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™~ INTRODUCTION

v ' - :

) ’ - . . -~ )
The primary task in vocationél.education is to help students prepare

- ‘A
for successful careers. Needless to say, this is a tremendous task.

In perfl&miné this'task, one of thé‘more difficult aspects is to effec-

.

tively teach students who need special help to succeed. We ‘nee§ to realize,

-

though, that these students <an succeed. They want to Succeed, to be accepted,

A s
-

' ) . .
and to become productive membéfg of society. ‘

P

« . What we as vocational educators need to know is how to identify students
£ N .

- .

- ‘om / °
with special needs and, after identifying them, how to effectively teach
them. - This handbook is designed to help you do those-two things.
. BN » ‘ o ‘
'The first section describes disadvad%aged studijﬁs. A Federal defini-
. S o - - . :‘ - . . . v -

e

tion.is given, and then .some practical ways are p;ovidéd to help you identify
. f‘ >

’ , 1.

disadvantaged students)who 'may be in your classes. , t . - -
A ) 2.
. The seconﬂ section describes ﬁandicapped students and identifies char-
A

? . . ’

acteristics assdciated with various handicapping conditions.

» . A

.

Section ‘threéreviews selected principles that you can follow in teaching
. . - . 's‘ 8, - .

-

special needs ss?dents. A brief description of several teaching techniques

) - .,
useful with special needs,sgu@énts is also in¢luded.,

9

‘Safety is an important coqpideration with any student,’ but more so for

those wito are handicapped. “~S€ction four includes sbme safety guidelines

*

' . - [ ! . .
which shoi}d be kept in mind as instructional ‘activities avYe carried out. -

Rgmember that special needs students may not-'be as alert as other students

¢ P

‘or respond as quickly to crisis situationsf‘ You should always approach class

s

and laboratory instruction with a preventive attitude. . . \

4 v ‘ . . R "";':
Fhe last section is Hesigned to help you in your day-to-day responsi;;
3 ¥

) - v. )
bilities. When you have problem$ with teaching special needs students this:

3

o . . ‘ ' f; ) . g .
. . 1 . . . .

. B (]
.
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- ! N ! -‘
section can’§? a quick aid, to you. It is in a }able form with é}feparate
’ . - * ' .

table for each nbjor.handicagﬁzng condition.
v~ . . )

Y

In the left hand column of each table is a descriptive listrqf qﬁgrac-

* ‘

~

teristics, prqQblems, or behaviors that you might observe. The gtherfcolumn’

i

P

A

N oo T ' THE DISADVANTAGED * . f
. ‘ ) N . ’ .
N Do you have students in you¥ classes who read poorly, are not able to
- _ . . .
do simple matH-grobiqms, are frédueﬁtly absept from school, "and who appear .

+ ' -
.o to have little interest in learning? They may be disadvantaged. '
* ' . : ’ .
. Before you let yourself wonder how it would be.to have a class comprised
. - . y \ N 5 )
o . totally*of interested, ambitious, ,and\extra-smart students, rgmember that -
you can, probably help disadvantaged studerits more than any other person. .
s 4 N
) . h . . hd
Disadvantaged student$ can learn and you will enjoy helping them.learn.
w -~ - — .

- They are special students who have special needs. Your job is to iaentify :

them and provide that special help. .

M .

\ According 'to Federal guidelines, disadvantaged-students~afe‘those persons,
. v ~
other than handicapped persons, who: <, "J * .

- -

~

...have acadehic or economic disadvantages, including persons
who have limited English-speaking ability, and who require
special services, assistance or programs in order to enable
them to succeed in vocational education programsy(Final Rules
. and Regulations, Vocational Education Amendments of 1976, Sec-
N tion 104.804, Federal Reg}ster, October 3,5!372).'

13

~

f\\ . ‘Those guidelines go on to explain what is meant by academic and economic

'disadvantaééss ‘ﬂ&denﬂc diéadvantage méans that a person lacks reading and -

writing skills, lacks mathematical skills, and Berforms beléy grade level,

. .
Economic disadvantage means that family.income is at or-below the pov- .

erty level, the’student‘or thg parent(s) or guardian of the-stugént is
. N R4 “ e - ° N {

‘ v . -2,,.." ’7 .
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, » * ' - * -
unemployed and/or receiving public assistance, or the student is institution-

-

alized or under State guardianship. . \

To help recognize disadvantaged students in your classes, look for one

or acombination of the following characteristics:

- . Not succeeding in regular vocatfgggl classes -
Lacks reading, writing, or math skills
Performs below grade level

Family income is at or below the poverty level

.
—

Student and/or parent(s) or guardian may be unemployed ’
S ;Z‘ . Student and/or pafent(%) or guardian may receive public ‘assistance
. Student is institutionql{féﬁ or under State guardianship

Experiences psychological, persomality, or emotional problems

> o . Experiences problems relating to the home and living conditionsh .
» Al )
Achiieves at a low and/or slow rate
- . R N
. L Lacks persoﬂallgoals and/or a sense of purpose - ’AQB
Exhibits a 4ack of interest in school _ - T, .
L ' . Frequently-absent. from schodl :
4 f - . I \ -
. Lacks culQura -and linguistics background '
T, i » . : T ¥
® , . Fails to rexgh potentif{'ability ‘
] . &
. - " p - R ’ .
- - Exhibiﬁf poor ‘health and/or nutrituional habits
= . . . . . S L ] .
Your first impressioh may be” that, this list would include every student
N - o * a’v J ' ¢ * ’ -

in your class. But remember that in identifx&ng disadvantaged studehts, those
- characteristics must exist to'the point that the‘spudentﬁcannot succeed in
‘ > < 5

. , - . Y, ) . B . -
. a regular vocational program without special selp. . .

. . e - -0
f L4 «

M ) The Teacher of Disadvantaged Students

. . 4
You"probably do have some disadvantaged'students in your classes. How,

do ;you work with them most effectively? Later in this handbbok, you can
. », ~ .

L d . 4 - - -«
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find some specific suggestions for helping disadvaﬂtagéd students, but for

'
- ' ~ .

now, let's consider you. What kind of teacher do disadvantaged students .-

~

>
Y

nead? T ' .

>

heppard and Vaughn (1977, pp. 11-12), in work®ng with teachers of

iisadvantaged students, said that the t%achers should be:

Patient--Of tenwstudents seem to take twice as long to do a
job as you think they will. The ones who finish earl1®r
need to.have things which they can do on their own to help
themselves learn. — ' .
. Versatile--Some students have a short attemtion span as & result
of long, difficult lessons and need four little, short things
to do per hour. Lots of drill is needed, but it needs to
be disguised a bit each time. Students probably won't like

"what we dt8 before." p— . N

Quickly analytical--You need to be able to size up the strengths
and weaknesses of the students in one class period or so,
without seeming to be doing this.

Humorous--The ability to see ghe funny side of etven pathetic
problems witfidut .becoming overly disgouraged.

Optimistic--You need to believe in miracles, never give up on
"students, and never think of any problem as impossible to solve.
You need to send out rays of this feeling to the students
since'they are easily discpuraged. Also, you should feel -
that with time the students will pick up what is going on.

Understandfﬁg—-You need to sense when things are too much for
.the students, and ease up on them. At the same time, expect
"more of them and push them gently on to doing more...using

the things they have learned. ] . i

Philosophical--You need to keep trying to get the students
to assume responsibility for their own learning, to help
them face their fears' and get around them. The reason-for
each lesson should be explained--why it is so designed,
what it ig’to teach, how to do the lesson to learn the most.

\d ) : ¢ . [3
. Creatfve--You need to be able to'think of new approaches—--go
t the same lesson a bit differently.
Perceptive--You need to be able to see practical application,
short-rangetricks, so the students can learn something quickly
and see, their success. -

.




ay

. Tomorrow-looking--You should be able, to instill in the students .
an awareness ‘of the world around them—-all the interesting
things they don't know but could learn about, ut recognize
thaz you will not teach them all they need. Students will

need to learn to teach themselves--learn how to do things,

want to do them and graduate from-your care into responsi-
bility for their own learning.
2o . ' ,

. Flexible--You should feel free to have a ''spur of the moment"
inspiration and to try it. JIf what is planned is not quite
right, drop it, adapt it, or forget .it.

THE HANDICAPPED
) = ' e
In the previous section, you saw a description of special needs students

- .who are disadvantaged. This section describes the other category of special

N

needs--the handicapped. P
At first thought, iou may say that anyone qén easily idéntify handicapped
students, but there are several types, and some aren't so easily detected.

Accordiffg to Federal, guidelings, handicapped persons are those who are:
...mentally retarded, hard of hearing, deaf, speech impaired,
visually handicapped, seriously emotionally disturbed, orthope-
dically impaired, or other health impaired, or persons with spe—'
~cific learning disabilities who by reason thereof require special
education and related services, and who because of their handi-
capping condition, cannot succeed in regular vocational education
programs without special education assistance or who require a-.
\
modified vocational education program (Definition, Appendix A,
Federal Register, October 3, 1977)3

N

A'more detailed description of the different types of handicaps was provided

in the'F;Ral Rules and Regulations for Public Law 9@}142,"The Education of

All Handicappéd Children. Act (Section 12%ta.5, Federal Register, August 23,

'

1977). The categories of handicap are:

Deaf--means a hearing impairment which is so severe that the
child is impaired in processing linguistic information through
hearing, with or without ampiification, &hich adversely affects
educational performance.

e
. Hard of Hearing--means a hearing impairment, whether permanent %

or fluctuating, which adversely affects a child'sjeducational
performance but which is not included under the definition of
- "deaf" in this section.

‘ > {0

»




. .palsy, amputations, and fractures or burns Wthh cause con-

P
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Mentally retarded--means significantly subaverage general in-

" tellectual functioning existing concurrently with deficits
in adaptive behavior and manifested during the developmental
period, which a&versely affects a.child's educatlonal per-
formance .

- - i

Orthopedically impaired--means a severe orthoggdic impairment
which adversely affects a child's educational performance. *
The term includés .impairments caused by. congenital anomaly
(e.g., clubfoot, absenee of some nember, etc.), impairments
caused by disease (e.g., poliomyelitis, bone tuberculosis,
etc.), and impairments from other causes (e g., terebral

tractures. "o
Other health impaired--means limited strength, vitality or alert-
*  ness due to ‘chronic or.acute Hhealth problems sich as a heart
conditidh, tuberculpsis,- rheumatic fever, nephritis, asthma,
sickle cell anem3a, hemoph1113$ epilepsy, lead p01son1ng,
leukemia, or diabetes, which adversely affeécts a child's edu-
\ cational performance. - .
Seriously emotionally disturbed--means a condition eXhibiting one
or more of the following characteristics over a long period
of time and to a marked degree, which adversely affects edu-
‘cational performance ~
(a) An inability to learn which cannot be explained
by intellectual, sensory, or health factors;
(b) An inability to build or maintain satisfactory .
- interpersonal relat10nsh1ps=w1th peers and teachers;
(c¢) Inappropriate ggges of behav1or or feelings
under normal circumstances; . £
(d) A general pervasive mood of unhappiness or de-
pression; or N P ~ .
(&) A’tendency to develop phy31ca1 symptoms or fears
associated w1th personal or school problems. T

The term includes dhildren wh'o are schizophrenic or autistic.
“The term does not include children who are socially malad-
justed, unless it is determined that they are seriously ’

emotlonally disturbed.
LIS

Specific 1earn1ng d1sab111ty—-means a ddsorder in one or more
of the ba31c psychological processes ihvolved in understand-
1ng or in using language, spoken or written, which may mani-
fest itself in an imperfect ability to listen, think, speak
read, write, .spell, or to do mathematlcal calculatlons /
The term includes such conditions as’ perceptual handicaps,
brain injury, minimal brain disfunction, dyslexia, and de-
velopmental aphasia. The term doés not include children
who ‘have learning problems which ‘are primarily the result

© of visual, hearing, or motor handicaps, of mental retarda-

tion, or of environmental, cultural, *or economic disadvantage.

-
. —_— \
\
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Speech impaired--means a commwnication disorder, such as-stutteripng, ° .
'impaired articulation, a language impairent, or a voice im- .
. . ‘ - . - 4
pairment, which adversely affects a child's educational perfor-
. 3
mance. -

Visually handicapped--means a visual impairment which, evén with
correction, adversely affects a child's educational performance.
The term includes both partially seeing and blind' children.

-

Handicapped students may exhibit one or more of the conditions described.
L]

. Section five of this handbook contains a list of, things you may observe in . .

Q

ERIC

LI A .7 Provided by R

. ¢

identifying handicapss A sample of conditions you may motice includes: T,

7 \ . : :
Difficulty in hearing, e.g., straining to hear, wearing 2 hearing?
aid, misinterpreting spoker language, etc. . -
Physical handicaﬁ, e.g., absence of some body member; polio,l ‘
cerebral palsy, limited strength, asthma, sickle cell anemia, \
diabetes, epilepsy, dyslexia, etc., ' ,

L4

Emotional problems, e.g., cannot get along with others, depres-
sion, etc. .
Rejection Ey other students 'because of handicapping condition.
Limited, physical dexterity or mobiliyy, cannot use machinery
., and equipment, etc. ' ’ '

‘o ' MAIﬁSTREAI:‘IINGI Co o
Thé teFm mainét}eaming has been "used frequently“ahd in different ways
ﬁuring the last few years. Along with its varied‘meanin;s has come;confdsio;
regarding YpaF tpe word feglly peags. While the;e'may not 6@ a definition ‘ |
that is univexsal}y %?reéa bh, the folléwing may serve as a basi; oq thch . a

a personal understanding can“be formed.

Mainstreaming is .the conscientiou£ effort to place handicapped: \ *
children into the least restrictive educational setting which

i's #ppropriate to their needs. The primary objectiverof this T
process is to provide children with the most appropriate and -

‘effective educational experiences which will enable them to be-
come self-reliant adults. Within this objective, it is thought . -
2 ,

. preferable to educate children the least distance away from the (

mainstream of society. Hence there is a heavy emphasis on move-
ment into the regular classroom whenever possible. (National ’ :
Advisory Council -on Education Professionals Development, 1976, '
p.- .DI). . J X
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oo .and’ loyered drinking fountains.

‘Vocational teachers must keep in mind that,maidgkreaming is not: - .

.. = . to regular classes. .
. ° hd . noy ‘ !
Permitting students with specigl needs to remain in regular L . .
classrooms without the support services that they need. .
Ignoring the rteed of some students for a mére specialized pro-. .
- gram that can be provided in thé general education program. )
« . Less costly than serving students in speclal self contdined ¢
. classrooms. )
\ | ~

how an individual learns. The concepts of learning -included in this section

If learners are not ready for a given task, they 1§arn incompletely, are

\

Examples of mainstreaming in our society are as follows;

~
\ . .

'

Ramps, curb cuts, resenyed parklng places, access1b1e restrooms,

: + . ‘ . \ : ' ‘ '- ;i ¢ :
Employers who not only refrain from discrimination againgé the
handicapped but make reasonable accommodatign-'so that handi-

capped pe0p1e have a fair chance Lo compete for jobs ‘and

promotlons . “ . S L S
. Recognition of the rlght of the handlcapped to part1c1pate in . ‘
publically supported p;ograms, -and to have access to public
facilities. '
- e ] : | i . -
.7+ . Accéss to vocational facilities and equipment. P

.

Wholesale return of all except10na1 students-in spec1al classes

o’

SOME CONCEPTS OF LEARNING ;
3 - . ' -
. ! . }
There  are many concepts of learning that describe or attempt to describe

-

were selected due to their unique application to teaching special needs stu-

dents. When ﬁptegrated with specific teaching techniques included later in l

>

b » ‘ ( .
this section and the suggested preventive/corrective educational practices
Y .

-
\ -
‘ .

included in section five, these concepts® should provide a sound ﬁasis upon

thch specific Eeaching plans can be made fot teaching speq}él needs students.

)
- - ' ~
L}

Readiness c ’ ’ g

Readiness is a condition of the individual which makes it pdpsible to

learn. There are Yarying degrees of readiness for learning a parﬂicular/task.

» 8" . N
.. . .

2
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frustrated, or experience other problems. Readiness includes but 1s not
- '

limited to physical growth and maturation, intelligence, background experi-
» 13 - .

ences, previous learning, motiwvation, and perception. Students learn best

» - — ‘

when tasks are related to their abilities, experiences, and interests.,

, -Motivation . . ‘ .

Motivation is a state in learners which-initiates activity,  governs

their direction, and keeps them working on' a task. Studentsare naturally

/ ' ‘ .

curious and éngage in exploratory activities in the world in which they live.
. . ] >

This curiosity ought to be encouraged by providing opportunities for students

4 v
to explore and succeed in various tasks. Letting students know of their,

progress wi%}Jencourage-continded«effort, as will praise from teachers and

parents, -

Qb'.
Effect .

N o>

People tend to accept and to repeat those activ&ties~3hich-are pleasant\

and satisfying and to’ avoid those activities which are annoying. Students

. .

enjoy activity, ownership, participation, responsibility, and success.
<

Events which tend to discourage students from learning are failure, no re-
SR »

sponsibility, and nothing to cgll their own.

Individual Differences .

The difference in the ability to learm between a slow learner and a

* .

fast learner increases as the learners” progress through school. Since
; .

2

. &
learning provides the learner with additional‘tools to use in learning, the
fast learner increases .the abflity to learn at a faster rate, while the slow

& e
learner acquires the additional tools for learning but will apply these at

4

a slower rate. The teacher who expects the slow learner to "catch up" is

. . *

simply misjudging the situation. The slow learner actually has a double

handicap; learning more slowly but forgetting more quickly.

iq4

« 9
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S Practice ‘ .

° 1

The more often-an act <s repeated, the more quickly a habit is estab-
)

-

~lishgd. Practice makes perfect if the practice is the riéht kind. Practicing

&

the wrong thing will become a habit, too--one that's hard to break. Students

3
-

should be checked to insure that they are performing an operation correctly. N

P
.

Also practice of.specific tasks should be short but spaced closé together at

7 r, . Q , - “« »
. 4 bd s
the bgginning, then spread further .and further apart. ,

! <L ) . N Timing . .

What* is learned ig most apt to be remembered if itiis learned just before

. N
I

it is to be used by the lgarnerll‘ThaE which is learned but not used in some

‘way is soen fofgotten. ‘Classroom instruction should® be applied in a labord-

\ ' . : . .
, tory as soon as possible.. Students need opportunities to pragtice what they
4 LI " . N ’ . L J
are being taught. \ .
4 = - s
, ~ /\
e coe - . « Progress
e . M - - ’ .
Students are more likely to continue trying to learn when they are able
<& .
to see progress. An end evaluation of the qualit} of performance on a task
provides a measuré of success, but this alone is not enough. It-is also im-
? " L 3 -
portant that the individual be able to see progress along the way. Some skills
;~taugﬁt can .be broken into smaller parts and students can have several "successes"
e R .
instead of one. Also, they don't have to work as long before they have a o
A ) R LA N
sucte’ss experience. : L ~
S : 4 - ' T ' .
& Vari ’ .
. . . - . variliety
& ’ ' ’ "
. U . e AL A . . .
Providing a variety of activities in the learning situations helps students

< 1

r “ ’

maintain a ﬁ%gh level of interest. Even the brightest students may tire of

. :sthdying a single topic or of performing one kind of activity if either is
kW

I5 : .

Q '

5
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LY .
continued for too long a period of time. With special needs students, use

«

a variety of activities in teaching a topic--longer topics'require more vari-

ety in activities. .

Fear

-

Usually, punishment and threats are not useful teaching'practicesl
Punishment and'threat; are as likely to create an unfavorable Elimate for
learning as they are to create a favorable climate for learning. Punishment
and threats may actually inhibit further 1ea£ning and may maie it difficult

for the teacher to maintain the kind of relationship with thk learner which

is reeded for maximum success in teaching. Remember that special needs stu- .

dents need to see success and need to be rewarded for it. L.

¢ ~

3

.
Participation

B . ' . A

Learner participation in planning learhing activities will incrkase the

’

likelihood of éuccess in teaching. Both the young and the old like to share

in decisions regarding whaththey will do. Individuals who help plan a par-
ticular activity will be more interested because they Belped plan it. Giwing
‘o ) . A -~ s .
leaxnefsqgs much responsiblity as passible also hélps develop leadership

abilities. - -

Order

Some things cannot be learned until other learnings have been acquired.
v .

Without appropriate prior learning there are some things a person dannot learn.

-

For example, if a task requires the use of certain tools, learning the per-,

-
.

formance of that task is not possible without a knowledge of the tools to

be used. ; . * - ,

by .
oo,

11




Respect Iy -

Teaching is most effedtive if thé leaxner fespegts and likes the.teacher.

.
. - .

Respect is more important than liking, but a teacher who has both the respect

o

and the liking of students can expect them to work harder to learn more than

would be the case without this respect and liking.

-

. ' Meaningfulness

. The more meaningful the task, the easier it is to learn. Tasks, can be

. %

made more méaningful to students by showing -how the skill can be used in a

2
¢

money-making job or by relating it to something in which students are already
o

interested or have experience.
<4 roT

-
- . -

Relnforcement
Positiv® reinforcement wifl strengthen the behaviar it immediately fol-

* lows. This means that teachers should let spe&ial needs students{know wheh

s
.

they do things well as soon as possible after the behavior.

- N ~—
-

. : ’ &ﬁgview _ .

A skill not spracticed or knowledge not used Will be largéﬁy lost or

forgotten. A teacher should recognize the value of fepetition and reviey

for reinfgepling newly gained knowledgg;on»skills. Studies have shown that

the period immediately following the learning process is the moft critical.

Important” items should be reviewed soon after the initial instruction.. It

.
2

should also be pointed out that when a teacher covers a certain topig, the

knowledge learned will be applied many times in the future. \?hUSy regularly
2 . 14

. planned reviews and student assessment activities should become a part of

4 .

-

, laboratory qﬁ?rcises, and not be restricted to paper-and-pencil tests.

s
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SOME TEACHING TECHNIQUES AND AIDS TO USE

. - Lo
The identification of teaching techniques to use in teaching special

, *

needs studenté\js only limited by your creative ability." The subsequent sez

lection and-effective use of ‘teaching Lechniques and instructional aids depends

upon your competence and factors influencing the teaching/learning environ-
‘ . : : \
ment. A partial list of possible teaching tecggiques is provided below,

©

A detaiféﬂ discussion will be included only for those techniques that haye"

<r

-

2 ’ \
unique relationships to teaching special needs students.

. Independent!Study . Demonstration

. Programmed Léarning ' . Discussion

. Peer Teaching - . Questioning

. Field Trip Rolé-Playing

. Student- Research : . Team Teaching

. Educational Games . Brajmstorming

. ‘Student Projects . Supz:vised Study
- Resource People | . Case Studies -

‘

Reéardless of the teaching techniques selected, you should use an overall

s : 2
A

problem solving approach when teaching. This requires the teacher, with the

-
o

e ¢ .
help of the students, to identify problems or questions that must be answered

~

‘before the studeﬁ{“cdp s%pcessfully.pgrform the competencies desired. It

\
helps get the students to.aqtiGely‘ghinking abouf the skilis'ﬁo be taught - and
\ ) .. . + '
how they can be applied in real-life situations. For example, if you are
- ' [ ] . . .
teaching a class in cutting rafters, some possible problems for students to
N . . .
sol buld be: . -
olve wbu e _

"

. What kind of wood d» I select?

. What tools do I need?
. What fasteners do- I use? o ﬂ;
. What-pitch will I use? What does pitch mean?

. What is the correct way to use the tools?




SELECTED TEACHING TECHNIQUES

¢ Demonstration

‘ . -

‘ What is a demongtration?

X
A demonstration’ is a visual presentation which®

shows how, to do something. Students dspally practice the skill or procedure

’

. . * . . ’
A demonstration makes principles and theories prac-
[

after the demonstrxation.
]

- tical by allowing students to see, hear, and practice, rgther than merely
. . /

L]
N [

reading or hearing aout it.

How can you use a demonstration%

(oo

»

4

To

To

To

\
teach students how to perform a new skill. ' 4

help students see what you are talking about.
. \ \
convince students that they are capable of doing a certain

thing.

* §
To create interest.

What

©

t

»

.

A

2

§

are the advantages 6f using the demonstration for teathing the

special needs student?

L]

[}

>

a

~

Ed

Helps students who have problems with oral communlcation or

‘reading, or both.

o

.

«

s

Shows why the steps and,key points are important.

. . demonstration also gives pracgiéal meaning to the activity.

[ .
A completed

Attracts, holds attentlon, and }s helpful ‘in motivating

students.

-

‘e

. Inyolves several senses instead %$f one or-two.

When students

[ 4

*use as many of their five senses as possible, the amount
and speed’of learning increases. .
. ' I d \,\-

- 1
Makes procedures easier for students to understand.
. Allows the teacher to give immediate feedback when students
are pract1c1ng the demonstragg@ sk{ll. Errors can be quickly

corrected. !
¢

» . Provides hands-on experlence which motivates special needs stu-
' dents.

(4 . -

Shows studerts'that the éki}l can be done.

o Q (} “ e \. ‘ . ; 5
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. »Brovides common 1nstruct10n to all students but allows individu-
alized instruction in the student-practlce

. Helps stidents who have problems with abstract learning.

LY

What limitations need to be considered?

. Sufficient space, equipment, and maqﬁrials must be available
' for student 'practice. ~ v
’ - P . 63}

: . Arrangements must be made so that all students ‘can see exactly ,
. what is demonstrated and‘ban practice the skill. ) . .

- Materials and supplies must be made available bothefor the
teacher, demonstration and the practice to follow. — '

What are the guidelines for maximum utilization?

. Spend the necessary time to plan and to develop the needed ma-
terials for the demonstration,

.
.

. Practice or rehearse the demonstration in its entlrety, with
an eye on time limitations. A

3
. When it is time to put on the demonstration, mgke sure all ma-
terials are at hand, !

«

.

x . . N .
;) . Make sure stating or standing arrangements are ‘such that all
- studenfs can see and hear. .

.
\

. Usa questions during fhe demonstration to provide feedback.

VR It helps many times to dlscuss and to demonsgrate the wrong '
way'' to perform a task .as well as the "right way," e.g.,
‘ "Look what happens when too much water is added while ﬁorm-

ing this ceramic pot on the wheel." -

. At the conclhs1on of the demonstration, conduct. a brief: raview
of the steps 1nvolved or a ghort summary of what has happened.

. If feasible, have a-student or two to repeat the demonstration.

'

.
-

Field Trip

What_is a field trip? A field trip is a carefu%&y planned educational

~»

activity with students visiting some place or thing of interest for a first-

Hand learning experience. ) s .

How can the field trip be best used? The field trip can be used best

)with small groups so that all students can see and hear. Only the number
. - h &

(8 ~ ' ) S

15 <
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of students who can be supervised adequately should be taken on field trips.,

:
:They may be used:-

’ ¢

2 -

2
With students-who rely .on the sense of sight. Some\students
need to see and hear ‘first-hand to believe and learn.

’

teach skllls that cannot be readlly taught in the class-
room or 1aboratory

To

¢

To create interest.

:

show, the results of a skill or technique in tﬁe.natﬁral en- _

vironment.

.To

?
5
.

To relate things learned in the classroom or 1aborétory to real-
life situations. ¢

What are the advantages of using the field trip for teaching special
. s < :

~

needs students?

Offers a first-hand experiencé, which often helbs special needs
students learn best.

.

. Helps'relate ‘school work to the real world. -

: 1]
Students have an oppor ity to meet possxble employers and
learn to view, them as real people and Jobs ag real jobs.
- oy
.Makes the idea of 'holding a job in the c0mmunity more realis-
tic to the students..
' Y

Provides an opportunity for students to practice social skills
and appropriate conduct outside- the classroom.

-

%

" What limitations need to be considered in us?ng the field trip?
. X P

. Field trips are risky: Teachers must consider the nat
the field trip and the students. Written. permission should
be obtained from the parents of any student going on a flekd

. trip.
\’ P 2
Fielthrlpé are usually more expensive than other methods of :
) instruction. The costs should be considered in,view pf pos-

Fie%d gflps disrupt the school schedule
The field trip may regulre more than one tea

< all students adequately.

+

.

16

dible benefits’ for special needs students.

-

v

cher to superv1se

%,

“ o
7
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What are the gujdelines for maximum utilization? ,
\ * *

: . Before even considering the field trip, become familiar with
the 1ega1 aspects of teacher,liability involved. ' s
Make sure the field trl;ils‘df educatlonal value in that it - - el
relates directly to what is belng taught in the classroom.
~ ) > -
. Plan the field trip by visiting the site and talklng wltﬁf?he . .y
people. "y - &
\ ‘ o ;S ) oo - L . -
. Obtain permission from school authorities. ’

el .
Make all tr&hsportation arrangements. .

, . Notffy parents to obtain conserft. Parents oftenzllke to go ¢

/// along, giving added superv1s1onwas well as driving help. .- . '
. ., ,

relating the trip to what is being studled

t observe. N d ot

. (]

—y - . * %

4
v R

. . Prepare the class b
and what they mni

. Establish dress &and haviga%standards.

. © 8.. -~ LT <
At the 31te, provide for adeguate supervision. - o

” o

Be 'sure all students are where they are supposed to be - .

Handle small incidents as, they occur. Do ndt let unsafe pehaVior -

.continue. . ; - T
N . . + .

-

o . Upon return ¢o the classroom review and summarize what was learned
.on the field trip. \‘ X "

. - Have the class send a "thank yoe' message to the host(s) of the ‘
erld trip. . .
b - o
.‘Develop a means of evaluatlgn for pupils -as well as the place ,
" visited in order, to assist in planning futlre trips. . B

3
« T w > >

12

Individualized Instruction \ . ) —
]
. What is individualized instruction? As used in this handbook, this ‘
1 ’ . &
method refers,to‘a one-to-one situation that accommodates the learning styles
v Y .

>

L
, and interest of special_needs stude ts, “and facilitates sincere and honest
3 . '

expectations that these students will succeed. This method has obvious

variations, i.e., individualized instructional packages, work stations,
- v '

- ’ - 5

programmed instruction, and others. .
2 . ‘ .
3 - . 4] “’ . .
ERIC '~ 17 20 ' -
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Individualized learning packages, programmed instruction, work stations
; 12 "

—~— ’

« and many other methods all .allow students to work at their own p%gﬁ. To

be most effective, some feedback is provided students as they progress.
i . : 3 . ’ . J
Methods of individualized instruction usually prov1d§/some successes, for

s ¥

> . the student to encourage further participation. Many of the most e@fecti&e
\ ways of teaching special needs students require some form of individualized
instruction., >

~

* . . }" . . . . .. ) .
When should individualized instruction be used? This technique is

S appropriate for use when the students exhibit some of the following char-—
R acteristics:
N ~ !
.<Canngf keep up with the group. .
: R * . Have difficulty in speaking.
& ’, ¢ . * PN
- - ..Are disinterested and lacking in motivation. -
S oz ) . -
. ) . Are not easily motivated by. traditional &lassroom and laboratory '
* - .
. instruction.
. . i - -
. . . Have high fear of failure. , .
z -
. . .
What afe the advantages of using individualized instruction?
v [ ”
. Eermits instruction to étart where the student is.
. Helps get students.motivated. LB " N '
N -4 Provides awareness of hidden abilities,
3 - - . I-' -~ : . -~ ’
*". Allows students to work at their own pace, thereby assisting
" in bringing out their creativity.
- ) . . . s
. . Provides flexibility in meeti udents' different learning
& styles.. ) ’
¢ T What limitations need to be considered? »
. . Could rgquire a great deal of preparation depending on’ the. type
’ ~of individualfqed instruction, i.e., independent study, pro-
. grammed learning, work statjon. . /; 2

' J

* . Requires limited class 3ize. )

. ) . . J
. quires awardness of students' needs, interests, and capabilities.
\ J

o » T | d’
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What are the guidelines for makimum utilizgtion?

. Be prepared to direct students abay from the traditional to
the individualized concept gradually. This will entail a
great deal of structure at first until 4udents become self-

- " motivated and responsible. ¢

-~

v,
o

Parents and'pertinent administrators should 'be consulted for
- : approval and kept informed prior to and-during the program.
B ) - ' ) .
Careful records of individual accomplishments need to be kept
on each student's dgily progress. )
- Q ., " ~ :
Pre-assessment is an integral part of individualized learning.
. Different mefhods are plentiful, depending on the types of
information required, such as:-
' © (a), If ph};sgcal health information is_heeded, con-
. , ' . sider-the sc¢hool nurse, cumulative records,
pareng§, dialogue with the student, and your
observations. - . N

(b) If assessment of special learning disability is
needed, rely on diagnostic tests, medical records,
and conferences with the doctoy, school psycho-

‘g logist, and parents.

(¢) To discover student' interest and needs, use in-
terest inventories, straightforward communicaz '
tion‘with the students, parent.conferences and

. . & ‘observation. Contaet the guidance gounselor
. for help. p ¢ .

14 ~

€

’

Objectives should be clearly stated on'pabg; and understood
by the studefit. ) ’ ’ .

.
~

€ Objectives and the time, material, and procedures necessary to -
achieve them should vary with each student's interest and.
capabilities. ’ . : .

¢ 0
. .Students should have some voicegin,selecting'their objectivyes, .
materials, procedures, and time span for completion. - Idegliy;
they may eventually develop.theiy own objectives and proce-
dures., & ’ © e ~

9 Peer Teaching “
. ‘ ~

. s
What is peer teaching? In peer teaching, students who have- learned

a particular skill or knowledge w%;} trelp to teach other students the skill

\

or kﬁbwledge. . .

~ -

. When should peex teaching be used? Peer teaching works especially_wéll

——a ™
with/students who learn slowly. It often helps’ the peer teacher and the

Q peer learner. -

ERIC - 24 -
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What are the advantages of using peer teaching for teaching special
‘Y, — = / ) .
ne¢eds students? ' '

o~

. ;.

It helps special- needs students fit 4n regular vocational cla§ses

> without being neglectdd. A peer may be.able to help the
student by providing extra help in reinforcing what is taught.

o . It improves self-concept of the Qtuaent Without special atten-
tion and opportunity fo learn, spec1a1 needs students experience
failure repeatedly.

It improves knowledge of the subject of both peer and tutor.

-~ " -
. 1t helps the tutor gain self-confidence by sﬁaring‘what he/she

knows dbout the topic. v .
- 4 '] .
i ’ . It ingreases self-assurance and motivation in spec1a1 needs

stlidents. .

It makes learning more friendly and less formal.

It stimulates intermingling of students from dlfferent back-
! grounds

) )
What limitations need to be considered?

Vo . \\*§~ . . BN ’ -
A limited number of students may-volunteer to be tutors.
o B
- . Tutors may make spec1a1 needs students feel stupid or inferior
if they are not patlent ’

Schéﬂullng problems may hinder peer teaching. .
A4 =

. Adequate coordinatign and supervﬁfion are needed by the teacher.

7 What are tWe guidelines for makimum utilization?

———

0 .

All students should be given the oppqrtunity to function as
‘J : ¢ . peer .teachers. Remember, all students' can learn.by teaching

others. - . ' N

Use a variety of techniques when insttgsging the tutors.

Vi S . -~ C

. Aim at the higher cognitive levels in teaching the tutors.

) It is essential that the tutors have both breadth and depth
in the subject.

-

Fd
The 4tudent tutorial approach is excellent to use whenever a

A Y
slarge number of students have been absent from the class,

~ "e.g., flu epidemic. This is usually a dead time, but a
' teacher can teach those present and use them as tutors when
: the absent students return to class. <ﬁ
’ ’
- o
¥ o *
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. .

In using the tutorial app}oagh, aIl stydents should undetrstand
cléarly the objectives of the lesson. The tutors can tell
whether or not they are achteving the objectives, thds belng
able to keep the teacher.informed.

.« Quick measures of titor achievement should be periodically used v
to prov1de feedback which will indicate .the degree of success
of the approach. .

Without being too, obvious, observe each of the tutor1a1 situa-

Y

. " tioms. . ) ‘ ) L

» N ‘\ .
< - ® Role-Playing

» . ~

What is role-playing? Role-playing is acting out a situation, condi-

*tion, or circumstance éy students.

#hen should role-playing be used? Role-playing is 3;ed effectively

. ' . C »
to: ! . . -
Teach attitudes, rather than knowledge. ) ‘ N
+
) . Bring role-players_and observers closer to ac;ual feelings and )

reactions involved in‘a situation than by feading or hearing’/#/
it. ’

g ¢ . v "

/ . . Help students understand otners' viewpoints and feelings.
Y

s
Biscover how people react under certain conditions and situations.

‘ . Help resolve interpersonal conflicts.

. s ,
. \\><He1p students get along with each other.

Teach social behavior.

What are the advantages of using role-playing for teaching special *

~

needs students?

{
Al . ’ .
- . Teaches students to better express themselves verbally.

v

-

©

Develops creatiz}ty.

. £ Teaches attitudes. .
. <
. £ -
. Helps students become more interested in kearning.

I3
e

’ . . Helps students gain in self-understanding as they see themselves
. in the roles portrayed

¢

o ‘ | - . ‘ 26 -
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.

. Helps students understand’the feelings of others.

. Helps students become actively involved in the learning situation.

~

< s

What limitatjons need to be considered?

. Role-playing is only useful in simple clear-cut problems and
situations. '

» -

. Students may be-fearful and anxious about playffg a‘role.
- 1

. Students may think role-playing is a game and fail to recognize

. the siggificance of the content brought out in the situation.

2

+ Role-players may become so involveq in their roles that théy

display deep personal emotions.

3 q
»

‘ N &
- What are the\ggidelines for maximum utilization?

. Deéign the situation and roles in sufficient detail in advance;
. A written situation with written roles is best.
Y 4
Define roles in terms of the situation. i
. The actors should be given a short time to get their thoughts
) together. '

- . . -
v

The class members who are to observe should take notes and be
5 instructed in what to look for.

. Upon completion of the activity, evaluate students' performances.

o

Certain portions of the act{vity may be improved with reenact-
ment .

In a "heot" display in which emotions ‘get out of hand, a simple
. reversal of roles can accomplish much.

An atmosphere of freedom and security must exist in the tlass-
room.

| S R ' Games
; :
- What are educational games?, An educational game provides instruction
f ’ . D

© .
.

’ R '
or reviews concepts through a Structured play situation with a specific set
of rules ar procedures to be followed. Games show that learning can be an

enjoyable activity. - . -

. N v . -
< . ) /,(
- ~ e -
- . -
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JAFuiext provided by ERIC - »

»




When should games be used? Games are often effective with student

. s
who:
Have short attention spans. : !
‘o . Are not interested in school. e
. L[4 .
. Have difficulty learning in the structured classroom.
/
. Lack motivation and don't participate in class activities.
. Are restless when requ1red to sit still and quiet for long
periods of time.
. Need immediate recognition.
v What are the advantages of using games for teaching special needs stu-
. 9
] dents?

What Timitations need to be considered?

[N
-

Games make learning fun and add variety to the daily routine.

Games may help students learn to work together cooperatively.

- - . .

Games may help teach students to make decisions and work for
their own success.

Games usually involve participation of the whole class ‘rather
than only a select few. )

.

Games can portray real life situations for students.

.

.

Emc-

L

Aruitoxt provided by Eic:

Games may cause special needs students to be seen as failures.
Some games avoid this. problem by developing opportunities
for each student to be in competition with him/herself rather
than other members. Games which have a element of chance
or luck often insure that all students have an equal chance
of winning. Games/which prowide for group winning also reduc
the chances for students to become discouraged.

The time taken and the disruption of the .classroom can outweigh
the learning taking place.

If not carefully supervised, students may play for entertain-
ment only.
A .

If used too often, games may lose their novelty.

Some students may become frustrated if they lose.
!

e

e

¢




ERIC

Aruitoxt provided by Eic:

»

e
+ What are the guidelines for maximum utilization?

Select a game appropriate for the dontent to be covered. .

ey

. A game is an.excellenpv>echniqué to summarize or review a topic.
- o

. Avoid selecting games that eliminate students from the partici-
« _ pation.’ -

b
. M -4 s
. Explain the rules of the game to the students.

. Point out “to the students the .goals and reasons for playing
the game. -

~
B

Y Explain how points wil} be awarde& if appropriate.
* . . Supervise the game closely.

. Add ericouragement and praisé.when appropriate.
.Lpnd the game when interest falls.

. Follow up the game with a discussion and symmary.

-

Summary

As pointed out earlier, variety is very important to special needs stu-

+
» .

dents. You have seen, now, a variety of teaching techniques, but remember

that variety alohe is not eneugh and may even hinder learning. In selecting
o . » *

11

teaching technique$, -consider the objectives you are trying to achieve.»j

.
st

The teaching technique must contribute to achievement of the objectives. If
—_ . .

it Joesn'f, don't use it. Regardless of the techniques being used, proper
e ‘ .

planning is esseqtial for success. Good teaching techpiqués will not over-

come poor planning. . .
4 .
* o .

>~
SAFETY

. N ) .
> Safety is a critical amea of concern to vocational teachers and it be-

comes even,more of a concern to teachers who are working with special needs

1

.students. Phny of the suggestions included in this fection are not new,

but serve as a reminder to the teacher who has the responsibility of work-'
4 . . , -

>
.

iﬁé with speqi;& needs students. - R -~

/__s

o~
s

e ' ) 24 29 )



Réquire and wear‘safety glasses.

ﬁark exits properly. \\

Have adequate lighting.

Have machines and tools properly guarded.

Floors should be kept free of debris.

Provide for easy access to machine switches.'

Properly install guards and shields.
Provide containers that can be attached to equipment to prevent
© spills,

Provide faucets with dials to set temperatures and faucets with
foot or elbow controls.

g
¢

Use the "buddy" system to help students.
Expose only the minimum amount of blade required to do the job.

Prov1de ways for fastening material down when using portable
power tools.

Have a master switch at, several 1ocations to kill all power
in the laboratory. .

Only one person should operate a machine at a time unless assis-'
tance is needed, L} .

Make machine adjustments with machine” turned off unless other-,
wise specified.

¢ \—
Get help or supervision if yod need it. o

Install handrails. o

Arrange for acce551b111ty of- wheelchalrs (distance between objects
should be at least 34") - -

Make bench heights adjustable. . R

. \

Mount small machines on\portable tables. . «

. Use portable platforms and ramps/ )

-

— -
Use extension on handles and levérs.

Use flashing lights and sirens as warn;ng devices.




.

There are some specific laws pertaining to safety in school laborato-

< .
"

ries, such as the Mississippi law which mandates eye protection in labora-
. t e

tories. However, you must be concerned’ about more tkan this law.
Practically speaking, you are held liable for any student injury which

you could have reasonably prevented. Let's assume, for instagge, that a stu-

dent gets a severé cut on a radial arm saw. Do you have evidence that you
L] ’ \. N N
. could present to a jury which would convince them that you did all you could
. ‘ . N\ .
to protect the étudent? \ ’
b . . . ‘\\\\j
. /
Can you prove that you taught radial arm saw safety? Are rules or/signs

N »
* posted which warn against unsupervised use of the saw? Was the saw properly

guarded? ’ - : ?
*
' Other questions could be asked, but to summarize, treat each student
&
as your son or daughter. Provide to every student:the kind of instruction -

".and protection you would want your own child to receive. i W,

N

SOLVING PROBLEMS ENCOUNTERED ‘ .

a
.

As you've p}obably heard a thousand times, "to fail to plan‘is to plan
| .

to fail," and that's an indisputable truth. But sometimés the best teaching

plans go awry. No plan is perfect for every student in your class, so you
5 . .
will probably encounter problems in your classroom and/or laboratory instruc-

4
tion. : ‘

This section is devoted to helping you recognize instructional problems

‘<
with special needs students. It also provides suggestions that may prevent ,

. )

t those problems. The information is presented in a ‘table format,
. » N .

f special need listed at the top of the table. In the left-

0

hand column of the table, a description of the problem or characteristic

—~

that you may observe is presented. The right-hand column contains a collec-

tion of helpful practices that you may try in preventing or correcting the
. ) ' { ) 5,
E i%:( problem. ’ '
WJ:EEE ' 26 :}Jv £

.
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In some cases, you may relate certain suggested practices to one specific

characteristic or preb%em<§hich you observe. However, you should generally
. A _ ;

f suééestions for.éach type of problem or char-

consider that entire list
- .

X

acteristic observed.

For this section to be most helpful, you must be very observant. The
term "signals" is used inthe tables to remind you that most problems will
be accompanied by signals to yéu. They alért you to the fact that theée i
"always a reason th students do‘poorly. It is importént to realize, though,
that observing one simptom does not, necessarily diagnose a student. For

‘ 4
example, if you obsérve a student complaining of earaches (p¢{ 30) this. alone
does not mean that the st;dent has a hearing problem, but does mean that
you should determine if there is a héaring problem. !
W . i

Finally, yo@ must also remember that very few experiences or causes

for these experiences occur in a vacuum. Many factors tgat influence the

teaching/learning environment are interrelated. When one element in a teaching/

learning situation changes, for whatever reason, other elements may also be

3
' -

affected.
The tables follow and are in the order shown. -
Handicapping Condition ’ Pages ..
Disadvantaged . . . . ~. . . . . .. ey e e e e e e e ... .. 28-29
Hearing, impairment. . . . . . . . . . . . . . . . .. ... ... 30-32 ) o
Mentally retarded ! . . . . . .. .. ... .......4. ... 33-3
Orthopedically impaired . . ¢ . . . . . . . . . . . . .. .. .. 3537
Other health impaired . . . . . . . . . . . . . . . . .4 . . . . 38-39 -
Seriously emotionally disturbed . . . . . . . . . . . . W . . . . 40-42
Specific learning disability. . . . . . . . . . . . . .. " . . . 4345
Intellectyal . . . . . .+ . . v v v e e e e e e e e e 43
Academic . . . . . . . ... L Lo 43 .
S8cial . . . . . . ... ..o 43
Speech o . . . . . . . . . . L L L L AL L. L. ...,
Visual . . . . . o o e e ey e e e e e e e e e e e 44
Hearing. . . . . . . . . . . . . . . ... ... Coe e e 44
Motor SkI1l.Ne. . . . . . . v v v e e e e e e e 45
Generaly Behavior . . . . . . . . . . . . . . ... 0 45
Speech impairment . . . . . ... . .. .. . ... e e e .. PR 46
Visual dmpairment.. . . . . . « v v vt oeee e e e e e e e e 47-48
S % .
. 27 s
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' AIDS TO IDENTIFYING ANP'ASSISTING DISADVANTAGED STUDENTS
- N . T
: Characteristics/Problems/OEservations PreveRtive/Corrective Educational Practices
' <
‘ . . 1 / - . . v *
Edugational Signals Helpful Instructionmal Practices
“ arns at a slower rate than other class . Limit use of written material -
iﬁ:\members; failed one or, more grades in o N
school; lacks basie mathemdfics, writing, . Use éudio—yisual aids
and reading skills;+-IQ of 70 to 90; low ' . '
grades in courses; frequently absent . . Use a simple vocabulary
from school; potential dropout from oo .
school of may have dropped out. . Select materials at appropriate reading level
~ : - e —~
QSocial Signals . . "Show relevance of reading to vocational success -
Family members may be unemployed; family ' .
P income may be low; may come from a . hse concrete, rather than abstract, examples
large family; family members may have X - )
low educational levels; may belong . Use a variety of teaching techniques and aids : C
to an ethnic or minority group; may ) \ . Y
be culturally disadvantaged. ‘| . Relate instruction to real-life experiences \
Behavioral Signals : . Help students achieve success and provide rewards/reinforce-
Frequently appears to be sleepy; may be ment for this achievement ~R
easily frustrated; difficult to .
motivate; lacks respect for rules; . Explain objectives of each lesson to students
) lacks self-confidence; apathetic; ’ ' h
g lacks desire to achieve. =’ . Provide immediate feedbatck
EN o
r . Increase interest with field trips, guest speekers, etc.
! :}<) ‘ 4 Helpful Management Practices '
Yy Sy . Use labels, on materials, tools, machines, and equipment
. * e . Develop. a positive atmosphere and encourage students to .
k ‘e ) do the same ' 3‘1‘
© : : -\ )




AIDS TO IDENTIFYING AND ASSISTING DISADVANTAGED STUDENTS

—

- . .

v [ 4
Characteristics/Problems/Observations Preventive/Corrective Educational Practices

rd
Involve parents in the students' activities

Use a variety of teaching techniques and aids’

Use community resources

Y

. \ . . ¥
Sequence instructional material in a logical order

" <

Provide clear instructions for activ1t1es, repeat as
necessary - %

w R . v
Use péérs to assist in teaching .

. -

A

Allow students to proceed at their own rate; .try to give
individualized assignments

Discuss expected behavior with students .
2~

. Pair or group sﬁddents\j> -

Be fleiibié




¢ —

AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WITH HEARING PROBLEMS

Characteristics/Problems/Observations Preventive/Corrective Educational Practices
Posture Signals Improving Your Speech
b Holds head in a set position; strains to . Be aware of student's better side, i.e., the side from
. ° hear; frowns; shows tenseness when try- which student hears better '
ing to hear; easily fatigued because of \ ‘2 .
" need for visual concentration; distracted . Use normal speaking tones 3
from'work or startled by a shadow or = )
. sudden movement. o ’ . Use manual communication, if known -
. . $ > B .
Hearing Sign:Ij ) ‘ . Stand wQere lip reading can be used by the student
Fails t?\resﬁond to questions or asks that
o theyl be repeated; seems inattentive ° . Face the class or student when speaking -
o during auditory activities; .fails to ,
, follow oral instructions; fails to real- . Aid your speech through body language, i.e., gestures,
ize misunderstandings; often cangot illustrations, etc
identify who is. speaking or the directdion ‘. .
/ of sound or speech. ) . Speak clearly and slowly, but avoid exaggerated lip movement
Speech Sigdals . . Use simple sentences ~ . ‘
s Substitutes, omits, or mispronounces sounds; . )
i grammatical errors are common; omission . Be consistent in'presentation of concepts, e.g., consistent
of functional words such as "a" and "the";| - use of car instead- of automobile or vehicle
spoken sentences are seldom more than " \\\
six or seven words long; poor voice in- . Provide a vocabulary list of néw words with definitions
flection;~reading level is low. — , .and examples of usage , ) "
" Health Signals ’ ) : Improving Instruction -
May complain of earaches, colds, or discharge . Use transparencies, slides, pictures, realia, and charts :3&
( :37’ or swelling of ears. ‘ : to help students understand ideas and concepts
: . Use repetition and allow time for‘'visual and/or tactile

‘ understanding of concepts ’

. . ° ~ -
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AIDS TO-IDENTIFYINGQ ASSISTING SPECIAL NEEDS STUDENTS WITH HEARING PROBLEMS

Characteristics/Problems/Observations Preventive/Corrective Educational Practices

~

Use flashing lights as signals, e.g., on, off
Use written tests when appropriate

Present one source of visual information at a time

- Provide written outlines and assignments
‘Use chalkboard and newsprint; write legibly
. Use handouts |

Improving The Environment
. Reduce general noise level

Avoid vibration ;hd lighting hifficulties
Limit amount of external noise

Allow student(s) to work in quieter aréas or use headphones,
. 1f necessary

Al:ow for a minimum of distractions .
Provide visual cues for directions, e.g., on, off, left

Provide tape recorders with proper amplification

-

Remind students to adjust volume of hearing aids in noisy
areas ' '
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o _AIDS TO IDENTIFYING.AND ASSISTING SPECIAL NEEDS STUDENTS WITH HEARING PROBLEMS

. : . . i

Characteristics/Problems/Observations - Preventive/Corrective Educational Practices

-

5 ‘ ) . Miscellaneous - . -
. Pair the student with a normal hearing student

—
L

« . v
. . . Place the student near the teacher

. Seat student so visual/projected materials can be seen

“ : . o -« Encourage expression of language in some form

Ny \ el '
. . N . Identify the speaker; point to the sources of sound s
NS ; . ot ’ . Sensitize others to the communications needs of students
. e . 0
-~ ' ’
- N i Ll -
~, . & . :
P -
A
14 » ! N -
. ]

A i
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS' STUDENTS WHO ARE MENTAiLY RETARDED

-

0
3

~ Characteristics/Problems/Observations

&

—

Preventfﬁe/Corrective Educational Practices

3

-/

Communications Signals
Exhibits poor language development; does not
complete sentences; reads and writes
++poorly.

Motor Skill Signals

Exhibits poor motor abilities and apti-
tudes; often clumsy; impulsive and
immature. -~

Recorded Signals
Discrepancies between chronological age and
behavior; IQ of 50-75; poor scores in
reading, writing,’ and mathematics.
v
General Lea}ning Signals .
“Short attention span; easily distracted;
. .cannot comprehend abstractions; slow in
'conceptual and perceptual ability; has
>«diffitulty with incidental learning.

Geperal Behavior Signals

Exhibits loyalty, courage, integrity, and
compassion; is independent; behavior
may be inconsistent.

Y, t

(M
~

43

Usina Teaching Materials

\

.

Use programmed materials
o °
Modify commercial instructional materials

' b3
Use materials designed specifically for slow learners

. Material should be in small, distinct steps

.

Use real-life materials, tools, etc

,Méintaining a Learning Atmosphere

.

.

Systematize activities and provide fepeti;ion

.

Give reinforcement and reassurances often

£

Maintain a climate "of support .

Encourage honest effort

Allow additional-time for student to complete work

Chart student performance to show progress

5

Provide. immediate feedback to student

Task analyze all skills

o
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AIDS TO IDENTIRYING AND ASSISTING SMECIAL NEEDS STUDENTS WHO ARE MENTALLY RETARDED

Characteristics/Problems/Observations

-

'

Preventive/Corrective Educational Practices v

\
Delivering Instruction

Use audio-visual aids
Use concreté examples d

.

Show what is expected of students -t

Explain things as they happen, step-by-step

Use small‘grouﬁ instruction -

Vary teaching techniques - <

Use tutors and aides if possible

—

Use imitation techniques to teach psychomotor gkills

Simplify instructions -

)
. Ny

Eliminate student's fear of tools .and equipment

Activities should have few .rules, requife little memori- '’
zation, and stresg concrete rather than abstract
approaches

~
.
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WHO ARE ORTHOPEDICALLY IMPAIRED

Pl

/

Characteristics/Problems/Observations

Preventive/Corrective Educationﬁ@ Practié@s
2 Y

. Physical Signals

May have mtissing hand(s), arm(s) leg(s),
etc; exhibits deformity; limps; move-
ments that appear slow and painful; lacks
good motor control; relies on other parts
of the body to compensate for weaker body
parts; needs support in standing; poor
physical fitness; *demonstrates unusual

incher grasp.*

p ' Y " -
P::;orﬁance Signals '

May exhibit problems in drawing or writing;
may have illegible handwriting; writes
heavily, very small, or very large.

a )

Improving The Environment
. Make environmental changes to improve student accessibility,
e.g., eliminate or compensate for doors and stairs, etc

. Place materials and workbenches at heights that are good
for the students .

. Modify equipment to accommodate student needs
»
. Bring situations and group activities to the students
- if they are unable to come to the situation

£
. Work with other vocational educatlon service areas in
mod1fying equipment
’i\ . . ‘.
. Be aware of necessary safety considerations and abide :by

them ° “t Lo

\ ,
. Move off-on switches and adjustmdnt 1Bvers, for easier acoess
- » - .

. Provide extra handles or modified handies for students who.
need them * 5 )

. Install handrailg where needed . .

°

..Arrange classroom and laboratories for accessibility of

wheelchair%% usually 34" &15é°‘

. Mount small machines on portable‘tables_

N _

.
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WHO ARE ORTHOPEDICALLY IMPAIRED

L 3 ] :

N . he . '4*

“Characteristics/Problems/Observations

Preventive/Correﬁéigg Educational Practjices

®

3

T

.

. Coégtruct portable platforms and ramps s
. Mount mirrors in strategic positions for easier viewing

. Use specially adapted.jigs and fixtures for students

Helpful Management Practices

. Pair the student with a non-exceptional student to provide -
support, help in note-takifig, working, and securing
supplies and materials

. Provide an adequate time period for students to get to
- and from class and for other activities

. Where possible, use smail materials; avoid bulky ones

N
\

Helpful Guidance Practices

. Get as much information as possible on the physical dlsability

. Help students set realistic goals
. Help peers become sensitized to exceptional students

- As
. Remove the pressure of demands on- students that they aren't
able to meet

' L o)
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WHO ARE/ ORTHOPEDICALLY IMPAIRED -

A

¥
A

Characteristics/Problems MObservations Preventive/Corrective Educational Practices

Helpful_Instructional Practices
- Use audio-visual aids to help compensate for disability

Move from simple skills to more complex ones

Reward class participation

. Limit written materials, if necessary

Encourage exceptional students to verballze thelr needs
and to help care for themselves ° -

Don't do work for students, create a sense of independence
» 'and ability to accomplish 4,
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AIDS TO IDENTRFYING AND ASSISTING SPECIAL NEEDS STUDENTS WITH OTHER HEALTH IMPAIRMENTS

o

el

Characteristics/Problems/Observations

Preventive/Corrective Educational Practices

Physical Appearance Signals

Shows ‘ef f disease; is usually under-
weight or overweight, hgs limited
strength in comparison e:th other-
students.

. Behavioral Signals
Constantly acts tired; demonstraR S poor
appetite; misses school frequently; fre-
quently complains of pain; acts inat-
tentive; does nat like to participdte

a in strenuous activity, does not like to
compete in sports. -
i
T - <
-_
»
\

Helpful Management Practices
- Pair the student with a non-exceptional stydent to provide
support, help in note- taking, working, and securing

supplies. and materials

.

. Adapt the environment as much as possible to accommodate

exceptional students <.
. Provide extra time for students who need it, thus promot- . ~
ing independence .
Helpful Guidance Practices . *
. Get asmich information as possible on the impairment
-+ Help students set realistic goals
. Remove the presgqge.of demands on students that they aren't
able to meet .
i X
Helpful Instructional Practices
. Adapt media and materials as needed <
. Use students' ideas to help increase partiéipation ) . o
. Use audio-visual aids to help compensate for disability .
. Move from simple skills to more complex ones ) 54
. Reward class participation ) ~ -
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'AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WITH OTHER HEALTH IMPAIRMENTS

-

‘

‘ L] .

- .
N

Characteristics/Problems/Observations

r

r

a
L4 -
Preventive/Correctiyg Educational Practices

- L . N
- o o ’ B ) = ¥ '
. Limit written materials, if necessary
. . -3 .
‘ - - "~ Encotirage exceptional students to verbalize their needs
- ! s . " and to help care for themselves
' . R - . o°
h Don't do work f#r students; create a sense of independence
and ability to accomplish
4 'y . L. %
> x
. . v
A} s
. . , - ‘
L : . .
Al Ka
L3
e »
3
» . . ' v
X -~
a4 . ° .
%" M [ - .
. ¢ \ -
- 2]
™ § . v :
r ' .
\ [
4 7
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WHO ARE SERIOUSLY EMOTIONALLY DISTWRBED

X

©
Characteristics/Problems/Observations ~

. s
Preventfve/Corrective Educational Practices

Group Behav1oral Signals - .
» ReJectp being "part of the group;" is_sus-

picious of, acceptance; f1ghts and argues
with peers; is oeften not invited or does
not wish to participate.in growp activi-
ties; is ot accepted by peers; behaves
id a mamner which is socially unaccept-
able or inapprdpriate. -

, Personal Behavional S;g_als )

Unusually nervous and tense; frequently
appears unhappy and-depressed; is dis-
sruptive, easily frustrated; is overby
'sens1t1ve,,has a poor or negative )
self-concept seeks attention and ba-

haves immaturely; is often self-criticaly

may not like té be touched, imagines

persecutlon, inability to learn; tends

to develop physica sjhgtoms ot fears

associated with personal or school prob-
- \lems, unable to evaluate personal be-

R o~

fs

\] - ‘
Helpful Environmental®Practices - . L

.. Remove distractions or unnecessary materials

PL]

Limit amount of external noise; allo¥ student(s) to work

in quiet areas or use headphones if necessary, and
limit~ the amount of visual distraction

:

- 3

/o
-

Use 'a structurel environment that is hlghly pred1ctab1e
and routlne-oriented

Helpful Management Practices

. Pxovide a "buddy" for'the shy student

S

. Provide systematic schedules rather than changes that pro-

mote confusion "~

Be consistent in your management of the student's behaviOr

.-Observe the behavior during periods of stress and note

the preced1ng and provoklng h/hav1or - ’

-
v ® .

havior in terms of consequences it has
for self or others. -

. Progressively increase the group size for aggressive stu-
dents as they 'develop the ability to handle the” Sklll

P - . v or socidal area
4 ° LY b 1
! .o, . Have activ1t1es ready when students enterr’and: begfn worK
. o R 2 ) as soon as poss1ble .
a“ . L} .‘, . . . ‘\ :.
"7 ' " ; ' . <, 08
{ O ( > . . Explain the standard of conduct that will be accepted .

.
. - . . . §
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WHO ARE SERIOUSLY EMOTIONALLY DISTURBED

-

Characteristics/Problems70bservations

Preventive/Corrective Educational Practices

s

>
’

«*

. Prepare for instruction in segments which are 'short, frequent,
- and specific

If using manual communication techniques, palr the gestures -
with simple concrete words ' , ‘

3 .. )
/ ..

Helpful Guidance Practices
. Provide for: the student to have medical cognsellng services
needed * >

L 3
~. Be prepared for a display of emg;ionel disturbance

N -
. Empathize with student .

-

. Be calm in approaching and responding to problems
. Give the student behaviorally stated feedback that will ~ .
assist him/her to correlate behavior with its consequences
. Use‘predetermined (by counselors, aa nistrators, psycholo-
- gists, teachers) behavior modifl tion-management teeh- .

niques ,

Helpful Instructional Practices
.. Brovide many, opportunities for success and minimize failure

|« “ through reinforcement . . -

. ﬁinimize frustration by having ﬁeriods of learding based
on, attention span and skill level . i

¢ N -
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- AIDS TO IDENTIFYING AND ASSISTING éPECIAL NEEDS STUDENTS WHO ARE SERIQUSLY EMOTIONALLY DISTURBED

Characteristics/Problems/Observations

’

T

v

o ”

Preventive/Corrective Educational Practices”

‘4

Use programmed materials &

Task-analyze skills

Maintain avclimate of support and positively reinforce

attempts at successful completion of tasks

\ ~ ‘

-
’

3

-

. to, kY
Use instructional projects with short-térm attainable goals
: .
. - ay -

Set one goal it a time and approach step bf.stigf.
- N ¢ ¢ 3 .

¢

Reward good work by quiet activities .

-

r] v “

. - . L

* 4

o !
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“AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WITH LEARNING DISABILITIES

Characteristics/Problems/Observaéions

Preventive/Corrective Educational Practices

Intellectual Signals

May have disorders of memory and conceptual
7 “

.

thinking; may have specific learning
defects, especially in language; may
-have problems paying attention; per-
ceptual-motor defects; I.Q. could be
below average, averag%, or above
average; may be hyperactive and- i~

- pulsive.

Academic Signals

Any one of the characteris?fhs above may. be
visible in” any academic subject;
discrepancy may show up in one or
more areas, such as reading, writing,
listening, “talking, spelling, math,

Y or thinking.

Social Signals N

May have poor self—concept; poor social
relations because of behaviorgl *-
characteristics; problems of /

motivation because of 4epeated

frustrations,
\‘\ * , .
Speech Signals . '
Minimum contribution to oral discussion;
word-finding difficulties; speech
not very-fluent; poor articulation;

avoidance of-.reading aloud; grammatical
confusions. v

63

IS

General Instructional Practices . ®

Determine student's level and have him/heg work on
level equal to abilities

»

Provide structured'success oriented" activities

~
-

Provide clear instructions with.a plan or proecedure
list for project construction ‘

Review previous explanations
Progress slowly from known to unknown '

Provide experiences in familiar situations /

Maintain ‘an obdective attitude t6warq.the'student's behavior

. Maintain a calm apprbanh\and response to problems

—

. Use high-interest materials

3

i3

Be alert -to signs of frustration and tension

a
- ”
Build acceptance by rest of the class
- -
Use praise for success- v
- ‘ . M El

L9

. Allow the child time to point to -the objects or things'that

can_be shown if he/she is unable to wverbalize intent

: & -
14 - . ¢
' 7 ~

. o ' 64
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WITH LEARNING DISABILITIES

~

» ”~

Characteristics/Problems/Observations
/

v 9

Preventive/Corrective EB*;ational Practices
v

Visual ,Signals \ .

Hearing -Signals:

Looks up often whencopying from a distance;

avoids close desk work; bends closely
over paper when writing; cannot follow
written directions, but can follow
verbal instructions; exhibits limited
attention’ span for visual tasks} fre-
quently forgets thingsseen; unable to
gvaluéte; easily distracted; contorts
‘facts; blinks and squints excessively;
moves eyes excessively and inappropri-
ately; has diffitulty following moving
object smoothly with eyes; repeats or
omits words when reading, confuses
words that look alike.

&

r—~

Gives inappropriate or wrong answers to

simple questions; understands better at
a one-to-6bne level than at classroom .
distances; fails to follow oral instruc-
tions; easily distracted by noise, may
respond to every noise; cannot distin-
guish between background noises and’
teaching sounds; cannot locate the
source of sound; confuses words that
sound similar; cannot remember class
discussions; strains to hear.

v i

*

. Use yes and no questions to extfract language

v

Begin with one step directions and lengtheh the requirements

N -

. Strengthen mempry by saying lists of numbers or alphabets,

and having them repeated

3 >
L

. Role:play situations for older students which hélp them

become functional (i.e., interviewer, employer, etc.)

. ! )-l
B

. Use "show amd tell" activities 1

<

. s : et
. Practice activities which involve sequences, e.g.,

steps in replacing a head gasket, mix¥hg mortar,
etc. ’

.
L .

. Remember that each student with a learning disability

must be treated individually.,6 Even with specific
disabilities, std¥ents may be very capable of
learning in some educatidhal areas. Consult
a specialist for help with students with learning
disabilities.

For specific learning disabilities, review other sections
of this publication. For example, check the chart
on hearing impairments if you have a student with an
auditory learning disability.
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AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WITH LEARNING DISABILITIES

'

Chtaracteristics/Problems/Observations - Preventive/Cor§ZLtive Edugational Practices
) f

.
~ ¢

Motor Skill Signals

.Has problems in drawing and writing; dis-
likes prsical activity; has unusual
pencil grasp; has illegible hand-
writing; has difficylty omganizing paper:
writes unevenly; trips or.bumps into ~
~things; uses one handwthen~t ® other,
showing no* definite hand preference.

"General Behavior

Oral or physical oyutburst; distractability;
withdrawal; inconsistent performance; -
Probably a male of 10 are male); -,
poor orientation_of time and space,
may be confused about right/left, .
up/down, top/bottom, yester¥ay/tomorrow;
written work may be all in one corner of
a page; difficulty with.sequencing;
reverses letters 3pd words (b for d,
saw for was, quite for quiet); dif-
ficulty with orderly recall (alphabet,
multiplicaﬁ}on tagbles, days of the
week, football plays, etc.); has trouble
remembering birthday, address, etc.;
difficult to.follow directions; difficuld
to understand abstract ideas; appears®

. clumsy; may be awkward; could be am-

bidext#Bus; somewhat immature physically
and/or-socially; may appear to be .
rehellious, "tests' the teacher; may
feel inadequate, dependent.,

67
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‘ #+- AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WITH SPEECH IMPAIRMENTS
L Characteristics/Problems/Observations ,Ereventive/Cofrqé;dve Educational Practices
- N : " - ~ -
N . Y—
Speech Slggals Helpful Instructional Practices .
Cannot\communlcate effectively; stutters; Use chagts whenever possible
has prticulation problems; ‘shows delay - J
::) 'ip—egeech speaks very slowly or ’ Label tools . -~ i-
’ rapidly; repeats syllables or words} - . .
Substitutes, omits, adds or distorts Substitute diagramg and pictures for written material 5
speech sounds; speaks very softly or : ’ ) '
very loudly; does not like to read aloud Provide materials on appropriate reading level
or speak in front of a group. 2 -
- . . Make wriffen instructibnal materials, 1nstruct10ns, manu;ls,
- e etc! as simple as possible A
B .
[=2) . -
. - . Be a good model for students to listen to and imitate .
o . Don't say words for students,when they have difficulty
: . : . Pay careful attention when person is speaking
- Helpful Management Practices B ) <7
4 . . Provide success-oriented opoortunltles it non—speech
@ ) actlvitles . ‘ - i -
v ~ . o v 'f J -
.o . Provide atmosphere that is relaxed,. )
’ o ° +« 0, e * a
‘ . Reduce or eliminate student Eriticism' ) .t
2 e :
) Refer student to a specialist and fpllow recommendations P
y - g
. ‘ . { )
. {3&)‘ . ?rovide manudls for free readin% .
- Use a one-to-one setting as much as'possible\*,//< . .

“

. Provide experiences that don't always require wverbal interaction

©

D

- v ;

s

J
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AIDS TO IDENTIFYING AND ASSISTING.SPECITAL NEEDS STUDENTS WHO HAVE VISUAL IMPAIRMENTS

I

ChaQELteristics/Problems/Obser%ations

A
3

ey

Preventive/Corrective §6ucationa1 Practices

x .

Posture Signals )

Tilts head to see more clearly; squints
excessively; rubs izes; appears careless,
clumsy, or awkwards ‘ .

2
Sight Signals :

Does not notice visual st1mu11, shows sensi-
tivity to-brightness, e.g., sunshine,
bright lights; exhibits difficulty doing
close eye work; poor eye trackiﬁg, loses
place when reading,or other work; brings
objects very close to eyes; cannot read
writing on chalkboard or overhead pro-
‘jector; vision fluctuates,

€

General Behavior Signals ) C

Shows limited ease in mobility; poor eye-hand
coordination; prefers auditory or tactile
activities; takes longer to regd or
write; becomes frustrated or discour-
raged; acts insecure and tries to hide
the handicap; encounters problems in
social acceptance.

2

"

. . 4
Improving The Environment
. Arrange the environment to encourage movement and

. familiarity

. Help the student become accustomed to the environment
. Identlfngooms and machines with*appropriate labels, e.g.,
large letters or raised 1etters . s

. Doors to dangerous areas should be labeled and/or locked

. Provide for tape recorder hook-ups so lessons can be taped

»
'

. Provide adequate lighting

-

. Make proVisions for use of canes and seeing-eye dogs

. Provide §pe§%a1 tools such as Braille rulers and miifQWQQers

Improving In&pfuction

Fd
* . Use tactile methods when possible

A
. Use Braille or large print materials
: \ .
- Use overhead projector to enlarge type, diagrams, etc
I RPN .
. Read aloud to the student

. Prévide a "buddy" to aid in reading

!
%
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+ AIDS TO IDENTIFYING AND ASSISTING SPECIAL NEEDS STUDENTS WHO HAVE VISUAL IMPAIRMENTS

——

s

Characteristics/Problems/Observations

Préventive/Corrective Educational Practices

\
«

. Use magnifiers

. Use audio materials, instructions, etc

Improving Management Practiceg
. Teach class members to aid student by identifying themselves
- and objects . ‘

. Aliow\studentszgg do ﬁhings for sthemselves whenever possible

I}.in doubt as to whether a person needs help, ask; don't
take over unless requested

In walking from one ‘area to another, don't steer .a person;
let them take hold of your arm and follow
. - B a n N

. $ight, look, and see are not "dirty" words to the blind;
use them when needed ., ’

~
- . .

«

Ihdica;e you are talking to a person by touching their arm
or calling'their name T ° .

3

. Mention your name when there is doubg §s to whether a person
will recognize you ) )

3

. ; ¥ v 1
. Help to create a sense of independence and accomplishment P7‘i

N
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