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ABSTRACT ;. ‘

. This report describes the improvemént of the
University of Michigan Elementary Teacher Education program

"evaluatiion system through analy5is of ‘computerized longitudinad data

-

generated by student self reports from 1977 to 1886-—Studuirts
enrolled in the elementary certification program received a list of 7
96 instructional competencies and were given the opportunity to
report on them in three dimensions: knowledge, demonstration, and
confidence. They were asked to report gheir‘perceptions-of their
competencies at three points in time: before and after their
methods-practicum and after student teaching. Cooperating teachers
and university supervisors completed feedback forms for a reduced .
number of the competencies during and after each of two major field
experiences. Provision was made on the report forms for agsessment of
the difficulty of achieving mastery in each competency. The,
competencies were in eight content areas: (1) planning; (2)
establishing goals and objectives; (3) pupil evaluation; (4)-using
educational materials and equipment; (5) selecting and organizing
classroom activities; (6) using teaching methods and strategies; (7)
classroom management; and (8) providing pupil guidance and services.
A description @s given of the methods of establishing the validity of
the competencies, and descriptive statistics are provided on .the
standardized mean scores for the fhree dimensions of instructional
competency at the three points in time. A sample student report form
is included as well as the form used by the supervising teachers.
Following an analysis of the data obtained from this longitudinal
study, the assessment instruments for the program were refined by
revising some competency statements and by providing for more
effective feedback to the students. (Authorﬁ/an)z .
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ABSTRACT ) .
?

PEC

This report describes the improvement of The University of Michigan

. Teacher Education program evaluation system, instructional competency ' (’
. : "

N

N , . .
component, tirough the analysis of longitudinal data generated by student ¢

.

. . & !
self reports at three points in time. The original functions of the ,K

instruments, instruction, feedback ang evaluation, were reexamined; reaffirmed

- (Y
‘

and refined, and bHoth the student and’%upervising teacher report forms were

9 . , S
revised gccordingly. o, »

Longitudinal data from self reports of 89 preser@ipe teachers clearly

2 .
-

« attest to the success of the prograﬁ in terms of student learﬂing. We have ’

improved the assessment of our Elementar§ Te&cher Education program in several

~ * *

" basic ways. The competencies themselveg have been refined; and the feedﬂack
. . to students, especially concerning guperior performance, has been effectively
increased. Beyond these substantive changes, a series of technical and -
editorial rev%sions to the instruments has greétly fécilitated all three

functions of instructioen, feedbatk and research. The description of the -

- ? -
s

concept of instructional competency as perceived by the student, and their

" developmental, patterns of atfaining instructional competency will anpear in g.

”

I . % positon of pokcy
- * el

subsequent report. \ . ' ,
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This repogz describes the imgrovement of The University of Michigan

Teacher Edusgtion program evaluation system, instructional competency

component, through thg'analysis of longitudinal data genexated by student

self reports at three points in time.’" The original functions of the f
i
instruments, instruction, feedback and evaluation, were redxamined, reaffirmed

.
.
»

and refined, and bqth the student and supervising teacher report forms were .

- -
\

revised accardingly. . . -

‘

t i -

, HISTORY . .
The University of Michigaﬁ School of Education's contribution to the CBTE

movement in the mid seventies was the establishment of a sound assessment
. t

~

’ '
system based upon a well validated and classified system of instructional skills

-

(competencies). 1In state cbmpétitioh for funds, The University of Michigan <
was unique <n receﬂ&iné one of the four State Department of Educagion'grants

each’ of the three years”they were offered, 1974, 1975 and 1976. In a cooperative

MY
&

venturé with Teacher Education tolleagues from several éghool systems, Professors

Berger, Hungerman and Roderick compiled a iist of 96 instructional competencies

wﬁich were classified under eight éondﬁht headings and assigned te one of three

difficulty levels.l Attémpts~to state affective goals as.competencies were
avoided intentignally. Acknowledging those and other teacher education goals as
equally important, but réquiring assessment in a different manner, we designed a

Personal and Profesgional ﬁ;velopment‘form to include such components and to be
. , p

administered as a companion.instrument to our instructional competency forms.

,‘, .
.




The original jinstructional competefcy forms served three majar functions: ‘

.1n8truction, feedback and program evalfiation. .Upon entry, the student received

L3

a list of the 96 instructiopal competgncies to keep and was given the

-

opportdnity to self report, on all- 96 fin three dimensions: knowledge, demonstration

L]

and confidence. The student self re orted again at the’'end of the methods-—

practicum (pre student teaching), a figaily at the €nd of student teaching.

The teacher cohipleted a feedback fo for some reduced number of the instructional

competencies at the middle foption ;\and at the end (required) of each of the

two major field experiences. Thus;the student was informed from the very

beginning of what was expected iﬁ'%ﬁé'ﬁ?SE&EEEBEal role of "teaéﬁgf", was
- § * M . >
encouraged to report and reflect 4n personal progress toward individual goals

concerning instructional competenée, and was given feedback from others

periodically to confirm or contradict the self perceptions. University supervisors

conferred with Students individually concerning each one's progress. Data gathered
. N

in the initial projects served ag sound evidence supporting program evaluation

concl!sions. . ) .

-

PURPOSE OF THE STUDY : ' .

In 1980 a university faculty development grant was—secured fqr the purpose-

of computerizing and analyzing data on a more longitudgnaltbasis than had pre-~
4 . » '

viously been possible. The broad goal of improving the evaluation system

N

included the following more specific purposes:

1. * To test the validity of the instructional competenci%s from a new

S

perspective, student perception; - : 2
2. To reduce the data gathered without compromising the féedback or

research functions of the self report instrument: L \

\

-
-
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3. To assess student mastery of instructional competency with
‘1ongitudinal data from selected students,

4. To reexamine the original assignment of difficulty levels;

5. To previde additional information to students-—feedback on

superior performance (beyond "expected" level);

6. To revise the student self report form, making i% easéér to
. -

complete; " » L

7. To edit the supervising teacher report forms in order to °

-

4

facilitate correlation of teacher reported data with,student
reborted'data, improving both the feedback and the research
functions of the system;
8. To describerthe/poncept of imstructional’ competency as perceived
J by preservice teachers snd to describe their developmental pattern
of attaining instructional competency throughout their preservice

professional education program. (This aspect of the study will

Y

be described in a subsequent report.) v
' ! N
’
CONCEPTUAL BASIS ’

The conceptual basis for the study derives from five assumptions:

1. There are instructional competencies which every teacher must
\

master. .

2. These instructional competencies vary in difficﬁity and thqrefore

in the time and experience necessary for mastery.

-

3. Preservice training and evaluation of'thgt training should at

least partially be based on these eompetencies.

b, Self knowledgejff role expectations and of progress in learning

motivates further learning.

=

o
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5. TFeedback from' others (supervising teachers and university supervisors)

‘contributes to self knowledge of progress. . -

h ”

~ \ -

DATA COLLECTION ‘ BN

Evaluative data collected from 19;‘7—1980 were computerized and a sample

of 89 students, those for,-whom self-reports at three points during their
. . .
certification program were on file, was selected. Students self-reported their

4 a

perception of their own instructional competency prior to their methods-

’

practicum, post methods-practicum and post student-teaching. This was the, first

opporiunity to evaluate il:ong@’.nally the, instructional competencies that had

¢

been experimentally introduced in 1975. Instructional competency scores included:

Y

total, eight content subscores, three difficulty level subscores, and 96

]

individual item scores. The total, content scores and individual item scores

were reported in three dimensions: knowledLe, demons tration and .confidence.

! * -
4 f *
PRE POST POST
Instructional . METHODS~ METHODS- STUDENT
Competency - - PBACTICUM MID PRACTICUM MID TEACHING
/ .
Student. Self Report X ¢ X X
(white) ) i
Teacher Report (op) X X % X

(green or pink)
Personal & Professional
Development (yellow)

M

Student ’ : (op) (op) (op)
Teacher (op) X (op) X -
’ U. Supervisor (op) X (op) X
. .Figure 1. Data Collection Schedule .
7 ’. . * -
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. SAMPLE POPULATION o
Siudents whose self reports were analyzed were enrol}eﬁ.indie elemeﬁtary
certificatién program, including ;egular elementary, early childhood and
spééial educagion. These students had done their séédent tea&hing Between
FaIl, 1977 and Winter, 19é0. The male-female ratia as well as the_distributihn_
according to program affiligtion métched our total eleméntary§certifibation

¢

population very closely.

«

« . ' [INSERT TABLE 1 HERE] . J

.VALIDITY AND DATA REDUCTION ~ s -

Principal component analysis was employed to test the validitz/pf the

By

competency items, that)is; whethgr they really contributed to the: concept of

)

instructional competency as perceived by the students responding in the self-, -

reports. An equally iﬁportant purpose was to identify the most powerful

discriminators in‘order to reduce the number of items to which the students

i

must respond,

With few exceptions, all 96 competéncies correlated significantiy with
the first Principél Component at all three ﬁoints ;n time wﬁe? stbdéﬁts
self-report, 2s did all 8 content subscoreg: Planning; Goals and Objectives,

Evaluation, Activities and Content, Materiais and Equipmert, Methods, Classroom

L 4 .
Management, Student Guidance and”Services. This constituted strong evidence fo
the validity of the instructional competency construct friom The student point

of view." The original selection had been validated in 1975,tbrough consensus

*

of professional judgment, and cross-checking with other such listings across the

-
»

Col-m.tl’}’- - a .-
To attain ﬁhe data reduction goal, data tables were constructed, tallying
‘the frequency of ;I;Hificant correlations (competency variables with principal

. . Ay
cémponents) at three points in time (pre methods-practicum, post methods-

RIC . 7 o
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TABLE 1.

DESCRIPTIVE DATA FOR SAMPLE <
POPYLATION OF PRE SERVICE TEACHERS .

A\

VARIABLE N PERCENT
L4 -_— - ey —————————
] 'Sex
Female 79 89
Male . 10 11
"Block Program (Pre-student Teaching)
i - Elementary = ° . 65 73 ‘k\ )
Early Childhood - 7 8
Special Education 17 19
Student Teaching ﬁ
Term
‘Fall 1977 * 11 12
Winter 1978 .10 11
. Fall 1978 ' 17 19
Winter 1979 . 23 26 ‘
Fall 1979 : . 17 19
Winter 1980 11 12 .
Location
. Ann Arbor " 68 . 76
Van Buren-Bellevi > 15 17
Saline 6 . 7
Grade Level . (
, . ‘ 2 2
( ! 10, 11.
2 , - _ . 8 9 %
18 20
5 5
4 5 T
-~ 4 5
4 10 11
. 5 12 14
- 5-6 ) 3 3
6 i 13 15
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practicum, post student teaching). The 96 competencies were also rank ordered

. by correlatio?s to facilitate selection of thdse which correlated most highly
' ’ . X
with the first principal component. The following criteria then guided the *

selection of 50 competenéies for student response on the revised self—repofg r
form. ‘
1. All items which correlated significantly‘with the first priﬁcipal
component at all three points in time formed the pool of items
from which to select.
2. Those items (kﬁcwledge dimension) which correlated also with .
) the second principal component and appeared on the highest
correlations lisg were selected.
3.(~&hose items. (knowledge dimension) which ‘either correlated significantly
with the second principal component‘&r appeatved on the-highest
correlations list were selected. -
4. Those items (confidence dimension) which either correlated .
» significantly with the second principal compon:nt or appeared on
the highest correlations list were selected. (Note: Confidence
dimenstion items meeting this criterion had already been selected
through the previous criteria as knowledge dimension items;
therefore no new itens‘were added with this criteriomn.)
étatistically significantdﬁorrelations and high correlations both impl&
a range of scores and thus identify items with discrimination power. The

resulting set of 50 items ranged gpfoss all éight‘content subgroups and all
H

. three difficulty levels as shown in Table 2. (See Appendix Tables 13-15 for ;

additional data.)

T/
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-TABLE 2 . . .
‘ PRINCIPAL COMFONENT ‘ANALYSIS: o
50 INSTRUCTIONAL COMPETENCIES SELECTED FOR DISCRIMINATION BOWER .
Crontent Subgroup . ) "Original Item N Sélect;d Item N
Planning ) - . . . 4 * 2 ;
{ Goalsg and Object‘ﬁres . 7 & 3 )
Evaluation 18 10 ‘
k ’
Materials and Equipme;:lt 9 4
Activities ‘and Content ) . _-k7 2
Methods - ‘ 28 . 10 \
. Classroom Man.age‘ment - 14 - 13. : ' A
Student Guidanc.e and Services 9 ' ;5 >
. . 96 50 , .. ‘
v  Difficulty Level ' ‘
' "}:"ASY" ’ i ‘ ’ 23 C g -
“ ""MODERATE" ’ . 32 17
"DIFFICULT" ' . 24
- . R 96 50 y ~
"Actually 94 items were retained on the stydent sélf-report form, fulfilling t-he
~  original purpose of informing the student from the very begi‘nnj.n'g of t};e '
p;:ofessionai education program about the broad scope of instructional ;:ompetencies
expected of them eventually (Two original items were deleted, ‘Augus't':, 1981). o
Students_ responses for the demonstra{:ion dimensio‘n c/on‘tn.'.nued to be required fo .
all 94 competenciés, but their responses for knowledge and. confidence di‘mensio.ns
wvere reducgci from 96 to 50. Table 3 compares t};e relative discrimination power of w
the eight contént areas, knowledge and confidence dimensi,ons:. ‘

(INSERT ;TABLE .3 HERE] .
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. TaBLE 3. _
s, ‘ ' PRINCIPAL COMPONENT ANALYSIS: EIGHT CONTENT SUBSCORES, g
) ‘ - KNOWLEDGE AND CONFIDENCE DIMENSIONS, RANK ORDERED BY . i
DISCRIMINATION POWER
. » L3 -
. ’ ’ DISCRIMI- a
L CONTENT NATION SIGNIFICANT PRE POST POST
SUBSCORES POWER CORRELATION. , -~ METHODS METHODS STUDENT
(Item N) R.O. RATIO * PERCENT PRACTICUM PRACTICUM TEACHING .
. - N ) . ¢ ¢ .
. . Knowledge -
Student ’ ,
Guidance & . v
Services , .
hd N=9 1 17/54 31 1/2 7 4 6 . *
Classroom .
Management . . -
N=14 2 26/84 28 1/2 10 9 7
% - - ~ -
Evaluation . . { .
N=18 3.5 28/108 26 14 10 4
- : . ’ . . -
Materials & N
. Equipment ! .
‘ N=9 3.5 14/54 26 5 3. 6
. L]
Activities & .
- ) Content .
N=7 . 5 8/42 19 2 . 5 1
Goals & . BN
Objectives ‘ i
N=7 6 7/42 16 2/3 . 2 5 -
Planning .
. N=4 ¥ 7 3/24 12 1/2- - -3 - -
L4 ‘ ' :
Methods ) ) ‘
N=28 8 14/168 8 1/3 9 3 2 o
Confidence . N *
Student . !
d Guidance & .
s Serviges . , . -
N=9 1 /20/54 37 11 7 2 :
. Planning : -
roe N=4 2 7/24 29 - 4 3 EIN
. P
* ) Classroom - .
Management . - T
14 . A
. ‘ N= ) 3 23/84 27 1/3 9 6 8
Evaluation . ,
. N=18 4.5 20/108 18 1/2 10 7 veg o 1
M ‘ . ” .
AR Materials & .
‘ Equipment * . .
N .
) . =9 4.5 - 10/54 18 1/2 1 5 ¢ 4
- Goals & M . .
- Objectives .
) A . N=7 6 . 7442 16 2/3 1 6 _ b
BN Methods : )
~ N=28 7 15 - . i
. /168 9 9 5 1 %
. . Activities & . .
» Content .0 ) ~ s
' : N= 71- 8 ' ‘:"“. - 2 5 ' .
. 8 »2/42 4 3/4 1 . 1 -
. . » .
* i e 4 E4 *
Ratio denominator: Content subgroup N X 3 points in time X 2 principal
- ‘ Ratio . components. (possible correlations)
Q - a numerator: Actual number of significant correlations, #
o o - 11 ¢ ’ . ~ -

- - - _ . 4 )
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ASSESSMERT OF PRESERVICE LEARNING : ' .

-

Y

S -
A descriptive statistics program applied to scores standardized for

e »

comparison purppseg,,revealed that means for total instructional competency
!" . .

"and eight content areas, for all three dimensions, knowledge, demonstration,

s

and confidence, as well as for scores for the three diffi¢ulty levels, all

1

increased with statistical significance across the three points in time.

\

These means are listed in T;k%e 4.

. [INSERT TABLE 4 HERE] ~

~

The multivariate technique, profile analysis, .wag also applied to .

[ — . E4

the data to test the statlstlcal slgnlflcance of increased scores across points

in time. The sét of~profiles included a profile . for each of the eight content

subscores with the three dimensioris, knowledge, demonstration and confidence as
S

variables and the three points in time as strata. Analysis revealed that with

one exception, all three hypotheses, ﬁaralleli$m of profiles, equality of

variable means, and equality of strata, were rejecteq~with seatistical
signifieance (ueually ;0000, gut’}n all cases within .004). %Le ene exceation
. was t%af_for Goals and Objectives the variable ﬁeans-éinowlepge, demons tration
and confidence) did neq differ sigqificantly.' Rejecting the equality of strata
\hypothesis;is\conclusive evidence that, the ihcreaees in inst;ectional compeeency

oveffiime were statistically significant for all %igﬁeREOntent subscores. Tables 5
/

f . N .
fﬁrough 12 illustrate td?se findings. . -

[INSERT TABLLS 5-12]
. . “
, Pairwise comparisons of the 96 imstructional competency jtems (knowledge
=~ '
dimension) revealed the increases across tlme to be statistically SLgnlficant \

for all 96, pre to post methods—practlcum (.000), and for 92 of the 96

(78 at .0000, anﬁ 14 at .01), post meﬁhods—prgctlcum .to post student teaching.

“ . =

: ) | L 12
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DESCRIPTIVE STATISTICS.

Al
4 )
. -11- gé
- - TABLE 4.
) AR

'. PRE T
o METHODS~-
) : PRACTICUM.
TOTAL SCORE
(Possible range 96~ 480)
Knowletge,, 220,64
Demonstration 216.67
Confidence . . 240.27 o
'DIFFICULTY LEVEL 1 .
Knowledge * 8] 72,5491
Demonstration . 2.5936
- Confidence - 2.7675
DIFFICULTY LEVEIs 2
Knowledge < . 2.3430 ~“
Demonstration 2,3062
Confillence 2,5186
DIFFICULTY LEVEL 3 - .
Kiowledge . : 2.1228
Demonstration 2.,0299
.eonfidence » 2.3420
CONTENT: PLANNING o '
Knowledge - 1.7893
bDemonstration + 1.9466
Confidence - 2,2360
CONTENT: .GOALS & OBJECTIVES .
Knowledge 1.9619
Demongtration 1.8242 7
Confidence . 2.2311 P
CONTENT: EVALUATION
Knowledge 2.1330 ”
Demonstration © 2,0737
Confidence ¢ 2.3084
CONTENT ¢ MATERIALS & EQUIPMENT
Knowledge 2,4007
Demonstration 2:4007
Confidepcg. t 2,6679
CONTENT:t ACTIVITIES & CONTENT -
Kndwledge 2.2884
Demonstration 2.1873
Confidence 2.4735 "+ - .
CONTENT: METHODS -~ '
"Knowledge, - 2% 3034,
' Demonstratidn 2,2197
Confidence - 2.4416
CONTENT: . CLASSROOM MANAGEMENT
Knowleldge 2,635
Demonstration 2.6913
Confidence 2.8603
. o .
GONTENT: STUDE?T GUIDANCE & SERYICES
" Knowledge. 2.5338 s
- bemonstratior , , 2,4911 -
Confidence

2.7229

-

2
.

-

PosT |
METHODS-
" PRACTICUM* ¥

314.96
315% 49
314.83"

_3.5564
3.7572
. 3.5701.

3,2637
«3272
2739

3.1395
2.9904
3.1209

3.3202
.3.4551
3.2135°

. 3.1027
2.9155
2.9262

3.0999
3.0941
3.0787

3.3600
3.4391
3.5785

3.1942 °

2.9334
_3.2080

3.2669,
3.2610
3.2638

3.5361
3.9083
3.5875

3.3500 -

3.2091
3.3686

s
o

3

‘

- -
-

-

.

¥

TEACKING** ,

STANDARDIZED MEAN, SCORES FeR . :
THREE DIMENSIONS OF INSTRUCTTIONAL COMPETENCY AT THREE POINTS IN TIME*

POST
STUDENT

363.39 -
407.71 L
371.80 ol

4.0977 .
4.6370
4,1895

k]

3.7212
4.2542
3.8322 o

3.6602
4.0225
3.7262

3.9017 -
4.7500 -
4.0346

3.5096"
4.0531
3.5845 >

C3.7182 -

4.1290
3.7948

3.8968
4.4707°
4,1523 . :

3.7468 C
4.0062 ., /
3.8439

3.7636 ~
4.2611
3.4720

4.1010 -,
4.7192
4.1494

-

3.8665
4.0573
3.9164

-

o'f‘ "
. *TOTAL SCORE MEANS are derived from raw,scores; the remainder are
derived from standardized s

**All increases are sﬁatisti

-
~ . wt
5

cores (5 point scale).,
1lly signdificant at .0000 lgvel, : ’

-

13
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" TABLE 5,

.. “ r
PROFILE ANALYSIS - PLANNING: KNOWLEDGE, Dmo{\xs?lxrxon
AND CONFIDENCE VARIABLES AT THREE POINTS IN TIME
L] ‘ )
. - p 7
. PHFILE UR=212012430: 2730 .
- . , /
PROFILE AALYSIS , g .
2130, . ‘
P 1 ‘ 2 3
R \Y
%39,
HIPLEH 1 2 3
27330 . ' 4
KPLAY 1 , 2 3
l L e e e R Rt ot TR N S S S
‘1.78?3 24473 3:1052 5 37531 . Ad2i0 FEQNS
i . 21183 2772 3,4341 4,0921 47500 .
e 181 183 I8 .
S\m!’.l_l .l" i2t l3l
) g 8
. &
¢, TESTS FOR! N T-SCURSE F-GTAT If SIGNIF
U PASALLELITH (F PROFILES BACRODE= 15028 . 2-.5:130.5 L3000 ,
EQUALITY OF VSRISHE HMEMS 2425 75,105 20 283,040
¥ TLE DIFFRERES 102,64 2300
v g’ -
) VARIABLES .MK* PLAN -~ Planning, Knowledge
* (CONTENT) MD PLAN - Planning, Demonstration
) . MC PLAN -~ Planning, Confidence' ‘
. ‘ . S
STRATA "1" 181 - Pre Methods/Practicum
. - (TIME) "2" 1S3 - Post Methods/Praqgicum
‘ .o "¥3" 185 - Post Student Teaching
L
. ’ ,
« ’ ‘
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PROFILE
. KNOWLEDGE,

"'13- Y

'y »

TABLE 6.
B ‘ i
ALYSIS ~ GOALS & OBJECTIVES: ’
EMONSTRATION, AND CONFIDENCE ’ -

VARIABLE) AT THREE POINTS IN TIME

PREFILE 'JA"=213}; 231,271
) Ve . ’
PROFILE: AHALYSIS . ' ’
21;1.’ N - . .
HKGAO,] 1 5 7 ‘ .
© UL, L '
KGso g ! 2 3
i -
273!0 . .
M0 1 - 2 4 3 .
%. % ; z % ; LI 3 A 1 3 L L bl L] )] ) . i L -
1.8242 2,31%5 C 28149 33132 3.80'55 r HEANS
20719 2,3572 35025 55578 4053
ME LI 188 IS - ~ :
g‘m 011 lz' nzn . p \
i B & 8 - , )
3d ) » "
TE575 Yo T-C2aE F-57aT I SIGHF
PRAGLELICY F #ROFILES  MAX RGAT= 23272 201305 W00, - .o
EQUALITY CF ULk ?&EﬁrS 315486 2,575 2y 253 077}
N0 TIME DIFFEPENES LT 2 24 W0u00 )
V4 - .
VARIABLES MKG&0O - Goals & Objectives, Knowledge .
(CONTENT) MDG&O - Goals & Objectives, Demonstration
, MCG&O - Goals & Objectives, Con#iedence
STRATA "1" - ISl - Pre Methods/Practicum °
(TIME) "2" - IS3 - Post Methods/Practicum

"3" _ IS5 - Post Student Teachi g
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. TABLE 7. .

: | 5 7 . - ' C
PROFTLE ANALYSIS -~ EVALUATION: KNOWLEDGE, DEMONSTRATION,
AND CONFIDENCE VARIABLES AT ?HREE POINTS IN TIME0 .

-

(CONTENT)

STRATA
- A (TIME)

" VARIABLES -

[+] -
) N o
. GROFILE WR=2INUIGL B
" POFILE ALYSTS N
a2, . A .
HKEVAL 1 8 . S 3
432, oL ‘ .
KIS 1 . % 2 SR
., . a _ . B ﬁ
WEUAL 1 : 2 3 ‘
B e e e S e S e S R T s T s
20T 2,504 2,9872 W 35096 KEMIS
2,302 27533 3,255 34723 41290
T IS1 . 183 I35 - .
1155 MY CR (K
i ¥ 8 8-
JEST3 FORS . - TSEREE F-STAT IF° SIGHIF :
PROALLELITS oF FROFILES  VAX ROOT= 11237 2501305 ,0%0)
EXUALITY OF VARTABLE FECNS  « 14,3 7450 20253 .00
N TIEE LIFFEENTE A8 2 6
» ) ’ *
Yy & ‘. -
! ’ ~

MKEVAL - Evaluation, Knowledge

" MDEVAL -~ Evaluation, Demonstration

MCEVAL -~ Evaluation, Confidence

"]" - ISl - Pre Methods/Practicum
"2" - IS3 - Post Methods/Practicum
43" - IS5 - Post Student Teaching
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' TABLE. 8.

PROFILE ANALYSIS - MATERIALS & EQUIPMENT: . KNOWLEDGE, DEMONSTRATION,
AND CONFIDENCE .VARIABLES AT THREE POINTS IN TIME

(CONTENT) ~ - MDM&E

EROFILE WR=21T 243302733 (
PROFILE AHALYSIS
213, ‘
RHWE 1 - . 3
U3, . . _
HDME - 8 - 2 3
73, : . _
KEME e 1 - . o2 '3
o - .
L e e e S e I I P
2,407 2,8407 337 3,707 £,2407° 7 REANS
2,837 3,0907 3,5507 4,31907 4,4707
TIE . ISL 183 IS5
m ll! , IZD l‘sla
e 8 & 8
%4 a ] . ' 4
TESTS FG2 T-COLAE F-STAT i3 SICUIE
PRALLELISH OF FROFILES  1AX BTOT= L1018 20-u50136.5 . 40030
FOWLITY OF WRISZLE KESKS 79243 39471 2023 600
HO LT DIFFERENCES STty AR PR 23 .
* ' VARIABLES ' = MKM&E - Materials & Equipment, Knowledge

~ Materials & Equipment, Demonstration

MCM&E -~ Materials & Equipment, Confidence

.1

)
STRATA R

(TIME) non
- n3n -

!
~

©

-

T
ISl ~ Pre Methods/Practicum

- I83 -~ Post Methods/Practicum

IS5 - Post Student Teaching

N

17
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. e TABLE 93

PROFILE ANALYSIS -~ ACTIVITIES & CONTENT: KNOWLEDGE, DEMONSTRATION, .
a AND CONFIDENCE VARIABLES AT THREE POINTS IN TIME

<PﬁDFIL§ YR=212H 234 27>

PROFILE AIALYSIS '
21, | . _ ‘
wac 1 ' ) .

243{0 . - ///
HOASE 5 1 % 2 - 3

P

34, .

) SR | 1 1
]

— e TR S S U ST S WU PR
2173 2,5915 29957 ¢ 3um ¢ 3204 HEMS
23594 27924 3,1973 3:4520 ‘ 4002

e ISt 13 IS5 : *

e I

§ 7 8, % ) ~
. a e !

2 - .

12575 Fog: . OTENSE ESTT IF. - SICMF .

FEMLELISH OF POFILES KX EOOT= J39992 4 2-5e1300 0000

EDBLITY OF WRISELE KEMS ILAG3 57007 20 252 4403

HO TISE DI: FERENCES P8 20 %3 LW &

wfn

£

\ *

VARIABLES MKA&C - Activitieés & Content, Knowledge
(CONTENT) - MDA&C - Activities & Content, Demonstrati
' MCA&C - Activities & Content, Confidence

”

- .

STRATA "1" - IS1 - Pre Methods/Practicum
(TIME) "2" ~ IS3 - Post Methods/Practicum
. "3" - IS5 - Post ‘Student Teaching

I'd

-
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TABLE 10. ”

) ) i
PROFILE ANALYSIS -~ METHODS: KNOWLEDGE, DEMONSTRATION,
AND‘ QONFIDENCE VARIABLES AT THREE POQINTS I TIME -

L} M -

PROFILE Vrr=2135:2435: 27357

PROFILE MIALYSIS

2135,
WOITHOD 1 2 3
435, .
HIHSTHOD | 2 3
735 _
HCKETHOD " | 2 3
e
x“vh - 2'21?7 206733 . 3.1270 _ 3,520 £,3343 HERN5
s > 2.4585 2,901 3.3533 38074 s, 511
TIHE It 183 7 155 .
SR 1 2 3
i, 8 &8 g
TESTS FCRS . T-2008E F-BTAT 3 SIGHIF .
PIRALELI™Y &7 I-?EILES ¥AX RGDT= 113349 2-3122.5 N
EGUALITY [F WRIAZLE BERNS 21,204 19,910 PR SN o 1]
N9 TIHE DIFFEREACES . 175,23 25 252 Rvn)
N - ” Ji‘
R
- ’:&:?!
VARIABLES MKMETHOD - Methods, Kmowledge -
(CON’B{NT) . MDMETHOD -~ Methods, Demonstration . ’
] MCMETHOD ~ Methods, Confidence
° STRATA "1" - ISl - Pre Methods/Practicum o
(TIME) "2" - IS3 - Post Methods/Practicum
’ "3" - IS5 - Post Student Teaching ,
Lo /




PROFI;E/;kﬁ?YSIS ~ CLASSROOM MANAGEMENT :

-18-

7 TABLE I1.

KNOWLEDGE, DEMONSTRATION,

ND CONFIDENCE VARIABLES AT THREE POINTS IN TIME

CPROFILE ViR=2

PFOFILE RIALYSIS

. 2136,

’
M :

.
UL,

/ ? *

m;!y 1 ?. 3 *

2% /7

HICH 1 . 2~ 3

MO 1 2 3

4 2624 3,089 3,5554 440219 £4555 KIS
2,3572 3,377 3,592 42537 7172

T I8t I3 ISS : .

Y1t SR UL L

i 3 8 &

TESTS Fog: # T-SCUASE F-STAT ¥ SIGUIF

PRWLLELISH OF FROFILES  HAX ROOT= L1131 2-550705 006D

EGUALITY OF WRINALE /485 72068 35,431 230

M0 THIE DIFFERCES L T N T L5 B

[y

L

VARIABLES
(CONTENT)

.

STRATA
(TIME)

.

MKCM - Classroom Management, Knowledge -
MDCM - Classroom Management, Demonstration
MCCM - Classroom Management, Confidence

-

I , - .

"1" - 181 ~--Pre Methods/Practicum

"2" - 1S3 - Post Methods/Practicum )
"3" - IS5 - Post Student Teaching .

e
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PROFILE ANALYSIS - STUDENT GUIDANCE & SERVICES:

~19-
TABLE 12,

KNOWLEDGE,

DEAOVSTRATIONJ AND CONFIDENCE VARIABLES AT’ THREE POINTS IN TIME

!

PROFILE &39LY5IS
2137, .
K55S 1 2 3
~
2437,
HLEES, { 2 3
27370 ’ ) B
HCSSS ) ! 2 3
Iy ”‘
e t-armtt
2,4911 2,331 3aen 3,535 3,833 Ems
248531, 340131 33812 37372 ‘ 4,0373 .
THE ISt 1S3 &3
SiEgL 1t T3
H g7 &
r‘ \‘ .
TESTS FORS ' T-C00E F-5TAT If SIGIF ~
PRZPLLELISS OF PROFILES D8N Z000= 87 -1 2=i100.0 07
, EQUALITY OF VRRIARLE HEMNS e 5015 2028 7 Q3
WO TIEZ DIFFERTACES DY 20288 o0
. e ”. N
. "
SIC ‘
‘, -
-
- 7{1._(—”‘- -
VARIABLES MKSGS - Student Guidance & Services, Knowledge
(CONTEHNT) MDSGS - Student Guidance & Services, Demonstration
. MCSGS -~ Student Guidance & Services, Confidence
STRATA ",  "1" - ISl - Pre Mathods/Practicum :
i "2".- 1S3 - Post MethodsyPracticum :
"3" - IS5 - Post Student Teaching
- ¥
~
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The" four exceptions and their significance levels were:
4 " J5. .,.0767 Establish behavioral objectives
‘ #37. « .0433 Graphics: produce ov;:head transparency...
#52. .1100 Te;ch music,
#53.  .0745 Teach physiéal education
Comparisons for demoqstration and cpnfidence dimension scores were

extremely simiiar, statistically significant (.0000 to .0l) with just a few

exceptions (8/192 in demonstration, 9/192 in confidence¥.

REFINED MASTERY LEVELS

o

In 1975, the 96 instructional competencies weré grouped into three
"difficulty" levels which were established by professional judgment::s—the consensu§

of university faculty, classroom teachers and principals working cooperatively
) [

B in The University of Michié;;;Michigan State Department of Education funded
] f

CBTE project. Pairwise comparisons ofslongitudinal data in 1981 revalidated

-

the three levels as originally constituted, reveali;g statistically significant
difgfrences (.0000) in mean scores favoring level I over Level II, and Level II
over Level III. Subsequent item analysis, however, suggested that some slight

adjustments in those original "diffitulty" levels would more clearly discriminate
. .

the extremes of the student instructional-skills-achievement continuum. In

& -

addition, it was recognized that "mas%ery levels" would be a more accurate title,
. since the rationale for the groupings now recognized student self reports of th;ir
own knowledge and confidence regarding these competencies; and also because the

degree of mastery of any individual competency could Qell be attributed to the
T ! i ¥ )

amount of instruction offered during professional education coursework and to

the extent of opportunity to practice it in the fieid placements, as well as

to the inherent difficulty of the competency itself?

' . ) 3

22
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The means for each of the 96 individual competencies (knowledge

s
dimension) were rank ordered for each of the three points in time; then

these three rank ordered lists were analyzed to determine which competencies _ ) .
ranked consistently highest or consistently lowest at.all threé péints In time.

Competencies were then assigned to 1982 Mastery Levels as follows:
. ] '

1975 1982
, 23 26 Mastery Level I
’ 32 42 Mastery Level II ; .
41 26 Mastery Level III
96 ) 94 Total (2 deleted)‘ v

'} ﬁastery Leval I includes those items with consistently highgst student self-report
means at three points in time. Mastery Level II includes those items with j;?

moderate, less stable means. Mastery Level III includes those itets with

P
* -

consistently lowest student self-report means at three points in time.  Since
T 15
the number of itemé within each level was changed somewhat in 1982, some '

”—‘ZEEEEZ;;Eies experienced a change of level due to this technical fact, rather
» * - ’
than to any substantive cause.

L ¥ '

#

53 competencies remained at 1975 level (55 of original 96)
+ 13 decreased one level, I to II, or II to II .
16 increased one level, II to I, or III to II
3 decreased two levels, I to II, (1982 #39, 40, 42) °
% 9 increased two levels, III to I, (1982 #20, 33, 34, 68, 74,
82, 84, 90, 91) - N

94 (2 deleted in 1981) ' )
Those competencies whose means were lower than might have been expected

. based upon 1975 judgmenté, involved planning, field trips, .inviting resource .

persons, and ¢onducting values clarification activities. Admittedly there is

23




) . Al

. . —22- * &

little opportunity to develop these skills given the economic and psychological

sensitivity of today's glassrooms. .
. ,
Those competencies whose means'we higher than might have been exqeeted
based upon 1975 judgments involved relationshlps w1th puplls to a great

degree: "encourage pupils to communicate orally and in wniting...establish'

an environment conducive to learning...respect legal rights and responsib111ties...
follow established procedures for health and‘safety..recognlze the influence

of home environment..work cooperatively to meet affective, sqcial and

emotional needs of individuaI’pupils." Two additional items regarding audiotvisual .
skills probably'reflect the effective lab instruction in these skills plus

adequate opportunity to practice them in the classroom. (See Appendis Tables 16-17.)

REVISION OF INSTRUMENTS

Data analyses reported in this study andz;}ﬁstory of administering ghé
student self report and teacher report i&struments suggested some reyisions
to'improve the assessment system. The two substantive changes involved

- . -
converting the previous "difficulty" levels to the refined "mastery" levels,

-

and reducing the number of responses necessary from the students on the self

report form. In addition, a number of technical or editorial changes were

designed to facilitate the data collection and feedback processes.

The student self report form changes included:

’z

1. The code designations for the new mastery levels replaced the

-

~%

previous difficulty level codes.

. F
PR )
s

2. The student ;epbnses for knowledge and confidence dimensions were
reduced from 969E0 50.
3. The five-point scale for the knowledge and confidence dimension

.t fesponses was redefined to avoid the use of the ambiguous word,

©
-

"average", which often elicited the student comments, "Compared to

¢ ~

—




. what?" The key now reads: ’ ' N
. 5 exceptionally high ' - .
4 ) ¢
. 3 moderaté amount \ o ' b .
S . B 2 e : . .
1 low - e I c
. e v
4. The student responses for the demonstratien dimension were
changed from-a five~point scale to.a simple "demonstrated" or
. ‘ "not;&emdﬁstrdted". The student continues to respond to all 94

items, marking "X" for "demonstrated" in current field placement
classroom, qu "V " for "demonstrated” in some other se%ting.

Qt\;esponse‘means "not demonstrated". (The previous five-point

scale had not been a true quantitative continuum.)
5. The format wa§£changed@to vertical from the~prev%ous horizontal
. format which was difficult to read, especially from page to page.

Changes in the teacher report form included:

)

1. The competency items included on the two teacher forms were revised

.
+

in recognition of the revised mastery levels and in order to provide
’ additonal feedback to superior students. Pre student teachers

previously received feedback oniy on "difficulty” level one, items, but

now the teacher form includes the option of reporting superiog.'

=

pérformance by fespbnding also to any of the level two comptencies -
which may have been demonstrated. Student teachers previously
received feedback only on level one and level two items, but now

the teacher has the option of reporting also on any level three

competencies which may have been demonstrated. This specific feedback

g
is a more objective and factually based report of unusual progress

than previous top-of-the-scale ratings with no evidence,

S
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2. The scale for the post methods-practicum (pre student teaohing)

‘

»

. report was changéd from a three point scale to a five point scaie

to agree with the post student teaching report, and to more closely

- - -

approximate the student self ‘report five point scale. The five

point scale was tahn redefined to discourage the teacher tendency
L, .,

to indiseriminately view most students as superior.?\ They key

now .reads: ¢ \ ' a3 ‘7 .

As competent as an excellent expenienced iuservice teachexr

e

As competent as an excellent student teacher ~ Coa

As competent as is usually expected of a student teacher

As competent as is usually expected of a pre student teacher

H N W e in

No competence demonstrated yet.

3. The additional response choices: "A No opportunity a&ailable,"
S )

"BMNot appropriate,” and "C Later this term;” were deleted and

teachers are now encouraged te-pnter such explanations in the

"Comment" sections. . Comments are &@oouraggd following each mastery

b

- M s 4

‘ o ¥

level list of competencies. ™ -,
L.

wg} .

¢

4. Competencies which previously had been stated with a'stem which had

. - -

a five point scale response and several parts which hand only to be
"checked'", were restated as separate competencies, each with a five

L 4

. * point gcale responge. O N L///‘

.
’ . ’ *

t 5. The "directions" sheet was rewritten to encourage realistic ratings,

objectivity, and comments. Teachers were reminded that "No competence %

N, -
. demonstrated yet" meant exactly that. It did not mean the student . : ~

.
-

was not competent, or that the.supervising teacher thought the student “
- R : v
was not competent. : y

6. The 94 competencies dre now numbered eﬁactly the .same, regardless of on

[N

which form they appear, student or teacher. This will greatly facilitate
/ . . . ’
both feedback and research functions of these instruments.

-

’ - [
N 3
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R Seesthe Appendix for copieg of the student and teacher instructional
competency report forms. - i

- - ~

. SUMMARY AND CONCLUSIONS ) . Coe
2 e

. Longitudinal data from self reports of 89 preservice teachers clearly, "o 4
o r‘ “« . R . N Y
o attest to the success of the prégram in terms of student learning. We have . «
- - {
-y . « A -

o improved the, assessment of our Elementary Teacher Education program in several

- -

bas:l:c ways, The competencigs theémselves have beenArefined; and the feedback

+
I

" £o stu{den'ts, especially conég.rning s'uperior perforx_naﬁce, has been effectively '
) » - - ‘ -

- ’ \ -
‘. incr’eaéeci.\ Beyond these substantive changes, a series of technical afid ‘-
editorial revisions to the instruments has greatly facilitated all'thr‘ee ® J

fun'ctions of iInstruction, feedback and research. The descriplion og the *

&
L

concept of instructional competency as Qercei\}ed by the 'stud%nt, and their ¢ o d

L -
» .

developmental patterns, of attaining instructional competency wille appear in.a

&I M " <@ ~ - s
subsequent report. . . ‘
o » . .‘ * s - ’
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! : TABLE 13, ~
. PRINCIPAL COMPONENT ANALYSIS: ~SELECTION
. CRITERIA FOR 50 INSTRUCTIONAL COMPETENCIES
R o WITH DISCRIMINATION POWER; AUGUST, 1981
v Content . , .
Subgroup Item Difficulty Critetria: ’ /
(N} ID (Revised ##* Level K-PC2 K-HC C-PC2 cC-HC
- e Planning 3 T ae X x¢
1 2 4 bkl X X .
- ¢ s Y
’ Goals & 5 ‘ *x X X X
Objectives 7 Ty XX X
3 8 Ak X X -
. , .
- * . Evaluation 16 14 o X X
. 10 17 15 *rw XX b S
) 18 - 16 x X X
R . 19 17 ***~ X X X X
. - 20 18 ik X X
i ) - 25 23 bl X X X
' ' 26 24 Lhbd X . X
° 27 25 bkl X X X
28" 26 rax x’ X
, 29 27 ran X X
Materials & 31, 29 aan XX . X
Equipment 32 30 - A b9 .4
' 34 32 ** X
- 36 34 LA X ,
, .
' Activities &. ) .
. Content 39 37 * ® X X
- 2 . 40 38 * . XX
P ~
! Methods .47 45 * X -
10 ' 48 46 - Lad X .
' 58 56 * XX .
| 59 57 o XX
- : 460 58 *kk «®Xx
. . . 61 59 o X . *
- T a 65 63 * *v* xx - x-
. T, 67 .65 Lo R ., XX X
oo ) 69 67 LI XX T X
no- , - -~ 713 N hk X X
N Y td T
Classroom 75 S 73 * 4.4 X XX
N : Management 76 74 - Ll XX XX XX
13 - «77 . 75 * . XX s X X
. 78 76 *x XX X
. 79 77 s © XX XX '
. 80 78 ** . XX
. . 8Y 79 * XX
. \ " 82 80 . ww . XX -
- b 83 81 * XX XX
- 84 82 bkl XXx" XX
. . 85 83 . , * XXR - XXX
. e . 86 84 *hn XXX XXX
N o . 87 85 » XX
: , . \
- ';" Student , ' 88 86 ko XXX » XXX
- ’ Guidance & ' 89 87N e XX A . XK
Services 90 88 fokad XX ~° X
.6 Co91 89 * ., XX R
. 92 90 boboded XX X
. . . ‘ - . 93 91 *ax XX XX X
’?' ' KEY: R o . .
- *original numbering prior to August 1981 revision (revised numbering ’
in parentheses)
XX-Correlatad signi;ficantly with Principal component 2 or included on
Highest Correlafions list at 2 points in time.
. XXX-3 points in time -
; ’ * K=PC2-Knowledge, principal component §2 - *easy S ; -
o K-HE Knowledge, highest corfelation **moderate gri?mli
. C~PC2 Confidence, principal component #2 kxxdi £ficult pi?;gn‘zg 2’9"‘8’2 -
- 'C-HC Confidence, highest correlations revision
o O ‘ , . ’ . v N ’ . .
" O - . e 28 oL . - -
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g TABLE 14.
BN o f PRINCIPAL COMPONENT ANALYSIS: STATISTICALLY SIGNIFICANT CORRELATIONS
’ OF 96 INSTRUCTIONAL COMPETENCIES (KNOWLEDGE DIMENSION) WITH PCl, 2 OR.3,

’ AT THREE. POINTS IN ?IME

PRE~- ) POST- | POST-

- * M-P : M~P S-T : TOTAL
CONTENT - ID§* . PCl PC2 PC3 1D# PCl ~ PC2 PC3 1ID# PCl PC2 PC3 ENTRIES
Planning 101 All 401 All 701 All~
_ 102  Signifi- 402 Signifi- 402 |702 sSignifi- 4
N=4 ° L 103 cant - 403 cant -403 703 cant 4
v ) 104 Positive r 404 Pogitive -404 704 Positive 4
Goals & 105 * All 405 All 405 705 All 4
Objectives 106 Signifi- 406 Signifi- -406 706 Signifi- 4
o 107 cant =107 | 407 cant 707 cant ' 4 ~
N=7 | 108 Positive 408 Positive -408 . 708  Positive 4 7
. 109 . 409 . -409  |709 o 4
110 ToTT i 410 ' =410 710 4
111 =111 | 411 711 - 4 1
N - ~
Evaluation 112 All . 412 All 414 712 All 4 '.
. - Signifi- - Signifi- -415 - . Signifi- 4
N=18 129 cant  °.116 =116 | 429 . cant : 729 cant . ~ PR
w Positive 117 =~117 Positive. -417 | °  positive 717 7
‘ 118 -118 © 718 6
. 119 =119 | - ‘ 5
120 420 . 720 6 N
. 125 -425 ‘ , 725 6
. ) ' 126 ’ ~426 . 5 1
: ‘ . 127 =427 ' } 5 >
" . 128 =428 -428 6
129 K29 5
* Materials & | 19 A1l 131 430 ALl 431 | 730 A1l 731 6
Equipment ' - Signifi-_ 132 132 - Signifi~- - . - Signifi~- 732 732 7
138 cant 133 438 cant . 738 cant 4
N=9 Positive 134 Positive . Positive | 734 5
. Except \436 Y4
< , 137 Not 437 737 » | NS on PC1
Significant ‘ . 738 4

*Original Numbering prior to Auaust, 1981 revision.

-7 - v
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--TABLE 14, cqntinued

*

. PRE~ POST- POST-
, M-P M-P S~T TOTAL
CONTEN’I:, . ID§ PCl. PC2 PC3 ID$ PCl PC2 PC3 ID§ PCl PC2 PC3 ENTRIES
Activities & | 139 All 1439, All -441 | 739 All 4
Content - ‘Signifi- 142 |. - Signifi- -442 - Signifi-~ 5
. 145 cant 133 445 cant -443 | 745 cant 5
N=7 Positive . . Positive -444 | - Positive 744 | 5
) -445 ) 4
‘Methods 146 All 147 446 All 447 740 All 5
- Signifi-~ 148 148 - Signifi- - Signifi- 5
N=28 - 173 cant 150 473 cant 773 cant 4
- Positive 151 Pogitive Posgitive 4
/ Except Except
: g 152 152 452 NS on PCl
. 154 754 5
y ) ) 456 4 — —
161 . 4
‘ 162 4 |
. -473 773 5 o
N — 2
Classroom : - ]} 174 All -175 °© 474 All , 475 774 all 5 ’
Management. - .Signifi- =176 - ' Signifi- . . = . Signifi- -776 -
: 187 cant =177 487 cant | 477 787 cant 5
o N=14 ; Positive -178 Positive 478 " Positive : 5
- - =179 479 =779 6
S, . 483 -783 -783 6
. ~184 . 484 -784 6
. -185 485 . 785 6
~186 > 486 -786 1 6
- -187 -187 487 ’ 6
~ Student ] 188 All -188 488 All . 488 788 All -788 6
Guidance & - Signifi- ~189 - Signifi- - Signifi- -~789 5
/ Services ¢ 196 cant =190 496 cant 796 cant ~790 = 5
‘ - Pogitive =191 . Positive . Positive -791 5
N=9. . -192 ' 492 , 5
-193 -+ | - -793 - 5
] -194 ’ -494 794 6
r - : ~-496) L4
| 31 .




. TABLE 15. . . N
- . PRINCIPAL COMPONENT ANALYSf%: ‘SQHTISTICKZZY”§fGNIFICANT CORRELATIONS ¢
T OF 96 INSTRUCTIONAL COMPETENCIES (CONFIDENCE PIMENSION) WITH PCl, 2 OR 3, )
AT THREE POINTS IN TIME .
L ’ - .
PRE- _ POST- POST- ,
_ M-P ' . M-P S~ . TOTAL
CONTENT IDg* PCl PC2 PC3 1D# PCl PC2 PC3 1ID¢# +» PCL PC2 _PCc3 ENTRIES
Planning - 301 All 1601 All =601 | 941 All 901 ‘5
- Signifi- - Signifi- -602 - Signifi- 902 5
N=4 304, cant 604 . cant =603 904 cant 4 .
Positive Pogitive =604 Posgitive 904 5
Goals & 305 ° a1l 605 All -605 -605 | 905 ALl . .. . L5 -
Objectives | - - gignifi- ;- 307 = —signifi- =607 - Signifi~- , *s
’ T 311 cant \ 611 ‘cant -608 , 911 cant 4
N=7 Positive Pogitive’ -609 Positive 4
/ ~610 y 4
; , /
— T » =
:- Evaluation 312 All . 612 All -615 912 all 4
- .Signifi- 316 - Signifi- ) - Signifi- 4
N=18 329 - cant 317 629 cant -617 - 1929 cant 917 6
Positive 318 3 Positive 618 Positive 918 6 (
) : . 919 4
’ 320 4
— . 323 4
325 ’ 4
326 - \ -626 .-
327 - -627 : 5
328 . -628 628 6
- 329 3 - 4
Materials g 330 All 630 All ' -630 {930 aAll 930 5
‘Equipment - Signifi- 331 - Signifi- -631 | - Signifi- 5
338 cant 638 cant 938 cant 932 4
N=9 . Positive ' Pogitive Pogitive 933 4
. . Except ’ . . ‘934 4
33 336 " -636 NS on PCl
. -637 4
-638 4

*Original Numbering prior to- August, 1981 revision, 34
‘ - - o .
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. TABLE 15, continued N
PRE~ POST- ’ POST-
l M-P M M-P - sS-T TOTAL
CONTENT 1D} PCl PC2 PC3 1ID}§ RCl PC2 PCc3 1ID# PCl PC2 PC3 ENTRIES
Activities & | 339 All . 639 all ~-640 | 939 , All 4
Content - Signifi- -342 | -~ Signifi- < signifi- 4
345 cant’ =1 645 ; cant 945 cant
N=7 Positive Positive Positive *
Methods 346 All 646 -all T -646 | 946 all 4
- -  signifi- -347 | - signifi- _  -647 | - - signifi- 5
N=28 373 cant ~-348 {673 cant -648 [ 973 "cant 5°
Positive -350 Positive Positive 4 -
\ . T =655 4
-359 4
-360 4
— _ o ~36) 3} . _ _ R . _ PR
~365 o 4
- ~-366 . ) 4 &
- 368 ' » , 4 7
-673 -973 5
. e [ N S
Classroom 374 All -374 674 all - 974 all s 4
Management - Signifi~ =375 - Signifi- . ‘ - Signifi- -975 5
387 cant -376 ~ 687 cant ) 987 cant ~-976 5
N=14 Pogitive =377 Positive ' Positive 4
~378 678 } . 5
~379 679 : 5
: T 980 4
o 683 683 3-983 6
-384 : 984 5
‘ ~385 685 -985 6
) -386 686 -986 -986 7
— ..-Student | 388 ‘All - --388— - x| 688 All 688 688 {988 All ,-988 7
Guidance & - Signifi-~ =389 389 ~ +signifi- 689 - Signifi- -989 - 7
Services . 396 cant -390 390 696 cant 690 996 cant - 6
. Positive +~391 391 Positive 691 Positive : 6
N=9 -392 ' .4
-393 693 693 6
- -394 4
35 ~395 4

: _.,36..._... R,
&

- -
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TABLE 16.
DESCRIPTIVE STATESTICS: COMPARATIVE RANK ORDER LISTINGS
OF 96 INSTRUCTIONAL COMPETENCIES (KNOWLEDGE DIMENSION) ’
AT THREE POINTS IN TIME
Pre Methods/ Post Methods/’ Post Student
Practicum i Practicum » . Teaching . Master
(vy100) ‘ _ (v400) (v700) Level
¥ 36 38 38 P 1
92 . 36 36 1
- 75 . .75 75 1
38 79 79 1
79 T 92 83 1
88~ ' 05 78 1
85 88 22 1
77 83 92 1
83 58 85 1
21 , 74 77 1
22 77 58 1
58 - 62 76 1
89 22 84 1
91 21 88 1
93 35 70 1
14 . 37 - 74 1.
34 76 01 1
78 78 56 1
62 85 .87 1
v 76 /) 57 21 1
N 90 56 ° 86 1
74 01 20 2 .
84 89 30 2
87 ‘ 47 \ 35 - R 1
13 . 87 89 1
40 ° 34 93 1 )
86 70 71 2
53 84 91 1°
56 T 91 14 2
57 d 30 47 2
os 46 57 2
48 61 62 1
30 ! 86 90 2
R 70 ) 90 .32 2
DI 45 68 69 2
68 - | 69 v 62 2
46 93 40 2
69 02 46 .. 2
- 12 ) 14 - 13 2
L 66 40 39 2




* Pre Methods/
Practicum

(V100)

43
59
81
82
20

39
41
51
50
47

71

—-32-
TABLE 16, contimued’

. Post Methods/ Post Student

63

. . 80
- 65

35

52

72

11

- 49
s 60

95
67
: 15
- 06
07

S 94
55
32
42
61

19
64.
01
24
31

33
54
23
37
16

Practicum Teaching
(v400) (v700) .
o1 50
20 12
39 . 34
48 . 6.3
- 06 80
59 , 03
. 66 . 33
\ 13 11
165 43
71 ) 48
.. .81 __ _ . 19
43 59
80" 68
63 72
82 82
12 66
N 19 05
60 49
67 45
03 24
55 61
31 ‘ 55
50 ' 81
45 37
72. 06
24 . 65
07 23
49 67
64 15
44 31
h, :
04 - . 64
15 04
32 e 07
95 ‘ 95
42 44
53 60
41 42
33 25
23 27
51 — 16°

— e —-

Master
_Level
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T _ TABLE 16, continued ’ o
Pre Methods/ Post Methods/ " - Post Student
Practicum Practicum Teaching Master
(v100) \ (V400) : . (V700] _Level
: 25 16 29 3
s 44 - 25 ‘ 94 3
.28 94 . 26 .3
08 . 27 41 3
26 17 17 3
29 . 52 ; 51 3 ’
18 18 18 3
27 . : 26 ] 28 3
‘ 02 96 96 3
. 96 29 53 3 .
] 03" 54 | 10 - ]
17 . 09 . 54 3
04 : 08 08 3 -
73 . 10 09 -
09 _ 28 - 52 o 3.
10 73 . 73 ! 3
\
* N
v:’:‘:’.’
P
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- TABLE 17.

DESCRIPTIVE STATISTICS: CdMPARATIVE RANK ORDER LISTINGS.

AT THREE POINTS IN TIME

3 . ¢ . ®

93 , . 34

OF 96 INSTRUCTIONAL COMPETENCIES (CONFIDENCE DIMENSION) —

Pre Methods/ Post Methods/ Post Student Master .
Practicum . . Practicum Teaching , Level
" (V300) (V600) (V900) . (K-Based)
36 38 38 1
75 36 * 36 - 1
> 79 : 75 ‘ : 83 1
38 79 75 ] 1
92 . 92 79 1
85 ) 83 22 1
e - B8 e — e - B8 - - 92 R et
83 22 ) & 84 1
77, : 85 . 84’ 1
58 - 77 : 58 1 N
22 - 88 01 1
86 ' 35 . 56 . 1
62 - 37 . .- 30 2
84 - 74 : Co32 2
.34 62 ° . .78 1
91 - 86 ‘ 74 1. -
89 78 87 \\\s\\\__dfy//i"’/’
14 . & 84 35 _ 1
21 77 1 |
93 76 . 88 - ¥
.o 74 30 , .21 1
' 90 - 56 Y46 2
' 53 34 47 2
78 L 05 70 1
e 87 21 86 1
76 ’ 01 ’ 02 2
56 89 : 20 2
70 © 57 © 62 1
57 87 - 57 2
) B 13 91 91 1
20 - ’ 47 . 76 1
) 45 . 68 o 40 oy
68 40 S .89 1
40 46 39 2 -
05 2
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- ' TABLE 17, continued,
: © N LAY s T )
4 . . . ; [y . / . « : g . A .
° Pre Methods/ , ~ Post Methods/ T Jent Master
Practicum Practicum. . A . Level
* (V300) © (V6OOR. .~ ¢ - . - . (K-Based) -
30 . I 14 Toae 14 2
t 41 Ce 90 50 - 2
46 KN 69 .93 7 1
33 . . " 48"’ 1% - 2 o
. 660 ., 61 71 ‘ 2 ° 7
48 . 02 w. 290 T2
50 , ’ 13 T 49 \ 2
01 - 20 < 93- 2
Y 12 69 2
59 43 . 48 , 2
.82 - . 66 68 2
43 50 33 2
95 39. 19 2
12 71 05 2
69 82 t12 "2
‘42 - " 65 63 2
- 65 . .19 . "66 2 B
80 11 59 2
11 59 11~ 2 -
81 55 C 1 d 2,
06 63, 65 - 2
51 32 43 2
71 ‘ . 80 . 82 ~ 2
. ‘32 P 67 ~ 55 ’ .02
39 '53 45 2
94 o 51 24 - -2 .-
07 o ' 45 ] 72 2
. .19 31 06 2
. 37 33 ] - 37 .., 2,
. 60 06 g 80 . 2
15 42 - 67 2
67 60 31 3
-6l . 8l ) 15 3 )
63 49 . 04 3
52 72 23 C3
72 15 - 07 .3
49 * : 24 ' 27 '3
33 , . 44 ) 64 3
55 - 03 42 . 3
- 41 81 -2




o ,»7 \' . - .._36_ , ’ ‘ t/ ¥
. e

TABLE 17, continued

~

, Pre‘Methogs/‘ . Post Methods/ Post Student Master
Practicum . Practicum - Teaching Level
- (v300), (V600) (V900) (K- Based)
54 : N\ 95 : 26 3
24 S 94 \ . 25 3
* 64 - 07 44 3
5 03 : ‘ 64 ' 95 3
28 - - 04 - ‘ " 16 3
. 23 25 . 41 3
©31 e .23 ‘ 60 . , =2 ,
44 JL - ) 52. . 51 3 .
08 16 ' , 26 3
- 29 54 ~ 94 3
25 27 ¥« 7 82 2
g 96 29 ° _ R & 3
. 04 . . 96 v, 53 3
v 16 L 17 . 54 3
26 ‘ , 26 , : 18 3-
. 27 o 18 ' 96 3
.18 - . 28 08 ., 3.
17 - 09 i 10 . - -
, 10 , . - 08 _ 52 3 -
— 09 -~ .1 >~ - 09 - - -
13 - .73 .73, 3
= L Q’J?
' i . b
¥
. ¥
. ‘ LR
Q £y




Competency ** R. O.

-

The University of Michi

37- )
gan Schgol of Education

Elementary Education - Instrucfional Comretency )

Mastery “Level I (N=26)*

Rank Ordered by Final Student Self Report Means

4
.

ID # # Mean
38« L . 4.4045
© 36 2 4.3034
; ’ H
75 .. "3 - 4,2955
; 4
179 ' 4 . 4,2841
83 . < 5 ) 4,2386
78 ° 6 4.1932
22 7 4.1910

'9% 8 - 4,1818

85 . 9 4.1705

77‘f? ' 10- 4.1591
S/

Ty 11 4.1364
58 - u,
76 C, 2.5, 4.1250
84 1.5 4.1250 |

o & i .

v L

*Those coﬁpetency items on the self-assessment scale having
the highest means consistently at the three points in time

when students self-report,

' Lki*Original.numbering prior to August, 1431 revisgon. .

¥ A . -

- Mastéry ieviisr

°

i

i

!
1
E
\
i
|
\

Competency étatement

Utilize reproduction processes:
duplicating, copying,... >

Audio: operate tape recorder,
record player,...

Develop and maintain ah'effective
rapport with pupils .

Maintain creative, clean,

comfortable, attractive surroundings

/s

Follow classroom and/or
rules and standards .

school

Maintain expectations such that
most children are able to mdet
them - N s ~

s \ ) ’ 3
Utilize teacher-pupil interaction

*

techniques- (discussion, conference,'.

conversation, non-verbal exchange)

Recognize the influence of home-
environment and experiential
background upon the affective

" state and the learning of
"individual pupils A .

Takefrecautions necessary to
safeguard the health, safety, .
and legal qéghts of pupils

‘Stimulate interest and enthtsiasm

Teach, using small group
instruction and/or activitiesl
Establish an environment '
conducive to learning

Respect the legal rights and
recognize the legal liabilities
of pupils, families, teachers,
and sc¥sel districts e

a

at

-
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Competency
ID#

88
70
74 °

01
56
87

21

35
89"

93
91

62

‘,R'- 0.

14

15.5

15.5

17
©18.5
- 18.5
20

21

. 23
25

26

27.5 "

32.5

. 3.9886

Mean

4.1136

4.1023

-

4.1023

4,1011
4.0909

- 4.0909

"4.0899

Competency Statement

Gulde pupils in developlng
positive self-image

Encourage pupils to compmunicate . r
drally and in writing

Malntaln a classroom atmosphere
1n which pupils feel comfortable

Elan lessons
Teach, using discussion

ei;iforce goal-related behavior

A

. Observe and interpret pupil

- behavior

4.qq%?\

<

e
]
)

Conscientiously and efficiently

follow established procedures for
reporting accidents owm problems
conce¥ning the hgalth and safety - - -
of puplls . ‘ -

-4,0337 €§$V1sual: operate film projector,
£

%;g}f{ :

4:.0116 .

14,0114

/

ilmstrip proje ctor,...

Guide pupils in develop;
relationships with pe

Work coopera%ively 0 meet ' . '
affective, social-emotional X\
needs of individual pupils

Work to fulfill the affective, v
social-emotional needs of
individual pupils

Teach, using 1nd1v1duallzed
instruction -

R |
x

-




C ' Cv%39- o p

-3=
’ Instructlonal Competency: Mastery Level II*
Rank Ordered by Final Student Self-Report Means

N=42 -%.
‘ - B { ‘
Competency*#* R. O. N X S
ID % - # Mean Competency Statement %
20 j ' 23 4.0337 Write and give test/qulz/s‘ -
e . 3 [
30 , 23 4.0337 Select/adapt/utlllze textbooks, S
: . . workbooks, worksheets,... VS
t - =
71 . 27.5 - - 4.0114 Chang®e strategies spontaneously
/. when necessary/desirable . :
14 30 4.0000 ' Identify each pupil's interests ;
47 - .30 4.0000 Teach language rarts
57 30 4.0000 Teach, using drill and practice
90 . 32.5 . 3.9886. . Guide pupils in developing
LT . relationships with adults
_. . 32._ _ _ . _34 3.9775 _ ' Evaluate/select/modify flihs,-, .
: filmstrips,- fllm-i@op97777
69 35 . 3.9773 Motivate pupils in daily lessons,h ;
) . units, activities
: N . ~ Vi N
02 36 3.9663 Plan units
» B - 3
40 037 | 73.9659 | Select and conduct activities
” . appropriately (related to pupil
. ’ developmental levels, concepts/
: - skills/ attitudes to be learned)
’ ’ ¢ i A c
46 . 38 3.9540 ©  Teach reading
13 39 3,9326 Identify each pupil's -strengthsy
v ‘ abilities e . }
39, ¢ 40 ' 3.9205 Select, organize and present ._
. ; content appropriately . (related
; to pupil developmental levels, -
concepts/skills/attitudes to- be
learned)
’ 50 . 41 ’3.3977 Teach social stdafes
12 . 42 3.8864 Identify each pupfl's:.imstructional
i ’ , needs

o

*Those competency items on the self-assessment scale having moderate, less -

,Stable meang at the three points in time when students self-report. ¢
**0yiginal numoerlng, grlo to August, 1981 rev151on.‘ . T e

)
T £ ‘\ 45 -
. o= . - .

Ty




.Competency R. 0.

ID # §
s 33 43

63 (;N\_ 44.5

80 © 44.5
03 46.5
33 . 46.5"
11 49
43 .49
48 49
19 51 .
59 . 53
68 ! 53
72 53
82 55
66 56
05 57
49" 58
45 . : 59

. 24 ‘\\ 60

Mean

- .3.8764

3.8750

3.8750

3.8652
3.8652

3.8636

3.8636
3.8636
3.8621

3.8523
3.8523

3.8523
3.8506

3.8409

3.8315

3.8295

‘3.8256 "

3.8090

»

~40~

L4
s

o

- /,
H

Competency- Statement

Select/adapt/utilize manipulative a

v
L

Use .questioning

effectively

] s

materials (aids) ‘games, puzzles,...

techniques

Make transitions smoothly (between
actiwvities, lessons, physical
movements, periods of time)

= .

Plan sequential development of

content _

+

Evaluate/sélect/modify tapes,

recordings,s..

Set/select goals/objectives

appropriately (related to pupil
developmental levels, concepts/

“skills/attitudes to be learned)

Provide multtiqultural experiences
7
- - .

Teaqp matlfenatics

Utilize informal assessment

“techniques
) ¢

-~

Teach, using discove}y/inquiry ’

Motiv&te pupils to think

Creatively

Group pupils as pupil performance’

. dictates:
- large groups
.

individual, small or

Determine and evaluate routines,
rules, policies, standards,
cooperatively with students

Motivate pupils to think

independently

Establish behavioral objectives

Teach science

Conduct class meetings

Utilize tejcher self-evaluation -

techniques

46

Pl
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. Competency - R. O, L . Y .
ID # I Mean Competency Statement . .
61 61 3.8068 Teach, using classroom leéarning .
T centers ‘ .
. 55 - 62 3.8023 Select and utilize methods/

. ; + Strategies (related to pupil
- : developmental levels, concepts/
; skills/attitudes to be 'learned)

81 _ T 63 3.7955 Effectively anticipate and (
. ’ respond to classroom management Y
. C . ) . " problems '
37 ' 64 3.7865 Graphics: produce overhead
transparency, drymount,...
" 06 65 ©3.7500 Set/seléct content goals
65 66 . 3.7386 " Provide pupils with experiences
’ which develop thinking skills
. .67 68 3.6932 Motivate pupils to think -
’ analytically . 2
60 76 3‘6136_ Teach, using roleAplaying
' L 3
3 B F] )
- - et :
- ( L~
& q N . }‘ . ,' N
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Instructional Competency: Mastery Level III*
Rank Ordered byﬁFinal Student Self-Report Means

N=26 e =
Competency ** R. O+
ID % # Mean Competency Statement
23 ‘ 67 3.7159 Utilize pupil self-evaluation
techniques
15 69.5 3.6854 Identify each pupil”s ,experiential
- . ) ) background .
i 31 - 69.5 3.6854 Evaluate/select/modify commercial
individualized programs i
64. 71 3.6782 Maintain balance of cognitive,
affective, and motor skill
: 4 learnings F .
’ 04 72 3.6742 Plan integration/correlation
. of concepts -
07 ) 73 3.6629 Incprporate long range goals .
. 95 74 3:.6322 Confer with parent; principal .
- 44 ’ 5 3.6207 Condq§£ values clarification B
* - activities ! - R .
o 42 77 3.6023 * Invite resource people to
classroom . ’ R
25 78 3.5618 Utilize pupil/teacher evaluation
” . . of instructional process
27 79 3.5568 Record diagnosis/assessment .
. inforimation :
16 °* 80 - -3.5116 Select and utilize assessment
instruments appropriately
29 81 ‘ 3.5056 = Improve instruction through use
1 of diagnosis/assessment information.
94 | 82 3.5000 Consult counselor, social worker.
»
26 83 3.4719 Interpret diagnosis/assessment
, information N
41 84 3.4368 - Plan, conduct field trip(s)

N -1
% i

- - . :
Those competency items on the self-assessgzgt scale having the lowest
1

means consistently at the three points in me when
ans. . C A stude -
**Original numbering prior to August, 1981 revision. udents self report.;

I ’ - '
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Competency
ID#

17

51
18

28

96

4 53

W
(deleted 8/81)

54

08
09
igeleted 8/81)

52

73

2

G

89

90
91

92
93
94

95
96

Mean

3.3977

3.3977.

3.3523
)

3.3483.

© 3.3333

3.2386
3.1818

v

3.1705
3.1591
3.0920

*

3.0227

3.0120

-
‘.

Competency Statemem§%/

Select and utilize criterion
referenced measures

Teach art

Select and utilize norm referenced
standardized measures

Communicate diagnosis/assessment

information to pmpils, parents,
educators K

Refer pupils for diagnostic tests
and services

%

Teach physical education

Incorporate Michigan Minimal
Performance Objectives
A

Teach heaithr
Inqggporate local community goals

Incbrporate "Common Goals of
Michigan"
rd

Teach music

Demonstrate knowledge of

organization plans at building, g

state, and national level

-

i S

S T




" <. Instruction Sheet (Tear-off) ‘ UNIVERSITY OF MICHIGAN,
. i ‘ INSTRUCTIONAL COMPETENCY
: ' A - SELF. REPORT

i

.,

This outline is intended to help you analyze and improve your instructional competency.
You can rate yourself as soon as you enter your School of Education teacher education
program, and:a;\:everal significant points throughout. You are encouraged to discuss
the contents wit instructors and advisors as you progress.

The questionnaire has been designed to measure your perception of your knowledge,

experience, and confidencg. It lists competencies considered important to successful

elementary school teaching. - -) )

Data from earlier student self-reports (1977-80) have proved the validity of these - 4
instructional competencies and suggested a slightly revised arrangement, of items which

we now call "Mastery Levels." 1level I includes those items on which students rated
themselves with consistently high means; teagher evaluation is required for both pre-
and student teaching. Level II includes items with mnderate, less stable means;
teacher evaluation is required for student teaching, optional for pre-student teaching.

Level III ificludes items on which students rated themselves consistently lowest;

teacher evzluation is optional for student teachlng, items are not listed for pre- .~

student teaching. g 2
In previous years students responded to 96 items with knowledge, demonstration and

confidence ratings. Research has enabled us to reduce your knowledge and confidence

responses to only 50 items, but it is still important for you to mark all 94 items as

to whether you have demonstrated them yet or not.

We hope you will enjoy the satisfaction of growing in; knowledge and confidence as have
the students in the past. * .
r -

" The competencies are arranged in eight groups. Please mark each item which you have
already demonstrated competently. Then rate your knowledge and confidence for all
items with a K and € box. Finally, rate your overall knowledge and confidence for
that group. ' . .

b = -

KEY:

D - Demonstrated competently. Can be indicated by
y [X] for demonstrated in your field placement ¢lassroom .
[l for demonstrated in another setting (camp, tutoring, etc....) but
nof yet in your field placement classroom .
[ ] for not demonstrated yet
K - Knowledge. Can be described by a 5 point scafe:
5 exceptionally high ’ l :
4 ' ‘ :

3 moderate amount

% . ) ) . :
1 low i , ' T
C - Confidence. Can be described-by same 5 point scale,

~

Revised Aupust, 1981 (Items #9 and #10 deleted from original total of 96. Remaining items
numbered consecutively 1-94)

EKCBVised January_, 1982 . (Mastery levels changed slightzy )

L : -
e s 50 i
. :
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© ~ UNIVERSITY OF MICHIGAN
INSTRUCTIONAL COMPETENCY

- 'Y SELF-PERCEPTION ,
Name ’ ‘. Student Status [ ] Junior [ ] Senior
e . _ . [ 1 Post-degree
I.D. # i - : Enrolled in: [ ] D309, for credits
i - N (check one) [ ] D305 for credits
Date °* & Group: [ ] Elementary [ ] Early Childhood ,
: < [ 1 Special Education
D= Demonstrated'competently ' [X] in field placement classroom
: - [V] in other setting, but not in field
5 exceptionally high placement classroom
- 4 ' . [ ] not demonstrated vyet
K = Knowledge y
C= Confidegce g moderate amount - (merk onlz if "demonstrated")
1 low " . (mark ALL K, C boxes whether "demonstrated"
. or not) . -

SAMPLE: A beginner might mark the first group as follows:
PLANNING

D K c -
W) -5 (1-5)

[] 1. Plan lessons.

[] 2. Plan units.

[1 [1] [2] 3. Plan sequential development of concepts.
]

[11 (1} 4. Plan integration/correlation of concepts.
. - : PLANNING: My overall knowledge is: [1]
RO . My overall confidence is: [1]
* . - . *_——v
J " “
PLANNING
o , D K c-: ’ )
& (1-5) (1-5)
B \ (
(1% % 1. Plan lessons (D*
[] & 2. .Plan units (II) .
[+ ] {1 3. Plan sequential development of content (1D
[1 11 [1 4. Plan integration/correlation of concepts (III)

b

PLANNING: My overall knowledge is: ? [ ]
- My overall confidence isg: [ 1
*Mastery levels are indicated in parentheses, January, 1982 Pevision. '
Level I: consistently high student self-report means; teacher evaluation required
for both pre- and student teaching.
Jevel 1I: moderate, less stable means; teacher evaluation required for student
teaching, optional for pre~student teaching.
Level ITI: consistently lowest means; teacher evaluation optional for student
téaching, not included on pre—student teaching form.

3
H

r




. —an .
D = Demonstrated competently [} in field placement ‘classroom
- [v] in other setting, but not in field
5 exceptionally high placement c¢lassroom
Y= 4 [ ] not demonstrated yet . *
§-='§23¥i§:§:e 3 moderate amount (mark only if "demonstrated")
N 1 low ‘ ¢mark ALL K, C boxes whether "demonstrated"
or not) ‘ . N
GOALS AND OBJECTIVES .
D K C
R (-5 (1-5
[] [] ['1 -5 Establish behavioral objectives™ (II)
[ ] ' 6. Set/select content goals (II)
(1 [ [ 1 7. 1Incorporate long range goals (III)
[] [] [ 1 8. 1Incorporate local community goals (III)
[] ¢ 9. Set/select goals/objectives appropriately (related Td
pupil developmental levels, concepts/skills/attitudes
to be learned) (II) , ’ .
GOALS AND OBJECTIVES: My overal knowledge is: []
My overall confidence is: ['] _
EVALUATION
[] .10. TIdentify pupils' instructional needs: (II) *
S— © 11. Tdentify pupils' strengths/abilities (11)
[] 12, TIdentify pupils' interests (II) :
[1- 13. Identify pupils' experiential background (III)
[ 11 [ ] 14. Select and utilize assessment instruments appropriately (III)
[1 [} [ 1 15. Select and utilize criterion referenced measures (III)
[] [] [ ] 16. Select and utilize norm referenced standardized
measures (III)
[] [] [ 1 17. vutilize informal assessment techniques ¢II)
[1 [ [] 18, wWrite and give test/quiz/survey (II)
[] 19. Observe and interpret pupil behavior (I)
[ 20. Utilize teacher-pupil interaction techniques (discussion,
conference, convesation, non-verbal exchange) (I) .
[ ] 21. " Utilize pupil self-evaluation techniques (III)
[] 22. Utilize teacher self-evaluation techniques (II)
(1 [ (] 23. utilize pupil/teacher evaluation of instructional
process (III) . )
[1] [] [ ] 2. Interpret diagnosis/assessment Thfotmation (1I11) )
[ 1] [l 1] 25 Record diagnosis/assessment information (III)
[ ] [] [ ] 26. Communicate diagnosis/assessment information to pupils,

parents, educators (III) '
[1 [ [ ] 27. 1Improve instruction through use of diagnosis/assessment
information (II1)

EVALUATION: My overall knowledge is: | }
¥ My overall confidence is: [ ]

-




M \ -Q7-
S .
D = Demonstrate ympetent 1y [A] in field placement classroom
— S [v] in other setting, but not in field
5 gggéptioﬁally high Placement classroom .
. 4 . [ ] not demonstrated yet
K = Knowledge : o TLN
C = Confidence 3 moderate am??nkvn< (mark only if "demonstrated")

1 low (mark ALL K, C boxes whether "demonstrated”

or not)
METHODS AND EQUIPMENT -
¢ Materials: J{'
> . -
D K C
X (1-5) (1-5) .
[1] 28. Select/adapt/utilize textbooks, workbooks,

worksheets, ... (II)

[1 11 A 1 29. Evaluate/select/modify commercial individualized
programs (III)

(1 [1 [.1 30. Evaluate/select/modify films, filmstripS, film

' loops, ... (II)

[ 31. Evaluate/select/modify tapes, recordings, ... (II)

(1 (1 [ 1 32. select/adapt/utilize manipulative materials (aids)
games, puzzles, ... (II)

Equipment 3 . . ¢

- [ 33. Visual: operate fiim projector, filmstrip %'
,\J/r'* . .  projector, ... (I) !
(] [ ] [ 1 34. Audio: operate tape recorder, record player, ... (I) .
[ 1 " 35. Graphics: produce overhead transparency, drymount, ... (II)*
[] 36. * Utilize reproduction processes: duplicating, A
‘“ copying, ... (I)
n METHODS AND EQUIPMENT: My overall knowledge is:

[SS P |

My overall confidence is:

ACTIVITIES AND CONTENT

[1-11 [ 1 37. Select, organiZe and present content appropriately»
(related to pupil developmental levels, concepts/
skills/attitudes to be learned) (II)
{1 [ 1 .[1 38. Select and conduct activities appropriately (related to
pupil developmental levels, concepts/skills/attitudes
- to be learned) (II)
- 39. Plan, conduct field trip(s) (III) 3
40. Invite resource people to classroom (IIT)
41, Provide multicultural experiences (II)
42. Conduct values clarification activities (III)
43, Conduet class meetings (II) g

Wy o — p—
R o L [ S U Y

ACTIVITIES AND CONTENT: My overall knowledge is: [ 1e
My overall confidence is:. [ ]




T =48
. - i ) ‘ 4= . . P
o N\ - L e : -
D= Dem0qstrate& competently [X] in field placement classfoom
[V] in other setting, but ot in field
. 5 exceptionally high placement classroom -7
- % & [ ] not demonstrated yet
§ = Egﬁ;ig:ﬁ:e 3 moderate amount (mark only if "demonstrated") ) -
’ i i low N (mark ALL K, C boxes whether "demonstrated” _
or not) . . "
METHODS AND STRATEGIES !
D K c )
X)) (1-5) (1-5) .
£ .
[1] : 44, Teach rea ing (IT) e - . -
LY [1 "[1 45 Teach lafguage arts (II) .
. [1 [ [ 1 46.. Teach fathematics (II) . Co . .
[ ] ~ 47. Teach gcience (II) . . p
[ ] 48. Teach social studies (II)
o [ 1] 49. Teach art (III) - , T
[ 1] 50. Teach music (III)
{1 51. Teach physical education (III)
[T : 52. Teach health (III) o
[ ] 53. Select and utilize methods/strategies (related to pupil
. ) developmental levels, concepts/skills/attitudes to be
- learned) (II) )
[} 54. Teach, using discussion, (I) .
[] 55. Teach, using drill and practice (II) E -
(1 [1 [ ] 56. Teach, using small group {nstruction and/or activities (D) )
(1 [ [ 1 57. Teach, using discovery/inquiry (II)
[ ] [ ] [ ] 58. Teach, using role playing (11) .
[l [} [1 59. Teach, using clagsroom learning centers (II) 2
[] 60. Teach, using individualized instruction (I)
[ 1] 61. Use questioning techniques effectively (II)~
[ 1 62, Maintain balance of cognitsdve, affective, and

motor skill learnings (III) . P )
[ ] [ 1 63. Provide pupils with experiences which develop thinking
’ - skills (II) ’ ,
64. Motivate pupilg to think independently (II) ~ .
[] [ 1] 65. Motivate pupils to think analytically (II)
. 66. Motivate pupils to think creatively (II) .
[} [. 67. Motivate pupils in daily lessons, units, activities (In)
68. Encourage pupils to communicate orally and in writing (I) "
69. Change strategies spontaneously when necgssary/
desirable (II) -
(1 - . 70.  Group pupils as pupil performancé dictates: individual,
small or large grodps (TI) ’
(1 11 [ ] 71. Demonstrate knowledge of organization plans at building,

“ state, and national level (III) ’ .
- o )

—
St

-

METHODS. AND STRATECIES:_ My overall knowlédge is: [ ]
’ My overall idence is: [ ]

. .

-

-




I

—

!

D K C *
K (d-5) (1-5)- ! v
¢ . .
[l - 72, Maintaih a classroom atmosphere ip which pupils feel
comfortable (I) g , ‘
[1 11 [ ] 73.™Develop and maiptain an effective rapport with pupils (I)
[ ] [ )i [ ] 74 [Establish an, enyironment conducive to learning- (I)
[l r ]ﬂ‘@ [ 1 75. [stimulate interest and enthusiasm (I) )
[l [1. [1 76/ Maintain expectatiohs such that most children are able to .
_ T meet them (I) . .
, 1 i ¥ oI 1 77 Maintain creative, clean, comfortable, attractive
. ) surroundlngs (1) -+ ~ 7+ : —
[] {1 °“[1 78 Make transitions’ smoot ly (between activities, lessons,
v o . physical movements, periads of time) (II) .
(1 [ {9 79. Effectively anticipate and respond to classroom
- T management problems (II)
ey [ [1 80. .Determine and evaluate routines, rules, p011c1es,
e T standards, cooperatively.with students (II) “ae
d1. 031 11 s Follow-classroom and/orischool rules and standards (I)
1 Ir [ ] 82, Respect the legal rights and recoghizé the.legal »
liabilities of pupils, familles, teachers, and
' ~ ‘ school distriets (I) - &
[ 1 83. Take precautions necessary to safeguard the healths
- safety, and.jegal rights of pupils (I) - .
o [] 84, Consclentlousiy and-efficiently follow established
. foaLL . procedures”’ for reporting accidents or problems ’
N L .- concerning the health and safety of pupilo (1) » .
[ } 85.

Reinforce goal-related behavior (I)

.
L 3
. =

SCHOOL AND CLASSROOM’ }.#\NAGEMENT AND ENVIRONMENT:
My ovérall knpwledge is: J ]

My.overall confidence is: [ ] *

P

«f . IS AP I . ; _49.— . . 4 ~
. & - N . , - . P N
'.V | -‘ ““ ¥ * ) . "'5"‘ ’~ 3 ' ﬂ)
= Demoqstrated competently o« ¢ [X] in field placement classroom &
= — " [v] in other setting, but not in°field
s ) ~ 5 excgptionally high . placzment class;oqm . - »
= KaoWwl . ‘ . not emonstrete yet .
_ COnfizgiie 3 moderate amount .(mark only if "demonstrated") !
. VO 2 -
” . . (mark ALL K, C boxes whether "demonstrated"
1 low
or not) . {
¢ -~ .
I3 _ - N : .
SCHQOL AND CLASSROOM MANAGEMENT A%N&IR@NMENT N
s ;




. s =50~ . .
o e : / | B v v X
. e ‘
x ~ . , ; ’
D = Demonstrated competently T [X] in field placement clas@room )

v1 in other setting, but got in field

"5 exceptionally high placement classroom

L]

= L [ ] not demonstrated yet ‘
E = iﬁg?igggi& 3 moderate amount A1 (mgrk only if "demonstrated") ]
i low - o " (mark ALL K, C boxes whether "demonstrated”
. or not) -
. : . - F
, - - - —
ko . ! 3 . .

STUDENT GUIDANCE/SERVICES

Tw

D K C .
X) (1-5) (1-5)

86. Guide pupils in developing positive self-image (I)
87. Guide pupils in developing relationships with peers (I)
88. Cuide pupils in developing relationships with adults (1I1)
89. Work.te fulfill the affective, social-emotional needs

of individual pupils (I) . - -
[ [] [ 1 90. Recognize the influence of home environment and
experiential background upon the affective state
and the learning of individual pupils (I)

,

e — —

Y ey —y p—

LSO gy S Y Wy S—
.

»

-

[ ] [T 11 91. work cooperatively to meet affective, social-emotional
. needs of individual pupils (I) -
-] 92. Consult .counseldr, social worker (11D) N \T
(1 93. Confer with parent, principal, (III) . N e
[]

94. Refer pupils for diagnostic sests and geqyiceé (111)

' STUDENT GUIDANCE/SERVICES: My overall inowledge is; [
& . "" My overall confidence is: [

]
]
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UM INSTRUCTI

-

ONAL COMPETENCY ",Eleméntary Pre-Student Teaching

.Supervising Teacher Report* : Elementary Student Teaching
v . . (green)
' . i . i ' * \ Y
L "Instruction Sheet" o - S

- . (Tear off - Do not return)

v

The following competencies are among those we have found'zz be associated with
successful elementary teaching. Recent research data and teacher comments -
from previous years have revalidated these competencies and suggested some
slight revisions in when they should be evaluated by supervising teachers. We

.now have three mastery .levels based upon the students' self-reports of their
own knowledge and confidence regarding these competencies. .

v 4

We want you to be realistic in rating them; stdfents need discriminating

feedback on which competencies they have demonstrated very competently and

which ones they have yet to master. (AIl 5's may make them feel good, but
it doesn't help them to grow!) At the same time,” we know individual,

students differ, so we offer an optional section ®f advanced competencies

which you can mark if your student is. indeed superior. The pattern for

your responses is as follows: -

" Pre-Student Teaching: _LeQel I = evaluation reqhired’
' ' level IT-evaluation optional, at supervising
teacher's discretion

Student Teaching: Level I and Level II-evaluation required
. Level III-evaluation optional, at supervising

-

. teacher's discretion %
. . . v

COMPETENCY LEVEL KEY: /

4
T

(5) As competent as an excellent expetienced in-service teacher

2

. (4) As competernt as an excellent stﬁdéﬁé Eé?cher h
(3) - As competent ‘as is usually expected of a student teacher

(2) As competent as is ﬁsually é;bected of a pre-studept teacher

) (1) No competence demonstrated yet _ .

’

Your feedback is extremely important to students and we do appreciate the
time it takes to provide this valuable gervice.

B

[

] ’ .
*January, 1982 Rgvisgpn ’




. . } - - r(" "52“ s - / - [}
N LA . € . . :
Elementary Pre-Student Teaching (green) University of Michigan
Elementary Student Teachin® (pink) o Instructional Competency
T X . ' ' Supervising Teacher Report
Student $ . . n Date S : ’ L
Supervising °* »
Teacher . ' School, Grade
Gsignature) . . ; ) sz ] - ¢
MASTERY LEVEL I (Teachér evaluation requ1red for both pre- and student teachlng ) \
N=26 P
Compet dhcy . . i
Level , N - R
- o~ .
| 1. Plan lessénms. )
[] 19. Observe and interpret pupil behav1or v
[] 20. Utilize teacher-pupil interaction technlques (discussion,
conference, conversation, non-verbal exchange) -
(3 33. Vigual: operate film projector, filmstrip projector, .
[] 34, Audio: operate tape recorder, "record player, ... .
[] 36. Utilize reproduction processes: duplicating, copying, ... . K
(1 54. Teach, using discussion.
[ ] 56. Teach, using small group instruction” and/or activities.
L [] 60. Teach, using individualized instruction.
[] 68. Encourage pupils to communicate orally and in writing. . ¢
[1] 72. Maintain a classroom atmosphere in which pupils feel
* comfortable. ' -
[] 73. Develop and maintain an effective rapport with pupils.
[ ] 74. Establish an énvironment -conducive to learning.
[] 75. Stimulate interest and enthusiasm.
[] . 76, Maintain expectations such that most children are able to
: . meet "them. .
1] 77. Maintain creative, clean, comfortable, attractive surroundings.
[] 8l. Follow classroom and/or gchool rules and standards.
11 - 82. Respect the legal rights and recognize the legal liabilities
- of pupils, families, teachers,-and school districts.
' [ 83. Take precautions necessary to safeguard the health, safety, *
‘ and legal rightg.of pupils. A -t
[1- 84.. Conscientious1# .efficiently follow established procedures .
- ; ,&!" for reporting accidents or ‘problems concerning the health
and safety of pupils. )
[] 85. Reinforce goal-related behavior. .
(1. 86. Guide pupils in developing positive self-image. . ’ .
[ ] 87. Guide‘pupils in developing relationships with peefrs. .
- 11 89. Work to fulfill the affective, soc1al—emotional needs of
. individual pupils .
[ 90. Recognize the influence of home- environment and experientidl
! background upon the affective state and the learning of
o individual pupils.
[] 91. Work cooperatively to meet affective, social-emotional needs
of individual pupils. )

- ** COMMENTS: (use other side);

!




‘ﬁg . ‘; ‘ -53- - - )

R e - .
. B -2~ ‘
MAéTERY’LEVEL II ~ (Teacher evaluation required for student teaching, optional, at
* N=42 ~ supervising teacher's discretion for pre-student teaching.)
Competency - -~
.. level
(1-5 *
- (1] 2. Pilan units.
(] 3. Plan sequential development of content._r
[ }, 5. Establish behavioral ob3ectives .
[ 6. Set/select content goals. . “ )
’ [] 9. Set/gelect goals/ob3ect1ves appropriately (related to pupil o

developmental levels, concepts/skills/attitudes to be learned. )

[1 10. Identify pupils' instructional needs. R

g j ~ 11, 1dentify pupils' strengths/abilities.

g i2. TIdentify pupils' interests.

[] 17.. Utilize informal assessment techniques.

[] 18, Write and give test/quiz/survey.

(] 22. Utilize teacher self-evaluation techd S. . -

[] 28. Select/adapt/utilize textbooks, workbooksy~orksheets, ...

[ 30.. Evaluate/select/modify films, filmstrips, film loops, ...

[] -31. Evaluate/select/modify tapés, recordings, ...

(1 32, Selett/adapt/utilize manipulative materials (aids) games, * T
puzzles, ... , ’ p

[] 35. Graphics: produce overhead transparency, drymoﬁnt, oo

g ] 37. Select, organize and present content appropriately (related to

pupil developmental levels,,concepts/skills/attltudes to be
learned.)
38. Select and conduct actlvitlesxéggz;priately (related to pupil
- developmental levels, concepts ls/attitudes to be learned.)
41. Provide multicultural experiefces.
43, Tonduct class meetings.
44. Teach reading. < - =
45. Teach language arts. )
46. Teach mathematics. '
47. Teach- science. ‘ . -
48. Teach social studies. - '
53. Select and utilize methods/strategles (related to pupil
developmental levels, concepts/skills/attitudes to be learned.)
' 55. Teach, using drill and practice,.

57. Teach, using discovery/inquiry.
58. Teach, using role playing

58. Teach, using classroom learning centers.
61. Use questioning techniques effectively.
63. Provide pupils with experiences which develop thinking skllls
6%. Motivate pupils to think independently. -
65. Motivate pupils to think analytically.
66. Motivate pupils to think creatively.
67. Motivate pupils in daily lessons, ynits, activities.
™ 69. Change strategies spontaneously when necessary/desirable. _
70.- Group pupils as pupil performance dictates: individual, small
v or large groupg.
78. Make tramsitions smoothly (between activities, lessons, physical ke
movements, periods of time).
79.' Effectively anticipate and respond to classroom management problems.
Y80. Determine and evaluate routines, rules, pollcies, standards,
2 cooperatively with students.
) 88. Guide pupils in developing relationships with adults.

»

—
Nemd
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i COMMENTS: (use other side) L 39
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UM INSTRUCTIONAL COMPETENCY : Elementary Pre-Student Teaching
Supervising Teacher Report* " Elementary Student Teaching
.0 o . (pink)

Y

. 3

"Instruction Sheet"

- N (Tear off - Do mot Teturn)
. ’ - 4 - ¢
e
The following competencies are among those we have found to be associated with
succedsful elementary teaching. Recent research data and teacher comments
from previous years have revalidated these competencies and suggested some
slight revisions in when they should be evaluated by supervising teachers. We
now have three mastery level® based upon the students' self-reports of their
own knowl'edge and confidence regarding these competencies.

We want you to Q%\realistic in rating them; students need discriminating
feedback on which %ompetencies they have demonstrated very competently and
which ones they have yet to master. (All 5' s may make them feel good, but
it doesn't help them to grow!) At the same time, we know individual
students differ, so'we offer an optional section of advanced competencies
whlch‘you%cah,m 4if youar student is.indeed superiqx. . The. pattern for ...
your responses as follows: >

’Pre-Student Teaching: ZLevel I - evaluation- required
level II—evaluatlon “optional, at supervising
teacher's disctretion o

Student Teaching: Level I a&d Level II-evaluation required
Level III-evaluation optional, at supervising
teacher s discretion

.

COMPETENCY LEVEL KEY: ' .

[ ,*

(5) As competent as an excellent experienced in-service teacher

(4) As.competent as‘aé excellent student teacher
(3) < As competent as is usually expected of a student  teacher

- . I

(2> As competent as is uSually expectédAef a pre-studerit teacher

- .
LSy . *

- (1) No competence demonstrated yet~

Your feedback 1s extremely important to students and we do appreciate the
time it takes to provide this valuable service. ’

¥
% . 1

*January, 1982 Revision ‘ -
V\
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”

{ Elementary Pre-Student Teaching (gfeen) Uhié;rsity of Michigan .
f Elementary Student Teaching (pink) " Instructional Competenay
g R Supervising Teacher Report g .
I .1 Student - Date * ' '
Supervising:
Teacher School, Grade -
" (signature) ’ : ]

»

\MASTERY LEVEL I (Teacher evaluation required for both pre- and student teaching.)

. N=26
. | Competency B

Level . ,

(1-5) _
[1] 1. Plan lessons. )

01 19. Observe and interpret pupil -behavior.
[] 20. Utilize teacher-pupil interaction techniques (discussionm,
conference, conversation, non-verbal exchange)

[ 1 33. Visual: operate film projector, filmstrip projector, ...
[] 34. Audio: operate tape recorder, record player, ... %
(1~ 36. Utilize reproduction processes: duplicating, copying, ...

(] 54. Teach, wsing discussion. .

- : [.] 56. Teach, using small group instructior* andé/or.activities. ="

,[ ] 60. Teach, using individualized instruction. +
[] 68. Encourage pupils to communicate orally and iﬁ'writing.

[] 72. Maintain a classroom atmosphere in which pupils feel

confortable. >

) [] 73. Develop and maintain an effective rapport with pupils.
[] 74. Establish an environment conducive to learning.

. 75. Stimulate interest and enthusiasm,
(1 76. Maintain expectations such that most children are able to :

‘ ‘meet them. ) ’
11 77. Maintain creative, clean, comfortable, attractive surroundings.
[] 8l. Follow classroom and/or school rules and standards.

) . U 82. Respect the legal rights and recognize the legal 1iabilities
. . of pupils, families, teachers, and school districts.
I1] 83. Take precautions necessary to safeguard the health, safety,
. and legal rights of pupils. ¥
[] 84. Conscientiously and efficiently follow established procedures
" for reporting accidents or problems concerning the health = .
and safety of pupils. ; .- o
[] 85. Reinforce goal-related behavior.
, [1] 86. Guide pupils in developing positive self-image. .
[] 87. Guide pupils in developing relationships with peers.
[1] 89. rk_to fulfill the affective, social-emotional needs of
dividual pupils .. ‘
[1 90. Recognize the influence of home environment and experiential
" background uwpon the affective ‘state and the learning of
- . individual pupils, ‘ )

[] . 91. Work cooperatively to meet affective, social-emotional needs

of individual pupils.

/ COMMENTS: (use other side) //} .-




MASTERY LEVEL II
N=42

Competency
level
(1-5)

(Teacher evaluation required for student teaching, optional, at
supervising teacher's discretion for pre-student teaching.)

*

r

h
-

3.
S.

Fy gy aany gy —y
“
Srmnd el Swsd S Sevmd

10.
11.
12,
17.
18.
22.
28.

31.
32.

L B e B e W e W T e W W ]

g

oy

37'

yo——y
]

38.

41.
43..
44,
45,
46,
47.
48.
53.

— p—— r— gy oy )y -y
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55.
57.
58.
59.
61‘
63.
64.
65.
66.
67.
69.
70.

F"\P““——‘MF‘—'\"—\P—-‘HF‘"\I—‘\F"‘F—"_
e e I JU S L (RN ST I SO S Y

—
[

78.

79.
80.

r—y —
Lo R

1

*
[

Q ‘ [ 88.
- ERIC .

e e =

(use other side)

" Plan units.
Plan sequential development ‘of content.
Establish behavioral objectives.
Set/select content goals.
Set/select goals/objectives appropriately (related to pupil
developmental levels, copcepts/skills/attitudes to be learned.)
Identify pupils' instructional needs.
Identify pupils' strengths/abilities.
Identify pupils' interests.
Utilize informal assessment techniques.
Write and give test/quiz/survey.
Utilize teacher self-evaluation techniques.
Sélect/adapt/utilize textbooks, workbooks, worksheets, ...
Evaluate/select/modify films, filmstrips, film loops,
~ Evaluate/select/modify- tapes, recordings, ...
Select/adapt/utilize manipulativé materials (aids) games,
puzzles, .. ’ .
Graphics: produce overhead transparency, drymount, ... .
Select, orgarize and present content apprppriately (related to
pupil developmental levels, concepts/skills/attitudes to be
learned.) - ’ ) .
Select and conduct activities appropriately (related’%v“phpil -
developmental levels, concepts/skills/attitudes to be learned.)
Provide multicultural experiences.
Conduct class meetings.
Teach reading.
Teach language arts.
Teach mathematics.
Teach science.
Teach social studies. - S
Select and utilize methods/strategies (related to pupil
development§l levels, concepts/skills/attitudes to be learned.)
Teach, using‘drill and practice. )
Teach, using discovery/inquiry.
Teach, using role playing.
Teach, using classroom learning centers.
Use questioning techniques effectively.
Provide pupils with experiences which gdevelop thinking skills.
Motivate pupils to think independently.
Motivate pupils to think analytically.
Motivate pupils to think creatively.
Motivate pupils in daily lessons, units, activities.
Change strategies spontaneously when necessary/desirable.
Group pupils as pupil performance dictates: individual, small
or large groups.
Make transitions smoothly (between activities, lessons, physical
movements, periods of time).
Effectively anticipate and respond to classyoom management problems.
Determine and evaluate routines, rules, policies, standards,
‘cooperatively with students.
Guide pupils in developing relationships with adults.

62
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’: MASTERY LEVEL II1I (%eacher evaluation optional, at supervising teacher's discretion
N=26 for. student teaching, not listed for pre-student teaching.)

¢

5 Competency

Level

) (1-5)

] 4. Plan integqation/correlétion of concepts.
(] 7. Incorporate long range goals.
[] 8. Incorporate local communlty goals,
[1 13. Identify pupils' experiential background.
{1 14, Select and utilize assessment in&truments appropriately
-q ]j’ 15. Select and utilize criterion referenced measures.
[ 16. Select and utilize norm referenced standardized measures.
(] 21. Utilize pupil self-evaluation techniques.
[1] 23, Utdlize pupil/teacher evaluation of instructional process.
[1 24, Interpret diagnosis/assessment information.
[] 25. Record diagnosis/assessment informationm.
[ 26. Communicate diagnosis/assessment information to pupils,

parents, educators.
27. Improve instruction through use of diagn051s/assessment
. T .- information.

ey
[

[1 29. Evaluate/select/modify commercial individualized programs
. [] 39. Plan, conduct field trip(s).
[1 40. 1Invite resource people to classroom.
{1 42. Conduct values clarification activities.
[] 49« Teach art. ‘ ) -
[1 50. Teach music. ) ‘ :
(1] 51. Teach physical education..
{1 52. Teach health. '
[ 1] 62. Maintain balance of cognitlve, affective, and motor skill
learnings. .
- [1 71. Demonstrate knowledge of organlzation plans at building,. N
" state,. and national level, . _ —— .
{1 92. Consuli counselor, social worker. Jf
[ 93. .Confer with parent, principal. “
- [1] 94, Refer pupils for diagnostic tests and services. .

~

£y

COMMENTS »







