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ABSTRACT to . .

— ’ ) -~ Interest in mathemagenics (adjunct aids used in text
to-enhance learring) has most likely resulted from the indirect
effects .of inserted postquestions, whereby the learning of
unquestioned-material is enhanced as well as that of questioned
material,' 'However, since most mathemagenics research has occurred in°
laboratory settings in which subjects were prevented from turning .
back: to a text, segment once they had encountered a.postquestion, the -
effects of mathemagenics in naturalistic settings remain .problematic
A study was conducted to examine the nature of the nonreview ’
constraints and.to compare the results to those obtained in a. R
naturalistic setting in which review was allowed. Subjects were 99
segondary school students who were placed in either an experimental

é.(r.‘.eview) or 'a contrel group (nonreview) and given.a 1,700 word

_passage:to read. Those passages used by the control. groups did not
gontain inséfted questions; however -these - bjects were told that
they %ﬁhld be asked to recall as much as pﬁgsible about  the passage
after reading. All subjects were given frée recall and cued recall '

«% " tests followiqg the *experimeiit. Results showed that, contrary to

°  expertations, trelevant learnjng was not enhanced by inserted
questions in the text. In ad ition,.incigfntal‘learning was also . ,
slightly depressed by the usé of in eétp questions: This was true-

. " for both review and nonféview groupst™ (Materials used in the study

are appended.) (FL) . Y.Lk . . a .
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MATHEMAGENICS AND REVIEW CONSTRAINTS

I3

- »

<
[y

» employed in textual situatiopsg to enhance learning, although it
' ' Maithe~

v xme

can bp
« - S .
. \ t . \
knowtt "primprily for the use of adjunct questions inserted in text

rea of educational rescarch, with a]q ady

- e
-~
.

° . L ,
magenids is a well established
Lo ) . '
a(éiod number of reviews (cf. Duchastel, ?978)

an’ extensive literature and
S 3‘5.'*'.::' A k.’ . . v =
to consglidate its findings. « :
Most of the Jntolﬂ%t in mathemqgenlcs 'has most llkely resulted from T '

iy

-
P

» a\
'9 ,l'e s ‘:uf_ .
the 1ndnrect effects of 1nsef§ed postquoqtlonu, whercby thc loaxrlnq;(
ri

.-e-—."

[}

uNQuestloned material is enhanced as well as that of QUest;oned matg

> P,
..,’: I / L U
. VJ[‘ > e .
. ‘g 'i" N . ' .
i al;hough to a 1@ssed extent. In other words, all toxtual matcrlal cun be
‘(j: © ) 4“’ : . \" ’ P4 = “ » >
oo better leaTned even though.the inserted questions themselves can only cover .
t, 0 . . . !
@fw‘, tertain parts of the material (cf.-?othkopf, 3976, for a regent ‘review).
? ﬁ ‘ .‘—3‘ l'.’ ‘ '. ) ) ’ ‘ - :t ) '{ ' .
he While this conclusion may have some troublé generalising from low Jeuels to
i &

high levels of learnlng,(Rickards, 19?7) and: whlle the-effect may bv
slightl} Lonfoundod by time (Faw and Walder, 1976)<9‘¥houqh probably very
d

"1 lr" :‘
.,/‘ ;v / ° ‘I( .
slightly it af dg} the effect does appear persis tent and is generally ack-

o

-

_‘nowledged. .
;.prat rema:as‘prob]ematlc, hoz?very :s the axigi?al validity of thp
effect. Put divectly, the question is to wbat bx;cnﬁ the offect\dil Hold
actical aagipe to ipstruciionnl dcsﬁgnggs

up in naturalistic settings. ;%
k + \ ‘ ¥ S S . ° >s*;
‘ :L, " ¢ which.is based op the literature of 1nsertediﬁﬁé§tions must bestemperced
»\fﬁ? . T - . - 3 .
L with caution (Duchastel 1978) : N -
}Fif ‘ ) Z The reason, for this state of affairs is thq'lack of congruence between .
‘i"( e <y . s - ’ \' .« a’ Ko i - . - ' . v
P R the experlmfntal Qaradlgm underlying most of tha litgrature and learalng .
N strateglés‘adopted;1n’naturalast1c settingse ¥ndeed most experiments in
C e - ’ T s ‘\ e e . . A\,Q
" ". 7 which inserted postquestions were examined prevepted the students from twrn- x\\\\'
¢ . ‘ R .
ing %ack to a‘pﬁevious fext segment once: a postquestiop was encountered. .
’ ’ . . - .
N .ot o 74 L S . .
: ) ) -~ ,"\' - ot Lo : ¢
4 . ' [ B " - . - .
") ' L P . T T -5 t " '
*ERIC . S AP -
e . < , L . - s .\“ 2 T,
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* Thrs is understandable, since if the students werco allowed to look

back, quections might well, in fact. become pro-review qdeSkions. if not

a \ \\ N

vatriaht pre-questions. .

' The unnatur alness of this is unsettling. for fow practical setting.

- ~ 3 3 . 4 .
embody the wequential study constraint imposed in the evperiments.  Thus.

while the inditect cffect of inserted postquestions may be very real, it

remains plausible that we are dealing with an effect created in the JTabor -

atory, with only the most tenuous connection to thz outside world. The

is=sue is thus, c¢pe of some importance. w—

Thiee preavious studies known to me have relaxed the non-roview con-

gstraint. One of them was the very first studv in the arca, by Washburne
- \
A X
- . . \ -
(1929) who fonund i1 1t inserted postquestions gencrally increasged questioned

¢

Tearning onlv at the expense of unquestioned learning.  The socond study,
¢ .
by Gustat<on and Tonle (1970), found postquestions to ¢nhance questioned

learning and not to affect unquestioned learning either way (no enhancement
~ 2

L4
nor any suppression). The third study.wby Hiller (1974),.examined only the
3 3 N - h . )
cffects of nestquestiords on unquestioned Ioar.nlng and found that gt timey
they deprer=ed this type of learning. This effect. however, interacted
, .

with quesiron difficulty and disappecared on a retention test two weeks lator.

fho~om. the three studies which relaxed the nsual non=reviow cons tiaint
. .
' e Bt .
farled to (nllaw the 105t of the research literature in 1eporting enhanced

’

nngquestsoned Toarning and at times forund «~ffects ()pposit('\t() the usual ones
’ < .
. t . . . .
(supptcesion of this learning) alona the lines of a sclective learning model.
’ v
The' purpose of the present study is to directlytcexamine the nature of thege
H

>

cffects by comparing a review condition Lo . non-revicw one and by examining

the diteetion and generality of the offects (cf. Rickards, 1978).

-
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Thee presage 1s largely based <\\n the account of the period given in
Hurked

in such a way that it could be easily underctood by the
ents taking part in the study.

METHOD

Materials

-

-

\
The learning passaage employeds in the study was developed by the o
. i . -
. ’
amrthor,

[N

The 1700~word pas=saqe ontitled 'The Victorion Frat, contained

12 topircal paroqraphs, cach dozﬂing with a separate topic involved
1n the period of B
1)

.
ritish historv covered by the reign of Queen Victoria

(1837-1901). The text also contained an introduction and a‘conclusion
only recall ot the |

~

ent !

which were simply meant to frame the context of the passage; however
protocods.

-
topical paragraphe was examined later in the stod-

, .
A tvpical paraaraph/follows:
/

"A fow vears later took place the' Great FExhibition of 18

>

51. It
-

was an idea thought up by Prince Albert ard it brouaht together under
Ay
other contries.
A 3

one roof numerons displays of 1ndustrial achievement

from Britain

and
These were all housed in a vr*;:y larye glass hall called

Crystal Palace which was built in Hyde Park. Many ycars later unfortun-

n'tvl_&'. the Palace burnt to .the ground. It was a grand sigint in 1ts ,dny\‘
however o Some daye the Qr{try fee was five shillings and it is Chen that

. - . :

the arYetoerats and the rich went to visit it.
was only one

i

On other days, thg fee
.tilling and the crowds poured in from cvery part of thé

,

. .
coumtry. Many of the exhibits were later proserved®in a new muscum which
oo N "
was called the Victoria and Albert Museum, .
Tt

12
<

topics presented in the passage were the following, in thelr

!

‘ordcr of appearance: Prince Albert: the Corn Laws; the Gieat Exhibition.
/

. i . L . .
Sucz Canal: Irish Home Rule; the Queen's Jubilecs; Trade-Unionism; the
Boyvcr War .

the Ceimean War: the chanaing role of womens; ITndia; Livingstonce; the
.

'

L2

An Illustryted History ol England (1974). The

passage was wridten

a~

15 year-old stud-

/
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Design and subjects ¥ ~.

»

. // The. experiment involved a 2 x 2 design, (Questiong x Review) with
| e y . ! LI 4 s
‘ 23 to 26 subjects per cell. Six of the twelve topical pdragraphs in’

E)
]

the passage were each fo&lowed'by‘two inserted post-questions while the
e & , ' . ~ ’ L - .

N .

EIN ' - !

. Y
sets wete aldb made possible. Questioned and unquestioned paragraphs
v v -

. . £
.

wére sequenced in-a mixed order so that the students woyld noZ\guess

20

“after a while which of the paragraphs would be que"stioned(as‘migh(,be

|
PR .
v - ¢

-the case if only alternate paragraphs were questioned)} Thé‘inserted

gquestions wei§>placed at the top of the page whiéh followed their rel-

LI L 3
\

evant pgragraph. . .y

. . ' /

* ° Directions to half of the “students indicatéd to them that once”

+ - -

-
o

, . they had tyrned-a pé@e of the\passage, they were not—allowed to turn *

- » i

' * back ahé;loog at it Again. The other half of the students were told

. .
. .

-(in their directions)°t@at they‘wéré allowed torturn back to the pre-

/ .. .
cot . *. . : . ) ‘ : o '
’ = yioug page if they~wanted to before going‘on. This is what constituted

® ‘. —

« . «"the Ré?iew°manipulation inethis'study. <. . )
" A '-' = .
~ - +The experiment also involved two control ‘groups qhgph‘?tudied a
» . < v, ® N . . <. - o

. " ’ M . . . . ‘
version.of the text which contained no inserted questions. “TIhese

other six were not. Thus, repeated measures analyses gomparing question

>

: ) N ] . . ~ . . ) a'b
o 1 ‘groups wtre included in order to establikh appropriate recall base-
! ) B ¢ oy ' ¢ B
L ! . . @ 1 " ¢ “ . . .
T lines. 'One of the controd grSGﬁ?iwas allowed immedieée\review (review
S - T e s e < , :
- , ° —_ - ' . ) o > . .
. ® of the previous 'page)’, while the other was not. It should-be noted
“ - T - . N ’
. M . , kY ~ ' -"; . - . ’ v " . . 2 BN
| E tHat in neither of the experimental or control copditionsg were the .
I ' m ‘., . . - . . . . . . .
f . students allowed to review the whole text after it had been read once.
7‘5 S ’ .~ ° T ) 3 ’ ° i . s . g s *
. . s The SUb%Eiif_j?re 99 secondary school students in a British com-
. . - S ' - L - NN ) -
o prehensive -school. They were, on the whole, 14 or 15 years old., The
o . O - . . . L e
f "y, . “number of subjects in ‘the éxperimental and.control groups wdre, _approx- .
. ~ .‘ - l. b. » - - .
o o * -
, T e *+ imately equal. ) e : o . . .2
. * f . ’ N - . : . - . : 3
S * L s ¢ hd b ] ¢ ) .
s M ' 4 ‘ k2 3 . o
- ’ . . - .. NN ¥ [ 4
' ! . . . N ] . ) N .-y, ° - . o t
\)4 ) . * ~ \ ’ \' )
S | - - -
' EMC ¢ " ) N ] .~ . 6 . .
- s . . . S ’ e b . ’




“ Posttests 4‘ ‘ . .

Two tests were developed for the passage, in order to reveal diff~
, .
. A ~——— /
\} erent”aspects of learning. Thesé were as follows, in order—of presenii-
. * h

.
N .

tion: .

- LN

“Topicdl free recall: the students were’ asked to recall the

] 12 major events presented in the passage and to—list them in -
> . >
- ‘ ) - ] \
. a few words each. : .
f’

- ».pued free recall:

this consisted qf 36 explicit questions:

re%ﬁiring the student to provide an idea or % detail from the

0

The following is n.snmple.queétion:'
£

’ ——
. ‘ passage:

v

"Who first thought of the Great Exh
] . !

ibition?" This test was
o made up as.follows: (i)

the 12 i%tems seen'breVidusly in, the

inserted questidn” condition;

- -
< .

(ii) 12 new itehs related to the

) . 6 questioned paragraphs; and (iii) 12 {tems unrelated to the
'a ) ’ ) ) )

Ry .
- ’ questioned paragraphs (and hence related to the unquestioncd

. ] s . paragraphs). The items were not set out in blocks of 12 on the

'test, but rather followed ‘the order of occurrence of eventssin '

, A .
¢ . !
° . the passagc. . R A . N =
\ . B ~ . T~
+ Procedure ) . . .

>

The study was cpnducted with two\groups of students during regular

§
~ -

R Y

class time. signeh to the

) In each group the students eré randomly as
1 ‘ -

*

'SR ' .,
. four cells in the design by random allocation o e materials, which *

were contained in brown manilla envelopes. Written instructions Gntro-

. duced thé‘students:§o the task and indicateg to them that tth would
< ' ‘iater be asked to write down the main points.that the; could“remember,
. . NS .
¥, - and tﬁatxthey woukd~be asked specifi¢ questions of detail as yell.
ut . ihg ;p%truktinﬁs %ér thd“étugbnfs”in‘the inserted quegfions geﬁdit—o _—
N, .. ::‘ *1on 1ndjégféa t; gheﬁ tqét‘trylng Toan e
;‘!E:. L o ) . A . , v

ERIC © - 7 '

¢
« . - . »
N » ) :
P s e .. , .




in the text would help them find out whether they could remember the
1
idecas in the’ text as they.read it. The instructions concerning the

. 1]
review/non~review conditions were cxplained above in the Design section.
L] . -

Time was also a factor in this study. The’étudents, when.finish= !

8 ) . .
ing reading the text, wrote down in a box provided at the ond of the

L

text the ‘number which appeared on a chart at the front of the hall whére

~

- N 1]
. the experiment took place. This figure was the number of elapsed minutes
% - since the start of the study phase and it was updated every minute .by the
1 . - :
} Y
~Xperimenter.

. ' . . ' L

- .
B v
- .

The students were given-a maximuﬁ of 15 miputes in whicH to reid .

¢ . . ¥ ~ \ N
the text, after which timo they proceeded to the posttests. The students

i
, had ample time to respond to each of these tests. s,
. S The tests were .corrected in a blind manner, whereby the person corr-
. PR ecting the tests (a research assistant) was not aware of the group ident-
. \ ' - : N ) ‘ .
N . A . . - .
ity of the pupils as she exgmined their answers. . \\ ! N
._' L ] . - . * .
: L .
‘ ® - RESULTS AND DISCUSSIONS: . .

’ -~

The mean scores obtained, on the various subtests usgd'as ﬁpll as the R

oF ,nean time of: study are pfesgnted by group in Table 1. The non-review con~

0

’ dition groups (right-~hand sjde of the Table) represént the cliii}cal . ¢

’

_’9x§brimentaflgroups utiliged in mathemagenictyesearch. Unfoyiunately, tho‘

i results obtained under this .condition in -the ﬁre§entéstudy fail to | '
! - ‘. -~ - - . . « e

. replicate the udual results obtained in tHe'literature on inserxéd questions.;

(3

¢ e !

.Thus, gontrary to expectation, relevant iea;ging (scores for questioned
- topics and repéateq,qqeétioqs) was not enhanced by the fact. that the students .
L4 ' ‘.\' ’ » .

encountered inserted questions in the text.

.

Also ‘cbntrary’:to efpectation, N
Y K .

incidental learning was slightly depressed rather than enhanced bf’kpe,:
» \ . . N

. ' . ‘provision of inserted quesfions.’ Incidontél'fearning corresponds here to

: the sgbores for unquestihbod topics and {gf‘unrelated questions.
= " o

it k > . . -.g{"
Q ¢ : ) . . ‘:,' - ! ,
ERIC - oo G- . . e
. ) !
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Means of the, Test Subscores and Mean-Time for Each of tﬁe Four Groups. ~“

.

3

~

A :
B Review Condition ™~ Non~Review Condition
\ . ) . Inserted No Inserted No .
- Questions Questiohs Questions Questions
N = 26 N = 25 N = 25 = 23,
y ] ' s
' Topical test T ‘ " :
Questioned topics * 4.7 4,2 hot 3.9
~ . 1
Unquestioned topics 2.7 3.6 2.9 3.6
. H - S —~ '
Total C 7.3 0 v 7.8, 7.0 7.5
Cued-recall test ) .
Repeated questions 8.3 8.1 7.k 7.4
. . * .
Related questions 7.9 , 745 ‘7.2 7.1° o
Unrelated questions e 5.2 ¢ 5.1 L,7 5.6 %
‘ Totals 21.5 20.7 19.2 20.1
\ L}
Ty— ] N | - N 1 4 X .
Time > 12.9 "12.8 13.6 12.6
L 4
(\ / 1 -
\ . . 9,
. \

’
+

.

B

‘1
., L4

- is either

-

>

+

3 ¢ The condition groups in which review was permitted (le¢ft-hand side

of the Table) pisplaf results which parallel those just ‘presented :

A4

(reievant leaxning is not substantially enhanced, and incidental'learnidb
gﬁszected by thé inserted questions (on the cued récaLl test)

‘or slightly depressed (on the topical test) as in Ehe:non-reviéw condition.

v i Time means are generally consistent, across groups wlth the highest

* ¢

-

time méan occurring in the non-reviey/insorted questions group.

-~

.

4

. The intention of this study was ‘to exam{yg how the review constraints

.

[ ]
—usually imposed in thisg tvpe o

’

.

f research compare in terms of results with

. “. . .

7

J

" .a variation of the con?traints which more closely ‘approximates to real study




.

-

sottiﬁgs.<\hewevér. because the non-review condition in this study failed

»

to rgplicate the usual pattern of results qngountéred traditionally,

-

little can ée said concerning variations from this condition. To be able
. 4 R .

POERY

.
. Yo

to do that, one would have to have Weplicated the traditienal

'results in the non-review condition. Further aﬁalyses based on the present -

PR ] . N B .
bt -

et of data would be misleading. ' «
N < - - . \ . "o

v Consideration of the procedures involved in'thg study or of the

. A \ . .

materials employed give little indication of the underfyin§ reasons for

. - "
.

which the usual results have not *been obtained. The students did secem to =7/ .-
» ’

\ N N
o ’

take the task seriously and, 'as far as can be gauged, to have followed the

directions provided to them. The s%rategies'which‘were involved in the °

treatments were urider ‘their control, but the'main variable!of concern herc,

namely the Rrovisjon or ndt of inserted questions, was not. '

Th,e scoring of{yMobols did present problo\ms in that the
- \ A . N N

answérs to some of the questions were at times difficults to ovalﬁaéé
. L]

- - .

_because of the particulgr way the answers were puf. This ,is a hazard

common to most frée recall scoring situations and it may account .to some
% ‘

=

.Hegrge'for the results’obtained. It is possible in other words that the|

. ' " . .
.reliability or validity of the scoring, procedures may haveg been wanting.

.

In conclusion, thtie main hypotheses developed for this study were

L) , N -
~

unable to be verified bezause the condition..in the stqd& which wasxto 2
N 3 et a o
sérve as a baseline of sorts for the comparisons failed ta replicate in -

EY

terms of results the traditional findings in the field. fIt is felt that

.

£ «

the problem s&ggested in this paper is still one which nceds to be

\' b - *

examined, only in a way which will first provide the expocéed repricationl
. / - AN

- »

-

of the'classical paradigm. ) . ‘ ‘i‘-

~ [}
» . — .
\ - . PN
. ’ A . ~
‘t v ey - -
o N
- N -
\ . N t
LN ~ - - -
.
. . 14 . ,
) - g
Q ‘ .
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» \; . .7
.

Aruitoxt provided by Eic:




. Q. REFERENCES . ) .
. : * ° e 2 * ‘ -
« ! Duchastel, P. Selective learning : An InterprStive Review,of Orjenting

s
—~

- .Faqtoré in %Tose Learning. Submitted for publicﬁtion. e e
. - ) N

»
Faw, H., and Waller, G. Mathemagenic Behaviours and Eff%finncy~in -
A ’ . ' * )

+ Learning from Prosc. Review of Educational Research. 1976°, 46, t
. il

. . . : A
v - 69 1-720. * - o . .
. 7./ i '\
? o Gustafson, H..! and Toole, D.  Effects of Adjunct Questioﬁs.\Pretosgqu. and
. - .
) Bogreo of Studéent Supervision on kearning from an Instructional Text.

‘. Q M

o

Journal .of Experimental Education, 1970, 39, 53-58. .
' ‘\} "Hiller, J. *Learning from Prose Text : Effecds-of Readability Level, °
: . . _ ¢, ) 4 i - . .
Inserted Question Difficulty,‘aﬁa Individual.Differences. Journal of
o . Educational Psychology, 1974, 66, 202-211. )
: ’ - g - . s
Rickards, J.Ps On inserting questions before or aftér segments of text. -
o » . . .
Contemporary Educational Psychology, 1977, 2,-200~206. "
* RicKards, J.P. Adjunct Postquestions in Text : A Critical Review of y
s ’ . ’
- - 3 & A
Methods and Processes. .Révieé of Educational Research,® 1978; 4n )
B press. L - N ol ' <,
Rothkopf, E. Writing to Teach and Reading to Learn : A'perspeqti%e on the ‘
| * “Psychology of Written Instructien. Seventy—fffth Yeorbook of the ~
‘ National- Socipty for:the Study sof Education, Part 1. 1976, 91—?29.\
» . 1 * . ] i " . . '
lashburne s J. The Use of Questions in Social Science Material. . Journal
| of Educational’ Psychclogy, 1929, 30, 321-359.
h ‘ ) - . v ' T b !
\’,: . N . . - . ? ) a~ .
" \' A
'y : * . v y
¢ -~ i . - ~
. J’ .
.‘ ‘. » ° . -
~ 4+
. 13 - - v
¢ L]
. ’ - - yf y
; s
» ) o ’ . ?
o . A v
. . . ..
\) * ’ v . ) 2 . hd
ERIC ] | : 14 :
. . . D § . .
P o v - . i

. LN . ' -~ S\,




3
?
.
—~—
.

.

APPENDIX

v s
L
. ~
~ R
.
o1
.
‘ “
- T &
. . .
.« -
- ¥
.
B SRR )
< .
.
.
\l
.
o
P .
o
.
N .
v
-
P
\
.
’
‘ .
f
. v
P ,

~o

.
.
.
» »
r
.
.
v
_
?
)
L]
.
—n
<

an




'/ ‘ ‘
EDUCATIONAL RESEARCH STUDY-II
L

.

” DIRECTIONS — .

!
You are taking part in an educat1ona1 research study wh1ch Sis 1nvest1gat1ng how
. - .-‘ &
much people remember what they read and study. e !

Your' task is to learn as much as’ you can (both main ideas and deta1ls) from reading
. 8 br1ef history text (in the’ envelope). You will only be allowed to read the text once.
After ﬂhat,'there will be a’test.v It will ask you to write down the main 1deas and will

also ask you to answer specif1c quest1ons of detail.
_“ o v % . . . '
. * At various po1nts in the text, there will be questions on what you have Just read.
.

You should try answer1ng thége questions in your head - do not£;r1te answers toj them.

Trying to answer the;e\ETSpt1ons w111 help you find out whether you can remember’the ideas

- -

in the text you are readihg. cot

Important: once you come upon one of these quest1ons in the text, you may
1f you want 1look back to the prev1ous page but try.Pevertheless to answer the

question beforehand. . .

.
-

3 1 4
Study the text carefully and do not skip ahead. Take as much time as you need for

each page. You will not be allowed to revise at the end. Also, do not take any notes

and make no marks on the text itself,

Not all‘pupils in thé class will be studying the text in the same way, so do not

. ' .
worry if they do something else. Just follow the directions given on this sheet.
L4 5.}

When you finish, write down the humber which appears on the chart at the front of
the room. There will be a space at the end of the text to do th1s. Then turn the text

faca down on your desk and wait for the test in silenqe 80 that the others can fin1sh.

L3 3 »
Rightrnow, please write ybur name here: teesccscetsssieForennnnne

Also indicate whether you are E] male; or [] female and write your teacher's hame

here: ..................I.....
Your teacher will tell you when to take the text out and start reading it.
. a .

-

ERIC - 13 T




EDUCATIONAL RESEARCH STUDY—II

- ° 2
* v

. DIRECTIONS . : S )

You are taking part in an educational research stud@ which. is 1nvest1gat1ng how
A

much people remember what they read and study. ) *

Your ,task is tb learn as wuch as you can (both main ideas and details) from read1ng

a brief history text (1n the envellypel. You will only be allowed to read the text once.

After that, there wi'll be a teste.. Tt will ask you to wr1te down the main 1deas and will b

also ask’ you to answer specibic questions of detail. ‘ -

{

Important: You should read the text page by page; however after turning a

page, you may if you .want: look back to the prev1ous page to rev1se before going on.

A
However, you are nly allowed to turn back to the previous page and not further

back than that.

Y

Study the text- catefully and do not skip ahead. Take as much ti2F°as you need for
each page. You will not be allowed to revise at the end. Alsot do not take any notes

)
and make no - marks on the text itself. ' . .

Not all pupils in the class will be studying the text in thézsame way, so do not

worry.if they do sonething else. Just follow the d1rectrons given on this sheet.

8 W '
- When you f1n18h, write down the gUmber which appears on the chart at the front of

the ropm. * There w1ll be a space at the end of the text to do this. Then turn the text

face down on your desk and wa;t for the test in silence. so that the others can finish.

2 3 -
l‘ , ”
L}
. 4
= N 0, . Kv s
» j . ks . .
Right now, please write your name here: ce ettt eteeasasceane

Also indicate whether you are [_] male; or [:] female.amd write your teacher's name
. .- 2 .

. . ’ ’
here: totoo:iooooonnnoon..o-.

]

.
»

Your teacher will tell yPu when to take the text out and start reading ite | o
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. . 0 ‘ [
You are taking part 1n an-’ educat1onal research study which is anvestlgat}ng how

~

much people remember what they read and study. ’ > - -

4

v Your task is to learn as‘much as you can (both main ideas and details) from read1ng
a brief h1story text (in’ the envelope) "You will. only be allowed to read the text once, *

After that there will be 4 test. It w1ll ask you to write down the ma1n ideas and wilel
. ‘ N
also ask you to. answer spec1f1c quéstions of detall : ’ i .

[y

¢ . - : .
At various boints in the text, there w1ll be quest1ons on what you have’ just reacL. &

N ' °

You should try answer1ng these questlons 1n your head - do not wr1te answers to them,

Try1ng to answer these quesflons will. helP you find out whether you can remember the ideas

4

in the text You are feading. ' ¥

Important: once you com‘ upon one 3f these.questlons in the text, you are not

allowed to- turn back to, the prev1ous page. , . .

o

Study the text cafefully and do not skip ahead. @ake as much time as you need for

each page. You wxll not be allowed to revise at' the end. Also, do not tak&,any notes
! .

¢ .

and make no marks on the text 1tself .

. ve ,

{ : , .
¥ Not all pupils in the class will be studying the text in the same way, ‘so do not

worry if*they do sémething\else* Just follow the directions given on this sheet.

When you fdnish, write down the number whibh appearskpn.the chart at the front of
-the room. There will be a space at the end of the text to do this. Then turn the text

face down on your desk and wait for the test, in silence. so that the others can‘finish.

4 5 -
Ll
3 o R 5
. N

Right now, please writgvyour name her€: euicecscssescsocccoonoans

Also indicate whether#you aré [:] male; or [:] female and write your teacher's name

here. cooocoooc;olhcoooo"f,ooo
>

Your teacher will.téll you wHen to take the text out and start reading it.
" PR ’. ' / . .
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<
3

Ey e .
. You'are taking part in an educational research study which }s inves(i%aﬁing~h6w '
much people_temember what they read and study. ' )

]

Your task i8 to learn as much as you can (both main ideas and details) from read?ng

a brlef hlstory text (in the’ envelbpe) ~ You will only be allowed to read the text oncé.

\.

After that, there will“be a test. It will ask you to-write down the main ideas and w1li

‘also ask you tg answer spgcific quest1ons of detail.

”
.

Iﬁportant- You should read the text page by page and after turnlng a page,

.

you are not allowed to look back at it afterwards. . :

-

Study the text carefully and do not ski% ahead." Take as much time as you need for

4

each page. You will nok be allowedeto revise at the end. Also, de not take any notes

and make 'no marks on the text itself.

( L

. Not all pupils in the ‘class will be studylng the text in the same way, so do not

worry 1f they do something clse. Just follow the d1rect10ns given-on this sheet.

When you finish, write down the number which appears on the chart at the front of:

3

_the room. There will be & space at the end of the tex&h:o “do thls.’ Then turn the text

face down on your desk and wait forcthe test in silence so that the others can finish.
5 b N

\ [

" ~

-

Right now, plegse write your name here: sieeeeesececsescoccosses s

o

Also_indicate whether you are E] male; or [:] female and writ% your teacher's name
[ t - ~

hel‘e: 00 o00s 0 cscedosocconcensy % hd

Your teacher will tell you when to take the text out and start reatting it.




