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OVERSIGHT HEARING ON NATIONAL INSTITUTE
OF EDUCATION

1 .é . .
e THURSDAY JUNE 18, 19‘81 ’ o
. " Housk OF REPRESENTATIVES 1
SUBCOMMITTEE ON SELECT EDUCATION
. op THE CoMMITTEE ON*EpucaTioN AND LABOR, -

Washington, D.C.

The’ subcommlttee met, pursuant to call, at 940 a.m., in room
2257, Rayburn House Office Building, Hon. .Austin J. Murphy
(chajrman of the subcommittee) presiding. .

M}emb rs present: Representatives Murphy, Simon, and Erdahl’

Staff present Roseann Tulley, administrative assistant; Judy
Wagner, staff consultant and Pat Morrlssey, minority leglslatwe
associate.

Mr. MurpHY. Good morning. I want {o thank- yoa all this ‘morn-
ing for attending our oversight hearln%s concerning the National °
Institute of Education.

. The passage of the Gramm-Latta resolution has forced the com-
. mittee to pit essential ‘programs against each other, and has unfor-
tunately resulted in-drastic cutbacks in all areas.

1t has been very painful for many of the members of the Educa-.
tion and Labor Commrttee to propose reductions in programs which
we know are w'orklng, “Which we know aré provxdlng essential
services to* people, and which we know a are helpifig to improve the’
quality.of life'in the Uhited States. It is only to comply with the
mandate of this_budget resolution that> we have proposed these
_ painful cuts and we have dene so reluctantly

This morning we will be héaring testimony on.the currant and
}Tlture activities of the National Institute of Education. Under the*
reconciliation budget. reported out of the Education-and Labor
Committee, NIE will have to severely curtail its research efforts.,
While NIE funds may be restored in the Conference Committee,

<the research supported. by the Institute will still be sxgmficantly

~

. reduced o

* We have some concerns regarding the way in whlch the Institute
will have to distribute their funds as they are faced with such
reductions. We have attempted to give the Instituteé-flexibility to
use their limited funds in tlile wisest manner’ possxble The commit-
tee bill removes all funding set-asides for existing educational labs
and centerss and requires all future grants and jcontracts to be -
méde linder, competitive bidding. -

We look tg our witnesses today for recomm ndations on prioi’—
ities for fut,u e education reSearch and ways in ch the NIE can
best facllltate these‘ efforts with jts llmlted budget: o

' » - (D K ! - ~
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' ¥same panel, and

- . - 2 . . )
We welcome you; and thank you for taking the time to advise us
on this matter. X

. - The first witnes$ we have scheduled is Dr. Lois Bader, professor

k3

at the College of Education, Michigan State University. P

First, I would like to call on my colleagye, Mr. Erdahl, to sée if
he has any- opening statement. .
.. ‘Mr. ErpaHL. Thank you, Mr. Chairman. I would like to make a -
*brief opening statement. A )

Although the educational system is primarily the responsibilit§
of the State and local governments, we all share concerns abeut
the effectiveness. of our Nation’s schools. It is apparent that the
Federal Government should provide leadérship in conducting and —
supporting research which will make our schools more effective.

I believe that this can be accomplished through the National
Institute of Education whose research activities on critical educa-
tional issues focus natipnal education priorities. ) . )

As a bare minimum, NIE should be funded at a level which
would be sufficient to meet its outstanding research commitments.
Optimally, NIE should also receive modest’ funds to begin new
projects, such as youth policy studies; research on school improve-
ment and feacher effectiveness, and investigation into the educa—
tional implications of emerging technologies.

The House Committee on Education and Labor was required to
cut their budget by about $12 billion_ Most of the programs under
the jurisdiction of this committee have been affected. Reduced Fed- -
eral funding will be a reality throughout, the educational communi-_

The NIE, like all other eduéation'al programs, will have to exer--
cise fiecal restraint and be more accountable for its research, devel-

opment and dissemination activities. In 1978, the Institute reorga-." '

to improve their administrative structure. This process of
" change must continue to insure that thé limited funds, arg’ used
most effectively. ’ Y T
Issues have been raised which need to be addressed. Seme people; -
have’ exfiyessed concern, for example, dbout the labs and centers
receiving significant funds, representing a longstanding: commit-
ment of 40 percent. of NIE's budget. We need to determine if

. duplication of research efforts exists, if research priorities are truly

*national priorities, and if the desired information is already availa-
ble from other sources, or can be obtained in a ore timely and
less costly fashion. + * ° . R

Confronting these and other targeted concerns can greatly en-
hance NIE’s contributions to the quality of education in America _
today and for the future. ’ : C

Mr. Chairman, along with you, I am looking for, some gbod
testimony this morning. -

Mr. MurpHY. Thank you, Mr. Erdahl. .

I neglected to ;;oint out that we have three witnesges all in the

would like the other two withessesto also come

to the witness table, Dr. Robert Emans, and Dr. James Walker. We

will proceed in that order. . .

We have your testimony, and all testimony, without, objection, -

will be submitted in toto into the record. You may summarize your .

testimony or read it from the prepared@.

-
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STATEMENT OF LOIS BADER, PH. D, PRbFESSOR. COLLEGE O
EDUCATION, MICHIGAN STATE UNIVERSITY

Ms. BADER. Good morning. . -,
My name is Lois Bader, and I am a professor at Michigan State
University with responsibilities in teaching, research, and service
in education. .
My invitation to appear here states:
+ In view of possible severe cuts in the NIE budget, the Subcommittee would

apprediate your views on the research priorities -that should be adopted by the .
Institute. . §

= I want to emphasize that I do not support severe cuts in the NIE
budget. I strongly support NIE and the need for funds for research
in education. However, realizing that we are faced with scarce
resources, I do have suggestions for avoiding waste and I have ,
recommendations for research priorities.
The basic mission of NIE includes promoting educational equity

' and improving educational practice. Some NIE sponsored units,
such as National Assessment of Educational Progress, have pro-
vided valuable information for the watire educational community.
ERIC is an excellent resource. Other Sponsored units appear, in my
judgment, to be much less usefu] in helping NIE achieve its mis-

. sion. . . o
Last year, in" hearings before this subcdmmitt e, Shirley Ghis- ,
“ holm expressed concerns about equity. Leonard Staviski mentioned
doubts about NIE research efforts in regard to student athieve-

" ment, and George Perry talked about questionable practices involv-
ing the usé of funds. This year, { am saying that these are still .
problem areas. . :

.., I ‘have a particular concern for the concentration of millions of
dollars in a'few labs, institutes and centers. This results in our not ¢
using the capabilities of individuals and groups in all parts of our

"+ Nation, If we are‘searchingfor creative ideas to improve education, )
we should not be drawing on a narrow base. A relatively small

Cclique gperating in an exclusive network is neither yielding nor

\ Lié{ely to yie}diinformation commgnsuraté with the millions invest-
. . » ‘ .
Consider research findings such as these: -

- Students who are paying attention learn more than students who
. are not paying attention. : . o
Students should have the prerequisite knowledge to learn a task.
Students should know why they are Ppraised or criticized.
~ i Teachers’ expectations influence the ways they ‘encourage sfu-
. ents. . ~ -~y
. Numerous examples of these types of finding can be found in
NIE spongored reports. One does not need.a degree in education to
. realize that for many years teachers hate been given such common
sense information as part of their preparation. Yet, we are puy
chasing this kind of informadtion today at a high cost. T
: I agree with the suggestion made last year by Mr. Stavisky that
* we should not be handing dut golden fleece awards here. I want to .
avoid embarrassing any individual researcher or project. Rather,
we should be focusing on improving NIE’s ability to accomplish its .
- .mission. ; IR o .
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Here are some specific problems. With many studies, there is a
serious anestion of the generalizability of findings. These are stud-
ies that are focused on four to six teachers and their students in
schools in university communities. Rarely have these investigators
ventured into any inner-city classroom, even more rarely have they
stayed very long. )

Too often researchers ignore vast amounts of information 1n
existence,on research in educatiopal practices. Researchers fre-
quently invent new terms, thus obscuring the fact that they are
not investigating anything new or significant.

The creation of a few heavily funded projects has resulted in the
employment of large numbers of educational researchers who have
not taught for even a year in a public or private school. Thus, at
great expense, they investigate areas new and possibly interesting
to them and others like them, but of little value or new to those
with experience in the field. ,

Some investigators have adequate credentials in areas such as
statistical inference, but none in specializations such as #€ading.

" Yet, they proceed with inadequate scholarship and report what

t}ll)ey have seen during brief forays into fields they know little
about. T .- . ! -
These researchers have almost no credibility outside of their
immiediate circle. Their reports are ignored, and when they appear
at large national conferences on expense paid trips, their sessions
dre poorly attended. They hire each other as consultants and eva-
luators. They testify for each other. Some move back and forth
between employmel% in NIE in Washington, and employment in
NIE funded upnits. Thé hetwork of personal relationships is such
that one wonders if impartial reviews of proposals and projects are
possible. < r
Because of this situation, I recommend funding more projects for
smaller amounts, rather than a few projects for $everal million
dollars. There are three reasons: L : '
Since there is 'a need for replication or verification of studies
such as those with small samples, it would he desirable to do this
in projects that are independent of each other. . )
A broader base of researchers is likely to yield more creative

- ideas and avoid the problems of an exclusive network.

There is less opportunity for misusing funds in smaller projects.

"I gm optimistic about the possibility of improving those aspects
of NIE’s functioning that require attention. NIE has sponsored
some excellent projects, and should continue to be supported.

I feel, with careful monitoring, many NIE projects* should be
continéied, others should be.redirected or terminated for they are
rot only wasting funds, they-undermine NIE’s credibility with
experienced educators in state departments of education, school
distriets, dnd colleges. .

- There is much to be done in education. Based on my experience

~"jf schools in the United States and abroad in Department “of De-

fense and international schools, I feel we have a great need to
improve global education and intercultural studies. We do know

. how to teach reading and writing on both elementary and second-

ary levels, but we need to 'learn how to deal with the politi¢cs of
education to deliver services. N
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.. We need to continue our efforts to provide equal access to learn-
ing. We are far from this, goal. These are tremendous goals: We
cannot afford to waste our resources, but we must channel our
limited funds into the areas of greatest need. o .

Thank you for your attention.
~ [Prepared statement of Lois Bader follows:]

PREPARED STATEMENT oF Lois Baber, Pu D., PROFESSOR, CoLLEGE OF EpUCATION,
. ICHIGAN -STATE UNIVERSITY s

My name is Lois A B a professor at Michigan State University w1m\’
responsibilities in teaching, r ch, and service in 'education I have chaired the
hod Professors of Reading, Special Interest Group, in the International Reading Associ-
ation for the Jast two years and edited their journal Currently, I chair the Research
Commission ‘of the College Reading.Association I am the author of books and

' articles on reading and reading research. I have been ftequently involved 1n re-

search and instructional projects in schools and have worked directly with students,

- teachers, and state department of education personpel. ’

Your invitation to comment on the use of education funds duriAg this time of
scarce resources was accepted because-I am concegned that funds need to continue
to be available to support appropriate programs for low socio-economic groups, the
handicapped, minorities, womén, and the unemployed. In a larger context, } am also-
eager for this country to provide the best education possibi® for all people to
improve the quality of their lives. These are goals that most of us share. The
question is how can ‘werreduce spending and continue to move forward? .

) : The basic mission of the National Institute of Education includes promoting
educational equity and improving educational practice. Some NIE sponsored units
such as National Assessment of Educational Progress have provided valuable infor-
matjon for the entire educational community. Other sponsored units appear, in my
judgment, to be much less uséful in helping NIE achieve its mission.

| have a particular concern for the concentration of millions of dollars 1n a few
labs, institutes, and cehterg This results in our not using the capabilities of individ-
V. uals and %roups in all pa¥ts of our nation. We are excluding large numbers of
exceptionally talented people from making contribution. If we are searching for
creative ideas to improve education, we should not, be drawing on a narrow base. A -
“relatively small clique operating in an exclusive network is neither yielding, nor-
likely to yield, information commensurate with the millions invested.
Consider research findings such as these: - 4
» Students who are paying attention learn more than students who are not paying
-~ attention. . * M
Students should have the prerequisite knowledge to learn a task.
- Students should know why they are praised or criticized. v
. “ Teachers’ expectations in({uence the ways they encouragegtudents. £ ! .
Numerous examples of these types of findings can be found in NIE sponsored *
reports. One does not need a degree in education to realize that for many years,
teachers have been given such common sense information as part of their prepara-
*  tion. Yet, we are purchasing this kind of information today at a high cost.
With many studies there is a serious question of the generalizability of findings.
These are studies that have focused on four to six ‘ﬁciers and their students in,
schools in university, communities. Rarely have thesd.investigators ventured into
inner city classrooms. Even more rarely have they stayed very long. N
- . Too often, the researchers ignore vast amounts of information in existence on
- research in educational practices. Major publications are not mentioned in scanty .
literature reviews. X .
archers frequently invent new terms, thus obscuring the fact that they are
not investigating anything new or significant. But eventually when the findings are
- stripped of jargon, educational consumers do. realize they have been given little of
significance Tor their tax dollars. . . :
e creation of a few heavily funded projects has resultedein the employment of
, large numbérs of educational researchers who have not taught for even a year in
public or private school. Thus, at great expenses they investigate areas new, and
possibly imteresting, to them and others like them, but of little value or news to *
those with experience in the field. Some investigators have adequate credentials in
, areas such as statistical inference, but have none ift specializations/such as reading.
« ', Yet, they proceed with their inadequate scholarship and report what they have seen
during their brief forays into fields they know little about. These researchérs have
almost no credibility outside of their immediate circle. Their reports are ignored;
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and when they appear at Qar%e;l national conferences on expense-paid trips, their
sesgions are poorly attended. They hire each other as consultants and evaluators.
They testify {or each other Some move.,back and forth between employment in NIE
in Washington and employment in NIE funded units. The network of personal
relationgglips is such that one wonders if impartial reviews"f 'proposal*nd projects
are possible.

The suggestion has been made that there is a need for increasing the dissemina-
tion of information. However, there is no point in increasing funds to disseminate
information that has little value. People in state departments of education, in
colleges, and in schools do know what is being produced. There are existing inserve
ice materials for systematically working with educational personnel which should
be used rather than bypassing,or ignoring them. The NIE supported ERIC system is
an _exampleVof another, and fundamental, part of a total dissemination system.

Educators, like people in other professiyns, are not quick to peint out mismanage-
ment by those within their ranks for ma y reasons. Some ‘ire charitable, some are
passive, some are intimidated, and some\have been bought with trips abroad or
appointments for members of their family.\Allegations were made last year regard-
ing mismanagement of one lab. I would suggest that thete are other units that also
need to be carefully monitored by agencies optside NIE - .

I am very concerned about equity for rpinorities and women in NIE funded
projects When several women ‘are hired why are married to other NIE supported
people, there would seem to be a question to the opportunities available for
women who are on their own, This is not to shy that there may not be people ¥ho
are outstanding in the same field and happe, be married, but when this situatio®
occurs again and again, it is suspect. Furthermore, I have not seeh minorities in
leadership positions in NIE funded projects I have been told by some that they have
been as tokens and excluded from decision-making. This does appear to be the
case We have Tar to go here. ThereZis a particular irony in one sex equity project in
the employment of women who have been accused repeatedly of being racist by
black graduate students. . ‘

I'have made some’harsh statements, but I have made them becatse I am optimis-
tic about the ibility of improving those#spects of NIE's functioning that require
attention NIE has sponso some excellent projects and should continue to be
supported I feel that with carefi nitoring, many NIE prdjects should be contin-
ued. Others should be redirected or terminated, for thty not only are wasting funds,
‘they undermine: NIE's credibility with experienced- educators in state. departments
of education, school districts, and colleges. .

There is much to be done in education. Based on my experience in the United
States and abroad in Department of Defense and International,Schools, I feel we
hale a great, need to improve Global Education and Intercultural Studies. We do
k20w how to teach readinf; and writing, but we need to learn how to deal with the
politics of education to deliver services. We need to continue pur efforts to provide
equal access to learning. These are tremendous goals, We cannot afford to weste our
resourées, but must channel our limited funds into the areas of greatest need.
- Thank you for your attention. | ) .o -

-Mr. MurPHY. Thank you very much, Dr. Bader. Ifsyou will
remain at the witness table, we -will proceed with the other two
panel members, and then we will-get to questions. ~ G
. Dr.Emans. . « . .

STATEMENT OF ROBERT EMANS, PH. D, PROFESSOK ASSO-
CIATE DEAN, SCHOOL OF EDUCATION, COLLEGE OF WIL-
LIAM AND MARY - st "

Mr. EMANs. My name is Robert Emans. I am associate dean,
professor, and eminent secholar in the School of Education at the
College of William and Mary in Virginia. .

I have provided you with my written testimony, and I will not
read it. I will paraphrase gnd expand on certain portions.

To me the basic question that I think confronts NIE at this time
is who 1s the direct user of educational research. I think to put that
question perhaps another way, who is NIE’s primaryclient? I have
read last year’s testimony. I have gathered together and read much
literdture provided me by NIE, and I have-found many clients )

, .

-
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listed within that, literature, and these clients are consumers of
what NIE is producing. They “include Congress, Federal policy-
makers, State -and local policymakers, superintendents, principals,
school district personnel, professional organizations, parents, citi-
- zens, publishers, public school students, college studerits, teachérs,
researchers, and paraprofessionals. These-are all very important
people, but I believe, in my opinion, that these people that.I have
Just listed are not the primary usels of research.
I have quoted in my written testimony a statement.by B. Oth-
anel Smith, and I would like to read that again: . .
It is a fundamental error to assunde that, practitioners—administrators, teachers, *
supervisors, and so on—are the avenue through which the findings and conclusions
of-research are to enter directly into practice. Pedagogical facultits who educate

teachers and train them for professional service are responsible for evaluating and
interpréting research. ° . »

B

This statement, in my judgment, runs in direct contratt to a
statement that was made before this committee by the then ‘Acting
-Director of NIE, and I quote from last year’s testimony.

. We have expanded sur review procéss to* involve the actual user of educatfonal
research, the practitiner in'the field,
a

Again let me emphasize that I do not believe, along with %
Smith, that the actual user, the direct user of educational research
is the practitioner in the’field, instead it is essentially the profes- ,
sor, and more specifically, the professor of teaching methods. In the,
testimony that I read, and in the literature that I have read from-
NIE, I see that this person, this individual, the professor of teach-
ing methods, is hardly ever even mentioned. .

What are the'consequences of NIE’s failure to properly identify
the major user of educational research, or to put it another way,
the major client of NIE? I believe that there are anumber, .

First; I think it is reflected, or influences the makeup of the staff

* of many of .the centers, and perhaps elsewhere. I did a very brief
apalysis of the staff members and cohsultants at one center. There
were 16, pebple whose backgrounds I analyzed, and only 10 were

. what I would call primary users of educational research: Even

among those 10, they were producers of educational ‘research, but
they were not the professor or teacher of teaching methods.

Second, I think that'NIE, therefore, is becoming more and more
involved in ‘dire¢t dissemination of its findings. Of course, dissemis,
nation izimportant, and it is a grucial groblem that confronts the

.  educational researcher. But I am afraid that NIE may become. a
" national teachers college of' education, and I think that that is
psomething that NIE must avoid. . '

Third; and Dr.. Bader. has said very well, I believe,’ the quality
and_nature of research that NIE cohducts is"affected. I did a brief
study of what I consider to be some of the classics in ed catiopal
research, and.I tried to be inflienced by apinion about whéther or
not the stadies had received some type of national recognition.

I found several cases in which these studies, which I believe are
cehtral studies, not only were not even: included in the bibliogra-
.phies of much of the literature of NIE, at least what I saw, but the
studies that I am referring. to had used essentially the same proce-
dyres and came out with essentially the ‘same resiilts as research

that. had most recently been conducted and published by NIE. -
! , ' T
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~Finally, I think another ¢onsequence, and I think a serious orfe, . '
is that research fihdings are not getting into the hands of the

) people who can use them most effectively for ‘improving the class-
room practices. . i ..

In my written testimony, I indicated that there were four propos-

" als that I thought NIE; should focus on. One is to recognize who
their primary client is, and that I believe is the professor of teach-
ing methods. o
. _ Second, I think.that NIE must involve the professors of methods
courses in the research that NIE is conducting, and there just is
not very much of that going on today.

Third, I think the NIE.should upgrade the quality of professors

of teathing methods, to conduct research in those areas so that
r . these people will be able to be better interpretors of the research
that NIE produces. : : » '
.Finally, NIE should huild a closer liaison with the professors of *
. . methods™ courses and themselves. . '

In closing, I would. like to emphasize that the work that NIE is
doing is vital. NIE is effective, and it would be a tragedy if its
effectiveness weré diminished because of vast budget cuts. Howev-

*er, NIE*would become even more effective, in my opinion, if action
. were taken on the four proposals that I have outlined.
. Thank you. )
[Prepared statement of Robert Emans follows:]

]
.

PREPARED STATEMENT OF ROBERT EMANS, AssoCIATE DEAN, ScHoOL oF EpUCATION
$ ‘ AT THE COLLEGE OF WILLIAM AND MARY

My name is Robert Emans. I am Associate Dean’, Professor, and Eminent Scholar
in the School of Education of the College of William and Mary in Virgima. Also, I
am a former head of elementary education at The Ohio State University and a
- former Dean of the College of Education at the University of Maryland. I appreciate s
having an -opportunity to speak before you because, like many in this room, I am
deeply concerned about the quality of education provided in our schools.
. - I asked Dr Bader to allow my presentation to follow hers as I hope that my
comments will compliment what she says.
Like Dr. Bader, it would distress me 1f the funding for NIE were cut as drastically °
as has been proposed As I suspect othen witnesses are testifying this morning,
research in education has never Eggn supported to the extent to which it should be
. when its potential for the improvement of schooling is considered. To cut back’ N
further on the small fraction of a percentage of this nation's wealth that is current-
ly devoted to educational research would be irrespongible and detrimental to the
well-being of future generations of Americans. N
. Dr Bader has eloquently stated that research in education too often onl verifigs
the obvious and equally often fails to add te existing knowledge. The sa(g’ state of
affairs is that the findings of even systematic research are seldom translated into
classroom practices. NIE has attempted and seems to be about to try different
solutions to this problem, some of limited application and others both costly and .
* inefficient. 'For example, I have heard it proposed thit NIE should hold workshops
for public school personnel. I.assert that to do this effectively would require that all
the funds currently allocated to educational research be spent on dissemination. It
has also been proposed that NIE should influence the publishers of educational’, .
materials to organize their texts to reflect the findings of redearch. Howeyer, only a . .
small part of the benefits that can accrue from educational research can be pack-'
aged in written texts and even thep few teachers use instructional materials as the
authors intend unless they are prepared to do so by™“ggtensive pretraining and
supervision. An abuse could result sHould NIE become an arm of, or the servant of,
the publishini industry. In receht years NIE has made laudable efforts to develop
liaison with the public schools through the chief executive officers of the states and
cities. However, none of the above groups are, or should be, the pivotal group for
reviéw and disseminatibn of much of the educational research that is conducted by
NIE. The direct consumer of educational research is not the practitioner, including _
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. following proposals:

classroom téBichers. As Dr. B. Othanel Smith has stated in A Design for a School of
Pedagogy, a report recently prepared for the U.S. Department of Education.
.+ Itis a fundamental error to assume that practitioners—administrators, teach-
" ers, supervisors, and so on—are the avenie through which the findings and
conclusions of research are to enter directly into practice. . . . [Pledagogical
faculties who educate teachers and train them for professional service are
responsible for evaluating and interpreting tesearch. . . . (p. 53-54)

Thus, it is usually college professors who infroduce and interpret research find-
ings to prepare school personnel to implement them; but school practices are not
directly influenced by professors of psychology and linguistics or even professors of
educational psychology Instead it is the professors whd teach methods courses that
are able to promote the application of m/uch of the research that NIE and other
educational researchers produce. . t
Their importance for improving schooling must be recognized and I make the

1. It must be recognized that it is professors who are responsible for teaching
methods courses that are the primary consumers of the findings of educational
research apd, thus, the clients of NIE. *

2. Professors responsible for methods courses should be included among those
conducting research. NIE has, by and large and probably unwittingly, ignored th;s
group If the purpose is to have educators use research findings then it is the
professbrs of methods courses who should be included in the identification, develop-
ment and execution of research projects. Professors of teaching methods are in 2
position to test the applications of both old and new research findings for the
present-day classroom, and-to provide for an orderly framework for the identifica-
tion of new areas for research. b . .

3. NIE should conduct research on how to assist professors of methods courses in
the interpretation and use of research findings. .

4c Just as NIE has ddne with the public school personnel and other groups, it

should take steps to build liaison between itself and its pivotal clients—the profes-
sors of teaching methods. .

Mr. MurpHY. Thank you, Mr. Emans.
Dr. Walker. :

Y

STATEMENT OF JAMES E. WALKER, PH. D, PRESIDENT, COL-

LEGE READING ASSOCIATION, AND DIRECTOR OF THE READ-

" ING/COMMUNICATIONS SKILLS PROGRAM, NORTHERN ILLI-
NOIS UNIVERSITY -

Mr. WALKER. Thank you, Mr. Chairman. °

I am James E. Walker, president of the @pllege Reading Associ-

ation, and director of the reading/communitations skills PROEram
at Northern Illinois University in DeKalb. You“have a copy of my
prepared statement, so Lwill sifnply try to summarize it at this
time. & ?
For the past 19 years, I have taught at all Tevels of education,
elementary' through adult, in inner city, suburban, and rural com-
munities. Formerly, I directed the University of Kentucky Teacher
Corps component, the largest Teacher Corps component in the
country at that time. .

In the period of the last 19 yeags that I have been involved in
education, we have seen some obvious examples of research which
directly impacts or should impact professors in the classroom. For.
example, the first grade studies in reading told us what perhaps we
already knew, but they simply verified what had not been substan-
tiated before, and that is that the most important variable in the
classroom is the teacher as far as helping a child learn to read.

In the late sixties, we had the NDEA summer training institutes
for teachers, which weré intended to directly impact what the
Aeacher was golng to do in the classroom as a- result of these
research studies. But we saw an example, once again, where funds

-~
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were drastically cut, and in this case they were discontinued out-
right. . - ! " oo
. - Another eyample of research that has been conducted which
seems to show us some very positive results recently were the
studies of the National Assessment of Educational Progress. We
- haye seen gains, ‘especially in the early grades, and there seems to
be some ektremely heartening news about what is happening with
the disadvantaged children, especially those taught under title I
programs. Unfortunately, once agajn, we are going to have to
suffer drastic cuts in this area.

Therefore, in the hope of avoiding some further disappointments
such as these, I should like to bring'up or refer to research which

has been conducted in"the recent past-under the general auspices

of NIE. . 8 )

Basically, there are two complaints that seem to come forward
" fromt the educational community across the Nation: first, the audi-
ence of the research; second, the question of credibility. ;

As far as the audience is concerned, the audiepce seems-to be
other researchers, and ‘this seems to be verified by the fact that the

Jjargon used in.very many cases is incomprehensible, as I indicated -

in my statement. We have a problem, again, of the claim of esoter-
ic research’ intended only for a_few. My question, then simply.is,
can we afford to continue to sponsor this kind of research?

I shudder when I think of colleagues across the country who tell
me that by their own estimates it will take 20 tb 25 years to
-implement in the classroom some of the research that .we are
reading today. '* - ) . -
* Classroom-based teachers and educators also raise the question of
credibility; when the research is done by people who have never
tzéught or functioped at'the level where the regearch is concentrat-
ed. ‘ :

WHile these, obviou'slﬁ are degative factors, westill have exam- .

ples of some outstanding efforts that promote godd reseafch. My
statement lists three. - " N :

Dolores Durkin at the University of Illinois has for many years
pri)duced reséarch which is readable, understandable, and practic
cal. . . ‘ .

I refer to Robert Ruddell at Berkeley, whosé research on the
teacher as an agent of change has again helped us most irﬂfnediatg—
ly to make good educational decisions. ) L ,

Third, Harold Herber at Syracusedniversity, since in the early

seventies, has influenced the educational community at the second-
ary level. Essentially every .textbook appearing on the market
_ today in reading education refers directly to the research of Profes-
. sqr Herber. ’ . .
* I am especially-heartened by the progress we have seen over the
course of the years with the information coming from the Nation4l
Assessment of Educational Progress. We now have a strong longitu-
dinal data base which has come about with the sound direction arid
management of Roy Forbes, whom I knew when I was associated
with the Teacher Corps program in Louisville. - * .

The ERIC system is another extensive data base which'is part of

the fabric of the.research that goes on every day. For many re-

N\ ,
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searchers, it is the place where they furn initially to deterrnine the
question of what has been done up to the present. :

My colleague, Ann Faulkner, the president of the Western Col-
lege Reading Association, asked me to specifically point to the fact
that our efforts will be seriously hampered if the ERIC system is
not given its rightful high priority. ‘ -

According to your invitation, you asked me to suggest priorities.
I am particularly interested in your intention that the funds for
educational research be more diverse and equitably distributed. I
am convinced that this will be more favorably received.by. the
broad-based national educational community. I am referring spe-
cifically to unsolicited proposal 4wards to more researchers, not
fewer. |

! Given the situation of cuts in funds, we should still hope that

ways cqi\;ld be found to divert funds to m(%)e institutions. According

to the testimony to this committee in February 1980, I hope that

- women artd minorities are part of this goal to encourage additional
research efforts. g

The research and dissemination centers affect different pockets

which are not necessarily in the broad educational community.

They, perhaps, serve-a more limited function. My stavement indi-

- cates an example of Research- Within Reach, a publication from

*  CEMREL, which is a response to concerns of teachers on 22 key

" questions. In very readable language, this resource provides a‘basis

for discussion, for study, and for further clarification. We do have
examples of research which can be understood and enjoyed at the

. same time. : v . .

2 ‘Nevertheless, we continue to have the overwhelming problem of
disseminatior in our educational research. Roger Farr’s testimony

2 years ago compared reading achievement in this country, and

talked of the gains over the.past 30 years. We have much higher
levels of literacy, but cettainly, according to the daily press, we do
not get this type of information.

Another example, the adult performance level study. I recall the
headlines screaming, ‘“Twenty -Percent of Americans Are Illiter-
ate.” But what I did not read in the article was the fact that the
standards continue to rise and definitions continue to change.

Today, as societal demands dictate, thesability to perform func-

« tional tasks in reading, writing#gnd computation suggests a stand- .
ard for ljteracy, but these kinds™of clarifications have never beert
made. Therefore, we need more accurate dissemination from more

. NIE programs. N s
- My priorities, I think, are already clear. I would like to close, Mr.
Chairman, with this statement. ; .
We have a duty to continue to conduct ‘research or we will face -

, wha.t\cguld be some kind of intellectual suicide. It is imperative

. that we continue to research, that we continue to raise the ques-

tions, and that we continue ,to demand the answers. That \the

-—— answers .are possible should be clear from sqme- of the direct appli-

cations of research studies, in our classrooms.and from the achieve-

ments I have referred to in my testimony. .

It is my hope, Mr. Chairman, that we will continue in these
* efforts under the direction of"the National Institute of Education.
Iappreciate the opportunity to testify today. Thank you.

-
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- [The prepared statement of James E. Walker follows:]
= ,
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— PREPARED STATEMENT OF JAMES E. WALKER, PRESIDENT, CoLLEGE READING Asso-
CIATION * AND, DIRECTOR OF THE READING/COMMUNICATION SKiLLS PROGRAM,
NorTHERN- [LLINoOIs UNivERSITY, DEKALS, ILL.- , . .

&

M Chairman, I am James E. Walker I appreciate your invitation to testify in
Washington today, for 1t also gives me an opportunity to return to the city where I -
lived and studjed from 1960 to 1962, . . ’

For the past 19 Vears, I have worked as a Title I elementary reading teacher in

. inner-city, Newark, New Jersey and as an elementary reading specialist in Louis-
-ville; Kentucky: I havetaught'in cities and suburbs at the junior high, senior high,
college, and adult levels. Having completed two advanced degrees in reading educa-
tion, I later,was appointed as director of the University of Kentucky Teacher Corps
Program in the Louisville Consortium, the largest Teacher Corps Program in the
country at that time. . .

For the past seven yédrs as a member of the Reading Facuity at Northern-1}linois
Univetsity) I have served as divector of the Reading/Communication Skilfs Pro-
gram For the past:semester 1 have been on sabbatical leave, visiting and obServing
.In_thirty institutions: universities, state offices of education, large city school dis-
tricts, and dissemination tenters in the Southwest, to gain some 1nsights on the
problems and needs related to reading and the bilingual learner.

Considering the purpose of today’s hearing, I would like to comment on various
facets of the Natiohal Institute of Education and how they affect the professional
lives of thousands of professors, teachers and, through them, pupils. One ¢ tainly
has to realize that the problems that the Institute has had over the pas(esreveral
years with the turnover in Directors and Acting-Directors, has not afforded the
Institute a fair opportunity to stabilize. Problems of monitoring programs across the
country have been recognized and are being dealt with now. What happens in the
National Institute of Education can have an effect on the continuation of literacy
instruction in this country. .

To sét the stage for some later comments, I should like to point out to the
Committee that in the late 60s, research wds reported which underscored once again
the importance of the teacher in the.classroom. A series of the 27 funded projects
known as the Fitst-Grade Reading Studies resulted in the conclusion that the most
importan; variable in a child’s learning to read was the classroom teacher. Consid-
erin? the'time and effort that went into those research studies (some were extended
for_two and three years), not very much happened as a consequence. We did not
turn our attention to developing better classroum teachers of reading as a result of
those research studies. On the contrary, the NDEA Summer Teacher . Training
Institutes, intended to apply research results in the most immediate and transfer-
able way, were discontinued. - - . . - .

Some of the resedrch that has come forth récently from the National Assessment
of Educational Progress pinpoints precisely where we have made some educational
gains in this country in the period 1971-1980. Particularly when we have seen
reading improvement 4n the early grades, we now learn that Title I programs which
contribute to this achievement are also being cut. In the hope of avoiding further
disappointments following upon the dissemination of information such as the First

Grade and NAEP studies, I should like {o focus now on some recent developments in
“research sponsored by NIE: ¢
In too many instances, two complaints are repeated. The first concerns the audi-
ence of some of the research; the second concerns the ‘credibility of the researchers
One of the missions of NIE is to improve educational practice. The question
arises: Now or latet—or both? You have’ asked me to suggest a priority and I will
attempt to do so. -

There is a good deal of research that seems to have as its audience™ather research-
. ers This may be quite appropriate but in my own discipline, 'if I find technical

reports replete with a jargon that I find incomprehensible after 19 years in the
- profession, I have little use for those reports. If the .writing is so esoteric as to
render the product useful to on(i% a limited number of colleagues, I question whether
we can afford to continue on this course, given the situation of our econgmy. My
recent question to many other-professors and graduate students was ow long
-before we can reasonably expect to see the resuFts of this research affecting class-
room teaching gractices” The consensus is between twenty and twenty-five yeats If
this,is so, then both a conclusion and a priority are obvious. '\o
The second concern, the credibility factor, does not question one’s ability
conduct research It says much, however, about the ability to impact thg practicing.
educa‘tional community when one has never taught or worked at the level where
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the research is concentrated. As the child asked, “Are you a,book-doctof or a people- 5
doctor?”” Again, this simply confront§ the researcher' with questions of credibility. «
For this reason, another priority becomes obvious. It is the same subtlety that exists
when one who has never married attempts to tell parents how. to raise their
children. Parents tend to reject advice given in this ontext, except in very rare - .
cases. The same situation applies too with researchers and practitioners. Fortunate- L.
ly, we do have research that directly touches on classroom practices. Very briefly, I .
refer to three examples. The work of Dolores Durkin at the University of Illinois, a -
specialist in reading in the primary grades, is an example of a researcher who can
. talk to classroom teachers. College professors, doctoral students, and feachers find
Professor Durkin’s work readable, understandable, and &actical because it helps
them to make decisions on what happens in a classroom. the West Coast, Robert
\ Ruddell at Berkeley has focused for several years on the teacher as an agent of
\ change. He provides research information that can hglgeothers make educatiopal
o decisions. A third illustration is the work of Harold Heérber at Syracuse University,.
' He has worked extensively to improve the réading of secondary level students in
. their.different subject areas. The influence of his efforts can.be seen in the profes-
: gional reading textbooks appearing on fhe market today. These examples give
witness to the fact that research done in classrooms is the kind of ch that is
most immediatelf' translatable. ’ oo
The National Institute of Education haseen responsible for helping to\dissemi-
nate some of this information. The dissemination, however, has to be strong and =,
Ef,ilnted. For example, the National Assessment of Educational Progress proyideg the
ind of infoxmation that most directly reaches education policymakers and curdgu- . .
lum planners, Given the extensive data base that has been accumulated since 19
we have the benefits of,rwﬁfcted longitudinal studies that are derived from cl
rooms across the country. The soundness of direction and management brought to ™\
the NAEP. office since 1974 by Roy Forbes, whom I knew in Louisville, is what we .
need in all NIE efforts. .
The Education Resource Information Center (ERIC another example of an
3 extensive data bagse. ERIC has become such a part of t! fabric of ongoing research
J that we perhaps take it for granted. In virtually every research effort initiated *
. today, the first source of contact with what has already been learngd is through the -
ERI tem. Writers, researchers, teachers, and students would find thei'x;;ﬁm
seriously hampered should ERIC not be given™Ws rightful;-high priority. Thé®'Infor- R
mation Explosion” is another way of trying to explain why ERIC is a necessary,
. practical tool for educators.-
Another priority is in who receives research funds. A more diverse and equitable
distribution of funds for research sponsored by NIE would be favorably received by
a broad-based national educational community. This refers specifically to unsolicited
proposal awards made available to more, not fewer, researchers. Even with the
inevitability of tutbacks in funditx:ﬁ, a comprehensive distribution of perhaps some-
what modest expenditures will still allow researchers in many institutions to begin -
or to continue research. Past testimony to this Committee in February, 1980, clari- -
fies t}m&role of women’ and minorities as part of this goal to assist more researchers 13
than hab been’true in the past. :
- The Research and Dissemination Centers are another function of NIE. The Cen-
ters affect different pockets of people and not necessarily the larger segment of the
educational community. The most functional purpose of the Centers, as researchers
ies in their ability | egize the massive body of
information on specified topics. An example of such a synthesis is the monograph
Research Within Reach (C L), a response to concerns of reading educators on
. 22 key questions that researchers have addressed. In readable languag the book
,provides a basis for discussion, study, and further clarification in a way tha ures
i the reader that the products of research can be understood and enjoyed at the
time. R Y
In testimony before the Senate Subcommittee on Education, Arts, and Human-
\ ities, Roger Farr, past president of the Intexaational Reading Association, pointed
out the problems in assessing literacy achievement in the United States. He empha- »
‘o sized that we have a major problem in disseminating,information. As a reading
educator, researcher, and test developer, Farr anal the reading achievement of
N students over a span of thirty yéars. He concluded that we achieved much higher»
levels of literacy in this country than we realized. The problem, again, is one of
disseminating information not only to the educational community, but to the Ameri-
cani public as well. hd ¢
S Another example that illustrates the need to dissemina accurately and to com-
municate intelligently is that of the research of the Adult Performance Level Study
at the University of Texas at Austin. The headline writers could hardly contain
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themselves: twenty percent of Americans are illiterate! What was never explained
or even suggested, as Roger Farr pointed dut, was that standards of literacy in this
country, in fact throughout the world, are continually rising. Completion of the fifth
and then the eighth grade were the standards for hteracy many years ago. At
another time, reading grade levels_were the standard. Today, as societal demands
dictate, the ability to perform finctional tasks in reading, writing, and computation
suggests a standard for literacy. Somehow these clarifications are not easily made.
For this reason, I suspect that in t year 2000 and again in 2025, twenty percent of
the country will still be considered:il\jterate. -
~I have fried fo suggest some glaring examples of why we need more accurate
dissemination. kind of leadershii that has\been evident in the NAEP should
also he evident in'the R and D network. - . \ L

‘v We have a duty.to continue to conduct research or we will face the alternative of
what could be a form of intellectual suicide. It is imperative that we continue to
research, that we continug to raise the questions, and that we continue to demand
the answers. That the answers are possible should be clear from some of the direct
applications of research studies in our classrooms and from the achievements re-
ferred to earlier. It is my hope, Mr Chairman, that we will continue in these efforts
under the direction of the National Institute of Education I appreciate the opportu.
ity to testify today. Thank you. .

‘Mr. MurpHY. Thank you very much, Dr. Walker.

We have also been Joined by our colleague\ from Illinois, Paul
Simon. I will ask if Mr. Simon has any questions first. i

Mr. SiMoN. Thank you, Mr. Chairman, -

First of all, I want to thank you, Mr. Chairman, for having the
hearings so that we can focus on some of the problems that may °
exist here. . - . y

I apologize to Lois Bader for not being here when she testified.
am just reading through your testimony now.

I ser'se it, and I would like to address this to all three, what
you. are suggesting is an improvement irr methods and procedure
and focus, rather than eliminating NIE or cutting ‘baclﬁq‘sti,cally,

or anything like that,
! fAm I correct, or am I indorrect, if I can address this t all three
of you.

Ms. BADER. That is right, I think we would agree on that.

Mr. EmMaNs. efinitely. A : .

Mr. SiMON. Dr. Walker, if I may just take off on a couple,of
points. First ‘of all, it is good to have someone from Illinois here as
& witness. _ . ; .-

This is really not an NIE issue, but you mention the summer
teacher training institutes under, NDEA. These were some of the
finest efforts that have happened under Federal sponsorship.

I see a couple of péople back there from the Department of
Education representing the Secreta . ’

If we could go back #nd include'some of these programs, I think
that it would be one of the greatest things that we could do for N
education in the country. In the area o? foreign langliages, for
example, we improved the quality of instruction immeasurably
through those programs. . )

‘I also like what you said about the jargon and I join“you, with all
due respect to- my friends, at NIE and it is not just NIE. The
incomprehensible jargon in every area is one of the weaknesses, if I
may be candid as a nonacademician; of the academic comfmunity.-

Alan Nevins, one of the greatest historians this Nation ever
produced—in a great article.in the American Political Science
Association Quarterly—said that the academic community was
ruining history. I always remdmber reading Dean Achgson saying,

.
.
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" he had:\piciie:d up the story about what was happening in Korea,

and why. He was pérsonally involved, but he said he couldn’t
understand the story..d remember picking up an article one time,
#hd it said something like, “How to Win an Ele¢tion,” and it ended
up X2-y=R, and who was I to disagree with such a conclusion?

Having said all this about jargon being incomprehensible, then

you assure 'me that we have a “strong longitudinal .data base.” -

[Laughter.] -
" I have to say that I don’t know what you mean by a strong
longitudinal data base’

- Mr. WaLker. That is a lot of information that has been accumu-
lated over many years. :

‘Mr. SimoN. Dr. Emans, let me touch on one of the things that
you don’t touch on here, and I don’t know that NIE has done<ahy
research on it. You touch on the quality problem, and I just taped
a television program this morning with Secretary Belfwhere this
matter came up. ; - ' .

I am concernel, as you look at the universities today, our
brighter students are ‘going into engineering, law, journalism, and
medicine. Unfortunately, the tests indicate that teaching is appeal-
ing to much too great an extent to those with only mediocre talent.
" Secretary Bell mentioned that he had spoken to a group of 140

. Presidential scholars, and he said: “How many of you intend to be
teachers?”’ Three raised their hands.

This is detting afield, and if you want’ to rule me out of order,
you may, Mr. Chairman, but I think that it is important to every-
thing that we are concerned about. .

Mr. EmaNs. I think you are absolutely right in your observation.
Thig is a concern.that all of us in teacher education are vitally

"eoncerned with. We view teaching as being one of the greatest
challenges that anybody could have. We need to have the brightest
and the best. v .

We can give all kinds of reasons, probably some valid and some
not. At one time women went into teaching because they could not
go into other areas. Now the bright women do go into other areas,
where previously they would have gone into teaching, therefore, as
a consequence, those scores keep going lower and lower.

I think we need to do everything.we can to,gef the brightest and
the best into teaching. I think that it'i§ a perfectly legitimate area
for NIE to be working on. I think one ofkhe ways in which you get
the brightest and the best, is to make it an intellectually challeng-
ing-activity, and not just the subject matter that that teacher is
teaching, but to know something about how people learn and how
people react in groups and what-have-you. ¢ .

These are exciting things for people to learn. We need to empha-
size that. I think we will, as a result, bésable to gét the brighter
people into-teaching.

By the way, there are bright people who are teaching. I don’t
want to 8y that everybody who goes into teaching is not bright,

" there are’a lot of bright pedple. But it is an intellectually challeng-

ing activity, and we néed to make that known to people. That is
one of the best things that wegcan do in order to get p@ople who are
bright and the best into teaching. . |
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- ,Are w& in the Congress going to say, “Well, this is a program,” -
" and get"to that definition? I don’t think so. I'think that we are '

- has to be a responsible, not only dissemination of knowledge and .

. house, review of research findings that were cgming from various
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« Mr, SimoN. But the present statistics would indicate that there
may be a shift in who is going into teaching, and a shift that is not

a good omen for the future of the, Nation. . - - .
Mr.Emans. That is absolutely correct. 1. . |
. Mr. StmoN. Thank you, Mr. Chairman. . i,

Mr. MurpHY. Mr. Erdahl. ‘

. Mr. ErpaHL: Thank you very much, Mr. Chairman, and thank
you to all three members of the panel for sharing their views with
us. . ’ . 7

I would also-share the concern that my coltéague from 1lkinois,
Mz, Simon, has expressed to us now.-I think what he is saying in -,
another way is to make the research available, understandable,
and applicable, and sometimes the jargon gets in-the way. Politi-
cians, lawyers, and othe?s have jargons that sometimes get in the
way of expressing what they really mean to say. . .

I guess a question fo all of us, as we look at the limited funding .
that is going to be approved by this Congress for NI " how shoéuld z
it be properly-used? . LT

I am asking a very broad question, and I guess because all threeq -,
of you tend to be a,bit critical of the present or past practices, thﬁ
fundamental question is, who should determine the priorities an T
recipients of research funds, how should this be carried out? ) t

going to be-allocating funds to an entity, such as NIE, and there

information, but of funds and a selection of priorities Where re-

search is most meaningful. : A :

- Ms. Bapgr.-If I understdnd your questipn, it is who is to ‘deter-

miné the priorities. I,would say that we need to involve diverse .

groups. The State departments of education, for example, are look-

11ig to NIE for information that will help them. -, * . o
I spoke with two people;who are employed in n the Michigan State

Department of Education, who said that they had conducted an in-

parts of the country, and found little that they ‘were able to" use.
But theys said that they have information neéds that they néed to . &
have fulfilled. So I would suggest that people from the State de- )
Partments of eduasion should be véry much invqlved. - v

Certainly the people from cities who have treraéndous problems
in educating’ Jow-economic groups, need to have. their concerns
heard and mét. I would say the group that we represent, who work
with temchers in-classrqoms and prepare teachers and specialists, . .
need to be involved. . ‘ ’ _

Another point I would like t6 make, I think we need very much- i
involved in j,his process people who are capable in researchandin ., -
delivery. of Services.There-are-those-who-believe or act as-ifs they . .
believe that some people are résearchers and- others are practition-
ers. They claim we are on twodevels also. - ‘! o,

I submit, as Dr. Walker. has indicated, that there are people .~
around the country who are Very capable.in basic’research, and in
field research, who also have a great deal of experience in deliver-
in% vggod serviceg. I would Jike to see such people 'véry much. in- «
volved. - C T

-
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Mr. ERDAHL Thank you very much.

Dr. Emans, or Dr. “;Valker, would_you care to respond in that

ame general area; I admit that it is a btoad one.  ~

Mr. WALKER. It seems that what we are trymg to emphasxze this

.. morning to this panel, what we are trying to indicate, is ou .
frustration over the problems in the past, and some of them -are
réally not the fault of NIE.. .

Nevertheless, when research’ awards are glven, we would hope .
that they would ‘take veryestrongly our seripus concern that|the
funds be mor, . equitably distributed, and that fhey ‘put these funds
into research’in a way that will. more directly and immediately
haye an influence on what is happenmg in our classrooms.

I don’t"think that we can wait enormously lon% periods of bme ,
before some aspects of basic research filter down to the ¢lassroom.
In some ways I suppose that that is part of the American spmt we
‘swant the information quickly. There have been some cases in the
past where we have rushed into things rauch too “fast, but 1 would
hope t my professional colleagues in the National Instxtute of
Educati# would be able to make those decisions ’based on some of-
the testimony that they will hear today. . . s .

\Mr. ErpAHL. Thank you. 5

*Mr. Emans. I would just like to repeat to scﬁne extent what said -

before, emphasizing what Dr. B. Othanel Smith sald Vgt

Pedagogical faculties who educgte teachers and frain t}wn'\for profesSmnad serv:ce ‘
are responsible for evaluating and interpreting résearth. .o

I think it is also those people who needsto have a blggef say w1th
respect to which research is to be studied, how it is to be studied,
how the results of that reseach should have an impact on practlce
Ithink it is this group, in my interpretatiorfof what we are saying,
that has not been consulted enough with respect to the funding of
research projects. . ~

r. ERDAHL. Another observation, and pe‘rha’ps this i3 more of a
question of semantics; and I am not trying to be contentlous .

Dr. Emans, you made a comment that they' are the primary
users; and perhaps these are’ professors, beaehmg professors of
other teachers and administrators. I think the'thing that we need
to remember on both sides of the table, the ultimate rements are
the students. I.am sure that this is what we have inSmind but
sometimes all of us, congressmen, researchers, we can ‘get so in-
volved in the process that sometimes we tend; to overlook who are
the recipients of the process. ° “ Sy g

Mr.’Emans. The ultimate client, of céurse, is the' learner Bkt the
person who takes the research, and interprets it is essentlally the
college professor, and that is my point. « . .

Mr. ErDaHL. Thank you very much, Mr. Chairmant. -  »

Mr..MURPHY. I havé one general questién fomthetpanel. )

All three of you, of course, have expressed great concern about
the way NIE 1s !urrently fundihg research, but all of yoy'do
support the concept of NIE. This comimittee has recommex{'ded )
removing the set asxde for existing labs and centers t’haSpresently

receive‘about 40 percent of the NLE money.
olve some

Will the elimination of the set aside, in your opmlon,
of the probrems that you see? .

P
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Ms. BabEeg. Yes. I would think that that woul help -because,

A

then, the ccehters, labs, and institutes would beco more respon- .

sive! . - .o .
+Mr*Mureny. When'they become'cgmpetitive.

Ms. BADER. Also, with the elimiffation of the earmarked funds,
not only would NIE become more 1 ponsive 'to the needs of thg
groups that I indidated, but also I think that we would have mare
funds availahle for other people who may have a .great .deal to
contribute, L T

Mr. Murphy. Dr. Emans. . .

Mr.-EMANS; I am not knowledgeable in this. I.think one thing I

. -

-
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quiet. I am going to do that at this point.

Mr. MurpHy. Dr. Walker. N

Mr. WaLker. I am sorry to hear about the level of cuts directed
toward the centers themselves. In a recent sabbatical, I had a first-

hanqexample of the assistance that they can provide 'to an individ-
ual who has questions. The clearinghouses and dissernination cen-
‘ters, when I have contacted them, have always been extremely
helpful to me. .

I suppose, Mr. Chairman, that this is about all I ca
and express my disappointment at this time. . AN

It my testimony, I did refer to perhaps to what might be more
sharply focused  dissemination. Maybe the cutbacks, as you call
them, might cause us to bring that about. .

Mr. Mureny. Dr. Emans, you were talking about primary users.
Yot have a delineation between the practitionter and the professor,
or instruetor. Is that where you delineate? .

‘Mr. EmaNs. Yes. I think the practitioner is, in my opinion, the
*classroom @eacher, the principa.lp and the superintendent. I\ think
your primary interpretor of educational research_js. your dollege
professor. " % ) . - ;

Mr-MurphY. You think that they are the ones who are ac ally
the receiver of the research, or that they should be the recdiver.

Mr. Emaysi They should be the receiver of the research findings,
yes.

Mrgunpuv; Dr. Badét, you alluded to some preblems that you
have ¥ien. .Could you be a little more specific about your, illustra,
tions of abuse in gllE.fundmg, if you can, so that we may explore
those possibilities? - ——— T < s

Ms. BaDER. As I say, I am not here to give out Golden Fleece
awards, or hurt a particular individual, but'I can think of one
exgmple. . N

comment,

do_learn sometimes, when I don’t know something, I should keep

I attended- an NIE supported conference on beginning readffng. .

This conference was held at a place that has some excellent\pro-
grams. During the course of the’ preentation of papers, supposedly
on beginning reading instruction, someone presented a fine piece of

basic research. . .
Shirley Jackson, who was there from Right to Read in Washing-

* ton asked the presenter, “Pardon me, but what does-this have to do

with beginning reading instruction?”” The presenter said, “I haven’t
theslightest idea.” She said, “But in your paper, you giye implica-
tions for beginning reading.” He said, “Well, this was a condition of

_ my attendinlg this conference.” s

[}
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All this, incidentally, was taken down by a stenographer.

. Then around the table some very frank conversation ensued with
pressing from Shirley Jackson. Participants said, ‘“Look, many of
us are here because we went to school together, we know each —
other, we know peOple in NIE. It is true, we have not been in the
classroom and we don’t know anything about reading instruction.”

Then the discussion cont1nued I have found thls situation to be
fairly typical. .

Mr. MureHY. You also made reference to people who are w1th
NIE and then become involved in recipient programs, and travel
the route up and down.

Ms. BADER. Yges, I have seen those Cases. Again, there are cases ,
as I have cited, of people moving from NJE to positions in a
university that are NIE funded."Some persons have been employed
at NIE when their universities were given large grants. There are
examples of hiring quite a few relatives in projects. I would say, in *
cages like that, I would not want a hard and fast rule. I think there is
pmhbly a good reason for hiring one or two of these peéple Tam
trying to make the point here that when you see this is repeated
agaln, aga1n and again, then you have a problem. .

I said I was worrled about Opportumtles for women trying to be

. accepted on their* own~merits. I have no objection to having a

husband and wife team, because I think in doing your work, you

9et1mos meet someone and marry someone who has a great deal

f-expertise in your field. I would not criticize anyone for hiring >

th t couple I am saying that if you see a repeated situation, then
someone 'must look into it. « |

What I was trying to suggest in“my statement is that NIE should-
do a much more careful job of monitoring than they have.I hope in
the future they will be very careful to look at these thimgs. I think
it would be helpful if they talked not only with people within a
project, because obvmusly those persons are going to be inclined to
say something positive, as Mr. Stav1sky said last year. I think they
ought to talk with a number of people. "

~Mr. MureHy. We will get into that with the director when we
qtreﬁtmn him.

I thank the panel 3 very much. .

. Mr. SiMon. K I could just follow through

_First of all, incidentaily, since I asked my questions, I have had a
chance to read your statement. I applaud particularly your sen-
tence here, I feel we have a great need to improve global educa- <

tion and intercultural studies.’s .

If I may ask all three of you, have you ever made application for .
an NIE grant? If so, did you feel that you got a fair shake as far as—
consideration for that? If you got the grant, was there adequate

. golgow through to make sure.you really did what you got the grant
or s

Ms. BApEr:}-was involved in an apphcatmn for a very large

‘grant, but I'was never btought info the, center of that, situation, so
I cannot really say what was happening with the follow-up .

ed;)VIr *SiMoN. The grant was awarded, was it, or was it not award-

P .

Ms. BabpER. Yes, it was awarded.

L
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Mr. SiMoN. Did you feel that there was adequate follow through,
or is it difficult for you.to make that judgment? ,

Ms. Baper. No one @ver spoké with me from NIE, even though I ... .
was identified in the proposal as a principal investigator, so I don’t

.. know what they were doing for followthrough.
, Mr. SmqoN. If I may ask the same of the other two.
< . Mr. EmaNs. I have applied for various ants, and I have been .
s - successful in some and not successful in ot eys. Part of my respon-
sibility js to work with the faculty and to help them file for gfants.

I would saK that when somebody’s grant-has been approved, they
think that the process has been ery fair."When the grant is not
approved, they think that it is vel%‘ unfaiy, -

. -Mr. SimoN. 1t is a reasonable contlusion. - ’

Mr. Emans. I think that it is something that sheuld be #boked
into. As far as the follow through, I think it depends on who they
are following up on. v '

Mr. WaLker. My only experience had to do with the teacher
egrps prégram. I have not applied for an NIE grant. .

r. SIMON. One final comment; Mr. Chairman.

When Dr. Bader was talking about people going from NIE to
places w/here they were receiving grants, contracts, and so forth, I
thought™we were talking about the Department of Defense for a

"+ moment, rather than NIE. [General Jlaughter.) .

Mr. MurpHY. We thank the panél very much. If you have any.
additional testimony or evidence,swe gwould appreciate it if you
would send it to the subcommittee office. Than you very much.

- The next panel is Dr. Milton Goldberg, Aeting Director? National
Institute of Education;, Dr. Thomas inter, deputy chancellor for
instruction for New York City Public Schools; and Dr. Maxine == .
Green, président of the American Educational Research Associ-
ation. Will you please come to the witness table.

I notice that a couple of you have rather lengthy testimony. We
wbuld greatly appreciate it if you would summarize because the

» House is irr session this morning. At any time the bells may ring
v and members will leave. So we would appreciate it if you -could
;t;m_marize, particularly the 8- and 10-page testimonies. that yom

ve. : .
*Dr. Goldberg.

- STATEMENT OF MILTON GOLDBERG, PH. D., ACTING .
. - DIRECTOR, NATIONAL INSTITUTE OF EDUCATION - .
Mr. GoLbBERG. Thank you, Mr. Chairman, and members of the
subcommittee. °* e
I appreciate the opportunity to speak with-you this morning and
iscuss the implications of the recommendationssof this committee
with respect to NIE fundisg in fiscal ear 1982. .
¢ I thought, given the testimony we have just heard, that it might .
be appropriate for mé to tell you briefly about my own background. » .
I come to this position with masy years in public education as a
. = classroom teacher, 'as a sc 0ol principal, as a professor of educa-
tion. As a matter of fact, I was a colleague of Dr. Emans at Temple
. University, I have experienced a.variety of professions that, I
think, are’necessary to do good educational research, as the panel
that preceded me indictited. 7 .

/
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I would like to talk briefly about NIE and the implications of the
recommended cuts in the Institute, Mr. Murphy, and I will try to
. keep it very brief and shoften my statement. .
As you know, the Institute is currently operating under a budget -
of $65.6 million this year. The President has requested $61 million.
* The Senaté Committee on Labor and Human Resources hassrecom-

mended $59 million for NIE, and this committee.has recommended ,

. a drastic reduction to a level of $25 million. I must say that this
amount will severely impair our ability to meet our-congressional
mandate and to continue serving education thoughout this country,

I need not tell this group about education and its importance to

. this country. It is a paramount investment in not only the present, °
but *the future of this country. We spend over $200 billion Jjn A
education. * P . . . .

We have created at NIE an Institute which pursues several
goals. We have bgcome a focal point for examining important na’
tienal problems in education. We provide knowledge 3bout educa-

,tion to teachers, administrators, policymakers, and parepts. We

.. provide-leadership in improving egucation; and we énticiﬁgte new
problems imorder to address them when they arise. .~ ° T

Let me take a minute to tell you about the NIE staff, since the
issue of who does the work has come up this morning. N

Two-thirds of our professional staff possess the earned doctorate =
in fields like education, psychology, linguistics, reading, mathemat- °~

. ics, and law. Half of our professional staff have been classroom . ’
teachers in elementary schools, in secoridary schools, and many of Kq
them, including myself, have had experience ag principals and.
district- administrators. Oyg,hslf of our professignal staff have ha

. experience teaching at ollege or university level.

Last year, we had almost 1,100 external readers of-NIE grant
proposals; orie-third of theM» were teachers or administrators, 38
percent represented minority groups, and 49 percent of those read-
ers were women. " -

We encourage research/educator collaboration. I was pleased
that Dr. Walker mentioned the CEMREL publication “Research
Within Reach.” That publication has been distributed to 50,000
teachers in this country, and is being used in colleges_and universi-

. ties, as well as public schools and private schools. . K4

Recently, in fact this very week, Family Circle magazine printed
a list of 25 books that th%' thought all parents in this country .
ought to have access to and read; one of them was NIE publica- j )

45

tion which has just been issued called “Your Child and Testing,”
and we will leave this with the committee. This is free to parents
across the country, and we have already distributed 100,000 copies.
We have published a little publication called “Plain Talk About
School Finance.” In fact, I just this week received a call from the
Library of Congress asking- us if this booklet could be used by high
_ school debating societies all oyer America as a primer in school
finance. This publication on school finarice has been used by State
. legislatures to analyze their own programs. It is, in fact, leading to
school finance reform in States across this country. « .
We funded a student-learning team project to foster improved ‘
cooperation among students in desegmegated schools to raise

kY
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achievement of the basic skills. That program is now being used in
3,000 schools in 1,500 school districts in this country. ‘

Mr! Chairman, this committee approved of our progress in 1978. .
Lo The conferees on this committee said,"and I am quoting now, “NIE
has matured into a unique and valuable resource for educators and
policymakers alike.” Two years later this same commiftee recom-
mended .and Congress approved extending NIE for 5 ,years and
expanding its mission. . .

Let me take a minute now to talk about the $25 niillion. I, can’t
pretend. that the $25 million proposed by this committee - will /
permit us to address the national goals outlinéd in our legislation?
We will be able to do useful work in a limited number of critical
areas, but we will not be, as this committee called us, a “unique
and valuable national resource” with the capacity to examine a
broad range of educational issues and problems. -

We will have to cut back on some of the very programs that were
gifen considerable credit by the earlier panel. We will cancel all of
our institutional agreements. We will review each of them on a
case-by-case basis, and examine the possibility that some limited
numbey of these institutions might receive new agreements at
reduced levels of funding. —

We’ will suppert the national assessment of educational progress,
which was remarked on this morning, but at & much reduced level.
We will have modest programs in areas like reading and’ math-

y  ematics achievement, and technology. But we will eliminate entire-
ly or greatly reduce research on writing instruction, adult, literacy,
bilingual education, foreign language acquisition, .teacher educa.
tion, evaluation, and youth employability. .

"We will have to cut back on 15 of tﬁe 16 ERIC clearinghouses
which you heard discussed earlier. We will continue some awards
to' States for dissemination gurposes, but we will have to dpep.

- regional programs serving 28 States and 9,000 educators. .

We mﬁ have to ignore the 180,000 requests we receive yearly at
the ERIC clearinghouses. We will have to eliminate advanced
training programs for 600 minority-men and women researchers
which we have been running at the Institute.

We will do some work in the area of school finance and school
management. We ‘will have to eliminate work in legal and govern-
mental studies, in rural education, in desegregation research, and
youth policy studies. : .

Mr. Chairman, I will try.to. move very quickly. '

I have noted the enorifous investment our society has in educa-
tion. I have described how I believe the National-Institute of Edu.
cation has made major contributions to,the improvement of educa-

. tion in this country. I have told you of the effects of a drastic
budget reduction on our ability to help State and local educators
@address the problems they face. Let me say, Mr. Chairman, we
- meet with those State and local educators .on a regular basis.

"We believe that the Federal responsibility for educational re-
search, the accomplishments of NIE, and the significance of the
work we are going to be forced to eliminate warrant support of our
request for $61 million. . ~

Mr. Chairman, I appreciate the opportunity to testify before you

. today, and I will be happy to respond to any questions you have.
~ 3

e
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[Prepared statement of Milton Goldberg follows:]

STATEMENT OF MiLToN GOLDBERG, ACTING DIRECTOR, NATIONAL INSTITUTE OF
' - EpucaTioN

Mr. Chairman, members of the subcommittee, I appreciate the opportunity to
discuss the implications of the recommendatiqns of this Committee with respect to
funding for the National Institute of Education for fiscal year 1982.

As you know, Mr. Chairman, the Institute is currently operating under a budget
M for fiscal year 1981 of $65.6 million and the President has requested $61 million to
continue the agency’s programs in 1982. The Senate Committee on Labor and
Human Resources has recommended that NIE have $59 million available in 1982,
and this committee has recommended a drastic reduction to the level of $25 million. ‘
This amount severely impairs our ability to meet our Congressional mandate and
continue serving education throughout this nation. ! .

Mr. Chairman, education in this sotiety is an enormous enterprise, perhaps the
largest single activity in the country: .

we spend about $200 billion (f)er year on education in America, 8 percent of
the gross national product, and that investment is central to maintaining our
prominent position in the world;
one out of four individuals in our society wtivity involved in education
either as a student or as a teacher; - . ’
education is considered largely the responsibility of 56 states and territories
—__and over 16,000 school districts; .

NIE was created by statute in 1972 because it was felt that research and develop-
ment in education could improve this great enterprise. It has, since then, been
. directed by Congress to specifically address several priority areas ranging from basic

skills instruction to international education. The agency was created as a national
Institute at the Federal level for several reasons: )
the products of research in education are nationally usable and their costs
should be nationally shared; °
national support of research is more. efficient than a system of trial and error
by states and school districts; )
it is in the Federal interest to insure that state, local, and Federal dollars
invested in the education system are made with the fullest possible knowledge
* about the education process. ~
In_response to the mandate from the Congress, we have created an Institute
which pursues several goals:
to be a focal point for examining important national problems in education?
to provide knowledge about education to teachers, administrators® policy-
' makers, parents, and students; »
to provide leadership in'improving education;
* _to anticipate new problems in order to be Able to address them when they

arise.
We have made extraordinary efforts-to reach deeply into both the academic and -
local school communities to address the problems whici; concern all.
Eet me cite some examples of the ways in which NIE has taken advantage of the
. talents of both researchers as well as teachers and school administrators:
4o Within NIE itself: . o
two-thirds of our professional staff possess the earned doctorate—mostly in
the fields of education and psychology but also in such areas as linguistics,
reading, statistics, and mathematics;
half of our professional staff have been classroom teachers in elementary or
- secondary schools and many of them have had experience as principals, or
- district administrators; 4
over half of the professional staff have had experience teaching at the college

, e and university level;
- of the 1,089 external readers of NIE grant proposals in 1980, one-third were
- teachers or administrators, 38 percent were minority_and 49 percent were
women. o

In the educational community: 3

we support Wwith multi-year awards 39 separate institutions, employing re-

. ., searchers and experienced educators, most fotusing on specific issues such as

x reading, bilingual education, school finance, and the collection and dissemina-
tionef knowledge about research and effective educational practices; .

forty-four state educational agencies. requested multi-year awards to create

{;)l;gir d:w{n dissemination offices in order to help school districts within their

undaries;
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we support an Urban Superintendents Network comprised of 22 city school
superintendents responsible for the education of 10 percent of the nation’s

school children. - .

. The lreseax-cher/educat/br collaboration is also encouraged in specific projects., For
° example: , .

when we supported th¥ publication of fwo books on reading and mathematics
. instruction (Research Within Reach),’panels of teachers explained to researchs
- *ers their goét difficult problems in teaching reading or mathematics and then
the researchers provided the best available research evidence on hoy to solve
those problems. Twent housand copies of the first of these, on reading, have

reached an estim 0,00Q teackiers; ° .
. . at the Institute Tor Research on Teaching at Michigan State University our
contract calls not only for the support of research but also for the participation
. of teachers in the development and implementation of the research agenda.
R : I believe the collaboration I have déscribed has resulted in significant accomplish- *
« meénts benefitting many audiences: : - o
we completed in 1978, the first comprehensive evaluation of Title I of the
¢ gementartz and Secondary Education Act which helped this Committee rewrite

4 at statute; *
, our hoolgk Your Child and Testing, is one of 25 books recommended to parents
by this'mpnth's Family Circle Magazine;
Plai k About School Finance has been used for workshops in eleven
J states *we have algo finished individual analyses leading to school finance
.- reform in eleven states; %1

the International Reading Association provided 5,000 of its members¥ith the

publication on reading, Research Within Reach;
we funded a Student Team Learning program to foster improved cooperation
amongst students in desegregated schools and to raige achievement in the basic
skills—this p is 50 successful that it is now in use in 3,000 schools in

. 1,500 school districts in every state in the nation; ’
- New York City’s school improvement program was based on work on effective =
schools which we supported. . ,

. This Committee approved of our progress when, in 1978, the conferees on the

Education Amendments, commented that NIE “has matured into a unique and
. valuable resource” for educators and policy-makers alike. Two years later this

Committee recommended, and Congress approved, extending NIE for five years and

ex&arndmg its mission. Lo,

« . Chairmian, we were able to create a record of accomplishnient because our
o resources were relatively stable following a major reduction in fiscal year 1974.
They did not permit us to address all of the issues with which we were concerned.
We did very little, for example, in the areas of early adolescent and early childhood.
education, dr postsecondary education. A R
. Nevertheless, the resources we had did permit us to address most of the mandateg
contained in our statute, and make major efforts in some of them. © - ,
It is significant, also, that relatively stable funding provided a measure of confi-
“dence to the Fesearch and education communities that when NIE committed itself to
research and dissemination efforts they could expect those commitments to be meét,
and that we would support work of high quality which was available to educators
- when they needed it. ‘ .
’lt;?lis 18 especially important in research which, by its very nature, is a long term
¢ enterprise. o . .
The level of $25 million forces us to break both the continuity of the work we
sufport and commitments we have made to the field. - . -

Gannot pretend that the level of $25 million proposed by this Committee will
permit us to address the national goals outlined in our legislation. We will be able
topdo useful work in a limited number of critical areas but we will not be a “unique

. sand valuable national resource” with the capacity to examine a broad range of
ucational issues and problems. .
. Let me say generally how we would aggroac funding decisions at the level of $25
million and then say just a few words about the priority concerns we would support
L. within each of our program areas.
. ° irst, in light of the fact that our “continuation base’’ for fiscal year 1982 is $56

. * million we would be fo to completely restructure our program to squeeze under

. the proposed $25 million ce}ling. The continuation base is made up of commitments

‘ % to the educational comminity, including institutional agreements with sonte 39
L, o " organizations; including Jabs and centers, and multi-year awards to-individual re-
i “-‘3 searchers and other research organizations. .
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As as first step we would cance] all of our institutional agreements and réview
each of them on a case-by-case basis to examine the possibility that some limited
number of these institutions might receive new agreements at greatly reduced
levels depending upon the relationship of their,work to the new priorities of the
agency.

Indjvidual multi-year awards that-are now included in the continuation base
would be continued if they fell w1thm the few areas on which we will focus our
work and discontinued if they did not.>

Let me say just a work about the effects of the $25 million level on each of the

three major program areas established in 1977:

Teaching and Learning.—At the level of $25 million, this program would receive
$13.3 million, which would enable it to support the National Assessment of Educa-
tional Progress and modest programis in four areas. reading and mathematics
achievement, technology in education, effective schools, and testing. We would
eliminate entirely, or greatly reduce, research currenty underway on writing in-
struction, adult literacy, bilingual education, foreign language acquisition, teacher
education, staff deyelopment, evaluatign at the state and local levels, youth employ-

ability and home-school partnership, These activities were conceived to provide

services to thousands-of teachers and administrators, in all fifty states.

Our program on Dissemination and Improvement of Practice would be reduced by
over two-thirds to $6.6 million. Thislevel would permit us only to maintain the
educational data base which is now available at over 600 locations around the
country and is augmented by a system of sixteen subject-matter clearinghouses. For
example, the ERIC clearmghouse concerned with reading collects information about
research and practice in that area, and places it in the ERIC data base so that it
can be availdble to researchers and teachers th'oughout the nation.

At the level of $25 million we could maintain the data base and access to it, but

we would be forced to close fifteen of the sixteen clearinghouses leaving only a

residual capacity to collect new material. We will continue 20 awards to states for
dissemination purposessbut their awards will be reduced by 25 percent. We could,
in addition fund a limited nymber of regional forums to inform state and local
educators of research evidence on problems they define.

I might point out that this program provides wide ranging services to the educa-
tion field. The reductions will require:.

dropping regional programs servmg 28 statéS, three territories, and 9,000
educators;

ignoring approximately 180, 000 requests for assistance received at the ERIC
Clearinghouses each year; and

eliminating advanced training opportunities for some 600 minority and
women researchers. Y

Finally, Mr. Chairman, our program on_Educational Pohcy and Organization
supports a wide array of activities in school finange, legal and governmental studies,
youth policy, school management, and education for young adolescents.

At the level the committee is recommending, this program would receive only $5.1 .
million in fiscal 1982. This level would permit us to focus on the area of school
finance, including the area of postsecondary education finance, and school organiza-
tion and management. But we would be forced to eliminate virtually all other, areas
where research is currently underway, This includes such important work as ‘school
management studies, research on pdstsecondary organization and management, .
legal and governmental studies, rurail education, desegregation research, youth~
policy, and the newly legislated priority on early adolescence. - ?

We believe that the Federal responsibility for educational research, the accom-
plishments of NIE, and the sxgmf' cance of the’ work we will be for¢ed to ehmmate
warrant support of the President’s request for $61 million.

I appreciate the opportunity to testify and will be happy to respond to any
questions you might have. 4

Mr. Murpiny. Thank you very much, Doctor
Dr.. Mlnter N

STATEMENT 'OF THOMAS MINTER, PH D., DEPUTY CHANCEL-
LOR OF INSTRUCTION, NEW YORK CITY PUBLIC SCHOOLS

Mr. MINTER. Good mormng, Chalrman 'Murphy, and members of
the committee. .
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I am Thomas K. Minter, and I am the Heputy chancellor for -~ A
instruction in the New York City Public Schools, and I am present- -

* ing the testimony of Chancellor Frank J. Macchiarola.

Though I will dispense with the introduction on the first page, I
would like to read the remaining pages. I will do it quickly, but I
think as a practitioner, and as one who is representing the largest
school, system inifhis Nation, there are some factors and some
points here that we would like to make.

I am told that the United States spends between $12 and $14
billion a year on defense research, and $3 billion on energy re-
search. I have no quarrel with these expenditures, but I think that
it is appropriate to point out that undergirding all research is our / .
basic education system. If that foundation is weak, ultimately we
will pay the price in our ability to conduct advanced research.

The ultimate cost of neglecting basic education research extends

- well beyond our capacities for scientific, defense, ar¥' industrial
technologies. It goes to the core of our democratic society. If we
cannot teach all of our children and if we cannot do it within the
resources available, then we are heading down a path I find dis-
heartening and even frightening.

Now for some good news. Recently I was able to announce that
for the first time in 12 years, the reading scores of our students in
New York City this year exceng the national average. We believe
that the support and direction™of Federal programs, particularly *
those such as ESEA title I, which focus on intensive basic skills
training for those students who canngt keep pace with their peers, ,
have been a critical catalyst in producing tﬁis degree of success.

We are relying on the continuation of such support to implement
a new system of retention and concentrated services for those
students in the fourth and seventh grades whose scores fall signifi-
cantly below grade level. Federal moneys will not provide the sole
foundation=for this new program, but certainly will be an essential
ingredient. . . ,

Another highly vigible asset of the categorical progtams has been
the introduction of comprehensive evaluation both as -a routine
practice for measuring the results of particular educational serv-
ices and as a method of building upon proven successes and revis-
ing ineffective classroom activities. ) 4

The rise-in student test scores and the internalization of evalun-
tion are just two example of the substantial and validated benefits
of the current philosophical and financial structure of Federal
. education aid. - .

The National Institute of Education has played the major role in
evaluating our most valuable Federal® programs, including title I,

- vocational ‘education, and the conditions of violence and vandalism
in our schools, Their evaluations have validated for the Congress
and for the administration the worth and successes of these pro-
grams, and have therefore provided a.necessary rationale for keep-

ing these programs glive. *

NIE’s present philosophical ofientation is toward assisting us i
the understanding and replicating of effectivé schools. This is &
high priority for NIE, as it'is for me. . . .

Let me add a word parenthetically as a skeptic of some education
research. Determining what it is that works in sghools is not
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simply a question of commonsense, contrary to what some would
like to believe. The issues and,the s;%mtﬁz are complex and the
answers will not come cheaply, nor will they come from our indi-
vidual school sytems working in a vacuum. We need the sharing of
information made possible by NIE. _ . ‘
One of NIE’s genuine successes, in my estimation, is the urban
superintendents network, of which I am a member. The network
» consists of about 20 superintendents from urban school districts
across the Nation. Urban school districts are unique in the educa-
tional community—>54 percent of the school districts nationwide
have fewer than 1,000 students. May I emphasize, 54 percent of
» school districts, most aof our schools have no more than 1,000 pupils.
The_rle are only 212 districts out of 16,000 with' 25,000 or more
pupils. . ,
ew York City public schools enrollviapproximately 960,000 stu- .
dents. The next two largest school systems,.Chicago and Los Ange-
les, when combined are about equal enrollment tQ New York City.

The urban superintendents network meets periodically for_ses-
sions which concentrate on specific topics such as bilingual educa-
tion, or the education of the handicapped. Our sessions are uni-
formly. stimulating and productive. An excellent measure of the /
attitude of urban syperintendents toward this network is that at-

. tendance is so high. ’
" In addition to our lar responsibilities, most of us are in-
lved in a veritable host of associations, committees, task forces,

d commissions, and the number of meetings and conferences to
which we are invited is-mind boggling. ¥ .

For me, and I think for most of my colleagues, the urban super-
intendents network is the single most useful forum for the ex-
change of information and for common problem solving. NIE de-

. serves much credit for making this possible.

There .are many other specific programs, with which NIE has
been involved, as I am sure you will hear from other witnesses.
Suffice it to say that NIE is increasingly involved with innovative
bu}il: IiraCtical efforts pertinent to all schools,” including urban
schools. .

I support NIE’s philosophical orientation and I hope that the
members of this‘sugcommittee will do everything possible to sus-
tain the Institute at a level which will enable it to continue to
function."Funding for the Institute is an investment in the future
of our schools and of our children. :

Thank you for your attention’

. [Prepared statement of Frank J. Macchiarola follows:]

. PREPARED STATEMENT OF FRANK J. MACCHIAROLA, CHANCELLOR, NEwW York City
PusLic ScHooLs, - -t

Chairman Murphy and members of the subconfmittee, good morning. My name is
Frank J. Macchiarola and I am chancgllgr of the New York City Public Schools. I
want to thank you for the opportunity to discuss the National Institute of Educa-

tion.
embers of the Education and Labor Commit-

LY 3

+ I was most distressed to learn that
tee have agreed to cut two-thirds off the Institute’s budget. It does not appear
possible for the Institute to accomplisly its national mission at a level of $25 million.
In light of the current fiscal climate, I can appreciate attempts to slice all *
b“.?-ﬁets’ but this reduction appears to/me disproportionate.
e National Instit\e of Education performs thezonly Federal research function
+ in education. While cufrent political vogue advoca tgat all Federal, functions be
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returned to Stgtes and localities, States and localities do not have the capacity to
perform this icular function. Research and dissemination are a legitimate %ed-
eral function and should remain so.

I am told that the United States spends between $12 and $14 billion a year on
defense research and $3 billion on energy research. I have no quarrel with these
expenditures, but I think it is appropriate to poilit out that undergirding all re-
search is our basic education system. If that fouttdation is weak, ultimately we will
pay the price in our ability to condl:g‘ advanced research. The ultimate cost of
neglecting basic education research extéhds well beyond our cagaciti% for scientific,
defense, and industria] technologies: It goes to the core of our democratic society. If
we cannot teach all of our children and~if we cannot do it within the resources
available, then we are heading down a path I' find disBeartening and even frighten-

in . , . . -

%ow for some good news. Recently I was able to announce that for the first time
in twelve years, in New York €ity our students’ ‘reading scores this year exceeded
the national average. We believe that the support and direction o Federal pro-
grams, particularly those such as ESEA Title Lwhich focus on intensive basic skills
training for those students who cannot keep pace, with their peers, have been a
critical catalyst in producing this degree of success) . .

We are relying on the continuation of such support to implement a new system of:
retention and concentrated services for those students in the fourth and seventh

sgrades whose scores fall significantly below grade level. Federal monies will not
prov;ge the sole foundation for this new program, but certainly will be an essential
ingredient. ‘ : -

Another highly visible asset of the categorical programs has been the introduction
of*‘comprehensive evaluation both as a routine practice for measuring the results of
particular educational-services and as a method of building upon proven successes
and revising ineffective classroom activities. ‘ .

The nse in students’ test scores and the internalizing of gvalaation are just two
examples of the substantial and validated benefits of the current philosophical and
financial structure of Federal education aid.

The National Institute of Education ‘has’played the major role in evaluating our
most valuable Federal programs, including title I, vocational education, ang the

. conditions of violence and vandalism in our schools. Their evaluations have validal
ed for the “Congress dnd for the administration the worth an successes of th
programs, and have therefore provided a necessary rationald for keeping these
programs alive. )

NIE's present philosophical orientation is toward assisting us in understanding
and rexlicatin effective schools. This is a high priority for NIE., as it is for me. Let
me add.a word parenthetically as a skeptic of some education research. Determining
what it is that works in schools is not simply a question of common sense, contrary -
to what some would like to believe. The issues and the s}ystems are complex and the
anwers will not- come cheaply. Nor will they come from our individual school
ﬁvlséems working in a vacuum. We need the sharing of information made possible by

One of NIE's genuine successes, in my estimation, is the Urban Superintendents
Network, of which I anffa member. The network consists of about twenty superin-
tendents from urban school districts acrosg the Nation.

Urban school districts are unique in t e educational community. Fifty-four per-
cent of the school districts nationwide have fewer than 1,000 students. There are
onlls' 212 districts out of 16,000 with 25,000 or more Fu ils. '

ew York City public schools enroll approximate y 560,000 students. The next two
largest school systems, Chicago and Los Angeles, when combined, are about equal in
enrollment to New York. \

The Urban Superintendents Network meets riodicélly for sessions which con-
centrate on specific topics such as bilingual -education or education of the handi- i
capped. Our sessions are uniform stimulating and productive. An excellent meas-
ure of the attitude of Urban Superintendents toward this network is that attend-
gnee is so high. In addition to our regular responsibilities, most of us are involved in
a veritable host of associations, committees, ‘task forces, and commissions, and the®
number of meetings and conferences to which we are invited is mindboggling. For
me, and I think for most of my colleagues, the Ugban Superintendents’ Network is
the single most useful forum for the exchange’of information and for common
problem-solving. NIE deserves much credit for making this ible.

There are mgny other specific programs with which NIE has been involved as.1
am sure you will hear from other witnesses. Suffice it to say that NIE is increasing-
ly involved with innovative but Eractical efforts pertinent to all schools, including
urban schools..l su{p\port NIE'’s philosophical orientation and I hope that the mem-
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bers of this subcommittee will do everthing possible to sustain the Institute at a
level which will enable it to continue to function Funding for the Institute ls an
investment in the future of our schools and of our children.

Thank you for your attention. L
* Mr. Mureny. Thank you, Dr. Minter. )
Dr. Maxine Greene. 3 -

STATEMENT OF MAXINE GREENE, PH. D., PRESIDENT,
AMERICAN EDSJCATIONAL RESEARCH ASSOCIATION

Ms. GreeNE. Thank you, Mr. Chairman.

wn testimony is available, and I will summarize very briefly,

t to repeat what has already been said.

I amp eased to represent the-American Educational Research
Assocxatlon an organization of almest 14,000 people en%aged in all
forms of educatxonal inquiry and research around t e country.

My name is Maxine Greene, and I am a professor of philosophy
and education at Teachers College, Columbia University. It hap-
pens that I spend considerable time working with teachers, fre-
quently in the New York City schools, and I have never received a
grant from the National Institute of Education.

We are here to try to clarify the status and accomplishments of
educational research as we understand it, and to appeal the 68:
percent reduction, that has been lamented by many of us already,
in the budget authority proposed by the House Education and
Labor Committee.

*There is considerable irony, even tragic irony, at least as we see
it, in the fact that these cuts are coming when educatiopal re-
search and development is showing itself to be most productive due
largely, we believe, to.improvements in the way esearch is being
conducted, no longer at distance from the schods in sterile, safe
labox’atones, but in close cooperation with teachers, admmlstrators,,
policymakers, and others on the frontline.
~ I think we, even those of us who have been guilty of the cnme,
are very sensitive to the jargon question that you have raised and
are paying heed to it, and to the problem of communication.

" We are very interested in the fact that NIE, for all its difficulties
in the way of funding, is itself much concerned with the question of
dissemination and the problem of communication.

My own interests happen ta be in_ various kinds of hteracy,
ranging from computer iteracy to aesthetic literacy to technologi-
cal literacy. When I think of i increasing the -quality or.improving
the quality of education, I think of raising the levels of literacy in
niany, many dimensions, and regret particularly the ways in which
these efforts will be frustrated.

NIE funds, limjted though they have been, have clearly, as we
see it, expanded the knowledge base being used by teachers, by
polic makers, by others, and have affegted the ways in which
people think about teaching and learning.

] am aware of the reports abolt people going fnto education
being mMediocre. This is a very, very old story. I remember this even
when I was-aschild. Those who can’t write, teach; those-who can’t
act, teach, so on and so on. »

It is true, that the latest reports show that the more competent
women are not going into teaching. But I believe that if education
is presented not as a narrowly technical enterprise, if education is
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understood to be an undertaking infornied by theory, those. people
who are becoming teachers certainly are much more likely to rise
above mediocrity. - - -
"" I really don’t believe in determinism. I think all sorts of things
.are possible, even by the poor person who purportedly can’t write
and, therefare, teaches. .

I think that the contributions NIE has made in enabling téachers
to think anew about téaching and learning, to inform their own -
undertakings with some kind of thoughtfulness, cannot but contin-
«ae to raise the level. - '

I think clearly that a shift in support is likely to affect the whole-
field of inquiry, the growing ability to provide timely information
to teachers:

Finally, I can only add to what my colleagues *have said. We
believe that NIE’s priorities are in line with this country’s crucial
concern, which is raising the level of literacy in many fields, rais-
ing skill mastery, improving- local practice, and understanding
much more about the effectiveness of schools,

Since so much of what we had in mind has been said, I will stop -
now and thank you very much. .

[Prepared statement of Maxine'Gree‘ne follows:] * .

~~PREPARED’ STATEMENT OF MAXINK -GREENE, PreD., PRESIDENT, AMERICAN
C e EpucaTioONALZRESEARCH ASSOCIATION

Mr. Chairman: I am pleased to be here to represent Hfe nearly 14,000 members of
e American Educational Research Association. My name is Maxine Greene; I am
President of the Association and Professor of Education, Teacher’s College, Colum-
bia University. Our Association members- are enaged in all forms of educational _
-inquiry irrevery part of this nation. .. . v
e appear here both to clari status and accSmplishments of educational
research and appéal the threat to federal support for educational R&D by the
Education and Labor Committee’s 68 ent reduction in funding authority for the
National Institute of Education. The federal government is the principal sponsor of
educational research. This dramatic shift in support, if sustained in the reconcili-
ation process, will result in potential dafage to children and youth and the educa-,
tional institutions which serve them. N °
It is a tragic irony that support for educational inquiry is being undercut just
when research efforts are be inning to pay off in s'igniﬁcant ways. In short, funds
g;ovided for the National Instutite of Eduoation %are not jus.t-buyinge potential
nefits; they have already secured a greatly expanded knowledge base being effec-
tively used by learners, teachers, arents, administrators, and legislators? Educa-
tional wesed ‘in-general and NIE in particular have reputations which have not
kept bace with their achievements in understanding the complex, labor intensive,
and vast human enterprise called education. - :
" These gains have, in large measure, been due to the major metamorphosis, some
would call it a ““revolution,” in the way educational research is conducted. Through
NIE-funded grojects, we have shifted from distant analysis to direct engagement
‘with the problems and concerns which students and educators face every day. We
have less cqneerned with creating ideal settings and more concerned with prdvidin
knowledge and information specifically needged to improve schools, collegeS”an
classrooms in the wide variety of settings in which they exist. We have also ldarned
to extract much of the wisdom of successful teachers and adrhinistrator¥, and, to our
great joy,” we)have learned to be useful an provide beable knowledge resources to
those in the ffont lines of educational practice. -~ .
4 getting better at delivering timely and useful information to %g
legislators, boards of education, and other decison makers. W&
the value judgments for which they are elected or appointed; however,
-protect the consequences of alternative decisions. Our research studies
BI85 uncovered current and potential problems'to which NIE's research plans
are now being addressed.
The major themes and priorities of the Institute are directly in line with the
salient concérns of American education: Literacy and The Acquisition of Academic
7 . .
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Skills, Improvement of Local Educational Practicé, and Effective Schools. The ag-
complishments made by NIE demonstrate, that thefederal government can, without
* ;attempts at centralized control or direction, advance the quality of education. The
limited investments in educational research havg produced the following specific
. benefits (supported in whole or part by NIE):

s
’

. 4
- BASIC SKILL IMPROVEMENT . ‘ ’

Thousands of sthools have used research-based apgl ches to improvement of
~  peading and mathematics in the primary grades. The Ndtional A ment of Edu.
cational Progress has recently reported significan} increases in elementary grade
test scores (particularly for poor and minority students)[New York City (alongowith.
Chicago) is using a “masteﬁ' learning” strategy designed fo-reach and enable
progress‘for every student (NYC has just reported that their achievement<scores
have exceeded national averages for the first time in a dozen years). Efforts: to
improve instruction have been developed from our understanding of the use of
instructional time and how it ¢an de effectively managed. .
. - . » COMPLEX ACADEMIC TASKS-
Studies off tast score decline (begipning in the middle and secondary grades) have.
enabled us to identify the-causes of learniflg problems. For example, the “back-to-
basics” movefnent focused on simple skills lika.word recognition (decoding), math
computation, and simple sentence structure, ME’s&g,rant and eantract competitions
° are speciﬁca&y focused on studiessto improve théLnecessary (and more complex)
tasks of readilg comprehension, mathematics prq(blgm solving, and written composi-
tion. - . &, T -

-

« .

. 4 .
. READING COMPREHENSION 9. . . .

» The Center for the Study of Reading, for example, has specifically identified a
major cause of reading problems. That |s, basic reading texts have not devoted
attention to content and context, the major ingredients for improvement in compre-
hension. In a recent Terrytown, N.Y. conference with publishers, the Center was
intrumental in gaining support for im ing reading texts. The Center is also
conducting “comprehension instruction” séminars for teachers and plars major
service programs in city school systents. » N

(-

- ’ .
Ped .
- TEACHER AND RESEACHERS COLLABORATION '

% The Institute for Research on Teaching, by collaborating directly with classroom.
teachers, has greatly increased t€achers’ understanding of the way they use availa-
ble instructional time, manage classrooms, and refy on curricular materials. The

* Instittite has also anglysed such maerials to demonstrate how they affect both what
is learned and how texts and tests shape the content of instructign.
. s « -

*

L2 EFFECTIVE SCHOOLS

"Effective schools” studies Ahave already identified common characteristics of suc-
cessful schools operating irf difficult circumstances. Further work is underway to
incfease the number of schools able to gain and maintain such attributes, eg, (1)
academically focused school leadership, (2)-safe and orderly climate, (3) total staff/
faculty dedication to academic achiévément:as the fundamental school mission, (4)
teacher expectations that all students (regardless of background) can learn, and (5) a
system of frequent monitoring of learner performgnce (tied to specific, efforts fo
méet individual learninig problems). T <

»
%

. 'Q - LN
e INTEGRATION ,OF‘MANAGEMENT, PROFESSIONAL DEVELOPMENT AND EFFECTIVE ,SCHOOL
“ . . .

STUDI
Given the promising results of the effective schodls studies, NIE is working gcr

- the Institute to match organization’ management and dissemination studies to detﬁ/

,  ine alternative ways for schools to adopt these effective characterisjics. '
-
e, S MATH AND SCIENCE LEARRING Y % . «*
.= ° NIE, in collabomtion with the National Science Foundation, supports studies on "

mathematics teaching, the use of calculators and microprocessors, and the under-
* standing of student approaches to scienge. This work has alreadly pointed out ways
0

. to harness new information and communications technologies for learning. These
‘ »
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studies have also Eelped math and science teachets understand the way studénts .
can use errors to correct misinterpretations and increase intellectual skills.
. ’

. NEW LEARNING TECHNOLOGIES

- *
Note: The NIE “microprocessor” (minicomputers, calculators) studies are focused = .
on the adaptation of these learning devices for classroom use. Unless sciwols are
able to provide experience with small computers, theyscould be the seeds of a new
economic egation (as more affluent parents purchase them for home use). It is.
also likely that the entertainment industry may dominate the use of this technol- /
ogy, if such studies and uses are neglected. :

TESTING-—USES FOR INSTRUCTION

NIE's work on testing has produced important information for parents and teach-
ers on how to interpret and use test results for instructional improvement among -
ﬁaung learners. The Institute for Research on Teaching, for example, has produced

its for teachers in the Overseas Dependent Schools. The success with this effort is
leading commercial publishers to consider production and marketing for the schools
in this country. -

- PUBLIC UNDERSTANDING OF TEST 1SSUES

NIE is also actively working to assist state and local policymakers to understand
the pros and cons of minimum competenc{;et%ting. This ‘Jula; a hearing (in the form
of team presentations and debate) will conducted in Washington, with major
portions “broadcast over, public television stations. NIE is also making concerted
efforts to gain a general understanding of testing, “truth-in-testing” legislation, test
bias, teacher competency testing, and other important issues facing education,
Workshops have been held for parents, school board members, state legislators,
{)oet;rnalists, and others. A public and a parent’s guide to testing and test use hay

n widely distributed. .

o’ ; -
SERVICES TO THE CONGRESS

NIE has managed education policy studies in the areas of compensatory educatn
(Tit"™, ESEA), basic skills, bilingual education, “safe schools” (reports on schosl
violence and effective ways to reduce it), edugation and youth unemployment, rural .
schools, and public and private high schools, which have been used by the Congress,

The Congressional Research Service and General Accounting Office have also used *
NIEsupported studies and reports, to prepare - information requested by members ‘.
and committees of the.Congress. Important studies on vocational education and °.
school finance are currently underway. : : p Tt

-

FINANCE STUDIES

NIE, through cooperative arrangements with the National Council of State Legis-
lators and the Education Commission of the States is providing comparative infor-
mation to all states-on school finahce plans, tax wealth among states, and ways to !
improve education finance policies. Gurrent finance studies, supported or conducted .
by NIE, are exploring ways to indeX cost variance among schol districts and to
deftrmine ways that federal funding affects state schicol aid. N~

y' TRANSLATION OF FINDINGS INTO USABLE FORMS

Over the past several years, NIE has engaged in a concentrated effort to rerort
accumulated évidence in understandable to educators, parents, and policy-
makers. Through informafiol centers (known as “Education Research Information
Centers—ERIC), NIE has created “user files” specifically designed to help teachers
and administrators understand the latest resedrch results.- NIE has also produced .
clearly understood summary reports on functional literacy, the uses of teacher and
learner time, tests, school finance, and so on. In addition, NIE works through an
Urban Superintendent’s Network and state education agencies to enhance the com-
munication of r&earch—bﬁed information to local and state educators. .

"NATIONAL ASSESSMENT OF EDUCATIONAL PROGRESS

NIE-supported NAEP, operated by the Education Commission of the States pro-
vides the public, parents; legislators, and educators with a barometer of student
progress in the areas of reading, writin%, math, civics, science, and other important
areas of schooling. The development of testing items by NAEP has also enabled
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states to use NAEP tests for state and local achievement measures. NIE is also

usin? the data from the regional and national NAEP studies to analyse specific &
problems where increased instruction or improved teaching are needed. For exam-"

ple, follow-up studies on the writing exam_indicate that the basic problem for
advanced achievement is the lack of writir?ﬁstruction and practice, particularly in

the development of compositions, 4 Ve

HIGHER EDUCATION STUDIES

v . Management and “finance studies are being used by higher education officials to
plan for new student populations (particularly older and part-time ptudents, return-
ing adults, and career-entry professional studies of women). Current‘studies on fiscal
management are helping higher education officials to increase the use of available
resou and to manage*the decline j)n financial support. i

e

INTERNATIONAL AND FOREIG.N LANGUAGE STUDIES

» Followin% the inclusion of these studies as an added congressional priority (includ-
ed in the 1980 five-year reauthorization of the Institute), NIE is seeking ways to
increase our understanding of learning and teaching in these areas.” Cost-effective
strategies to pursue ways. to increase the acquisition of foreign languages and
understanding of other countries and cultures js already plan ned.

These examples represent only part of the NIE effort to meet its mandate to
improve education policy and practice through research and development.

LIMITED RESOURCES FOR NIE

These accomplishments, while extensive, have been achieved with severely con-
- strained financial resourées. Congress has mandated 8 priority area of study for
- NIE: (1) basic skills, (2) management, finagce and productivity, (3) education and
work, (4) educational equity, (5) early adolescents and their schools, (6) older and .
part-time postsecondary students, (7) education of foreign languages and countries,
and (8) the dissemination and use of evidence produced from R. & D. studies. Yet,
NIE has never been tprovided adequtite resources to fully meet the knowledge and
information needs of AmeFican education, the nation’s largest single enterprise
involving nearly a third of the é)ogulation and investments of $166 billion. NIE, in
fact, had more funds (in actual dollars) during its initial year (fiscal lyear 1973, $103
million) than it currently spends ($65.6 million in fiscal year 1981, following a $8.5 a
million rescission). .
- NIE, the major source of R.'& D. funding: in the-Education Department, repre-
* sents less than 0.05 percent of the total Education Department budget. Less than
0.09 percent of the Department’s budget goes to all forms of educational R. & D. and
" evaluation. This compares to 10 percent in defense, 3 percent in agriculture, 45
percent in energy, and 5.5 percent of the Health budget. In fiscal year 1980 with $74
million, NIE was able to support 465 contracts and grants. By comparison, the
. National Institutes of Health (fiscal Xear 1980 funds, over $3.6 billion) was able to
support 5000 research grants in' addition to training grants and significant work
done on the NIH campus. Due to inflation, NIE's purchasing power amounts to less
s .than 28 cents on its original fiscal year 1973 funding dollar. S

S

-
-

- WHéT HAS NOT BEEN DONE

Clearly, NIE could have done more if it had just maintained its original"budget.
The Institute has concentrated on ‘the most salient needs of basic skills in the
. primary grades, where much of its work has paid off. However, planned competi-
- tions in the uses of technology, secondary schools, higher education, and learning in
’ non-school settings have been_delayed or severely cut back. In fiscal year 1981,

planned competitions in teaching and learning, for example, attracted nearly 700
groposals. Prior to the rescission, the Institute would have only been able to support
. 5 to 70 of these projects, (over 200 proposals or 30 percent were rated by r
. review panels as cﬁearly deserving support). Over 40 pro Is were submitted for *
one award to study education and training in business and-industry and 25] propos-
als were submitted in four ‘grant competitions in the areas of organization and
management, law and government, desegregation, and postsecondary management
and finance. All of this work is threatened by the recently enacted rescission.
Similar work on rural schools, return on postsecondary education investments, basic \
skills and youth policy, and the cooperation QS higher education and corporate
institutions have been reduced to single studies o synthées of available knowledge.
. E clearly represents a cost-effective investment of Federal funds. The Institute
5 has wisely chosen to devote its resources to the most salient education rigeds; .
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however, it has sacrificed efforts to’ publicize its accomplishments. In order to
disseminate information and products in cost-effectivelways, the Institute has (1)
worked- with professional associations of math, science, reading, and English teach-
ers; (2) provided funds to ‘Mate education agencies and | school systems; (3)™
served publishers with information and ways to improve texts and other learni
materia‘.]).s; (4) funded R. & D. exchanges among regional laboratories and schoo
systems; and (5) worked with higher education, state legislator, school board, and
administrator associations and organizations. Few ofsthese efforts have provided
NIE with the public credit it deserved. a ..

NIE to cut back on i{s own publications irogram and has been forced to
rely on traditional, often slow, channels of researc . communication, e.g., through
journalsh,‘prdfeesional meetingsiha&l semimta‘rs. NfIE }gs;lxllever beenfable to suppordt
researc trainingprtégrams,wi e exception of a s program for minority an
women/researchers. Summer worksho, wfth teachers and administrators, a produc-
tive means of communicati ngw findings, have beeh planned but mever imple-
mented. In short, NIE has %x’ed from a lack of understanding of its own accom-
plishments. Although nearly 100 professional, parent, public interest, science, and
institutional associations cosponsor an annual coalition statement in support of the
Institute’s appropriation, the Congress often has chosen to sacrifice increased fund-
ing for research in qrder to support direct service programs.
miiajor Work Needed for the 1980s (threatened by reconciliation). -

Improvement of Education ality is the major theme of the 1980’s. NIE has
planned major efforts to extend its successes in the primary sector to meet impor-
tant educational concerns in the following areas:

Improvement of secondary education (jr. and sr. high schools); s
paring learners for new demands of literacy (e.g., caping with technology
in education and the workplace);
Reversing the decline in math and science learning; - .
Improving urban and rural schools in economically depressed areas;
Improving academic skills for unemployed youth, particularly among urban
' m%foﬁwgnthuo:}f }nanisog\ﬁhmd tion for th f d
vi g e acquisition for the new wave of immigrants an
other language minority children; . .
*. Increasing productivity in corporations and human service Industries through
’ imdr%v%d;ng;ct?ﬁonmgal\.};n,l nhance school learning
pting informational technologies to e ce schoo ing;
 Improving the academic skills of our military forces, in order to deal with
in sophisticated equipment and r4:1peratxoms; ‘ .
Increaseg, nderstanding of global interdependence and knowledge of foreign
« countries (governments and cultures);
ersing the decline in understanding of our own history, culture, and
deimocratic system of government. - .

In addition to these issues, a flood of education policy issues faces legislators and
administrators at the local, state, and federal levels. Decisions for these licy-
makers include the public support of priyate education, inter-governmental rela-
tions in education, regulation and admm'i.&mtive burden (inclu’ging the lation
-of*research in higher education institutions), school costs and finance, r ‘and -
management relations, organizational improvement, the use of limited fiscal and
human resources, and educational contributi:iw productivity. ..

- l
DECISIONS FACING CONGRESS

The reconciliation process threatens to all but curtail federal support for the
Institute. The fiscal year 1982 funding authority for NIE is between $25 million
reported by.the House Education and Labor Committee and $59 million by the
ieixlmlgte Labor and Human Resources Conimittee. The Administration requested $61

ion.

We strongly uest the Select Education Subcommittee initiate a bipartisan
effort to meet at least the Administration request when reconciliation legislation
reaches the floor of the House. If that is not possible, we hope that the full Senate
amount be adopted in the conference report on reconciliation.

With $60 mullion, the Institute can preserve the most pressing priorities until
more adequate funding is allocated.

As noted at the outset, the federal government is the principal s;'wonsor of educa?‘

tional inquiry. No other level of government and no private sector industrial
R & D. basg are willing and ca&a le of supporting the range of research and
developme% demanded by the nation’s educational enterprise, .
Schools, as démonstrated by recently reported achievement measures, are making
significant gains and improvements. This trend must continue if the nation is to
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retain a liferate population. Support for educationa) research is a necessary compo-
nent in the national effort to improve the quality of\learning. Withdrawal of federal *
support will fragment the research efforts and leave\educators and policymekers to
cope with limited or obsolete information and ding. This would be coun-

-,

4 '

v' * N .
TestiMoNy HiGHLIGHTS OF DR. MAXINE GREENE; AERA PRESIDENT AND
Proressor oF EpucarioN, TEACHERS CoLLEGE, COLUMBIA UNIVERSITY L

AERA is an umbrella organization representing nearly 14,000 individuals engaged -
in nearly every form of eﬂucational research and related inguiry (members located
in universities, state and local education agencies, indepen enfj{.z& D. organiza-

, military R. & °
D,, and other locations. :

Purpose of presentation: Clarifgastatus and _accomplishmtﬁts of educational re- -
search and appeal 68 percent reduction in National Institute of Education’s budget
authority proposed by the House Education and Labor Committee.

Key Points in General: Cuts come just when educational research and develop-
ment is being most productive, largely due to a major improvement in the conduct
of research (working closaly with_ ers, administrators, policymakers, and others
in the front lines of education). .

Funds for NIE are not just buying potential benefits; the{ehave already, with
limited resources, secured a much expanded knowledge base being used by educa-
tors, legislators, dnd other decisionmakers in education. .

NIE demonstrated that the Federal Government, without central control or
direction, can advance educational quality through research, development, and eval-
uation. .

Federal government is principal sponsor of educational research, unlike support
for educational operations. Therefore, a major shift in squort dramatically a?ﬁ'éts
the entire field of inquiry and the ability to provide timely and useful information.

NIE already is unger?unded (fiscal year 1973 budget in first year, $103 million;
fiscal year 1931, after $8.5 million rescission, $65.8 million). Against this constraint,
NIE has been remarkably productive (see below). -

-

MAJOR ACCOMPLISHMENTS OF THE NATIONAL INSTITUTE OF EDUCATION—FUNDED R. & E ’

Basic Skz'H\Impmve;nent.—Readinﬁand math test scores in the Emary grades
are on the rise, particularly in low iricome urban and rural areas. These gains, in
large measure, have been due to research-based strategies to improve the direct
instruction of these children. -

Needed Academic Skills.—NIE work is affecting changes in bagic reading texts to
improve’ comprehension and instruetional st‘rabeﬁies to focus on these essential 5\
skills. Similar improvements in mathematics problem-solving and written composi-
tion aré in p; because of NIE supported studies. o, -

Effective Schools.—Studies have identified common characteristics of successful
schools operating*in difficult, circumstances and NIE is now working to discover -
ways for othet schools to adopt these effective instructional and organizational
strategies.’

Math and Science Learning.—Specific work on student approaches to science and
the study of mathematics being used by math and science' teacher groups to
improve instructiop. NIE is improving teachers’ understanding of the use of
calculators and other learning’ devices to ehhance instruction. Uses of Microproces-
sors. NIE js cooperating with NSF in studies on the adaptation of minicomputers to
asgist school learning.

+Testing and use of test results.—Studies and reports have been used to increase
parent and teacher understanding of tests, test results, and the ways they can be
used to diagnose leaming problems. NIE specifically supports efforts to assist legis-
lators, school boards, and interested publics understand test issues, e.g., minimum
competency testing, truth-in-testing, and teacher tests.

Services to the Congress.—NIE has managed national policy studies on Title I, safe
schools, bilingual education, basic skills, and education of unemployed ﬁg:xth (among
others). ThéSe studies have been used by congressional committees. The Congres-
sional Research Service and General Accounting Office use NIE-sponsored studies to
prg{:are reports to the Congress. . » 0 v

inance and Management Studies.—Policy stuaiqs on school finance are bei
used by state legislators, school boards, state education agencies, the Congress, an
a variety of interested publics. Mana;ggent studies, on the effective use of available »
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(sometimes declining) resources, are being used by school and college leaders across
the country:

Higher Education Management Studies.—Are being used to assist those institu~
tions to tope with changing student populations (older, part-time students) and to
manage fiscal resources among state institutjons.

' International and Foreign Language Study.—With limited funds, NIE is seeking
cost-effective ways of assisting schools and colleges to improve the learning of
foreign languages and about foreign nations and culsu_ 5 ;

. * YLARGE DEMANDS AND LIMITED RESOURCES K

" Congress has mandated a major mission, improving American education through
research and development, and many priorities for NIEX Yet, funds for the Institute
~  currently purchase about 28 cents on the initial fiscal year 1978 NIE appropriation.
As noted before, funds have not kept pace with the demands for information. NIE
, represents 0.05 percent of the Education Department budget (all funds for R. & D.
in the Department account for 0.09 percent of the ED appropriation). By compari-
son, 10 percent of the defense, 45 percent of the energy, 3 percent of the agriculture,
and 5.5 percent of the health budgets go for R. & D.

NIE suppdrted 465 grants and contracts in fiscal year 1980, compared to 5,000
research grants in the National Institutes of Health (not counting training grants
and work done on the NIH campus).

'NIE has never been able to support more than 9 percent of the proposals submit-
ted for research and development competitions. In the past several years nearly 30
percent of such proposals have been: rated by peer review panels (including re-

s searchers and practitioners in education) as deserving of support.

’ NIE has worked with other organizations (state education agencies, legislators,
school boarls; teacher groups, laboratories, institutions of higher education, urban
superintendents, and so on) to carry the information from its funded studies. Since
NIE has a very limited publication and public information budget, it has chosen

»  these cost-effective ways to disseminate its work (at the sacrifice of its own public-

. ity) ’ bt

4 , EDUCATION QUALITY AND THE 1980°S ° -

NIE’s work is directly planned to meet the salient need to advance quality in
specific areas of concern: (1) jr. and sr. high schools; (?) new demands for literacy in
. eduction and the workplace; (3) economically depressed urban and rural schools; (4)
. -* basic skills to improve youth employment; (5) reversing the declirie in math and
”Msciencé, history and government, foreign language, and international understadding;
*(6), providing English language skills to new immigrants and language minority
students; (7) adapting information and communication technologies far academic
learning; and (8) improving eduction and training to enhance productivity in indu§
try; the military, and human service delivery. . .
.These effdrts to build on the R. & D. achievments (noted above) are threatened by
the recenciliation of NIE's budget authority. :
. We urge the Conglress to adopt a House floor amendment which would elevate the -,
Institute’s funding authority to an amount no lower than the Presidént’s budget»
request.of $61 million for fiscal year 1982. If that is not done, we hope t%aet the
- Select Education Subcommittee will lead a bipartisan effort 1o adopt the Sénate
amount of $59 million.in the reconciliation conference report. .

“ ~ Mr."™MureHY. Thank you, Dr. Greene. . C e
" We.have -had two other requests to present summaries of their *
testimony, and to submit testimony for the record..We would like *
both of them to present their testimony now. T s

Dr. Richard Anderson of the Univeisity of Illinois, would you
"N\ like to take this chair over here. Also, Mrs. Alice McDonald,
’ deputy superintendent of public instruction, Kentucky Department

of Education. We would ask Mrs. McDonald if she has a summary

of-her statement at this time. N
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\ STATEMENT OF ALICE McDONALD, DEPUTY SUPERINTENDENT

OF PUBLIC INSTRUCTION, KENTUCKY DEPARTMENT OF EDU-
CATION -

Mrs. McDonALD. Congressman Murphy and members of this dis-
tinguished subcommittee, it is a distinct privilege for me to appear
before you today.

I am Allce McDonald deputy superintendent of publlc instruc-
tion in the”Kentucky Department of Public Education, and a
member of the National Council on Educational Research, which is
the statutory policy body of the National Institute of Education.

I appear before you today to speak about the importance of
educational research and what-it has meant to education and will
continue to mean to one of the largest enterprises in America. And
I further wish to express my great concern that educational re-
search be funded at a level higher than that recommended by this
committee.

As deputy superintendent of public instruction.n a State which
has all manner of school districts, ranging from Appalachlan rural

to large urban districts,-and from my-20 years in the field: of.

education, beginning as a teacher in Chalmette, La., I have talked
to a lot of people who have continuing concerns about education.

As a member of the executive committee of the National Demo-
cratic Party, I am aware of the great and continuing concern of
people from all across this country for the 1mprovemept of educa-
tion.

I am well aware of the current pressures and concerns at the
local, State, and national levels for the continuation and the im-
provement' of the many great social programs established during
the last 20 years, including education. .

This committee, which has sponsored so much education leglsla-

tion, also established NIE because Congress has recognized that '

research’is an integral part of the Federal role in improving educa-
tional services at the State and local levels.

Education in America is a $200 billion enterprise—25 percent of
the population is involved in the business of education. We spend
less than 1 percent of that total amount of money on educational
research. We spend much less on educational research than we
rspend on research in other sectors of our society.

While there is no magic number of dollars for educational re-
search, the budget request befofe the Cofigress of $61'million is less
than 25 percent of what the 1973 budget for educational research
would purchase. NIE has been pared down in the past. I believe,
however, that we must maintain funding at a level that is reason-
able and will support and sustain the kind of research we need to
effectively improve the quality of education in America.

I am aware that the President has proposed a $61 million level
budget, and the Senate Committee on Labor and Human Reseirces
has recom mended $59 million. These levels ‘are more reasonable to
support the kind of educational research that is needed to help
NIE meet the broad mandate from Congress to work on the con-
cerns in education through le%lslatlon sponsored by th{s committee

. and supported by educational communities, such as the National

. Association of State Boards of Education, Council on Chief State.
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School Officers; teacher organizations, and the Purent and Teacher . ‘
iation, ' o . . . .
I urge you to fund educational research at a level that will allow
' us to continue to find the ways to im}f)rove the quality of education, . -
. thereby improving the quality of life for people in America. -
N Thank you. - - e
[Prepared statement of Alice McDonald follows:] - o,

PREPARED STATEMENT oF ALICE MCDONALD, DEPUTY SUPERINTENDENT oF PupLic
. STRUCTION, KENTUCKY DEPARTMENT OF EDUCATION

Congressman Murphy and members of this distinguished subcommittee, it is a

~

“distinct privilege for me to appear before {é)u today. I am Alice McDonald, deputy v
superintendent of lgubic instruction in the Kentucky Department of Edication, and

a member of the National Council on Educational’ rch which is the statutory

policy body of the National Institute of Education. .

> I appear before you today to speak about the importance of educational research
and what it has meant to education and will continue to mean to one of the largest’
enterprises in America. And 1 further wish to express my great concern that
edu?;]tional research be funded at a level higher than that recommended by this
comrhittee. ' . :

As deputy superintendent of public instruction in a State which has all manner of

school districts ranging from Aggalachian rural to large urban districts, and from

my twenty years in the field of education beginning in Chalmette, La, I talk to a lot

of people who have continuing concerns about education, As a member of the
- executive committee of the National Democratic Party, I am aware of the great and
- continuing concern of people from all across this country for the improvement of
education. I am well ?vare of ‘the current pressures and concerms at the local, State,

and national levels fdr the continuation an‘géthe improvement of the many great

social programs established during the last twénty years including education.

! At this time of great financial pressute, we need good ideas and tested ways of
- being more efficient as well as metheds for improving education programs. Educa-
-t tional research can help us achieve this. It can provide us with the ideas and
e techniques to more effectively and e iciently utilize our current resources: ;
- Educational research is a service to education, parents, and students because it is .0

a way of understanding educational problems and developing effective solufions to
those problems. : v -
This committee which has sponsored so much education legislation also estab-
lished NIE because Congress has recognized that research is an intefral part of the -
> Federal role in improving educational services at the State and local level. .
v In the past decade alone, educational research has provided information which -
has been used across the Nation to improve programs in testing, reading, and ",
mathematics. . N
In the State of.Kentucky we have effectively utilized educational research to
improve the progress of children in reading and mathematics. We have helged
teachers through utilizing educational research improve the performance of chil-
c dren in the middle grades in reading comprehension. Our test scores reflétt this
improvement. The. test scores of Kentucky’s children have been continuously im-
proving. In our rural disadvantaged and economically deprived districts, the. chil-
dren have made substantial progress. There is no doubt that educational research
has been instrumental in the progress that has been made._ )
Education in America is a $200 billion enterprise. Twenty-five percent of thé
- population is involved in the business of education. We spend less than 1 percent of .
- that total dwount of money on educational research. We spend much less on e
. educational réyearch than we spgnd on research in other sectors of our society.
» While there s no magic number of dollars for educational research, the budget
> request before the Congress of sixty-one million dollars is less than 25 percent of
- what the -1973 for educational research would purchase. NIE has been pared M
down in the past. I believe, however, that we must maintain funding at a level that -
* i3 reasonable and will support and sustain the kind of research we need to effective-
ly improve the quality of education in America. s R .
; I am aware that the Pregident has pro a sixty-one million dollar level budget
F, and.the Senate Committee on' Labor and Human Resources has recommended fifty-
nine million. These levels are more reasonable to support the kinds of educational
research thaf is needed to help NIE meet the broad m&n:)date from Congress to work
on the concerns in educationt throu h legislation sporfsored bly this committee and 4

supported by educational communities, such as the National Association of State
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Boards of Education, Council of Chief State School Officers, teachers organizations,,
v and the Parent Teachers Association. . -

All of those services that are providedfdr pegple through education are not going .
to be as good if we don’t continue through ucational research to study and figure
out ways fo make things better. Although not a glamorous or dramatic activity,
educational research as a Federal investment in the improvement of education has -
had bipartison support and merits consideration for adequate funding. I urge you to

. fund educational research at a level that will allow us to continue to find the ways
to improve the quality of Education,thereby,improving the quality of life for people
in America. - e :

Mr. MurpHy. Thank you, Mrs. McDonald.
. Richard Anderson, director of the Center for the Study of Read-

Mr. ErpaHL. Mr. Chairman.
. Mr. MurrHY. Mr. Erdahl. .-

Mr. ErpaHL. I don’t mean to cut off Mr. Andersop, but I am
going to have to leave, my schedule says, to take a picture with 15

+ Future Farmers,:dnd probably future voters.-

Mr.MuUrpHY. From your .district, I am sure, and that is very
important. i

Ml;'. IIE{RDAHL. I would like to make an observation. I will try to =

- - get back. - . .o . .

As we. talked about these figures before us. The present budget

Dr. Goldberg, I believe you said is $65.6 million, the administration
. proposal is about $61 million, the Sendte figure is $59 million, the
House majority position is $25 million. .

I think you should find some consolation, and I hope that we will .
eventually have some suppoit, in that the mjnority proposal in
which I participated was $62.6 million. < v ;

Where we don’t often wish to acquiesce to the other body, [ hope -
in this case, in the conference commiftee, that my colleagues will
consider that worthy option.

Mr. GoLpserG. We really appreciate that. . :

Mr. SimoN. These big spending Republicans. [General laughter.] - .

Mr. ErDAHL. I feel safer with the Future Farmers.

-~ Mr. Murpny. Mr. Anderson, if youtwill proceed.

STATEMENT OF RICHARD C. ANDERSON, DIRECTOR, CENTER
FOR THE STUDY 'OF READING, UNIVERSITY OF ILLINOIS AT -
URBANA CHAMPAIGN . K

Mr. ANDERSON. Thank you, Mr. Chairman. . —

I am Richard Anderson. I am the director of the Center forthe . -
Study of Reading at the University of Illinois. I have been for
many years a professor of educatign at the university.-Before,that,

éwas an assistant superintendent of schools and a classroom teach-

>

’

What I want to do-this morning is present. a single concrete
example of the sort of research that is being funded by the Nation-
al Institute of Education. -

- We at the Center for the Study of Reading are igthe midst of a
- major overhaul of the criteria for grading the readability of school

" textbooks. Our research reveals that current criteria that have
.been in use now for 20 or'30 years, place undue emphasis on easy

» words and short, simple gentences. A frequent. result is lifeless
prosej.paxticularly'for beginning readers: . <.
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Sometimes the result is laughable. There is the case of the claflsic
children’s story, “The Elves and the Shoemaker,” written with a
very restri vocabulary that does not include the word elf, or
the word shoe, or the word ‘shoemaker. There is a trivial sense in
which the story is easier to read, but the problem is, the child is no
longer reading a story.

A general problem with current criteria for grading readability
is briefness of reference.. You have to use short, simple, easy, fre-
quent words like “this’X “that,” and “the.” The problem is the
student does not know what these words are referring to.

In an effort to shorten sentences, explicit connectives like
“after,”“for,” “because,” “‘although,” are removed. So it makes it
much more difficult for the studgent to understand the time se-
quence, to understand cause and effect relationships, to understand
the signals that an author in a reasonable text would place there
to let you know which are the jmportant points and which are the
less important. ¢

Recent research reveals that the critical- components of this -
Course for children are interestingness, coherence and organization. -

These qualities are’ often sacrificed under the aegis of current
criteria for grading readabitl;tiy.~ *

We have already presented our preliminary findings to the_pub-
lishing company eXecutives of most of the major publishing compa-
nies in this country. I must tell you that although we were sharply
critical of many of their products, the response was v ry positive.

I fully expect that this program of research has the potential to
make major improvements in the quality of schooling Drthis coun-

" try. I submit to you that it would be a shame if this reseirch were

jeopardized by a harsh and ill-considered cut i the budget of the
National Institute of Education. .

Thank you.

[Prepared statement of Richard C. Anderson follows:]

" PREPARED STATEMENT OF RicuARD C. ANDERSON, DIRECTOR, CENTER FOR THE
DY OF READING; UNIVERSITY OF ILLINOIS AT URBANA-CHAMPAIGN , .

Thank you for inviting us to submit written testimony to your committee regard-
ing the National Institute of Education (NIE). As researchers in the field of equca-
tion, as'teach®rs, and now as Director and Associate Director of NIE's Center for the
Study of Reading, we have long been concerned with the Federal Government's
sumrt of eductional research. - o X

ently, ‘we were distressed to ledarn of the actjon, of the House Labor and
‘Eduction Committee in cutting NIE's budget for Fiscal Year 1982 to $25 million.
While we acknowledge the need for fiscal restraint in the budget and are aware of
some valid criticisms of NIE's work, we fetl certain that a 2/3 cut of NIE's budget
would not be in the best interests of the Nation. ‘

\ NIE'S BUDGET

If there ever were any agency deserving bégartisan supgort, that agency is the
National Institute of Education. According to the Heritage Foundation report, Man-
date for Leadership (p. 164): .

- (There are three types of educational activity in which a more active federal role
is gesirable. They have been eclipsed in recent years by the government's increasing
involvement in the process of grant administration, but could be revitalized to give
substance to a new federal role in education. They are: (1) information gathering
and dissemination; (2) consultation and technical asgistance in dealing with on-site
teaching ;;roblems,‘ and (3) educational research and development. These were the
traditional duties of the old U.S. Office of Education. They have been neglected in
recent years, despite the initiatives of the National Institute of Education, and in
the past they were seldom perforred with great distinction or impact. Yet there is a
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tremendous’need for these. kinds of services, to education, gnd there 1s the potential
for doing them effectively.” ’
It is regretable that funding for NIE has not beem commensurate with a pblicy
that “a more active federal role is desirable” to serve the “tremendous need” of
- education The NIE has commitments based on a 1979 appropriation of $83 mllion.
But, in 1980 NIE received only $74 million. The 1981 figure will probably be even
~ lower Finally, the Fiscal Year 1982 budget figure authorized by the House Labor
and Education Committee 1s only $25 million This is cleaNy inadequate During a
‘period ofsunparalleled inflation. NIE has already suffered substantial cuts
since 1939 . As we shall demonstrate below, NIE has contribulRd greatly to the
improvement of éducation in America. Its ability to continue this X¢tivity would be
severely impaired by the proposed cuts. ’ ¢
L S

@
VALID CRIJICISM OF NIE

Although the NIE budget is generally a single line item in thé Federal budget,
certain privileged programs have in the past beerrable to obtain legislatively
mandated funding floors. Particularly In'a time of reduced budgets, this practice
must change The problem js not'that the, programs given special attention are
undeserving, but rather that the effect 1s to take support away from other programs
that may frequently be even more worthwhile. The general principle of supporting
research projects solely on the basis of open competition ahd critical review by
researchers and practitioners is adhered to by most other Federal agencies, and 1s
certainly to be preferred for NIE Only in this Way can the agency be properly
résponsive to the ideas and proposals of a richly varied and diverse nationwide
community of educational researchers - . -~ '

VALUE OF EDUCATIONAL RESEARCH

Notwithstanding certain problems of the sort discussed above, NIE has consistent-
ly sponsored high quality research that has led to numerous practical benefits for
the Nation’s schools What follows is a brief description.of a few results. We would
be pleased to elaborate on any of these or to furnish further examples.

. {I) Analyses of children’s reading materials: Recent-research on the texts that
children read has begun to delineate the principles by which texts are organized so
that they may be comprehensible and interesting fo children, For the first time,
researchers have been able to point precisely to aspects of narratives and exposi-
tions that make them more or leSs accessible to children. Such knowledge is proving
invaluable in’ designing texts for children that are challenging and interesting to
read, while taking into account their limitations as readers Moreover, much of this
knowledge can be imparted directly to the children themselves, thus enabling them
to learn more quickly. - -~

‘The results of this work on text analysis have not remained in the “ivory tower”
of research, but are being disseminated throughout the Nation. One example of this
was a recent conference organized by NIE’s Center for the Study of Reading at
which researchers spoke directly to representatives: of virtually all the gajor pub-
lishers of school texts This conference generated a strang and positive response
‘from the publishers. Among the many responses received was the following.

I consider the Tarrytown seminar a very important event in the iistory Of g
American’education. At Jast a group of well-informed research-based highly respect-
ed scholars were able to make formal presentations ftom many important points of
view to the major textbook publishers. ~ ,

The publishers’ conference is but one example of a mew dialogue between re-
searchers and those groups which directly influence American education. g
(2 Thinking skills. It has long been known that one advantag® that good problem
solvers have over less skilled ofies is that they possess more knowledge pertinent to
the problem at hand. Recent. vesearch, has shown that another component of prob-
lem—solvin% skill is the ready availability of specific strategies for working, on
, broblems Such strategies include self-monitoring and error detection—for example,
checking for contradictory assumptions and checkIng to see if intermediate results
are plausible Recent ng-sponsored research in this area has deepened our under-
standing of thinking, problem solving, and reasoning, all essential skills for survival
in a complex society This deeper understanding is a worthy attainment in and of
itself, but something more notable has also been achieved: There are-now proven
methods for teaching children directly to improve their thinking"and learning skills.,
This work has had dramatic results with learning disabled and with normal chil-
dren and in areas as diverse as mathematics, reading comprehension and spatial
reasoning. — . - :
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(8) Computers and other new technology in education: New technology—televi-
sion, interactive computers, communication satellites, computer networks, and so
on—has already altered our work and social lives and has begun to change schools
as well. The chandges are difficult to predict, and more difficult still to control, yet
their magnitude demands our attention and concern. Used properly, the lew tech-
nology can help to reach learners who might otherwise miss out on educational
opportunities; used improperly, new technologies may exacerbate old problems,
becoming &t best trivial, and at worst dehumanizing.

Research :ﬁfﬁwd by NIE has begun to define the conditions under which new
technology wi efit children in school. Moreover, research is being carried out to
develop curricula that will use new technologies in their most educationally effec-
tive Andecost-effective ways. .

@ Underlﬂin? bases for learning problems: Many subjects that children are
;&;]lﬁht in school, such as arithmetic and certain aspects of physics, can now be

yzed in such a way that we can predict the kinds of errors children may make: -z
Stated another way, we can now begin to diagnose patterns of errors that otherwise *
might have been considered to be random or careless. Teachers can then use the
results of these anal to go directly to the central conceptual source of a child’s
difficulties. This ena‘gl?s the teacher to help students more effectively and to teach in
such a way that problems are less likely to arise.

SUMMARY

-~

NIE must undoubtedly shoulder its share of the burden implicit in the decision to
reduce Federal spending for education: Furthermore, some restructuring of its ef-
forts in the direction of more com?etitively funded research would be desirable. On
the other hand, the money spent_-for educational research is already small, propor-
tionately l&?s than that spent for defense, agriculture, health, or any other major
endeavors. It is also relative to what it returns, The research that led to
breakthroughs of the sort described above was painstaking and long, but the value
to schools and society will be repaid many times over. It would be tragic to elimi-
nate or severely curlail the research and risk losing years of accumulated moen-
tum. ’

\;chleEstrongly urge the Committee to support enlarging the Nation’s commitment
to 3

Mr. MurpHY. Thank you very muchsMr. Anderson.

Before we get into the final questions, I do want you to know
that the majonigy members of the Education and Labor Committee,
of which Mr. Simon and I are members, established early this year -
that we would like to have kept all educational and all Jjurisdiction- .
al matters in our committee funded not only at last year’s rate, but
at an 8 percent higher rate. We established that early this year,
and we would have liked to have increased this budget by 8 percent
over last year’s funding. . ] .

Unfortunately, the majority of-the members of the House foisted
:gon us the Gramm-Latta budget resolution, which then command-

us to bring our total-funding in the scope of our committee to

some $12 billion less than last year’s funding. We have had some °

agonizing days and nights in attempting to meet those levels.

I would 'say with some confidehce that when we approach the
conference committee that the majority members, amd:we hope all
of the members of our dommittee who are. serving in that confer-
ence, artd I am sure we can count on Mr. Erdahl, will attempt to -
take the higher of the two levels, whichever came out, in the
House and Senate versions of the budget. .

I can state'that I will be very happy to recede from the House
position and adopt the Senate, if the levels are higher. .
- I would like to ask Dr. Goldberg, to ‘explain what your situation
will be, what the cutbacks will be, and how you will do at the
Senate level funding of '259 million, which'Qof course the higher of
the two at this point. . . . ' '

o
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Mr. GorpserG. Thank you very much, and let me tell you, -Mr.
Murphy, that we really appreciate those last comments. They are
very important to us and the communities we serve.

At the Senate level, we will have to make some cutback. We will
probably have to reduce some efforts in some areas, and take a
look at some areas which may not be producing productive infor-
mation or results for people in the field. But in the main, we will
be able to sustain the general thfust in the three major aggas of
teaching and learning, dissemination, and the improvement of
practice, and educational organization and management.

The major areas that I indicated before about cutting, the

“clearinghouses, the national assessment program, and similar pro-

grams, would be sustained at the levels that they have this year.

We have already, at the $65 million level this year, made the
necessary plans to be able to adjust to a budget of approximately
$60 million next year.

Mr. MureHy. Do you favor us removing the set-aside for the
existing labs and centers?

*Mr. GOLDBERG. It has been our policy, or our .position for years
Mr. Murphy, that wherever possible we ought to compete in open
competition as much as we can. I must say, however, that many of
the institutions that we are servmg now, including the center that
Dr. Anderson heads up, those institutions are providing just terri-
bly important services to the people of this country.

Again, our basic émnclple is an interest in open competition.

Mr. MurpHy. Mr. Simon .

Mr. SimoN. Yes. First of all, I want to join in commending the
chairman for his comments on shifting, when we get into confer-
ence, to the higher figure. I will certainly join him in that position.

I arh interested, Dr. Goldberg, you have received a mandate, to
get into foreign language and 1nternat10nal studies. What is hap,,
pening in that area?

hMr GoLDpBERG. Thank you very much, Mr. Slmon for bringing
that up.

Just recently, we have completed the commlssmnmg of a dozen
or so papers on the issue. In fact, we presented a report to Dr.
McDonald and the NCER, the national council, at their last meet-
ing. Those papers are now being read by members of, the council.
They have been written by members of the international education
eommunity, if you°will, who are very interested in the subject, I
know you are. The National Council will be making recommehda-
tions fo_the Institute about how to proceed based on those recom-
mendations.

It is our hope th3t the budget will permit, us to move more into
thig area than we ever have. It is my personal belief that it is a
cruc1a1 area that we have paid precious little attentlon to in the

pas

Mrc SIMON Needless to say, I do not disagree w1th that conclu-
sxdn -
* In your statement you say, “We support with:multiyear awards

. 39 separate institutions.” What is the geographic spread?

1 am pleased to see one from\IlhnmS here,so I am not complain-
ing in a provincial way that Illinois is not receiving funds, but do

-we have a pretty good geographical dispersal; are we too much, as

. ot ~ °
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" area of research that we have to recognize is th
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{?u reflect on it, concentrated in Harvard, Yale, ‘Prince,ton, and the
niversity of California, or Stanford? .
Mr. GoLDBERG. As a matter of fact, of those five, onl§™one has-

IMON. The other four are in the audience. [General laué'h-

. any major award from NIE. .
Mr. &
ter:]

Mr. GoLpBERG. Let me say first, Mr. Simon, that we fund about
10 percent of the proposals we receive, and the number of propos-

als that we are receiving each year is increasing: I believe that it is,

increasing because of the folks that were referred to in the testimo-
ny here this morning. , :
Practitioners, researchers, people’ who are both researchers and

practitioners, mMembers of State educational agencies, local school .

systems, are submitting proposals at levels- that they never have

before to NIE, I believe they are doing that because they believe in"
the Institute, and they believe in educational research research and

its potential for improving American education.

e 39 institutions you refer to are dispersed throughout the
country. I must say that'one of the requirements that NIE has for
those Institutions is that every one of them have governing or
advisory boards that represent the spectrum of people who are
affected by the work to be done by the organization. _

So, while an institution may be focusing on one area of research
or another, or serving one region or another, the number of people
who actually work to determine the agenda of work for that insti-
tution, and determine the effectiveness of the work of that institu~
tion is far broader than the institution itself.

Mr. SiMoN. Thank you very much. : )

Dr. Greene, you said you have never received a grant, yet you
are the President of the Ameri Educational Research Associ-
ation, and you are obviously invOM§d in research. Where do you
get funding for your résearch, basically. —

Ms. .GREENE. I will have to explain that. Besides the unusual
prestige of serving as president of the American Educational Re-
search Association, I teach philosophy and history of education;
and this constitutes research, although it is’ not éxperimental re-

.~ search and ordinarily can proceed without the kind of funding .

experimental research requires. .

_ 'Mr. SmMoN. The bulk of ther‘noxi-Federal vfunding‘ for research

comes from private foundations?* .

Mr. GoLDBERG. Some of it comes from private foundations, part
of it comes from local school 'districts. For example, the New York
City school system has its own research and ev. uation unit. Some
of the large city schools do have small units like that. A number of

* State education agencies have research and evaluation units.

I must say that one of the things we have done at the Institute is
develop very close relationships with those places, so that we don’t
duplicate each other’s efforts, and we can leverage each other’s
work with limited resources. - -

Mr. SiMON, Just one more comment, Mr. Chairman, and I will

<turn this back over to you.

_Dr. Minter, you mentioned issues being complex, and answers do
not come cheaply. I could™fot agree more. One other thing in the
failure is also

o4
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part of research. We have to be willing to fall on our face in some .
areas, otherwise we are not going to get the job done. |
Mrs. McDonald, it is good to have you. My district-abuts Ken- -
tucky, I amin deep southern Illinois, and it was good to hear your
comments.
- I wolild be interested in "hearing from you, Dr: Mmter, your
*, readtion to the reading is fundamental program, and the basic
- iy skills thrust. How effectively are we do1gg that? Are there ways v |
- that we can improve that. .t
Mr. MiNTER. Mr. Chairman, could’I make a comment please" .
- Mr. Murpay. You may, sir. .
v Mr. MINTER. It is a comment that has been alluded to, but I den’t .
think has been fully brought out this morning, and ‘that is the .
relationship between local school districts, colleges, and universi-
- " ties that NIE has fostered. 4
We are now very heavily into a project based on the research on . -
effective schools. It was NIE who funded this research, it was
carried out by university professors, and it was through the shar- *
ing of that information by hiring one of those professors-who was Lh o
at one time at Michigan State, Wilbur Brookover, who has been a’, 3
pioneer. Now we are 1mple,mentmg thé results of the research.
I think Dr. Walker quoted that it takes research 50 years, or
an mnovatlon to seep down to actual practice. We don’t.have that g
kind of time.in our present society: I ‘'wanted to give you, for the
- record, gome examples of our gchool 1mprovement pro,)ect that has |
“ been based on this research. |
We have here six or elght schools in mner-mty districts in New .
York City, and the project has been in effect 2 years, and we have -
a school in which only 23.6 percent of the.youngsters were reading
on grade level in 197879, and according. to our latest figures, 2
years later, 34.1 percent are reading on' grade level w}uch isall
percent mcrease
. If we can increase the students at the lowest levels over a 2-year
- period by 10 percent, the techniqués that have been used because
L of the research and based on the research’ hold.out a great deal of
/. . hope for big city school systems. . :
o I might point-out so;ngthm&that the researchers here know very
=~ .. well” When we did this experiment ip a'school where most young-,
. sters were readlng at or above grafle level, 67 percent of those .
yo‘ungste jumped‘by 19 percentage points. So that we are, improv- .
ing etduésifon for youngsters &t all levels based upon,a consortium
‘ﬁbween NIE, 'universities and our own school districts. 4,
Mr. Mugp %% ‘I wantto thank the” panel very rauch.” I have
several ayestions rema.m’iﬁg, ‘but because ofa rollcall, I am going to,
. ask if we may, sub onsfto ou in ‘writing and ask for your
K written response, w. u;h \’r’fd part of the record, particular-
ly concerning handicap) aedu tlohal research, dlssemmatlon of
your research materi amer%L and mmontles in a.
. , greater role in research o .
: - 1 will be submitting, the uestxons rhgps tcrthe entxre panel
and I will ask the dtaff to Githat., Mr s:mpfrana I'will make our
. +» rollcall, '
o Thank you very, very ¢ much alk of you fox‘ attendmg
T Mr SiMoN. Thank you,
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[Whefeupon,' at 11:30 am., the subcommittee recessed, to recon-
el vene at the call %fthe Chair.] - .

. o APPENDIX | e /
. - o ® MicHiGAN STATE UNIVERSITY, . .
' CoLLEGE OF EDUCATION, DEPARTMENT OF .
o EvemxNTARY AND S EpucartioN, ’
) : : East Lansing, Mich., June 29, 1981. . '
"+ Hon. AustiN J. MuResy, . . s -
204 Cannon House Office Building, Washington, D.C, WS d
DzAr CoNGRessMAN MurrHY: I want to thank you and members of the Subcom- "

mittee on Select Education for inviting me to testify on priorities for N.LE. I will be
looking forward to responding to questions on issues that were raised.

After Drs. Walker, and I completed our testimony, statements were made
. regagmg current research sponsored by N.LE. that, we feel, verifies our state-
men : * .
Specifically, I refer to research reported underway at the Center for Study of
. Reading on analysis of children’s reading materials and statements on thé need to
work with publishers (p. 8 of Dr. Anderson’s testimoni). I am enclosing copies of
“Volumes I and IT of the 1978-79 Michigan Social Studies Textbook Study, one of |

several studies completed in this area. The Michigan social studies co-ordinator and
reviewers hdve met and are meeting with publishers. This research is being-contin-
ued. Anothe&atudy was cited duﬁxlxﬁ-th&hearings which-was; also, a replication: of
) numerous other major studies. I could cite a number of studies on analyses of
\ﬁ -~ texts, but I feel the enclosed volumes will suffice as an example. The Michigan - -
) De) ent of Education study is, of course, available through EI&C. -
ile some speakers who followed the panel were careful to claim classroom
ing experience, no one claimed academic ;g?aration‘nr experience in the field
of Reading. This, t0o, underscores a problem in our testimony. (You may wish
to 31;;0“1&1’0 thxsvl;aalttﬁ; and :lh? enclosed books.) ' 1y larg ula £ poopl
. Emans, r, and 1 represent an inoreasing e population’ of people .
"who are discouraged by havipg those withbut expe Y 1 tl‘:g fields they study N
announce their rediscoveries at taxpayers’ expense. If N.LE. is unable or unwilling .
to correct these problems, I would rather’sde the funds spent irr programs, such ag f

Tit'Ie 1, that help children

< Sincerely, M

. Lbns‘XZ BADER, Prafesson‘_' -
Enclosures. -, 0 e e

> ' - COLLEGE oF WILLIAM AND Mary,
e . ScrooL or EpucaTioN, OFrFICE OF THE DEaN,
. . Williamsburg, Va, July 1, 1981.
Hon. Austin J. M )

URPHY, ' ) . « ’
Subcommittee on Select Education, 647 House Office Building, “Washington, D.C. .
y Deag Mz. Mureny: I appreciated the opportunity to testify before the Subcommit- ,
- tee on Select Education on June 18, 1981.p Pownsh tf)y accept your invitation to provide
‘ additional written testimony. - A ’ .
The gfforts that I have made to explore the programs and activities of NIE have
led méf to the.conclusion that its personnel have failed to identify and communicate |
with the kind of educators who can best use their services, These educators are *
professors of curriculum and teaching methodology. Their programs ares.the most
, Tresponsive to, and have the greatest general mﬁg{% on,.the classroom-practices of
the most teachers in the most schools. Instead, has chosen to serve two other
educational groups, local practitioners and psychoMygists. Neither of these two
. groups, by training-or inflyence, hold such a.sensitive position with respect to the M
> , overall improvement of schooling for children. Practitioners are unable to study and
evaluate properly®research NIE ‘Sroduces, and at the same time perform their
duties in the*classroom. The evaluation and interpretation of. h findings
. uires, for example, technical knowledge, information synthesized from a multi-
tade of research studies, the perspective gained by knowing many points of view on -.
. education, and the ability to reconcile seeming conflicting research evidence. Psy- - °
chologists hold a biased perspective due to their special interest. Thus, it is also an
- error for NIE to select out professors of e‘dueational psychology, from the gengral
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slearning in the classroom. Many of the problems of the classroom cannot be solved

-justify their appointments. Much was made of the fact that many have

| of professors of education, as the major group to deal with the problems of

merely by ap l)éigg rinciples from psychology. I am concerned that so much of the
research condu { NIE is under the control of educational psychologists (and
other types of psychologists as well). Their academic preparation and interests are
too specialized to permit them to respond effectively to the array of problems -
confronting classroom teachers. The pur) of this letter is to ?rovide evidence to .
support my assertion that NIE is under the control of educational psychologists, and
to explain why I believe that this situation is wrong for education. s

In conversations with officials at NIE, and also at the testimony Yrovided at the
hearing of the Subcommittee on Select Education on June 18, the claim was made
repeatedly that personnel at NIE have had a variety of professional experiencms\

classroom teachers. Little claim was made that they have been engaged in a schol-

arly study of curriculum and teaching methodology, from other than a psychological

point of view. Even a cursozy examination of th:%munds of NIE personnel, and

those in the various laboratories and centers, revedls a predominance of psycholo- .
gists and education®l psychologists among their ranks. g .

A’most telling reflection on this bias was made by one of the witnesses at the
hearing on June 18. This witness was asked if she had applied for an NIE grant to
support her own research#he was a well-recognized scholar in education associated >
with a university known for the high quality of its academic products. Her research .
dealt with children’s learning. She, nevertheless, stated that she had not applied for
an NIE grant because the agency did not fund the type of educational research in
which she 'was engaged. . ¢

NIE has arbitrarily chosen to focus on empirical, experimental research of the
kind that is most compatible with studies contfucted in the field of psychology. NIE
presently functions more as a national institute of psychology than of education;
and classroom practices are suffering because of it. -

The primary mission of teacher education as related to classrcom practices-is
explained and taught in universities through courses in curriculum and methods.
Such courses concern the transformation of appropriate subject matter from its
formal organization (history, literaturé, chemistry, mathematics, biology, and the
like) into a state commenburate with the nature of learners and the learning

rocess. Professors of curriculum and methods use insights from subject-matter

isciglines and from many behavioral sciences, not just from psychology. Too many
psychologists are unfamiliar with the subject matter taught in schools. The focus of
psychologists ignores the significant information contributed to education by other
specialists from such areas as sociology, apthropology, and ;l:hilosophy. Then, too,
psychg‘)l?Fists tend to conduct educational research with a laboratory bias. They
impose Jaboratory controls in classroom situations to solicit only those behaviors
from students that can be measured by tHe research techniques available to psychol-
oii:ets. Thus, the kind of stimulation designed by psychologists for student perform-
arfce is too restricted to aid in general mental development. Ultimately, comprehen-
sive learning is widely ignored in our classrooms. The teaching of history, for
example, becomes viewed more as how to’engineer the memory of a chronology of .
historical events than how to interpret the means by which public events influence
the ways people live, earn a living, or generate inventions. The latter ﬂerspective is
more in. keeping with the developmental nature of children and with the impact
that history will have on their lives. Simil:?, issues of discipline under the

idance of, psychologists become disassociated Jfrom problems of subject-matter *
earning and, are viewed only as problems of obedience to be managed by incentives .

such as rewards and punishments. Thus, disruptive behavior is not usually seen as
an outcome of inadequate curriculum to be avoided by adjustin% subject matter for
the immature mind.

Of course, psychologists and educational psychologists should have an important -
part in the research that NIE conducts, but not to the point of excluding other
specialists, and most certainly those in curriculum and methodology. Evidence that
professors of curriculum and methods are being ignored by NIE is that few such

‘professors appear ‘on its personnel rosters. Similarly, studies that have proven

useful to Fro essors of curriculum and teaching methodology are often not cited in
cdmparable, and even reﬁlicated, studies produced by NIE, e.g., studies by Barbara
Stoodt on conjunctions, Ruth Strang on reading patterns, and Helen K. Smith on
comprehension. Since research findings should be cumulative, adequate scholarship
requires that prior research from many sources be documented before new projects
are undertaken. Similarly, problems with practical,. as well as conceptual, signifi-
cance should be a source for new areas of study in educational research. Too
frequently, NIE researchers develop new areas for.jnvestigation from the findings of
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studies by their fellow psychologists that are conceptually appealing*to them, but do
not serve the needs of classroom teachers. ,

., NIE has great potential for improving the schools of this nation and, thus, the
education of its citizens. It has made progress in this direction. With further
refinement in the understanding of its mission and in the selection of its personnel,
it can function even more producttvely in the future.

Sincerely yours, ~ N

‘L RoBERT EMANS, Associate Dean.
. .

CENTRAL GREENE ScroOL DSTRICT,
SERVING CENTRAL GREENE CoUNTY,
' Waynesburg, Pa., June 17, 1981.

JupY WAGNER,.
Selecs-Education Subcommittee, House Education and Labor Commuttee, 617 House
Office Building Annex I, Washington, D.C. ¥

DeArfs. WAGNER: First of all let me again thank you for the hospitality shown
us in tfie Select Edycation Subcommittee Office on Monday, June 15, 1981. It was
indeed a pleasure to be able to speak: to Mr. Murphy on behalf of educational
research during these trying times. -

I want to recap as testimony what I stated to Mr. Murphy. -

“Dr. John Hopkins from Research for Better Schools, Philadelphia, Pa. and Dr.
Audrey Champdgne from Learning Research and Development Center, Pittsburgh,
Pa. accompanied me to Washingtor, D:C. to express my coneern for the major blows,
to put it bluntly, that research in education is experiencing. We were accompanied
by David Florio who has the same concerns that we do.

Research in education should be the backbone and the base for what occurs in the
confines’ of the classroom. If that's not happening, it should be a number orre
priority of all administrators. We cannot and must not geatinue to do what we want
to do or what we think feels right to' do in the clsbsroom. In 1973 I very well
remember being asked by a superintendent why I chose to do a specific organiza-

- tional plan with a group of students. When I tried to explain, I soon discovered that
all the research and base data indicated that what I was about to do was not a-
sound educational practice, a lesson-I never forgot. The Central®Greene School
District has utilized the services of Research for Better Schools programs guch as
Penngylvania School Improvement Plan and Time on Task and Learning"Research
and Development Center programs such as the early work of Jerome Rosner in:

Learning Disabilities and research compilations by Doris Gow. We intend to use also

their work in the area of science. Far West Laboratories continuously ask our °

teachers in Central Greene to try their products'and respond.

Intermediate Unit I is most always instrumental in delivering these services Yo
the twenty-five schéol districts in Greene, Fayette and Washington Counties. Super-
intendents are made aware “%f these possible programs at their yearly planni
sessions if applicable. The Intermediate Unit I Curriculum Council of which I am’a*
member yearly reviews these possibles. If interest is generated we then offer an
awareness session at the Intermediate Unit and all twenty-five school districts-are
invited to attend and take advantage of any program that might be appgopriate.

Central Greene’s East Franklin Elementary School (teachers 29/students 535)
during the 1979-80 school term upgraded the reading program by implementation of.
the Pennsylvania School Improvement Plan. -

In April, two teachers from East Ward Elementary Schogl (teachers 9/studerts
235) and myself were trained ih the process of Student Time on Task, a process to
enhance learning of math and reading. ’

We plan to offer this workshop or in-service to all the teachers in the Central
Greene School District, opening it also to the other four districts in Greene County,
duripg October, 1981. One of the developers from Research for Better Schools has
consentéd to aét as a consultant. :

Agaih, I write this testimony to let you know that a research base is and should ’

be an integral Jpart of our educational system in Greene County, expecially south-
western Pennsylvania where the area is rural, the environment rugged and the
need is greatest. N 3
Sincerey, - )
- . - Nancy L Davis,
Directorof Curriculum/Instryction.

"
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Tue UN1versiTy oF TEXAS AT EL Paso,"
June 18, 1981.

Hon. Austin J. MurpHy, #

Chairman, Congress of the United States, House of Eegmentatim, Committee on
Education and Labor, Subcommittee on Select Education, 617 House Office
Building Annex No. 1, Washington, D.C.

Since I have been asked to submit written testimony concerning the hearing on |
the National Institute on Education { would like to make some of my views known.
They are as follows: : .
. 1. A great deal of money has been spent and wasted by the NIE over the past
years. . .
!2. Many of the staff researching children have never taught themselves. This .
. should not be allowed. : e @
:3. Grants should be smaller and the qualifications for each grant should be more .
strici:il especially regarding the people whé administer and yse the grant for re-, -
search. . Ve 7
Thank you for the opportunity to let me expregs my opinion. 2
Sincerely yours, : .
o ErboN E. ExwALL, Professor of Education.

.« [

t NEWARK, DEL., June 17, 1981.

Hon, AusTIN J. MuRrPHy,
Chairma;z,) gubcommittee on Select Education, House of Representatives, Washing.
ton, D. .

DEaR Mr. CHAIRMAN: The International Reading Association is & 65,000 member
professional organization dedicated to the improvement of reading and readin
education.sAs a professional association, we are an open forum for ideas an
discussion./Furthermore, the association has many committees and special interest
groups which provide for that debate and discussion. Yet, even with this diversity
the association does take stands. :

One of our positions is to be supportive of the National Institute of Education
(NIE). We disseminate the Institute’s findings in our three professional journals:
The Reading Teacher, the Journal of Reading and the Reading Research Quarterly.
Also, we have co-published monographs with NIE. . -

Collectively, we have fo that the work of NIE is essential to the understanding
of the feaching of reading. W therefore hope that you will continue to work with us
to support NIE so that our work to improve education can work forward. ’

However, the twenty-five million dollar funding level is below what is needed-to
meet the demands of the educational community for aneffective research compo-

nent. N .
We will be Frovidm' g written testimony for your consideration next week before
the record is closed. -

Sincerely, -

RALPH STAIGER, Executive Director.
L3 . - . .

INTERNATIONAL RmnméAAssocu-noiq, -~

Newark, Del., June 24, 1981.

.
-

Hon. Austin J. MURPHY, ! :
Chairman, Subcommittee on Select Education, House of Répresentatives, Washing.
ton, D. ‘ .

PEAR MR. CHAIRMAN: As I indicated last week, the International Reading Associ: ,‘
ation is pleased to submit written testimony in favor of continued support*for the ’
National Institute of Education. . - ~

Two _copies of this testimony are enclosed herewith, together with attackments.

Very sincerely yours, . - .
. RarpH C. STAIGER, Executive Director.
Enclosures. . o

°

. SuBCOMMITTEE ON SELECT EpucATion #
0 . s R
WRITTEN TESTIMONY, INTERNATIONAL READING ASSOCIATION
‘The International Reading Association (IRA) is a nonprofit professidnal organiza- ~,
tion dedicated to the promotion of literacy throughout the world. Specifically,“the
Association’'seeks to improve the quality of reading instructio‘hrough the study of
- N - .y
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the reading processgftd teaching techniques, to promote the development of every
person’s reading proficiency to the highest possible level, and to further an aware-
ness among all people of the impact of reading and the formation of the lifetime
reading habit. A - .

Over 1,100 councils and national affiliates in 26 nations are the working founda-
tion of the Association However, the 65000 IRA members are from>80 different .
countries. These members include classroom teachers, reading specialists, consult-

- ants, administrators, supervisors, college teachers, researchers, psychologists, librar-
ians, and parents. As a large umbrella organization, the Association includes mem-
bers with many interests dnd abilities, as well a5 members with divergent® views.

- The Association’s interests jn'research is intrinsic; it spends much of its effort i
. the dissemination of ideas related to reading which are rooted in evidence. It is nﬁ
' only cdncerned with research in reading; for there is much in the entire corpus of ,
- educational research which’ impinges upon reading. For example, basic research on
intelligence, on curriculum, and memory have applicatipn in reading. This testimo-
ny will be limited to the research in reading, however. % Lt \\
’ 4 { ¢ - L]
- oy N, THE NEED

.
3We believe $hat basic regearch in reading is of great importance to our country.
New technology has opened doors’ for teaching and learning which are dependent .
.upon ter knowledge of the prdcesses of reading than is currently available,
specific -infermation on motivations*for_reading is sparse; only the beginnings of
. " solid research,on comprehension in reading have been made by the Center for the
Study-of Reading There is still much to be about man’s use of the written
word. - .

The coordinatian of the results new knowled%tg is also a function® of the
National Institute of Education, so%ﬁat duplication of effort can be avoided, as well
as research information made known to the field. In addition, open competition
from the field'is also essential to the health of the educational research effort. We
should not limit education research to only a few institutions, laboratories or
. centéfs, and, whén prolonged funding is provided for an institution, monitoring

progress is essential. . e ~

NIE-sponsored research has been reported in professional research journals, car-’
ried to teachers through professional and popular journals, newsletters, conference
presentations and discussions at small semipars and large conventions. At pur own
annual convention, which involved 11,800 persons in early May, 1981, an entire
‘ségment on research was well-attended. Much of the work discussed and reported
was related\JYo that of the Natidnal Institute of Education. In addition, attendance at
the Associatfon’s world congresses (1,000 biennially), regional meetings (14,000 annu-
Ally), state conferences (50, varying from 5,000 to 300 each) provide research’ infor-
mation to -the‘conferees. Some of IRA's overseas affiliates which have Aational
meetings are hungry for research reports. A regional meeting in Joensuu, Finland,
August 1981, sponYored by our Huropean reading associations, will serve as a
dissemination vehicle of cénsiderable merit. .

IRA members,dr‘g/ on research sponsored by NIE for fundamental knowledge of
reading processes, tfching strategies, measurement systems, improygment in teach-

er e?ucation,‘and new perspectives on the effectiveness of schools. umentation is
° - pgavailable that NIE-supported research influences the field of reading by:
persuading major publishers to incorporate research findings from the Center
for the Study of Reading in their textbooks and curricular, materials which are
used by 98 percent of the elementary schogl children in the countrys .
* + ~ focusing attention on comprehension (see Attachmént™l); . .
sparking new approaches to- writing clear* documents, such as tax forms (see
Attachment 2); - . ‘ |
" Sustaining basic research on learning to read (see Attachment 3),
informing the public about increases in reading achievement from the Na-
. “tional Assessment of Educational Progress; * '
S substantiating recommendations to parents about fostering the. reading of
. their children (see Attachment 4); and .
N illuminating the political and occupational demands on reading in a techno- -
. " logical age (see Attachment 5). '
- ¢ A Y A
s '+ THE SUPPORT ‘J

The funds available for the Natjonal Instifute of Education: have alwayé been
pitifully meager, considednpm(_ti‘r‘:xportange of its mission. A priyate industry
which spent only 003 percent of its annual budget orf research and development
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would soon fail. Hewlett Packard, for example, allots 10 percent of its budget . for
- research, according to its annual report. .

Continuity of educational research through programmatic efforts is essential to
the future of education in our country. This is net to suggest that evaluation of
current undertakings, and recasting programs which. are not progressing-satisfacto-

¢ rily, should nqt take Iglace. o L.
- - Emasculating the NIE budget to the $25 million level would be a disservice which
- owill be paid for by future generations, for basic research is a prerequisite to the .
- many improvements which are being made possible in our fast-changing technologi-
cal society. , \
‘ . RESEARCH VIEWs—THE 1970’s COMPREHENSION RESEARCH P
" . (By John T. Guthrie) ' . o ¢

» )
During the 1970s, the scope of research on reading broadened. It now requires a
laxfer definition to encompass -studies that are designed to be-about reading. A
wider artay of investigators seek to illuminate the many phenomena that character-
ize this human ability in its proficient stage and in its acquisition.

There have always been investigators who use reading as a medium. Studies are
often conducted on visual perception, language comprehension, persuasion, or con-
sumerism, in which reading effectively serves as a tool. Although much can be

+ learned about readig from this latter kind of research, the information»is often
inaccessible or buried through underinterpretation. It is the former collection—
studies on reading itself—that has broadened in definition and increased in number
during the past decade. . ; ‘ '

Fo illustrate the research on reading that was prominent in the beginning of the
1970s, the annual summary of reading published in the Reading Research Quarterly ,

. (Winter 1970) may be used. In that issue, 416 reports of readinf research were .

¢ _compiled under William S. Gray’s classic’ categories of the sociology, physiology,

- psychology, and teaching of reading. Within the psycholo?' of reading, a preponder-

ance of studies were®n cognitive processes, although studies of language, personal-
ity, and séx differences made a nominal showing. The majority of papers on cogni-
tive processes was focused on visual perception, auditory processes, and visual-
ayditory integration. The word, as opposed to the phrase, the paragraph, or the
story, was usgd as the unit of analysis. ChaYgcteristics of words, such as their
fregluency of occurrence in written materials or the concreteness of nouns, were
analyzed, and paired associate learing was a favorite paradigm for studying their
* ease of acquisition. Research on these cognitive variabges comprised 64 percent of
the research on the psichology of reading. The only foreshadow of research to come °
in the 70s was the work of Lawrence Frase on questions and memory for text, which
was published mostly in the Journal of Educational Pﬁychology and regarded at the

*  time as intriguigg but somehow Beyond the pale of reading.

Also in 1970-thd teaching of reading attracted the attention of educational re-
searchers. Although a few fruitless statements about the status of reading instruc-
tion were being made (e.g., how many remedial reading teachers are located in

« ocertain districfsof a state) and*some forays into reading readiness were made, the

bulk of the investigations pertained to methods of instruction. Of 25 studies on the
teaching of reading, comgarisons of allegedly different methods represent 80 percent
of the group. This was the era of contrasting of initial teaching alphabet (ita) with
conventional instruction, of vigual perceptual training compared to no control, and
basal instruction versus basal plus phonics. What typified these studies was the
comparison of one or more series of tasks that were given to children to facilitate
. the acquisiton of word recognitign or reading comprehension ability. The experi-
ments consisted of altering cognitive tasks or their sequences to examine the effect
on reading achievement. Although a study by Labov on the relationship between
reading achievement and school-related values of Black adolescents was included in
the dnnual summary of 1970, this article was regarded as a contribution to sociolo-
« - gy rather than to our understanding of, reading. ¢ *

3

« NEW DIRECTIONS *

¢

Now, in 1980; the focus of reading research has shifted. The cognitive processes in
reading, under active investigation were expanded to include the comprehension of
story structures; integration of sentences, drawing inferences, testing hypotheses, &
relating background knowledge to textual information, and reading as a process of
information search. This expansion is represented in the studies of Richdrd Ander-
son, Gordon Bower, Walter Kintsch, Jean Mandler, Bonnie Meyer, David Rumel-

- hart, NancyStein-and -Tom-Trabasso. To-accommodate-this—veritable explosi
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several journals were founded including Cognitive Psychology (1970), Discourse Proc-
esses (1978), and Cognitive Science (1975). . )

Yet these researchers and journals are not highly visible' to professional reading
educators, Indeed, many of the researchers are unknown to the indigenous members
and even the leaders in the fieldof reading. However, they are with us because in
pswhology it has become:fashionable to study reading comprehension.

e may witness this trend by observing the “toming out” of Walter Kintsch. He
is a highly regarded psychologist from the Utiversity of Colorado, known for his
book The Representation of Meaning in Memory. As a major invited_speaker at the
American £ducational arch Association annual meetimi (April- 1979), he gave
an address titled, “On Modeling Comprehension.” An article based on this présenta-
tion was published in the Educational Psychologist (Vol. 14, 1979), a publication of
the American Psychological Association. This leading psychologist has.addressed
two prominent research organizations in his words, “text comprehension” and
“global, gist-producirfg marcroprocesses” that “promote a more sophisticated under-
standing of the comprehension processes and problems in reading. - :

.
°

¢

-
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. ‘CENTER FOR READING

During'the decade of the 70s, institutional history, too, was made in the US. A
reséarch eenter devoted entirely to reading was established by the National Insti-
tute of Education, and its focus was intended to be comprehension in the middle
grades. The center owes its existence to at least three factors. One of them %as a
widespread weariness with the study of decoding and a concurrence, rightly or
wrongly, that progress in the teaching of beginning reading depended upon~applying
availdble know) rather than constructing new information. A second factor was
ﬁbold psychologist from Stanford, Carl Frederickson, who was central in developing

IE's request for proposals that gave structure and direction to this r .

e thh ent was Richars C. Anderson of the University of Illinois, who
spearheaded the*winning proposal. His success derives from having some of the
morg, imaginative, productive, and rigorous cognitive scientists from~linguistics,
psychology, artificial intelligence, and education orient their research at least occa-.
sionally 1n & similar direction. T ca p

Prior to the funding of the Center forfthe Study of Reading, the last®major'
concentrated federal investment in research on'reading had produced the infamous
cooperative first-grade studies. Reported in Reading Researcﬁ Quarterly in 1967 by
Bond and Dykstra, this is the most widely known study in reading. It consisted of
comparisons among six different approacﬁa to teaching reading, conducted in 27
fitst-grade reading projects throughout the U.S. Generally,, researchess believe that
the study produced no conclusions.”It is often regarded as having yielded neither
tentatjve findings that might be verified nor royocative su%g%tions for the future.
The data analysis has been criticized and tﬁe inferences from it are doubted by
mang. The study failed to give prescriptions for what programs to install in what
locations. Neither did it improve our undérstanding about the process of reading or
the chdracteristics of effective teaching.

The upshof_of thig fyustrating experiment is a new perspective on the scientific
ba§i§ for reading education. It leaz{: us to recognize that comparative studies of
sedding programs will not yiéld a knowledge base for increasing children’s reading
achievemenf. What we now suspect is that = reading method is not an isolable,
transportable, reprodugible that can be prestribed, cénsumed,.removed, and con-
trasted with others along clearly*defined dimensions, % | T .

Ked n%,of programs toward the ¢
chologists is understanding *

Researchers’ hopés have shi away from the.testi
development of principles. The holy grail of cognitive ps ndi
hew people tead, charting the course of how children learn reading, and building¢
theories for how teachers can improve reading abjlity in students. If these problems -
seem familiar and important to professionals in reading, we can celebrate the fac
thad_we have been joined by actors of another ilk.’ Altﬁough more minds tungd t
the shme problem rise more opportunities for cor&fusion, they alsd raise the probabil-
ities of progress. * : v .

° .
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LLINOIS AT URBANA-CHAMPAIGN, +*
CENTER FOR THE STUD} oF REApiNG, ™ |
Champaign, Ill, June 16, 1981, -
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Hon. AustiN J. MURPHY, ©
U.S. House of RepreSentatives, Washington, D.C. . _
DEAR MR MureHY: Thank you for inviting us to submit written testimony to your
committee regarding the National Institute of Edpcation (NIE): As €
ow as Director and Associate Director of
s -
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“"NIE's Center for the Study of Reading, we have long been concerned with the
Federal Government’s support of educational research. : R

Recently; we were distressed to learn of the action of the House Labor and

Education Committee in cutting NIE's budget for Fiscal Year 1982 to $25 million,

While we acknowledge the need for fiscal restraint in the budget and are aware of

some valid criticisms of NIE's»work, wé feel certain that a % cut of NIE's budget
would not be in the best interests of the Nation. .

NIE'S BUDGET - )
. * %

If there ever’were an agency desgrving bipartisan support, tha) agency is the *
National Institute of Education. According to the Heritage Foundation report, Man-
date for Leadership (p. 164): '

“There are three types of educational activity in which a more active federal role
. is desirable. They have been eclipsed in recent years by the government’s increasing

involvement in the process of grant administration, but could be revitalized to give
substance to a new federal role in education. They are: (1) Jnformation gathering

and dissemination; (2) consultation agd technical agsistance in dealing with on-site i
teachiniagroblems; and (3) educational research and development. These were the

«  traditional duties of the old U.S. Office of Education. They have been neglected in .
. . recent years, despite the initiatives of the National Institute of Education, and in
.t the past they were seldom perfomed with great distinction or impact. Yet there is a
tremendous need for these ’i)ceinds of services té ¢ducation, and there is the potential

for doing them effective}{." : ) -

It is regretable that funding for NIE has not been commensurate with a policy
that “a more active federal role is desirable” to. serve the “tremendous need” of -
education. The NIE has commitments based on a-1979 appropriation of $83 million.
But; in 1980 NIE received only $74 million. The 1981 figure will probably be even
lower. Finally, the Fiscal Year 1982 bhdfet ﬁgﬁ:‘e authorized by the House Labor
and Education Committee is only $25 millioh. This is clearly inadequate. During a

. period of unparalleled inflatiom; NIE has already suffered very substantial cuts

" since 1979. we shall demonstrate below, NIE has contributed greatly to the
improvement of education in America. Its ability to continue this activity, would be
severely impaired by the proposed cuts. - . .

-

VALID CRITICISM OF NIE=

Although the NIE budget is generally a single line item in the Federal budget,

‘certain privileged programs have in the past been able to obfain legislatively
mandatéd funding goors. Particularly in a time of reduced budgets, this practice

must change. The problem ‘is not that*the progrims given stpécial attention are

"+ undeserving, but rather that the effect is to take support away from other programs

that may frequently be even more worthwhile. The general principle of supporting

* research projecty solely on the basis of gpen*competition and critical review by
researchers and practitioners is adhered to by most other Federal agencies, and is,
certainly to be preferred for NIE. Only in this way can the ncy be properly

» , responsive to the ideas and proposals of a richly varied and diverse nationwide
community of educational researchers. v )

.

-~
VALUE OF EDUCATIONAZ RESEARCH

Notwithstanding certain problems of the sort discyssed above, NIE hag consistent-
@ li s%ns‘ored high quality research that has led to numerous practical benefits for
the Nation’s schools. What follows is a brief description of a few results. We would

be pleased to elaborate on any of these or to furnish further examples. -
- (D) Analyses of children’s reading materials.—Recént research on the texts that
children read has begun to delineate the principles by which texts are organized so

that they may be comprehensible and interesting to children. For. the first time, .
.. researchers have been able to point, precisely to aspects of narratives and exposi-
tions that make them more or less accessible to children. Such. knowledge is proving
“ . invaluable in designing texts for children that ate challenging and interesting to
read, while taking into account their limitations as readers. Moreover, much of this
knmé'ledge can be imparted directly to the children themselves, thus enabling them

1

to learn more quickly. > . .

The results of this work ‘on text analysis have not remained in the “ivo er”
of research, but are being disseminated throughout the Nation. One example is
@= . _ =~_Was a recent conference organized by NIE's Center for the Study of Rea at
~ T which researchers spoke directly to representatives of virtually all the major’ pub-

y X rence generated a strong and positive response
from the publishers, Among the many responses recei\[ed ‘was the following:, -
L} "',,.C 5, . . . P . -
. ~ (1
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- I consider the Tarrytown seminar a vei?' important event in the history of*
. American education. At last a group of well-informed, research-based, highly re-

spected scholars were able to make formal presentations from many important

- points of view-to the major textbook publishers. - . -

*  The publishers’ conference is but one -example of a new dialogue between re-

searchers and those groups which directly influence American education.

(2) Thinking skills.—It hag logg been known that one advantage that good prob- °
lem solvers have over less skilled ones is that they possess more knowledge perti-
nent to the problem at hand. Recent research has shown that another component of.
problem-solving skill is the ready availability of specific strategies for working on -
problems. Such strategies intlude self-monitoring and error detection—for example,

. <hecking for contradictory assumptions and checking to see.if intermediate results

. are plausible. Recent NIE-sponsored regearch in this area has deepened our under-
standing of thinking, problem solving, and reasoning, all essential skills for survival
in a complex society. This deeper understanding is a worthy attainment in and of
itself, but something more notable” has also been achieved: There are now proven
mrethods for teaching children directly to improve their thinking and learning skills.
This work has had. dramatic results with. learning disabled and with normal chil-

* . dren and in areas as diverse as mathematics, reading comprehension and spatial

reasoning. . ' . s

(8) Computers and other new technology in education.—New technology—televi-
sion, interactive computers, communicatipn satellites, computex networks, apd so
on—has already altered our work and social'lives and has begun to change schools

"as.well. The changes are difficult to predict, and more_difficult still to control, yet
their magnitude demands our attention and concern.*Used properly, the new tech-

} nology can help to reacht learners who might otherwise miss out on educational
opportunities; used improperly, new téshnologies may exacerbate old problems,
becoming at best tWvial, and at worst dehumanjzing. . * . * .

N Research sufmrted by NIE has begun to define the conditions under which new
technology will benefit children in schogl. Moréover, research is being carried out to

develop curricula that will use new t*mologies in their fnost educatiohally effec-
tive And cost-effective ways. . R :

(4) -Underlying basts for karning problems.~~Many subjects that children are
t«anﬁht in_school, such as arithmetic and certain dspects of physics, can’ now be
analyzed in such a way that we can predict the kinds of errors children may make.
Stated another way, we can now in to diagnose patterns of errors thatvotherwise
might have been considered to be random or care?%s. Teachers can then use the

* results of these anal to go directly to the central conceptual source of a child’s

difficulties. This enables the teacher to help students more effectively and to teach
in such a way that problems aré less likely to arise. '

- SUMMARY .

NIE must undoubtedly shoulder its share of the bufden implict in the decision to
reduce Federal spending for education. Furthermore, ‘some restructing of its efforts
in the direction of more competitively:funded research would be desirable. On the
other hand, the money spent for educational research is alrea (‘small, proportion-
ately less than that spent for defense, agriculture, -health, any other major
endeavors. It is alsq small relative to what it returns. The research that led to °
breakthroughs of the sort described above was painstaking and long, but the value
to schools and society will be repaid many times over. It would be tragic to elimi-

nate or severely curtail the x\-esearch and pisg‘_losing years of accumulated momen-

tum. & & . . .
VrgcleE.strongly urge the Committee to support enlarging the Nation’s commitment
to ’ ' :
Sincerely, - ) A :
. : . . BERTRAM BRUCE, s
-~ Associate Director, Center for the Study of Reading.
. : .. M A RicHARD C. ANDERSON, -
[ v - , Director, Center.for the Study of Reading.
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CounciL For EDUCATIONAL DEVELOPMENT AND RESEARCH,
- .~ Washington, D.C., June 24, 1981.
Jupy WAGNER, . Lo '
. House Subcommittee on Select E‘ducation, 617 House Annex I, Washington, D.C.
Dear Jupy, A former president of NEA, Dr.’Lyman Ginger of Lexington, Ken-
. tucky delivered testimony on behalf of the Council for Edutational  Development
and Research before the House Appropriation Subcommittee..Dr. Ginger made an
excellent case for practical school-b; educational research, development, dissemi-
. nation and techhical assistance which the CEDAR-member institutions provide.
. I'am sen8ling you-a copy of our testimony for your information. An explanation of
labs and centers procurement process is pn pages 5-1.
Sincerely, L
’ DorotHY WaALSH.
* Ericlosure.
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’ _ " Lyman V. Ginger
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Birthplace and Date: Bal}ard County, Kentue
— June 21, 1907

Education: . Doctor of Education - .
i . Univ ersity of Kentueky

Master of Arts Y
Univ ersity of Kentucky - :

L + Bachelor of Arts | R - .
v _— / Kentucky Wesleyan College \]\/ . : (

Experience: , Teacher Winchester High School .- . 1
* Principal, Owingsville Consolidated School ™

- « Teacher and Principal, Univ ersity School, Lexington - .

.o ' Director, Elementary and Secondary Student Teaching Program, ' .

University of Kentucky .

Dean, College of Adult and Extension Educatxon, . °\

-

- Univerfity of Kentucky
Associate Dean, Teacher Education and Certxﬁcauon,
. . University of Kentucky
Kentucky Superintendent of Publie Instructlon
Kentucky Secretary to the Education and Arts Cabmet

* -~ Executive Dire¢tor, Kentucky State Commission .
N for Post-secondary Education "+
, - > A ° . 4 o
b ! . ¢ - . -
Honorary and Civie Memberships:
% - iy Former President, Kentucky Education Association® Cooe e
X .. Former Presxdent, National Education Association LN
m’ + Former board ;member, Appalachia Educati ﬂa} Laboratory,
* Charleston, West Virginia 4~ -
Board hember, CEMREL regional laboratory, St. Louis, Mo. -
. Delegate, International Conference.on Education” . [
. United Nafions Delegate to the World Orgamzatxons of the "
, " Teaching Professions
. B . Delegate, Educafion Commission of the United States Natxonal .
. ’ RS Commission for UNESCO - .
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Federal Support, Local Control: A Case for NIE Runding
. v

‘v he .

Y

-
0

The Council for Educational Development and Research (CED&aR) is pleased to
have this opportunity to appear before the House Appropriation Subcommxttea, on

Labor, Health and Human Servi 1ces, Education, and Related Agencies. We

appreciate Chairman Natcher's willingness to hold these public hearings,
particularly during this time of uncertainty about the future of federal sapport for

educational programs.

4 Kl

5
ES
e

. .
Our comments today concern the Administration's FY 82 appropriation request for

)

the National Institute of Edication. The Administration has requested $61 mijltion
for its educational research egency. This level reflects a budget cut,of 12 percent .
L] . « N

from the FY 81 reguest and a reduction of $4.6 million below the currently

. 0

appropfiated ley el . e ‘

o ~
v .

) ) . . ' > .
The Administration figure, although low, now appears to be higher than the

' current conggéssional reconciliation process will allow for FY 8% That s, the
]
u. S Senate Labor and Human Resources Committee has recommended a fundmg\

kcenhno of $59 mnlhon The House Educatnon and Labor Comm)ttee, on the ot}e?

hand, has recommended only $25 million. Ccmsequently, any comprom)se‘between
the two chambers will still produce a Tower celhng forsNIE than the - S
Admlmstratlon's current funding request. ! - -t ¢
L e [ 3 ’ .

R’ L ) N ——

At this point, then, all we can do is urge the HouSe Appropriation Committee to

v
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aceept the hlghest fundigg mark possnble for the Instltute. Even at the cexlmg
-authorized by the Congress, the Natnonal Institute of Bducation will receive a

, Severe reductxon m'rundmg, undoubtedly far below thafx,ure requested by the

- ‘ Administration, ) . \"

Lo ~

A . v . ' e ‘ -
. r “‘ ) d’. ’; - N
Certamly it's logical for those oftus w:t)un‘the research commumty to‘argue that
this commxttee should easxly accept what seems,to us to bea sxgmflcantly reduced
budget request for NIE. But we also realizé that other, equally deserving
- . N
colleague$ are making a'similiar assertion’ for their programs. And {ve appreciate
-

the task this committee faces in sorting through competmg cIalms and .

-

-

enthusiastlc endor&ements for those procrams and agenmes most deserving of the >

-
N

Jlmlted federal education doll\Ar.. - Lt RL T

. -
2| . ) f,‘?r‘“ - SR
* T "’..“ ' N . LY

-.—4

e don't gngy the commrttee‘s task We only w1sh as does this commlttee, that

, sumclent resources were available to fund all the desew ifg pmgrams. Because

ve

\:,/' funds are tight and because thxs commrttee has tough decisiong to make; ‘ﬁ.e 2, Will

attem t in the remamder ofour testrmony té pro some Justrfu ation for the
P

.

'y programs fie supports within our, mstltutlor;s. Othe Swill arg

egantly, we
believe, for the remamger ‘of NIE’s budget requesf And we wnsh‘t support theu‘

L] o F

jarguments and add our endorsement to thextcauﬁe. “ihe nation's schools certamlyr

”

need all the research and dev elopment tal@nt' N(E,‘. can :kupport at the hlghest level

! -ty
possible, , K . T
- e ’ . o
~ B Labs, Centers Conduct: Practical R &D" -
. * . : 9
> . . o *
% . ’ "o .o L .
.\ > Before'we go any further, we should explain to the Commitfee our vested
. ° N N
. - : . . *
M 1) v
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interest. The Council for Educational Development and Research has as its
- charter members the regional educational laboratories and the univ ersity-based

educational research and development centers., Together, these 17 labs and
' »

centers have negotiated contracts and grants.with NIE.totaling roughly- $32 .
N million. .

M .
. -, . v .

The labs and centers do the kind of work the Administration su[;ports. That is, the
1abs and centers do applied l:esearch and dev elopment. The results are designed to
have an impact on student achiev ement.- ~ °

BN ) 3
. .
. .
R .

All too often congressional committees form the impression that educational

research is a pie~in-the-sky, esoteric exercise that produces ineh-thick teports and
little else. That's not true at the laboratories and centers. They conduct

\ practital, sehool-focused research and dev elopment and carry out a set of

L acfiyities»designed to ensure ihe practical 'appgication of their work. °..
s
” "y ) . s . *
. Two Wpys 'To Identi}y an R & D Agenad <
. ' - !
0 -2

Ironfcally, in an Administration that endorses local decision-making, the

‘ . educational research agenda m this country remains very much a Wasl?x‘ngton, D.C. ’
product. ;l‘he National Ih§titut;: of Education cc?ntm!s the research agenda through
its procurement procedures, The z;'gency's employees writo a scope of ‘.vork,
d'e,tcrn'\ine_the research to be conducted, identify the service to be rendered, and

. \ the audiences to be reached, all through the competitive RFP (request for

H proposal) process. This process is hailed be.cause_of its ';competitiv e" nature. And

because competition is an American concept as old as federal pmcurement,itself,

9

5
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¥Operations spent a year at its task before submitting a final report to Congress.

i 61 w2
~ ¥
scant attention is given the real issue: who controls the agenda. Obviously, the \

*, federal agency that writes the RFP and stages the competition exercises all the,
. control. When the gov ernment is purchasing office desks or ordering airplane
* landing gear, competitive procurément works. When the government is

\
attempting to improve eduecation the process leaves much to be des_ired.

. T e
>

Several years ago the U.S, Congress recognized that i't wasn't partichlarly
enamored with NIE nor its choice of research priorities. Consequently, the
Congress directed $hat NIE use a different procurement procedlire. when dealing
wnth the labs and centers. The Congress said that local anﬁtate education

. agencxes, working throuzh these specxallzed r& d institutions, should determine
their own research and dev ¢lopment agendas. ‘

The Congress spelled out the process in some detail 1976 (Sec. 405 of the ‘G‘enhal

Education Provisions Act). In so many words, Congress told NIE to request from

—“"’l
the e'.ght regxonél laboratories, and nine r ‘& a centers fiv e—year plans. These .‘ .

plans, the bm said, shogld be dey eloped in consultation with NIE. But more
|mportantly, they should reflect the néeds of the labsratories' geographijcal

regions and the centers"particular problem areas.
7

N -

.
_ Congress also ma‘}\ddteq that the Administration put together a distinguished peer

review group to critique the plans as well as the institutions themselves. This

congressionally-mandated Panel for the Review of Laboratory and Center

The repc;rt said that 14 of the 17 labs and centers had submittied exemplary plans
and had the institutional chargeteristies required by law to receive a "special

-

. 4
institutiom} relationship" designation. The other three were strengthened by the

~

O

e
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' Institute the following year and then giv en the designation. .

@ L
5 T

The relationship designation meant that NIE then s<;licited from the institutions
three-year proposals for research, dev elopment, dii.semination, and technieal
a&sistance. The Institute hired additional peer reviewersvto critique these
proposals and help the Institute decide on the fundmo level for each. Ey entually,.
then3 after additfonal site vigjts and interhal as well as external reviews, NIE
entered into three-year grants and contracts with the institutions. These awards

extend through RY 82. . .

.
—— - )
< v PR

Although the lab-%nter contracts and grants were not techmcally won in a

. &
g "eompetition,"” they do reflect more gov ernment ov erswht and revxew than

- traditional competitive awards. That is, the laBs and cente:; received more
reviews, more audits, and mdore public scrutify than any set of institutions N‘IE
furids. In addition, the labs and cer:ters continue to receive heavy program

monltormg. Lo . S

. -2
The "special';elationship" also entails additional monitoring The Institute has ’

.
.

~

7 assigned each lab and center an "mstntutlonal monitor" thh the responsibility of

ensuring that they continue to operate thhm lnstltute—defmed parameters.

- . ’5’ . ‘ - E
. M 4
v * The relationship, in other words, places a heavier burden on the labs and centers

rd . .
than normal federal contractors receive when accepting NIE funding. But in

. .

return for the heavy monitoring, the constant interaction with federal employes,
? ]

propose for federal consideration a research and dev elopment program that makes

.

sense for 1ocal and state educators. : s AN

WA

. and perceived "special treatment," the labs and centers do have an opportunity to .

v

Q g
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: AN
This federally funded and locally determined r & d approach has worked out quite
Lol

well. The labs conduct avariety of ‘needs sensug actmtxes within the

geographical regTons they serv ve. The cefters operate a little dl[ferently Eachis @

4 »
located at a maJor research univ ersity. Each has recruxted the fmest minds

available from a wxde range of academic disciplines to work.as & team on a single

educatlonal problem area. > .

<
‘o ¢ .

Currently the labs and cenfers,are;in the middle of their negotiated tlhree-year

-~ -
awards. An appropriation of $5§ million would enable NIE to honor these

’

* contractual obligations, as well as all the Institute's other contracts and graiits.
« ‘
~ ot
+ +  We Have a Vested Interest in NIE
. .

The labs and centers, then, have a vested interest in NIE. But so dges this
\ . .

Co?nmittee. An r & d agency such as NIE exists for one reason only and that's {o
2 . . s cw
provide better answers to questiops that puzzle us all.

, -

. .
. For-example, we all hav'e aproblem when kids leav e schoo] not ftnowing how to

’

read or wFite. It's much too simple to blame the problems on ‘the_schools. But the
. .
. Schools nev ertheless are the mstxtuuons with the responsibilitiy for educatmg our
yoilng people. So the questlon becomes, what could they have done to give these

_nonlenrners an adequate education? The research community doesn't have the

&
answer. Certamly not one siggle ansWer. But we certainly know alot more today
than we did say three years a;s about how schools might go about reducing thls

* problem. For example, the labs and centers have started wo king closely thh

-

* & ° teachersop their classroom management skills. Research co mg out of the Iabs /

N\
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and centers has shown us that children make sngm#ant increages in achitv ement -
e

when taught in well-ménaged glassrooms.. The tas},agw is to work with teachers

~~ 4 | to provide them with the skills needed to better organize their instruction and

¢ . . .
thus take amhntaée of these research findings. ’ . .

. . - _ ) { . ‘k‘-~\- ) IC 4

«
-

The labs and centers work closely with teachers to dev elop mater‘ﬁsﬁ thley find

¢ . . I
useful in their classrooms. CEMREL, the St. Louis-ba#®d laboratory, for exampley
asked teachers to explain to the lab's staff their most difficult problems m

teaching reading ,or mathem'at'ics./CEM'RBL‘then compiled the best available

LY

research evidence on how to solve these pmblerﬁ§ and groduced its popular

Research Within Reach pubhcatxons The 1aboratorv {as dlstrlbuted Research

Within Reach to more than 50, 000 teachers .
- .
- - :’{ '\ N<. : .
1 Vv , : ‘ . .

The labs and centers ‘are helping teachers address some of their most pressing *

concernd, For e‘mmple, the Center for Socml Orgamzatxon of Schools, locatedat - é

Johns Hopkins Univ ersxty, has dev eloped a Student faeam Learnmg program. The
program is designed to t‘oster improv ed cooperation among students in . e

desegregated schools and to raise achiev ement in the basig skills. The program is

o

. so suceessful that it is now ih use in 3,000 schools in 1,500 school d!stncts in every
state in the nation. e . ) ? .
> L i . -
» b >
. M * v . i
. - ) ' . .
- . R & D As an Approach .
. / ’ Ve g e ’ <
. N .
! . ‘ . 1 A L 4,
. 1]
. g
. A good many people, and ceftainly some in thg current Administration, view ‘
ﬁdifd&tlonaﬂ Wrcﬁ*i?ﬁ—éfﬁﬁ that Geeurs T'Eolatlcrrfr&‘m_edﬁcaf}% ‘ T
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. L]
"improvement.” Frankly, a lot of people engaged in educational research argue

N
that the activity is independent and worthy -of support on its own merits. We don't

make that argument. We view research as one piece of our overall school

.

improvement thrust. ‘

S0 ' e

In otﬁer words, we view ourselves as edueatlonal problem-solv ers. Frequenﬂy we

‘have a solutlon When we do, our task becomes one of providing schoo!l districts

with the help they need lo apply the solution to fit their loeal situation. But other

tim§s we simply don'? have the answer. Frequeﬁtly we'll have a hunch based on  » (
N .-
previous research. But that's often all it is, a hunch.’ -

[ . ]

Foj' example, the research community has many hunches about how to best teach

kids to comprehend or understand what they read. ﬁixt in all honesty, we don't

o

know the best way of doing it. So while we help school teachers choose among the -
L . <
best options avilable, we are also ebndue’ting research to advance our own

i<nowledge base. Hopefully, we'll be able to prov ide-the tedchers with better

a

information next year, Eventually, then, we should be able to dev elop a solution

® )
to this problem as we have for other ones.

-

Education Needs Labs angd Centers

[y

¥ , .

—- °

Educational research never does well during -a period of fiscal austerity Programs
that impact directly on studénts and schools reeeis;e first priority w at's how

it'should bex Frankly, research can be delayed a year or two thhout ma,lor

-

egnsequenees. In the long run, thovgh, edueatlon hke any other ventu*ineeds
Jo—— Yo i
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" new ideas and new'knowledge. @

b 2 d

’ ’

So this Commxttee must decnde, during this time of flscal austerity, how*t wishes
to inv est its scarce research dollars. ,We feel strongly that 1t should be spread as

far as poss:ble among prov en institutional performers. We're talking about the
L )

labs and centers, of course. But we also mean the ERIC cleannvhouses, the NIE-

> established and operated research tenters at llhnons and Michigar State

Univ ersity, and the National Assessment of ‘Educational Progress program.

«

~ ¢
i -

During these rolgh }imés, as the federal gov ernment and the schqols themselv es

‘ grapsle With the changes swirling about them, establjshed, high-qualhty r & d
institutions represent the taxpayérs' best investment. They have the capabxhty to
offer a full range of research, dev elopment, dnssemmatnon, and techmcal

assistance funttions. And that's'what‘s needed, more now than ever. D
N 20, '
- s "%«, . . 5
Consequently, we urge the members of _this Committee to appropriate to NIE
2 e ° c N
sufficient funds to enable the agéney to meet its contractual commitments.
T

. . .
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HIGHER EDUCATION ASSISTANCE .
CORPORATION Y :

mloPa.rkSqmnB_uxldmg, Boston, Massachusetts 02116
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* Sincerely,

JOSEPH M CRONIN HELGE HOLST
FPremdent Chasman
EDWARD R. TUFTS ADELINA A CHELLA
Treasurer Assstant Treasurer
°
"DIRECTORS )
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. “but, instead, severe damage at “the momént of greatest produscivi:y.

e o 69
Mr. Chaiman, I am pleased to submit this written :es:imony concerning

the National Institute of Education.” I have observed the Institute since its

- 1n5ep510n in 1972. As Secretary ‘of Educational Affairs in Massachusetts, and
State Superintendent in I11inois, and now as President of the Massachusetts

Higher Education Assistance Corporation, I have come to know well :hef}Q{lity

.

and usefulness of* the work of the Institute. -

M +

In recent years :he NIE has experienced considerable success in sponsoring
researchA genuipely.,uqeful to teachers, to administrators, and to policy-mhkers

on the sc‘ats‘and federal levels. My youngest. daughter learned to read from

a teacher using the SWRL (Southwest Regional Lat}) materials. d

>

NIE's work in the basic skills compilidg information about how best to in-
sure that students leirn to read, write and compute is 1ncreasingl)" ..impor:ant%
to our nation's teachers. Reseg‘rch s:udi;s on how to improve tedcher education,
student evaluation, and the educational com.ponen: of desegregation plans have

\begun to make a difference.

LY

NIE'sbwork in school fxnan(;e has been especi;lly useful. The inforwation
available EM helps states reviSe fdrmulas to insure equity in education
finance durinf aﬂperiod of generally declining state budgets.: .

While NIE has traditionally focussed its attention” in large partson .elemen-
.:ary and séc@‘&gry education, in recent years it has developed a s%i;l p;)s:-
secondary grants program which has been outstanding. St

In short, we have in NIE not an old agency-set-in its ways and grown
wasteful over the years, but a relitively young agency, which is just’now bear-

ing the full fruit of its potential. The budget reductions envisioned for the

Institute, therefore, do not représent a kind of pruning of decaying branches,

[ 4
If this productivity is to be ‘maintaihed in the face of mjor budget reduc-

¢

tion, itvis important that the amount of that resluc:io'n not be so great as to

. -
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make prudent sglvaging impossible. I have two suggestions about how such reduc~
tions might most- §ffectively take place. T e

Pirst, I think: that the Institute should be directed to choose two or

e

.t

e ¥
N three areas for research which the Congress and” educational professions consider

e to be of utmost importance and to focus its budget on thosgrareas. In my opin-

ion, an attempt to reduce activities proportidnally in all areas in which the .

Institute does research would not be wise. ‘ 3
S oot o .

Second, I believe that the Institute should be directed to focus its re=~

maining dollars on some of the more recently established research priorities

rather than continuing to fund enterprises which it hds fundgd' for many years

and which, by now, should have resources to seek financial independence. '
I believe that the topics which should remain as major themes for NIE
. research are basic skills, school finance, and post-secondary educat_ion. T
In the area of basic skills, I belieye that a great deal more cooperation

is necessary between, those people of the Institute who are responsible for \

. regearch about t‘he basic skills and those people of the Institute whose job it
is to disseminate information about research findings. * A consolidation of -

personnel in those two areas might insure that the research *project managers
C mainr;ain close touch with the field. "y )
A} In >educatm;1:i finance, it is obvious, that as states and lgcalities are
face(f’uith the reality of "the new federalism" and are ?orced to fi;ld creative

ways to keeP both elementary and secondary and post-se;:ondary systems from
a

financidl default, a great deal of study and research and dissemination of
1nforma'tgon will be necessary. The NIE is the only "agency in the federal
government presently equﬁ)ped both to do prz;ctical research, 1njeducat.ion)and ¥
. to ;listmbute information about results.
In this regard it is important to notg that during the past 3 1/2 years
the agency has done a superb job of maintaining. relations with the Chief

. @  75‘ | - g
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I . -
State School officers, the }’ocal educatfbn authorditdes, teaéhers and practition-

ers, and the other groups which make up the educational enterprise jn Amnrica.

The NIE has successfullg avoided the potential danger of becoming an exclusivé‘- -

xresearch institute with Liés only to a band of university researcher&. o e

. ~

In post-secondary education‘sther.e\ is a small research grants program qhich;

if main:ained and nu e%i, could be)a'very valuable asset for colleges and

universities, 1 would. suggest that regearch expenditure in this area &puld

reap great benefit for posb—se&ndary &ducation. I would further Suggest that

.

an NIE research unit with limited expenditure of time and money could consoli‘
date a great deal’ of :he kr@wledge which has been gained through the grants
program of :he Fund for the Impr\ovemen: of Po§:-Secondary Education,. FIPSE,’
as you know, sponsors gmall act ion-oriented expex‘imencal projects in colleges

nd univers‘i:ies and o:her pos:—secondary education se::ings, and while the

results of these Projects have been splendid, there has not been systematic

S

evaluation and dtssemina:ion of :he information gained 'chrough these projects.
NIE could-provide guch researchs and dissemina:ion.
Cer:ain older Pl'OjeCts at NIE which have received a goeat deal of funding

over the years should be allowed to geek financial independence while more
\-

promising younger projects shouid continue to teceive *:ure. Let me be more

>

specific by “stating that the Inst‘tu:e has funded, since its inception, a ger-

ieg of regiodal laboracories and reséa‘lch centers of which there are now sev-

L]
enteen remaining. These "labs ad centers" have reéeived nearly ome~half
3 .
-btllion dollars worth of federyl funqmg during :heir life his:ories. My rec~
- -
ommendation is that :hese seventeen instittionsybe curtailed in funding, that

4
the total amount of méney $pent’ by NIE.for the labs and centers be reduced’ by

approximately 75Z, and that the remaining 25% be distributed to individual

projects within these ins:i:utions which are deemed to be compatible with the -

new priorities of the Ins:i:uce. Most of these institutions, espec!al'ly the




Rage & . . .
4 laboratories, already have cdnsiderable ability to generate resources from othgr
than federal sources. They should be so encouraged. The truth is that if these

institutions are useful to the local school sy§tems_and to the regions which

they arg.supposed to serve, then those state and local educational autherities

will be willing to pay for and buy the ‘services of these laboratories.

The research centers present a somewhat different case. Many of them have
individual projects which might be extremely valuable to new Institute priorities:
But even with the research centers, great care should be taken so that the Insti-
tute does not in the _‘f\!ture find i{tself in the posit.i(in which exists today in
which a ver; ;ubSCantial Jperce, of its money for university based research
goes to only five or six major uMiyversities. There should be in the future more
equitable distributi(lm of research amongst America's high quality univer-
+sities. To achieve this _equ‘ft.y the heavy liance on a handful of university
research centers should be re-examined.

Mr. Chairman, I have made these suggestfions becaus“; I feel deeply that the
National Institute of Educatio\n has made
making'import_ant contribu;:ions to education in America. None of us is pleased
with the circumstances under which these suggestions have to be made. AIl of

'

us would prefer that the budget for thetInstitute be maintained ami in fact in-
g oy
’ 3

creased. I simply want to testify that from the point off";iew of the states,
the work of the Institute has been of high quality and of great use. If the __

work of the Institute is to be reduced, two or three t.ar'get.ed topics should be

selected for focus, and older pro}ét/s of the Institute which have received
. v

large amounts of money over the years ought to be encouraged to seek financial
i

1ndep'endence from the federal goatmment.

Thank you Mr.Chairman.
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COLLEGE OF WILLIAMAND MARY
SCHOOL OF EDUCATION
OFPFICE OF THE DEAN
WILLIAMSBURG, VIRGINIA 23185
July 31, 1981

The Honorable Austin J. Murphy .
Subcomittee on Select Education e
617 House Office Building Annex #1
Washington, D.C. 20515

Dear Mr. Murphy: -~ .
e

Enclosed is the list of references for studies comparable to, but not cited

in, NIE publications as you requested 1},}3){1‘ letter of July 20, 1961. *
-~ o\ .

Although constrained by lack of, 'ﬁx_ﬁei@nd accessibility to the various re=
search reports, the primary problem w oﬁ&oﬁ selecting the studies to be re-
viewed. Thus, the list {s only illustrative of the concerns I have. In addi-
tion, I restricted my exploration to the-field of reading since it is the area
of my specialization. Nevertheless, my impression is that ny concedn of dupli-
cation and lack of an historical perspective is valid for other.fields as well.
I strongly suggest that you consult with carefully selected educational .
specialists possessing curriculum and methodology backgrownds in these other
Jareas concerning their appraisal of the contributions of the studies conducted
by NIE. /s .

My concern is not that the NIE studies should never l}a\!e bee:n:%xcted.,

Instead, I believe research should be based upon a comprehensive ledge base.
In @y view, the previoulsy conducted studies I cite, along with others, should
be recognized by NIE researchers and new research built upon them. Too fre=-
quently, I believe, this is nQt happening in the research sponsored by NIE.

I wish to emphasize again my support for NIE and for a national involvement
in educational research. Nevertheless, I believe NIE should re-evaluate "its.
nission and procedures to better serve the needs of the educational community.

Ay

N ) Sincerely,
'
- 9~

" Robert” Emans,

« Associate Dean, Professor,

and Eminent Scholar {
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- - REFERENCES OF

- STUDIES CONDUCTED BY NIE s

. AND
"CLASSICS IN EDUCATION RESEARCH"

)

prepar;ad for the
SUBCOMMITTEE ON SELECT EDUCATION
R at the request of

THE HONORABLE AUSTIN J, MURPHY, CHATRMAN
{ ) :

. 8 -

. ‘by

Al
*

ROUBERT EMANS, ASSOCIATE DEAN, .
PROFESSOR “AND EMINENT "SCHOLAR
* THE COLLEGE,OF WILLIAM AND MARY IN VIRGINIA

-
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1. FISHER, DONALD L., FUNCTIONAL LITERACY AND THE SCHOOLS. WASHINGTON, B.C.:
VATIONAL INSTITUTE 0: EDUCATION, 1978

. e

\

On page 55 of this bulletin he statemént is made, "The Reading
Activitiés Survey 1s the first major attemp‘t to describe thegreading
habits and activities of adults." Actually, there have,been a number *
of studies dn adelt reading habits that could probably be considered
as "major." Some of these studies'are listed below. Also included
/\ ) are references to a UNESCO study on literacy and another on comparative

reading. None 1s included on the lisg..of References on pages 25-26.
The UNESCO study is apparengly alluded to briéfly on page 30-35.

£y

- + -
. ray, William S. The Teaching of Reading: MPWSF1d Viaw. UNESCO,,
-] *Paris, ]i956. . - r v
»
Henry, Nelson B., (Ed.). Adult Rgading. Fifty~fifth Yearbook of the
National Society for the Study of Education, Part II. Chicago:
ha University of Chicago Press, 1956. . A §
Ll

f Gray, William S., and Rogers, Bernice: Maturity in Reading: Its . -
v - Nature and Appraisal. Chicago; University of Chicago Press, 1956.
3

9 Lray, ‘!illiam's., and Munrqge, Ruth. The Readi‘.'ng Interests and Habits
M of Adults. New York: } il}an Company, 1929.

i, 4 Link, Henry C. and Hopf, Hayry A. Reople and Books: A Study of Reading
and Book Buying Habits. . Book Man#facturer Institute, 1946,

Douning, John, Comparative Reading. New York: The MacMillan Co., 1973/
»’ ‘ .‘

In the words of the \author, .
- , :, i

- A major implication of the above NIE study was that "the 1lliteracy’
rate for repeaters was much, much higher than the illiteracy rate for
non-repeaters.” (p.18) Goodlad reported essentially the same finding
in a study piblished in 1952: "Throughout the body of evidence rins a
Wtent pattern: undesirable growth characteristics and unsatisfac-

chool progress are more closely associated with nonpromoted chil-
2 3 . dren than with promoted slow-learning children.”" (p.154)

Goodlad, John I, '"Reseazch and Theory Regarding Promotion and Non-
— promotion,” The Elementary School Journal. November 1952, pp. *150-155.)

Q . o
ERIC . ,
g _ coL. . s .

f
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2. ANDERSON, RICHARD C. AND FREEBODY, PETER. "VOCABULARY KNOWLEDGE."
IN JOHN T. GUTHRIE (ED.) COMPREHENSION AND TEACHING: RESEARCH REVIEWS.
NEWARK, DELAWARE:' INTERNATIONAL READING ASSOCIATION, 1981, PP.77-117.

Neither in this article (except for,a brief reference to an article
; he co-authored) nor any place in Theoretical Issues in Reading Compre- -
hension is the work on vocabulary development of Edgar Dale recognized. *
. He has conducted sybstantial work on vocabulary and has served as a *
consultant to thé World Book Encyclopedia. Among his publications are
. «the following:

Dale, Fdgar. The Words We Know: A National Inventory. Palo Alto, . :
California: Field Educational Publicattions, 1973.

Dale, Edgar, Pazik, Taher and Petty, Walter. Bibliography of Vocabulary .
Studies. Columbus, Ohio: The Ohio State University, 1973, e ’

Dale, Edgar and O'Rourke, Joseph. Techniques of Teaching v‘ocabulary. * \ .
¢ Palo Alto, California: Field Educational Publications, 1971. '
[

v

T . 3. ADAMS, MARILYN JAGER. "FAILURES TO COMPREHEND AND LEVELS OF PROCESSING 4
IN READING." 1IN RAND J. SPIRO, BERTRAM C. BRUCE AND WILLIAM P. BREWER X
(EDS.), THEORETICAL ISSUES IN READING COMPREHENSION. HILLSDALE, NEW '
JERSEY: LAWRENCE ERLBAUM ASSOCIATES, 1980. PP. 11-32.

\

Nowhere in this entire volume is refererice made to William S. Gray,
the author of the "Dick and Jane" reading series and a major gontributor
to reading regearch. In this introductory chapter, the author states
that her purpese is to "consider sode of the procedses that may be "
especially problematic for the young reader.” (p.11) The following

reference is listed as having significance to an overview of the reading
process. . .

Gray, Willigm S. "The Major Aspects of Regding,” Sequential Development *
of Reading Abilities, Helen M. Robinson, Ed. pp. 8-24. Supplementary *
-  Educational Monographs, No. 90. *Chicago, 11linois: University of
Chicago’ Press, 1960.

« .
ERIC . o

.
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REPORT NO. 34.

APRIL, 1977. .

- @\

. " The author states, "Our uqderst:anding of a storly is highly dependent:
upon our ability to recognize the underlying purpose for actions’ déscribed

. s ;
v ' &4, BRUCE, BERTRAM, PLANS AND SOCIAL ACTIONS, TECHNIC.
URBANA-CHAMPAIGN: * CENTER FOR THE STUDY OF READING,

L ’.'\‘

» in the story.” (p.I) R
* o Dewey recognized the importance of act:ions,as aj major component of
* his pt¥losophy. For example, in Democracy and Educafion,(New York:
e

The Mac)(illan Company, 1916. ) Dewey.,st:at:es.

' To have an t.dea of‘a thing is thus not 3

~ .
> . sensations fyom it. It is to be able to resjond to the thing
. ‘wﬁ . in view of its place in an inclusive scheme of adtion; it is
. * to foresee the drift ang probable consequence 'of the action of Y.
o M + the thing upoi\us and.:&g action upon it. (p.36) .
« « £ N

. {wey s pioneering cont:x'but:ion to the underlyi g thesis ‘of this
, studyYis not recognized

* P . ) S v
" - N ==
5. SPIR *1. "CONSTRUCTIVE PROCESSES IN THRASECOMPREHENSION AND

N RAND J. SPIRO, BBRTRAM C. BRUCE AND WILLIAM F. BREWER (EDS\)
) ISSUES IN READING COMPREHENSION. HILLSDALE, NEW JERSEY:

s et
£
Y
%

N
4

LS

% . -,
InYas foot:no e t:he author states, N .
! “

- The ﬁind s can, be sxmed up as follows: Host of Owhat
° 1 adults do childrea go, less efficiently. If tasks demands
are made simpler, childfen's processing more closely resembles

that of aduits. (p. 253) , >

.This is hardly 3 novel. insight. In 1936, Katherine Camp Mayhew an
Anna Camp EdwiArds safd insThe Ewez School (New York: D. Appleton-Ce
, Company) a .

' L. v . Among :hegpsycholoﬁical assumpt:ions underlyi'ng the sehool's
theory and guiding it$ practices were-two quite dffﬁeren from

—_— . . those accepted by traditional educatfon. The first of these
» was thap the needs, powers, and interests of the<grewing child

© are unlike those of, maturity, but that, second, he ut:ilizes~

. J and moral development. (p.418) . o
. B Ry ¢ )
v See also: “ ' nLE '.‘
No

A4 s 5
- «  Stemmler, Anné¢ O.  Reading of Highly Creative vs. flghly Intelligent
Secondary Students. Unpublished Ph.D. Dissertation, University of

Chidago, 1966. . ,
- | . v . .

Q  Be-3U 0~—B11—86 . L X -

e = B
L] ' L '

v

AUM ASS_%IATES, 1980. PP.245-278. e "

the same gendral condit:ions as the adult in.his intellectual’™ R
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6. BROWNY ANN L. "METACOGNITIVE DEVELOPMENT AND READING.: IN RAND J.
SPIRO, BERTRAM C. BRUCE AND WILLIAM P. BREWER (EDS.), THEORETICAL
ISSUES IN REABING HILLSDALE, NEWMJERSEY: LAWRENCE
PP:453-481. ,

k4

-

4
See Helen K. Safth. 3 ‘Responsés of Good and Poor Readers When
Asked to Read for ‘Different oses,'” Reading Research Quarterly.
Fall 1967, Pp.53-83. Thig study was recognized by the International
Reading Association with its ""Outstanding-Dissertation-of-the-Yeir"
Avatd. ‘ .
. . . r

' R Also.note on. page 477 of the NIB-"fsEudy, "One method ve dre attemp

+ o is modeled on the technology 6f clinival interviews." In fact, the

Snith study had alreddy used such procedures —- as have a numbér «of

other studies, &.g., one conductdd by Josephine A. ~Piekarz,

r~ Diffetences {uInterpetive Resporses In Readi: . ,Unpublished Ph.D.
' Dissertationm, University of Chicago, 1954; and, another by Mildred

] Letton, Individual Differances i Interpretive Responses in’ Read

-

-

. bert Emans .
’ Xge 5 .’ .
7 . n

-

A 'ﬁiekarz,i Individual

Poetry.

L]
ting

at the Ninth-Grade Level,
== 2= nth-brade Leve.

Utpuhldghed Bh.D. Pissertatiom, Uniw)grsity of

See alsgd:

Chicago,” 1958. .

3. 0 ? .
- )

e :

bans, Roma.
Grades.

-

Carroll, Robert P.

S

Columbia University, 1926. .

w

Faay

]
Judd, Charled H. and“¥uswell, G. T.™ Silegt Reading: A Study of -the
Vartous Types. University of Cl'xicaso Press, 1922, . . .
[]

e - N
A Study of Critical Reading Comprehension in the Intermddiate
Teachers College, Columbia University, 1940, - -

4 3 .
An eximental Study of-Comprehension in' Rb,
ecial Reference to the Read of Directicns.‘ Teachers College,

. N
with v

LY

]

7. BREWER, WILLIAM F. "LITERARY 'mzo‘a, RHETORIC, AND
TIONS FOR PSYCHOLOGY." IN RAND 3. SPIRO, BERTRAM C.

- BREWER (EDS.), THEORETICAL ISSUES IN READING COMPREHEN

. NEW JERSEY; CE ERLBAUM ASSOCIATES, 1980, PP, 22

\

. o »

! ‘ In the words of the autho‘r on page 224, "I propos
four basic, discourse forces: to inform, to entertain,

iterary-sesthetic...." Simtlar, "fogces" ware identif
as 1940°in What Read Does to People by Douglas Wapl
Serelson and Franklyn R. Bradshaw, Chicago: Universit
1940, Pp:74780. No recognition is given to this work

¥

NSRS o
[C 7 e ‘88'.

EY

- <

BRUCE AND WILLIAM P, .

-

ISTICSY” IMPLICA- e

SION. HILLSDALE,
1-239, > .
» »

e that thefle” are .
to persuade, and
ied as long ago
es, Bernard .
7 of Chicago Press,
in tlhe NIE study.‘\
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A
8. SHABEN, EDWARD J. "THEORIES OF SEMANTIC MEMORY: APPROACHES TO KNOWLEDGE
AND SENTENCE COMPREHENSION." IN RAND J. SPIRO, BERTRAM C. BRUCE AND

. WILLIAM F. BREWER (EDS.), THEORETICAL ISSUES IN READING COMPREHENSION.
HILLSDALE, NEW JERSEY: LAWRENCE ERLBAUM ASSOCIATES, 1980. PP.309-330.
+
. ~ \ ‘
\ The following well-known study would probably have relevance
and night have contributed to an understanding on the part of the
° - reader of the issues involved. It certainly would have done no harm
v to let the reader know that the author of jthe NIE study was familiar
with ft. ” . b P -

Ogden, C.Kaand Richards, I. A, The M:aaning of Meaning. New York: 8
Harcour:,‘Brace aqd World, Inc.,*1927. - .

’ -

. : ’ | (@' %f\‘

A

'y

-

* \ 9. ANDERSON, RICHARD C. AND SHIFRIN, ZOHARA, "THE MEANING OFSWORDS IN
CONTEXT." 1N RAND J. SPIRO, BERTRAM C. BRUCE AND WILLIAM F. BREWER
(EDS.) THEORETICAL ISSUES IN READING COMPREHENSION. HILLSDALE, NEW
JERSEY: LAWRENCE ‘ERLBAUM ASSOCIATES, 1980. PP, 331-348. i

-t - . ‘ . . . .
., (;ont.r,ast. :heidep:h of scholaréplp 3nd thoffpractical iffglications.

*wilber Azes. Tht Anes study vas recognized ffy the International Reading
Ass%iét'ion with its "Outstanding-Dissertatffon-of-the-Yeds! Award, '
[ . ‘

. ) ’mas,'m: "The, Developnen't, of a Classification Scheme of Contextual
L ’

" 5 & Adds," Reading Research Quarterly, Fail, 1966.

g r . ~'l * ; # N ' y

% o R 1 N

P svIN JOHN 4. GUTHRIE (ED.) COMPREHENSION ANDy TEACHING: “RESEARCH REVIEWS.
. NEWARK, DEI.AWA(RB: INTERNATIONAL READING OCIATION, 1981. PP.34-36. N
t . - -
. Alth8ugh this study is not an NIE study as far as I can de:emiﬁe,
- the author is on the staff of the Center for the Study of Reading.
) Nevertheless, "it and at least ome NIE technical report (for which i do
: ~ not presently have aecess) are closely related to the study cited below
e by Barbara Stoodt. The Stoodt study 13 not cited in the above reference
e +or {n the NIE study, although'it received awvards for excellence by both
the International Reading Association apd the National Council of
Teachers of English. PR o \

v . Stoodt, Barbara. The Relationship Between Understand Gtm:'}cal and
L Reading Cdhprehension. Unpublished Ph.D. Disserfa ion, The oOhio
©  State University, 1958. * -

-

M . .
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10, PEARSON, P.” DAVID AND CAMPERELL, KAYBETH. "COMPREHENSION OF TEXT STRUCTURES"

Ts

=" < Pr reading instruction of this study witlh thgffstudy 1isted’ below by ’ l
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In the last paragraph the above author state's,

A final caution: we don)t expect that the products of this
new methodological research will be altogether new and surpris-
ing. In fact, we expect that many will elicif reactions of "re~
inventipng the wheel,"” or "that's just common sense.” Such re<
actions will please us. Common sense is all too common and aAl
too sensible to be overturned by a single line pf resedrch. But
no real value in the new research will be the contextudl and
.theoretical base from which it emanates. Hence we will be in %
better position to answer the question. Why did it work? {p.50)

.

Such a statement do%s not absolve the scholar from knowing and reporting
on previcusly conducted relevant research. It is an error to assime that
only works from such areas-as psychology and linguistics possess a theory
base. Although not "classics," your attention i{s drawn tosthe following
publication: ¢

© 7 7 Emans, Robert. ''Reading Theory: Bringing Boints of View Together," Journal
of Reading, May, 1979, pp. 690698,
«
11, HDASN JANA AND-McCORMICK, CHRISTINE. TESTING THE DEVELOPMENT OF READING AND
LINGUISTIC AVARENESS. TECHNICAL REPCRT NO. 126. URBANA-CHAMPAIGN® CEN:IER
FOR THE STUDY OF READING, MAY, 1&29;?

+

v o
. »WAlthough the above authors ci¥e another study by Donald Durrell they
fafl }o report the study below that.is probably Hore closely related to
their' study. N :

Durrell, Donald P. et.al. "Success in First Grade Reading," Journal of \. \
Education, Pebruary, 1958 ’ 7 N
_— o "

‘s 12, ADAMS, LYN JAGER AND S, ALLAN. A SCHEMA-THEORETIC VIEW OF READING,

TECHNICAL REPORT KoO. 32. ANA-CHAMPAIGN: CENTER FOR THE STUDY OF READING,
> APRIL, 1977.
'

Although the work of both Goddman and Smith are tecognized extensively
in other NIE publications, they are not cited in the above technical tepé‘r:. .
as are not ﬁbe other tvo references listed below. ereas terminology may
= + differ Srom one area of study to another, the issued explored are often sinmilar.

o, See Stauffer, Russell G. Directi Reading Maturity as a aitive
Progess. Nev York: Harper and Row Publish,ets,“a'taptet v, 1969. .
.. »
Gray, "The Hajox: Aspects of Isefldlng,'t-lqc.git. R ;{ Py
G , Kenneth S. "Reading: A Psycholinguistic Guessidy Gage,"' Journal
of the kadgg Specialist. May 1967, pp.126-135,

¢ . *
Saith, Ptan}. Understanding Reading, 2nded. Hew York, N2 Holt, Rinehart
and Winston, 1978. ' !

“ERIC .
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Robert Emans
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P &
The.following references are listed without . The importance of the. pre—

viously cmfted study to the NIE study is self-evident. F
=3 5 T

13.

&

HUGGINS, A.W.F. SYNTATIC ASPECTS OF READING COMPREHENSION, TECHNICAL REPORT
NO. 3?. URBANA-CHAMPAIGN: CENTER FOR THE, STUDY OF READINS, -APRIL, 1977,

v

See Lefevre, Carl A. Linm..scics and the Teaching of Reading. Rey York:
McGrav-Hi1l Book Co., 1962.

@

CMPREHENSIONe" 1IN RAND J. SPIRO, BERTRAM C. BRUCE AND WILLIAM F. BREWER
S.), THEORETICAL ISSUES IN READING COMPREHENSION. HILLSDALE, NEW JERSEY:
LAWRENCE®ERLBAUM "ASSOCIATES, 1980. PP.87-112. : .

. -
14, ‘ HUGGINS, A F., AND ADAMS, MARILYN JAGER. "Squl'It ASPECTS OF READING

+

15.

See Jenkinson, Marion Dixon. Selected Pr 2 of Reading Ccaprehension.
Unpublished .Ph.D. Dissertation, University of Chicago, 1957.

14

' L . °
RUBIN, ANDEE. "A THEORETICAL TAXONCMY OF THE DIFFERENCES BETWEEN ORAL*AND
WRITTEN LANGUAGE." 1IN RAND J. SPIRO, BERTRAM C. BRUCE AND WILLIAM F. BREWER (¢

# (EDS.) THEORETICAL ISSUES IN' READING COMPREHENSION. HILLSDALE, NEW JERSEY:

.

i6.

o

_LAWREXCE ERLBADM ASSOCIATES, 1980. PP.411-438. |

4

-

See¢ Bougere, Hargueti:e Bondy. *'Selected Factord im Oral Language
Related to Fttst-crade Reading Achievement,” Reading Research Quarterly,
Fall, 1964, Pp.31=58. The reseaxch reported in this study was recognized
for excellence by the Intergational Reading Asgociation through its
"u)\tstandtng-bisse:ca:ton-of—che-Yea:" Avard.

v

ASHER: STEVEN R. ."TOPIC INTEREST AND CHILDREN'S READING COMPREHENSION." IN
RAND J. SPIRO, BERIRAM C, BRUCE AND WILLIAM F. BREWER (EDS.) THEORETICAL
> ISSUES IN READING CCMPREHENSION. HY.ISDALE, NEW JERSEY: LAWRENCE ERLBALM

o

ASSOCIATBS 1980. PP.525-534.
¢ - ©

See, Kankfn, Marie. Children’s Isterests in Libtafy Books of Ficcion.
Teachers Collége,’ Collpbia Univetsity, 1944, <
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August 12, 1981 .. v

s

The Honorzble pustin J. Murphy " '
House... resentatives *
=" Sube e cn Select Education.
» 617 House Office -~ Building Annex #1
Washington, D.C. 20515 T X o

Dear Congressman Huqu: R .
’ 7

. . D .
Iam pleased to respond t°°Y:",“' letter of July 20 requesting additional /
"

° infoymation related_to Dy testimony’before the Subcormittee on Select 2
Educatlion on June 118. * “ ‘ -
. ' . P .
. 1;0 of your questions require expanded u:swar& 80 I will attac‘}l 4 éepa;rabel
document on items 1 and 3 in your letter. -

You have asked 'if products such as R v rch Within Reach dey’eloped at
CEMREL might be jecpardized if the centers are forced to compete for their
©+.funds. I do nék see‘this as a problém. In fact, if the cehters were
. eompetitive, I shoulérthink their efforts would befocused more on even
better dissemination products in the future. There are many other resources
wQ can turn to for r#search surmaries without ever thinking of any of the
centers. Por example, Professor A. Sterl Artley, University of Missouri,

%n Secondary ‘Reading, prepared undér a grant from the U.S. Office of
Educatien. Proféssional.organizations such as the Natjonal Council of
Teachers. of English and.the Internaticnal Reading Associaticn regularly
publish swmaries similar to Research Within Reach.. In scme cases,
‘particular universities undertake their own regular surmaries. At the
University of Arjzona, ‘seven volumes of research suxmaries and reports
have been published under th&‘ auspices of their Reading Educaticn faculty.
I feel sure this situation‘is true in other disciplines as well.

: " compiled a similar research swmary in 1968 entitled Trends anfl Practices

I appreciate’ the oppor;unity’;‘;o‘share these 'th'wghts with.you and ¥he

( menbers of the coemittee. - - . . ~
. . T ’ ‘2.
Sincerely, " . . g ..
. 55 PR Ced
James E. Walger . . , , R
President; College '
Reading ASsociation bl . .
P .. N ' «
. JEW/kjc . « . s
» . \ ‘
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3 'rbe Cgmuittee has asked' for doclhnehtation for the claim
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\ ' Q RESEARCH OUT OF REACH .
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tement. Prepared at the Request of the §ubc9¢m1ttee on Select Education
-
-
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&at much of the

NIE-fuxé; xresearch is esotezic. A0ne Illqstzation lies in the terminology
- [ 4

used by the {ebearchezs in zeadxng, many of whom' apparently do not kpow or

KN
et IR

use comncn te

-vusgd by reading educators. The following words -are not
]

con;.ained in the 'Dictionary of Reading and Learning Disabilities Terms,

\ .
compiled by Clifford L. Bush and Robert C. Andrews, Matawan, NJ» Educational
.

and Psychological Assocrates Press, 1973,

These terms” are taken froem only

thirty=-four Technical‘ Reports I have reviewed from The Center for the Study

6( Reading:

P cocponential representation
conceptual ped Mypothesis
constituent p}p‘ﬁitions .
connectivity hypotheses ~
discourse anaphora
epbedded ancmalies
extensional elaborations
hierarchial clustering schemes
ipstantiation -
*instrumentaiist position A
intengional elaborations

internal report

-~

L)

-]
internal state words
leyical decision task

metacognition
netamnemonic effxcxency
orthographic ivation
phonclogical aptivation

polysemus words

» * proactivé interférence
referential commminication
semanticity *
subschemata
social- cognitich
story grasmars

4 e .
I might borrow a line from Technical Report ‘159, pg. 29 which says:
&

-

. . , .
"The tolerance for vaguehess characteristic of much psychologic‘. literature

.,

is only partially 3ust'1£$‘dr by the di:fficulty of the pzoblen.

certain: tolerance for v
< R

1

one thing is
v

‘eness is detezimental\t& pzogzess. .

o Another reason for saying the fescarch is esotezit is that much of the
K

ze&e;arch is d‘one by,-péycholqgis:s,/&ppaxgn:ly for psycho\l 'iﬁcs. "I;echnical

Report #146: Theozétical Issu’es in the Investigation of Words of Internal
N .

’ -
-
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..ﬂ’ vl “ °
. i
' -‘\ ,
\ 3
* \-l‘" .g’

. . L

-




84 .

\ ’ .
i

Report has then ~-three }:eferences, ‘none of them recognizable to reading

.
.

educgtors. Most of t_he-zhgferenc_es are to psychology journals, " The same is

true of Technical.Reports ¥21, 68, 115, 121, 125, 127, 136, 140, 142, 144,
. » -

147, 198,7~151, 159, 163, 167, 168, 171, 173, 175, 176, 179, 180, :$83, 184.

%

k]
° This represents twenty-six of the thirty-four Technical Reports that I haVe

reviewed, . .
Research work should build on prior research and not "reinvent the
wheel?: Professor Emans who also testified to the Select Subcormittee wroté
_an article in 1979 in wz:ich he carefully detailed a series of studies completed

> ‘ recently as being so similar to writings done over cw'e’nty years ago but with
~

. different terminologies, éCf' Journal of Reading,\ﬂay 1979.) *
~ - . ~t

f * ey gnilanl)' in a letter to your Com;ittee dated July 1, Professor Emans
" -~ A N ’ a

i saxd,tha.t Fesearch findings should be ¢umulative. He continues that "adequate

s

«

: - -~
- scholarship requires that ‘pnor research from many sources be documented

‘before new projects be undertaken.” and yet, Professor Tuinman from Simon

Fraser Ux;iversity in Bri‘.'tisﬁ Columbia wrpte in an article, "The Schema

Schemers” (Cf. Joumnal of Reading, February 1984.) that "psychology«ha3”been
: “w . g
’ C A
repeaf;edly‘ craticized for failing to link new hyp theses, new t.heonzi'nq to
R 2 &

the concepts and data base of the immeBiately preceding psychological fashion.”

For NIE-sponsored "research relateiuw reading to ignore what the reading

professionals have alread.y found dut is inexcusable except for the fact that

“.pos,t psychologists have no idea'of what r'eadipg authorities have alrdady
\ T ﬁeax‘ed about c?eir discipline. p:_ychologists such as those doing theé reading

-

\ resparch today start within the context of their own discipline as is evi?t

> . -

by an ins}ec7'\fn of most research report bibliographies. ,

\
/. Loox . .
. . .. .
.7 v% . ‘y

s
~—

Q : 1 . o, . * R . \
(,\EN{C . “/ ""‘ . . X f

¢ A ' . AL, .
A ) ’ . .
R [ . @ . . - . . . : .




In the .;anuary 1962 issue of The Reading Teacher, Professor George D.
24D
Spache, Emeritus of the University of Florida, wrote a comnentary, "is ¢ m-

This a Bxeikthrough :.p Reading?" His title could be used again today wheh

we look at someof the Techm.call Reports and read: . * \

IMividuals who score high on a vocabulary test are likely
to know more of the words in most texts they encounter than
low Soring individuals. (Read:.ng Educat'.:.on Report 11)

Ve
In two experiments, subje;:\;s who comp.le the last words
of sentenges they read learned more than subjects who}ﬂy
read whole sentences. (Technical Report 21)
Yo studept of psychology can Qe ignorant of the long history
of this topic (Training Studies in Cognitive Developzment)
and the controversy, rational and irrational, that i£ has
evoked. To deal wigh these issues Mequately in a limr€ed
space would be impossible and, therefpre, the interested reader
is referred to a list of papers cited above for details of the°’
problem as it concerns the intellrgent functiom.ng of retaxded
individuals. (Technical Report 127) .

.
Text information relevant to questions was learned better than
text informafion irrelevant to questions....A good acéount of . ¢
these results is provided by a theory which asserts that_realers
selectively allocate a greater volume of attention to question-
relevant information, and a process supported by the additional
f#ttention causes more of, the information to be learned. ‘
(Tecltnical Report 183) -

The results indica %ed that the Letter and word Reading Test is
h

reliahle and hig Predictive (gh success in readingk.
(Technital Report 126.) But, Denald Ik Durrell, Professor
peritus of Boston University, told us that 23 years ago in
h‘is report: Success in First Grade Readingg‘

Seqhemata can also embed one with another. There can be a

doninant schema containing numerous subschemata. The subschemata
relate, to the dominant schema, but some subschema may be less
centzxal to the dominant schema than others. (Technical Report '120)

0 -]
hkins, Pany, & Schreck found that providing the meanings of.
rds, practicing their meanings, and learning meanings from
%:text were at least somewhat better than no instruction at a1l
for average and below-average middle school readers. (Technical
Report 100)  Comment: Any teacher could have told us this.

RO A .1 7ex providea by eric [d
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Research Subj'ects " -

s
-

The Co-director of the Center for the.Stidy of?Reading wrote in The
N LJ K

. -

o

- “keading Taacher (cs. January 197?) that the NIE contract “called for basic

i . N
research’into the processes uhderlying the development of reading compre-

.. B

then are so mapy studies @one for what sedms to be convenienceagake in the
L] ~

-

R professors' n classes?’ Examples:
. . . . 2.
96 undergraduate students an an introductory educational -
psychology course participated in this study to fulfill
N part of the course requirements, (Technical Report 21) o
. . W -
.+ The subjects were 64 adults begween the ages of 18 and 30 < °
* and were recruited from both the Jindergraduate and graduate “f(
classes at Washington University. (Technical Report 68)

' subjects were 20. edqucational psychology undergraduates who
. ®partigipated to fulfoll course reguirements. (Technical
Repozexso) ] b

Thirty-six children ages 4% to 5 and thejr teachers and
> “ -~ =1 parents§iere the subjects. (Teclinical Report 125)
. Teachér judgment was used to identify three proficient and '
. three poor readers in each of the grades 2,4,6, and 8, .This o
was acknowledged as a limitation of the study. (Technical

Report 120) .

N One 9zom twelve five-year-olds and one group of 12 seven—
year-olds heard stories with a naughty protagonist, (Technical

Rtozt 142) \

. ° - The subjécts were 74 undergraduates enrolled in an intrpductory

. O psyche®ogy class, who ‘partidipated in order to fulfill % course
N | requirement. (Technical Report 144) - .

4 -

4\s_ub;’lects were 106 .first semester fzesﬁmen_fzgn the University
of Illinois at Urbana-Champ#ign....The text was a 4926 word =
discussion of physiological psychology developed frem the

) chapter surmaries,of a gliysiological psychology textbook.-~

) (Technical Report 140) ,
' : [ ]

Report 148 .

¢

" . ¢ " 91' . : N .
Q ‘( I ) g ) .
ERIC ¢ . ‘ :
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« hension by children in the intermediate grades (3-8) (Emphasis added,) W¥hy «

)

&

- ——

. PR Subjects weré 40 preschool children (4,5--5,0 year53 (Technica?
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The subjects were 80 stndents enrolled in psychology courses ©
- at the University of Washington, who. xecpived class credit
. for their participation. (Technical .Report 151) .

.« ' The 28 subjects were randomly assigned t:o eight social sicuacxons
such that there were four subjects per ‘social sicuacion‘ e
(Technical Repor{ 167)

-‘\'Does 834 = 287 K

. S
s , . . .

Twenty children from daycare centers in ‘the Champaign-Urbana -
area were used as. subjects. There wex‘e 10 children in an age \
range 2-4°to 2-11. There were 10 more'children 3-0 to 3-5. A .

. The adult sample consisteéd of 20 college freshmen and sophomore

e who participated in the experimegt as®part of the course )
requirements for Introductory Ps: \hology (Technical Report 171)

- **Thirty-two members ofthe Colurbia University community served
A ] as® subjects and yere paid $3.50. (Technical Report 176)

The subjects were 77 college s:.udents enrolled in an educatgonal
. psychology course. They parcicipated as part of a class require-
*tment and also received $2.00. (Techm.cal Report 183)
Scme groups Qf dgaf children had 2 or 3 and no more than &
) subjects. (Technical Reporc 184)
¢ I wonder if perhaps so much research is .being done in' college 'cour:ses .

to meet scame kind of gpota.system for generating the Techncal Reports.

= The students si\udie@f{ are clearly not the focus which is suggested in the M

M i
Co-Director!s statement referred to earlier. .

. = . .

. . - v
\Xlé & ) Y - -
The Regearch Dela . nl . . )

Theré are~several reasons why I have 1nd1cat:ed that the relsearch being

o

conducted t:oday will t:ake twent:y-five years before it xs 1mp1emenced in the

4
f . *
. A

classroon. .
For one, research conclusions arrivedi:at many years ago by rpading

. authorities are bgir:g 1gnored. Toddy ‘s reseaxch® is being done by researchers

-

who ' are '(r.ir:tually totally ignorant of the field of reading and they are . s

. .
¥

generacing already known infomacion.
Researth at the Center for the Study of Reading was supposed to be aimed

< LN .
v N - . .

L PN . .
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at children in grades 3 through 8. Many examples of resemrch clearly off

' this target have f;een cited. Too much time is being spent on researchang
- "" students‘ in col]:e"g.e courses and not in classrooms. - l T
.. Thex'c .is no imedxgte application that can be made under thesconditions .
.'a'g, R in which so much research has already been actexggted. If after 187 Technical -

L4 ‘ L
RepoXts we can see no evidence of a Master Plan to all these efforts, I

syggest that a halt be put to these feeble and wandering efforts, targeted, .
‘
] co * ¢
e, it would seem, at simply grinding out reports for their own sake. Basic
P A .

e ®  research, granted, is important to some understandings”of comprehension.
. But where is the plan behimnd all. these 187 reports?

The research must bé focused on what is happening in classrooms, not

-

on umversity campuses. I submit that reading prbfessionals, not psychologists

.

° who almost chechyWnore the reading professxonal‘s be allowed to rgsearch
1eld. Research must be lodated :.n the schodls. It is- -far s

- in the:.r Qwn

more preferred to res§arch questions according to a Master Plan for .
- »

answering specific questions rather than to assemble a ‘erew of researchers .
» . . . ~

who can only function in their owh laboratories. A perusal of the titles ,

-1

* of the 187 Technical Reports suggests no systematic plan for what has been
s=done over the past five years. Consequently, to continue on this course .
will simply provide us with research that is out of reach. : ..
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CHARTERED 3403 ) hd
COLLEGE OF WILLIAM AND MARY *
CHOOL OF EDUCATION » *
oFFICEOP THE DEAN . T

WILLIAMSBURG, VIRGINIA 23185,
. Auéu.st 20, 1981

. o

Dr.. Milton Goldbe& Acting Director ' -
National Institute of ucation '
1200 - 19th Street, N.W, .

Washington,' D.C. 20208

* Dear Milt:
-

Thank you for your letter of July 31, 1981. I must admit, however, te
that I am puzzled at z&u;%:action to my testimony before the Subcommittee
on Select Bduca:ig;. nce you still seem to misunderstand my position, I

will restate.it in .this Ietter. I am also taking the liberty of sending a
copy of this letter ‘so congressman Musphy.- N

My remarks at :he hearing like those of the othets who tes;if!ed,, in~-
cluding yourself I am sure, reflected a genyineyconcern that NIE s'hould

have the greatest possible influence on Aperican education. Your lcttct".)/
of July 31 reinforces my concern abopt the present activities of NIE. “,,’

[

‘constructive ties with that grous of educators who hold both the abflity. and
the position to have the greatest influence on classroom practices, - While'™
all educators are potential s and prod s of the products of NIE,
nevertl\elqss, there are some educators who hold more pivotal posi:tons in the
compunications network.

In a final anslysis, 'thmﬂmy'mtm‘ﬁ“imenc that the ulti-
, mate clfents qf NIE are neither "the men and women struggling to deal moet di- .
5, rectly with the major educational problems which fage our country today" (as
“you state in your letter) nox professors of education (vhoq T would also-inclugdg -
among these men and women struggling directly wigh educational problems). In-
stead the ultimate benefactors must be the'learders in tfie varfous schools of
they “for elesentary, high school, ,or adult learners.

and f1so its debire %o foster -good relations vi:h educators, in general.
including school superintendents and teachers. Nevertheless, I
it is imbperative for NIE to identify correc'tly a  dategory of most
influen.r al clients, whether they be called “primary audiences,” {divect users”
"pivotal interpreters" +ho can make .the most re;pmsible use of the products
of NIE.
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NIE canrot have a significant effect oo’ schooling um:il it establishes s B

I apbrec- , .
of NIE to have its researched-based {nformation widely usei; .
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NIE should not seek to have direct contact with the hundreds df thousands
of teachers, superintendents and other school personnel, just ag it should bt
expect to teach directly the millions of children and other 1earners in our
schools. This would hopelessly dilute {ts meager resources.” Nefther cao class-
room practitioners:be adéquately equipped to make direct use of the technical, ¢
and specialized information developed by NIE researchers, and which must be the * -
primary focus of NIE activity. 1 agree with Dr. B. Othanel Smith, vhgm I quoted .
from a publication of the y. S. Department of Education in my testimony before
the Subcomaittee on Select Education: it {s the college professor of edycation
that muat do most of the interpretation of’ research findings and rationalize it
in a8 curriculum, .

v & >

Similarly, I believe that it is not enough, as Dr. Smith seems to suggest,
to merely fdentify college professors of education in general as the interpre-
tors of educational research, Thus, I vent one step further in my testimony
and made assettm 23 to the various.types of college professors ‘of education
that must serve as the pivotal interpretors of the findings of educationaly res

"search for classroom yge. Although professors of educatiomal psychology have

an important ‘function in education, the pivotal interpretors of educational
research for classroom practice are pypfessors of methodology. I recognize,
as you do, that NIE at its headquarters and in its laboratories and centers
does have some, vhat I might call, "professor$ of methodology types" on its
staff. On the other hand, the proportion of "prdfessors of methodology types!'
to the nmmber of "professors of educational psychology types” is relatively
seall. 1 make this assertion based, not only upon my own observations as a
consumer of NIE products, but upon a etatement made by a member of your own
staff. Furthermore, in your own letter of July 3}, yop appear to verify my
concern vhen you state, "If my memory serves me correc ly, there are about

as many doctorates in education at NIE--in fields as diverse as cuttfg:_‘u_lm and
nstruction to administratfon--as there are in psychofogy." If I interpret
your statement correctly, you are saying that thete are as many, psychologists
at NIE as there are spec£a¥£sts in all areas of education combined. You do
not specifically gelect out the proportion of those individuals wfth doctorates

in education who specfalize {n curriculum and instruction, but presumably {t *
would be some relatively small fraction of fifty percent. Thus, you are clear- .
ly indicating in your letter that NIE emp loys substantially more specialists {n
psychology than in methodology. .. * .-

-

Contrary to your statement in your letter that you are "not sure that it is
terribly important," the consequence of this imbalance of specialists has %
had 8 negative effect on the nature and use of°the ptod_y_cts that NIE has pro-~ %
duced. Seemingly, the majority of educau&pal psiichologists conducting research
for NIE; for ome reason or another, do nat have a&‘édequate grounding in the
knowledge of educational research which solves problems identified by professors
of methodology. From their perspective much of -NIE research is redundant or
tangential to classroom practices, This circumstance has developed because much
of the research that NIE conducts {s not built upon the cumulative knowledge
basg of educational research that extends over a period of more than fifty years.
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O develop 1iaison relationships merely between
eans of education are specialists in method-
ology. although of course, sgme haye such backgroultla. My informal¥restarch
in this matfer leads me to toncllde t the¢ majority of deans, who comprise

¢ wuch of the memberghip of AACTE,:come from eithfr educational administratiocn
or some specialty other than methedology. , 28 I advocated th my: timony
before the Subcommittee on Select EdU s NIE needs to establish relation-
ships with professors of m‘ethodology. New linkages will have to be developed;
relying on AACTE, as you indicate in your .letter, is not_enough. It will not
be easy and will require working with their many and diverse associations; K
but it must be done if NIE is to be more effectlv’. P .

-~
_‘ Nether 13\}; sufficient
deans of educatidn and NIE. Pe

Pinally, I balieve that ¥ did notmisunderstand the \slgnlﬂc&ce of Dr.
Greene's statement. Although Dr. Greene may not feel the meed for funds to
support her own research, there are many professors of the history or tHe phil-
osophy of education who would welcome such support. NIE nust support and syn-

. thesize the rdsearch needs of all areas of education.

*
. As I think you know, I believe that it is vital to have a healthy NIE to
provide for the effective involvement of the federal®government in education
and 2180 to maintain strong schools in the United States. In addition, I be-
lieve that in order, to be a responsible organization NIE wust change and grow
by studying and evaluating its mission and practices. One legitimate sofirce
of information should come from concerned educators like those of usewho testi-~
fied before the Subcommittee on Select Education last June 18.
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p-\’;"\'& UNITED STATES DEPARTMENT OF EDUCATION ‘
E R’ . NATIONAL INSTITUTE OF EDUCATION :
- & B WASHINGTON, O €. 20208 .

* 1 8 SE+ 1981 OFFICE OF THE DIRECTOR

«* _ The Honorable Austin J. hy
* /::l'c}:aimn,‘ Subcomnittee on Select Education »
“Comnittee on Educationoand Labor

~ Bouse of Representatives
-\ Mashingeen, D.C. 20515
N - .
~ J Dear Mr. Chairman: < . '

In response to your letter of July 20, I an enclosing responses to your
N questions regarding the National Institute of Education.

Please accept my apologies for the delay in providing you with this informa- t
tion., I understand, however, that my staff have been in touch with your
office several times in Auguat Tegarding these questions -and were assured

, that the delay vas not hindering publication of the hearing record,

I trust this information is of some help to you. :
Sincerely,

Mok

Milton Goldberg " i
Acting Director .
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1. ' .

Q. What is the process you uie to determine research priorities? What
process is used to verify>‘that research is needed, that it has not been
done elsewhere and that NIE 1nvolvement is the most effective way to
meet the need? .

. , A, The Inst1tute s general research priorities are set by Congress 1in Sec:

tion 405 of the General Education Prbdvisions Act which directs KIE to

focus on several priority areas includipg achievement in the basic
skills, finance and productivity in education, and dissemination of
the results of educational research and development. In general, NIE

» has interpreted its statutory priorities as requiring the agency to ,
focus updn reséarch and development activities which enhance equity 1n
education and help improve local educational practice.

< '

The statutory mission of the Institute 1s advanced under the general:
direction of the National Council on Educational Research (NCER), the
policymaking council which is an integral part of NIf., Last year, for
example, the NCER adopted a policy requ1r1ng the Institute to develop
an agency-wide implementation plan to improve dissemination. The dis-
semination policy 1s,the latest in a series of policy statements by the
Council on such varied issues as the role of fundamental’ research in
work supported by NIE, and limitations on curriculum developmeént by the

. agency.

Om

b r
Within the general policy gquidelines established ty the Congress and the
NCER, specific research activities are established in NIE's research
Llanmng process designed to ensure (1) that the views of a wide range
‘of audiences are taken'into account; and (2) that the work is needed,
wﬂl‘ contribute to the mission of enhancing equity and advancing prac-
tice, and does not duplicate other research. -
The research planning process is based upon wide consultation and [
expressions of interest from the educational practice, commurity, the
Congress, educational researchers, and others includi/ng officials of
the U.S. Department of Education. The agency considers, for example,
the views of teachers and other educators on the k1n¢s of information
they need, as well as researchers’ opinions about the research that
will offer the greatést potential for payoff. The priorities are then
communicated to the research programs and their research areas in a
"Planning Guidance Memorandum.” Recause some research requires a num-
ber of years to reach fru1tIon, priorities do not change rapidly or
capriciously. They do chiange in the light of new research f1nd1ngs and
. changing information needs, but not at the cost of stability in the
. research program. 7 /
¢ - P
Detailed planmng takes place--in the Tight of the Institute's general
’ prIorIties--at the level of the "research area." Rithin NIE's three
» main programs there are over thirty research areas. These are groups
of projects and studies addressing major issues, policy questions, or
information needs. A few examples of research areas include Reading,
Testing, Basic Cogmtwe Skills and Mathematics, Educational F1nancé, -
. School Management Organjzation, and Urban Educatwn.

’ . < °
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The research planning prgcess has several components. Researth area
staff review the literature concerning their_field to make surg that
the research proposed for. funding will_expand or improve the state of
knowledge. Sometimes earlier research must be replicated or reexamined
to enhance the confidence which can be placed in research results.
Institite staff indicate how the proposed research will contribute to
improved educational practice (teaching, learnifg, administering
schools), greater educatiénal equity, and other priorities such as
enhances quality of education. They also indicate what cdnsultations
they have held with practitioners and others to learn about their
information needs and theig views of the proposed research. Each
res€arch area plan then indicates the studies proposed over the coming
three years, their sequence and cost, and their priority within the
research “area for zero-base budgeting.

. . . .
The Institute has found that th{' planning process has produced compre-

94’

hensive information on which NIEYs Director cam base budget and priority
decisions, and the response from ucation®l research and practi-
tioners in the figdd to the Institute's plansphas been quite positive.
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Other offices in the Department of Educ\wn have authority and funding
to support specific research. What system do you have to, assure that
research .]efforts are coordinated between the Institute and_these offices?
Specifically, whaty relationship does NIE maintain with the Office of
Special Education to develop and coordinate priorities for research in
specia) education? .

The Ins‘htute Telies on several processes through which its leadership
-and staff are informed of and intenact in the research efforts of other
components of the Department of Education. In the Department s annual
budget and planning process the Institute shares its plans with other
Departmental offices, and“Institute staff review plans concern_)ng"the

prog ms and proaects ynder way or proposed in Other compOnents,.e.g.,
the ED Evaluatioo Plan.

There are formal mechanisms which assure that NIE's research activities
regarding bilingual education and-vocational education are yoordinated
and complementar¥.; However, Institute staff also matntain liaison with
other ED staff regarding those programs which are relevant to Institute
research., Institute staff have leadership roles on three interagency
comittees: Early Childhood Research and Development, Adolescence, and
“Adult Learning. A recent research forum brought together over 250
researchers cofcerned with early childhood and adolescence research.
This interagency part1c1pat1on keeps NIE staff knowledgeable of research
sponsored, not oOnly in the Department, but elsewhere in the Féderal
government as well. . .

Althgugh there is no formal mechanism linking NIE with the Ofﬁée of
Special Education {0Sf), Institute staff do work with 1ts research .staff,
NIE staff have parhcﬂfated in the planning and procurement reviéw proc-
ess on a number of Studies, such as the special education finance study,

rural special education delivery systems study, etc. The Research Grants *

Program on Law and Government in Education staff have participated in
reviews of proposals received by OSE and consulted with OSE steff on
research proposals concerning “educatiormal policy implications of handi-
capped 1égislation. This coordination assures that any NIE research on
special education supports and, complements that of OSE.
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Q. 1In 1976, Congress mandated the National Institute of Education to cone
duct a study on vocational education. Through competition this study
was &arded to a consulting firm in Berkeley, Calyfornia. Yet the
Department of Education has just awarded a £5.5 m11110n contract to

~ the National Center for Research in Vocational Education (an NIE
research and demonstration center) to do research,in the area of \\/oca-
° tional education. How can the Pepartment of Education and the National
Institute of Education jastify thig apparent u(up]icatlon?

A. The backgrodwd information included in this question is incomplete. In
1976 Congress directed thdt several provisions be implemented in the
former Office of Education and the National Institute of Education,
including the following thbree: (1) NIE should conduct a study of voca-
tional education similar to the evaluation of Title I of ESEA, then °

. under way, which was conducted under competitive procedures; (2) NIE
should fund 17 1abs and centers, including the Center for Vocational
Research at Ohio State University; apd (3) the Commissioner of Education

4 shofild create a national center for research on vocational educati
through competition. The House report on the 1976 amendments whic;x
included an explanatiom of the nesd for such a national center stated:
“The choice of this national center...must be made on a compet1-
- tive basis, but the-Committee does want to highly commend the work

* which has been performed by the Center for Vocational Research at

Ohig State University. That Center has performed many ofsthe

functions envisioned by the amendments for this new natidnal
research center, and 1t has th'expotential to perform a number of

« “the other functions. However, the Committee wants to stress that
the Cormissioner’is to open,the competition for tke designatién
of this national center to gvery institutdon j{)\the country which’
desires to compete..."” - \

4

. No other institutions competed for‘the award for the n\ixtional center and
upon winning it, the Center for Vocatienal Research chagged its name to
the National Center for Research on Vocational Edtcatiom (NCRVE)., NCRVE
did not bid ?n any of the progurements issued as part of \the NJE study
of vogatioga education. @ . . e,

» . - \

In order to reduce therapparent duplication involved with NCRVE receiv-

\ . ing two separate awagds, from two separate offices, under two separate

Congressional directives, NIE hassrenegotiated Rts scope, of work with

- the’ Centey so that NCRVE's award from NIE involves a broader, set pf+ ,
issues than vocational education. HNCRVE's work for NIE is ctoncentratéd
‘not simply upon vocational education but upon youth policy studies,
including youth employment and basic and”employability skills for youth.
In addition, NIE and Office of Vocational and Adult Eduation (OVAE)
staff meet regularly to ensure that. the twg contracts do not involve

duplication of effort. N - s
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u . -

I have ‘enclosed a letter from Dr. Lois Bader in vhich she refers to
research being funded as new research when it has, in fact, been con-
“ducted previously, Dr. Robert Emans raised the same issue in his testi-
mony before ghe subcommittee. Would cyou please respond to this concern?
. s

Ors™~gader and-Emaps have leveled.a serious charge 3t the professional
integhity of NIE staff . reviewers, and grantees. We would like to
obsérve, However, that “the example provided does not support the charge.

M ’

_The al%egatmp that the Gbnter for the Study of Readind's (CSR) analysis
-of social studies. texts duplicates work done under the Michigan Social
Studies Textbook Study reveals a misunderstanding of both® pieces of |
research. ,The Mitirigan study 1s concernéd with the treatment given race,
culture, and gender 1n four published textbooks. In contrast, the CSR
research on social studies texts deals with their coherence, intelligi-
bility, and the degree, to which they organize material for ease of -

comprehension. . -

~ .

R X
True, both studies analyze social studies texts. To claim, however,
that they are duplicative,is incorrect. The Michigan-study can help the
publishers of four specific textbooks meet the state's needs for books
that deal equitably with issues of race, culture, and gender; the CSP
research yields general principles that all publishers can use to make
their books edsier to understand and more effective in conveying the
concepts of history or ‘¢ivics to students. .

Quite apart from this specific instance, two ohservations ontaiped 1n
the response to Question l--which asked about the determination of
research ,priorities, including the issue of dupl?{:atwe research--
should be repeated. -
/

First, the besearch planning- process at NIE, involving NIE staff and”
external constituents, is designed in part, to guard ggainst duplication
of existing research, whether funded at NH or elsewhere.,, .
“o

Second, in some cases, duplication is to be desired so that earlier

findings can be confirmed: "Shmetimes earlier research must be repli-
cated or reexamiped to enhance.the confidence which can be placed 1@,
research results.”
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. Q. Dr. Emans, also in his testimony, argued that professors who are regpon=
sible for teaching methods courses are the primary consumers of the
findings of education research, yet that NIE has, My and large ysignored
this group. HoWw dees NIE address the needs of methods teachefs, and .
-~ are these professors included in the process for identification and .
developrient of “research projects?. v — .

A. NIE works in many ways to gss,ist professors of educational methods in
- training teachers and educational program specialists: . y & .

'\ 0 We make project reports available to students and faculty of .
. education schools. Most universities' library systems contain -
complete ERIC colleckions; Swem Library at the College of Wil-
Tiam and Mary has such a collection. The ERIC system includes .
copies. of all NIE-supported research reports; and’our research-
ers also customarily publish the restlts of their work in jour-
nals, conference proceedings, and other publications.
o NIE systematically involves methods professors and reading’ edu-
' cators in planning and developing our research program.” The *
agency uses reading educators as consultants and asks for their
,/ reactions to our research area plans in reading, and the same is
true of our work in writing, mathematics, and other areas. We
hdve sought and received organizational responses to our research
area plans from the International Reading Association, the
~"Nat'ional Council 9f Teachers of English, the National Couhcil

o ‘of Teachers of Mathematjos, and similar organizations, These
\ groups include classroom teachers the given areas and are
- also the principal organizations of education_school faculty in
‘. thode areas. ’ . .t s
—_ © o0 Our review panels include people who represent: pesearch and . .
Ly ¢ prlactice; these are almost always methods professors whi are ' .
also competent judges and users of research.: ° « - ¢

0 NIE'S’ working relatigpships with the deans of the Colleges of R
Education, both, individyally and through the Américan Association ~
of Colleges of Tedcher Education {AACTE), have been .firm and’
positive. The board of AACTE regularly ‘tomments on our work .

> _and its relevance to their Concerns. And, the Institute's pro- = ¢

-

“grams reflect recommendations made to us by the deans. . s

J

-0 Many of our publications are used as basic source materials im
undergraduate and graduate education courses around the country.
And, NIE has undertaken numerous activitiks to help education
school faculfy to yse research findings in the process of educa- ~’, '
“tional improvement. Our-disseminatfon program incTudes regional
research and dévelopment programs designed to apply research . =
reports to practical problems faced hy local educators,- cur-
riculum developers, teacher trainers, and others. We ;have pub- .
lished Research Within Reach volumes on reading and mathematics, . "
designed to demonstrate that research findings can be useful in -

addressing prevalent prohlems or issues in.reading or mathematics e
a ; a ’ o H
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Our staff includes professionals™trained at educationsschools in educa-
. tional methods (ircluding our research-management staff ir reading and
language studies), so we are familiar with the roles that methods pro-
fessors-play in education. We understand that it is they who dre pri-
marily responsib]-e for introducing research on a given skill-area to
education students, and that they will typically conduct research sem-
inars or class units in which research such as that funded by NIE is
- : used to explain or design the instructional methods their students are j
) Tearning, We also understand that the accessibility of research and its
applicability determine the success of this protess; and we are_planning ~
a 1982 Summer Institute on Reading, in which reseapchers, reading educa-~
. tors, teachers, and local administrators will vork together to_ develop
L4 = the best possible instructional and teacher-training methogds bas®d on
contemporary research. .

e

Al ' .
In order to complete the record on this issue, I am enclosing a copy of
my letter to Br. Emans in response to his courtesy in supplying me with
a copy of his follow-up written testimony to you. .
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Mr. Robert Emans . ‘.
Assoclate Dean L .

College of Willian and Mary - N .
School of Education .
Office of the Dean - '

TW1liansburg, Virginia 23185

.

Dear Bob:

-

N\

Thapk you for your letter of July 6, and the attached copy of your
follQw-up testizony on the National Institute of Education (NIE}.

. .
I must say that I was surprised when at the June 18 hearing you objected

"

to NIE's' characterization of its primrzﬁaudidnces as students, parents,

teachers, administrators and policymake
of professors of aducational methods courses.

and asserted the pre-eninence

Of course we work with the

~ treinara of Anertca's future teachers. Many of our publications are used

23 basi¢ source materials in college courses around the country.  Further,
our working relationships with the Deans of<the Colleges of Education

both individually and through AACTE 'have been firm and positive. The
board of AACTE regularly corments on our work and 1ts relevance to their
concernsa We believe our programs reflect recormendations made to us by
the Deéang. But aur primary audiences must continue to be the’men and

women struggling to deal most directly with the major educational probiens
w}_xich. ace our country today. \ -
Your atu’tex'nent'of July 1, approaches the subject from a different perspectisc
by stating that HIE is "under the conmtrol of. educational psychologlats” aand
oot "functions wors as a nytional institute of psychiology than of education."
You also ngqte that NIE made no cleim that its staff had "b_een engaged in a
scholarly %ﬂy of “curriculim and teaching methodology, from other than a
psychological Point of view.“. - .

. - . - &
I am not sure that it 1s terribdly important, but I do want to set the racﬁté
styaight. On Juna 18, T said: "Two-thirds of our professional staff possess
the earned doctoﬂte--mitly in the fioclds of education and paychology, but,
2ls0 in suchpareas as linguistics, reading, statistfcs, and pathematics." - -
If my memoTy serves ma correctly, there are about as many doctorates in educs-
tion at NIZ--%n fields as diverse as dyrriculum and instruction to administrztic
as there are in psychology. As'you kmow, my own degree 18 ih Burriculun.and
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v 6. " » . LN . 1
k h e ., .
Q. Dr. Emans also stated in a letter, which I have encloseg, that “NI
presently functions more as a natjonal institute of psychology thal'of
education.” Would yoy please respond to this assertion. D

A. ‘Dr. Emans' assertion that NIE functions “more as a national {nstitute

of psychology than of education” is puzzling. There are 30 doctorates

in education at NIE--in fields as diverse as curriculum and instruction,

methods‘. and administration--compared to 24 in psychology. . R
o .

» 1 would like to point out, in addition,-that the charge infeps that the
{Institute funds too many psycholegists, especially in the ara of read-
ing. From its beginnings in the 1880's, research on reading has-been |
predominantly psychological research. The tendency to view reading as a
«psychological process has been firmly in place since 1908, when Edmund

- - Burke Huey published his landmark volumes, The Psychology and Pedagogy
. . of Reading. Many of *the nation's best-known psychologists™ (E.L. «Thorn-
. . dike, R.S. Wopdword, J.B.'Carroll, G.A. Miller) have been fascinated !
with. readingrand have widely promoted its study among their followers.
’ Moreover, the study of the mind and its processes, especially those
serving reading and .other language functiond, is an area of renewed
Tnterest in the scientific commumity. We believe we would be derelict
indeed if we did not encourage this acea of research and attempt to.
- channel the efforts of psychologists in educationally useful ways.
’

Dr. Emans' letter of July 1 also (otes that NI made no claim that its,
staff had "been engaged, in a scholarly study of curriculun and teaching
methodology, from other than a psychological point of view." It is
O important that the record be set straight on this issue. On June 18,

: I said: "Two-thirds of our professionial, stiff possess the earned doc-
torate--mostly in the fields of. education® and. psycholbgy, but also in

' such areas as linguistics, readfag,“statistics, and.mathematics.”
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NIE has peen, criticized for drawing its research from too narrow a base.
I's the NIE research community in any sense a closed circle? Does, as

. has been asserted, a "network of personal relationships” preclude impar-
tial reviews of proposals? ~

.
.

The Institute does not concur with either allegation. We-pride ourselves
on the way 1n which the agency has createc"a broad ,base of participation
.by_people in the ‘field of educational practice and education research and
development. > * . o

| ~

The Institute's ust of extermal reviewers of both grant applice-
tions and NIE programs and projects’is another, nstance of its
extensive use of a diverse range of *people from the field.. In
FY 1980, 1,089 externa'l reviewers participated~in the review of,
grant applications, 38 percent of whom were minoritjés and 49
percknt women. Approximately one-third of those external review-
ers were educgtion practitioners. . . -

0
.

-

hd .

NIE has sought input from the fie¥d of education, including edu- ~
cation researchgrs, state and local education policymakers, pro-
fessional assog¢iations, educational«practitiorers , and parents,
on research ptaps, research imtiatives, and program operations.

. B -~ ‘ ’
The diversity of vendorsereceiving NIE awards also %ndicated a
wide range of applicants. Profit and nonprofit organizations
acfount for 49 percent,8f our FY 80 awards, colleges and univer-’
sities account for 44 percent, state ang-local governments 5
percent, and individuals 2 percent. ! .

-

The view that the same peopleoare getting the Institute money

from year to year does not take into account the following:. (1)
Meny awards, competitively won, are-frequently multy-year in

nature; and (2) nearly 40% of the agency's funding has been, !
restricted, under Congressiomal dire¢tion, to 17 regional edu-
cational laboratories and edulational research and development
abnters?, T, . ~ -

-
.
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Another question raised in the hearings was of the generalizability of
some NIE funded-research. The issue is whether research is funded which
involves as few as four to six teachers and their students in univerSity
community schools and, if such research is funded, whether generaliza-
tions are drawn from it. Is there NIE funded research which would fit
this description and, if so, to what purpose does NIf apply its results?

NIE has funded research studying four to six teachers and their students,
and some of these projects have bgen conducted in university communties,
When research addresses charactenggtics of students, a sample of that
size {4 to € teachers) may be completely appropriate, because the classes
of 4-6 elementary-school teachers would contain 100-150 students, ‘and
this would often be an ample number,to find out about children's learning
processes. Most researchers, incleding myself, would not' generalize fron
a sample involving only university communities, and the representative-
ness of the sample is always 2 major consideradtion in our technical
reviews of proposals and reqprts.

Since Dr, Bader who raised this particular 1ssue on June 18 wfs involved,
in the, design of just such a study while associated with the Institute
for Research on Teaching at Michigan State Universitiy, I will use that
study as an example.s A seribs of research studies was designed to map

, thinking, and*decision-making among expert reading diagnosticians, with

v

0‘.

O
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the intention of finding out how to train regular. classroom teachers

to diagnose reading problems. Researchers’ working in other areas of
human decision-making, including Nobel Prize winner Herbery Simon, have
found it advantageous to rely upon small-sample, but in-defith, studies.
The research conducted on the thinking processes of reading diagnosti- ,
cians involved a very carefully d€signed set of studies, each replicating
the last and adding 2 new component to it. The set of six studies relied

upon an accurulated sample of 74 diagnosticians.

For each case that a yeading djagnostician diagnosed in the study, at
least two hours, of both the diagnostician's and researcher's time was
réquired. . To analyze the material Yor each case, an additional two days
of the researcher™s time was required. By relying on such g series of
studies involving such in-depthy analyses, the researchers' were able to
combine the strengths of small-sémple, in-depth research, while at the
same time increasing the sample size to the point that the findings would
be more generalizable. In the case of the research conducted on reading
diagnosis, several communities, including Detroit and Chicago, were
involved in the set of studies,

For reasons of economy, some résearchers mdy conduct their projects close
to their_ institutions when this 1s appropriate. In some cases, this
means that xchildren in the sample live in the college or university com-
munity, and our investigators have been sensitive to alleviate any bias
this could cause. Most of our projects deliberately involve school dis-
tricts whose characteristics will be most appropriate to the purposes of
the study, and this is usually not the district closest to the investi-
gators' institution. For example, research done by our Center foy the
Study of Reading (CSR) has involved over 18,000 children 1n 90 different
schools distributed around the country.

-
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Please give us a status report on the NIE efforts to increase the
-participation of women and minorities in NIE funded research. ,

Over the years, NIE has focused on increasing the,representation of women
and minorities in the agency's work force and addressing research to the
concerns of thes€ groups., These efforts have been part of the agency's
basic objectiVe of ensuring that the Institute's staff and contractors at
all levels reflect the diversity of our society. The Institute's leader-
ship-is convinced that -this poticy is the most effective way:to guarantee
that the concerns of minorities and women will be reflected in the NIE
research program. The success of these efforts can be seen in the fol-
Towing statistics appearing in a 1980 analysis: )
o Of the 38 serior management positions at the Institute, 11 were

f1lled by minorities and 13 by women. *
' o Of the top six management positions at NIE, three were filled

hy women, two of whom were minorities. ’

NIE pursues a number of strategies for encouraging the participation of
minorities and women in NIE-funded research. The NIE Director has
Tnstructed the staff to develop specific goals and timetables for the
adequate representation of women and minorities at each of the 17 edu-
cational laboratories and centers. This joint initiative with the labs
and centers will take place within the structure of the long-term agree-
ments between NIE and each institutiom. These goals will be pursued’in
spite of the practical difficulties presented by tenure regulations at
the centers, and the fact that each of these institutions receives fund-
ing from spurces other than the Federal government, as well as from other
Federal agencies. .
Thelmtnum'sUmochedepmalngmmpmvwesanemmweoftm
participation of minorities and women ig NIE grant programs. A 1980
analysis shows that 30- percenf of the funded proposals in this program
were awarded to minority and women researchers, while 13 percent of the
funded proposals were awarded to minority firms. We feel the agency can
still make substantial improvement in these figures through the work of
‘our- outreach programs for minorities and .women. These incldde:

A. The Small and Disadvantaged Business Utilizatiop Rrogram
(SADBUP), which is designed to offer incentives to Wnority

. * research firms for conducting education research sponsoré&d .
Py_NlE programs. Eleven awards were made under this program
Tn FY 80, A new round of awards is planned for FY 81. The
objective is to increase the number of minority firms f. iliar
with education research projects funded hy NIE®” thereby®hcreas-

ing the number of strong proposers for competitive awards,

To this end, the agency also continues the practice of announc-
ing at the beginning of each program year those pldnned procure-
ments which are particularly suitable for the kinds of corporate
capacity offered by 8(a) firms.

B. The Experimental Program for Opportunities in Advanced+Study
and Research in Education (the Minorities and Women's Program) has
a dual mission: , (1) to increase the participation of minorities
3nd women in education R&D, and (2) to develgp and study a variety

[
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of models for providing gpportunities for them to enhance théir
- . qualifitatiops and performance 1n R&D. Support'is currently pro-
co “vided for thefollowing: internships in government or research
agencies that provide opportunities for involvement in research
‘activities, fellowships in university settings which bring together
. . recognized researchers in major,R&D institutions of highdr educa-
' tion withfaculty of developing institutions, and RAD workshops
.. designéd to enhance the researéh skills of participants. A major
- " study of these activitjes is now under way, and .it is our intent
to disseminate the results of that study, particularly as they
relate to strategies which can effectively be utilized by univer-
sities, R&D organizations, SEA's, LEA's, and the Federal government
to increase the particigation of minorities and women in educationals
/ “R&D, i ) ‘ .
Finally, NIE consistently seeks out and selects expert women and mrnority ‘
reviewers to participate in the process of reviewing grant applications.
A 1980 analysis, shows that, of the 1,089 reviewers, 38 percent were
minorities and 39 percent were women. Such participation increases
familiarity of these reviewers with NIE programs and provides them an
« opportunity to participate tq the Institute's grants-making frocess., °
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Who does NIE consider its audience? How does NIE determine the resedrch
needs of this audience? How does NIE disseminate information to this
audience? How does NIE evaluate the effectiveness of .these needs ~
assessments and dissemination methods?

[ N z

Given NIE's dual mission.of enhancing equity and fmproving educational . =~
practice, the Institute believes that the Congress, Federal policymakers,
states and—state—legistators;,—school superintendents and administrators,
teachers, parents, and students are appropriate NIE audiences. ?
The Institute designs its research agenda,in collaboration with members .
of its audience to ensure that planned NIE research focuses on gLurrent
critical national educational issues. This collaborative process
involves: discussions with NIE staff; regular meetings of such networks
&% the urban school superintendents, the Chief State School Officers,
and the Natjonal Conference of State Legislatures; communication with
such groups” as the American Association of Colleges of Teacher Education
and the Natiohal Council of Teachers of English; and national and
regional conferences that include representatives from the various
audiences. NIE uses these meetings, conferences, and networks not only
to determine research needs, hut also to disseminate research findings.
In addition, NIE makes available numerous publicatiops, guides and hand-
books, and various forms of technical assistance to all the audiencis
interested in educational research and development. Examples of th
types of information that NIE has provided to its aydiences include the
. following:

«Jo Parents and Students:

o Development of woBkshops, a gujde, and a booklet (Your Child and
Yesting) to provide easily understandable materials on testing in
tﬁe schools. s

.. 0 Development of a television series, "Freesiyle," dZsigned'to

reduce the limiting effects of sex-role stereotyping on, the
career aspirations of 9- to.12-year-old youngsters. .
. ki -
o Development of the Experience-Based Career Education Program, a
model for integrating school and work experience for youth, in
which some 22,000 students have participated.

Jo Teachers: <

o A state-of-the-art review of effective ‘elementary school’ teach-
ing, the findings from which are- sumarizedwin the publication

" Jime tg Learn. X
. ‘\ : ,‘
o Distemination to' classroom teachers of information on programs

concerned with reading and instruction and mathematics through
the publication series Research Within Reach. .

.

N
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To Schooﬂ quer1ntendents and Schoo] Adm1n1§trators
o Estab11shment of a forum for school super1ntendents fr
&ities to discuss solutions to problems critical to ugggn
chools and affect1ng approx1mate1y 5 million student

—— — o Collaboration with the American Assoc1at1on of Schoal Aam1n1s-
. + ' trators in planning for R&D information for their Summer - - —--— -
T Instructjona'l Leadersh1p ProJect.
¥
o Service to the 50 states through a req1ona1 program that pro-
motes the %}Change of research-and development information.

To States B :
e
o Assistance ,(to 47.states in 1mp1ement1ng, strengthening, a
* 1nst1tut1ona11z1ng d1ssem1nat1on services.
0 Techn1ca1 ass1stance through the Mid-Continent Regional Educa-
tional Laboratory (McREL) to aid rural districts dhd states in
assessing state policies and programs for rura] education.

. v

To Federal Policymakers:”

2

* o Active involvement with the Office for Civil Rights in the
deve]opnent of Federal policy on schoo] desegregation.

o Devé]opment of. a computer-assWsted literacy program for Navy
recru1ts for the Department of the Navy.

(4} Rep11cat1on of the NIE-supported Career Intern Program in folr
citjes for the Department of Labor.

s

To Congress:
-_— - ’

o Conduct of a comprehensive study of the prob]ens of violence-and .
vandalism 1n schools.

Conduct of a broad study of compensatory education programs
instrumental for reauthorization of Title I of the, E]ementary
and Seéondary Education Act.

Conduct of a study of vocational education that will bear on
~reauthor1zat1on of Federal vocational educat16n legislation.

Té State Leg1s]ators\.

- 0o Technical ass1stance, policy studies, and dissemination activi-
ties on school finance reform to as§ist legislators. in 35

states.

%
'Sponsorsh1p of the publications Law and Contemporary Prob;e;;\\\\
and Increasing the Effectiveness.of School Desegregations Lessons
from Research to provide understanding o the effects of schoo

desegregat1on. o

*

LA v Provided by ERic
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Researchers in the field also make their needs known ;hropgh"proposals
submitted in response to announced competitions. Additiqﬁa]ly,cthey are
encouraged to originate unique ideas relevant to NIE's misSion and to,
submit those ideas as unsolicited proposals. Proposals are reviewed not
only by NIE staff but also by experts outside the Federal government in

’ order to determine their relevance and quality. NIE is further aided ip
identifying research needs by examining trends that are revealed through
assessments such as the NIE-supported National Assessment of, Educdtional
Progress.

]

o

\\\\ The Institute believes that the best criteria for measuring*lhe success
of dissemination methods and the effectiveness of these needs assessments ~
are: (1) the utility of products as expressed by the demand for publ'ica-
tions, inquiries, and technical assistance; and (2) g2ins 1n sqlving per-
. " ceived problems that can be attributed te changes brought’ about through
research, :

We believe that the Institute’s outreach activities in assessing research
needs have been very effective, as shown through the enthusiastic inter-"
est from educational audiences in NIE's publications such as research

reports and gyidebooks. Formal and informal communication with individ- °

. ual educational practitioners and representatives of professional asso-

.

ciations has reinforced qur belief that NIE's programs are focused on
issues that are of primary concern to the educational community.

We have evidence that research can help people solve educational prob-
lems, and believe that NIE's data on effective schooly and effective

= teaching has potentially dramatic implications for improving instruction

in our schools.

. ) ) ." ." Jp

. K3
r .
- - i
. . . 4. .
- , N . ;“ .
¥ .
\ ‘. ) ¢ \
, o~ . ne
N M ¢ . -
. - "
e . R
, . v -
. . M . -
» ‘ 1 1
. 4 .
. .
v 8] ——8
Q 82314 0-—381 .

“ERIC | :

. . P

[




. 1. : ~ r R

Q. How do the results of NIE sponsored research affect classroom practices?
What effgrts does NIE make to trans)ate the research results in% prac-
tical elines for teachers? What efforts does NIE make to ensure

- that this information gels to teachers and teacher"(!ainers?
’

A. NIE-uses a numher,nf“strategies to get the results of research proje-
-ects into practice. Many of these have involved direct application of
* v research results tb classroom instruction. For example, one project
studied the way in which children can manage. thetr thinking and study
d skills. At the end of the project, the experimental materials were
adopted as part of the school system's curriculum. As mentioned in
NIE®s earlier test imohy, findings from another set of projects were* .
presented directly to publishers in order to help them improve teach-
ers' guides for reading instruction. Other projects have produced, in
. Vayman's-language, publications distributed through professional organi- .
zations or public informatior centers. These nclude Your Child and
Jesting, Research Within Reach, Linguistic Communication: Perspectives
for Research, and publications on the use of hand-held calculators n

mathematics instruction.
»

Another set of activities that translates the research results into
guidelines or forms practical for teachers are the Information Analysis
Products, prepared by the Educational Resources Information Center

. (ERIC) clearinghouses. Each of the 16 content-focused clearinghouses
prepares syntheses, analyses, or collections of the research on an edu-
cation topic of current concern to teachers. These short, easy-to-read
documents are then made available nationwide through the ERIC system,
Another useful research series aimed directly'a§ classroom teachers is
Theory and R&search into Practice (TRIP), a series of nineteen books
commissioned and pubJished by the Reading and Communication Skills

¢ Clearinghouse, operated by the National Council of, Teachers of English

(NCTE). The sbries has been well receivéd. Examples of titles in that
series include: Observing and Writin » Hriting about Ourselves an - °
Qthers, and Structuring Reading Activities for EngTish Classes.

Other efforts NIE makes to ensure that information gets to teachers
and teacher trainers include support for the Research and Development
.o Exchange (RDx). This exchange, composed of projects in seven regional
l-aboratories and supported by four system support projects, works with
state departmerits of education to provide research-based information,
training, and tedhnical.assistance,for school improvement efforts. Fach
P - exchange serves 1ts region as a central Jdepository for information and
products, provides referral services, and aids the spread of information
about locally-produced exemplary practices and products.

voe
.

NIE relies upon and works directly with professional associations of
educators in order to disseminate research findings and their practical"
implications to teachers,and teacher educators. For instance, a staff
member from the Center for Social Organization of Schools writes a
regulas”column for NEA's journal, Today's Education, in which recent
research findings with implications and suggestions for classroom, teach-
ers are described. As another example, the American Association. of
Colleges of Teacher Education devoted-an entire issue of their Journal
of Teacher Education to a discussion and description of the findings
and mplications of research on teacher effectiyeness. This special
issue has been in continued high demand since its-publication.

. . 2
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Although much“of our work with:teacher trainers has been disseminated
through professions1 journals.and conferences, which are the traditional
R meard of circulating professional information among people working in
this group, we believe that working even more directly with this group
. is valuable. In fact, we are currently planning some instructional -
- ) improvement workshops with teachers, with the first scheduled for the
sumner of 1982: & , . « .

Fina]’ly, we_bélieve_ it vrﬂ] be helpful to describe in a bit more detail

‘how results of several spec1f1c NIE research activities in various parts
of the count{ have been used *in classrooms, affecting both the classraom
practice “invo ved in the reséarch and, through a ripple effect, becoming .
~ . avaﬂah'le to'Targe numbers of other education practitioners.

A. Findings from research conducted at the Research and Develop-
~ “ment Center for Teacher Education (RDCTE) in Austin, Texas provide o
. practical gu1deHnes that teachers can use to organize and manage
. their classrooms in a way that results in increased student lear
<. . 1ng. These guidelines are contained in a manual entitled Organizing
' and Managing the Elementary School Classroom, which was used in a .
- distrjct-wide in-sérGice training prograr n Austin. By reducjng
", the amount of time spent on noninstructional activities,, this program
added the equivalent of 10 to 16 additional days of instructional
time per school year. If the district had extended the length of the
. school year by this amount, rather than improve the use of existing
- -time, the cost would have amounted to an additional $2-3 million. Y
Training programs based upon this manual, as well as upon a s1m1lar
- « manual for Junior high-school classrooms, are now being used in’a
number of LEA S throughout the country.

-

.

Another proJect at RRCTE has focused on developing a model to improve
the process by which research-based inrovations such as curriculum
packages, in-service traim‘ng, and other changes are introduced into .
local education agencies and institutions of higher education. The
project has worked with vver 40 school systems, teacher education .,
institutions, state deprartments of education, teacher centers, edu-
“cational service agencies, and other groups across the nation in
" helping them understand and implement the model. RECTE has also
taken thé Jead in bringing together researchers, policymakers, and
practitioners to collaborate in identifying ways by which research
can best contribute to the understanding and mprovement of practice
in teacher education, particularly at the pre-sgrvice lgvel As an .
indication of widespread support for and interest inpthis initiative,
the American Association of Colleges of Teacher Educdtion, which
v represents the vast maJomty of teacher education 1nst1tut1ons in
3 the U.S., chose the results of ROCTE's agenda-building process as

the lead article in the. HanchlApnﬂ.lQﬂl,lssuLnf.the;rJatmnal..

Joumal. . e .

B. An NIE-sponsored project at the Far West Laboratory pIoneereJ
efforts to make teachers equal partners in research and staff devel-
opment. Cne Such project in San Diego resulted'in new research ‘
findings on how to,reduce classroom disruptions and increage student
learning time. These finding? were immediately translated jnto a
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staff development -program for the San Diego schools, training teach-
ers and others in effective ways of reducing classroom disruptions.
This interactive_research and development process itself hag been ,
adapted by the San Diegd Unified-School District, at its own expense,
to aid in the implementation of a schonol desegregation program. Thi3
same proess of involving teachers in research to improve classroom
indtruction i% currently being adapted 1n schools, teacher centers}

and a college of education in New York City, and by a Teacher Corps-
project..in Lubbock, Texas. :

’

C. Research conducted hy the Center for Social Organization. of - ,
SFhools at Johns Hopkins University has resulted in the development
of classroom organization practices which rely on the use of student
Tearning teams. These teaq; have_heen,shown to be highly effective
in promoting student achievement ¥nd cooperation in classrooms.
Throughethe provision.of workshops and training materials, student
team learning programs are now operating in classrooms in approx- *
imately 2,000 schools ‘in evéry State.of the nation. School dis-
tricts which<have used student tfeam learning include: Co]uqbia,ﬂ/ﬂ
South Carolina; Detroit; New Orteans; Prince Georges County, Mary-
land; and Philadelphfa,~Pittsburgh, Central Greene, Connellsville, .°
Uniontown, and Wayneshurg, Pennsylvania. v -

0. Results of ME-Supported research suggest that inner-city .

schools can be effective in.teaching poor and minority students,

and that such effective schools have principals who are streng .

instructional leaders, professional staffs with high expectations
-¥or pupil performance and with agreed-upon instructional goalsy *

safe and orderly school climates,.and testing and assessment Sys-
tems linked to their instructional ‘goals. Findings from these .

research studies form the basis of a large number of state- and
city-wide school improvement programs where principals and class-

room téachers receive~techgical assistance on how to\improve
*instructional practices. Suchsprobrams which*rely on NIE-supported
.research are located, for example, in Pennsylvania, Delaware, . .
Califordia, Milwalikee (Wisconsin), and New York City. .o

P v .

€. The California Beginping Teacher.Evaluation gtudy (BTES) Find-.
ings regarding the crucial importance of increaséd time-on-task-have
been .used hy California educators to directly improve 1nst@bction;
and the report Time to Learn, which discusses the findings =and
implications of ;the study, has been widely disseminated.* Nearly
10,000 copies of the volume have been requesteq_§y staff developers,
deans of colleges of educatjon, teacher center staffs, principals,
and state department of education personnel across the- nati As,
Just one specific. example of the book's impact, the Washington) N.C.
schools announced that the reséarch evidence and practical hints
provided hy the BTES served as a major stimulus for their decjsion
to de gn a junior high-school program to increase mathematics and
readyng’ instructional time throughout the system. :

.
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Q. “Sthat: prior research, teaching and other ‘educational experience does NIE - - :
- . Took ‘for in potential grantees (botk organizations and individual - .
) ‘spedearchers)X What other professional qualifitatTons does NIE require
. of potential grantees? .
v

- A: The Instftute “dogs not stipulate any uniform professional qualifications. .
or_potential grantees.- -However; an applicant's qualificatiors and -

> . ' . s " . L

’ B
R o,

. A .
. N -

QQ’ research experience, dre indeed pa™ of the criteria by which a research \ .
- 7., Pproposal is evaluated. - . . N “ . s
- A1l applications for research grant' support--small, major, or preapp¥i- ’ -

cation--are subject to a comprehensive external peer reyjew process,

followed

by review within the Institute, Evaluation criteria for each o ' : L

grant program are clearly stated n each .grant program, regulation and
subsequent _program announcement. Thus, applicants know the criteria .
.and generally have included more than adequate documentation on their

Juahifications in their respective grant apph‘cahgns. - <
N . N . .
o , ‘ . - y
For example, in ‘thé Teaching and Learning Research Grants Announcement’, °
N FY 81-84, one of the five criteria for evaluation.of research. préposals, AL s
is: i . ' 4 o 2 . " ® ,
‘ ] a , - . o
\, Qualifications of the principal ;nvestigator -and. other profes— ¢, - .
.~sional personnel, including such®concerns.as: ¢ 8 . N . L
f . . @ “\.
(a) experience and previous research productivity; i ,“ v:‘:"f"‘ '
B 1 . . ;" >0 .
(b) quality of the discussioh and analysis cin the aPplication; T e,
. (c) evidence of awareness and sepsitivity to”the special-concerns®
of any target population partjcipating in the research; . C e f
- ”~ . . - 9 “ ) s 9
. (d) evidence that the practical and research experience’of the - P
oo . principal investigator(s) and others are app/Gpriate for the .
,ﬁ%&“ * tqpfcs, subjects and settings of the study. ) .. 6 - ¢
" " Out of a possible 100 points for application evaluation.,“tpe quahifiga- h
tions of the applicant and other professional personnel may account for.
) —— a maximum of 20 points. , ’ R "
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Q. Forty percent of the NIE budget suppogts s Aabs and centers. What-
.mechanism does NIE use to initiate ap monitdr activities within these
1abs and centers? . LT s

0

. . ' .

A. For fiscal year 1981, 48 percent of KIE's budget is obligated*to labs
and centers. ,Upder their long-term agreements with the Institute, thele
orga'm'zan;ons are noy in their second year of 3-year noncompetitdve -

N .

awards, N e . .
-

Irf dealing with -centers, NIE staff collaborate with each center's staff,
' appropriate advisory groups, and representatives of target groups to
determine *the most ‘sigmficant needs to'be addressed through that cen-
ter's work. Each center then proposes a scope of work for Nif's review
and approval, . ’
Since the work of- a laboratory must be regionally responsive to the
needs of its region, NIE staf% work with lab staffs to ensure that their
governing boards are adequately representative, strong, and active, and
that the boards--rather than lab staffs--are deterpining the regions' R&D
priorities. Based on these priorities, the labs submit proposed scopes
» Oof work for NIE review and approval, . . .

Ty -

NIE monitpPssthis work to ensure the proper expenditure of Federa]y monies”
on activities of demonstrated significance and conducts periodic peer .
reviens of the quality of work performed. . : .

B -,

4, ol ) . . : co s
o« ~ . , .

Q» The regional educatignal laboratories were established to address educa-
tional concerns in given geographical areas. How do the labs determine .
priority concerns of their regions? To what extent are teachers, local
educational ﬁdmjnistratqrs and other educators in the region involved in
this process, .in the research ftself, and in the monitoring of the labs? 1

. © e . :

A. NIE has fequired that the labs use reptesentative boards of directors
and eStaby ished” needs assessment procedures to determine the priorjty
concerns §f their régions. Advisory boards are made up of: répresenta-

"™ tives frork each state in a lab’s region (egislators, Chief State School
Qfficers, anl other state education officials), school district repre-
sentatives (superintendents and school board members ), scglgol and com-

. muni epresentatives (principals’, teachers,* and parents), higher .
' educ representatives, and representatives from the business com- .
munfties. , . S . c
In their needs assessments, the labs use telephone intefviews, mail Toe

surveysy and policy analyses with a wide range of clients in thefr
regions. The results of these procedures are reviewed” with their
boards--which meet regularly to review theé labs! needs assessment
-priocedures and to set priorities for R&D work. Then, when prigrity
needs are identified, the lahs submit scopes of work to NIE for review

and approval. -
. o ] oo ’ .
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Q. The research and development centers were established to address educa-

+ tional fssues of national concern,_ How were these key issues determined?
What system is used to ensurg that these centers are meeting the national
needs in their asstigned fields? How is it determined that these issues

/ are sti}! current? What {s the ‘mechanism for phasing out centers whose ,

3

e issue areas aré'no Jonger relevant or crucial? . -
A. 1In 1972 the research and development centers were trgnsferred to NIE from
. the Office of Education. During the subsequent years, Congressional
- set-asides in the Institute's appropriations created an environment of
k4 *sheltered competition, which limited NIE's ability to redirect the .

¢ research issues addressed by the centers.

« . /
To develop centers on critical issues that arose during the 1970's--for
. example, bilingual education reading and teaching--the Institute used
N the alternative of open competitions, in which awards were made to new
\ + organizations that are not a part of the network of 17 labs and centers.
o« 10,1979 a Congressionally-mandatede pane! recommended that the Institute
entec into a long-term planning and strengthening rélationship with*the
) . centlrs, in which their research missions could be strengthened and in
- - some cases redirected. Each centernow has a national advisory panel- to
provide guidance ip the selectiof of research issues.  Under the, terms
. of the long-term rélationship, each center would also undergo an inten- -
sive review -of the priority 4nd quality of its work during the third
' + year of its grant, On the basis of this review NIE could rentw the
grants of centers doing high-quality work on high-priority issues, and
iytﬁmd request centers working on issues no. longer relevant to current
prigri .

¢ .
. Al

\ . . .
16. ’ ' N .
s -
Q. Please provide us with*a 1ist of projects sponsored by NIE, ndicatipg
. which were awarded through competition and which were awarded as sale-
. ‘ source grants or contracts. Pleas_e";@;)p indicate which were awarded to
a regional education lab or resear‘&i*-anc[;demonstration center. Please
. > provide also a separate 1ist of the  1abs and centers with a description
Wes of "the research they conduct, their contracts with NIE, the total amount
f of their current NIE funding and their status, in terms of years funded
' and years remaining undgr present contracts. . .

A. Atvtagheq are: (1) National Institute ofEducation FY 1980 Awards, with
. . sole-source awards astérisked; a separate Tist of -the 17 educational
- Tabordtories and centers and descriptiﬁ%&'ﬁf each; &nd (3) a chart show-
ing FY 1981 funding from NIE and from other sources. .
. . ‘- . ’
For the past nine years, since they were transferred from OF to NIE in
1972, a1 17 1abs and centers. have received noncompetitive awards ffom
NIE. Except for the Center for Education Policy and Management (CEPM)
and the Wisconsin Research: and Devel%pmentJCenter for Individual School«
~ ing (WRDCIS), éach lab and center is now_in the second year of a 3,year
award endifg November 30, 1982. (CEPM and WROCIS are in the first year
of 3-year awards ending November 30, 1983.) N *

ties to phase out their work. ; .

Y . - = ’
<, <>~ Under NIEsadministrative policy for long-term relationships with these
b organizatYons, each lab and .center is to undergo "a third-year review. . .
- As a result of thig review, NIE may: (1) make & new 3-year award, (2)y . -
. Sstrengthen the organizatio ‘s work for a.limited period of time with the - ]4
C possibility of ‘a new 3-year ‘award in the future, or (3) phase out a 146 . i
or center with lowaqualit_y_or low-priority work. v '
., ,k . . . .
R . .7 ‘hv.
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. Names and locations of the 17 Labs and Conters . . uly 20, 151 ‘ |
N
Laboratories b M ! ' o N
Ld | ——— " 1 . . .
- i Appalachia Educational Laboratory (AEL; located in’Charleston, -

West Virginia; serves Alabama, Kentuchy, Ohio, Pennsylvania,
Tennessee, Virginia, and West Virginia)

. CEMREL, Inc. (located %n St. Louis; serves Fllinoie, Ind{ang, Towa, |
Xentucky.{i‘chigan. Minpesota, Missouri, Ohio, Temnessee, and Hisconsqn)
Far-West Laboratory for Educational Research, and Development_ (FiL;
located in San Franciscososgeryes ifornia, Nevada, and 'tah)‘ * v
&
N Mid-Continent Regional Edutgtional boratory (McREL; “located ‘in
. Kansas City and Denver; serves Celorado, Kansas, Missouri, Nebraskaa -~
North Dalota, South Dakota, and Wyoming) '* \ - '
' . Northwest Regional Educational Laboratory (NWREL; ,locaied in Portland, »
. . Orcgon; serves Alaska, Hawaii, Idaho, Moptana, Oregon, , the Trust
| . TeAritories of the Pacific, and Washingtyn) .
: Research for Better Schools (RBS; located in Philadelphia; serves
Delaware, New Jersey, and Pennsylvania) N
- Soutiwest Educdtional Development Laboratory (SEDL; located in Austin;
.. " serves Arkansas, Louisiana, Mississippi, New Mexico, Oklahoma, and Texas)
A - . ~ -
SHRL Educational Research and Developmeént (SWRL; located in Los Alamitos,
California; serves Arizona, Californmia, and Nevada) R v
. h , -
F) Centers - e ,
) Center for [Educational Policy and Management (CEﬁ}l; locatedrat the e
? University of Oregon), Eugene, Oregon,97401
- Center”for the Study of Evaluation (CSE; 1dcated at the University of .
. ‘ California, Los Angeles, California 90024) .. : ~
L ! . Center for Social Oxgdnization of Schools (CSOS, located at Johns lopkins
- \\ . University), Baltimore, Maryland 21218 - oot )
' - ‘Institutc for Research on Educational Finance and Covernance (IFG, located
at Stanford University), Stanford, California 94305 . -
.~ Learning Rescarch anid Development Center (LRDC, located at the Umiversity @™ -
* Kl ‘( . of Pittsburgh), Pittsburgh, Pennsylvania 15260
D ' National Center for Higher Education Management Systems (NCHEMS, [
- independent; located in Boulder, Colorado®§030%) . . ~
. A ’
’ National Center for Rescarch in vOcationn‘l Fducation (NCRVE; located at, N
. 4 The Ohio State Unjversity) Columbus, Ohio 43210
Research and Development Center for Tcacher Lducation (RDCTE} located at, .
- the University of Texas, Austin 78712) K .
- ’ : i
Wisconsin Research and Development Center for Individyalized Schooling b
(WRDCIS; located at thegYniversity of Wisconwin, Madison 53706)
I'e < » - -4
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B

Mission and Programmatic Focus of Each ‘Lab and Center '
B -

Laboratories . . v

ﬁgs mission is to improve education and educational opportunity for thgsp who live

in the laboratory's primarily nonurban region. The lab provides two major types of
service: dissemination and short-term regional services, such as technical assistancel®
in response to the immediate needs of theg;ab's constituency; and Yong-terme$3-S
_year) research and demonstration activities®in specafic subsrantive areds identified

-as high priority by the region's educators and citizens.. At ‘piesent the lab's longs °©

tern reséarch is in basic skills, school-family relations, life-long ledrmning for
adults, and pupil behavior problems. .

» § Iy ' Iy " Iy » -
CEMREL's primary mission is to improve the effegtiveness of instruction JAn its region's

schools by the developnment and application of curricula and instruttional systems»
baded upon relevant research in the social and behavioral sciences; systematic
instructional analysis by scholars in the pajor content arcas, the application of
systens ‘analysis and planning to the de:e{lﬂﬁent of curriculum, and the organization
and managenent of instruction; careful asSessment of andividual learners and

. learning outcomes; and the use of new and promising instruction&l technology. hath
its NIE funds CEMREL condugts ppojects on mathematics, arts and humanities, urban
education, training for wotlen and minorities, teaching strategies, and dissetunation.

 am .

FWL's mssion & to contribute to improvemsnt in the quality of lcaminx.cxperienc.s
‘tht supporsuthe,valuss and functions of @ humanistic society. FiL carries out wfiis
nission bymuctinx four types of activities. “g1) the productionm of'new knowledge
through reSearch; q) programmatic developrent leading’to new higll)-qualxty products

or processes that will serve the needs of.all learners, with paftlcular attention to
programs concerned with processes of qualaty teachang and learning, use of the outcomes
of educational research and developmert,- education as it xelates to work, and -~
education for a pluralistic society; (3) techmical stance in suppert of qualaty o
education for those whg seek or need such service, and (4) the maintainance ofian
igpartial envirqument where educational issues can be confrontsd and aspessed.

. » -
McﬂEL"s mission is to improve educational practice in it¢ region, with particular
attention to those \jhc t.rnditior_mlly have Yeceived apoorer quality of education than
the general population. The primary beneficiatjes of McREL's work arcyranorities, the

handicapped, those in small, 1solat\:;€o!:u_r\all schools, a’ wonen. 4To achieve this

nission, McREL employs three strategies Inereasing and improvan{ the use by
practitioners of research ‘and expsr “based fnowledge: knowledge dissenipation and
utilization, the development of knowledge about educational practice in the fégion,
and developrfent of “the capabilities of individud}s_3nd organizations in thé region

L]

to receive and use hnowledge for practice improvement. -
Al /7 w

NWREL's mission i3 to assist education, governnent, commmity agenucics, business and
labor in improving quality and equality in cducataonal programs and protesses by
developing and disseminating effectjve cducational products and procedures; conducting
research on educational needs and problens, providing technical assistance in
educational problem solving; evaluating effectiveness of educational pi-ograr:s' and
projects; providing training in educational planning, mansgement, evaluation and
instruction; and serving as an information resource on effective educational prograns
~and processes. With its NIE funding the lab condudes projects on functional literacy,
Indian reading and language studies, evaluation, applied performance testing, edutation
and work, multi-cultural in-service training, training for women and mnorities, rural
education, regional reSearch 4nd developmagt services, dissemination, competency-based
education, and comput technology. . . .

»
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RBS's mission £5 to opply the results of educational research and development in

mproving elementary and secondary schools in its region. The lab works at the state

and intermediate levels to provide information and training in the design and
ifplementation of state-initiated school improvement programs. It works with local -
schools to build staff skills in planning, implementing, disseminating and evaluating .
improvenment programs. In basic skills, the emphasis is on turning research into .
practical day-to-day procedures for increasing,sthdent reading and math achxevenent- \
In career preparation, schools and communities are assisted in building caps xlxty i
to help young people decide about careers. The Rggmnal Exchange progran s plu.-s
research=based information and technical assistance to'state-initiated school ., 7 .
improvesent programs Evaluation services offers dssistance to agencies desiring to
assess the effects of their progfams, while Field Studies contributes to an understandxns N
of how schools change and can be helped to improve.

.

ot e
1% a&— - ™y i
SEDL's mission is to promote qualxty learning in its region by conduoti‘ng research, M

developing educational products, and”assisting other educational j’.nssxtutions. These
activities address three broad zoals. 1) neetmg the educatmpalogeeds' of special
populations, such as those with unique language dr cultures, phy: sicdl or mental

exceptionality or functional competency; (2) understanding and’study:mg the conditions .
that influence learning and schooling both in and out of the school setting; and (3) -
linking potential users, such as teachers or state departments bf education, with
‘tested costeeffective educational products or strategies. - | .

\ .

[
SHRL's mission is to develop fundanental, significant inproven-'}lts ,\n education and
to conduct educational research in order to solve the problens and to serve the needs
of the public and private schools, colleges and universities in its*region. With its
NIE funding the lab conducts projects on operational quality and eqnality in cducation, )
basic skills instruction, bilingual-bicultural education, and partigipatory research
and development. . ‘})?,

) -
Centers ’ ~——

|
CEPM’s nission is the conduct, synthesis, and dissemination of research directed tou{rd‘
uxroving the pbrfomance of elementary and sccondary schools through the use of poliey
and management tools. This center has recently sharpened its mission to focus more
directly.on the effects of administrative policies and managenent practicg® on the
- conduct of education. Much of its current effort is devoted to laying ou¥ tife .
connections between policy, management, and outcomes. This effort requires oW . |
 of the literaturs on student outéomes and instructional processes; on teacher behavior B |
and how it is shaped by:such imnmediate factors as curriculum, instructional technclogy,
work resources, and incentives; on facets of organization and administration that shape
those immediate factors; and on the broad setting of community preferences, governance,
and professional expectations within which local cducation tales place. This inggnsive
v ¥ review will produce a research agenda for ghe Center, and should stimulate scholdxs r
e elsevhere as well, .

-

%F;s nission focuses on education testing and evaluation. Using diverse social science ., |
ks, CSE ducts research on the use of evaluation and testang information in |
educational settings from the pre-school through the university. CSE's goals include
the identification of conditions under which evaluation and test information lead to
improved edocational programs and the generation of improved statistical and t¥sting

' methods. Much of CSE'S work in,information use and educational improvement has

focused on issues facing educators at the state and local levels. Recent CSE research

concentrates on new and more valid ways of testing literacy and Writing ability.

Other research Projects are studying such fundamental issues as fairness and validaty

.

. of tests and the costs and benefits of testing and evaluation programs at the federal, \
statc and local devels. A program of basic research to pinpoint indicators of school
cffoctivenass is currently under developasnt. '
N . ' N W - \
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£505's pission is to produce useful knowlédge on hiow changes in the stiucture and
organization of schools influence student learning, attitudes, and success in adult
roles. To carry out its mission, the center is organized into four prograas, each
of which focuses on a specific ,class of outcozes and a particular level of educational -
organization. The School Orzanization Prograa studies variation in the structure of
. classrooas and schools and their effects on innediate student outcomes, such as academic
achievenent and aspirations. The School P /Cageer Development Program examines
schools and school systeams and their effects on long-term student outcomes, such as
higher education, careers, and job satisfaction. The School Desegregation Program
studies school organization in relation to immediate ocutcomes (positive student frelationt
~ minority academic achievement) and long-term consequences (socipl mobility of minorities,
The Delinquency and School Envi t Progran i the rclationship of the social
organization of schools and in-school and later‘life delinquency. Another program bring t
é

> in young women and minority researchers for a year of collegial work with the Center's
v research staff. * - s )
1FG's nission focuses on the origins, irplemgptation and consequences.of différent ..

nance and governance arrangements in the educational sector. The center confjucts .
basic and applied research on the fiscal, political, legal and organizational Processes
of elenentary, dary and post dary education in the public and privatelsectors.
In particular, the equity and efficiency implications of various finance and governancs
arTangfuents are addressed through prograns on catsgaxical grants.in education,
altemative structuxres of governance, and law and education. Th®center provides .
inforsation to & wide audience of fedgral, state and local practitioners and policy
makers on such topics as financing special education, the impact of, tax and expendituré
linitations on educational sexvices, the consolidation of federal grants, bi-lingual R
education programs, and tuition tax credits. -

‘

.

LRDC's yesearch addresses two topics: the pmccsses,oAaming and the processes of

Schooling. ,Pmad.ing’both lines of work is 2 common theme, a3 concern with understanding

how knowledge and skill are acquired in various school content areas. Research on

- the processes of learning focuses on understanding the nature and development of expertis

within and across school subject matter areas, including reading, mathematics, science, .

and generi] learning skills. Research on the processes of schooling is concerned with

understanding the contexts within which schopl learning occurs, that is, the ways in

which school and family variables influence tearning process. The work on N A

schooling includes three sets of activities: .2 program of research on social learning, %

progran of research on how natural variations in sthooling processes affect learning,

and the developzent and testing pf an educational model which puts into practice the '

. center's ideas about facilitating learning. .
NCHEMS's mission is to improve planning and management in colleges, universities, and ~
state sgencies of higher education through research, development, and assistance
activities. The center is organized into five prograns. The Planning and Financing -
Progran i5 developing methods of strategic planning for institutions to use in the
current environment of declining resources, as well as conducting research on new state
funding formulas that are based on principles of marginal cost. The Information for ‘%

M Managensnt Program is developing a2 series of indicators of the status of higher .
education in such areas as the costs to students of gding to college, student retention .
and academic preparedness, student participetion in different types of postsecondary .,
education, and the state financing of higher education. Organizational Studies is a

" c new program of basic research on decision-making processes in institutions of post-
secondary education. The Management Developgent program provides training for

administrators in managesent techniques an:%dershxp through a summer fnstitute and

through' shorter seminars. The National Resources Prograa con,’:lements these progran

- activities through providing resources for visiting scholars and interns, and for

planning and evaluating the center's programs. . .

<= -
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NCRVE is conducting a four-year research program on employability that will describe
and analyze the various sectors of society that prepare youth for employmen?. The
purpose is to arrive at recommendations on how to efficiently and equitably assist
Youth in develcping employability competencies. The research is organized into three
projects: (1) study of linkages betwesn educators and employers that is focused on
how well educational goals match employment requirements; (2) study of factors that
consistently place some youth at high risk of school failure and persistent unemploy-
ment; and (3') study of approaches to assessing and documenting the employment
competencies of youth. ~A final project is the Resqurce and Referral Service, which
is developing a database of availablp.educational information resourges.

[N

1)

BDCTE’s nissgon is to conductksearch and related activities in close collaboration * -
with practitioners, policy-makers, and researchers at all levels in the field of

teacher education. The center aims to increase the validated knowledge bases undex-
lying effective teaching and learning and syccessful implementation of research-based

practices in a variety of settings.
of major concern tdpractitioners in public schools and colleges.

area
projects include research
of varjous kinds of teache
by students with different

Speciffc research imitiatives aré focused on

The centfer's

esigned to increase knowledge bases regarding the effects
and teaching on yarious important’ dimensions of learning
kgrounds, characteristics and previous achioveaents,

f teacher gducation programs and practices on tegchers; and

d delivery systems required to assure high quality
ch-validated practices by teachers and teacher educators who
» characteristics, previous experience and current perspectives.

WROCIS has redefined its mission ta focus on student diversity and the implications
of diversity for schooling. Moving beyond an earlier focus an individual psychologica¥yr
differences and the individualization of teaching to respond to them, the center is now

exploring the major dimensions along which students differ and which are important to
teaching and school management. Research programs deal with differences in student
learning and development, especially development of language proficiencies and other *
basic skills; differences in the response of students to various classroom processes
o &nd teaching techniques; differences in students which require schools to manage and
allocate resources to peet the needs of various groups; and differences in students
which result in Federal, state, or local mandates to provide specialized' services,
often ding the d ds on local classrooms. The center’s goal is to locate
those differences students which are most important to education, and to explain
how those differencsetan be nmet' most efficiently and effectively by local schools,
. .
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Funding Juiy SV, gyt
Approximately one~third of NIE's total angual budget (over 40% of its program’budget) . |
- has been awarded to the labs ahd centers over the past fey years. As a result of
Congressional mandates, the stability provided by the new policy, favorable revicws,
.. and inflationary increases in costs, the total amount awarded to the labs and centers
. has iécndny increased over the past five yexrs in spite of the fact that the
4, Instifute's budget has declined: . .
X ' . ~«Amt. Awarded to N
. Labs & Centers
» FY 77 $25.6 million
~ “FY 78 . $§28.0 million .
FY 79 ° $29.6 million -
FY 80 $30.6 million
R FY 81 3'30.9 million® be

- -
In the current fiscal year, the labs' and centers' total funding (from al} sources) is

$ 62,340,414, (Of this, $51,456,114(83%) comes from the federal governzent, and $32,986,592+4
(53%) comes from NIE. ‘

' . [- Total Total Funds ., % of Total Funds: % of
Instrtution -§~FY 81 Funds from Fed. Govt. Total ‘froa NIE Total
AEL 1 1,907,443 1,825,153 96 v | 1,820,322 95 %
.| ceweL «] 6,072,140 3,057,465 50.4% | 2,759,669 45.4%
\ CcEM .| 884,085 884,055 100 % 884,055 00 %
CSE. . A975,000 975,000 . 90.7% 975,000 99.7;‘
Csos "1 1,952,600 1,908,278 97 3| 1,356,000 6 % ,
L 8,125,391 7,706,471 * 95 v | 837,600 47 %
| 16 1,300,000 1,300,000 ° 100 % | 1,300,000 100 3 T
* LRDC 3,999,021 | 3,507,997 . 90.1% | 2,627,067 65.8%
>N\ McREL 1,228,000 872,785 < sy 877,785 n.54¢
NCHEMS T 2,650,000 1,945,000 73 % | 1,625,000 60 % >
NCRVE 8,867,000 7,629,000 8 % | 13020,000 11.5%
NWREL 9,361,900 7,028,000 - 75.1% { 3,521,600 37.6%
3,481,855 | 3,214,000 92.3% | 2,607,000 74.9%
RDCTE 1,687,000 1,575,000 93 % | 1,575,000 93 %
) SEDL N2 700,000 | 2,462,000 % oriv | o530 " jaes I
3»«_ SWRL Moo 3,333,910 - 73 4 ;2,085,150 v 45 %
WRDCIS | | 2,482,000 2,132,000 85.9% 2,132,000 ® st N
t’.“‘ . TOTALS 62,340,414 | S1a%6.014  s2.5v 32,986,590 52.9% .
PEERS S * The FY §1 total listed at the top of the page £830.9 million) includes only funds awarded ' . .
: AL R S 4 funding, including monfes mentantc s botion of the page,  © ¢
: through separate contracts or grants. z .
a <t . !
: -
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- FY 1980 AWARDS

N
NAFTONAYL INSTITUTE.OF EDUCATION

— *

Ths Hstional Imt!tut? of Zducstion (NIE), estsblished by the Congress in 1972, 1s the principal Federal sgency sup-

edycational resesrch. Its purposs is to advence

porting end condyct the frontier of knowledge about the processss
of tesching Rq_’?urnlns and sbout all sspects of the educational system

NIE has organized its work sround thres brosd program arsas: Tesching and Learning,

tion, end Dissemination and Improvenent of Practice. The descriptions of NIE'
@ arteas and other cross-Instituts avards follov. -

( 4+
PAGE - . ) '
NMAER " TUNDING AREA
. 1 TEACHING AND LEARKING v iy
L
5 EDUCATIONAL POLICY AND ORGANIZATION
38 DISSEMINATION AND IMPROVEMENT OF PRACTICE i
T s OFFICE OF THE DIRECTOR
s1 \ @hpisoLtcrred proPosAL #rocrA
58 EQUCATIONAL LARORATORIES AND RESEARGH AND DEVELOPHENT CENTERS
. .
. ' T 0T AL
Budget snd Program Analysis Division N ) »
Office of Adnintstration, Mansgement, and Budget
- P .
< ?

*Sole-source awards gre asterisked,

Educational Policy and Organiza=-
8 FY 80 avards {n those three progran

' .

AMOUNT OMLIGATED

THROUCH 9/30/80
$37,979,535

12,115,890
22,872,203
657,586
(3,213, 861) 4 .
" {30,607,913)

———e e

313,625,214

+\
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TEACHING AND LEARNING. (Tl .
-~ t . .
. " o ’ ‘
- o o o . P \
. ' Y 1980 PERIOD COVERED  CONTRACT/ ‘ o
5t AW ARDETE BY AWARD _ GRANT NO. D £ S € R I ».T I O N -«
i ’ : 3
a-T . ®Amsrican Plycholo;ich A\aocutiono $ 250,000 4/80 - 3/82 400800009  Support for postdoctorsl fellows to engsge in research ia educs- . -
R Washington, OC . v - tion and related disciplines, .
Bank Street College of Tducation 80,764 9/80 ~ 6/81 400800023  To examins ‘ths implementstion -and impsct of microproceseing-tech- N
New York, MY . , nology in echools. !
R i ~ ~ B . . » -~ .
Univereity of Delavare 1,200 9/39 - 8/80 NIEG790124 Gathering dats on typee of children's groups in and out of clsss~ ,
Newark, DE s . rooms, with s focue on children's socisl lesrning ia school sat~ N
. , - tings. . v N -
[} . ¢ v
Ohio Univaraity 28,682 8/80 - 8/81 NIEC800164 The purpose of this resesrch is to. gtudy the chenging mesanings of -
Athens, OH , . Mzeracy {n.the United States from 1700 to the present. B
. . . - . 8
. . h 4
e NIZ/National Sciencs Toundstion 230,000 9/80 - 9/81 NIEIA80011 Intsrsgency-sgreement for support of s Joint NIE/NSY granta
e Bethesds, o ; . . - program studving mathematica and acienca learnine pracesssa,
- M Various individuals ” 323,586 v-:im Varfous Preparstion o, pilnning pspers and reports, revievs of grant )
‘ . spplicati and othar miscellaneous smsll procurements for %
. existing proposed projects related to ths TéL mission,
. Nstional Institute for Communit 161,016 "9/79 - 8/30 - 400760036 c:::;tnctor provided technical sssietance fors TiL Resssrch -
R Development T Crants Progran; snd planning snd of conf » worke
Roesiyn, VA ! shops, task force, stc, . . Lo ’
LTI - .
o, Dikgle Associstee .\ 72,986 9/79 - 9/80 400790033 To provids resssrch support for grents seminars; planning confar~ .
S Wanliington, DC enccs, study group mestings, and report preparstion, }
R iR - . : » , - .
. 1 v P .
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.- s 9, Lo . . A
. . Y 1980 PERTOD COVERED  CONTRAGT/
. = hd AWARDEZ 2 AMOUNT BY AWARD CRANT ¥O. D 2 S C ® 1 P T I 0 N
Michigan Stete University . $ 14,990 9/80 - 9/81 NIEC800056 To compsrs both Spenish and English languags uss by'Hulcm-\ J
East Laneing, ML -, . ‘ . . Americen adults enrolled in en edult besic educetion progrem. 3
. ‘ - - [ ' [y * . . ’ .o 3]
. o . 4 . T, R 1 e
Stanford Uniuetsity, * 40,335 9/8p - 9/81 NIBG800156 The Nstional Study of Secondary School Writing is examing ths * ¥
_* Stenford, CA - . . s tuch!ng of\rutin; in all subject aress in ucmdlry schools.
. N . » ]
*  Dr. Zlse J. Bertlett . 20,087 9/80 - 8/81 NIEG800059 This research lnvutlgltu developaent of ekill in orgenizing 2
«  New York, NY . . narrative texts in good end peor slementery and junior high-
M : S TTTTTTTT T, T T, T T echool writers. L oo
A University of Hluu.‘,“. . 13,665 8/80 - 7/81 MBQOOB; To conduct research on lengusge use of thres« and four-year~old { 3 pnd
Je )hnoc. Hg . : L . . ‘ children in mekropolitan Honolvlu, § B
0 . - - , .
"\~ ) * " ' . 4 i -
- University of California , 35,040 7/80 - 6/8L NIEG80D125  To ‘compars written end spoken langusge diffsrences. -
. Rerkeley, ' ’ - R .
. «
< K ivereity of -South Ccrouu . 45,800 9/80 - 9/81 WIEG80017S  This project investigatss the cowplex process of reading coapre=
Coluubh, sC . ) henstion. A clearer undstetanding of factors fnvolved in reading
- .o - . comprehension will be useful {n mors effective- teaching of reading,
. . .
. Educational Testing Su-ucc : 40,912 *9/80 - 9/8T / ANIEG8001S7 The proposed work investigates bilingusl subjects' sccuracy and
. Princeton,’ R . e speed in solving deductive ressoning ptobldt in s;uuhh and
‘ . s, Englishs
\ ) e . - -
o Un!vetut ol Jexas . 14,264 6/80 ~ $/81 NIEG800054 To examine the ed{torial decisfon-making procssses of sxpsrienced :
. Austipn, TX .. and inexperienced vriters, .Results should help teachsrs bscoss -3
N . ’ . ' more svare that effective revision nrln;lu cennot bs teught 1
. g N through & simple list of do's and don’ts tqcuun; on usegs snd
. «‘ C] print convention. R ,
Roston Unihnit . 14,947  9/80 - 8/81 -  NIEGBOO0S8 Profect is designed tos (1) help {dentify students st risk !or
-Boston, MA < - . . . . reading uum (2) provfds teachers v!th valid and Y"c“c ,
P phonics pr!.nc!g e to hcl.t students sound out _po. lysyllabic vordc,
. N . and (3) contribute to s tical under and prectical
’ ‘ N lpproachgc to undcnnnd!ng reading feilure in ths finner city;
.8 .. N . .
. \, - ’
O . - . L - >~ nid . - ) . .
Al » R T - - i N . ’ ¥ - L4 . . .“' %
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AW ARDEE

University of Arizona * .

Tucson,” AZ

v . -

p2a

Ve

I
‘ m:: University Youndstion
v ston, IR

. .
2

Temple Untversity
* Philadelphis, PA

University ¢f Michigan
. - - Ann-Arbory ML *

Cherokee !ducnt\on Center, Snc.
. Tahlequah, oK , A

Cehter for Applied Lingulstics
R . Arlington, VA .

B ’\\t ’ ¢

i ’ \Pgw Mexico Stste University

- Lu\Crucu. ™

.. ot )

. T Untversity of Femnsyivania
- . Philedelphia, PA

4

Y 1980
AMOUNT
$ 13,783
.
52,285 ¢
\‘-'M
mm—n,
¢ 30,153
40,544
. 15,000
3
N 19,703
50,761
- 4
29,505

. .

" PERIOD COVERED  CONTRACT/

BY AWARD CRANT NO,
6/80 - 6/81  NIEGBOOOS?
8/80 - 8/81 NIEG800121

. »
980~ 1/81,  WIEcEO0163
s . .
.
9/80 - 8/81 NIEG800148
8/80 - 7/81  NIEGBDO120
/80 - 6/81 NIEG800122
7780 - 7/83  w1£c800124
9/80 - 9‘1 NTECB00182

ERRT o,

- 130 J

o D E S C R I * T'T O R

v : 3
The project will conduct & upor{duy enalysis of ¢ dets base on
responses of children from severel linguistic populetions to a
number of story readings. The reseerch will contribute to knowe
ledge' of how children understand or misunderstand resding texts,

+ M 4

[ .

4 .
Research 1e designed to analyze the growth of written langusge
among preschool snd priwary-grede children by identifying the
specific characteristics that 1nuu!uc¢ children's development
of written lengusge -literscy. o
. — v -
The oix of the research e to compare speech and vriting, .
. N -
L] s

- . .

» - . "
The proposed gesearch is a classroom-baged tnstructicnal pragram’ - N
designed to t‘uun ond promote children's reading cowprehsnsion

okills, . ”

Xhe purpoes of this*study {s to {dentify the developmentsl Steges
o/t oral langusge ecquisition of Cherokee children, ..

L2 . h

e nsture of s unfiue "didlogus jourulal
sed by a classroom to\achor‘tor over ten
. h

This study will exsmine
vhich wvas devéloped end
yeors, -

The purposs of this sfudy fe todevalop techniques for enalyzing
the comprehensibility of Spanish-language texts vhich vill permit
o comparison of Spanish snd English-materiels used in bilingual

sducetion programs, - ,
This project studfes the sffects of differsnt pedegogicel tesh-
niqugs on reading acquisition, ! ‘

. e _ .

< .
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AW ARDET®E

CONTRACT/
GRANT NO.

. PERIOD COVERED
BY_AWARD

FY 1980

AMOUNT 1 » 't 1t '0 N

University of Colorado
" Bouldsr, CO

University of Georgia
Athens, GA = “--°,
Kent Staté Univarsity
Kent,. OB £t

M .
Univazaity of D:n\nr
, Denvar, €O’

_— University o't Visconsin
Madiscn, WI° .

University of Kansas,
Lavrencs, KS .

University of New Heapshire
. Durham, N§ - ‘

.

< State University of New York
uffalo, KY . .
, v
aalniversity of Illinoie
Urbana, IL

»
L 4

University of Taxas.
r ch and Ddvelop
Educstion .
= Austin, TX '

Center for Tsscher

Arizons Stste University :
. Tempe, AZ . -

. Y o,
NIEG780172 ﬁvelomn; of a model of text comprehension which can help to

crcue.umfeutmdlng of vhy some texts sre easy to raad and
others srs Yerd, " .
L]

9/80 - 8/81

$' 19,119
4 . .

29,918  6/80 - 6/81 N126788DS4  Resesrch on hoy well children comprshend vhat they resd and how

* long they r:genber {e,
50,000 9/80 - 8/81

40,000 9/80 - Bl:gl Nlm78g73

PURsE—
>

A
1/80 - 6/81 RIZG780052
..

* NIEG780223  Project.to develop a more accurats means of identifying processss
. > of reading covprshension in children u.veu a9 adults, -

Rasearch on the developaent of comprshension skills in ths middle
o gradas. o ' )

26,314 Research to test s th"eory of how children Igarn to mdir’lfi‘md :
vritten texts, . v
Basic research on ths pgrceptyal and concaptusl skills relstad to
reading for comprehegsdon at ths el s 4} dary, snd col-
legs levels, = & (A

) 1

9/30 ' 8/8)

. 33,990 o/8

66,000 5 N1EG780179

ing und't;tlltn'rproctu—r"

©
Py

on T
in prinry children. -

NIEG780224 'Ressarch on
- « sgancies, °
““The, Centaf for the Study of Reading conducts research o reading
comprehenston,” focusing on the transition {gom early reading to
the stage vhere conprshension snd ratention ars required and .
<. seeking vays to esss students’ trensition into mere ‘Intsllectw-
s1ly demanding reiding tasks offthe middle gredes.

Study of  1iteracy davelopment in selscted community coklpgss in_
Texas, | . . ‘

on th

A
0. 8/81—NIEGT80174=

54,924  8/80 - 7/81 .

-

£-et
of-thet P

.

‘tltln; cid.llt naeded {n businsss fires and othér 3
. - . . -

400760116

o
, 1,710,000

“10/80 - 9/81
-~ )

-

29,137 bfs0 - ose1 400280060

- v N .. A

. . . - 3 »

. a? N
. .

-

[ '3 -
LT 211,439 ~g/80.- 9/81 v 400780061  Btudy-of 1iterscy development in sslscted community collages in

v »
.o - -

- " Arizona,
- T 131 '
< ) “ -

UV SUNE I

<
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AV ARDEE

Carnegie-Hellon University

Pittsburgh, PA

Vendsrbile Unlvsruty
Nashvills, TN .

¢ ‘annc-lty of Arfzona
- Tucson, AZ

Unlv}x:uty of New Mexico
Albyquerqus, NM

Texas Christian University
toae forr. Worth, TX -

e 4

* Ugiverelty of Iilinots

.. Urbm. l!.

h JolL.

b3
Un!.v-rtlty c? Htchlnn
Ann Arbor. M1 -

unzchl;;m)muomu

Unlvenity c} Notrs Dame
“Notre Dan. IN

Yeshiva Unlvnnlty
New York,; NY

University of alltomla
Berksley, .?.'A ,» .

cunulc-)huon unlveruty

Pltnbur;h, PA

University of Californta -

Berkeley, CA

9/80 ~ .9/81 B

?
£

A o -y i ~
~ i IS ) . '
. PERIOD COVERED  cowTRACT/ - - '
BY AVARD __ ‘GRANT NO. D E s c® 1 P Y 10w

7/80 - 6/81 NIEC780195 Ruurch on !etrnlng md ths vrltlng‘proceu in edulte.
: . A

N .

4
9/80 >/9(81 NIZC790117 Resssrch to ytnpolnt ‘effective ways for . children to cosprahend
./ .

4,  vritten information.

dent- havs with textbooks.

b ] . {
-‘9181 o KIEG790167° Research to get @ bet:er undsrstsnding of thl difficultied stu~ |
! 4

- . .

[
~9/80, - 9/_81: "7 NIZG790179 Rnnrch directed at improving the tesching of 1itsrscy for poor

< and minority popuh:lym.

i . help students Jesrn science text. -

Lod

9780 = 9/81°

74,998 . 9/80 - 9/81 j nxmno;xa

‘ k]
9/80 ~ 8/81. * NIEG790136 Ressarch to determins how psopis of varying lluncy skille cops
— ' . \;lth lctl.vltlen in diffsrent spcial ssttings in duly 1ifs.

. L.
65,000, 9/80 - 8/8) ) ° NIEG790135 l.nurcb-vu how praschoolsrs deal with \m.::m utlrhl. A

P . - - - . - -

-pr

9/80 - 9/81 RIZG790133  Research to be‘t(tcr understand the rolss of ths.writsr and ths
® . % . . reader-in-dorder to improve comprshension in storiss, ssssye, stc, '

. - zo the acquisition of reading skills,

’ ,' - . ’ 4 .
53.000‘; 9/80 ~ 9/81 NIEG790134  Resesrch dn the mors complex ampects of memory end thsir relation
el BN 4
w

-t LT - -
9/80,~ 9/81 “ NIZGI90122 Rn:urch to bstter undenund t:cton thlt lunucncn thn Acquisi~
e, 4 i

tion of uuncy skills. ’

N PR .
9/80 -~ 9/81. ' N12G790121 luurch to discover-the lpncluc :klnn tasted by tests o
1

o ing cogynhcuuon.

hension, . ’

4
o
i

i
L

} T, guage,

*{ - P
. . .
- .
L . - f .
B . i p
] et . -,
13 . L -
[A 5 v :

Ll i T ,3.44‘»«?-\-.,.‘%'““*. — e - [

0 - [y

NIZ6790157 “Resssrch to deteninc the extent that outline format hudtnn

nmnoiw Rssearch on: ths pnychologlul procsse uMerlyln. vesding compre-

Mnarch to study extent to vhich different fsctors sccount for
hov quickly snd efficlently young children Ienrn & second len-
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FY 1980 PERIOD COVERED |, CONTRACT/ N
AN ARrRDETE . AMoUNT BY AVARD CRANT 0. . D B S € KR I P T 1 O N> .
. 4 N ]
Inter~Aser{csn Resesrch Associstes 3 287,626 7/80 - 9/81 500790m42 Fundanentsl research on language proficiency testing snd profes=
Rosslyn, -VA - ; - > <, sional development for teschers to improvs sssessment practices.
» , .
Cslifornis Stste University \ 137,821 - 8/80 ~ 9/81 400790077,  The study {s examining sn exesplary bilingusl educstion progran
Sscramento, CA ' N . and idenpdfying the significant charscteristics of that school
« R systen and "community.
Stanford Universit ' . . 59,458 10/79 ~ 9/80 RIEG790138 The study focuses on bilingusl linguistic competence ss it
Stanford, CA . relstes to pupils’ langusge dominance snd school schievement.
v . .
;‘-’:;,_ - ) . ) .e )
. . = _
- - >
Axerican Institutes for Research 550,000 11/79 - 2/81 400780043 The-Document Design Project should produce knowledge and tech-
Washington, DC B ~ niques that will be ueeful fau: (1) providing training in docu--
- . aent deeign' for students ranging from the higheschool level to
- R -~ the doctorsl level, sccording to their needs and the intended
; . uses of their training; (2) building theories of humsn informse
- N tion proceesing that are specific to functionslly importsnt resde
. ing snd vriting tssks shat people frequently perforn in school,
: % ! on the job, snd during routine dsily sctivities; snd (3) improy-
*; . r ing the design of certsin importsnt ddcuments published in the -
I T public snd private sector. g . v
Stenford Unfversfty e 29,982 4/80 - 9/80 NIECB00040  Study of Jinguistip knowledge of nontesdsrs compared to readere
Stenford, CA, awong monolingual and bilingual sdults, .
’
*liaskins Laboratories . 15,000 9/80 - 8/81 NIEZGB00178 Profect will perform reeesrch in the variouw resding snd writing
New flaven, CT '~ 0" . processee in desf sdults. .
’ 4
Northwestern Univsraity 29,984 9/80 - 9/81' NIEG800176 This profect will etudy children’s knowledgs about written lsne
Evaneton, L ' ! Qguage st the time they are beginning to resd, - .
. 2~ . e .
asien “w B
. g#? o . . . -~
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: . S FY 1980 PERIOD COVERED  CONTRACT/ . .
L ™ . AW ARDEE AMOUNT BY AWARD GRANT NO. D E S C ® I P T I O N
o N » * . .
. \ - n
'Y ARC Associates " 147,102 6/80 - S/81 400800013 Thie study {e focueing on & Chintes comunity on ths West Coasts
Oakland, €A . It vill eccomplish the thres tesks: (1) to ident £y en exemplary
. ' . € . . bilingual program to be studied, (2) conduct an et ]
. - . ( study of community end echool intsractions,.end (3) conduct @ -
- N i sociolinguistic study of the langusges snd dislects used in the
R . ‘e school, home, and copmuntty: .
3 - . ——
L R > !{ct -Anr!'u v , N 672,900 9/80 - 9/81 400800040 This project aupporu;hc Hational Clearinghouss for Rilingual
ot Arlington, VA » -~ -, . ' Education, which colletts, enalyzes, and disseninates information
Fe . . s an bilingusl educats The-Clearinghofyetoes TNIF thioughs .
' . (1) coordination end cooperstion with Titls VII Centar Netvorks,
ot ¢ » X . (2) development of & computerized dats file of informatfon in
PR ; ' " - . biliogual education not avaflable in ERIC and ot! r dats bases,
;\ . b (3) provision of informstion servicse to bilingykl educators
; -t ‘ . ‘ ! s including e monthly newslettsr and & toll-free hotline for refer~
S -t 4 ’ . . . ence and referral, (4) conduct of en {nformation needs sssese-
L. . ' L . ment for tha bilinguel education commun: end (3) technical
-.:_:; . Co sssistance, .
i , . o . ) -
Dine Biolte Associstion Ve 3,462  6/80 « 5/82 400800012 Thie projfct will examine perceptione of virious segwente of the
Windav Rock, A2 . / . ‘ community vhich impact on bilingual educetion programe, - - .
B ) 0 . k]
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Proj-

“tovard ptual mato¥ity

-~

Very young childrsn havs their &n {dsss sbout vhat

This Project vill examine thass

© WY e : . » , « . “ . )
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S ot 2N o |
PR =—— e ===
L . s . . o
. ’ ]
N - : N
S o LEARNING AND DEVELOMYENT .
et ;3  FY 1980 PERIOD COVERID  GONT®ACT/ -
" AW ARDEE AMOUNT AY _AVARD _GRANT NO._ n ¢ cle 1 » 1 1
ok University of Chicsgo $ 22,487 9/80 ~ 8/81 NIEG800099 Dsts regsrding individual children’s liaits on counting snd -
NS Chicago, IL - . numeration tasks have raised a numbsr of interesting quastions
° about development of these skills and links among them.
a - ect vill gather similar dsts to record the year-long srithmetic
' - experience of these students snd to follow up for snother yesr
c . N the laborstory school group.
2 Stst Univcrllty of New York 23,589 7/80 - 6/81 NIEG800097 Ths study will dsscribé the
U Rutt 10' . ' on srithmetic tssks of three yroups of thirty students which
i B = vill reflect s cross-section of the populltlon from s large /
344 chool-distriet
- ?.} . v * .
o Univsrsity of Texas * . 50,000 9/80 « 9/81 NikﬂBOOIGJ This project vill exsaine individusl patterns in ths devslopment
- Austin, TX of number concepts in 3- to 6-year-old children.
A : * B
N St, Francis Collsge_ 7.54)  9/80 - 4/81 NIEG800093  Support of rssesrch on 'rlph comprehension of studspts, snd
Rrooklyn, NY . ‘ tnventigstion of students® ibility to comprehend the mathematicsl,
' L) . telationships exprcssed in graphs snd vhether this,effect is over
~ .- and beyond that of reading performancs snd mathematics schieve-
ment,
. University-of [llinots ' 31,888 8/80, - 8/81 NIEGS00098  This projsct will examins ths process by which students devslop
P rbana, IL . key {dess involving fractions,
g ’ Harvard Univsrsity 21,331 7/80 - 6/81 NIEG800094 Children’s underetanding of numsrsls and the oumerstion system
Casbridge, MA' 4 * . undergoes change, snd these changes Are rslated to their cognitive .,
. - development,
- e numernls mesn, and these idess sre rsleted to their devsloping
o i notions of the nuaber ltaslf.
ideas in rllnzlonlhlp to prasent snd future tssching sethods, 4
‘ ']
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. © FY 1980
R AW ARDTETE AMOUNT
University b¢ California $ 32,156
°. Santa Barbars, CA N
. i
R . A
o University of California : 25,713
. ¢ - Santa Barbara, CA
= y v, S .
R : v - .
-Iv & o .
N Northern Arizona Unlvenl;/‘ - 14,01%
.t Lot = Flagsvaff, AZ \J . %,
.. [ 8 7 s P
N - g
e . Untversity of Huuchuutu ' - 33,611
B . : Anherst, MA %
PN . R A | J—— .
< . ok
I -
[N . Univeraity of Alaska 14,505
o oo Falrbanks, AX ¢
- “ :
s
L * Unfvarsity of Massachusetts . ¢ 21,033
¥ 4 . Amherst, MA LN
) - L o
. .
e . City University of New York 46,136
. s New York, NY, . . -
RN * . - . " ~
N Hassachusetts Institute of 'rechnolo;y 26,069

U Canbrldge. A
. . ’
.- JEX SR
- . . - ee— e e a
porR. rd ’
REAR R S

“

r
- D‘ ‘}
Ty
bie £
.PERIOD COVERED  CONTRACT/
RY AWARD® GRANT NO,
7/80 - 6/81 NIEG800095
. .
A} .
. 3
8/80 - 7/81 NIEGSOO118

< 4
[ -
- Com

9/80 - 9/81

T

‘1180 - 6/81

o

7/80 - 6/81

sy

6/80 - 1/81

N
9/a0 - 9/81

9/80 - 8/81

NIEC800100
4

NIEGS00126

NTEC800092

NIEGBO0096

“ ~

NIEG300119

NIECS00144

R

*'1“3'3"

S

This project examines differences in the ways aixth-grade boyl and
girls solve arithaetic "story problems. Knowledge of the strate-
zies and the cognitive processes used by boys and girls vul help
teachers plan botiQbasic and renedhl instroction.
. . - . o . ,
1] * b
o ' .
This project will examine how novices legrn £o becoms creative
users of electronic co-puun and will contribute to what Schnei-
dsrman (1980) calls "softvare plycholou"--l theory ¢f how tumans
think about and usa computers.
This study vill attempe to identify those- slements in :N
guagé or’ cultyral background of native American undergradusts
uudenu that may {nhibie, :helr effective learning of mathe-
aatics concapts. ol ‘.
Project will conduct a ssriss of studies to {nvsstigate sffects A
of text comprehensibility upon ths acquisition and wss of ale-
mentary probabllity tHeory. Text comprehensibility is derfvad
from & network repr-'ﬂnn:l:m of probability rssults, \,cogcopu.
and sxamples. Hypotheses sbout processing of mathematical ktwv-
ledge will bs tested. !y ‘ y
Yro begin an 1nurdhc1punuy Tesearch sffort mto the nature of
mathematics teaching and learning across cultures, this study V
will {dentify educational and,social procsssss best sufted to o
tncrease the {ntegration of mathematical thinking into the soctal .
dnd culturnl circunstances of the lenmn. -

Project will design a conceptual framevork for fepresenting know-

ledge of high-scho6l mathematics. Ths framework wil} help teach- .
ers not only organln and present & topic, but also assess stu~

dents® understanding of {t, - v
To study how the devalop of k tional pts {n children °

1g sffected by d{fferences in -both language background snd the-

%yle of mother-child {nteraction 1n/robleu-ulv1n; settims. .

' This study vill exanins the 1ntlumc- of semantics ‘in solyfng
sultiplication and dlyhlau word problm.

~

.Ju,,
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Unlv-i-uty of Tova .
Tova City, 1A PO

%

S ..

University #“*yllnd .
Baltisore, MD

University of lova

_-love City, IA |

Unlyinl.ty of California
Iryiné, CA '

University. of Plorida
Cainesville, FL

.

Univargity of cM;dgo

 Chicsgo, IL-

Univeraity of chv Orlasne
Hew Orleens, LA

Inatitute of Black Studies, Inc,
Sty Louie, MO : .

“University of Massachusetts

Anherst, MA .

‘Ruturl.Unlnrlity
Nev Brunswick, NJ

FY 1980
AMOURT

$ 28,655

46',1’;.]
28,999
50,960
46,400

49,908
"39,531
\

43,400

54,800

53,692

-

S

PERIOD COVERED  CONTRACT/

BY AVARD

7/80 ~ 6/81

6/80 - 6/81

. a
6/80 ~ 8/81

6/ - 8/81 /uzcngm

6/80 - 8/81

6/80 - 8/81

6/80 - 8/81-

6/80 ~ 8/81

6/80 - 8/81

N

6/80 - 9/81

NIEG780225

.
RIEG790090

.

NIEG790092

»

NIEC798093

NIEG790094

NIEC?790109

GRANT No. D £ S € ® I P T I o %
/
NIEGB00G91 This resesrch will examine the bases of children's probleas in
1 extending math concepts to applied settings. »
(NIEG780163 ‘Resesrch will identify intellsctusl factors underlying children’s
difficulties in learning mathematics. - °
NIEG780178 This project will examine studente’ understendiog of place-value

notstions in mathematids.

Research on the yse of arithmetic in the deily lives of adults.
L]

Resesrch on successful problem-solving in geometry.

The study yill 'rlan differencee in cognitive development of
d h dents snd deternine the affect of

’ L2
those differencss on geometry schievement.

This resesrch W11 exsitne children’e ability to transfors figu~
retive fafornation into qualitetively differant information.

*
This project will identify snd examine those fectors snd varie-.
bles that ers related to mathemstice learning among blsck Aser<
icans. ° .

The projsct will compars bilingual end monalingual etudents’ pre~

conceptione, misconcaptions, end problem~solving sbilitiee in

nathematics. R o
) , .

Jhe project wvill etudy over time the fsctore sffscting college

studenta® decisions on couree enrollment, major choice, and care

eer uplntl,onl in math, science, and engingering.




. FY 1980
Awanzz

PERIOD COVERED ' -CONTRACT/

BY AWARD
—

9/80 - 8/81
9/80 - 6/81
6/80 - 9/81
6/80 - 6/81

6/80 - 9/81

9/80 ~ 9/m°

GRANT O, ©°

b: '

D-® s € R I P T 1 0 MW

NIEG?790108

RIEG790110

RIEG790111

’

400790066

RIEG790114

NIEC?790113

.

AMOUNT
Policy Resesrch agd Phnnin; Croup $ 23,479
' Chypel H{11, NC -
Univsrsity of Wisconsin R 49,844
. Hadison, WI *
University of Arizona 59,185
Tucson, AZ
Consulting Statisticians, Inc. ‘112,033
Burlington, MA . .
Horthwestetn University ' 44,559
Evnnaton. 1L
-
. Johns Hopkins University s " 34,154
- Baltimdrs, MD
\*. .l s ’
ot ¥orris Brovn Collegs ! 48,788
5 Atlanta, CA 3
. L)
NN . Mississippl Stats 'Uniy'crnity ' 30,000
. Nississippi Stats, MS
anvu'lity of Hisconsin 45,546
- - Hadison, W1 * R BN
:»’. . R - .
- ) .
e v . "o,
CERIC : > .
i o rroviesy 10 | - ‘;, . ‘,;‘:. **‘“—“’"“—‘4"*_*‘*_"7 .

g

-y

6/80 - 8/81

9/80 - 9/81 .

6/80 ~ 9/81

NIEG790116 A study of raprssentative high schools and collsgss ‘in ths
southeast U.S. to idantify factors which influcncs black womsn

NIFx‘790lS9 The purposs of this projsct is to diacunr how psrceptions of

RIEG790112
.-

138"

e

Project will -exulnc the process by which peer groups mnuenc'c@
the choics of math/science college azjors of bhck and wvhite

vomen at two universities.

R ch on the sch

Research to idcntity tha ucul factors vhich hinder or facili-'
tats Hexicnn-kuricnn women's participation in scienca coutses

and careers. . , .

N

Rassarch on how peopla construct, percsivs, and comprahend prss-
entation of informstion through graphs, charts, and ngung. -

This project is investigating tha role modeling processes that
‘cohtribute to the problems that female mathematics students facs

in highar education.
. . .

.

having superior mathematical ability.

students to continua in or drop out of, sciencs courses.

l-related charasctaristics and processes
that ara linked to participation of black females in scientific
, and mathematical pursuits,

“This project investigates ths social sxpsriencas related to the
davelopment of interest, self-confidencs, and céompstencs in
mathematics smong adolescant girls who havs bean idantifisd as

sex role and sslf-concept of adolsscent girls ara formed relative

to science and techndlogy in classroom social innnctiom, and

to determine the Influence of thess variablss upon girls'
nchiwmnts lmgatcitudu tovard science,

'nm ptojcct is emining tha devslopuent of ;nd innuc/ncu on

sex-relsted differences in students' confidencs i{n learning mathe-

natics. .
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- " FY 1980 ' PERIOD COVERED  CONTRAOT/
AW ARDEE . AMOUNT BY_AWARD CRANT Mo, D ¢ S C R I P T I o0 X

v

’ * B - "~ B ’
Rolt, Bsrenek snd Nevman, Inc. ‘$ 1300917 9/80 - 9/81 400800031 To examine existing cognitive skille treining, reviev spproprists
- Canbridgs, ¥A ' ' ° N cognitive science resesrch, d r h, snd synthesize sll

. . . findings. .

*Blogpherics, Inc. 21,646 3/80 - 8/80 400800010  To provide finde for the completion of all editing, grephics,
Rockvills, XD layout, and production of ciners-ready copies of three confarence .

compendis. DN

Ohto Stats University 49,825 3/80 - 3/81 400800007 The purposs of this project is to ssteblish the Calculator Infore sy
Columbus, OH , . astion Center. This center is to collsct and disseminats infore °, 4
) R Lo sation on hand-held calculator ussge in school mathematics to s
. N ', veristy of sudiences, )
. R
Educstional "l'eltlng Servics 128,187 9/80 - 9/81 400800032 The purposs of this project ie to conduct research on sex equity
Princeton, NI« _ in classroom intersctione. .

v

.. - Y
Network of Innovstive Schools, Inc, . 86,531  9/80 - 9/81 400800033 The purposs of this study is to sés how different teachers, who ©
Andover, MA consciously sre trying to schievs sex equity in their clessrcom
style, sre desling vith such Questiond. -

University of Illinols 109,918  8/80 - 10/81 NIEG800153  Thie projsct supports Lour interrelated sctivities in studying
Urbana, 1L ° . mathematices curricula: (1) opsrstion of the Intsrnationsl
4 Hathematice Cormittes, (2) the U.S. Netional Mathematics Commite
tes, (3) dete collection snd Ssnalysis in the U.S., snd (4) the
U.S. Netional Coordinating Center.

AUniversity of Pennsylvenis . 173,544, 1/80 - 12/81 NIEGB00002 This avard eupporte an sthnogrsphic reessrch study of chndzu'u',-
Philadelphia, PA - » learning in end out of schools bp the University of Pennsylvsnia’e
Creduate School of Pducstion and involves students in a nusber

. t . of Philadelphis District Ons schools., =« ' e-

. .

" . .
Center for-Applied Linguistice 8/80 « 7/81 NIZC800135  The study will provide.e deta bsss and « descriptive snalyeis of
, Arlington, VA - the representat{vs gtages of lengusge scquisition found among
B % . bleck children from vorking class fesilfes. .

.
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' . v .
University of Cslifornia B e_’ $ 67,203 9/80 - 8/81 NIEC800062 This study will provide & defailed description of the role which
San Diego, CA literacy plays in the non-school snd school environments of
s . ” N lower~class black, Anglo, snd Chicano children agad five to nina, ,
N ‘ 2 ¥ .y Such descriptions will be usdfyl for effective educational plan~
. ning.
. . ‘ ’
Harvard Universi‘y - 57,251 7/80 - 6/81 NIEG800086 This study will snalyze the contributfon of cut-of-school experi-
Canmbridge, MA . ' sences to the development of intermediste-grads literscy skills
o, ’ - among low-ihcome children who are either low- or high-resding
“ ’ achievers in second, fourth, and aixth grades.
L h'S w ., o - ~ *
T ¢ University of Roghestar - 13,910 7/80 - 12/80 NIEGB00052 This study will reviev the intpractlon of formal education with:
Rochasfer, NY e training; the sccessibility off training to winority groups, wvomen,
. c . M and youth; and {mplications regarding the improvement of lifelong
. ledrning and productivity. .
. - . o *
- South Asisn American Education Associstion 64,144  8/80 - 8/81 NIEGR00123  This study describes and d)cmeﬂg‘-‘ tha range of probless which
Stockton, CA 4 . Punjob®(south Asien) youth encounter in school, investigstss
: « S -t R within the larger ity ¢ the of ‘thass prob-
) lems, and points to possibla strategias for reducing extatthg®
. . P bsrriers to educational equity. ‘ .
a ’ . .
. University of Delavers - ,’ 11,991  7/80 - 7/81 NIEGS00126  This study, using dste alresdy collected.in 1979-80 ia & junior
“ . Newark, DE 4 high school, will exsmine ths social patteras and socisl rafer~
< v, . ” ents for & sample of black junior high-school students involved
H ¢ “ N ‘ in reading sctivitigs in school and non-achool settings.
2 - id ~ ‘? - ~ N , .
Center for Applied Linguistice ' 28,982 9/80 - 8/81 NIEGB00132 This study will describe and analyzé 1urnlnj~¢veﬂtn oceurs
Arlington, VA . ! " e 5 . § . 1n homes of & sanpls of middle-class and lover Pufrto Rican
. P < kindergarten-aged children in & town in Puarto Rico.
EY : ‘ , ;
, .
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FY 1980
AMOUNT

( 9
PERIOD COVERED  CONTRACT/

BY AWARD

GRANT KO.

a

“
3 C X I P T I O N

’
Minnsepolis Public Schools N
' Hinneapolis, MN

N

University of Utsh
" Salt Leke City, UT.

Appalachis Educstional Laborstory, Inc.
Charleston, W .
University of Vsrmont i .
Burlington, VT

:
Verbal Intsraction Projsct, Inc,
Freeport, NY 4

*University of Californis
Los Angeleg, CA !

$

15,000

29,990

.

25,000

42,000

62,124

66,259

9/80 - 8/81

7/80 « 6,81

6178 - 11/79
9/80 - 6/81
,8/80" 9/81

2/80 « 1/81

NIECB0008S

NIEGC300060

, N1EG780201
N1EC790146

NIEG800042

N1EGB00016

Sixty-four urban Indian students will bs the subjects pf this study
in vhich Indian researchers will examins the, Indian n&mn vho
succeed in ths public schools. The study will sttempt to dis~
cover psttsmns of extsrnal snd internal support structures impor-
tant .to those Indisn students who sucteed. Rssearch will slso
exaaine the world views snd the strstsgies employed by success~
tu;.o:ndhn students 1in deésling vith their family bsckgroumds sad
schools. :

This project will unl.lthng:tlphic ssthods ‘to study how cognitive ~
skills scquired in s complex resl-life sctivity genersl{ze beyond
ths specific requirements of that sctivity o othsr contexts snd
sctivities, - . ‘

To provids support to;,:ducatlonll rsecsrch project on eerly
"childhood ind parenting,

This project is studying !ur‘ninz projscts snd sslf-planned lesrn-
ing sfforts among undereducsted adylts in rursl Vermont,

The investigstion will attempt to identify, inthrsa succsssivs
annusl’ follow-up studiss, ths influencs of mothers' praschool
psrenting skills on the childrsn's school-relsted competencies
st almnny-achool sgs,

This resssrch is sn investigstion of ths icstivs comp

of Caucasien and Afro-Aastricen mildly ratarded adults living in
ths community. R

¢ - .

141
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. Harvard Unt‘veutty S Y 16,192 3780 o 81 s NIEG770049  Research to etudy how well adolescents sre prepared for careers
] 3 y . 3 - « 8nd their ability to changs careers in lster life.
| S ’ -
= University of AQsska 76,500 9/80 - 9/8 HIBG7901§3 A cogparative study of thras major organizstions and schools-ss
R © Fairbanks,.AK ; educationsl environments. This resesrch vill exsmine the poten-
. LR ”:\ - tial of non-formal education for winority youth,
. . - 4 PO - .
Universsty of Caltfornts . 59,282, 9/80 - 9/81 " NIEG790172 This project will exantae the comparattviability of Fadtq and
Los Angelen, CA . - ! television to stimulate the imaginstion of and to transmit infor-
' - ~ wation to elewentary school-sge children of different jiges, races,
_— snd social class backgrounds, .
. . . . - P4 by
- t . ' * N ; .
Teachers Collags 1 71,251 3/81 - 3/82 400790046  Resesrch to ‘study the role of the fanily in promoting children's -~
. ‘qumtgluv,yniyc;sl:y,.f,.«., o , scquisition of literscy skills learning during upper glementsry-
“" "New York, NY° : achool ages. P
Cornsll University ' . . 150,000 9/80 = 9/81 400760150  Experimentsl atudy. on effsctiveness of family and neighborhood to
Ithaca, NY » ) . L= I - build initfative, cooperstion, and othsr positive sttributes in
. e children, '
L3 - -
. N , . o
. . . s .
1 . . . ‘
University of Cslifornia 40,000  4/80 - 11/80 NIEG790148 A comprehensive sssessmant of “ths sffects of vork on sdolescent
Irvins, CA development. Results of this study will ba"ised to sssess costs
. - . L @ and benefits of part-time work ss a supplenant to formal educa- L
> - tion, o
FEN L ! . - . - -
Centsr for New Schoola . 77,411 9/80 - 9/81 NIEG790147  Bthnographic msthods sre baing used to deyslop snd tsst s typ-
Ciidcago, IL ' ology of roln:lpnnh{el bstveen social context festures of experi~
v : . - entisl learning eny onments and the cognitive demands of those <
[ ot 2 PR - environments, . 4 ..
N . e . ) , ) i
Un{varaity of Tennessee 103,564 ~9/¥0 - 9/8i NIEG790180  Project im'atudying thé rolat{onship of non-formal sdult learning o
Knoxvil{e, TN . . 4 to ddult problem solving, * -~ - o, ~
L . ‘& e ~ - - . - : A
L . PR PR Y
- N . + . * . .
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e T . ‘FY 1980  PERIOD COVERED  CONTRACT/ " :
: : M AW ARDETE AMOUNT BY AWARD GRANT NO.' . N D B S C I‘\P T 1 0 N _ .
“ . L4 ~ \
= . Univarsity of Californta $ 194,856 9/80 - 9/81 400800024 This atudy will focus on research on the chsracteristics of
E N Berkeley, CA i effective vriting in inner-city secondsry achools. The purposes
of this project are: (1)¥o identify, dec"lbe. and analyze the
{ .- conditions, procedures, an§-outcomes of instruction that are
. ° * . . effective in different contexts; and (2) to usa the study’s
¢ results to improve the effactiveness of wrltlng instruction in
. . - - ’ inn¢r-city secondary schools. o# - ,.:
. *Educational Testing Service 439,952 10/79 - 9/80 400780065 A longitudinaifproject designed to emlne the coct of computef=
. ” Princeten, NJ 1 ‘ N assisted instruction with respect to its ef{ectivmesl as a -
. teaching devlce.
. . b4 N - ' * * . -
[ J. * s L’ o -
s, Steon Frasar University 21,202 *9/80°~ 9/81 NIEC790098 Children learn (or don't) to “psych out” seachsrs' lesrning
R . Surnaby, British Columbia ¢ - . . Ty styles. This study {s examining tha telation batween children's
e - Canada . own learning styles and the development of thefr ability to
‘ . - identify and use diffecrential teacher 1nuttuctlonal styles. ~ -
L e TOR Assoclatas .t 65,802 'x 9/80° - 9/81 400790076 Study, congmltiu and incongrufities butveon cchool afid hone
S e ' Newton, HA . . . - and é{fecta on in=school learning in fiva different racial-ethnic *
N . . .. grotps. Findings ahould contributa to improvemsnt of fnstruce
~ . ' tlbnll puctlcq and parent/school ralations,
T . Uni.veuizy of Californis 169,788  9/80 - 8/81 NIEG780159 Resasrch v1.11 attempt to detarmine how orglMun; tha clessroon
o LanJolls, CA . ' . llffeuutly affects learning,
California State University 32,298 5/go ~ 9/80 N1kc780161 Study will exulge differencas batween pupila in how quickly wnd
Long Bexch, CA R . eﬂ‘ectively thcy:udjuat to communicating in &.new clasarcom.
Univaraity of Chicego ’ 201,241 12/80 ~ 12/81 400770094 To anrenu our underatanding of the vays in vhicf: achool ayas-
" Chicago, 1L ., R : o ‘tems, gchoola, and classrooms or;unlu. allccate, diatributs, and
’ Ty utlun edqintionul resources, s .
Harvard University 10,000 7/80 - 6/ 1£G780099 ‘thh reaenrch wi1l- provide basic knovledge abeut pR&,cultural
. Combridge, MA - 4 . orgunlutim of 1nteuctlon in Spanhh—!n;ulh bﬂlngutl claas-
' v ) ' . roou-r . «® .
. - i . " “ L *
. - . » s Al L] 5t " ® LN . .D
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AV ARDETE

w“.

- .

PERIOD COVER|
T BY AVARD

FY 1980
AMOUNT

. « - ’
New York University '
Hew York, ‘NY

University of Rholls Island
Providence, R '

Center for Applied Linguistics
1ington, VA .

.

.
University of Californis
CA .

University of Cad{forn
San Diego, CA -
”

’

Univsraity of Alssks
Fgirbanks, AK

$

[ O
s

‘Texas Christiap l;r;iveul:y
Fort Worth, TX

¢

v

s University of Kentucky
., Le;tinggon, X . ’

,. v v
- * ' University of Californis
Los Angelem, CA ° .

14,916 9/B0 - 6/81

20,000 9/80 - 9/81°

48,149 8/80 - >81

40,020 9/80 ~ 9/81

\
60,000 5/80 - 9/81
* -

»

.

14,865 9/80 - 8/.81

e . bl

14,079 8/80 - 7/81

30,143 -6/80 - 6/81

14,813  8/80 - 7/81

v

LU

&
ED  CONTRACT/
© GRANT NO.

s

‘p-r s -¢ R?l P T I 0 RN

NIEGB00069,

¢

NIEC8000%4

NIEG800072

I

RIZGB00155

+ KIEC800154

RIEG800064

RIEC800067

NIZC800066

NIEGB00068

I

144 j',:?

Project vtlﬁntudy the impact of handicspped children on lov- snd
nodsrsts-income non-handd 4 ¢l snd .on the regular

classtoom tescheis’ imatruction. .

This study will test the vslidity of s conceptual model of @ °
nultifsceted motivationsl varisble cslled the students' sense of

efficacy in the clsasroon.: 4 .

Oversll gosl is to provide s dats bass and descriptivs snslysis
ofthe nsture of langusgs usage in elementsry wchool clsssroons
in which langusge diversity 1a s fsctor,

” e . . -
This two-yesr profectpseeks to directly study ths psrticipant
intersctions that make up learning structures designed to promote
%he development of*bilingusl discourse skills, ° -

-
This effort iz simed at identifying key pts sngd th {csl
framework for interprsting reward systea impacts on teather tssk
performarice and the influence of that syStem through sdninistra-
tive behavior, ° » 8

This) project will demonstrats how cultursl differencsé csn be
dated into ed {on practicss {n the clsssroom, sllowing
maxizua educstion opportunity for each student,

This rssesrch wil] investigste ths relstionships among instruc~’
tional grouping tschniques in slementsry school clsssrooms, ths
fornation of friendship groupings :mz students in thsssslage~
roomé, snd the sffécts thess twg orgsn zationsl festures of ‘
clsssroous havs on ths instructionsl work snd outcomes of stu-
Informetion vill be gsthsred on spproximately? 250 stu~

ic bsckg ds,

)’thiri objectivs of this project s to synthesize dsts frow sn
etlinogrsphic study of sn elementary school with e bilingual pro-
fig: . C .

™ L3

The purpose of.this atudy {s to better undsrstsnd the nature of
int {on among studedts snd betyeen teachers snd students {n
varied group settings in Junfor-high classrooms snd to relsts
interaction to atudent learning. . - .

dents,
dentd of diverse ethalc and 1

LS
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FY 1980
AN ARDETE __AMOWNT
N .
‘Michigan State University § 900,000
East Lapsing, MI
* Hichigan State University - 47,487
East Lans{ng, M1 -
. ‘ - ) <
. - B
4 .
James Block | 1 15,000
Santa Barbara, CA e -
“
) University of California - 14,964
et _San Diego, CA '
" bad L]
5 : . : .
O B ’
T s;nnford' University 15,000
M Stanford, CA .
" :‘ . "- EN
. Des Moines Public Schools .15,000
L Des Moines, IA
iy O
Unj.vc'ruty of California - 74,371
Rerkeley, CA
Southwest Educationsl Development Lab . 27,000

* (SEDL), o
Austln, TX"

PERIOD COVERED  CONTRACT/®-
SRUANARD | GRANT MO,

W s o e

1/80 - 9/80 400760073

9/80 - 9/81 NIEG800073

‘- ‘

6/80,- 6/81° , - NIEG800070
* v G-
. M -
7/8p - 6/81 NIEC800063
, .
NIEG800127

.7/80 - 6/8
7 %l

7/80 - 6/81 NIEG800065
N
. .
.l“ ) .
7/80°~ 6/81 NIEG800071
’ b
9/80 - 9/81, 400800035
. .
K

order to know how to better implement complex curricula,

¢ . tions and ultimately in'rluencisnchieve-enh <. '

. Yeiw

» ¥ .

DBSCR!;TIOH\

18

L

Research focusing on underatanding tesching as & cognltive process,
theréby improving the quality of teaching and teacher preparation, ’
,bothiin-scrvice and,pre-service.
.y ~

The purposes of the etudy are: (1) to describe four kinda of
student responses to clessroow {nstruction: attention, level of

¢ ’.'on daily H , self-initistive, and perceptions
of _how and* vhy they do classfoom tasks; and (25 to relate those
reeponses to characteristics of the gnltmctién that tzmedistely
preceded them, Six first—grade classes in lover socioeconomic
schools will be- observed during reading and lenguage instruction.

Play and its dinlectiz wtgh work vill be ;xnuned l;y this study
to® contribute to ensure more equality and excellence it 1earning
octitcomes for nany more studepts. '

Project will {nvestigate the linguistic, socisl, and cognitive '
skills of language-impsired children in an” educational environ=
went. Atm is to specify the skills of these children in socisl,
problea-solving situstions and to examine the dimensions of the
learning environments that influence their performance. ~

This atudy will exsmine the relationship Yetweeh management and
control of the classyoom and learning of math K d science con=
cept# in culturslly and 1inguistically distinctive childrsn 1k .

A study to exanine how five contextusl factors~(grade level,
subject ares, {nstructional format, time pariod, and school-wide
expectatfon) and two aptitude factors (wtudemt typl;nnd teaching

l'tyle) affect etyd B! -

.
Research focises on xudentl' percéptions of processes’vi
.achool and homo environments vhich communicete acsdeémic expects

This project is & collaborstive research effort’ betveers SEDL and

the $an Macrcos Consdiddnted Independent School District (SHC1SD)

designed to improve plans for in-iervice teacher education in San
Harcos. ‘




California Learning Designs, Inc. ‘

e ——83588-—6/80-~ 4/8T400790075 " This stuty’Ls asigned to exanine

P A T . w
- ' / -
» » B
&
N .
- S
N . »
. - ) e
L) '~
. FY 1980
AW A RDETER AMOUNT
-
- . Central Missouri Stats University, $. 30,178
Hnrenubur;.q_m M . .
ve, - - N . .
e | B M
'”‘ ! ’ Syrscusa University — R * 62.505
§ Syracuse, NY
: .’ . -2 .
” - Untvarsity of North Csroltna % ° 32,500
T . - Chapel Hil1, NC .
: . -,
Vel .
Un!vnuity‘o! Tlorids
. Catnasvilles FL* . .
Y. ‘ -

PERIOD COVERED

BY_AWARD

3/80 - 9/80

°
’

7180 - 9781

/80 - 9781

CONTRACT/
GRANT NO.

400790051

400790052

400790056

> - o .
. i
-
«
> )
® ! - . -
. [N ‘« .
. ° 19
° . ‘
hY
L D £ S-C R I'P T I O N

e
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The purpose of this study {y to examine and sxplain the processes

and patterns of, daily intsrsction,.the rolés

and ralationships,
and the qareer and non-career cosaitments

of taschers {nside and

outside the school context, and the implications £3r staff devel-

opment, ° .

. .
The profsct is a qualitative, sociological study of the success
of mainstreaning and-the delineation of the role of ataff devel-
opment in that success. -

This frofect,” in collaboration with a large school systes, will
further refine the conceptual framéwork to study the™

effects and, effectiveness of alternative staff devsiopment
approaches. : s

téachers’ sense of sfficacy in
“ghusually effeltivs schools as compared to teachers' sense of
efficacy in lass effective schools. -

. . , ) . .
37.7:1 11/79 -~ 6/80 , 400800002 This projact is designed to demonstrats tha short-tern usas of

Westainster, CA ., ethnography $n achool districtd by exsanining children’s languags
) . - learning (bilingual, multicultural) in school and community set=
) o’ d tings. i
. : . . P -
C s . . o - P -
- —— a X3 . . .
y .o RN . ' P
' . . - * - , .
: ' *
I . \7 ..
» . « r'd
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S } 7o IESTING, ASSESSMENT, AND EVALUATION

)f» - . .n P N

o ‘AW ARDEE

i & " N o

. Southvu; Research Associates .

N er Albuquerque, NM

o . .

° A
Crant Wood Areés Education Agency
Cedar Rapids, ‘1A

\' LY
[1linois State Office of the'.Covernor

> « Springfield, IL, -

- ¢ University of South Carolina
. Columbia, .SC

University of lova
Iova City, IA

r

\ e
Applied ‘S8eYal Resesreh, Inc.

ﬁ‘ < ' Los’ Angeles, CA .
= . s

$

FY 1980
ANt

15,000

—
L™
Y]
-
~

14,898

23,000

f

14,601

-

i}.sﬁs

PERIOD COVERED
MY _AWARD

3/80 - 7/3»

7/80 - 6/81

8/80 - 8/81

9/80 ~ 8/81

1/80 - 6451

‘e

7/'80 - 6/81

142

CONTRACT/ W

c;:::.."‘ﬁgnsb's* D 2 S & R I P T 1

NLEGS00083
'&i

NIEGB00084
4

N

s

‘e

NIEG800088

#i1ec800129

“wrecs00079

-

NIEGS00081

L
ot N

This research project will exaaine by qualitative resserch meth=
ods the processes {nvolved in the teating sifustion of native
Amerlcan students. . ’ .

The profect proposes to validate a diegnostic {nterpretation tech-
nique for certain testing procedures, Relationships between °
skille tested under different types of tests will be revieved,

as vell as tescher and student dttitudes toward the tests.

The study deals with the fesus of test appropristensss and/

or teat bisses with a focus on She local school district level,
analyzes factors influencing test performance, and conducts an
experimental case atudy to discover and test the relevance of

several types:of student inforsation, ‘

This study will investigate seven major problens r2lated to field
testing in the basic skillg assessment prograns and to the use of ,
criterion-referenced test ata st the school district level. The
study focuses dnong other problems on vaye to improve the inter-
pretation of objective-referenced test dats, and procedures to
inprave the use of test fnformstion to help identify deficiencies
of poor test schievers. .

Research will help "bridge the gap" betwsen theorstical investi-

gotion and prectical considerstion for test eonstruction (and

analysis) by purposefully sslecting test date with e varying s,
number of objectives end observing the fit of latent treit modele i

to theese’ date. ,

fhh’prcjec:'h dosigned to study the effects on messures of 3 .
achievement, both written end oral tests, in two lan ages (Span-

{str and Fngliah) -for studente who have bsen trained {n test-teking

akills compnred'tb’(ﬂ}oae students «ho have no

- - s
s . ~
- ~ =
e, *. : —toerar
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AV ARDE

Tucson Roard of Educstion '
Tucson,, A2

Vninuity.ol Florids
Caineaville, FL

vnivenity of Chicago
+Chicago, 1L,

.

»

Centsy for Applied Linguigrics
« Arlington, VA

- Al

.o

. The Paychologicsl Corporstion
New York, ¥

,Johris Hop\dna vnivenity“
Mlthar,e,

Y
-
L]

' Orlcann Plr}ah ‘Sehool Kourd .
Kew Orleans, M

$

FY 1980

AMOUNT

12,191

49,819
‘

11,082

PER1I0D.COVERED
BY AWARD

cONTRACT/
CRANT NO.

DBSCK!P‘I’!O&

7160 - 6/81

1/80 - 12/80

7/80 - 6/81

N

9/80 - 4/81

7/80 - 6/81

7/80 - 6/8%
x;-,l.’ .

7/60. .~ 6/81

NIEG800076
©

N126800077

NIEGB00078

Students lscking in test-tsking skills suffer in the Americsn
cducsfion syipewr’ This resesrch will investigste test-tsking
skilla in four ethnic populstions: blsiks, Mexican Americsns,
native Americans,.snd Anglos.

Projsct will exanins clsssroom observstionsl techniques snd
syc!muetric assessuent results to fscilitste exceptionsl child
clasaroon plscement decision-meking.
1

~

This project will develop and test & ststistical method for
building educationszl measurement systems vhich will meet the
bt!.aic requirements of fsir snd useful testing.

NIEC800149

NIEGBOOO7S

-

NIEGB00080

NIBG%,OODSZ

. . .
e

The, study will determine vheth dsrdized tssts of resding
cowprehension, in their lsck of control for structural lin-
guisticsverisbles such ss discourse type, logical ralstions
between propositions snd syntactic complexity, unfairly penalizs
csrtsin students,

. "
The resoarch sctivity will field-test the Internationsal Resding

Associntion's (IRA) sdaptation of tha “'standstds for evuuati:i’
in several loeal school districts, Ths field test vill sases
the uscfulncss of the ldapted standards to locll school prograns’
nceds. ..

. e "

4!\: purpou of thh study is to discover ways for,improving ths

uss of achigvement test dsta in educationsl management by
exploring & combinstion of recent ‘technical sdvsnces and the
expert, Judguents of sctual school uxu;eunt personniel. .

The project will rssult in sn integrsted colpuntion of pravious
theorizing snd resesrch related to eveluation utilfzstion, snd .
vill involvu both s survey study of locsl educational sdsine
iatrators’ perceptions of evsluation snd 8 linulnt!on experh&ng
to identify (lctou vhich opttniu mlut}on utiuuti
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TY. 1980  PERIOD COVERED - CONTRACT/ . .
AW ARDEE AMOUNT RY_AWARD GRANT MO, D r s c kR I P T <1 0 N -

; 0
Indiana University $ "75,675 8/80 - 7IBI’ NIEGBOOU89 This project will develop and evaluate s systenatic dats manage-
Rloomington, IN ment and information system which will provids regulaf and - .

. ~rosource téaclers of inner-city mildly handicsppad high=school
pupiles with daily records of appropriateness and sffectiveness
of instruction, as well as the progress of each student in esch
subjsct area, .

Tucson Rosrd of !duéatlon 19,966 ' 8/80 - 7I§1 RIEGB0009Q _ This grant will be used to conduct le in-dapth classroom dmple-
Tucson, AZ I N mentation study of a supplemental activitiss-based mathematics
project dﬁeﬁgned for low-schieving minority students.

Huron Instituts 21,080 7/80.- 6/81 NIEG780151 Project focusing on how to use and "coubine" dsts from differ-
Cambridge, MA ‘ ent typesjof evaluative research:studies.
» M . .

Duke University 40%000 8/80 - 8/81 NIEG?780089 Study is comparing different ul‘fmticll methods of analyzing
«  Durham, RC . long=range studies. .
#Univarsity of Mid-Anerics 300,000 9/80 - 9/81 . NIEG?50001 This research study involves tha development and operation of s
Lincoln, NE . . model post-secondary opan-learning system which reaches people

‘ through television, audio cassettes, and other tschnical {nnova=-
' tions, The system is & consortiuk of eleven universities in
, T "Tows, Kansas, Hinnésota, Misnlasippl,

. . and South Dakota.

i 0

University of Xansas '6-5.416 $/80 - 9/81 NIEG790156° The study is focusing on m reatnt of the reasoning proceases
- >

« Lavrence, KS S ? - ' which underlie students' rssyonses to abilicy testa.
‘£

1] N . 4 * . -
: Hl::hlg-n State University 60,686 9/80 - 9/81 400790067 Funded jointly with Department of Defenss depandents schools,
Esst Lansing, MI 4 . this project trains testhers on how to use taating fnformstion * 3
. , ' o . for making instructional decisions, P
- * at

.

.

.

Ruron Institute 130,000 9/80 - 9/81 600790061 Fundad jointly with the U.S, Offics of Pducation and with NIE's
C!nbrid&e‘. MA L . . Dissem{nation and Improvement of Practica group, this projact

) studies achool districts vho have succassfully tied evaluation
and test information to managerial and inatructional improvsment.

aing and evaluating inmovationa in education.

Evanaton, IL
. %

Horthwestern Untversity - ’ . 11 -260 9/80 - 9/81]}4%!;1?'90128 o Project to advancs the better undsrstanding of mathods for p‘hn-
4 .

¢

Full Tt Provided by ERIC L
s
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’ FY 1980

AW A RDETE AMOUNT
Anerfcsn Institutss forvﬂuurch lrhthe $ 285,000
Bshavioral Sciences
Wsshington, DC ¢
&
_Virginis Polytschnic Instituts and Stats 46,942
Un{varsity
Blacksburg, VA * .

. ' -
Stanford University 84,699
Stanford, CA ‘ ¢

’ . of
DeAvils, Duncan, and‘Associates, Inc. 18,077
* Larkspur, CA . .
.
— McLeod Cotporstion 7 250,511
Washington, DC - .
o
_.S

ucation Comisaslon of ths States 4,161,990

. enver, CO o . : . .
. v e - . N .
= Uniyscsity of Wisconsin 34,834

. H{1lvsukee, WI

PERION COVERED ~ CONTRACT/
___BY_AMARD GRANT NO.

23

D £ s ¢ R I P t I o0 ¥N- :

2/80 - 2/81 400790014

NIEG790140
*
I

10/80 - 5/81 .

10/80 - 9/81  NIECT90132
.

9/80 - 9/81 NIEC790155

8/80 - 10/81

°

. 400800022

’

.
1/60 - 12/80  NIEC800003

9/80 ~8/81  _NIEGI90129

T

Project is cvalusting Projaect Excel, sn urbfn ud;cltion progras
focusing on high-rsk inner-city youth snd Funded by the Depart~
ment of Educstidn, .
Ressarch on ressons yvhy students givs highly Mro$lb1| ansvers
‘on tes th pecisl eaghasis on black and vhite'students vho
sco ely low on the minimum competency examinmtion givcn
byst! 9 vulth of Vlr;inu. T,

Projlct“cmfnu ruding uhievuentll should contributc to
ths state of the srt-snd of pragtics in wltlple-uttrlbute »
-euure‘\mt of {nstructionsl prosuu. -

-

This study ‘itvestigstes cultursl dil‘fluﬂcu in tsst-tsking
skills, Findings should directly hslp i{mprovs tsst construction,
interpratstion, sid test-giving circumatancss. Ths populstions

. studied will bs bllck. Anglo, snd Hexicun-hericun.

This study is dssigned to ssrvs thh informsation aledl of atsts
and local policymakers snd program plannsrs on issues rslated to
win compeatency tssting (MCT). Ths primary objectives of the
project are to provide decidion-makers with & clearsr urderstand-

I's ing of . the dynamics of MCT and to provide a vahicle for the
{avolvement:0of parents, teschers, students, citizsn's groups,
administrators, school board members, legislstors, snd othsr

.. intsrssted parties in & procsss thst vill bslp inform rssponsivs
policy st the stats snd locsl level, n .
Project aupp?ru ths conduct of the National Assesmment, of {fducs~

, tlonal Prigress (NAEP), ® continuing Survey«of A.leticqn stiudents?
koovledgo, and t)\c hnnly-u of NAEP dsts, /

Research directed st uuuing problems encountered by black™-.
.stidents {n studying “course uwaterisls, particularly ths disgnos{s .
‘of genersl reading cmuhenuon errors, .
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N N o FY 1980
- . A'N A R D E4E _AMOUNT o
. - . . ! »
*Evaluagion Research Soclety . ., ) $ 31,660
. ca-brtdge. MA ¢ s ‘
‘ 1
- Azeriéan Inytitutes for R“eg)rch 170,383
uuhlnxton. oC “ . .
- '\;"’ '
hd i -
oM . ’ .
S - Hurog IngEitute R N o 101,250
o % Cenbrige, HA . i
R . ‘T . . 2" -~
, ‘ . ~
: mc ;&h Corporatton  + 9,605
ntain Vtev, €A v
. ks
: - . ‘ v
L, e . s v
* Yorthwest Rtgl‘omul !ducauonal Laborato' 53,054
. - Por:lnnd OR y N -
N . . ° T
- Oppprtunlt“l lnduurhu:ulon Center 5,965
~ (otc)

_PACXFiclphta, PA4 :

a

[}

PERLOD COVERED

—BY_AVARD__
e

10/77 - 1/81

2 ~
3/80 - 10/80

5/80 - S/B3

10/78 - 4/80

~

9/80 - 9/81

9/80 - 1/81
’

'

CONTRACT/
CRJ NO.
SRANT NO.

-
N1EG770069

400770107

~N

400800008

400780021

400800105

NUEG780025

-

. W™

on
.

> $ ¢ - *

P ‘T I o N

This project provides technical review and consuluuon for the
‘evafyation of the Cities [n Schools demonstration.

The purpose of this contract is to provids supportiva sarvices to
the Cit1€3 In Schools evaluation effort. These services are
provided by the school'systen. Spectuc tasks include develap-
ment of shkeholdcr groups, testinf of studenls in the program,
and ;a:hertn; of historical and dnosnphtc data.

The, purpou of this utility and synthesis study is to find ways

» t0 increase evaluation productivity. This will bs done by dis-
covering strategies designed to maximize uss for decision-making ’
and to'r increasing insight through.oron--;gdy analysis,

Evaluation of the replication of tha Career Intern Program, an-
alternative high school for dropouts and potential dropouts,
which has become the model for a two-year demonstration program
jointly sponsored by the National Institute of Education and the
U.S. Departuent of Labor. v o

. N
Research on the effectiveness of the process used to assess
nininum competency testing.

Purpose %t study is to replicate ths Carser Intern Program (CIP)
as developed by OLC of America and piloted at the Philadelphis
OIC. Evidesce of CIP's gffectiveness in achieving its objecuvu
vss found compelling in May 1977 by HEW's uucauon Division's
Job\t Disscwination Review Panel,

. P . .

>

e

3
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EDUCATIONAL POLLICY

ORCANTIZATION

~

FY 1980 _
AMOUNT

PERIOD COVERED
BY_AWARD

Vuit;un
N
Mational Institute for Community

Development
Arlingtos, VA

Dingls Associatesa
Yashington, OC

.
. YOUTH POLICY STUD(ES'

e Urban Institute
Washington, DC

Univeraity of Chlcaw
Chicago. IL :

$447,382

46,136

120,296

123,466

‘ -

148,160

10/79 - 9/80

.

+

10/79 - 7/80

9/79 - 11/80
\*.

‘e
9/80 ~ 9/81

9/80 - 9/81

CONTRACT/
GRART NO.

Various
400790036

400790035
.m
.
400800014
-t

400800015

ot

p _E,S € R I P T I O W

Prepnu‘(lon of planning papers, reports, revieve, and other
“emall procurements related to the EPO mission. ,  °.

* .

Technical assistance for granty-competition réviev and applica-
tions, and for conference management for prograp planning,

.

. L 4
To provide ngypq’i't for planging confsrsnces, grants seminars,

study group meetings, report preparation, etc. .

L4 ‘g - .
< .

el -

. L .
The purpose of this project is to support sevaral research proj~
ects on the formation, organization, and impact of public
policica for youth., ° . . b

This study seeks to fncreass the current level of understanding

of public- and private-sector relatichships in dslivsry of youth
services through: () analyzing the changing role of the volun- ’
tary aector in the development of policy related to the delivery
of youth aervices, (b) developing and teating of a model for

* comparing the cest efficiency of similar aervices, {c) ixfentuy-

ing Innovativs public-voluntary collaborative efforts and study-
Ing the effectiveness of these orfionizational and-financial rela<
tionships, and (d) pgeaenting recommendations on production of _ .
public-voluntary rs ationshipa useful to adsinistrators and
,polieymakera tnvolved in scrvices td youtiia,
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FY 1980 _
AMOUNT.

PERLOD COVERED CONTRACT/
“GRANT- NO S\

BY, Awm

YOUTH POLIE! STUDIES (cont )

Rand t.'orporation - v

Saglu Monics, CA

Abt Associstes

Canbridge,

v’

$. 77,311
RN
e

30,213

9/80 - 9/81

5/80 - 12/80

N

«

(3 . hd .
- LY
- ﬂ'\‘a'
\ [N
« ©T . [ ’
‘L
’ 1
) . .
ag o
. N]
. .
. > o
° -
A 1 - .
.
i st"cxtrruon —

400800016

400780032
\

.

15

bl

ot e PR . 5
This study is a historically grounded inquiry {ato the, theory and
practice of delinquency prevéntion in the 20th century, It
focuses on reforns and/ot prognssive efforts in dcunquency
prevention in the past, in ovde; to bstter underatand current
reforns.' . « -

This study exanines the role and effectiveness of education and
work councils in improving the trlnlLtion of youfh from lchool
to work. .

3 C
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" ‘ % ¥Y.1980  PERIOD COVERED  CONTRACT/ ) '
¢ ", A“ARD! E AMOUNT BY AWARD CRANT NO. D £ S € R I P T 1«0 W " .
.t . . 7 ! ' .
b Natfonal Center for Higher Educltlon $ 24,000 7/80 - 10/80 4008@09 Contractor will sssist NIE {n date collection and analysis and in
- N Nanagenent Systens R report preparstion for the atudy entitled Hnmclng Higher Educa=-
: . Bovlder, 00 ‘ , Y lfon in the Fifty States--1978. -
’?N: Educat ional Testing <ervlce 88,350 9/80 - 10/81 400800041 Thé, contra will prepare & guidebook which will help state
- v Pringeton, NJ - . policymekers and those affected by the policy developneni process
N ? . S Y choose among alternstive systems for {inancing specisl education.
" L N o v Ve Voo * /{
R e X L ° ‘o * .
Internattonal Buuneu Servlca - 7,855 5/80.~ 9/80 400790047 Development of & bibliographic handbook for {ssues of higher educa=-
« Washington, DC ‘ ¥ \ tlon pllmlng. managenent, finance, and onlnlzatlo M
- L)
» Fducarion Commission of the States . 111,365 9/80 - 12/81 400790072 A study of éomunlty college tuitfon and studeht lid policies in ¢
. Denver, CO . - the 50 states and the affect of these policies on/access for low-
. N income, minority, &nd nontraditionsl students,
- A
N “ . v . M R . .
» N * > ’ - . 'l
3 o s ’ . - P .
4 CyH. Leinwand Associates . 38,347 11/79 - 6/80 400780024 This project w111 resulg in tvo dgjor products: a data archive
sl Newton, MA " a - - for the Alum Rock Education Vduchdy Dempnstrftion Profect and dh
N - ‘archive methodology handb‘ook that is dell;n to guide the dwel-
: . » opnent of archives for larxe :ochl lclqnc dnn buu.
lnternatiml Rusiness Service » 34,992 5/80 - 5/82, 400770086 ovids :uppott tor the preplntlon bt Ty nporu by .
Hlshlngton, o .. - onal expg ru on research findihgs an oburvnt!on: in the :
: R (] -, econonlcl and finance,of higher educatiop. . B
- » ~ . . .
REducstion Comisalon o( thg States 247,137  6/80 ~ 5/81° 400800042  The purpose of this project ia to inforp stats-lavel education
- n . Denver, CO - policymakers and other Interested partfes stout recent school
. N . , Tinance developments {n the courts, stite legislatures, snd tha
* : e - M acndemic community, \ctlvlt{u includa publication of a quér~
iy N 2.«\4—————4 .. " N .= terly newsletter, prepanation of polity papers, and sponsorship
' ' , - ’ . of periodic regional workshops:
' . . - ! . * e
. ¢ g s R T v v > . . - .
- e D ~ N
- * M M
. - ’ .
o . : a. ¢
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Y 1980
AMOUNT

. e
Westioghouse Evaluation lnntitu:‘e
Evanston, 1L "

’

XUniversity of California

Berketey, CA o
mJ
. e’
¢
-
4 .
. Ad P
.
' . .
’
o . . <
f
. e
" L} L}
.

2

$ 209,300 3/80 - 12/81 ° 00800004 ' The contractor will design and implement

PERLOD COVERED CONTRACT/
DY ANARD . GRANT MO.

P 28
(Y . ._. - .
. D_E S € ® ! P T @ 0 N 4
tudy on the econontc,
socialy educational, and prganizatibnal ffects of operating "
sctfole of differing |1ze.k . .

90,052 12/79 - 11/80  NIECS800004 Thie aulcidilélplinaty research pfoject |ie exploring children's ~

uee of time outaide‘of echool the dégree to vhich it
- influenced by the enactment of tax and expenditure limitati
Californis. , ¢ .

been
3 s in

o
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ERR L . © LAW AND PUBLIC HANAGEMENT - - . - .
e » . . .
’ FY 1980 PERIOD CQVERED  CONTRACT/ I% ‘- .
“. i AV ARDE® AMOUNT BY AUARD CRANT NO. D _t 8 C X I P T I 0 N
Ths Huron Institute, .- $ 13,464 8/80 - 8/B1 ¢ NIEGBOO136 The study will examina the political factors that affact thas
Cambridge, MA * . 4 ? L. .y developaent of public two-yest colleges snd their occupstionsl
E . » - \ progrsns in Vashington (stete) and Illimofs. . .
A N ' > L]
>, . University of Washington -~ e 61,352 7/80 - 12/81 WIEGB00138  Thia study focunn on two problems: (1) how policymakars and .
. JSeattls, WA . ) snslysts can understand the progrsamstic condequences of policy *
e . . ’ T deciaions, and (2) hov the Yedersl government can influence move-
", N ment from uhool to work.
. » University of mrylnnd 57,640 _9/80 - 8/81 NIEG800139  Thia grant providn for s historicsl snalysis of the development
. Mltimore County Campus * ‘of public poli:y in educstion during the period 1961-1969.
. ¢ Baltiwore, MD . =L, : v
. ® . . .
. Cornall University ) 14,096  6/80 6/81 NIEG800049  This study will examine ths baaie of New York lav prohibiting
1thacs, NY' , ¢ O arbitration of locsl board tenurs decisions. ,
. . . )
qooru Hashingten University 9,995 4/80 - 3/21 NIEC800043  This wtudy uelu to identify emerging and continuing educational
. Veshington, ' policy issues in 30 atates. The study will provide a current
k ‘ N pleture of the issues, peopls, and processes that maks up the
. . . world of eduutional policymsking st the state ltvtl.
* J
. Indian Education Trsining, Inc. 73,074 10/80 - 10/81'  NIEGS00001 This study will uplore ths legielative history of Public Lav
. ’ Albuquerque, MM, N . o 95-661, Title XI, {nvestigete the implementstion of thias enact-
¢ ' . N . . ment, examina its effects upont LEA's snd native Amsrican school
U ‘ ! v r bt . children, and sassess ite sfficacy ss 8" tool"Tor schievement of
. - ’ educntioncl equLty.
., . . , " . .
, Inatitute for the Study of COnte-ponry 11,786.  6/80 - 9/80 HIEG800050 This ltudy will survey nnd assesa the echolarly litersture and
* Sociel Problems . * « theory about the public rolu of privntl orgenizations of
. TSeattle, UA’/‘“‘—“’ - ' . M tenchen. i
§ Natfonal Center for Stats Courts " 96,960 9/80 - 9/81." ' NIEG800137 Thia xnnt proposes to study the distribution of educational
Willismaburg, VA | . i N gquity litigation betveen Federal and stete courts. The study
Mg . ¢ © 3 . vill explore &hether there hee been 8 trend in recent yesrs
N , ¢ ° N B 2 - ", . towverd sn ingressed use of atate courta in educational equity
‘ \,‘_ v . cases and will dxamine the queation of forum choice--why sttor-
‘ . ™ . ' ¢ nkys choose the Federal or state courts,-
* a h

‘e L
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AV ARDEE

Y 1980
AMOUNT

Rand Corborstion
Sants Monics, CA

N;timKOPinim‘ken‘earch Center

Chicsgo, IL

Aspirs of Americs
New York, NY 3

—

Arizona Ststs University

Tenpd, A2

) 1

> . Universitysof Illinois
‘Urbana, IL

- 1

Shaker Heights City School District

Shaker Heights, OH

University of Mianssots
St., Paul, MN

S

Hanlchgutt} Institute of Technology

Caxbridgs, MA

S

7’

$ 112,939

73,643

PERIOD COVERED  CONTRACT/
BY AWARD GRANT NO.
. ¥
4/80 - 3/81 NIEG800030
S
9/80 - 9/81 NIEG800051
- Q
4/80:1 3/81  m1EG800039
) .
/80 - /81 . NIEG800047
.o *
9/80 ~. 9/8/ ufecsoolss
EEEA .
980 - 9/81 NIEG800189
9/80 - 6/81»  NIECB00192
"0 >
9/80 - 9/81 NIEG800184,

157 .

b £ s ¢ X 1 P T I o
-

This study will examine the u;le of ststes (pcﬂmul,' cdltuui. > 5

snd orgsnizstional factors; role of the‘governor;

and stste departments of educstion) in implementt!

cation policies. :
4

nd legislstivs
Federal edy=
’

¢ .

This study will explore whethér, st the Fedérsl level, s major,
objective of educstional policy is the redistribicidn of '
resources; snd whether, st the local level, Y ujgl"objectiva
1s economic development. N

‘l

~ .
. ¢ .

LS

The study sddreSses the need for understanding and analysis of
the policy impsct of more than thirty suits”Srought by litigente
clsiming that lsngusge of instruction snd refsted policles snd/ «
or practices precluded their rights tosequal educstional oppor-

tunity guscanteed under the Civil u;hn’uu(ﬂ:luf'uj. .
, . @ - ’

G
This study vill examine snd snalyze ths org‘u!ud gréips, sgpn-
cies, prganizstions, snd individusle vhich influence the sta
legislature {n the formulstion of educational finsncs policy.

This study identifiss diffsrences in sttribution (intnrput.t!oﬂ,

given to a particular behavior) msde in.a lsrge varfety of school~
related ‘situations by Hispsnic studenty dnd Anglo“tedchers tsused -
by culture role. Ty ° st .

. ’ - -
This study exsmines black students) sccess to "gifted snd talented"
programs. It will include sn sxlensivs literstils raview snd’®
intervievs ofy hesds of gifted and tslented pr % 35 schoal
Uistricts fdentified ss ct!eet‘;va. v - A

A

This study is pp¥psring s comprehensivspsta= yn‘h of the~
resesrch e¢ffopls on cooperstive, !:onpntitiv-,_ d {adividusle
iatic learnifg situatdons.. It will~jook: spec{ficsifly Pt inter-
ethnic intefsctions’and rolstionshipey , ‘v, . [T
’ - . -

an 4nvestigation of iaterrsl tions batwaen lebor ,
relgtions 4 desegregation, identifying a:‘i snslyzing how tesch-
erg and their union representstives impac

yxhe desegregation

This study

.
fu -

d Wi ®ie

. .

Wad 1

.

4

N

procéss through ths prockss’of collectiVe barkgining. Thres » * *
vaites will be studied: Boston, Dsdq County (Florida), snd Los
Angeles, PRI - 'y . .
) ' o e . : ! .
) . . ' LA -
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[ 0 . . .
This study {s analyzisg data collected for sn evalustion of the
pment Corporatic -
:::::';o::::“f“ on >. $ 6,385 9/go - 9/81 »NIEGBO0163 Emergengy School Aid Act in order to absess the causal link i
by ' > between the percentage of blacks and vhite hostility in deseg~
. . . . regated schools, .
Washingtof Untversity 20,982 /80 ~ g/81 NIEGBOO187 , This uuéy 1s examining the consequences for non-public schools
St. Louis, MO g . (and the reciprocal consequences for the St. Louis Public Schools)
. of the court-ordered desegregation scheduled to begid in September
" , 1980, R R : .
Cathotic University ofsAmerica 23,094, 9/80 - 9/81 NIEG800193 The goal of this project is to describs the rols that schools
Washington, DC & ' . - play in residential segregstion processes. It 4a exploring
/the relationship betveen school segregstion levels and levels
‘. - . of housing discrimination by testihg the propoaitiona that school
. N . , segregation enhances residential segregation through its effect
< -~ on housing marketing practices and, conversely, that school
. hd depegregation under some circumstances veduces housing segregs-—
~ ! . '\Lj ", tiof through s lessening of housing discrimination. . R
L3 .
” Huron Institute . , 141,566 11/79 -21/80 400760163  This contract vis funded to develop effective strategles to
Caﬂbu(ké. MA . implement the Experience-RBased Career Education®(EACE) Prograa®
’ ~ . . dnto the mainstfeam of educationsl Rractice, transforaing it
* Ut , L. . 1 from what had been largely an experinental program effort.
! . . ’ . .
. - ) - ‘ e " .
’ ) . < . S
ek Rand Corporation » - ) . 78,266 8/80 ~ 8/81 N RIEG780150 Reuearcl" on the impact of different types of deaegregstion plans
Sants Monica, CA , v . . on the learning of hasic skilla by sinority students.
' Univeraity of Wisconsin ! 160,616 9/g0 - 12/81 N1ZG790183 Affirmative action enforcement in highsr education. . ,
. Madison, WI . M . . .y ! . . i
. - . . .
Stanford ,University 25,168 12/79 - 11/80% NIEC800111 Support fort four comissioned papers o educational policy °
=, $Ssanford, CA . B formulation, especislly higher edugftion' policy; and-the Insti-
M « . , tute for Reaearch on Educational nce and Governante confer-
. * * ot ence on Costs and Pinancing of Recurrent Education Categorical
. s * . Grants 4n Education,
A‘: M . s < . v . " »
° - 4 . ’e A
- * - ¢ e rs - v
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Rand Corporation
Sante Monica, CA

Rebell”and Krieger

New York, NY
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1/80 ~ 1/81

PERIOD COVERED
BY AWARD

6/80 - 6/81 °

I3
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CONTRACT/ 3 - ” , .
GRAKT NO. hd D. £ S «C R I P T I 0 N
NIEG800048” tThis study | witl® coaparé®the formal and informel umgned’: systeys
used by thfes Federal education progians :o affect state and Jocal
education policy.
NIEG800033 This“is a study of the Office for Civil Rights (ocn) investiga~

tion in New York City into & wide variety of alleged dlscrimina-
tory practices, including teachsr and student placeaents, :uck~

,ing practices, suspension and disciplinafy procedurss, and '

*
employment practices. The study will focus on issues of inple-
mentation of Federal policy, egalitarian :heory. and, ia con-
* Junction with sn earlfer study, conpuhonl anong the three
branches of aovernnent. s

~ - A »

’ . 4 [

N
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. " © EDUCATIONAL ORCANIZATIONS AND LOCAL COMMUNITIES ' A 3 N
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o, FY 1980 ' PERIOD’COVERED CONTRACT/ ,
[ A W ARDTETE AMOUNT BY AWARD GRANT NO. D B 8 ¢C R I P T I o ¥
. — 7y
. . i . .
Vanderbile University : s 68,662~ 9/80 - w1 "NIEGS800L70  Thie study will, exsmins caes studies of echool districte’
' ' Nuhvll}%. ™ . N & responses to declining emrolimente snd sna)gze them to find
A N : cxphutiom tnr the chogen sctions. ,
. .
Univenity of luﬁwtl . . 15, SJS ) °8I80 - g/8t NIEGB00160 This etudy vul bagin to explnrc the extent to which different
. Urbana, IL ‘o : € = s types of mocial settings in schoole sffect patterns of communica~
i . - l‘ 3 tion snd teacher sttitudes toward change snd improvement,
L
- This study will examine the politicsl hisgory of decisions to
[ ] g:::fi:it‘ymof Huhmgt&n W%, 8/do - et ‘NIEGSOOIS.I close schools in Seattle during the last, five yesrs, in order to
o ’ — . . ,f . dctcmina vhat factors cnntributed to thess decigions.
- Southvest Educstionsl Dévelopment Ladora- ’ 12,20p 8/80 - 7/81 : NIEGSOO130 Thie ltudy w1l explore the copsequencee of role strees in a
to! N - group of juilor high-school teachiérs in s varhty of ncuny-
R Auvatin, TX B - <a . . nixed _achools, . )
- , University of Illinéis ", . . 108,074 8/80 - 7/8[;" RIZGBOOL52 The purpose of this study is to understand how school syperin- *
N ' Urbane, IL * e < Lt N tendents manage important issues and thus'control the range and
. . ° W .o - . type of ssrvices of their achool dietricts. .
» -
~ . Y . 0 - This study favalvee case studies of tHe growth snd effectiveness
::3,' l:::;‘.'g" 2t 611'26"-, 8/80 "3} NIEGBQOLSL o, of educational service centers, drawing on theories of inngvation,
o - ! 4 \ P LY -, organizational growth snd devd.opunt, and interorgenizationsl
., . . . - L ' S teh?llnnu.
i University of Qﬁicl&o .. ~ !S 467 9/80 9781“‘%.“ HIZC800169 The study will exuiu- ths means o! centnl-ofuc- contr over
.0 Chicsgo, IL “""’ LAY - princtpsls, .
v . - - . -l
STy Ullvnﬂty of Alsska 1 »3’ - ]4,977 8/80 « 7/81 NI!GOOOIL) The study vill ine the of d slization of o~
S &  Fatrbagks, A% . o . ~  education to the locsl level fn rursl Alsskad comwnities of
. . U t e . I various governance structutes snd kinds of populations. .
P . . . . "
. . "Washington Unzvenny . 40,247 ° 3/80 - 12/81 \WIECA00186,. The study will exsmine the relationehip bltvnn the evslustion.
, ' SO, Loute, M0 . . and suthority systens of public high schodls snd the extent to
. . Y s '?’: - a0 » .which students {n these schools becoms aliensted, o
-, . ] o, y:
\ . f - Univergity of Lowell o ., P -;JZQ,JAO" 8/80 - 7/8Y fixdE800148 e prnjcct will exsnine varioue rnponul to enrollment decline
B > Lowell, MK "« . ¢ -‘i ‘K;, - and. the ethcn ot sarollment decline dn nh:lonp mn; tuc}uu.
: . . . R s 2‘ - LY . ) ,
L -j! S R -, \., .
.. . . . . . . - v 0B « . . ,
O R . . % X
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) © .FY 1980 ° PERIOD COVERED  CONTRACT/
AW ARDEE AMOUNT BY AWARD GRANT NO.
. GRANT HO.
[ ]
Righ/Scope Educstionsl Resesrch Foundstion $ 71,668 6/80 - 5/81 NIEGC800046

Ypsilgnts, MI

University of P{ttsburgl
Pittsburgh, PA .

Univarsity of Californis.

Rarksley, CA ~ \ .

o

University of Xansss ,
Wichits, XS '

-

Institute for Responsive Educstion -
Boston, MA

University of Weshington '
Seattle, WA .

>
Pennsylvanis Stste University
State Collegs, PA

Abt ‘Associstes
M\Cnbrldge. HA 7/, 4 o
Centsr for Cross-Cultursl Studies
Un{versity of Alsska ' .
Fsirbanks, AX

Washington University
St. Louis,' M0

.Southern Illinois University = .

Carbondsls, X, A
.Cornell University * «
Ithacs, NY -

‘., ) .

88,852 12/79 ~12/81  NIEG80000S

52,450 8/80 -~ 8/81

NIEGB0016S

¢

v
- 11,252 5/80 - 12/80 NIEG800053
2 v ~

13,422° 9/80 - 9/81

9/80 « 9/81

NIEC800171

19, NIEG800166

T e~ V19,887 9/80 - 9/81 N[D:BOOUI

- -

26,909 9/80 - 9/81 NIEC800181
20,315 9/80 - 12/81 - N1EGBOO18S
] I. !

93,119 /80 - s/81 NI£G780074
14,69  2/80'- 12/80 " Niecr60077

o - ..

70,617 2/80 -11/80

N1EG780080 ~

Ld - -
exsmine the Iechall'ﬂl that operate to ‘ruut
fog, of en ¢ fon {o s school.
N

The study will

inpl
P

Resesrch y111 focus on charscteriqtics relsted to high schievement

¥ rates of ‘students in prddominantly black Jrben elementary gchools.

A historicsl study of the common prel'luru for primary educstion -
in 19th-century Britain end the U.S., snd of the different vays
of orgsnizing schoolisg. *

The grantse vill.orglnize and convens s conferencs {n which the
psrticipants vill explore the problems involved” 1o~ classifying
snd gonpcrins orgsnizstions, inépluding schools. &

A reviev and snalysis of studiss that describs ccgool bosrd
1 ity cdncerns.

Tesp eness to

A reviev snd snalysis of c.;eer mobility of nonteaching profss- *

cim)h in universities. . L s
. 1 ! \

The project vill Study and report of the role of vomen

changes that took flsce in Cornell University, Mt. Holyoke, and

Wells tollege during the parisd 1875-19218 '

N .
Project will study four collégés in order to develop
-8 model of institutionsl pehavior during s period of decline.

Resesrcher proposes to conduct sthnogrsphic study of communica-
tion pstterns st the University of Alssks.

- 4 .

. ”
faculty,csreers
to uncover long-tern gffects of chsnge. ., -

-
Study of the gffects of sn innovstivs school and
over 8 15-year pertiod,

Anslysis of cchgﬂ supsrintendents’ sctivities snd rolss {n dsily
vork &3 they compsre to those of othsr.executives. -

Survey snd case studiss of power,’ suthority, snd decision-making
{n schools end districts, snd effects on educstionsl outcomes.

. s \ It . " o e
&4 . .
.. - . ‘ .
.
,/{ . ~ - . e
. - . v » .
; [ £ . . ‘ ., Y » . N (]
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’ AN ARDTETE - AMOUNT
- . s T
) ) University of Rochester % 2,99
ha Rochester, NY .
* National Opinion Re-urch Center 108,223
» Chiq_pgo. 1L
(4] Mlochtn. Inc. 8,372
. Vsshington, DC N
University of California . 71,014
San Diego, CA -
. *Amcricen Federation of Tenchen/(ﬂ‘t) 125,000
Vashington, DC ¢ N
- ‘ 0
R
1
~ University of Pennsylvsnia 173;197
Philadelphia, PA - -
“ B .
Waconsin Center for Public roucy 3,446
Hadhon. ¥1 , .
New York Interface Developnent Project, !nc. 45,532

New York, NY . .

University of Wisconsin - 38,046

‘ *Madlson, W

Carnegie-Mellon Unlversity » 92,895
Pittahurgh, PA . [ .
Universit; of I11inois ‘ 49,563
Chicago, 11 R
Stanford Un(vonity N : 57,496
Stanford, CA .
. s .
’ . .
t
. ‘e ! .
. . . .

PERIOD COVERED  CONTRACT/

-~ &
, ’ ' 35.

% ) .

BY AWARD CRANT NO. D E S C R t P T 1t O N
5/80 ~ 6/81 NIEG780086  Comparison of |chool-bond behavior under condiuona of growth
apd decline. A
9/80 - 9/81 NIEG?80100 Historicdl study of.wrking peoples' interests and hov schools

4/80 -5/80
9/80 - 9/81

6/80 - 1/81

9/80 -gﬂl

12/79 -

2/80 - 11/80
. "

12/79 = 12/80

12/79 - 12/80

1/80 - 7/80

2/80 - 12/80

.
N

»

2/81

400780027 ;,
NIEG?80177
£00770092

.

NIEG790154

NIEC79001S
NIE0790016

16
NIEG790017

1
N1ECT90018

v

NIEG790019

NIEC790020

162

responded to t‘hm in Chicago, San Prancisco, and Atlanta.

Study of classroom organization "as. it reflects differences in
adninistration scross schools. .

Analysia of the processes of referral and plaesent of |yech1
needs students and the effects of these on the |tud¢nt| futures.

The study will exaaine the impact of chlngn in the educstional
decision-making process on grass roots participation. It deals’
with informal netwvorkd iritiated by parents to pgomote educa-
tional programs for children whose intereatu ars ot repte~
sented by local school authorities. v
Study of thé relationship bstween the family, the organizstion of *
the school, and the organization of work in 19th-century Phila-
delphia, and ‘the hylicltitmi of thess patterns for sconomic well="
being.

Study of the,conduct of high-school socisl |tudie| classes as
they reflect school organization. -

Study of effects of decentralization in several New York City
dintricts. )

: Study of the orgatization ol nmat schoola with di"-ring pro-

RTans,

f

Analysis®of how school officials learn about and respond to Yed=-

' eral regulationa.s s .

Study of ‘h! work of school prificipala in Chicago.

.

Analyais of development of the diviaion of labor that made admin~
istration a male occupation and teaching a female occupation, and
why this pattern persists.

[ ’ ’ , -
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Clsremont Graduste School
. Claremont, CA .
. Vanderbilt University
Neshville, T

JVK Intsrngtional Corporstion
Annandslef VA

ationalfOpindon Research Center

hicago, IL 4
-

Instituts for Sociel Research

University of Michigan -

Anx.l Arbor, MI ° .

Oskland Unive\uity L ;

Rochastsr, M1

L] £ ]
Canter ofi Techyology, snd Society
Canmbridgs, HM%

" Institute for Social Resssrch .
¢ University of Michigsn -
Apn Arbor, M1 , ,
Yar vest Lab for padcation Research sne
Development .
s . Ssn Francisco, CA t
National Rural Cente
Washington, DC B .

-

. x

S s N »

g .
C.ﬂ.‘uim’lnd Associates
‘Newton, MA .

Q ™~

ERIC . -«

R A i Toxt Provided by ERIC . B .

v-l"'?‘ -(' 4 N s

AMOUNT

v .
$ 93,086

‘106.9;7
&
3,688
36,444
106!433

83,760

51,888

o

’

36

33,507 1/80 - 9/80

164,000 - 7/&- 6/81

. _r M s Y
FY 1980 PERIOD COVERED  CONTRACT/
RY AVARD GRANT NO. D B 5 € R I P T I 0 RN
»
3/80 - 1/81 RIEG790036 Study of citizen participation in colllctiv; bargeining' in educa~ °
N ' tion snd its effects.
1/80,~ 1/81 NIEG790037 Examination of selected schools in the Nashvills School District
to determine the extent of the spplicstion of new procedures for
. . » educating handicapped children under P.L. 94-142. .
o«
Y.
2/80 - 10/80 400790080  Study of women and Sinorities ss sthool principals.
s - *
1/80 ~ 12/80 400790005  An sxplorstory study to ¢xamine ths {mpact of p:rent networks on
> local educational dec'ilion-lukin;.
. . * .
1/80 - 12/80 400790006 A study on ths sdjustment of new teschers to thsir first pasi-
tions, with emphasis on_ socisl support-netvorks anmong nev tesch-
' ers. e
5/80 ~ 1/81 400790007 “This project will examins ths procsss of dessgregstion in the
schodl-community social nstworks in s Midwestern clty.
1/80 - 12/80 400790008  Csss historiss snd comparstivs snalysis of networks for inproving
el¢mentry snd secondsry educstion, -
. o B
NIEG770023  Conduct of field experiments on effscts of sltsrnatiys school
prograns for disruptivs snd delinquent adolsscents who otherwiss
. are 1ikely to bs sxpsllsd or suspended from thasir schools.
: \ . R
40078004 for a 1l grants compstition for rssssrch on expsrienced
tesclier centeph. A

55,611

L

9/80 - 9/81

NIEG790166 An investigstion of -America's smslfest rursl schools.

163
R

35,868  9/80 - 9/81
2

400780054

‘. - v

‘. . i N . )
:‘ s, <« ) 1
. R .
To provids additional support to complsts the construction of & §
conpensatory gducltion study dats srchive. °, o7

- & .
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: . . ¥Y 1982 ,PERIOD COVERED  CONTRACT/
N AW ARDEE __AMOUNT RY_AWARD 5« GRANT NO.
e, - N . — -
Center for Zducstion Policy snd Hargement $ 117,718 2/80 -~ 9/81 NIEG800110
University of Oregon - . .
. . . Eugene, OR *
N ‘“ ( - ., ~
M -
<. Enterprises for New Directions, Inch ¢ 22,403 -3/80 - 9/81 : 400800028
B Bethesds, JI0¢ , " -
- - " L)
*Ngtional Academy of Sciences 170,000 2/80 - 2/81 400800006
Washington, 2 ~
7 . . -
. - s
Y N * 1] :
2 ‘ T .
. #Florids State Univarsity: N 49,619  9/80 > 2/81 400800019
. Tallshassee, TL LA
¢ . v [] J . ?
. Abt Associates . 100,000 9/80 - 9/81 400800017
. Carbridge, HA . t
‘ « e ) . | R
- f Abt Associstes . * 79,995 9/30 - 9/81 . 400800027
- Cnnbr!:dge, HA ] . .
b , -
., . s M
v , ~ e ) L_,“ Y .
N Systens Davelopsent Corporation 65,000 * 9/80 - 12/81 400800039
A Santa Monics, CA . R K .
e - a‘
N '
£ .
- ) -
o e ' . ’ -
. Q . . e
. . B .
FRIC  + . e
P 3 - . ,

Development of s dissenination program involving trsinihg tor
sprincipsls and locsl district sdainistrators, as vell &8 the

development of training materials and practitioner Aeatmufbued

on resesrch findings.

wvork
~

N

Review and synthesis of the current research on "work, Llly fina
nity.” The particdlsr emphasis will be oo the sbility of .

fanilies to educate and socisdize children with sufport from

schools, and other goumunity institutions and with particulst o

reference, to family &tructure. .

A preliminary exploration of comaunity-based prograws that

in conjunction with schools to derve minority families.

°

' N
A review snd synthesis of the experieace of a major Yederally-
funded educstional tesearch project that vas innovative in its ~
use of case-study rasearch methods. .
A two-year study of current practices of selecting school prin=-
cipsls, together with s>studywof selected innovstions ia luc{h I
puc.t!\cnu—k six-mont 1sseminatfon option exists.

.

The uuéy'vill anilyfe vhat fappens in tvelve districts ss school * -

bosrds and schogl¥personnel shift from junior high to middle S

schools. Tho £inzl report will susmarize tha case studies u.\d

tndicate vhat factors contribute to productive planning snd .
’ * @ ! -

<! i s

implementstion.

. W

A
Developnent of a set of papers to advance theeuse of thfory and
methods in school desegregation rescarch.
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D1SSENINAT N AND IHBRROVEHMENT OF PRACTICE
i e 4 { .
PR R y . >
co- ® 'FY 1980  PERIOD COVERED  CONTRACT/ ’
D EE - AMOUNT X AWARD* GRANT NO. D T s € R I P T 1 0 N
Natiofal Tnstl Community YT § 307,219 /80 - 3/81 400790036  Management of seminars.to provide fjeld participation for program
< Develofmey ’ “" / - . planning and seminare for research and development efforts.
Rosslyn, ¥A -
- h I ~ ’
fv‘ . ¥ 153,476 vartous = Various Preparetion of planning papars, reports, ravievs, and other mise
. N 3 . callaneous small procurements for existing or proposed projects.
) 63,043, 12/79'~ 9/80 400790035 Provision of téchnical assistance to and conduct of ragiona¥, s
. e . . tasaarch and dévelopnant workshops and seainars. o o
s - ’
169 . ‘
. . . 9 .
- R R
/ A . . .
“a S ’ - . . -
[ 1]
‘ , et R ¢
. . A
, 1 . . .
v oe \ f
. + M ’ . .
. e — .
. - + * -~ *
. , > -




- 3 i) -
* . , .
B . T
L)
. @ »
» . . . - . " ' 39
%e , ' : - , '
i 7 . 2
Ay
. o Ezperimental Program for Opportunities in Advanced Study and Research in Pducation: The purpose of this grante.program is to support experi-
. mental activities that ‘demonstrate effective ways of -incressing participation of minorities and women at an advanced level of educationi) research, -
.
: FY 1980  PERIOD COVERED  CONTRACT/ N
AW ARDTETEE AMOUNT BY AWARD CRANT NO. D £ S C R I P T 1 ™ N 3
A =L == - -
University of Southern California $ 9d,800 9/80 - 9/81 NIEG780229 7 Lo N < o 7
Los Apgeles, CA N
. / 'S N
La Casd de Puerto Rico 40,000 .9/80 = 9/81  NIEC780187 - ;
P Hartford, CT ) / .
» S ' ‘.
) “ Howard University . 84,500 9/80 - 9/61 NIEGT80181
o Hashington, DC ! . . , @4
Nationa)l Council of La Raza 100,000 9/80 - 9/81+ NIEC780186 s , - .
Washington, DC s : , N '
. . . : N . ) /
3 . . . .
’ Purdle Untverst , 18,088  §/80 = ¥/81 NIEG780233 » ; .
® . W. Lafayette, 1 R .
. N : >cuntl for Opportunitlea in Advanced Study and Ruurc‘ o
"4 : (aldo contihued on the following three pc;u) \ ”
v festern Hichigan University ' 63,000 9/80 - 9/81 NIEG790011 o - . - A .
a psilantd, ML ¢ LN - -
. . . ce . .
! San Diegs State University 81,500 9/80 -~ 9/81 NIEGT790006 . . - . T s
San Diego, CA . .
H ' . o
. A , . s g
N ‘ * . ! - . - o
'Americen Hedtcal Women's Auocutlon 45,000 9/80 ~ 9/P1 NIEG790007 ™ -~ .
Tucson, AZ . o N . .
-
, . » . ' M . . , - «:
Virginia Unlon Untveraity ® 74,979  9/80 - 5/81 NIEG790008 . - -
Richmond, VA - - . . .
. ; . . » - . - o \ -
- - -y - .
. P A ‘ * ol . ..
P
. - . ’ -
. ‘ h - ’ "
. 4 ' 1 . - -
\.1 . » . a ! / .
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=ERIC
R oo provis by e

<%
v AV ARDTETE
’
“University of Alabana [
TuScaloosa, AL
- )
MALDEF *
Ssn Francisco, CA *
— - 't

. —

MPS/UH Teacher Center
Hinnesota University s
Minneapolis, XN 4

*Graduste School and Untveult} Centér of
the City of New York . @
New York, NY

- [ '
Radcliffe College
Cambridge, MA * °*
Cologfo,Cessr Chavez L
Ht. Angel, OR
‘A(‘ ‘

University of Texas
'Ayséin, TX

4
Asisn-Anerican B{lingusl Center
Berkeley, CA « L

. 2 F 4 A. .
Michigen State Univessity
Past Lansing, ML

S Moomsbury West, Inc. ¢ 2
San Franclsco, CA
; s v, }
° . o A “
e . R
. ¢ MWL
do0 T -t

AR ety I -

UNT

$ 75,000 9/80 - 9/81 NIEG790009 =~
» . .

78,000

D N
TY 1980°  PERIOD COVERED CONTRACT/

BY _AWARD

9/80 ~ 9/at

. 49,950 . 4180 - 9/81
- .

R, 997 e/s0-¢/st  4cor80036 :
. , ’ ) 3
- . 4
L) M . - .
- 0,477 9/80 - 9/81 NIEG780236 }cnnn for Dppoitunlt.’lu in Adv:nced Study and Research (c:out.) .
48,488, 9/80 - 9/s1  .N1zc780j88 2
- ” *a i - .
98,955  9/80 - 9/81  MtEG780227 ) =
0 .
40,000 11/79 - 10/80 ~ NIEG790010 s . :
s |- 187
83,885  8/80 - 8/81 NIEG790052 Lo =2 .
. AP -~ . ' 4 .
90,000 6/80 ~ 5/81 NIZG790065 . T - :
v » SR
- ' .
- o .. - 2 .
. t
. ~ . oT . Pn . ‘ )
- b T ¢ ‘ .
-0 M | T
- N . . . . . !

GRANT N0.

x

0

KIEG790053

NIEG780180 -
.

1]
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A Fuliext Provided by ERIC
N -

RIC .- '

"

R \ N
. )
\ > y . ' *
. . FY 1980 PERIOD COVERED  CONTRACT/* . N
ANV ARDETE AMOUNT BY_AWARD GRANT H0. D _EB, R 1 P 1
] . - .
Northeastern University 5 84,000 6/80 - 6/81 NLEC790066 ) S ‘
Boston, MA .
, . I3 . .
Hinnesots Depsrtmant of Education o " 45,000 7/80 - 6/8L Ngw790067 \
St. Paol, M R
\
° ‘ . :
Universicy of Tennsssee . 90,000 6/80 - 7/81 « NIEG790068
Knoxville, TH . ®
’ - >
University of Ceorgls 76,000 $/80 - 6/81 NIEG790064 ¢
Athens, GA . R P
City University of New York . 77,000 9/80 - 8/81 NIEG790060 .
New York, RY " P .
3
~ h »
Hampton Institute ’ - 45,000 5/80 - 4/81 NIEG790061 >cn$: for Opportunitiss in Advanced Study and Research (cont.)
Hnnytgn, VA . , . . N
ASPIM of Aneclcs, Inc, . 105,000 7/80 - §/81  NIEG730062 )
Springfield, VA
. -~
Nattonal Assoclation of Asien and vgcu}g\ 45,000 9780 -~9/81  NIEG790063
Asericen Educkfioy - .
”Sclttle, WA L \, L - wy \ .
Latino Instituts . t 100,0000 $/80 ~ 6/81 NIEGJ90069 ) o
“Chicago, 1L : . .
4 .
° . £ O '
. S - s
Welleslay College . * * 40,982 7/80 -*6/81 - N1EG790058 o .
Wellesley, MA : b N
. . Lo . oot ol N ., .
> .
Ohio State University 45,000 5/80 - S/8% nizc;}oog;%h N .
Colunbus, OH P T N Yo,
\]
. € f N Jvs . —
1y . . \ LS S L .
D2 Y - .
Al
- . . 16 8 ANV
. - + T e ~ .
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FY 1980 PERIOD COVERED, CONTRACT/
A W A RDETE AMOUNT . RY AWARD .GRANT ¥NO. D 2 S ¢ R 1 P 1 1 0 ¥ @
[} v - "
Institute for Educational Leadership § 105,000 5/80 - $/81 NI@:OSG “ . . .. .
Washington, DC ' '
. {
Atlanta University 45,000 6/80 - 8/81 o NIEG]SOQSS s M
Atlanta, CA . [ .’
. i . > Y
Virginis State’ College . 45,000 N 6/80 - $/81 NIEC7900S4 N .
Petersburg, VA -
University of Texas s 86,300, - 9/80 - 8/81 RIEG790051 . .
Austin, TX . , , " . - ’
[ ] -
Grants for Opportunities in Adv d Study and Research t.
"zSA ‘ SOL14 280 - 4/81  4oogoooyy (P OTens for Opportun 7 Afvanced Study and Research (cont.)
an Francisco, CA . .
\ P a :
\ N . N - .
*Anérican Education Resesrch Associstion 3 - 59,896 3/80 - 10/80 NIEG800041 .
. (AERA) L e . N .
suhlng:on. o R . . . ,
" Columbia University ° © 0,193,552 2/79~2/80+  NrEeis0183 | e )
Nev York, NY . A ¢ d
. .
o e P
Northvesterq University 89.93~ - 9/80 NIEG780184 M
Evanston, IL . i N
v ' 1 '\-9 ° . e
’ R il - D
- H
. * )
o N 4
/ s . . . Y .
\ v -
. * - e * - .
- - . -
- - * - - v
. . N .
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[} TNFOR.‘M‘H(N RE§OURCES ’ , % {
. {ON_RE§OURCES ¢ -
: I | oo
) '
J LI ’ FY 1980 PERIOD COVERED ~ CONTRACT/ . :
A AW A RDEE N AMOUNT BY_AVARD » CRANT_NO. D BE S €C R 1 P T 1 O N
4 < ’ T -
N Operations Resesrch, Inc. $ 896,343 11/79 - 11/80 400760031 Proviafon of sypport for centrsl processing snd reference services
4 ’ Rethesds, MD for the Educational Resources Information Center (ERIC). E
\ Oryx Press 50,000 ' 12/79 - 12/80 4007 Maiptenance of the Current Index to Journals in !ducnt;an, a b
& .. - Phoenix, AZ . S . lnfoneatlan source and disseminatfon tool of ERIC.
» H ' Compster Midrofilm International 80,000 6/80 - 6/81 400790031  Document reproduction services which provide, in efther atéro-
~Ia Corporation R . fiche or hard copy formst, the full texts of reports in the ERIC
. T . 0+ Arlington, VA g collections Produces and distributes aicrofiche of ERIC docu-
: e B N o .. . . ments monthly to over 700 customers. !
v, e M T . .
— : ‘o < .
. “Tw- .. *Natjonsl Pubfic Radio- . 72,000 1/80 - 12/80 NIEG760033 This awerd eupported psrtisl programming cost of the sward- *- *
PR e, ‘Halh(ngtan&bc/. - . winning "Options {n Education” radio serfes. The series pro-
" . v vides s nstionsl forum for informed discussion snd snslysis
M . - . of education issues.
#*Alaska State Deparcment of Education " 600,000 2/80 — 6/81 NIEC770040 Thie project explores the use of 8 commustications satellite to
Juneau, AX L. - setrve the sducstional needs of rural snd remote sress of Alaska
v . by linking the state’s 52 school districts and some 200 communi-
. ties to satellite administrstive support services snd computer-
g based educstion resources.
I . . A ‘ - . ‘
Appalachisn Regionsl Commiasfon % #1,240,000 10/79 ~ 9/80 NIEIAS0003 Thie project éxplores the use of 8 communications sstellite to
. Washington, DC . ‘ sctve the educationsl necds of rural and remote sreas of Appa~
, lachia. ! v,
A . ‘ P
.Information Planning Assoc. g 83,989 1/80 - 9/80 400800005 Study of technology snd use of saall computers for the ERIC sys- 1
Rack\’llls’ o] . = ’, " . tem. » . e . v
*Lockheed sles and Spsce Compsny 40,000 4/80 - 3/81 ,Aoo_noofp__ The contractor will provide NIE vith & high-speed CRT terminsl
Sunnyvale$ . . T communicating at 480 charactera Per eecond over & Lockheed sup-
‘ plied leased dedicsted network snd date set. Thie supplies
unlinited communication &ccess to t;'e‘nhlag on-line {nforma- -
! e & . tion yetrieval system during its nétmal operating hours which™ Ay
. nclude the full NIE busigese day.. & ,
» . . . i
‘ . - - .
. A ) - - *
‘ O . : ’ . N
. ]: - .
* . . . : _
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FY 1980
A W ARDTEE , AMOUNT
» . ’4
Information Planning Assoc. § 26,000
Rockville, MD
Ysrious publishersy etc. 100, 01%

. . ¢ -
‘:-

a . .
o
o

Faid

The _t_ducatl‘onal Resources Informstion Center (ERIC) s & national systew vhoae primary pu!
ment information and make it accessiblc to researchers.and pragtitioners. Clearinghouses
- .

National Center for Research.ln Vorational

Educ: 4
Ohto Stite University
Columbus, OH

University of Michigan
Ann Arbor, MI .

.Unicrsity of [1linofs

Urbana, - IL

4
University of Oregon
Eugene, OR

Council for ExEeptionsl Children
Reston, VA ) .

George Washington Udtversity
Washington, OC. .

Syracuse Univerdicy
Syracuse, NY -

. -
University of California
Los Angoles, CA

. v, .

.

* 351,083

267,060

235,458
256,996
282,825

312,225

276,820

¢« .
202,477

2

\P}RIOD COVERED
Z_BY AUARD

10/79 - 9/80

10/79 - 9/80

>

9/80 - 9/81

12/79 - 12/80

1/80 - 1/82

*
12/79 - 12/80
9/80 - 8/81

9/80 - 8/81

1/80 - 12/80

10/80]: %,Bi\

~

CONTRACT/
CRANT HO.

D_¢

.

0 N

400780001

Various

400760122 MERIC Clearfinghouse on Adult, Career and Aocstional Education,

400780005

" 400780008

400730007 -

400760119

400770073
400770015

400780038

s c.r"1°p ¥ 1

This contract provides ¢ brosd range of technical processing
seryices to NIE's e:iucutlonal research librsry,

The NIE Librsry 1s ‘the Federel librsry for educstional research,
It provides technical resourcea along with reference snd informa=~
tion retrieval services to the Depsrtment of Education, ss well

as other Pederal agencles and the general public.

Tpose is to cowmpile snd

" 1

ERIC Clesringhouse
ERIC Clearinghoues

ERIC CleaFinghouse

ERIC tl:luu;y:;houu

e

ERIC\Qarlnghouu
»

ERIC Clesringhouse

FRIC Clearinghouse

-

.
on Counssling and Pevsonnel Services,

ol Elemsntary and Early Childhood Educstion,

-

on Educational Mansgement,’

on Hind4icapped snd Gifted Ch{ldren,

on Higher Bducation,

on Information Resources, ,

. -

for’ Junior.Colleges, .

4

t

snalyze educationsl ressgrch end develop-
in the ERIC system focus on particulat subjects, as follows:
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Co FY 1980
A W ARD-EE __AMOUNT
» L4 .
Center £JfPApplied Lingdistice < $ 275,417
Arllngeo:’gk 6. ’9/\:\.{ R
i
NAtTomES> Counet of&acnerl’nf Engltsl RN
Urbane, IL *
Rev Mexico State University 4 281,950
* Las €ruces, N4 % ’ -
- p .
Ohio Stete Univeraity « 284,710
Columbus, 0K
’ -2
Soctal Science Zducation Consortium, Inc. 274,990
Boulder, TO 3
. . ’ .
Educations] Testing Servieg * 256,708
Princeton, NJ . -
Anerican Associstion of Colleges for 289,259
Teacher Education M .
Washington, DC . 3
*” i . R
Teachera ' College 267,033
, Colunbie University v e
New York, NY P - . . .
T, . i,
. .
. b .
‘4
. . -
' . e
J
.
PR 9, - )
. , ’
) Y .
N » .

. .

.
oogt
)

PERIOD COVERED  CONTRACT/ , . ~ . \ -
BY AWARD _ GRANT ¥0, ~ ° b ¢ s ¢c'R I °'P T I o0 x
> Lo \
6/80 - 5/81) 400770049 ERIC tl‘e', tnghouse on Lunguugv and Lingutatics,
LI
6/79 - 5780 404780026 ERIC Cldaringhouse on Redding snd Communicstion Skillas.
. ) R : ¢ .
~ . + N . ~
3/80 - 3/81 - 40@80023 ERIC Cle'lringh use on Rural Zdueation snd Snall S¥hools.
10/80 - 9/81 ) 400780004 ERIC Clzlrinthp e for Science, Mathemstics, and Environmentsl
+ Educstion. - b
- SO, . | Y
1/80 - 12/80 400780006 ERIC Clesringhouse b Sociel Studiea/Sociel Science Educstion.
’ . hd .
‘1/80 - 12/80 400780003,  ERIC Clesringhouse on Ten\(, K s and Zvalustion,
' \
3/80 - 3/81 400780017 ERIC Cl'elrinshoule on Tuchcé !:lucltinn. ;.
- . -
9/80 - 8/81 . 400770071 ERIC Clesringhouee on Urban Education.
o . * "~ ;’
s .
- »

.
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© REGIONAL FROGRAMS . N N ‘
., S
’ N * FY 1980 ° PERIOD COVERED CONTRACT/ . y
A WARDETGE AMOUNT 3Y AWARD GRART NO. o~ DESCR'fPTION
I3 - - 1
Aserican Assoc. of School Administrstorst $ 51,470 4780 - 12/80 400800011 To provide staff and logistical support for planning and conduct-
¢ Arlington, VA ‘ ., ing conference sesafons focuged on the outc?u of NIE's research
and developument. - . .
¢ Southeastern Regiopal Council for Educstion 347,509 11/80 - 11/81 NIEGBO0OOS This gward supports research and developnent services to address
Isprovement .. , the needs of unserved 8roups in ten states in ths southeast
Tra‘;;.h- ¥c ‘ . region of ths country. Includss policy research and analyses.
Northeaftsrn Consortiua . : 47,184 11/80 - 11/81 NIEG790038 A consortium of seven Stste Education Agencies of Matne, Connect=
Albsny, fcut, M. b ts, New Hampghire, New York, Rhode Island; and
- N Vermont and representstive practitfoners will plan for the estab-
. . listiment of a regional exchange to (1) develop ways o} coordinat-
. - ing dissentnation, (2) fncrease use of research and devslopment,
- : and (3) sssess information needs of practitioners.
Dissemination Capscit Building Grants to stats education agencies (SEA*s) provide gup];att to develop end c:un'g:hen the dissemination and use of educa-
tiona]l knowledge by states, including technical &ssistance provided by SEA staffs to sid local education agencies (LEA's) 1n the use of the results of
educational R&D to improve educatiotal practice. The grants ars awards of one-year duration, renewable over a three~ fo five-year period.
. i
. - .
. Alshens Stafs Department of rduc 58,500  6/80 ~ /81 NIEG760052 '
Montgomery, Al ) .
Arfzons Stats Departaent of Educat 26,296 6/80 - g/81 NIEG780009 . . >
Phoenix, Az v
’
¢ Arkmsas Stats Department of Education 95,000 2/80 - 2/81 - NIEG800023
v Littls Rock, AR - . .
{ ” . . State Dissemination Cagacity Building Grants .
< California Office of Information and pig~ 00  9/80 - 9/81 NIEG760057 ? (also continued on folloving two pages)
seaination . . . ,
¢ Sacramento, CA . L .
Colorado Department of Education 9/80-- 9/81 NIEG760051 1 7 3
‘ Deavsr, CO ¢
Public Schools of the Distxict of Columbia 69,383  6/80 - 6/81  WIEGBOOO26 v
Washington, DC *
* *Errboecusly 1istsd s "American Assoc. of Public Adn!n.!lc:uuon" in earlfer printing, . )
. - I )
' . ! .

. \) “ hd . . - . ' N . .
E MC ¢ - . . - — ° B , -
- o . - - kd
. [ -
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Florida State Departwent of Eduu:!nn
Tallahassee, FL

Georgia State Departaent of Education
Atlenta, GA

§
. Nawvall State Dduu!(nn Agency
* Nonolulu, H! A

1deho State Departwent of Education
Boise, 1D

Illinofe Offfce of Education
Springfield, It

Indisna Departaent of Public Instruction
Indjanapolis, IN

Kanses State Departaent of Education

Topoka, XS o

Louisiana Stete Depsrtment of Education
Baton Rouge, LA

.
Haine State Dep.r:unt of Zducation
Augusta, HE

[
Maryland State Departwent of Educatfon «

Baltisore, HD

Hassachusetts Stats Department of Education

foston, HA

Hichigan State Department of Education

Lanaing, H

;mnnunm State
St. Pavl, M

Hissiselpp! Stete Department of !duution

Jackson, MS

I
/Deplrtnent of Bducation

.
FY 1980

—ANOUNT__

$ . 47,087
63,356
103,637
.29.678
89,399
79,812
51,929

97,000

94,583

=~ 90,000
|

85,757
.

76,500
'

74,707

PERIOD COVERED

B AVARD

9/80 -.9/81
6/80 ~ 6/81
11/79 - 11/80
9/80 - 9/81,,
12/79 - 12/80

5/80 - 5/81

9/80 - 9/81

1/80 ~ 12/80

1/80 - 12/80

.

1/80

~ 12/80
9/80 - 9/81
9/80.- 8/81
L)

9/80 - 9/81

2/80,~ 2/81

CONTRACT/
CRANT NO.

-—
NIEG760050

.
NIEG760049

NIFG780236

NIEG760064 °

NIEG?750012
NIEGBD0018
NIEG760048
NI1EG800019
~ NI1EG8D002S
NIEG780232
Nlm760&53
LY
NIEG760063
Ngzg766055

N1EG800020




v

- > FY 1980 PERIOD COVERED  CONTRACT/
AVWARDESE __AMOUNT BY QHARD ST W

' .
Nebraska State Department of Education $ 48,836 2/80 - 3/81 NIEG 780013
Lincoln, NE . ’

New Hampshire State Dapartuent of Education 54,000 3/80 < 3/81 NIEG760056
Concord, ¥H - .

Oklahoma Stats Department of Education 58,549 12/79 - 12/80 NIEG78001%
Oklahoma City, OK ‘.

Oregon Departmant of Educstion 20,000 6/80 -~ 6/§1 NIEG760063
Salea, OR

Pennaylvania Stata Department of Education 106,195 11/79 - 10/80 NIEG78Q200
Harrdaburg, PA .

.

3
dlierto Rico Department of Educatfon - 30,000 1/80 - 1/81 NIZG800022
Hato Rey, PR . .

Rhode Island State Department of Education * 49,484 9/80 - 9/81 NIEG760055
Providence, RI .

-

South Dakots Departaant of Education 72,999 5/80 - s/B1  N1zG800017 >5““ Dissentnation Capacity Ruilding Cranta {cont.)

Picrre, SD "
4 ©
Tennessee State Education Agency 56,5927  12/79 - 12/80 NIEG780199\

Haahville, TN

Utah State Bostd of Education 51,000 “11/79 - 12/80  NIEG780015
Salt Lake City, UT -1 '

» 'Vermont State Department of Education 85,000  3/80 - 3/81 NIEGB00024
Montpelier, VT . '

Virgin 1slands Departwent of Educdtion 85,500  9/80 - 9/8) NIEG780016
St. Thomaa, V1 —

State Superintendent of Public Inatruction 80,000  4/80 ~ 4/81 NIEG800021
Washington Stite Department of Fducation -
Ofympia, WA s . 4 .

Hadison, W1

Wisconsin State fducation Agency 76,500 .1/80 - 1/81 NIEG780019 J

Aruitoxt provided by Eic:

‘
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© RESPARCH AND ZDUCATIONAL PRACTICE

v

A Y ARDETE

National Testing Servide
Duthan, NC

A
> .

b °
’ A r
Associstes, In .
K C. brid’;e, MA ¢
. . , .
-
Xikg Research, Inc,
Rockville, MD .
¢ f
" .. -
3
. N . ‘ )
. i — ¢ /
2 ¢ ' :
"
. 4
- ’ [
o -

o, . - .

~
-

FY'1980  PERIOD COVERED  CONTRACT/
.

$ 37,545 1480 - 4f81 400800021
v ‘a
K
L] e «*
. «,m.@( 4/80 - 3)81 400780002
] ) ‘s ’ -
70,911 6/s0 - g 400790060
1

BY, AVARD ¢ GRANT NO.

D B 8 € R 1T P T I O N

~

The goel of t.hil project is to help sssure widespread ‘dilt!ibu'
tion end ues of findinge of the study of the State Capacity

Building Progrem,- a progranm for strengthening and improving coor~

dination of diesemination and school i{mprovement services svail-
sble through state departments of education. Nine #pecialized
interpratetive reporte that ere of intersst to diffsrent audi——
ences will _bl prepared. .

A study of the R ch end Develop Utilization Pro-

gtam, en sction research progrem helping schools exasine and
implemant the*producte of educational resesrch snd development
to schieve locsl school improvement objectives.

\
A study of ths amount end use of the ERIC eystem by differ-
ent types of user groups, end of the cost sseocisted with system
operations st sll levels including the Yederal shars.

- .
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OFFICE OF THE DIRECTOR (0D) * ¢ 50
g \ S
FY 1980  PERIOD COVERED  CONTRACT/ . - :
- AW ARDTEE _MNIOUNT__ BY AWARD cw NO. D_E S C R I P T I 0 N
. . - - . .
Varfous {ndividuals $ 87,760 10/79 2 9/80 varlous Preparation of planning papers, report revieys, and other nis-
v ' cellaneous small procurements for exh* or proposed projects ¢
! related to the overall misaion of the Na onal Institute of Bdu-
. 4 catfon. v - N
Lab and Center Review Panel . 45,509  4/80 -~ 9/80 Various Support for Congrenlonally-uandcted external reviews,of long-
*xange vork proposals froy the 17 regional educctlond “labora- !
A tories and national rescarch centers.
\ s v . g -
Various minority firas 106,725 10779 - 9/80 Various This special ainority businass profect provided smell minority-
' N and womeR~owned firms a #ppottunny to obtaln procureaents and -~
Y develop ur.uck record in educational R&D. o
Dingle Associates 26,598 9780 = 10{80

Washington, DC .
[ ]

‘

*George Washington University
Wasliington, DC

Georga Washington University
Washington, DG .

*GCeorgs Washington Univeraity
Washington, DC

30,650 & 9/80 - s‘n

104,501

63,313

9/80 - 9/81

9/80 - 8/81

400790035 To provlde conference support for the Task Porce on Nationwide
. kk‘enearch and Development Services.

NIEGBOC197  Provides for training and administrativa servicas under the

fellowship progran offered to NIE'a Education Polity Fellovs.
Various ,Support for participants in tha

Education Policy Falfowship Pso-
‘. fTan, ¢ . v

v
. . N

NXEGSOO).”‘TO provide resources to the Inatitute for Educational LeadenhlP
to support journalists {n an examinglfon of local schools in
conjunction with an NIE program t? stpdy affective achools.

177 .+ - ‘
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'UN"S,OLI(‘AIT!D. PROPOSAL PROGKAH/

i FY 1980 ERIOD COVERER *CONTRACT/ \
LW ARDEE _AMOUNT_ | Y AWARD  GRANT NO._ . D ¥ S _C R 1'P T 1 0 N
N 4

. L L4 (]
A ¢ M
‘Hassachosetta loatitute of Technology $ 53\690 /80 - 8/81 ~  RIEG780219 Thtw proQt will-document and a‘aly:e, the ;aﬁxlu of & two-year
Cambridge, MA . _ - . R . teacher elopacnt project funded by N1E duriog ghe perfod, *
: L &5 - 1978-1980. -3 ° .
. f

& < ' -
mg“imu'l Institute for Comaunity 192,330 14/79 - 4/89 40076002 Gontractor provided conference sufport and teclinical assistince
Development . : . 400760036 for FY 80 unsolicited grants cyclea, “
Arlington, VA® . . . N . .

. N »
lnter:{u onal Resource Developmerft, Inc, 180 - 3/81 400800003 Using a variety of neuuri‘n; devices, this research s focusing
A Gl;lng IL - on the socisl competency of & group of Hiapanic ;wd‘enu in ele~
\ . R . oL mentary school. . 4 0
. . ] -

. ) . ‘ 4
1 ] v . ' ‘- - . ’ .t
» { : . °

tive predictions succe:

- * ) - N * &
Hampton Institute/Yals Univeraity /80 - 9/81 . NIEGB0O0180  This ‘project will colfect data ow indiv‘iduh wvholpave "beatr

* Hampton, VAfHev Haven, CT ae - \ the odds™ and succeeded despite

<’ . . - R An analysis and description of the key factota which' have con~’

. R \ . . tributed to thein succes¥ vil} be prépared. P -
! . .

Z ~ ]
Hatoard Yniversity ; 9/p0r- B/81 NIEGB0O14% This project will compare characteristice of scadenicglly succeas-'
Cmnh*dgc, YA 3 . ful in'p,nug ¢those who Obu“:'!. GED) with nonacadenically auccghs-

* . ful inmatea {n order to {dentify sources of socisl, psychologicsl, -

o - Q ~ % v ‘ and .contextual -upﬁrt for scadenic schiivement smong adul{ prison
P

. . * . © ¢« inmates. - -

. . . s

)

Y S ‘ . - i .
Asﬂ of Aderica . 26,900 9/80 - 9/81 °  NIEG8QD140 This research will document bilingual chfldren’s sdaptation to
Washfjgeon, DC . T, the English mafnatresm after participatiodyin & franaitiona)

o 'ia : bilingual education program, rL 7 -

. -

- N - . L -
Rarnard College o 52.661' 6/80 - 12/80 NIE 0387 wIn-depth {nterview and questionnaire atudy of ptbceuu by which
New York, MY ~ - g a women's college influences podt-colle€ge roles” and Jifestylis.
. “ N . ! - N

Univariq of Oklghoma | 33,367  9/80 ~ §/81 “.  NIEGB00142 Thia researdh snglyree achool dessgregation lu’iuun by .
Norman, DX g - using a relatively ncw techiique called the caa® survey nethod. ! -

. - A handbook for . local officinls Will also be prepared outlining ~
-0 sugpested atrategics/tacticd for {mplementing desegregation.

178 R,
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o0 Tl . . \ FY 1980 ©  PERIOD COVERED CONTRACT/ - ‘ L _—
's~ . . AW ARDEE AMOUNT BY_AWARD CRANT ¥0. D B S _c ® t P T I o0 M .
. - ¢ T . . . - M T
K Al Amserican Federation of Teachers $ - 70,000 2/80 - 11/80 NIEG80001l . An explorstion of working conditions related gnou'achcr :trnc.
Vashington, 0C ° ¢ A . * . vith an esphseie upon the factore rejated to the culture.of the
> N N echool and the syptem, .. £ -
“ . . . - N 7 * ’ .
g . \ ~ Oregon State Univ - 14,996 8/80 ~ §/81 NIEGB0O016L  Study will exgming waye of etrengthening achools of education T
: . Corvallis, OR . through stheir incressed invdlvement' in resesrch, defelopment, .
‘ - - . L ° L evaiustion, and dtuntutim_:. A report with a historfcal eketch
T, . ., . - . and an snalyete in relation io exteting policiee, programs, snd
S .o . incentives will be prepared. . - . o
T N s H a L " N . oA R ' . -t b8 .
e E Vanddrbile Untvereity - 4%,000 @ 2/80 - 1/51 NIEG800028 Research on diﬂermc,n‘h comléivmulc 4 strategies of . "
4 Nashville, ™ . . P good, and poor learnera, aad on the effectiveness ¢f the inatruc-
‘. * . . i e ttonx\l curtcbsnt Wgzu/&n wodifying poor lesrnere’ skille.
o N .. .o Lo . . ‘ . .o
o7 R o Massachusetts Instftute of*Technology ~ ~./ 69,757 5/80 - 1/81 NIEG790045  Developitpit of & &rl'u'of manographs to be negotiated on the.
‘,. ‘. . Canmbridge, ¥A « o . . - < L. . " changing socisl contest of .educational tur.t:: . . . o
2 Y ' . N . . R
- N " % Aasricen Federation.of Tegchere \ 80,945 3780 - 1/81 NIZG790041  Preparation of teschey hsadbook on testing end F£obduct of worke .
I M ¢ Washingeon, DO o . N . shope®on testing for/tsachers. o . .
. . N -? = . . . N - . . . % [
B L.l % * Carnggie-Metlon Univereity - 31,230 280 - 2/81° NIZG780035  Research on the nature of children's problem-solving abilities
.. ~ Pictedyrgh,’ PA . . -, . . R . ‘ and the cognitive processes that underlie problem solvitig. - i
. “ . L' . . °o * . \ . '§ . o 2 . . . R L I' ., —‘
. z ., ¢ : & ¢ . " " N " )
B ‘ h M - ?
. Univereity of ¥innedota. . '39.669 1/80 - 11/80 .. NIEG790021 Identification of ‘pAtterns of behavior sttribused to ducauml, -
©  College of ‘Rducation ~*° . N . influencaa. ., . : i ;
‘ « Mlaneapalle, iy’ e . . . . ’ v
. - - I} - . . vy -t
., . “The Rockefeller ?unrur.y 43,357 .1/80 - 12/80  NIEG790029 Inveetigation of fnferential prodefses of adult ru?;c in resd- .
‘ New York, NY o : i Y ' ing comprehenaton, ’ . .,
) 2o ¢ Colmbta Untveratty . «° ° . 45,997 1/80 - 1/81 ' NIEG790040 ‘Tavpftigation of the yelettonship betveen 14aclntig and resding
w0 . \ Nev York, NY . e : K epfateglen used by both skilled and unskilled“vesdere, .
* = B - . " v . - - . .
. b University of Chicage 60,000 6/80 - 8/81 HIEC790125 esearch vill focue on social cognition .and‘ar.gry comprehension
PR Departaent pf Zducation R B 0 . by children aged three' to,th;{.;;td’m 7u.n.. b 0
. Chicago, IL . ' . . L A .
Ct ' . - < o7 -t . t " . soe "
: Q ) I . ’ ¥ o ! . T * L . a.
[ E lC . ., - ‘ - o oo, . } , 3 e .-
- - o - . . ~ - . . <t Yy
R povcad v i I ) Lt . R - . - Loy . L . B
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° Y FY 1920 PERIOD COVERED  CONTRACT/ “ .
AMARDEE M __mgop_m- MY AVARD  GRANT NO. bzsclxrrxou
o
“w | Stalling En:o;prilea. Inc. * $ 1@4 5/80 - /81 NIEG800010 search on hov ucondny achool level vuhblel teract with.
. Hountain View,*CA - . ' . ’Flusroon processes *pro—oh atudent luming -
- . B3wling Green State U;niveni:y N 23,018 | 9/80 & 10/81 NIEGB00146  This study w11 provide systematic mfomnon sbout the nature
Rowling Creen, OH . ¢ - . , of the lynnctic dysfunctions in basic writing of college stu~
. e - depta. -
.
‘ - Coluabis Untvenity 99,965 9/80 - 9/81 NIEGE00179  This project will record snd lulyu the prei'cn of implementing .
‘ « Nev York. NY an educatiohal fnnovation at four different sites. One objective
- . ia to identify nev vays §o dlsseminate research ind development .
PO . ° .- findings.
. A . . .
° . ¢ ) ~ . N P 1 "m ‘ L}
N " Wayne rate University 22,000 ¢ 7/80 - 6/81 NIEGB00061 Academic progreas of ghildren whose pardnts are enrolled in the
Detroit, M1 ~ . - . “eekend college of Wayne State Univerty will be assessed.
. 4 . h n:hor Mucu:iml etfects will slso be messured.
- L] hd
Zducationsl Tepg{ng Service “ 110,000  1/80 - 10/80 NIEG790026 trmn atudy ot 26-children clasaroons (k=3) focused on -how chile
Princeton, NJ dren learn to read, through naturalistic observation and descripe
¢ ., g . - * . €lon of {ndividual qualities which ncdut‘.novnen:-throu’;h
' ~ v ) beginning l}dlh to proficiency. . .
- . Collegs of Education 63,508  1/80 - 12/80 NIEGT90022  Amatudy to agcartaid the ralative sffedte of @ numbar of varise
’ Ut,:ivaui:y of 11linotis PN . N Jbles o women's achievement motivition and caresr motivation, B
Urh‘mn. ll - . ®plus de elopngnt of a diagnostic instrument to aid in counseling
- S ., vomen toverd graatar aéhiavenent,
. . ]
R Harvard Univarsity 9101.569 3/807- 1/81 NIEG730031  Series of saalytic and ducugt ve studies it the coxni'ttva
. Y o ° Cambridge, MA . . - . doxain {nvestigsting innavltivc hinking fuvolved in metaphor, .
N o - . » L Y ysage. & - P ¥
A - - . - . ) \ S
. “*" " Matdonal Urban Coslition T 2981000 12/79 - 12/80 NIEG790042 A studf of four cojlaborstive programs in urban which /-
R lhshinu:on. oc . - , v L . haya s cccntully involnd priva:e and pdblic in:titutlom.
- ~ - ‘o - - »,
- }.‘ ‘mtropolitnn v:tqu:ion lcnurch CCn:org 39,720  2/80 - /81 ~ NIPQ8p0037 ! igation of the dxtmt !o which glblic officials sné plan-
- ! ey “e . . ners connider achodl deacpregation plans in devaloping locsl
R} '!fl‘fvnutu?‘m. - - . o ! ” housing assiktanécaplans, sesessment of racisl impact of school
e < % .« . on uso oﬁ Ilousing subsidlies, and Jurvoyin; of tll!ly sttitudes,
& ‘# - o . ~ N _ * * “
.o S « 3 . 180 LAl ! i
Y . f
- ~ a5 . .
T - N et ) . ~ St .
Qe e . - . . \
B N H oo i ' 4 : M e ? N .
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\ Bo:n'cll of Education, City of Chlcq‘o

. Chiéago, 1L

85,000

.

DE\SCRIPtIO-.N'

> PY 1980 PERIOD COVERED  CONTRACT/
AW ARDEE AMOUNT _ __BY AVARD _  GRANT NO.
g . v -, -
Ungversity of California $ 86,839 5/80 - 10/81 NIEGC800045
Berkeley, CA - ‘
. 1.
Wellesley College 80,011 10/80 - 11/81 NIEC800009
Wellesley, MA L
- &~ ’4 '
Hervard Ungvefalty ’ 78,548  3/80 - 2/81 .  NtEG80003S
Cambridge, MA * - I *
- . 9
. . oo
Yale University - . 44,413 8/}0 - 7/81 NTEG800133
* New laven, CT ’
- - s
. .
New York University ' 26,000 9/80 - 9/81 NIEG800173
New York, AN .
Z, * ‘
.
. P . . -
. . . .
Rend Corporation /N 22,455 8/80 - 8/81 NIEG790152
Sants Nonfcs, CA > . P
. » bl ¢t
L]

3/80 - 1\/80 © N1EG790048

-
-

~ rélationships Khelt/mccustul careers,

0 ¥ & - v

y . ’ o B
The project will exsaine the paradox of high educdtional sspirat
tions and low school'pe_‘gfomrlc_gplﬂong black students.

v

Research on the characteristica of exemplery schooleage child .
care projects, and the development of related polidy and sction :
manusls. o

N
..

A coaparative anslysis of the fifs histories of ’Aquunm:
black :scholers, vith pirticular attention devoted to'the fmpect .
of family backgrounds, schievement patterns, and teacher-student

A comparative inbestigation of three ralated ifsues in postw
secondary education resesrch: equity, diversity, and cowpetencs.
The investigstors are looking for the interactlon of these three -
areas in Latin Aserica, Eastern Europs, and the developed demo-
cratic nations. . .

The project will examine and describs slternative dncrlp:lon-.ot
equity and equity measurement methodology for assessing state ele-
y and dary rschool fin ayatess, N

¢ -
-

.

Study of ths %ollucn of school finsnce in Californis; in partice
ulsr, the coslitian politice surrounding the passags of AB 65,
California's lstest school finance equalization biIl, and the
{npact of Proposition 13 on‘school financs reform,

Davelopment of & rapid ratrieval information gystgm on vlolcnc(
agd vandalisn, and ‘s catzloging of school action prograns desiganed

~ ’ ’ ’ .t to redyce achool criné and digruption in order to give policy~
[y [ makers up-to~date inforaetion, -
" Yale Unlvcnr:y . 44,924 6/80 - 8/81 NIEQT90084 The proposed rasearch will exemine the quastion of the conae=
Yev Haven, CT v . quences of educstion finance practices by clossly anslyzing ths
K - 1 8 1 . later .cqnnections batween finencial decisions, educationsl > .
- . h policies and programs, and .students’ achigvement, , *‘
i \ .y >
. . P . N
. IS . .
' . . . Lo« . -
LI -~ . ? ' - t R \ '
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o E \,
.t ®
: " " ’ .
. \ .
. : " ..
- K - ) : - .
A W AR D E E 4‘
. »
M Utah State Univnn'ity . -~
Logan, UT - .
- .
. .
. b
5 N Council of Chief State School Officers
. washington, DC N
. .
" »
R fale University N
. N New Haven, CT
* < .
. N * 1 le Univenilg 4 ' .
' . - Hlven. cT '
- » i
- .
.. ] Y S I .

Aderican !ducation Rnurch Associatiop °
washington, DC

Inat{tute for Child Rehavior md Develop—
. ment
iversity Tof tllinoh . . . -
tbans, (L .

LS
. - Harvard University”
n Center for Urban Studies
: Craduate School of £ducation
T . Cambridge, MA
. .

. . Lansing Schodl District .
) .o . Lansing, M1

FY 1980 &
AMOUNT

$ 22,661

116,523 -

I

" 20,000

99,905

14,836

30,091

' »
100,000

-

+ 1/80 - 12/80

3/80 < 3/81
-
1/80 - 9/81
4/30 = 8/81
2480 - 2/81
4/80 - /81
11/79 = 9/80

280 - 2/81

“PERIOU COVERED  coNTRact/
o BY_AVARD

D!SC'RI\P 1 o x

GRANT_NO.
NIEG800008~ Synthuis of the 1litersture Aﬂ the large nuaber of resesrch
studies which Ixave exsnined the trestmwent of hypctlctivity in -
children, * N
5 ) v
NIEG800036  Support of: (1) the reviey of Federsl/state dzuuiutien

NIEGE00190 A

NTEG800044

~

NTEG800038

NIEGS00015+

[N

N¥EG790030

HthO0,0J!.

- A research study to:

activities, and (2) development of an agenda fot future col-
laborative efforts for joint Pedenlllntt dissenination.

Y ‘ ]
-yltmdc study ol‘ ths vayn knowledge {s used in waking deci-

sions in the social are Sources o knavledgc and ‘thodl of
verification are of particllar interest.”

(1) dcteninq the utent to vhich,social
scientists and educators know about and routinely apply the sube
stance of one lnothu'l discipline; and- (2) describe tha attri-
butes of each group’a institutional cultura traditicn, trsining, ~

' ete., vhich may imxpede ot enhanca such collaborstion.

This sverd provides pﬁrthl support to’ the Joint Committee of
Profassionsl Oggenizations, vhich, vith representation from edu-
catiqn groups,’is working to develop guidalines and standards

“ for educatiqnal evaluation. )
N

Devel of an al 41 testing progtan and churm
‘tcaehinx activities that elhtuan motivational tnt blas. &
l »

»
~

A study which describes tha vaya in vhlch imtmctim!. c!.lum
differ between schoola that ara particularly effectiva dnd those
which ars particularly inﬂhctivc in providing in-tructio‘ tq
poor children.

Pilot testing of self-report instrumenta for eviluating the
effactivences of cffactive programs designed for atudents in -
gradgs K through 6, B ’ .
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"Cotfection of dats from- ntpdenu vho have been out of gchool for
fivs to uvsn years, gnd evsluation of ths effects that d{ffsrent
forxs of secondsryvschool education havs upon subsequent educs=
tional and occupational cholco nnd pnr(omncn.

This -tesesrth will utilize s co-puur nodsl of the human mind's
thinking process in vrder to sxamine hov studeats think, learn, .
snd solve probl : R

-

An snalysis of picture-text combinations which both maiatain
the interest of the:visver/readsr and, wotivats :m.ncquulr.um
of rsading skills. ‘,

s

P
This projec) te devoted’to exploring whether arf initis] behav~
{orsl model explains ths pnychologlcll source of writing srrors
i8 sdolsscents. E
v .
{nation of children’s cognitivs processss used 4n bsginning
vriging. luultl vill help improve ths ce-chm; of writing.

4 ;

Nnmooxso 2 Utiliziag s collaction of primary source matsrist recently dis-

covered 1n ch’on. Hassschusstts, this historical inquiry
exaninss tsachers' percsptions of their emerging profsssicn
from 1840-1865. PR .

study of slternative seconfary schools by involving pedpls from

v
This projsct ia devslopind s resesrch plan fom's major natfonal
nd foucyuhn vho facs dscisions

the schools, rssearchers,
about now schools.

A atudy of nlnmtln procsdurss tor conductln; holistic vriting
asscsrucnits,
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ll:‘V od” l?nivcn&y * \ s $ 63,740 ‘1/80 -*12/80 RIEG800013
m:em Sechool of Rucstton - RS
tld’!' » ' v ’
-
Untvnu(zy‘o& Tmn nr. Austin [ 24,300 7/80 - 12/81 NIEG800033
Auuln, 1&,,1’3 s .
Cohnbll Unfnr,lftﬁ 42,390 1/81 - 12/81 & NIEG800174
Tssclers Collsge
New York, NY -
Tschnicsl Edugation Rssearch Centars, Inc. 65,917  9/80 - 8/81 HIEG800162
GCanbridgs, MA . e
- ’
R .
. -t R b
Center for Ajplied ungunuc. ’ 100,000 8/80 - 7/8} NIZGCA0013S
# ' Arlington, V. A .
o\ 4 .
rd
j ) ! ¢
University of Psnnsylvsnis . 63,993 8/80 - 8/81 NI!C&OOI;‘
Phlhdllvhh', PA . ‘( .
~ . [ . '
Fritz Kachlup “ 20,500 /80 - 7/81 NIZG8001S8
Princeton, W - .
” - 3 . .
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Examingtion of the development of Spanish,ss s first la v gs by
younp children. Ths study includes gensrsl charsctsrist. of
languags scquisition snd specific chirscteristics of Spsaish.

- .,

The study cbncerns the types of miscuss produced and r.iu t‘ypn of
!eedb-ck ruchcu givestd studeits in an onl tudin; tesk.”

Ths vropoud ruurcp is s sscond phass of sntearlisr WIE-fund
study of childrsa's perception of the school experisancs. Iatsr-
viev dsts will bs snalyzed dn furthsr dspth.

This study wvill conduct s weekly research seminar for teachers
wvhich is bassd on ful pilot prog snd which offers an
altsrnativs to existing modsls of collaborstivs resesrch. Proje-
ect slso will rssesrch questions rslating to teschers' utiliza-
tion of ruurch-ptodttced knovledgs, snd ‘investigsts patterns of
psrticipsting teachsrs® initial and devsloping intsrssts snd the
ralstionship of thoss intereats td”current educational ruurch
sad theory, [

. e —_—
This s s apudy of Bife acqflettion o Black mmh ty vorking®
clsss black childr “f;b ignificant problems of educstional .
oy

ssssssment, norssliz snd equity can sriss for this populs~
-tion in ths sbsencs of this dsts,

mn study will ohesrve and cmnrn the vespoisss of foner-city
kindsygarten children 'to two philosophically d“tunbcmlmhr
.ypruchu to readiog resdinsss, '

“The nur.u vill produce s volume vhich prasets s complshensive *
ovsrview of educstion in ths Unfted Statss todsy, The volume vill ,

be part of s soriss entitled Knovledgs: Its Creatidm, m.mmum

nowic nificancs, . i
. - A

‘ } .

~ . Y ~
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’
*Appalachis Educationsl Laborstory, Inc. $1,204,846 12/80 - 11/81° 400800101 . AZL’s nissfon fs to improve educstion snd educstional opportunity ,
- T (AR . S 462,556 . MIEGB00101  for those-vho live in-the-laboratory's primarily, nonurban region.
b, Charleston, WV 4 The 1ab provides two major types of service: *dissemination and .-
. short~ters regions! services, such as technicsl sssistance in
. response to the {rmediste needs of the lab's constituency; and .
.. - . . . long~tem (3 S-yesr} resesrch and demonstration sctivitiss in
- ' o lpecgﬂc au ve aress identified ss high priority by“the .
\ region’s edu x8 and citizens. At prasent thw lab’s long-tera.
¢ N . research s in basic ekills, achool-faa{ly relstions, lifelong
o c learning for sdults,’ and pupii behavior problesms,

XCEMREL. Inc.. 2,566,567 12/80 - 11/81 400800102 CEMREL's primafy mission {s to improvs the eﬂeculncu of
St. Louts, MO 132,935 *  NIEG800102 instructicn in fté reglon's schools by: ‘the development and
. . . spplication of curriculs and instructionsl systems based upon
P * v . relevant research in the sccitl and behaviorsl sclances; system~
atic instructionsl anslysts by scholars in the major content -
: Q ‘aregs; the application of systems snalysis and planning to the
N : . i development of curricullt and the organization and matagement -
. M . M. of {nstructfon; careful sssesszent, of individusl”l2stners and -
v . . < “ lestning outcones; u.nd the uss of nev snd promising tnutwcufml .
N . . ‘ . ‘ technology, With ifs NIE funds, CBMRIL conducts projects on
N : " . . . P natheszatics, srts and humanitiss, urban educstion, training for -
z"*‘% k4 voren snd minorities; tesching strstsgies, and disseminstion.

, . 3
. *Center for !duuttq'n Policy .and Hansgement 600,000 12/80 - 11/81 NI1EC800110 CEPM'a mission {s the duct, synthesis, snd dissemination of
(cepy) L . ~ . research diraciid tovard improving ths parformance of elementsry
. University of Oregon l " « snd sacondary schools through the ust of policy snd msnsgement
[ ¢ Eugene, OR ' tools: This center has recently sharpensd {ts mission té focus
. ’ sors directly on the affects of sdeinistpativg policlas snd man-
. % sgement practices on tha conduct of efucation, Much of its cur-
\ > Y . - . rent offort {s davoted to laying out ths connsctigns batween
" ¢ , policy, management, and outcomes, This sffort requiras review
- ! .l . I, of the litersture on: student cutcomes snd fnstructionsl proc~
- . N . »W' 4. esses; taschar behavior and how it ia shaped by such 1mmedists
\ . -l - , ’ ' * factors as curriculum, instructional tschnology, votk rasgurces,
. LI 4nd incentivsa; fscets of organization and sdsinistration that
. . - ‘ . N . shape those -ismediate factors; and ths broad setting of cowmmunity
R ! 5 ' preferences, governance, and profsssional expectetiods within * .
. #2Although the labs 1“ funded by contract, they alag receive Rrants for institu-, Laitch local educat’ es place. This istensive refiev will
tional support, < l D ," produce s research agends for ths fenter and should, stimulate
. R ~~——sacholgra slisvhare a8 vell, <L .
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*Centelvfor Social Organization of Sch@[ . $1,300,000
(csos)

Johns Hopkids Univeéfltr ’ . '
- Baltim;'e. ) R Y

BY AVARD,  GRAWR NO._
12/80 - ll}&l . NIEG80OI13
4

A

L) »- - i
. il 0
. - - . .
» ¥Centar for tha Study of !(lluctlon {cse) ‘975,000 12/80 - 11/81 NIEGS00112
University of Californis . * -
Los Angeles, CA ‘e . .

Y . . . i | .-

. [
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€S0S's mission is to produce useful k on how ch in

the structyre and organizstion of echools irffluence student
learning, sttitudes, and success in gdult rolss. To carcy out

its mission, the center ie organized into four programs, esch ,»

of wvhich focuses on 8 specific class of outconws snd s particifler
level of educationsl orgsnfzstion. The Schodl ‘Organizstion Fro-
graa studies varistion in ths structure of clsssrcons and schoold
and their sffects on irmed tudent oytcowes, such ss scademic
achievenent and agpiratio Schodl Processes/Career Devel-
opment. Program exanines scl nd achool Systens snd thair
offects on long-ters student outco%es, such as highsr sducstion, -
careers, and jolf sutisfaction., The School Desegregstion Progran
studies school orgsnization in relstion to immediste outcomes #
(positiva sfudent relstions, minority scsdemic schisvement) and
longten conseglences (soclel mobility cf minorities). Ths,
DelThquency and School Environment Program exaaines the relstion-
ship of ths social organization of schools snd in-schdol and
lster-life’delidquencys Another progras brings in young wouen-
and ainority resesrchars -for s yesr of collsgisl work with the
Center's rssesrch staff,

led

CSz's mtssion focuses on sducstion tasting and evalustion.. {sing
dfverse social science frameworks, CSE conducts resesrch on tha
use of evaluation and testing information in educstionsl settings
rom the preschoo} through the univeraity. CSE*s gosls includs ~
ths tdentification of conditione under vhich evalustion snd tast
infornation lasd.to improved educstional programs and ths geners-
tion of improved statdsticdl and :utlng methodss *Huch of CSE's
wvork in information use sand sducationsl?improvesment hass focused

on issuss facing educators st ths ststs and*tocsl levels. Rscent
CSE resesrch concentrates on nev and more valid wayd of tsstihg
litsrscy dud wPiting sbility. Other rssssrch projscts are study-
ing auch fundamentsl issuss ss fairnsss and validity of tests snd .
the cosgs snd bansfits of tassting sni/evsluation programs st the
Fadersl, state, and locil levels. A program of basic resssrch to
pinpoint indicstors of school effectivemess is currantly under
developament, - :

i

*.
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*Far Vest Laborstory for Edulational
Research and Development (FWL) -
San Francisco, CA
.

2

»

*Instituts for Resssrch on EZducational
Finsncs and Cgvernance (IFG)
Stanford bnivcnuy
Stapford, CA

]
$2,319,986 - 12/80 - 11/81

430,000

1,224,000

12/80 = 11/81

Jd -

-

YGRANT NO. D T S € R I P T I O N

” 400800103
NIEGB00103 !eu‘nlng experiences that support. the vajues snd 'functions of e

¢

.
WLls nlsaion {3 to contribute to improvement in the quality of

hunanistic society. FWL csrries qut this mission by conducting
four types of sctivities: ¢(1) the production of new knowledge
through resesrch; (2) prograamatic devslopuent leading to new

* s — high-quality products or prpcesses that vill sarve the needs of *

“ »
¢

NIEG800111

~ sll lesrners, vith particular sttentfon-to programs concerned
vith procn-u of quality tesching gnd lesrning, uss of the out~
comes of educational research gnd development, aducation ss it
relates to work, snd education for,s pluralistic socisty; (3)
technical sssfstance in support of quality sducstfon for thoas
vho seek or need such service; and (4) the maintenance of an
. impartial environment wherd educstionsl fesues can be coafrontad

»(lnd saseased. +~ - . .

l!’c'-{nuon fotusedypn ths origins, isplementstion, and conss~
quences of diffarent finance and governance srrangements. in ths
sducstionsl ssctor. The canter conducta bssic snd spplied
resesrch on the fiscal, polftical #lagsl,rand or;miutloul ;
of al Ys dary, snd post ry education
ln tha public and privats ssctors, 1In puticulu, the squity
and cﬂiczmq implications of various finsancs and govarnance
“are ts’are add d through programs on cstegoricsl grants
in education, uluFuuvu structurss of governance, snd lav and

educations .Tha center providss fnformation to s wide‘sudisncs
of Fadersl, state, snd local practitionsrs and policymaksrs on
such=topics ss financing upecul education, ths impact of tax snd
exvendltuu 1imitations on educstionsl ssrvicss, ths .consolida~
tion of Fedarsl grents, bilingual sducstion programs, and tuition
tax credits. , . -t

-, \
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*Lesrning Resestch and Development Center ’ $2,626,520 12/80 - 11481 ° WIEG80O1l&4 LRDC's resesrch lddrenel‘t\lo topica: the processes of legrhing
(LRDC) " ’ ~ snd the processes of schooling. Pervading both lines o rk is
Uniyersity of Pittsburgh . s common theme, 8 concern with understsading hov knowledge snd
Pittsburgh, PA ski11®are scquired in,various school content srese. Resesrch on .
’ a the processes of learning focuses on umderstanding the nsture and
- R A % development of expertise within apd scross Bchoel subject matter
° sress, including vé3ding, mathematfcs, science, snd genersl
[ lesrning skills. Research on the processes of achooling is con=
. 3 , cerned with understsnding tha contexts within which school lesrn~
N ing occurs; that ls, the ways in vhich school snd fanily vavie-
- ¥ . .. ‘bles influence 'the learning process. The work on schooling
Qi R , ! M includes three sets of activities: & progran of resesrch on
. ~ ¢ -~ socfal learning, a program of research one hov nstursl varistions
) : [N in schooling processes affect lesrning, sad the development sad
. ‘ - b - testing of sn edicstionsl model which puts’into practite the
' . * center’s idess sbout facilitsting Ieirning.

. .

S

-

« <
*Hid-Continent Reglons! Educstionsl Labors- . 614,566 12/80 - 11731 _ 400800104 McREL's aission {s to isprove educationsl practice in its region,
tory (McREL) ' I . 126,391 - NIEGB00104' with®particular strention to those who traditionslly have
- Xansss City, MO N ;- ’ ! . received a poorer guslity of education then ths genersl populs~ »
' 1. . - . tion, The primarylbeneficiaries of McREL's wqrk sre: minori~
H i ties; the handicspfed; thoss in small, isolsted, or rural
e - > . . - schools; and women. To schidvs this mission, McREL ewploys
. ’ s . ‘three strategies for incressing and toving th€ use by Prace
i N . « . titioners of resesrch snd experiencesbsssd knowledgs: knovlsdg
, . disseminstion snd utilization, ths development of knovledgs sbout
: s . educationsl practice in the ragion, and development Gf the csps~
' ’ . bilfties of individusls snd orgsaizstions in thk reglon to
s |- * receive snd uvas'knovledge for Ptlctic.g improvement, ~
. s (L P 9
.

ERIC - . - <o e

A FuiTex Provided by ERIC . . . .
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- . XNational Cenger~for Higher Education $1,543,332  12/80 - 11/81 400800109 NCHEMS®s rifssion {s to improve planning and panagensfnt in col- ~ -
. - Management Systems (NCHEMS) 67,3506 NI1EGBO0I0F 1leges, universities gand state agencies of higher egucation *
Boulder, CO through researcR, development, and sssistance actifities. The

center s organized into five programs. The Planning and Financ-
ing Program 1is developing mothoda of strategic planning for *
institutions to use in the current environment of declining '
Tesources, as uell as conducting research-on new state funding
forrulas :hac/ure based on principles of marginal cost. The
nformation’ for Hanagenent Program is developing a series of|
indicators of fhe status of higher education in -uj;\ areas a3

°
X A » 1

. A . " the costs to students of going to college, atudent {retention and
s academic prepAredness, student participation in different types
of postsecondary education, and the state financing of higher
education. Orgdnizational Studies 1s s new program of bastc
regearch on decision-msking processes in {nstitutions of post-~
. . : v 4 secondary education. The Managemenf Development prograa provides .
: . . training for administrators in management techniques and leader-
. . ship through a surmer {nstitute and through shorter seminars. »
. The National Resources Programycomplexenta these progran gctivi-
. . . ties through providing resourcer for viaiting scholars and interns,
- A and for planning and evalusting the genter's programs.

J— .

- AHational Ceptdr, forl!hch}n Vocatfonal * 1,236,102 12/80 - 11/81
. Fducat fon” (MCRVE)aT#*
. Ohio State Unidersity

Columbys O < R |

. }
7. ‘e \ L ' ' -

s ry

- ¢ 111 describe and analyze the varfous sectors of soclety
v @ . . . at/prepare youth fer enployment., The purpose is to arrive at
> tecormandations on how to efficiently and equitably assist youth .
* in developing employability competencies. The research ia orga=~
nized into three prgpjects: (1) study of link b dt

NIECBOO135  NCRVE, {a ’conducting a four-yeardresearch program on ezployabilicy
tr"!'

1: o : ' Y N
JERIC .- T e

. ' .

tora and employers that is focuseg o \ 'v!u educational goals
match esployment requirements, (2)* of “factors that consiss
tently flace some youth at high ri f achool failure and per-
s{stent unemployment, and (3) study,of approaches to assesaing
and documefting the employment competencies of lyouth. A final
project 1is_the Resource and Referral Service, vhich is developing
& data base of available educational information resoutces.
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*Research for Better Schools, Inc, (RBS)

Fhiladslphis, PA \
#
e . T
. s b .
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FY 1980
A W ARDET AMOUNT < BY AWARD
N P
. #Northwest Regionsl Educstional Laborstory $3,179,155 12/80 - 11/81
g (NWREL) - .128,845
‘ Portland, OR
. ' . 4
- N . - '
I @ .
) N - - *
* LN
. i < 5
poe ¥ - - S

-
2,323,060
309,095

12/80 - 11/81

O

400800105
N1EGB00105

400800106
- NIEGBGD106
B
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NWREL'e mission is to assist education, government, community
agencies, business, and lsbo¢ in inproving quality snd equslity
in educstionsl programs snd processes by: developing and dissem-
insting effective educatfonsl products and procedures; conducting
resesrch on educuionll needs snd problens; prwiding technicsl
assistance in educstional problep-solving; evaluating effettive-
ness of educationsl prograns and projects; providing training in
educationsl plsaning, unlgement, eyslustfon, ard instruction;
snd lerving 88 an information resource o ﬁective aducstionsl
programs, snd procesies. Vith f{ee’ NIZ f » the lab ducts
projecu on &unctional liteucy, Indhn resding and lsnguage
uudiel. evsluation, spplied per{ot‘ln s testing, education snd
w:k,’wltitultuul ineservice tuinin], treining for vomen and
sinorities, rursl education, regional’ research lnd’developmnt
services, dissenination, p y-bssed ed ion, and computer
¢ technology.

-

re¥s mission is to. apply the results of aducationsl ;uurch and -

dwelomnt in isproving clmntary and’ sscondary schools in ita
regton, * The lab vorke, st the stste and intermedisty levels fo
plovide tnformation and training in the design and implementation
of ttgn-fnitiued school improvement programs. It vorkl with
local schools fo bufld stsff skills in planning, inplementing,
disseninsting, end evaluating improvement progrsas, In bssic
skills, the emphasis is on ‘turning research into practicsl day-
to-day p es for incraasing ugdawitnz and wath
achievement. In csreer preparation, s 1s and communities
are ssaisted in building ‘capability to help youth people decide
sbout careers. The Regional Exchange pregram supplies resesrch-
based information snd technical assietance ¥ state-initiated
school improvement programs. Evalustian Sarvices offers dssiste
, ance to agencles deairifg to assess the effects of gheir pro-
“1grams, while Field Studics contributes to an understanding of *
* hoV schools c}unge apd can be helped to {wprove.

.
»
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®Resestch snd Developnent Center for Teacher $1,512,000 12/80 - 11/81 NIECBOO116  RDCTE's mission is to canduct resesrch and related sctivities in
Educstion (RDCTE) close collaboretion vith practitioners, policymakers, and -
University of Texas . researchers at sll levels in the field ofpteschet education.
Austin, TX . The center sims to incresse the validsted knowledge bsses under-
lying effective tesching snd lesrning and successfyl .implevents~
tion of \'eulrch-t;ued-puctgcu in s variety of sdttings. Spe-~
cific research initistives are focused on sreas of major concern
to.practitioners In public schools snd colleges.” The center's S
, projects include: resesrch dedigned to incresse knowledge bsses
regurdir}x the effects of various kinds of teschers and tesching
on various important dimensions of lesrning by students with dif-
ferent sckgrounds, charsctaristics, snd previous schievements;
research on the feffects of tascher education proguﬁn#‘ {13
tices on tescherd; and. resharch on the suppgre and delivejfln-
tems required to sssurs high-quslity implementstion of regescrch-
' validated practices by hers end her ed T8 WG have
. . differing concetns, charactsristics, previous experiencé, and
Y s ., current perspeltivgs.
. » A » -
*Southvest Educstionsl Development Labors~ , 1,534,999  12/80 - 11/81 400800107 . SEDL's mission is to promots quslity lssroing in 1ts ragion by .
tory (SEDL). 115,001, . +NIEG800107 <&onducting resesrch, developing educstionsl products, snd sssist-
Austin, TX "o L ing other aducstional institutions. These sctivities sddress
three brosd gosls: (1) meeting the educstlonsl néeds of spacisl
populations, such ss those with unique langusgs or-cdultures,
physicsl or mentsl exceptionslity or functionsl competency; (2)
understanding and studying the conditions that influence lesrning
snd schooling both in and out of the school sstting; and (3)
linking potentisl users, such as te?huu or stats depsrtsents
of education, vith tested cost-e{fective educstional products or
strategies. ~ S R —_—

-
’ ~

. » '
7  *Southvest Regional uboruor'y (swaL) 1,922,558 12/80 - 11/81 400800108 SWRL's mission is to devslop fundamentsl, significsnt, improva=:
Los Alamitos, CA ' \{24.851 - NIEGB00108 wmwents 1in educstion snd to conduct educstionsl rasesrch in order .
. . to solve the problems snd gerve the nesds of, the public and pri-
- 19 " “vats schools, colleges, end univareities in its region. with fts
. \ .

NIE funding, ths lab conducts projects on operstionsl quality and
equality in education, basic skills {nstruction, bilingusl= .
bicultural education, and psrticipstory resesrch and devslopwent. -
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WRDC1S has redefinedyits mission to }ocu- on studant diversity ,
and the implicatiors df divaraity for schoaling, Moving beyond Y. s
an earlier focus on.individual psyshologicsl differences and the
individuslization of teaching to respond to thes, the center ia

nov explordag tie major dqualion- slong vhich students diffar

and vhich are important to Caschipg and school management.

Ressarch prograns deal with: diffgrences in student learning

and development, especis]ly deveflopment of language proficien=-

ciea and other bssic skilla; dififferences in the rasponss of stu=
dante ¢o various classroom procesaes and teaching techniques;
d?ﬂeuncn 1n studenis which raquire echoole.to manage and -,
allocete resourcas to mest. the naeds of various groups; and dif-
ferences in studente vhich ‘““"‘%‘:““; etate, or local*
mandates to provide spscielized eerv. ,» often tompounding ths
demande .on locsl classrooms. The center’s goal is to locats

those evrences anmong students which are most {mportant to\ -

education, and to explsin how these differances "net mopt
efficiently and effectivaly by local schools,
' 4 ’ 13
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MICHIGAN STATE UNIVERSITY

BIA 11 7exc provided by ERic

COLLEGE OF EDUCATION EAST LYNSING = MICHIGAN * 45824 .

September 19, 1981

The Honorable Austin J. Murphy
Subcomittee on Select Education
617 House Offie Burlding Annex #1
Washington, DC 20515

Dear H):.‘ Murphy: '

Enclosed 1s my response to 'fonow-up questions from your staff that pertain to

the June 18 hearings on priorities for funding the National Institute for Education.
T have also included an analysis of N.I.E. .studies prepared by one of my colleagues.
Since Drs. Ewans, Walker, and I have expertise in reading, I felt it would be
useful for you to receive information from a senior professor who'is an authority
in another area of education., .

Because I'needed to spend my, vacation working to meet a deadline with one of my
Publishers, I asked Judy Wagner of your staff 1f I mght respond to your questions
in September. She saidsthat would be acceptable. . '

The delay has been quite useful xn helping me more fully understand the problems *
of N.I.E. Aafter reading the reports and other correspondence of Dr. Emans and

Dr. Walker. I became more informed regarding the serious waste of research funds.

I then called or wrote to other respected scholars in.reading to, obtain their

views. Dr. George Spache (Florida), Dr. walter Hill (New York), Dr. Eldon Ekwall
(Texas}, and Dr. Loo Schell (Kansas)- all strongly expressed negative views of the
uses to which our federal funds have been put in the area of reading research.

Dr. Emans sumarized the problem when he said that fifty years of research’ in *

, reading his been ignored.

In addxcion,‘ I reiterate my plea for more careful avditing. This sumer I was
given a copy of a resume that‘was sent to N.I.E. as part of a proposal. recently
funded. In the resumé, ‘this person claimed to have earned degrees at three
dafferent’ institutions. This information is false. People who know I have
testafied on funding for N.I.E. ask me why nothing is done about instances such

as this. When I suggest that they give information, they express fears for the
safety of their job$. One.can hardly fail to be syxpathetic to them, The R
responsibility. for auditing does belong with"a fegeral agency. Misrepresentation
of credentials, nepotism, misuse of travel funds, and the practice of paying people
from N.L.E. funds while they are pursuing other commercial #nferests are violations
that are oftén common knowledge, bt Hot often reported. .
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(( -2~ September 19, 1981

Mr, Murphy

-
-

5 . .
I am hopeful that a.btses in the use of N.I.E. funds can be corrected so that .
N N.I.E.'s better projects can continue to receive the enthusiastic support, they é
deserve,

- \ i
.

S

Sincerely,

For I ‘

Lois A. Bader ’
Professor . ' .
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. s
When and how did you first develop ‘a concern about the research being supported
through NIE? .Ct>u1d you give more specific i1llustrations of problenis you have
seen? .

I first became concerned about the research supported by NIE when I
discovbred that large sums of money were being given to people to” copduct
research in areas in which they had no academic preparation or experience.

I discovered that many relatives and friends were hired on projects when there
were more qualified people available.

! When I attended a medting op research in beginnin§ reading instruction
at the University of Pittsburgh, I heard participants, whose remarks were
taped 4nd recorded by a stenographer, admit that they didn't know, how their
research applied to beganning feading instruction, and that they were there
because of people they knew in NIE and in NIE-funded projects. People pre-
senting papers seemed to have no knowledge of the huge amount of resesrch
completed in beginming reading instruction. They seemed to disregard everyon§
outside their circle. There was no understanding ofgthe needs ofeteachexs an
the childyen they were instructing. ‘

Drs. Emans and Walker have given specific instances of deficiencies in
the published studies in reading, it woulg be redundant for me to do so. How-
ever, I, too, became awargrof problems whftn I heard the NIE research in reading
presented at conferences and when I readjbublished accounts.

Finally, colleagues became so outrdged by some of the NIE-sponsorxed
résearch that they posted it on the walls of our college with derogatory state-
ments. One sStudy was read aloud in a faculty meeting while listeners laughed.
A professor in Xansas told me he subsGribed to a newsletter of one of the
NIE-sponsored institutes. He said he and his colleagues agreed that if the
researchers wanted answers to many of the questions ‘they were pursuing, they
should call and agk them. He felt the questions were the type asked by pro-
fessors who had never been classroom teachers. 'In many instances, 1 know
this to be true. .
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.obsetveq talking about the cases with subjects who' had not yet seen then.
I
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.
In your testimony you mentiont?d narrow studies focused on four to six teachers.
What was the purpose ‘of the s es to which you refer? wAs there any effort
to replicate these projects ﬁ:rger populations? Was there any effort to
apply t‘he results of this reSearch in the general pbpulation?

One study that I had in mind involved observations of six teachers (not
their students, as Dr. Goldberg suggested). These six were asked to fill out
questionnaiyres. The published findings were summarized with this statement:
"1f teachers regard a school subject as important, they allocate more time to
it than other” sub]ect%

\I dop't know if there gre any plans to replicate this finding. (If there
are, 1t would be a tremendous waste of money.) Nor do I know of plans to apply
this finding. « Y

1 was sorry thdt Dr. Goldberg mentioned research'l was involved in years
ago 1n a7 NIE~sponsored institute, because I had hoped to avoxd discussing the
work an Y college. I left the project, even though I had put a great deal of
effort into it, because I was appalled by 1ts qualxty M

.

. . Py To describe all of the
shortgomings of this work would reguire many pages. I will mention a few prob-
lems that illustrate my concerns. .

Dr. Goldberg stated that the intent of these studies was to study "think=
ing and decision=making among, expert reading diagnosticians.” Who were these
experts? They were friends and acquaintances of the investigators. What were
their qualifications? our Master's degxge 1n reading requires six courses in
reading. One of the sub]ects had taken three courses. Some had never been, em~
ployed as readirg diagnosticians.

whom did these "exper®s" diagnose? We put together large boxes of data,
mostly tapes and, test results, that samulated children with reading dxffxcultms.
Much of this was invented; for example, some of the tests were never given to
the children, and the tapes were made by high-achieving children acting the part @
of disabled readers. Each subject diagnosed three cases, oneiof which was a
replication’ The subjects never saw the children.

‘ The'plan I had hopedpto follow entailed telling the subjects that
weﬁad information on disabled ‘readers, and that they werg to ask for informa=-
tion they wanted. This wdy, we might learn what information was tollected, 1n
what-order, and how it was interpreted by reading teachers. Hiéwever, the

subjects were given a list of everything in the box, resulting in their -
asking for-a great deal of information they did not usually collect. The find-
1ngs were almost useless. Half &f the subjects recogmzed that they were re- .

viewing replicated cases. This, also, confounded results.
constantly to talk about everything they saw.

people who are trying to think,  We were not getting information that reflected’
the usual practices of these ple.

In another study on this project, ‘subjects who had seen the cases were

Subjects were pressed
This 1s very distracting to some

.
eft the-project. Two years ago, another reading professor who had
replaced me %eft the project, citing the same pmblems with research quality
Athat I had-found, and complaining that the data did not reflect. the Jhinklng
and decisidnemaking of reading teachers. He, too, did not want his name asso-
this research. 1In a field where cradit for rhsearchk is ungortant,
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.expects in scientific research.
)

Response to 02

. «_continued

In one of the studies that Dr. Goldberg mentioned, Weinshank'used th
procedures described above to look at recommendations for remediation o
reading difficulties.

s

£

Based on a study ©f only eight subjects, Me said,

e

"The near-chaotic state of diagnosis and, remediation cannot gé unchallenged.”
This and statements like it are hardly the zea&on:d, qualified statements one

to reading teachers.
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These are emotional ravings that can do harm
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How can NIE better disseminate information“to assure that the results of
educational reseaxch can be applied 1n classrooms? -

There 15 no need for NIE to-be involved 1n reseaxch dissemination beyond
ERIC. ) =
' When research 1s conducted Oh 1mportant questions, when research procedures
# are sound, when the investig8tors are respected, and when the reports are written

1n readable language, Qxe findings rapidly sweep throughgthe educational community:

Existing communication channels include.

undergraduate and graduate courses,

i1nservice sessions in schools; professional seminars for adminigtrators.
letters, bulletins, and journalg, of professional associations, colleges,
~ gtate, reqional, and city school systems, textbooks; conference .reports;

news-—
and
and,

* of course, ERIC,

v

>
Needles?h\Yo say, efforts %o disserunate pooqresearch, resejrch rhat repeatg
fuhat 15 known, or research that déals Jith such trivia that people laugh at it

would be a tremendous waste of DoOn:
, .

Y.

.

«

A

Do you see any advantage to centralized centers for education :ese‘arch such as
the Regional Educition Laboratories an¥ the Research gnd Demcnstration Centers?
. . .

'I‘ don't see any advantage to having a few centrallzed centers over hayang
several smoller projects, The probability df making useful discoveries increases
with the involvement of people with diverse backgrounds. TAlso, there are likely
to be fewer abuses with regard to the misuse of funds,and the networking of a
relatively small ¢flique. It seems to me that NIE has been unable to monitor the
use of funds 1n large centers. ; .

.

L . v
would the ef.xmnation of the 40% set-asade for the Labs and Centers, in your

opanion, solve sowme of the problems you sce?

L

e Yes, I.agree that the elimination of the 40t set-aside 1g desuablef\
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In  the letter following your testimiffy you give an example of duplication of
textbook studies by citing the Michigan Social Studies Textbook Study and you,
refer to another Study cited during the hearihgs which is a replication of other
numerous studies. wWould you please tell us spetifically to which study you
refer and of which previous gtudies it is a rgflication?

. »

Two NIE-supported studies were mentioned as important breakthroughs in
the June 18 hearings. This is especially ironic singe bot.h of them are in _ *

areas’ where extensive regearch has been done. N —~

. v

1. Readability of textbooks, cited by Richard Anderson. .
Since I have a full teach:] g loads and I don't have the millions ofgdol- |

lars in federal funds available fo me that Dr. Anderson hag, I can only cite a
few examples that are illustrat chof much work in this area.

In March, 1967, Walter Hill wrote "Research in the Classzoom: ‘Content
Textbook =-- Help or Hindrance." is Journal of Reading article citaed 23
references in a review of research related to readability of content area text-
books with implications for classroom instruction. . v
» In December, 1968, the entire issue of The Reading Teacher was devoted o
artxcles and research on-reading materials. The distinguished-researcher, Earl
Rankin, co-authored one of the articles,” "A Methodoldgy for Studying Children's '
Reactions to Stories in First Grade Readers." . *
Since this time, numerqus studies have been pubhshed. Many of them-are
quite sophisticated. They are not limited to simple-minded rewrites of stories
or archaic readability formulas, as indicated in the testimony\ given befﬁm your
comittee. i . . .
» In addition to the woluminous literat #n,the comprehensibility af texts,
there have been other extremely valuable soy¥ces of information. One is the
Educational Products Information Exchange (EPIE). This institute was created
as an independent, non-profit, non-governmintal organization designed to pro- '

- vide descriptiye and evaluative information aBout educational materials and

products. The first issue‘of The EPIE+Fofum was published in 1967. * | -
The Select Committee was provided with two copies of the Michighh social
Studies Textbook Study, 1978-79. , The Michigan Department of Bducation has for 1 T .
severa} years involved scholars and textbobk publisherssin analyzing textbooks °
and making recommendations fot theiy imporvement. These studies are published
n ERIC. There are projects such as these in other state departments of educa-
tion, county school-district offices, and public school systems. It-would be
interesting to compare the cost of producing this information in an NIE=funded
center-with other state and local’ efforts. Certainly, there is no comparison- -
withsthe cost of regular reviews of textbooks and studies .of the comprehensibility
of texts in sciolarly journals. A few examples: Sgience Education, School
Science and Mathematics, social Education, and English Journal. .
Dr. Goldberg said, "The Michigan study is concerned with race, culture,
and gender in four published textbooks. In'contrast, the CSR research on social
studies texts deals with coherence, intelligabilaty, and the degree to which?®

they organize material for ease of comprehension."” v ‘@
How can Dr. Goldberg misrepresent the Michigan studies when a copy is in

* the hands of the committee?! The '78-'79 study was concerned with.social
studies series from four major publishers, and included a large number of text= »
books. Even more™important, the Michigan studies have been concerned "with
coherence, intel}igibn_ity. and the degree to which they organize material for
. ease of comprehension.” I am attaching a copy of the chart Jr. Marich from
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Regponse to 06., continued

The University of Michigan and I used in our analysis. I‘ don't understand how
anyone oould look at the study and miss this large, unportant component.
Furthermore, the '78-'79 text study is only one of several conducted by the
Michigan Department of Education.
37” 2. The other research designated as an impo-tant breakthrough was

ce‘.ted by the admimistrator from the New York Public Schools, representxng

Dr. Macchiarola. I do not have a copy of’his oral testimony, but he mentioned
the Brookdver-Lezotte study. Since the;;e people and 1 are on the same Faculty,
I am not eager to critique their research. In paper 17 from the Institute for
Research on Teaching, they describe their work in eight schools in which they
uded questionnarres with items such as, "Has staff morale changed in the school
during the past three years?" Anyone seriously concerned with research method-
ology in this area should read "Telling More Than We Can Know: Verbal Reports
on. Mental Processes," by R.E. Nesbett and T.R. Wilson, Psychological Review, ,
May, 1977., Dr. Broockover has had some former Students employed in the New York
schools who think well of hif. I, tQo, think well of pr. Brookover. A question
remz(ms as to whether® the findings are new. .

In the 1920s, the Rand Corporation sponsored researdh to identify factors
,that contribute srgm.frcantly td high achievement in'schoois. hese findings
have been replicated many-times. One of the-studies that I have shared with
my classes over the years was reported widely by George Weber, Council for
Basic Education, Washaington, D.C., 1971. The title is "Inner-City Children
€an Be Taught to Read: Four Successful Schools."” Two of the schools ware
P.S. 11, Manhattan, and P.S. 129, Manhattan. One might\assume New York City
school adm.nrstrators would he familiar with tifis and seVeral other stud1e$
completed "Ln their district, and that they would be aware of whether or' not
the findings were the same or were new. The findingd of thrg study were re-
ported in journals, and' the ewspapers. William Raspberry discussed lhe"sw(y
in his widely syndicated column.

Dr. Goldberg states, "Results of NIE-supported research suggest &hat
inner-city schools can be effective in teaching poor and minority students, .
and that such effective schools have rincipals ,who are strong instructional
7leaders, professional staffs with high expectat./ons for pupil performance.,..
orderly, school climates...testing and adsessment systems...".

The Weber report (1971) listed the following factors that accounted for
success in the,inner-city schools: "strong leadership, high expectatrons, good
atmogphere. ..cadeful evaluation of pupil progress.” J

' The fact that pr. Goldberg cited the preceding as an example of the value
Jof NIE research concerns me. Surely, knowledgeable NIE staff know better.

« Unlike Dr. Goldberg, I do not have a staff to help me construct answers
to the questions I was given, Howeggr, I cal recommend a'publication that has
an extenafve bibliography of studies related to effective schools. The title
of this monograph is Study.of Two Inner Gity Schools, publisked by the State of
New York, Office of Education Perfermance Review, March 1974. Nmety—two
references are listed. (A study by Robert s 18 included.)

: <.+As I writq this, I am struck by thé incongruity of trying to make my
vo:.uz,’heard when I have no staff, no multi-million-dollar budget, and a rela-
twely J.ow-pard position as a professor which £ully engages my‘time.

/t . - “
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. ASSESSING THE COMPREHENSIBILITY OF TEXTBOOKS &‘“00/' 75
- N ., lows A, géder
Wichigan Seate rvew sty “ . .
Factors contributing to the readability of jn- 3 4. Writing Style. While style is somewhat
structional materisls can be studied in various elusive to define, certain featuresofwriting
ways. The cloze gmcedun. described by Rankin such &s cohesiveness and word  chotce contri~
and Culnn:] (1369 { I:'des!r;bl;.m? students bute in great neasure to comprehensibility.
are available for testing. Re formulae «
such as those developed by McLaughli ’{1969) g §. Learning Aids. 1Slilnce aids to learning '
Fry (1977) are frequently used to obtain a gross | o7 redding are usually employed by suthors Bf
neasure of level of difficulty. However, these  \nstructional materials and since they may con.
f devices do not provide a conprehensive analysis  LA0ute to comprshension, attention should be
of factors teachers and currictlum leaders need  §1ven £0 their potentidl effectiveness. These /
. o consider in an examination of text books. include questions _?r tasks that direct the read- '~
In addition to teeping i nind the . er to various Jevels and kinds of reasoning.
- n a on ping in previous ex- -
perfences and characteristics of the students 6. Teaching Atds. Instructiona) manuals,
-who will be using the materials, text reviewers’ ANIgment pians. and tests are examples of .
may wish to direct their attention to the fol-  teaching aids that might be included as part of
1owing features: © A an instructions] package. These should be ex-
aided with regard to ease of usegaiktensiveness
" $ 1. umiigﬁg Factors. Written language is and quality. .
B composed of graphemic, syntactic and semantic =
elements. As children mature and as they Eead N 7. Binding/PFinting/Format/1 \ustrations,
more, their abilities to process these slements dictures, charts, graphs and other {llustrations
usually increase. One way to estimate readtr may contribute to interest as well as clarifi-
grade Jevel 15 to use a readabdlity formula cation of the text. Type-face and format are.
which takes 1nto account factorsSuch as sen- factors that may influence text appeal.
. tence length and multisyllabic words. On the The chart presented in Figure 1 specifies con-
primary levels especially, consideration needs cerns within the seven areas briefly described
- to be given to amalyzing language patterns in the preceding discussion. Use of the chart *
appropriate to children's orp) Janguage capa- ensbles those analyzing fnstructional materials
. bili'tles. o reduce sbbjective judgments to some degree
“2. Corceptud) Factors. The ideas presented while considering a ringe of factors.
in materfals-aT50 contribute a grest dea) toward ' T ‘
« readianuse or difftcu]ty., Readers use the -
store pf concepts that y sessito under-
- R s 1deas. If they lack appropriate con- Figure 1 can be found on the next page.
° cepts because Bt immaturity or inexperience,
they mayenot cofPrehend what they read even
though they mey b2 able to read aloud with . _Referencas -
] \apparént ease. Aspects, sucn as cconcept density, L] ‘1'
abstractness of concepts, and inadequate concept  Fry. Edward B. “Fry‘s:Readability Graph:
, development, may affect reading ease or diffi- Clarifications. Validny,and Extension to
- culty. Further, the representation of females. Level 17.% Journal of Reading, vol. 21,
physically handicapped, racial and ethnlc, . 1977, ’ e
groups and others who have been set apart is » -
. irportant since readers need to be able to make -miuug::;:t;lﬁiJagzkulasm;:d‘,‘n%ou:n’rof '
a positive fdentification with people in'the Reading, Vol. 12, 1969 T
text since this, too. can affegt reading.” - / . . * . .
achievement. " Ranug. €arl F and Joseph W. Culhana.
} 3. Ogganifaglonﬂ Factors, Writing that mxﬁlfof'?::t's"go’:‘,’:fl"j,',f,xﬁ'o,
.o reflects a,ciear, logical development of subject «ifading, Yol. 13, 1969. —_—= ¢
.. matter and employs devices to highlight the * -~
organization of *the presentation contributes to
f compre .
. ease of compl Py\slon - 3 ) . .
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COLLEGE"OF WILLIAM AND MARY )
! SCHOOL OF EQUCATION" - * s : N v
M . OFFICE OF THE OEAN * . . * O TR
- WILLIAMSBURG, VIRGINA 23185 . . _ )
: . R Novelbér 4, 1981 °
. v - 3
4 . ) \_)‘. !
¢ . * P .
. ” .
Fy .,
- . N “ ° ] . N
c <« 2 . ' P
. The Hbnorable Austin Jy Murphy , .
Subcommittec on Sglect Education. - ) . T .
617 House Offjce ‘Building Annex #1° . . %\ g
- Washington, D.C. 20515 . . .
L ° 2 . e - : -
. Dear Mr. Mu'r:phy: . N
.o, R . ' ’ - ' e
. Thank you for sending me Dr. Goldberg's answer to your
questions regarding the National Institute of Education. I -
- note that he included 'a copy of a letter he wrote td me in
. ] response to one of your questions. I think it would be.
M ’ appropriate, if you have pot already received che‘m,‘ for you’
. . to have copies of the follow-up oorres\pondence. - . ,
v . . / ‘)
. . . * Sincerely, . -

S v . N s . ~
.0 , - D i A \
. ., - . . TV BV S v
. -, . . '«

e B Robert Emans,. *
* . . Associate Dean .
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NATIONAL INSTITUTE OF EDUCATION
WASHING?ON DC 20208
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L GFFICE OF THE DIKECTOR
11 SEP 1981
+
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e
Dr. Robert Emans .
Associate Dean L .
. Co1[ege of William and Mary *
.. Schdol of Education . .
111amsburg, Yirginia 23188 ’
Dear Bob: . : .
I dBpreciate ydur Tetter of August 20, 1981, further exp131ning your
. sensg that the National Institute of Education shquld be doing mnore to
‘ encourage professors of educational methods to usk the results df

educational research 1n their teaching and training responsib111t1es

I must say that this letter provides me with a better idea of ynur con-
- cerns in this area. I am not sure #f ! was unable to understand the
1ssue before, or if you did not explain it very well, but in any event
I believe we can probably dobetter. I also believe that we art doing
more in this area than you imply, but I hope°®we can improve.

What. 1 want to suggest is tHat you, and perhaps some of your colleagues
at William ‘and Mary or elsewhere in the academic world, think through

- a useful approach to making research products more accessible and useful ™
to educational methodologists and submit a plan_of action to cur unsoli-
cited proposal program. The closing date for the next unselicited
proposal program is next Spring, and I am asking, by copy of this letter,
that the. unsolicited proposal coordinator send you the new gu1del1nes
when they are pub1ished in the next few weeks.

Natura11y, you will understand that since these proposals are juuged by
external peer reviewers, I cannot commit the agegcy to funding. I trust,
however, that something constructive can come frdm gur dialogue.

[ Sincerely,

Milton Goldberg
Acting Director

Q . 2 5
.ERIC :
EEmEEm . ) . s



