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The need for -comprehensive Indian culture and historical curriculum has —
existed for generations. Although more recent textbooks have attenmpted
to fill obvious historical gaps, too often American history begins with
Columbus and presents Indians as barriers to Manifest Destiny.

Many interested teachers have attempted to supplement existing curricu-
Tum, but accurate sources have been difficult to locate and have often
been unadaptable to classroom use. As teachers find less and less avail-
able time to research historical texts for information, the need for the
present curriculum guide became apparent. ;

The K-6 American Indian Social Studies Curriculum Activity Guide was de-
veloped to help i1l this need. Under a federal competitive grant (Titie
IV, Part B, of the Indian Education Act of 1972) the Willow River Indian
Benevolent Association.(WRIBA) received a three year grant to develop
Indian curriculum for use in local schools. The Indian Education office
at the Coos County Education Service District has operated since January,
1976 to help coordinate Indian Education services to area schools. Dur- |
ing that time it has become obvipus that Indian curritulum in schools on
the Oregon south coast is a necessity. .

Many previous attempts at developing Indian curriculum have shared the
problem that compilers of such material have been sympathetic¢ and caring,
but not Indian. Esther Stutzman, Indian Education Curriculum Developer,
is a Coos Indian. 3he developed knowledge and understanding of a myriad
of Indian cultures, as well as an outstanding insight into her own tribal
identity. As director of the Native American Research Center museum;
ethnohistorian member of tiie Governor's Advisory Council on Historic Pre-
servation; member of the Oregon Committee For The Humanities; chairperson
of the Coos H:¢. Indian-Education. Parent_Committee; council member of the
Coos, Lower Umpqua and Siuslaw Indian tribes; instructor of North Bend
Senior and Junior High "Indians In America" classes, Esther brings 2
unique Indian background into the development of Indian curriculum.

Many people contributed ideas to the final format of this major work:
indian Education programs; Coos County teachers; the Indian Activity
Center; the Coos, Lower Umpqua and Siuslaw tribes; the Native Amgrican
Research Center; and 'many others. The curriculum activity guide/ has
been‘developed for the use of teachers as a supplement tc social studies
texts now being used in area schools. We hope that its use will give a
more complete sucial studies view for students on the southern Oregon
coast as well as elsewhere. ‘

Jim Thornton |
Indian Education Coordinator
» Coos County ESD/WRIBA
o ) “ ' Spring 1981
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tate . .
. School of Education university | corvallis, Oregon 97331

¢

The American Indian Activity Guide is the creation of Indians and
Indian educators on the south coast of Oregon. The conceptual and
developmental work was done by Esther M. Stutzman, Curriculum Developer
for Indian Educatiorn, Coos County Education Service District, Coos Bay,
Oregon. i

The guide is a unique and authentjc contribution te the improvement
of social studies education, especially at the elementary-school level,
since itocomp!ements and supplements existing information now available
in nationally-published textbooks. Even more“importantly, qufan people

‘\inc!uding the author, are making authentic information and activities
available to children and youth in efficient curriculum format which will
sure]y enhance the effectiveness of teachers and students.

The author is uniquely qualified for ‘the task of developing the guide.

She is an Ind1an educator, a student of Indian h*%tory and culture, an

author, a museum curator, and a va]ued member of the Indian and non-Indian
communities of the State of Oregon. It is my pleasure to serve as her

academic advisor as she continues to distinguish herself as a student in

higher education. I endorse this guide and recommend it to teachers and-

students of. American Indian history and culture.
Sincerely,

Dr. Caryel Wood
"““"‘*"“SchooTTd{\fducation' -

April, 1981 - (
. ] II
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Tipis and Totem Poles--
Is There More? .

~.

-

For years, Hollywood has been a primary infTuence in the image
of the American Indian. This image was carried on in the-minds of
most people to mold a stereotype; a generalization of Indian -Tulture.

-3

. ' T .
_ The Indian-white confrontationon the Plains "during the 1800's \>\\\\
attracted national and world wide attenticn. Books were written and ~_
stories tofd of the great "warriors on horseback" who so fiercely
fought the newcomers, As a result, s« ran-Indian idea developed de-

picting all Indian cultures in the image of the Plains tribes.

At ‘the time of the white contact there were-hundreds of tribal =~
groups in North America. These tribes were further broken down. intc
bands, clans and villages each distinct from one another in certain
ways. ‘There could be a marked difference in lifestyle within the same
tribe as a result of this. Each tribe 1ived as the environment djc-
tated and each adapted survival techniques according to the region. To
study only one tribe or culture area (such as the PTains) would be a
ge?eralization. It would be unfair to overlook the richness of diverse
cul tures. '

Culture Areas—An Overview -

The culiure of a people is the total experience and methodology
that-sugge§ts similarity to some degree. The area is the region in-
habited by the people who have that similarity of culture. Too often
American Indian culture areas have been called culture groups which '
gives the impression that the people are_identical rathker than-similar.

Culture areas are merely frameworks in which manyvarieties of meth-
ods develop. The culture-areas—in—thisguide have been defined accord-
ing to-geographical areas. This. appears to be a realistic method of
addressing lifestyles that develop due to environmental influence yet = .~ -

it must be emphasiZed that there are no real boundaries-between. culture

arzas. Just as the geography-changes -gradually so do lifestyles, often
raflecting—a Wide variety of 1living patterns as prairies change to for-
est and forests become mountains. And-so, a broad statement of 1ife-

. style within one culture area would be over-simplification; for example:
"plains Indians lived in tipis". This stereotype has been used to such
a. degree that it is accepted as fact. {In actuality, the Plains cul-
ture area had tipis, earth lodges, grass-thatch houses, domed mat huts
-and conical bark houses). '

It is not expected that children be abi. to determine all variances
in house-types or any other aspect of Indian lifestyle. However, it is
important for children to understand thiat many varieties of culture ex-
isted within each area. Many tribal groups, many languages and the many
changes in environment al11 resulted in cultural styles that are unique
and rich in tradition.

10 y
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* Unlearning Stereotypés

In 1earning of the differences in culture, an effectivc method,
is to begin with the known STFREOTYPE and broaden the area from-that
point. As each stereotype is "unlearned" and replaced with factual
knowledge a broader- definition of Indian lifestyles results.

%
. .. It is important fb break down the myths shat surround the Indian
. people. Social and personal prejudices result from inaccurate inform-
ation. With learning and subsequently understanding those prejudices

. may be dismissed in favor of tolerance and appreciation. .
- . \—\
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Stereotypes to "Unlearn"

N

Many Indian-reference words and phrases exist today in the
form of stereotypes. Few of <these are. flattering to the
Indian people. Most are very offensive. Below is given a
list of references that will be helpful 1n presenting an
accurate p1cture of Indian life.

~

-

“Sit like an Ind1an

K11 people of all races sit in cross-legged fashion, especza]ly
when sitting on the ground. Those cufture groups who.do not use
chairs or benches-may assume_ this pcsition for comfort.

Indian "Princess" . ., ' -

Indian people did not have royalty such as the Europeans have,.but
instead, had councils of wise people who made decisir .. An Indian
"Princess" was probably the daughter of one of the tribal leaders.
In order to be a "Pr1ncess", the father had to be a king. Indians
had no kings. .

War Bonnet ? »

The people of the Plains primarily used the “"war bonnet". It was
not just for wars but for ceremonial purposes also. Only the most
honored and respected members of the tribe were allowed to wear
such a bonnet and this honor must be earned.

War Whoop

Indian people did not make a "war whoop" as it is commonly dane -
touching the hand to the mouth and emitting a sound-like d siren.
The Indian people in battle gave short loud cries in order to un-
nsrve Ehe enemy. The sound was a]so one of joy such as the modern
1pee . . ) ) e

Sguaw

* This word has taken on a bad connctation. Irnd:an people are offended

by its use. In the past it has been tco often used jn a demeaning
manner. .

Buck " : oo A
Same as above. N

Scalping - ’ -
The early colonists_and settlers paid bounty-hunters for the scalps
of Indians. It was a methgd to eliminate the tribes from land that
was wanted for settlement.: Before thb Europeans came, scalping was
not practiced among Indian people, but rather cutting the enemy's

hair was common. Later, many tribes used scalping as a means of
showing ferocity and retribution.

v
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N ‘ - 8. Speak Indian

A . There is no such language as "Indian". There were approximately

220 distinct and- different languages among Indian people {(even in
Coos County, three dialects existed, uninteiligible from each other).
Properly, it is stated - "Speak an Indian language".

L 3

9. IlUghll .
T Only Hollywood Indians use this.

10. The use of "um" after words

Hollywood also invented a broken speech pattern for Indians in
which "um" is added to words (ride-um, see-um, like-um). Indian
people have never spoken like this.. )

Y

11. Like "a bunch of wild Indians"

Again, thanks to Hollywood the Indian nas been labeled as specifically
. "wild" and untamed. ,

12. "How" o

> Origin of this is unknown. More properly, perhaps "Kla-how-ya" a
Chinook phrase for both hello and good bye.

o \ 13. "One little, two little, thrée little Indians . . ."
This is offensive to most Indian people.

. 14. "Indian-giver"

% . This has always been used to mean a person will take back what has
} _ been given. How this phrase came about in unknown, considering -

the fact that the Indian people historically have not been in a -
" position to Yreclaim" what was given away. Use of this phrase is
. also offensive to Indian people.

)
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How To Use The American Indian
Curviculum Activity Guide

As a starting point in developing the guide, all 1-6 grade social
studies textbooks in an eleven-district area were reviewed for_Indian
content. As a result, a Text Activity Guide was produced (pp. 7
through 28). The intent is to include Indian studies whenever pos-
sible in the overall social studies structure.

The Text Activity Guide is broken down by publisher name and book
title. TFor each text there is a written review and each text has its
own suggested guide. A1l or any of the suggested units may be used
as well as other related units of interest to the teacher and students.

The activity units (A-1 through H-13) are listed by culture area
and subject in the Table of Contents. Six major areas have been used:

1. Northeast ’ 4. Southwest
2. Southeast 5. Pacific Northwest
3. Plains 6. Alaska

Overview informazion concerning that particular Indian culture
area precedes each unit and provides valuable background in gaining
a perspective of geographical tribal locations. Each unit also con- -
tains a culture area map with major tribal groups. The back cover
of the guide is a fold-out map of all the major culture areas in

© perspective.

Two additional units contain:
1. Food Resources (classroom cooking)
2. General Classroom Activities (activities applicable
to nearly all culture areas).
Each unit contains:

1. An activity number

2. A suggested grade level; these are variable in most cases.

Modification of technique is encouraged in order to make
the activity fit the grade.

Culture area and activity title

Suggested instructional goals

Number of students and time involved

Vocabulary (may be expanded at teacher descretion)

A Textbook Key as a cross-reference system to the Text
Activity Guide

Skills the student will use in activity

Materials needed for each activity; these are variable.
Others may be substituted if applicable.

WO NN AW
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The method used to carry out the activity is described and if
necessary, an illustration or pattern is included.

Following this is a special word-sound box for Kindergarten and
suggested discussion questions for ali grades.

On the reverse side of each activity unit is background informa-
tion for the teachers.

The final page of the guide is an evaluation. After completion
of the year's Indian studies, please fill out the form and return to
the address shown. This will assist in updating the guide in the
future,

Paciric  Noernwesr
Fisu Desien




Social Studies Texfbook Reviews

The following reviews have”Been written for social studies text-
books currently in use in Coos County and the Reedsport, Florence,
Gold Beach, Agness, and Brooking school districts.

Text were reviewed specifically for:

1. Indian-subject content
2. Quality of Indian content
3. Possible supplemental material

Historically, textbooks have neglected to show the real culture of
the Indian people. Often, texts contained inaccurate information or
stereotypes. More often, the Indian people were afforded only a short
paragraph in the "settling of the West" chapters. Now, with changing
attitudes toward minorities, the Indian people have been given more
attention in textbooks, but too often the old ideas remain.

A few of the reviews may seem overly critical, however from the
. standpoint of the Indian people it is important to present an accurate
picture of Indian culture and history.

The majority of the téxts are adequate. Two series, American Book
Social Studies and McGraw Hill, are excellent in Indian content and
presentation. For all the texts it is suggested that the curriculum
activity guide be used as supplemental material. A Text Activity Guide

follows each review.

Pl
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®  American Book Social Studies ™
SELF (Grade 1)

There are no specific Indian references in this text, with
the exception of one drawing on page 28.

The following Text Activity Guides are suggested to supple-
ment the content. )

CHAPTER 1-2:

Indian language sounds presented-as means of communication.
Picture stories have meaning to relate to story.

A-11 Northeast Words/Phrases C-14 Plains Words

B- 4 Southeast Words/Phrases D-13 Southwest Words

C-10 Plains Picture Stories ) E-13 Pacific Northwest Words
CHAPTER 3-4: s

Discussion of how Indian housetypes developed according to
geographical regions. How each was ideal for that particular

area.
A- 1 Iroquois Longhouse D- 2 Navajo Hogan
B- 1 Seminole Chickee D- 3 Apache Wikiup
C-1 Tipi E- 1 Plank Slab House
C- 2 Earth Lodge F- 1 Eskimo Igloo -
D- 1, Pueblo

CHAPTFER 5:

-

Indian clothing and food. How environment dictated food supply.

A- 3 Algonquian Feather Cape E- 3 Pacific Northwest Clothing
A- 4 Iroquois Hats F- 2 Snow Goggles

A- 8 Cornhusk Dolls G- 1 Pemmican

B- 3 Seminole Clothing G- 2 Fry Bread

C- 5 Winter Caps G- 3 Cornbread

D- 5 Weaving G- 4 Roasted Pumpkin Seeds

D- 6 Grinding Corn

-

™ fmerican Book Social Studies '™
OTHERS (Grade 2)

There are no Indian references in this text. The following
Text Activity Guides are suggested to supplement the content.




CHAPTER 1:

Indian communities (tribes, villages, and families). How an
‘Indian community uses resources.

A- 2 Birchbark Canoe D- 4 Pottery
B- 2 Creek Village E- 6 Cattail Weaving
C- 4 Travois F- 2 Snow Goggles

CHAPTER 2:

Indian council government. How Indian tribes traded for goods
with other tribes.

.

C- 9 Honor Feathers H- 10 Possession Markers

CHAPTERS 3-4:

4

Indian people used natural resources. Goods and services were
shared and traded.

A- 5 Wampum Belts F- 4 Soap Carving

C- 3 Bullboats - H- 8 Jewelry
D- 9 Kachinas H-12 . Rattles

E- 9 Totem Poles '

#  American Book Social Studies ™
COMMUNITIES (Grade 3)

LY

There are no Indian references in this text. The following
Text Activity Guides are suggested to supplement the content. -

UNIT i:
Basic needs of tribes. . s i
— A- 1 TIroquois Longhouse E- 1 Plank Slab House
B- 1 Seminole Chickee F- 1 ‘Eskimo Igloo
C- 1 Tipi D- 6 Grinding Corn
C- 2 Earth Lodge . G- 1 Pemmican
D- 1 Pueblo G- 2 Fry Bread
D- 2 Navajo Hogan G- 3 Cornbread
D- 3 Apache Wikiup G- 4 Roasted Pumpkinm Seeds
UNIT 2-3: .

Tribes used certain materials according to enyironment. - ———

A- 2 Birchbark Canoe . D-10 Corncob-Dolls “
—— C- 6 Parfleche E~- 2 Dugout Canoe
D- 4 Pottery E- 4 Burden Baskets ,
D- 5 Weaving F- 2 Snow Goggles. ‘ |
N \)( . z‘ ) 9 g':
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UNIT 4:

. Indian Customs.

A- 5 Wampum Belts . E- 7 Coppers

A- 6 Cornhusk Masks E- 8 Potlatch

D- 7 Zuni Masks: Clowns E- 9 Totem Poles
D- 9 Kachinas a

e ,, N

*  fAmerican Book Social Studies ™

ENVIRONMENTS (Grade 4)

The text contains no specific Indian culture studies. Page 127-128

describés a Cherokee girl who uses the environment to meet basic -

needs. On page 184 is a Kwakiutl peim and references to the Indian PR
respect for the land. i

The following Text Activity Guides are suggested to supplement the
content. .

UNIT 1:

Climate determines basic needs and methods of addressing needs.
Overview of six major culture areas and characteristics.

A- 1 Iroquois Longhouse D- 3 Kﬁaéhe Wikiup
\ B- 1 Seminole Chickee E- 1 Plank Slab House
C-1 Tipi F- 1 Eskimo Igloo
C- 2 Earth Lodge H- 2 Culture Comparisons
+ D-1 Pueblo . H- 5 Pioneer Letters ‘
D- 2 Navajo Hogan H- 7 The First Thanksgiving \
UNITS 2-3: ‘
Food resources and }gchnp]ogy also dependent upon environmént.
A- 3 Algonquian Feather Cape ”G- 1 Pemmican -
C- 5 Winter Caps G- 2 Fry Bread
C- 8 Shields G- 3 Corn Bread -
E- 9 Totem Poles G- 4 Roasted Pumpkin Seeds
F- 4 Soap Carving
™ American Book Social Studies **
AMERICANS (Grade 5) .
Indian studies content of this book is excellent. It is highly
e emm— -~ - recommended in its entirety for classroom use. Supplemental in-
" formation may be used in the following Text Activity Guides.
10 ~ . _
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ﬁ General:
-
H- 1 Pre/Post Testing

H- 3 Writing Stories
H- 6 Silhouettes

Related Text

84-87 Pacific Northwest - Use Activity Unit E (1-14)

87 California Intermountain - See page of this guide for more
‘ background

88-90 Southwest - Use Activity Unit D (1-14) .

91-93 Plains - Use Activity Unit € {1-14)

95-96 Eastern Woodlands - Use Activity Units A (1-12) and B (1-5)
97-98 Alaska - Use Activity Unit/F (1-7)

s
g

*‘\\ American Book Social Studies **
CULTURES {Grade 6)

This text is excellent in Indian content especially when speaking

of "values" and attitudes (.g., page 17). It is highly recommended

for classroom use. Supplemer.tal information may be used in the follow-
ing Text Activity Guides. '

UNIT 1 (pp. 13-15): L —

The desert cultures of the Scuthwest survival techniques.

D- 1 Pueblo ' D- 6 Grinding Corn
D- 2 Navajo Hogan G- 3 Corn Bread
D- 4 Pottery

UNIT 2 (p. 80):
Indian "writing".

C-10 Picture Stories !

E- 7 Coppers
H-10 Possession Markers ' .
) / -t .' ‘ ’ '
Note: -
- Cultures .around the world are presented in this text. The culture of ' /

the Indian people should be-shown as one unique from the others, -Of /e
the six major Indian culture areas, none are duplicated anywhere else
in the world. Since the geography of North America has givendistinction

11




i)

Wt ¢

- to six major culture areas, a case study $uch as is mentioned on
page three of the text might be implemented in the-classroom. Di-
vide the class into six groups (culture areas) and use the Activity
Guides for: )

)

1. House types 3. Food rescurces
2. Clothing . 4. Techniques particular to
that area

Questions might be:

. What is the environment 1ike?

What are the resources?

Why is a certian type of house built?

What type of food can be found (or grown)?

. What techniques might be used for several groups?

Which area would have the "easiest" life? (i.c., most readily
available resources).

DN

4

™ McGraw-Hill Social Studies -
DISCOVERING OTHERS (Grade 1)

Pages 112-113 show‘é variety of environments in which Indian people
live. This section and others may be expanded by using the following
Text Activity Guides. g

UNIT 1:
Indian games may be introduced to show relationships with other
people. ‘
A-10 Willow Hoop Game E-10 Coos Hand Game
C-13 Plum Seed Game ° F- 6 Ring Game

D-11 Peach Pit Game
UNIT 2:
Methods of communihatfon are demonstrated.

‘ \A:l; Words/Phrases E-14 Counting in Chinook
C>9 Honor Féathers H-16 Possession Markers

C-lo\\giffife Stories
UNITS 3-4: )

Needs of In&;thggople depended on environment.

A- 2 Birchbark Céﬁb E- 1 Plank Slab House
B~ 1 Seminole Chickee-. E- 9 Totem Poles
C~ 1 Tipi ™. F- 2 Snow Goggles
C- 6 Parfleche ~._G- 4 Roasted Pumpkin Seeds
D- 5 Weaving -
N
AN
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T UNIT

UNIT

UNIT 3: . |

UNIT

IMcGraw-Hi1l Social Studies
EARNING RBGUTNPEOPLE (Grade 2)

There is no Indian related content as\:::R\in this text. The
following Texti-Activity Guides are suggestea\g? supplement the
content. S ' 4

N : )
Certain thingg Indian people do in order to carry out

A- 8 Cornhusk Masks E- 7 Coppers
C- 7 Coup Stjcks E- 8 Potlatch
D- 7 Zuni Masks: Clowns H-11 Drum

D- 9 Kachinas

2: Indian people ;;;Fh\certa1n things ¢o make life easier.

A- 3 Algonquian Feather \\D 4 Pottery

Cape E- 4 _Burden Baskets
B- 2 Creek Village N
C- 5 "Winter Faps

~

Communicatioﬁ among Indian people is a different sound than English.

A-11 Words/fhrases D-13 Words
B- 4 Words/Bhrases E-13 Words
C-14 Words ‘

4: | -
L .
Indian- games:are helpful in making dec1s1ons and learning about

probab111t1es.

A- 9 ?Deer Button Game E-11 Haida Odd-and-Even Game
C-13 Plum Sged Game F- 5 Jdackstraws
D-12 Throwing Down-Sticks

Game ¢

-




- McGraw-Hill Social Studies -
EXPLORING COMMUN;TIES (Grade 3)

é -

N The Indian content (pp. 36-37, 79-80, 138-141, and 203) is mainly
concerned with the initial contact of early settlers. Supplementad
o - information may be used by including the following Text Activity

Guides. -
v
UNITS 1-2:
Basic needs of Indian people depend upon environment.
Housing Food
A- 1 Iroquois Longhouse D- 6 Grinding Corn
B- 1 Seminole Chickee G- 1 Pemmican
C- 1 Tipi G- 2 - Fry Bread
s C- 2 Earth Lodge G- 3- Corn Bread
. D- 2 Navajo Hogan , . G- 4 Roasted Pumpkin Seeds .
E- 1 Plank Slab House -
F- 1 Eskimo Igloo .
Transportation & Clothing
A- 2 Birchbark Canoe C- 4 Travois ’
A- 4 Iroquois Hats D- 5 Weaving )
B- 3 Seminole Clothing E- 2 Dugout Canoes
C- 3 Bullboats : '
UNITS 3-4 ’

Indian people worked together to use resources and plan for
future needs.

ke

A- 5 Wampum Belts E- 4 Burden Baskets T )

C- 8 Shields H- 6 Silhouettes
D- 4 Pottery H-.8 Jewelry
> \ . \
! . - McGraw-Hil1 Social Studies ol - \

STUDYINAR CULTURES (Grade 4)

3

Cultures of Asia, Africa,:South America and Eurasia are covered
jn this book. For a culture study the following Text Activity
Guides may be used.

A unit on Indian culture should involve the basic needs of the
people and the resources as determined by environment.




Iroquois Longhouse. E- 1 Plank Slab House .

A- 1
- A- 2 Birchbark Canoe F--1 Eskimo Igloo
B-:1 Seminole Chickee F- 4 Soap Carving
C- 1 Tipi -~ H- 1 Pre/Post Testing .
\' C- 2 Earth Lodge H- 4 Word Search *
v D- 1 Pueblo H- 5 Pioneer Letters
\D- 2 Navajo Hogan H- 7 The Sirst Thanksgiving
'D- 3 Apache Wikiup H- 97 Hand Puppets

Dx\4 Pottery

McGraw-Hill Social Studies honad
\UNDERSTANDING THE UNITED STATES (Grade 5)

This text\\é an ;Xﬁellent Indian content This section and )
others may b expan ed by using the following Text Activity
Guides. . ’

UNIT 1: \ \

\, \
\ \
-

Indian language sounds é{f varied according to -~ulture area. N

A-11 Words/Phrases \\ \ C-15 Counting in Dakota
A-12 Counting in 031bwa\\ D-13 Words
B- 4 Words/Phrases \Q¥14 Counting in Zuni

B- 5 Counting in Cherokee “gx13 Words

C-14 Words | ‘k 16 Counting in Chinook
UNIT 2: ~ \\ :
Indian cultures that experienced the first Eu ropean contact
are studied. \ v
\Q\
A- 1 Iroquois Longhouse  A- 9 Deer\Button Game
A- 5 Wampum Belts B~ 2 Creek Village
A- 6 Cornhusk Masks \\
\
UNITS 3-5: \

\
.

Plains cultures are studied as an érea feeling, tremendous impact
of Western Expansion. \\
The Pacific Northwest\Territory
y :

A

C- 1 Tipi E- 7 Coppers * N
. C- 2 Earth Lodge E- 8 Potlatch N\ N
C- 3 Bullboats E-11 Hgida 0dd-and-Even Game
C-'6 Parfleche \
C- 9 Honor Feathers
C-10 Picture Stories
C-13 Flum Segd Game
" \\
- 15
24 \




The Southwest cultures (pp.'317-333) have retained many tradi-

tions.
D= 1 Pueblo . D- 6 Grinding Corne:
‘D- 2 HNavajo Hogan D-12 Throwing-Down-Sticks Game

D~ 4 Pottery

- McGraw-Hill Social Studies bl
INVESTIGATING SQCIETIES (Grade 6)

South Amer1ca, Africa, China and Europe are the societies
discussed in this book.

=y
The following Text Activity Guides are suggested to supp]ement
the content.

A unit on Indian cu]ture should involve the basic needs‘of the
people and resources as determined by environment.

A- 1 Iroquois Longhouse E- 7 Coppers

B--1 Seminole Chickee . E- 8 Pntlatch ' .
C- 1 Tipi " F- 4 Soap Carving

C- 2 Earth Lodge H- 1 Pre/Post Testing

D- 1 Pueblo ° H-'2 Culture Comparison

D- 2 Navajo Hogan H-.5 Pioneer Letters

D- 3 Apache Wikiup - H- 7 The First Thanksgiving .
D- 4 Pottery H- 9 Hand Puppets

' ™ Silver Burdett Social Studies **
LIVING IN.FAMILIES (Grade 1)

Chapter three tells of the Hopi people in the Southwest and the
manner in which they obtained food. Pages 72-73 contrasts the
ancient Hopi culture to modern Hopi farming. It is a good example
of one way in which Indian people gathered resources, however it
should be emphasized that all Indian peopie did not gather food

in this manner.

The following Text Activity Guides are suggested°to supplement
the content.

- [
CHAPTERS 1-2:
) Indian shelters. °
A- 1 Iroquois Longhouse D- 1 Pueblo
B- 1 Seminole Chickee ~ D- 2 Navajo Hogan
C-1 Tipi E- 1 Plank Slab House
C- 2 Earth Lodge F- 1 Eskimo Igloo

A Y




— - " ;///CHAb?ER 3: ' .

Indian Foods. >

<
> D- 6 Grinding Corn - ® G- 3 Corn Bread X
G- 1 Pemmican G- 4 Roasted Pumpkin Seeds * .
. G- 2 Fry Bread A N . .
CHAPTER 4: - oo : RSO
Indian Clothing. : . Y
A- 3 Algonquian Feather C- 5 ,Ninfer Caps - o
Cape D- 5 Weaving L
A-.4 Iroquois Hats E- 3 Clothing R *
. B- 3 Seminole Clothing '
CHAPTER 5: , o - /

A .
Indian people use resources of their own area for a variety/of -

lifestyles.
A- 2 Birchbark Canoe E- 2 Dugout Canoe
A- 8 Cornhusk Dolls E- 4 Burden Baskets
.. A-10 Willow Hoop Game E- 7 Coppers
. C- 3 Bullboats E- 8 . PotlatT
C- 4 Travois ., . E- 9 Totem Poles
C- 6 Parfleche -F- 2 Snow Goggles
D-.4 Pottery F- 3 Hoop Drum )
D- 9 Kachinas . .
o ‘r

®  Silver Burdett Social Studies **
. LIVING IN COMMUNITIES (Grade 2).

There are several Indian references in the book (pp. 35, 48, and

56-57). On page 171 therébis 2 very general statement about

Indian people that seéems tb. give the impression” that &ll tribes

lived in & certain manner. The ‘facing picture is inaccurate in .
detail, being a composite of many trites. Emphasis should be .
placed on the fact that Indian peopie develcped different life-

styles. .

The following Text Activity Guides are suggested to supplement =
, the content. ’

’ ™
CHAPTER 1: \\d it '
- L Indian people in tribal groups did certain thfhgs epending on ° ‘
the environment. . :

17
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-

A- 4 Iroquois Hats D- 6 Grinding Corn’
A- 5 Wampum Belts E- 6 Cattail Weaving
C- 8 Shields F- 2 Snow Goggles

D- 4 Pottery

CHAPTER 2:
', The tribes of the Southeast.

B; 1 Seminole Chickee [

B--3 Seminole Clothing BEEEEEES e

__ ————CHRPTER 3:

Means of transportation among Indian tribes.

. *A- 2 Birchbark Canoe
C- 3 Bullboats
C- 4 Travois
E- 2 Dugout Canoe

CHAPTER 4:

Many Indian languages are used for communication.

A-11 Words/Phrases D-13 Words
: B- 4 Words/Phrases .E-13 Words
€-14 Words ‘ )

CHAPTERS 5-6:

Indian children learn many valuable "rules" of life with the use
of games. .

*A- 9 Deer Button Game D-12 Throwing-Down-Sticks Game
C-13 Plum Seed Game " E-10 Coos Hand Game
D-11 Peach Pit Game F- 6 Ring Game

L *  gilver Burdett Social Studies **
PEOPLE AND RESOURCES (Grade 3)

The only specificIndian reference is on page 92 concerning the
attitude toward conservation. For a culture study the following
- Text Activity Guide may be used.

A unit on Indian cuiture should involve the basic needs of the
people the resources as determined by environment.

" * Also may he used for Chapter 6, pp. 171 & 175.

¢

R

g
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A- 1 Iroquois Lunghouse * D- 4 . Pottery
A- 2 Birchbark Canoe E- 1 Plank Slab House
B A- 6 Cornhusk Masks -  F- 1 Eskimo Igloo
B- 1 Seminole Chickee - F-"2 Snow Goggles
. C- 1 Tipi H- 1 Pre/Post Testing
C- 2 .Earth Lodge H- 5 Pioneer Letters
D- 1 Pueblo ; H- 7 The First Thanksgiving
D- 2 Navajo Hogan H- 9 Hana Puppets
A D- 3 Apache Wikiup H-12 Rattles

#  cilver Burdett Social Studies **
PEOPLE IN REGIONS !Grade 4)

A" group of Canadian Indians is the focus of "Life In a Northern-
‘Forest Village", pp. 172-179. It shows the Indian people living
in a changing world. The content is well done although the tribal

group is not mentioned. Probably due to the location, the tribe
~is Cree. ) )

The following Text Activity Guides are suggested to supplement
the content.

CHAPTER 1-2: ‘
- Different, regions produced different foods.
D- 6 Grinding Corn (Southwest, Ndrtheast)
G- 1 Pemmican (all groups)
. G- 2 Fry Bread (all groups)
& G- 3 Cornbread (Seuthwest) :
G- 4 Roasted Pumpkin Seeds (Southwest, Northeast)
.CHAPTER 4:

Tribes of the Southwest deserts had a particular lifestyle.

D- 1 Pueblo D- 9 Kachinas g
D- 2 Navajo Hogan D-12 Throwing-Down-Sticks Game-
D- 4 Pottery D-13 Words -

D- 7 Zuni Masks: Clowns
CHAPTERS 5-6:

'People of the mountains and forests depended upon the environment
«for survival.

A- 1 Iroquois Longhouse
B- 1 Seminole Chickee
E- 1 Plank Slab House N




> CHAPTER 7: L
Plains: tribes developed unique liviﬁg techniques.'
“C-1 Tipi C- 6 Parfleche.
) C- 2 Earth Lodge C- 8 Shields I
- , €=—3—Bultboat ""—'C:IU'"P?Eﬁzgg Stories

™ Silver Burdett Social Studies *
PEOPLE ANDMELAFES

—

—

*

Cultures of Asia, Africa, South America and Eurasia are covered
in this book. For a culture_study the following Text Activity
Guide may be used. °

A unit on Indian culture should involve the basic needs of the ' N
people and the resources as determined by environment.
A- 1 Iroquois Longhouse D- 4 Pottery
A- 2 Birchbark Canoe E- 1 Plank Slab House
_ B- 1 Seminole Chickee F- 4 Soap Carving
*C- 1 Tipi H- 1 Pre/Post Testing
C- 2 Earth Lodge H- 3 MWriting Stories
D- 1 Pueblo H- 7 The First Thanksgiving
D- 3 9 Hana Puppets

Apache Wikiup *= H-

#  Silver Burdett Social Studies **
PEOPLE IN THE AMERICAS

Chapter two (pp. 41-62) is titled "The First Americans". Pages
41-54 concerns North American tribes and the remainder of the
chapter is about the Céntral and South American people.

It is strongly suggested that additional material be used to study
Indian cultures. The chapter is filled with generalities, stereo-
types and negative racial 1.Q. comments. The total inaccuracy of
most details is obvious but by far, the generalities given gre the
most absurd There is a constant comparison of Indian "technology"
to modern industry with a definite superiority attitude.

Overall, the recommendation is to exclude chapter two because of
the content. It is not a positive nor an accurate portrayal of
Indian culture. The following are examples of misinformation
that should be noted: ‘

3
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Bage 45 - "They learned to grow corn in most of the climates and
soils of North America."

— Corn was predominant in the Southwest and along the
- ' eastern part of the United States. Corn was not grown

——{w the Pacific Northwest, the Plains, or the California-
Intermountain region of the Far North. '

page 46 - "Dugout canoes were used by a few groups that Tived near
the Pacific Ocean."

In the entire Pacific Coastal culture area all people
used dugouts. Dugouts were used in the Southeast and
along the Atlantic also. T

page 46 - There is a discussion of "low" and "high" levels of
technology. It should be pointed out that Indian people
manufactured adequate tools to achieve a highly sophisti-
cated level of technology (totem poles, plank houses,
dugouts).

The text states, pages 46 and 51, that with a "high" level/

¥ of technology, man can change his environment. It should
be emphasized that the Indian people lived in harmony with
the environment with little desire to conquer it.

. page 47 - “"They rever made use of wind power by ns{ng sails."
. Several tribes in British Columbia used sails made. of woven
\ bark mats.

page 48\ - "When Indians hunted, they usually hid near a brook."

This i5 an absurd statement. Indian people used elk pits,
deer drives and camouflage hunting as well as 'hidipg".

pége 50| For a tipi, "They stood about twelve limbs in a circle.
| The 1imbs were tied together at the top".

‘ Plains tipi construction begins with three or sometimes

g : i four poles tied together at the top and set into a circle.
-, An additional 14-16 poles -were set upright against the

@ center poles.

page SO-LI- "But it seem they never used the buffalo to carry their
- loads." :

This statement is self-explanatory in its ridiculousness.




page:
17-18

- in-traditipnt—‘Geography'and envirenment gave rise to lifestyles:

. D-

In’addition, the following Text Activity Guides are suggested
to replace the content. '

Culture of Indian people should be presented as unique and rich

Housing Traditions i
A- 1 Iroquois Longhouse A--6 Cornhusk Masks
B- 1 Seminole Chickee C--9 Honor Feathers
B- 2 Creek Village D- 7 -Zuni Masks: Clowns
C- 2 Earth Lodge E- 7 Coppers"’
2 Navajo Hogan E- 8 Potlatch
D- 3 Apache Wikiup
Language . Miscellaneous
A-11 Words/Phrases E-14 Counting in Chinook
B~ 4 Words/Phrases F- 4 Soap Carving
- C-14 Words/Phrases G- 1 Fry Bread
D-13 Words/Phrases H- 1 Pre/Post Testing X
- Culture Comparisons
Transportation - Writing Stories

Pioneer Letters
First Thanksgiving

I:'!III
~Staohwn

C- 3 Bullboat
E- 2 Dugout Canoe

- Ginn and Company bl
OUR PEOPLE N

e

There is godd Indian content in‘Chapter One, "The Land and The ' ]
First People". Southeastern, Northeastern and Southwestern
cultures are mentioned. For more detail and broader study,
the following Text Activity Guides are suggested.

General

H- 1 Pre/Post Testing

Southeast

Southeast

B- 2 Creek Village
B- 4 Words/Phrases
B- 5 Counting in Cherokee




18-19

19-22

22

page:

.

Southwest

It must be emphasized the "pueblo" is not.a name of a tribe

as the book indicates. Anasazi (old cuTture cliff dwellers),

"Zuni, Acoma, Hopi, etc. all lived in pueblo type housing

(Spanish forhouse is “pueblo"). -

D- 1 Pueblo
D- 2 Navajo Hogan
D- 3 Apache Wikiup

Eastern Woodlands

A- 1 Iroquois'Longhouse .

A- 5 Wampum Belts
A- 6 Cornhusk Masks

Plains

C- 1 Tipi

C- 2 Earth Lodge-
C- 3 Bullboat
C-"8 Shields

For other culture groups.
Pacific Northwest

Plank Slab House
Dugout Canoe
Coppers

Potlatch

Words

Counting in Chinook

[ I | ‘v
£ G 00 I

l'ﬂl'ﬂl'ﬂl"ﬂl'ﬂl'ﬂ

D- 4 Pottéry
D-13 -Words
D-14 ‘Counting in Zuni

A-11 Words/Phrases
A-12 Counting in G, ibwa

C-10 Picture Stories (Can also be used
“for page 23, picture stories)

C-14 Words

C-15 Counting in Dakota

The fo]]owin§ is suggested:
Alaska
F- 3 Hoop Drum

F- 4 Soap Carving —
F- 7 Finger Puppets

}

-~ Ginn and Company bl
) OUR COUNTRY '
Grade 5

aningful concentration.

content.

Indian content is scattered throughout the text, with no real

There are numerous references to

xplorers who “"found" or "“discovered" areas and tribes. The
following Text Activity Guides are suggested to supplement thé

The text states that "A tribe is a large group of people who

speak the same language . .

." This is misleading since many

tribes spoke dialects of a basic language.

~
3
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page:

28

30-31,
326

111, 112
// s

138

;-m—- e e —=D-13—Words—{Southwest)

A-11 ﬁords/Phrases (Northeastg
B- 4 Words/Phrases (Southeast
C-:4 Words (Plains) '

"E-13 Words (Pacific Northwest)
E-14 Counting in .Chinook p

"The Ways of Native Americans"

A- 1 Iroquois Longhouse C- 9 Honor Feathers

A- 9 Deer Button Game C-10 Picture Stories

C- 1 Tipi ] H- 2 Culture Comparisons
"Native Americans.of the Northwest Coast"

E- 2 Dugout Canoe

E- 7 Coppers
E- 8 Potlatch

/«E-IO Coos Hand Géme

Foods L
/

G- 1 Pemmican-

G-2 FryB

G- 3 Corn Bread

G- 4 Roasted Pumpkin Seeds

Southwest :

D- 2 Navajo Hogan

D- '3 Apache Wikiup

D- 4 _Pottery :

D- 7 Zuni Masks: Clowns

D-12 Throwing-Down-Sticks Game

Southeast
B- 1 Seminole Chickee ,

B- 2 Creek Village
B- 5 Counting in Cherokee

As a supp]emqpt‘to the discussion of Chief Joseph and the Nez Perce,
it is suggested that the film "I'Will Fight No More Forever" (F2121-
212A) be shown.
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- Ginn and Company
OUR WORLD ,

Cultures of Asia, Africa, South America-and Eurasia are covered
in this book. For a culture study, the following Text Activity
Guide may be used.

A unit on Indian culture should involve the basic needs of the

" “people and the resources as determined by environment.

A- 1 Iroquois Longhouse  E- 1 Plank Slab House

."A- 2 Birchbark Canoe F- 1 Eskimo Igloo

“B- 1 Seminole Chickee F- 4. Soap Carving
C- 1 Tipi H- 1 Pre/Post Testing
C- 2 Earth Lodge H- Word Search
D- 1> Pueblo H- Pioneer Letters
D- 2 \Navajo Hogan H- The First Thanksgiving
D- 3 Apache Wikiup H- 9 Hand Puppets
D- 4 Pottery '
AN

N

AN
\
\

O~

- \\\Pergrine Smith, Inc. bl

N\ OREGON!

\
\

The Indian subject mattgr for this text is inadequate and incor-
rect in the treatment of coastal tribes. It contains misinforma-
tion_and..absurd-statements that are misleading. - It should be
noted that the text author\uses examples of the Nootka Indians
and tribes north of the Columbia in an attempt to portray Oregon
coastal tribes. The chapters\concerning the Columbia Plateau
people and “the Indian way" arg very generalized. Other refer-
ences, many of theminaccurate, are scattered throughout the text.
It is strongly suggested that the\ following information be used
to correct the Indian content. Suggested Activity Guides follow
in order to present an accurate coastal Indian study.

\
e

L]

“The first people to 1ive in the New ::>1d were probaB]& from Asia . . .

Most 1ikely they came in small boats."

The early people who migrated to North Ameritca probably came
across a land mass between Asia and America. At that time, 50-60
thous:nd years ago,-there was no Bering Straitshand no waterway
from Asja. - -

The author is very general here. The ceremony with the salmon
is not indicative of any known coastal tribe.

The Nootkas of British Columbia are used as an example of ways
.of 1ife of Oregon Coastal Indians. None of the information is
accurate in its application to Oregon. Although it is true that
Oregon Coastal Indians were not primarily whalers, it was not

<

25




47, 48,
. 196

55

143

169

because . . . "Whale hunts were too dangerous." as.the text
states. Whale products were only a supplement to a rich abun-
dance of ava11ab1e foods .

The text states that the coastal Indians made a red cedar plank
house consisting of ". . . an inner framework a 4 an outer shell."
Nowhere on the Oregon Coast is this true.

Further, the text states that the Indian people removed the outer-
most planks and took them to a site along a fishing stream. This
js most absurd since each plank could easily weigh hundreds of
pounds. Temporary fishing shelters were often established, but
most often of grass thatch. Some tribes used a previously con?
structed plank house for temporary summer shelter.

Mentions totem poles. The tribes of the Oregon Coast were not

-totem pole carvers.

One of the "thought Questions" asks why the Indian girls did not
go-on a quest for a guardian spirit.. Indian girls of the Oregon
Coast did go on a spirit quest as d1d the girls of most other
Oregon tribes.

Only: the Warm Springs, Umatilla and Klamath Indians are mentioned
as still having a tribal government. Omitted were the Siletz,

Cow Creek, Celilo-Wyam, Chinook, Pajute, Grand Rhonde, Coos, Lower
Umpqua and Siuslaw to name a few (The latter three have the o]d-
est continual form of government on the Oregon Coast).

. "Recent_court. decisions have given Oregon Indians-back their fish-

ing rights. They are allowed to fish pretty much when and where
they please.” S

These statements are totally inaccurate! Recent court decisions
have given only the treaty tribes of the Columibia certain restrict-
jve and seasonal rights. In 1980, the Siletz of the Oregon Cvast
regained fishing rights within a certa1n area. No Oregon tribe

has regained the right to fish ". . . pretty much when and where
they please".

Any of the Text Activity Gu;des (Unit #) may be used to augment
Pacific Northwest studies.

Suggested suppliemental reé£1ng, The Indians of Western Oregon- Beckham,
Stephen Dow, Coos Bay: rago Books, 1977.




Macmillan Social Studies
SCHOOL FRIENDS
(Grade 1)

The text has no specific reterences to Indian culture. For an -
Indian unit study, the following Text Actjvity Guides are sug-
gested. I
A- Iroqueis Longhouse D- 4 Pottery
A- 2 Birchbark Canoe D- 7 Zuni Masks: Clowns
A- 3 Algonquian Feather  E- 1 Plank Slab House
Cape E- Cattail Weaving
B- Seminole Clothing E- 9 Totem Poles
C- 1 Tipi F- Eskimc Igloo .
C- Travois G~ Roasted Pumpkin Seeds
C-10 Picture Stories H-11 Drum
D- 1 Pueblo

Macmillan Social Studies
PLACES NEAR AND FAR

The text has no specific references to Indian culture. For an
Indian unit study, the following text activity guides are sug-
gested. , ] S

A- 1 Iroquois Longhouse D- 6 Grinding Corn

A- Birchbark Canoe E- 1 Plank Slab House
A- Iroquois Hats E- Dugout Canoe -

B- Seminole Chickee E- 7 Coppers

.. C~ Tipi E- Potlatch

C- Parfleche F- Snow Goggles

C- Shields G- Corn Biead

D- Pueblo H- Jewelry

D- Pottery

N

Lajdlaw Brothers
UNDERSTANDING OUR COUNTRY
(Grade 5)

The Indian-subject content in Unit Two is quite adequate. The
following Text Activity Guides may be used to supplement the
text. - . .

i




UNIT 2, CHAPTER 4:

1. Pacific Coast Indians - selected activities: Unit E
2. Southwest Indians - selected activities: Unit D

» 3. Plains Indians -"selected activities: Unit C ‘
4. Eastern Woodlands Indians - selected activities: Units A and B

Also suggested:

1. Alaska - use selected activities: Unit F
2. Selected activities from Unit H:

H- 1 Pre/Post Testing I~
H- 2 Culture Comparison
H- 5 Pioneer Letters
H- 7 The First Thanksgiving
bl . Follett Social Studies b
EXPLORING OUR WORLD: LATIN AMERICA AND CANADA

(Grade 6)

American Indian content is limited to a fictionalized story of
the Blackfoot (pages 44-49), Eskimos are the subject of another
story (pages 40-43). The fo]]ow1ng Text ACtll1ty Guides are sug- )
gesied for Indian culture studies. ) U

A unit on Indian culture should involve the basic needs of the
people and the resources as determined by environment.

- .
A- 1 Iroquois Longhouse D- 3 Apache Wikiup

A- 9 Deer Button Game D- 4 Pottery \j/
A-11 Words/Phrases E- 7 Coppers '
A-12 Counting in Ojibwa E- 8 Potlatch
B- 1 Seminole Chickee’ F- 1 Eskimo Igloo
C- 1 Tipi ; F- 2 Snow Goggles
C- 2 Earth Lodge H- 1 Pre/Post Testing
D- 1 Pueblo H- 5 Pioneer Letters
D- 2 Navajo Hogan H- 7 The First Thanksgiving

§ H- 9 Hand Puppets

.
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NORTHEAST

The usual mental picture of the Northeast and Great Lakes area is

one of birch bark canoes and the First Thanksgiving. however the en-

vironment is diverse, causing diverse cultures to develop.

kY4

The people of the coastal areas (Mains to the Carolinas) depended f‘
heavily upon fishing a;H other marine subsistence. The diet was sup- .
p]e&énfed by.the cultivation of corn, squash and teans. Along the mid-

i- Atlantic coast,dugoué canoes were used.along the coast and ‘waterwalls. : .@t
The familiar Northeastern birchbark was used inland and in the Great .

Lakes region. - .

\

The famous Iroquois League of Nét?ons was. formed in the 15th and . et
16tk cctury. The government of this League was used as a model for i

the Albany Plan, a forerunner of the United States Constitution.




. facTviTY ¢ Al |orave: k4. KEY:

§ CULTURE ‘ ABSS: Self, Communities, Envi- §
AREA:  North Easterm (Iroquois) _ ronments, Americans

0 Y FOLLETT: Exploring Our World

TTTLEi? Iroquois Long House , Latin America and Canada

- - GINN: Our People, Our Country

i Students w11} demonstrate knowledge of eastern %%%%%E%AN:

. % house types by construct1ng an Iroqu01s model

School Friends,

Places Near and: Far

MCGRAW-HILL: Exploring Com-

. - ) munities, Studying Cultures,
NUMBER OF T SKILLS: .Undertanding The United States,

! STUDENTS: . Investigating Societies

3 planning SILVER-BURDETT: Living In

8 groups of i ) man1pu1at1on Families, People and Resources,

4 cooperat1on . People and Regions, Peuple and
Places

} MATERIALS: © ' . JVOCABULARY: _

A f clay, coat hangers, ° }long house
) brown paper, pipe J Quonset hut
) cleaners

* 1. Choose flat surface to set up the viilage. A table or several firm boards would
be suitable. )

2. MWork the p1ece of clay into long, fat rolls. These W111 be pieced together to
correspond in measurement to the drawn rectangle. This is the base. (0pt1ona1-
use base ‘of styrofoam to same measurement).

. 3. Draw a rectangle 12" on the long side and 6" on the short side. This could be
} _ done by the teacher ahead of time. Draw one rectangle for each group. -

4. Place three U-shaped w1res evenly along the long S1des, reach1ng from one side
to another.

5. Pieces of brown paper strips, approximately %ﬂgﬁfﬁ
4" x 1" are glued horizontally to the frames aiong elay
to resemble bark. rous,

A&. Twist two pipe cleaners together - to form one ; Co
/////// long piece. Make three, of these for each :
— house. One end is placed in the clay base on - end P'“‘S
one side and brought up and over the house to ’ (one Laith doer)

Shaped +o f14
form the typical outside frame: v-shape

7. Glue the end pieces that have beenscut out of’
brown paper.

P N Ny o Y Yy o T e e e — — = — O S N N T VY Y o e e = - == — === g

DISCUESION: : ' K: . o
1. Why didn't the Iroquois use tipis? L-1ong house
2. Why were the houses so big? S-sticks
3. How do you think people would try to get a1ong with each
other living in the same house? i
/\ l 4. How do 'you think the work was shared?
’ LS -

s T




-

The Iroquois had a type of long house that influenced the styie
in a large northern area of the e;st. Average measurements for the
house were 60 x 18 fget and soft wobd poles formed the frame. Cover-
ing was of bark that had pegn over]appéd and often an outside frame
was added. ‘(The ubside down U-shape of the long hohse is today known

" @ + as Quonset hut. '
Families (all related) lived in "apartments" on each side of a

narrow hallway that stretched the enitre length of the house.

of o reatn W e
Y

e w—_ e . m mmem erm . mee e e ae - S LR
<
.
. - 1
) 1\
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f ACTIVITY ¢ A-2 lGRADE: K-3

E—
CULTURE

AREA: Eastern
) TITLE: Birchbark Canoe
} SUGGESTED INSTRUCTIONAL GOALS:

¥ KEY:

EABSJ: Others, Communities,
b Americans

 Students will make a canoe model of paper to
) demonstrate eastern water transportation (Wood-

Tands)
NUMBER OF | TIME: SKILLS:
STUDENTS:
1 class drawing
class period cutting
: sewing
MATERIALS: VOCABULARY:
3 of f-white construction |birch bark
) paper, scissors, yarn, |canoe
glue, paper punch,

y crayons

1. Copy pattern on folded paper.

2. Make "birch bark" marks on paper. +

) FOLLETT: Optional

3 GINN: Optional

3 LAIDLAW: Optional

g MACMILLAN: School Friends,

¥ Places Near and Far

§ MCGRAW-HILL: Discovering
Others, Exploring Communities,
Studying Cultures

3. Child cuts pattern. Use paper punch or pencil

to make holes as illustrated.

4. Yarn is used to sew ends together.

5. Insert three sticks and glue to resemble cross

pieces.

&« (2"»

Sew [-

4

vy

. ‘f‘}
\ ‘\ § 1\\ y‘l{f

Fold of paper T

" DISCUSSION:

1. Why do you think birch bark was used?
2. Why not some other tree?

3. How was the canoe made waterproof?

4

K:

C-canoe

. Why didn't the Indians of the Oregon Coast use birch

bark?

43
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The majority of bark canoes were madeﬂfrom birch. Elm was some-
times used but it is heavier and more difficult to work with.

After the tree was cut down, the bark was taken from the tree in
one piece; It was dampened to make it pliable and laid flat with a

weight on top. A frame for the canoe was then built, attaching the

bark by lashing it to the frame. Pitch was often applied to seams to

make the canoe watertight.

Turtie Design

44




f ACTIVITY ¢ A- |emoe: K-3

CULTURE . :
AREA:  North Eastern (Algonquian) ) 2§§§%ca§§]f' Environments,

g TITLE:  Algonquian Feather Cape ' g?kkgTTapt?gﬁ;?"a]

SUGGESTED INSTRUCTIONAL GOALS: 8 LAIDLAW: Optional
’ MACMILLAN: School Friends

d-Students will demonstrate knowledge of Algonquian@ MCGRAW-HILL: Learning About
? clothing by making a "feather cape" of decorated

} paper

} NUMBER OF [ TIME: SKILLS:
STUDENTS: .
. planning

cutting
coloring
glueing

b MATERIALS: . VOCABULARY:

. 1 class
g class period

} grocery sacks, glue, cape
g construction paper,
crayons

1. Each child should cut a grocery sack as in illustration.
2. "Feathers" from extra paper sacks should be cut out and colored. L

3. "Feathers" are glued in an overlap fashion on the cape.

BEHOOOOOOOOOOCOC

DISCUSSION: K:

1. Would you wear this cape everyday? Why or why not? A-Algonquian
2. Where would the A]gpnquian people get feathers? F-feather
C-cape
— \\.




I /" For special occasions the early Algonquian wore highly deco-" I ,

. rated clothing. A soft hide was “used in the form of a cape. On

the hide were placed overlapping rows of feathers (wild turkey).

Occasionally, some of the feathers were dyed, but most often ”

the feathers were kept the natural color.

~

A

.u’m

IROQUOIS DRESS DESIEN
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ACTIVITY ¢ A-4 |GRADE: K-3

KEY:

CULTURE
AREA: North Eastern (Iroquois)

ABSS: Self, Americans
§ FOLLETT: Optional

§ TITLE: Iroqyois Hats

GINN: Optional
LAIDLAW: Optional

) SUGGESTED INSTRUCTIONAL GOALS:

;

MACMILLAN: Places Near and Far |
MCGRAW-HILL: Exploring '

} Students will make Iroguois hats to demonstrate Communities
} a variation in Indian head gear

SBSS: Living in Families,

Living in Communities

) NUMBER OF | TIME;/ SKILLS:
) STUDENTS: / designing
{ J1-class cutting
§ class period sewing
‘ drawing
} MATERIALS: VOCABULARY:

) brown construction paper, j gus-to-weh
p crayons, scissor, glue

...........................................

Cut a strip of paper 1" wide. Méasure to fit loosely around child's head. Glue

together to form a band.

Two other strips are used in a criss cross fashion to go over head.

Use %" strips to cover the base of the hat in a circular pattern.

Draw a feather from paper and color it.
several feathers over-lapped to cover entire hat .

Attach to top of hat. (Can also have

DISCUSSION: K:
1. Why do you think hats were worn? 1-Iroquois
2. Who do you think made the hats, men or women? H-hat

47
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Lrae

P

The Iroquois called their headgear "GUS-TO-WEH" meaning "real

hat". The women used hide as a base and a variety of featiiers were
used for decoration. Fur o'r deer hair was also often used to deco-
rate the rim. Some hats were worn everyday. Others, more highly

decorated, were used for ceremonies only.

N\

IROQUOIS DRESS DESIGN
//

48 - \\
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ACTIVITY ¢ A-5 IGRADE: K-2 } KEY:

CULTURE 0 ABSS: Others, Communities,
AREA: North Eastern Americans

TITLE: Wampum Belts Peey: | Optional
GOALS: LAIDLAW: Optional
1 SUGGESTED INSTRUCTIONAL GOA MACMILLAN : Optiona]
3 Students will demonstrate knowledge of the mean- MCGRAW-HILL: §5glgrlna

} ing of wampum belts by making a model Communities, Understanding the
; United States

SBSS: Living in Communities

} NUMBER OF | TIME:. SKILLS:
} STUDENTS:

; 1 class design
) class period imagination
' manipulation

8 MATERIALS: VOCABUL ARY:

wampum
whelk
conch

quahog

b salad macaroni, string,
) giue, paper

1. Dye half the macaroni a dark brdﬁn or black color. Leave the other half the

natural color.

2. Give each child a thick piece of paper (6" x 12") and some macaroni "beads".

3. Class should make up several meanings for certain patterns of dark and light

beads. Donot use many "picture writings", but instead, use symbols-for exampie:

4. Children will glue macaroni to the paper in a design, standing the macaroni on

1'1:5&'[(1@@._~ Paper should be kept flat until dried.

5. Wampum belts caHNBé'§Tven»onwg§gh§nged.

—

- BOPORORO0OEOODOR0CON0ORRR000E

DISCUSSION: I SV _
1. What does wampum mean? ) C~conch T
2. Why were the belts a good item to give?

A-5




Wampum is a word derived from WAMP (white) and UMPE (string of

beads).

1. Wampum was made from the white part of the conch shell,
and the whelk shell with the dark quohog thé most highly
prized.

2. Giving of string wampum belt$ was a custom among the
Algonquians and Iroquois. It was given or exchanged as
a gift or a binding token of agreement. ,efore the
Europeans arrived, Eastern Indian people never thought of
wampum as money or a purchasing agent. However, when the
colonists realized how highly prized wampum was among the

tribes, it was quickly adopted as a medium of exchange.

T
I R .;

2AMPUM  BELT  DESWN
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ACTVITY ¢ A-6 |

CULTURE ) , 3 ABSS: Communities, Americans
AREA:  North Eastern (Iroquois) ) FOLLETT: Optional .

.TITLE:  Cornhusk Masks : Eﬁ?giAw?urogi?o:§1

SUGGESTED | GOALS: MACMILLAN: Optional f
1 TED INSTRUGTIONAL ‘s 3 MCGRAW-HILL: Hnderstanding the §
§ Students will demonstrate knowiedge of eastern ¢ United States
} masks by constructing a model SBSS: People and Resources,
, People In The Americas

} NUMBER OF | TIME: SKILLS:
§ STUDENTS: |

§ class 1 class design
period  |manipulation

VOCABULARY:

weave
husk

N
\

1. Tear husks into strips about %" wide.

2. Weave in _criss cross pattern using 18-20 strips each way. Trim to circular
shape.

3. Secure ends ﬁf weaving with twine.

5. With paint, draw a circle Jor one “face". Paint facial features depicting moods
(happiness, sadness, anger, etc.).

5. Secure on face with string.

i AN

A
4

L4

BOODOOOOO00 o e o A i e g G s O P e T G g G G G 0 SN (IR, LSS, FRY IS LRI I IO OO OO OO OO OO0 ORI

DISCUSSION: K:

1. Why do you think masks were used? F-face
2. Why were cornhusks used?




b 3
K3

/
' The Iroquois used basically twb‘types of masks. One was carved
of wo;d. often in a living tree. The other type was woven or bra{ded
of corn husks. Only certain people belonging to the Husk Face Society
were aiiowed to wear the masks. They were symbolic to represent spirits

or attitudes during ceremoniais. : r




e
ACTVITY »  A-T GRADE: K-3  »  JKEV:

22:!: North Eastern

TiTLe:  Cradleboard
EEREE——— .
SUGGESTED INSTRUCTIONAL GOALS:

Optional'For A1l Texts

St.udents will demonstrate eastern methods of
carrying babies by constructing a modal .

cradieboard
NUMBER OF ~ [TiMe: SKILLS:
STUDENTS: 1 class cut}:in]g e
manipulation
class period lacing
< imagination
MATERIALS: - VOCABULARY:

heavy paper, scrap
material, heavy string,
paper punch

1. From heavy paper cut a 7" x 15" rectangle. Round the ends.
2. Cut a strip 2" x 15" from the heavy paper.

3. Lace the strip to the base as in illustration. This is the bow-shaped head pro-
tector. ’ :

4, Attach clotb 10" x 12" to three sides by lacing through punched holes. Cut
cloth down middle. '

5. Secure. cloth by lacing throdgh cut holes (illustration).
. /

SVOBOS B e
DISCUSSION: , K:
1. Do you think the baby would be comfortable? * ] C-cradleboard
2.- Why was the hoop put over the top of the board? D-dol1

53 | A7




~

Most tr:ibeé used a board carrier to carry the babies. Because
many tri'bgs moved often or mothers gatherd f.» 1 away from the village, .
. the babies had to have a secure means of transportation (the babies o
= were wiapped in thé board to gi;le them the feeling of security).
Typical of many cradleboards is the U-shaped arc above the baby's

head. This was essential to -protect ‘the baby in case thz board ‘fe"l'l. Lt
N - It was also a place to hang toys for amusement.' - . |
Woodlands people made the boards of wood and hide with the typ'ic?'l . “"'
-head protect6r. ) - ¢ N\

/
i <

' . |
00 -
. Deer Symbol . 4
e 4 |
» ~ ~ |
A-7 ' 34 - .




ACTIVITY ¢ A-8 GRADE: K-4

CULTURE -
AREA: North Eastern

) ABSS: Self, Americans
§ FOLLETT: Optional

§ GINN: Optional

¥ LAIDLAW: Optional

SUGGESTED INSTRUCTIONAL GOALS: ) MACMILLAN:  Optional
‘ b MCGRAW-HILL: Learning About

. TﬂlE:' Corn Husk Dolls

} Students will demonstrate knowledge of Indian ) People

d MATERIALS: VOCABULARY:

3 corn husks, yarn, scrap | husks
) material

} dol1s by making a dol1 of corn husks. § SBSS:  Living in Families
0 NUMBER OF | TiME: SKILLS: :
} STUDENTS: . :
: ) . 1 class manipulation :
§ class period planning ;
! ' ) design :

------------------------------------------ SO
1. Husks can be bought in the specialty section
of supermarkets or use dried husks from home.
2. Tié‘several together in the following manner.
(I1ustration)
3. Material is used for outfits. ‘wead” 16
folded over

thore +3m3

i ~ N
Arms are
me  WNserted
between
bod\j
Lagers

PP DO STIOOO OO OOROOOOOOC <> = FHOOOOOC 20O o=~ = — =]
DISCUSSION: K:
1. Why were corn husks>used? D-do11
2. Before cloth was made how do you think the dolls were C-corn
dressed?

(Wi
i




Children of all cultyres used dolls of some type. Again, the
environment dictated the styles. For the north eastern people who
cultuijvated 'com,)the husks made ideal dolls. Skin and fur were of-

ten used to dress the dolls.

Sun Design

(4]
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d ACTIVITY » A-9

CULTURE
) AREA: Eastern
} TITLE:  Deer Button Game

j SUGGESTED INSTRUGCTIONAL GOALS:

E Student will demdnstrate knowledge of a Seneca
b game by playing the Deer Button Game with

E KEY:
§ ABSS: Optional
h FOLLETT: Exploring Qur World

§ Latin America and Canada

8 GINN:  Our Country

) LAIDLAW: Optional

) MACMILLAN: Optional
'MCGRAN HILL: Learning About
aPeop]e, Understanding The

1c1assmates JUnited States

k

$ SBSS: Living in Communities
NUMBER OF | TIME: SKILLS:
STUDENTS: .
1 class counting
2 at a time | period cooperation
1 ] interaction
MATERIALS: VOCABULARY:

red beans, white beans
8 o buttons, felt tip

OO OO OO OISO OO OOOOOOOOOOOOOOOLODE

pen
1. A "kitty" is set up of 20, 50 or 100 red beans.
2. Eight white buttons or white beans are marked on one side with black felt pen.
3. Buttons are gathéred in the harnd and dropped.
4, Scoring:
5 black sides up = take 1 bean from the kitty g
6 black sides up = take 2 beans from the kitty
7 black sides up = take 4 beans from the kitty
8 blrck sides up = take 20 beans from the kitty
5. If less than 5 turn up, player loses his turn. As long as he wins, he may con-

tinue to play. Piayer with the most beans wins when the kitty is empty.

SOTCOOOCOOOOOOC DOOOCOOROOOOOOOOCOOOOOOOOO0K

DISCUSSION:

b

n




Indian games generally are of two types: (1) games of chance
or (2) games of dexterify and skil?l,
Children played many games and used many toys common among all

cuitures; tag, hide and seek, tops, hoops and "marbles".

Often children used models of the things they would be using as
they grew older such as bows and arrows, spears or cradleboards.
Games of dexterity were valuable in learning manipulation and

calculation skills necessary for the adult world,

Y
|

Dress Desgn
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P TITLE:  Willow Hoop Game
) SUGGESTED INSTRUCTIONAL GOALS:

f Students will demonstrate knowledge of a North
) Eastern Woodlands game by playing the Willow
Hoop Game with classmates :

)
|
|
[
i
U
t
1
1
U
I
1
1
[
'

ACTIVITY ¢ A-10

KEY:

CULTURE

AREA: North Eastern

b ABSS: Optional
FOLLETT: Optionat

GINN: Our Countr
LAIDLAW: Optional

MACMILLAN: Optional
MCGRAW-HILL: Discovering Others
SBSS: Living in Families,

People In The Americas

} NUMBER OF | TIME: SKILLS:

STUDENTS:

1 class counting
¥ groups of period coordination
- cooperation

MATERIALS: VOCABULARY:
) four popsicle sticks, willow
§ willow stick, string hoop

1. Soak a willow stick until pliable. Bring the two ends together and tie in a

circle with string.

2. Rules:

Lay hoop on‘f]gnr&\\\\

4

a. Child takes four popsicle sticks and walks 4-6 (4-8) paces from the hoop.

b. Child then turns his back to the hoop and tosses one stick at a time, over
shoulder, trving to land each one inside the hoop.

c. Same is won by person throwing the most sticks inside the hoop.

DISCUSSION:

J/

A-10

n




s

O §A-10 -

Indian games generally are of two types: (1) games of chance
such as dice or guessing or (2) gépes of dexter%ty and $kill.

Indian children played many games and'u§ed many’;oys common
among all cultures; tag, hide and éeek,;tdag, ﬁoops and "marbles".

Often children used models of the things they would be using

as they grew older such as bows and arrows, spears or cradleboards.

Games of dexterity were yaiuab]e,%n learning manipulation and

calculation ski]T§ necessary for the adult world.
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ACTIVITY » p-11 IGRADE: K-6 " R KEY:

{

CULTURE 8 ABSS: Self, Americans

AREA: _ North Eastern FOLLETT: Exploring Our World
i ‘ d Canad

TITLE:  Words/Phrases Latin America and Canada

) SUGGESTED INSTRUCTIONAL GOALS:

) , : Optional
 Students will demonstrate knowledge of word ) MCGRAW-HILL: Discovering Others,
) sounds in the north eastern Indian languages ) Learning About People, Under-

standing The United States
Living In Communities

) NUMBER OF | TIME: SKILLS:
STUDENTS:

variable pronunciation

VOCABULARY:

’

LALGONQUIAN

1. Keminno-lav-nuh? (How are you?)

2. Ah-wan-ain;iau-we-yun? (What is your name?/Who are you?)

QJIBHA

1. pe-na-she (bird)
2. te-be-ke-sis '(moon)
3. no-din {(wind)
HOHAWK

1. ta-or-lund (wind)

2. ke-law-quaw (moon)

3. oche-erle (fire)

DISCUSSION: , K:




Indian 1anguage§ contain many dialects and pronunciation dif-
ferences even within a few miles, often, many words are used for the
same object. The words gi\;en are only examples and are not to be
taken as the sole mean:ing or pronunciation for a word. Saying the

words giVé’gfufdeihfS ‘a feel for différe'ri'cés in language and an appre-
ciation of the diverse Indian lingu'istic_ groups. .

Nertheastern Desion




_____________

) AREA:

) CULTURE —
North Eastern

IGRADE: 1-6

b TITLE:

Counting in Ojibwa

U
+

) SUGGESTED INSTRUCTIONAL GOALS:

E Students will demonstrate knowledge of counting
in 0jibwa

NUMB

! STUDENTS:

ER OF |TIME:

SKILLS:

pronunciation

MATE

2.

3.\
4.

W 0O ~N Oy O

- 10.

DIsCuU

\ ) class variable

RIALS:

ba-shik

ﬁeensh

nis-we

ne-win

né;nun
niﬁYgod-wasﬂwé
nisﬁrwas-we
shougiwe

shang-as-we

me-dasﬁwe

SSION:

VOCABULARY:"

§ Latin
2 GINN:
} LAIDLAW:
} MACMILLAN
0 MCGRAW-HI
B United States

ABSék\ Optional
Exploring Our World

America and Canada

gr People
Optional
Optionail

Understanding Th

A-12




Indian languages contaih~many diaiects and pronunciation dif-
ferences even within a few miles, often, many words are used for the
same object. The words given are only examples and are not to be .
taken as the sole meanihg of pronunciation for a word. Saying the
words give students a feel for differences ia language and an appre-

ciation 5¢ the diverse Indian linguistic groups.

Rock Parnti nq (Nor*h.usﬁ)
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. © " SOUTHEAST
]

Many t1mes the Indian' cultures of the Southeast are overlooked or
— goneralized andggroug_ into other culture areas. However, within the . ,'_,_;
' Southeast f]our1sLed large and powerfg] groups such’ as the Creeg and '
Cherokee. | ' ‘ "o
Various forms of housing existed ranging from adobe-hut style of
\ the early Creeks to the palmetto thatch houses of the Florida tribes.
T The Seminole is one of the better known tribes.of the area. This
groun is a composite of several tripes who migrated southward to Florida.
In adapting to the environment, lifestyles changed to dgve]oping into the
o Seminole.traditions we know today. |
In the preéent area of northern Louisiana once lived a large culture
qroup known as phe Natchez. The people weré temple builders whose archi-

tectural feats rivaled those of central America. In contrast, the people

of the Ohio and Mississippi Valleys built mound structures (snake effigy
mound, for example) and ‘developed a commerce system that'encompassed the

area. It was in the Southeast, on the Atlantic coast that the earliest

known pottery was developed. . f

~

The Southeast still remains an area rich in cu]ture that should be

exp]ored in order to appreciate yet another deve]opment of Indian lifestyles.
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ACTIVITY ¢ B-1 lGR'AoE: K-6" KEY: ) ~

CULTURE - . » § ABSS:  Selt, Communities,
3 AREA: astern el 3 Environments, Americans
e ' : ) FOLLETT: Optional :
} TITLE: Semjno]e Chickee d GINN:  Our world, Our Country
SUGGESTED INSTRUCTIONAL GOALS: - } LAIDLAW: Optional

) MACMILLAN:- Places Near and far ¢
) Students will demonstrate knowledge of Seminole b MCGRAW-HILL:™ Discovering Others,§
} house types by constructing a model of a chickee ¢ Exploring Communities, Studying §
; , g Cultures, Investija;tinﬁomeﬁ‘es” -
‘ . ¢ SBSS: Living In Families, '
) Living in Communities, People -

} NUMBER OF |TimE: SKILLS: and Resources, People In Regionsy
) STUDENTS: : People and Places, People In Theg
l 1 class manipulation Americas ;
l grouef of period design - '

} clay, cardboard, string,]chickee’
) straw or dry ggzés, thatch
¢ small dowels o : :

! MATERIALS: VOCABULARY: I
: i

g]ant

......................................................................

1. Place clay bases according to illustration.
Punch holes in cardboard (8"x 12"). Insert poles.
Wrap string on underside of poles to keep platform from slipping down.

2.
3.
4. Tie cross poles.
5. Put thatch 6f 10" x 14" cardboard roof with glue.
6.

Attach roof by glueing to tpp‘frame.

N ./ '
. Bend cardBoard 1n . s T\. M

/s
hatf tengthwis e

DISCUSSION: ) K:

1. Why would this type of house be perfect for the area? G-grass
2. Why do you think the floor would be raised?

ba~ & B-1
. /
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The Seminole people originally lived within the Creek Confed-
eracy far to the north of Florida. When slaves were in demand to
work the early colonist plantations, Indians were often captured
forﬂihis purpose--to bypass E?e cost of buying black slaves. Con-
sequeni]x, many tribes such as Creek and Hitchiti moved south to
Florida to become the Seminole. When Florida land came into Hemand,
many Seminole were taken éo reservations in Oklahoma, but several
hundred escaped to.the cypress swamp of the Everglades.

The environment dictated a new liféstyle for the Seminole. They
Aeveloped a hodse typé called a chickee. It was built on poles, with
a raised floor (to deter snakes and small animals) and had o side
walls., The roof was thatched palmetto leaves which would shad the
rain. Because of the warm climate, the primary use of the chickee

“was for sfeeping. Village activities centered around main cooking

and focd preparation areas.
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) ACTIVITY »  B-2 IGRADE: 1-6 EY:
CULTURE ] ) .
AREA: Eastern ABSS: Others, Americans

' FOLLETT: Optional
TiTLE:  Creek Village : Ei?giAwgurOSi?glgi Our Country

i SUGGESTED INSTRUCTIONAL GOALS: : Optional

s ® MCGRAW-HILL: Learning About
Students will construct a Creek village model to §
demonstrate knowledge of the Creek

NUMBER OF | TIME: g SKILLS:

STUDENTS:

groups of 2 class manipulation
4 periods imagination

MATERIALS: VOCABULARY:

clay 1 courtyard

dried grass '

short sticks

B OO OCICOC OISO OOOOS NN NI I I IS CI L CIHEIEI A D N O OO OO OO O OO0 OO0

1. Each group should make a flat, square slab of clay approximately 4" x 4",
2. An opening is cut in one side for a door.

3 ‘Lay three or four limbs across the top as "rafters".

4. Place bunches of dried grass across the limbs for a roof.
5

A%raﬁge in a village setting around a central courtyard.

DiISCUSSION: K:
C-creak
1. How is the village the same as a modern town? How is it
different? ;
2. Do you think they had any problems?
g — B-2
L /0




The éar]y Creek people often made the dwellings of a clay mate-
rial. The houses were square, wi;h a small opening. The roof was
of thatched canes.

QOuses were arranged a]oﬁg "streets" which led to a central
neefiug place or courtyard. The courtyard contained the public build-

ings for meetings and ceremonials.

Mississippian Destgn

B-2 ' 71




f ACTIVITY +  B_3 |GRADE: K-4

b CULTURE ABSS: Self, Americans

! AREA: Southeast ) FOLLETT: Optional

; ) . 8 GINN: Optional

) TITLE: Seminole Clothing . 0 LAIDLAW: Optional '

} SUGGESTED INSTRUGTIONAL GOALS: § MACMILLAN: = School Friends

MCGRAW-HILL: Explorina Com-

Students will demonstrate a knowledge of Seminolegmunities .
) clothing by making a mode) of paper SBSS: Living In Families,

i Living ITn Communities
} NUMBER_OF | TIME: SKILLS:

! STUDENTS: _

; . design 8
8 class 1 class -

: . period imagination

! MATERIALS: VOCABULARY: !
' )
) calored paper, crepe Seminole 5
) paper, glue :
' )

- (€ (0, 0, £ (0, = (B, O AL CI I I OO OO ) S S N IO I A e N D D OO OO O OO OO OO000R

1. Use pattern (enlarged).
2. Cut strips of colored paper or crepe paper.

3. Glue in a circular fashion to skirt and
shirt.

4. Models may be used with the Seminole
chickee.

DISCUSSION:

1. Would this type of clothing be warm? S-sew

2.. Who do you think would make the clothinc? D-dress
#

oo
(o)
1
(%)




The Seminole devised a patchwork method of sewing clothing after
contact with European traders.

Fabrics of many col~rs were cut or torn into several narrowstrips.
These were sewn together in horizontal bands with narrow rows of solid
color between rows of decorative stripes or designs.

Both men and women wore this fype of clothing design in shirts,

jackets and longﬂflowing_skirts.
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KEY:

§ ACTIVITY ¢ B-4 lGRADE: K-6

b CULTURE

 AREA. South Eastern 7 ABSS: Self, Americans

FOLLETT: Optional .

GINN: Our People, Our Country
d LAIDLAW: Optional

8 MACMILLAN: Optional

) MCGRAW-HILL: Learning About

} People, Understanding The
b United States

P TiITLE: Yords/Phrases

i SUGGESTED INSTRUCTIONAL GOALS: \

| Students will demonstrate a knowledge of word
sounds in the Muskogean language ‘

NUMBER OF | TIME: SKILLS:
STUDENTS: :
: variable pronunciation; -

class

MATERIALS: VOCABULARY:

CREEK
1. tin-it-kee (thunder)

2. hos-kee ~ (sun)

3. his-see (friend)
4., fus-wa (bird)
CHOCKTAW |

1. ni-tak (day)

2. hu-shi (bird)
| 3. na-cho-ba  (wolf)
. .

0-pa . (owi)

OO OOOOLOOOOLC PO
' DISCUSSION: )

-




Indian languages contain many dialects and pronunciation dif-
ferences even within a few miles, often, many words are used for the
séme object. The words given are only exampl'es and are not to be
talsen as the sole meaning or pronur;ciation for: a word. Saying the
words give students a feel for differences in language and an appre-

ciation of the diverse Indian linguistic groups.

&

ARKANSAS
Pottery Design




ACTIVITY ¢ B-5 IGRADE: K-6 KEY:

CULTURE AB3S: Americans
. AREA: South Eastern FOLLETT: Optional

f TiTLe:  Counting in Cherokee GINN: Our Pcople, Our Country
’ : Optional
) SUGGESTED INSTRUCTIONAL GOALS: ° ) MACMILLAN: Optional

. . ) MCGRAW-HILL: Understanding The
) Students will demonstrate a knowledge of counting g United States

in Cherokee

§ NUMBER OF | TIME: SKILLS:
STUDENTS:

d class variable pronunciation

§ MATERIALS: . VOCABULARY:

sar-quoh

tar-lee

chaw-ie

ner-kee

his-kee

su-tah-lee >

gar-le-quoh ;
choo-na-lah - f
law-na-lah ‘

lar-too - .

QUOUONOOIPEWN -

e

—

‘ DISCUSSION: K:

-5




Indian languages contain many dialects and pronunciation dif-

ferences even within a few miles, often, many words are used for the
same object. The words given are only examples and are not to be
taken as the sole meaning or pronunciation for a werd. Saying.the

words give students a feel for differences in language and an appre-

’r

ciation of the diverse Indian linguistic groups.

Florida ?o-H»crg Design
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PLAINS ° o © 1
& o N -

Hollywood has giv@p the people of the Plains an often false ap-

»n

. .
pearance. The typical “Plains Indian" rides a-horse, lives-in a tipi

and hunts buffalo. This is true only of a féw Plains culture groups.

77T

In réa]ity, there were ﬁore fami.ly cultwres in the area than
those who were nomadic. The prairies are often included in a study
of the Plains and most of the prairie people were agriculturists.
- The Arikira of this area grew corn and developed seven distinct vari-
eties that are still-used by farmers in the United States and Europe. v
The majority of the housing was permanent. Many tribes such as
the *tandan, lived in ecarth lodges. Others u;ed sod house€sy, barkjcoéered
lodges anékzhatched roofs. Tipis were used by the non-farming Plains
Indians such as the Sioux, who foliowed the buffalo perds and needed “
mobility. The tipi provided a movable house for a nomadic lifestyle.
Long beiore white contact, the people of the Plains experienced
considerable movement due to changing wéather, wars between tribes,
and general conditions. Perhaps the most dramatic change occurred
with the cpming of th® horse. The advantage of speed and ability to

N
travel longer distances were major reasons for changing lifestyles on

the Plains.

T T T




§ ACTIVITY ¢ C-1 |GﬁKoE: K-6 - KEY:

§ CULTURE . ABSS: Self, Communities,

} AREA: __ Western Plains ® Environments, Americans
. . . . ’ FOLLETT: Optiona

: 11RLE' Tipi GINN: OQur People, Our World,

f SUGGESTED INSTRUCTIONAL GOALS: .
: \ ‘ 0 LAIDLAW: Optional

! Students will demonstrate knraiedge of tipi ) MACMILLAN:  School Friends,
construction by making a model

NUMBER OF | TIME: SKILLS:
STUDENTS: design 5 -
imagination Living In Families,
coloring People and Resources, People
lacing
MATERIALS: VOTABULARY:
paper (as per pattern), | tipi
§ crayons, scissors,

) string, paper punch,
16-12" thin dowels

. , 1 clnss
class peyiod

1. Studentswillcut out tipi patterns (illustration).
2. Tipis aﬁe colored with designs.

3. Lace witﬂ string on straight sides that have been slightly overlapped andholes
punched.

4. Tie three poles together.

5. Lean all but two against outside by glueing togetherand slip tipi over pole
frame.

28 € L0 e AT NI I I IO IO D I O I OO OO DO OO ON OO OO OO OO OOOOOOOOOOOOOOLOOOOOLLELRERTIWE

DISCUSSION:
} 1. Why were buffalo hides used? L-lace
i 2. Why was the tipi made so it could be moved? S-skin




Tipi: Sioux language. TI (to dwell or live) PI (used for).

Conical houses occur in many parts 6¥/the world, however, the
Plains tipi reached a point of canstruction excellence that far ex-
ceeded any other tipi-type dwelling.

\Basic construction of the tipi begins with three poles (some-
times four). lashed together. These are usually 20-30 feet long.
After the triﬁbd\is in place, 15-16 additional poles are added in
a precise manner. The fin&l po]é, the "1ifting pole", has the tipi
cover attached to the‘fop<\ As this is put into place, the cover can
be brought around to cover all the poles. The front opening was
joined by wooden pegs. Smoke flaps were a necessity and these were
regulated by being attached to two additional poles. Contrary to
popular belief, the tipi qges not stand §traight up and ﬁown, but
rather, is tipped slightly to allow the easier escape of smoke and
to prevent rain from coming directly down the middle.

Many variations of the tipi existed throughout the Plains. Be-
fore the use of horses, tipis-were smaller and made of buffalo or other
animal hides. The horse =nabled tribes éd move longer, heavier poles

and heavier hide covers. With. the disappearance of the buffalo, canvas

was used by the tribes.

Modern tipis are often 18-20 feet in diameter and are covered with

canvas.

_OMAHA DEsieN
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" § AREA:

...........................................................................

ACTIVITY ¢ C-2 ¢

lGRAD& 1-6

b CULTURE

Eastern Plains (Mandan)

KEY:

§ ABSS: Self, Communities;

: TITLE: Earth Lodge ,

¢ SUGGESTED INSTRUCTIONAL GOALS: .

b Students will demonstrate knowledge of a Mandan
b earth lodge by constructing a model .

- ESBSS: «iving In Families,
' Nuzasn OF |TIME: SKILLS: ¢ People and Resources, People In

STUDENTS: cooperation ) Regionss. People and Places,

groups of geﬁ}§3§' planning § People In The Americas

4 - manipulation
| design

MATERIALS: VOCABULARY:
) baloons, paper mache, lodge
) tempera paint

Al

Optional
: QOur People, Our Worl
8 LAIDLAW: Optional .

) MACMILLAN: Optional
E ploring Cum-

MCGRAW-HILL:
munities, Studying Cultures, {
Understanding The United States,
Investigatina Societies

1. Choose a village site - a flat board or tabletop. Cover with dry dirt.
Cover baloons with paper mache.

2
3. When dry cut in half to make two cup shapes.
4. Cut an entrance door.

5

Paint brown (fine dirt and dried grasses may be sprinkled over model when paint

is wet to give a more real look).

6. Put in the village site and slightly mound dirt up sides.

\
\Wv > : HIOOOOOOOOOOONOOOOOOOO000
“DISCUSSION;, - S K -
1. Do ’Bu thirk the Mandans had to move often? L-]odge
2. Why would this be a parfect house for flat prairies? e
§2 c-2.




A circular frame of poles is the feundation for the Mandan earth
lbdge; Cross pieces formed a slightly roﬁnded roof. Dried grassas
were thatched together and attached to the roof poles. Dirt and sor
were ihen placed over the thatch. The sod would continue to grow
forming a thick mass of rcots that was excellent for temperature con-

trol. .

”véeveral related families lived in each lodge.

Plains Thunderbird design
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) ACTIVITY #  C-3 IGRADE: 1-6 KEY:

} CULTURE ) ) ABSS: Others, America:s
5 AREA: Plains (Mandan) (H1 datsa) FOLLETT: Optiona‘l;

: . GINN: Our People
- T”}E' Rullboats LAIDLAW: Optional

) SUGGESTED INSTRUCTIONAL GOALS: MACMILLAN: Optional

MCGRAW-HILL: Exploring Com-

) Students will demonstrate knowledge of Mandan munities, Understanding The
transportation by constructing a model bullboat § United States

SBSS: Living In Families,
People In Regions, Peoole In The

NUMBER OF | TIME: SKILLS:
STUDENTS:

class

Americas

1 class manipulation
period design
cooperation

MATERIALS- VOCABULARY:

thin Alder (or softwood) ] hoop
y 12" & 22", brown crepe | weight

3 paper 14" x 14", twine,
5 glue, pops1c1e st1cks

1. Cut limbs to 12" (should be smaller than pencils in diameter). Soak 24 hours,
then peel bark.
' 2.‘ Fofm one longer 22" 1imb into a hoop. Tie with twine.
3. Carefully bend four limbs to form cup shape.. Attach each to hoop eve ly.
4. Using a large sheet of brown crepe paper 14" x 14", stretch-it over outside of
frame. Attach to top hoop with glue.
5. Attach a buffalo "tail" made of heavt paper
to hoop. To this attach a small piece of
1imb or bark (for weight).
-6. Use popsicle sticks for paddles.
b
Lo
DISCUSSION: K
1. Why didn't the Mandan make the boats of wood? H-hoop
2. Why was the buffalo tail left on the hide? T-tail

c-3
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Mandan women used bullboats to carry trade goods to nearby vil-
lages on the Missouri. Suitable trees were scarce so the people used
an available item: buffalo hide.

A willow frame was made and a buffalo hide was stretched over it,
making the boai a rounded shape. The tail of the buffalo was left on
the hide and a weight such as wood was attached to keep the boat from
spinning. The boats were light weight and there was Tittle problem
with water seepage. When not in use, boats were stored on top of the -

v domed roofs of the Mandan lodge.

Yorcupine Quitlwerk Design
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ACTIVITY # (-4 | iGRADE: K-6 KEY:
CULTURE lai ABSS: Others, Americans
AREA: _ Plains FOLLETT: Optional '
. . Travois ) : Optional
TITLE: Vo1 - R LAIDLAY: Optional
SUGGESTED :NSTRUCTIONAL GOALS: . §MACMILLAN: = School Friends
, 0 MCGRAW-HILL: Exploring Com-
~ Students will demonstrate knowledge of .Plains unities

transportation by making a travois model BS>: Living In Families,
) iving In Comnunities

NUMBER OF [ TIME: -§ SKILLS:
STUDENTS: |

1 class manipulation
class period .
o . .

MATERIALS: . VOCABULARY:

sticks, cloth, giue travois

1. Two sticks are used for each travois.

2. A strip of cloth is placed between ‘the sticks
for the carryifg surface' this is glued to
the sticks. (resembles modern "stretcher")

3. The sticks can be attached to each side of
X play horses.

BOOOOOODOCOLOOCOOOCOOOODNOOOO0ORC

~ DISCUSSION: K:

1. How was the travois pulled before the use of horses? T-travel, travois
2. What was loaded on the travois?




The Indian people did not use the wheel. The Plains Indians, I
in the necessity.to follow game, devised a method to carry house- 7
hold 1tems Two t1p1 poles were tied to a dog's shoulder harness.

e TR h1de stretched between the poles was used as a carrying rack.

With the later use of the hor;se, large; travQis were used and larger

loads could be carried.

S|V DESIEGN




§ ACTIVITY » 65 IGRADE: K-5 KEY:

b CULTURE } . - ABSS: Self, Environmeﬁts,
§ AREA: Northern Plains (Dakota) Americans
I s i ' ; FOLLETT: Optional

TITLE: N1nter§Caps GINN: Optional

! SUGGESTED INSTRUCTIONAL GOALS: LAIDLAW: Optional
. i MACMILLAN: Optional

Students will demonstrate a knowledge of Dakota § MCGRAW-HILL: Learning About .

headgear by making a model winter cap of paper People
gear by ? g P pap SBSS: Living In Families

i S

NUMBER OF ]TIME: SKILLS:
STUDENTS: j :

i

1 class folding
class jperiod _Jdesign
/

MATERIAL§7' VOCABULARY:

large pieces of brown or|Dakota
) tan paper 12" x 12",
) craybns, scissors, glue
§ string

1. Fold paper in half. Glue or staple one edge (cverlapped slightly).
2. Add feathers to top (cut from paper and color).
3. Attach striné to front edges for tie.

¢-5

Feld

I
stap e

[T

DISCUSSION: . K:

1. What do you think the caps were made of? C-cap

2. Why would feathers be put on the cap? ; g-bakotah
' ] -SNOwW

e - S S




C-5

.
A4

The bitter cold winters of the Northern Dakota area demanded
clothing for warmth. The Indian people wore skin clothing, often
with fur, and warm fur-linad boots or moccasins. Winter caps were

worn when hunting or anytime the weather was very cold.

Bendwsrk Design
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8 ACTIVITY ¢ C-6 : ERADE: Ks5

S prain

b TITLE: Parfleche

i
J,

Students will demonstrate knowledge of Plairs

carrying cases by making a model parfleche

[y

KEY:

ABSS Communities, Americans

FOLLETT:

Optional

8 GINN: Optional

LAIDLAW:

) SUGGESTED INSTRUCTIONAL GOALS: 8 MACMILLAN:
' IMCGRAW HILL

Optional

Places Near and Far

D1scover1ng Others,

NUMBER OF [ TIME: SKiLLS:

STUDENTS:

class

1lor?2 imagination
class design
‘periods coloring

MATERIALS: VOCABULARY:

heavy white paper parfleche
y 10" x 12", crayons, jerkey
3 hole punch twine, rawhide

(]am1ﬂat1ng facilities)

ng each parfleche have one sheet of paper (as
in pattern).

Students color and decorate areas. (May be
laminated by “teacher and completed next day).

Punch hoies. ) -

Fold 12" side (Fold 1) toward top, then 10"
sides (Folds 2 & 3) toward middle. Fold 4 is

- folded downward to make a flap.

v

Punch holes through fiap and inside front.
Attach with twine.

‘DISCUSSION:

1.
2.

What animal skin was the parfleche made out of?

. What would you carry in a parfleche?

30

Fold4 | .. |
v

Foldt

. '
.3y
e e - . -
4" ' q,, , q"
- e o a e e !
: 3u :
Fold FloalJ
29 e
)

C-carry
H-hide
T-travel

c-6




l Parfleche (par-flesh) Ks not an Indian word, but rather, the

name given to the rawhide bag by French explorers. ' The rawhide was

' so heavy it could repel arrows. PARER (to parry) FLECHE (arrow).

\Indi@n people of the Plains, when hunting or traveiing, carried
. abuffalo rawhide case filled with dried meat and otﬁzf/}oodgi Beco-
rations of natural dyes were applied to the cases. The parfleche were
usually carried in pairs, identically marked geometrically. They ranged
in size from small cases slung over the shoulders té large bags carried

by horses.

SAEE NER 4 CleITUCT vt 1
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8 ACTIVITY (-7 IGRADE: K-5 ‘ KEY:

} CULTURE ABSS :

AREA:" Plains Americans

FOLLETTS Optional
] . a : Optional
' TITLE:  Coup Sticks # Optional
} SUGGESTED INSTRUCTIONAL GOALS: : Optional »
Learning About
Students will demonstrate knowledge of Flains eople :
battle implements by making a model coup stick S: Optional o

NUMBER OF SKILLS:
STUDENTS:

design
class imagination
cutting
glueing
MATERIALS: VOCABULARY:

wooden dowel rods or coup
straight tree branches,
3 colored paper, crayons,

1. Decoraté dowe]s‘with strips of paper or color with crayons.

2. Attach paper feathers and yarn.

DISCUSSION: , K:

i. Why was it important to "count coup"? C-coup

2. Is this a braver way to show victory than hurting S-stick
tﬁg ehemy? ’




/

The peoplé of-the Plains used a long slender staff in battle.

Coup (a French word) has come to mean "striking the enemy". Dur-
ing battle, warrio;s would touch their opponent§ and this action was
considered to be of the highest honor - to touch the person rather
than in"1ict wounds. Coup sticks were often tal?er than ‘the owners
and decorated with fur, feathers, beads or colurs. Special feathefs,
or ornaments‘weré attached which gave the user special power< .f
bravery. N
The c5up gﬁfck shou]d‘npt be confused with the "war club" whﬁcﬁ\

was used to injure the enemy. .

33




 ACTIVITY + (-8 IGRADE: K-5 - KEY:

} CULTURE Plai ' C . ABSS: Environments, Americans
) AREA: ams, Gptional

J— . . : Qur People
 TITLE:  Shields d LATDLAW: Optional

) SUGGESTED INSTRUCTIONAL GOALS: ¢ Places Ngar and Far
.. . 'MCGRAW HILL: Exploring Com-
Students will demonstrate knowledge of Plains . mun1t1es

shields by making a shield model of paper

&,

- ¢

NUMBER OF [TIME: SKILLS:  °
STUDENTS:

2 class cutting
periods design _ c
imagination

class

MATERIALS: VOCABULARY:

Elmer's glue, tempera, shield
3 feathers, brown paper
§ bags

1. Cut two large circles from shopping bags. ' ‘

-

"2. Dilute Elmer's glue with hot water)

3. Brush this on one circle and place other circle on this.. Also brush diluted
glue on both sides, after the two are ‘glued together. )
4. May be dried flat or <dropped over a bowl to become slightly rounded. /
K /

5. When dry, paint desigﬁg and add feathers around circle and on bottom.

DISCUSSION: o o K: . -

1. Why were shields used? S-skin
2. Do you think an arrow or spear cou]d go through them? F-feathers

-




Shields were carried in battle to protect the bearer against ar-
rows and spéars. Typically, the shields were of buffalo hide that had
been shrunk and %ardened by dnyihg.

Shields-bore personal symbols that reflected the persén's beliefs.
The shield was believed to ward off danger and when not in use, it was

displayed outsfde the lodge or tipi.

.
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------------- MO OO00OCO00OO0LOCDONE.

} ACTIVITY #+ (-9

lengoaz K-6

CULTURE .
AREA: Plains

) TITLE:  Honor Feathers
) SUGGESTED INSTRUCTIONAL GOALS:

) Students will demonstrate knowledge of a Plains
! honor system by making "honor feathers"

)
J
t
i
1
|
)
|
|
|
'
|
i
'
|
|
(
|
J

.

{

[}
3
‘

-of paper

NUMBER OF | TIME: SKILLS:
STUDENTS: ,
1 clags  -Jdesign
class period imagination
N cutting
§ MATERIALS: \iﬁ VOCABULARY:
 white paper, crayons, honor
) yarn, scissors

OO DDOOOD OIS I NI I OCI O I IO DO O OO OO OO OO0 —

1.

2. Determine what the meaning of each feather will be: spelling, math, etc.

3.

ABSS:

Others, Americans

§ FOLLETT: Optional- "

§ GINN:

Cur Country

3 LAIDLAW: Optional
) MACMILLAN: Optional

) MCGRAW-HILL:
) Understanding The United States

Discovering Others,

h SBSS:

People In America

Draw feathers with ends of different design (illustration). '

Award feathers throughout year for special achievements.

DISCUSSION:

7

7

What would be a reason to give an honor feather?

What kind of feathers might have been used?

96

K: !

F-feather

'
1
1
U
U
U
I
U
1
[
|
{
|
'
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Many tribes used special feathers to mean certain things. Eagle
feathers were the highest honor among some;tribes. With others owl,
/ “hawk or wood pecker feathers (Coos/Tribe) were the most prized.
Among the people of the Plains-(Hidatsa, Sioux, Kiowa, etc.)
-featheré were specially decorated to signify the wearers exploits.
Tuft§ of horsehair attached to the tip might mean bravery in battle
or a, cp11t feather would mean the wearer has been wounded in a battle.

v
— The more--special honor-feathers a warrior had, the more respected . =

A he was among his people.

/a1 m
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§ ACTIVITY C-10 |GRADE: K-6

} CULTURE Plains © § ABSS: Americans
) AREA: -71a1 FOLLETT: Optional
:‘ﬂTLE: Picture Stories _ . E;?giAwqurogiggzgi Cur Country

) SUGGESTED INSTRUCTIONAL GOALS: ) MACMILLAN: School Friends
b MCGRAW-HILL: Understanding The

Students will demonstrate knowledge of Plains ) United States
pictu?é writing by using their own symbols to - SBSS: People In Regions

interpret a story

NUMBER OF | TIME: SKILLS:
STUDENTS:
1 class cutting
period  |design
imagination

class

MATERIALS: . VOCABULARY:

brown paper bags, hide
) crayons, scissors symbol

—

1. Each chiid should bring a large brown paper bag.
2. Child draws outline of skinned hide,'then carefully tears around the outline.

3. Us{ﬁg crayons, student paints a story.
(See examples)

DISCUSSION: ) ' K:
1. Why were hides used to draw on? D-d(aw
2. MWas this a good way to remember the history of the H-hide

tribe? Why? S

. Q . 98 .
ERIC S 1o




Aithough the Indian peopie had no written language as such,

records were kept of family histories and important events. The

Plains people made a “"winter count" robe by drawing symbols of

events fhrough the years. Hide (usually buffalo) was used and>the

pictures were painted on robes, shields and tipis.

39
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IGRADE: K-4

CULTURE
) AREA: Plains

TITLE:  Cradleboard
SUGGESTED INSTRUCTIONAL GOALS:

—p

—¢-Students will demonstrate knowledge of Plains
) methods of carrying babies by making a model
) cradleboard

>

N

NUMBER OF [ITIME: \_ KILLS:
§ STUDENTS: {

1 class design
L class  Jperiod - |manipulation

MATERIALS: VOCABULARY:

heavy paper, cloth, cradleboard
string7 :

[
.

Cut heavy paper to measurements in illustration.

Attach cloth 10" x 17" by lacing (illustration).

2.
3. Cloth is brought together and tied. Cut down middle.

e

" DISCUSSION: V K:

1. TInstead of cloth what do you think the Plains Indians C-cradle
usea? L-Tace

2. Do you think the baby would be comfortable

s " ‘I0.0 ' - e




Cradleboards or baby carriers of some type were used by all Iq-,,
dian tribes. A1l had a flat "bed", and coverihgs and lacings to keep
the baby secure. Ev;n within the same region, the constructibn of
the board may differ greatly.

The Plains people, drawing upon the abundance of buffalo, used
skin or hide boards-supp;rted by wood or sti%fened rawhide. " Woodlands
tribes used wood or b;rk Tined with skins. On the west coast the cradle-

boards were made of basketry materials. Many of the tribes of Western

Canada and Alaska used carved boxes for cradles.

Nearly all baby carriers had a rounded arc above the baby's head.

This was to protéct the baby in case the -carrier should fall or be
o . . o H

bumped. Often, shells or beads were hung from this part to~émuse the

) A
baby. Wrapped securely in a cradleboard provided a feeling of comfort ™

10 the baby, similarly to being held in the mother's arms.




8 ACTIVITY ¢ (-12 ismos: 1-6

1 2321?“5 Northern Plains (Dakota)

_§ TITLE:  Plum Seed Game :

b SUGGESTED INSTRUCTIONAL GOALS: '

b Students will demonstrate know]edge of a
) Dakota game by playing the Plum Sfed Game
) with classmates - A

\

\\

) NUMBER OF | TIME: SKILLS: |
STUDENTS: motor skills
1 class cooperatign
~-9[9u9§—9f -fperiod - Jinteraction\

§ MATERIALS: * | VOCABULARY:

3’7 fruit pits (dried), |kantasu
g rigid paper plate,
; 50-100 red beans

N

ABSS:: Self, Americans
FOLLETT: Optional
: Optional
LAIDLAN Optional
Optional

) MCGRAW-HILL : Discovering Others,
Understanding The United States
SBSS: Living In Communities

»

[}
|
U
|
U
|
1
U
U
)
|
i
U
U
1
U
)
t
U
|
U
U
1
|
t
U
U
|
|
|

1. 'P1ts are decorated on one side with different symbols or colors and the score
for each-symbol is determined (not more than 4 points each). Example below:

2 points = Red
3 points = White
4 points = Black with Blue stripe

2. Place seeds on plate. Toss in air and caéph on plate again.

3. Count number of points won and for each psgnt, a bean is given as a counter.
Game is over when "kitty" of 50 or 100 beans is gone. (No point for undecorated

side).

. 4, Player with the most beans when "kitty" is gone is the winner,

mscussaon '




. Kansu is an abbreviation-of the Sioux word Kantasu whi ch means

plum seeds. It was played by both men and women.

Indian games generally are of two types: (1) games of chfnce

or (2) games of dexterity and skill.

Children played many" games and used many toys common among all

cultures; tag, hide and seek, tops, hoops and "marbles".

Often children used models of the things they would be using as

they grew older such as bows and arrows, spears or cradleboards. .

Games of dexterity were valuable in learning manipulation and

calculation skills necessary for the adult world.

Sievx Birp Symeon -




B AGTIVITY » C-13 IGRADE: K-6

) CULTURE

 AREA Neste;n Plains (Cheyenne) ABSS: Self, Americans, Cu]turesl

EOLLETT: Optional

: . X ., 9 GINN: Optional

‘ g TILE: Button Game LAIDLAW: Optional

- 9 SUGGESTED INSTRUCTIONAL GOALS: § MACMILLAN: Optional :
: . ) MCGRAW-HILL: Discovering Others g
) Students will demonstrate a knowledge of a . Optional ;
® Cheyenne game by playing the Button Game
with classmates

NUMBER OF [ TIME: ; SKILLS:
8 STUDENTS:

1 class cqoperation
$ class period interaction

MATERIALS: ) VOCABULARY:

3 button or other small  hand game
g object

1. Two teams are chosen.

One of the teams is given a button (or other small, object). ¢
One person on that team hides the button in a closed fist.

A1l the other team members also close their fists as if they also had the button.

(52 B~ T S

Each person on the team pretends that they have the button. They may encourage
the other team to choose their hand. ’

6. Each member of the opposing team has a chance to guess once, by saying "John,
left hand" - or "Mary, right hand". If that person has the button and the
choice is correct, the button must go to the other team. (If the correct person
is chosen but the wrong hand, the game goes on).*




Indian games generally are of two types: '(1) games of Fhance
‘ ‘or (2) games of’dexterity and skill. '
Children p]ayed many games and used many toys common among a]]
cultures; tag, hide and seek, tops hoops -and "marbles".
Often children used models of the things they wou]d be us1ng as
they grew oldér such as bows and arrows, spears or cradleboards.
Games of dexterity were valuable in learning manipulation and -
calculation skills necessary for the adult world. ) L .
Many_tribes played versions of hand games. Often the games had
,M-/ ‘ T
RS complicated rules that may be changed from day to day. Among the
' Cheyep;e, the rules were often dgtermined by a dream the leader of
- the game has had.
Games were begun'with a prayer. During the p]ayjng of tﬁe game,
drumming and singing took place in order to unnerve or distract thé

guessing team.

The children's version of the hand game is the button game.

— UG S SOV Uy S S ———— - ——— e i— e —— a8




ACTIVITY ¢ (C-14 - ._IGR.‘\DE: 1-6

CULTURE _ ] : ABSS: * Americans

) AREA: Plains \ FOLLETT: Optional .

' . U 2 GINN: Qur People, Qur Country

B TITLE: words/Phrages LAIDLAW: Optioral |
} SUGGESTED INSTRUCTIONAL GOALS: - MACMILLAN:  Optional E:
l 3 MCGRAW-HILL : Understand1ng The

} Students will demonstrate knowledge of word Un1ted States "Learning About :
b sounds in the Dakota language

SBSS: Living In Communities,
People In The Americas

8 NUMBER OF | TIME: SKILLS: -
) STUDENTS: -

! variable pronunciation
) class ;

) MATERIALS: VOCABULARY:'

1. ma-kah (earth) § ‘
2. ikto-mi . _(§bidé;) .
3. zit-ka-la  (bird) f Coe .
4. mi-ni (water) . ) !
" PHRASES |
1. hou-koda (hello friend)
2. hi-hi (thank you)
c 3. .ta-ha-na-dah-pe (come here) - - “

" DISCUSSION:

'El{llC i ' 106 7C-14




.Indian languagés contain mahy dié]ects and brohunciation,dif— g
ferences even withiﬁ a fgw miles, o%ten, many words are useq for the
SR same .object. The words given are'bn]y.examples and are not tq\pe
taken q? a sole meaning or ;:onunciation for a word. ‘Saying the wo?ds'
give stdﬁenfé.a'feel for dif%erepces in language and an ap;}eciation

of the diverse Indian linguistic groups.

Quitt Work ' DESIEGN

K o 107 .
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ACTIVITY ¢ (-15

lGaADE;'K_e

~

} KEY:

CULTURE

AREA: Northern Plains

) ABSS: Americans
b FOLLETT: Optional

@ TITLE: Counting in Dakota

_ : Our People
¢ LATDLAW: Optional’

) counting in Dakota

3 Students will demonstrate a_knowledge

¢ SUGGESTED INSTRUCTIONAL GOALS:

of

MACMILLAN: _Optional .
MCGRAW-HILL: Understanding The §
§ United States. -

SBSS: - Optional N,

§ NUMBER OF [TIME:
§ STUDENTS:

b variable
) class

SKILLS:

pronunciation

) MATERIALS:

T . 2o 00 Gt oy (D £ (% F Oy G () g g, G G, G G g e T o, e g g, S GG LERE RN IO E B COOOOOOOOO OOV

S,

'1; wan-chah '
2. 'nom;pph :
" 3. yah-mo-nee
4. ta-pan
5. zah-pe-tah N
6. shack-coope
7. shack-o
8 shéh:en-do
9. nep-e-chu-wink-ah

16, wick-o-chimen-ge

VOCABULARY:

DISCUSSION:




Indian languages contain many dialects and-pronunciation dif-
ferences even within a few miles, often, many words are used for the .
same object. " The words given are only examples and are not to be .

* ! ,
taken as a sole meaning or pronunciation for a word. Saying the words

give students a feel for differences in language and an appreciation

~ of the diverse Indian linguistic broups.
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SOUTHWEST .

The Southwest is diverse in its development of ljfestyle. Early
in its hisfory, great feats were accomplished in order to survive in
the often harsh and unyielding environment. By 100 B.C. the Hohokam
were developing an éktens%Ve irrigation system in order to grow crops.
Those irrigation canals today are the basis of many modern irrigation
systems in the Southwest. -

Using the principle of "mass" for solar energy, Anasazi archi-
tects built high-rise adobe apartment structures from 106-400 ».D.
Many Southwest pueblos still remain that were built during this same

period of history. The architecture of the Southwest reflects the

\h

same engineering principles used by the Indian people nearly 2000
years ago. As in many other areas, a variety ¢f housing existsz*.Ihe
pueblo or adobe house is perhaps the mgst well known. The.Navajé
Six 6} eight sided hoganpis aiso known to many people. Apache people
used a brush "wikiup",

Corn has been a major crop of the Southwest since its development
several thousand yez.5 ago. In ithe Southwesé variet}es of squash and
beans have also been grown for hundreds of years.

Today, the Navajo comprise the largest Indian tribe in the" United

States with tribal/industries and reservation development programs.

v
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¢ ACTIVITY ¢ .1 IGRADE: K-6 KEY:

CULTURE
R AREA: Southwest

ABSS: Self, Communities, Envi-
ronments, Americans, Cultures
FOLLETT: Optional

GINN: Our People, Our World
LAIDLAW: Optional
MACMILLAN: School Friends,
Places Near and Far
MCGRAW-HILL: School Friends,
Places Near and Far

SBSS: Living In Families,
People and Resources, People

) ITLE:  Pueblo
} SUGGESTED INSTRUCTIONAL GOALS:

E Students will demonstrate knowledge of pueblo
) house types by constructing a model pueblo

NUMBER OF |TIME: SKILLS: 3

A ) In Regions, People and Places
2 class planning

b class periods artistic detail

£ MATERIALS: VOCABULARY:

quart or half-gallon adobe

g milk containers, brown |pueblo
paper, straight sticks,
8 glue, string

____________________________________

2

1. Several days before the activity, ask each child to bring froa home a one-quart
or half-gallon milk carton (washed out!). :

NN I NI LD CH I D O OO IO I O OO OO OOOOOOEE

2. Flatten the "pouring end" by folding and pushing inward to make it square.
3. Cover ali surfaces with brown construction paper.

4. With a pencil, each child can poke entry and exit holes in the cartons to ac-
commodate rafters. The sticks are inserted in the holes to go all the way
through and come out the back.

5. The cartons are then stacked and glued in place.
6. Doors and windows may be drawn.’ |

7. Make ladders of sticks tied with string to show access to upper stories.

DISCUSSION: K:

1. What is the weather 1ike in the Southwest? S-sun
2. Why is this type of house ideal for the weather? C-clay
_(Teacher may discuss solar idea of heat retention). H-house

3. Why didn't these people live in tipis?

& . - D-1 o




Often the Indian people who live in pueblos are mistakenly
called Pueblo Indians. Actually many tribes such as Hopi, Zuni and
Acoma lived in pueblos (Spanish for “towﬁ“ or vi]]ége).

. An adobe mixture of mud and straw was put over a squared wooed
frame. The_intense summer heat dried the adobe to rock-hardness.
The walls were exiremely thick for winter.insulation and summer cool-
ing (passive solar energy was first used in pueblos in this manner).
‘ The pueblos were often fwb and three stories tall. As a means

of defenge, access ladders were pulled up and into the rooms making

¢

the upper stories inpenetrable.




ACTIVITY # D-2 lGRADE K-6 KEY:

ABSS: Self, Commun1t1es EnV1-
) ronments, Amer1cans gyltureg
FOLLETT: Optional

GINN: OQur People, Our World,
OCur Country ’

LAIDLAW: Optional
MACMILLAN: Optionai
MCGRAV-HILL: Exploring Com-
munities, Studying Cultures,
Understanding The United States,
Investigating Societies

SBSS: Living In Families,

CULTURE - -
AREA: Southwest

§ TITLE:  Navajo Hogan

} SUGGESTED INSTRUCTIONAL GOALS:

E Students will demonstrate knowledge of Navajo
) house\types by constructing a model of a hogan —

3

) NUMBER OF
STUDENTS:

TIME: SKILLS:

2 class planning People and .Resources, People In §
3" groups of |periods manipulation Regions, People In The Americas ¢
’ detail ' y

B MATERIALS: VOCABULARY:

clay, sticks, straw or | adobe
b hay, paper mache (thick, hogan ¢
} shredded), durable
) paper towels

_____________________________________________________________

1.- The week before the activity, ask the class to bring sticks and bifs of hay or
straw. ‘

2. Each grou? will make a rounded "base" from a piece of clay. This should be ap- -~
_ proximately 6-8 inches in diameter.

-

3. Sticks are placed in a circle in the clay and leaned toward the middle, forming
a rounded canopy {be sure no long ends are sticking upwards).

4. Dampen paper towels in the paper mache and lay over the frame.

5. Bits of straw are then dipped in,thé thick paper mache and placed on the towels.
Additional paper mache may be used to smooth the outside.

6. When dry, paint with brown tempra and-arrange in a village seiting.

" DISCUSSION: \ K:

-

1. Why was this type of hous1ng used? . \ ' i1-hogan, house
2. “Can these houses be moved 1ike the tipis of the Plains? ] L-limb
3.° What does this tell you about the type of 1wfe the

Navajo lead?

>

114
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B3

The hogan is still used today by the Navajo sheépherding people.
This type of house is used in the flat, arid regions of the Navajo

lands, close to sheep grazing areas. It is made of a log and pole

" frame covered with mud and thatched grasses. Dirt is used to cover

the entire house and provides good insulation.
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ACTIVIT B - :

) CULTURE
E AREA: Southwest

) TITLE: Apache Wikiup
) SUGGESTED INSTRUCTIONAL GOALS: -

. ABS§: Self, Cbmmunities, Envi- '

ronments, Americans
§ FOLLETT: Optional
GINN: Our People, Our World,

OQur Countr
LAIDLAW: Optional

MACMILLAN: Optional :
MCGRAW-HILL: Studying Cultures,j
Investigatin, Societies, People
and Resources, People and Placesg.
People In The Americas

: Students Qi]f demonstrate knowledge of Apache
housing by constructing a model of a wikiup

} NUMBER OF | TIME: SKILLS: i
) STUDENTS: :
1 1 class cooperation '
8 groups of period detail i

4 planning i

- 8 MATERIALS: VOCABULARY:

 clay, sticks, twine wikiup
) ) shelter

1. Make a rounded base of clay 6-7 inches in diameter.

e

2. Insert uprighf “"poles” of slightly curved sticks.. Place these every inch all
* around the circle and lean inward to meet in the middle.

3. Add mor2 stickanptil frame is covgreqt

4, Canopy can be added as in illustration.

i

Sticks

wprigh

f'acecl ,
) c_\o.g | '
YA

Cancpy
Forred Sticks

o0 - OO0 00
— - DISCUSSION;.\fn._ﬁ.fw R U 1 + S
1. Why didn't the Apache make a more permanent house? A-apache
2. Why was the house made of brush instead of buffalo L-Timb
skin? H-house

T




The Apache people of the southwes;_moved from p}acé‘to place - —
gathering and hunting food (Apache were not primariiy buffalo hunt-
ers). The shelter was not permanent year-around in most cases.

Houses were domed, circular structures, the average being six
--to seven feet high-and-six to ten feet in diameter. ——-----

A ffane of poles or limbs was made and brush was thatched over

this. A canopy over the entrance added shade.




______________________________________________________________

ACTIVITY ¢ D-4 lGRADE K-6 KEY . - 8

Y CULTURE ABSS Self, Communities,
) AREA: SOUthWEStis ) Americans, Cu]tures
© 8 TITLE: tt .  FOLLETT: Optional
-§ TITLE: Pottery : GINN: Our Pe~pje Our Werld,
SUGGESTED INSTRUCTIONAL GOALS: - IOH Countr,
L ‘, ; DLAW: Optional
§ Students will demonstrate a knowledge of § MACMILLAN: ~ School Frizads,

) t t ; s 1 Places Near and Far
! igglg‘geimgmery by making an object of ! MCGRAW-HILL: Learning About

! - —— - : ) People, Exploring Copmunities,
' ) Studying Cultures, Understanding

ggxgg& sO_F J TIME: SKILLS: The United States, Invest1gat1ng
: " 12 class manipulation §°_‘SZJ.M I Famili

3 class i0d motor skills  SBSS: Living In Families,

: periods imagination - ¥ Living Tn Communities, People

: design 8 and Resources, People In Rogtons
) MATERIALS: VOCABULARY: : People and Places : :
§ clay, tempera paint, pottery ) f
§ smooth stones coil ) .‘

1. Roll out several long, thin pieces of clay.
Méke a rour)d, flat base 3 or 4 inches in diameter.
Place coils on be_nse as jn illustration.

2

3

4. Blend coils together one at a time roughly with a stick.

5. Smooth with stones or fi’ngers on inside and outside so no coils are seen.
6

Let dry and paint. B .
ry an pam'

O . e |

Base Aadd coi1(s around

+he base
R ()
v ' ou;hhj Blend with ' finers
nside and . .

*ose%cr 40 Smooth .

DISCUSSION: — —— K-
\

1. Do you think baskets were also used? 1c-AniY, clay .
2. Why would clay pots be ideal for a southwest climate?

| 3
{ e

3 . - D-4




¢
Many areas of the southwest have excellent clay for-pottery.

Traditiona]]j. pottery was coiled, smoothed and baked in a fire.
. ‘ Thg\pots were covered with broken pottery to form an‘“oven:'. Deco-
rat{ons were applied with a brush of yucca/or other fiber plant.
The paintwas from plants and colored earth. Each tribe or pueblo
had distinctive pottery styles distinguished by shape or decora-
tion. Probably the most famous potter was Maria Martinez who de- '
veloped a style of black pottery ﬂSan I]defonso): Her family stili

carries on this tradition.

(o] A
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) ACTIVITY ¢ D-5 - |snaos K2
' CULTURE ‘ § ABSS: :Sélf, Communities,
—_ _§ AREA;  Southwest ) Americans
| ] . : .  FOLLETT: Optional
 TITLE:  Weaving ‘ =  GINN: Optional _ «
"SUGGESTED INSTRUCTIONAL GOALS: § LAIDLAW: Optional
‘ . } MACMILLAN: Optional . '
) Students will demonstrate a knowledge of ) MCGRAW-HILL: Discovering Others,
' § southwest weaving techniques by weaving
A paper Strips to resemble mats - . R SBSS: Living In Families
d NUMBER OF JTME: SKILLS:
) STUDENTS:
! 1 class .| manipulation
§ class period design
. . tmagination
) ) MATERIALS: VOCABULARY:
) colored paper strips, |[weave
b glue warp
weft

1. Use-an over and under technique of weaving.

2. Glue the ends when finished.

3. Designs may be drawn on thé paper. zr
\ / ’ '
7 ’ A
//
/ =" —
/ ' ==
// _———'
/ =
/ L
/ ! 4
/S
/
// !
' / - . DISCUSSION: _ K:
' 1. What material was used. for weaving? thesfgn
-2. How long do you think it would take to weave a rug?

7D-5
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The ﬁeoplé of. the southwest have made woven clath for centuries.
The Navajo Qeavers have brought thé'technique to a high art. Many
designs ‘in Navajo rugs and blankets represent family symbols or sacred
. _'figures.‘-nyes for the sheeps woq] that was used were from ﬁ]hnts and
_ other naturai materials. The Navajo women often worked f6r many months

to produce a rug or bianket.
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~ACTIVITY #

D-6

|GRAQE: K-6

-
CULTURE

Y AREA: /S{mtmest

TITLE: . Grinding Corn

} dried f

SUGGESTED INSTRUCTIONAL GOALS:

2 Students will demonstrate a knowledge of
southwest food preparatjon by gr1nd1ng

.E

E STUDENTS:

b NUMBER OF | TIME:

period

1 class

SKILLS:
motor skills.

_______

§ ABSS:

Se]f, Comnunities, °

8 Americans, Cultures

® FOLLETT: Optional

 GINN: Optional
2 LAIDLAW: Optional
) MACMILLAN: Places Near

and Far

MCGRAW-HILL

3 MC : Exploring Com-
munities, Understanding The

-3 United States
g 5BSS: ‘Living In Families,

“Living In Communities, People

~
o"
[l

In Regions =~ = L

cooperation

§ groups of
. 5

MATERIALS: .
0 flat stones, dried corn

3 (ethnic food section of Jgrind
supermarket or get \
g "Indian corn" dried on
the husk) .

VOCABULARY:

1. Use a-flat rock (river rocks are large-and flat) that will not ‘wobble when
placed on the floor. ’ >

2.. Use another sl]ght]y rounded, or f]db—stone to grind and pulverize corn into a
fine meal. .

- 3. ?ave the Tea] and mix ha]f and ha]f with commerc1a1 corn mea] to make corn bread
Unit G-3 N o »

4 B 4

o

: DISCUSSION

1. Is this type of work easy? .
2. How many ways can you think of to use cornmeal? .




- &

LFew,corn-growiqg’tribes ate fresh corn. Hundreds of years ago,

o

- most of the corn was of a.different variety and was best used when o

PN S

+

j,,dri_ed, - T
. Corn kernels were dried and ground with stone tools into meal

for use .in bread, types of gruel, or as an additive to soup. For

the southwest people, one of the first to cul;ivate corn in the Horth

Americas. it was a étaple diet.

)
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ACTIVITY<¢ D-7 ‘ IGRADE: K-6

CULTURE . . ABSS: Communities, Americans
AREA:  Southwest (Zuni) "8 FOLLETT: Optional - -
I i - - $ GINN: OQur Country
§ TTLE:  Zuni Masks: Clowns ‘* LAIDLAW: rOpglijgn;l .
SUGGESTED INSTRUCTIONAL GOALS: MACMILLAN: = School Friends
4 . ! MCGRAW-HILL: Learning About
) Students will demonstrate a knowledge of Zuni People - ] |
) masks by making a model of a Zuni clown mask SBSS: People In Regions, People§
: : In The Americas
) NUMBER OF - | TIME: SKILLS:
) STUDENTS:
, 2 class design ’
$ class periods | imagination
; . manipulation
\ 8 MATERIALS: VOCABULARY:
‘ } large oatmeal boxes, Zuni )
§ crayons, colored paper,
) feathers, yarn

1. Cut oatmeal boxes in half, lengthwise. Spéead slightly; turn upside down so the
bottom will be the top of the head.

2. Cover with colored paper and draw faces. .
3. Attach yarn, feathers and bits of paper to make ears, nose, etc.

4. - Add yarn to sides for tying on face.

B e e ey o0

DISCUSSION: ; K:

1. Why do you think clown masks were used instead of C-clown ’ -
something serious?
2. What lessons would clowns teach?

13
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The Zuni used masks to anuse people duririg ceremonials and _
gatherings., ﬁhsks were also u;ed to ridicule people agd bring
attention to the fact that a certain individual is not behaving
properly. -~ ' ‘ y
"The Zuni people who wore the masks also elaborately painted
thg body or dressed in ridiculous clothing. Their actions during
their dances amused everyone as ;hey fell and tumbled.
~Only certain honored people were allowed to wear the clown

masks. .

Biro Mer:e
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ACTIVITY ¢ D-8 | Jorace: k-4 ' b KEY:

Ere————— '
e "Acggj;"a.&‘Sopthwest*v” - _— } Optional For Al Texts

— TITLe: Cradleboard

SUGGESTED INSTRUCTIONAL GOALS:

Students wi \demonstrate a knowledge of southwest
methods of carrying babies by constructing a -
model cradieboard - -

d NUMBER OF | TIME: SKILLS: :
STUDENTS: .

5 - 2 class design

 C1asS periods imagination

manipulation

MATERIALS: VOCABULARY:
heavy paper, c'loth, cradleboard
string S

1. Cut heavy paper as in illustration 10" x 15".

2... Cut "shade" head protéctor 15" x 2" and attach by }acing t; the base with string.
3. Baby is wrapped\ in cloth.
4

String is used 1\;0 wrap baby in the board, passing string around both baby and
board. \

DISCUSSION: ! K: Saae 1
|
i

1. Do you thmk thisl type was used for traveiing? Why or C-cradle |
why not?’ L-lace

2. Do you think the baby was wrapped in many skins in the ;
southwest? \ . |




fi?§§

L

Most tribes used a board carrier to carry the babiest Because
they moved often or mothers gatherd food away from the village, the
babies had to have a secure means of transportat1on (the babies were
wrapped in the board to_give them the eeling of secur1ty)n
- Typical of many cradleboards é/the’u-shaped arc above the baby's

head. Thie'was essential to protect the baﬁx in case the boe;d fell.
It was also a place to hang-tpys for amuse%ent

Since people of the Fﬁuthwest were not basically nomadic there was
1ittle need to design q/cradleboard for trave]ing Mothers carried the
babies in the1r arms in a lying position most of the time and, as today,

the cradle was used only for brief periods.

The stepping-stone design ef the cradleboard top is representative .

of southwest mesas and also symbolized clouds and, necessary rain to make-

things grow.
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9 } KEY:

CULTURE b ABSS:

Self, Communities,

AREA:

TITLE:  Kachinas
SUGGESTED INSTRUCTIONAL GOALS:

3 Americans
8 FOLLETT:

Southwest (Hopi)

MCGRAW-HILL:
People

 meaning by making a dol11 model ® ! hoe
2 ' BSS:

Optional

. : Optional

8 LAIDLAW: . Optional

3 MACMILLAN: Optional

Learning About

Living In Families,

g People In Regions

) NUMBER OF

. TIME:
8 STUDENTS:

SKILLS: °

2 class
periods -

design
painting
imagination

g-class

§ MATERIALS: VC CABULARY:

kachina
spirit

: paper towel cores,
paint, cloth scraps,

h |

For each-dc>’
Paint bottom 2/3 of dol1 one basic color.

3. "Dress® doll by painting on skirt or pants.
used also. .

For face, paint as in examples.
5. Hair may be twine, yarn or merely painted.

To attach a headdress, slit top of roll, ‘add
headdress designed with paint, feathers, etc.

Do you think the kachina was well taken care of by the
children?

Why do yo't think it was made of wood instead of corn
husks?

2.

i28

use one paper towel core (cut one in half to make two).

Top part is for facial features.

D-do11

Crepe paper or cloth scraps can be




Kachinas, in Hopi, are also called tihu (tee-hoo). Theve are
more than two hundred kachina spirits, both male and female. * They

serve as spirit messengers between the people and the Supreme Being.

|
N ' ' Kachinas are not merely toys. Children are given the dolls in
[ | order to learn about the religjon-philosopby of the Hopi. Detailed
; instruction is given to the children as to the importance of each dolf
t a?d it; functio? as a spirit.
Elders of the.tribe are usually the kachina makers. Cottonwood
root is most commonly used to carve the basic body structure. Arms, .
noses and .legs are often attached later and the entire body is painted
with traditional dyes. Each doll is always painted with its own dis-
Jtinct désign and colors. Dolls are usually about ten inqhes high.
During Hopi ceremonials, dancers dress up like certain kachina

spirits, with elaborate masks in order to convey messages to the people

and to carnj out the pyrpose of the ceremonies.

-~
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ACTIVITY ¢ D-10 , lemoe: K-8 * 8 KEev:

CULTURE ) o ) ABSS: Communities, Americans
AREA: __ Southwest § FOLLETT: Optional
o b GINN: tional
TITLE:  Corncob Dol's : EAIDLAw?p 63210na1
SUGGESTED INSTRUCTIONAL GOALS: ) MACMILLAN: Optional -

) MCGRAW-HILL: Optional

Students will demonstrate a knowledge of Indian § SBSS Optional
§ dol1s by making a dol1 of corncobs-

NUMBER OF |JTIME:: . [SKILLS: i .
STUDENTS: ‘ i
1 class design ;
class . jperiod imagination ;
: manipulation )
MATERIALS: VOCABULARY: ;

AN Y ) ) i }L':
corncobs, glue, yarn, corncob ; ”
felt pens, scrap !
material :

1. Use "Indian Corn", which is dried corn available in supermarkets in the fall.
Remove kernels (save for grinding corn, Unit G-3).

2. Attach yarn hair to top.
3. With felt pens, make eyes, nose and mouth.

" 4, Scrap material is used for outfits.

™o
SO OBOOEEO XV OCOS0000OONLTHEOREHEHEODO0000OOCOOa0ROOO0O00OAa00ORORST
. DISCUSSION: K:
1. Why were corncobs used? D-dol1
2. Do you think they would last a long time? C-corn
' . H-husk ..
e + , g D-10
ERIC | 130




Dolls were used by children of al]_cu]?ures. The children of
the southwest were given dolls of cokncobs, a natural resource since
the people grew corn as a primary fooq,suﬁply. The dolls were deco-
rated using skins or fur scraps. (Do{not confuse corncob dolls with

kachina dolls. Kachina dolls were for teaching purposes).

»
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ACTIVITY ¢ p_17 . lOR‘ADE: K-2 b KEY: |
CULTURE ' - - § ABSS: Americans
! AREA: . Southwest ‘ ) GINN: Optional
’ . . ) FOLLETT:/ Optional
TLE: Peach Pit Game { GINN:  Optional
} SUGGESTED INSTRUCTIONAL GOALS: ) LAIDLAW: Optional

b MACMILLAN: Gptional

b Students will demonstrate knowledge of a south- § MCGRAW-HILL: Discovering Others g
west game by playing the Peach Pit game with $BSS: Living In Communities ‘

five peach pits, wide
bagket oF pie plate,
black tempera

i

) classmates | )
NUMBER OF - [TIME: SKILLS:
Stu ’ 1 class counting ,
_ . cooperation !
grougs of  |period interaction ;
motor skills )
MATERIALS: VCOCABULARY: :

. Dry five peach pits.

. Color only one side of each pit with tempera.

f

1
2
3. Put pits in a wide, flat basket or pan.
4

. Rules:
a. May be played individually or in teams.
b. Player tosses pits in basket. ) - .
c. Count the number of colored sides up.
d. Person or team having most colored sides wins after five or nore tosses.

T

!
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DISCUSSION: N K:
;D-ll
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Children giayed waﬁg/games{énd used many toys commoq among all/;///////
cultures; tag, hide and seek, tops, hoops and "marbles". Often gh?l < .
ren used models of the things they would be using as they gféﬁ/d%ﬁ;:ff
such as bows and arrows, spears or cradleboards. _

Games of dexterity were valuable in learniﬁérmanipulation and
,f“‘ 4 calculation skills necessary for the adult world.

Pits and'seeds were often objects used in games. (The peach pit

game is a modern adaptation of 4 typical southwest counting game.

o "~ Torrery Desen : /




|RADE: | K-6

ACTRITY ¢ D-12
'cﬁj‘uns

AREA! Southwest (Apache)

TITLE:  Throwing-Down-Sticks -Game

SUGGESTED INSTRUCTIONAL GOALS:

Students will demonstrate knowledge of a south-

‘west game by playing the Throwing-Down-Sticks -

f KEY:

ABSS: Americans
: FOLLETTé Optional
b GINN: Our Country
 LAIDLAW: Optional
§ MACMILLAN: Optional
3 MCGRAW-HILL: Learning About

§ People, Understanding the
h United States

§ SBSS: Living In Co
g People In Regions

Game with classmates

unities,

} NUMBER OF
STUDENTS:

TIME: SKILLS:

cooperation
interaction
motor skills
counting

VOCABULARY: -

1 class

j groups of ~ | period
4 .

‘2 MATERIALS:

8 four popsicle sticks,
40 beans and colors
 (felt pens or crayons)

1. Place 40 beans evenly around the edge of a large circle at least 24" indiameter. -
" This is the "kitty". ' '

2. Four popsicle sticks are given a different color on one side only. One side re-
mains uncolored. Determine the score for each color. Example below: .

1 point = Red :
2 points = Blue & Yellow , )
3 points = Green ’

3. Sticks are gatherd up into the hands and thrown in the circle.
score for colored sides showing only.
ber of beans.

Count the number
For that score take a corresponding num-

~

4. Player with the most beans when "kitty" is gone is the winner.

DISCUSSION: - ) K:




. a game played primarily by women.

Children played ma;\y games and used many toys common among all
cultures; tag, hide and seek, tops, hoops and "marbles". 'Ofter; child-
ren used modeis of the things they would be using as_they grew older .
such as. bpws and arrows, spears or cradleboards. = ' :

. Gauiéfs .of dexterity were valuable in learning manipulation and

calculation skills necessary for the adult world.

ThesApache call this game tsaydithl. It is a child's version of

T °
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ACTIVITY % p.13 |oRAcE: g b KEY:

CULTURE ABSS: Self EAme §
- : Self, ricans
AREA:  Southwest  FOLLETT: {Optiona‘r

. \ § GINR: Qur People, Our Country
TITLE: Southwest Wo«ds  CAIDLAW: " Optional

SUGGESTED INSTRUCTIONAL GOALS: i ) MACMILLAN: Optional

. ’'MCGRAW-HILL: Learning About
Students will demonstrate a knowledge of word ) People, Understanding The United§
sounds in three southwest languages : lStates

. Living In Communities,
) People In Regions, People In
g ‘The Americas

. § NUMBER OF [ TIME: SKILLS:
STUDENTS:

: variable pronunciation
-class

kY

MATERIALS: : VOCABULARY:

A}

APACHE | NAVAJO
. 1. hah-see’ (bird) _ 1,-kwa—ssihi (friend)
2. -mah-tzo  (wolf) 2. nes-lah (owl) ‘
s'-ah, (sky) 3. cho-ko-no-i (;un)
skeet-zee (%riend) : 4. d-zi-1i (hawk)

oh-apa (bee)
moo-hoo-quee (owl)
o-to-kee (wind)

ok-shi-ko (rabbit)

"~ DISCUSSION:
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~+. Indian 15nguages con§€in many dfalect§ and pronunciation dif-
.ferences even within a few miles. Many words. are used for the same
oﬁject. The words given are.only examples and are not-to be taken
as a sole mgéning or pnonqﬁciation for a word. Saying the words
give students a.feel for differeqces in lanbuaée and .an apprecia-

»

tidn'of,thg diverse Indian linguistic groups.

,
z -
v
8
. T : !
i
< 4
]
(]
!
/
/
‘ /
;
- J
{
N /‘
SouTHWEST
Reck Painrine !
rd
] . !
}
¢ . ,
\ .
i
. |
b
- +
-~ 137
. A b




CULTURE ~ ' Americans

AREA:  Southwest Optional
} GINN: OQur People
) TITLE:  Counting in Zuni ' LAIDLAN?"£65f7g531

SUGGESTED INSTRUCTIONAL GOALS: ) MACMILLAN:  Optional
| b MCGRAW-HILL: Optional

; Students will -demonstrate a knowledge of SBSS: Optional
g counting in.Zuni

) NUMBER OF JTIME: SKILLS:
STUDENTS:

variable pronunciation
§ class

§ MATERIALS: VOCABULARY:

to-pin-tai
quee-lee’

ha-ee

ah-we-tai

ahp-fsi
to-pah-1ik-keeah
quil-lah-1ik-keeah
hi-ah-1ik-keeah

o [ve] ~ h [$2] o w N [
. . . - - - [ ] - *

ten-ah-1ik-keeah

a'h-tem-hlah

—
e

DISCUSSION: ¢ K:

D-14
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/

Indian languages contain many dialects and pronunciation dif-

R .‘ ferences even within a few miles. Many words are used for the same
~object. The words given are only examples and are not to be taken
as a sole meaning or pronunciatidn for a word. Saying the words
. & . .

give students a feel for differences in language and an apprecia-

Ty tion of the diverse Indian linguistic groups.

&
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PACIFIC NORTHHWEST

_Ofteﬁ, people do not realize the diversity of cultures along the

\ .Pacific Coast. The most common image is of the cultures of British
Columbia who were carvers of totem poles.' This area has been popular-

ized becayée of its artistic capabilities and the evident retention of
ﬁalture.

' Along the Oregon coast, little has been emphasized in the past.
Therefére, it is often mistakenly thought that few cultures remain.
Several huné;ed years before the establishment of Greek city states
and the writings of Homer, the Indians of the southern Oregon coast
were 1iving a well-developed tribal life.

The Indian Removal Policy of the 1850's placed coastal tribes on

reservations where much of the culture practices were forbidden. Be-

cause of this, many tribes have. lost important traditions and are pres-

ently seeking to reconstruct tribal 1ife.
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ACTMITY ¢ E.1 - Iemce: K-5  KEY:

b ABSS: Self, Communities, Envi-
b ronments, Americans
 FOLLETT: Optional

T ——————
| AREA:  Pacific Northwest (Oregon Coast)

WTLE: Plank Slab Houses - " 8GINN: Our People, Our Horld
SUGGESTED INSTRUCTIONAL GOALS: . g LAIDLAW: Optional
. ) MACMILLAN: School Friends,

b Students will demonstrate a knowledge of Pacific ¢ Places Near and Far

‘® Northwest house types by constructing a model 3 SBSS:  Living In Families,
3 plank slab house ) People and Resources, People In
? Regions, People and Places
) NUMBER OF | TIME: SKILLS: :
) STUDENTS: , planning :
| 2 class conceptualization )
b cldss periods cutting :
' ‘ painting ;
} MATERIALS: Ccrayons, VOCABULARY: 3 i
large paint brushes, plank slab ;
8 cardboard shipping box | hewn ;
from refrigerator or horizontal '
freezer, brown tempera, | vertical f

-~

1. Teacher wi]]_brind cardboard box to the classroom.

2. A pgrtion of the room 1is set aside for the model to stand during the time of
study.. .

3. With papers covering the floor around the box, the students will paint all sur-
faces except the underside of the box. This will be a brown color to resemble
cedar planks. (Printing on the box may require several coats to cover).

5. Let this dry completely. -

6. The next day, students will use black or dark brown crayons to draw horizontal
1ines to resemble wood grain and rough hewn planks.

S
~\ N -— =
@< =
=8 = =
—— — ———

_________________________________________________________

DISCUSSION: K: :
1. How does it feel to sit inside? ) H-house
2. Can you imagine what it would have been 1ike with a fire | S-slab

in the middle to cook with or to keep warm? F-fire

3. If it was cold, rainy and windy outside, would this be a
better house for this weather than a tipi or a hogan?
4. What do you suppose the people did when it was bad
weather and everyone in the family was inside the house? -1

£




" one side or the roof reached to the ground as a protection

From the 6;esent Oregon-California border northward into British
Columbia, the plank clab house was common. \Tribes 1ived in pérmanent
village sités with ciosely related families 1 ving within one house.
The most common wood was ce&ar although fin was sometimes used
for the ho&;es. Planks were split from the trees and laid on a plank
frame. Both vertical and horizontatl Qalls were used\by various tribes.

A pitched or semi gabled roof of horizontal planks was used and often

\ggainst pre-
vailing winds.

Nearly all plank slab houses had a semi-subterranean floor as an

\insqlation factor. Doors were rounded and access was with a ladder

down to the floor.

WOODCARING DESIGN
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ACTIVITY ¢ E.2

|GRADE: K;s

CULTURE .\
Ag:A: Pacific Northwe

st (Oregon Coast)

TITLE: Dugout Canoes

SUGGESTED INSTRUCTIONAL GOALS:

Students will demonstrate a knowledge of Pacific §
Northwest water transportation by making a model §

of a dugout canoe

! NUMBER OF | TIME:
STUDENTS:

, 1 class
P class period

SKILLS:

manipulation
design

MATERIALS:

? clay, toothpicks,
crayons, popsicle sticks

1. Shape clay to resemb

2. -Place toothpicks across canoe as “supports".

3. Make paddles from popsicle sticks, color and

VOCABULARY:

dugout

le a dugout canoe.

AY

Wmm

" "DISCUSSION:

1. Why wasn't tree bark

used?

* % KEY:

) ABSS: Communities
§ FOLLETT: Optional
E GINN:  Our People, Our Country
3 LAIDLAW: Optional

g MACMILLAN:- Places Near and Far {

) MCGRAW-HILL: Exploring Com-
munities

3 In Communities, People In The
y Americas

design paddles.

K:

D-dugout

2. How long do you think it would take to build a dugout? C-canoe

3. Would such a heavy canoe

ocean?

i44

be good for going in the

E-2

SB3S: Living In Families, Liv- §
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" The Coos pecple made dugout canoes of cadar. Often the canoes
were of two types: .blunt end aqd pointed end. Most of the canoes
were refatively small and could carry only several people. A large
canoe could hold twerity or thirty people at one time and was used
primarily for ceremonies-and celebrations.

' After a cedar tree was cut down, it was laid on biocks in a work-
ing area. The men then used fire to burn a large portion of the inte-
rior and used a blade with a hanale (an adze) to~chop the charred woqd
and to fashion a rough canoe shape. Then the adzg and smoothing blades
of stone were used to precisely carve the sides and bottom. When the
canoe was ;ompleted, pitch was sométimes applied to the outside to make
it waterproof. Often the canoe was painted or special tribal carvings

attached to the prow.

—




ACTVITY ¢ .3 JoraoE: ¢, ;‘i
CNLTURE Pa 1f{ Northwest (Oregon Coasé)  ABSS: Self
AREA: cific 9 f FOLLETT: Optional ;

j GINN: Optional

2 LAIDLAW: Optional

) MACMILLAN: Optional

, 8 MCGRAW-HILL: Optional
Students will demonstrate a knowledge of Pacific §SBSS: Living In Families
Northwest clothing types by making a model of
cedar bark capes‘aqd skirts

TITLE:  Clothing
— I3
 SUGGESTED INSTRUCTIONAL GOALS:

NUMBER OF
STUDENTS:

TIME: SKILLS:

1 class manipulation
) class period cutting

VOCABULARY:

i

) MATERIALS: .

 brown paper bags, bark
scissors, string poncho

OO COOOLOODOO OSSOSO

1. For a poncho, open up a large brown grocery sack at one seam and cut a hole in
end.

2. Cut long strips from the sack, leaving them attached to dné end.
3. Thread a string through punched holes for a tie.

- 4, (For skirt, cut strands as in illustration and cut larger hoTe on top. Thread a
long string through top to make a waist tie).

ST

=

DISCUSSION: ’ , K:
1. Why weren't skins used? "} c-cape
2. Do you think the bark was itchy? S-skirt

3. Do you think it was good for keeping a person dry? . | T-tree

146
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Because;of the damp climate and impracticality of skin cloth-
ing, tﬁe Coos made clothing of ¢edar bark. The bark was tﬁken from
the tree in long stggbs. Only the pliable inner park was used.

_ First it was ;oaked'for atwleasi three days and kept damp as it was
1ightly pounded wifh a bone tool. The pdunding separated the fibers
and made thqﬁ soft. The pounded strips were then doubled over a belt
of sinew and tied around th; waist. Often, men wore the cedar skirts
also. The cape or poncho was made in a similar manner, except it was
. tied at random so it would not separate as it fell over the shoulders.
For\rainy wéather pitch was app]iéd between two layers of pounded

| cedar making the cape rain-repellent. Another style used a layer of
feathers ‘or fur under the cedar- for warmth. »
Sk1n>8rgsses were worn for special occasions or in summer when it

was least daﬁp‘

Ay
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ACTIVITY ¢ 5)4\ ' |GRADE: K-3 ) KEY:

s ' ) ABSS: Communities
PaC1f1¥\Northwest (Oregon Coast) b FOLLETT: Optional

TITLE: . Burden Baskets :E£¥3£Aw9ptagg?lnal

SUGGESTED INSTRUCTIONAL GOALS: ¢ MACMILLAN: Optional

: ' ) MCGRAW-HILL: Learning About
Students will demonstrate a knowledge of Pacific § People, Exploring Communities
Northwest basketry by constructing a modei SBSS:  Living In Families
burden basket

} NUMBER OF | TIME: SKILLS:
STUDENTS:

: |1 class manipulation
} class period cutting
' planning

MATERIALS: VOCABULARY:

P brown grocery sacks, tumpline
? heavy twine, crayons,
stapler

1. Fold top of grocery-sacks to outside, forming a one inch "rim".
2. Color the sacks in criss cross pattern to resemble weaving.

3. Attach a length of twine to each side by stapling several times. This is the
tumpline.- Top of sack should be at back of child's neckline.
To measure: ‘
a. Attach one side. .. -
b. Place sack in position '
c. Put twine over child's forehead and around to other side of sack.

4. Can also be used around arms and upper chest.

DISCUSSION: i ' C K
1. Would it be easier to carry long sticks or clumps of T-tumpline
roots in the arms or in a large basket? C-carry

2. Why was the tumpline used?
3. Why wasn't pottery used?




L 4

“Tumufg?s’an Algonquian word now commonly used with "line" to
signify a method of carrying burdens.
Pacific ﬂorthwest t‘ibes are not known for making potteny In-

. Stead the Indian people used manu/natural plant materials in order

)
\N]
. "
————n
-
. . b
. 0,

to carry out the tasks of evenyday life., Along. the Oregon-coast,

_basketry was useful for storing, carrying and general purposes. Among f

4

the Coos peopie; twined baskets were madé from spruce root, hazel, ce-

dar strips, and a var1ety of plant mater1a1s that were used for decora-
tions. ‘ Ce A

Burden baskets were used for carnylng wood, materials or any other
item that was too awkward or cumbersome te carry in the arms. A line
was attached to the basket and could be worn around the head or upper

chest to ease the weight.

BaskeTRY Desn




KEY:
Optional For A1l Texts

ACTIVITY # E-5 _ Jerace: k-2

. .

CULTURE . R

AREA: . Pacific Northwest '(Oregon Coast)
TITLE: gaby Carrier ’

S——
SUGGESTED INSTRUCTIONAL GOALS

0

Students will demonstrate a knowledge of Pacific |
Northwest methods of carrying babies by con- . }
structing a model cradleboard .

NUMBER OF [TIME: ¢ SKILLS:
STUDENTS:

1 class manipuiation
2 class period design -
imagination '

MATERIALS: VOCABULARY:

heavy brown paper, . jcradleboard
string, paper punch, .
crayons - .

1. Cut base of heavy paper as 19‘ illustration.

I . . .
Cut footpiece. . : S

: I 2.
‘ | 3. Use black or dark brown crayon to make an '
- ! open-weave pattern (open weave may be cut out - -
o
i ///lf desired). R ',l,‘5
////%// 4. Attach footpiece by lacing. (Illustration) ! A r:undcd _
s | . AT
» ] . / K i 0 e
- Y - l/ e IS
ool ' %
— . : faxs
'$|de \’{tw ( = ) MP‘KC

°1k\ " pIscussio: . ; K: .
i i C-cradleboé?ﬁ

1. What do you think the coastal Indian people made baby
carriers out of? '
2. Why wouldn't a carrier by made of hides?

: L3
' v - . . E-s




Most tribes used a board cerrier to carry the babies. Because’
they moved often or mothers gathered food away from the village, the
babies had to have a secure means of transportat1on {the bat ies were
wrapped in the board to give them the fee11ng of security).

Typica] of many cradleboards is the U-shaped arc above the baby's
head. ’ This was &ssential to protect the baby in_case the board fell.
It was also a place to hang toys for, amusement. . 1

Many Pacif.c Northwest tr1bes used basketry baby carriers. A

common material was igad hazel (very rigid) ¢, wild honex?uckle vines.

The baby was wrapped in skins and tied inco the carrier. \

I ~
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ACTIVITY ¢ E.§ |enAoé: K-2 ) KEY:

CULTURE . ABSS: Self

" § AREA: Pacific Northwest ’ FOLLETT:e Optional
‘ . Opti

p TITLE:  Cattail Weaving - E;?SLAw:p ng?lnal

SUGGESTED INSTRUCTIONAL GOALS: MACMILLAN: School Friends
- s MCGRAW-HILL: Optional

 Students will demonstrate a knowledge of Pacific § SBSS: Living In Communities
f Northwest weaving materials by making a mat
g from leaves of the cattail plant

) NUMBER OF | TIME: SKILLS:
STUDENTS:

, 1 class manipulation
3 class counting
design

B MATERIALS: VOCABULARY:

Th¥ain .
} catfail leaves cattail
© | weave

1. Gather cattail leaves from a damp, swampy area. These are dried slightly but
not completely, or they will be brittle. .

Each child should gét 24 pieces approximately 20"-24" long.
Use fingernail to split each into two Tong leaves.

Demonstrate the over-under technique of weaving using 12 leaves for each direction.

oD W N
¢« & e " e

Let dry several days--use as placemats.

bl

\
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DISCUSSION: K:

1. Are the leaves tough or soft after they are dried? C-cattail

2. Why were these used for mats? |
3. What other use could they have?

4. Would some other plant work as well? Why or why not? .

152




Cattail mats were used for beds and for places to sit. Often
food was servedion mats or they were used as "rugs" inside a plank
"house. Cattail |is extremely durable and only one of the many plants

and grasses used for weaving and basketry. Cedar was another material

——commonly used for mats.

LWoLe -HEAD DtseN
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} ACTIVITY ¢ (.7

} NUMBER_OF | TIME:
STUDENTS:

MATERIALS:

construction paper,
) crayons, scissors

lGRADE: K-6

CULTUR .
E AREA: € Pacific Northwest (British Columbia)

TITLE:  Coppers

} SUGGESTED INSTRUCTIONAL GOALS:

b Students will demonstrate a knowledge of
) potlatch formalities by making coppers of
: paper

SKILLS:

1 class

coloring -
class period

design
cutting

VOCABULARY:

copper
potlatch

1. Draw names for giving of coppers.

2. Color coppers.

3. Use symbols to tell where and when Potlatch

will be.
4. Cut out coppers.

5. Give to person whose name is drawn.

BOOCOOCrC OO OCOOOODOROOOOOOROROROOOOOOOOO0!

DISCUSSICON:

1. What do we do today that is like giving coppers?
2. Why do you think coppers were only given to certain
people?

‘\

Y
t

N

ABSS: Communities, Americans,
Cultures -

{ FOLLETT: Optional

GINN: OQur People, Our Country
LAIDLAW: Optional

) MACMILLAN: Places Near and Far ¢

MCGRAW-HILL: Learning About
People, Understanding IThe United
States, Investigating Societies
SBSS: Living In Families,
People In The Americas

[ T
&
) 6‘;“—7;-{ -
K: o B
C-coppers
G-give
-7




~

into a high arch joined by a lower rectangle. A T-shaped ridge ran

e [N

. the lower length of the copper.

Coppérs were of.ten' sent to the guests who were 1nv1tea to a
potlatch. Some tribes presented the coppers to guests during the
putlatch éeremony. Other coppers were traded or sold.

These thin plaques of metal or copper were elaborately engraved
with stylized designs. Most coppers were large in size, often three
to four feet high. Many northwest coastal people ca’l'l‘coppers "bones
of the dead" because often a commemorative copper depicting a deceased

person was broken up and given to potlatch guests.

- Paciric NORTRWEST
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Coppers were most often made of placer copper that was beaten
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ACTIVITY ¢ E-8 IGRADE: K-6 } KEY:
S

CULTURE b ABSS: Communities, Americans
AREA: Pacific Northwest ! FOLLETT: Optional
)  GINN: Our People, Qur Country

) TITLE:  potlatch : 8 LAIDLAW: Optional

SUGGESTED INSTRUCTIONAL GOALS: 3 MACMILLAN: Places Near and Far
‘ ) MCGRAW-HILL: Learning About ‘
! Students will demonstrate a knowlelge of the } People, Understanding The United§
 potlatch ceremony by having a "potlatch" within ¢ States, Investigating Societies §

- ) -the classroom- — 2 SBSS:  Living In Families,
. b X ! People In The Americas

4 NUMBER OF |TIME: SKILLS: !
§ STUDENTS: :
' 1 class cooperation

§ class period interaction -

) MATERIALS: VOCABULARY:

? variable potlatch
‘ give-away
coppers

1. Students should choose one project and make something to give away. !

. Draw names. /

Feast (may be food prepared in class)..

2
3. Drumming, dancing (or Yistening to Indian music from a record).
4
5

Give "gift" to person whose name Was drawn “Person giving g%ft should describe
it and how it is made.

DISCUSSION: ) K:

1. Why did peop]e give potlatches? 1 G-giveaway
2. What celebration today is most like a potlatch?

=
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Among the Northwest Coast tribes of Canada and Alaska, the ritual
of the potlatch or giveaway was an important clan ceremony. These
wealth-oriented clans used the potlatch to reaffirm their importance

or stature within the society.

o ""'“““Pﬁéﬁé?éfibﬁ'6?féﬁ”f§6k’ﬁ§ﬁtﬁ§ibf'éVéﬁ“yea?§:““Each guest that was
invited was given elaborate gifts and\wgz fed and housed for many days.
During the potlatch, the guests'were~expected to eat and drink and
be entertained by special "acts" such as dancing and singing. MA portion
of the potlatch was always devoted to more serious cpmmemoration of mourn-
ing for &eceased mehbers. Speeches were given and ératitudes exchanged
as the potlatch drew to a close. The host, at the end, was reassured of
his right to honor and importance. /
(Ip 1884 the government of Canada outlawed the potlatch because it
was considered "wasteful, savage and heathen"”. The tribes, in defiance
of .the law and claiming a right to carry out traditional ceremonies con-
tinued to hold potlatches. Arrests ensued and many tribes ce;sed the
ceremonies altogefber. Canada overturned the severe law in 1951, hSWever,

because of the long period of’anti-potlafch, most tribes no longer prac-

tice the ceremony). |

. Raven bLesen
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1. Drill a hole in the wood base an

. Make holes on two opposite sides

Cover milk cartons with paper.

g W N

Glue cutout Yigures to cartons.

DISCUSSION:

1. How long do you think it took to
wood?

ACTVITY ¢ E-9 |emoe: K-4 KEY: ‘
CULTURE ‘ } ABSS: - s, Envi-}
AREA: Pacific Northwest ‘ cgﬁ;entze]f Communities, Envi
TILE: Totem Poles SN 0pt?3r§;‘?na]
SUGGESTED INSTRUCTIONAL GOALS: ) LAIDLAW: Optional
’ , - MACMILLAN School Friends
b Students will demonstrate Lnowledge of Pacific ~ § MCGRAW-HILL:™ Discovering Others g
y Northwest totem poles by making a model p SBSS: Living In Families
) NUMBER OF | TIME: SKILLS: :
) STUDENTS: ;
: 1or2 design ;
) class class imagination ;
' periods manipulation :
) MATERIALS:  broomstick, | VOCABULARY: .
$ wooden base (12" x 12%), :
g construction paper, totem ;
glue, scissors, tempera, ;
3 gallon milk cartons
ashed outl), paper - . coc ol o cnocconnoccn0c00ann0s
d insert the broomstick. .

Square the pouring end of miik cartons by folding and pushing inwards .

to slip over broomstick.

Color and design with animal figures.

T-totem
C-carve

make a totem pole of

2. why were totem poles an 1dea1 object to show importance

in the tribe? '




Totem poles are commemorative symbols of. the history of an indi-

vidual or family. Each family had a certain crest that was displayed
' within the carved pole. Stylized animal figures\ representing the

spirits or historical beings told a story of importance for all to see.

Tt;tem po'l"es were often erected in front of a f'ami'ly's house, but
they were also raised in burial grounds as honor and remembrance of
the deceased.

(Note: Tribes of the Oregon coastal areas traditionally were not

totem pole makers).

Sespent
A Brihsh Columbia




ACTIVITY ¢ E-10 \IGRADE: 1-6 d KEY: |

CULTURE ) ABSS: Americans
AREA:  Pacific Northwest (Coos) L ¢SLLETT:  Optional
{ GINN: Optional

TITLE:  Coos Hand Game § CAIDLAW: Optional i

 SUGGESTED INSTRUCTIONAL GOALS:  MACMILLAN: Optional ;
MCGR/W-HILL: Our Country
! Students will demonstrate a knowledge of a $BSS:” Living In Communities-
) Pacific Northwest game by playing a Coos Hand i
) Game : ’ :
' § NUMBER OF |TIME: ™ SICILLS:

d STUDENTS: |
: 1 class cooperation )
) class period interaction :
b MATERIALS: VOCABULARY: :

f two small shells or .
§ bones .

_______________________________________________________________________

1. Two teams are chosen. Each team has an equal numbér of boys and girls.

2. The "captains" of each team take a turn tossing one shell closest to a shell
that has been nlaced at least 10 feet away; the closest toss wins the shell and
the start of the.game.

3. Starting team makes a circle and the shell is given to one of the players. It is
Reld in the hand as all players join hands tc form a line. Teams are in a row
facing each other. The team with the shell makes rowing motions as the hands are
joined together. Each player shouts that he hes the shell.

. 4. ° The other team has to guess which two joined hands contain the shell (quessing
turns are taken starting with the head of the line).

5. With a correct guess, the other team gets the shell. . .

" DISCUSSION: K:

9 . iso | ' E-10




° Indian games generally are of two types: (1) games of chance
or (2) games of dexterity and skill. |
" Children played many games and used many toys common among all
cultures: tag, hide and seek, tops, hoops and "marbles".
Often children used models of the ;thing:;: they would be u;ipg as m
they érew older such as bowsu and arrows, spears or cradleboards:
Games of dexterity were valuable in learning manipulation and

calculation skills necessary for the adult world. \

Bieo TALFEATHER
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ACTIVITY ¢ E-11 Iemos; 1-6

CULTURE . i#ic Northwest | R ABSS: _Americans
) AREA: 2 FOLLETT: Optional
. : y h GINN: Optional
TITLE: Haida 0dd and Even Game LAIDLAW: Optional .
SUGGESTED INSTRUCTIONAL GOALS: ) MACMILLAN: Optional L
L MCGRAW-HILL: Learning About
2 Students will demonstrate knowledge of a People, Und-~rstanding The
Pacific Northwest game by playing the ) United States
§ Haida Odd and Even Game with classmates - ) SBSS: Optional
) NUMBER OF. [ TIME: SKILLS:
) STUDENTS:
: 1. class cooperation
' grougs of period interaction
 MATCRIALS: 19 round VOCABULARY:

stones or short twigs
) per player, 2 cups per
player, towel or cloth
(12" x 12") per group

1. Each group chooses a player to go first.

2. The 19 objects are placed under the towel or cloth in two cups. One cup has ten
and the other cup has nine.

3. The first player covers the two cups with a towel and they are held above the
head. -

4, The remaining three players are lined up and the person to the right of the
first player guesses which cup has the odd number. If guess is wrong, the
guesser gives his cup of ten stones to the first player. Each of the players has
a chance to guess. With each wrong guess, that player gives his cup of ten
stones to the first player. - ¢

5. If a right choice is given, the first player, holding the cups, gives the guess-
er the cup of nine stones. He then takes the place of the guesser and the game
continues. Players who guess wrong twice and are out of stones are out of the
game. Person with the niost stones wins.

\ - Coe . TE-11
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/ Indian games generally are of two types: (1) games of chance
or (3) games of dexterity and ski'l'l.,% |
Children played many games and used many toys common among all
cultures; tag, hide,ai@.seek, tops, ho;);is and',"marb'les".
— . Often children used models- of the things they would be using as s
\ they grew o'ldgr such as bows and arrows, Spéars or.cradleboards.
Games of dexterity were valuable in-learning manipuiatic.. and

~ calculation skii]s_necessary for the adult world.
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ACTIVITY ¢ E-12 lGRADE: K ) KEY: | -

ggtzgh§' Pacific Northwest ; § For Kindergarten Use

Y

TTLe:  Chinook for Kinderbarten

™

SUGGESTED INSTRUCTIONAL GOALS:

Students will demonstrate knowledge of selected
Chingok sounds related to Kindergarten letter
sounds

NUMBER OF [ TIME: SKILLS:
STUDENTS: .
variable

class

9

MATERIALS: VOCABULARY:

C- cooley (to run about, walk, play)
E- et-shum _ (heart)’

G- gdom - (pitch, resin)

A-. a-kik (fish "hook)

D- da-go (gnaté?fsmall flying insects) . ) |
S~ so-le-mie (cranberry) N .

k3

L- Tlaw-suk (dance)‘
I-. ikl (the number one)
T-- tup-shin '(needle)
H- hool-hool (mouse) -

0,F,U-" No equivalent sourd in Chinook

BBOBOCDOIOPCOCOON

© - DISCUSSION:

) - . . P -
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Chinook is a trade jargon used by Indian people of the North

Pacific Coast. Because of ehvarie of .1anguages and dialects,

a common language developed, over thous;nds of years. This was used

when trading, Largaining or socializing among groups speaking a va-

riety of languages.

%i : Upon the arrival of white traders and trappers of all nation-
alities, new words were added to accomodate specific dialect traits.

s0ftgp, English words were adopted or'ciqsely imitated by tribes
(i.e.. "rudder" of a ship became "ludder" in Chinook because the
Indian people had difficu]ty in pronouncing the English "R". ‘he
word "ludder" was absorbed into the phinook jargon to describe any

| ship steering device). ; .

§~ o ' Sy the year 1875, it is estimated that 100,000 people spoke the

Chinock jargon. For trade, it was a necessity. With the influx of

Eu}opean cultures the language changed dramatically. Today it is

‘seldom used, but many -tribes are relearning Chinook in order to

- : 'préserve that portion of their herﬁtage.~
|

|
|
|
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S ACTIVIT s lGRADE: K-6

CULTURE i
b AREA:  Pacific Northwest ' FOLLETT§E]&;,C?Z‘§:}C3"S '
5 TITLE:  Words \ : Ourogigglgi Our Country
) SUGGESTED INSTRUCTIONAL GOALS: i i: Optional

; \ MCGRAW-HILL: Learning About - ¢
) Students will demonstrate knwowledge of Pacific People, Understanding The United
! Northwest words States :

SBSS: Living In Communities

NUMBER OF |[TIME: SKILLS:
§ STUDENTS:

. variable
8 class

MATERIALS: VOCABULARY:

) 1. kla-how-ya (hello, éopdbye) | 1. wis-pay-ya (arrow)
2. dago (ﬁosquito) 2. witsi-mi (starfish)
3. tatoosh (milk) 3. way-wa (little girl)
4. tupso (leaf) i 4, g-img-i-mis (rain)
5. tlak-tlak (grasshopper) 5. lay-nik ~ (river)
6. chak-chak (eagle) 6. lau-ka (oysters)

09 AN NI I I I I I OO OO O OO OO0 OLOC DO NI

" DISCUSSION: K:

El{fC‘ ‘ i66 E-13
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Indian languages contain many dialects and pronunciation dif-

ferences even within a few miles, often, many words are used for the
same object. The words given are only examples and are not to be
taken as a sole meaning or pmnun:iétion for a word. Saying the words
give students a feel for differences in 1angua§e and an appreciation

of the diverse Indian Tinguistic groups.

]
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AcTiviTy ¢+ E-14

CULTURE L.
8 AREA: Pacific Northwest

) TITLE: Counting In Chinook

} SUGGESTED INSTRUGTIONAL GOALS: Students will
) demonstrate a knowledge of Chinook numbers by

g counting in Chinook from one to ten

! NUMBER OF | TIME: SKILLS:

§ STUDENTS:

: variable counting

§ class

§ MATERIALS: VOCABULARY:
$ paper Chinook

: numbers

ABSS: Americans
FOLLETT: Optional
GINN: Our People, Our Country
LAIDLAW: Optional
) MACMILLAN: Optional

) MCGRAW-HILL: Discovering Others,

A. Print the Chinook numbers on a card with the corresponding English number.

B. Incorporate the Chinook as English numbers are used.

1. ikt

N

mokst
klone
lokit
kwinnum
faghum
sina mokst

stotekin

O o ~N o o & W

kweest

10. tahtlum

o DISCUSSION:

E-14



Chinook is a trade jargon used by Indian people of the North
Pacific Coast. Because of the variety of languages and dialects,

a common language developed over thousands of years. This was used
when trading, bargaining or socializing among groups speaking a va-
riety of languages.

Upon the arrival of white traders and trappers of all ration-
alities, new words were added to accomodate specific dialect traits.
Often, English words were adopted or closely imitated by tribes
(i.es, "rudder" of a ship became "ludder" in Chinook because the
Indian people had Qifficulty in pronouncing the English "R". The
word "Tudder" was absorbed ‘into the Chinook jargon to describe any
ship steering device). )

By the year 1875, it is estimated that 100,000 people spoke the
Chinook jargon. For trade, it was a necessity.' With the influx of
European cuttures the language changed dramatically. Today it is
seldom used, but many tribes are relearning Chinook in order to

preserve that portion of €heir heritage.

—

Tortte
Design
Brrisk Columbia




q‘
-

¢

ALASKAN
SKIMO

D e e e a e e e T

KOTZEBUE
ESKIMO

ARCT
KUSWOGMIUT - - ‘ ,

/7" KOYUKON "
Y / ,// ’,,
) t/l I’/I
SR nasks ociacHibT  INGALIK TANANA "
S ' |
~ K 0 KUTCHIN ',
© ! _ X ’
| TANAINA SUB
ARCTIC

CHUGACHIGMIUT ATHA HAN

TUTCHONE

I3




FAR NOKTH

Cultuﬁes of Alaska and the Arctic are often misunderstood as
beir + simgﬂy "Eskimo". The Eskimo people, more properly called
Inuit Ii%% in the regions farthest to the north in the harsh environ-
ment of sub-zero temperatu}es. In this area, the familiar igloo and
dog sled|are commonly used.

To [the south-of the Alaskan-area live a varigty of cultures that
‘do not typify the tskimo way of 1ife.

CuItures such as the Aleut constructed earthen pi. houses for
year-roLnd use and were not users of iglocs. Nor do ail Alaskan
people juse dog sleds. lwha1e hunting is done by 5 few groups but
others depend on land animals as well as-marine resources.,

The geography and environment of the Far North are both so
diverge that many 1ifeways deve]opeq depending upon land usage and
availability of resources. b

/
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ACTIVITY ¢ F.] |GRADE K-4 KEY:

CULTURE ABSS: Self, Communities, Envi-" ¢

g cutting tool, large
styrofoam balls, glue, igloo
sugar cubes, crayons or

'S pencils
1. Llarge styrofoam balls can be halved to form the shape of an igloo.
2. With crayons or pencils, the children can draw on the balls to resemble the
squares of snow-ice.
3. Use four sugar cubes stacked in a square and glued together to make the entryway.

AREA:  Alaska ronments
' _ . ' FOLLETT: Opt<onal
SUGGESTED INSTRUCTIONAL GOALS: ) LAIDLAW: Optional
. 3 MACMILLAN: School Friends
} Students will demonstrate knowledge of Eskimo § MCGRAW-HILL: Exploring Com-
3 housetypes by building a model igloo . . mun1t1es Studying Cultures
nvest1gat1ng Societies,
e ; Peop]e and Resources
) NUMBER OF | TIME: SKILLS: I
) STUDENTS: ;
1 class manipulation .
groups of |period . design I
3crd !
 MATERIALS: | VOCABULARY:

This is then glued to the half-ball.

71
"'r!f?l
}—T-7—7—‘r‘l
o o 0 B
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DISCUSSION K:
1. Do you think the igloo would be cold? Why or why not? I-igloo
2. Why is. frozen snow a perfect material for houses in the | S-snow
. north?
3. Would the ice melt if there were a fire inside?

173
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The "Egkimo igloo is a uniqge house type because of its construc-
tion. Bloc'lgs of frozen snow (not ice) are Cut to exact proportiohs
and fitted ébgethek in a circular manner. The igloo base is slightly
s]antéd sb the blocks do not sit exactly 'square upon the ground. A
"window", if needed, is made -from a clear-piece of ice.

The Eskimo people must move from place to place frequently and
the igloo is suited for this type of’h‘fe. The materials are always

at hand and a‘n igloo can be built in a matter of hours.
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ACTIVITY » F-2 IGRADE: K-2 KEY: <

} CULTURE ABSS: Self, Others, Communities\'

| ARea:  Alaska Americans

§ TITLE:  Snow Goggles g?khETTaptgéz;?r1ng Qur ‘World

d 03 .
) SUGGESTED INSTRUCTIONAL GOALS: LAIDLAW: Understanding Our
i : ) 8 Country
) Students will demonstrate knowledge of Eskimo. MACMILLAN: Places Near and Far
« Y¥protective eyewear by making snow goggles . gCERANlHILL: Discovering
! - thers
- SBSS: Living In Familias,
- ' Living Tn Comnunities, People

) NUMBER OF | TIME: SKILLS: - 9 and Resources
) STUDENTS . ‘
j 1 class manipulation 0
) class period
) MATERIALS: VOCABULARY:
Eheavy paper, scissors, goggles
) string g
>
1. Use pattern for-cutting goggles. . /
2. Attach string as inp illustration. 2
»

‘ .
e PO OSODOoD00006 DOOOIOOCOEN0OSECSOOROOOOOORERCReOCO000R00E
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-~ DISCUSSION: K:

1. Why wouldn't the eye holes be bigger? S-snow
2. Why dAd the cskimo have to wear snow goggles?

»
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~ The people of the far north live in a region. of year-round

T

" snow. Because o7 the brightness of the sun's reflection on the

sno&, a method was devised: to prevent snow blindness. Gpggles
were\made that had_only small s1its o see through. Enough Tight

passeq through to see and vision was not greatly 1mpa1red.
* \ 1
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 ACTIVITY ¢ F-3 . "]emosz 1-6 b KEY:

CULTURE . _, 1‘=SS:€\Americans
AREA:  Alaska o . $ FOLLETT: Optional

. . g GINN: OQur People
TITLE: Hoop Drum | LATDLAW: — Options nal
SUGGESTED INSTRUCTIONAL GOALS: ~J MACMILLAN: Optional

N . ' - MCGRAW-HILL: Optional
"~ § Students will demonstrate knowledge of Alaskan ¢ SBSS: Living In Families, Liv-
|- Native musical instruments by m2king a model ing In Communities

y hoop drum ® :

. ' Q¢ NUMBER OF [TIME: - |SKILLS:
) STUDENTS:

1 class manipulation
) class period design
imagination

MATERIALS: VOCABULARY:

8 heavy cardboard, string,] hoop
coat hangers, paint,
stra1ght sticks, tape

1. For each drum frame bend a coat hanger to a rounded shape This will measure
approximately 11" in diameter. Do-not unw1nd wires or adjust hook end.

2., Cut a girc]e of cardboard nine inches in diameter.
3. Color and design both sides.

4. Punch holes all around circie approx1mate]y
one inch apart.

5. Use string to lace cardboard to hoop evenly.
Opposite. sides can be tied first to center .
cardboard.

6. Bendapiece Q%cardboard approximately 4" x 3'
. to make a handle 2" x 3", color and design.

7. Slip handle over hook end and secure with tape.

>

8. Drum can be played with sticks. The drum will
R mgko a dull sound. -

" DISCUSSION: ) T K:

1. 1Is this drum easier to handle that a big sfana1ng drum? | D-drum
2. Why do you think the people of Alaska used th15 type? H-hoop
3. What was the drum made of?




Feople of Alaska used many resources to provide necessities of

life. In an area of often below-zerc temperatures, large skin drums

‘were not practical. Hand drums and hoop drums provided musical ac-

companiment for celebrations and festivals.
The frame was often a formed limb that was steamed to shape.
The drum hide was wa}rur or seal skin that was dried rigid to provide

a dull, hollow sound when nlayed. With rapid beats the drum vibrated.
o .
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KEY:

d CULTURE
_AREA: Alaska

-9 TITLE:  Soap Carving
SUGGESTED INSTRUCTIONAL GOALS:

ABSS: Others, Environments,
Americans -
FOLLETT: Optional

GINN: Our People, Our World
LAIDLAW: Optional

MACMILLAN: Optional .
MCGRAW-HILL: Studying Cultuvres,
Investigating Societies

SBSS: People and Places, People

% Students will dempnstrate knowledge of carving
? by making 2 model of soap

> In America .
) NUMBER OF | TIME: SKILLS:
! STUDENTS: .
; 1 or2— }manipulation
f class .- periods design
imagination
'§ MATERIALS: VOCABULARY:
. P B
- } soap, s€oons and dinner | carve
‘ knives (dull) )
AN
. -

i. Be sure soap-is at r&gm £gﬁsé}afhré;
2., Be sure child's hands ave dvy.
3. Use spoons and knives to carve Ehapes.

| 4. Shapes can be animals, people, canoes, houses, etc.
5.

Display in art area.

x-, .' ‘ £ M

- bIsc SSION: K:

S 1. How do you think the Eskimo people got the bohes to carve? C-carve
. 2. Would carving on bone be hard to do? E-Eskimo
Y &' "~ 3. MHhat instruments would be used to carve bone or horn?

.u\) _‘A'v‘ | | N . . -
AN - ,“ . 179 :




The Eskimo people carved items from ivory, wood, horn and bone.
Primarily carving was done to decorate items that were used such as
spoons or harpoons. When the Eskimo art of carving became well known

‘ during this century, the carversbegan producing a variety of art forms
t

both aesthetic and useful.

v

CARVING DECORATION

s




) ACTIVITY ¢ Fo5 lGRADE. 4-6

CULTURE . ABSS: Americans
§ AREA: Alaska FOLLETT: thiona]
} TITLE: Jackstraws Game fﬁ?gm?pt&g??ém
} SUGGESTED INSTRUCTIONAL GOALS: MACMILLAN: Optioral
' ) MCGRAW-HILL: D1scover1ngOthers.
} Students will demonstrate knowledge of an Eskimo  SBSS: Optional -
) game by playing the Jackstraws Game with class-

mates

NUMBER OF : SKILLS:
STUDENTS:

| | dexterity
groups of |p counting
! 4

MATERIALS: VOCABULARY:

3 pick-up-sticks

Player places pick-up-sticks 1in a bundle across the back of the outstretched
hand with the palm downward.

Player withdraws hand quickly, still keeping palm downward to try to grasp the
st1cks as they fall.

If one or more fall, the chance goes to the next player in the group.

4, 1f all the sticks are caught, one is removed as & counter and that person maf
try again, removing cue stick each time all are caught.

5. The person holding the most sticks wins.

DISCUSSION: _ ’ K:




PR

Indian games generally are of two types: (1) games of chance
[s]

or (2) games of dJexterity and skill. ' ; .

Childrenuplayed many games and useg many toys common among all
cultures; tag, hide and seek, tops, hcops and "marbles".

Gften children used models of the things they would be using as
they grew older such as bows and arrows, spears or ;rad}eboards.
‘Ggmes of dexterity were valuable in learning manipulation and

1

calculation skills necessary for the adult world.

©- @ @ o |

CARVING DECORATIONS

——




ACTIVITY ¢ F-6 IGRAE: K-6 KEY:

} CULTURE .
AREA: Far North (Eskimo

} TITLE:  Ring Game o

} SUGGESTED INSTRUCTIONAL GOALS:

b ABSS: Americans

® FOLLETT: Optional

3 GINN: Optional

g LAIDLAW: Optional

} MACMILLAN: Optional ka
) MCGRAW-HILL: Discovering Others
|

} Students will demonstrate knowledge of an Eskimo § SBSS: 'Living In Communities

! game by playing the Ring Game with classmates

) NUMBER_OF | TIME: SKILLS:

) STUDENTS:

! 1 class dexterity

) teams of 3 fperiod cooperation

) MATERIALS: VOCABULARY:

t straws, paper, string, 5.

} pencil ¢

OB OO OECODOE T ODE 000D OONCEET oI Toooot oo oo Ot oS O0RtRtORRORROURIBO0SORO0OLEET

1. Make a ring from a B x 2" piece of heavy paper. Secure by stapling or giue-
ing.

2. Attach a string to the outer edge by wrapping all the way- around and glue-
ing. : .

. Hang ring so it is at’eye level.

> w
.

Twist string sv that when released, ring will spin.

Students try . to put straws through circle as it spins. Each time counts as one
~pint. I7 two people put straws through at the same time, there is no score. Each
team of three stands at opposite sides of ring. The first team to score ten
points, wins. -

(8} ]
.

DISCUSSION: - K: ‘ RO
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°

Indian g;%es generally are of two types: (1) games of chance
or (2) gamésiof dexterity and skill.

Chi]dreﬁfp]ayed many games and used many toys common among all
cu]tu?esi tag, hide and éeek, tops, hoops and “"marbles”.

Often children used models of the things they would be usipgxhs .
they grew older such as bows and arrows, spears or cradleboards.

Games of dexterity were valuable in learning méﬁ;ﬁﬁféfiop and

calculation skills necessary for the adult Qor]d.

Aleur BASLETRY
DESIGN




ACTVITY ¢ F_3

lGRADE K-6  KEY: n

3 ABSS:

1ifestyles by making finger puppets

CULTURE Americans
AReA: _ Alaska : FokkETT‘_O‘(:) ptional
. s . 3 GINN: Our People
§ 'TLE: Finger Puppets } LAIDLAW: Optional
SUGGESTED INSTRUCTIONAL GOALS: } MACMILLAN: Optional
I : : MCGRAW-HILL Optional
f Students will demonstrate knowledge of Alaskan ¢ SBSS: Optional

*

1. Cut out puppet pattérn.

to finger and tape.

. )
; I
) NUMBER OF [TIME: SKILLS: i
) STUDENTS: :
; 2 class manipulation )
) class periods imagination :
; interaction i
) MATERIALS: VOCABULARY: ;
! heavy paper, scrap fake | puppet !
¢ fur, yarn, crayons j

2. Attach band to center back with tape.

- -

Adjust

Color and decorate puppet with fake fur or
crepe paper and yarn for hair. d

4, Activity:
series.

a. Recreate a scene using al
members of Tuktu's fami]y

b. Make up a story of a situation
; formation learned by ‘watching a Tuktu film.

Addacn with fare

Show selected films from the Tuktu
puppets as

using in-

o’
. 0 w Y
. ; .
r ‘ .
. ’

DISCUSSION

playing?

1. What do you think the’ Esk1mos made finger puppets
2. How do you think Eskimo children used the puppefi/nor

oul

of?{ F-“inger
E-Eskimo

F-7

N




\

Many cultures use finger puppets. They are easily made of
available materials and provide hours of entertainment for child-

ren. In cultures that are nomadic children's large toys are not

: practica1 during long journeys. Consequently, the finger puppets

are portable and pr&ctica1.

¢
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. AMERICAN INDIAN FOOD /

For many people the mention of Indian food brings ‘about images
of turkey, corn and the firstJThanksgiving. These\foods arelbnly a
snall part of the enormous contribution of food resources the Ameri-
can Indianhas given to modern-day society. ) '

Over fifty percent of the foods we use today were being eaten by )
Indian people thousand; of years ago. In each culture area wi]d'p]ants \
supp]erented the 'di~* of gamc or fish. Early Ind1an agricu]turists
cultivated crops such as corn or squash-in arid regions, relying upon .
irrigation tecgpology. Overall, food was abundant and a respect for
the tarth was important to insure continual seasonal cycles. |

The following.is only a partial 1ist of the foods Indian pebple \

uced and have now become a part of the “"American cutsine.

“

artichoke -~ " onions s
beans Te . paw paw juice (tenderizer) l '
berries ‘ peas o '

chewing gum ‘ persimmons

chili peppers . potatoes

corn ' pumpkins

cranberries sassafras ’
garlic , squash

hominy -~ ' . smoked meat

maple syrup’ ' " sweet _potato e .
melons ! tomatoes ~

nuts ) wild mint

¢ils from nuts - , wild rice I

(In addit1on, The United States Pharmac¢opoeia lists ~170 vegeta] drugi///:
now 'in common use based upon Indian medicinal practices®

» .
‘. . . . v

N

-

< *

2

_'1
1
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1 'IGRADE: K-6

CULTURE -
AREA:.  General

) TITLE: Pémm’ can

) SUGGESTED INSTRUCTIONAL GOALS:

" § Students will demonstrate a knowledge of dried

food preparatioy by making pemmican

8 KEY:

ABSS: Self, Communities, Envi- §

ronments

FOLLETT: OpQ;onal‘

GINN: Our Co ntr¥

LAIDLAW: Optiona

MCAMILLAN: Cptional
MCGRAW-HILL: Explorin
munities )

SBSS: Living In Families,
People In Regions, People In

NUMBER OF SKILLS:

8 STUDENTS:

TIME:

2 class
periods

) . manipulation
class

) MATERIALS: VOCABULARY:
E see ingredients listed

pemmican
3 below :

A

*dried beef (in jars frah grocery
store) .o )

H
*dried apples, raisins,
or apricbts

hazel nuts
" 3 cup honey"
% cup suet or melted shortening

pears, -

v .
Grind all- bulk ingredients. Mix in honey @and
shortening. Spread flat and thin on a baking
sheet. Let 'dry over heat vent one day. Keep gEx.
Put.in ove (175°) for one hour. Llet cool. Cut
into squar<:  Store uncovered at room temperature.

) ’
*equal proportions
M /

* DISCUSSION:

1. Why doeg dnied'food keep -for so long?
2. What other ways are there to preserve food?

130

Thg‘ﬁhericas /
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Permican is often known as "traveler's food" or ‘hunter's food".

°
o

Nearly all tribes made a type of pemmican that variad from regién to

* region depending upon the availability of resources.
)

Dried, ground meat js the basis of pemm1can. Fruits, usua]]y '

<.

dr1ed a]sg, were crushed and added. - If ‘nuts wete available, they were

used. The mixture retained its so]1d1ty and shape with the use of suet

"or melted fat. Honey is a more recent addition to pemmican that makes

it a 1itt)e more palatable to modern tastes.
+
!




' ACTVITY &  G-2 |GRADE:

CULTURE
AREA;  General

ABSS: Self, Communities, Envi-
ronments : <

FOLLETT: Optiona: ;
GINN: OQur Ceuntr

LAIDLAW: Uptxonai

MACMILLAN: Optional 1
MCGRAW-HILL: Exploring Com- :
mnities . <

SBSS: Living In Familiec,

} TITLE:  Fry Bread * ;
2 E People In Regions /

§ SUGGESTED INSTRUCTIONAL GOALS:

. #

} 'Students will demonstrate knowledge of one type
) of Indian bread by making fry bread '

) NUMBER OF | TIME: SKILLS:
} STUDENTS:
/s 1 class | 7 manipulation
§ class ; period | ]
| 3
3 MATERIALS: s ] VOCABULARY:

; see ingredients listed | fry bread
3 below

' "4'EJBs'flour ' i
‘ ) 4 teaspcons baking powder
1 teaspoon salt .

Mix dry ingredients. Add enough water
: to make a soft dough. With additional
flour, shape into flat rounds (about the
size of the palm of the hand). Poke two
or three holes in the rounds.

Fry in hot -Crisco (not Crisco o0il),
turning to brown on both sides. Remcve
and drain on paper towel.

]

Top with honey and buter or jam. . ‘.

< 3
CISCUSSION:Y 7 K:
1. Ho%.WOuld Indian people have made fry bread before C-cook
modern stoves were invented? ' :
2. What wild fruits or berries would taste good with
,fry bread?
o - 3 \

192 &2
/ . .
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2 Most tribes made a type of bread. Depending on the region, the

bread was made from acorns, cattail roots, camas bulb, corn, or grass
seeds to name a few.
Fry bread is most typically southwest, although through the years, l

most tribal areas have perfected their own version.

-
-~ -

-y

-

| = -'1;,.)—“ \
o A
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) ACTIVITY (.3 IGRADE:.

CULTURE
AREA: Southwest

KEY:

ABSS: Self, Communities, Envi-

ronments, Cultures

TITLE: Corn Bread

Students will demonstrate

SUGGESTED INSTRUCTIONAL GOALS:

a knowledge of

the use of corn meal by making corn bread

MATERIALS:

see ingredients listed
below

"~ Mix together in large bowl:

*1 1/2 cup corn meal
1 cup flour

3 teaspoons baking powder

1/4 cup sugar

Pour liquid mixture into dry ingredients.
into greased 8" x 8" pan.

for a 9" x 13" pan.

NUMBER OF [TIME: SKILLS:
STUDENTS:
1 class manipulation
class period measur1ng
VOCABULARY:

FOLLETT: Optional

GINN: Our Countr
LAIDLAW: 0pt1ona‘

MACMILLAN: Places Near and Far

MCGRAW-HILL: Exploring Com-

munities

SBSS: Living In Families,

People In Regions

In separate bowl beat well:

2 eggs (beat thoroughly)
1 1/2 cup milk(can be 1/2 evaporated milk)

Bake 30 minutes unti?

1/3 cup melted shortening

Mix lightly (may be slightl

browned at 375".

y lumpy).

U

1

|

|

|
!
1
U
U
|
U
1
i
t
1
I
[}
[}
[
i
1
[}
U
|
[
|
'
U
1
1
1
U
U
1
U
U
1
1
i
[}
U
[
[}
'
|

Pour
May be -doubled

1. What mightvhave been put into corn bread before baking C-corn
powder and milk were available?
2. What tribes might have made corn bread?

194
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/////// Corn has been a staple diet of many farming tribes for thousands

_grinder (mortar and pestle), the dried kernels were ground into a

of years. It is believed that its origin was in Central America and
knowledge of its cultivation spread northward. Tribes have stories
that tell of how the corn came to that certain area. The Arikiras

of the prairie/plains area, develcped and cultivated seven varieties

‘of corn.

Corn was roasted fresh but the most common use for corn was to

dry it on the cob for later use. Using a stone "bowl™ and a stone

finely-textured meal. This was then made into breads, or used in
soups or a mush. Always, the largest and most mature ears were

dried and saved for the following season's crop.

Porvery DESIEN
SouTH WEST

i95




ACTIVITY » G-4

|GRADE: K-6

0 CULTURE
AREA: Southwest
TITLE: Roasted Pumpkin Seeds

) SUGGESTED INSTRUCT!ONAL GOALS:

Students will demonstrate knowledge of the
southwestern Indian use of pumpkin seeds by
making roasted pumpkin seeds

NUMBER OF | TIME: SKILLS:

STUDENTS: . L
1 class manipulation

class period

MATERIALS: VOCABULARY:

see ingredients below

1. When pumpkin is scraped clean, save the seeds.

dry (can be put near a vent).

KEY:

ABSS:
roments
FOLLETT: Optional

GINN: OQur Countr

LAIDLAW: 0pt1ona%

MACMILLAN: School Friends
MCGRAW-HILL: Discovering Others,
Exploring Communities

SBSS: Living In Families,
People In Regiog%g;

Self, Comunities, Envi- :

_____________________________________________

2. Add cooking o0il to seeds, using just enough to coat them slightly, and stir. Add

salt.

3. Put in warm oven (about 250°) until the seeds begin to turn brown.

4, Remove from oven.

DISCUSSION:

1. Do you think pumpkin seeds were a good "snack" for

Indian children?
2.
pumpkin?

i96

Let cool, split open seeds.

Put them on a cookie.sheet to
\
|

W‘Qﬁ
K:

S-seeds

What might have been made from the "meat" of the

G-4




green-color “Ind1an umpkin“.

e Fresh pumpkins were baked -or_ boﬂed but most commonly, the

- Pumpkins have been in use by the Indian people for centuries.
The sout%st\t‘ribes cultivated several varieties including the

pumpk“‘was~dr1eLfgr use 'in the w‘inter\ It was peeled or cut into

a continual spiral and hung to dry. This could then be reconstituted

~~by boiling. The blossoms—as—well as the seeds vere used. - -

s

Peemisroric Rocr. PAINTING
Mew *Mexico




GENERAL

¢

i

Indian people all across America share many things in conrmon in-

cluding basic philosophy of respect for the Earth., Since resources

were drawn from the land, it became a provider of 1ife — the Earth

. _Mother. . _._ . __._ _.

°

In using natural resources Indian people of various tribes de-

veloped parallel technologies in order to survive. The bow and arrow

is an example of this, since all tribes used a form of bow for hunt-

ing and defense. Rock grinders, stone scrapers and tools made of
;\ bone were adapted by each tribe to fit the area in which they lived.
Orums, rattles, and musical instruments and toys also were used by
tribes from coast to coast,

I It must be remembered that tribes were individual and unique in

lifestyle. Each portion of technology had its "trademark" as to the
area in which it developed. Grouping the technology of all tribes
together would be overlooking a valuable resource in corparative

studies. When a variety of different methods can be realized, the

stereotype no longer exists,

i98
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) ACTIVITY ¢ H-1 |GRACE: k-6

} CULTURE
! AREA:

) TITLE:  Pre- and Post-Testing
’SUGGESIEBINSTRUCﬂONALGOAL&

} Students will demonstrate Ehowledge of varidhs

BOGOOOOOOOOOOLDOOOOOLEOLOOOOOLOOOOOODOOODOOOOOS OO O OO OOOOOOT

KEY:

ABSS: Americans .
FOLLETT: Optional
GINN: OQur People
LAIDLAW: Optional
MACMILLAN: Optiopal
MCGRAW-HILL: Studying Cultures ¢

SBSS: People and Places, People}
) In The Americas ;

Indian culture groups by taking part in pre-
and post-testing with the use of student draw-

ings -
NUMBER OF | TIME: Larrtls: |
STUDENTS: o
-8 ~tlor2 artistic detail
y class . Jclass imagination
! ‘periods describing

BROOPHOOOOOOMNOOOOOOOCOOOIOOOOOOROOORCORCONC IOOOOOOROCCRIOOONOCOOOORO OO0

MATERIALS: VOCABULARY:

drawing paper, crayons,
colored pens or pencils

1. Introduce a unit on American Indians by telling the class that Indians in America
lived in basic culture groups. Emphasize the fact that although the groups have
been divided this way, there are many other sub-groups and families that do not
fit into any of the categories.

2. Each child will be given six sheets o7 art paper and something to draw with.

3. Write the names of the six culture groups on the board:

a. Northeast d.  Southwest
b. Southeast e. Pacific Rorthwest
¢c. Plains f. Artic

4. Ask the class to draw a scene depicting life in each of the culture groups.
Special attention should bhe given to: clothing, traasportatinn and housing.

When the class has finished the project-. collect the paper.

6. Tell the class that they will bé repeating this after the study of American
Indian culture grours has been completed.

7. For post-testing, again write the names of the culture groups on. the board and
ask for pictures to be drawn.

8. "Compare the before and after pictures on a wa]]

Note: A1l culture groups should be studied so that there is no promot1on of stereo-
type.

DISCUSSION: K:

<
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3 ACTIVITY ¢ H-2 IGRADE: 1-6 | KEY:

§ CULTURE b ABSS: Environments
AREA: __ General § FOLLETT: Optional

) TITLE: _ Culture Comparisons E;?giAW?uroggggﬁ;

SUGGESTED INSTRUCTIONAL GOALS: . MACMILLAN: Optinnal
§ . : ) MCGRAW-HILL: Investigating
f Students will demonstrate knowledge of the six Societies ]
) culture areas by completing the culture compari- ¢ SBSS: Zeople In The Americas
) son chart ,

— ~
4 . .

} NUMBER OF |TIME: SKILLS:
STUDENTS:
1 class l

) class * fperiod at

end of unit
[ Y

MATERIALS: VOCABULARY:

f see culture comparison
g chart on back side

- <
1. After a study of culture areas, discuss items
typical of each area.

2. Each student fills in a chart.

3. As a variation, class can be divided into
groups. Each group picks an area to fill in
with as many ideas as possible.

\

4. Chart can be accompanied by pictures.

DISCUSSION:

1. Why do some tribes grbw crops and others do not?
2. Wl at makes lifeStyles difierent?

201
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ACTIVITY ¢ p_3 IGRADE_ 2.6  KEY:

f CULTURE . : o ) ABSS: Americans
p AREA: enera - 8 FOLLETT: Optional

) TITLE:  Writing Stories | LAIDLAW:

3 GINN: Optional
Optional

) SUGGESTED INSTRUCTIONAL GOALS: 9 MACMILLAN: Optional

b MCGRAW-HILL: Optional

g Students will demonstrate knowledge of Indian SBSS: People and Places,
 stories by composing a story of how a certain ) People In The Americas
g situation camé to be - '

-

) NUM3ER OF | TIME: SKILLS: .
§ STUDENTS:

1 class composi thon

3 class period_ recall

- imag1naf1on

v

-h(0 Q0O T
. . L] L] . .

* § MATERIALS: ~~% _ [VOCABULARY:

d pencil and paper ' creation

compose

'd

.. (Optiona!) Reaa a portion of another story to the point that the reasons fora

"creation" are about to be explained. Stop at that point and ask the class to

Read an Indiaﬁ story that will tell of how a certain animal of thing came to be.
write their own conclusion.

Alternative- . . : “
Have the class write-a story about:

How the deer got its-antlers
How ravens became black

Why the fawn is spotted .

Why the ocean roars

How the beaver got its flat ta11 ‘
Why bees sting

DISCUSSION: ‘ ) K:

1.
Z.

3.

Why were stories told? .
Do you think the stories were mostly for dh1ldren or

adults? . :
What could you learn from a story? '

-

2@ | | .. Th-3




Indian peoﬁ]e have told stories since the beginning of time.
Since tribes had no written languages as we know it today, the
history, culture and hero-stories were passed on tﬁiough the gen-
erations by word of mouth. The tales of creation were important
in storytelling as it served to teach and reinforce the religion/ |
. philosophy. Stories were told to all ages by certain tribal members
who were experts. Theart of storytelling attainea\a much respécted
stature among many tribes, those persons usually bé%ng elders. (Most
often women, on the central Oregon coast).__Some storigs could only
j—'4" ‘ : be told at certain times of the year and often a story sequence could
last several days.
T Indian people prefer the words "story" or "tale" in reference to
Indian oral literature. "Mx}h" and "legend" give the connotation

- » that the stories are fairy tale_and nonsensical in nature.

e’ . )

-
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§ ACTIVITY ¢ -4 IGRADE: 2-6 KEY:

p CULTURE : .ABSS: . Optional

} AREA: General FOLLETT: Optio?a'l

' . . GINN: Our People

 TITLE: Word Search LAIDLAW: Optional
SUGGESTED INSTRUCTIONAL GOALS: , MACMILLAN: Optional

i MCGRAW-HILL: Studying Cultures

) Students will demonstrate knowledge of Indian- SBSS: Optional

} related names and words by completing a word
search sheet '

NUMBER OF | TIME: SKILLS:
STUDENTS:

, 1 class recall
class period

o~

MATERIALS: VOCABULARY:

. word search sheet and
) pencil

See word search sheet on reverse side. This may be duplicated .for the class.

A class or group project may be to make a word search sheet using other Indian-
related words that have been learned.

s

TDISCUSSION: I
\
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d ACTIVITY ¢ 5 IGRADE. 3-6

ABSS: Environments
FOLLETT: Optional

GINN: OQur People

MACMILLAN: Optional ;
MCGRAW-HILL: Studying Cultures,
Investigating Societies !
SBES: People and Resources,
People In The Americas

} CULTURE
AREA: General

) TITLE:  Pioneer Letters
) SUGGESTED INSTRUCTIONAL GOALS:

Students will demonstrate knowledge of an Indian
culture area by writing a make-believe letter
describing local tribes

) NUMBER OF ] TIME: SKILLS:

8 STUDENTS: :
: 1 class writing/penmanship
y class period composition

: imagination

) MATERIALS: VOCABULARY:

) paper and pencil describe

Pioneer letters should be written after pnevious study in selected culture area.

Students will imagine they are pioneers living in the old west. They have met the
local Ind1an people. .

Each student will write a letter to a friend in the east descr1b1ng the lives of the
Tndian people in their area. Be sure to include: ,

Housing

Transportation

Food

Clothing

Name of Tribe - . ,

G W N

T DISCUSSION: B Ik
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ACTIVITY ¢ H-6 - Ismoe; K-4 KEY:

CULTURE 8 1 i ABSS: Americans
) AREA:  wenerd 8 FOLLETT: Optional
TITLE: Silhouettes E;?gl:Aw?ptag:?;na]
§ SUGGESTED INSTRUCTIONAL GOALS: MACMILLAN: Optional
1 vee ) © eo MCGRAW-HILL: Exploring Com-
§ Students will demonstrate knowledge of Indian munities  §
) clothing types by using a life-size silhouette ¢§ SBSS: Optional
Y with & variety of clothing

) NUMBER OF |TIME: SKILLS:
STUDENTS: - : _

throughout }design

class Indian imagination

units

MATERIALS: VOCABULARY:

) 1arge 'parer. naint or silhouette
§ crayons, scissors

1. Aﬁéke si]houettesrsy kaving child lie down on large paper (butcher paper). Other —
members of the class can draw around the form. \ )

2. Make "clothing" by drawing on the silhouette.
3. If all culture groups are studied, six silhouettes can be made for cumparison.

- 4, As an option, clothing can be made from paper and attached to silhouette.

~ DISCUSSION: - K:
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ACTIVITY ¢  H-7 !GRADE. K-6
CULTURE T ‘ © 9 ABSS: Environments
 AREA; _ General  FOLLETT:  Optional
d ITLE:  The First Thanksgiving ’ PLOS%’%‘;]
) SUGGESTED INSTRUCTIONAL GOALS: ) MACMILLAN: Optional |
} MCGRAW- HILL' Stuijng Cu]tures,:

E Students will demonstrate knowledge of culture
Y area food types by describing a First Thanks- SBfS: People and Resources,
) giving other than on the East Coast People and Places, People In

The Americas

§ NUMBER OF |TIME: SKILLS: ¢

STUDENTS:
, 1 class imagination
§ class period describing

VOCABULARY:

Everyone is aware of the foods eaten on the "First Thanksgiving--turkey, corn, beans,
pumpkwn, etc. - -

What food would have been served if the (First Thanksgiving would have been held:

a. on the Plains?

b. 1in the Southwest?
c. in Coos Bay?

d. in Alaska?

1. Ask the class to write a description of the foods served.

2. How would we Qet the foods today if we carried on that tradition?
3. How would modern advertising be different?
4

. How would school Thanksgiving plays differ?

_ DISCUSSION: I S R L




____ The'first Thanksgiving has been romanticized éver the years.
In all probability, the first feast which Indians and Pilgrims
*shared had much less food than imagined. Corn, squash and beans

were undoubtedly staple foods.

Historians have also shed 1ight on the turkey as a food source.
Turkey may not have been eaten_'on the first Thénkégi ving. The Pil-
grims believed that the turkey carried diseases, especially plague,

and for many years refused to hunt the wild bird.

C qp o qp oqp odh edh -
. okl il Z 277
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AOTIVITY ¢ H-8 lGRADE. K-4
CULTURE
AREA: General

} TITLE: Jewef?y

) SUGGESTED INSTRUCTIONAL GOALS:

3 Students will demonstrate knowledge »f jewelry
$ design by making jewelry from a variety of items

Y NUMBER OF JTIME: - JSKILLS:

{ STUDENTS: :

; . 1 class design

§ class period imagination
; manipulation
§ MATERIALS: VOCABULARY:

f see those listed below

_________________________________

§ ABSS: Others ;

FOLLETT: Optional ;
y GINN:  Optional ;

3 LAIDLAW: Optional :

; MACMILLAN: Places Near and Far
MCGRAW-HILL: Exploring Com-
munities

y SBSS:  Optional

Personal adornment of the Indian people was made from natural materials; bone, clay,

shells, wood and stone.

The class can make necklaces »f:

1., colored macaroni ’

2. 'dried chicken bones (thigh or drumstick with ends cut off) <
3. Fiour or cornstarch clay

4; Wood or glass beads

5. Alder twigs, cut in small pieces, w1th middle removed

6. Shells (many have natural holes)

7. Aluminum foil (ro]] into a ball, pieirce with heavy needle)

N

DISCUSSION




Jewelry is an ancient form of art among all cultures. Among

the Iﬁdian people, natural available materials were used for personal
adorpment: shells, bones, stone, clay, antlers, animal teeth, and
seeds.

/ - Glass beads were introduced with the coming of the Europeans.
Consequently, elaborate beadwork of the plains and woodlands is rel-
atively new. Earliest glass beads of the 17G0's and 1800's were
Italian or Bohemian. The larger beads were used first (pony beads)
‘and-in the 1840's, the smaller "seed bead" became popular in Iﬁ@ian

designs.

Canvep donE
PENOANTY
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ACTWITY ¢ H- 9

 ABSS:’ Optional
b FOLLETT: Optional )
) SINN:  Our People

g LAIDLAW: Optiona? <
¢ MACMILLAN: Optional

: MCGRAW-HILL Optional

) SBSS:: People and Resources,
People and Places

.
| CULTURE
AREA: General

TITLE:  Hand Puppetts TN mee—
SUGGESTED INSTRUCTIONAL GOALS:

 Students will demonstrate Ehowe]dge of the six
major culture groups by using hand puppets in
) area dress -

v

Q'NUMBER OF | TIME: SKILLS:
§ STUDENTS:

, 2-3 class |imagination
g class periods design
‘ =~ manipulation

3-MATERIALS:. -/ VOCABULARY:
: soTid,color, scrap cioth
g yarn; “neeCles; fur; -

9 feathers; felt pens

1. Using the pattern (illustration), cut cloth and sew seams. - -

o

2. Class will b2 divided evenly into six groups. Each group will decorate puppets
according to culture area.

3. Present a "p]ay" using one of the following situations or ask the class for
ideas. '

a. The Pacific Northwestfarea group asks the other five areas to a potlatch. As
they arrive, they say where they are from and what type of houses they live
in and what food they eat. . .

h. One area group boards a "magic carpet" or spateship to visit other areas. As
they travel, other groups welcome themand show them how that particular area
is dlfferent

X

DISCUSSION:
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ACTIVITY ¢  H-10 IGRADE; . } kEY:

CULTURE. - -§ ABSS: Others, Cuiture

AREX: General

wn

§ FOLLETT: Optional

TITLE: Possession Markers ) GINN: Optional

SUGGESTED INSTRUCTIONAL GOALS: i § MACMILLAN:

P Students will demonstrate knowledge of how 3 SBSS: Optional
pef%ona] belongings were 1dent1f1ed by making
) possession markers

) NUMBER OF JTIME: SKILLS:
STUDENTS: :

1 class design

3 MCGRAW-HILL:

LAIDLAW: Optional

Optional

Discovering Others

) class period , | imagination * 7 - \\J

} MATERIALS: VOCABULARY:

: *
§ paper, crayons, scissors, .
cloth, crepe paper, pa- P0§SeSS1o‘n\
per towel core or heavy .
paper ro]]ed mto a tube -} ‘)

1. Draw feathers, color with 1nd1v1dua1 de51gns Be sure a#{ feathers are the same o

\

design for the same person.

2. Cut nut feathers.

¢

»

-~

3. Cut short streamers from crepe paper or cloth. Use same colnr combinations  on

all streamers and cloth.

\

4. Attach to paper towel core that has also been cclored. Cut and flare bottom so

it can be taped to desk. . N,

5. Same désign and colors can be attached to a piece of paper to be used as a book-

mark or attached to another class project. .-
. . 5 3

AN

DISCUSSION:

1. Why is it important to mark possessions?
2. Would possession markers be a_ aod way to prevent argu-
ments?

-

218
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&

In A tribal society, many things are shared. There is little
need ‘for "lock and key". The presence of a possession marker sig:
nified that an object belonged to a certain berson or family.

Among the Pléins tribes, when maﬁy men with bows and arrows
kifled buffalo ddriné one hunt, the arrow markings distinguished
whose arrow felled which.animal.

Possession markers we}e usually in the form of a "staff" that
- could be stuck into the ground peside a person's belongings. These"

v might havﬁ?ygen used to signify possession of gathered wood, tools, .
fire pits, etc. The use of markers avoided arguments over territory

X N ' and possessibn and taught a respect for eaqh other's rights.

v

Noerwest Const
. Raven: Desien .
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ACTIVITY'#  H-11 |emoe: K-2 b KEY:

CULTURE _ - X ‘ 3 ABSS: Optional
AREA: __ General ) FOLLETT: Optional
 TiTLe: - 9 GINN: Optional
Druym LAIDLAW: Optional
SUGGESTED INSTRUCTIONAL GOALS: MACMILLAN: School Friends

. . MCGRAW-HILL: Learning About
f Students will demonstrate knowledge of an People

 Indian musical instrument by making a drum SBSS:  Optional

} NUMBER OF SKILLS: S
) STUDENTS: . yb
' design

) class manipulation

§ MATERIALS: VOCABULARY:

} coffee cans, inner tubes, | beat
string, paint, sticks -
(dowels),- cloth ‘

1. Gather enough’ two or three pound coffee cans so that each child will have one.
2. Cover the coffee cans with paper that has been decorated by the student.

3. Get several- old inner tubes from a tire shop. These should be split and wiped
clean. "
. 4. 'Draw circles on the inner tube two inches wider than the end of the coffee can.
—~—_ Cut the circles out. ’

—~ . . = |
5. Punch.eight evenly spaced holes around the edge of the circle. (Teacher should
.. do this beforehand with an awl or icepick). .

6. P[ace one round rubber circle on a flat surface. Put the can on top of .this.

7. Place the other circle on top of fhg can.

8. Tie the gtring to the top'circle and then to the bottom. First do one side and
.then theopposite side so-that thg rubber is even. The remainder of the holes

,may be laced and tied off. ®

9. Make drum sticks: : |
a) wrap rags around the end stick c) tie with a string ~
b) use one piece of material to cover S S .

DISCUSSION: ( e A K:

1. Was the drum the only musical instrumgnt of the Indian D-d#um'

. people? i S-stick
N 2. Describe the sound a drum makes. Does it give you a H-hit

good feeling?

<20 8 | <




A type of drum was used by nearly all Indian cultures. Some

drums were of deer or elklhide stretched ‘over a rounded frame that

k4

rested'on the ground. Others were small hand held drums of various

types..-Dried planks or hollow logs were often used in the Pacific
Northwest Qh_er‘e dampness would prohibit the use of hide drums.

Many drumming rhythms existed from fast to slow beats, (Holly-
wood invented an Indian drum beat that emphasizes the first beat ar;d
is followed by three softer beats-- ONE-Two-Three-Four. . . ONI'E- (0
Three-Four--,  This is 99’1:_ an Indian rhythm pattern).

~Most cultures equate the sound of the drum with a heartbeat and

. the drum itself is a sacred object.

@

Roex Painting
SASKETCHEILAN



ACTIVITY ¢ H-12 ‘ IGRADE: K-4 KEY:

CULTURE ABSS: Others
AREA: General FOLLETT: Optional

‘ . GINN: Optional

 TITLE: Rattles LAIDLAW: Optional

- @ SUGGESTED INSTRUCTIONAL GOALS: 8 MACMILLAN: Optional

' ) MCGRAW-HILL: Optional
SBSS: People and Resources

1 Students will demonstrate knowledge of Indian
! musical accompaniment by making rattles

8 NUMBER OF | TIME: SKILLS:
STUDE/NTS:

|

1

|

|

I

I

03 - i

L, 2 class manipulation :
) class periods design ;L .
1

i

i

1

U

|

|

|

) MATERIALS: Tight bulbs, |VOCABULARY:
} paper mache, paint, tree
} Timbs 4"-6" long & 1%" (rattle
) diameter

‘1. Cover old light bulbs with paper mache (only glass part). Let dry.
2. Strike against a hard surface to break glass and remove end piece.
3. Put 8 or;lo dried beans inside.
4

]
Cover inside of "neck" of rattle with glue. Insert limb making sure beans donot
get on thE glue.

5. Paint with designs.

|

DISCUSSION:

1. What other musical instrument did Indian people use?
2. What do you think rattles were originally made of?

222




Rattles were made from a variety of materials. The Northwest

Coast pzople, including the "éooss ‘made .rattles o@er hooves or

cut antlers that would rattle as they hit against ﬁach\otger on a

sinew.

‘Midweét tribes often filled a cup shaped, hardened hide with
pebbles. Probably the most widely known :rattle is the gourd rattle o

of the southwest.

¥
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) NUMBER OF [ YIME: SKILLS:
STUDENTS: )
variable
class
MATERIALS: VOCABULARY:

=St

ACTIVITY ¢ §i 13 : lem\oe: K-6 .. . SKey:
OEEE— " - | \
23%}?“5 dera1 1 Optional for all texts

TITLE: Field ;Ll'rips
SUGGESTED INSTRUCTIONAL GOALS:

Students will learn a variety of Indian life-
styles by seeing exhibits first hand .

Field trips are excellent resources for learning on the Oregon Coast. Several
sites are available:

1. Bandon Historical Society, Bandon. Coﬂection of baskets and artifacts. Admis-
sion free. )

2. Coos County Pioneer Museum, North Bend. Collection of basketry and artifacts.
Acﬁnission free. _ -

3. Indian Forest, Florence. Excellent display of authentic Indian house types,
deer and buffalo. Discount of 25% for group rate. Admission feé: $2.75 for
adults. $2.00 for students 12-18, and $1.50 for students 5-12 (1980-81). Open
seasonally, from March 21 through November 15,

4, *Native American Research Center, Empire. Collection of local artifacts, guided
informat;on tours. Admission free. - (Note: from time to time, special exhibits
are held).

*Call the Indian Education office at 269-1611 for museum hours

DISCUSSION. K:

224 . 13
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" FLORENCE
indian Forest

: &’- Authentic replicas of
Indian housing

REEDSPORT
MAJOR ARCHAEOLOGICAL JITE

‘Carbon date 1010 B.C.
(closed to public)

NORTH BEND
Coos~-Curry Pioneer Museum

k Extensive coastal basketry and
. artifact collection

" COOS BAY
K Native American Research Center
Coastal Indian cultural and

archaeological display

BANDON
Bandon Historical Society

* Coastal Indian artifacts

HIGHWA)/
101/
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—SUBJECT: . INDLAN EDUCATION FILMS AVAILABLE FOR YOUR CLASSROOM + - o -

; The maaor1ty of available films for classroom use have been previewed, recommended, and purchased by Indian Educa-

tion parent committees in each district. During the review process, ihe committees specifically looked for accuracy in
.detail, and portrayal of calture areas. Films containing misinformation and stereotypes were rejected. '

1o

LY

, discovery of oil,

films about the Eastern area and the Plains are veny few.

be made‘available.

= An attempt has been made to make available information concerning all Indian culture areas, however, acceptable
As media is revieued and purchased, updated film lists will

Because children are so influenced by television and movies, it is important to discuss each film, emphasizing the

facts presented.
of fact.
interpret the meaning of the film.
teacher use !

'Below is a listing of recommended films.

’

A synopsis with suggested usage follows in the detailed list.

This is an excellent method to break down Ho]]ywood Indian stereotypes and expose children to accuracy
Many films concerning Indian values and philosophies need additional discussion so that students do not mis-
Discussion ideas are included with the film 1ist with additional information for

A1l films

are now available and may be ordered through the Coos County ESD Instructional Materials Center ,(IMC) film library.

b 2 00 2050 7 00 2 00 2 9 2 8+ 2 44 2 0"

Shows the effects of resource
developg:ent on the native people of Alaska.
Suggested Use: Discussion of exploitation and

, conflict of cultural value systems.

28

dw‘s issues , among Indian people. A contrast strata. + Suggested Use: Discussion topics ma 1nc1ude |
11 3ywood vs the real Indian {s also shown. Suggested vse: Excellent for showing how his- art, color, Indian tales and the relationship
EKC weted Use: ;i Discussion of lndian stereo- ;va tory and prehistory are studied to give acCurate 3 to the environment. 27
e R m contenporary lndim issues. : . .. ~* dates of historical events. (A Myrtie Point °|rent Comittee an cod

MMMCM INDIAN SPEAKS, THE (F1900) J S,
-23 minutes
, Three tribes, the Muskogee Creek, Rosebud
Sfoux «.ond Nisqually are shown speaking of to-

o ;t-"at

FILMS AL ABLE.

% ALASKA SPEAKS (F1461) 1 J S, 15 minutes
The deveiopment of Alaska since the Rus-
sians is shown in scenes of the gold rush and

ui

Fo-e 4 APACHE INDIAN (F134) P I. 11 minutes

A contrast between traditional ceremonies
sti1l observed touay and the modern business of
a tribally-owned lumber industry.
Suggested Use: Discussion of how cultures sur-
vive in a modern vorld whi'le retaming tradi-
tions.

32k ARCHAEQLOGICAL  DATING:

-{F2135) S A, 18 minutes

Not specificany an Indian film, but rather,
a look into the methods used to date artifacts.
Using examples of American Indian prehistory,
the film shows how tree rings are used to find
the age of cut beams. The Carbon-14 method 1is.
, discussed as well as dating from the earth's

RETRACING

TIME

- o-s 4 ArtzROH T0 THE SUN (F2315) T J: i, 12 min-

utes

Boldly graphic and colorful, minimum dia-
logue is used in this film to tell a southwest
Indian story of the magical transformation of a
boy conceived by the 3un and a human mother.
The boy does not fit in and is not accepted by
other boys his age. He searches for his father
but no one will help him. Finally an elder
with special powers helps him by turning him
into an arrow that is shot to the sun. There
he must undergo four tests-: to prove worthy of
his father, the Sun. As he completes his final
test he {s transformed ,.and filled With the pow.

“er of the Sun. This he shared with the people
" of his pueblo on earth.



¥

'y -

4308 BROKEN TREATY AT BATTLE MOUNTAIN (F2114 &

minutes
The Nestern Shoshone are struggling to keep’

24 million acres of land in Nevada that was giv- ’

.en by treaty. The land is sacred ground, vital
® to survival of the Shoshone people who cannot
morally accept the aspect of “"selling" Mother
Earth. The film shows actual confrontations be-
tween the Shoshone ard the Bureau of indian Af-

fairs, Department of Fish and Wildlife and the

Bureau of  Land Management. A1Y incidents on

//,,ffi1m interrelate in the factual account of the

Shoshone's attempt to retain the land and pre-
serve the ancient traditions.
Suggested Use: Discussion ofenv1ronment. ecology
and land use. Viewing ancient traditions that
have survived despite overwhelming odds.

(A Myrtle Po1nt Parent Committee film)

:M + .

n R ¥

WCHILDREN OF THE LONG BEAKED BIRD (F]229)
138, 20 minutes

"* pominic 01d E1k is 12 year old Crow Indian : i#'

boy who 1ives .in Montana. Viewers have a chance
to sce Dominic participating in an all-Indian
parade and watching his father at the tradition-
al hand ganes. Dominic lives in a modern world
and the film shows a mixture of botn old and new.
Suggested Use:
in today's society.

(A Coguille Parent Committee film)

LIE CHILDREN OF THE PLAINS INDIANS (F1123) I,
19 minutes
Indian life on the Plains
time preceding European contact. An Indian boy
narrates experiences such as a buffaio hunt,
trading and celebrations.
Suggeated Use: Historical perspective of Plains
Indian life.

is shown-at the

3% CIRCLE OF THE SUN (F2112) 1 0 S A,
utes
The Blood Indians of Alberta, Canada are
shown preparing for the traditional powwow and
ceremonials. The film focuses c¢n the feelings
of one young Indian man who lives in the modern

30 min-

i~

vle
An exampie of an Indian community "t

world and finds it difficult to maintain strong -

bonds with his heritage.
Suggested Use: Informative film about reserva-

tion people and pressures of the modern world.
(A North Bend Parent Committee film) ?

<

B 2 %l%COVERING AMERICAN INDIAN

3

2% CREE  HUNTERS OF THE MISTASSINI (F2519 &
’ minutes

Three modern-day Cree families in Northern
Quebec build a hunting cemp for winter trapping.
The film shows the construction of the winter
lodge and daily activitiés as the animal hides
are prepared for storage to be trided in the
Spring. Indian values and ways of life are well
presented 1in an excellent picture of a people's
relationship with the land.
Suggested Uge: Survival techniques; contemporary
family Yife on the Cree of Northern Quebec.
{A North Bend Parent Committee film)

00k DAWN RIDERS, THE: NATIVE AMERICAN ARTISTS
{Fa1iey J 7 minutes
From beginnings in the 1800's when the buf-
falo was all but gone, indian art 1in the modern
area was formed. Much of this art is traditional

te=% . in its two dimensionality perspecitve, no shad-

ings, and raw earth colors. It often reflects
past teepee art. We are shown Plains Indian art
of three Indian artists who talk about their
work and other Indian artists.
Suggested Use: Art, history,
dian artists.

(A Powers Parent Committee film)

contemporary In-

MUSIC (F1843)
A, minutes
From many different tribes, the film shows
dances and songs from many areas performed in
ceremonial clothing. The contemporary artist
tells a Jittle of his and her life of today be-
fore seeing each perform.
Suggested Use: Recommended for a better aware-
ness of various songs and dances, as well as the
people performing them now.

%% END OF THE TRAIL:

AMERICAN PLAINS
(FI767 & 1768) 9

INDIANS

8 S, 53 minutes, black &wh) te

This former telev1sion special uses early
photographs to recreate the Plains wars between
1860 and 1890. Contrasting two cultures opposed
to one another, this film ends with the battle
of the Little Big Rorn.

Suggested Use: History and culture conflict.

£ GERONIMO JONES (F1336) 0 S A, 21 minutes

An Apache/Papago boy in Arizona is taken
advantage of by a greedy merchant who ¢onvinces
him to trade his valuable turquoise necklace for
a TV set. Subjectfve style uses little narra-
tion toltell the film through the boy's eyes
only. ‘Important:
apd discussed so that stereotypes and feeIings
are arti;ulated.s ot ] ‘ i g] l
Suggested: Use;: * Study o /—-tt tudinal” and, cul-
“ tural differencek

-"

this film should be previewed-

£2¢ HAIDA CARVER (F2113) 1 J S, 12 minutes

On the Pacific coast this film finds a
young Haida Indian artist shaping miniature to-
tems from argillite, a jet-black stone. The
film follows the artist to the island where he
finds the stone, and then shows how he carves
it in the manner of his. grandfather who taught
nim the craft.
Suggested Use:
ing interest.
(A Myrtle Point Parent Committae film)

Excellent film to promote carv-

£50% HANG YOUR HAT ON THE WIND (F2521 & 2522)
1 J 5 A, 46 minutes
A young Navajo boy finds a valuable thor-
oughbred horse that had escaped from its owner.
When he finds out that the horse 1is not wild
and the owner is conducting a search, he is torn
between the horse and retJrn1ng it.
Suggeated Use: Excellent view of contemporary
Navajo Yife showing a blend of thg old tradi-
tions and new methods.
(A North Bend Parent Cormittee film)

¢ HOPI INDIAN, THE - REVISED (F2158) P 1 J,10

minutes

This updated film uses older footage as
well as recent views of the Hopi who live near
the Grand Canyon. Hopi arts such as Kachina
dolls, and pottery are shown being made for sale
through the tribal store. Corn and squash are
tended, using ancient irrigation methods and a
traditional wedding ceremony is observed. .
Suggeoted Joe: Cultural differences; Indian art
and tradition.

HOPI INDIAN ARTS & CRAFTS (F99) P I, 11

minutes

Authentically presents Hopi Indian weaving,
silversmithing, basket ’making and pottery mak-
1ng but without much Indian philosophy or feel-
ing.
Suggested Use:
involved only.

Useful for showing techniques

$0g HOPL INDI%N VILLAGE LIFE (F159) P I, 11 min-
ute<

" This older film introduces Hopi life as a
caller announces the. day's wedding ceremony.
Before the wedding preparations, men travel down
into the valley to tend the sheep and corn for
the pueblo. Back in the pueblo, women grind
corn into cornmeal, make coiled vessels of clay,
and prepare the new couple for the wedding.
Suggested Use: Culture study of the Southwest,

- N

.,
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g2t HOW BEAVER STOLE FIRE (F2117) A1, 11 min-
utes ’

In. a Pacific Northwest Indian story Bear,
Wolf, Coyote, Eagle, and Chickadee reach the sky
people with an arrow ladder. Beaver is trapped
by the sky people and then steals fire, placing
the fire under his claws as all race back to the
earch, Beaver places fire ingpod -so that we
have it stored for our use today.

Suggested Use: Excellent for intioduction to
Indian stories and for students to write their
own Indian stories. -~ = -

(A Powers Parent Committee film) >

- 30§ HOW TO BUILD AN 16LOO (F324) P I, 11 minutes

This film shows a step-by-step demonstra-
tion of how an Eskimo igloo is built. While the
narration is a bit dated, this film offers the
best demonstration of how readily available
material is used to provide shelter based on
sound architectural design.

Suggested Use: Land usage; shelter for survival.
(A North Bend Parent Committee film)

o 1 HEARD THE OWL CALL MY HAME (F2128, 2129,

$2130)° S K, 78 minutes

This film is a powerful story of a young
Anglican priest's awakening to life in.the face
of death. Unaware that he has only a short time
to live, young Father Brian is sent by his
Bishop to a remote Indian village in Canada, os-
tensibly to help the Indian people, but actually
“to learn enough about life to be ready to die".
By the time "the owl has called his name", the
fndians have shown him that death, like life, is
both beautiful and ugly, full of pain and joy, a
circle unbroken. The film {is a warmly human
story of the understanding that can develop be-
tween people of different cultures and an ab-
sorbing portrayal of the values and traditions
which reflect the Indian's deep kinship with
nature and concern for human dignity.
Suggested Use: Cultural values,
(A Myrtle Point Parent Committee film)

0% 1 WILL FIGHT NO MORE FOREVER (F2121-2124)
- T J S A, 106 minutes

The historic 1600 mile journey of Joseph
and his people 1{s recounted in this film. His-
torical confl4ict and events leading up to the 11
week flight are well detailed, The film shows
$he feelings of both General Howard whose "duty”
{s important and Joseph, who honors his people's

"Q h to live free, - , .
: -Mcmcuod Use: MHistorical perspective of the

s Nez Perce fiaht for justice,

fed by ERIC

. SUA.Hyrtle Point Pavent Comittee filmds . v* . .

*

£ INDIAN ART OF THL/\.BLOS (F1999) 9 S, 13
minutes
Rich colors dominate this film showing Ka-
china dolls, weaving products, silver work and
basketry. A wealth of beautiful Acoma, Santa
Domingo, Hopi and Zuni pottery is shown that re-
flects the religious and social life of the in-
dividual tribes. This film shows the final re-
sults of the artist, rather than how they are
actually made.
Suggested Use: Art

208 INDIAN ARTISTS OF THE SOUTHWEST (F1920)
J S, 14 minutes

Zunf, Hopi and Navajo artists have retained
their artistic culture in producing silver work
(their most recent art formg. pottery, weaving,
and Kachina dolls that reflect the tie between
themselves and tHe Earth. This film demonstrates
how these articles are made,

Suggested Use: Art techniques

3228 INDIAN BOY OF THE SOUTHWEST (F1219) 1 J, 14

minutes

A young Hop! boy tells about his-neighbors
and family located high on a mesa in the south-
western desert of the United States.
Suggasted Use: Hopi 1ife today.

0k INDIAN _FAMILY OF THE CALIFORNIA DESERT
(F1240) T, 15 minutes ]
A woman from the Cahuilla tribe located in

» the desert area near Palm Springs, tells through

flashbacks her earlier life and how her tribe
adjusted in living with the desert environment
of Southern California.
Suggested Uge: California history; Indian his-
tory. .
2% INDIANS OF THE AMERICAS(F1583) 14§, 16 min-
utes
Using maps, dioramas and paintings, this
film traces the first Americans over the Bering
Land Bridge down to the tip of South America.
The Mayans, Incas, as well as North American In-
dians are presented.
Suggested Use: Good introductory film on basic
differences between Indian peoples caused by
distances and other geographical factors.

&30k LEGEND OF THE BOY AND THE EAGLE (F2231)
PTJ, 21 minutes
This Walt Disney film tells the story of
the Hopi Indian boy's’ love for his tribe's sa-
cred eagle, the boy instead sets it free and is
turned away from the security of his home. The
eagle cares for him and teaches him the eagle's
skills in hunting. When the boy returns to his
home he mystifies everyone with his new powers.
He then learns to become an eagle and changes
into the bird flying high above the Earth.
*Suggested Use: Indian stories; valuedifferences.

~ . . v
£328 LEGEND OF THE MAGIC ™ KNIVEL € (F2095)

135, 11 minutes

Totem poles of the Pacific Northwest are
shown being carved today as they were in the
past by other Indian artists. Through the use
of masks worn by actors, the story is told of
the magic knives stolen by a master carver's en-
vious chief. A guardian spirit sets out to pro-
tect the knives, but the old chief throws a
knife at the spirit. It strikes the chief in-
stead. . A
Suggested Use: Indian stories.
(A North Bend Parent Committee f*lm)

008 LITTLE WRITE SALMON (F2523) JSA, 27 minutes
Little White Saimon 1is a settlement on the
Washington side of the Columbia River, It s

here that many descendants of the Columbfa River’

fishing tribes live, The film shows how the
people used salmon as‘a resource before white
contact. Also shown and discussed is contempo=
rary problems faced by treaty Indians in the
right to fish. T :

Suggested Use: Good film for promoting discus-
sion of modern fishing issues. :

(A -Bandon Parent Cormitte £ilm)

£20¢ LONG ROAD HOME, THE: PART I (F2125) J § A,

20 minutes

Part I (independent of Part IT) is a unique
American history film told from the perspegtive
of the Muskogee (Creek) Indian tribe. The people
travel from their homeland to the areap :of
Georgia and Alabama. A rich Muskogee Confedera-
tion is formed. Land is taken by the government
and the famous "Trail of Tears" ensues. :
Suggested Use: American History; Indian removal.
(A Povers Parent Comnittee film

326 LONG ROAD HOME, THE: PART 11 (F2126)0 SA,
7 minuses
This film (independent of Part I) shpws to-
day's Creek (Muskogee) Indian people a§ they
live in keeping with both their original heri-
tage and also in living in today’s warld, A
stick ball game is shown as well as othey facets
of their lives today in Oklahoma, An oJd stomp
dance completes the film and serves to tie this
generation with the others of a rich past.
Suggested Use: Contemporary Indian society.
(A Powers Parent Comnittee film)

2328 LOON'S NECKLACE (F79) ! J, 11 minutes
Indian story from British Columbia uses

ceremonial masks “9 show how the loon. a water

bird, received hvs distinguished neckband. A

blind shaman regains his sight with the help of -

the Loon, and in return gives the Loon his den-

talium necklace that is magically transfqrmed

into the Loon's neckband, ) 231 ¢
oL

Suggested Use: Indian stories.




43k WARIA_OF THE PUEBLOS (F2120) 1 3 S A, 15

' peconstruction of archeological
.18 shown using the coil.method,

glazing, “polishing, and decorating the blac
“‘pottery of Sah Ildefonso. Both her talen}o/:cm
- “Suggested Use:

* techniques.

~g NATION
£% ¢

. -

A

sinstes. - .
Maria hartinez developed pottery based on

smoothing,-si1{

and grandsen are <hown with their work. .
* Recommended film fxy pottery

.~ A ' »
{38 MORE THAN BOWS AND ARROWS (F2504 & 2505)
«

. J 5 A, 56 minutes S . .

This is an excellent Ailm for breaking down
stereotype of the American Indian. It shows the
impact Indian people~ have had on the political,
social and cultural development of the United
States. Parlt) continues to show the influence
Indian culturé has on today's way of life. In-
dian agrjculture, mining and medical technolegy

. are awong the subjects.usad to‘show the impor-
. tancé of Indian contributions.
* Suggested Usa:

Indian
and cultural differences.
(A Bandon Parent Committee fiim) -

history, contribut{oris

Lo

WITHIN A NATION: NAVAJOLALD USA
JSA, minutes - .

A background film of modern Navajos in 1972
and how they are setting up busincsses on this
large and unique reservation of 140,000, Also
discusses problems in adjusting to contempervary
life, 3 -
Sui;gcated Use: Contemporary
cu

Indian business;
ture conflicts. . .

e

2ENAVAID _WAY, HE (F2347 & 2338) J S A, 48

minutes . A

A sensitive film reflecting the spiritual
1ife’ of the Navajo community now and 25 years
ago. This NBC producéd film uses both older
film and recent film to follow Mary Grey Houn-
tain, her son Robert Lee, and aged medicine man
Long Salt as they live in traditional and modern
societies. An unusual, direct approac: allows
the student to get a very real -feeling of the
Navajo way as shown through this film. Note:
Some frontal nudity included in some scenes as
shown in the original television presentation.
Suggested Use: Recénmended for indepth study of
the Navajo people. N
{A North Bend Parent Committee fiim) )

L5
H

findings, She

-
N

g% NANOOK OF THE NORTH (F1

. their struggle for existence,

~/ . . -
417 & 1418) AN, 4
A . minutes, black & white - -

< “Originally filmed during the silent era
this film (with added music and narration) shows
the epic communal life of an Eskimo family and
Filmed in the
Hudson Ray territory. (See Tuktu Series for
more modern filmed segments of Eskimo life, in
the classic style of Nanonk). N

Suggested Use: Lifestyles of the far north.

m' NATIVE AMERICAN MYTHS (F2362) P I, 24 min-
27,0 utes .

"> Five traditional Indian stories are told in
# cartoon presentation for young children: "Sky
Woman" (Seneca), "How The Raven Gave Daylight
Unto the World" (Haida), "How Coyote Stole Fire"
(K1amath), “The Story of The. First Strawberry"
"(Cherokee), and "How The People Came Out of The
Underworld" (Hopi).

Suggeated Use: Introduction to traditional sto-
ries ffcm many tribes.

N

2% NORTH AMERICAN INDIAN LEGENDS (F2096) I J,
minutes

Beautifully filmed, adaptations of American
Indian stories describe the appearance of the
North Star and the origin of corn.
Suggested Use: Huw Indian stories have been
used to transmit values, customs, and beliefs.
(A North Bend Parent Committee film)

308 NORTH AMERICAN INDIANS TODAY (F2127) J S A,

25 minutes

This film shows contemporary Indian peoples
in today's world trying to regain cultural iden-
tity and ways of traditional life. Scenes in-
clude the -Indian Ecumenical Conference, Miccosu-
kee Indians in Florida's Everglades; in British
Columbfa, scenes of Kwakiutl dances. at a‘modern
potlatch and as recorded in the early 1900's by
Edward S. Curtis, and also Navajos of the south-
west in attempts to keep their land and water.
Suggested Use: Indfan people 1in contemporary
society. .
(A North Bend Parent Committee film)

2% 0SCAR HOWE: THE SIOUX PAINTER (F1892) S A,
27 minutes 7 ,
This filmis highly recommended. for advanced
art classes to conmunicateauni;}(ae, personal vi-
sion in visualizin? and composing
lent for speciallzed art clagses, this film is
not generally recommended for /Andian cultural or
historical usage purposes or}iy. Shou]d be pre-
viewed for possible cul tura][usage.

style; -Excel-

£2% OUR TOTEM IS THE RAVEN (F1570) 1J S A, 21
minutes ’
Chief Dan George portrays an elderly Wash-

ington State Indian who dislikes the urban life
of his daughter's family and takes his grandson
on a mnhood quest to awdken his tribal tradi-
tions and Indian heritage. A distinctly Indian
film that introduces some contepts and attitudes
alien to the majority society.

Suggested Use: Cultural values; needs discussion.

230% OWL AND THE RAVEN, THE (F2316) P I J S A, 8
minutes
This delightful film uses animated seal
skin figures to tell an Eskimo story with humor:
how Raven's feathers became black.
Suggested Use: Eskimo stories,
(A North Bend Parent Committee film)

£308 PEACH GANG, THE (F2500 & 2501} J S A, 40

minutes

Arthur Peach, ‘an indentured servant living
in Plymouth Colony 1in 1637, runs away from his
master's household, He, and three friends tra-
vel to the Narragonsett Indian territory where
they ki1l an Indian man and Steal his furs. The
Narragonsetts capture Peach and his friends and
turn them over to the Plymouth government for
trial. In 1638 the trial is held, with aitnes-
ses and testimony for both sides of the issue.
But the drama and the final verdict is left un-
resolved and unanswered; the viewers become the
lujuryu‘ )
Suggested Use: American history; judicial system.
(A Bandon Parent Committee film)

30k PEOPLE ARE "DANCING AGAIN, THE (F2254) 10 S

A, 28 mnutes

A brief Iristorical sketch is presented of
how federal Indian policy has affected the
Siletz people, of the Oregon Coast, including
current attempts to regain the federal recogni-
tion of tribal status taken away almost 25 years
ago. Tribalygembers give personal observations
on the effects of termination and present their
attempts on regaining and Strengthening their
identity in a non-Indian society. Shows tradi-
tional basket weaving production and gathering.
Suggested Uce: Oregon history; contemporary
Indian issues.

e
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4328 PEOPLE OF THE BUFFALO (F1361)

1J9s, 15

minutes

Romantic paintings are used to depict the
dependency of Plains Indfan people on the buffa-
lo. The film shows the westward advance of
white people disrupting this natural relation-
ship, and the major battles that result between
white settlers and Plains Indian people. (Begin-
ing of film badly chopped up.)
Suggested Use: Indian history; culture conflict.

328 POTLATCH PEOPLE, THE (F2506) 1 J S A, 26
* minutes

* The Indian people of the Pacific Northwest
‘1ive in an environment of abundance. Before
white contact, the people lived in long houses
of wood and enjoyed a highly-structured social
system. The Potlatch is shown as a part of that
systen. The film also shows examples of how the
Pacific Northwest tribes used art in every day
life: Scenes of the major archaeological site
at Ozette, Washington show articles that have
been preserved im mud, and the historic ‘'Ksan
Village in’ Canada is shown as an example of tri-
bal efforts to reconstruct the culture.
Suggested Usa: A good introductory film to show
the art and social forms of the tribes of the
Pacific Northwest.
(A Bandon Parent Conmittee film)

RED_MAN AND THE RED CEDAR (F21B)
. minutes

Only film available to date which shows how
Indians used the western red
cedar tree for making a variety of useful arti-
cles including: clothing, shelter  and trans-

1J6S, 11

* "« portatjon, food and art.

Suggested Use: Recommended to include in study
of local coastal Indians.

{oo§ RETURN TO THE_RIVER (F167) 1J, 9 minutes
23 4 Sorewhat fuzzy narration and presentation
mar-¢

his film on Indian salmon fishing on the
& timbia River at Celilo Falls,

weted Use: A vehicle for discussfon of .fish-
IC rights of Indians and some background of

Provided by ERIC

l

----D:" “‘s'do‘.”j:‘-‘ SR *—,“..,; LD F R EE

4328 RUN_APPALOOSA, RUN (F2524 & 2525) A11, 48

5 minutes

The Nez Perce tribe is famous for excellent
standards in raising Appaloosa horses. One of
the tribal members, Mary Blackfeather, raises a
colt but under tribal law, it is sold. The film
tells how the colt and Mary are eventually re-
united and take part in a difficult race.
Suggested Use: A good example of contemporary
Nez Perce life, -
(A North Bend Parent Committee film)

4328 SHADOW CATCHER, THE (F2502 & 2503) 1 0 S A,

88 minutes '

Edward S. Curtis' 1life devoted to photo-
graphing the American Indian 1is recounted in
this semi-documentary film. His work in the
Southwest and PYains 1§s shown using his photo-
graphs and recreated actions. A major portion
of the film describes and sShows his own 1914
film, In The Land Of The Headhunters, in which
KwakiutT 1ife 1s depicted with the use of drama.
Suggested Use: Indian 1lifestyle variations;
photography. .

(A North Bend Parent Committee film)

X8 SOUTHWEST INDIAN ARTS AND CRAFTS (FB21)J S,

14 minutes

Good overview of various techniques used by
Indians of the southwest to produce Navajo rugs,
San Ildefonso and Acoma pottery, Hopi and Zun{
Jewelry, Kachina dol1s and 'Pima/Papago baskets.:
A1l items use the raw materials found near where
they are transformed into beautiful articles.
Suggested Use: Indian art.

438 SOUTHWEST _INDIANS OF EARLY AMERICA'(F826)
{ J, 14 minutes
Although somewhat too academic in tone,
this film recounts the ancestors of the Hopi,
Pima, and Papa?o Indians who prospered in the
southwestern United States a thousand years ago.
They include the Hohakam, and the Anasazi, whose
remains of dwellings, rock paintings und picto-
graphs in northern Arizona and New Mexico, tell
us of their early history.
' Suggested Use: Prehistory of America.. ; v

N

g
-

{The following Tuktu series offers a very warm,
realistic and personal view of Eskimo 1ife and
"how it used to be". Tuktu tells his granchild-
ren about life long ago with his father and mo-
ther. This highly recommended serjes is broken
into independent units that give separate com-
ponents of Eskimo 11fe as it used to be.)

2328 TUKTU AND HIS ANIMAL FRIENDS (F2099) All,

14 minutes

Tuktu is introduced by his father to al}
the small animals and birds that live upon the
same land. Lemmings, birds, ground squirrels,
weasels, sand pipers, ducks, and sea gulls are
seen. Hhile the spring brin%s berries to pick,
Tuktu's father climbs a cliff to get bird eggs.

s;:gi; elaated Use: Alaskan lifestyles; survival
s s,

(A Myrtle Point Parent Committee film)

£ TUKTU AND HIS ESKIMO DOGS (F2100) AN, 14

minutes

In the spring, dogs pack loads of provi-
sions as visit are made in the fce-free land of
fish weir. In the winter, dogs help sniff out
seal blow holes. Back at home everyone shares
the bounty of the seal, including the dog who
helped locate it. When it is time to move to a
new area, the dogs provide the means.
s:g iated Use: Alaskan lifestyles;
3 S.
(A Myrtle Point Parent Committee film)

328 TUKTU AND WIS NICE NEW CLOYHES (F2101) Al1,
14 “ninutes -
A sensitive film as Tuktu remembers his mo-
ther who made the clothes that protected the fa-

survival

mily from the sometimes harsh environment. Seal -

skin is prepared to make waterproof boots coated
with ofl. Thongs for ties are made of strips of

-.hide, and caribou hide tents are constructed.

Tuktu's mother is shown makingseal skin clothes
for summer and caribou clothes for the winter.
Su 1atcd Use: Alaskan lifestyles; survival
skills, ’

(A Myrtle Point Parent Comnittee film) 235;&:’




N LS - N . \
328 TUKTU AND THE BIG KAYAK (F2102) Al1, 14 mi\n-
- utes . .
.Juktu watches his father and the kayak man
gather driftwood for builuing a new kayak. The
‘wood s _cut, bent, drilled with a bow drill, and
joined before the soaked skin is sewn around the
carefully built frame. Finally, the Xayak is
completed and Tuktu Joins his father for its
first voyage. :
Suggested Use:
skills.
(A Myrtle Point Parent Comittee film)

¥

Alaskan l{festyles; survival

e TU;IU/ﬂﬁb THE BIG SEAL (F2103) A11, 14 min-

tes
’,,,——”"ijjg;ktu follows his father as he looks for a

seal's blow hole where the seal can catcha
breath of air. Tuktu's father spears a seal and
brings it home where he butchers it (a >it bloody
for elementary students) and shares it with his
neighbors.
Suggested Use: °
skills.

(A Myrtle Point Parent Committee film)

Alaskan lifestyles; survival

> £32% TUKTU AND THE CARIBOU HUNT (F2104) A11, 14
- minutes _

While a caribou crosses a lake, Tuktu's fa-
ther pursues in a kayak. A spear is thrust in
the caribou (may be unsuitable for elementary
students) and the bones of the animal are used
to make runners on a sled with legs used for
cross bracing. Lines and tying thongs are made
from the hide.
Suggeated “lve:
skills.

(A Myrtle Point Parent Conmittee film)

Alaskan 1lifestyles; survival

£ TUKTU AND THE CLEVER HANDS (F2105) A1, 14

minutes

Tuktu's father uses a fishing spear he has
- made at-the fish weir. The film shows how rocks
are used to kill a ptannigan for dinner; seal
skin bags are used for storing oil for cooking
and 1ight, cooking pots are carved out of stone,
and sun shields are worn to protect the hunter's
.- sight. A cat's cradle string game ends this film
that shows the inventiveness of Tuktu's family.
Sugqisted Use: Alaskan lifestyles; survival
skiils.
{A Myrtle Point Parent Committee f{lm)

~~

~
£ TUKTU AND INDOOR GAMES (F2106) All, 14 min-
utes ‘

Mhile two girls play in the howling wind on
the ice, Tuktu's mother borrows fire from a rel-
ative to make ready for a joyous feast. We see
a circle game, gymnastics, blind man's bluff,
and play with ice toy tops. As Tuktu remembers
in telling of this time, he says he clearly re-
members this memorable, happy day as all rested
foliowing the day's fun.

Su? egted Use: Alaskan lifestyles; survival
skill§. .-
(A Myrtle Point Parent Committee film)

w TUKTU AND THE MAGIC BOW (F2107) A1, l4min-
utes
Before the coming of the rifle, Tuktu re-
members when his father and friends tested their
spear and their bow and arrows in friendly con-
tests. A way of practicing for what was neces-
sary to use in hunting, Tuktu's father makes a
bow and arrows with the driftwood and bone ma-
terials available. We see the straightening and
careful work necessary. Finally, Tuktu reports
with pride that his father was the best marksman
at the shooting contest.
Suggested Use: Alaskan lifestyles; survival
ski?ls.
(A Myrtle Point Parent Committee film)

\m TUKTU AND THE MAGIC SPEAR (F2108) A1l, 14

mi nutes .

Fish are gathered in the winter from cache
put up last summer. Then Tuktu watches fishing
through the fce with a lure and a spear. In the
summer, Tuktu learns from his father how, to
spear fish with a detachable pointed spear.
Tuktu is given a fish eye to eat to help him sece
like a fish, while ail enjoy the plenty of Tuk-
tu's father.
Suggeated Use:
skills.

‘(A Myrtle Point Parent Comnittee film)

2% TUKTU- AND THE 8NOW PALACE (F2109) A1, 14
minutes
A good introductory film of Tuktu and his
family and community. We see-a large ice house

Alaskan lifestyles; survival

* being constructed on a winter move of camp to

new hunting grounds. A smaller one is also
used to protect the sled from hungry dogs. Life
centers around the ice house as the men return
from the day's hunt.

Suggested Use: Alaskan lifestyles; survival
skills.

(A Myrtle Point Parent Committez film)

T s et v

£3%& TUKTU AND THE TEN THOUSAND FISHES (F2110)
All, 14 minutes S
It's summer and Tuktu and his family travel
to a fish camp with a stone weir that has been
used for over 300 years to trap char. Tuktu's
father readies his spear and produces a great
string of fish. Tuktu's mother places ashes
over the eyes of the fish so they will not tell ;-
others of how they were caught. An-Eskimo fire
drill makes the fire and everyone is -thankful
for the fish providing themselves to Tdktuis\\\
family.
Suggeated Use:

ugge Alaskan lifestyles; survival
skills,
(A Myrtle Point Parent Committee film)

0k TUKTU AND THE TRIALS OF STRENGTH (F2111) -
All, 14 minutes .
While the wind howls outside, Eskimo famil-
fes gather in an ice house. The men practice
strength games with one another to ready them-
selves for the strength and skills needed for
hunting and survival. Girls play a bobbin game
and everyone laughs and has fun before an Eskimo
drum dance concludes this pleasant day.
su?giated Use: “Alaskan lifestyles; survival
skills. S
(A Myrtle Point Parent Committee film)

$3¢& WHO DISCOVERED AMERICA? (F2328) 1 J S A, 14
minutes
An attempt to show through archaeological .
evidence where Jndiar peoples came from. Evi-
dence of Asian and African cultures predating
Columbus. in the Americas are shown. Archaeolog-
ical evidence of the first domestication of corn
is shown and of its extreme importance in the
cultural dev.lopment {in the Americas. Sound
archaeglogical evidence is used in this inter-
esting, fact-filled film.
Suggested Use: Prehistory, archaeology and In- N
dian history.

£32¢ WOODLAND INDIANS OF EARLY AMERICA (F66) P, N
11 minutes, black and white
An early 1958 attempt to reconstruct a
Chippewa family turkey hunt, wild rice harvest,
and other food gathering activities. The nar-
riator continually talks down to the viewer, but
most of the materials used are accurate repre-
sentations.
Suggested Use: 01d fashioned, but useful as an
introductory film only. . .

..<S
.,
e e
wé.
. R
M ST
¢ - B
N .
. o :
- A - K] o ‘




/'//f/Grade:'g
Name (optional):

i ' EVALUAT ION

School (optional):

Please complete the following evaluation at the close of .your Indian
studies activities. It will assist us in measuring the affectiveness
of the Activity Guide. Please forward to: Indian Education Coordina-
tion Program, Coos County ESD, 1350 Teakwood, Coos Bay, Oregon 97420.

1. How many of the six major cultural groups did your class study
during this year? ‘ . ~

)

. How long was the Indian study in your class?

2

3. How many of the Activity'ﬁggls did you use? '~

4. How many were used as suggesfed in tne Text Activity Guide?
5

5. Had you ever done any of these activities in classes before? If S0,

which ones?

*

6. - Which act*vities were least successful?
7. Which activities were most successful?

8. What suggestions do you have for improving the guide?

3

/7

9. Overall Evaluation: Excellent__ Very Good Okay Ho-hum__~

10.  Other comments are appreciated:

-
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