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Foreword and Acknowledgment

Educational exchanges between the United States and the People's Republic of
China (PRC) have increased dramatically since the normalization of relations on
Januar, 1, 1979 Americans now hate opportunities to study and conduct research

in China, And a number of U S academic institutions ans1 private organizations
hate developed collaborative programs with the Chinese government or individual

PRC unit ersities .

, Because of difference -S in the educational systems of the Unite4 States and China
and i. d contact between educators from the two countries for 30 years, the

resumption of academic exchanges has been accompanied by inevitable
misunderstandings and dilfeoences of opinion and approach In the rush to reopen
communication and establish new relationstlips, both sides have entered into
agreements and launc'heti programs that are perhaps not as explicit as is necessary
Moreover, because administrators, officials and exchange participants from both
countries do not want to jedpardize new programs and opportunities, there has been

an understandable -tendency to overlook, ignore or minimize problems and short-
comings To say this is not to suggest that existing programs are fiti- little calue, on'the
contrary,. both sides have already accRied substantial benefits AsWith any new pro-

gram, however, it is appropna'tenecessaryto review ;developments during the
firs few years so that problems can be solted and positive features strengthened in

the future
Sirfce one of the pnnapal responsibilities of_the if S.-China Education Clear-

inghouse is to strengthen exchanges with China by collecting,and disseminating in-
formation helpful to American institutions and individuals, we are pleased to publish

Peggy Blumenthal's assessment of Arierican study programs in China Though -
c-ntical of certain features of these programs, Ms Blumenthal is careful to note the

constraints and exceptions shaping developments and to point out that there are no
villains. Difficulties have been caused, aggravatedand at times alleviatedby-6
well-intentioned people in both countries Only by identifying and acknowledging
problems can we hope to solve them. '

Peggy Blumenthal is currently,assistant director of Stanford Overseas Studies at

Stanford University Previously employed at -the National Committee on
--J -U.S -Chinl Relations and at the Asia Society, she helped coordinate early cultural

exchanges between the United States and the People's Republic ofChina An active'
member of the Section of U S Students Abroad (SECUSSA) of the National
Association for Foreign Student Affairs, she is currently a member of the SECUSSA
National Team. Ms. Blumenthal collected the information for this report during
March June 1981 (her third visit to the PRC) Fifteen years earlier, she s three

wheremonths in Taiwan whe she studied Chinese and taught English wh' e an
undergradua4e -

-
Ms. Blumenthal prepared this report for the U S.-China Education Clearing-

house, a foint projec\ of the Committee on Scholarly Communication with the Peo-

ple's Republic of China (CSCPRC) and the National Association for Foreign Stu-
. dorcAffairs (NA ) Formed in October 197.9, the Clearinghouse is supported

financially by the U S International communication Agency and will continue as a
joint project until Dec mber 31, 1981. Thereafter each of the parent organizations



.
Hill continue to perform functions of the Clearinghouse releant twits role in interni-i.
tional education (The CSCPRC is jointly sponsored b; the American Council CT
Larned Societies, the National Academy of Sciencts and the Social Science
Research Council

The information presented in this report was gathered from intemews with
Americans stud; ing ur doing research at ,.anuus institutions in 'China during the
1980-81 academic sear and with Chinese administrators from those institutions It is
hoped that these materials will help 12 S institutions assess their stud; programs in
China and encourage them to make an changes that seem warranted

We fish to acknowledge and thank the following persons for their thoughtful
reiew of This manuscript

Archer Btown, National Association for Foreign Student Affairs

Man, BrAn Bullock, Committee on Schularl; Communication with
Republic of China,

can Delane, Uniersio, of Colorado, Boulder

the People's'

Robt4rt Geyer, Committee on Scholarls Coomunication with the People s
.Republic' of China

James Haas. Indiana'Uniersit, Th
John Jamieson, Unicr'sitvrof California, BeiVeley

John Johnson, Untersttyof Kentucky, Lexington\
Mithel`Oksenberg, Uniersity of Michigan

Leslie Palmer, Urmersity of Nfaryland, College Park

Georgia Stewart, National Association for Foreign Student Affairs

Cail Walter, Stanford linwer'sity 4 .
We also sish to thank Anna Corrales of ifie NAFSA staff and Wade French,of

S orti Univ4rsit; for
manus npt

The iews contained in this publicayon do not necessarily reflect those of the
CSG-IRC or its sponsoring organizations, of 4NAFSA or of the 12 S. Interhational
Communication Agency

An comments Or questions about this pliblication or about Clearinghouse projects
should be directed to

their efficient and accurasoissistante in preparing this

Dr. Thomas Fingar
Committee Scholarly y Communication

with the Peoples Republic of China
210L Consmulion Avenue, N W
WA4ington, DC 2041.
202/34-2718
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Ms. Lincia A. Reed
Notional ;Association for

"Foreign\Student Affairs
1860 19th Street; N W

' Washington: DC 20009
:

202/462-4811
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Additional copies of this pubheation can be obtained frdm the I: S -Chinaduca-
tion'Cleannghouse, 18 9th Street, N W , Washington, DC 20009
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Note from the Author

/7-

The ,,iew s expressed here, while irk!, own, grow out of extended conversations with
American and Chinese friends and acquaintances, all of whom were remarkably
willing to share their experiences and opinions. The U S -China 'Ecication Clear-
inghouse. prcw Ided crucial support, both for my own. work and for the national
dissemination of information about the academic exchange press I must also
thank Stanford. Overseas Studie for allowing me the leave-time to pursue this
research,.my husband, Doug Murray, created the opportunity, shared the process
and helped shape the product. The, complexityof the issues and the rapidity with
which Chinese policies and institutions are changing inev)sably lead to errors of fact
and interpretation, for which l,take soles responsibility. Some readers may be disturb-
ed by the report's critical tone emphasizing strains more than successes. I believe that
both sides appreciate and applaud the accomplishmetits of renewed academic ex-
Changes, problems have been less widely discussed' or understood By calling
attention to problems, this report is intended to help strengthen the exchange
relationship.

'

iv

Peggy Blunienthal
Stanford, CA
August 1981
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Intro,iction O

)06
Amefican study programs in China, nonexistent three years ago, now proliferate

Virtually every U S: institution with amEast Asian studies program has developed a

vehicle through which some of its faculty and/or students can pursue academic in-

terests in the People's Republic of China (PRC). A number of wailer colleges and

various nonacademic organizations sponsor short-term (less tRan three months)
lanpage_training programs for students and others who wIsh to go to China under

the study abroad rubric The formats of these programs ary considerably, as do the

types of students involved, but many,common elements exist A three month on-sift

investigation of American study programs in the PRC revealed that program. par-
ocipants,administrators and Chinese hosts share many concerns The report which
follows will outline these concerns, describe how various institutions have attempted

to deal with them and disCU-ss the probable future of Amencan study progra'ms in

China
Many of the questions raised by programs in China are identical to those confront-

ing study./ abroad programs around the world'

1 Are the academic opportunities comparable to those' on the home campus' 'If

not comparable, are they sufficient to justify institutional sponsorship of the work

done (A..erseas?

2. How does the home institution'interpret students' work done in China, and

trahslate into American academic terms? How are grades and credit awarded?

3. How does one quantify/assess The nonacademic learning which inevitably

forms major portion of the student's educational experience in China? Is it ap-

ptopriate for the American institution to create such opportunities for its students

despite the uncertain quality of the formal learning situation?

4 How do-Chinese cultural/educational/governmental structures shape the stu-

dent's experience' To the extent that they inhibit or limit that experience, how

can they be transcended, ameliorated or, at a minimum, better understood'

5 .What types/levels of students should participate in China study programs'
What types of program structure are the mci,st effective, given the lo-cal resources

and constraints? How important or viable is continuing supervision by American

Faculty?

6, Are the program goals clearly.defined on both sides' Beyond the creation of a

new opportunity, what inherent value does the program offer to participating in-,

stitutions and individuals? How is the program evaluated to assess the degree to

. which its goals have been met?

Study abroad administrators have wrestled for years with these same questions,

but" they take. on sharper_definition in China. Both the suddenness of program

development there and the "foreignness" of the educational, cultural and political

Clintext in which they operate tend to exaggerate each issue and make its resolution

,11
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more problematic It is too early in Ame ica's experience with China to expect
definite, e answers to the aboee questions, an indeed there may be none for China
or anywhere else in the world In the case of China, however, many U.S. institutions
are !liming 4c) quickly ind with soJittle discussiul:s of the aboee issues, that problems
are being Mint in'tti the exchange relationship which could imperil its future Tat
such problems exist, just two years aftetr formal rapprochement -betWeen the two
countries, is hardly surprising, bu't the denial (ur unawareness) of these problems by
so many of the participants argues for much wider public discussion of the questions
raised in,this report

The potential rewards of sustained academic exchange are, substantial, not just for ,

China but also foir the United States, and both sides already benefit frsorn the devel-
opingrelationship k \hate% er the limitations American scholars and students haee ,

enormously expanded atcess to Chinese materials and colleagues and no longer
must decipher China from a distance (either geographic' or psychological) The
cumulatiee and interactive insights of Atnerican academics,---business people, jour-
nalists and government officials hale considerably sharpened the, general U 5". view
of ('hint, hethlening the detail and realism of American uni4erstanding. Personal
links between Chinese and .Americans in a wide rxi.ge of fields permit nut, only
greater shormerni cooperation, but also the potential'for future relatiorfships which
may endure throughand may ex en soften the effects ofpossible shifts in goeiern-
mental attitudes toward each other As a developing counte, China has pressing im-
mediate needs which it-hopes to alleviate through academic and other exchanges with
the United States. but Americans should not underestirhate the benefits to the
United States as ?Nell, both through increased presence in China and through the
contributiohs of Chinese scholars working within academic institutions in the United
States I

This`report ignores almost entirely one-half tire c4hange equatiuh, namely, the
receiving of Chinese students and scholars by U.S. -instant-111ns That aspect of the
relationship has been reviewed in eanous- articles and reports listed in the bibli-
ography of this publicalkon Similarly, little attention is given to the details of daily
life for Amencan students in China'"since sucfe information is-rcadily cleanable in
China Bound, Karen Gottschang's excellent handbook for students, researchers and
teachers planning an extended stay in the PRC (for the full citation, see the Bibli-

, ()graph)) While the problems of American faculty and researchers in China in some
ways parallel those of students, and are occasionally noted in passing, this report
focuses on`the situation of American students (both undergraduate and graduate)
studying in China under a eanety of sponsors. Clearly, the experience of many
senior American scholars has been substantially different fromand often more pro-
ductive thanthat desgribu'd below

The report is meant neither as an inentory or a blue;?int, it is an open-ended
discussion of how American's and Chinese perceive the Atriqican study experience to
date and what the future rs likely to hold It is aimed more at highef education of-
ficials and study abroad administrators than at program participants, although the
Inns of the latter ate- most directly affected by its findings Certain sections of the
report dwell more on difficulties created by the Chinese educational structure, others
on weaknesses in the American approkh to the exchange process. Read as.a whole,

2'
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the report is intended to describe, not to assign blame for, the ineNitabte start-up
problems of this new and exciting Venture. The goal is to widen discussion of these
issues among all those involved in the exchange process with China
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Defining the Is

NUMBERS OF STUDENTS/RESEARCHERS/FACULTY

U S Department of State figures issued in mid-June 1-981 indicated that approx-
imately 600. Americans had studied or conducted research in China since February
1979 (This figures does riot include the 300-400 participants in 1981 surraner
language programs) A recent study doile for the International Communication
Agency (see Bibliography)',giVes a slightly more modest cumulative estimate. approx-
imately 300 American stiidents and faculty .in China as of November 1980, this
estimatqeomits the 1-980 siImmer language students included by the State Depart-
ment Chinese Ministry JEduCation (NIOE) figures for the 1980-81 academic year
confirm the general scope of the exchange picture. at least 150 American student's
and scholars in China through cooperative programs between Chinese and American
institutions, 30 to 50 independent stude'ts placed through the MOE, and 50
students/scholars part. icipating in the national exchange program administered by the
Committee on Scholarly Communisation with the People's Republic of China
(CSCPRO) This estimate produces a total of 230-250 for 1980-81 which represents
most of the cumulative total, approximately half are students, the remainder are
faculty members or researchers.

The divergente in the above figures is partly a matter of definition. does one count
students and/or non-students coming for summer language study, Chinese-
American students placed through family arrangements, faculty invited for com-
bined research/lecture tours? The varying.definition; make it difficult to obtain ac-

' curate statistics, especially since neither the Chinese nor U S. govern' ment maintains
centralized records of the totals or sub-totals. Whatever the figures, however, the past
two years have clearly produced a broad range of new contacts between U.S. and
Chinese academics and some expectation of expanding numt rs in both directions.

Unquestionably, the relationship has developed uneven at least numerically.
The State Department estimates that approximatel,' 6,000 'Chinese students and
scholars came to the United States from 1979 to mid- 198f,. compared with the max-
imum.of 600 American students and faculty in China during that penod. But this
disproportion is not unique to the U.S.-China relationship, the number of foreign
students in the United States from every country in Asia substantially exceeds the
number of Americans studying in those countries. According to the Institute of
International Education's (IIE),Open Doors survey for 1979-80, 330 Americans were
studying in Japan through American college or university sponsored programs. (The
total number of American students in Japan, according to official Japanese sources,
is slightly over 500.) About 100 Americans study eaich year in Taiiiiiin and about the
same number in Hong Kong. Yet IIE reports that 17,500 students from Taiwan, ...
12,200 from Japan and 9,000 from Hong Kong were studying in the United States
during 1979-80, producing ratios far more "unfavorable" than that of China and
the United States. The fundamental disparity in American student participation in
China programs probably has less to do with current exchange relationships thag

13 4
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with limited American interest, or preparation, the overall numerical balance is
unlikely to change dramatically whatever the study conditions.

ATTITUDES OF PARTICIPANTS

For those Americans who do study in China; however, the experierke has proven
a complex and often disillusioning one Despite goodwill on both sides, students feel
they are .confionted with seemingly, immovable obstacles to serious academic interac-
tion, blocks which they fear might undermine the entire benefit of American study in
China. From late March through June 1981, I m& with Chinese officials and
Amencan students at Beijing University, Beijing, anguages Institute, Beijing Nor-
mal, Fudan, Nanjing, Nankai, Wuhan and Zhongshan Universities, and with per-
sonnel at the Chinese Ministry of Education and the U.S. Embassy and Consulates
The eight Chinese.viversines visited include virtually all those receiving significant
numbers of American students during the '1980-81 academic year, the 30-40
students inten,iewed represent approximately one-third the total number in China
during the spring semester. In; lkte June, I-also conferred briefly with Amencan
students arriving for summer laiage programs at several other Chinese univer-
sities (East China Normal, Guanw Normal and Xiamen Universities) and dis-
cussed initial reactions to some of the programs with the students and their hosts.

Inter\ iews and personal observation s Vested that officials of Chinese institutions 4
believed they were making enormous effOhs to accomm to Amencan students,
that Amencan expectations and needs ofteil'bore little rela ion to Chin-ese educa-
tionaltional resources and that sub4tantial friction existed betty en students and ad-

-
ministratke personnel at many schools. As

s, -S.-v:44i abroad a ministrant,' I am
familiar with the inevitable student tensions that exist in any foreign study setting,
the malaise in China was more pervasive and comprehensive than any I had ob-
served previously. I

411," Ilik
. Amencan students and scholars in China complain bitterly about' the constraints
(logistical and political) on scholarly research, students are frustrated by the quality
of teaching in both language and other courses. They resent the restrictions imposed
on their personal freedom and those 'limiting their interaction with Chinese society

Qn the Chinese side, host institutions are struggling to adjust to American
demands, knowing that they lack the facilities, leverage or authority to meet most of

A
them. While the exchange relationship is vitally important on the national and
university level, individual departments receiving American students may have
much less incentive to cooperate since they frequently receive few benefits while in-
cumng many costs. The Americans' expectations and requirements are substantially
different from those of other foreign students in China (who go 'primarily for
language training or standard Chinese couoework), and Chinese universities are ill-
equipped to cope rapidly with new demands. . .

Several of the year long American study programs in China have had difficulty
recruiting qualified candidates and most summer language programs have been
undersubscribed. Study abroad administralOrs wonder whether the pool of eager and
adequately prepared American exchange t andicfates may be drying up American
government officials worry increasingly that the entire exchange, process may be in

.A
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jeopardy as actade.miv institutions', legislators and other funding sources hear negative
reports from returned participants Chinese officials remain publicly, optimistic but
acknowledge privately that problems might only tensify .os the relationship pro-.
ceeds As one member of the Chinese Academy ofpcial Sciences put it, "the, hard
stork s ahead, now that the cream has been tkim d." In the first year or,two,
both sides sent the most qualified of their considerable backlog of potential candidates
and each side devoted special attention to the process. Even though procedures for
exchanges at yariops have .become more routine, problems have been left
unresolved, leading to frustration or both sides. In reviewing these problems, this
report aims not to discourage the exchange process (which holds enormous potential
benefit for both sides) but to focusattention on. the issues that must be confronted by
hose considering future study programs'. in China.

. .

VALIDITYOf INFORMATION

A major difficulty encountered.in making this assessment is the scarcity of accurate
information on what has transpired to date As noted above, the statistical data are
confused and ague, and most impretsionieic reporting is heavily biased in one
direction or another.

Recent articles in the Washington Pos t (July 31, 1981) artd New York Times (August
16, 1981) outlined sonic of the difficulties confronting American students, these were
the first detailed U S media coverage of academixchange problems with China
since the process began 'The articles quote (mostly'' anonymously) a number of
China scholars and exch'ange,qfficialS but ,their criticisms ore substantially hedged
and understated Program administrators (on both the Chinese and American sides.)
seem so eager for these fledgling efforts to succeed that they tend to gloss over Or ig-
nore problems, although many will pny ately share their frustrations and concerns.
This phenomenon pray ay be common to all itiman ventures, but it is exacerbated by
American need to defend institutional Commitment§ that were perhaps overly op-
timistic and try Chinese tendencies to talk about goals rather than current realities
Americans in China are frequently contpunded by the Chinese filetorical habit of
describing the intended situation rather than the actual one, those interacting with
Chinese for the first time often assume they are being misled, when they simply
misunderstand the terms of discussion When implementing academic exchanges,
such confusion.has often led to disappointment on both sides

In interviews at a dozen Chinese universities, the prognosis was relentlessly op-
timistic, with explicit plan; to expand American enrollments steadily. Only one of-
ficial senously discussed the intensely felt problems of most American students and
resimrchers4, most raised no questions more serious than-limited dormitory facilities or
debates about curfews Discussions with American program administrators were
more balanced, but few willingly acknowledged the lack of unanimity (or lack of

Awareness) in their on institution about tile status or value of their exchange pro
gram Most appeared to have, no concrete plans for cortecting current,dissatisfattion
and w erittrely ing heavily on continued enthusiasm, generosity and'gradual learning

,onbotlNd* to resolve problems.
eontrtiCtirig the generally positive views from officials on both sides is the per-

i I

1.;

I
6

15



0

vasive, almost paranoid, disillusionment of most (not all) program participants Con-

versations with about one-third of the 100 plus Am'erican students in China in thh

spring of 1981 evoked almost unanimous criticism of their academic experience there

Although virtually all quite obviously had learned a great deal about China (and
about themselves) during their stay, they felt that Chinese officials at many levels had

conspired against that learning proces's. By the time they left, most students were

openly hostile to the Chinese system of education and to Chinese officialdom in

general.
The more aggressive and inventive students accomplished perhaps half of what

they had intended (and caused carious problems for their host institutions in the pro-

less), others simply dropped out of the academic context early on and did their learn-

ing elsewhere. All complained that the U.S side (and their home institutions) should
be taking a tougher line to improve 'tudy- conditions for American students in China,

although few proposed realistic strategies to achieve their gdals without jeopardizing

the overall exchange relationship. Despite the consistent goodwill verbalized by their

Chinese university hosts, a depressingly large number of the American students felt
personally victimized. These students will certainly mellow as they review their ex-

penence in retrospect, but the strength of their emotional response cannot be lightly

dismissed.

CHANGING CONTEXT

Two final faCtors which complicate analysis of the American study. experience in

China are (a) the speed with which university coriditiOns in China are already chang-

ing and (b) continuing Chinese policy debates which 'prcicluce conflicting goals both

within China and in its relations with other countries. During the period of observa-

tion ih China (March-June 1981), the impact of educational pOlicy shifts was clearly

apparent, as well as a tightening and loosening of attitudes toward foreigners which
bewildered and frustrated individuals participating in or adanstering academic ex-

changes. The tension between modernization and1deological purity, though possibly

,lessened by recent Party adjustments at the top, might never be fully resolved. How

to balance China's need for Western technology and expertise with the risks of

economic dependence or political "contamination" remains an unsolved equation

The nsion is felt particularly strongly in universities, Aihich must plhy a crucial

modernizing role but have barely recovered from the traumaof the Cultural Revolu-

tion: Closed down completely for several years, with faculty and students dispersed

to the countryside, most universities have, only recently, xestored to pre-1966 levels

their faculty, student body and academic facilities. All China's institutions feel under

great pressure to move quickly and decisively to recover from the "lost decade," but

their direction is by no means clear, at least not to this foreign observer.
Graham Peck's metaphor from Two Kinds of Time still vividly captures the out

hider's frustration in trying to make sense of China, i.e., sitting on the bank of a

powerful river, facing downstream, one observes only what haS flowed past, with no

sense of what lie's upstream. Just as the present becomes'clear, it is washed away by

the future. This report, drafted in July 1981 and baged on observations made the

t previous spring, is already outdated. Each Chinese university already has another

7
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summer's expenence with fu'rein students, statements by U.S.. gcwei-nment and
academic officials might (or might not) have heightened Chinese awareness of
Amentah educational concerns, the July shifts in Communist Party leadership sure-
ly will hay, e influenced eduCatioinaf policy and U.S -China relations at a variety of
levels The most this report can do is to capture the mood and expenence of the early
participants, both Chinese and Amencans, whose attitudes and behacior w ill heay, ily
influence future foreign study opportunitie; in China, for better of worse
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The Range of Activity

AVENUES OF ACCESS

Four channels exist through. which American students can arrange placement in

China: national 'competition, institution-to-institution links, individual application

(either to a Chinese university or the Ministry of Education) and short-term study

programs packaged in the United States. The National Program for Advanced Study

and Research in China, administered by the Committee on Scholarly Communica-

tion with the People's Republic of China, annually selects approximately 50 can-
didates who are placed in Chinese institutions by the Chinese Ministry of Education

ard-172,4oi21.ademies and are supported by ,U.S. government funding. The first
group of seven arrived in China in February 1979; another 55 were added later that

year; 43 were sent in 1980-81 and 38 in .1981-82, bringing the three year total to
143'. About half those chosen are graduate students, drawn predominantly but not

exclusively from U.S. universities with major East Asian studies programs (e g.,

Harvard, Michigan, Princeton, Stanford, UC-Berkeley, Yale). The students are

placed mainly at China's leading- nontechnical universities (Beijing, Fudan, Nan-

jing, Nankai, Wuhan, Zhongshan) a- nd a few specialized research institutes.

Somewhere between 70 and 100 formal exchange agreements to facilitate the shar-
-

ing of academic resources have been concluded between U.S. and Chinese insti-

tutions. A list of American institutions reporting such agreements, compiled by the

U.S.-China Education Clearinghouse, is given in Appendix A. Chinese Ministr61-----.
Education officials report reviewing almost 100 such agreeinents, but many appear to

be preliminary documents through Which no concrete exchanges have been realized

or even proposed. About 100 American students went to China in the 1980-81
academic year through these institution-to-institution links ( cluding those par-

ticipating in short-term summer language programs); a sizable umber of American

faculty members went under these arrangements as well, fo short or long -term,

periods of research and/or teaching..
About 31-50'American students (man.), of Chinese descent) have been placed in-

dividually in Chinese universities through direct application to the Ministry of

-, Education. However," this represents only a handful of those applying to study in

China through this route; those approved usually have personal ocIamily connec-
1 tions at the proposed university? The short-term language programs that sprung up

in the summer of 1981 at numerous Chinese universitid accommodated 300-400
American students in China, two to three times the number of Americans studying

- there during the 1980-81 academic year. Some of these suinmer programs are

a.

l -

'A total of 143 stddents and scholais has been placed in China through the National Program

but 21 students were able to extend their gam by up to one additional year and ten post-

doctoral researchers were able to extend by up to four months. Therefore, the 143 total

understates the number of slots supported and placed by the National Program by 31.

9 18



olganized through institution-to-institution links, others are packaged by U.S.-based
organizations with the Chinese Ministry of Education making the student
placements in'China, a.few are cooperati% e efforts involving groups OKAmencan in-
stitution ;and a single host university in'China. Because the summer programs raise
quite separate Issues, they are discussed in a later section of this report,.

DISTRIBUTION OF STUDENTS

The above numencal summary fails to communicate how few American ,students
are based at any given Chinese campus during the academic year and the program
matic acuumin which most feel they are operating The largest number 1
Anlericans (30-50) is coricentrated at the Beijing Languages Institute (BLI), a princi-
pal language evaluation 4,nd teac ing center for foreign students plannyag to study at
other Chinese institutions. Studer is take placeme.nt tests at BLI and attend language
classes there until they are reassigned to their permanent study sites BLI also offers
year long Chinese language,inStruction for approximately 500 students from the
United States, Europe, Japan and Third World countries, and trains roughly an
equal number of Chinese in foreign languages. In the fall of 1980-81, BLI received
50 Americans for language evaluation and training, 20 -Of these students had
transferred to other Chinese institutions by December 1980. The remaining 30 in-
cluded 15 students placed through agreements with four= Amencan schools and 15 in-

. dividually assigned to BLI by the Ministry of Education.
The following table summarizes the ribution of Amencan sitUdents at Chinese

universities during the 1980-81 aca ic year (excluding short-term language
programs):

Number of Students

Institution-to- National

ti

Chinese University
)

Institutio,n Links ,Prograin MOE Total

Beijing University 441

Beijing Languages

17 -
A.

7 8 32

Institute , 15 . -- 15 30

Beijing Normal

University 15 15

Fudan Univei-sity* ' , 10 2 5 -17

Nanjing University 8 _8 3 19'

Nankai University 3 2 1 6

Wuhan University / 2 2,
Zhongshan Uriivers,:tt.yve.

TOTAL, .

5 '
73

,

21

2

34 1

7

128

The .figtires in the table were received from the foreign affairs office at each
Chinese unive-r-sity and may differ slightly from t Amen-can figures since the
Chinese sometimes counted only those students remaining at the time of the inter-,
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view. They were also occasionally unclear about the home institution affiliation of a
student or whether placement had been made through the National Program, a for-
naal. exchange agreement or the MOE. This confution is understandable given the

ety of exchange .relationships maintained by many Chinese universities The
totals listed account for almost all Amencan students in China for year long study
during 1980-81.

Beijing University has the largest number of institution-to-institution links (13 for-
'rnal agreements and at least four informal ones) but no American institution has
mare than -one or two students per year through such arrangements, most of which
imule faculty rather than student exchange* The 15 students at Beijmg Normal all
Larne through the University of Massachusetts language program, a consortium
open to a number of institutions in the New England area Nanjing's totals do not
include the six Pomona College undergraduates who spent, three months there_ dur-
ing the spring, students staying less ..than six months are classified as short-term 'and

sometimes are included in the summer student totals Zhongshan's five institution-

tuinstitution students are all from UCLA, with whid Zhongshan also has'an exten-

sive faculty exchange,, program Two universities not visited (Shandong and
Shanghai Jiaotong4. had""a number of formal exchange agreenAnts but were not
reported to have any American students placed through these arrangements during

the 1980431 academic,year. The only other significant concentration of American
students in China dunng the academic year was a group of 15-20 Goshan College
undergraduates who combined three-four months of Chinese language study with

English language teaching at Sichuan Teachers College A number of other
Amencan and Chinese institutions were in the process of negotiating agreements,
but students had not yet been placed in China.

PROGRAM MODELS
Institution-Co-institution relationships conform to no single pattern. In some cases,

in agreement involves direct,exchange of funded student slots in a specifi ratio

(because the costs of maintaining a. student in China and the United States are tin-
.

equal, students are sometimes exchanged at the ratio of several Americans for each

Chinese). In this arrangement, the Arnerican and Chinese hosts normally waive MI-

non andioom/board fees, provide special introductory language courses and permit

1. enrollment in courses from the general curriculum If theAmencan school cannot fill,

its available slots in China with qualified candidates from its own campus, it
sometimes recruits.or accepts outside applicants. Dunng the first y r of-exchanges,

most American programs in China sent fewer participants than an icipated or sent
students whose linguistic preparation was less than the standard originally agreed

upon with the Chinese host In a few case's, an American faculty Member accom-

panied the students'.
Other institutional relationships involve an agreement of access rather than an ex-

change of free slots. The American students pay tuition'ind roornboard fees to the

Chinese Institution and the Chinese pay for their students/scholars irithe United

States, although the latter are frequently exempted from tuition or receive financial

aid from the Amencan department which they have been admitted In, these ex-
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Changrrangementi, both sides.usually assumed that the arriving students would
have sufkient language abiliq to enroll directly in regular university courses, along
with other foreign studerits This assumption proved unwarranted in the Case of
many Americans in China, and several Chinese , institutions arranged special
language programs after the:students arrived. A few American schools are develop-
ing links with several Chinese, institutions, and/or w ith specific departments within a
Unnersity,, and ark arranging indnidual placement cl students or scholars linked to
ongoing research or teachitig projects in a particular subject (Appendix B lists the

'Chinese uniyersines which had enrolled American s 1.1dents 'for periods of six months
or longer in 1980-81 and the kinds of agreements involved.)

A single LT S institution may have several 'students at the same Chinese university
through different arrangements (e.g , some through the ip/atiorral Program, some
through its institution-to-institution link and some arranged personally by faculty
members collaborating in a specific field) While the terms of each arrangement dif-
fer, the indnidual students usually expect and push fcir equal treatment generating
confusion and dissatisfaction on both sides. There is also a good deal of com-
munwation between students at different Chinese institutions, compannI their treat-

smenf and lobbying their host 'university for_ whatever appears the most favorable
terms, regardless of thE'condibions originally negotiated with their home institution.
Just as the `Chinese applying to AmencNi institutions are baffled by.the range of
,costs, conditions.and limitations, Americans in China seem caught in a maze of shift-

,.

mg and uneven rules and realities Regulations affecting foreign students are applied
,Inconsistently and with wide discretion. Both sides have /rouble accepting the diver-
siv and discretionary authority of the other's academic institutions

PROFILE OF STUDENTS

In all the arrangements outlined above (except for the summer languageaie pro-
grams), the majority of those going to China are Amencan graduate,Students wlirk
are either taking coursework or doing dissertation research.' Seeral%small gioups of
undergraduate. participate during the academic year, mainly inlangitage programs.
From the Chinese perspective, American students at any level are classifted aspn-
x/wheng (advanced student) since they are not formally enrolled as degree candidates
in China at either the' undergraduate (benketheng) or graduate (yanizusheng) level.
,American graduate students doing research above the M.A. level Ste sometimes
gii'en.a higher status (gaol: iinxuaheng or senior advanced student), inclicAing broader
pril lieges as well as higher fees to co'Str faculty advising artdresearch costs. Such fees
are sometimes waived in the case of reciprocal exchange agreements. These
categories, which at first seemed of purely semantic interest, turned out to be a major
so4cce of discontent and confusion sirice they implied various restrictions and obliga-
tions not always appropriate or clear to the individual students involved.

Most Americans pursuing long-term stay went with at least two years of Chinese
(although some interviewed fell below that standard, even in programs with a two
year minimum requirement), only BLI and the summer language programs are
prepared to, provide beginning language training Most other foreign students at
Chinese universities either came with sufficient language proficiency or ha'el
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'graduated from BIA's language training program, only through specific links with

Chinese institutions can U.S. schools place students directly in regular university

courses without prior linguistic screening, apparently expecting the Chinese to pro-
vide supplementarylanguage classes 64 tutoring when needed. .... ,

Unlike other foreign students in China, a large percentage of the Aniericans were
_there to do research rather than 'coursework. Those at the appropriate 'level (it,

.-1
post-M.A.) were normally assig-ried a faculty adviser who was responsible forhelping,
than to secure access lo needed materials. The degree of assistance they received and

i
the limitatiogs of access were continuing sources of friction, these issues are dis-

cussed in detail in the _section that follows.
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Acadeinic Croals.and Realities

The recent Clearinghouse publication, China Bound A Harfibook for Amencah
Paden's, Researchers and Teachers, contains detailed and up-to-date information on the
academic and social context in which foreign students function in China. Rather
than repeati*(or condensing) material from that publication, this section will sun-
ply'suinmarize ithe impression of the more than 30 students inters iewed and suggest
how their attitudes affected program effectiveness

GEARAL qURRICULA

A few Chinese universities Offer separate courses taught in Chinese for foreign
students in a variety of fields With some exaliptions, these courses were considered
inappropriately elementary- for American graduate students. Students with sufficient
language ability enrolled directly in the general university courses, usually in history,
philosophy or literature. Not all departments are open to foreigners, law, ipolicics and
sometimes economics are generally off-limits, much to the frustration of visiting
social sciencAtudents. 1\lo departments of anthropology or sociology existed in
.1,980-81, but these fields arc heinl revised at Ss-eral universities. (It was not always
clear whether stiident ew advance which departments were closed to them and,
!not, why not ) The formal course load for 'students taking general university

Ntclasses was four to five Irrses, totaling 20-24 hours per week, after the first few
months, few students attended more than 16 hours and quite a few stopped attending
altogether Chinese profeessors normally gi;e two to three hour lectures (with each
course meeting Ai), once or twit a week), few American students were comfortable
with these extended preoent4iidrA, which rarely included opportunity for student
questions Where textbooks existed, they generally were not considered useful or in-
teresting by mist American%t9dents, although. here were exceptions to this broad
(perhaps unfair) observation History, archeology...Th.11d literature courses rated highlr
than chosein other fields, this generalization held true at a variety or universities.

LANGUAGE CLASSES

Long-term students concentrating on language study also were expected to carry
20-24 hours kr week at insrittitions such as BLI or Beijing N'orrnal, both of which
hathestablished a'formal range, of courses at several levels. Where a university slid
noricrevioutly have a language program for foreigners and was creating it ad hoc to
meet*the needs of a small Number of American studenti, class hours were con-
siderably fewer (sometimes only\10-12 hours per week). Inadequate materials and
inexperienced faculty were inherent problems for some .of these universities. Fre-.

iquently, language instructors had hacl,no training or experience n teaching Chinese
to non-native speakers or had not worked with titenewlytissued texts. Ewn student
attending established ..r.iguage Programs, however, had trouble' adjusting. to
materials and a teaching style that relies heavily on memorization and recitation
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Tathtr than on more familiar methods'of languag5.Anstruction (convers\tion, pattern

sentences, drills, quizzes, language labs, etc.) .

The diversity of language -levels within a single classroom also proved to be a
widespread proGlem. When an 'American institution sends a small number of

students with very diverse language preparation, the Chinese must either provide in-

t dividual t toring or merge the students into a single class Even where the numbers

were sufficient to justify several levels of instruction, students at the intermediate
level tended to range over a wide spectrum, some with considerable verbal 'facility

./""
but limited reading skills and others the reverse. Chinese language instruction in the

United States does not always include use of the PLC's simplified characters or ern-

yur romanization, adding to initial student confusion in China Certainly there Were

some teachers who-se style and flexibility proved quite effective at overcoming many

of the inherent problems, and the great majority of teachers did attempt to adjust

their. style and materials to the students' needs. One aspect of the Chiriese teaching

method that was generally, praised by the Americans was the coaching (fudao)

'system the willing-ness-diteachers to meet privately/with student and work inten-
sively on individual problems However, since any teacher's time is limited by the

number of students, and tutors cannot be hired privately too supplement formal in-

struction, students needing substantial remedial help were sev ly handicapped

The summer language programs were generally better rec wed y the Americans,

perhaps because the students' academic expectations may not hav been as high as
those of yeariing students. Also, the length of the programs was short enough to

limit the tedium of:inadequatcrourses and the excitement of being in China sus-
tained students through six weeks of intensive study (A later section discusses the

summer programs in more detail )

and post-clearly must be done mor formally py.language professionals with pre
tAny evaluanAn of the t thing competence of individUal instructors of Chinese

testing, classroom observation,. etc. However, the fact remains that mop students in

y,ear long programs believed they were no progressing in the classroom, although

many showed sig-nificrit language proficiency (which they attributed to extra-

curncular practice rather than formal study). .Working on their own, they felt they
1 improved their reading vocabulary, oral skills and knowledge of Chinese literature

Their own assessment might not be accurate, but it certainly influenced their deci-

sion about whether or not to continue attending classes, and many decided to drop

out completely before the end of the year. - -

Graduate students going to China to'satisfy language proficiency4 requirements felt

under particular pressure; many who had spent time previously in Taiwan viewed,

that option as clearly more effective Students with less specific language goals, or

with a more generakdesire to "get a feel foi-'`China," usually were better satisfied

with the training received and felt their progress was sufficient to justify,the time in-

vested Frequently, however, even they decided that studying in their room (or N9'

rims.tig with thinese friends) yifIded as much bene ttending classes, much to the

despair of their instructors whose course enrol mentspften chapped precipitou'slyin

just a 'few months Almost half theArtiericans in one small institution program left

earily and went to Taiwan to complete their language study ..



When a visiting AMencan professor accompanied the group, or went separately to
meet with Chinese hosts and review the program, the Chinese expressed great will
ingness to restructure the language classes and indeed made major changes for the
following year Some teachers were also remarkably to accept students' sug-
gestions directly, for most, however, accepting student criticism was an uncomfor
table process (complicated by the students' inability to communicate well in Chinese
and their instTctors' inability to understand English).

Obviously this is an area which willimprove over time as Chinese universities
refine their language training progranA and gain more experience with American
students But the resent situation pros ides a clank example of conflicting expec-

'tation and mutua frustration Most Ameribn program -administrators sending
students to.,Chin are of deficiencies in language instruction, but hope their
studegts will benefit frord the ,general environmentthe broader learning one
receives by hying in the country while .studying its language Some Amencan univer-
sities explicitly recogmie this by restricting the number of units of credit they award
for language study in China, others fudge the issue and award-some language credits
for general,iultural learning Whether 4tie students are aware of the pedagogiral
limits beforehand is less clear, but even when they are so advised, few studeius
"hear" such warniugs before they expeneqce tie reality.

Most of 4-iy. American graduate-students in China had gone with 'a very specific
purpose to alchieve rapid language progress, to do dissertation research or to take
classwork in very specific fields They often arnved to find the language training less
than ideal, the research opportunities restricted and relevant coursework. either
unavailable in their Chinese university or closed to foreign students When they
realized how unrealistic their goals were, they tended to blame their Chinese hosts

earick.to push for changes in the system The -undergriduates, whose goals were less
precise, were more likely to push for limited adjustments in the classroom setting or
simply to drop put of classes that were not w king well for them. Program par-
ticipants who were not enrolled students, but cent graduates or temporanly en-
rolled `nonmatrics, frequently had less commitment to the program as a whole and
perhaps less specific academic goals. Thus the Chinese faced a baffling mix of stu-
dent motivations, they had expected (perhaps naively) a carefully screenectgroup of
Americans highly motivated to master Chinese and willing to-work within theeex-
isting university structure The reality was more Amplicated, so,me universities
made efforts to restructure classes, but these efforts often came too4ate to solve the
prdblem during the same academic year.

RESEARCH DIFFICULTIES

The problem of students trying to do archival and field research is even thornier.
Despite the theoretical need for prior Chinese, approval of research topics, many
students arrived in China with topics on which the Chinese were unable or unwilling
to assistbecause the research required access to materials unayailable to foreigners,
in a chaotic state or outside the jurisdiction of the host university. The (sometimes in-
tentionally) vague research plans submitted by Amencan students, combined with
the narro-tv range of,topics which Chinese universities feel comfortable accepting,
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make such dilemmas all too common National level, PRC restktions on field
research and constraints on Chinese-foreigner interaction only exacerbated an
already unhappy situation Several students intecyiewcd said thaetwo years in China

might (with diligent pushing) produce one year oCresearch progress, many students

left China knowing that matenals directly releYantip their research would nevi' be

aYailabfedilo them It is impossible to antic:ipate how much energy and nine Must be
devoted tu building the credibility and network of contact9pcessary to secure access

even to basic matenals, the minimal mailability of such research aids as photocopy

machines also mulftphes.significa-ntly the time and frustration involved

Chinese university officials insisted that they had made extraordinary efforts to
assist students doing research,a,nd that American students refused to recognize the

very real difficulties faced by Chinese instaulions trying to tegottate access to
materials outsitle their on areas of junsdknon The ngidity of China's bureaucracy

and the authority which each bureaucratic unit has over its own personnel and

resources is sometimes hard for even the most experienced China hand to accept

One student told of a munIcipal library she had it ed fOr several tri-onths whioh sud-
denly proclaimed itself off- limits to foreigners, no amount of pressure by the uttrer-
say or the student succeeded in reopening its archives to herd The Ministry; of EdIt a-

nun asell might have no leverage over municipally controlled archly es e research

,institution, reported to be at odds with a' given univeNity'A foreign aiiMrs ofece,

refused to discuss the questiowf fgrelgn student access to its facilities until a univer-

sity staff member "peddled down on his bike, and asked us politely"
The problem of limited and poor facilities is a very real one Certain archives are

still in confusion, from the physical disruptions of the Cultural Revolution and have

yet to be unerated or reshehed At least one major' university reportedly has a one

year backlog in reshelving any circulating material.' When American students
Nurunteered to, help reshelye or uncrate matenals in hope of quicker access, their of-

fers were refused (further evidence to them of alleged Chinese bad faith, few con-

sidered whether any American library would welcointnolunteer foreign student
shehers to help assess and reorganize valuable mate rials'after ten iyears of disarray)

Americans also felt unfairly constrained. by the rules governing library use In

many Institutions, library catalogs and departmental collections were off limits to

foreign studentsas they are to most Chinese undergraduatesand special limits

were placed on access to available materials. Chinese graduate students and faculty

can borrow ten books or periodicals, undergraduates are limited to five American

jinxiusheng (advanced students, whether undergraduate or graduate at home)

generally were tied to the Chinese undergraduate restrictions on boa-borrowing
This was nut much of a problem for those doing course work, since most classes use a

single text, but it proved a senous hinderance for students doing research Gap]: im-

nusheng, post-NI A research students, operate'd under the rules governing Chinese

graduate students but were then subject to highec,fees and sometimes precluded from

attending classes since they were presumed to be doing research. (The implications of

Chinese classifications lur foreign students were never entirely clear to me or to the

students invoked, but they were frequvaly raised by AmeriCan students as a pointof

contention. For example, the university Identity pins given to Amencanituzusheng

apparently ereidentical to those given Chinese undergraduates, further persuading
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the American graduate students that they are defined by the Chinese system as
second class citizens ) American universities have tended to ignore the issue of stu-
dent rank when establishing a program in China, leaving to the students the problem
of renegotiating their own statusnot always a feasible solution.

From the Chinese perspective, research students should not besent unless their
topic is one which the host university clearly can accommodate in terms of faculty ad-

° visor and reference materials University officials complained bitterly of American
students who initially outlined very broad research areas, but after arrival narrowed
them down to specific fields on which the university had no expertise. The students'
view was that unless the topic was vague to begin with, their proposals would be re-
jected out of hand; the host university replied that it was better to turn down a stu-
dent than to have him or her spend a year in frustration. Both sides are probably
right.

The real dilemma is that the fields in which Chinese universities can easily accom-
modate researchers \are, in fact, fairly narrow and tend to exclude most social
sciences (as opposed to humanities). Few American universities have 'enough disser-
tation students in Taiping liistdry or classical Chinese literature to sustain an annual .

exchange program, they need the flexibility to place students in political science,
sociology,onomics, modern history and other major graduate fields, occasionally
including basic sciences Since few Chinese universities have as -yet published
catalogs listing departments open to foreigners and faculty research specialties,
Americans have been playing a guessing game in which both sides may ultimately bye
losers Increasingly; Chinese universities are making this kind of inforrnatiori
available (when asked) and the MOE itself publishes an annual listing (sometimes
incomplete) of open departments and universities. * Many Amencan institutions--
simply fail to seek this detailed inforfnation whetynegotiating the exchange relation-
ship, either believing that it is indiscreet to ask or that the reply will not beuseful. For
most Chinese universities', however, it is not a problem to identify faculty research
specialties Whether students can be found to match these fields is anotherquestion.
When an American university already has received visiting Chinese students and.
scholars in sizable numbers and then finds that the students it proposes to send are all
in unacceptable fields, the institution-to-institutioiT relationship will certainly feel the
strain

r of

FIELD RESEARCH

The issue of field research raises a special problem, since it is often out of the hands
of the individual Chinese university. Apart from Americans, few foreign students in
China expeict to conduct field research, and only a handful of the Chinese scholars in
taNynited States,are involved in such projects, the vast majority are engaged in on-
campus study of technical subjects and basic sciences. Thus Americans requesting

The 1981 MOE list of specialities in Chinese universities and colleges open to foreign
students is given in Appendix K-of the U.S -China EducatiOn Clearinghouse publication,
China Bound- A Handbook for American Students, Res;archers and Teachers
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field research opportunities are in a somewhat unique position, indeed, they are
seeking access frequently denied to China's own social scientists Beginning in early

1981, it became increasingly clear that Chinese policy was hardening on this
privilege, American scholars with field research proposals were being turned down
and others already in China were facing strong resistance at the local level Most
researchers were being restricted to a maximum of two to three weeks of field
research dunng the spring 1981 semester, if they were granted any at all This clearly
was inadequate time to complete the kinds of projects most had in mind, although
highly motivated and energetic researchers did succeed in collecting very interesting
data dunng these short-term efforts. Recent Chinese official announcements seem to
indicate that a three week limit will normally be impose during the 1981-82
academic year, t it is clear that exceptions can 6- and are made in 'special
cases.

Chinese resistan to long- field research se s to be based on several factors.

the burden such resea h requests on fac and foreign affairs staff at the host

university, public secu concerns (sometimes vindicated by irresponsible behavior

on the part of American searchers), unfamiliarity with Western field research
methods, discomfort with th .readth of data collected (recent data to which they
themselves may lack access), am' uncertainty about how that data might be used in
the West. The existence of a nat anal "state secrets law" which defines as secret
any-thing not ofrzczally released furthe complicates the process of collecting informa-
tion and taking research materials ho at the end of the researcher's stay. In a

period of political tension and debate, China's policy of limiting field research
simplified the control problem, but it also raised tensions in the U.S -China
academic relationship. It is not clear how the issue will btliiandled in the future, but
prospective researchers certainly should not presume that field work will be facilitated

as a matter of course
Despite all these problems, research students did accomplish a great deal, fre-

quently on topics which could not have been pursued elsewhere The amount they
accomplished, in their perception, hinged almost entirely on their ability to cajole,
browbeat or circumvent their academic hosts. American faculty members and senior

researchers fared* considerably better in China, benefiting perhaps from Chinese
respect for their positions, from their own broader academic contacts and from their
well-focuwa interests. American students generally felt they failed to receive the
same cooperation and benefits accorded senior scholars The Chinese, howeve-r, felt

that they had made considerable efforts to accommodate the highly unusual and
demandinsorequests of the American students. Whether a formal exchange relation-
ship can be maintainer under the emotional pressure of these opposing views re-
mains to be seen.

The Academic Adviser at the U S. Embassy in Beijing noted that, despite
students' complaints, over half those participating in the NNalional Program extended

their stay for a second year. It is not clear whether these extensions demonstrate
satisfaction with the first year or recognition that a two year stay is required to con-
duct one year of research Certainly no student in a field outside normal Chifiese

research areas should expect quick and easy access to materials or personnel Those
able to reshape their topic to the available materials or aggressively create their own
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research contacts and oppbrtunities 4tccomplished more than those who waited for
files to become mailable ur 4cLess to be officially granted As one Chinese university
official' said, "Amencans are quite selfrehant, what t.e cannot arrange, they just go
out and do without us Perhaps the most successful students were those who
worked within the system (attending classes, and building rap with the faculty
and administration), built up credit to lase when Chinese inten ention was useful and
also had the ability to .work around the system without head-on confrontation But
Amencan institutions may be hard-pressed to find students mature enough to play
this delicate diplomatic role Graduate schools should also consider whether it is

reasonable to send their students to conduct field work in a society which is reluctant
to accommodate this kind of research
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Daily Living

SOCIALIZING WITH CHINESE

Even harder for most foreign students than the restrictive academic climate was
the ambiguous social context in which they and their Chinese peers operated. The
most frequent complaint from Americans studying in Beijing was the difficulty of
making Chinese friends, a process fraught with hazards unclearly understood or ar-
ticulated. All Chinese sources, university and gOvernmJnt, flatly denied any prob-
lem in this regard, insisting that Chineie-American friendships were desirable and
natural results of the exchange program. But most Americans interviewed (students
and teachers) reporited that many Chinese with whom they became close were sub-
jected to questioning, pressure and sometimes explicit punishment for their extensive
contact with Americans. There were said to be cases if Chinese roommates who
were denied passports on the grounds that their acceptance at an American universi-
ty was obtained through AMerican roommate influence; rumors circulated about
Chinese friends who were expelled from school, fired from jobs'or even jailed for ex-
cessive fraternizing with foreigners. Chinese students in-several universities in Bei-
jing reportedly \mere read explicit instructions to avoid overly close contact with
foreigners, at one institution in another province, university officials reputedly
announced in detail the moral failings of each American on campus and how those
individuals should be treated. A

iAs noted above, such announcements and meetings were denied by all Chinese
officials interviewed.* Ministry of Education representatives offered the following ex-
planation of the apparent contradiction: recent article in the People's Daily had
criticized abuses by some Chinese who were illegitimately exploiting their contacts
with foreigners (arranging scholarships, gettingloreign goods and currency, etc.);
these articles may have prompted spontaneous group discussioni on a number of
campuses and led to varying (and sometimes excessive) decisions about appropriate
preventive steps. Certainly wide variation existed in the handling of this problem by
each institution, with universitigs far from Beijing seemingly much more relaxed
than those in the capital and nearby. Individual foreign students who had established
good reputations were allowed much more leeway than those tagged as
troublemakers early on. But few places or people were totally untouched.

Even where no extraordinary steps were being taken, the normal Chinese require-
ment of registering (dengji) any Chinese who visits a foreign dormitory or hotel caused
American students considerable discomfort and concernIfor their Chinese friends.
Most Americans believed that if a Chinese friencl's.namt appeared too many times
on the registration list, he or she would almost certainly be taken to task in some way

a) -
*By December 1981, Chinese government proclamations explicitly spelling out the hazards of
cross-cultural fraternization were widely reported in the Western press.
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The Chinese say that the registration process is simply to ensure that strangers are
not wandering around the foreign dormitory uninvited and that they keep track of
who is in and out of the building in order to protect its residents. Whatever the re-
ality, the American perception of hazard was sufficiently strong (and substantiated
by enough "incidents" eipenenced or heard about) to make *registration I. major
bone of contention between Americans and university officials on most campuses.

Americans admit that they have experienced some of the conscious "exploitation"
that Chinese officials cite as the reason for discouraging excessive contact. classmates
do sometimes ask Americans to bring back tape recorders from Hong Kong, to trade
foreign scrip (wathuyuan) for domestic rennunin or to help get their relatives (or
themselves) accepted into American schools. At the very minimum, Chinese
students are so eager for English language practice that they may drop by with ir-
ritating frequency to pursue this high-priority personal need. Such "abuse" of
friendship seems natural and innocent enough to most Americans and is certainly
not limited to the American-Chinese relationship. But set in a context of confusing
signals and vague sanctions, it produces a kind of paranoia and cynicism that is crip-
plilig for some American students. One young American commented, "Any
`Chinese who wants to be your friend either wants to use you or is heading for big
trouble." Another was convinced she was being followed by security personnel on a
regular basis simply because she, had Chinese friends. Most believed that their.
Chinese friends were regularly scrutinized and criticized if their foreign friendships
became too obvious. Regardless of the accuracy of these perceptions, the views were
'widely held and supported by allegedly "documented cases" retold by each group of
foreign students, the resulting mood effectively discouraged easy socializing with
Chinese students.

HOUSING

The living situation of American students in China reinforced this problem
Unlike most foreign countnes where Americans study in any numbers, there is vir-

ft tually .no possibility in China to live with a family or in any setting outside the univer-
sity. (A few Chinese-American students have made arrangements to live with
Chinese families; senior scholars are frequently lodged at hotels for foreign guess.)
Despite initial hopes or plans for Chinese roommates, students in very few programs
actually had such roommates. Most Americans were housed in separate foreign stu-
dent dorms, two Americans per room, with their own dining room and a watchman
to lock the doors at night and assure the registration of Chinese visitors.

In a few cases, where Chinese roommates had been promised as part of a written
institution-to-institution contract, they were eventually 'provided, but thq Chinese
clearly hope to omit such commitments from future agreements. From the American
perspective, this attitude seems to belcirther evidence of a desire to isolate the foreign
student. For the Chinese university, however, simple economics are involved. Most
universities in China have very limited dormitory space suitable for foreigners
(modernized, heated, with constant hot water, etc.); every bed in such dorms re-
rrved for a Chinese roommate reduces the number of foreigners who can be accom-
modated. This limits not only the university's income (U.S. $27-54 per foreigner per
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month) but also its ability to expand its institutional links with other American

universities. Since Chinese students normally live six ten per,. room in far less

modernized facilities, their reassignment to the foreign 11 represents a loss `of
bedspace and income, since few foreigners are willing to be a .igned reciprocally to

the Chinese student dormeven if such a stifution were appro in principle.

Iii theory, Amencan students insist they would be happy talive in Chinese dorms
if the university would allow it, in fact, only a few cases are known where students

petitioned forthis nght. Where such requests were granted, the university continued
to reserve the students' beds in the foreign dorm as well (malting a double loss ofted
space for the institution). For the most part,' Americans simply cannot handle the
rugged conditions of the Chinese 'dorms, with virtually no heat during the cold
winters, no fans in summer, no, place to study in their rooms, very limited hot water

(hot showers perhaps once a weekcompounding the olfactory discomfort of an
overcrowded small room); Two Americans who did try to live in the Chinese dorm
were quite relieved to have their reserved space in the foreign dorm to move back to

in winter (or to keep for study and bathing purposes when needed).
Given the high Chinese standard kir appropriate treatment of foreigners, the use

of Chuiese dorm space for foreigners is clearly not a likely solution, side from the

more complicated questions of security and control; Chinese institutions obviously
would prefer to restrict the foreign dorms to foreigners. A few have negotiated com-
promises each room in th'e foreign dorm will have two Americans plus a Chinese stu-
dent or MIT room per floor will be reserved for four to six Chinese studgrus. But the
geheral trend is to move toward (return to?) no mixed living situations. Virtually all

Americans with Chinese roommates feel this will remove the one real possibility for
cultural and linguistic learning in a Chinese 'universitytsetting Given the almost in-

tolerable crowding in all living space, with housing construction now a priority in
every region of China, it is not very realistic to anticipate expanded foreign dorm
space to accommodate Chinese-American mixed rooms. Most universities have only
recently finished construction of their foreign dormitory (or are in process) and have
already allocated all the bedspace through their links with American, European and
Japanese institutions Hence, housing is not an area in which the Chinese are
prepared to be very flexible. , .

TRAVEL
Other restrictions that Americans find difficult to accept are controls on personal

trayel,.visits by relatives and friends and university privileges. In order to travel out-
side their base city, all fdeigners must get a travel permit through their host institu-

, non indicating the specific cities they plan to visit. American students, accustomed to

total mobility and eager to explore Chin encounter Chinese university,regulations
generally limiting student travel to official vacation periods. Even 'research students

not enrolled in classes (not to mention those enrolled but no longer attending) are
dented travel permits at other times unless their travel relates directly to approved
research needs.

In practice% many universities have interpreted this rules more liberally and have
granted frequent weekend travel permits, which the students then stretch into week-
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lontrips by getting extensions from the public security office of & city they are in
on Sunday Most students traveled extensively daring their year in China,, both on

i organized trips and by simply hopping on trains and buses, fhiding their own hotels
(while insisting. on student.rates) and drifting front city to city. Indeed, many
students believed it was during their travels that they had the most meaningful social
contacts, mingling with all kinds df people in hard-berth train compartments, talking .
with strangers on buses and in the street and touring China from Inner Mongolia in
the north to Guilin in the south and Urumqi in the west yvithout an official escort to
help or hamper' their movements. Whether or not such brief encounters really
deepened their substantive knowledge of China, they certainly provided an impor-
tant antidole to the oversupevised and confining context foreign student life on
campus

The freedom of action which most students take for granted seems incredible to the
experienced China hand used to the protective (and restnctive) cocoon of the foreign
delegation It seems unlikely that the system can along tolerate. this kind of free-
wheeling exploration Indeed, most students believed (and rumor confirmed) that
these travel privileges would be curtailed sharply in the future, limiting them to of-
ficial field trips cthring vacations The rumoemay be false, but rumor in China It.
sometimes is a highly accurate guide to policies under serious consideration

Beyond their own requests for travel permits, many students also requested visas
and travel permits for parents, spouses or friends to visit them at some point dunng
their stay...Most were frustrated by the "hassle the Chinese put them through to ob-
tain such permission, yet Chinese officials were amazed tha(the requests were even
being Made Chinese schOlars in,the United States expect to spend.up to two years
here before they are permitted to return hbme to visit their spouses and children, a
benefit which apparently may now be'resiricted even further. Those within Chia,
working far from their parents' hometown, only recently were granted pe4nisSion for
annual home visits American students' assumptions that their families should have
easy access to Chinese visas, when most foreigners are still allowed to visit China
only on delegations arranged far in advance, seem unrealistic, yet they are pervasive.
Although Chinese regulations governing resident foreigners specifically state that
foreign students are not permitted to have visits from family members during their
stay, a large portion of American students did in fact succeed in arranging visits by
parents and spouses A5 soon as students in one university learned that another
institution had assisted its Americans in this regard, they began pressing their own
university for similar "rights "

To arrange visas for such visitors, the Chinese host institution mustagree to
guarantee lodging and oversee the intern4 travejpf the visitor, an obligation it can-
not view as simply pro forma Even if the 5tudent.makes all hotel and travel reserva-
tions, the university's foreign) affairs office must deal, with any emergencies and ac-
cept the repercussions, if any More tharijust "hassle" is involved, in the Chinese
view, and even the has'sle factor is prob.11310inderestimated by the students making
the request Since Most of these family visits are made at the end of the academic
year, some universities plan to eliminate the problem simply by restricting the
students' own. visas to,September-June instead of September-August (as at present),
requiring them to leave the country before they have time for extended personal or
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family travel. This may reduce the problem, but it will hardly satisfy American
students and may even heighten the pressure to fravel widely in China during the
accede is year instead of attending classes. American universities negotiating pro-

ms are frequently oblivious to such details, but for the students such issues loom
large and may play a profound role in their sense of frustration and abandonment by
the hdme campus.
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Supervision of Students
I

ROLE OF THE LIUBAN

Virtually all major Chinese universities have a foreign affairs office (walban), '
is responsible for, among other things, the well-being and supervision of

fOreb students on campus. Normally under onwf the university vice presidents,
thi§'office usually also handles the processing of Chinese students going abroad, the
reception of foreign delegations and pther exchange relationships with foreign institu-
tions Where the number'ol'foreign students is.large, there is usually a foreign, stu-
dent office (liuban) either within the foreign affairs office or separate from it. The
liuban is, frequently housed in the foreign students' dormitory and closely oversees
every aspect of student life. Needlessno say, it is this office which bears the brunt of
'foreign student frustration. Liuban staff members-are caught beCv'veen student re-
quests, university regulations, public security requirements, national and local policy
shifts and thepower of outside institutions. to decide what access, if any, they will`
allow foreign students:

Where students take language courses separate from normal university offerings,
the liuban may also be respOnsible for a special teaching staff (normally drawn from,
the university's Chinese department). Sometimes liuban staff members include
former faculty; frequently one or more members speak English and are assigned
responsibility for the Americans. Every element of student life-comes under their
pinljew: dormitory management, registration of visitors, field trips, approval-of
travel permits, foreign dining room, mail, even (in at least one case) library requests.
The issues over which conflictorpancend does) arise are legion. One visiting American
faculty manlier suggested to the Kuban that they move their office out of the foreign
student dorm as a way of reducing hostilities: "If the students have to walk. a few
blocks to'file their complaints, they may cool off by the time they get, there."
Unspoken, but perhaps implicit in his suggestion, was the hope that "Big Brother"
might seem less oppressive not installed right down the hall. While American
students generally criticized and distrusted theiaLuban, most also recognized that staff
members worked hard and were often caught in a bind not of their own making.
Many even loOked back with affection toward staff membeli who had been con-
sidered "the enemy" the year 'before.

The liuban staff at Most universities had equally ambivalent views of the American
students. They often remarked that the Americans were fiercely independent, rather
insensitive to Chinese reasons for constraints, unwilling to listen nd impatient.
However, most also seemed genuinely to respect the Americans for speaking their
minds, pushing hard research needs and being admit error when they
finally understood the situation. As,one liuban staffesaid,_JWith the Americans, at
least you always know where you stand. 'They tell you'how they are feeling at every
moment." The Chinese proverb ``without discord there can be no accord" fits the
relationship nicely; Most students and liubarLeti d the year respecting each other's

...
------------- --- even feeling emotionally tied by the stormy process of struggle and
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misunderstanding iv en the much more formal and aloof relationship of student
and professsur in Chinese society, the Kuban staff is usually the only'univepity person-
nel with whom the Americarestudents have any extended contaet, particularly if one
includes the language instructor§ in the lathan category Students who recognized the
real limits on the lzuban staffs' power and who confined their demands to crucial
issues ter d to fare better in the relationship and the Issalts it yielded.

se

UNIVERSITY ADMINISTRAMN
At Chinese universities v4here the president or vice president had a personal com-

mitment to the exchange relationship (usually growing out of past4x. perience as a
student in the United'States), this was evident in the American studentieobility to
negotiate problems rather than push.to a stalemate. While all Chineseilifilversities
are subject to the same national guidelines, air! constraints, there was a:markeddif-
ference in terms of assistance on specific research needs,'willingness to bend clOr-.
mitory regulations, etc. Ironically (but predictably), universities,with a reputation for
liberal treadnent of American students also produced the most organized foreign stu-
dent lobbying wimps. One group of foreign teachers and students organized a sit
down strike over inadequate heat in the foreign dormitory, at another university, a
"foreign student council" negotiated changes in dorm curfews and giestregistration
rules Effective foreign student mobilization is complicated, ho(vever; by the diversity
of nationalities, ages, levels of study and program structures involved The Euro-
pean, Japanese and Third World'students, usually undergraduates sent by their
own governments for*careerlrelated training, may have less interest in cooperating
with the more independent American ",organizers." Tht Chinese assignment of
housing and language classes by nationality'also tended to reduce coop6ration across
national lines. Yet' privileges granted just to the Americans raised otkr problems,
hinting of "favored nation" treatment for the United Statesa sensitive issue for
China given its role in the Third World.

At universities less willing to be flexible, the administration was sometimes viewed
with h 'tatty and even paranoia. American students at several institutions were con-
yin d that they were being tailed, that their mail...was being"openedor that staff
members were obstructing the most routine requests.

One university arranged for American students to channel alllibrary book re-
quests through the liubanr so that the students will not have to learn our very com-
plicated cataloging and ordering system"). When books were not available, as was
frequently the case, students assumed it was because the staff was refusing to preeess,,,
the booksjips. Whether the''so students actually received fewer books than; they would
have by going difectly to the library is unclear, but the result w s that hostility was

_directed at the administrative, rather than library staff. 'The un versity in question
plans to correct the problem next year by imply reserving a shelf o preselected books
and placing thernom the foreign student do , is solution wijrobably be inter--
preted by the students as further ev idence that the administration is trying to control
their lives and isolate them. At other universities, library staff stamped the word wat
(foreign) on all American book request (slips, making it easy to single these out for
special ban ing. American studertts Assumed the mcitive was to restrict rather than
expedite asks to library materials.
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FACULTY ADVISERS

Graduate students pursuing research were assigned a faculty adviser with whom
they worked in addition to the liuban. Experiences vary widely; some advisers were
quite helpful, but others apparently were virtually inaccessible. A good deal depend-
ed on how closely the student:s'research topic coincided with the faculty adviser's in-
terests or expertise. The concept of a faculty member assisting the process of research
without being expert in the precise topic is not one with which many Chinese
educators are comfortable. The professor's role is to impart knowledge, not guide
students engaged in independent research. Ifthe research area seemed at all sensitive
politically, faculty members tended to be even less comfortable in lending assistance.
In any case, few faculty memberi,have the ability to arrange access to materials out-
side the university itself, and the student often was limited to the university's own ar-
chives. Requests for access to other archives are extremely time-consuming, crossing
bureaucratic boundaries can require clearances at many levels, not just a quick
phone call (as if phone calls ever went through quickly!). Some universities actually
assigned additio#11 staff members to assist in processing American student research
'requests, but such aid often came only at the end of a long and sometimes fruitiest/
year.

O

HOME CAMPUS SUPERVISION
.

Very few tong -term programs had a resident Amencan
/
faculty member serving as

academic adviser, although in principle the Chinese would welcome the presence of
an official "responsible person." Lacking this, the host institution sometimes re-
quired the students to identify their own group leader, through whom all requests
and decisions would theoretically be channeled. Anierican students had a hard time
dealing with this procedure at first but usually adjusted, albeit never-to the degree the
Chinese hoped. Where an American faculty member from the home institution was
present, it certainly facilitated negotiations at all levels. It also provided a possibility
for assessing students' work, reviewing grading standards and restructuring pro-
grams before problems became, crises_ One su ident recom-

eh that a faculty member go to China for of least the startup period since "the
Chmcse really need some official guidance on the program's objectives and the home
institution's expectations." A surprising degree of confusion and misinformation can
develop'when American students and Chinese administrators must develop the pro-
gram as it goes along, (i.e., arguing over exams, grading, auditing privileges, etc.).
It also is unlikely. that the Chinese would take the initiative in contacting the home in-
stitution to straighten out such problem, which tend to drag on until either the
students frantically call home for help or the Chinese. rewrite the contract for the
following year to preclude negotiation over the issue involved.

Normally, .a =professor or administrator from the home campus will visit he

Chinese university at some point during the year (or at the conclusion of the pro-
gram) to discuss the next_year's arrangement. While useful, this visit often comes too
late to iron out the current year's problems. Inoddition, the Chinese style of receiv-
ing 'such a delegation, intermingling extraordinary hospitality with heavy scheduling
of events, is n6t conducive to hard negotiations and mutual criticism. These who

ri
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have eaten and tuasted thed way through the customary welcoming banquets in
China know how difficult it is to make firm requests of their host the following morn-
ing without feeling boorish and ungrateful.

The flip-side of the quick i;iSitproblem is the limited interaction such delegations
hake with their own students, an interaction often dominated by student outpour-
ings of complaints and frustrations One prominent university delegation received
such negative feedback from their student% that they publicly threatened to discon-
tinue the entire exchange program, not at all the objective the students were seek-
ing. Green the need for students to "unload" their problems before discussing the
program's obickus merits, visiting delegations would do well to"schedule several
days of discussions before confronting their hosts. The entire exchange history with
China is still so new, and there is so little context in which to place student com-
plaints, that quick debriefings and hasty reactions seem ill-advised, at best.

There appears to be equal hazard in thelack of information sharing on the'home
campus. 'Few American colleges and universities have fully informed their own
Nculty members and administrative personnel about the evolving China exchange
experience, -often resulting in considerable misinformation and even ill-feeling
among different parts of the home campus. Similarly, American students in China
rarely communkate their complaints to the relevant home campus office (or do so
only after the fact) and hence faculty members or administrators at home with useful
leverage or expertise often are ,ignorant of theproblems until they reach crisis propor-
tions. As a result, the exchange relationship fails to utilize fully the American institu-
tion's resources or to take fulLadvantage of opportunities On many American cam-
puses, there is a significant risk that China exchange programs may be jeopardized
by the information vacuum in which they operate and the lack of a broad-based

.institutional constituency.

CREDIT AND GRADING

Given the brevity of the exchange relationship, it is not surprising that few
American institutions have sorted out the question of how' (even whether) credit
should be awarded for student work in China. In fact, this issue haunts most study
abroad programs where students are enrolled in a foreign university while receiving
home campus credit.

Some American institutions award a full year of credit for the year in China, but
only on a pass-fail basis, implicitly concluding that American grading standards can-
not be accurately applied to the work done in the PRC. Other schools give a limited
number of credits for language work (ranging from one-third to three-quarters of
what one could accomplish _ori The home campus during the same time span)
Sometimes the American institution accepts grades awarded by the faulty in*Chinal,
other institutions plan to evaluate language progess and award grades only, aft4
home-campus testing of returned students. Smile universities simply consider the
year' in China a leave of absence, for which no tuition is charged and no credit
awarded (unless the student applies individually to bring in transfer credits).

This range of standards is similar to that for U.S. institutions operating study pro-
grams in Europe, Latin America or elsewhere, what was different with programs in
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China was the students' confusion about whether they were going to be,graded or get
credit, and if so, how Amazingly, most students did not seem ternbly concerned
about this, perhaps having already- written off the year in their on minds as a
"break" from their formal edycation Others wanted the credit question clanfied,
but admitted candidly that the academy ley el of their work.in China was beneath
that for which they would normally reLeiye credit at home All the students felt that
they had learned enormous amounts about China dunng their,stay, but few had any
thoughts about how that learning might bo translated into academic credit Again, a
familiar dilemma for the study abroad administrator

Few. American institutions have considered the possibility of independent study in
China, reqving students to synthesize their formal and nonfunnal learning-4,1nd
submit the result for academy review upon return to the home campus Although

eo. not always obtained in the classroom, many stOdent irfsights dearly were relevant to
their past academic work, student comments ranged frum,."I'ye learned that nothing
I had read about China befOre was really accurateto "I'm beginning to understand
what `bureaucracy' means '' Unfortunately, there is little opportunity for students to
think through these issues ..ngorqusly while in China and usually no incentive for

'
them to pursue these questions ,in an academic context after

,
their return to the

United States Thus, the insight" remain unarticulated or half-explored One pro-
gram w ith a resident Xmerican faculty director had built into the schedule a required
seminar on contemporary China under his direction The purpose of the seminar
was to all students to analyy,e their daily obsenaticms and relate them to readings
in the course.

The problem co nting American institutions try ingao assig4 Lie& for general
courses is the usual lemma of not knowirtg.course content in *IyanLe DiffiLult in
any foreign setting. this problem is heightened by China's steady rey 'mit of text-
books and gen7:?al university curricula, not only in the lan ge courses for

refoigners (which are undergoing Lopstant experimentation and ;vision), but in
g-uY

other courses as well There is just no way of knowing Before arrival in China what a
course will cower While Chinese language departments in the Ltp.ited States might
be willing to guarantee LPedit for a year's study in the PRC, few other departments
an justify such a,decision without more Lonatte information about course Lumen(

or quality:
Whether saying the credit issue would stimulate students to devote more energy to

their formal studies in China is not clear, certainly few students at present attend
more than half their assigned course load. In some cases, Chinese faculty members
exiAssed concern about this, in other institutions, they commented that Americans
were more diligent than Europea or African students who are often assigned tory

study in ,China by their governments and lack strong personal interest in doing so,
The more diligent Americans were usually graduate students who felt pressured to
make significant progress either in their research or in coursework significant) linked
to their dissertation topics. For those doing dissertatiorresearch, the credit issue is

cii moot, except perhaps as a fulfillment of residency requirements None of the
graduate students ,seemed too concerned with this issue, although a few had strug-
gled over whether national or university fellowships tould'be applied to coyer their
costs in hi,naa question not unrelated to the accreditation of their work.
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Summer Language Programs

Because, sffgh-term summer language programs differ o markedly from those'
during the academic year, this section will re% le% summer rograms in the context of
topics covered earlier. range of acti%40racademic goats and realities, daily living,
super%ision; costs and accreditation. with 300-400 students in such programs each
summer, this 'category represents well over halt' of all American students in China.
A%ailable to those with minimal prior language training and placing little strain on
Chinese university resources, summer language.programs wilt almost certainly con-
tinue to :he the major avenue to China for American students. They include pro-
grams co= sponsored by American institutions and schools in China with which they
ha% e formal agreements, programs run by private nonprofit organizations, groups of
students organized by American faculty, member and study-travel packages put
together by private entrepreneurs.

Some American institutions with fo exchange dgreernents have limited the
sending of students to intensi..e.summeri language programs, although both faculty
exchanges and the receiving of China st (dents at home occurs year round. The main
reason for such limitations is thenstffficient number of home campus students
interested in, or prepared for, academic programs in China. Even during the sumf
mer, few American colleges an universities have sufficient numbers of students to
support a full program and therefore virtually all accept students from other institu-
tions. Some schools participate in formal consortia programs, such as that run by the
Council on International Educational Exchange (CIEE), providing their students
with access to China while reducing each institution's administrative burden

Individual studentsemay apply to the consortia programs or may participate in pro-
grams organized by private institutions or faculty members operating independent of
university spongorship. Information about suc o portunities usually is availableh.lird
through abroadcampus study ab offices or through vertisemeits in China-related
journals. Appendix C lists the major programs sponsored by-U.S. universities and
private organizations and those offered by.Chinese universities as of June 1981.

From the Chinese yerspective, the summer is the easiest period to accommodate.
foreigners since their own students leave campus around July 15 and'return in early
September. Dorm space and faculty are more readily available, and the short-term
students raise few of,the substantive or resource problems posed by students who stay
for a full year. Chinese universities (and the MOE) welcome summer programs
arranged by American sponsors In addition, some Chinese universities have started/ Allem own direct recruiting of students. Several have recently published brochures
advertising short-term (four to eight week) language programs ayailable during the

redsummer and/or the academic ear, a sample brochure, such programs'
is reprinted in Appendix?. The brochures appear to be based on a single model,
perhaps supplied by the MOE, and vary ofilk\slightly in program description, tuition
and food costs, etc. Some of the universities offering intensive language programs
have no prior expe!nce in teaching Chinese to foreign students and indeed have no
other foreign students on campus in any field: .

,,
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The stimulus for this recruitment effort is ,probably mixed: the need for' or

currency (useful in sending their own staffor Itudents abroad or purchasing' foreign
materials and equipment), a way to utilize excess bedspace and teaching capacity

during vaca' tion periods, an opportunity to forge additional links with American in-

stitutions; and an educational service to American friends wishing to learn Chinese

.Most summer programs include six weeks of language instruction (four hours per

day, Monday through Friday mornings) plus two weeks of optional travel to several

Chinese cities. Afternoon lectures and weekend activities' also are frequently

arranged by the host university. The curriculum usually is comprised of four courses

spoken Chinese, listing comprehension, written Chinese; and (sometimes)

newspaper readin r calligraphy. Students tend to live two per room in the univer-

sity's guest house, foreign student dorm, with a separate dining room offering

-Chinese and some estern-style food. Programs starting in mid-June overlap with

the Chinese, acade year so that the Americans have some opportunity to socialize

with Chinese studen , by,mid-July most Chinese students have left campus until the

following September.,
The effectiveness of'the summer programs varies depending on the teaching quali-

ty, the host university's armingements, the sponsoring organizations and the goals of

student participants. For those eager to spend some time in the People's Republic of

China, to get language practice with native speakers or to experience Chinese-style

language instruction, the summer is usually perceived as quite successful Those

with Other goals, or very high expectatiOns about significant language progress, may

be disappointed. An eight week program in China is not likely to cover the equivalent

of a year's work at home (as' da some intensive summer language programs in the

United States), nor will the student in China have the time or opportunity to travel

widely or conduct research. A few participants at one summer program expressed

dismay-that they would leave 'China without seeing Beijing; their prearranged two

week tour included only Nanjing, HangzhOu, Guangzhou and Shanghai Some

students seemed unaware that they could not simplyhop on a traih and visit sites off

their formal itinerary. Intensive class schedules and- organized extracurricular
activities also effectively limit the amount of free time available for independent

sightseeing.
The host institution assumes that summer students come solely for language

study, and normally is unwilling to t i'sist with student research projects. The limited

time available and the intensity of the 'summer programming would also argue

against the likely effectiveness of students trying to conduct research during their

summer stay in China.
Costs for short-term language programs offered by the Chinese range from

600-900 remninbi(approximattly V S $400-600) for five to eight weeks of instruc-

tionl Housing costs are unifoimly three renminbi (approximately.U.S. $2) per day;

food/costs are about foUr rennunbi per day. Ari optional two week sightseeing tour at

the end of the program' is available for about 1,000 renminbi (about U.S. $650). The 17

maximum cost to the student for six weeks' instruction, room andboard and two

weeks' sightseeing would be approximately 2,000 renminbi (U.S. $1,300), not in-

cluding roundtrip tankportation to China (currently about $1,000 minimum from

the West Coast).
-1
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Almost all the summer language programs sponsored by American academic or
nonacademic institutions run at least $1,000 higher for the same period of time
There are 'various reasons for the additional costs, some of which directly benefit the
participating students. Programs sponsored by an accredited U S institution can of-
fer credit for the summer language program in a form that is usually more easily
accepted by the student's home institution than is the certificate of completion issued
by the Chinese university. Some of the consortia programs can make similar credit-
granting arrangements through one of the participating U S institutions, most of the
programs offered by nonacademic. organizations or pn ate individuals in the United
States lack such credit-granting capacity. Same, but not all, of the American pro-,
grams include the participation of an American faculty member (usually a professor

of Chinese language) who serves as academic supervisor. Where necessary, this
faculty member can negotiate with the Chinese hosts for program,adjustments or
suggest modification of the program for the following year. A formal orientation pro-
gram often is offered pnor to entering China to assist students in adjusting to-the very
different social, political and academic environment.

Programs with Amencan academic sponsorship usually are somewhat selective in
their screening of applicants, ensuring at least minimal compatibility of levels and
goals. Other U S.-based programs, and certainly the Chinese universities, tend to
accept many all applicants. While this may produce an interesting mix of par-
ticipants (high school and college students, returned professionals, tourists, adven-
turers), it does not always produce the ideal academic context in which to conduct in-
tensie language iristruction. Finally, an established program based on continuing
ties between American and Chinese universities often is able to restructure and im-
proN,e program elements over time, while Chinese universities just beginning to teach
Chinese to foreigners may require some on-the-job learning themselves for the first
few years, without the benefit of sustained advisory input from American colleagues
in a partner institution.

The summer study .option offers a good compromisessolution for undergraduates
with strong curiosity and a desire for exposure to China but lacking specific academic
goals which require a more extended stay. Obviously, two months in China provides
a more superficial and limited learning opportunity, but it also considerably reduces
the expense, frustration and possible "waste" of an academic year spent wrestling
with`a academic system possibly unsuited to the student's needs For graduate

stud is or others with highly focused academic plans and sufficient linguistic ability,

th summer program is no substitute for the year long stay, provided the necessary
rangements can be made to ensure that desired work can be accomplished

r
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Evaluation and Summary

°

In conversations with Chinese officials and with American stuc)nts at various
levels of study and in different institutions, it became increasingly clear that there is
no "right" way or "right" time to study in China. At least for the present, substan-
tial problems exist'in every situation. Some of these problems are of a start-up
nature; others may be. inherent in American-Chinese cultural interaction. Chinese
language instruction for foreign students will certainly improve steadily_ over time,
some of the restrictions on research may yield to concerted American public and
private pressures. But China's political and educational structure will never be en-
tirely compatible with the American style and approach to education. As one mixed
group of American students concluded, "Undergraduates aren't sophisticad
enough to handle it; the classes are too elementary for graduate students; and re-
searchers can't really do research." But when asked if they personally wished they
had not come, not a single member of the group regretted his or her decision, while
China might not be "right" for others in their situation, each Of them was personally
grateful for the opportunity to be there.

For advanced students whose field requires extended time in China for study or
research, the National Program administered by the Committee on Scholarly Com-
munication with the People's Republic of China offers perhaps the most secure
route, but selection for participation is highly competitive. Sponsored by the federal
government, and assisted by an adviser based at the American Embassy in Beijing,
students and researchers in this program have access to more immediate and higher
level support shoulYproblems arise in relationships with their Chinese host institu-
tions. This is not to imply' that National Program scholars have a significantly
smoother or more productive time than those coming through other channels, but
rather that they may not feel so completely alone in their efforts. ,

Students can also apply individually to the Ministry of Education or directly to a
Chinese university, but the likelihood of acceptance isvery slight unless they have
personal contacts within China willing to support the application. During the sum-
mer, as noted above, individull students sh6uld have little difficulty being accepted
into one of the many programs sponsored by American qt.: Chinese universities or by
private U.S. organizations.

For American academic institutions interested in developing access routes to
China for their students and faculty, formal exchange agreements may provide the
simplest solutionif handled properly on both sides. The current experience of
schools in ipstitution- to- institution relationships suggests that success has not been
complete, for reasons outlined earlier and surnmarizeti below.

Formal exchange agreements rarely spell out in sufficient detail-the tics of
students to be involved, the regulations under which they will operate or the
inecharlism for resolving,problems as they arise. Each year's students must negotiate
on their own and their success (if any) does not seem-to improve the situation for
future students, In,addition, some U.S. program administrators have sent students
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whose linguistic, academic or emotional preparation was clearly inadequate, burden-
ing the Chinese institution with the problem of making ad hoc arrangements for
students unable to fit into their normal foreign studeht framework. Whether this in-
adequate\selection results from the pressure to maintain a reciprocal flow of students
or from a lack of clarity about what kind of work is possible at various, levels of
preparation, the effect is to produce frustration on the part.of both the student and
the host institution.

The institution-to-institution format seems to work best when there are personal
links deteloPed between faculty at both institutions, prefer-a' 151y in the specific depart-
ments in which the students will be working. In China, far more than in the United
States, personal relationships are the key to surviving the bureaucracy, what seems
impossible in theory can usually be accomplished in "speckal cases." This kind of
flexible regulation exists unitersally, but in China it is a particularly important gafety
talte in the bureaucratic pressure cooker The closer the. personal relationship and
mutual indebtedness of the schools involved, the more likel;hood that each side will
find its requests met and its students well treated (wi,thin realistic institutional limits).

The -problem of institutional limits is a very real one for both sides. Chinese in-
stitutions simply do not hate the facilities or experience to cope effectively with.
students that hate limited language experienceand American.institution; prOduce
only a small number of students with enough Chinese lariguage to function effec-
tit ely in a regular university setting in China. Add to this dilemma the restricted,
fields in which Chinese unit ersities are prepared to accept students, and the, problem
starts to appear insoluable Eten at the national level, there is concern that the selec-
tion process might be skew ed in the direction of acceptable projects

t. rather than the
best projects. For an indit 'dual institution, the problem is heightehed by the psesurp-
ed reciprocity of the exchange, having already received larege numbers of Chinese
students and scholars (pnmarily in the physical sciences),.the American school is
strained to produce enough candidates in appropriate field; at advanced language
levels to keep the relationship even minimally reciprocal.

Et en those,Amencan unitersities with over 100 Chinese. students and scholars on
their campuses (e g., Columbia, Minnesota, MIT, Startfoid, -tic-Berkeley and
Wisconsin) hate sent feAtin than ten of their own students to China in any given year
(including those selected to participate in the National Program). While this is consis-
tent with the national ratios, one might have expected a higher participation rate
from schools with major East Asian studies programs and extensive direct relation-
ships with,,,_unitersities in China. My own university, Stanford, has no formal
institution-to- institution links but has developed a series of informal understandings
with, tanous Chinese institutions and the MOE. The number of Chinese students
and scholars that Stanford receives and Americans it sends to 'China through.these
channels are roughly comparaBle to those of i s itutions with more formal exchange
agreements, but the amount of effort and n g ation required is much greater. The
absence of a ;formal agreement between. institutions does not appear to limit
significantly the number of American students placed in China, but it certainly can
complicate the placement process. Without a well-defined channel and commitment
to accept students, the need for personal intervention and a network of contacts

4
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becomes even more essential. The absence of a formal link may reduce to some
degree the Chinese institution's expectations regarding their own candidates'
placements in the United States, although expectations still tend to exceed the capaci-
ty,of most academic departments to which they have applied.

Although eager to establish ties with major American schools, Chinese universities
perceive institution-to-institution links as carrying limits as well as benefits In
Chinese, the tern-lye-mei (sister) often is used to describe such relationipsa phrase
which communicates well the sense of mutual responsibility sometimes imphutly
assumed on the Chinese side. Firsr, there is the obligation to a'commodate as well as
possible the candidates revered front' the sending school, regardless of the appro-
priateness of their selectieh. The right of the host institution to screen out proposed
candidates is still a painful issue for many "sister" schools In addition, theex-
istence of a formal exchangeragreement appears to restrict the ability of Chinese in-

n stitutions to place their own students and scholars in the United States. The vice
president of one Chinese university corramented that the Ministry of Education had
refused to assist in placing the school's candidates in U.S institutions because it
assumed that the school had privileged access to its "sister" institution. Pirticularly
at the graduate and post-graduate le% el, there are real liabilities to being limited to a
single institution, given the wide range of American graduate programs

Whatever the limitations, it is important that some form of access be maintained,
for borii sides' sake. Whether or not the Chinese classroom is (an effective learning
site for American students of contemporary China, it surely provides closer touch
with reality than can be achieved at home. For those who have studied there, China
and its problems are better understood at both the intellectual and gut levels. One
recently returned graduate student sums it up vividly:

Working in China there are Many reasons for paranoia and frustration,
there are real obstacles to getting what you want, there are some.bacrpeople
you must deal Witti But it is also true that these are the realities of Chinese,life
and that, by getting the trivial taste a foreigner gets of these frustrations, one is

N'truly learning what it is like to live in China. By learning how"to get around or
overcome these difficulties, one can begin to understand what it is like to be
Chinese.

This student, and others, would argue thai.American institutions should do more
to reduce their students' frustration and tp exercise the kind of leverage to which
Chinese universities must ctespond. Whether they can, and will, is far from cledr,
More thorough screening, preparation and supervision by American sending institu-
tions would certal(improve the situation: Without the Sustained and mutually pro-
ductne developm9nt of institution-to,institution relationships, American student ac-
cess to China may be restricted to the highly structured language training programs
most easily accommodated by the Chinese system and least essential or productive
from the American scholarly perspective. For the American academic administrator,
the question of how to proceed is a tricky one. Many 4inerican and Chinese
educators have worked hard to build a productive exchange relationship, but the

.results have been uneven and, for American student participants, often disappoint-
ing. Their. are certain fundamental differences in the two countries' educational
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systems which make some frustration inevitable. There have also been some ha
perhaps ill conceived, programs faa failure to diseu'ss or resolve problems along J.4e
way. Candor, patience 'and sustained effort on both sides are needed now more than

ever if the new and promising relationship is to thrive.
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APPENDIX A

U.S.-CHINESE INSTITUTIONAL AGREEMENTS*

U.S. Institution

Appalachian State University

Boston University'
Bryn Mawr College

ornia State University
at s Angeles

Central ashington University

City College of New York

College of Staten Island/

City University of New York

Columbia University
Cornell University

Duke University

East-West Center

Georgetown University

Goshen College

Han; line University

Harvard University
Illinois State University

Indiana University

Chinese Institution

Northeast Institute of Technology,
Shenyang

Huazhong Institute of Technology

Shanghai Foreign Languages Institute

Harbin Institute of Technology

Anhui University
Nanjing University

Shandong Univ6rsity

Hebei Normal University, Shijiazhaung

Beijing University

Chinese Academy of Sciences
Fudan University
Shanghai Jiaotong University
Southwestern Jiaotong University
Xi'an Jiaotong University
Nanjing University

Ministry of Agriculture

East China Normal University

Northeast Engineering College,
Shenyang

Sichuan Teachers College, Chengdu

Beijing University

Shandong University

Foreign Languages'Publication Bureau

Shandong University
Wuhan University

This list was compiled from inforination submitted by American institutions to the
U.S.-China Education Clearinghouse as of September, 1981.
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U.S. Institution Chinese Institution

Iowa State University

Lamar University

Lewis and Clark College

Louisiana State University
Massachusetts Medical College

Michigan State University

' Montana State University

New York University ;-
Law School

Northeastern university

-

Northwestern University

Oberlin College

..

Ohio State University

Pomona College

Purdue University

Queensborough Commtiniqi
College

Rockefeller University

Rutgers State University

San Francisco Conservatory
of Music

Scton Hall University

. 4

Siena Heights College

Springfield University

Shenyang Agricultural College

Jilin University
Guangxi Provincial College

East China Normal University
Shanghai First Medical College

Heilongjiang Academy of Agricultural
Science

Institute of Botany (Chinese Academy
of Sciences)

Jiangsu Academy of Agricultural
Science

Nankai University
Northeast College, of Agriculture-
Sichuaq/University
Xibei

J. m niversity

Pin University

Beijing Polytechnic University a.

Hunan University
--Qinghua University

Shanghai University of Science &
Technology

Fudan University

Shansi Agricultural University
Taiyuan Institute of Engineering

Wuhan University

Nanjing University

Harbin Institlite of Technology

Chinese Academy of Sciences
Ministry of Education
Chinese Academy of Sciences

Jilin 1,1niVersity °

Shanghai Conservatory of Music

Beijing Institute of Foreign Trade
Beijing Languages Institute
Wuhan University

Jilin University, Changchun
BeijintInstitute of Physical Culture
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U'IS. Institution Chinese Institution

State University of New York
Albany

g

State University of New York-
- o

State University of New York
Cortland .

State University of NeT:v York
New Paltz

ie University of New York
Stony Brook

Temple University

Tufts University

University of California
Berkeley

Univergity of California.
Los Angeles

University of California
Santa Barbara

University of California
Sania Cruz.

University of Connecticut
Storrs

UnWersity_of Hawaii
Manoa

tiiTei----sliyof Illinois--,
champaign-Urbana

University of kw,

University of Kansai

y

.1

Beijing UXrsity
Fudan University
Nanjing University

Beijing Bureau of Higher Education
Beijing Foreign Languages Institute
Beijing Institute of Economics
Beijing Normal College
Beijing Polytechnic University
Chinese Academy of Sciences

Beijing Normal College

Beijing University ,

Beijing University
Fudan University
Shanghai Jiaotong University

Nankai University
Tianjin Normal Coll
Beijing Foreign Languages Institute

Beijing University

Chinese Academy of Sciences
Chinese Academy of Social Sciences
Import-Export Commission
Zhongshan University
Chinese Academy of Sciences

Beijing Languages Institute

Beijing Normal University

reign Languages Institute

Fudan University

tio
East China Institute of Hydraulic

Engineering, Nanjing

Nanjing University
Universit
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U.S. Institution

University of Maryland

University of Massachusetts
Amherst

University of Michigan

University of Minnesota
Twin Cities

University of Missouri
Kansas City

University.of Nebraska
Lincoln

University of Flennsylvailla

University of pittsbu'r
N\

University of San F./aneisco

University of Utah

'University of Washington

University of Wisconsin-
Madison

Vassar College

Chinese Institution

Anhui University
Beijing University
Chinese University of Science &

Technology

Beijing Normal University

Shanghai Jiaotong University

Academy? of Agricultural Sciences
Beijing Agrkultural University
Beijing University
Central South Institute Of Mining

and Metallurgy
Fudan University
Jilin University
Jilin University. of Technolity
Nankai University
Qinghua University
Xi'an Jiaotong University

Shanghai Second Medical College

*Ai

*/

Beijing University
Eigt China Normal University
Nanjing 'University
Smith China Teachers 'College

Shanghai Jiaotong UniverSity

,:'. Beijing Foreign Languages Institute
t; 'Beijing'Ndfrnal University

,o-, ,,Instr,tutg &"Space Technology .

Shalighalaianton niversitf : '
Shandong:liniVers 0 a°

r9 4

Tianjin University ' ,,,:` -., , -,

Xi'an Jiaotorg r),:niversirY;
<.--

East China Normal thrive§iff
Hangzhou Univa.sity , 0 ,..
Zhejiang' Agricultural University
Zhejiang Medical University -',/
Zhejiang University

Shandong University

Nanjing University

a

Beijing Languages Institute
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U.S. Institution Chinese Institution

Washington University

Wayne State University

Western Michigan University

World College West

Yale University

4

Shanghai Jiaotong University

Chinese University of Science &
Technology

Shanghai jiaotong University
Zhejiang.University
Nanjing University

Beijing Languages Institute

Wuhan University

43
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APPENDIX B

CHINESE INSTITUTIONS WITH AMERICAN STUDENTS
ON CAMPUS FOR SIX MONTHS OR LONGER IN 1980-81*

No.

Beijing University Formal Agreement State University of New
Yorkj Albany -11 University of California,
Berkeley - 2; Michigan State University - 2;
State University of New York, New Paltz - 3;
Columbia University - 1

Informalagreements: Pomona College - 1

National Program: 7
MOE Placements: 8

Beijing Languages Formal Agreements: Seton Hall University - 7;

Institute University of California, Santa Cruz - 4;
World College West - 2

Informal Agreements: Vassar College - 2
MOE Placements: 15

Beijing Normal FOrmal Agreements: University of Massachusetts,
University Amherst - 15

Fudan University t Formal Agreements: University of Illinois,
Champaign-Urbana - 1; Northwestern
University - 3; State University of New York,
Stony Brook - 3 4*

Informal Agreements: Wellesley Co lle - 3
Nat i!) Dal Program: 2
MOE Placements: 5

Nanjing University Formal Agreements: Duke University - 1; Pomona
College - 8; State University of 'New York,
Albany - 1; University of Wisconsin,
Madison'- 6

National Program: 8
MOE Placements: 2

This listing does TXot include many other links between U.S. and Chinese Institutions
involving exchange of faculty rather than students or arrangements through which students
go for short-term study. Information listed was given to the author during interviews with
Chinese university officials and may not agree with information received from U S
institutions.
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Nankai University

Wuhan University

hongshan University

.

1

I t

1

t

on.

Formal Agreements: Temple University - 1;
Michigan State Unive'rsity - 2

National Program: 2
MOE Placement: 1

.National Program: 2 jr
Formal Agreements: University of California,

Los Angeles - 5
?v )E Placements: 2

1

)
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APPENDIX C

SUMMER LANGUAGE PROGRAMS IN CHINA FOR
AMERICAN STUDENTS*

Private:Organization Sponsors

Council on Internation,a1
Educational Exchange

205 East 42nd Street
New York; NY 10017

International Cultural Exchange
Foundation

313 California Street, Suite 700
.San FranciSco;CA 94104

U.S.-China Communications:
Ch,ipe le Language Programt0?,Dorset Avenue

,C vy Chase, mp 20015
. .

U. '. -China Education
Foundation

,P 0. Box 5801
Duke Station .

s Durham, NC 27706

. t IJ.S.-UniVeisity Sponsors

Central Washington Univrsity
Office of Intamational Program's
Ellensburg, WA 98926

Columbia University
do Ms. C. P. Sobelman
501 Kent,Hall '

New York, NY 10027,

Chinese Host Institution

Beijing University
(requires two-three years Chinese),

Fudan University, Shanghai
(requires one year Chinese)

Guangxi Normal College, Guilin'

Shandong University, Jinan

Central InAtute of National
' Minorities, Beijing
Nanjing University
Wuhan University
Xiamen University

Anhui University Hefei
Nanjing University

Beijing Languages Institute^
East China Normal University,

Shanghai a

o

4
'Based on Notes from the National Committee, Vol 11, Nos 1-2, Swing-Summer 1981. and con-
sersations Wall sponsoring institutions and Chinese host tinicrsities Listing these programs
does not constitute endorsement by the author or the U S -China Education Clearinghouse.
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U.S. University Sponsors-(cont.),

University of California,
Berkeley

InternatiOnal EduCation Office
2538 Channing
Berkeley, CA 94720

University of Minnesota
do Office of International

Programs
201 NOlte West
315 Pillsbury Drive, S.E.
Minneapolis, MN 55455

University of Pittsburgh
do Prof' Hsieh Chiao-min
Department of Geography
Pittsburgh, PA 15260

University of San Francisco*
do Dr. Lea Yam

'International Studies Program:
China '

San Francisco, CA 94117,

- 'Chinese Universities. that Recruit
Students Direetly .

Beijing *Normal University
East China Normal University,

Shanghai
Nanjing University
Wuhan LI,nIyersity
Xiamen University :
Zhongshan University, Guangzhou

Students interested in applying directly to Chinese universities should write to the
Foreign Affairs Office of the appropriate institution.

11.

Chinese Host Institution

Beijing Normal University
(requires shree yearsChinese)

'Nankai Untversity; Tianjin
(requires one yca4 Chinese)

Hebei Normal University,
Shijiazhuang

East China'Normal University,
Shanghai

)
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° APPENDIX D

SAMPLE BROCHURE DESCRIBING
SHORT-TERM LANGUAGE PROGRAMS
OFFERED BY A CHINESE UNIVERSITY

Qualification for Application

Students and teachers of the Chinese language in colleges/universities and second-.
ary schools outside of China and other individuals interested in learning Chinese are
welcome to apply. Applicants should generally be between 16 and 45 years of age
and- physically-ht (a health certificate is required).

Dates for Each Term

Spring Term

Summer Term

Pall Term 4

Winter Term

. March-May

June-August

September-November

December-February

Each term generally extends from 4 to 8 weeks.

The exact dates for each term can be arranged on request by groups of no less than

20 members. Advance notification is necessary to allow for preparation.
k

Academic Program

1. Placement. Participants will, upon arrival, be tested for linguistic competence in

Chinese and placed in an appropriate class of 10-15 participants with 2 instructors.

2. Courses. The courses offered will be Contemporary Chinese, Aural Comprehen-

sion, Oral Chinese, Newspaper Reading, etc, They will be taught "putonghua"

.(known in the West as Mandarin Chinese) and both the .Romanization of Chinese

words and Chinese character writing. Participants will attend classes 5 days a week,

for apprqcimately 20 hours of classroOm instruction.

3. Special Lectures. Lectures will be given every Wedneiday in Engliskon China's

gedgraphy, history, edUtation, and Culture.
4. Graduation Exetitses." At the end of the Training, Course, participants may take

examinations and receive certificates if qualified.

5. Other Activities. The University will organize meetings with interesting persons,

weekend excursions to nearby cities of scenic or historical interest, and viewing of

movies and performances. The campus also has facilities for soccer,' basketball,

pvinuning, etc.
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Room and Boiard and Transportation,

1. Participants will lice on campus in the Foreign Students Dormitory, with two

persons to a room No rooms will be available for couples.
2. Meals' will- be served in the Foreign Students Cafeteria.
3. Transportation will be proc.ide'd by the University fol- off-campus academic ac-

.
itTs anti short trips *thin Shanghai organized by the University.4

Term-end Tour

Upon corer of the Training Course, a group tour of no more than 2 weeks
as,111 be organized by the University. One of the following tour routes will be decided
on through consultation with the participants

1. 'Southern Route Shanghai-Guilin-Kunming 'Chengdu-Chongching (via the

Yangze Gorge) = Shanghai.:
2 . dsintthern Rci0.2,1,514,tighai- N anjing -Yangzhou-Zhenjianlioyang--Xi'

Beijing:Shanghai.
S A short route-p"be arranged at the time. r X

Costs

-f . Turtzon- . ,
,

(1) 5-week program. RMB 6,00 (including cost of 'excursions to Suzhou and
A'ilikyn addition to trips within Shanghai).

(2) 6-week program. MB 700 (including cost of excursions to Suzhou and
Hangzhou in addition to trips within Shanghai). .
(3) 8-week program RMB 900,(1iithadrig cost ,of_excursions to Suzhou,
\ ux.i, and Hangzhou'm addition to traps within Shanghai and boating on the

Huangpu River).
..

o 2. Room and Board
(1) RMB 3 per person per day in a room shared by two, or RMB 2 per person

in a room shares by"three
(2),RGIB 4 per person for 3 meals a clay at. the Foreign Students Dining Hall

Meals off campus will piiid.by the participant according to the rhtes of the

place they dine
(3) Approximately RMB 1000 for one of the two long tours and RNIB 100-200

,for a shat tour.
(4) Medical expensea will be borne by,the individual.

Arrivaliald Departure
1. Participants are expected to arrive at the University 2 days before the term

begins. Participants will be met at the-airport orrailroad siation, providing they give

-advan& notice of their time of arrival..
2. Participants are required, upon arrival at the University, to present their

Notification of Admission and passports, and to pay the sum necessary to cover the
cost oL tuition, room and board, and term-end tour.

f
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3 'Participants are expected to leave China for: home upon completion of the
Training Course The University will help make arrangements, at the participant's
expense, for air or rail transfers within China if necessary. 'The* University will not be
able to provide accommodations for those who do not leave immediately at the close
of ,the term for some special.reason.

Some'-Points for Attention

1 Participants are expected to observe the Regulations and respect the practices
and values of the host country while they are enrolled in the.program

2 Participants who arrive late or leave before the completion of the Training
Course are not entitled to an extension of courses or refunding.
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APPENDIX E

SELECTED BIBLIOGRAPHY ON ,
U.S.-CHINA EDUCATIONAL EXCHANGES

Clough, Ralph N A Review of the US -China Exchange Program. Washington, DC.
Office of Research, U.S: International Communication Agency, February 1981.

Fingar, Thomas and Linda A. 'Reed. An Introduction to Education in the People's
--ik/Republic sy China and U.S -China Educational Exchanges. Revised' Edition.

Washington, DC: U S.-China EduCation Clearinghouse, January 1982.

Fonoroff, Paul. "One Foreign Student's Report from Beijing." Chnttian Science
Monitor, January 29, 1981.

LGottschang, Karen Turner:. China Bound.. A Ha,ndbook for American Students,'
Researchers and Teachers Washington, DC: U.S.;Ch.ta Education Clearinghouse,
May 1981.

Murray, Douglas P. "Exchanging Students and Scholars: Progress and
Prospects." China Exchange News, Vol. 8, Nos. 5-6,pctober-December 1980.

Reinhold, Robrt. "Peking Hampering Scholars from the U.S." New York Times,
Augtist T6, 1981.

Viola, Joy and Solveig Turner. "The China Connection: A Conference on
_ Academic Linkages with Higher Education Institutions in the PRC." -BoSto.n,

MA. Center for Higher Education Docurrkentation, Northeast4rn University,
May 9'1980.

,44
Walter, arl. "Studying Economics at Beijing University: A First and RepOrt."

*0, China Exchange Newsletter, Vol. 7, No. 5, October 1979. m

Weisskopf, Michael. "China Restricts Sensitive Study by Foreign
Washington Post, July 31, 1981..

Scholars."

The following newsletters contain frequent articles about academic exchanges with
r China:-.

China Exchange News (formerly China Exchange Newsletter). Committee on Scholarly
Communication with the People's Republic of China, 2101 Constitution Avenue;
N.W., Washington, DC°20418.

NAFSA Newsletter Nation4I Association for Foreign Student Affairs, 1860 19th .

Street, N.W., Washington, DC 20009.

Notes from the National Committee National Committee on U.S.-China Relations,
777 United Nations Plaza, New York, NY 10017. '
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Other U.S.-China Education Clearinghouse
Publications

An Introduction to Education in the People's Republic of China and U S -China Educational Ex-

changes, January 1980. (out of print)

Sum* Summary Students and Scholars from the People's Republic of China Currently in the
United States, April 1980 (free of charge)

Sources of Finaruzal Aid Available to Students and Scholars from the People's Republic of China,

August 1980. (free of charge) stoir

China Bound, A Handbook for Amencan Students, Researchers and Teachers by Karen Turner

Gottschang, May 1981

Anz..ittng Students and Scholars from the People's Republic of China A Handbook for Community

Groups by Katherine C. Donovan, July 1981.

Sun* Summary, Students and Scholars from the People's Republic of Chitin in the United States,

August 1981 by Thomas Fingar and Linda A. Reed, September 1981.

Higher Education and Research in the People's Republic of China Institutional Profiles by

Thomas Fingar, December 1981.

The fdtowing matenals will be published by the U S.-China Education Clear-
inghouse in the winter of 1981-82. a revised edition of An Introduction to Education in the
People's Republic of China and U S -China Educational Exchanges: and Bound for the. United

States A Handbook for Chinese Students and Scholar's, 4

These publications are mailable from the U.S.-China Education Clearinghouse,
1860 19th Street, N.W , Washington, DC 20009, checks to cover postage and lian
cluing charges should be made payable to NAFSA for the appropriate amount single
copy $1; 5 copies $2; 10 copies $3.50, each additional copy $.25.
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