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Introduction

The advent of any significant policy change is generally accompanied by differing views
tegqffiirig its workabi lity or probable worth. Such differi;\g views are evident with the
recently adopted student attendance policy. However, dn inspection of secondary student
obsenfeeisn; would certainly suggest that alternative programs be initiated in an attempt to.

improve attendance.

The Problem

F;r the ninth attendance period (April 7 to May 2), the Average Daily Attendance (ADA)
~ to Average Daily Membership (ADM) computes to 89.6 perc;nf for secondary District
resident !nembership. Stated another way, an ‘over;:ge of 4,229 secondary students were
absent each d;ly of this ;’)erio'd. The apparent debilitating effect on the student's learning
_sequerice, the moke-up’effort required by classroom teachers, and the related clerical
factors associatad with such an absenteeism rate suggest that the s‘ubiecf be investigated

for b&ssible redirection of efforts and energies to combat the attendance problem.

In addition to the 4,229 daily student absences, there is o reportedly high incident rate of
partial absenteeism, Partial abseace would be defined as a condition whereby the student

missed one or more classes on a given day but was in attendance for a portion of the school

day.
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- Purpose of the Study-

The primary purpose of this study was to analyze characteristics of ninth grade students as

related to absentee patterns. . — ,

Of secondary purpose, the study will provide a baseline of data elements for a subsequent
comparative study to determine the behavioral changes evidenced following implementation

of the new attendance policy. .

Questions to be Answered by the Study

-

Answers to the following questions have been provided by the study. ’ '

1. Do the absentee patterns of junior high students differ from senior high students?
2.  Are there differences in abse_-n;ee patterns of students by gender?
3.  Are there differences in absentee patterns of students by race?
4,  Are there differences in absentee patterns of students by length of enroliment ?
5. . Are there differences in absentee patterns of students evidenvced by scholastic
aptitude (DIQ) scores?
Are there differences in absentee patterns of students evidenced by Total Reading
results from the California Achievement Test?
7.  Are there differences in ’obsen‘fee patterns of students evidenced by Total Mathe-
matics results from the Metropolitan Achievement Test?
8.  Does the performance of students on the state-mandated reading proficiency
test reflect absentee pattern differences?

9.  Does the performance of students on the state-mandated writing proficiency

test reflect absentee pattern differences?




10.  Does the performance of students on the state~-mandated math proficiency

tést reflect absentee pattern différences?

Information Sources

?

The data reported in this study were gleaned from the following sources: .

1. S1020005 Comparative Analysis of Attendance Percentages
2, S2015005 Student Attendance Profiles

3. S1015045 ,Sfudenf Master Record

3

Evaluation Design

A stratified random sani/ple of 600 students in grade nine housed in schools utilizing the
Daily Attendance Program formed the data basis of this study.

‘}
A conditioning of the sampling required that the students selected be enrolled in the school

for the entire school year .°f 1979-80. " This condition was prompted by the fact that the
Student Attendance Profile data does not make allowances for date of enroliment. The removal
of late enrollees assured comparable time periods for enrol!ment of the students in the study. |
The conditioning required the deletion of fifiy-seven (57) students, isaving a population

of 543 remaining in the study.

/

The pre~determined data elements available were gathered for each of the 543 students.

The data was then keypunched and statistically treated using the SPSS package.

p .
The datq treatment used an analysis of variance to ascertain which differences were statis-

tically significant.




Findings

The following responses to the pre~stated questions resulted from an interpretation of the

treated data.
1. Do the absentee patterns of junior high students differ from senior high

students? e

The conditioned sample of 543 students recorded a mean of 24.0 days of partial
absences. The junior high school students averaged 11.5 days of partial absences
during the year versus the senior high school student mean of 31.0 doys of recorded

partial absences. .

It is observable from Table I that the minimum nymber of partial absence days
recorded for a junior high school student was 0 and the maximum recorded was
54 days. Of 349 l}igh school students, ;ll recorded at least two days of partial
)absence--fhe minimum was 2.0 days and the maximum was at least 99 days.

}
(Students recording more than 100 days were truncated at 99.) .

Table |
The Mean Days of Partial Absences
For Junior High School ond Senior High School Students

Group N=-count __Mean Minimum Maximum
JHS Students 194 11.5 0.0 5.0
SHS Students 349 31.0 2.0 99.0
TOTAL 543 24.0 0.0 99.0
/ -4~
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An analysis of variance indicated that there was a statistically si-ni*ic ant difference
in the pattern of partial absences for the two groups (F-ratio = 125.9}. The data

treatment output is shown in Figure |, Appendix A.

When analyzing the data for differences in total absences, a reversal of the partial

absence findings appeared. The junior high school student recorded an average of

11.5 days of total absences for the school year. The minimum number of total

absences was 0 and the maximum was 68 days. The senior high school student averaged

8.3 days of tofal absences. The minimum was O and the maximum was 62,

Table 2
The Mean Days of Total Absences
For Junior High School and Senior High School Students

Group N=-count Mean | Minimum Maximum
JHS 194 11.5 0.0 68
SHS 349 8.3 0.0 62
TOTAL 543 9.4 0.0 68

When the dichotomy of junior high school versus senior high school students was
analyzed for differences relative to total absences, the results were statistically

significant (F-ratio = 11.059). (See Figure i, Appendix A.)
2.  Are there differences in absentee patterns of stuaents by gender?

When viewing absentee potterns by gender for ninth g-ade students, the sampling

reflected the following for partial absences. The male student recorded slightly more
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partial absences than the female student--24.9 to 23.2 days respectively. An
analysis of variance treatment of the data placed the F-ratio = 0.913 and was not

statistically significant. (See Figure Ili, Appendix A.)

The minimum and maximum profiles for both male and female students were virtually

identical.
Table 3
The Mean Days of Partial Absences
For Male and Female Students
Group N-count Mean Minimum Maximum
Male 264 24.9 0.0 99.0
Female 278 23.2 1.0 1 99.0
TOTAL 542 24,0 0.0 99.0i

i

|

An inspection of the total absentee pattern for male and female students|indicated

significant differences. The male student averaged 8.8 days of total absences

compared to the female student with an average of 11.2 days during ﬂ} school

year. The minimum and maximum days reflected a slight advantage in favor of the
male student, with the highest incidence of total day; of absences being 61 compared
to 68 for one of the female students. The ;naximum differences were of little concern

when considering that both of the cases indicated that the students missed more than

one-third of the school year. An analysis of variance produced an F-ratio = 1.613

that was not statistically significant. (See Figure 1V, Appendix A.)




¥ TQb le 4 11
The Mean Days of Total Absences
For Male and Female Students

(4]

Group N-count Mean Minimum Maximum
Male 264 8.8 0.0 61
Female . 278 10.0 0.0 ; 68
TOTAL 542 9.4 0.0 .‘ 68

3. Are there differences in absentee potterns of students by raze?

An inspection of the partial absence data indicated that Hispanics and Blacks had

the highest incident of absenteeism~-28.7 and 28.3 days respectively. The White
students averaged 23.4 days and all other gfhnicolly identifiable groups were collec-
tively combined, with a partial absentee rate of approximately one-half of that of the
total sample average, \n(ifh 12.4 days. The minimum incident of partial absences was, for
all practical purposes, equal and the variation for maximum days was exfremel‘y diverse,
An analysis of variance produced an F-rafio = 3.028 which was statistically signi-

ficant at the 0.03 level. This is to say that the differences recorded in partial

absences would only be accounted for in three out of every 100 replications. (Sea

* Figure V, Appendix A.)

Table 5
The Mean Days of Partial Absences
By Race
Group N=-count Mean Minimum Maximum
White 424 23.4 0.6 99.0
Black ~ 79 28.3 1.0 96.0
Hispanic 25 28.7 | 0.0 80.0
Other 15 12.4 i.0 30.0
TOTAL 543 24,9 0.0 99.0
-7-
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When analyzing the absentee patterns for total absences by race, Hispanics recorded
the hlghaf number of total absences at 14.0 doys, Blacks were absent 10.4 days,
Whites were absenf 9.1 days, and Others were absent: the leasf nutber of days, with
. 6.6 days. The frequency of absenteeism placed the races in the same position for
total c;bsences as for partial abs;ances. Minimum days were equal and the maximum
days were ;nly noteworthy in. the case of Others. An analysis of variance did not

result in any statistical significant differences with an F-ratio of 2.160. (See

Figure VI, Appendix A.)

Table 6
The Mean Days of Total Absences
By Race
&

Group | N-count Mean Minimum Maximum
White 424 9.’ 0.0 61
Black 79 10.4 0.0 62
Hispanic 25 14.0 0.0 68
Other 15 6.6 0.0 40
TOTAL 543 9.4 0.0 68

Sampling Check

Using the ethnic breakdown of the sample, percentages were computed and compared
with the ninth grade District percentages. The data is displayed in Table 7. |t is
apparent from the comparison that the percentages are identical to a degree that the

sample could be considered representative on ethnic composition.

11




Table 7
An Ethnic Comparison of The Sample
And Ninth Grade Population

e e

£
Sample Sample Ninth Grade
Group N-count Percentage | District Percentage
White | 424 78.1 78.9
Black 79 14.5 13.5
Hispanic 25 4.6 4.6
Other 15 2.8 3.0
TOTAL 543 100 100

4.  Are there differences in absentee patterns of students by length of enrollment ?

It was the purpose of this element of the study to attempt to determine if there was a
difference in the attendance pattern of students in regard to, their length of enroll~
ment in the Clark County Schuol District. The procedure used involves the student
number sequence. When the Student Master File was initiated in the fall of 1972,
all students enrolled in the previous spring and projected for re~enrollinent

were given a student number containing a lécding zero. All subsequently anroliing
students were given a first digit number other than zero. Thereforg,-fhe zlero level
graup was enrolled in first grade in the spring of 1972, while the oﬂ;;i group
enrolled subsequent of that time. It should be understood that soine of the " later
enrolled" students hcve been in attendance varying lengths of time t-om fall 1972

to as late as early spring 1980 and various points in between these extremes.

Out of the 543 students in the sample, 251 (46.2 percent) were in attendance in
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the spring of 1972 and the remaining 292 (53.8 percenr) enrolled subsequent of
that point. Assuming the sample was representative of the parent population, these

figures indicated the degree of stability of the current ninth grade population which

exists in the District.

The spring 1972 group recorded a higher incident of partial absences than their
counterparts (post=spring 1972)~~26.6 and 21.8 days respeéfively. Their minimum
and maximum profiles were identical. These differences were statistically significant

when treated by an analysis of variance with an F-ratio = 6.815. (See Figure Vii,

Appendix A.)
Table 8 .
The Mean Number of Partial Absences
By Length of Enrollment
Group N=-count Mean Minimum Maximum
Spring 1972 251 26.6 0.0 99
Post~spring
1972 - 292 21.8 0.0 99
TOTAL 543 24,0 0.0 9 -

1

When analyzing the total days absences by length of enroliment, an interpretation
of the days reflected similar absentee patterns for the two groups. An analysis of
variance lends credence to the visual interpretation inasmuch as no statistical signi-

ficance was attained with an F~ratio = 0.893. (See Figure Viil, Appendix A.)
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Table 9
The Mean Number of Total Absences
By Longth of Enrollment  °

o

Group N-count Mean | Minimum Maximum
Spring 1972 251 9.9 0.0 68 -
Post-spring . '

1972 292 9.0 0.0 61
TOTAL 543 9.4 0.0 68

Qe

5.  Are there differences in absentee patterns of students evidenced by scholastic

aptitude (DIQ)?

Using Ofis:-Lennon Mental Ability Test (O LMAT) scores, the sample was partitioned
into their respective nine stanine groups. The mean number of days of partial
absences for each group was computed and is shown in Table 10. [t is apparent
from the data that the students' absente >ism patterns ;how considerable difference
relative to.:heir scholastic aptitude scores. Drawing a comparison of the stanine

2 group with the highest mean of 38.3 days and the stanine 9 group with the lowest
mean of 15.], the stanine 2 group was absent 153.7 percent more than the stanine
9 group. Mini'mum and maximum profiles are also provided in Table 10. When an
analysis of variance was performed on the data, an F-ratio = 3.974 was statistically

significant at the 0.001 level. [n other words, the odds of this happening by chance

were only one in a thotiand. (See Figure IX, Appendix A.)
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. Table 10
The Mean Number of Days of Partial Absences
By Scholastic Aptitude
Group N=-count Mean Minimum Maximum
Stanine 1 17 26.1 1.0 87
Stanine 2 26 38.3 4.0 99
Stanine 3 50 29.9 1.0 84
Stanine 4 107 27.5 0.0 96
" Stanine 5 1s 25.2 1.0 94
. Stanine 6 94 21.6 1.0, 99
Stanine7 | 53 16.3 2.0 54
Stanine 8 31 99.5 2.0 99
Stanine 9 20 [ 151 4.0 86
TOTAL 513 24,5 0.0 99

A very similar distribution of absentee patterns relative to the number of days

LY

of total absences is evident from Table 11. Observation of stanine group 6-9 o

reflected little, if any, difference between themselves; however, when compared

to absentee patterns for stanine group 1-3, the differences were extremely apparent.

>
-

An analysis of variance with an F-ratio = 7,585 suggested that replication of the
data would not occur by chance with a statistically significance level in excess

of 0.0001. (See Figure X, Appendix A.)

[
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Table 11
The Mean Number of Days of Total Absence
By Scholastic Aptitude

Group N=~-count Mean Minimum Maximum
Stanine 1 17 11.6 1.0 33
Stanine 2 26 18.8 0.0 62
Stanine 3 50 16.7 0.0 56
Stanine 4 107 — 9.6 0.0 68
Stanine 5 115 8.6 0.0 48

ﬁSfanine“é 94 6.6 0.0 38
Stanine 7 53 7.3 . 0.0 27
Stanine 8 31 6.4 0.0 37
Stanine 9 20 6:5 0.0 40
TOTAL 513 9.5 0.0 | e

6.  Are there diffefences in absentee patterns of students evidenced by Total

Reading resuits from the California Achievement Test? C—

In order to determine if differences in partial absences were evident by Total Reading
performance, the sample was partitioned into three groups (stanines 1-3, 4-6, and
7-9). Attention to Table 12 clecrly indicates a difference in absentee patterns with
the lower reading performance group exhibiting a higher rate of absenteeism. Minimum
and maximum profiles are virtually identical. An analysis of variance produced an

F-;aﬁo = 16.118, which was statistically significant at the 0.0001 level. (See Figure

Xl, Appendix A.)

-13- &
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~ Table 12
The Mean Number of Days of Particl Absences
By Total Reading Performance

Group N-count . Mean _Minimum Maximum
Stanine 1-3 9% - 34,1 1.0 99
Stanine 4-6 283 24,5 0.0° 99
Stanine 7-8 122 17.5 - 2.0 .9
TOTAL 501 24,6 0.0 99

When student reading performance was analyzed with total absences, it was found
5, that the lower the reoding‘ scores, the higher the incident of total absences. The
maximum number of days absent for any student in stanine group 7-9 was, likewise,

considerably less than for any other group (48 versus 62 or 68 days). The differences

were statistically significant at the 0.0001 level with an F-ratio = 13.539. (See .

Figure XII, Appendix A.)

.. __Table13d
The Mean Number of Days of Total Absence
By Total Reading Performance ;

Group N-count Mean Minimum Maximum
Stanine 1-3 96 14.4 0.0 62
Stanine 4-6 283 8.6 0.0 68
Stanine 7~9 122 7.5 0.0 48
TOTAL 501 9.5 0.0 8

-14-
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7.  Are there differences in absentee patterns of students evidenced by Total

Mathematius results from the Metropolitan Achievement Test?

The data would suggest that how a student performs in mathematics will impact
his/her partial absence profile. The ability to predict attendance patterns in
rego;d to mathematics perfortﬁance does not have the degree of reliability that

was evident with reading p.erfonnance;. However, an analysis of variance produced

an F-ratio = 6.117 which was statistically significant. (See Figure XIil, Appendix A.)

2

Table 14 d

The Mean Number of Days of Partial Absences
By Total Mathematics Performance

Group N-count Mean - Minimum Maximum
Stanine 1-3 90 3.7 1.0 99
Stanine 4~6 231 25.2 0.0 99 .
Stanine 7-9 88 20.2 2.0 . 99 .
TQTAL v o409 | 25.5 0.0 99

P ~

~ Likewise, the performance level-in-Total -Mathematics-showed significantly sfofisfica!:
adifferen::es in terms of total absences. The top performing mathematics group was
' Yonly absent 6.4 total days during the school year versus 13.9 days for the lowest

level of mathematics parformance. The maximum profile was simfl’érl} distributed

by mathematics performance. The resulting F-ratio = 10.338 from an analysis of

_variance was significant af the 0.0001 level. (See Figure XIV, Appendix A.)
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, Table 15
The Mean Number of Days of Total Absences
By Total Mathematics Performance

Group N=-count Mean Minimum Maximum
. Stanine 1-3 90 . 13.9 0.0 68
Stanine 4-6 231 9.3 0.0 T 62 .
Stanine 7-9 88 6.4 0.0 40
TOTAL 409 9.7 0.0 68

8.  Does the performance of students on the state-mandated reading proficiency

test reflect absentee pattern differences?

As required by legislative action (NRS 389.015), ninth grade students are to be
tested on state-mandated proficiency examinations in reading, writing, and

mathematics.

Attempting te respond to the above question, the sample of students was divided

into three groups relative to reading proficiency testing. The three groups were:
tested and proficient; tested and non-proficient; and not tested. It is opporen’f /
from Table 16 that the not tested category exhibited considerably more days of
partial absences than either the ;;roficienf or non-proficient groups. Minimum and

maximum profiles demonstrated nothing of noteworthiness.

Analysis of variance used to determine if the differences were statistically signi-

ficant resulted in an F-ratio of 16.709, significant at the 0.00001 level. (See

Figure XV, Appendix A.) . //
4




Table 16
Mean Number of Days of Partial Absences
By Reading Proficiency Status .

Group N-count |  Mean Minimum Maximum
Proficient 435 21.7 0.0 & 99
Non- )
Proficient 44 27.9 0.0 Lo 96
Not Tested 64 3.5 R S
\ TOTAL 543 24.0 3.0 99
) ’ ‘ j_ In terms of total absences, the differences were similar to the partial absences reported

- above. The group attaining proficiency status missed 7.9 days, non-proficient
students recorded 12.5 days, and the not tested category missed more than twice that

of the proficient group with a recorded 17,7 days of total absences from school. The

7

maximum profile showed that at least one student was absent for 68 days during the school

year but attained proficiency status. The F-ratio = 26.706 substantiated statistically
. significant differences at the 0.0001 level of confidence. (See Figure XVI, Appendix

A.)
Table 17 hRts "
The Mean Number of Days of Total Absences
By Reading Proficiency Level
‘Group N-count Mean Minimum Maximum

i Proficient 435 7.9 9.0 68
Non- .
Proficient 44 12,5 =0,0 ~ 38
} . ‘0 B
Not Tested 64 17.7 0.0 62
; ) * . > \' >, 7
; TOTAL 543 9.4 0.0 68
-17-
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9.  Does the performance of students on the state-mandated writing proficiency

test reflect absentee pattern differences?

*In terms of partial absences and writing proficiency status, an interpretation of

data reflected an identical trend to absenteeism profiles such as existed in the area

of reading. Treating the data with an analysis of variance routine gave an F-ratio =

9.859 and was statistically significant ot the 0,0001 level. (See Figure XVIl,

~ Appendix A.) .

: Table 18
The Mean Number of Days of Partial Absences
By Writing Proficiency Status

- Grouj: N=count Mean Minimum Maximum
Proficient 459 22.3 0.0 99

. Non=-
Proficient 35 . 30.4 1.0 - © 96
Not Tested 49 . 35.1 0.0 99
TOTAL 543 24,0 0.0 Y

*

-

In terms of total absences, a different pattern appeared. In this instance, the group
designated non-proficient was absent a total number of days more than the not tested.
The differences between the recorded performance and total day absenteeism were

stavistically significant of the 0,008 level. (See Figure XVIil, Appendix A.)




Table 19

The Mean Number of Days of Total Absences
* By Writing Proficiency Status

Group N-count Mean Minimum Meximum . _
Proficient 459 8.7 0.0 68
Non-
Proficient 35 14.4 2.0 62
Not Tested 49 12.8 0.0 56
TOTAL 543 9.4 0.0 68

10. Does the periomance of students on the state~mandated math proficiency

test reflect absentee pattern differences?

The performance in mathematics proficiency was in close agreement with that

reported for reading in terms of partial absences. The non-proficient group continued
to be in attendance more than the group which was not tested. The F-ratio = 25,017
was statistically significant ot the 0,00001 level. (See Figure XIX, Appendix A.)

Table 20 :
The Mean Number of Days of Partial Absences
By Mathemat:cs Proficiency Status ’

Group N-count Mean Minimum Maximum
Proficient 414 20.6 0.0 99
Non-

Proficient 67 31.9 0.0 95
Not Tested 62 38.2 1.0 99
TOTAL 543 240 0.0 9

Total absence patterns were identical as shown in Table 21 and Figure XX, -

Appendix A.)

s 22




Table 21
The Meun Number of Days of Total Absences
8y Mathematics Proficiency Status

Group N-count Mean Minimum Maximum
Proficient 414 7.5 0.0 48
Non-

Proficient 67 13.9 0.0 68
Not Tested 62 7.3 9.0 62
TOTAL 543 9.4 0.0 68

The implementation of the study provided the data from which the following findings

were interpreted. -

Findings

1. The absentee patterns of junior high students are significantly different than

‘those of senior high students.

2. The sex of a student is not a significant factor regarding student absentee rate.

3.  The race of a student is a significant characteristic regarding partial absenteeism.

4.  The length of continuous enroliment is a significant factor regarding student

partial absenteeism,

5. Astudent's scholastic optitudc score is a significant factor regarding student

absentee rate.

23




6. A student's total reading score is a significant factor regarding both partial and

total days absence rate.

7. A student's total math score is a significant factor regarding both partial

and total days absence rate.

8.  Reading proficiency status or the fact the student was not tested are signifi-

R, . -‘.-
cant factors regarding their absenteeism.

9.  Writing proficiency status or the fggt the student: was not tested are signifi~

cant factors regarding their absenteeism.

10.  Math proficiency status or the fact the student was not tested are signifi-

cant factors regarding their absenteeism.

The Summary Chart which follows_attempts to provide a quick visual aid in determining what
student characteristics produced statistically significant differences relative to partial and/or
total abSenteeism data. The asterisk{*) indicates that statistically significant differences
occurred in the data treatment and the 'Note' column specifies which group recorded the
highest incidence of absenteeism. For example, in terms of the 'Location,’ the senior high
and the junior high school were significantly diffe:ent in both partial and total absences;
however, the highest rate for partials was recorded by senior high schools. Conversely,

junior high schools recorded the highest rate of absenteeism in terms of total days. Continuing
down the chart, the void of an asterisk in the Partial and Total columns would be indicative

that gender did not show differences that were statistically significant.

-2]-
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SUMMARY CHART

Absences Category

] . - Partial Total
L / * N/ s ~
o r Areq Investigated | Si Note " Si Note
Location . Senior High * Junior High i
« | Gender
Race ' - Hispanic
Enroliment Date *- | Spring 1972
Scholastic Aptitude| * Low * Low
Total Reading + | Low + Low
1 Total Math - * Low vs High
Reading Proficiency| «+ Not Tested * Not Tested
Writing Proficiency | + Not Tested - * Non-proficient
Math Proficiency | Not Tested N Not Tested
-22- ‘
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Implications of the Study

This study investigated ten (10) student characteristics in regard to two (2) modes of
absentee patteins~--partial days and tctal days absences. Of the twenty (20) variables

studied, fifteen (15) of the characteristics recorded statistically significant differences.

\

An interpretation of the data would suggest the following considerations relative to control2

lable factors. ' ' o

1.  The location of ninth grade students in junior high schoois would lower the

incidence of partial days absences but wwuld increase total days absences.

When comparing students who have had their entire public school education

in this District to students enrolling from other districts, it was found that

of partial days absences. Further studies should be conducted in an attempt to

ascertain the aottitudinal difference towards school absenteeism of the groups.

Student scores on aptitude, achieveme i, and proficiency tests indicated that
students performing below average were absent from school significantly more
than students performing above average. lnterpret;fion of the data provides a
quandary. Are the test results low because of absenteeism pc;ftems or is the
fact that the student's performance is low creating a tendency for he/she to
record a higher rate of absences? Regardless of the cause and effect relation-
ship which may ex?st, it seems apparent that increasing the student's school

attendance is highly desirable.

-23-
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Clark County School District students recorded a significantly higher degree .
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4,  The data and resulting interpretations from this study could be used for a

I SRR I 4

s
Aoy

+ g
L
R

longitudinal comparative study to ascertain the impact of the new attendance

1 policies on student absenteeism patterns. The study could examine the
__attendance of this sample of students in their subsequent school years. :
ff Likewise, a random sample of the 1980-81 freshman's attendance data could
& be comparatively analyzed to determine if significant differences occurred :
o from one group of freshmen to another. ;
4 ?
i
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FIGURE |
ANALYSIS OF VARIANCE
Table of Partial Absances
For Junior High Schools and Senior High Schools

-7

|~ Source D.F. . Sum of Squares | Mean Squares F-ratio _|
Between Groups | . _ 1 47,407.22 47,407.21 125.86
Within Groups |* 541 - | 203,782.36 - 376.68 | -
TOTAL - | 542 - |251,189.5
FIGURE i

ANALYSIS.OF VARIANCE
" Table of Total Absences
For Junior High Schools and Senior High Schools

L _Source = D.F., | Sum of Squares __Mecn Squares F~-ratio
Between Groups 1 ‘ 1,279.79 1,279.79 " 11.06
Within Groups |~ 541 62,606.12 115.72
TOTAL . 542- 63,885.91

FIGURE I}
ANALYSIS OF VARIANCE
Table of Partial Absences
For Male and Fexggfe Students
Source D.F. Sum of Squares | Mean Squares F-ratio

| ——d —
Between Groups 1 424,02 424.02 0.9
Within Groups 540 1 250,763.94 464,38
TOTAL 541 251,187.93 -
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FIGURE IV .
ANALYSIS OF VARIANCE
Table of Total Absences
B S — For Male and Female Students

- Source D.F. Sum of Squares | Mz=an Squares F-raﬁ.o
Between Groups ] 190.16 190.16 1.61
4
-———-Within-Groups- {540 _____ | 63,676.11 117.92
| To1AL 541 63,866.27
‘ FIGURE V.

ANALYSIS OF VARIANCE
Table of Partial Absences By Race

r~

Source “D.F, Sum of Squares | Mzan Squares F-ratio
Between Groups 3 4,162.80 1,387.60 - 3.03
Within Groups " 539 247,026.32 458.30
TOTAL - 542 251,189.12
FIGURE VI

ANALYSIS OF VARIANCE
Table of Total Absences By Race

Source D.F. Sum of Squares | Mean Squares F-ratio
Between Groups 3 758.90 252.97 2.16
Within Groups 539 63,127.01 117.12
TOTAL 542 63,885.90 |

A-2
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FIGURE VII
ANALYSIS OF VARIANCE
Table of Partial Absences By Length of Enrollment

31

Source D.F. Sum of Squares | Mean Squares F-ratio
Between Groups ] 3,124.94 3,124.94 6,82 |
Within Groups 541 248,063.44 458,53
TOTAL ﬂ 542 251,188.37

H
FIGLRE VIiI
ANALYSIS OF VARIANCE
Table of Total Absences By Length of Enrollment
Source D.F.. Sum of Squares Mean Squares F-ratio
Between Groups 1 105,31 105.31- | -0.89- — —
Within Groups 541 63,780.58 117.89 -
TOTAL 542 63,885.88
‘ FIGURE IX
ANALYSIS OF VARIANCE
Table of Partial Absences By Schelastic Aptitude
Source D.F. Sum of Squares | Mzan Squares F-ratio
e e ——
Between Groups 8 14, 380. 61 1,797.58 3.97 °
Within Groups 504 227,978.87 452,34
TJOTAL 512 242,359.43
A-3




FIGURE X

© ANALYSIS OF VARIANCE
Table of Total By Scholastic Aptitude

Source D.F. Sum of Squares M‘eo; Squares F-ratio
| Between Groups| 8 6,539.86 817.48 7.59
Within Groups 504 | 54,318.02 107.77
TOTAL I si2 60,857.88
/
FIGURE XI
ANALYSIS OF VARIANCE

Table of Partial Absences By Total Reading Performance

<

Sum of Squares’ Msah Squares F-ratio
_Between Groups. 2 14,656.53 7,328.27 - 16.12
Within Groups 498 226,423.04 454,66
| vo1aL 500 241,079.56
FIGURE XII

ANALYSIS OF VARIANCE
Table of Total Absences By Total Reading Performance

Source - D.F. Sum of Squares AAjon Squares F-ratio
Bg:-tv;een Groups 2 3,025.03 1,512.57 13.54
VYﬂhin Groups 498 55,634,74 m .;2
TOTAL 500 58,659.77

- A-4
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FIGURE Xili
ANALYSIS OF VARIANCE
Table of Partial Absences By Total Mathematics Performance

*

i Source D.F. Sum of Squares | Ms=an Squares F-ratio |

Between Groups 2 5,978.28 2,989.14 6.12

Within Groups 406 198,405.60 488,68

TOTAL 408 204,383.,87 ]

»
FIGURE XIV
ANALYSIS OF VARIANCE
Table of Total Absences By Total Mathematics Performance .
Source D.F. Sum of Squares | M=an Squares F-ratio
Between Groups 2 2,537.51 1,268.75 10.34
TOTAL 408 52,366.54
£
FIGURE XV
ANALYSIS OF VARIANCE
Table of Partial Absences By Reading Proficiency Stotus -
Source . _D.F. Sum of Squares | M=an Squares F~ratio
Between Groups 2 14,639.16 | 7,319.58 16.71
Within Groups 540 234,550.70 438.06
TOTAL s2 | 251,189.81
A-5
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FIGURE XVI

ANALYSIS OF VARIANCE
Table of Total Absences By Reading Proficiency Status

Source D.F. Sum of Squares | Mean Squares F-ratio
— - —————— = —
Between Groups 2 5,750.18 2,875.09 26.71
Within Groups 540 58,135.76 107 .66
TOTAL 542 63,885.94
FIGURE XVII Q
ANALYSIS OF VARIANCE
Table of Partial Absences By Writing Proficiency Status
Source D.F. Sum of Squares | Ma2on Squares F-ratio
Within Groups 540 242,340.15 . 448,78
TOTAL 542. 251,188.87
FIGURE XVIII |
ANALYSIS OF VARIANCE
Table of Total Absences By Writing Proficiency Status
Source D.F. Sum of Squares | Mean Squares F-ratio
Between Groups 2 1,668.65 834.32 '7.24
Within Groups 540 62,217.23 115.22
TJOTAL 542 63,885.88
A-6
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FIGURE XIX

*  ANALYSIS OF VARIANCE
Table of Partial Absences By Mathematics Proficiency Status

Source D.F. Sum of Squares | Mean Squares F-ratio
Between Groups 2 21,300.67 10,650.33 25.02
Within Groups 540 229,889.83 425,72
TOTAL 542 251,190.43

FIGURE XX
ANALYSIS OF VARIANCE
Table of Total Absences By Mathematics Proficiency Status
Source D.F. Sum of Squares Maan Squares " F-ratio
= |
Between Groups 2 6,651.88 3,325,94 - 31.38
Within Groups 540 57,234.10 105.99 '
TOTAL 542 63,885.98 o
A-7
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This is a final report on the Follow Through Resource
Center at Community School 77 in the Bronx (New York). The Center was
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discusses the program's activities during 1980-81, and includes an
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information, demonstration of the program, and pre-service training
as vell as the impact of the training on new adoption sites. A
participant evaluation form, behavior analysis implementation check
list for adopting sites and the questionnaire used for inservice
participants are appanded. The center's activities include the
following compousvnts: (1) individualized instruction; (2) positive
motivation; (3) continuous assessment of student progress; and (4)
parent participation in classroom instruction and educational
planning. The results of the avaluation indicate that most of the
components of the behavior analysis model were implemented at the two
adoption sitas surveyed and that eleven new adoptions were achieved.
Likewise, information about the model was disseminated through a
variety of charnels znd resulted in an expanded audience. It is
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A SUMMARY 05 T?EEEVALUATION
FOR TH
1980-1981 COMMUNITY SCHOOL 77 FOLLOW THROUGH RESOURCE CENTER

~"

The Follow Through Resource Center located at Community School
77 in the Bronx was established in 1977 to disseminate information about
the University of Kansas behavior analysis Follow Through model. The
major goal of the behavior analysis model is to increase students' acade-
mic performance through positive reinforcement of appropriate behavior.
The Resource Center is.charged with disseminating information about the
program as well as demonstrating the program, providing pre-service train-
ing, providing in-service training for teachers at two pre-identified
adoption sites, insuring that teachers at adopting sites are 1mp1ement1ng
the core elements of the program, and 1dent1fy1nq new sites as prosnective
adopters., . . .

The C.S. 77 Follow Throuqh Résource Center more than adequate1y
fulfilled its obligation curing 1980-1981, Highlights of the findings re-
ported in the comrehensive evaluation are Tisted below.

*Resource Center staff conducted more than 21 meetings and
awareness workshops attended by over 335 participants,
and the staff inuiled information about the program to 135
individuals.

-~

*The Resource Center staff responded to 100 percent of the - _
requests-they received for pre-service workshops, holding
13 three day pre-service training sessions attended by
127 people..

*Participant ratings of adareness\workshops and training
sessfons were overwhelmingly positive. However, there
was a general consensus that more in-service training is
needed.

*Although full implementation of the program has yet to
be achieved, in most cases, teachers at the two targeted
adopting sites have at least partfally implemented three
of the four components of the behavior analysis model.

*The 11 projeéted adoptions for 1981-1982 hring the total
number of schools using the behavior analysis modg] to 31,

The recommendations reported in the comprehensive evalua-
tion which Tollows focus on helping the Resource Center effectively
service the many schools which have adopted the behavior analysis
Follow Through model, and are summarized below.

At 3

|

vy
s B

Y

el
O R e

{
1.

]
Loy
T BN

L -u
951‘- T S R
B T S S SIS

5

:
'
LIS 4 2N
L

PN
e Wk FLl A fCd
T R L L i 3

N + 5 L, e Pag
23 Lt e i 1t vty oy 3 6yt A AT, wh v2 3 8T



*In an effort to provide staff members at adopting schools
with more support, the trainer's time needs to he carefully
organized so that teachiers at adopting sites can he con-

‘tinually monftored Alternatively, the identification of

a turn-key trainer at each site served for two or more years
would allow the Rescurce (enter staff to focus the1r train-
ing effort on.newer adoptions.

*Requesting that all trainees complete an evaluation of each
training program will provide both the training team and the
evaluators with more complete information ahout the effec-
t1veness of their training program,

*A reassessment and modification of the behavior analysis
model, with the assistance of -trained personnel, will allow
the Follow Through Resource Center team to more effectively
meet the needs of the special education and day care center
children who will be served in the coming year,

*Arranging for parents  at adopting schools to visit the C.S.77
parent involvement room and meet with parents already familiar
with the program should lead to increased parental 1nvolvement
at adopting sites. . )
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INTRODUCTION

The Follow Through Program at Community School 77 (C.S. 77) in

e = oevnss

the Bronx is part-of a federally funded, nafion-wiﬂe project designed to
extend the exemplary early education practices of Headstart _and other
preschool prograﬁs irto the early elementary school gqrades, Follow
Through models, based on the designs of different sponsoring institutions,
were rep]icéted.at sites tﬁroughout the country in the late 1960's,

Based on the evaluation.of pupil achievement at thgse sites, the ﬁnited‘

States Office of Education validated 21 programs as successful and worthy

. 6f replication, One of the two validated programs in New York City is at

v

Community School! 77 in the Bronx. ]

Subsequent to validation, the Follow Through staff applied for and
received an Office of Education grant to establish a resource center to dis-
seminate its program. The Resource Centér was initially funded for the year
1977-1978; subsequent awards were made for the next three‘years.

This report focuses on the Center's acéivities durind 1980-81,‘1ts
fourth year of operation, and. includes an evaluation of the following Re-
source Center activit.es: dissemination 6f program information, demonstra-

tion of the program, pre-service training, impact of the training, and new

adoptions.
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I. PROGRAM NDESCRIPTION

The Community School 77 Follow Through Resource Center is housed
L——"-—*with“F011ow—Through_c1assrooms*ip—anﬁannEX“tv*ah older elementary school
in the South Bronx. The Center's arrangement and activities reflect the
philosophy of the Follow Through model designed by its sponsoring institu-
tion, the University of Kan;:;. |
A major goal of the tiniversity of Kansas Follow Through model is

to increase students' academic performancg through positive reinforcement
of appropriate behavior. The core elements of the model ara:

--individuaiized instruction,

--positive motivation,

--continous assesment of pupil progress, and

—— --parent participation in classroom instruction and educa-
‘ tional planning.

These strategies are applied to the téaching of reading, math, and lanquage
arts in the C.S.77 Follow Through Program. '
Classrooms éré arranged so vhat three distinct groups cas function
simultaneously, and teams of teachers, paraprofessionals, and trained parent
assistants provide instruction to individuals as well as small qroups. Most
of the 1nstruc§10n is individualized, and the adult supervising each work
group sﬁows the children how much work they are to complete, corrects finish-
ed work, answers questioqs, and provides instruction wher chiidren are having

difficulties.,

Time is divided into "earn" periods, during which children earn

tokens by behaving appropriately, and "spend" periods, during which children

exchange their tokens in ordar to participate in activities of their choice.




Children whose behavior is disruptive to others are separated from the
group for a short "time out," and are thus excluded from the opportunity
to earn or spend token§. The token system is generally used in kinder-
gartén and first grade, while a point-sheet is substituted in the second
grade, and a contract procedure is used in the third grade.
The New York City Board of Education, through the Early “hildhood

Unit within the Division of Curriculum and Instruction, administers the
Follow Through Program,. and the Resource Center activities are adminié-

tered directly by a project management team, which consists of the Resource

Center manager, a teacher trainer, a parent trainer, demonstration teachers,

and a consultant from the University of Kansas. Part-time health and social
services consultants are also members of the Resource Center staff. This
year, a part-time public relations consultant was engaged to provide out-
reach assistance to the program, Because of cuts in federal funding, the
auxiliary trainer, who was formerly part of the team,'was not re-appointed.
‘The Resource Center is supervised by the school's Follow Through coordinator
"~ and the principaf of C.S. 77. -

Two rooms in the annex of C.S.77 are the hub of the Resource Center
activities, The dissemination unit, known as the Resource Center room,
serves as the office and exhibit area., Charts and graphs of pupil progress
are displayed here, along with logqs, scrap books, and samples of instruc-
tional materials. Meetings and worksho?s are held in the Resource Center
room and in the nearby parent room. The classrooms of the kindergarten
through third-grade Follow Through teachers, who are certified as demon-
stration teachers, are also utilized in the training of adopting-site staff

.

énd parents.




II. EVALUATION PLAN

Six evaluation objectives were specified teo assess the Re-

i

source Center's activities in 1980-1981, and an assessment procedure

for evaluating each objective was determined.

Jectives and assessment procedures are outlined in Table 1.

The evaluation ob-

Samples

of the implementation checklists, participant evaluation forms, and

interview schedule are presented in the Appendices.

TABLE 1

' Evaluation Objectives and Assessment Procedures

METHOD OF ASSESSMENT

ACTIVITY 0BJECTIVES

A. Dissemination -To determine whether -Examination of
information about the. Resource Center
program was distributed records and logs.
at least twice locally -Staff interviews.
and nationally..

B. DNemonstration -To determine whether -Examination of
Resource Center staff. monthly calendars
presented 3-5 aware- and workshop agen-
ness workshops. das.

-To evaluate partici- -Analysis of a random
pant responses to sample of participant
these workshops. evaluation forms.

C. Pre-Service -To determine whether -Examination of

Training Resource Center staff records and work-
responded to 75 percent shop agendas.
of the requests for pre- -Analysis of com-
service workshops. pleted evaluation

-To evaluate participant forms.
responses to these work-
shops.

D. In-Service -To determine whether in- -Classroom ohser-

Training service training was vations.
provided 5-10 times at ~-Interviews with
each of two adoption sites.  participants.

10
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TARLE 1 (continued)

Evaluation Objectives and Assessment Procedures

ACTIVITY OBJECTIVES

METHOD OF ASSESSMENT
* !

>

-To evaluate participant
responses to the in-
service training.

-To determine whether
the cor2 elements of
the program are being\\\
implementad at the
targeted adopting sites.

Y
E. Impact of
Training ~

F. New Adoptions -To determine whether
at least two new sites
have been identified as
prospective adopters of
the model.

© «Analysis of com-

pleted evaluation”
forms,

-Review of imple-
mentation check-
1ists completed
during classroom
observations.

-Interviews with
participants.

-Examination of
Resource Center
final report.

-Interviews with
Resource Center:
staff,




"II1. , FINDINGS \
- ( x

’

NDissemination ‘ .

The Resource Center far exceeded its oé]iqation to disseminate
information about the program:;t least twice locaily and nationally,

In 1980-1981, the Resource Center maj1ed information ahout the program
to 135 schools, 35 outside of New York City and 100 withip the city, -
Staff members felt it best to concentraté their dissemination efforts
on-schools within New York éhat service populations similar to C.S. 77,
and information about the program was sent to teachers outside of New )
York City only on request. Telephone contacts were not reqularly logqed.

The Resource Center also provided information about the pro-
gram to over 200 people who attended the one en-site workshop and the
15 meetings and workshops held off-siée.- As well, the Resource Center ’
sta%f advertised the program.in seveéal periodicals; howeQer, only one of
the five advertisements appegrgd to generate requests: for information.
The Cente} planned to develop radio spots, but these were not coﬁpleted
because final approzfl’fo hire a the public relations consultant came late
in the year. _

In their effort to provide useful information ahout the pro-
qr;m, the Resource Center staff also revised and developed a numher of
publications. An awareness hrochure, which had prev{ously heen xeroxed,
was revised and printed commercially. In addition, two parent trainina

manuals were developed for use din parent training workshops.




Anoﬁher }mportant element in %he kesourge Centér{s_dissgﬁina-
tjon activities is thé R;sobrcé Center itself. ‘It contaﬁns 11tér§tuée
ofi the behavior analysis model as well as samﬁ1€§ of §taff-deveﬁb§ed‘
and commercially published curriculum miterials. Sémbles of.da%1y"
schedules and back-gp activities are also available fér visitors-to

]

examine.”’

-

3

Nemonstration | | | e
' While the Resource Center staff was obligated to present-three
to five awareness workshops during the year, in fac%, they éxcée&ed -
this qoal, and demonstrated the program to 135 participants. Those who
attended the workshops were asked to complete a Particioant‘fva1uation
Form (see Appendix 1) in order to provide both the Center's staff aﬁd'
program evaluators with feedback abo?t the effectiveness. of %he work-
ghops.
Evaluators analyzed the responses of 45 workshop participants,

‘and this sample included teachers, pafeﬁts, aides§ day care directors,
administrators and paraprofessionals. Table 2 summarizes the paﬁtici-
pant's ratings of the awareness workshops, and indicates that -88 perceni
of the participants sampled gave the workshops very high ratings. How-
ever, many participants suqgested that more time be spent answering
questions, and requested additional time for classroom visits at C.S. 77.

Pre-Service Training

While the Resource Center staff was committed to respond
to 75 percent of the requests they received for pre-service work-
shops, in fact, they honored 100-percent of these requests. Thirteen

w7a )
13




TARLE 2

Participants' Ratings of Awareness Workshops (N=45)

Rating Scale

Usefulness Clarity of

of'Contgnt _ Presentation
'5'(High) - 14 17 -
4 .2 o ‘
3 BN 0 0
2 | 7 1

threg;dax pre-service iraining sgssiogs:weré held, Thirty teaqhehs and
i8,suberv1§ors-attended’the séQ;h.;;;ch;;;] ;orkshops:“énd:;g.bérents

partigipated in the six training sessions for parents.

o Of the 43 teachers and supervisors asked to evaluata the

;ié-sérvice training, 21 responded.* Fourteen found the trafning
veEy helpful, four considered it helpful, and three expressed no

"~ opinion. Comments appended to the -evaluation forms wera generally
laudatory End 1hd1cated positive feefings about the trainer, the
haperia]s, andtthe behavior analysis model, although several par-

:ticipants expre§§ed the.need for longer workshops. Parents were not
asked to eva]ua;é th; pre-service training program,

*The teacher tréinef felt this Tow response rate might he due to

the length of the evaluation form. A revised, one-page evaluation
form was successfully field tested in 4une.

-8-
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In-Service Training

The Resource Center staff was committed to provide five
to ten in-service training sessions at each of two pre-identified
adoption sites. A public elementary school in Queens and a public-
ly funded inner-city day care center in the Brenx were selected
for evaluation because both programs not only reflected the broad
spectrum of Follow Through adoption sites, but were also in"the
second year of adoption. According to training log entries, five
training sessions were conducted at the day care center, and seven
were conducted at the elementary school between September and
December of 1980.

The evaluator observed six classes in the elementary school
(k-2) and two classes in tﬁé'day care center, and interviewed each of
the teachers of these classes twice.

A1l teachers at both sites found the quality of training
excellent and the personal qualities of the trainer outstanding;
However, all felt that more in-service training was needed, particu-
Yarly because several of the targeted teachers were involved in the
program for the first time. In addition, eight of tﬁe ten teachers
interviewed felt they needed more time to observe at the C.S. 77
demonétration classroom, and four expressed the desire for more on-
site coordination of training by a 1iaison person.

Indications of preference for individualized and group
training were evenly split, as was the teachers' assessment of the

usefulness of the different components of the in-service program.

-9




Administrators at the target elementary school were inter-
viewed, and they clearly shared the teachers' generally positive
feeling regarding the quality of the training. They were also
equally aware of the need for additional training time, but were
concerned about the source of funds for providing substitute teachers

while the regular staff numbers attended training sessions.

" Impact of Training

The evaiuator collected information about the implementation
of the core elements of the program at the two selected adoption

sites through classroom observations and téécher interviews. Analysis

of observation checklists and interview responses indicate that at
least three of the core elements--individualized instruction, bosf—
tive motivation, and continuous assessment of pupil progress--had
been or were being implemented in the eight classrooms surveyed.
Teachers at the adoption elementary school noted that many
of the children, especially those who had been Tow achievers, were %313
more motivated, and they appreciated the assistance of adults in
the classroom and’ 1iked the flexibility of the program materials.
Teachers also noted significapt changes in the children's behavior,
and their ability to work independently. However, some teachers
remarked that behavior problems-still exist and that "time out"-
did not always work. Othgrs found that individualization was
difficult to accomplish alone, and expressed the need for, more

paraprofessional assistance.




£ ;

The day caré center teachers interv%ewed also commented
on the children's increased motivation, although they had more dif-
ficulty 1mp1ement1ng the program than their elementary school
colleaques did. While they felt that the program worked wall for
some children, they had difficulty adapting the program to the
needs of the younger children. .

Several of the day care teachers suggested that if mdre
;aterials were made available to them, they could perhans implement
the elements of the program more-extensively. The directo; of the
day care center also noted the need for more materials, and she
suggesfed that tedchers make their own. On the whole, the director
felt the program was most effective with the older chil&ren at the

day care center.

Rarent involvement a; both sites appeared rather limited.
Parents at the elementary school had received training at the school
early in the year, and as the year progressed, interest bé&aﬁ to
wane. With the exception of the k{nderqarteh classroom, parental
assistance was not evident. At-the day care Eenter, since most of
the children's parents work full-time, the aides and volunteers were,
considered to be substitute participants, and although they had not
received special training, they met reqularly wjth the director of
the day care center to discuss the program.

g

New Adoptions

The Resﬁurce Center was obligated to identify at least two

new sites  as prospective adopters of the model. In fact, the Resource

-11- , -
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Center's final report 1ists eleven new adoptions for the 1980-19R1
year, including four public elementary schools, three private elemen-
tary schools, and four day care centers, all located in New York City.
A total of 31 clasSes will be served. Several of the~potént1af—$d6p-“
ters of the behavior analysis model serve special-education children;
this is most likely in response to the Naticnal Diffusion Network's
sanctioning of this center's solicitation of special education programs
as possible adopters of the behaviof gga]ysis‘model. “As well, several
of the potential. adopters are Bronfvﬁégﬁcare‘centers which feed into :
p&blic elementary schools which hggg:a1ready aﬁopted the model. How- :
ever, implementation of the behayior analysis model at these sites is
being delayed until the linited Siites Office of Education issues-quide-
lines for pre-school adoptions 9? Follow Through models.

The C.S.77 Follow Throigh coordinator and the city-wide coor-

dinator expressed satisfaction with the number of new adontions, and

they hoﬁé to expand the program to schools in New Jersey and Pennsy]-

]
P

vanfa next year.




/' IV. CONCLUSIONS AND RECOMMENDATIONS

}Jz The C.S. 77 Resource Center more than adequately fulfilled
CAL"*‘—’-““ -its -obligation to-disseminate 1nf6cmation about the_program, provide
trajging, and solicit new adob;ions during the 1980-1981 funding year,

MoféVer,’the data clear]yfdemonstrate the effectiveqess of the staff's

activities, 'Informatjon about the pehaéior anaiysis Follow Through

;; . mode] was disséminated“thrﬁugh a v riety of channels and'resuIted in
e -an expanded audience.. The add{tion of a paid consultant facilita;ed
the revision’of printed materials, the creati&n of a new slide program,
N ‘ and additional parent tré%ging materials.

2 ‘ ‘ ‘Analysis of participant ratings of 5wareness and pre-service
éi i trainiag workghops were consistently positive; more than 75 peﬁéent
g;; . of ?he teacher trainees at adoption sités'rgsponded favorably té

‘the training workshops. HowéVer, there is a beneraI consensus that g

-~

: more follow-up training time is needed.

The.data also reveal that most of the core elements of the
behavior analysis model have been implemented at the two adoption
E? . site§ surveyed. The evaluators also found that the day care cgnter
: _ - teachers_who were involved in the program were.warmly acceptiﬁg of

its components, despite their awareness of the unique needs of the

younger children they serve,

The Center's success in achieving new adoptions is note-

worthy. The earnestness and professionalism of the Resource Center

staff resulted in eleven new adoptions, nine more than projected at

P




the onset of the program year. Although the program is generally costly
to implement, the staff's willingness to 21low adgpters to modify the
program enabied them to achieve morz widespread acceptance o} the proqram
;1n thg_@ew York City area.

The cooperat}oéhsf fh;”princibaI, communify school bhoard, parent
advisory council, and the city-wide Follow Through coordinator has ser;ed
to stimulate interest in this Follow Thrquh model. As well, their support
and assistance enabled paperwork to move through the necessary channels
swiftiy. The Center team managed to organize each facet of its responsi-
bilities successfully.

In 1ight of the successful implementation of prdposed objectives,
it is strongly recommended that thé Community School 77 Follow Through Re-

‘source Center be continued.

Recommendations

Teachers at the two adopting sites evaluated expressed a strong
need. for more in-service training, and the Resource Center staff may want
to consider a careful organization of the trainer's time sgithat teachers
at adopting sites can-be continuai]y monitored, Alternatively, it miaht
be heneficial to trajn an on-site "turn-key" trainer at each adopting
site served for two or more years to support the participants' efforts at
1np1ementat10n{ However, before this §uqqest10n can be 1mo1emented, it
would be important to write a clear job description for this new position,

In order to provide the training teaﬁ’with a more complete evalua-

tjon of their training programs, we §qggest‘that all trainees he asked to
complete an assessment qﬁestionnaire at the conclusion of the training pro-
gram, and that a more detérminedQCffort be made to collect these program

evaluations,
-14-
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As well, it is recommended that members of the Follow Through
team conduct a careful assessment of the model with the assistance.of -
trained personnel who will be able t6 help the team modify components of

the program. Perhaps consultants from the lniversity of Kansas could as-

“sistin this undertaking., -Such modifications 'should be"aiﬁed*at the -needs

of individual pupils particularly in special education settings.

In order to increase the effectiveness of parent participation,
we recommend that the team arrange for parents at adeptiﬁﬁ sites to yis?f
the C.S. 77 Resourge Center, where they can interact with parents already
experienced in the program.

The practice of preparing a.monthly calendar of events has heen
useful in the past and we sugdest that it be continued. We would also
recommended that a log of telepone contacts be kept next year. The cost
';ffeézg}éness of advertisements should also be carefully monitored.

In the event that the Resource Center is funded next year, it is
recommended that the Center manaqer become more 1nv01ved in the trainina
provided at adoption sites; the increased number of adoptions will certain-

1y necessitate such action.

In 1ight of the projected federal budaet cuts, it.is recommended

) that the Center team 1ook to the strengths of existing staff members in

A
order to close the gap which personnel cuts may create. Efficiency and

cooperation have characterized the Resource Center staff's operations in

the past, and are a testament to good human relaticns practices. It is

strongly urged that they be continued.

-15-
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: Beuav...or An‘al) sis xollou "’hroush Frogram . Corunity School 77
Leon Taylor, Principali

Path l’\'hc]aeau, Project Coordinator

°

\') BEHAVIOR ANALYSIS FOLLOW THROUGH RESOURCE CENTER

Participan'bﬁéluaﬁm Form

1. How did _you find out about the Community School 77 B.A. Resource Centex?

Publication, Meida ( )

National Diffusion Network ( )
Fducational Programs That Work { )
Ncwllotters rannouncements -
Othor 5 plnu. indicate . "

2. Wu tbc infomtion presented or content useful to you?

No
FNot atHAJ;. . . Somewhat Opinion : Yes : Absolutely
B A - . &
() : ¢ ) ( ) ) ( )

.

" 3. Vere the preaentation§ clear and easily understood? - '
No . .
Not at All Somevhat Opinion Yes - Abgolutely -

( ) () ¢ ) () (")

smet o

h Vhat ackvities did you find most informative and helpful with regard to deacribing
the Follow mrough Program & Resource Center? ’ :

{example: slide presentation, data presentation, staff development, pa.rent ’
involvement panel)

5. Do you wish further contact with the Resource Center Staff for additional infomat_
and/or possible adoption of program components? ’

Yes No Undecided




12:6.' Check the appropriate box that indicates position held.
School Administrator ( )

School Board Member ( )

Teacher ( )

Pirent ( )

please
Other - ( ) - indicate

S A

hE




Louise Cooper, Manager |
Judith. Scher BenHaim Staff Trainer
Thomasenia Key, Auxiliary Trainer

Elva Falton, Parent Coordinator

Leon Taylor, Principal
Ruth Khelszau, Coo®dinator

Adopting Site Behavior Analysis Implementation Checklist
\“ . ) “ee

School Year - —
School: _ . District;
Address: . Principals .
Number of Classrooms Participating: . I
- ]

Key: J/: Implemented N: Not Ipplemented ; -

S: Sometimes Implemented NA: Not Appliqable

Clll; .

. A B c D E F

Instruction in small groups . ot . .

and/or individualized

Daily plan on board

Menus posted

Back-ups vary

Tokens, point sheets or
contracts in use

Frequent teacher contacts

Frequent pupil response

Use of descriptive praise

Absence of negative comments

Use of behavior contingencies

Daily spend pefiodq

Curricula materials usea appropriately

Pupil Progress monitoring

Parents assist in instruction

. -19- 25




CUESTIONNNAIRE USED FOR IN-SERVICE PARTICIPANTS

’

i. Would you please describe the type(s)- of training you received?
2. Which type did you find most useful?
3. Mas-this training adequate? '
4, ‘If you could have additional training, which type would you like
to have?
5. How you would evaluate the traineq‘s approach to her work?
" 6. About which of the core elements did you receive the most helpful .

training?

7. Which element of the B.A. model do you like best?

8. Which element(s) were you able to 1mp1eﬁéﬁt?'

9. Which element(s) do the pupils appear to iike best?

10, Have you noticed any changes in your pupils since your implementation;
or differences from previous groups? .

11. What had been the extent of parent participation?

!%‘ Q ' -20-




