. s

A " DOCUMENT . RESUME ' . )
ED 213 077 . CG 015 813
AUTHOR Kunz, Georg; Halling, Steen . : :
TITLE . The Development of a Phenomeriologically Based
" Therapeutic Graduate Program: A Contribution to
Plugelism in Psychology. ' < , 2.
RUB DATE 10 Apr 81 . - - : \’
NOTE - llp.; Paper presented at the Annual Meeting of the
Western Psychological Association (6lst, Los Angeles,
+ CA, April 9-12, 1981). ‘ !
, ' o .
EDRS PRICE MF01/PCO1 Plus Postage. L.
DESCRIPTORS ‘Accreditation (Iastitutions); Curriculum Design;
*Existentialism; Higher Education; *Humanities;
‘*Interdisciplinary Approach; *Masters Programs; Pilot
Projects; Professiofial Training; Program '
- Descriptions; *Program Implementation; *Psychology =~ °
IDENTIFIERS *Phenomenology
ABSTRACT

This paper begins by outlining the boundaties and
assumptions of contemporary psychology’ as determined by the current
American Psychological Association "Criteria for Accreditatien of
Doctoral Training and Internship Programs in Professional
Psychology." The research and activities which led to the .

. establishment of a two-year M.A. psychology program that is -
therapeutically oriented, regards the humanities as fellow :
disciplines, agd empRasizes the qualitative study of human experience
are subsequently described. The exjistential-phenomenological '
foundatjon of the program is discussed -and a one-year piIdt study

designed to examine the feasibility of a phenomenologicalll-based

graduate psychology pro
presented. The phenomen

gram with an interdisciplinary orientation is

logically-based psychology is described ‘as-a

. systemati;

, dialectic, intersubjective and descriptive approach to

-

the study of ‘psychological events. Phenomenology is envisioned not as’
another psychology theory, but as a style of reflection coming
between psychology and its habitual presuppositions. (Author/NRB)
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g THE DEVELOPMENT OF
<A PHLNO‘{ENOLOGICALLY BASED mERAPgumc GRADUATE PROGRAM:
" A CONTRIBUTION TO PLURALISM IN ZSYCHOLOGY*

Georg Kunz, Seattle University, & P
Steen Halling, Seattle University o
; 3
- Sigmund Koch has statJd (eg. Koch, 1980; Wertheimer et. al., 1978) that-

<~

the comprehensiveness and coﬁplexity of the subject matter of’ psychology,

- namely the whole person, precludes that psychology can be one coherent disci-
pline. The reality of a wide diversity ‘of appgoachﬁf within psychology 1s

L4

‘ generally recognized, whether it is viewed as a passing phas€, deplored as
- A Y .

frattionation, or embraced*as evidence of growth and creativity.-
.. ) . .

This emphasis on diversity in psychology,- however, has helped to obscure -
9 H L4

‘our awareness ™ of certain assumptions, which most psychologists agree on, and

‘

which play a significant role i shaping the ractice and institutional devg-
. . . ' \ AW
lopment of psychology. As ome psychologist-has expressed it, "Our present

aay gods are gehes and quarks and schedulés of reinforcement." ECorballis, s
1980, p. 293) While the g¢ds of psychology ;ay not be quite this limited in
number and scope, we believe that there are some signific¢ant gods who can/’ K
Earely gain entry into the.temple of psycholpgy through the back door. While
our soclety may be pluralistic, paychology remaine basically monolithic peneath

its appearance of éiﬁersity. An analogy may help to show why it 1is difficult
for us to recognize that in many ways psycholégy ip monolichic. If'one were “4-¢-.___

to look at the- Protestant fabth especially during the last thirty years, one

v 13

- would be hard presse@ to ‘recognize that the various denominafions have anything

fundamental in common. However, if one were to contrast the Protestant tradi-
—_
* Paper read at the/Hestern Psychological Association Convention, Los Angeles,
April fo, 1981 ¢ . : '
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tion with’ane which is'véry'diffqrent, say tﬁg B?ddhist tradition, one stérts
to become clearer ab?;t the teneF§ and boundaries of Protestantism. ')
\ ' © . We.are suggesting. that péychology has been réluctanq to depart from quan-—. *
< - Eificé}igﬁ ana‘othef dharac?eristics ahoptéq from the naturalcsciences,‘thereby'

. *
- L]
.

fimiting its contribugion to the understanding ‘of the person. Some bsycholo—
. N ) - 1

‘g;sts eveﬁ'w&nder,if persons (as opposed to behaviors) can be studied scienti- -
ficaliy at:all, since they. cannot be degcribedlih exact terms (gg, Fiskes

2 j/. 1979;. Looking a; the same basic problem in a positive vein, Sigmund Koch
Vo (Wertheimer ét. al., 1978) hasnsuggested that_some‘areas of psychological

study require modes of muiry more like those of the humanities than of the

. - . 7
s sclences. i ‘ -

’ .

In this paper, we will kl) briefly point to the tacit boundaries ilé\\ :

. L”
assumptions of contemporary psychology by focusing on the current American
e
. —.
Psychologital Assocfation's "Criteria for Accreditation of Doctoral Training
. - N ‘ . / . . - .
. and Internship Programs in Professional Psychology' (American Psychological

v .Association, 1979), (2) Then we will describe the activities which led to
. - B 3 ‘

- 4

the establishment of a two yéﬁr M.A. psycholog}ufrogram which is therapeuti

, .
cally oriented, where the humanities are regardedas fellow disciplines, and

-

»

'whé;e the quaiitative study of human egperience 1s central. (3) Next, we will

-+ explain the philoigphical foundation for this\program.

)

. . ¢ . -
Presupposition of Contempor Psycholo .

The APA accreditation criteria (AfA, 1979) are outlined in a paper which

—clearly addresses the impcttance-of psyché&ogy's resppnslveness to our pldfa;
. ) o
: t

»

) . ] LJ
listic soclety. This document stresses that it is essential that dgctorai
i ’ k]
programs have socially and personally diverse facglty aﬁd students (p» 4), -

- .

and that a digéraiii of philosophies, goal’, and practices be permitted from.

\ \

o . - ! .‘ 4 E ) : i [. T
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. * .
prograwy to program and from student to student.

However, this apparent endorsement of diversity must be\unoerstood within
) v
the context of the overall document. We are told that bo}h the scientist--

»

practitioner ard the practitioner mode} of training involve a commitment to -

comprehensive.psychological sciences as the substratum and methodological
root of any education or training in the field of psychology" (p. 2). The
way psychologists elaborate on this commitment suggests that "science" ~means

natural science (eg., Darley, 1973). The specific criteria for accreditation

of doctoral programs strongly support this impression. .

Required curriculum content of A?A approved programs includes research

design and methodology, statistics, and psychological measurement. Students
. ~ P _‘
must, in addition; show competence in substantive content areas, such as bio-

logical bases of behavior and cognitive-affective bases of behavior. 'The word

hd -

behavior repeatedly occurs througﬁout this document. One would never guess

that psychologists night also have some interest in human exﬁerience, In the
discussion of related areas to which a student shooid hene access, anthropology,
sociology, and specific sciences are nentioned but there is no reference to the
humanities, including philosoohy. Examples of adequate facilities ::clude

such item; as data analysis snd computer facilities, laboratori:s, and provi-

]

. sions for gcoring psychological tests. §Eudents should be exposed to a variety

of research methods, but the examﬁies are from a ouantitative/behavioral tra-

dition. Sensitivity to individuals and understanding of various life styles

are seen as iﬁportant because of a concern for social justice as well as for

A the effectiveifunctioning of the psychologist in the community. Thisjconcern

is comnwndable, but it is puzzling that unders:andin; and sensitivity are not
“ . r'd /‘ - ,
ment ioned as being intrinsic to the discipline of psychology itself. In

spite of all the discussion of diversity, a neopositivistic orientation 18
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~ apparently still what 1is required from a dottoral program seeking accredita-

' *

tion.

.' /
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The Development of a Phenomenologically Based Program,
o\ 3

<
h ]

. o We would now like to describe the development of our graduate program. -

- hY

1] [} -
N Its development was made possible, first, by the natu;g of the institution.

L] \ rd

Seattle University 1s a relatively small Jesuit university with a strqng com—-
-~ . . ‘ - . »
mitmen® o gg'interdisciplinnry, humanistic and reflectively oriented educa-

’

tion and to sérvice-oriented graduate programs. Second, the university has’
Y *

' a.number of faculty i{x\g%chology, pHilosophy, saciology, and other dis*ines

with a commitment to the qualitative study of the person. Thi}d, the National
Endowment for the Humanities (NvE.H.) funded.a pilot study during 197?-80 to
examine the feasibility of a phEnomenoloﬁicaily‘based, graduate psychology

program with an interdisciplinary orientatipn.. During the pilot year we were

. N .
able to gather syfficient data to convince the university that the program
* A

would be feasiblﬁ as well as desireable. The data inc%;;:d the success of

§ other phenomenologically based gfaduaté prog;ams, the posftive response of

séholars from acréﬁs the United States Qua Can;daf'and surveys indieating

L] . .
L] ~

© strong interest in the program among undergfaduate psycpology seniors and -
| juniors in the Pacific Northwest. Also, six pilot cou?nes were developed
and taught by f1 e’psyghOIOgy, two ﬁhilbsophy and one soéiology'faculty, with

- ° 1 .
one: course team taught by a philOSOpﬂg% and a psychologist. The is§ues dealt °
- . .
.7 with in these cgurses'includgdlxhe role of imagination in literature, psycho-

. AN .. .
logy and transformation, implications jof phenomenologicgl philosophy for
. . . : -
psychological resear¢h and praétice, descriptive examifition of positive.
[ - ~ .

A psychological change ip therapy and .in everyday life, and ad interpretive

sociocultural-phenomenological perspective linking perséns with ;ociet§, \

o

¢

.

*

.
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cultuYe, and history. Students were'iqyolved in activities such,aé"comparison
. N o
1Y v

of various approaches to thprapy on the basis of concrete descriptions of aé-;

. - *

i tive practice. They were introduced to the notion that attunement té the
- . . ) L3 "
basic reality of human predence requires a certain attitude or mode of consci-
- I o . } .

- «
.

v - . .
ousness rather than training in spec¢ific listening and re popding techniqées,

c . . a .
. 85)Penefitted to a great .extent from the ‘advice and suggestione” of thir-
. . ca,

- .

teep distinguished consultants, six of whom made on-site visits. The remaide —

. -

Y 4 . 2 . b A .
der sent us reports on the basis of course outlines,;student evaluations, and

program p;oposalé. Agong the consultant; were three philosgpyérs, Hazel\Barnes?
E? Casey, and Jacos Needleman, and ten psychologists and psychi#triéts, inclu;'
ding David Bakan, Jo;eph Lyons, Medard Boss, Amedeq Giorgi, aﬁdvﬁrnest Kéen.

They wete cénvdnced the program would make a sigﬂ}fi&ant tddtribuéiog to

AmeTrican psychology as well as to the relationship 6f the humanities and
)
psychology. Many of them emphasized that they regarded the envisioned balance
. . * “
between reflective scholarship and practicum preparation for service as an

' . * = .
esseatial and unique feature of this program.

V’ ?u ' . .

At the present time, we are continuing to pfepare'for the beginning of

E

the program in September} 1981. Our activities 1n51qd; contacting coﬁmunity

agencies, ;electfng studentg and.piloting courses. - )
. . v % . *
. - - ‘ . -
Philosophical Foundations of Our M.A,.Program. .

1f psychology is.bluralistic, ;( it is genuinely_op;n to diversi‘y, then
"it has to be open to philosophical ways of understanding the human that are
alterpgiives to th; narfou;positiv&étié,,determiniatic, mechanistic mo&el;ghat .
has gripped psychology during mog,ﬂof this century. We began tﬂe planning

and development of this ﬁrogram, whicg is a genuine alternative to.- traditional,:

vapproaches, by founding it squarely oén two presuppositions. One has to do

,.

+
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L , . . , . ' v '
with the,nature of the human situation., The other has to do with the nature

. ’ ¥

’ .

of therapeutic intervention. . .

v ‘ . N ) ¢ -

* - .
Let us first articulate our understanding of the psychological nature of

3

the human person. In a word, the human perspry 1s ambieuous (Merleau-Ponty,

» * ~ .
1962). It 1is tlearly with great risk th#y we use this term (ambiguity) in a

_] definition,of the human. We risk not being gfven a fair hearing, from the
. start, .because the scipntific mode of conscilousness abhors ambiguity.’ This ,
. : 4. ~

" abhorence was in the [battle cry of the posfiivistfc moPement in philosophy
T upon which contemporari» psychology rests. According to positivf%tic science,\
. . ! ' 3

. : ‘ :
. © , ambiguity only enters the psychologist's deecriptions when he or she admits

that there 1s inconclusive evidence. It 1is assumed that more reseafch and more
- . 1 .
. a Y
* data will ultimately squeeze out any residual ambiguity. But we have borrowed

Y from the existemtiel-phenomenglogical philosophers the great. insight that the

"o very nature of the human is ambiguous.

’ The human 1is ambiguous in that it is botn, at the same time, free and

»
24

s .
determined. In my reflection on'my condition, I find that, on t¥e one hand,

.

. I constifte my vorld (I make my world meaningful and I am/responsible for
\

B " these meaning making creefive acts), and on the other hand, I find my world

already filled with meanings depositied by other people, the pnysical gsetting,

«; my own genetically given abilities; and even my'n;n m?ods.. The existential

: pnilosnphér's épphasis upon freedom does not imply then«we ere abgolutely free.
. Absolute voluntarism i8 as untenable in reflection bn experience as 1s abso-
) lute determinism.'_Sometimes Jean Pax}favtre leans noward this absolutieing

of freednm. But we don t take him s usly when he 1g preachiné this position.

This articﬁlation of the fundamental nature of the humah as ambiguous is
not on,ly‘di,rect challenge to the positivistic position gf determinism, it

also challenges -the philosophical position.Qs dualism. This both/and nature

e ] ' - M /
. . y ) . 4
I N . -
N .
.

? . <.
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ey  of ambiguity (both free and determined) is not a claim that we have spiritual

minds’ that are free and physical bodies that are detérminegf“ The existential-
. N - B ~ . d -~
. phenomenological description of the human claims the unity of mentdl events

» -

\

T . . . . E 7
and bodily eve\ts. It is an ambzguous.unfty, to bevgure, but at our ontolo-

. .
. cal base, we are a unity. We are embodied mind§, if you will; or emminded- ’
bodies. But we are not_two entities,. The Cartesian split is overcome in
the existeégial-phenomenqlogical vision. . \
How does one have a scienc;, a psychology, when the beginning position -~

claims ambiguity? Let me tell yod how: You use the methods developgd in the

e

hdhanities that, from their beginning, recognized iroqé and paradox. Quali-

tative descriptions in literature, history, anthropology, philosophy, theo- .

"ot

) , logy, and other humanities have deepened our uhderst§nﬁi;g of the human 1
. ;
condition. Their use of metaphgr and analogy in place of liteé!} and univp-

cal thinkiﬁg has captured the ambiguous nature of the human. The commitment

to qhanti(}catiqn‘and the experimemtal method that we find so established in

psychology does not come from a motive to deepen our understanding of the

psychological. 'Ratﬁer, it comes from the effort to model psychology after

the natural sclences who describe physical events governed by the laws of & -

[

nature. If we begin by recognizing that humans are not govered by laws of

nature but are ambiguously free and determined, then the merhod of qualitative

~

description is essential to the science of psxchology. ) . -
. . - . .

' i 4 ] |
From this fundamental presupposition of ambiguity concerning the natdre -

of the human flows our second pvesupposition {hat thetapeutic assessment and

.

\interventiog 1s not to be modeled after' a scientific research and technolo—

gical engineering project. Our cultuZe tends to be enamoured of technique.mf
e
,' v Let':; focus a bit on the meaning of technique in order to guin 1nsights about,
r
methodology in psychology. William Barrett in his insightful;book, The Illu-,

- . 4 + - «
* 4 I\ « [ . L4
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totally haphazard style of investigation for psychdlogy and therdpeutic prac- ‘ .

” ’ .
tice? Absolutely not! The rigor comes not in following seéﬁs in a procedure

. expressed in the phenomenon as it 1is experienced, and acted out. ,Tﬁ;’;eaning-
. . . b

<

-sion of Technique (1975, pe 22), defines.technique as: S

‘ .‘ t . Q'
a standard method that can be taught. It is‘a recipe that . .
can be fully conveyed from one person to another. A Yrecipe

always lays down a certain number of sfeps which,. "1f followed ‘ v
to the letter, ought "to lead invariably to the end desired.
\ The logicians .call this a decision procedure. - o
. < . S ' . -
- The use of a techniqui or recipe is squarely founded on the presupposi-

. s Ve
tion that each step taken by the techniciaq causes a.gertain reactionkkhat :
prepares thé way.for the next step. .This presupposfﬁgon of determinism is

- « ‘ N . -~ ‘
absolutely essential for the succesgful use of a technique. Whether one’ is i

L

applying a technique or recipe to baking a cake.qﬁ putting a manned orbiter

into space,\the steps are carefully followed. This cgearly is a decision

procedure: the decisidns were made durin§ the developmeni and refinement of -
’

the technique. In its completed form no decisions are made, only the activa-
\ . N
tion of reactions by ,the steps of the procedure. The mechanistic presupposi-

tion of determinism 1s embodied in a techniqie. *

‘ ¢

Does this imply that we would value a rigor-less, a mefﬁodflesé, a

. L ]
o‘ ’ .
préeviously determined in the investigation of material assumed, to be mecha-
o, N " = \

. A 4
nistic. The rigor comes from a commitment to be faithful to the meanings Fb A

ful content ought to get priority in 4 rigorgus psi?ﬁblogy. The method ought
3 ' ) 3 o .
not to govern the content. The phenomena (the ‘expressed meanings), show

themselves in experience and behavior.g The psychologist is motivated :b“,

faithfully describe those meanings a'rigorous and organized way so that ne' (
or she might gain a deeper, broader, and c(earer understanding of those
phenomena we gall the psychological. ' N .

- The tﬁ:é;;Ist is specifically committed to understanding the.client and .

orect

- L \ |
. 10 | )
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not necessarily to explain the client's behavior in the light of some
scientific theory. Therapeutic intervention means to intervene;t to come

>

between the clients and their inapprbpriate styles of enggging their worla

so that these clients might choose to change. .

In conclusion, we would want to' emphasize that phenbm&nology is not

another psychology theory. Just as therapgutic intervention cémes between
! )

.
client§¢5nd their habitual modes of acting; so]Le envision phenomenologyras
¢ $ ) ¢ ¢
a style of reflection, coming;hetween psychology and its habitbal presupposi- .

N K, 4
tions.
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