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) The inability of the schools to meet the educational-,
needs of economically disadvantaged minority children has prompted
“efforts to identify alternatives to the traditional school
curriculum.-One such alternative emphasizes the use of the arts in
déveloping basic academic skills. Research indicates that the arts
can be used.to develop perceptual skills which lead to complex and.
subtle views of reality that disadvantaged learners often fail to
develop; .that the-arts can promote understanding of relationships
basic to reading comprehension by providing opportunities-for
students to deal with abstractions; and that experience with the arts
helps develop vistal sophistication in_disadvantaged students. In
addition, dotivation and enjoyment essential to learning are
provided. Several educational programs in ‘which arts activities have
been integrated have demonstrated success ir improving achievement
and enhancing learning. Successful programs are geperally .
- characterized by the-presence of an. integrated curriculum, clearly
defined objeétives, teacher training, initial student assessment, an
‘effective teacher<student ratio, sufficient time 2nd facilities;—and
‘oangoing evaluatiorn. While the growing body of research supports the
signifigance of the arts in the education of the disadvantaged, other
questions concerning the actual relationship between the arts and the
dynamic forces in a school require further study. (Author/MJL)
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If cognition is a matter of becoing aware, of
percediving, then the senses and the arts play .
a @uclal rol: in p‘rondmg essential resources !

£3r education (Elsner, 1981y, ) o g

’

N "”m

Durmg the Yast twenty years, the p;oblems assoc:.ated w1th the <
educatlon of’ econamically dlsadvantaged“’ mmorlty chlldren and youths have
received w:.despread attention, Oont.mued ev:.dence that tne schools have
hot adequately met thé educatlonal needs of- all stﬁdents has prcmpted
efforts to identify alternatlves to the tradltlcnal school-based curr::.culmn.
Cre such altexnatlve emphasn.zes the arts in developmg bas:.c acadenlc skllls~,'
partlﬂularly readmg skllls. This paper is mtended as ‘an overview of 1ssues e
'relating to the role of the arts in the educatlon of glsadvantaged students.

The arts in the formal educatlonal system }ave tradltlonally been
alewed as an avenue for cultivating aesthetlc awareness. Thé arts have
fr@mtly beon’ relegated "add on", or ext:r:a—curr:cular sbatus Many educa
tlonal psychologlsts have ccns:.dered the arts to be emotlv\, forms that nu.ght
. provide satisfactlon, but not understandmg (Elsner, 1981). Groff (1977),
vhile questioning the positive effectlven.ess of art. fact:.v:.tles E reading
pa:ograms,statesthattheuseofartcanbedefendedasawayofaddmg L

* "\‘
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varlety or dlversn.on in the teachmg of readmg. He cautlms, however, that
the propos:.tlcn that art act:.v:.tles have a dlrect mfluerm on children's

learnmgtoread vannotbesupported ' .
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Desm.te these and other. reservat:.ons ooncernmg the uses of the arts

90

in oogm.t:.ve learning programs, the evz.denoe st.@portmg the potent:.al of

such a role is sabstantlal A mlmber of school—based programs, many of

* them fundedunder Title I oftheElenmtary and Secondary Education Act of-

1965, have reoelved favorable evaluat:.ons w1th respect to mprova.ng the 2

) academic performanoe of disadvantagéd students Studies have also under~

scored the utility of art educat:.on practloes in meetlng the educational and
psychologlcal nééds of dlsadvantaged learners.

‘ Several ‘implication for the utlllzatlon of t.he arts as. part of an
mtegrated learning * process\can be deriyved from a brief rev:.ew ot‘ selected ~
lJ.teratm‘e on educata.onal dlsadvantage. O ' ‘

,.

One theme often expressed 1n the llterature concerned with the educat:.on
A

of disadvantaged m:.norltles *s that their poor academic perfon'nance refler'ts

<

the low valuation they have, lea’i:ned for academic. tasks (Banks and McQuater,

1976 Cohen, 196Y9; Block and Llebexman, 1968). In the case of Blacks, a

)A ‘
slgnlflcant proport:.on of whcm can be categonzed as econorm.cally dlsadvantaged,
genet:.c factors have been advanced to acoount for mlderacha.evement (Jensen, .

' 1969) Others have attempted to isolate cultural or soc:.al-slmat:.onal

»

determmants of mderach.levement among minorities (Bond, 1972' Gordon, 1974; 2

., oDeutsch, 1963 Flshbach -and Adelman, '1971).

Descrlpt:icns of the personallty structure of tlw_dasadvantaged md.lcate
an affmlty fcr the concrete and a distrust of the theoretical (Cilverman "
and Hoepfner, 1969) . In general, eooncmcally dlsadvantaged ninorities are

LY
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than are mddle class chlldren

b

_ Tore depmdent upon the school in }eanunq to read, write, and do arlthmetlc

Bond (1972) describes the significance of envircnmental factors.- -

including the family',*parents'
cc.rmumty m cogmtlve developrmt.

education and .occupation, the school and the ,
ILuis Fuenbes, formerly a stxperlnten—-

dent in a predamnantly minority dlSéé'lbt in New York City, “takes another

o apprroach 'Ihere@ is llttle mystery as to the basic cause of- llllteracy -

J.t is language." - He cbserves that the. language taught in the’ schoo'ls is

often qot the language spoken in’ the disadvantaged student's nelghborhood

andhane
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Oohen (1969) sunmarlzes the envmonmental factors view m terms of

teachers -attitudes and mstruchonal practlces-

Bernstein (1971) argues that mddle and- upper class mem

T

.

»

Middle class chlldrél'x\are "smarter" only ?
in the sense that they are better prepared -
to read 4t ’che outset of their educat:.on

‘e and so sustained irf that preparation by

their hame environment and by their teachers'

expectations that the current r- or mediocre ]

. materials .and methods are sufficient. The.
same methods and materials will not teach
most lowetr class children to read and-write.
Less adequate methods and materials certainly
will do worse. Why? Because lower class
-children came to school with less preparatlm
.to read. Perceptual dysfunctlcns and cognive
deficits, add up to low IQs. 'But perception

and cognition as they are measured are.learned

behaviors. 'mus,muchofwhatlstermedmls‘

leamed hot innate. _ P

~

h 4
!

hers engage ’°J.n ~

a more elaborate form of verbal interastion than db lower class menmbers.,

¢ . .




'Ihe lesser soc:.al moblllty of lower class members limits the,range of

; ocmmm:.catlve sett:.ngs in ‘which they can paitlu.pate Bernstein does not

View the two forms as Inutually exclus:.ve, rather, he .sees them ds over-

) lapping patterns of dlstribution in social space. Other r,esearchers have
used Bernstein's hypothes:.s as the basis for advancmg the "deficit"

pos:.t:.m, a view that nonstandard forms of language reflect deficient forms

>
>

|, of cognition (Hill, 1977). |
/Several implications emerge ‘fram the brief review above. It is no

longer ‘feasjtle to ignore the social, cultural and linguistio divers{ty ‘of

. students in Amerlcan schools. Instructlonal pr%tlces mist! moorporate

this real:.ty E‘ducators must be knowledceable about the characterlstlcs

of students from eoonommlly and educatlonally dLJadvantaged envn.romnents.

While env:.mmnental factors may contribute to the problems that many students

‘ enoounter. in school, research on the iauses of dlsadvantage is riot enough.

They must be taught! The propos:Ltq.on that a substantlal segment of the

- Americarf populatlon, ilvmg in a state of poverty and illiteracy can be free

~ to be as they thoose to be is wholly unacceptable (Cohen, 1969) ’
IndJ.v:Lduals advocating the relevance of the arts to the education of

‘the poor have ,afgued that the arts, because they speak dlrectly% the

feelmgs, perceptions, and sensibilities of human bemgs, possess a capability

for reach:mg children which is virtually unlque (Mut'phy and Gross, 1968).
Research indicates that the organization of learning occurs at three

1levels of experlence building a repertoire of referents that can be used

for mterpret.mg new experlenoe, processmg experience through classifying,
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ordetmg, &nterpretmg, summarizing and m\aglnmg and transiatmg expen -

- , : ence into symbols (Levin and Allen, 1976). The foundatlon for learning is
- ' ! 3 - * M L) ar *
' ) 1aid at the perceptual level.. The arts can b'e used te d‘evelop perceptual »

ey

skills whick’ lead to mare complex and mare suiséié"v;ews of reality that
‘. ) dlsadvantagg learners ofg:en fail to develop .(Murphy and Gross,. 1968).
‘ . Gerhard (1981) expresses the belief that the Arts can contribute to the
' understandlng of relatlonshlps basic to reaﬁﬂ$ cani:reh.ensim by providing
opporttmz.tles for students to-deal mth abstractlons and-to form their own
perceptual images related to those abstractions. 'Ihrough the ccnstructlon o

- ’

’ , ' " or productaon process, students come’ to'understand the use of symbols to

convey meaning. Or, in Piaget's words, "in order for & child to unde.rstand
sanething, he rmzs_t construct it l'ungelf - he must reinvent it (1972) M

o Gerhard suggests two difrensions, basic to perceptio:n and reading

'. , ‘ which can be taught throuwgh the arts. 'Ihe first mvolves relatlonal concepts

e ‘that exist in’ nature, i. e., th.ch are basm even to those who-don't possess

N

‘ r a written language. This set; mcludes s:mllarltles and dlfferendes, forms

. and function, 5ymmetry and asymmetry, tnne and space, and cause and effect.
The ‘swond set, n‘os& clesely ‘related to readmg( udes concepts of a
hJ.gher level of abstractJ 1, i.e., perception of symbo;uc st:mull, :anludmg
the relatlmshlps between part and wholé€, syMbc\s and codes, content and

’ pmcess, and categorlzmg and descn.bmg
o - ' Hall (1979) in a discussion of theartsandreadmg llkexmed the arts

N

» toa stnzcture in which suldents learn to express 1deas, feel:mgs and in -

whlch studerts rpoonstmct flrst-hand or primary e.xperlences derived frqn their |
v .

.
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env—immf\ent She re&iewéd 21 pro:g'rams, in various seftings (inner ci't;y,
suburban rural) J.n Whlch the’ arts were integrated into the general school

* currlculum. All had the goal of Jmpmvmg the quality of education ﬂmrough‘
the .mcorporatlon of arts act1v1t1es in various subject areas. She I:eported
a ,pos:.tq.ve correlatlon between part1c1patlon in the programs and reading
scores, mprqved self concept and reiuced vandalism.

Findings present;ed fram a study of arts programs designed for disad~-
varitaged youths (silverman and Hoepfner, 1969) 'infer that ei'ts ‘experiencees
San have an J.mportant role in developing visual soph:.stlcatlon, 1nclud1ng
the mental behavior utlized for makmg the great/: \(arLety of visual discrim-

" inaticas reqiired as cne interacts with his or her vironment.

c

'Ihe]['Arts and Caompensatory Education, a conceptual- framework for the
integration of the arts into the general'education, /curriculum, asserts -
"Z:hat the arts require children to pre‘/cé‘.ce the same Jearning operations that
~ are present in other forms Qf learning, such as exper.l.encmg, experimenting,
and explormg, in order to perceive ard discover. The arts’ re*aresent an
avenue for expanding and broadem.ng the essential sensory, link with exper—
ience - the leéfner"s experiencge. A difference, raﬁ:her than a deficit model
is mﬁ“ﬁlt here. The learner's pool of. experience is not ohly>v?.1ued,rit .
becomes the means’for formulating new arrangements and relationships and for
camv:m;‘.cating to others. The framework includes several assurptions related

to the value of the disadvantaged learner's pool of expérience. One of _ .

%

the most important among these is the use of the arts -to enable learners to ‘
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démonstrate unde.rstan.d'ing of ooncev;')ts e\'rer; though they may not be able to

articulate an understanding. thi:ough language. The broau objective of the

framework is to mp/the basic skills of students with learnirig aisaa
van/tages. Bas:.c skills. are.here defined as readmg writing, llstexu.ng,

- ‘s’peaking, and ocmputational skillé. The theme of- difference as ,opposed to
def1c1ty runs throughout the framwork The framework emgqas.lzes the
developne:ft of \f:-elg value through awareness of se;f and through sttessing*
> the jnti:ortance -of incorporating the students' dedisions and interpretations

" into learning agtivities. Motivat'on and enjoyment are viéwed as essential

(Y . ) 9

mgred:.entsun the Tearning environment: -

Silverman picks up this last theme, hypothesmmg that the arts can-:
facilitate a positive attitude tcmard school and a better, appllcatlon of
remenmbered exper_lenoes and 1deas to the pr\_e\sent.

Motlvatlonarﬁ enjoyment also pla); “é\large role in the Tit:'l.e I . .
, Children's, Program of the Soldmon R. mggenheim Museun. The program
focused on the mprovenent of readmg and readlng Skllls through motivation
and mterest in the arts and mcreased interest in acadmu.c curriculum
areas. The program served econcmically disavantaged Students, ages 10 to
12, through an ‘intensive, individualized rénedial readirlg .program/wiﬂl' an
arts format (dance, theater, mus:.c, pamtn.ng sculpture; drawm, prmt-.
making, puupetry, crafts, fllrrma}u.ng photography and an:unatlon) Parici~
_pants engaged in two reading coriénted art workshops for -the elght week
period, in conjunctn.oh with snall group or md:.v:.dual sessions, that focused
on-the appllcntlon of arts activitles to readmg% academlc areas

-



~Students entered the program reading 2 - 5 years below grade level.’ After

-~ -

campleting 'the program, #eir reading achievement equaled or surpassed the

b
) \ar?ount of growth expected of normal readers of the same age.

The integration of arts activities into the general education curricu-
lum is g thene o)f the Learning About’ Iea.m:.ng Program in San Antoru.o, -
Texas. 'Ihe program is structured to attempt to help disadvantaged learners
to find and use their own sf:yle of leamrhg, thropgh crc)aat:.ve arts acti-
vities that focus on problem solving and the relevance of arts skills to
all aréas-of the. curriculum and to daily living s}ulls.

- A series of reports from the Arts, Educat:g.on_ and Americaﬁs, Inc.

' o%fer a number of ideas concerning the use of the arts for general educa-

-

4
_ various subject areas) ’ clearly—defl_ned objective: .eacher “training,

_tion purposes: .

' The arts can provide new insights into
) other content areas, reinforce key ideas:
) . and concepts and forge rewarding inter-
disciplinary links with the academic
. ' curriculum at all grade levels.

’ ..
Eb(amples are providéd in the aréas of somal stuches, where arts are used
ip deal Jmagmatlvely with the human experlenoe ard Science, 4n'which stu-
dmts frcm a fourth grade classroom use drawing to mark the growth of .
plants and textures, shapes and lines bo explore nar:.ne geolor'ry

References on the arts.and the education of dlsadvantac_red learners ‘
pppear to Sugqest several J.mportant character:stlcs of successful programs
an J.ntegrated curriculum (arts- act:.v:.t:.es should be developed w1thJ.n the

Q
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initial student assessment, an effective student/teacher ratio, sufficient

time and facilities, and ongoing evaluation.
S . Lidstone"(l‘979) consa.ders the opt:.mmn st\xient/teacher ratlo to be
7/1 for elementaxy schools, 15/1 for junior hJ.gh schools and 20/1 for -

<

seoondary schools. He also emphasizes the J.mportance of the J.ntegrlty of
the program among "the sthool staff as g reqms:.te for effectlve programs. )
- In "Ieammg to Read Throuqh the Arts and H.Jmanltz.es," O'Brien focuses

on a methodology for integrating arts into the reading curriculum., Art
and reading teachers collaborate to first determine-a vocabulary set. This
.set then beocmes the basis for arts projects, »w’r‘uch demonstxg;:e the appll- §
cation of readmg and writing ass:.gnl;ents in a mxmber of areas. Readmg

o skills are thus’developed as they apply to a given rande of subjects and

problens A similar format i descrlb&i in The Arts and Oanpensatory

. Educatlon in which teachers and arts spec:.al:.sts formulate objectlves and. ,

- n

a range of possible learning activities - involving al{, &areas of the cur-

riculum - related to the objectives. _ P J i
VWJ ’ "'mally, one must be cautious in advocating a role for the arts in

the education of the disadvantaged. The;e is a dearth of research fran .

‘ which to defmlt:.vely assess the actual influence of the arts in educatlonal
programs Although many such programs appear to be successful, little is
known about the agtual relationship of the arts to the dynamic forces

/

ooeratmg in a“given svhool How subordmate ig the curriculum to the

role of the teacher" How are effectlve mterpersonal re;.atlonshlps 8

S8
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establlshed for thé purpose o‘f ocollaborative teaching?. )bw much time

should be focused an arts act1v1t1es° How are value dlfferences, that
. A\

nay J‘.mp?ril carmunication avoided? While these and other cuestions re-

‘main, a gravmg body of documentation ax:usts to support a meam.ngful -role

for ‘the arts in the educatmn of 'the dlsadvanL.ged ' . o .

v ‘. J
, -
-~
L 2
(W3
s
. ,
. {
-
i L]
¢
- »
L]
.
e
¢ ~
’
, _ )
- b3
é . ’
"
s 7 -
-3
L Y
' - ¢ el —
1
\
N
: v
.,

Id




" . Detroit:

6.

.
e

10,

11

Armstrong, Carmen L. Art and the Urban Child: Paper presented at
the Annuall Meeting of the AmerZcan. Educational Research Association, -
rvummeapol;Ls, Minnesota,- March 5, 1970. (ERIC Document Reproductlon
Sexvice No. ED 039290) .

-

Banks, Cm\:t;s W. and MCQJater .Gregory V. Achievement Motivation and
Black -Children. . New York: ERIC Clearinghouse -on Urban Education,
Fall 1976 i

*

.Ba.ratz, Joan and Shuy; Roger. Teaching Black Children to Read.

Washington, D.C.: Center for Applied Linguistics, 1969

Block, Elaine C. and Lieberman, Janet.. Art and Music: Pathways to

Reading. Thé Elementary School Journal, Janua.ry 1968

Bond, fgorace M. .Black American Schola.rs.
Balamp Publishing Co., I972 -

A Study of Their Begmnmgs.

Brigham, Doni L.’ ’Ihe Arts:’ Sensory Ways of Know.mg and I.earn:mg.
NASSP.Bulletin, v63, nd30, November 1079 .(ERIC Document Reproductlon
Serv:.ce No. E3210 880) .

Cohen, Alan S. Teach-Them All to Read 'I‘neory, Methods, and Materlal

for Teaching the Disadvantaged._New York: Random }buse,_196_9
Cotwin, Sylma K. Develeping m\’@m in High Schools

Consisting of Reading Specialists and Art 9

1aldsts: Paper presented

'Eisner, Ellio,t.

at Jze -annual Meating of (the International

Reading Asﬁ:cmt.ldl, Miami,

. (ERIC Document Reproductlm Service No.-EDi44 031)

. The Contribution of Pamt-.mg to Children's Oogmtlve/\

Development. Jo

Eisner, Elllot.

of Curriculum S es, , D2, April-June

-"{ERIC Doclmmt Reproductlm Servme No. E'L?lo 199) -

The Role of the Arts in Cognitior and Curriculum.

Phi Delta Kappan, v63, nl, September 1981 (ERIC Document Reproductlon

- Service No. EJ249 917)

11,

Frelich, Alan and Anerson, Barry. Does Changing School Enva_ronn\enté
Change the Academic Performance of Minority Stucients? Paper presented

at the Ameri~an Educatlonal Researcn Assoclation, Los Angeles, California,
Apnl 1981

Gérhard, Christian. Igprovn)g Readmg Camprehension: Teaching Relation-
ships Through the Arts: Paper présented at theé Annual Meeting of the
Uiited Kihgdom Reading Association, Edinburgh, Scotland, July 1981
(@RIC Docurent Reproduction Service l\o. ED107 010)

L4 A

13

-

‘-




-

Groff, Patrick. Can Art. Develop Reading Ability? Reading, vll, n3,
- Decerber 1977 (ERIC Document Reproduction Seryice No. EJ212 261) .

Hall, Barbara'A. The Arts and Readmg- Cdming to Our Senses:

Paper presented at the Annual Meeting of the Claremont Reading Oonference,
* Claremont, California, January ‘19, 1979 (ERICDocmrmt Reproductlon Co-

' Serv:.ce No. ED170 706)

)Jones, I:nna B. Mnother Way to Learn. American Edmatlm, vl7, n4, C A

May 1981 (ERIC Document Renroductlon Service No. EJ245 262) ) '
. Iev.m, Joel R. and Allen, Vernm L. Oogmtlve Iea.m.mg in Chlldren-

_Theories and Strategies. Néw York: Academic Press, 1976

‘Lidstone, John. Reading Improvement Throuch the Arts. New York .
State Department of Educatlon, Albany 1979 (ERIC Document Reproduction
Service ‘No. ED178 899) - ) ) r

Michigan State Department of Education. The Arts and Camensatory
Education. Lansing:% 1979 (ERIC Document Repmductlcn Service No. ’
EDI70. 757) )

Murphy,. Judith, and Gross, Rnald. ' The Arts and 'I'ne Pobr~ New Chalienge )
for Equcators. Washington, D.C.: Office of Baucatlm, 1968 (ERIC
Dommt Reproduction Service No. ED024- 723)

New York Unlversz.ty Center for Field Research and School Sexv:.ces
An Evaluation of the 1972-73 Guggamem Museum Children' s Program

"Learning to Read the Arts" ESEA Title 1 m. New York:
1973 - (ERIC Document Reprodmta.m Service No. EDII§ 903;' o _

~

O'Brien, Bermadette C, Iearnmg td Read 'mrough the Arts and Humanities:
A Reading - An Art Program. (ERIC Document Reproducticn Service
No. ED144,§02 ) . .o

Piaget, J. and Inhelder, B. Mental Imagery in the Child. *New York:
Basic Bocks, 1971 :

Sllvenran, Fonald H. and Hoepmer, Ralph. Developing and Evaluating Ant .
CQurricula Specifically Designed for Disadvantaged Youth. Washington, D.C.:
t of Education, March 1969 (ERIC Document Reproduction Service
EDOBO 707)

Welnstock, Ruth. Arts in the Curnculum. New York: The Afrts, Education,
and Anencans, Inc., 1981




