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‘menting sexuality edudition. The last section is a list of
¥ : ) )

-
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SEXUAE.“B§DUCATION WITH. TROUBLED ADOLESCENTS :
SUGGESTIUNS FOR PLANNING AND IMPQ?MENTATION

t

N ~

Three years ago, we began to devédlop alsexuality education
[. g : )

program for students at our school. We found thenr—énd £ontinue
to fipd-hlittle ieformation availeble to help special eéheato;s
apdtgeungelors who want to work with troubled youth in thiswarea‘
of a/olescent development. This paéer is intended to provide e

some suggestions, preéautions, and encouragement-for others who

ard.interested in eveloping sexuallty education programs.

i -

" The paper is d1v1ded 1ntgﬁfour major sectlons. The flrst .
provides a brief oveérview and rationale for the need to develop
programegfor troubled a&olescents; The second section is aﬁbrief;
report on the first two’ years of our program at the Manville .

* A

s

School; this sect10n1£<1ntended to function as a case study, and

provide a chronological framework that may prove helpful. Section

-

three contains more specific suggestions for Planning and iﬁple;

resources. S e
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Sexuality and Adolescent Decisions

~set of.,ideags,~vahlues, social skills and-relationships.

I. 'OVERVIEW
The debaee concérnlng the role Of sexuallty education in

the SChOOlS‘lS .ohe famlllar to all of us. It appearb that- N

[y

there is even- less resolutlon of/the questlon as it concerns
»

disturbed ch11dren. Although some- ratlonare for sexuality

educat;on is 1nc1uded, th1s paper beglns w1th tbe assumptlon

5

that teachlng about sexuallty is an important task. for teachers =

1

and counselors Dlscusslon of the need for sexuallty education
and strategles for convrnceng parents and school personnel of

+

th1s need are beyond the\scope of this paper. ) .

- +

- -

We view sexwyality issuesias one aspe%t of a broad set of

* -r

decisigns facing_adolescents., Young adolescentscare faced with

L -

a baffllng serles of- blOlOglcal and psych010g1c91 changes.. These

changes ‘creaté special problems for adolescents as they make .

.fdecls1ons about Jobs, drug use and thelr«relatlons w1th peerc and |
ok

:

adults. Most adolescents havc some deflculty negotlatlng these

L3

changes, and requlre support from parents, teachers, counselqrs

and fr1ends. However most adolescents do manage to move success*

|

lly through the struggles of,this per}QQ--emerging with‘a new

)

LR -

Young adolescents witli serious emotional prob%ems face & much
. ' . !
. - . - ~ .
more frightening and confusing &ransition. -Often, they have

experlenc/d social fallure at hone, in §chool. and in their peer

groups. In addition, they often, have difficulty understandlng

the changes which they are experiencing. ’ They do rot know how to

solve interpersonal gilemmas, reflect on their;own development,
\\ 4 ‘ e
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. evaluate their behavior, or communicate their concé}ns. Despite .

\ these cognltlve and emot10na1 problems,-thelr blqloglcal clocks ‘o

s -

continue to t1ck anag they are foced to deal with thé changes brough;

§ : .
. on by puberty and early adolescence. o .
¥ . .

Ouar experience worklng witH emotionally dlsturbed youth

-

. 1nd1cates that, for most of them, eerly adolescence is a cruc1al .
<  time for dlreptlng the course‘of therr lives. They require ‘ N
systematic and intensiVve programs‘to'help them understand and cope
’ ,}\gthﬁthe changesvthey are expériencing, ae well es to heip.them
éevelob qpecifié problem—solving skills. This paper descrlbes
our work thus far, dLrected toﬁErd the development of a program
in sex eQucatlon—the_part of a more general early adolescent

- .
. - -
’ =

intervention.

. *
» . -

Why Teach Sex Educdtion in Special Needs Classrooms?

\ ) X - .
A troubleg,@dolescent!s cognitive, emotional and sociological
v . -

. . .
. problems are compounded by an adult culture which encourages excess
4 £ - -
and offers few resources for making.decisions about personal

- . ¥ - N
problems. For example, adolescents are encouraged. to be

séductive and Lexually active, but they are not provided with

+ -

adequate information to protect themselves. 1In other words; they

are encouraged to be sexy, but not sexual. -Our students.dqtnot

anticipate the consequences.of their own behavior, nor do they'

-

know how to get help when they need it. Faced Qith sexual pregsures
from peers, parents and the media, they are confused and often"

1Y . feel'helgleSS- . i ) 4 7

s ’ I . i
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. Most television programming is full of sextal innuende and

suggestively sexual content. Since childrén are reaching pubegty
a ' - °

’ - ' at ever-earlier ages, ‘they are éven less prepared for premature ‘

. - . ' ., .

ﬁekpal behavior. " Unwanted pregnancy and teenebe parenting often

’ result 1n':;:t1nued patterns of family stress and emotional prqb— T,

>

lems. . The comblnatlon of sexual saturatlon in the medla, plus - -

N ¥

.lack of open and supportlve sexuallty educatxbn, 1eaves adolescents .

. vulnerabLe. They have 1nac;urate 1nformat10n, few positive adult
- . "'\/

models and; no chance to practlce naklnq d%c151ons in a safe, edu-
L] - .

cat10na1 environment. -~ . o

Schopls cannot avoid their role in helplng to shape students'
&

attitudes, self-concepts, peer:relationships, and whderstanding of

sexual reTationships. First, schoels play a major .ole in the .,

-

de\elopment'of éersenal and intsrpersonal skills——especially7during'

. . the late élementary and earlv high schéol years&—ﬁhich students

~N ‘use as foundations for interpersonal relations, !They also are the
prihcipal place yﬁere youth leérn edult ncrms éqﬁ societal roles., .
| - ) . JIn many ways, the school is a necessary. and appropriate fo}um
for co:frontlng the difficult : issues of psvcb sexual cevelopment

4

-

. N 4 X .
and the conseguent,,changes in peer relations. Questlons,and Gon-

' cerns can be given an academic és well as a social context; educa- :

. ) tlon about human sexuallty and 5001a1 interactions can be 1nteqra§ed
A Y . ']
*into different school currlcula and a concern for "the whole child".

M

The school projram provides opportunities to develop decision—

%

. making skills, self-control, and’ an awareness of acceptable social
; ¢ behavior, ’ ® I
. N~ ’ .
° These social and academic skills often determine whether an .

N




. . ) - .- .
adpleécent‘has the ability and confidence to interact with peers

and adultsy and thereby become-a successful, healthy adultf, Sexual

attitudes, standards, and behavior,

emergent sense of self. ‘The school

of values and social skills: co-ed

making skills, and the availability

" among the resources available in a school setfing. -

r

-

7 ~y

.,

these concerns. These children and adolescents oftén need more
than ﬁust a sgfe, structered place to confront and ex?iorg sexual
concerns. They need more time‘}o ledarn mew concepts and academic
skills; tore opportunities to practice social'skills, and more i

supportive adult feedback to foster positivéyattitudes about

which they can turr for help. For example, wé found that without

school support, our stydents were 1lgft to learn brimarily from -

peers,

»

street .

problems have a pa

Schools which serve Fhildren with emotional and learning ¢

s

themselves and their peers. In addition, they ofteh have fewer ]

personal, family and commuaity resources outside the school, to

the media and their own (3ﬁ§pn painful) experiences in the

‘ .
- -
A
. . =
I R .
€ . - E
H

Why Avoid'Teachigg Sex Education in -Special Needs _Cla¥srooms?

classes, a focus on decision-

rticularly important reason for focusing.on

contributa to an adolescent's -

can help with the development

of professional adults are

*

™

Y

L]

L)

Maﬁy critics of sexuality education feel that this is a topic

~

. t private and/or fuli or moral values for school; therefore, parents
ould be the sex eaucators, with sefuality di§bussedrmain19 at home

and sexual values formed*within tne familv unit. However, sex

!

r ) ‘ .
permeates advertising and .entertaianment--two very publi: arenas.

Parents find it

'y

L]

E
increasingly difficult to protect children from
[ 4

”
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)
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Thus, we believe at least some

inféﬁences outside the family.

oaspects of sexuality need ‘to be éonfrénted and dealt with
constructlvely, as a shared tOplC of communlty, school and home

dlscu551on

even when most sexuality education is done in the

home, parents ofteﬁ'ask for and need help. .The parents we have
worked with tell us: that thelr own emﬁbfrassnent (and a lack of-
cogfldence in *helr own }nformatlon make for communlcatlon problems
., with .their te‘ s. ,Parents.and schools working ebgether can provide
the informatign, support, and §h§ring nqﬁésséry to hélp adélescents”
negotiate these difficult decisions.
The second major argument against sexualify education for
spec1al needs youth 1s that they Qannot handle the twpic. feachers
and admlnlstrators sometimes fear students will ‘not be able to
control their bqhav1or. In the long run, we have found the oonJ.‘

- site to be true (sée'sectﬁans ITI ahd III).

Although there were
initial behavior problems, our students quickly learned to cgntrol
themselves agd each other -because they wapted‘the infogmation {n—
clﬁded;in the class and,bgp%use they seemed relieved that theit -
concerns and questigns- were finally legitimiéed.
The tkird major argument is that sexuality education promotes
earlier seﬂval activity. Available statistics (see Resource List)
suggest this 4is not true: teens'are more sexually cutive than
be?ore, at youngea.ages, with or without a;ailabié information

about their own sexuality.

K3
I

%




II. The Manville School Program: A Case Study

¢ bl R
+ Students and Prograr ) 2] ’

Our school like many urban programs for special needs

[y

: students, serves chlldren who have diagnosed =motional, )

N} A4
L

learnlng and 1nterpersona1 problems. These are usually
7 manlfestéd 4n a pattern_ of 1mpulslve, acting-out behghior;
clinical work reveals a pattern of low self-esteem and per-
J ceived external locus of control social histories reveal con- )
tihued patterns of school failureﬁgnd multiple fEmily problehs.
.In 1977, teachers,. counsalors “and clinicians met toidiscuss
the need for a sex educatlpn curr%pulum. After 3'yeers of class--
Y

£
room work our current sexuality program con51Sts of three kinds

of lnterventlons- (a) classroom curricula; (b) staff in-service;

. and (c) _,a parent edué\tion support group. All of tlis exists .

in a broader context of intervention called the "Adolescent -

Issues Program" with classes ‘in Job Preparation, Juvenile Law

and Substance,Abuse Fducation. Weekly ciasses are co-ed, and

, last 45 minutes to an hour. The lessons are composed of teacher
presentatlons, written worksheets, audio-visual materLals, class

discussions and role-play.

+ »

The parent education support group is part of the Adolescent

Issuas Program and is a voluntary commftmentr It meets monthly

* -

for three hours. Topics 1nc1ude adolescent sexuality as well as_

other areas of°interest. We have tried to use the t1me in two

ways. First, we review 'and evaluate the classroom curriculunt.

=

Second, parerts share their thoughts and concerns with each other .

and th: schdol staff.




. followed this sequence: * A ) ~

The Eiist Two Years

Ay

During the first two years, our work at the Manville School

.

14 -
and staff development. Staff became

¥) Initial awareness

concerned about sexual aoting-out behavior, and .began tb think

about the need to deal with sexual issues more directly. One
staff member took responsibility for setting up -a series of in-

¢ a

service presentations; theseigeséions provided iﬁfoimation, and
e 3 . B -

encouraged us to begin to talk with each other. _They also . .

provided initial goals and directions for our first"eourses.
s LT ] ®
This phase lasted about 3 months.

2) Development and teaching ¢§*a'“fifst course". Because

+we were new to this kind of teaching, we used the.goals presented

3

by in-service consultants” to develop an eight-week course. Our
primary goals were: (a) to correct students' mis-information;
(b} to provide a context for students to begin to talk about sexual

.o -/
and other adolescent changes. We decided to team-teach (male-

female), ard re-combine homeroom classes (to allow us to match

L}

'studghts by need and beha;ioral self—contrbl skills). .

/) Evaluatioh. We met weekly as a staff to talk about'the -

course, and plan .lessons. We aiso asked the séudents'to complete
a coursé'evaluatiog. Out of this we found: (a) that students
iiked the ‘course and Qanted more; (b) that we needed to focus more
on valyes and re}ationshiﬁs'the next time we taught,

=

4) Staff'developmeng (year two). Other staff members began

. . . T . o
to work-as a group in this area, and spent time revising our
first year materisls. The second fall, we again presented an in-

service series--this time oriented more towards values questions




51nce we planned to 1nclude _more of these toplcs ln an expanded

. ¢full semester) course, Some of the topics we worked on were:
-tﬁrth control, masrurbation.,family values, sex roles, and

homosexuality. - '

1Y

o 5) Development of an "Adoléscent Igsues Program". The .

' success of our 3exuality course led us to think about dealing

. with other’adolescent issues in a similar mdnner. We decided to

both issues in a broader context--that of making decisions about
. B ¥

-,

F ' offer a course on "suhstancé use ,and abuse", and to deal witn

| changlng soc1al relatlonshlps. Placing sexuality education in a
I

]

broader context helped us make conneetlons for students, parents,

- -

and -ourselves. The'“AdoleScent Issues” courses stretched through

the_school year. ' -

: 6) Weekly evaluatlons. In order to find out how well

. - N

different, aspebts of eigh lesson ‘worked (including content and
method), we develqped a short lesson evaluatlon exercise, for

students. These evaluatlons gave us more information about the

courSe. Because they, were 1nvolved in evaluatlng the course,. - 1
. \'

students were. encouraged to be mere respons1ble ﬁartlclpants in P

- GECldlhg on course content and therefore more respons1ble for

oe

their own partlclpatlon in classes. In addition, the teacher who

L
]

taught the classes met weekly to evaluate and plan. Botn forms

. of eValuatlon were crucial to helping us réfine course goals and

4

methods. . {Information on class evaluatlons 1s avallable from the

S

-~

Adoléscent Issues Project. )
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oResults of the first two years
. Students. At the end of each codfée}'ﬁe used student evalu-
ations ana assessments-to find out-@hﬁt 4as .learned and what
areas needed more éork. we found'thai étwdents improved their
ability to use appropfiate voéabulary,-but still‘ﬁqd difficulty

understanéing the 'systems" aspects of hﬁman anatonmy. ﬁerhaps -

more imporstant, students learned how to ask guestions. Teachers

£

reported improvements in students' attitudes about their own
sexuality, and their willingness to talk with otheérs--as judged

; P , 4
by behav1ora1 changes and the w1111ngness of students to initiate

discussions of these issues. . . .
. . . s

During the course, stddenﬁ behavior also changed. Students -~

+ N . 5

asked to leave class less frequent.y, were less disruptive, asked -

more questions, and were more able to' talk ‘ith each other. These

behavior changes seemed to gerncralize, for some students, beyond

the classroom. . : , : :
Students evaluated the first counse with phrases like, "It's

3better than learning it on the stfeet," or "I feel more'matﬁre —
- 2 e
after the class." But perhaps the most strlklng 1nd1cat10n of the

£
"success" of che flrst courses was thP w1111ngness of students to

talk w1th peers about these issues. Oneiboy reported, "My frlend
don't know nothlng about thlS stuff. I had to tell him what

was going on. He Stlll wouldn,t believe me. Hqw do you teach

4
:

these kids?" .
Teachers. ‘reachers felt they were, "learning to become sex
X

educators." They began to feel more comfortable with students,

both in formal séttings (like classroom lessons) and in informal

3

o

o




. :
interactions (like lunchroom conversations, or after-class

.

Ay~ . . &
"+ »*:@ialogues). They felt they had new strategies, and new informa-

- ticn with which they could help students. They appreciated the

chance to evaluate their own attitudes--especially when these

o

were tnitially neéative about teaching sexuality. Fihally,'
they felt they could begin taking the initiative in dealing

with these.issue§—~rather than simply responding to' acting-out
behavior. . u/
- "/

Parents. When we began the course, we informed parents of
v L _ .
—bur goals and invited them to ask questions or raise concerns.
'Most parents did notsizferact with us around these issues antil

we developed a series of parent education workshops. ~There are

s;rll some pafents who have not-made their feelings : .own.

However, responses from parents were uniformly constructive,"
*

even when they were critical. Some parents felt we might be

"pushing” kids: others worried about the questions students would
bring home. ’But in the end, the majority of parents felt they
werefmére supported‘by the school iﬂ their own atterpts to.help
their adolescenés éeal with these issues. Three comments collected
in our parent group suggest the ways in which parents approve of

this kind of course: .
: |
"They really have to kn¢w these things. . .a lot of older
people got lost by the wayside by. not knowing about sSex...
If I knew then what I khow now I wouldn't have had seven

children. There are other choices." T

"If they don't.get it in the ¢ _:hools, they can get it in the
streets. and, they get it all wrong." :

"We need to have our own class on this...like the kids!"

S | 13




Future CsngideratiOns '

. The results of our evaluations indicated two clear directions
‘-
for subsequent work. First, we learned that different students

bring different experiences to the élass:_learn at different

. . ' IS e
rates, 329 are at different places.in their own developmént--each *

r . f
of which creates an "uneven" pattern of growth and change during

. the course. In planning furtiier courses on sexuélity, we need to
. think agbout an expanded two--year séquence whicg can cohtinue'- -
. N
the group focus for discussion and at the same time be more <,

flexible in Aeeting individuél needs. We now think abéut this
task in terins of a spiral curriculum; but at this point, we are
still experimenting with priorities and topics, with matching . LY
'deJéLopmental and educational ?eeds, with re-growming students

fér sexuality classas, étc. We have much work to do in clarifying ”
1ong—terﬁ goals and sequences in sexuality eduqatidn‘for our .
students.

- FY

Rdditionally, wé need to iearn more about, and develop acti-
vities to help students understand and talk about, cpmplex's?cial- .
* relationship issues. .These include the timéless values and

decisions involved in friendspip, da;ing,'and sexual agtivity
qnd'marriage. But they also include issues which studdnts are “
exposed to-in their own lives because of the specifics of Americén
culture {n the 1980's. Questions of family scructure and changes,
single parenthood, living together outside of marriage, and '

homosexuality all involve complex life-decisions which our studeats

need to begin to think about. In addition, they are confronted




R

3

with social-sexual issues which many adults find difficult to

underst;nd and cope wiﬁh: issu=slike prostitution; pornography[
sexual aévertising, rape, and sexual abuse are ever-present
realities in the_ lives of ﬁany of ‘our students. We need to find
‘a way to address these safely and witﬁ dignity, in- the school
_context. ; . . o °

Thg process of planning, devglopin;, teaching, and evaluating
éourses in human sexuality has raiéed man} important questions for
us as gduc;}qrs and counselors.r Perhaps;more'iTportant,‘thelp;ocess,
haslbrought "us"f—teachers, counselors, administrators, parents,

o .
L4 - . .
and students--together in a new way, to constructively confromt

By

* sbme important and pressing issues.

.t 3 . w

. . _

III. A SHORT GUIDE TO DEVELOPING A
SEXUALITY EDUCATION. PROGRAM

The development andgimplementation of a "first" course in

human ‘sexuality is d long process that requires “e,upport and a

-

level of consensus arong all the adults whorare involved, and

\}ncludes'several diffefent phases. This section focuses on

three important consideratiohs: (a) clariﬁying goals; (b) anti-
cipating trouble spots, and (c¢) (first) sfeps in getting started.
The most important "Tirst sfép"'is to clariff‘goals and prigrities--
with the recognitioﬁ that'you»will "re-learn" your goals a?d p}idr—
ities as a result of the first attempts to teach and evaluaté.{ Here

are several things to tkink about in clarifying goals:

1) There are so'many important concepts and skills to teach

in this kind of course that you will face conflicting priorities.




-all of them have some importance. - ' 3\

. - . . . )
- and structured .interviews are one kind of assessment (see Resource

.List).. But informal conversations, careful listening, and

R

‘Potential Trouble Spots ' .

Given the amount of time’available (6 weeks, 8 weeks, semester, .

etc.), what are the most important goals you want to accomplish? ‘ .

Remember that you won't be able to cover all of them, and that

2) Use *other adults to help eﬁtablish priorities. Small—groﬁp
staff exercises (like priority lists), parent questionnéires, -

and surveys of opher courses {see Resource List) will all help d

-

establish some directions and goals. Use this information to

.

select several priority goals for your school and your étudent§.
’ L XY

3) Student assessments can help clarify goals. Questionnaires

6ommunicaﬁioq with other adulfs are also important ways to find out
what students want and need to learn.

Finally, it is important to use what you learn from teaching, - . |
to hilp re-clarify goals and re-r stablish priorities. Studepts \
and teachers béfh go thfough many "changes in the course of this
process; goals §nd methods will ;eflecg those changes. (The

’

issué of evaluation is discussed in more detail below.)

Intrqducing sexuality education ‘into a school's program
raises problems. Some of them can be addressed through in-
service activities; others reguire consistent communication and
lots of time. ‘

1. Reticent Teachers. Many of us .are uncomfortable with the idea

of discussing sex with students. One way to de-sensitize ourselves

is to get good in-service training. For example, we practiced

6 - L | |
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using a medical vocabulary, explored our own ¢cncerns regarding

sexual;ty, and used role play and guided fantasy ekercises to

de-sensitize ourselves and anticipate classroom problems.

The desensitization process should be & common theme for all

‘ .

aspects Of the staff development phase. The process allows us

to gain some self-perspective, become more comfortgble with new
and sometimes intimidating material, develop a sense of humor . "
about our own sexuality, and resolve some values questions that

[= 3 . -

wi;lallowus to be mutually supportive.

2. Worried Parents. Parents have the desire ahd right to be

-

involved in their child's education. Some parents feel worriedz

coricerned or dowriright ouﬁraged at\the‘thought of sex.being
discu;sed ;pen%y in the clgisroom. farents‘fear that the teaching
staff may not share the'family‘é values, or that their childfen will
learn too much, too fast, before they're ready. AParénts néed té '
know about the goals of sexuality education~in their child's -
program, in the brnader ;ontext éf idolesceht development. Some
schools require parent permission. We notified parents and inJited
thé#ito attend a parent edupation group de;igned to‘include_them s
in theichild's sexualit& education program. We found it.crucial
to include parents' id~as, and develop alliances to improve .our

work with students.

3. Resistant Students. Students, like parents and teacherg, may

initially feel uncomfortable discussing a “taboo" subject. Stud-
ents should not be forced to participate in thé classroom lessons,

but we suggest that resistant students should be gradually intro-
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duced to tne materralf preferably in a smaller group setting

or individually if necessary.

yith a

g

We have found that students, though anxious at times, 1ook

forward to the lessons. They should be provided with outlets 1f

they become ‘too uncomfortableQ' time~out from the classroom,. time

counselor, doodle pads, and other classroom Sstrateaies can

be used to help students cope with difficult times and find *

ko)

alternative behavior. (Some techniques afe discussed ih subse-

quent sections.)

-

Occasionally,.

topic areas.

We ur

-
@

;/s;udent has diff#ulty with one or two specific

some special attentiof at this'yoint-—perhaﬁs

. . .
a counseling Sessionfor one-to-one teaching of the, material. ,

”

Some strateqies for encouraging reluctant students include:

~~y
o

©

(l) verballzlng respect for their right to prlvacy, (2) modellng

opennesl and_an approprlate language for alscu551ng sexuallty,

N &

(3) ensud’ng a safe, env1ronment so they da beg1n to participate, 4nd

(4) verballzlng concerns "for" the more ret1cent‘studetns. For

example, we share typical stories of young adolescents. We wake

general statements like: "Most teeq&gir: worgf about...". We

»

-

use role~p1ays to Open up dlscusslons. e invite each student to
e =

4+

partlclpate in some way——elther_byereading from nrinted materials,

offering an opinion, or simply reading instructioms for other

Some‘Guidelines for Starting

students.

-

When +he declslon to teach a course on adolescent sexuality

has been made, many questions remaln.‘ These questlons all revolve

¥

-

2

around the dlfflcult tasks of gettlngrstarteds whreh—tep&esf for

ERIC

how 1ong, who shou.d teach, who should be in the class, how classes

18



. put up with it" often stop the process before it begins. Altho7gh

,Eion of the class. Start slowiy and safely, but stert,

& © =i /-

= -
. .
L3 .
. .
»

shbuld be structured; how to use availablé resburces, etc.. To

L

helrn fac111tate the process of getting startéa we offer twelve
general guldellnes.. —
- ~
o

1. Give yourself time, but do .get started.
]

Feelings like, "I'll never get it all done, there's too much

to teach,"” or "I &pn't know enough yet,"” or "the parents,wili never
these feelings are real and may be accurate, it is important to/get

started in whatever way feels comfortable for you. - Reémember:; you)’

w111 never know it.all, or cover everythlng in one course--espec1a11y,

the first time! And you probably won't feel totally comfortablef‘

before you begin. But remember also that it is fine to start where

-

you are comfortable--first, because you own comfort will be trans-

¢

mitted toyour students, and second, because any jumping-off spot

will lead to qﬁestions that will in turn expand the scope and direc-

s -

2. Learn -about the facts and issues.

Two important'tasks at this point are: (a) to reflect on your
own experlencgg and listen-to studénts in order to become more
familiar with the issues that most concern young adolescents;

(b) to learn a hasic set:ofifacts and concepts related'to sexual

o . . . »
development. 1Issues can be clarified and made more consciousg by

.

active listening, g:roup staff activities, and meetings to communicate

with other staff members. Becoks, local Planned P;renthood’or hospi-
’ » *

tal agencies, and other 1océl resourcés can be used to collect an

information resource f11e that can be used in planning and teachlng

the course. Perhaps most 1mportant, listen to your Students aig

]:R\ﬂj find out what they are interested 1n learning. This information

wll Toxt Provided by ERIC

- , 19
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' will be invaluable later.

3. Knoy your own values and limits. v

. ieaching about sexpality can initiate a productive dialogue
-~ L]

+

among students, parents and teachers. However, it can also be a
“difficult ekperience--gspecially'when deeply held values and be-

liefs come into conflict} 0ne~important preparatory activity is

%

to clarify and write down your own attitudes regarding the teaching

of sexuality; shar® these with others and find a common ground that

*

will let you begin. The same process is necessary for anticipating
personal limits. *sk yourself what kinds of questions you wiil not

be willing to answéer; what behaviors youw will not- tolerate, etc.
' |

In-service workshops and group meetingé are helpful. |
I T :

4. Talk with parents and school administrators.

Success is facilitated by the support of ?aﬁ§ adults beybnd 
the classroom or group setting. Be clear about your goals. Share
some of your questions and concerns. Be posifiye abcuf the potential
gains and h;nest about potential problems. ‘Coﬁmit'yourself to
informing barents and admifnistrators about the content of the course
before you begin the first lessons. Consider the possibility of a

parent education workshopr (or a series of workshops) to introduce

and evaluate your planfied course. -(See Resource List.) .

5. Assess your students' needs and skills.

Social ideas, intérests, ahd skills change dramatically during

the years on either side of pubescence. It is important to assess

- v
the develepmental capacity of your students, especially in regard
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to their ability to think about the social issues related to

-

sexuality. This is especially important for "spccial n-~eds" popula-
"~ tions, where there §s often great variance among cognitive and social

- skills, and/or major developmental delays. Careful listening,

e

selective questions\and written assessments will help you under-

+

stand your students' needs and skills. This information wil\ heip

you)determine and direct the scope and sequence of the curriculum.
Here are some questions to ask about your students. Can’ they

= \ .
reflect-on their own behavior and/or values? Do they "have friends),

4

‘and/or dégthey think about potential conflicts in friendshigé?,
How welltéan they communicate thei.r thoughts in a small group?
Are they already dating or sexually ébtive?‘ Do they talk about.‘
friendshiﬁ and dating? Do they ask questions about prégnancy and
birth? Do they initiate conversations about the changes of adoieJ

scenceg? Do they talk about' these things wijh peers-~during lunch

Or recess or in the halls?

¢
]

-6. Given your sftuddnts' needs and skills,bstart where you feel °

Y

comfortable and competent.

1’;

.Arfirst course in adolescent sexuality, like a first course in

anything, will not cover all topics equally well. In fact, one major:
goal of a first course in sexuality, is to brovide_a supportive
experience--so thdt you and your students will want to learn more.
Start where there is common ground between your students' needs
and your owﬁ experience. For example, if students know little about
anatomy, it is important to start there. However, even if students

know anatomical te-'ms and éoncepts, you may want to start with a

review to give.yourself ‘some time'UDwafm up and settle in. (Don't
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let yourself get into areas whére you are so uncomfortable that it

- -

. impedes your teaching.) Be sure to consider how your values

- F
A

‘interact with those of students, parents and other staff. Be ready
o g

to say, "I.dgn't know ﬁhe answer to that question."

- - -
£

7. Develop a classroom structure and climate that are safe and )

N comfortable.
N L

Lf . . . . . * *
Ciaés;oom rules, expectations, and discipline have a

I

significant impact on the success of a first course in sexuality.
A range of teaching-gtyles can be used--including structured, indi-
vidualized formats, as well as more oven discussion session. In-

all cases, an obvious structure with clear, consistent expectations

rand consequences, will help huild a safe and productive learning

Ay N
environment.
i Here are some questions to ask yourself about classroom
hd -
structure: £ N

How ‘'should the rules be"seg? By whom?  ’

.
..

: Which' rules should govern discussion? .

e
..

What are fair behavioral expectations and consequences,

3 -

given the nature of the course?

+

What special problems should be anticipated?

..
..

What should be done about personal questions? (We recommend

disallowing them during class, and using a Question Box
] T

. instead.) N

o

+

..
.

What values will be supported and/or condoned in this class?

(See Changing Learning, Changing Lives, in Resource List.)

How will values differences be dealt with? ,

’

*
-

[« ‘ 22

What strategies will make this class safe for all students? '

-
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8. Encourage student .dialoque.

Whatever struc*ufe is figﬁ% for you, learning about the
social changes of adolescence is facilitated by some opportunity for
dialogue among studénts. Structured activi?ies (like rolerlays,_

debates, interviews and brainsfbrming sessions) are one kind of
L8 - ) ¢ .
strategy for fostering dialogue. Open, time-limited discussions,

,\

small problem-solving groups, and discussions of films are also good
N

=strategles.i If you can, try to mix classes--sexually as well as in

- -

terms of social maturity. (There are advantages for more homogeneous
groups, so think about follow-up groups, too.) Boys and girls will

not learn how to talk with each other about these issues unless>they

1

are given the opportunity to practice.

’5. Allow graceful exits. i

It is crucial to know w#g: to press on aﬁd when to back off.

This is especially important when working with speciai needs students.

~

"Graceful exit" techniques include t1me~11m1t1ng certaln toplcs,

-

allow1ng a student to leave the room on request, planful ignoring of
non-disruptive avoidance behavior, and finding comfortable ways foq‘

each student to participate. For example, you can ask a particularly

°

anxious student to simply read the instructions for a group task, or.

write down other students' solutions-=-rather than forcing him/her to ’

£ .

participate more verbally.

\

It is important to think abqut altgrnatlves to disruptive be-

LEY P

haviors., Some alternatives include: questlon boxes, scratch pads .

for doodling or writing, planned breaks. It is also-:important to
think about the support systems available outside of class. For

example, if a counselor, tutor, or resovrce person is available, parti-
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S cular students may make very gooh yse of a more individualized time
’2 b

withinfthe class period. Without such supnort, it is important. to

plan out a reasonable Qay to-legitimize student discomfort.

o

anally, there are somerstudents who need to be pushed. There -

-

-

- are ‘also .students whose acting out behavior can be made more produc-
; ) . ) h .

tive. For example, sexuality cla#ses provide many wonderful oppdr-
. : . N\
—tunities for role-plays and other activities in which . students who
f ‘fgel restless or impulsive can channel their energy to help them-:

selves and others.

-

,"Think about the épecific.needs and limits of each student.

-

- "Let yourself watch and listen, or (Qetfer yet) invite a colleague

~ . ]

to observe. Use what you see and hear to help make decisions about

+

specific. teaching and ;imié—setting strategies.

10. Try 'to include social relationships in your course.

_ A sexuality course can bé‘more than_éhatomy;‘pregnancy: birth,
and birth controi. Courses that do not ;ddress‘social relationshibs
' may give students the message that "all there is to sex" is plumbing
s ‘énd intercourse! If there is'time, we suggest including lessons in
changiﬁg social relationships. Th?se igsues are difficult to teach
about, but they are crucial to successfully confronting the many
changes of adolescence. ‘
Some potential topics include: changes in relationéhips
with pareﬁts; friendship and dating; peer pressures; sexual values
%q,the media and advertising; sex-roles and stereotypes; alternative
déeisiOns related to life-styles (homosexuality, 'shared parenting,

s the decision to marry or not, etc.); violence-and sexuality. Remem-

ber to choose topics which are salient to your students, with which

9

24




.
rJ N ]

. you are rklatively comfortable and knowledgeaéle. But try to in-

clude some time for the social issues related to adolescent

sexuality. F

* "11. " Keep evaluating. '

- Evaluation serves many purposes and comes in many forms.
Evaluation helps you (as the teacher) éee changes, anticipate
problems, and modify the curriculnm. It helps you make nore
informed decisions about goals and priorities. It helps the

*

.{evaluntors (including students, administrators, amd parents) become
1nvolved 1g'and empowere%igy, the learning experrence. It ‘reminds
you why it has been important and worthwhile to try thlS new
curriculum. And it_provides help for colléaﬁues who may'n; inter-
estedain similar work. (For example, these.12 guidelines derivé .
directly’ from our evaluation of outr own teaching.) .Hére are some °
ways to evéluateiﬂuacourse: student evaluations of each 1esson (see

Procedural Manual for Adolescent Decisions: A Curriculum); parent

and staff questionnaires; parent phone calls, parent workshops,
- ¢ : §
and PTA meetings; brief interviews with students, parents, and

- staff; logs of your own thoughts and impressions; collections of
student questions; use of an in-class observer (guidance counselor,
colleague, student teacher, etc.) or audiotapes of classroom

sessions. Presentations at staff meetings or in-service sessions

are also ways to collect suggestions, evaluations and ideas.

12. Once more: enjgy yourself, be patient and give yourself time.

Perhaps the best indicator of the "success" of a first course

in sexuality, is the willingness of all involved to try it again.

- - 25
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Rrom this perspective, teaching is like.a long-distance jog rather
than‘; flat-out sprint: it is important td slowly improve your
performané?——lap by lap!
Give youfself time. Usé available resourceSv-yhether they

i be'§uest speakers, films, or other staff members. Pace yourself
and learn from your mistakes. Collect ideas and promise yourself
you-will try it again--r.ext quarter or ﬁext year. Like most good
things, your performance and your students' understanding of their

own changes, will both improve with time.

.
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