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_Research Trepd$ in School Psychology: 19741980
L ) . .

A major avenue for dissemination of information among members

<

scholarly literature pub-

=

of a profess%pn is via the professional,

lished in the major journals, within a field. It is assumed the s

. - ~
report of current research withiexa discipline is an accurate

-*That is, the published

[

" reflection of the professional pulse.

research should reflect the current interests and concerns of its

professionai consumers. 3

§bhool psychology as a profession developed primarily as a
'result of school systems desires to provide a more precise.and

N
reliable means of c1asSlfy1ng and 1dent1fy1ng children for special ,

-

=educatlon prOgrams (Bardbn 1982). Thus the trad1tlona1 role-

assumed by the school Esychologlst has Been that of a psychometrlclan

]
or tester From before the Thayer Conference in 1954 (Cutts 1955)

'to the present day (Ysseldyke & We1nbergh 1981), school psychologlsts

-

have sought to broaden and redef1ne the1r roles within-éducational

as welL‘as psychologlcal communitles The desire is to branch dut )

.

from\the_very restricted dlagnostic role to a. more broadly definéd
v . ,

-

consultation role, though testing is considered by. many to be a

Page, 1982} .Meacham

-

-
PES

master sk111 of the school psycholog1st (e g.

and Peckham (1978),»1n a nat10na1 survey of school ggychologlsxs,

«

L4

found the cqpsultant -role to be the one most preferred by all

RN

1eve1s of practrclng school psychologlsts Slm 1ar flndlngs have

shown that school personnel often prefer consultatlon rdther thaq :

-

more traditional d1agnost1c assessment approaches (Gutkin

[}

Slnger,



-

.

& Brown, 1980 . Lambert, Sandoval, ‘& Corder, 1975, Manley &

Manley, *'1978). The role of thé school psychologist as a change

agent has also gained increasimg interest (Bardon, 1982; Lambert ,

*1974: Meacham & Peckham, 1978).

O0'Callaghan (1974) traced tpe published issues and concerns
appearing in the major school‘pgychology~journals from 1963-1973. )
ﬁér findings confirmed the diversification of interests’and roles
in school psychology. It is interesting to note, however, that

articles qoncerning areas most typically.aésociated with the

1

traditional psya‘ometric role of the school psychologist accounted

he 1967 to-
®

1973 time period. ’ . T .

for the largest percentage of articiés published in t

. If indeed the role of the school psychologist is changing,

this'change should be reflected im the current scholarly literature.

The major purpose of this study was to détermine whether diversi-
fication of intérest as a trend has-continued in the 1@terature

and to what extent these publications reflect the concern for a

more broadly defined role for school psychologists.

' Method . ‘
Materials . C .

All articles were reviewed and‘classified'from the following

schpol-psychology.jéurha}s; Journal of School'Psycholog191974,

.Vol. 2 (1) - 1980, Vol. 8 (4); Psycholohy ih the Schools, 1974,

Vol. 11 (1) - 1980, Vol. 17.(4); School Psychology Digest/Review,
1974, V41. 3°(1) - 1980, Vol. 9 (4). In addition, articles written

specifically about school psychplogy were selected and. reviewed
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’ ‘ °
from Professional Psychology, 197-’{J Vol. 5 (1) - 1980, Vol, 11 (4).
L} . ’ ®

and American Psychologist, 1974, Vol. 29 (1) - 1980, Vol. 35 (12).

It should be noted, that School Psychology Digest underwent a name

Eﬁangé, becoming the School Psychology Review in 1980.° Wﬁ:le .
AN

originally'composed_of all invited articles and condensed reprin

’

of previously published articles, School Psychology Review now ,

coptains. invited as well as unsolicited, refereed works.

To facilitate comparisons with earlier years, the 16 category

«

scheme,for classification of articles by content developed and

reported by O'Callaghan (1974) was used in the present study. .
Y . / 1 < 4
. O'Callaé;aq's 16 categories of studies include: . .

1. *Practice
2. Professional ngepafdtion
3. Professional ideﬂtity . "
4. Ethical and legal '
‘5. Early eduéatidn
* 6. Compensatory education “
Y 7. Instrument deveiopment and validation

[4

.8. Asséssment énd referral

9. Research issués
10. Cu?rent educational issues
11. Clinical-personality

12. Special education-Exceptional children Il
13. Classroom orgahizatiop and management

14. Social-Educational psychology

15. Instructional issues ' \/

Hygher mental processes.
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A complete narrative description of each category and rules for

article classification are available\in O'Callaghan (1974).

Procédure

Each article published in the above named_jéq;nals was

4
reviewed and placed in one of O'Callaghanys 16 categories as
. .t

determined by the principal theme or focus of the paper in ques-

tion. Eac% article was assigned to one (and only one) classifi-
’.

cation. Any articles that were, are clearly distinguishable into

’ one of the 16 categories were assigned folﬁowing review and dis-

cussion between the present authors The vast majorit"of papers

and O’ Callaghan (1974) has reported this

were easily distingulshed

tQ be a re11ab1e class1f1cat10n system
[ 4

The ,total number of art1cles publlshed was determined in each

"* category over the 7-year period, in each year across all qategorles,

and within each category‘hithin each year. Based on the expected

ch

§

"frequency 1in comparlson to the observed Ifreqpency within ea

category, A ch1-square analysis was used to determine whether years

differed in relative distribution of observations across the 16

content.categories.

<
.

_ To fac1litate~§ompar1sons of the current results with those of
O Callaghan (197¢) for the 1967-1973 time period (although, O Calla-

ghan offered no statistical analys1s of her data beyoFd a simple

. 1

desdriptive presenta(ﬁon), the various categories were rank ordered

w1th1q\each year according to the percentage of the total number of

articles publ1shed for the year falling in each category. Spearman s

rho, was then calculated for the rank order of categories between

’ , N
N -
.
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every possible pair of years, though it Should be noted that

O'Callaghan apllapsed across individual years into 3-year clusters.

‘ N . .
Examining the magnitude of the thus obtained correlations assists

‘

] - . .
in determininé whether any detected changes in research trends aré

gradual or more'decfdedlv rapid and helps to locate a point of

demarcation should one occur. ' i

' - Results
2 ..«_
Results of the survey are presented in Table 1. . Shown are the

t

number of articles published in each category, rank orher?and

‘ ‘ 3

h
Insert Table 1 abont ere ~_

7

} ‘ ": "\,

-

percentage of total'articﬂes represented in each category. The

4

chi-square test indicated a significant change in articles published
‘

. over the 7- year period {Z (90)—“15 81; p<.001}. Rank orders of the

catEgorles and the percentages of artlcleﬁfpub11shed within each

cate&ory show category 7, Instrument Development and Va11dat10n,
A . -
consistently reiresents the most frequent area of publication for
"'. ’
school psychologists, f of -the past 7 years this has been the:

highest ranking category. The percentage of articles publlshed in

. ‘e

this area has also steadily, but slowlv, 1ncreased over the past
decade. ¢

"Correlations betwden rank orders of, the categories for each
pair of years reveals gradual changes in the. d1str1but;pn of tgpes

AY\articles published. Table 2 pre®ents the matrix of correlatlons

1 ’ -

- —_

% Insert Table 2 about here .
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I1f the cor;elations of f the diagonal (whic
of adjacent years) were the same or larger than the diagonal v

h here represents pairs

p=y

dorrelations, a more rapid shifti in trends in research would

be indic;ked. The average diagon correlation is .50, while the

57 (all by Fisher's z trans-

offjhagonal correlations average to
) “

' formation).
\ ) N ’ EY / N
. N Discussion

O'Callaghpn (1974) predicted that there would be a continq}ng'

trend toward diversification of interests in research in school

— -
¥With regard to research published in school psychology-

s

psycholegy.

\
our results-indicate a slight narrowing of interests.
4 ——
The significant chi- square results indicate a change 1n the fre—

Journals

queﬁby‘of.types of artigles publlshed over the period 1974 1980.
/
Based on current surveys (e.g., Meacham & Peckham, 1978) one would

‘expect there to be fewer artlcles deal;ng with topics commonly

associased with the ‘traditional assessment role of the school

psychologist and more dealing with éonsultative functions, decision

‘ : \
making, etc. ! N }

’

Closer ihspection of the data does not, however, Ehpport this

S .
assumption. Those categories with thHe largest proportion of-
articles in the 1967-1973 period continued to increase an ‘ppopor-

tion of total articles accounted for. By far the largest percentage:

~

.

strument Development and idation, and in category 8, Assessment

—

(\-;; articles\published in 1 1980 were classified in category 7,

and Referral. This is consistent with O'Callaghan's (1974)’?6pdrt

that most published research in sch)pl psychology tended to fall

into these categories. .During the years 1918 1980 articles pub11shed

/7

Q ’ - .
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in the Practice category accounted for a~relatively large percentage

o} 4 ariicles published and a large proportion of these articles dealt

E

" ‘with. the more broadly .defined roles for the school psychologist.

Theré is an. apparent discrepancy. Perhaps this discrepancy can be,

explained as Meacham and Peckhah.(1978) point out, the consultant

must ‘have something to cdnsult about and test data are still and'

‘

will be very important. 3

' Perhaps the topics appearing in the professional literature

will reflect the changing roles if, a§ Bardon (1982) suggests,
-

.perceptions of school psychologists move from that of testers

oj children with special needs to that of experts in the pSychology N

of children with special educatigp needs" (p.14). In rgpsponse to

the comprehensive diversity of functioning for the school psychold—

gist, Phillips (1982).maintains that research which has potential

- ' ¢ .
for school intervention should be given top priority. For him,

¢

. ‘ \ .
intervention is.the kdy to roles and functions of the school psychol—.

*

ogist. Interventiqn‘may.very well involve the use of formal and
informal asseSsmént instruments but the means for interpreting and
applying the findings may be more beneficial to consumers of the
: »
) literature. . N . ,‘S

There have been gradual changes 7h trends in the school psy-

-

chology literature over the pastgl7 years but not as one might have

) expected. Areas most closely related to psyéhologioal testing and
N » >
referral and related to debating the proper role and practice of ’

school psyfhology have gradually increased and tend to now dominate

the school psychology literature. Thus, wh11e there is much
-1

rhetoric boncerning movement of the school psychologist away from

’

3

Q g
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the role of psychometrician or psychodiagnostician, researchers in

school psycholoé} continue to fodus ever more heavily on these

data 'and ‘other gmpirical

roles. If practice is to be based on'
evidence, as we believe it should be, then research should precede,

significant changes in pfactice. If trainers and researchers wish
» s

to alter the focus ofvpsydhological practice in the stchools, perhaPS

r

they must first alter their oﬁﬁ habits of research and apply them-
selves more directly'to the more rabid development of the empirical
bases for the desired changes aﬂa focus less, instead of more, on

traditional psychometric aspects of practice.

]

~ We certainly do not contend that ‘academic and other research

oriented school psychologists publish only in the 5 jourﬂals\ref

.

viewed here. A quick glance in such respected scholarly publica-

¢

tions as Clinical Neurqpéychologz, Developmental Psychology, Journal
- A

of Consulting and Clinical Psychologxf&jburnal of Learning Disabili-

ties, and so on reveals many names famjiliar to us as schoolpsycho-

~

logists. ¥et our 5 journals inglude_the 3 journals (Psychology in

the Schools, Journal of School Psychology, School* Psychology “Review)
B f . , '

believed by most to be the prfncipal journalé of the d{Fcipline of‘
) \ . [4 ‘ -
.- school psychology (e.g., O'Callaghan, 1974; Reynolds & Gutkin, 1982)
/

and those 2 journals (American Psychologist, Prgfessional Psychology)

that have major impact on thought regarding the professional
disciplines of psycholggf. Itfii tosthese journals\ that sahool
psychology must look for'leadership and direction through scholarly
debgte, empirical ahalysis, actuarial dqscription, and the @evglop-

~
ment of nomothetic guides to ;unctioning as a school, psychologis®.

L\\ ‘ ’ ’ ~
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\ / '\‘i j ,'Freque;ci'\bf

Publications in School Psychology Journals in 16 Conteht

1978 - 1979

\\

N=175 N=201

o4
. ' . N=163 N=122'
L .+ N%Ro®%° N RO 2
T N N
1. Practice _ ., 5 915-
. 2. Professional ' :
preparation’ - 10 8 7 7
3. Pgofegsional ; -
 identity . 30 118 8
: 4
‘4, S:rical & legal 12 67 9
5..Early education 0 16 0 1
. - '
6..Compensatory N
-education . . -
. a., Early 4 3
. . . 13.5 2
b. Later 0 ;0
N e———
7. Indtrument v
development &
vaud‘uon " 20 2 12 22
" 8. Assessment & * . '
referral 5 12 .3 3 12,5 211
. . .
9. Research issues 4 13.5 2 2
10. Current Ed. issues 7 10 4 3 12.5
11. Clinical-.® ¥ - , .
.Personality ; 11 J 79
* .' “‘13’

‘N RO % N RO % % RO % N RO X%

.
Cagiﬁories

TOTAL

4 24 2 14 16 6 820 3.5 1v

1

B

L 4
816 4.5 919 4 9

79 7.5 5 4 13 2

22 14,5 1 2 14 1

/7 ’ °
\ 1
0 16 1 15.5 4
0 o.
.

1 24 28 1 16 .45 1 22 46

8 8 10 523 3 11I'30
1,2 14,5 1 115.5 4

8-7.5 5220 31318 5 9 20

[

13 39 7.5 5.8 9.5 4 3

\

46 12 3 511.5 2

- 105 '
>-

48

106"

57

10

. 227

92 '

14 N\

102

s 14
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13"

12. Special Ed.
~1Exceptional child.

13. Classroom organ.. ’
and management

14, Social-educational

a. Classroom ecology

. [
b. Special group
problems

Instructibnnl issues
a. Teaching in
schools

15.
b. Paraprofessionals
¢. Learning theory

and instructional.

methods h

16. Higher mental
____processes

8 Number of articles

b Rank order
\

-

€ percent of total number of articles <i,/

AN

. ‘ ) 7
- Table 1 (contd) :
-—-N RO %2 N RO % - N RO % N RO™@ N RO % N RO _% N RO % TOTAL_
/ #

3 15 2 312.5 219 3,54k 610.5 4 5 13 310 © 8 5 4 11.52 50

15 4 9 6 10 519 3.51120 21316 ‘4.5 925 21211 6 6 112
. ) / -
4 10 6 2 9 2 7. 11
9 6 3.5 10 10 4 7.5 5 6 6 11.5 2 5 6 4 63
5 C 2 1t 5 2 3 1 '
, . .
A
10 . - 3 - 1
; g )
1 1 1 1 1 1 T
1 310 2 3510 1 6 7 1 6 6 0 10 5 1 9.5 4 014.5 2 g6 -
[
5 9 9 2 7 6 2
L / R .
6 11 4 7 8.5 6 611.5 4 7 9.5 4 8 _ 10 511 7 .5 7 10 &4 _ 52
o W ‘
| & . 16.
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o ’ Table 2 _ \ .
Ran‘lf Order Cor’r‘elationS of 'Cateéories for Fach Pair of Years '
. ‘ L\ .
167-"69% '70-'73%, '74  '15 " J'76  '11 '78 ''79  '8Q .
' '63-'660 .84, .53 49 .56 .51 .30 .47 .53 .29 -
67-'692 .16 - .49 .70 Y49 .30 .50 .45 . 3T L
'70-"73 o .50, .60 .72 .54 .58 .70 .57 |
- »
'74 ' s 79 .40 .54 .76 .54 .50
'75 . b 4T .67 .33 26
.76 o ' .54 .65 . ..82 .66
" ‘ . ' L7130 .18 .79
'78 - .69 .82
179 B ; /. 77
'89 . , 'o‘
N

.-
o




