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ABSTRACT 1

The primary purpose of the Joint Hampton-Michigan
program was to train 15 post- doctoral minority and women-faculty
members from the Hampton Institute (Virginia) and the University of
Michigan in educational research skills. A secondary purpose was to
investigate the effectiveness of sederal models through which the
researchers were trained. The three models consisted of: (1) a dyad
composed 411f a Hampton Institute junior faculty membpr and a
University of Mkchigap senior faculty member; (2) a triad with a
Hampton Institujunior facUlty member, a -Miciersity of Michigan
senior faEulty member, and a University ofiMichigan doctoral student;
and (3T d triad' composed bf a Hampton Institute junior faculty member
and UniVersity of Michigan senior and junior.. faculty members.
Questiorpairee, participant logs, and interviews were used to '

evaluate the, program. 'It was noted that the Oyads tended to become
triads, through merging with other groups or by:involving other staff
members or graduate students. The triads' were found to enhance a
collegial, rather than a-tutorial, relationship among participants., A
Major difficulty through-out the'program was time'restraints,
especially for the Hampton, Institute faculty, who had more duties
than the other participants.' Peer support'emerged as an important
success factor for the participants, who, profited from the
opportunity to intefact with peers' outside their specialization.
Conference presentatio1f published articles, and dissertations were
among the results of the program and are described in this report.
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Chapter I

4
Introduction

1.

4

' The Joint Hampta-Mfphigan Project was designed to achieve
important goals for both inst- itutions.

t,
For The University of Michigan,.the gdals involved important

trainin&objectivea both for students and junior faculty members
of the University andlbr senipr-faculty members.

T4e University of Michigan trains large 'numbers of minority
Troup students-and women in Michigan. Over the years Michigan has
been one of the leading sources of doctoally, trained minority and
women-researchers in education. , Neverthelespa,,gmost'University
i

or.
Michigan faculty members have had relatively little experience in
the sorts of situations where many of their former students teach
and do research. Thus we believed that The Uniiiersity of Michigan A
faculty would benefit from-an opportunity to have more extensive ,

contact with Iraculty members teaching in a smallr college, prtic--
ularly'one that is predominantly black. For'graduate.students and
unior faculty members at The University of Michigan, the project
epresented an opportunity to get small but important support, both
or financial aspects of research, but more important from other

young researchers and from experienced-'older researchers.
4

. For Hampton Institute,-the project representee an -'opportunity
to work closely with a group of senior researchers who could be
helpful .in keeping them ,in touch-with current.de-elopments in _theory
and metnodology and could be supportive in providing reactions 'to
resew ph interest% which might not be shared by other faculty mem--
bers in the smaller ,group of colleagues at Hampton InStitute. More-
over, we hoped that the proje6t,would' p.rovide an Opportunity 'for
the-Hampton participants to develop among their group at Hampton
a sense of cooperation and team spirit that would be supportive not
only during-the project but it the months andyears following the
project:

.

r- In'addition'to the goals relateeto the s-pecific values for
the participants in the project, we, were interested in exploring
the advantages of two models of training. 'The traditional model
of research training is a mentor-apprentice Model, typified by a
doptorAl disSertation chairman working with a 'graduate student.
We hoped that this project ould.give us an opport nity to compare
the effectiveness of such a arrangement with that f a team approach,
in which more than one junior faculty member or gr ate student
worked with a .senior researcher arid,where tAre wa greater op--
portunity.foy co_-equal partiCipation among the junior researchers ,
and thein'senior colleague. In addition, we planned to compare
teams involving only j-unior faculty members with teams)including
one graduat student.
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We also that thelrojectswould provide a stimulus both .

at, Hampton Institute and at Michigan for developing a greater
general concern on the part o the institution for facilitatig
the research efforts of minorit, and women faculty members.

Finally, bu'c probably less important than the other objectives,
was the gpal of producing research which Would not only be useful
in our training goals but would also be a worthwilile contribution
to scholarship i?i general.



Chapter II'

5NProgram Design.

3

Problem, Objectives, and Rationale .zEmimm

This project has two, purposes - to facilitate and,u ,the'

educational research efforts of faculty of Hampton Instit -ite and
to sensitize members Of the faculty.bf The University of'Michigan
to the training needs. of minority students preparing for careers,
in Black colleges and other primarily undergraduate colleges.

The problems leading to this project are twofold.

1. Faculty members at Black colleges often are -less produc-
tive in research'than,they would wish to be. In some
cases. they feel out. of touch with, current detelopments
.in theory.or in methodology; in other cases a contributing
factor may be the lack bf a cblleague with 4milar research
interests who can prdvtde emotional support and from whom
one can,bounce.off one's ideas.

2. University of Michigan .faculty metbers are training large
numbers of minority-group students and women, but they.
:have limited awareness of'the situation in small coll ges.
wheremany of their students will teach. -

The presents project attacked both of these problems.

sells arA Egermeir (.1976) have presented well-documented sta.-
tistics demonstrating the under- representation of women and minor-
,ities in educational research. Blacks and Hispanics appear to be
the most substarit±ally under-rearesented, For example,-wnile the
percentage of Blacks iri the U.. population is 10.9, only 2.80 of
the(nembership of the American Educational Research Association is
Black. Sells and Egermeir demonstrate that -, particularly for Black
students, experience as a graduate research assistant made a great;
deal of difference in research after graduation. This suggests
that intensive experience working with researchers may be an impor-
tant factor in determining the likelihood of individuals continuing
research independently. neus the present projec .provided for sum-
mer experience for Hampton.Institute faculty m T.s to work with
Uni;fersityof Michigan researchers.

4



4.

The University of Michigan is a large public university with
' a major graduate school and a number of related research institutes
and centers. Its purposes a e multiple, including strong prokgrams
at both the undergraduate and raduate levels,. as, well as at prOfes-
sional schools. Hampton Instit to is a co-educatiOnal nonsectarian

' institution of higher education giving top priority to good-teaching
with a traditional commitment to the task of educating students whose
acadeMic and personal potentfal may have been inhibited by lack of
economic, social and educational opportunity. Of Frampton Institute's
2,700 students 95% are black; of 202 full-time faculty 45 are black

dales, 76black females,. 40 white males', 29 white females,. 10 other
'males and 2 other femalgs. The two institutions thus complemented
one another in their potential contributions to this program.

, 7---- .. .

Participants in the, program werepaculty Members of HamWeon
Institute working with faculty members of ;Iiip University of Michigan.

We proposed to test three alternative models of research train-
ing. All three, hoever, have certain common features which are
based both. upon general educational theory and our previous expe-
rience with graduate and post-doctoral training.

Both research in social psychology and applied research on in-
novation have demonstrated that programs directed at individuals
are likely to fail, no matter how motivated the individual partic-,/
ipants, if thq organization to which the individual returns is not
supportive. Prom the classic studies by Lewin (1947), Lippitt =
et al. (195'8) and many others me know that the support of a group
Or of. at least one other person is needed if the-individual is to
resist group counter7pressurest For this reason we chose to work
with teams' from two' institutions -- Hampton Institute and The Uni-
versity o Michigan -- rather than to develoi, a program for individ7

The second principle is based on the assumption that one of
the critical pdints .in determining the viability of a chanO effort
is the transition ffom training site to working site.io4r' this
reason the program not only involved intensive training t The
University of Michigan but also'consultation at Hamp-ton,Institute
.so that problems involved in using the research training,in the
real world setting were faced as part of the program.

. We expect that the-majority of participants will -cO-Atinue,in
their present positions and that the graduate studenti, as well as
post-doctoral participants who shift jobs,\will predominantly work
in academic or research settings.

A. Nature of Design and Rationale

While our primarrpurpose was to provide optimal research
training, this project had a secondary, goal of gaining inforfration
about which of three different models of training is most effective
for-increasing participation of minorities and women in educational

11
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5.

research. Each of the three models compared has potential strenkths.
By holding the setting constant, varying the.ype and grouping of
participants, and formativgly and,summatively evaluating their prog-
ress'and outcomes, we can leather data relevant to depisions about.
effective training, methods. It is obvious that., sample size and
other conditiGns make itunli,kely,that we generalize confidently
from our findings, but we =may be able to gain some insight into
the nature -of the problems and the advantage each model

Now let us ,get to the specific models (See figure 1). Model A *.

consists three triads. The triad is comprised of a junior fac-
ultYThiember from Hampton Institute, a junion faculty member from
The University of Michigan, and a senior faculty member-from The
University of Michigan. 4

\I

Model B consists of three triads, each consisting of a junior
faculty member from Hampton Instit'ute,,a doctoral candid0e from
The _University of Michigan, and a senior faculty member from The
UniversitTof Michigan.

Mgdel C consists of three dyads,- a junior faculty member
from Hamptdn Institute ancii a senior faculty member from The Uni-
versity of Michigan.

We assumed 'that the primary ingredient for becoMing a good.
'researcher is the motivation to dp research and that such motiva-
tion 1st a given for'all'the participants in the proje6t. However,

''it is also apparent thatthere are many deterrents to establishing
a positive research milieu. We attempted in these models to mint
imize the barriers and maximize the probability of success. For
this-reason, all models have elements which should increase group
cohesiveness and Collegiality.

. to summarize, the primary purpose of this project was to train
post-doctoral misnority and women faculty in research; secondarily,
we Wished to see which of three atterns. of grOupi g was most ef-
fective; viz.

1. two junior faculty working with tne senior faculty, that
is tWo members from different institutions in similar
situations (Model A);

2. 'a junior faculty member, a doctoral student,, and a senior
faculty member"(Model 3); or

3. a dyad consisting of a junior faculty member and a senior
faculty member (Model C).

B. Type'of Participants and Rationale

(Hampton junior faculty. -- 'lleseloartiCipants were minority
and non-minority men and women who are assistant pi-ofessors.at
'Hampton Institute.

e1;2



6.

Michigan junior facult Three minority or women assistant
professors from The Unive sity of 'Michigan were recruited. Pref-
erence was given'to tho with interdisciplinary interests.

Michigan doctoral candidates:. -- Three minority tr women
students who have completed their preliminary exams and were em-
barking On their dissertations were selected.

Michigan senior faculty. -- Minority and non-minority men
and women from Michigan',s senior f&tltywere recruited. They
were from the social sciences, education, and administrative per-
sonnel.

'Although minority and women assistant profQssors at The Uni-
versity of Michigan do not suffer from the tremendous teaching load
that is often common in Black colleges, they are often overloaded
by reauests ,to become members of University committees and to chair
dissertations of women andrinority doctoral studen At-the time
of promotion they often lack research publicatio Co tributing
to this lack may be the lack of a mentor. Levinson (Sea on's of
a Man's Life) and others have suggested that an importan' aid in
getting established in a career is the help of anole: , experienced
mento.r-who helps the new jobholder learn the informal orgahizational
structure, norms, and tricks of the trade necessary to achieve suc-
cess. Minority and women researchers often lack mentors. One of
the goals of this project was to establish such a mentorship rela-
tionship between the younger and the more experienced researchers.
Thus this project provided opportunities for the junior faculty
early in their careers to work with senior faculty and members. of
another iAstitution both to obtain researchskills and to have col-
legial support in a research project.

Graduate students similarly benefited from the opportunities
to Work cooperatively with two more senior colleagues bringing
different yerspeCtives to bear on the problems.

C. Activities (see figure 2).
;

Below is a summary of the research of each team:

Team 1 (triad):

This team is studying the effects of allowing students to use
notes during an exam as a method of reducing test anxiety. Data
have been collected from clas&es at The University of Michigan and
Hampton Institute. Most of the data analysis has been completed,
and the graduate student team member has completed her dissertation.
Soma additional data will be collected at Hampton Institute during
thefall-term to investigate the effects of a confounding factor
in The University of Michigan data set. 4)

13
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Team2 (triad):
0-

.1

This team is studying teacher education in Jamaica. They have
developed their study around The Five. Year Educational Plan pub*-
lished by the Jamaican Ministry of Education. Additional funds for .

this project were obtained by the Hampton participant through a
faculty grant.

Data were collected by junior participants who went to Jamaica
in June, 1979 and March, 1980 to administer student questionnaires
in the teacher's colleges.

Team 3 (triad):

This team is investigating the variable's which contribute to
the compatibility of cooperating teachers and student teachers.
Questionnaires were developed and cooperation was obtained from
the Special Educatfon, Science Education, Elementary Education,
and Physical Education departments at The University of Michigan.
Data have also been collected o.t Hampton Institute, Norfolk State
College, and a state university in Wisconsin. The team is pres-
ently in the process of analyzin,5 the data.

r

As a result of the numerous people involved fn collecting the .

data from the various departments at The University of Michigan,
several new proposals have been developed. It appears that several
collaborative studies will develop as a result of this project.
The dissertation of the graduate student team member is near com-
pletion.

Team 4 (dyad):

This team developed an elaborate proposal for investigating
the extent to which the state of Virginia has incorporated black
literature into its secondary school curriculum. It was hoped that
the project'would serve 4s the dissertation foi. the Hampton partic-
ipant. The projebt was delayed somewhat due to her illness. Fur-
ther difficulties-arose when the advisor of the Hampton participant
at first accepted the project proposal and then decided to change
the participant's dissertation topic. The major goal of this team
was to help the Hampton participant complete her dissertation.
The team has now decided to concentrate on writing up the i'evi w
of the ' iterature for the original proposal and to postpone ac ually
colaectdng the data until after the Hampton participant has completed
her dissertation.

Team 5 (dyad) f

This team conducted a study investigating the effectiveness
of an intervention program designed to teach coping strategies for'
stress and anxiety. All of the data were collected at Hampton
Institute by the Hampton participant. Analysis of the data has
been completed and the study is being written up to be submitted
for publication. Part of the research will be presented at a
national professional conference.

14
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Team 6 (triad):

This team 4s studying fantasy and play in black preichool
children. Videotapes of selected triads of children playing with
structured and unstructured toys have been collected at both The
University of Michigan and Hampton. However, not all of the
Hampton tapes'mere completed before school was out. The team has
spent many hours developing a coding scheme for the videotapes.
These videotape& are now being transcribed. The team. also conduCted
interviews with the parents of observed children. Preliminary anal-
'ysis of the interviews has been completed. Since there were some
inconsistencies between the two sites in the manner in which the
videotaped sessions were conducted,` some additional tapes will be
made at the Hampton site in the fall. Both of the junior team
members on this project received additional funding from their
,'respective institutions to support their research efforts.

Team 7-(triad):.

This team has been working with the Speech Patholoigy Department
at Hampton Institue, investigating complaints regarding the quality
of the work of the practicum students. Interviews have been conducted
With the students, supervising clinicians, and college.supervisors.
The students have also bompleted several psychological scales and
attitude measures which wil;, also beanalyzed. The team is now in
the prodess of coding the interviews. Some analysis has already
been. performed on the students' responses, to the psychological
scales and attitude measures.

.Team 8 (triad):

This team has been conducting a survey of the Black elderly in
Ann Arbor and Hampton: The University of Michigan junior faculty .

member received an institutional grant to help support her research.
An extensive interview has been developed concerning health beliefs,
health behaviors, and attitudes toward death and dying. All of the
interviews in Hampton-and-in Ann Arbor have been completed. A por-
tion of this research will be presented at the 1980 meeting of AERA.

Team 9 (dyad):

This team wa originally a part oaf Team 8. Team \,is now a
dyad involving a Hampton junior faculty member and the same Univer-
sitY of Michigan senior researcher' as Team 8. This team is focusing
on analyzing the resultscf an ethnographic study of the social net-
working of a selected group Of Black elderly in the Tidewater.area.
The Hampton participant expects to,use the study as her doctoral
dissertation.

D. Evaluation

The purpose of the evaluation of this project is threefold:
to identify the most effective model for increasing participation
of minorities and women in educational research, to identity the

I
s



positive band negative components of this model -and to suggest mod-
ifications of the training model to be incorporated in its future
use. In order to address these goals several methods of data col-
lection were utilized.

1. Primary goal attainment. In the initial stages of the
development of each tea..a set of three primary goals
were agreed upon.. For each goat. five -levels of attain-
ment were described in behavioral terms. Teams have
assessed the level-at which each goal was attained.

2.. Semantic differential. To assess any. change in affective
response to research all participants rated their feelings
toward research, their ability to conduct research, and
their feelings toward the ,training project with a series.,
of semantic-_dUferentials. These rating instrdments were
completed at the beginning and the.end of the project.

3. Logs. All junior faculty and graduate student participants
completed legs to document their experiences as training
program participants. Each log is being examinedfor those
experiences viewed as facilitating or hindering a.'uccess-
ful training eltperience..

4. Time distribution. All participants were asked to estimate
the allocatibn of their time among several types of profes-
sional:activiikes. Estimates were made for Fall, 1978;
Winter, 1979; and Fall, 1979. TheSe time distributions
will'be compared to estimate any Grange in the amount of
time allocated to research.

5: interviews and questionnaires. Interviews and questionnaires
were completed to gather information concernAd.ng team interac-
tions and the role of each participant in the group.

16
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Chapter. III

13.

O

Major Activities at The .University oT Michigan
.

Irk, October, 1978 we selected an advisory courtcil. Nhis,.council
coisisted df Carolyp Davis, Ph.D. , Associate Vice President for
Academic Affairs; Richard A.English; Ph.D. , ls-sociate Vice Presi-
dent for Academic Affairs; Joan S. ,Stark, Ed.D., Dean' of the School
of Education and Alfred S. Sussmap,'Ph.D.-,,Dean,V the*Graduate
School. All oof the advisory council members -werct from The Univer-
sity of Michigan., Followingthe selection of the adyi..Soi;y council
we sen-eout announcements about the program and bequests ap-
plicafions from junior faculty ana. doctoral.candLdates. Ttles6re-,
quests were sent to the Deans of the UniyersitS7 and4were adversed
in the University Recordj

The co-directors and---the rdseawh-ssociat.es dvelopedcriteria
in-

cluded (a) capacity for benefiting from t46,PTogr4m,'(, ability/to
for selection of-The ..Unil.re,rsIty of Michion aAppl3cantl These in-

work with groups, (c) an assistant professor on'doctgral candidate,
(d) interest in the projects that thek,Hampton participants had devel-
oped, anal (e) (for doctoral candidatei) -a flexibi,lity' that would al-
low them to adjust to adaptations in ,the project.-

Upon 'receiving the app ications from The University :of Michigan
faculty and students the project directors and resarch associates
developed shOrt descriptions of thepro's,and con's for each appli-
cant and provided that inforMation to the Advisory' Cowittee. High
priority was given, t0 the match between the Hampton projects. and
the research interests of The University of Michigan applica4ts.

In November, 1978 the Advisory-Comm.;.ittee selected the palPti-c-
ipants. Three._.University of Michigan junior faculty members and
three University of Michigan doctoral candidates were selected.'
We matched the Hampton participants, the _senior researchers at The
University of Michigan, and the. junior University o Michigan partic-
ipants on the basis of common interests. Decisions on triads and
dyads were based on the inttrests,of the candidates and how well
we felt that the teams coul work together. ,Applioants were .n.ltrme,d
of the results of the, selection and were .given the option of asking
for a change of assignment. Each' team was given "a team budget which
included money for supplies and computer costs/ Some of the-senior
researchers opted to use their stipends for hiring research assist-
ants or paying interviewers or other'people to participate in the
project. The University-of Michigan participants were informed that
they would each receive a summer stipend of $1,500 and Hampton partic-
ipants were each giyna stipend or $2,300. o

4
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December
4L-

1978

In Decembe we had a meeting- of all University df Michi,on
Aarcipants to discuss the logistics of the project. The Univer-
sity of Michigan participants then telephoned their Hampton counter-
parts and discussed the projects and plans for the muting at The
University of Michigan. On, December 19 and 20 we met at The Uni-
versity of Michigan for one and one-halfdays. The meeting began
with a luncheon at the Michigan Union, at which all the teams were
introduced to each other, and we had a general overview of the
project. Dr4°Gwendolyn Baker, Director of Minorities and Women's
Program, of the National Institute of 'Education, addressed the group.
This highlighted the support of NIE for-our project.' After the
luncheon the teams met to develop proposals...And goals. The next

' morning the teams came together and reported what they had planned
for their projects. At this point, we discovered that there were
some mismatches. In order to maximize the probabi4ty of a success-
ful project we adjusted the teams according t'b the wishes of the
Hampton participants., Each team was then asked to set goals for
its project and to maintain a log so that we could evaluate progress.

The teams were as follows--

Team (A):

Deagelia Pena-PhrD., Acting Director, Affirmative Action Pro-
gram, The University of Michigan

Doris Jarvis-M.Ed., Instructor of Communication Disorders,
Hampton Institute

Ella a. BoWen-Ed.., Assistant Professor, School' bf Education,
The University,8f Michigan

TeaM (5)
el 1

Gaynelle Walker-Burt-Ph.D., Assistant Professor, School of
-Nursing, The University of Michigan

Carolyn Haiey-Ph.D., Assistant Professor of Communication Dis-
orders, Hamptoh Institute

Gerald Gurin-Ph.D., Professor of Higher Education andResearch
Scientist, Institute for Social Research,
The University of Michigan

,

Team °(,C):

Roberta Morse-Ph.D., Assistant Professor of PsycholOgy, Hampton
Institute

Patricia Gurin-Ph.D., Professor of Psychology and Faculty
Associate, Institute for Social Research,
The University of Michigan

Jaynes D. Papsdorf- Ph.D.j Associate Professor of Psychology,
a. The University of Michigan

23
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Team (D):

Mattie Pleasants-M.A., Assistant rofesor.` of Sociology, Hampton
Institute

Gerald.Gurin-Ph.D., Professor of Higher Educat.4-.on and Research
Scientist, Institute for Social Research,
The University of Michigan.

15.

Team (E)4 ,,.

'4S.
...

Patrick Lewis-Ph.d , Associate Professor of History, Hampton
_Z- Institute - .

Wilton Barham-Doctora Candidate, The University of Michigan
Niara Sudarkpa-1Zh.D., Professor of Anthropology, Associate

Director, Center for African and Afro -
American Studies, The,Iliversit/I of
Midhigan

Team (F):

Shirley Sherman-M.A., Assistant' Professor of EngliV, Hampton
Institute

Cho-yee To-Ph.D., Professor of Education, The University of
Michigan

Rudolf Schmerl-Ph.q., Assistant Dean-for.Research, ,School of
Education, Associate Professor, The
University of Michigan

Team (3):
4g1

William C. MorSe-Ph.D.,..professor of Education and.Psychology,
The University -of Michigail

Ross Boone-M.S., Assistant Professor of Secondary Education
and Science Specialist, Hampton Institute

Yevonne Smith-Doctoral Candidate, The University of Michigan

Team (H):

Sally Lusk-Doctoral Candidate, Associate Professor of Nursing, -7
The University of Michigan'

Linda Petty-Ph.D., Associate ProSessfor of Psychology, Hampton
Institute

Wilbert McKeachie-Ph.D., SCD Professor of Psychology, Dirctor
of the Center for Research on Learning
and Teaching, The Universtity of Michigan

-Team (I)
11, -

Vonnie McLoyd-Ph.D., Assistant Professor of Psychology,
University of Michigan

Bonita Toler-M.A., InstrAlctor of Elementary Education, Hampton
Institute

Betty M. Morris'on-Ph.D., Professor.;9f Education, The Univebity
of Michigafi
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After team memberships were adjusted, the teams met on their
own schedules. The following account chronicles group activities.

'January, 1979

The co- directors, and the associate researchers met with The
University of Michigan junior participants to discuss budget,
propos ls and their goal statements. At this time teams also gave
progress reports.

I(
February, 1979'

All of The University of Michigan participants met with the
co-directors and the associate researcher for a progress report

..;and to nitiate discussion of summer plans. AC-the request of
participants, Professor Gerald Gurin discussed 'Locus cf Control:
Its /Implications and How to Measure It.,"

N
March, 1979

In March, 1979 The University of Michigan participants presented
oral progress reports and presented a further explanation of the
evaluation design.

April, 1979

In April, 19,9 there was a meeting with The University of
Michigan unit parficipants for a progress report, a review of
budgets and deveniitnent of an individual interview schedule.

May, 1979

In May, 1979 anotnpr meeting ofeThe Univei-sity of Michigan
junior faculty partici' ants was scheduled. Again we gave progress
reports and developed the summer plan.

June, 1979

In dune, 1979 a needs assessment questionnaire was developed
and given to the participants to determine the types of meetings .

the participants would prefer during the summer months. The Hampton
participants arrived in June. We had a picnic for The University
of Michigan and Hampton participants and their families plus the
Advisory Council. All of the nine Hampton participants enrolled
in courses of their choice for the summer. In addition, two partic-
ipants -- one from The University of Michigan and one from Hampton --
were admitted o the ISR program for Summer Institute and Survey
Researcn Tech iques,

25
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17.,

By July', 1979 the prog/ram was in full swing. There were weekly
informal meetings which most of the participants attended. At this ,

time plans were made to submit proposals for the 1980 American Educa-
tional Research Association session. 1The plans included submission
,of a proposal for the total group and separate team proposals. Only
one of the team proposals was accepted.. The ,group proposal was
given Opart off' another symposium. There was also:a social gath-
ering with The University of Michigan Alumni of Hampton Institute.
In 'addition, the Ehmpton Institute (members gave a seminar for the
general faculty of-The University of Michigan at the Center for
Research on Learning and Teaching on "Teaching in Black Colleges."

Other seminars were givl y M. Clemens Johnson on the Computer-
Systein at The University of 71,i igan, by Wilbert McKeachi9 on
"Graptsmanship," and a several day seminar by Carolyn Jagacinski
and Betty Morrison on "Data Analysis and Strategies." In general .

July was the busiest portion of o.ur workshop because the teams were
working strenuously to finish their projects.

'August, 1979

In August, 1979 the teams continued meeting, and the particip'ants
planned their activities for; he following semester.

From October through J nuary the participants communicated with
each other and met with itother at regular intervals. There were

\ two meetings of The niveri1ty of Michigan participants., one in
October, and one in D ember. In January, 1980 a final meeting, of-
all the participants was held at Hampton Institute. This was a one-*
day session in which each team presented its findings and progress '

to that point, At a festive luncheon each participant receivtl,a
plaque especially designed for the'Hamnton/Michigan Prdject. Qlso
attending this session were Dr. Gwendolyn Baker and Dr. Clalborne
Richardson, both from the National Institute of Education.. Their
partidipation was extremely encouraging to all members of the project.

From January until the present time the participants have con-
tinued to communicate with one another. The.final4terviewt have
been concluded and the reports have been "prepared.
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Chapter IV

Major Activities at Hampton Institute

.First Quarter -- September 1978 through November 1978

Upon being notified of a grant award, the project coordinator
at Hampton and the principal investigators at The University of
Michigan heightened the joint planning process. Specifically, the
program announcement was developed and .a solicitation of interested
faculty members was conducted early during mid-September 1978.
Following the announcement, project advisory board members were in-
vited to serve and they were scheduled to participate in the screen-
ing and selection process. Thirteen faculty members-expressed in-
terestin the project; hence the advisory board had the arduous task
of selecting nine to participate. Each of the interested faculty
members was requested to complete an application by indicating his/
her primary research interest and information regarding his/her
previous 'research experience. Upon the selection of the nine partic-
ipants the names of selectees were forwarded to The University of
Michigan project directors for team grouping.

During the-month of November, 1978, the Hampton project research
assistant was employed. During this month the first participant
meeting was held, enabling all participating faculty members to be
Artented to the project goals and proposed activities. During this
Nonth the national project director, Dr. Gwendolyn C. Baker, made a
site visit to Hampton Institute. She met Dr. William R. Harvey,.
President of Hampton Institute, and the project advisory board mem-
bers during a luncheon.

Second Quarter -- December 1978 through.February 1979

Early during the month of December, 1978, planning and sched-
uling concerns relative to the initial meeting of the Hampton and
The University of Michigan participants were defined. On December 19,
the nine Hampton participants and staff attended a two-day meeting
at The University of Michigan at which team members met for the
first time. During this meeting the team members discussed the
primary goals and the research design.

After returning from Michigan, the participants received team
'budgets. Upon identification of the fiscal. resources available to
each team, more realisticrianning ensued. Hence, the teams became
aware of the limitations 'of the grant and the resources available
to assist them in their research agenda. During January and February
of this quarter, individual meetings were held with each of the
Hampton participants in an effort to discuss the direction, status
and related problems of his/her team project. The Hampton coordinator
provided individual technical assistance to each of the Hampton
participants during this quarter as well as throughout subsequent

.r
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quarters. Also durihg this quarter several of the Hampton partic-
ipants were involved in planning a regional conference. which was
scheduled to convene in May of 1979. Additionally, selected Uni-
versity of Michigan participants were invited to attend this second
annual Division G regional conference of the American Educational
Research Association. During this quarter an article regarding
thq project focus was drafted by the project research assistant
and was scheduled to appear in the faculty development center news-
letter, HI Data.

Third Quarter -- March 1979 through May 1979

During this quarter regularly scheduled monthly meetings with
the participants were'held. Also, 4 progress report regarding the
status of Hampton's involvement was developed and forwarded to our
counterparts at The University of Michigan for dissemination to the
National Institute of Education. During this quarter many of the
activities involved the ongoing data collection on the part of the
project team member's. The Hampton participants were making prep-
arations and plans for their summer visit at The University of
Michigan. Specifically, the participants received a schedule of
anticipated activities for the summer.

During May, Dr. Wilbert McKeachie, Dr. Gerald Gurin, Dr. Niara
Sudarkasa, Dr. Ella Bowen, Ms. Yevonne Smith, Dr. Deagelia Pena,
Dr. Vonnie McLoyd and Dr. Wilton Barham visited Hampton for the pur-
pose of planning further implementation of their research projects.
In May, Dr. Sdhmerl, Dr. Cho-yee To and Dr. Deagelia Pena, from
The University of Michigan, participated in the second annual re-
gional conference sponsored by Hampton Institue, Norfolk State Uni-
versity, Old Dominion University, Virginia Commonwealth University
and Virginia State University. A Hampton-University of Michigan
participant presented a symposium paper concerning the team research
agenda. Thp H,ampton participants who made formal addresses during
the Pluralism Conference were Ross Boone, Doris Jarvis, Patrick
Lewis, Linda Petty, Mattie Pleasants and Carolyn Cooper. A copy of
the Pluralism Conference schedule is included ift.the appendix as a
part of the documentation for this final report. Finally, during
this quarter, each of the Hampton participants generated a statement
of expectations regarding His/her summer experience, which was sched-
uled for June, July and August.

Fourth Quarter -- June 1979 through' August 1979

All of the nine Hampton participants spent four to eight weeks
at The University of Michigan attending summer classes or workshops.
In the spring issue of the HI Data, Vol. 3, No. 2, an article which
summarized the research progress of the Hampton participants was
circulated campus-wide.
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Fifth Quarter -- September 1979 through November 1979

During this period, members of the research team continued to
,c011ect and analyze their data. Regular monthly meetings were,con-
vened; teams were encouraged to continue documenting their research
progress vis-a-vis the project log, and an evaluation questionnaire
was responded to by each of the participants. Additionally, individ-
ual consultation was continued with the assistance of the director
of the Office of Research and Evaluatioll Consultation (the Hampton
project coordinator).

Sixth Quarter -- December 1979 through February 1980

During this quarter the project participants completed their
research reports. Their findings were presented during the project
phase out activity which convened on January 31 and February 1, 1980.
The phase-out program began on the evening of January 31 with a
reception at the home of Dr. Martha E. Dawson, Vice President for
Academic Affairs, Hampton Institute. On thd following day,'preeenta-
tiohs were made by each of the nine project teams. Additionally, a
luncheon was convened which was attended by Dr. Gwendolyn C. Baker,
Director'of Minority and Womeh's Program, and Dr. Claiborne
Richardson, project offider .both of the National Institute of
Education.

Seventh Quarter -- March 1980 through May 1980

During this quarter, refinement of the team final reports re-
quirdd considerable time and effort. Additionally, each of the
Hampton team members participated in an exit interview with the
Hampton coordinator in an.effort to determine the impact which the
project had had onnis/tier professional growth, development and research
int'erests.
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Social and Economic Implications of Teacher Training
in Jamaica

Research Team: -Patrick Lewis, Wilton Barham, ;tiara Sudarkasa

This study of teacher training in Jamaica was conceived as a
contribution to the discussion of the past and potential role of

education in the socio-economic development of that country'.

It is noted that economists and others interested in such
development have moved toward the view that education is an invest-

ment in human resources. A conclusion reached at the Seminar on
Long-Term Prospects for aal Development of Education, held at the
-International Institute for Educational Planning in Paris in the
Fall of 1978--that formal educational institutions cannot be ex-
pected to adequately nfeet the manpower training needs in the devel-
oping countries in the remaining decades of this century and in the

one to come--is cited. Against the background of this current
thinking, this study of the teacher training process in Jamaica was

designed to address four general questions:

1. To what extent have teacher training institutions
contributed to the realization of development goals
by their output-lf-p-enonnel to train the human re-
sources of the country? Howdo these teacher training
institutions fit into the overall formal educational
structure of Jamaica?

2. In what ways can teacher training institutions be made
more adaptable to the need for training persons who
can functioq in non-fOrmal educational settings?

3. To what extent can an explication of the present teacher
training process aid in identifying the type of alterna-
tive and supplementary non-formal educ.ational arenas
which should become a part of the broad institutional
framework for moving Jamaica ahead economically, socially,
and politically in the next tWenty-five years?

04. What appear to be the
0

structural and/or conceptual changes
that reed to be made in the apparatus of teacher training,
in the process of recruitment of students, and in 'the

latter's achievement Atterns and professional goals
if the teacher training colleges are to be maximally
effective in contributing to a multi-pronged attack on

Jamaica's development problems?

Threelsmethodological approaches were utilized in the study --
(1) statistical survey,(2) historical documentations, and(3) partic-

ipant observation and informant interviewing.
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A brief history Of thd development of teacher training in

Jamaica is presented. The early teacher training institutions

(late 19th and early 20th century) all had strong religious con-

nections, little money, inadequate facilities, and few students,

(in four colleges, total student population was only 187 in 1938).

A shortage of trained teachers continued for a number of years.

By the late fifties education was becoming a top priority of the

government and has remained so throughout the decades of the

sixties and seventies. The necessity for teachers trained to

meet the needs of society has been recognised, and steps are

being taken to meet these needs.

The Jamaican Ministry of Education j.n its File Year Plan has

presented the social goals of education as follows:

1. Providing equality of educational offerings for all

members of the society.

2. Recognizing differences in individual abilities, aptitudes

and interests and 'catering to individual needs to ensure

the personal growth and cultural development of each in-

dividual.

3. Enabling each individual to strive for excellence at all

leve of endeavor, thereby contributing positively
economic

to,

sociebal needs for economic productivity as well as for

aesthetic and cultural development.

4. Developing in members-of the society a sense of community

spirit, cooperation and concern for others, thereby encour-

aging a positive attitude toward group effort atthelocal,
community and national levels.

Data on the current status of teacher training in Jamaica have

been collected. Some of the information is available in thiS report.

It is recognized that.the population cannot all be trained in

formal educational settings and that it is, therefore, incumbent on

the teacher training colleges/institutions to meet the challe.nge of

assisting in designing suitable educational prpgrams for all. _

It is also recognized (in 1980) that education has not been
functional to an appreciable degree, and so unemployment remains

very high among both educated sand uneducated individuals looking

for jobs. If education is to play its role in economic development,

the teacher training institutions must-provide alternative and sup-

plementary non-formal educational arenas,.

Areas in which non-formal education is presently undertaken

are identified, tiat it is suggested that other areas should be

_included.
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''he questions posed in this not as yet een ad-
equately answered. It is expected that further, stud 1-11 pro-
vide additional information which may'have an impac on the struc-
tural aria/or conceptual aspects of teachei training.-
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Effect of Test Anxiety, .Locus of Controf,
and Us'e of Informatioh Retrleval Aids

on Academic and Predicted Performance of College Students

Research Team: Sally Lusk, Linda Petty, Wilbert J. McKeachie

25.

Three areas of study were Included in this investigation.
Our primary purpose was to test an aspect of Tobias' (1977) in-
formation processing model of the effect of anxiety on learning
from different instructional methods. Tobias suggested that in-
formation processing aids would improve exam performance, since
anxiety interferes with retrieval of learning. We hypothesized
that students with high scores on a measure of test=anxiety
would derive the greatest benefit from retrieval a14e-blcause
they experience the greatest anxiety and presumably the most
interference.from anxiet.

Parallel studies were conducted at Hampton Institute and
The University of 'Michigan.

The-subjects were 160 students enrolled in the Psychology of
Aging course at The University of Richigan and 43 students in the
introductory psychology course-at Hampton Institute.

Early in the term theotudents completed the Test Attitude
Inventory (Spielberger, Gonzalez, Taylor, Anton, Algaze, & Rose,
1977) and 'measuresof personal and academic Locus,of Control of
Reinforcement selected from Rotter's.(1972) instrument. The .

course mid=term exam was 'split into two equivalent halves and
administered in two consecutive class sessions separated by 48
hours. During the first mid =term exam students were allowed to
use an information retrieval aid, a 5" x 8" card contening
their notes. Prior to both mid-term exams students completed
the Wbrry and Emotionality Questionnaire (Liebert & Morris, 1967)
and predicted their exam scores. Following the, first exam they
responded to a questionnaire regarding the use and helpfulness
of the notee`and again completed the personal and academic Locus
of Control measures. Exam scores were given to the research
team by the course Teaching Assistants.

For the analyses _student's were divided into quartiles (Low',
Moderately Low, Moderately High, and High Test Anxiety Groups),
for each of the two Worry Questionnaire measures. Students were
divided into Internal and External groups on the Locus of Control
measure. This was used in combination with the four Test.Anxiety
groups in the analyses of interactions.
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High test anxiety students did not differ'sighificanely from
other students in their relative performance on tests with and

without retrieval aids. Thus our basic hypothesid was not sup-.

ported. Surprisingly, students in the lowest quartile on the

"Worry" test anxiety items performed better on the mid-term test

with notes available than on the 'second mid-term test

Op-
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Fah'tasy ill-lay in Black Children

A

Research Team:, Vonnie McLoyd, Bonita Toler,
4

Betty Morrison

7 27..

This research _focuses on the development of fantasy play in'
black children'. Fantasy play involves the attributions to: persons,
objects, materials, or situations, properties which they dp not
actually possess. For example, a child who pretends that her doll
is hungry or tired is attributing Properties to the doll which the
latter does not actually possess. Similarly, a child who .pretends ,

that a block is a cigarette or a lollipop is attributing properties
to the block which the latter does not actually possess. The child,4__
thereby, "transforms" the doll into a Moal" person or the block
into a "real" cigarette or lollipop., Fantasy play, then,'can be
thought of as a conglomerate of various types of transformations.
NThe objective of thisresearch is to describe the development of
various types, of transformations in 72 2-1/2 to 5-1/2 year-old low-
and middle-income black children, as a function of age, sex, and
income level. In:. addition, ,,the relationship between age, sex, and
income differences, an maternal attitudes and practices regarding
fantasy play and(therdwironmental factors were explored. The sub-
jects were divided into groups of three children of the same sex,
age, and income levels, who were brought to a plaYrbom, equipped
with several attractive toys eor unstructured materials, for 30,
mJinutes,of.free-play on four .different occasions. In Michigan.
they'were covertly observed and videotaped through a one-way mirror,
while in Virginia they could observe the cameraperson. The predom-

-inant types of transformations used by, children during the free -play
session are ,identified, based on their recorded speech and related
behaviors. In addition, a randomly chosen subsample, of bothers--
equally,dilfided according to their childo's sex,_age, and income
level - -were interviewed about their attitudes and practices regard-
ing fantasy play and the child's home- eniionment. Also, the ;-

pupils; teachers, and their Aides responded to a pupil behavior
inventory which rated the children's conddct, motivation, dependency,
socio-emotional state, personal behavior, and fantasy play. At
present, the data from the videotapes are being transcribed, and
the data from the interviews and behavior inventories e been
coded and computerize d.

' The behavioral play measures for the tn-ree- childrin in each
triad for each transformation category will be summed and the triad
treated as a,unit: 2 (sex) x 2 (income) x 3°(age) analySes'of
variance wil4 be performed to examine the main and interaction ef-
fects of sex, income and age.

The relationship betweeh frequency and types of,transformations
and maternal attitudes and practice.and other environmental factors
will be assessed by correlational and multiple regression analyses.
In theses analyses, individual, rather than dyad,scores. will be used.

36

4

(-N



d
28.

The Effectiveness of a. Combination Treatment Approach on
Moderatel4j Anxious Students at a Predominantly Black College

Research Team: Roberta Morse, Patricia Gurin, James Papsdorf

The present study was desctgned to examine the effectiveness of
a combination of progressive ralaxation and rational emotive therapy
techniques on moderately a;kious students at a predominantly Black
College in the southeast.

Anxiety can be defined 'as a feeling of uneasiness, apprehension,,
fear, panicky sensations, muscle tightness, or tremor, etc. Bodily
symptoms includerestlessness, fidgeting, rapid movements, poor
concentration, shortness of breath, constrictiop in chest, headaches,
aikaches, pounding heart, fatigue, and ijsomnia.

Two subtypes of anxiety examined in this Study are state and
trait anxiety. State Anxiet'y (A-State) may be defined as an emo-
tional reaction that is characterized by subjective feelings of
tension, gprehension, nervousness, and worry, and by heightened
activity of the automatic nervous system, e.g. a .person who has
been attacked by a dog and who is usually calm and relaxed becomes
anxious when coonted by a dog. Trait Anxiety (A-Trait) refers
to relatively stable individual- differences in anxiety pron4ness,
e.g., a person who is usually tense is inclined to perceive a wide
range 's!pf situations as dangerous-or threatening and tends to re-
spond to such threats with A-State reactions.

The underlying theoretical basis for the present study lies in
the theories of Jos,qph Wolpe and Albert Ellis. According to Wolpe's
theory--:Progressive relaxation--relaxation and anxiety are incompat-
ible responses. It is impossible for a person to be relaxed and
anxious simultaneously. Visual imagery and progressive relaxation
are combine&in the systematic desensitization procedure. 'A hi-
erarchy of anxiety-provoking situations is constructed; and then,
while completely relaked; the client progressively visualizes him-
self/herielf in the situations, ranging from the least anxiety-
provoking situation to the most anxi'ety-provoking situation.

Accordineto'Elli& theory--Rational emotive theory - -a state
* ,of good mental health is viewed as being related to one's mairitain-

`ing rational thoughts. He recommends instructing anxious persons
in the techniqaes of thought-stopping andli the ABCDE approach to
rational thinking. 'In thought-stopping, one i instructed to re-
place an irrational thought with a rdore rational one by verbally
or non-verbally saying "stop." In the. ABCDE approach, the A rep-
resents the anxiety- provoking situation;'B means beliefs or thoughts;
C represents feelings; D means dispute; and E represents rational
alternative thoughts. The thoughts. underlying the feelings are
viewed as. contributing the most toward the person's being anxious.
Among techniques for decreasingnegatiTe- thoughts ire: thought=
stopping, employing thoughts opposite to the self-defeating ones,
internal punishment (foadsing'on -averse consequences).

.,t
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Appraidmately 300 undergraduates enrolled in the freshman level
health education and physicafeducation classes.at the college where
the data wetre gathered were administered the Spielber(ger State-Trait
Anxiety Inventory (STAI), Spielberger Test Anxiety Inventory (TAI),
an the Shorkey Whiteman Rational Behavior Inventory (RBI). Sub-
jects for this study were selected from this initial pool of stu-
dents. The criterion for inclusion in the study was a score of 40
or above on the STAI (moderately anxio!is range). Thirty-eight of
these moderately anxious students comprised the experimental or
treatment groups, while another 38 moderately anxious students made
up the control group. The anxiety scores were ranked and assigned
on,. alternating basis to the treatment groups and to the single
control group.

tach of the subjects had completed a sources of anxiety form.
Each one had been asked to -rank order the degree of anxiety which _

'each of several kinds of stress caused them. Two treatment groups
(homogeneous) included students who had indicated the same type of
anxiety. Oneg'oup was composed of students who ranked academic

4 anxiety (tests, responding in class, f'ealr of a particular subject,
lack of a goal in college, lack of concentration while studying,
fear of failure, lack of confidence in academic ability) highest
among five possible sources of anxiety; the other group was composed
of students who ranked interpersonal anxiety (same-sexed peers,
male-female relationships, professors, college administrators)
highest. The two other treatment groups (heterogeneous) were com-
prised of students who brought with them a variety of the types of
anxiety assessed'.

The students in the control group received no treatment at all,
while progressive' relaxation and rational emotive therapy tech- t
niques were used With the students in the treatment groups. In

the homogeneous groups the treatment content focused entirely on
the specific anxiety, while a diffusely - focused treatment approach
was used with the heterogeneous groups.

Analyses of variance and co-variance were performed to analyze"
the data. Results shaved that, when a combination of relaxation
and rational emotive therapy was used with the treatment subjects,
their levet of "state anxiety was lowered significantly more than
was that of the control subjects. Students who received treatment
which was foCused on a specific type of anxiety also benefited from (-I

this combination approach. After treatment, both homogeneous groups
exhibited lower trait anxiety.and less emotionality, as well as more
rational beliefs, when compared with control subjects and with sub-
jects who had received treatment in heterogeneous'groups. Thebre-
sults of this study .suggest that the effectiveness of relaxation-
rational emotive techniques for anxiety-reduction may depend on the
fdcus provided by the treatment. These techniques are more effec-
tive when the students share the same kind of anxiety; the therapist
can thug focus the treatment procedures on the specific anxiety, and
the students cal; learn from each others' expeniences, from their
homework, and frV the treatment sessions.

3.8
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Future research on test anxiety should include study-skills
training in the treatment package, and the number of treatment
sessions should be increased to span a minimum of six weeks? two
hours per week (one hollr per week of therapy and one hour per week
kDf study-skills training).

A

1.
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4
A The Nature and Implications of Compatibility in

Supervisory-Student Teacher Dyads

Research Team: William Morse, Ross Boone, Yevonne Smith, Amy Swan

The study dealt with the impact of the compatibility of student
teachers and their cooperating teachers upcn the students' concepts.
of classroom management and upon they students' self-concepts, anxi-
ety, satisfaction, and perception of progress; as well as upon the
interrelationships among student self-concept, teaching anxiety,
satisfaction on the part of both student and cooperating teacher,
and learning (progress as perceived by both student and cooperating
teacher).

The compatibility betwe 'student teachers and cooperating
teachers has been divided into two important'and relatively indepen-
dent parts: (1) the professional relationship and (2) the personal
relationship.

The professional relationship involves how the participant;
relates to his/her student o' supervisor as a colleague in sharing
ideas and cooperating in the classroOm. Style of teaching and
classroom management can also affect the quality of the professional
relationship.

The personal relationship di'Vension of the study includes
ratings of participant's ease, of communication, openness, and
general feelings of relaxation with his/her colleague.

Because what people say,sand what they-really think may be very
different, the personal and professional relationship dimensions
have been further divided into (a) direct and (b) indirect measures.

la. & 2a. Direct Evaluations- -The direct measure of both the per-
sonal and professional relationship is designed to in-
di to how the students and the supervisors feel publicly

07 aboht their experience. This could also be termed the
ego level or overt attitude/ A

lb. 2b. Indirect Evaluations- -The indirect measure is designed
to indicate deeper feelings about the relationship- -
private feelings. This could be called a projective
or covert measure of attitudes.

The development of teaching competencies is an ifnportant goal
of the student teaching experience. These competencies include the
ability to individualize; evaluate performance, manage a class,
communicate, plan lessons, and organize activities as well as to
develop self - confidence and a personal style of teaching.
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a

Dimensions which stand to directly influence the individual's
(1) reaction to various conditions of compatibility, (2) how much
influence the level of class difficulty would have, and (3) eventual
outcomes' are: self-concept (personal competericy and yarmth), anxi-
ety specific to student teaching, and teaching competency.

The.Broveiman Self- Concept Scale was administered to the stu-
dent teachers to obtain scores for their feelings of self-confidence
and warmth. The self-confidence scale deals with d general feeling
of competence.. It is not specific to teaching. The warmth scale
indicates the individual's awareness andConcern about friendships
as well as feelings about his or her social nature.

The Teaching'Anxiety Scale was administered to the students.
FrecNency of anxiety in three areas related to teaching were rated:
being evaluated, maintaining discipline, and teaching effectively.

"Students and their supervisors were asked to rate the students'
improvement and final level of competence. They were also asked to
rate their overall satisfaction with the student teaching experience
and to rate the level of learning and the degree to which the su-
pe'rvi,or was a model for the student. These ratings were used in-
stead of final grades to measure satisfaction because grading stan-
dards vary widep among ,supervisors.

4.1
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Academic Curriculum and Clinical Practicum -- Problems and
Proposed SolutionsJn the Department of Communication

Disorders -- Hampton Institute

Research Team: Deagelia M. Pena, Doris S:Jarvis, Ella M. Bowen

The study was prompted by an increasing awareness of the prob-
lems arising in a program where practical training in a clinical
environment was an essential component of the program--Speech and
Audiology in the Department of Speech Correction at Hampton In-
stitute, Hampton, Virginia. The approach used was first, to
understand the problems as perceived by the college supervisors,
the supervising clinicians, and the student clinicians by placing
the problems in perspective - -each in relation with the others, as
well as with the personal characteristics and attitudes of the
persons involved; and, second, to draw ices which might lead
to solutions of those problems.

In 1970, during an organizatiorial meeting of the Council of
College and University Supervisors of Practicum in the Schools,
the general consensus was: 1) the school practicum is a vital
part of programs that train students to become speech pathologists,
2) there are probleMs in school practicum which have received
little attention in most training programs; and 3) there has been
little or no attempt to solve these problems.

In the present study, a list of que,stions was formulated to
provide a guide in designing the research and analysis of data.

1) What are the problems as. perceived by the students? by*
their college supervisors? by the supervising clinicians?

2) Are the perceptionS of the practicum and its problems by
the three groups similar or different?

0 3) How do similarities and/or differences in perceptions
relate to perceived'pr9blems?

4) Are,thereEttitudes and c.haracteristics that related signif-
icantly to the, problems? and to prospective solutions?

5) Would the process of collecting information facilitate
cooperation in resQlving concerns?

6) What are the three most .serious problems stated by the
respondents?

7) What are the most likely. effective solutions-as inferred
from data?

r.
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This study is investigatory, focusing on problems to be solved

and on solutions offered by respondents., Data were gathered from

each group: students, clinicians, and college supervisors.

Two problems stand out as the most serious: (1) lack of op-
portunity for application and(2) lack of necessary s10.11s. /r .63%

Solutions were narrowed down to two categories - -more opportu-

nity for application (rated highest from clinicians' and students'
responses) and change in practicumband supervisory practices
(rated highest from clinicians' and supervisors' responses).

It was suggested that solutions to problems might be more
effectively sought by being aware not only of different percep-
tions of problems and solutions, but also, of varying expectations .

of self and of a significant other. Data on expectations of self
and others were collected from the three groups (students, su
pe'vising clinicians, and college supervisors), as;werepdata on
student skills (entry and exit skills) and student charlcteristics
(rigidity, concern for status, internality-externality).

Responses to questions on expectations of self indicated that

supervisors and clinicians expected similar things of themselves:

to serve and teach students.

All three .groups of respondents expected the clinicians to
direct students, to serve as models, 'to help in planning and
formulating,qoals, and to develop student skills:- The clinicians

also perceived correctly that students expected this set of behav-

iors from them.

,Consensus was lacking among the three groups in'their expecta-

tions of tie college supervisors. The students (91% of responses)
indicated that they expected a high degree of direction from their

college supervisors. The college supervisors (83% of responses)
indicated that'they-saw the clinicians as viewing the role of the

supervisor as separate and independent from that of the clinician,

reflecting little need 'or interaction. On ,the other hand, the

clinicians perceived a need for interaction between themselves and

the college supervisors and, to some extent, interaction among all

three groilps (40 + 16 = 56% of responses), at the same time'rec-

ognizing the independence and separateness expressed by the college

supervisors (24%)..

Problems associated with the Speech Pathology Program indicated

'that competency-based education kCBE) might be utilized as an ap-

proach to themajor problems, for instance, by converting the Speech

Pathology Program at Hampton to CBE.

Competency-based education has been,deftned as a systematically

designed educational approach which typically_Idomphasizes the follow-

ing characteristics: (1).prespecified public competencies or program

goals, (2) prespcified public performance objectives, (3) actual

competency demohstration[(4) detailed assessment of entering and.
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exiting behavior, (5) learning activities in a variety of modes
offering options to students.

The obj.eqtiveS of CBE are usual,ly'Achieved by identifying and
demonstrating skills, knowledges, and attitudes in three domains:

Affective domain--Objectives which describe change in 4

interest, attitudes, values, and the development of
appreciations and adequate adjustment.

Cognitive domain.;-Objectives which deal with the recall'
or recognition of knowledge and the development of
intellectual abilities and sk114.

Psychomotor domainCompetency objec'tives which include
general but observable skills. Demonstfttion at
'prespecified level; the ability to fulfill a job
or'responsibility.

Based on the major problems identified by students, supervising
clinicians, and college supervisors involved in the Speech Pathology .

Program at Hampton, it becomes evident that the instructional system
of the Speech Pathology Program has not adhered to the basic con-
cepts of CBE, e.g., students and supervising clin/cians agree that
there is not ample opportunity for practical experiences prior to
their practicum experience. However, students are adequately pre-
pared in theory. Perhapt., if a task analysis had been conducted;
competencies dealing with actual performance of theory learned in

class would have been :identified.

If a truly CBE approach were to be follOwed, all goals, per-

formance objectives, and expectations would be predetermined and
public. In otherwords, students would be notified upon entering
the program of just what is expected of them. Special attention
should be given to this approach by those persons responsible for
improving the Speech Pathology Program at Hampton Institute.

04,
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Measurements of Indicators of Needs, Use, and Dissemination
of Health Information Among Older Black Americans:

Conceptual and Methodological Problems

Research Team: Gaynell Walker-Burt, Carolyn Hagey, Gerald..6urin

The purpose of this project was to obtain baseline data on the
needs for health information and,on psychosocial factors influencing
the use and dissemination of health information. Specifically, this
project identified indicators which health educators can use in plah-
ning, implementing and evaluating health information activities. -

This project investigated the following indicators:, (1) health
, status, (Z) health behavior and beliefs, (3),use of health informa-
tional services, (4) psychosocial issues influencing black elderly
behavior: attitudeS toward death and dying, coping behNiors and
life satisfaction.

As the elderly poi411ation becomes increasingly larger it is
only conceivable that they will comprise a greater portion of those
individuals seeking health services. In order to,provide the kind
of educational information essential for assisting the black elderly
to achieve optimum levels of functioning,-more emphasis needs to be
placed on the collection,and dissemination of relevant information.
Information regardin health status., coping behavior and life sat-
isfaction is essenti to educators who are concerned with improving
the quality of life amon all older Americans.

Since- the main objective of this project was to obtain baseline
data for a larger study and to pretest the research instrument, 30
attempt was made to achieve a probability sample. Data were col-
lected on 120 black elderly (ages 65 years and older). Sixty of
the elderly resided in Hampton and Newport News, Virginia, both
small cities with populations less than 120,000. The remaining
sixty older black" Americans were residents of Ann Arbor and Ypsilanti,
Michigan, two cosmopolitan university cities. Subjects within each
sample attended senior citizens' centers located in their respective
cities on a regular basig' for purposes of obtaining nutritional
meals and participating in planned recreationAl and educational
activities.

This report highlights the preliminary analysis of two major
areas in this study: Dissemination of health information and psycho-
social issues. All other data are in the process of being analyzed.

Prelimina'ry analysis revealed a general trend for older blakk
Americans to obtain health information from three primary sourde41
senior citipn centers (86%),,television (63%), and frieRds (53%).',/
Since the sample was primarily drawn from centers catering to the
needs Of the elderly, the high percentage of respondents indicating
that they received health information from these centers may be
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somewhat1isleading with respect to primary health information
resources Used by the general population of Black elderly.

Preliminary analysis of the data also revealed a general trend
of black elderly to have positive attitudes toward death and dying
(52-86% of responses to Death and Dying Inventory were positive).
However, 42% of the subjects made negative statements in response
to the open-ended questions.

When coping behaviors of the respondents were examined,it
was found that 85% of them employed coping behaviors such as "faced
problems squarely" and did something about the problems, 62% talked
to- friends or relatives, and 90% used prayer. In addition, 76% of
the respondents are relatively satisfi,ed with their lives.

.. /
..-

These preliminary findings suggest that direct questioning is
a valid way to measure these issues. )

)46
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Chapter VI

Impact of the Hampton-Michigan Project

at Hampton Institute

(

38

This section of the report reflects the views of the Hampton
Coordinator relative to the impact that the projeCt had at Hampton
Institute. Both the institutional impact-and the impact on-the
nine participating faculty members will be addressed.

,
...

An essential purpose of Hampton pairing with The University of .

Michigan to implement this experimental program fyr training minority
and women researchers was motivated by the need teincrease the in-
volvement of Hampton Institute faculty members.in the,00nduct of

_ research and related activities. At Hampton Institute, it is gen-
erally recognized that research had a se(condary or tertiary role ,it

when compared with teaching and service ctivities.1 The involvement
of faculty members in R & D activities has not clearly baeh a part
of the reward structure at the institution. Hence, the Hampton- '

Michigan Project for training minority and women researchers con-
stituted an attempt to do 'something to increase such ).nvslvement.
The impact at Hampton Institute. has been at two./eme s: at the
institutional level and at the individual level. A the institu- .

tional level, the involvement of faculty members {n this new and
experimental program has functionedfas a catalyst!tAd has subse-
quently focused considerably more attention on research prospects 1/4

on the part of Hampton InStitute's administration. --It Was antic -,
ipated that Hampton participants would become motivated to seek
other sources of funding as a 4esult of their.'involVement in this. - i-

endeavor. To some extent this has indeed been accomplished by' ,

several of the Hampton participants. , .

,
At the institutional level, the activities of the.faculty

research committee have been significantly influenced Vy both
Dr. Ronald Braithwaite and Dr. Linda Petty, who served as secretary
and chairperson of the Faculty Research Committee during the life
of the Hampton-Michigan Project, The joint occurrence of this
funded project and the leadership role' played by these two persons
on the Faculty Research Committee has functioned to improve the
internal management activities of the Faculty Research Comffitt6e.
Specifically, many of the ideas that were dnfOrmally collected.' .
from both Hampton and University of Michigan' participants regaioUng
trends-in research and the implementation of research and develop-

1 ment activitiestat the higher education level have indlrectiy as-
.

sisted the committee. & f4 ,
A. #

Secondly, this project has drawn the attention of tht personnel
within the development office and has resulted in their staff becom-
ing more cognizant 'and aware of faculty interest in research. op- *

portunities.,Specifically, a4 a relit of this proj,ect;,Mrs..eJoVce
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Taylor Hampton Institute's federal relations officer, has inten-
sified her dissemination of research opportunities not only to the
Hampton faculty participating in, this experimental program but also
to other faculty members Who have.expressed an interest in research.
Hence, the dissemination activities of the development office have

/Among

with the inception of the Hampton-Michigan Project.
/Among the nine Hampton participants, 'five have been funded by var-
ious sources to turther conduct R & D activities. These sources
of funding will be individually described in the following section
that profiles each of the Hampton faculty members.

At the institutional level this project has stimulated an in-
creasedawareness regarding constraints to the conduct of research.
Specifically, the lack of "released time",,given the heavy teaching
load at Hampton, was a problem and created time constraints, and
limitati.ons. Furthermore, the project has created-an atmosphere
whi.941 suggests that all research need not be funded and that small
pilo't,:studies can be conducted with limited resources.

In general, the overall impact at the institutional level has
served to increase the awareness of faculty members of the importance
and viability of engaging in some research activities. On May li and
12, 1979, Hampton Institute co-sponsored, along with four other.
Virginia-based institutions, the second regional conference of
Division G -- Social Context of Education of the American Educational
Research Associatipn. This conference was a*major undertaking for
Hampteon Institute. The focus of the conference was on Pluralism in
the American Society and Education: New Directions, dedicated and
a tribute to the late Dr. Margaret Mead, a world renowned anthi.'opol-

ogist amd researcher. During this conference more than ninety
papqrs were delivered dealing with multi,- cultural aspects of multi-
.cultural education,« pluralism, and planned change in education..
Additionally, Dr. Carolyn Cooper chaired a presentation symposium'
which included six of the Hampton-Michigan project teams presenting
preliminary conceptualizations of their research designs. Both the
program'and the program abstracts are included in the appendix of
this'report. Finally, at the institutional level it is important
te.note that the Vice President for Academic Affairs at Hampton
Institute has begun the planning process for the development of a
Research and Development Center. While no causal link to our proj-
ect is, implied, the timing of this new area' of focus for amptoh
Institute and the presence of the Hamptqn-Michigan project are
mutually reinforcing.

IMPACT ON PARTICIPANTS
4

Dr. Linda Petty

Dr. Linda Petty joine4 the project with an interest in devel-
,opihg knowledge about cognitive style literature. The project has
enabled Linda to more effectively collaborate with faculty members
at Hampton on research projects of interest. .Drs. Petty and
Braithwaite have collaborated in'developing an evaluation system
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for training in stress management skills. A proposal was developed
and submitted to the Commonwealth of Virginia Community ServiceS
Continuing Education Program at theUniversity of Virginia. A total

\project cost of $20,315.00 was fUnded,and this twelve-month project
officially began on May 1, 1980. Asa result of the Hampton-Michigan.,
Project, Linda has been able to effectively establish links with
other professionals interested in doing psychological resew h.

Secondly, during the Hampton-Michigan project Linda Iservedoas both

secretary and chairperson of the Faculty Research Committee at
Hampton Institute. In this role, she waglable to integrate soltggf

the ideas which surfaced through involvement in the-Hampton-Michigan

Project. During the 1979-80 academic year, Dr. Petty received tenure

114 the Department of Psychology.

,Finally, Dr. Petty has strengthened her quantitative skills

through enrollment in a survey research course at The University of

Michigan (Summer 1979). -

'Dr. Patrick Lewis

Der. Patrick Lewis' previous ..n.Volvement in research activities

has been.primarilyyith historical research projects. The Hampton-

46higan Project has enabled him to sharpen the focus of his research
interest and, consequently, he has expressed interest in devel6ping

other related research projects. Dr. Lewis' involvement has been

affected in two ways: (1) H e received a grant from the Faculty
Research Committee in the amount of $1,095.00 ta augument his in-

volvement with the Hampton-Michigan Project. With the grant frOm

the Faculty Research Committee, he received support to conduct
research in Jamaica along with his colleagues from ,The University -t

of Michigan. (2) Dr. Lewis has applied for-and received a sabbatical

for the 1980-81 academic year, at which time he Will further his
research interest and the study of Social and Economic Implications
of Teacher Training in Jamaica, British West Indies. Dr. Lewis was

awarded the Mary'' F. Lineback distinEuished faculty teaching award

-in June 1979. He received tenure during the 1980 academic year,

Mr% Ross Boone °

Mr-. Boone came to the prOject with a research interest in doing
comparative studies on the effect of terminal performance. objectives

on student achievement in the instruction of science for teachers.

MiaBoone's interest and involvement has had a significant impact
onigis allocation o1 time to research activities. Specifically,

after a period of procrastination, Mr. Boone has completed his-

course work for the doctoral. degree and has collected data for com-

pleting his dissertation. His involvement with this project has

made a positive impact on Mr. Boone, and he now is in the final stages

of writing his dissertation at the University of Virginia. Secondly, _

Mr. Boone's involvement-in the projeft has facilitated his acquisi-

tion of a new position as assistant to .the Dean of the School of

Education at Old Dominion University, Norfolk, Virginia.
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Mrs. Shirley Sherman

Mrs. Sherman's involvement ir the project h s'stimulated her
. to focus more sharply on the ponceptUaliation o her research

interest for the doctoral degree. Currently, s e is a doctOral
student at the University of Virginia and has c mpleted all course
work. Her involvement with the Hampton-Michigan Projett hasas-
sisted her in imprdving her quantitative skills and _knowledge of
statistics. During the summer of 1979 she greatly benefited from
a research and statistics course.

Mrs. Sherman expressed strong interest'in urt4er involvement
with research and plans to submit a proposal to the dulty Research
Committee for funding.

Mrs. Bonita Toler r-

Mrs. Toler joined the project with relatively limited expe-
rience in research. However, as a classroom teacher 'at the Hampton,
Non- Graded Laboratory School, she was able to collaborate with The
4University of Mic4igan team members and design a study dealing with
play and fantasV%in young children. Mrs. Toler was unable to spend
the, entire project period as a participant, since she became married
and ctft Hamptob for,Germany_with her husband. Bonita Toler re-
ceied-a $1,500:00 grallt from-the-Faculty Research Cominittee to
augment he,r4ihvOlvement wit4 the Hampton-Michigan project.

Dr., earolyn-Hagert,

Dr. Hagey joined the project witfi an interest in conducting'
'research on the elderly,^,She:had expresSed strong interest in
research activities, and the Hampton-Michigan Project provideld a
vehicle for doing research. During her involvement with the pro:: -
ect, She received a Faculty Research Grant to augment and support
a related research project: She has participate; in several pro-
fessional meetings at wVich she presented preliminary results of
}ter research in gerontology. She received a special fellowship to
attend a summer workshop at the Institute for Social Research --
The University of Michigan.Her involvemen; in this course enabled
her to obtain a special certificate'iri gerontology from The Univer-
sity of Michigan/Wayne State tniversity Gerontology Program. Dr.

Hagey's knowledge. of computeg programming and sampling techniques
has been improved substantially. She is an extremely ambitious
person and has now accepted employment with the-Veterans Administra-
tion as a Speech Pathologist in qichmond, Virginia. Furthermore,
--Dr--Hagey has collaborated with her department chairman; Dr. Robert
Screen, in the design of atrainirig program for undergraduate stu-

dents. This pro-ject was runded by the Bureau of Education for the
Handicapped at $1,0,000.00 over three years. Dr. Hagey was prin-
cipally responsible for'dra-fting the evaluation section of the
proposal.
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Dr. Roberta Morse
0

Dr. Morse joined the project with an interest in doing search

in stress and anxiety. She has been substantially influenced by
her involvement in this project and has consequently had increased
opportuney to interact with more of her colleagues at Hampton.
Such interaction has assisted her in her personal growth and self-
confidence for engaging in research.

Dr. Morse has presented two papers at professional conferences
regarding her research; she has also served as a reviewer for a

recent publication in pSychology. Dr. Morse has expre4ped, as a
result of this project, strong interest in research and has con-
sequently applied for and oreceived a Rockefeller Foundation Post-
doctoral Research Award for the 1980-81 academic year. She will
conduct mental health research at the Institute for Urban Affairs
and Research at Howard University during the 1980-81 academic year.
Additionally, Dr.,Morse did re -ceive during the 1979-80 academic
year a $735.00 award from the Faculty Research Committee to augment
her research with the Hampton- Michigan Project.

_

Mrs. Doris Jarvis

Mrs., Jarvis Joined the project wraith a,relativerii'limited back-

ground in social science research. She has collaborated with an-

other colleague in the Department of Communication Disorders, and

they have submitted a propoAal which was funded by the Faculty
Research Committee. She will study problem solving techniques,
coping dcills and achievement motivation among college students.
-Mrs: Jarvis also enrolled in course work at The University 'of

Michigan during the summer of1979. A,s a result, her skills in
research design and statistics have i proved substantially.

Mattie Pleasants

Mattie Pleasants came to the project as a doctoral candidate
who had completed all of her course work and was in the process of
collecting data for her dissertatlapn. She expressed strong interest

in having an outlet to enhance her research skills, specifically,,

in the area of quantitative analysis: Her research involved the
use of a case study methodology, and she was interested in comparing

-her data base with a national sample which had been collected by
the Institute for Social Research, The University Qf Michigan.

The research' focused specifically.on-friendship and kinship activ-

ities and social networks used by elderly subjects. During the

summer of 1979, Mattie enrolled_ in two research-oriented courses
at The University of Michigan. Currently, Ms. Pleasants has resigned

from Hampton Institute and will return tb Massachusetts to complete

the dissertation. Also, she has accepted a,position at Wellsleg

College in Maisachusetts.
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Chapter VII

Program Evaluation

43.

The evaluation of the Joint Hampton-Michigan Programyill focus
on evidence of whether or not the Program was able to meet its stated
goals. No statistical analyses will be preiented, since there were
only 15 junior participants. Hence the presptation will be pri.
marily descriptive. In addition, the discussion of the effective-,
ness of the three different types of teams will be presented in casestudy form.

5 Lr
This chapter is organized into five sections. The firsts section

summarizes the Program objectives, describes the evaluation instru-
ments used, and provides some information about the Program partic-
ipants. The second section examines the general structure of,the
Program--types of teats; time framer, budget, constraints- -and how
this could be changed to better meet the needs of the iorticipants.
The third section examines each of the individual ,Program goals and
the evidence indicating whether or not these objectives were met.,
The fourth section describes the three types of teams and how well
each team was ableto meet t e team goals and individual goals of
the participants. The fina section addresses the Issue of whether
or not the team members hav increased their partig.ipation in educa-
tional research.

Program Goals, Evaluation Measures, and Participants t
The goals of the'Joint Hampton-Miq0.gan PrOgram as stated in

the proposal were:,:p 1

1. To provide research training and collaborative support
for the research,efforts of the junior participants (nine
memberS of the Hampton Institute Faculty, three junior
members of The University of Michigak faccty, and three

0 graduate students at The University of Michigan)
.

2. To sensitize members of the faculty of The University of
Michigan to the training needs of minority students pre-
paring for careers in Black Colleges and other primarily
undergraduate colleges.

.

3. To ensure that the participants' views are considered in,
the operation of the Program.

4. To assist the participants in identifying opportunities
for employment, adyancement, and future funding for the
research.

A,

5. To p.vg3uce useful research results reflecting the contribu-
tions and concerns of minority and women participantet,,

6. To investigate the effectiveness of three different research
training moals.
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Evaluation Instruments
146

/'
The original deSAign for the evaluation of this Program Called

for five different interviews with each of the participants during
the eighteen-month period of the Program. Scheduling problems and
time constraints of the participants and staff members made this
plan unrea istic. Therefore questionnaires and other instruments
were used n place of some of the interviews.

Each of the instruments is described below. Copies of the
instruments can be found in Appendix B.

1 Initial Questionnaire: After being selected for the Program
and before the initial Program meeting in December, each partic-
ipant filled out a questionnaire designed to determine what type
of research training the participants had, what they felt their
trainipg_needs were, what their goals for the Program were, and
what they /perceived to be the barriers or constraints in their
present situation which were preventing them from 'engaging in
research activities.

2. Participant Logs: Each junior participant was asked to keep a
log of his/her project activities. Participants were also asked
to record critical incidents in these lois; they were to describe
any situations which the felt had an impact on the project in
terms of facilitation orlandrance. It should be noted here that
many participants disliked keeping a log and found it to be one
more task impinging on their research time. In addition ,,eta,

participants actually recorded any critical incidents. gs
tended to take the form of a month-by-month summary of 'thck m%o.

research activities.

3. 'Semantic Differential: A semantic differential was administered
to all participants at the conclusion of our initial meeting in
December, 1978. The concepts evaluated included "research",
"your ability to conduct research", and "the Joint Hampton-
Michigan Program". Thirty-six adjective pairs were selected
primarily from the evaluative domain (Osgood, Suci, & Tannenbaum,
1957) to be used in the instrument. This instrument was admin-
istered to the junior participants for a second time in June of
1979, at the beginning' of the summed session. Finally, all partic-
ipants again filled out the instrument in the spring of 1980 ,

(third administration for junior 4$1..aicipants; second admini-stra-
tion for senior participants). Unfortunately aome of the 180
semantic differentials from the Hampton participgntS were 4-
parently lost in the mail. However, complete data were obtains
in June 1979\ when all of the participants were in Ann Arbor:
This instrument was wed to measure any change in the attitikdes
of the participants during 'tkii time of the Program.

4. Goal Attainment: (Kiresuk and Sherman, la68)
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At our .initial meeting in December, each team was asked to spec-
ify three goals for its project in addition to planningland
designing their study. For each of these goals, the team spec-
ified five degrees of attainment ranging from the "most unfa-
vorable outcome thought 'likely" to the "best anticipated success
thought likely." These levels of attainment were specified in
behavioral" terms. For example, several teams indicated-schol-
arly publications as a team goal. In this,rcase the most unfa-
vorable outcome might be no publications at all, while the-best
anticipated success miglit be two articles accepted for publica-
tion in juried journals. These team goals were typed and re-c

--N,
turned to each" participant in April 1980 ate the conclusion of
the Program. Each partic.ipant was asked to circle the level
of attainment achieved by the team for each goal. In addition
to the goal attainment instructions, copies of the individual
team goals can be found in Appendix A.

5. Time Distribution Sheets: For the three semesters covered by
the Program (fall 1978, winter 1,979, fall 1979), junior partic-
ipants were asked to fill in a time distribution sheet. On
this sheet, the participants were asked to indicate the approx- '4
imate number of hours per week they devoted to activities such
as teaching, counseling, administration,..research, and public

',vice.vice. This instrument was used to determine .if there was any
ch ge in the proportion of time devoted to research activities
du

a.
ing the course of the Program.

6. Interviews: All of the,participants were interviewed during
the spring of 1979. The questions asked were designed to assess
whether or not the Program was meeting the expectations and needs
of the participants, how the participants viewed the work of
their team, and what they liked and disliked about the structure
ibf,the Program.

7. Final Questionnaire: A final questionnaire was sent to all -

junior participants in February 1980. Participants were asked
about any contacts they had made as a result of the Program
which rhight be useful to them in terms of future career goals
and/or research endeavors, how much input they had to their
project, and whether or not they had acquired any new skills
as a result of the Program.

2
Of-the evaluation instruments used for thi ogAm, the most

useful was the Participant Interview. The inte provides a .

situation in which the participant can interject -ul comments
not directly relevant to the question asked, but- seful to the eval-
uation of the Program. In addition, the interviewer can ensure ..
that each question is understood and can elicit elaborations of
responses -whideh are not clear. The difficulty with the interview
is that it requires a great deal of staff time not only to conduct _
the interviews but also to transcribe the tapes of the interviews.
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Questionnaires were most xzeful for_elicitin,g short answers
Participants arenot likely to invest a lot of time in writing
elaborate respons.e.s. The questions need to be clearly worded to
ensure that the participants will understand the point of the
question. Vague questiions are likely- to elicit ,vague responses.
Hence,-4questionnirq'seem most appropriate for addressing very
specific issues. In additionAit should be noted that participants
appear to be more willing to fill out auestionnaires at the begin-
ning ,of a Program than at its end.

The usefulness of the participant log5 is questionable. Par-
ticipants resented having to keep a log, and several of the Program
participants did not keep one. Furthermore, among those who did
keep a"log, very few noted any critical incidents Which they felt
were particularly important for the success of their project. In
general the.logs were chronicles of the team's research activities.
The logs,do provide a useful reference for non team members who
are interested in finding out exactly what the team did. 'However,
it is not clear if thiscutcomelis worth the annoyance of the partic-
ipants'who resented keeping the log.

The time, distribution sheets provided a useful means of getting
a glimpse of the participants' profAsiinal activities. In addition,
the -instrument, takes only a few minutes to complete. The major dif-
ficulty in using this instrument concerns its reliability. However,
since only the total amount of time in each gross category was exam-

-,ined rather than specific activities within a category, it is expect-
ed that the results are fairly reliable.

The"semantic differential was of limited usefulnesP in the Pro-
gram. The participants in the Program started with very high ratings,
so o-that there was,littO room for change. The use of 36 adjective
pairs is not-recommend dd for future studies. PArticiPants tend to
find the task quite tedious, and the reliabtlkty of their responses
beomes questionable. It would be 'better to select a small subs t
of 10 or 15 relevant adjective pairs. Irrelevant adjective pai
such as High-Low, are3ikely-ba--eliditneutral responses which a e
not, informative. Another;roblem with using the semantic differential
concerns -statistiCal analysis. Nonparametric tests are recommended
for-this, instrument. Such tests are likely to possess low power
with a'small sample size.

Finally', the Goal Attainment Scale appears to be a promising
add useful instrument for evaluating programs of this type. There
are some problems with using thi's instrument which can be overcome
by careful,instruction and supervision. Some of.the participants
did not clearly understand the task from the instructions which
were given.' A major problem concerned defining the levels of at-
tainment along a sipgle dimension. For example,`..C.zr one go41 the
expected level of success might involve the completion of the dis-
sertation, while a higher level of attainment for the same goal
might involve the participants' gaining knowledge regarding the
research problem. In ti-ris way, the higher leve-is of attainment (team
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knowledge) does not necessarily me n the team has accomplished the
lower levels of attainment (e.g., ompletinNhe dissertation).
It is important to have the parti ipants describe the levels of
attainment in such a way that, if a particular level is attained,
all lower levels will have been achieved or surpassed.

The second problem in using the Goal Attainment Scale concerns
having the participants set realistic goalsand levels of 7
ment. In some cases, the goal that a team listed as the "most un=
favorable outcome thought likely" (level 1) should perhaps have
been listed a he "expected level of success" (level 3),.: For
example, in e year it is somewhat unrealistic to expect to have
enough time o design and conduc,t an elaborate study and to be able'
to finish t e analysis andsIbmit an article for publication. For
one team c ducting such a study the expected level of success was
completion of three articles --which seems a bit unrealistic% By
examining the goals that were attained, it appears that the partic-'
ipants were most realistic in setting goals concerning training
(e.g., learning about multivariate statistical techniques) and data
*collect The most unrealistic expectations of attainment were
set for g is concerning pUblications, proposals, and conference
presentations. In general, iT these problems can be overcome by

"more careful instruction,'the Goal Attainment Scale, should provide
a useful means of ensuring that the needs of the participants are
recognized and that the Program meets, these needs.

The Participants

The initial questionnaire and participant interviews provided
information concerning the entry level skills and work situations
,of the participants. The three groups of junior participants--
Michigan graduate students, Michigan junior faculty, and Hampton
junior faculty--will-be described separately.

Michigan Graduate Students. Each of the graudate Sudents in the
Program was working at a job within the University. One student
was a faculty member from the School of Nursing who \gas on leave
to finish her dissertation. The second graduate student was em-
ployed as the Assistant Director of the Coalition for the Use of
Learning Skills. The third graduate student was a graduate assist-
ant in the Physical Education Department extensively involved in
student teacher supervision and the teaching.cf departmental courses.
All three graduate students were at the dissertation level and had
had courses in Statistics, research design, and research methods.
Two of the three graduate students had minimal experience working
on research projects; while the third graduate student had conducted
several surveys. Each graduate student hoped to finish his/her
dissertation with the help of the Program and to learn more about
the process of conducting research.

The graduate students mentioned several barriers facing their
present research efforts. These barriers included lack of time,
little peer support andinvolvement, and financial constraints. All
three graduate students' felt that research was expected and supported
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in their work'settin"gs. If they could'design their own jobs, they
prefer to spend 40-50%,of their time on research, witkthe

.rest of their time devoted to teaching or administration. nuring
00 'the fall term 1978, the graduate students spent an average of 51.33

hours per week'in work-related activities -of which an average of
24.3% was seer:Con research activities.

Michi_gxi Junior Faculty Members. Of the three Michigan junior
faculty members, one was from Education, one from Psychology and
one from Nursing. Two of these junior faculty members had Ph.D.
degrees, while the third had anEr.D. Each had taken graduate
courses in research design and analysis and had experience in
working On several different research projects. The major project
goal mentioned by these. junior faculty members was to complete a
collaborative research project. The barriers impeding their own
research efforts in their work setting involved lack Of time'"and
lack of support from other faculty members. These junior faculty
members indicated that research was an important part of their
jobs'and essential to,promotion. Given the opportunity to design
their Own jobs, two of these faculty members would spend 50% of
their time on research,while the third faculty member would spend
70% of her time on research. In describing their work activities
during the fall term 197t;-, these faculty members reported an av-
erage'of approximately 55 hours per week spent on work activities, ,

of which about 43.5% was devoted to research and about 16.5% tb
teaching.

Hampton Junior Faculty Members. Four of the nine Hampton junior
faculty,-members had Ph.D. degrees. They,had taken several graduate
.research Bourses and hp.d been involved in several research projects
in addition to theirsissertations. One of-the five other faculty'''
members had-had no course work in research methods. All had com-
pleted a master's thesis. Two of the five faculty members with
M.4 degrees tad been involved in several research projects,while
two others had taken part several applied studies. In general,
the %pals of the Hampton fadulty members included: enhancing
their research skills, completing aspecifiC project, and publishing
the results of theirg4Q,ject- The perceived barriers to the research
efforts of the Hamptone-faculty included not enough time (many of -

these faculty members teach four courses in additionO serving on
committees and counseling students), lack of financial support, and.
lack of facilities. In general, the Interviews with ilampton faculty
members revealed that teaching is the top priority at Hampton In-
stitute. A substantial research program is not expected of f
members,-- ,since they do not have enough, time tO participate such
activities. However, all,iof the participants felt that there should
to more Support for conducing research at Hampton. Given the Op-
portunity to design their own jobs, seven of the nine faculty members
stated that ey wouldl like to spend 50% or more of their time on .

1,
Note: Only two of these junior faculty members turned in time
distirubtion sheets for thefall term 1978.
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re ,arch. As characterized by the time distribution sheets for
fad11 1978, Hampton fatty members spend an average of 66.5 hours
per week on work activities of which 43.67%of the time is spent on
teaching functions and about 11.44% on research.

Hence the Hampton-faculty members work more hours per week
than do the Michigan faculty members, and the bulk of their time
is spent bn teaching, administration, or committee work. Hampton
faculty members would like to engage in more research'actiities,
but there is no time andm pressure to dot so. Although Michigan
junior faculty members do not have,as muck time .pressure as do/ the
Hampton faculty, they face the pressUre o "publish or perish.'
Hence, in designing a research project there is much more pre sure
to make sure that the results will be p-ublishable. It is qu te
possible that this pressure may lead to more conservative re earth
endeavors on the part of junior faculty members at research in-
stitutions.

One final note of interestNerning the entry level skills
and needs of the participants is that, although almost all of the
participants had had numerous graduate courses in research design
and statistics, 13 out of the 15 junior participants felt that
they, needed more training in this area.

Evaluation of the Structure of the Program

The proposal for.this Program suggested that the teams work on
secondary data analysis or replications of studies already completed
at The University of Michigan. These types of projects were sug-
gested as most appropriate because of the short,time frame of the
Program, and because such projects would not b.e as expensiye as full
scale projects. However, eight of the tea chose to develop
original res arch projects requiring the co ction of data. This
resulted in rogram pressur s on_ time and budgeting. There, wa.A
barely enough time to plan the studies before it was necessary o

begin collet g data. Un ortlinately, in a few cases, this resulted
in the Hampton participant not playing a very active role in the

planning phase. At least three of the junior participants
and two senior participants felt that they needed More time in the
beginning to plan the study together. If future programs o; this
type are to involve the development of new research projects, it
would be better to have the participants spend a week or two togeth-
er in the planning phase to put together the design and instruments.
Furthermore, the development of new research projecta_seems to pro-
vide the junior participants with more opportunities to learn about
the process of Conducting research than do projects involving sec-
ondary. data analysis. For example, the participants in this program,
did play a very active role in defining the research problems,
searching the literatur'e, designing the studies, selecting and devel-
oping research - instruments, data collection, data coding, data anal-
ysis, and reporting research results.
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All of the part cipants felt hampered by time constraints.
The Program did not provide for released time during the academic
year because it was expected that thecarticipants might find ways
of integrating their research activitieS.into their regular sched-
ule so they could continue to conduct research without the support
of a program. Most of the junior participants seemed to feel/pres-
sured to make time to Conduct.research, yet the time distribdtion
sheets indicated that the junior participants did not really in-
crease the proportion af their work time devoted to research activ-
ities. Furthermore, most of the participants did not feel that the
Program helped them to use their research time more effectively.
At least five of the. participants felt that they could have done a
better job if they. had been given released time. Yet somehow the
participants managed to complete quite ambitious research projects.
Perhaps the teams would be further along if the junior participants
had been given released time; however, in most cases, the bulk of-
the work has been completed. Hence., it does not appear that re-
leased time is essettfal to the Program. However, aside from the
issue of released time, six of the participants felt that a Program
of this type should encompas at least a two-year period.

.:,

The success of the projects may be due in part to.support per-
sonnel. Five of the projects involv44 colleagues, graduate students,
or undergra'uats assisting in the data collectioh or coding phases.
The Program attempted to provide some financial remuneration for
/these suppo t personnel where possible, but the Program was not
really designed to provide a large staff of support personnel. Sevr
eral of the Hampton participants found assistants who were willing
to help with data collection without pay. 41'

Several of the senior faculty members, in the Program felt that
the Program did nbt address the problem of institutional constraints
impeding the research activities of faculty members at small colleges.
These faculty members felt that it is almost impossible to do re-
search in a setting which provides few resources to support research
efforts and demands that a large proportion of the faculty member's
time be devoted to teaching. The three faculty members who expressed
this, view were amazed at the amount accomplished by the different
teams. It Appears that two of the major factors contributing to
the success of these teams were the motivation of the participants
and the support provided by the team. There is not .much that . .1.E.

or this particular Program can do to overcome the institutional con-
straints facing.the faculty. Only.one institutional change occ red
as a result of the progtam at Hampton Institute. Hampton Institute's
Laboratory School is now providing released time for its faculty mem-
bers who wish- to engage in research activities. One can only hope
that the participants of tkiipject Might get together with other
faculty members who wish to-do research in order to develop plans
for meeting their research needs_ within their academic environment.
For example, a given department might work out a plan whereby faculty
members take on an extra heavy teaching goad one semester followed
by a lighter teaching"load the following semester. Another plan
might be to give students course credit for helping with research
projects. The Joint Hampton-Michigan Program seems to demonstrate
that it is not impossib e to conduct research at a'small institution,
although it is certainly more difficult than at a major research

institution.
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In addition tip time constraints, the participants viewed the
distance between t wo institutions as a major disadvantage.
Twelve of the participants mentioned distance as a disadvantage
of the institutional pairing. In addition,, nine participants felt
that the distance led to difficulties in communication. Trips be-
tween the two institutions were quite expensive and required a'major
allocaticewbf time. Future programs of this type might benefit from
choosing institutions which are located closer together. If the
institutions 'were within three hours driving time of each other,
more frequent visits might be possible .at lesS expense.

Eight participants suggested'that future programs of this type
consist of teams of three or more members. Several Hampton
Hants mentioned that they felt somewhat isolated, since no faculty
members at their institution were working on similar research prob-
lems. In order to have someone available to consult with and to
share the research tasks, it would be better to have at least two
people at each institution working on each project. Although tel-
ephone contact among the participants was supportive, several partic-
ipants indicated it would be more useful to have a feam member a-
vailable f.or immediate consultation. 4:

Four of .the participants mentioned that they felt a b-it uncom-
fortable with the interdisciplinary nature of their teams. although
these four people represent a fai/;ly sma1.,1 percentage of the artic-

ipants, they come from' four different teams. Those who mentio ed
this problem felt they should have been paired with persons witn
backgrounds more similar to their own. Interdisciplinary research
may, represent a more difficult task than aces collaborative research
with ccTleagues having similar backgrounds, because it requires more
time to learn the concepts, research goal's, and'methods of the other

discipline. .
It may be wise to avoid grouping participants from dis-

parate area together in training prograpis of this type. However,
an interdisciplinary project, might'be a useful t'raining device fpr
more advanced researchers.

Finally, sevei-al participants felt'it was more appropriate to
have junior faculty members rather than graduate students on the
teams. Those who commented on this issue indicated that graduate
students tend t3 get too'fixed in their ideas about what research
they want to do. Consequently graduate students sometimes tended
to be less flexible in accommodating "13heir research interests to
those of other team members. In. addition, several participants
felt that the graduate student's overriding concern with ,completing
the dissertation tended-to detract from the learning experience
provided by the team project. However, all of the graduate students
felt thatfuture teams should include graduate student participants.
This viewpoint was shared by two Hampton participants who worked on
teams involving students. More information on the effectiveness of
such teams will be required to resolve this issue,
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Evaluation ofibhievement of ProgramGoals
.

In this section the first five goals presented earlier in the
chapter will be discussed separately. Data from the various in-
struments will be used to assess the extent to which each goal was
achieved. ,The foZlowing section will specifically address the dif-
ferential effectiveness of the thre training models used.in the,
Program,

,

Goal 1. To provide research training and collaborative ..a_utport
for the research efforts of the junior participants., 11.

Much of the research .training of the Program participants
expected to result from ,the process of planning and darrying out a 't,
research project. Seven of the nine res.earch.teame actually Col-
lected data and worked on data analysis. ,'Fo four-of these teas,
data were Collected both in Virginia and in -{4; -chigan.

The

training was provided by the summer courseslofjfered
'at The University of Michigan. All of the Hampton junior facutlty -

members enrolled for the summer session at The university MiChigan
in Ann .airpor. Oiled' the Hampton junior faculty members learned about
biofeederck techniques from 4 Michigan faculty member who hadworKed
extensively in that area Several of the pther ,:.;nior faculty. mem-
bers attende&classes given by the Survey Research Center of t'ne
Institute for Social' Research. In addition, inl'ormal- presentations
were sponsored by the Program,covering topics such as Data Anall'sis-
Strategies and Grantsmanship: w 4

All of thejunior participants who responded to the final queue 0
tionnaire indicated that they had learned .a .great deal about the
process of conducting research as well as acquiring specific research
skills. For example, four of the junior.participarlts-leavnehow
to design and conduct interviews. Five dther spebifically learned 4.K:
about questionnaire construction for different types of populations.

Fourteen of the 15 junior participants expressed a favdrable
opinion to;.iatids collabarativezesearch during their interview. Each
at--these 14 Participants indicated that collaboration with the 1-.:am
had facilitated their project. In general the participants felt'
that each member of the team had a different area of experti5e and
a different perspective to contribute to the project. :n addition,
six of the participants felt that they.derived emotional support
from their teammates. One other junior participant felt that the
group served a motivating function in providing definite deadlines
and a sense of responsibility to teammates.

4.

In general, all of the participants felt that they had acquired
valuable skills and research experience from the'Frograr. n'
the participa;ts except one member of a dyad felt that the collabora-
tion with colleagues had been very useful.

61

a



-
A

.
. .

irn

(

t

U)

et

0 0
-5 (D

II) I '
I u)
1-, Ur

c.
a )

U
6-s 0

i .,

: : 6 .3
0 s-:
3-; ct

(1) F,..-

fl) 11
0 (D
:3'1 .., i
(D (1)

U)
(14 a)P P
< '1
(1) o

:3'
ID

1 . A )

W 5.;
c3 ;1
(D 0.
o 1,
H. ;--i
11) O c t
1

(n p
Cl) en

H
1 fl)0 0.
13) 0:
13 r i

(D

C1) (on)

CD

co 0.
15

11) I-,
Ii.:11
c t
U) c t
!--1 .k.
il) 0
.3
(0 :.-;

:3' fl)
I / (....:
'0 U)

. .

'1 ' ..)

(D 0
U) 'S
CD

p (D
'1 1 10 '0
;3' I-'

0
(..;
11
(D
:1
c t

r .
tu
0.
' , 1p
: i
0
(D
i I

, (1)
: . 3

ct
...

11)
;-3

0.
5

s:
( t
1--:
F3

(D

"..)

i--:

C]
Ia

0c1

'')0
'1

t
;_3
(D
I .
'1

to0
N
F6

V :

I I0
cl)
u )

(t)
1 6 -

dt
(1

ct
a'
(D

.0
p
t i
c t
I "0
I ,
'0
lb
: 3
ct
cn

I ..

:I
416,
0.
a) A.
',.1

.1
1 6-

111
c.;
I ,
:3

09

'0
.00

'00
'I
( t

I"
cr
I
(I)
01

631, t 1,R.640-.0 ii cr ..L.c.. ID
(D cs 0 0' :-.3- s.-: a) i-, -: .1p p (D (D 11) (D :3 0 1- .-I 0. °
;-1 :1 13 i-i ct, u") ct ;:l I 6.

- ct CD 61.1 , i cf. (D U) (i) () ..-0
W (/./ (') 15 ct 3 . (a. - s.: rs (D t 1'0 0 3 :-..V o 0 oil u) 6,3

c3 I" 0 09 a) (1) :I ' 'Ai? *W) iiI") *8t-s -1 :I ts (D 6: (D
() 0 0) f3) 0. 0 l L i ct (/) 'I ll 0 ct

c .. 1 , (D tj u ) 6-5 s : : :I' ct ct C o 00 :3'
a) 0 Cl) 0 11 (D I 6 I, :3.:1' (1)0 ot (r x: I-, 0 I, 0 0 0
c t cr 0 p) c t p :I 6kt :1 t 6. '.1. r . 0

a ) (1) 1 I 0 OR t I ( / 1 '0 (n ci 'ci
p 0. ID :I x (D 0 11) u) (D
0 0. 0 ll ct O R .1 () ct '1
ct ct .0 CD' A) 0' :3' IS 13' ( t 0 :13' 0)
i-, :3' I . 1 I 0. I-, 1- (D p p en 1- ( 1 , c t< w (b I,. 0, fa, :i 0 ct ..
1 I. ct ut . IA- oq (it
(r cr (1) cr-.3 6. 'cl x: cr a (1) 0 :1
I , ( t 1 ' . 0. 1- f 3 ) , P-3 (D In
(1) 0 0 .0 ../ F). 11 (D 0, 13 0
cn (13 a 6-5 6-S c< :I (0 6-S c1 cn -,

(--: I o (z) '0 0. ki (I*0 0 -1 0 cn 1 0 (0 I ' . c t
3' 0 i i cr (D 0' 1 4 CD I i ti (D 0 '.3**0

I 4 g.) n e) :3 F1 t 0. 1-.) a):$ ii ct ct ID ct .1 ct I 1, ct
:3' :?' :_3' act a ) o 0 o ct ( t - It)

09 'T' (1) CD ' -p (1) (1) .1 r 1. 0 ry .1
(D p 0 U ) .< U ) '(I I 1) (1) 0
:3 P. I. U) 11 (1) 1' 1 ' 31) 0) 1.1 OR
a ) I- ' tl
)1 0 :I 0(1 (1) i . :i :e: ct 1 1. 1 1. )5 ill
N C) p 00 ct I -' *. 0 U) 1-,.:3 0 il
I ' :1 1 (D . 1 ct 0 1 ,- A t ar)

l(n, .C) tn(-1 'Orb (--C! PD. r-.), o):1 n'i). nc)t Pp.) si)"

ct 0. s.: 1 , - 1 3 I
:3' (D a) 0 0' 0 , P. (1) ..
I, Fs U) 0 cr t-5 '0 '0 (1) 5 0
cn p ct cri a' (D fl), 61 0 ct- I 6 (1 .

0' 3, (D ct ts II (0 rs :1' 0 a* 6

(1(1 1 -' 0 0 :3' p) ct 0. (n U) CD

-0 (D a 1-5 cn (D ct 1, fl) I ' (1)p 0 I , 0 11) 1 , IS '(Y 6

I-61, Ot ct t-_1 '0 0 I, a Cl 0 ts
:1 I .. :3* fl 1 :i 'CI 0. (II ' 1 0 0

x: -0 i s (D (D 0 II) 'S (0 43 Or?
A ) ..:,c, ( D IS °ds 10.) (.I, - . t 1..34 (D(1) fic)1 fl'i

11) ID fll u) r i t r i fl) () 1 1
/1) 1 6 . o) IS 0 il ct 03 ti c t
0 :3 t ct ct :3' 2; I-, ( t o C)
1' c t I ' I ' 1 -' Cl a) Cl) I :3' :3' ::: I 6
I. 0 0 .0 0 65 (-: (D I,. 65
CD 'ci i t .- . tfi (n (D ( I (D
--: Cl 133 '0 c1 iJ '5 I,- 0 ' 5 :3' o
a) ;3' 15 113. I ,- (1) C) 0, :1 'c3 5 Cl
0. ( 1 ) c t :I ( 1 ) a ) (F1 1 . 'r3 ( I ) 0 ct 01, 1, ct U) ct li ..3 I-' '5 .1 ;-3 ,1

IS elk In p Cl) (1) p (1 CD 4)
10 0 N 0 I I u)

1 , 5 (t
I-,
ce.

c.)o
p
F A

w
1

-I
0

.93
; 1
U t

s--:,

11
(D

El*

ct

Ctn
(D

0)II
ct
1.-0
I,'0
51)

:1
, t
U)
-

--.
i .
(D

:

cn

fl)
.5
CD

o
o
:1
(i)
I ..
0.
(D
15

(1)

0
I

:1

.
31-icit 0 cn lilt P. i ' II) et .31'0 I.) 0) 1 IA '0 0 0) c) '0 IA .11

.

$_-: :3 at t-.) (D :34:1 p a 0* ca p p ("D H (1) 0 0 (040 61 0' (1) 61
41
0

c t (1) p 0 (1) co .1 061 :3' (D 0 61 0 fu '0 .4 (n t---1 p' t-1 t'D H. u) o fl)
0)1 13 (i) 1,- ct ID '. 3 I i (/) IA ct. II o a) In Hs P. F.-, u) u) u) OR 1--6
1 ( ; 6) 0 0 (D I (D 00 (D 1-- 1 - 0 U) 1 t- (D 0 (D (D II0. ;1 :3" 1-1 tl >4 ct c) u) ;3' 0' 0 ct 0' cn 0) 0" oq rs oq 0 p 0 p 1-3 tv
di I ' ` a) 'C1 0 0 cn t-s (D I 1.66,: 1-' 1-6 I-- (D (0 ct- I-1)

t.--.., (I) I -.) CD ct 1 4-,, a) ct '0 t--3 0' a) (I) t--3 U) ) p a)
*--

( t at :I 0 p tit (D 1(i)-6 (...D C(./D), ct 1(1) F_-1 Ill 1.--.. t- ... 0) c-t. 1-s di.0.)

*.-3. '1 0% ,-,3 0 :3 (D 0 (D p 2.1. 0 3-, (D (D ..--4 p '0 1-3
(D cn (D 0 (0 of 0 ,(1) 11) 1-s c t E 3 I-, 0 0 ct. o (D 1-3 H. w 1- o

I" 10 ( t 1 -' :3 :3 (t 0 1 '1 U) b I-' ct 0 r I-6 :-Y: (D al 0 0, Fs 0
'U ct <: :-3-- cr 0 0. I 6 () 0 cr - , 8) 1-. 0 I-' 0 a) cr 0 cn 0. 0. (1) 1- 0' U)
Is c--: 0 (D ,--: (D o i o :3' :I' r's cr cr 0 c< OR N 1-4 cn I-A, 61 0 1-A (D0 '- U ) 1 ' : 3 1 1- . , cn 1- 0 c< 0 6-13 a) 1- Ft 0 Orl OKI 041 0q
WI 0 cn flt : 1 :-1 - 0 3 1 , 0 t 3 a ) 0 F I-s p .til
01 l-t) 0) (D 0 fl) :..1 '1 0 0) 0 0 (D (D p 1-1 (D 0 11) 1-5 0 1-
II) 01 21 tt.) ( t 13) Orl 0 0 I-( G.' , 0. (1) 0 OR 61 0 U) 0;I ; . , - : (1) b' 0- :I sz: cr c .0 -s 13) 0 cr I-S cr - , (4 2' 1'9 ct 1-'".,. 1-, 11 ct al. ct a) 0. (D -6- a) cr 0 (D a 0 0' p 0' c3' cn - w (D 4, fu 0 Ncn . 0 a' 0 0. cr (D 0 (D ct c< 0' ct ct 0 ct 0 (1)0 :3 N '1 :-S

;3" 0) CD 0) ct 0) ct 0 ct fl)
1 0) 0 a a :3' 11) ct 0) (D p ID oq (n 01 0. 0. (19' cr 6-SP) c< c P.0 (1) P6-1 0'cl"

11 I-1.

o9 1-..) :3 :1: vs (D :I 1-, ORp cr fl) 'I 0. 0 cn :3-0 N 0 1-, 1 t-5 6-ti (D a) t-5 0 0 (D
/1) 0 (1) FA. '0 0 1-S 0 (T) (1) (D

:s ;3' u) 'cl r i 0 : 0 (D cr 0 a) a) 0. :-1 10 o -3 11 u) --63 -- F-' '1 ct or1, ;I ts '0 1 6 o) (D (D 0. p 1-, 0 H. o 1 (D 0 0 w I-6 cn 1-3 (D
'El N p (D ct :3 I ' ct o N H. 0 t-s ct P) u) 0 Oq 11) fa. 0 P' 0 Cl) 11) 6-1

- 0) 1-00 0 0. I -, (D ct- cn g) ot I-6- I-. ct 0 rs n 0 I- 0 oq 4- I-6. cri
'1 09 1 fl) :-/ I t 0. 0. (D ct cr cn 11) 1-' 7 1- 13) '0 9* 0. i-. ID
c t 0 1 3 C D 0 CD (D 1-1 ct su ct 0 c< 0 I-6- ct U) H. 0
I p) 0 I -'. 1-.)o(i (rt :i _3- Cl 0 I- ct p) fl) I- (.< ct I-, o 0 cc to -30 / 0 :1 p) :3 ct (1) 0 0 0 '1 c< ai (I) 10, C Or - I-' 04
I-'. 1-6011 0 0 a) u) 1- 6-s (I) 0 I-3 la. N 1-A I-,- 1-, cr 11)

k1 (4) I-. 0 0 cn c1 .1 0. 1-. 0' a) a)
ot (1) (I? , t F. :1 ut ID ot (D t.-, 0) ;.1 X U) ct 0 (3..PCS I-'U) I:2 f3I' H(D

0
:3 (I) 06-1 :3" ct :j ct '- U) '0 $1) 0 Oq I.-,'(.1 Cl) '4s 'I-S ct ct CY ik...:10,i(D

CD"
t

ct 11 a) (D (< i.: 'C) Cl 0 0 0 0 ,-3' fl) fl) o ct u) 61 .41), )---.3

. .1 il 1 - n) 0 cr (i) 1.- o p.) ui 0 0 a) 0 cr cn (f). I-' 0
(1) (31 cn t 66 .3 15 :1: 1-66 cn 0 0 1-- (0 rs- cr o rs 3-, (D cr rs 0 cn 11)

, t 1 , I t--6 ct. '0 fl) n (i) I-- 0 a) a) 1.- o0 0 :3 cn ;,I (--: :3'1-1 -5 0' c< I-, 0. a) I-, 0. cr '0 11) 1.0 (1) t- 1-6
) ': ct 0' (i) 1 1 cr -s 1-6 I- (1) 0. t-, ct 0 0' 11) Z 6-S 0' OR ct
ct :3' 5 0 a) 0 0 :3- 0 '- N 0) 0 0ct f3. 0ct 61) ..0 L o

A) 133 0. s 0 '0 :1 a) (D 0' t-5 < cr
(D c<
U) I-6-

:3 < () (D U) a) 0 H 1--,- ..-3- (/) u) 1-,.. (i) '0 61 '0 o
0 (D 1 , :1 ct 0 1 t6(3 0 a) b* (D -3 ti (D 0 0 0 (r) ct H. (D w ti) 0 1-.3
et I-, ct 2-: f1) 'ci :1 13) 133 a) 0 0 0 0 OR (D 0 0 0) P) Fi 0 6-1

- 0' I' c() t '. :3-, t-' (n 'I 0 " -: 61 ct 0 0 0 0' a) 0 0 0. cr 0. 1- 1-3
y (D tt t , (i) I'D Cl ct ----:: .. U) '1 ' J '0 61 (/) U) c< I-6- cr 0'

--11 :I ct 0 '0 0 c t 0 11)t-3 :-'0 0 3 (II Or (D P 1-'
0 (0 f1) ( t I-, i -,6. 3 .- (D t-. 10 cn (D I-6- cr t--1 0 0 c< (D

(Ic-tri cru)t ta ID : I ct (D 11 ( t ct ' C I 0 ( i ) :3' 0 .a) '0 P t\1 0 -0 I-' P P)
1' :i. fl) 0 c: l'II) :3'0' tJO ct t, 'c3 (D I-6- p cn t-, 11) '0

0) () Oci g) 1,- t . t :ii (D p ct (D cr 11 :6-.: :1 '.3 0 6-1 a) :3. 1-' ct '1 0 I-4
:71 0 CD. :3 U) 1-. < I-1 0' I, ct 0 U) Cl) 1:), <C) :3' :,....0

I. 1 Cl (D t '. 0) Cl (1 Is 0 '0 a) (1) ct cr IA- cr 0' cr 0 0 0 0 0. '0 a) (D
I . (D ;3' ( t .1 k t 0 U) (n 0 IS U) ti

0 0 :3: 0,1 ct I-- 'S '1I- ct U)
c-::1 (D': (Dt Pt]. :(D) ct ;I; ;3" Cl) c-.. 0) t-ta ct ct F a) ti Ul I-,
*) N. 6.1 < :3' ii) (I) ct I'. u) a) Ln. (I) (D--," 0 PM MI-. PM 13) c-t

: 1 13) : a ) H I (D cr is .'0 ,<
(D I .) .$ :3 I, 'C3 0 (D o ct ct ;3 R.. 0) 0 t33 p. o) fl) 2" 1- 6-s
:1 0 (D 0 o U) 0- I -' 0 0 Cl) 61 cr p) I-' - Fs I-. Cl) 0
(3. '1. 1 0) :3' ( t 0 2--: .-.4 f--: 1-I) x. 0 U) (1) 1-. I-' /-' 13) ,13) (I) 1.0 I t-13
(D 0(1 1 6 04 I ...I .- 0. 11) a) I U) I-toq 0 1 u-1
.5 (D (161 0. et I--' 1-' (n 1 13) Lk>

. cn D I 6. CT I-4 ti 0I
:3 (1) I (R0

U)



I

511.

during the summer'program. Different sources of research fundlAg
were identified, and tips on hOv to write.a successful grant pro-
posaligyere given. The Hampton participants who were able to attend
the seminar found it very useful. The second approach to this is,5"Ge
involved encouraging the teams to apply for grants. Two of the
Hampton participants applied for urd-received financial support for .

their .resear.ah projects from the Hampton Institute Faculty Research
Comadttee. Two of the Michigan junior faculty members applied for
and received faculty grants to help subsidize their research pro-
jects. In addition, two of the graduate students applied for
Rackham*Dissertation Grants. However, neither of these proposals'
was fttn.ded.

Another indication of the success of this effort is that members
of one team are now in the process of writing a grant proposal that
they plan to submit to N.S.F., while another team is in the process
of planning a long term collaborative project. TWO other; Hampton
participants have submitted grant proposals, while a.Michigan junior
faculty member. has received appt.oval for federal funding of a new
project.

'/.e hoped that future career opportunities for he participants
might open up through contacts they made through the Program. In
addition to the contacts made at The Un,iversip,y of Michigan and
Hampton Institute, three of the junior participants gave presenta-
tions at national conferences which would give them an opportunity
to meet other researchers working in their ar a of in Brest. One
other graduate student:participant was offe a faculty position
at an, institution in which she Tvas collect g -a

Another interesting development which may or may not oe related
ti:s.2e Program I's that, of ( tne nine Hampton participants, two have
taken jobs at other institutions, one has-'returned to graduate school
to finish her dissertationand another has been awarded a Rockefeller
Postdocotral Fellowship to conduct further researcn related to her
team project. Thus the PrograM seems to have been useful in. the

Apareer development of the particip,ants.

, 3oal 5: To produce useful research results reflecting-the contribu-
tions and concerns of minority and women participants.

As is evident from the reports in VQ;,uRie 2, the Joint Ham on-
Michigan Program has produced research results`. Seven of the nine
research teams collected and analyzed datal The reports from two
of these teams were accepted for presentation at national conferences.
#.-_.qe acceptance of these research papers at national confei'enceS at-
tests to the usefulness of the research results. Yost of the teams,
including the two that have given conference presentations, will be
submitting articles to juried 'journals. The value of the Program's
research _results Will then be judged by experienced researchers in
each area. :n addition, one of the graduate students completed her
dissertation in the fall of 1979, using the data from her team pro-

The other two graduate students are currently writin their
dissertations and expect to be ready for an'oral defense sometime
during the coming academic year.
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Evaluation'ud.-Three Modele4of Training
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This next section will discuss the differential effectiveness
of the three different training models: Since there were only
three teams of each type, the results will be presented in a case
studr_type format highlighting the factors that contributed to the
successes and,faciures of each team.- Discussion of the participants'
attitude .Change will be based on the semanticdifferential. Fif-
teen adjective pairs* wee seleCted from,:the,list, of 36 as most rel-
evaxit to-the.pants--ipats' attitudes towards "research" and their

4"ability,to:cond ...t!msearch." .The adjective pairs included (each
,

pa:ix is, ordered. w the negative adjeciive first) :4 Difficult-
Easy, Unimportant-Ill-portant, Ineffective-Effective, Inefficient-
Efficient, Hindering-Helpful,'UnpleasiAnt-Pleasant, Unproductive-

UffreliablA-Reliable:,'UALsful-Successful, Uninteresting-
Produdtive, Inacciurate- rate, Not.'Worthwhile-Worthwhile,

Interestirig',.Tense-Relaxed, Accide .1-Controlled, and Weak-Strong.
The seven point rating scale was cla sifted as 1 to 3 . negative,
4 = n4uiial, 5 to 7 ..-- positive. Cha ges across these three sections
of the scale will,b'e'-diScus.sed. Howeveritonly c,hanges.of at least
two full scale points:will te considered of any importance. The

'results from the semantic differential wePe not particularly strik-

,

ing, since most of.the participants consistently rated the concepts
as cloSer to the positive than to the negative adjective in each

_
pair.

4
eDyaids-Hamoton Juniox-Faculty, Michicran Senior Faculty

Of the three dyads, only one remained a true dyad. The other
two dyads involved a second Michigan senior faculty member either
in a pellitheral or central role. Only one of the dyads successfully
complet,ed a research project. Each of the other two dyads was af-
fected by illness of the Hampton junior faculty member, which slowed
down the work.

The role of the Michigan senior faculty member in each dyad
was primarily triatcf an outside consultant. Each junior fjaculty
member determined the research topiC and Completed most of14the work
independently: The senior faculty members provided useful feedback
and discussions. In this way, the roles of the senior and junior
persons were quite similar to the roles'of graduate student and dis-
sertation advis65: Interestingly enough, the two dyads wh ch did
not get to the data collection of analysis stages focused of the
dissertation topic of the junior researcher.

For the first and most successful dyad, the Hampton junior
searcher selected a topic of interest to her. Through two face-to-
face meetings and several phone calls, she and her Michigan senior
faculty member designed an experimental study which was conducted
at Hampton Institute. The Michigan senior-researcher was not famil-
iar with the sele'cted topic, but her research experience and knowl-
edge of experimental design proved invaluable to the Hampton partic-
ipant. The Hampton participant applied for and received a faculty
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grant to,pay the subjects in her study. The Hampton participant
and one of her colleagues conducted the entire study 'themselves.

During the summer session, this junior participant was able'to
work with a second Michigan senior researcher who was conducting-

research in the same §ubj.ect area. This senior researcher also
offered some advice on the analysis of/the junior participan't's

data. The results of this team projec have been presented at a
national conference.., Furthermore, the Hamptoh participant wrote
a proposal to contine her research in this area and received a
Rockefeller Postdoctoral Fellowship.

. In terms of team goals, this team achieved the highest level 3 .

of attainment on two,of its goals. The team succesAfully completed
a study from which general 'conclusions could be drawn and presented
these results at a national,conference. A third goal involved
setting up an anxiety intervention program in the dormitories at
Hampton Institute. The program was to be based on the results,of
the study. However, the dormitory personnel felt it would not be
feasible to set up such aixogram at this time. The individual
goal of the Hampton participant involved producing a finished prod-
uct,that she could be proud of, and she did thiS.- This junior
participant started with a very positive attitude toward research
and her ability to conduct research. However, she did move from
an initially neutral rating of research to a positive rating on

the scale for the adjective pairs Not Worthwhile-Worthwhile,
Inefficient-Efficient, Udsuccessful-Successful, and Uninteresting-
Interesting. She also changedl-er rating of research from negative
to positive on the adjectivepair Tense-Relaxed.

the second dyad focused on developing a dissertation proposal
for the Hampton junior participant. As in the previously discussed
dyad, the Hampton junior participant selected a topic of interest
to her, and tile Michigan senior faculty member did not have much
experience in that subject area.. However,vanother Michigan s?nior
faculty member who dad some expertise in the area joined the team.
Despite a very serious illness and period of hospitalization for

the Hampton participant,-the team worked together arduously. The

team members developed two or three_drafts of,their proposal and
eventually arrived at. a very exciting proposal which satisfied each

team member. At thii point some difficulties arose when the Hampton
participant presented her proposal to her dissertation chairman at

another univertity. Although the dissertation chairman felt the
proposalNas quite good, he felt that the Hampton participant slloull*

be working in another subject area and assigned her a new (:) c.

Needless to say, it was extremely,difficult for the Hamptoff artic-

ipant, to have her masterpiece discarded. However, she is de ermined
to return to the study after she completes her dissertation. This

type of problem did not occur for the Michigan graduate students,
since the senior faculty member on each team was also a member of

the student's dissert&tion committee.

Despite the proposal writing difficulty, the Hampton partic-
ipant in the econd dyad did complete summer courses iyi statistics
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and research methods at The University Pf Michigan which fulfilled
her language requirement for'her doctoral degree. Both the indi-
vidual and team goals were not met, since the proppsal had to be
temporarily abandoned. However, th Hampton participant did learn
a great deal in writing the propose and feels that she can return
to this study in the future. She feels that she is much more com-
petent as a researcher as a result of the Program. In addition,
on the final questionnaire the indicated that participation in the
Program'has increased her research activities. She stated that,
"Even random reading sets off my thinking in 'regard to possible
research projects. I have written several articles I am submitting
to various places for publication."

terms of attitudes toward research and her ability to con-
duct research, this participant initially had a very positive at-
titude and continues to have a very positive attitude. Her only
attitude change involved's. move from the positive to a neutral
rating on the Difficult-Easy 'pair concerning her ability to conduct
research. This change seems quite understandable, given the prob-
lems the participant encountered.

The third dyad was also i olved in completing the disserta-
tion of the Hampton participant. The Hampton participant was in-
terested in writing up the data sh had already collected and in
testing out some hypotheses that had emerged from her study by
using a national data set. This dyad was the only one to remain
a true dyad, one in which theXichigag senior faculty member func-
tioned eas an advisor. Unfortunately, the Hampto,np76.rticipant was
quite ill during the winter and spring of 1979 and was still weak,
from the illness throughout the summer. _Despite this problem, she
did continue to work on her own data and attended classes at The"
University of Michigan during the summer. Since the 'national data ,,
sets did not contain the necessary information to test the hypotheses
developed by the Hempton participaft, she worked on a quantitative
analysis of a survey she had recently conducted. Her previous
analyses hadlDeen priMarily qualitative,,so_she utilized her time

/ at The University of Michigan to examine quantitative approacheS
to data analysis.

Although the overall goal of completing the dissertation was
not achiever e/this Hampton participant did meet her personal goals
of learning more about different research styles and quantitative
methods. As did members of the previous dyads, this participant
showed changes on:7a few of the scales on the semantic differential.
The participant,'s attitudes toward research and her ability to cod"-
duct research were generally positive both before and during the
Program. During the course of the Program, her rating of research
on the Inefficient-Efficient adjective pair changed from neutral
to positive, as did her rating of her ability to conduct research

on the Unproductive-Productive adjective pair. She also changed
from the positive to neutral section of the scale in her rating
of research on the Wpak-Strorig adjective pair. As a result of her
experience with the Program, this Hampton participant has been
motivated to return to graduate school and to finish her, disserta-

tion.
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Although each dyad experienced some degree of success, this
type of team was generally less successful than the other two types.
Some of the difficulties experienced by these teams were purely
situational as described above. However, in th s.type of dyad
structure in whickthe senior researcher is pr marily an advisor,
if the jUhijor participant becomes seriou ly it , there is no one
to help in onducting the research. Likelise,%if the senior re-
searcher bedomes inaccesdlible for some r son (e.g., necessary
travel abroad), there is no one available to guide the junior re-
searcher., In addi tion; the dads were less likely to eelop a
sense of being a team than were the triads.

Triad: Hampton Junior Faculty, Michigan Senior Faculty, Michigan
Doctoral Student

AR

For each of then triads, the graduate, student was planning to
write his/her dissertation, using'the data ColleOted by the group.
One of the graduate students was looking for a new topic, while the
other two students had saMe definite ideas about what they wanted
to do. In the former case, a topic was chosen in an area in which
the senior researcher had extensive background. An experimental
study was designed and conducted at The University of Michigan.
This study was the basis of the graduate students doctoral dis-
sertatiop. The study was then replicated at. Hampton Institute.
Since some of the results were questionable, a second replication
was run at Hampton, Institute in the fail of 1979 with-a slight 4,.
change in the desigh. The graduate student was able to complete
her dissertation during the fall term, and the team is now working
on writing articles and preparing a proposal for a new project.
In general, the junior participants op this.tat viewed the role of
the senior researcher as primarily adVisory, helping them to do
the best job they possibly could.

In the springcf 1980. when the members of this team evaltlated
their research goals, they felt that they had attained their ex-
pected leve of success on two goals. The graduate,student'com-
pleted her disnrtation, a team article is in progress, and the
team is working on a new project. The best anticipated level of
success was achieved on the third goal, learning about multivariate
techniques. Seveandividual goals were met by the participants
in that they acquired a working know-redge of the literature in the
subject area, completed a dissertatidn; and acquired experience in
conducting educational research.

The Hampton participant had a very positive attitude tc*ard
research and her ability to conduct research throughout the Program.
She was already an accomplished researcher in her own area of phys-
iological psychology, but she was interested in learning about ed-
ucational research, which she did. On the final questionnaire she
stated, "I now feel competent to do educational. research, whereas
before I did not. 'Now I will do educational research and research
on cognitive processes as a result of this experience."

1
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For the Michigan graduate student, research was rated as more
Efficient, Successful, and Relaxed by the end of the Program, and
her ability to conduct research was viewed as more Relaxed than
Tense. At the end of the,Program she stated that, "through partic-
ipation in the project and completion of my'dissel-ta4on I have
more confidence in my own ability to ap.research." She J,,s contin-
uingto get involved in research projects in her faculty department.
Both junior participants Were very satisfied with th ir* suqcess on
the project and are looking forward to working togeth r on another
project. Presently the team is working on writing a ropoPal to be
submitted to N.S.F.

The second team adapted its topic to the research plan of the
graduate student. The student's initial proposal was refined and
expanded to include some of the concerns of the other two partic-
ipants. This project involved collecting data in Jamaica,' which
required a great deal of paper work and administrative red tape in
acquiring permission to collect the data. The Hampton faculty itt-m-
ber received some funds from the Hampton Faculty Research-Commitee
to help support this research. The team members just completed aata
collection this 'spring, so they are still working on data analysts.
In the process of planning this study, the team conducted a very
thorough historical literaturelsearch which will be submittelpfor
publication. This team seemed to operate by assigning separate
tasks to each member; one member developed a student ques*nnaire,
another developed_ parent interviews, while the third member devel-
oped a faculty questionnaire.

Both junior participants were able to achieve their individual
oals. The Michigan graduate student was able to learn a great deal
from his team members and, with the suppbrt of his team and, the Pro-
gram, collected the data for his dissertation. He Plans tp complete
his diSsertation in the coming academic year. The Hampton partic-
ipant learned about diffe,rent research techniques and will probably
publish several articles based onthe 'team's work.

The first team goal concerre developing a long range, collabora-
tive,project. The team'has attained less than expected success in
that it has only general ideas about this project. The best tic-
ipated level of success was attained on the second goal. Thi oal
involved succeeding in completing a pilot project which to memb Ts
feel will be useful in generating-funds for the long term ';,plabora=

tiv* project. Finally, less than expected success wap attained on
the third goal,' which concerned production of a publishabae man-

. liscTipt. Some of the team's work has been written up, but a few
revisions will be required before it can be submitted for publica-
tion.

. In general, the Michigan graduate student had a positive at4
titude toward research and his ability to conduct research. However,
he did view research as more Difficult than -Easfirby the end of the
Program. TheFamptanparticipant also had a very positive attitude
toward research roughout the project. He consistently-rated re-
search as more PTifficult than Easy, but halfway through the Program
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his rating of his ability to conduct research changed from Dif-
ficult to Easy. His rating of research clanged from neutral to
Positive on the Inaccurate-Accurate adjective°pair and from pos7..-
itive to neutral on thelobak-Strong adjective pair. ,His rating of
his ability to'conduct research changed from Inefficient to Ef-
ficient and from positive to neutral on the Accidental-Controlled
adjective pair.

Finally, the third team developed its project around an area
of:concern to all three participants. A very large project was
developed which eventually involved several other academic depart-
ments, at The University of Michigan and several other colleges and
universities. Initially, the graduate stud t on this team had
souse difficulty integrating her own res proposal into the ,
team project, but eventually some level f compromisq was reached.
A_sreat deal of data was collected by this team, and its members
are still in the process_ of analyzing the data. Several of The
University of Michigan departments involved in this research are
planning to continue to collect data on this topic; nextyear. /

/ Hence, the team's project has been a catalyst to several new studies.

The graduate student on this team has made sieveral useful con- _

acs in the process of collecting data and was even offered a
position at one of the institutions. She expects,to complete

-her_dissertation by December, 1980. The personal goals of this
graduate student have all been achieved.x She hi.s collected the
data for her dissertation and is presently writing her dissertation.
She has received research training, support, and collaboration from
the team, and she has gained confidence in her ability to conduct

4 research. 'As a result of her experience in the Program; she stated,
"I am now much more interested or 'turned on' to research than I
was previously." She had very positiVe attitudes toward research
and aer ability to conduct research throughoutthe Program. By the
end of the Program she rated research as more Easy than Difficult
and der ability to conduct.research as more Important th Unimpor-
tant and more-Relaxed than Tense. In addition, her ratings of re-
search changed from neutral tp positive on the follow,in5 adjective
pairs: l'neffec,tive-Ef-fective, Ineffipient-Efficient, inaccurate-
Accurate, Unreliable-Reliable, and Weak - Strong. It appears that
her expePience in the*Pro5ram has improved her opinion of-the,impor'
tance. of research.

A!.

The Hamptoi-i participant on this team changed his job during the
Program. He was unable to play an active role in the planning stages
of thee project due to ,time pressures and previous commitments. How-
ever, he .became much more involved in the data collection, and anal-
ysis stages. As a result of the Program, this participarit has writ-
ten two grant proposals. .His xatings of,researcb and his*abflity
to conduct research were primarily neutral and low pOsitive
rating of 5) thr'oughout the Program. However, there were som4tdhntes
in his ratings of the concept research. By the end of the Pr gram,
hls i'atings.chanzed from -negative to' positive on the 'adjective pairs
Not Worthwhile-Worthwhile and Unreliable-Reliable, from neutral to- .

positive on the pair Hindering-Helpful, and from negative to neutral
on the pair Tense-Relaxed.
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In terms of goal attainment, the members of the team feel that
they have achieved their best anticipated level of success on two
of the goals. The graduate student will be completing her disserta-
tion, and team members have learned a great deal about the prob-
lem of interest. In addition, the research has had an impact on
several of the teacher education programs involved in the study.
The expected level of success was attained on the third goal, but
the highest level is anticipated as the team submits articles for
publication. The team is now in the process of writing articles.
Aside from these accomplishments, it should be noted that the junior
participants on thisteam felt that the team provided a.very warm
and supportive atmosphere.

In general, all three of these teams seemed very satisfied with
,14heirlevel of attainment even if there is still more work to be
'done. All of the graduate students felt that they not only had

V learned a great deal about the process of conducting research, but
also they had gained confidence in their own ability to conduct re-
search.- However, each of the teams was characterized by an over-
riding concern for completing the graduate student's dissertation.
For two of the teams this was the major focus of the study and may
have served to exclude some of the interests of the other team mem-
bers.

Triad: Hampton Junior Faculty, Michigan Junior Faculty, Michigan
Senior Faculty.

-OM

The first team in this group focused on a particular problem at
':-IaJr4=se for their research pro3,ect. The data collection
instruments were designed to collect datarelevant to several issues
of concern to all three participants. This team worked very hard
early in the project, and all three team members helped in collecting

. the data at Hampton Institute. However, after the data were col-
lected, there was a breakdown in communication and progress slowed
own quite a bit,- They had a great deal of difficulty coordinating
their efforts after that point. The team seemed to experience dif-
ficulty in defining their roles and duties equitably. However, the
group commitment did :esult in completion of data collection and part
of the data analysis. Each of the team members hopes to write an
article from the data collected. This team felt that they had
achieved more than expected success on their team goal. This level
of attainment 'required that the data be collected and analysis
started but not completed.

The'personal goals of the Michigan junior faculty member in-
cluded learning more about conducting research and getting an ar-
ticle published. She feels ie has learned a great deal about design
and instrument selection through her experience with the team and
hopes to deve;op an article -for publication. Thy-participant's
ratings of research and her abilit3 to conduct research were at the
positive end of the scales throughout the course of the 1?rogram.
She did change her rating of her ability to conduct research fro;}
,positive 'to neutral on the Weak-Strong adjctive pair.
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The Hampton participant on this team had hoped to complete a
formal research project which could- be published as well as to in-
crease her skills as a researcher. Her work with the team did pro-.
vide her with a wealth of information about, planning and designing
a research project. During the early part of the summer, she took
a course'in statistics at The University of Michigan. By the end
of the summer she was able to apply the statist.ligl techniques she
had learned to her own data, using the Michigan Computer System. -/
Through her experience with the'Program, she feels she has "learned
how to set up a project, analyze data and write a comprehensive re-
port of the results.". Recently she has submitted a research propdsal
to the Hampton Institute Faculty Committee on Research. This partic-
ipant had generally positive attitudes toward research and her abil-
ity to conduct research throughout the Pre: am. However, her ratings
of both concepts changed from the Tense ens' of the scale to a neutral
position on the adjective pair Tense-Relaxed. In addition, her
rating of her ability to conduct research changed from neutral to
positive on the adjective pairs Hindering-Helpful and Unpleasant',
Pleasant, and from positive to neutrallon the pair Inefficient-
Efficient.

The second triad of this type developed a research project based
on some previous work of the Michigan junior faculty member. Each
team member contributed ,to the study from a somewhat different per-
spective. The Michigan junior researcher had experience conducting
this type of research as well as a thorough knowledge of the lit-
erature. The Hampton participant had lietle research e _ 'ence,
out she had a great deal of first-hand experience with e subjects
of the study, preschool-age children. The Michigan senio faculty
member was not familiar with the literature in the area but had some ,

innovative ideas on how to analyze the data. This team developeoLa
very elaborate research plan which required many hours of data col-
lection and analysis. The Michigan junior faculty member received
a faculty grant to help support the research. Data were collected
in both Hampton and Ann Arbor. Durin5 the design and data collection
stages of this project, the team experienced some difficulties in
communication. Primarily, it was difficult to explain the nature
of the research setting and procedures over, the phone to the Hampton
participant. In addition; the Hampton participant had not,conducted
any research of this type in the past and was unaware of the types
of factors that needed to be controlled. More...frequent site visits
between the junior participants might have alleviated this problem,
but this would have been difficult in view of the work load of the
participants. The Hampton participant felt"somewhat isolated in
collecting the data at Hampton, since there was no one there to con-
sult with face-to-face, and it was often difficult to discuss the
issues over the phone. However, the Hampton Participant did manage
to ' collect most of the rata with the help of some of her colleagues.
During the summer this team worked together intensively developing
an analysis strategy. Although some factors varied in the data
collection procedures at trie two sites, some relevant comparisons
between the two subject populations may still be possible. The
primary difficulty facing this team-now concerns finding the time .

to complete the data analysis'and to write up' the results.

4
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The first goal set by themembers of this team involved pub-
liCation of the project results. TVy achieved the outcome which
they had rated as the most unfavorable, i.e., publishing the final
report for N.I.E. only. Given more time, the tealrexpects, to
achieve a higher level of success through submitting one or more
articles for publication. The most unfavorable outcome was achieved
on a second goal which_ involved pfesentations to national conferences.
No presentations have b n made yet, but the team has submitted a
paper fo' presAntati at a,1981 conference. For the third-goal

. the team achieve ss than expected success in collecting the data
and starti e analysis. It is evident that the low degree of
attain, of this team is a.function of time constraints and the
fact nat the team members are still working on the data analysis.
Given the richness of the data collected,-ft is, expected tat high
degrees of attainment will be achfeved as eitfcles are written and
submitted for publication.

Both of the junior participants on this team set as a personal
goal completion of a research project. That goal has been partially
met. In addition, each participant felt that she Iltd learned a
great deal about the analysis of observational data through the in-
tensive work during the summer. Both of the junior participants
had generally positive attitudes toward research and their ability

to conduct research. The only major change for the Hampton partic-
ipant occurred on her rating of research on the Tense-Relaxed ad-
jective pair. Her rating changed from a neutral position at the
beginffing of the project to a negative position by the end of her
pro,i,ect. ,She consistently rated her ability to conduct research as,

more Tense than Relaxed throughout the Program. She also changed
her rating of research from positive to neutral on the Weak-Strong
adjective pair. Aside from this, on the final questionnaire she
stated, "I feel that I have gained a wealth of knowledge l2 the
how's and why's of research." The Michigan junior participant con=
sistently rated research and her ability to conduct research as
more Tense than Relaxed. In addition, the Michigan junior partic-
ipant changed her ratings of research from the positive to the neg-'

ative end of the scale fc'r the adjective pairs Inefficient-Efficient
and Unsuccessful - Successful. Her ratings of research changed from
positive to neutral on the adjective pairs Unpleasant-Pleasant and

Unproductive-Productive. These scale changes of the Michigan junior
participant may reflect her concern over the difficultie's the, team

encountered in collecting the data.

The third teamof this type worked on a topic of interest to
the two junior partants. Ne junior participants developed

very close relationship, maintaininE;-frequent contacts throughout

the project. Basically, the junior participants worked on defining
the issues, and the senior faculty member worked on helping them to
train interviewers and to develop an interview schedule. Interviews

were conducted in Ann Arbor and Hampton. The Hampton participant ,

was assisted by four undergraduate students 'ilno helped to conduct

the interviews, while the Michigan junior participant,found several
graduate students to assist her. The Michigan junior faculty member
was awarded a faculty grant to help support the research.
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This team collected a great deal of data which will require

many hours of analysis. The members presented a paper based on
their results at the 1980 meeting of the American Educational Re-
search Association. As more of the data analysis is completed,
the team is planning to write several articles to submit, for pub-

lication. Far two of their goals' these team members have achieved

the best anticipated leVel of success. The first goal .involved
acquiring a basic.knowledge of survey research design. The junior

--participants achieved their best anticipated level of-success by
enrolling in.a special seminar sponsored by the,Inter- university
Consortium for Political and Social Research at rWie UniVersity of

Michigan. The team accomplished its second goal by designing,
implementing, andenalyzing the results of its survey. Less than
expected suocess was achieved'on the third goal, which involved
presentation of sdrveiresults at conferences. One presentation
was made, based on onitpart of the results, and,/to date, no pub-
lications have resul*d from this study. i

The personal goals of the junior participants were met in part.

They each gained experience in collaborative research and learned a

great deal about research design and analysis. The main goal which
has not been achieved is publishing the results of the research.
However, both junior participants are planning to write articleS

based on their findings. Furthermore, the Michigan juniOr faculty
member has submitted a proposal to a federal agency and has received

apprcrial ,for funding. The Hampton participant fel,t the'Program
helped her to increase her research activities by providing *a
viable mechanism to condLIct research."

.
. There were several changes in the semantic differential ratings

of these two participants. Although the Hampton participant rated

researcn a generally more Difficult than Easy, her rating of her

ability to conduct research changed from Difficult to Easy and from
Wak to Strong by the end of the project. She also changed her rating
of her ability to conduct research from the Unpleasant to the Pleasant

end' of the scale. Her rating of research changed from positive tc

neutral on the adjective pair Inaccurate-Accurate and from negative

to positive on the Unsuccessful-Successful and Weak-Strong pairs:
The Harr; ton participant rated both research and her ability to con-

duct research as more TenA than Relaxed throughout the Program.
The Michigan participant had very positive ratings for both concepts.
Her ratings of research changed fr6m neutral to positive on the pairs

t:nreliable-Reliable and Ac'cidental-Controlled. These generally pos-
itive changes :ray reflect the effect of the strong support system
developed by this team.

D

:n general, each of these teams successfully planned a study

and collected data.. ThezWor problems they encountered centered
about cciamunication and the time constraint imposed by all three team

members having full-time employment. The most successful team at
present (the third team) seemed to rely on a high level of communica-
tion to keep the project going.
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Increas.ing the Participation of Women and Minorities
in Educational Research

Perhaps the most important goal of this Program was to increase
the participation ofccmen and minorities in educational research.
This goal is in some ways the most difficult to assess. By taking
part in a study during thecourse of the Program, most of the partic-
iiants did increase their participation in the research process.
Ett,will they continue to do 'so in the future?

In general, the Program, was designed to include certain elements

to ensure success. Epstein 9) proposes three.essential aspects
of an opportunity structures model for postdoctoral programs in ed-
ucational research which are addressed in the Joint Hampton-Michigan
Program. The-,first aspect is an opportunity for transition. This

aspect concerns integrating postdoctoral fellows -Frith the permanent

staff at the' sponsoring institution and treating the fellows as pro-
fessionals rather than as)students. The Joint Hampton -,Michigan Pro-
gram was somewhat unusual in that the participants remained at their
cwn institutions during the academic year. The rationale for this
aspect of the Program is- that researchers why become highly produc-
tive while being responsi 'e only for their own research at a host
institution may have proble..- maintaining this level of performance
when they return to their jobs The emphasis of the Joint Hampton-
Michigan Program was on integrati. research activities into the
participant's work setting. Howeve it was also essential in t:=..is
?rogre'm that the participants were t -ated as colleagues.

The second aspect dis'cussed by Eps ein is the opportunity for

productiirity. Although the Joint Hampton-Michigan Progz,'am had limited

'funds for supporting the team's research pro,::ects, the'teams found
alternative forts of support (e.g., faculty grants) w.ich .44'1 sti77

be available when the Prtgram is completed. Air of th participants
had high expectations for achievement in their research activities,

' and these expectations were supported by teammates and olleagues.
This general,exAectation for a high level of productivi,,y and the

support of teammates and colleagues contribiuted to the success cf

the projects. The Program was-quite successful in stimulating pro-
ductive team research projects.

7
The third aspect proposed by Epstein is the opportunity for

association with otilr professionals both at the sponsoring institu-

tions and at other institutions. The Program directors tried to
provide Rrofessional -support and interaction through frequent Fro-
--ram meetings at which particip7ants discussed their research plans

and any problems they were encountering. Hence, all the cfunicr.and
senior participants were available for interaction. In addition to
this, the.parti.cipants were encouraged to attend professional con-

fe -. es and, if possible, to 7resent their own data at these con-

ferences .

riven that the Program included all of these elements, one
might" expect it to be highly successfUl. In fact, most of the partic-

ipants were extremely satisfied with the Program and were quite proud
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Chapter VIII

Conclusions

Our project was designed to test some ideas about effective
organization of training, and we gained some convictions about

the validity of our original hybotheses. Probably our more.impor-
tant learning, howg.ver, emerged as a result'of our experiences in
observing the progress of our participants throughout theotraining

period:

Team Composition

As we indicated earlier in the report, we used this opportunity

to test the usual assumption that a tutorial relationship between

a mentor and a learner would be'most productive in this kind of

learning situation. Thus we constructed several two-person teams

and hoped to compare their success with that of three-pson teams.
While our N is not large enough to dra*.statisticol conclusions,

our experience points strongly toward the value of the three-person

teams. We found, in_fact, that our two - person teams became fhree-

person teams, sometimes through merger with other projects and

Sometimes by the involvement of other.staff'membsrs or graduate

students. Our judgment is that the three-person relationship en-

hances the likelihood that the team members will work as colleagues

rather than as teacher-student, and, as we shall see later, we

believe this to be a par4iCularly impprtant feature of tlie success

of our program.

Our experierice thisirespect finds some support in expe-

riences in other learning situations. For example, at the Inter-

national Conference on Improving University Teaching held in New-

castle-upon-Tyne in 1977, researchers from Japan, England, and
Switzerland reported on the greater efficiency of stuaents working

in pirs rather than as individuals. For example, in computer as-

sisted learning, it appears that having one computer terminal for

two students is more effective than having a computer terminal for.

each student. Thus the interaction between learners stems to be

an important facilitator of educational development.

Now back to the importance of colleague-telationships. In

retrospect we feel that our most astute stratagem was in our choice

of participants. What impressed us.about our groups was that they

worked as teams rather than as a senior expert instructing novices.,

?art' of this was due to the aitonomy and willingness to accept respon-

gibility on the part of the jailor participants, but part was also

due to the personalities of the senior participants, who helped to

establish an atmosphere of camaraderie rather than assuming. an

authoritarian relationship with the other team members.

7'8
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,Qur original proposal had suggested that the project begin at

the beginning of anacademic year and continue over a summer. Be-

\ cause of the delay in the allocation of the funds to projeicts, the
project began behind schedule and this was a handicap in getting

the work underway. Nevertheless, we believe that the overall design

is a good one. Although the academic year is extremely busy, partic-

ularly for the participants who were teachinA full-time, they did
dig into their planning with energy and were thus able to benefit

from the summer activities: What seemed to be most difficult was
the completion of the projects and the write-up of the reports

during the following .academic year. We have no remedy for thi,
for we suspect that one of the 'facts of life for college and univer-
sity teachers is that their research must be fitted into the nooks

and crannies of a full academic life.

A third feature which we now believe to be important in
achieving whatever success we had was peer support. We had not

fully recognized the'degree to which the project provided an op-

portunity for colleagues at the same institution to interact with,

one anothe'r with respect to research and to form supportive rela-,

tionships. We recognize that on a large university campus, such

as The University of Michigan, many of the participants have rel-

atively few contacts outside of their immediate coterie of spec-

ialization. What we had not realized was that even at a smaller

campus, such as Hampton Institute, faculty members may have rel-

atively little opportunipy to talk with their colleagues about

their scholarly interests and to help one another in achie.ving

scholarly aims. Our evaluation of the project revealed that partic-

ipants found this to be one of the important outcomes of the pro-

ject.
. /

) Finally a word with respect to the role of the program direc-

tors -and program staff. One important special aspect of our pro-

-ject was the employment of Carolyn Jagacinski as general assistant.

She was notyonly the watchdog of the'budget and carried general

administrative burdens, but she also proved to be invaluable in
assisting a number of the participants with the statistical and
metliodological aspects of their research. Her availability as a

sympathetic and knowledgeable resource, to the participants made a

real di rence in their progress. The Co-directors played roles
.)

not onl s team leaders, but also in facilitating the flow of

infvpma and maintaining commLtment among the teams. We tried

to be he ul and sympathetic, yet to provide e gentle prod when

the rush of competing activities threatened the ongoing activities

of the project. Somewhat immoaestly, we are willing-to accept at

least a small share of the credit for what we perceive as having

been a valuable experience not only for the participants but for

ourselves' as well.

tr.
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The Second Regional COnference,
Division G. Sociai 'Context of Education,

American Educational Research Association
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NEW DIRECTIONS
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A Tribute to Margare Mead
(1901 -1978)
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°, IN 40ERIaN SOCIETY AND EDUCATICN: IEW DIRECTIONS

PLURALS

6,6

,'TRIBUTE TO MARGARET MEAD

),, (1901 - 1978)

-41 '.... . .
4

.. ,
"Ilh Second ARnual 'division G, American E cational Research Association

Pecional Conference is dedicated in memory of Drl. Marcaret Mead. A'world
reknowr anthropologist, Or.. Mead was noted 'for her numerous scientifid honors,
research activil':ies, dectures, and ouclications. ,Blackperry Winter, an
aurobiograohy, is an insightful account of Ife of a woman scientist.

,;,,

. ------1."

Or. Mead's first-anthropoloaical'fiaeld work, in Samoa r(1925-1926) resulted
in tne publication of Coming of Ace in Samoa (1928) in which sne aemonstrat4d
that Samoan young people paSs through adolescence without the emotional crises.
regarded as cnbracteristiC of these years in Western society. Otherr xpeditions
followed: Manus in The Admjralty 1,slands (1928-1929, 1953), New Gufn
1931-1933, 1938) and Bali (1936-1938,-1939). Her research findings are

described in a number of works,.jnclubing Growing Up in new Guinei (1930),
'Sex and Temperament in Three Prik4pive Societies (1935), The Moun'tain Arapesh

(Antnr000logi.cal FaperS, America& Museum of Natural History, 1938-1949) and
Balinese Character (-1942) with Gregory Bateson. Int

k
rested in the inter-.

elationship between personality and culture, she mad a particular study of
infant and childucare arid adolescent and sexual behavior. In alditioh to her
professional Works, she published the popular Male and Female. (1949).

Her interest in the psychology of culture led Miss Mead.to a study of
naAnal character,, reflected in such works as And Keep Your Powder Dry (1942),
a popurar analysirs of American culture, and Soviet Attitudes Toward Authority'
(19511. She was Curator Emeritus of.the(American Mus4bm of nal-Fural-Hist,lory,
and also director of research programs.in contemporary, curlures at Columbha
University (1948-1950). Curing World-War II, she served as executive .

\
secretary of the coeMittee on food habits of tne national'Researcnuncil,
and in 1956-1957 as president of the World Federation 'for Mental Healty, She
was awarded the VikingAund Medal for-teneral Anthropolocy'(1957). She was
oresident'of the America inAnthrop Jody Association n 1959-1960. ln addition,
'Or. mead Nas,che,of 38 females wn hi;'ve o4Sen elected to r-he Naticnal Academy o'

Ao,

a

73.

frecuented the Hamoton Institute campus as a member of the Hampton
. institute BOard o' Trustees for th'irty-four years . Tne coldlege away -deasher..the

Centennial "edallion in 1968 or her exemplary contributions TO The cotlege.

5.24
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, FROM MORNING, 'lay II, 1979

1:00 a.m. Registration Opens

Freeman Hall Auditorium

74..

9:30 -.9:15 a.m. 'apening Remarkd -~Jr. Ronald L. BraithWaite, Chairperson
.

r Conference Planning 'Committee
L

..\. '' Invocation - The Rev. Michael A. aaTtle, Sr., Chaplain
,.

Hampton Institute

-Welcome - President, HOST Institution
Dr. Williath R, Harvey
Hampton Institute

. ..

9:15 - 9:30 a.m. Conference - Dr. Na'im Akbar
Charge Psychology Department

Norfolk State College

9:3Q - (0:15 Symposium on Margaret mead

Mrs. Mae S. Pleasant, Chairperson
Secretary To The College
Hampton Institute

Participants

Or. Alice Powell

Professor Emeritus of Early Childhood Education
aid Dominion Universi7y,m

Cr. Donald F. Smith
Department of'Education
George Mason.Un'iversity

10:15 - 12:50 ..m. B Rea iC Cof+ee, Tea

4 10 : 30 - .12:0C neon

I.r PersPec7iies cn Mainstreaming Room Number 123,-Freeman Han'
iz)."

Chair; marwin Kooit:"'Virginia Commonwealth Uniuerisi7V

Particisants: .oan Fulton, Virginia Commonwealth University.
Howard Garner, Virginia Commonwealth University
Tim 'Orden, Virginia Commonwealth University

.

1 :2 Svmccs.. ..,m on Planned Changehin Esucation

Room Nt,!.mger 126, Freeman Hall

Chain: marcaret Cabf4yroinia State College

. Par-loiPar7s: Svster,s Fesponsi'ie LeaHing vs Social Engineer:Th Jon- ''cEr.v...r,
State Collecd

'he %T.'fole of "edia in EsUca:uional Charee, .losec.1,Arwacv,
. -

iircinia STate College

83
0.,
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Tiocial/Political Forces Related to Planned Change: A Focus on
6Cesegregation Efforts, Jo Ann Wright, M.eginia State College
Change Agentry: A Look at the Change Agent, Emmet Ridley, Virginia

State.College
Ianned Change in Higher Education:'A Management Perspective,

Virginia State College

The Meaninglessness of Planned Chang. Carl Chaffin, Vircirtia State
College

1.5 dynamics of %ocial Learning Among oung Children

f ° 4 Auditorium, Freeman Hall

.

17Cnair:1' Margaret Eisenhart, University of North Carolina

articipants: Cultural Diver'sity and Reading for Instruction, Stanle,Baker,
Virginia Commonwealth Uriversity.-

-Sex Role Lezrs;ing in Young Children, James
Jr(.Hampton In itute, Charles F. Halverson, . and

Martin, University of Georgia
The Social Relations of Television Viewing for Young Chilgren,

J.. S. Lester, University of Massachusetts
InfOrmal Channeling of Learning,by Gender in an Elementary-

. School, MarcareteEisenhart and Corothy Clement, Uniyersitv of
North Carolina

1.4 Attitudes and Interpersonal Relationships on College Camouses

RoOm Number 213 Al 3 5: Freeman Hall
4

Chair: parltielwig, Old Dominion University
_

articipants: Black and White'College Students: 'Divergent Attitudes and
Perceptiohs, Steven J. Rosenthal, Old Dom' ion University

A Reanalysis of the Original S. J. Rosenth I D to on Racism at
CI'd Dominion University, Carl Helwig, 01 cm niOn University

A Siirvey of Perceptions of Black'Undergraduate tucents of the
'University of, Pittsburgh, Diane D. Eddins, Barbara L. Porter,
University of Nittsburgh

Predicting the Performance of Black Students.Acf Predominantly
White Universities: The Importance of Perceptual Factors,,
Marvin P. Dawkins, Russell .Cawkins, University of maryianC

Systematic Observation and Interaction Analysis as Tools for -

Training and-Research in:interpersona4 Relationships,
Deacelia M. Pen's, University- of Michigan

The Effect of a PerforTance Curriculum in Human Relations and.
Attitudes, Verbal Communication and Interpersonal Relationships

-of Teacher-Trainees, Frances Graham, Hampton Institute

An Evaluative SApy of Uoward Found at NorfolT< Vete, Etlel Hinton,
Norfolk State College r

84
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I: 30 - 3:00 p.m.

2.1 Anthropocentrism: An Alternative to Ethnocentrism in Society and Education

Room Number 213 A & B, Freeman Hail

Chair: Robert Alford; Norfolk State Collece
O

Participantss. An Analysis ot2the Ethnocentric Approach to Diagnosing and
Treating Pliptems of Learning, Nancy Harris, Norfolk State
College

An Examination of Assumptions and Limitations of Competency
Lased Assessment for Mtnority Students, James Hedgebeth,
Norfolk State College

The Attribution Theory as a Means of Explaining Anthropocentric
and Ethnocentric Viewpoints, William Colson, Norfolk State
College

Anthropocentrism: An Alternative to Ethnocentrism, Na'im Akbar,
Norfolk State Collece

).2 Perspective 'on Special Education Room Number 123, Freeman Hall

Chair: Jor.n A. YcLaugnljn, lirginia Polytechnic Institute anC State
University

Participants: Special Education - Fdrerunner and Partner of Pluralistic
Education, (5aisar Sultna, Old Dominion University

Mission Possible or lmoossible? Implementation of Laws
Regarding the Education of Handicappec Persons, Helen P.
Sessant, Norfolk State Collece

Policy Implementation: The Minority Handicapped Learner,
J.cnn A. McLaughlin, Guth Are Protinsky, Virginia Polytechni'c
Institute and State University

P.L. 94-142 and the Changing Status of Teacher Certification and
Recertification Requirements: A Starve? of State Education
Acericies, ,lames M. Patton, Virginia State Collece and

75.

Ronara t. Braithwaite, Hampton Institute

_2.3 -InCividualizinc Instruction and Diversity at the Elementary .r.,).yei

'Room Number 126, Freeman Hall

Brenda.i. Williams, H'emptonInstitute

Participants: 1n4iyidualizi,ng and Systematizinc the bearninc Environment in
Culturally Pturalistic Scnools,-Harry'Johnson, lircinie
State College

7 Through in-New York-:-Differential"4ectiveness of -he
Hampton Nongraded Model,.Ruth 3. yontacue, Hampton Institute
and Joan Savarese, New York Follow Throuch Procram

Contract Grading in the Classroom, Fran Hassencah1,4Cic :onin:on
University .

Educatinc for Cul.teral .Diversity in a Follow.7nru Peccre-1, Brenca

Williams, i-iamol-on

The Use of Pathanalys:s for Iden7if7:nc Variacles
parent Participation in a;Follow'Thru Procram, Jonr

VCU anc Ponaldfiraithwaite, Hampton institute
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'2.4 Persoectives on Minorities and Women Auditorium, Freeman Hall 2
1

\
.

Chair: Havens C. flops, U.S. Commission on Civil Rights
P

e

Participants: American Africans and Western Education, A. Akinwole Alhamisi,
University of Michigan

Black Enrollment in Higher Education:" Regi nal and State
Differences, John'A. Michael, National Center for Educational
Statistics

Social Foundations of Equality for Education, Ha,lens.C. Tiops,,
U.S. Commission on Civil Richts

The Black Woman Administrator in Higher Education: Untapped
Resource, Ruth N. Swann, Hampton Institute

The Hampton Experiment: Multi-Ethnit Education of Blacks and
Indians from 1913 -1978, Oscar Williams, Virginia Stare College

3:00 - 4.:30 D.m.

3.1 Symposiurii on P21_. 54-142: Free and Aoorooriate Public Education:

CautionsAgainst "Misimolementation" of the Polity

Rbom Number 426, Freeman Hall

Chair: Vernon L. Clark, University esearcn Corporation, Nasninc-on, C.C.

Participants: Herman Clark, Jr., Ntrfolk City'Scnools
Sandra Hugnes Cason, Norfolk City Scnools

.

Ethel W. Mitchell, Chesapeake City Schoo *s
Strange Bedfellows - The Handicapped Chid and The Bla.ck Cnilc

in the Classroom, Helen P. Bessant, Norfolk State College
Ronald Brown - Vircinia State University

.3.2, Philosoonical Persoectives on P1.4ralism Auditorium, Freeman "all

Chair: Che Yee To; University of Michigan

Participants: Cultural Plu lism:and the Myth of UniformityEdward C. <411mann,
Hamoton Institute.

C. 'J. Jung on Education'for the Second Half of Life, marian L.
Pauson, Old.Dominion Univer5ity,

_Max Weber Meets Narcissus: The Work Ethic anc Contemoorary
Lucation, ,Kober; Whaley and George A. Antonelli, University
of North Carolina \

Pluralistic Education: A 'Iasi-ern and Non:-Western Perspective,

Kama! K. Sridhar, University o.f Illintis-Urban6.

'Pluralism in Education: A New Term for an Old !cea?, Cho 'eae'To

and Rudolf B. Schmerl, University of Michigan
o

3.3 The Role of Supervision prod CurricOlum or Pluralistic EduAtiOn

:ccom Numper L23,'FreFman "all

Chair: Catherine C. Mbrocco; Education.Cevelooment Center, Ntew-bn, mass..

.*

0
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Partiiparts: Supervision .through Educational Management by Objectives,
Nioseph P, Mooney Old Dominion University b$

The Curriculum ln-fc-FMaTion System: A Strategy for Played
Change, Jonn McBrayer, Virginia State College

,....iWIT7lating a Pluralism Curriculum in tne Community College

Context, Catherine C. Morocco, Education Development Center
Progress; Problehls.and Prospects of MulTicu.itural Teacher
Education in a Post Bakke Era, Edwina B. Vold, Norfolk
State College

Plann'ed'Changein'EducaTioh: Pluralistic Trends and !maces,
Florence Hood, Norfolk Stat College

o

3.4 Sociologia0 Aspects of Pluralism om Number 213 A 5, Freeman Hall

78.

7

Chair: Dorene Ross, 'Virginia State College

Participants: Particularism and Universalism AssHlilation or Pluralism:
A sociological View of the Educational Debate, Arcid
Anderson-Sherman, Ceorce Mason University

A Social Paradox, in Education: .1 Case of Pollution, jcv.P:'
Kanner-kat, Nor'clk Sate Coliece

microns for Public Education Of Dramatizations uti1:2,
*"enters,- Era F. 12bney:7 Virginia Poii-ecnic Instr-J-e

and Siete University.
Educational Criticivii: Methods and Uses, Dorene D. Ross,,

Virginia State C9Ilece, Diane rI. Kyle, University of
Vircinii

-mac! DA" EVENING.

.7:00 p.m:* Banquet
.

Student Union-

,4*

Dr'. Stanley Baker, Vircinia Commonwealth Univers
?residing

ltit'roduction of Keynote Speaker
Dc. Jam" M. Patton, Virgini= Tollpce

\
Keynote Speaker:

Dr. Martha E. son, Dean
School of, Educat ,on

Vircinia State Collece
Cul: 'RAL PLuRALIS,MIN THE DECADE OF °"E EIGHiES

ICIcsi g Remarks

' Cr. - anley Baker, Vlrcinre Corrcnwealtn :Aivecsitv

.SATURDAY mCRN1NG, may 12, ;379

r-N

Pcom Number 123, -reeman

3:0C 10:30 a.m.

5.1 Pl'ura)ism A Case or multi-Culturalism in Educatior

*Pianist - mr5. Greer Nilson - Director, Student ActivI.t.es at -arb-or Ihs- tut.e
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4

Chair: Gary W. Eckels, University of Massacnusetts

Participants: Innovation i The Ace of Pluralism: The Paradox of Poverty
and Promise, George A.41,Antonelli anC Robert Oaley,
University of North Carolina

L41fe-Long Learning and the Professional Bruce J. Ancerscn,
and James Van Arsdall,,Old Dominion .n.vers,Ty

multi-Cultural Ecucarion in Tne POST Bakke Era: An Examinaton
of the Empirical Data on The Atti-uses of Ecucators an i-s

Relationship To Planned 'Educational Chance, Larry A. Vol ,

Hamoton Institute

Tne Teacher-Counselor as Cultural Broker: A Case Stucy
Si-Cultural Pedagocy, Karen Gtantemann, Tony L., Whi,i-ene
University of North Carolina

. The Case for Pluralistic Lancuage in Cur Multicultural
Society, Gary W. Eckiest.University.of massacnuse-r-s
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This volume contains abstracts-af papers and

symposia accepted for presentation at the 1979

Division G, Social Context of Education( erican
Educationai_RelearchAksociation's Second annual

conference. It is designed as a companion document

to the program schedule.- The session, numbers in

this volume refer to the.prodram number. Abstracts

appear in the chronological order of presentation.

A reasonable effort has been made to incorporate

late submissions. Some abstracts' have been edited

slightly in the interest of clarfty or brevity.

where this' seemed necesse'y'a.hd could be done

without altering thesubstancei, _

(4,
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SYMPOSIUM ON MARGARET MEAD

The committee wishes to thank Mrs. Mae Barbee Pleasants,

Secretary of the College, Hampton Institute and Dr. Alice

Powell, Professor Emeritus of Early Childhood Education,

Old Dominion University, for their contributions toithe

Margaret Mead symposium.

Special recognitidh also goes to Dr. Donald F. Smith,

George Mason University, for the media presentation on the

Northern Mariana Islands and its inhabitants%
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0 1.1

Perspectives on, Mainstreaming

MARVIN KOPIT, Virginia Commonwealth University, Chgir

JOAN FULTON, Virginia Commonwealth'University
HOWARD GARDNER, Virginia Commonwealth University
TIM VIRDEN, Virginia Commonwealth University

In the past year, several faculty members in the Virginia
Commonwealth University School of Education have been involved
in a Dean's Grant on Mainstreaming. The express-,purpose of the

grant is to provide the undergraduate elementary education
students with increased exposure4to the concept of mainstreaming
and its implications for teaching-learning practice.

One team, consisting of three faculty members and one.
graduate assistant have focused primarily Ion the areas of
curriculum and instruction with therintent of achieving the
'following outcomes with the(stujents relevant to mainstreaming:

(1) to foster levels of awareness to the needs of exceptional
children; (2) to increase knowledge and understanding of
different areas of exceptionality; (3) to develop instructional
skills designed to meet the personal and academic needs of
exceptional children mainstreamed into their least restrictive

environment,
Concurrent with these priorities, the following-items

nave been achieved: (1) identification of basic areas of,stu.dy,

pertinent to exceptional children; (2) development of prototype
materials to be incorporated into existing and future curriculum
and instruction'courses; (3) revision of course outlines in
curriculum and instruction area,s to reflect their broadened
application to mainstreaming; (4) incorporation of strengths and
resources of faculty, namely Special Education faculty, in
planning and development of existing and future courses in these.

areas.

1.2

Planned Change in Education as System' Responsive Learn*

MARGARET DABNEY, Vii-ginf State College, Chai'r

ak
JOHN McBRAYER, Virginia te College

JOSEPH ARWARDY, Virginia ate College

JOANN WRIGHT, Virginia State College
EMMET RIDLEY, Virginia State College

. WAYNE VIRAG, Virginia State College .

This symposium focuses on several discrete and yet related
aspeqs and perspectives of planned change in education. The

symposium will entail six presentations. The initial -presentiation

offers two opposing theoretical positions on planned change. T ey

include systems responsive learning and social engineering. T e

final.presentation will arg-uetKat-education's Inability.,to create
individuals who question and challenge tradgioAeiVrays of 'Viewing

and analyzing "reality" yields meaningless Planned change. ,

'-our, interrelated perspectives will be ifterspersed between

th9 aforementioned presentations. The role of media. in -educational

change vkill_tamprise the second presentation.) The focus on the

third presentation will be. on political and ocial forces related

9E1 \)
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to planned change. The fourth presentor will suggest that an

important relationship often overlooked in the change process

is the one between the change agent and the organization.

44't

Accordingly this presentation will focus on values, personality,

behavior, a other characteristics of the change aspect.. The

fifth presents ion will entail an analysis of 'planned change in

higher education viewed from a management perspective.

1.3

Dynamics of Social Learning Among Young Children

MARGARET EI$ENHART, University of North Carolina-Chapel Hill, Chair

* Cultural Diversity and Reading for Instruction, STANLEY BAKER,

Virginia Commonwealth University

Concern for multi-cultural, non-sexist education is being

expressed in all aspects of curriculum. In the area of reading and'

the langu'age arts this is interpreted to mean:

. . a concern for maximizing individual ability- -

to u§e communicative and interactional'skills to

improve the quality of.life in a culturally plur-

alistic, multiracial, and highly technological

society.
--414SCD Multicultural Education Commission, 077

L.
Forthe reasi g and language arts teacher this may mean an

attemptto focus less upon cognitive skills as such and more upon

those factors which may assist the learner in acqbirihA the desire

'to use language for personal and social enhancement.

This paper proposes todiscuss critical classroom implications

which can bie inte'rpreted .from
recenrresearch rilative to the

affective realm of reading and langUagearts instruction. Particular

attention will given to those aspects of main stream schooling

which may deter or stultify students who come from diverse cultural

backgrounds. Therefore, noting those influences which help to

shape the learner's ConcepCof himself within the academic environ-

ment will provide the vantage point for pedagogical inquiry aimed

at improved reading,'Instructjon for all children inAmerica's public

schools. do."

* Sex Role Learning Young Children, AES 8. VICTOR,

'Hampton Institute, CHARLES F. HALVERSON, JR. ANO CAROL L. MARTIN,-

TheUniversiV of Georgia,

The issue of hweideVelopmentat factors contribute to children's

learning of sex role information is addresseti by this paper. A

sample of ',preschoolers .boys'and 15 girls at ages 3, 4, and

5 years) was randomly drawn from the various programs at Murray

State University Child Studies Center. The samplewas 9% Black and

varied in socio- economic status according to computations following

Deutsch et al. (1968).. Sex role learning was measured by the Sex

Role LearningIndex (SERLI) developed by Edlebrock and Sugawa.ra

(1978), a',picture-choice instrument which was esigned to compare

children's preferences 'to both sex role ster types and each child's
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conception of sex apptopriateness. A multiple regression analysis

which included measures of Developmental Level; Agp, Sex, Verbal

Learning, and Behavioral Temperament (i.e., Attivtty Level, Minor

Physical Anomalies, and Teacher and Parent-rated Behavior) was

performed. Results are discussed in relation to our earlier work

which focused on impulsive behavior and sex differences in

development.

* The Social Relations of 'Television Viewing for Young Children,

J.S. LESTER,,University of Massachusetts

The author argues that television has liberating potential for

children's social development, but that this potential has been
distorted by the commerical, private ,nature of U.S. television.
Television as it now exists confirms only certain aspects of our

social existence -- often those most destructive to us; it could,

however, be equally potent in confirming more beneficial social

roles. The author details current commerical television's
destructive effects on young children, differentiating some of

its impact by social class, race and sex, and also provides

examples of current positive uses of the technology.

* Informal Channeling of Learning by Gender in an Elementary

School, MARGARET EISENHART AND DOROTHY CLEMENT, University of

North Carolina-Chapel Hill

The aim of civil rights legislation directed-at public schools

was the elimiliation of barriers to equal access to learning

opportunities for children. In particulars the spirit of the

legislation was to prevent further deliberate channeling of -student

.learning along lines traditionally associated with the social group

to which they belonged. Examination of data'froM a two-year ethno-

graphic study of a Southern elementary school reveal that despite

equal access of boys and girls to most curricular and extra-

curricular experiences and despite only vague or occasional

reference by school adults'to female and male differences in

interests, orientations and behaviors, female and male students

are being channeled toward different interests and activities

within the context of the informally organized student system of

the school' Further, the direction of this channeling portends

.the replication of traditional patterns of male and female interests,

activities, and proficiencies rather than new ones,

1.4

. ,

Attitudes and Interpersonal. Relationships -on College Campuses

CARL HELWIG, Old Dominion University, Ctiair

* Black and 4hite College Students: Divergent Attitudes and, Perception,

It*

STEVEN .],l, ROSEN HAL; Old Dominion University

A study ofithe racial attitudes and perceptions Of black.and

white students at Old Dominion University was carried out during the

spring of 1978, just after Governor' Dalton and HEW Shad reached ,

tentative agreement on a desegregation plan for Virginia's colleges,. A

quota mOe of 363 whites and 136 black's, with quotas adjusted for

r
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proportionaq representation by academic division, clan year, and
sex, was surveyed.

Most black respondents favored further desegregatjGn, believed
that they did not enjoy equal educational opportunities with whites,
and believed that higher education was too segregated, Whites, in Y

contrast, mostly did not support further desegregation and believed
that equal educational opportunities.already existed for blacks
and whites.

Most Black respondents reported encountering institutional
racism within the University, particularly in the classroom.
Relatively few whites perceived such racism z, This divergence in

the attitudes and perceptions of black and white students produces
Conflicts WhiCh institutions have not yet.alwas learned to deal
With.

* A Reanalysisof the Original S.J. Rosenthal Data on Racism at
Old Dominion University and Some Conclusions; QARL HELWIG,'Old
Dominion University

Using"the original printout data obtained from 01-. S.J. Rosenthal;

thisesearcher checked his Sampling technique by several goodness-
of-fit tests. 'Two variables "facuity prejudiced" ,and 'faculty racist

in its grading' were tested with ,4trict tests of significance..' The.

%findings are discussed.

* A Survey of Perceptions of Black Undergraduate Students Of the

' University of Pittsburgh, DIANE D. EDDINS AND BARBARA L. PORTER,

Unive'rsIty of Pittsburgh

The purpose of this stDdy..yas to obtain black student's -

assessment of the University afl)tsburgh's effectiveness in
Meeting the general needs of black undergraduates. Respondents were

approximately 200 black undergraduates, the majority-of whom entered

the University via a special admissions program(for minority students.

Students responded to-a questionnaire which coVered, (1) selected
demographic data, (2) general perceptions of the University's
services and academic atmosphere, and (3) an assessment of ,special

programs for black students. An item analysis was performed and

comments were content analyzed, revealing the specific areas of

satisfaction and dissatisfaction with the University's efforts to

assist black students.-
-1/4

* Predicting the Performance of Black Students at Predominantly

White Universities: The Importance of Perceptual Factors,
MARVIN P. DAWKINS AND RUSSELL DAWKINS, University of Maryland-College Park

Since the nineteen sixties, increasing attention has been given

to the role of nonintellectivd factors (e.g. background; attitudes)

rather than intellective'factors alone (e.g. scores on staQdardized

,tests) in predicting academic performance in college. Studies by

Cleary (1968), Borgen (1972) and others have reflected inconsistency

with regard to standardized test scores) as accurate predictors of

i performance of Black students at predodinantly white universities.

More emphasis is givip to nonintellective factors to supplement grades

and test results in order to gain more complete picture in assessing

a Black student's poten ial for ac ieving success on a white campus..

However, little empiric 1 researc has been done to assess the influeke
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of nonintellective factors on academic performance. For example,

it is assumed that Blacks who view their college as friendly and

supportive will perform better than those lo perCeive the White

environment as hostile and insensitive.
This study examined the influence of Black students' per-

ceptions (as nonintellective measures) on academic performance

at a major, predominantly white university. An analysis of

data °collected in Fall,-1977 from students enrolled in a lame

introductory course in Afro-American Studies (N=190) revealed

that several types of perceptions reflective.of racial attitudes

were associated with academic performance. Implications for

predicting academic success and-retention of Black students at

predominantly White universities are discussed.

* Systematic Observation and Interaction Analysis as Tools for

Training and Research in Interpersonal Relationshi-ps, DEAGELIA M. PENA,

The University of Michigan

The objective's of this presentation are (1) to demonstrate a

procedure for quantifying interpersonal behavior, and'(2) to

illustrate howinteraction_analysis may be used for training and

research in interpersonal relationship. Systematic observation refers

to the use of categories that describe "units" of behavior. Inter-

action analysis refers to the proCess of analyzing the'intiractive

behavior as described'by those categories. The techniques will be / .

demonstileted through two,short segments of video-taped medi41

interviews and related graphical displays. Two other applsications

will be discussed; first, in a ClasSroom situation, and second,

in analyzing the verbal and non-verbal behavior of three-to-five-

year olds in-a task-oriented situation.

* The\Effects of a Performance Curriculum in-Human Relations on .

Attitudes, Verbal Communication, and Intepersonal Relationships of

Teacher Trainees, FRANCES D. GRAHAM, Hampton Institute

This study sought to test the effects of,..uting an. organized

performance curriculum in, human relatiOns for nine weeks. The

participants were senior teacher trainees-in a predominantly black

college. Forty volunteers were randomly assigned to-tht experimental

and control groups.
The Experimental Group was exposed to a sequeWtielly designed,

performance-based, Human Relations curriculum'which employed a'. do,

use, teach approach. 'A,professional counselor directed the sessions.

Following each exercise, appropriate measures were applied end'

participants were provided opportunities to do, to use, and finally*

loto teach the activity in the classroom with the young child.- Trained

.observers evaluated title taped sessions of the trainees using Flanders'

Interaction 'Matrix. /The Control Group was exposed to.,some,general

infornationon classroom management tethniques'that were actual

segments of the regular student-teaching practicum.

The criterion measures which e applied in the stud 'were:

Adjective Check List (1965), Mitk'min '
Self-Goal-Other Scale (1967),

and Flanders' Interaction Analysis(1 70),.
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* An Evaluative Study of Upward Bound at Norfolk State College,

ETHEL HINTON, Norfolk State College (Abstract Unavailable)

2.1

Anthropocentr ism: An Alternative to Ethnocentrism in Society and

Education

92.

ROBERT ALFOR0,-Norfolk'State College, Chair, NA'IM AKBAR, Norfolk State College

The paucity of specific research on Anthropocentrism continues

to plaque the participants of this symposium. Therefore, this.

discussion'is specifically focused upon the difficulties resulting

from ethnocentric orientations in the analysis and evaluation of

education and social problems in a.pluralistic society. The

sympoSium discussants will address some of the specific problems

of ethnocentrism in the analysis of learning problems, competency

test construction, and social attribution. Some proposals will

be made suggesting the importance of adopting a people-centered.

orientation to educatipnal and societal problems. The people-.

centered orientation will -be contrasted with the objective (object -

centered) approach and the predominating ethnocentrism of,Euro-

American norms of behavior...

* An Analysis of the EthnocentriC AFiroach to Diagnosing and

Treating Problems of Learning, NANCY HARRIS, Norfolk State College

The traditional Euro-American (ethnocentric) approach

to definin%, diagnosing, and treatingftemediating learning

problems will be analyzed in,terms of the basjc assumptions' -

underlying this perspective. These assumptions will be compared

and contrasted with those which underlie the anthropocentric

viewpoint on these issues.

* An ExaminationOf Assumptions and Limitatibns of Competency-

Based Assessment for MinOrity Students; JAMES HEDGEBETH, Norfolk'

State College'

Competency-baked assessment has becbme a dominant method°

of appraising studepts' academic performance, largely as a result

of public concern of declining or low test scores. ,In increasing

numbers, many public school systems are employing this method to

control student grade promotion and advancement. Assumptions,

limitations, and implications for minority students._will be

examined.

C.

* The Attribution Theory as a Means of Expla.ining AnthropoCentric

and EthRocentric
Viewpoints;'WILLIAM COLSON, Norfolk State C011ege

Attribution theory describes processes that assign-causality

for behavior or events, The assuMptiohs underlying this theory

have their basis in socialization, gestalt, and learning models.

Attribution theory and these basic concepts,;:iill be discussed as

a means of explaining anthropocentric and ethnocentric viewpoints:,
,
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* Policy Implementation: The Minority Handicapped LearnP, ,.

JOHN A.- McLAUGHLIN AND RUTH ANN PROTINSKY, Virginia Polytechnic

Institute and State University

.
The educational agenda for the 70's is replete with citations

,related to the provision of educational services for the handicapped.

Legal, legislative and administrative initiative have caused

significant change in policy whithimpatts upon the handicapped

learner, hiss parents, service providers and administrators of

service programs. A primary motivation for the writers of Public

Law 94-142, the Education for All Handicapped Children Act of 1975,

was the value in considering the individual needs of the handicapped

learner when identifying instructional strategies. Of particular

interest has been the process of establishing-individual special

educational services filatirladicapped learners from minority groups.

Minority studenfs have been identified as handicapped

learners at a considerably higher rate than nonzminority students.

Con-ideration of minority concerns_ require's special attention 10

insure elimination 9f discriminatdry educational practices.

Although desegregation has forted our schools to examine some of

the discriminatoe3, pt.actices, special education has received little

attention until' recently.'
This presentation'voill provide a conceptual analysis of the .

educati.fi of handicapped mtnorityllearners and.set:forth a discussion

6f data derived from a preliminary analysis of current strategies

fo5 providing special educational services to handicapped learners.

* Yublic Law 94-142-and the Changing Status of Teacher. Certification

and-ittertification Requirements: ASurveY of State Education

Agencies, JAMES M. PATTON,Virginia State College and RONALD L. BRAITHWAITE,

Hampton Institute

The investigatorS,surveyed the fiftyistate departments' of

education-and theDistrIct of Columbia in an effort to-ascertain

theimpact of Public Law 94-142 on certifying and recertifying

regular classrooM teacher's. -A 9'4% response rate was obtained and

the data revealed that approxidiately 70% of the responding states do

not presently require regular. clsassroom teachers to completk courses .

in special education to certify for initial certification.

Additionally, approximately 92% do not require'special education

coursework for recertification of regular classroom teachers. Of

the ten states requiring either courses'or experiences with special

education populations for Certification, only twa of these state'

departments,oreducation inditated that these requirements resulted

from Public Law 94-142^.-

Z.3

00.

Individualizing Instruction and:Piversity at the EleMentary Level

BRENDPI.-WILLIAMS, Hampton Institute, Chair

* ,Individualizing and Systematizing the Learning Environment in

Culturally Pluralistic School,s-, HARRY A. JOHNSON, Virginia State College

'Divers characteristics and individual styles in United States .

Culture Patt rns should dictate the instructional strategies and a

,sys,tematic a pnoach to teaching and learning. Individuallzation within. ,

1.02
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Perspective on Special Education

1

JOHN A. McLAUGHLIN, Virginia Polytechnic Institutd and State University,

Chair

* Special Education - Foi.erunner and Partner of Pluralistic Education,

QAISAR SULTANA, Old Dominion University

The Education for All Handicapped Children Act, 1975, (PL*94-142),

is considered a,major legislative act affecting the field Of-e' vtial

education. However, the fact,is that it is the most important

legislation conderning.education in a,pluralistic society. The law

defines special education as "specialized instruction ,to meet the

special needs of each individual child." This is precisely the goal

of education.in a pluralistic society.

PublicrLaw 9'4 -142 is the outcome of the findings of the

Riverside studyjnitiated in 1963. It is also the result of the

court battles fought all over the country since the 1960s. Court

rulings against the "tracking" of children in public schools in

Washington, D.C. ) and against the discriminatory labeling offinority

children in California are clearly manifested in the provisions 'of

PL 94-142. The "due process" provisions of PL 94-142 have guaranteed

appropriate education to each child in a pluralistic society. 'D

Mislabeling of,minority and socioeconomically disadvantaged

children, a practice most seriously criticized-and challenged

contributed to the provision of non-discriminatory assessment of

children.in Pt-94-142, has led to the development of a most unique

"System of Multi cultural and Pluralistic"Assessm9nt" (SOMPA). This

system is expected to serve asian important Arm-vf educetion in.a

pluralistic society. The system will actually assist in the.

actualization of the concept of plural' ti's education.

This presentatioh will trace to history of.significaniHmove-

ments and landmarks in special education relevant tb pluralistic

society. The presentation w1,11 also stress the relationship between -

special education poiicy implementation and the emergence of the

concept of pluralistic education. The presentation will conclude

with an activity involving the
participants aimed to stress the

- value of pluralistic education.

* Mission Possible or Impossible? Implementation of Laws Regarding

the Education of Handicapped Persons, HELEN P. BESSANT, Norfolk State

College

This presentation will present a summary of the laws,relative

to tItle. education of handicapped persons in the U.S.A. An analygis

of theproblems if implementation and possible solutions to these

problems wiT1 be offered'.

In addition, a,chrondlogy of legislation and liti9ation,p4viding

fo'r the educational needsof handicapped persons will be documented. ,

Primary attention will be given to two pieces'of recent Legislaticln:

.Section 504 of the'Voational Rehabilitation Act and Public Law 94-142:

The Educaton'of All Handicapped Children Act.-

. Rules and-regulations for implementation of current laws will be

reviewed.' The inhererft problems of implementation., will be*specified.

Finally, some possible. solutions Will be considere htch will

retain the assurances for the handicapped and also re-so v some of

the identified problems. r- 103
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the system would incorporate a working knowledge of visual literacy,

multimedia technology,and individualizing techniques for culturally

pluralistic schools. The following topics will be addressed:.

1) Systematizing andIndividualizing the Learning Environment,

{2) Understanding of Characteristics, Cultu.res, and Learning Styles

Inherent in Multicultural Settings, (31:Vistial Literacy as a

Challenge to Teachers 'in Multicultural Schools, and (4) Futuristic

Communication Models: Implications for Teaching Multicultural/

Multiethnic Children and Youth.

* Follow Throughin New York; Differential effectiveness of the

Hampton Nongraded Model; RUTH MONTAGUE, Hampton Institute and

JOAN SAVARESE, New York Nongraded Follow Through Program
I

The question of differential effectiveness of intervention

programs for different kinds of children is addreised. The case

in point is the Hampton Institute Nongraded Model, a Follow Through

project for.disadvantaged children in the early elementary schosol

ye4rs, and the New-York schools following this model. The success

of the Hampton Institute model for several cohorts of children when

compared with national and local norms, 'is documented. Achievement

,test results and attendance records for children of different,

ethnic groups, languagegroUps, and income levels are analyzed.

* Contrast Grading in the Class'room, FRAN HAS,SENCAHL: Old

Dominion University

The.question of grading is unsettled and current research

centers around two approaches to grading; norm -referenced and
criterion-referendtd. 'This paper focdses upe the 'criterion-based

model and proposes - contract grading as a method for the evaluation

of student performance in the-tlassroom. Model contracts are

vrese9ted as well as a survey of the pros and cons of using contract

grading in speech, history, philosophy:education and business. The

author has succe4tfugly used contract gradin in the teaching of

group discussioh, the psychology of commdniLion and interpersonal

coribunication.

Educating forCul.tural 'Diversity in the Elementary Schools,

BRENDA'T. WILLIAMt4 Hampton Institute
_1

Elementary schooils have numerous opportunities to use diverse

Methods to highlighijOtergroup education. During the early, -

impressionable years o a student's life.he can be taught

conformity to the detritment of meaningful living and'learning.

Through the experienceprovided by the school, he can also be

taught identification and individuality are valuable assets. It

is here that schools mus-C's)ow hat diversity is Valued a

fostered.tnpersonalitiesi backgrounds, cultures and inte

This paper explores Vie methodology which can be used

better prepare t.tre young child-'for active membership in a ralistic

society.' ArPexamination of the ways that a plOcafistic education

must prepare him to understand the cultures in which he presently

lives and to understand ;;;Ider and more'diverse cultures is als

"presented.

0
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* Use of Path Analysis for Identifying Variables Influential- to

Parent Participation ima Follow Througa Program, JOHN AUSTIN,

Virginia Commonwealth University and RONALD BRAITHWAITE, Hampton Institute

This paper summarizes a study which proposed an operational

framework for identifping4actors influential parent participation

in a Follow Through program. The Atlantic. -City Nongraded Follow

Through Program is the case in point. A path analysis strategy is presented

which included the following dependent variables: parent attitude

'towards program,parent knowledge of program, parent-staff interaction,

previous parental participation, parent educational level, parent

-work pattern and, number of siblings- in program.

2.4

PersoecOves on Minorities and: Women,

HAVENS C. TIPPS', U.S. Commission op Civil Rights, Chair 4

American Africans and WeSteNi Education, A. AKINNOLE ALHAmISI,

The University of !1ichigan

This presentation is centered on certain practices and

dehumanizing effects of western,education. Apparent failures of

institutions to adequately educate peoples of African descent and

other 'minorities" are discuSSed. Implications are stated in terms

i2 of world-View brieatttiOns of pluralism from a cultural perspective.

Hopefully, it will encourage further investigation, study, and

,-consideration in identifying new approaches in the education and

, training of Culturalry.different students. The sources used are

personal observations, publishedand unpublished literature, and

previous research bearing on the topie.\Finally, the author will .

report his own current research efforts which include develpping a

Gross-Cultural Perception Questionnaire (CCPQ).

Black Enrollment in Highet'. Education: Regional and State

'Differences, OHN A. MICHAEL, National Center for Education Statistics.

The findings of a year's research on black enrollment in higher

education ae highlighted. Two major issues are addressed: (1) To

what extent are blacks and other racial minorities limited in

their access to higher education generally, and to particular

kinds of institutions?,a'nd (2) What is the racial composition of

institutions attended by bl-acK and whites? To what extent do

tile races attend-separate instituions?,

Social Foundations of Ewality for Education, HAVENS C. TIPPS,

U.S. Commission on Civil Rights.

Current statistical practices for the description of

educational cbnditiov.and characteristics of minorities and women

are deficient in many ways. Two recent government publications;

The Conditions.ro. Education (1978) and School Enrollment- Social and-

Economic Characteristics of Students (1.977) are compared with the

U.S. Commission on Civil Rights Report, Social Indicators of

Equality `or Minorities and Women: The author contends that the

two previously,mentioned government publications may be-misleading

and confusing. These documents may fail to adequately describe the \'14

conditions of minorities.and women.
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* The :Black Woman Administrator in Higher Education: Untapped

Resource, RUTH N. SWANN, tampton Institute

The issues and concerns relating to a sub-group of women

in higher education--black women administrators in traditionally

black institutions is addressed by this presentation. Specifically,

this paper presents:background discussion on societal pressures,

personal feelings of ambivalence about aChievement and success,

and discrimiriation in higher Education as it relaW to black

wogen administrators. Problems, prospects, and coping strategies

indicated by 116 black women administrators on a mail questionnaire

a.re also identified.
,

* . The Hampton Experiment: Multi-Ethnic Education of Blacks

and Indian's from 1878 -1913, OSCAR R. WILLIAMS,-Virginia State College

From 1878 to the early .1920's Hampton Institute conducted an

interesting experiment in Multi-cultural Education. In 178,

Hampton Inskitute.under General Armstrong's guidance, began an :

experiment'oe educating blacks and Indian students in the field

Of industrial education. This multi-ethnic program was designed

to 'assimilate both blacks and Indians into the mainstream of

American life. The experiment operated under the thesis that by

isolating both racial groups from their home 'environment they

Would adopt the civilized ways of white man ,thereby insuring

entrance into mainstream America. This longorgotten experiment

PP
is important because it gave rise to Indian schools similar to

Hampton Institute, such as Carlisle Institute, Carlisle,'PA,

Haskell Institute, Lawrence, Kansas and many others. In View of

Americin society, presently being resegregated, this experiment

may hold a solution to present educational problems which

attempts to bring minority students into mainstream America.

3.1

97.

,Symposjum on P.L. 94=142: Free andAppropriate Public Education:

Cautions Against "Misimplementation" of the Policy

VERNON L. CLARK, University Research Corporation, Washington, D.C., Chair

HERMAN CLARK, JR., Norfolk City. Schools

SANDRA HUGHES CASON, Norfolk City Schools

ETHEL W. MITCHELL, Chesapeake City Schools

A free aqd appropriate public education can be the cornerstone

of a learned society and the cultivating force of a t;14democratic

cultures HoWever, in the interest of providing a fre d

appropriate public education, educators must not :inadvertently

abuse the child's rights nor disrupt what may already be.a fruitful

and intellectually-sound educational experience.

The attempt to insure that each child,-handicapped and other-
-
wise, receives a free appropriate education reflects that we must gu.ard against

the misapplications of those beliefs and ,practices essential 'to

achieving a free apprbpriate public education. Just as these beliefs,

and practices can be a positive force for achieving a free

appropriate education they can also beimplemented in such a manner

that they become prohibiting factors negating the development of

the educational system that a free appropriate publi'c education demands,
. -
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/These beliefs and practices heve the potential to be misrepresented

keven by the most well-meaning in6i'vid6als. The beliefs and

practices to be discu 'ssed include: (1) The Child's Right-to

,Confidentiality of Information vs The Public's (Taxpayer's) Right

to Know, (2) Promissory Behavior of Public Education: 'What On

Educators Owe Parents and Their Handicapped Children vs What

Can the School Be Held Accountable for.Giving-the Handicapped

Child?, (3) Parental Involvement the Schools: Parents As

Participants, Partners, and PolitY-Makers vs. Parents As Antagonists,
(4)'

Public Law 94-142: Integration vs Toleration, and (5) Stan-

dardized Intelligence/Achievement Testing: A-Constructive Eduoe-

tional EndeaVo? or A'Futile Yet Traditionally -Practiced' Exercise.

*" Si-range Bedfelows.- The Handicapped Child and the Black

Child in the Classroom, HELEN. P. BESSANT, Norfolk Vat& College

This paper will report a study conduct! by he pretentor to

Investigate the responses of presrvice teachers to queries about,

attitudes.toWard and programming for two student populations -

handicapped children and black children.

. A twenty -five item opinionnaire was administered td graduating

seniors from teacher education programs at two types of institutions:

five institutions which have historically served predoMinantly

white institutions and five institutions which have historically -

served predominantly black institutions. Twenty"preservice

teachers were selected from each institution in the following

areas: -special education, elemthntary education, and secondary

education. Conclusions will be drawn by the researcher relative to

promotion of.intergroup relations in the classroom for the two

institutions.

3.2

A

Philosophical Perspectives of Pluralism

CHO-YEE TO, The University_of M4chfgan, Chair

* Cultural Pluralism and the Myth of Uniformity, EDWARD C. KOLLMANN,

Hampton Institute

Cultural pl.uralism is the key to the deVelopment of the

potential capabilities of the members of a community, as well as

among communities themselves.' Without a diversgfication among

human communities there it little incentive and mattrial for the

development of the human spirit in all its possibilities.

This fundamental relationship bias not been adequately under-

stood by our policy makers in all areas of American society. Theme

need for food, shelter, and social' life are common to most

cultures, but the norms of behavior governing how these needs are

met are diver;se and varied. 'It is just here where America's

cultural diversity may be the key to resolving these differences.

To achieve this end we need education at all levels as well as in

daily informal activities.



* C. G. Jung on Education for the Se and Half of Life,

MARIAN L. PAUSON, Old Dominion'Universi y.
/

C. G. Jung's.philosophy comprises a 'view of'human nature in

which man possesses both outer and inner aptitudes and poss.ibil,ities

for development. (Jung sees the first half of life as devoted to

the cultivation of outer resources; namely, the development of

thents, sill -s; habits and attitudes leading to a strong ego.

ident4ty which is manifested in a harmdnious combina0on Of

profession, marriage and family relationships, place 4 society,

public service, etc. Here man is preoccupied with the expansion

ofhimself in the outer world. However, for the second'half of

life (from middl.e age onwards), Jung belftves the focus of life

to be different. He sees these years as more fruitfully spent in \

the development of inner resources; namely, with the cultivation "

of the spirit within. Here one is more concerned with creativity

and culture, with the dii'cover of meaning in one's'own life and

in the life around him, with tfle development 6f flexible
14,va

attitudes necessary to meet the ongoing changes of process, with

the refining of human relationships, and with a more complete

./Participation in ,the unfolding of human consciousness. He-

believes th 'at this spiritual preoccupation,in. the second half of

life would then bring with it a harmonious acceptance of death

when .its. appropriate hour arrives.

* Max Weber Meets. Narciwis: The Work, Ethic and Contemporary

;.ducatfon, ROBERT WHALEY AZGEORGE A. ANTONELLI, University of

North Carolina'-Charlotte
. .

''Generalizations about the demise of the Protestant Work

Ethic and diminishing motivations among youth ally be heard coming

from the lips of the general publid and professional educators

alike. Bue'what specific aspects of the contemporary socialization

and eddcation of young people may be scrutinized ,to..reveal a basis

for theses contentions about declining asplrations and work values'

among youth?
This paper will examine the intection of'two primary gents,

of youthful socialization--the commerical massage of Children's

television and the eduCational massage of "open" c;assrooms--

resulting in the' formulation of youth's attitudes toward work.

Modern Narcissus is afforded his reflecting pools by the gratifi,-

cation ethic of commerical mythology and the "child - centered'

curricula of "opel," eduCation.

Just as the hand-to-moUth existence of the credit card

consumer has supplanted the deferred gratification of savings and

capital accumulation so have the Soft req6irements of the

"experience curriculum" supplanted the, ardors- of drill,.pracfice,

, a and sequential skill development in education. The "learning-is-fun"

ethos and individualized consuming in learning centers'negates the

former paradigm of the American Dream: challenge, effort,:and

earned success. `'

* Pluralistic Education: A Western and Non-Western Penspecttve,

KAMAL K. SRIDHAR, University of Illinois-Urbana

The theory of pluralistic education lags behind the. demand for

it in'the United States. It is instructiveto,,compare, the U.S.

108.
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-experiment with countries with pluralistic programs, e.g. India,

with its linguistic, -religious and cultural diversity. The

Indian and the U.S. educational settings are analyzed with

reference to such central policy issues as the lahguage of

instruction. It is shown, on the basis of the author's empirical

study, that the choice of instructional media among multilinguals

involves a complex interplay of pragmatics (career goals, etc.)

and attitudes (ethnicity, etc.). It is argued that such studies

should form a substantial input to educational policy.

* Pluralism in Education A New Term for an Old Idea?,

CHO-YEE TO AND RUDOLF B. SCHMERL, The University. of Michgian

Pluralism as an educational value, intended to'reflect the

diversity of American society, appears consonant with democratic

and more general'humaniStic ideals. However, Some of its mani-

festations, in both policy and practice, its demands and attitudes,

suggest that it may be well to reflect on the directions in which

we now seem to be moving. On the basis of their personal

experiences as immigrants, the authors deliberate.on the central

task of education. Should it be the deepening of one's sense of

identity as a member of a group with a specific history and

culture, or alternatively, the enhancement of progressive

intellectual liberation of the individual? The authors present

their positions yin a four-part dialogue.

3.3

The Role of'Supervision and'Curriculum for Pluralistic Education
3

CATHERINE COBB MOROCCO, Education Development Center, Newton, Mass,

* Supervision Through Educational Management by Objectives,

.JOSEPH P. MOONEY AND CYRUS A. AL-WMUS, Old Dominion University -

During the past three years the Old Dominion University

Department of Leadership and Services has conducted research in

thearea of Management by Objectives (MBO) in business and education.

The education departments of all state and territories were

sun/eyed. The most noteworthy MBO practices in business were

adapted to the supervisory process in education in order to create

a system of democratic supervision that is time-manageable in the

-schools.
This presontation is designed to demonstrate how,Management by

Objectives (MBO) princifples can be applied to school divisions as

a democratic system for planned change. MBO in business and MBO

principles will be presented. The idea, of the public, administration

and staff working together to set goals and objectives will be stressed.

Working.from a tentative list of goals, the partiipants will be

asked to develop and rank a list of goals for the organization

through the small-group process. The group will be 'guided through an

exercise.designed to write objectives for the goals. The "Logistics

Program" essential to the'achievement of goals and objectives, will

be outlined and discussed. Finally, the MBO "Supervisory Sequence"

will be explained and demonstrated via "Role Playing' by the participants.

This is designed to illustrate how supervisors actually work with

those being supervised on-the-job to achieve mutually planned goals and

objectives.
Explanatory materials will be distributed during the presentation.
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The Curriculum Information System: A Strategy for Planned Change,

JOHN Mc5RAYER, Virginia State College

There is a continual need for curricular change in higher

education. In America's pluralistic society, rapidly,accumulating

knowledge and changing conditions create new trends, opportunities,

needs, and problems. Our pluralistic society's survival literally

depends on the ability of institutions of higher education to

educate and train individuals to deal with these new challenges.

Correspondingly, the survival of each college or Ogivesity

ultimately depends on its continual demonstration di its relevant

societal responsiveness. The chief vehicle for responsiveness to

new challenges in higher education is a curriculum binded in

traditional disjointed incrementalism and bound in ivory tower

emulations. Management of curricular change in higher education

is difficult, but possible through systemic.development strategies.

This paper presents an approach to planned curricular change in

higher education. Change is operationally defined here as "purposive

intervention into articulated congeries of dynamic university

systems, in order to achieve appropPiate outcomes..." The "purposive

intervention" is founddd on the development of a Curriculum

Information System. 7'

Evaluating a Pluralism Curriculum in the Community College

Context, CATHERINE COBB MOROCCO, Education Development Center,

Newton, Massachusetts

Community colleges offer a challeriging context for teaching

about American policy toward ethnic pluralism. There, students

of diverse backgrounds can bripg a powerful sense of immediacy

to learning about historical tensions between shared American

identity and ethnic diversity. This paper presents methods and

findings of the first stage of a formative evaluation of a new

social science curriculum, The American Experiment: E Pluribus

Unum, currently being piloted in fiVe community colleges across

the country. Using.ethnographic approaches, the study follows,

'the ways the curriculum is adapted for various student groups and

the classroom. communication strategies that are used to illuminate

and connect fast and current conflicts over ethnic pluralism.

Progress, Problemg'and Prospects of Multicultured'Teacher

Echicatiob in a Post Bakke Era, EDWINA B. VOLD, Norfolk'State College

e Th4spaper will examine Multicultural Teacher Education which

by its design supports the ideology of Cultural pluralism in our

American society. This examination will cover's review of theoretical

positions by various educators, sociologists and psychologists

regarding education for the culturally-different.

Also discussed will be the conceptual framework of existing

multicultural programs; the problems and the progress which seem

evident in the design, implementation and evaluation of these programs

Central to this section will be a discussion of the inherent problems

in the research efforts by,educators to determine if, in fact, multi-

cultural education does make a difference.

The final portion of the paper will deal with-the prospects of

Multicultural Teacher Education and such social issues as "reverse

discrimination" which may affect its longevity or its impact.
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* Planned Change in Education - Pluralistic Trends and Images,

FLORENCE HOOD, Norfolk State College (abstract unavailable)

3.4

,

Sociological Aspects of Pluralism ,

DORENE D. ROSS, Virginia State College', Chair

* ,Particularism and Universalism - Assimilation or Pluralism: A,

Sociological View of the Educational Debate, ARNOLD ANDERSON-SHERMAN,

-George Masoh University

The debate over the extent to which minority students should be

assimilated into American society through the process of education

continues. Should they be assimilated or should educational

experienceallOW for maintaining or strengtheRing cultural heritage?

Should non - minority studentisbe exposed to the culture'bf,the various

American ethnic groups?
A sober consideration of the sociological parameters of the

psychodynamfcs of ethnicity in relation to 'pluralistic or assimile-

-

tionist polj'cies are often not taken into account. The points of

view which suppo'rt educational policies seem to suppert either a

latent particularistic or universalistic social-political theory.

A 'careful' consideration,of theset dimensions produces serious

challenges to the universalistic - particularistic dichotomy

which is a majbr basis of American political theory. This paper

will outline the nature of this conflict, and will indicate the

implications both for political theory and for educational policy.

* A Social Paradox in Education: A Case of Pollution,

JOY P. KANNARKAT, Norfolk.State College

Environmental pollution has been,a growing concern for

several decades. However, pollution is currently viewed in quite

e circumscribed fashion to include just the physical aspects of

the environment, such a--airand water. This paper identifies

and empirically documents a strong case of EDUCATIONAL POLLUTION

in our society. Specifically, commercial advertising has become

a source of pollution causing-deleterious
effects oft children's

language learning.. _The research demonStrating the deleterious

effects will be presented. The paradox is that children are

presented with contradictory
informatidn\in different parts of

the social system (i.e., school and public situations). A new

concept of Community Pollution is introduced in which the newly

identified educational pollution as well es the tradi,tio41

environmental pollution (Physical Environment) are subsumed.

Implications for Public Education of Dramatization Utilizing

Offenders, ERA F. LOONEY, Virginia Polytechnic Institute and

State University

Similarities appear between incarcerated adults and early

adolescents in relation to their undeveloped positive self-image

and their low level of awareness of educational/career opportunities.*

This presentation will discuss the results of a ,VPI-4 SU study

conducted at the Women's Correctional Facility at Goochland. Methods

I
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and techniques for uti izing incarcerated adults to alert

adolescents to the eff cts of incarceration will be illustrated.

Available alternatives-to adolescents through participation in-

public education will b- emphasized.

* Educational Critic sm: Methods and Uses, DORENE 0.-ROSS,

Virginia State College/ ND DIANE W. KYLE, University of Virginia

This paper describe educational criticism, a multidisciplinary

research approach (McCut heon, 1979) and discusses the uses Of the

..approach in studying educational settings and materials. The

description of education 1 criticism, an approach combining and

adapting the information collecting and reporting techniques of

anthropology and aesthetic criticism, will focus on the prOcesses

of observation, interpretation, and appraisal. The criteria for

the validation of interpretation and for'the evaluation of a

qualitative research approach also will be discussed. The

discusiion of uses will 'include the description of several studies

which have utilized the appro-ach and a discussion of the potential

value of such research studies for researchers, teacher educators

and practicing educators.

5.1

Pluralism: A Case for Nulti-Culturalism in Education

GARY W. ERELS, Uhiversit of Massachusetts, Chair.

* Innovation,inthe Ag of Pluralism: The Paradox of Poverty

and Promise, GEORGE A. AN ONELLI AN,0 ROBERT WHALEY, University of

North CarolinarCharlotte

Educators across'the ration are aware of the need for change

and have felt public pressure to equip students of differing

abilities with the wherewithal to solve their life pro ems. The

.result has been a variety of innovative programs cre ed beneath-

the. umbrellas of federal legislation, private found tions,

educational leaders, eminent scholars, national/curriculum groups

as well as societal forces. The resulting innovative pluralism

seems to have created a paradox of poverty and promise which

translates as a dualism: too many choices versus too many expectations.

This consequence has created.a national demand for accountability.

Indeed, educators seem to have been placed in the lead role in

/The
Trial in which Kafka portrays the plight of an individual who

is tried for,a crime he has not committed before a jury he does not

recognize and in the presence of a judge he cannot see.. Whigther

the accounting is metaphorical orr methodological, the paradox of

poverty and promise in the age of pluralism must be explored,

examined, and explained.

* ,Life-Long Learning and the Professional, BRUCE J. ANDERSON,

Old Dominion University

This paper will review and assess the current status -and

practice of life-long learning and continuing education for the

professions. Specific imkications will be drawn for institutions

of higher education as providers of professional continuing
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education in light of current programming trends by priate
ecfucational and training organizations as well as professional

associations.

* Multi-Cultural Education in the Post Bakke Era: An

Exlmin?tion of the Empirical Data on the Attitudes' of Educators

and its Relationship to Planned Educational Change, LARRY A. VOLD,

Hampton institute

This study examines the attitudes of over 300
-
pre-service

teachers toward crucial philosophical positions that provide the

basis for multicultural teacher education programs. Students

were selected from four institutions of higher education in a

major metropolitan area on the east coastv The institutions .

r1nge from small private colleges to large urban state\universities.
Within the sample are colleges that have predominantly Black and

predominately White student bodies.
The research examines issues that can be clustered inthree

categoriesf Functions of the School, Shcialization Experiences

and Teacher Role. Data is examined.on the basis of Consistenc?

of Response in Cluster Areas.
Results.of the research are analyzed in relationship to: type

of school attended, sex, race, academic and program background,

and elementary and secondary area as a career choice. Selected

variables provide information for placing a respondent on a

continuum showing favorableness or opposition to goals and purposes

of multicultural education.
The attitudes of pre service teachers are used as a basis.for

examining the efficacy of selected approaches in multicultural

teacher education.

The Teacher-Counselor as Cultural Broker: A Case Study in

Bi-CultUral Pedagogy, KAREN M. GENTOIANN AND TONY L. WHITEHEAD,

University of North Carolina-Chapel Hill

This paper explores the feasibility of the culture broker

concept in bicultural higher education. The authors first establish

the idea of blacks as a legitimate "cultural segment" in the

pluralistic American society. Mainstream and minority culture -are,

viewed as sharing some-cultural symbols in so far as they participate

in the dominant culture, but differing in other symbols because of

different social hltories.
The idea of cu cultural 'symbols is that they provide a means of

sociocultural communications. symbols are present in

language, music, gestures, aril' and other areas of expressive life.

The idea is presented that since the educational process is dominated

by-the symbols of maicstream culture, the education of members of

the minority culture is facilitated by the utilization of the cultural

broker in the educational proce'ss.
The feasibility of this notion is demonstrated through an

analysis of the utilization of the teacher-counse concept in an

experimental program for so-called "high-risk" blac, youth enrolled

in a two-year college level'program at an urban university. The

cultural broker is described a person who straddles both cultures,

acting as an informational link, capable of manipulating the

cultural symbols of both groups, facilitating communication, and

thereby enuring a greater educational achievement on the part of

student. Data are provided to document the success of the program.
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* The Case for Pluralistic Language.in our Multicultural Society,
GARY W. ECKLES, University of Massachusetts

Language reflects.and creates social reality. Mostofour
learning is done symbolicapy; yet, recent media research indicates
that we may not be accurately reflecting the pluralistic nature
of our society. For instance, the popular'Black situation-comedies
do not use the Black English of naturalistic settings, but rather

/proffer an "acceptable" versioh of Standard English. Moreover, our
schools still, by and large, promote a unilingual appreciation of
our environment.

\i The case for a pluralistic language argues that we need to
'prepare citizens for a culturally pluralistic society, that
teaching a pluralistic language,encourages respect for differences,
recogOzes the unique, contributing strengths of each component
of society, and orients our educational system to accept not only
the reality of society, but the integrity of speakers of non-
Standard Engligh. This accepting orientation strengthens both
an individual's self-concept and feeling of belonging. In

addition, a pluralistic language helps us to see other wars of
interpreting the world and to app? iate at once the vitality
and the limits of language. Thus, e chances for edu'dational
:achievement are enhanced. The ultima goal is that students
will both know..-and value. our multicultur 1 society.

* Answering the Unasked Questions: Tne Key to Effective
Planned Change in Education, VERNON L. CLARK, University-Research
Corporation, Washington, D.C.

An important key to stimulating qualitative innovations in
4ucational practices reside in the ability of the change agent
to'understand.the unspoken concerns of eduCational practitioners.
These concerns do not often present themselves in very direct
queStions and, hence, often go ignored by consultants attempting
to Stimulate change. Unfortunately. when theca rnnrerns are not
addressed, there is a likely probability that the quality of the
planned innovation/change° will be diminished. The perceptiveness
of the consultant to the concerns of practitioners and 'the manner
in which these concerns are addressed can prove pivotal tothe

N value and impact of any attempts at stimulating changes in
educational practices.

This presentation will highlight five very basic and implicit
concerns expressed in most consultative relationships. These,

concerns will be expressed in the form of five questions most
asked of cOnsultants charged with the task of stimulating and
guiding planned change in education.

5.2

Symposium on Access to Educational Equity: Administrative
Internships for Minority Graduate Students

JOHNNIE McFADOEN, University of South Carolina, Chair
CHARLES'E. DURANT, University of South Carolina
FOSTEMA BAKER, University .of South Carolimi

Institutions of higher education have become increasingly aware
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of the need to design programs for identifying and maintaining aspfring
and competent minority administrators. The impetus for changing
traditional barriers to graduate education can be'found in designing
planned experiences focusing on skills acquisition and personal and

pcpfeSsional growth. The College of Education, University of South
Carolina preents a systematic approach to training minority
administrators interested in assisting developing institutions increase
and maintain academic excellence. \

The Administrative Internship Program an innovative mode)/

for .increasing minority representation in senior administrative land
decision-making positions in collegiate institutions. It is discussed

in terms of its unique thrust, institutional setting, population,
state and national recognition, and fuliding support. the symposium
will be followed by a video-tape presentation and a dialogue period
with participants.

5.3

Joint Hampton Institute-Universit of Michi an Pr

and Women in Educational Research

CAROLYN I. COOPER, Hampton Institute, Chair.

Several Hampton Institute faculty members are curr tly

participating in a Jbint Ha pton Institute-University of Michigan
Training Project designed o increase the participation o inorities

and women conducting educ tional research, The project is s$onsored

by the National "Institute Education and intended to enhanc the
methodological research skills of the participants. Eight University

of Michigan professors, who serve as mentors, are providing collabo-

rative support for the project. Additional participants include
three University of Michigan junior faculty members and three
University of Michigan graduate students.

The design of this study focuses on participants being-placed
in one of three different types of research teams: (1) a triad

including a Hampton faculty member, a Michigan junior faculty
member, and a Michigan senior researcher, {2) a triad consisting

of a Hampton faculty member, a Michigan graduate student, an a
Michigan senior,reseercher, and (3) a dyad involving a Hampton

faculty member anda Michigan senior researcher.
This presentation will be presented in the form of a panel

discussion. The HATton participants will present status reports

of their individual.projects. The following research topics will

be presented:
Factors which Influence the Quality of the Relationship

Between Student Teachers and Cooperating Teachers, W. ROSS BOONE,

Hampton Institute, YEVONNE SMITH AND WILLIAM MORSE, University of

Michigan,
Identification and Pbssible-Splutions to Problem Situations

That Exist Between Student Clinicians, Supervising Clinicians and

College Supervisors in th& Department of Communication Disorders,
DORIS JARVIS, Hampton Ihstitute, ELLA BOWER AND DEAGELIA PENA,

University of Michigan
Investigation of the Social and Economic Implications of

Teacher Training in Jamaica, British West Indies, PATRICK LEWIS,

Hampton Instiitte, WILTON BARHAM AND NIARA SUDARKASA, Univesity of

Plichigan
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The Effect of Memory Aids on the Performance of Students with

Test Anxiety, LINDA PETTY, Hampton Institute, SALLY LUSK AND

WILBERT McKEACHIEtt University of Michigan

An Invest4gatn of the Nature and Degree of the Kinthip and

Friendship Network Systems of the Black Elderly as They Interact

in Non-market 'Activities, MATTIE PLEASANTS; Hampton Institute,

GURIN,Aniversi* of Mithigan

.
An Investigation of Black Literature in the Secondary School

Curriculum of the*State of Virginia 1953-1978, SHIRLEY SHERMAN,

Hampton Institute, CHO-YEE TO AND RUDOLE B. SCHMERL, Univertity of

Michigan
\\ ,

6.1

Educational Oop&rtunity: Are Our Assumptions 'Correct?

HENRY C. JOHNSON, Setonfiall University, Chair

Since 1963, colleges and universities have been challenged

with developing programs to provide access and opportunity for

minorities and educationally disadvantaged students. The response

has given us programs that are remedial or developmental in scope.

While the assumptions for remediation are understandable the

instructional focus has been a deficit model. That is, students

lack a skill, as determined by our diagnostic tests, thataust

be remedied before they can move forward. Consequently, much of

the educational delivery system has been, and is, remedial in

nature. There is a need, however, to re-think the purpose of

such programs and formulate new assumptions about their instruc-

tional responsibility.
.

The purpose of this symposium is to.provide an opportunity

to discuss and question approaches to program planning. In

addition, it is hoped that this symposium will raise issues that

will help us to better understand how we cp better provide an

EDUCATIONAL OPPORTUNITY. A program that 0911 have positive

implications for secondary as well as post-secondary instruction.

A program that will strengthen academic performance as well as

'attitudes toward learning.

* Presentation of an Educational Opportunity Program,Model,

HENRY C% JOHNSON, Seton Hall'Unfversity r"

* Strategies and Pi.oblems iT Recruiting for Educational

Opportunity Programl, DEBORAHCASH, Seton Hall University

* The Role of Parent Involvement in Building and Educational

Opportnity, LEWIS ROLAND, University of North Carolina- Chapel Hill

*. *Educational Opportunity: More Than an Illusion, CAROL McMILLAN,

Seton Hall University

* Strategies for Improving Reading and Study Skills, JOSEPH

DEPIERRO, Seton Hall University

* cETA - An ',ducational Opportunity, ROBERT L. BELLE, S ton Hall

University

* Strategies for Improving Test Taking Skills at the Pre-

Professional and Professional School Level, HENRY T. VIERSON,

University of North Carlina-Chapel Hill 116
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Discussant: PRANG'S J. SULLIVAN,.Seton Hall University

.4

6.2

Educational Problems in the United States

CHARLES" D. WALTERS, Hampton Institute, Chair

* Discipline in Schools: The Dilemma,of Responsibility,vs.
Authority, ALYCE GAINES, Hamptpi Institute ,

The administrator, today faces a. dilemma when he must .

discipline students through expulsio3or, suspension.

The Gallup Poll reports that the public expects tough
discipline, but alsG numerous court decisions restrict the

options on discipline. Parents throw legal challenges at th

school accusing administrators of suspending indiscrimfkantl

Alternatives to school suspension are presented.

* Drdgs. in Our Schools: A Bad Trip for Education, STERLING H.

HUDSON, III, Hampton Institute A

The use of illegal narcotics, and other .sUbstaeces by

students in our public'schools is so preyalent that it is

enough to stagger the imagination. From grade school. to high

school, more and more, children and adolescents, re being swept

into the drug scene. So far, the appearance of mood modifiers

on our schoql campuses for the past decade has apparently,caught

our school administrators off-guard, and left many at wits' end

to solve the growing problem.
Administrators must admit that drugs have actually invaded

the sanctity_of school grounds in the first step toward solving

the drug dittmna. Illegal substances are on the campus! Several

types of programs and concepts are presently in use by administra-

tors,in their attempts to minimiZe'the use and.traffic of drugs ---

on school grounds.. Programs for controlling drugson school,

grounds will be presented.. 7 °

* Providing Positive Learning Experiences to Youth of Diverse'

Children, ANSLEY RAMBEAU, Hampton Institute . .

Contemporary America confronts Affficulties in ptoviding

positive learning experiences to youth of diverse Aoltui'es. The

issue, however, cannot be resolved by.adhering to the fhlse.belief

that "assimilation into the mainstream" will eradicate the problem.

The issue demand8 the recognition of the worth and dignity of

diverse cultures, each of which can "make a difference" in contri-

buting to the human growth and development of the whole society..,

The fostering of self-awareness and group'awareness is extremely

important, as is the effective integration of parental involyement

in the educational system and the holding of positive attitudes by

teachers 4nd administrators. . f
3* Administration of the Mirtimum Competency Test, ORA W. TAYLOR,

Hampton*Tnstitute o

The need for a minimum competer)cy testing program was

established when the general publiebegan. to criticize the schools

for_graduating unskilled, incompetent cAtizeris who were unable to

117
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f: perform satisfactorily On-the job. As'of March, 1978, thirty...three

states had implemented Irprogram of statewide.assesment besting

which intended to provide for the improvement of education_. Each

school district is reponsible for-establishing-standards for

graduation from high.school and for promotion from one grade to the

next. (,

The'sfandards of minimum compentency include, but are not

limited to, mastery of the.bsic,skills and satisfactory performance

on the functional2literacy test. Although,educational accountability

is,a sound concept, 'further guideline are neettedfordRplemeAation,,

local remediation-programs, inservice training; community informa-

tion, and the maintenance of student records.

The Need for Good Public Relations iri our Schadls, -

TERENCE L. TAYLOR, Hampton Institute

Parents have many questions that go unanswered each year due

to poor communications between the school' and the community. Since.

the schools are funded from the,tax dollar, all infermatior6

regarding the edu-catiohal environment should have \dable meaniof'

reaching the public. The publfd Should be informed:of newly
introduced-policies,.activities,"adult enrichment progi-ams, special

education programs and any other related%Material that' affects the

family or the schobl.
With the growth of television and other muitiledia operations,

educational data should have Tittle problem being disseminated

the masses. Adequate public/school cammunications, i's' one of our

greatest assets in education.

Alternative Programs Designed to Afleviate Disciplinary
c

Problems, DORIS H. WATSON, Hampton Institute.

Alternative programs designed o alleviate problems -of

discipline will be identified. The find.ings'of the preventive

programs will be discussed. The results indicate that alternative

discipline programs provide interest, challenge, and motivation to

* Inequities and Disparities of Our Educational Finance' System,

BARBARA M. WHITE, Hampton Institute

The American educational system is cWaracterized by widespread

inequality., Poor people and blacks have always received far less

than their share of our educational resources,. 4, .

.There are significant disparities among the school districts

in the nation.. These disparities are,in the areas of quality of

the education they provide, cost of providing equivalent. educational

services, need for different types of educational programs, and

the tax burdens placed upon residehts.

An objective that Might be pursued through increased federal,

support of elemente0 and secondary education is, the reduction or °

elimination of the 'inequities and .disparities that 'nor characterize

the nation's school finance system.
11
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-Symposium in Perspectives that Teachers Need to Operate

-Effectively in Desegregated School Settings

TERRY M. WILDMANVirginia Polytechnic Institute and State Otversity,

Chair.
THOMAS M. SHERMAN, Virginia Polytechnic Institute and State University

MARY A. LEWIS, Virginia Polytechnic
Institute and State University

)OHN K. BURTON4°Virginia Polytechnic Institute and State University.V
This symposium suggests that providing for quality and equity

in desegregated school settings requires-simultaneous solution of 1

issues which havesfqr the most part, been treated as isolated

topics. The discussion will focus on the fact that teachers and

other key instructional' personnel need to coordinate perspectives

across four a' as (minimallA in order to plan compg,tently for

children during his era of desegregation. First, teachers must

be able to examin presennchoofing conditions in light of the

past experiences of minority groups in the American educational

system and the litigation these groups have had to use to make

public schools responsive to their needs. Second, teachers must

recognize (and' understand why) that the historical role of schools

in creating a common culture. is no longer appropriate or desirable,

.
particularly as this role has been operationalized to the

.detriment of minorities! Third, it is important to (a) recognize

the problems inherent in both extreme positions (assimilationist /

and pluralist) which underly most of the current thinking in

educational progeamming,,/nd (b) be able to articulate

compromise alternatives. Finally, teachers must be technically

capable of creating instructional programs wh.idh are consistent

with known- principles of design as well as recently matured

theories of learning. The symposium addresses these individual

concerns as well asthe relationships among them.

1/9
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Evaluation Instrument

1. Initial Questi(nnaire

2. Instructions for Participant Logs

3. Semantic Differential

4. Goal Attainment Instructions

5. Team coals

6. Ex'ample Time Distribution Sheet

7. Interview Schedule

8. Final Questionnaire

A

At.

O

,

7



112.
INITIAL QUESTIONNAIRE

TO: Participants in the Joint Hampton-Michigan Program

PROM: Program Coordinators

We are asking/ each of you to reflect on the questions listed
below and to sxrite out your responses. This will provide us
with some sense of the participants' needs and goals: Hope-
fully, the program will be successful in helping each of you
achieve those goals. During the course of the year we will,
be periodically interviewing each of you. to determine whether
or not the program is meeting your needs and how the program
could be improved.

'71
iThank you for your help in providing us with this information.

1. What type of formal research training have you had?
Please describe.

Describe your informal research training, e.g: any projects
you may have worked on.

3. What do you feel are your strengths in terms of conducting
research?

1

4. Do you feel the need for additional research training?
If so, what type?

What are your goals for this-project, specifically what do
you hope to achievg?

6.-v What factors do you feel will facilitate your achieving these,
goals?

7. What do you feel are the constraints or barriers in your
present situation which prevent you from performing the
research you would like to?

8.- Do you feel this project can eliminate any of these bariiers?

9. Are therrny other opportunities you feel the project will
provide ou with?

121
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10. Please bring to mind one or two people that you feel work
w 11 in groups. What/do you feel are...the Characteristics
of these .people that help them operate effectively in a
group?

'11. What do you expect your rble to be within your group?-
rp
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JOINT HAMPTON-MICHIGAN pROGRAM

PARTICIPANT LOGS

In order to provide us with some insight
into the process of conducting research, we would
like each of you to keep a log. The log should
serve two purposes;

First, we would like *jou to record your
thoughts about the project every two weeks.
Take some time to reflect on your research
project anot.the progress you've made. We'd
like you to record an entry every two weeks
which includes your feelings about the project,
perhaps your thoughts about the group process,
or why the project is or is not staying on
schedule. These entries are meant to be
subjective.

Secondly, we would like you to record
critical incidents. A critical incident is
an observable event or activity which you feel
has an important effect (positive or negative)
on the Outcome of the research project. Such
incidents should be described in fairly objective
terms, For example, ong team has already ex-
perienced some difficulty in obtaining subjects.
The experiment will be conducted in classrooms,
and some major modifications in the design of
the expePiment were required to accommodate the
'concerns of the teaching fellows. Incidents
such as this should be described in concrete
terms, detailing exactly what happened.

r
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SEMANTIC DIFFERENTIAL

DINT HAMPTONMICHIGAN PROGRAM QUESTIONNAIRE

Directions:

The following questionnaire is designed to determine how you

feel about certain concepts. At the top of each page you'will

find the concept followed bya series of rating scales. Each

scale lists two adjectives with seven points between them. You

are to indicate how you feel the adjective pair describes the

concept by placing an X somewhere along the scale. For example,

the concept may be:

How do you feel about vacations?

Friendly Unfriendly

If you feel vacations are about as friendly as unfriendly your

rating would be:

Friendly : x : Unfriendly

If you feel vacations are slightly more one way than the other,

you rating would be:

Friendly X Unfriendly

Friendly X Unfriendly

The more you feel one adjective describes the concept than

the other the closer your X should be to that adjective.

Please rate each concept on all the adjectives, work quickly

and give your first impressions.

124
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Unfair'

Easy

Strong

116.

How dct you feel about theiJoint Hampton-Michigan Program?

(1) (2) (3) (4) (5) (6) (7)

i : :

: : :

:
: :

Unimportant :

Safe :

---4-
Ineffective

Efficient :

Hindeying.

Pleasant
,/

: :

:

: :

..: : :

: :

: : .

: : :

Fair

Diffictilt

Weak

Important

Risky

Effective

Inefficient

Helpful

Unpleasant.

-Productivb : : Unproductive

Inaccurate : : : Accurate

Unethical

: Insufficient

: : Not worthwhile

: :, Reliable

: : Flexible

: : PessimistiC

: : Unsuccessful

Ethical

Sufficient

Worthwhile

Unreliable

Rigid , :

Optimistic :

Successful :

\
Interesting

Progressive : :

: Uninteresting

: : Regressive
es

. Cautious : : , : Rash

0, Stable : : . Unstable

: : ProfoUnd

: . Tense----,

:
.
. Precise

: ,
Accidental

: -Ba0

: Ugly

'Superficial

_Relaxed

Vague'

: :

: :

: :

Controlled .: :

Good :I : :

Beautiful : : :

Call

Hay
Clear

: : :
.'

: : : :

: :

...,

: : :-.

, Hot : : : : :

411k

Niue : :

Active

High

'Honest
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Agitated

Sad

Hazy

Cold

Awful

Passive

Low

Dishonest
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How do you feel ebout research?

(1) (2) (3) (4) 61 (6) (7)

Unfair : : :i

Easy : t

Strong : i : :

Unimportant : : J

Safe : :

Ineffective

Efficient

'Hindering

Pleasant

Productive

Inaccurate

Ethical

Sufficient

Worthwhile

Unreliable

Rigid

Optimistic

Successful

Interesting

Progressive

Cautious

Stable

SUperfidial

Relaxed ,

Vague

Controlled

Good

BOutiful

Calm

Happy'

Clear

Hot

Nice

Active

High

Honest

,

.---
Sad

. Hazy

.
.
. Cold

:

Fair

Difficult

Weak

Important

Risky

Effective

Inefficient

Helpful

Unpleasant

Unproductive

Accurate

Unethical

Insufficient

Not worthwhile

Reliable

: Flexible

Pes6imistic
---f.

i : : : Unsuccessful

Uninteresting

: : S.. : Regressive

Rash

Unstable

.
: : : Profound

:
.
. : : : Tense

: : . Precise

: :
, Accidental-

'Bad

Ugly

:
Agitated

.

. : Awful

: : Passive
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Dishonest



Unfair

Easy

Strong

Unimportant

.Safe

Ineffective

Efficient

Hindering

Pleasant

Productive

Inaccurate

Ethical

Sufficient

Worthwhile

Unreliable

Rigid

Optimistic

Successful

Interesting

Progressive

Cautious

Stable .

Supe rficial-
.

Relaxed

Vague

Controlled

Good
k

Beautiful

Calm

Happy

Clear

Hot

Nice

Active

High

Honest

How do you feel,about your ab- lity to conduct research?

(1) (2) (3) (4) (5)_ (6)- (7)

:

:

. : : : ::

. :

ter
: : : :

:

: : : :

: : : :
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Fair

Difficult

Weak

'Important

Risky

Effective

Inefficient

Helpfal

Unpleasant

Unproductive

Accurate

Unethical

Insufficient

Not worthwhile

Reliable

' Flexible

Pessjmistic

Unsuccessful

Uninteresting

Regressive

Rash

Unstable

Profound

Tense

Precise

Accidental

Bad

Ugly

Agitated

'-- Sad

Hazy

Cold

Awful

Passive

Low

Dishonest
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\We would like each team to foPmulate three major goals for
the project. For each goal we would like you to indicate' 5 degrees
f attainment.

GOAL ATTAINMENT INSTRUCTIONS

TO PROJECT MEMBERS

119.

Degree of attainment

,1., ost unfavorable outcome thought likely

2. 1 ss than expected success

3. exp cted level of success

O

4. more than expected success

'5. best anticipated success thought likely.

Degrees of attainment should be specified in behavioral terms.

For example, if you were teaching a course, a goal may be that
your students demonstrate competency on your exams

1. all students have scores of C or below

2. test scores positively skewed with few A's

.3. test scores normally distributed
N,

4. all students get A's and B's on ,exams

5. all students get A's on exams.

.10
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The Joint Hampton-Michigan PregraM

Goal Attainment

Team Members: W. Morse, Y. Smith, R. Boone

Directions: For each of the goals listed below, please circle
the number of the statement that best describes the ,

degree of attainment achieved by your team.

Goal is Individual Goals - understanding of the problem and
application of results.

'Degrees of Attainments

1. Collaboration fails, no results.

2. Uhable to complete effort intended.

3. Use of k7wledge gained by the team only; Ms. Smith completes
Ph.D.

121.

4. Leads participants to profound changes in modus opera"ndi.

5. Team members have more knowledge regarding the problem of
effective placement,of,student teachert and, cooperating
.teachers better psychological mix).

Goal 2: Intrainstitutional - Applications Hampton/U. of 14.

Degrees of Attainment:-

I. No systemic application.

2.' Sporadic - efforts, to apply.

3. Immediate Depts. would utilize information.

4. New model eStabliShed with widespread acceptance.

5. Impact on total teacher education programs .in both institutions

Goal 3: Interinstitutional - Demonstration of utilization of
.infortation gained from the study.

'Degrees of Attainment:

Ito 'reception: of model.

2. Gnly incidental influence.

3. Concepts geneiated from research will
only through direct personal

4. New model emerges based on concep
mix.

5. ProfesSional publications 2nd presentations.

nfluenc.e institutions

proper psycholoFicP1
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The, Joint Hampton-Michigni P ram .

Goal Attainment ,

Team 'Members: B. :Morrison, V. McLoyd, B. Toler,11

122.

Directions: For each of the goals listed below please circle
the number of the statement thatbest.describes the
degree of attainment achieved by yourteam.

Goal 1: Publication of project results.

Degrees of Attainment:

1. .To publish the final report for NIE.

2. To complete one article.

3. To- complete three ,articles:

4. To complete four articles.

5. To write a monograph.

Goal Z:

Degrees of Attainment:

1. Falling back on secondary date.
.

;

2. ate collected but not analyzed.

e e.

Generation of funding and 'data

3.

0./

omparative study of data Collected in Hampton and Michigan.
. .

4. Proposal not funded.

5. A large joint-net-grant:

Goal 3: Presentations to national conferences.

Degrees of Attainment:

1. No conferehces to _attend.

2. One paper.

3. Two, papers.

4. One out of the four symposiums (listed below).

5. Presentation of paper at: ABPsx, AERA, APA, SRCD
-two of four symposiums.

*131



The Joint Hampton-M.dhigan -Program

Goal Attainment

Team kdembers: D. Pena, E. Bowen, D. Jarvis'

cy -.123.

Di;ectio For each of the goaks listed below, please circle
the number of the statement that ;nest describes the
degree of attainment achieveddloy your team.

Goal 1: Tofidentify ithe problems in the practicum situation as
perceived by the three constituents (student clinicion,
supervising clinician, college supervisor) and make
recommendations for' change.

Degrees of attainment:
C.

1. Plans are made for gathei"ing data.

11

2. Some data is gathered, but not ell indicated' in thd
.research design.

1st

3. All data is gathered, but none analyzed.

4. AnE]cysid is begun but not completed.

5. Data fog all five steps will be gathered and analyzed-,
but no artic4ps are published. '

6. Each participant will be the senior author of P minimum
of one article based on data from the project,.

132
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Team Members:

The Joint Hampton-Michigan Program

Goal Attainment

G. Gurin, G. Welker-Burt, C. Hagey
t'

Directions: For each of the goals listed below, please circle
the number of the statement that best describes the
degree of at achieved by your team.

124.

Goal 1: Acquire a basic knowledge of survey research design.

Degrees of Attainments

1. Acquire no information on survey research design and
methodology.

2. Obtain partial information about survey research through
informal, intermittent conversatioAs with survey researchers.

3. Obtain information about survey research through informal
leisurely reading.

'4. Acquire iniormation about survey research through a

formal independent reading course.

5. Enroll in 2 formal course on survey research design.durinE
the summer session at the University of Michigan,.

Goal 2: Designeimplement and analyze survey research on minority
elderly.

;Degrees of Attainment:

1. Research design is not completed.
1

2. Design is.. completed, but. no implementation or analysis
is performed.

3. Design and implementaton stages completed, but no data
analysis is performed.

4. Design, implementation and analysis stages completed. Cniy
'descriptive statistical procedures are employed.

5. Design, implementation -and analysis stages completed.
Both deseviptive an(60.nferential statistical procedures
are employed.

-42
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125..

Team Yiembers: G. Gurin, G. Walker-Burt, C. Hagey

Goal 3: Disseminate results of survey research to other profession-
als and paraprofes"sionals working with 'the elderly.

Degrees of,Attalnments
t

1. Results are not published or pres% ented at formal professional
meetings.

2. Partial results are presented at one professional meeting
only.

3. Partial results are presented at o6e professional meeting
and through one professional journqr publication.

4. Results are disseminated on 2 regular basis to profession-
,

als,only.

5. Results are disseminated on a regular basis'through a
Series of professional presentations and journal publications
for both professionals and paraprofessionals.

Soo
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The Joint Hpmpton-Nichigan Progralm

.Goal Attainment

Teem,i4embers:. W. McKeachie, S. Lusk, L. Petty

126.

Directions: For each of the goals listed below, pleese circle
the number of the statement that best describes the
degree of attainment achieved by your team.

Goal 1: Completion of Research Poject.

A

f

Degrees of Attainments

1. Date collected but not suited for dissertation or publication.

2. Dissertation but no interesting findings.
4

3. Dissertation and one article rejected.

4. Dissertation and one article accepted.

5. Dissertation and 2 articles or a funded grant proposPl.

Goal 2: Engage in Research Training. .

Degrees of Attainment:

1. Become turned7of by' quantitative methods.

2. Learn no new, techniques for data analysis.

3. Become an adequete consumer of these (multiveriate)
techniques -A use consultant effectively.

A

4. Understand some multivariate methods.

5. Learn multivariate techniques.

Goal 3: -Development of New Research Projects.

SI

Degrees of httpinment:

1. Not willing to undertake educational study.

2. Be willing to collaborate on. educational research.

3. Begin nonfunded new project in the ereF.

4. Get funded research gra nt in the zree.

#
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The Joint Hampton-:,ichigan Program

Goal Attainment

Team Members: P. Gurin, R. Morse

/
127.

Directions:- For each of the goals listed below, please circle
the number of the statement tha,i; best describes the
degree of 'attainment achieved by your team.

Goal 1: To devise 2 study involving teaching high anxious freshman
students various strategies for coping with stress (e.g.,

relaxati*h training, systematic desensitization' and
Rational Emotive Therapy).

Degrees of Attainment: 4

1: No study will be conducted.

2. Only p partial study will be conducted).-

3. An adequate study will be conducted.

4. As ? result of the collection of follow-up /adta, general
conclusions may be drawn regarding the mo$it effective
coping strategies.

Goal 2: To set up with the assistance o.L ;the Resident AssistAnts
an anxiety intervention program in half me dormitories
for male and female freshman students.

Degrees of Attainment:

1. No intervention program would be inaugurated.

2. This program would be initiated but not completed.

3. Completion of the'progrem would occur.

4. The program would be completed without too many problems
occurring.

5. All,P,As
.1*would cooperate and the program would be completed

with full participation by all RAs involved in this project.
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Teem Members: P. Gutin, R. Morse
o

128.

Goal 3: To assess the effectiveness of the coping skills interven-
_ ,tion by comparing freshmen who receive treatment end those

not receiving treatment on measures of anxiety and Grade
Point Averages.

Deirees of Attainment:

1. Students receiving no treatment will have less anxiety
end will have higher GPA's than those receiving treatment.

2. No difference in the level .of anxiety and GPA's' will
exist between the treatment group and the no-treatment
group.

3. A difference in the level of anxiety between the treatment
2nd no- treatment group will be found.

4. A difference will be found between the treatment group and
the no-treatment group in terms of GPA.

5. The treatment group will have less anxiety and higher
GPA's then the no- treatment group.

Goal 4: One publication or presentation at a meeting will evolve.

AA

r.
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The Joint Hampton-Michigan Program 129.

Goal Attainment

Team Members: C. To, S. Sherman

Directions: Please circle the letters of the statements that
best describe the degree of attainment achieved by
your team.

5. Beet anticipated success thought likely:

a. This study will reveal certain edudational trends in regard
to incorporating Black literature into the American litera-
ture curricula of selected school systems in Virginia and
should provide educational and literary insight for the
teacher of English.

b. It will be a completion of an adequate disseitation proposal
for the University of .Virginia to be developed into 2 disserta-
tion. It is the goal that with revision, the dissertation
will be published in book form.

c. Before completion of dissertation, an ark. cle to be presentedN
in canference.

d. It will open up new areas for English research in Black Literature,

4. More than expected success:

2. It will provide preponderant knowledge to teachers of Enolich
about Black literature available that can be used in their classes.

b. The resulting dissertation proposal will signify an attainment
of good ability on research methodology.

c. A completed.publication will grow out of the project.

3. Expected level of success:

a. A completed dissertation proposal.

b. Gaining of knowledge about black literature in secondary
curriculum and reseerch methodology fora particular concentra-
tion on specific topic.

C. A draft of a publishable article or 2 paper for conference.

2. Less than expected success: .

2. Only in meeting the deadlines.
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The Joint Hampton-Michigan Program

Goal Attainment

Team Members: N. Sudarkase, W, Barham, P. Lewis

130.

Directions: For each of the goals listed below, please circle
the number of thestatement that best destribes the
degree of attainment achieved by your teem.

Goal 1: The group expects to produce from this study a long range
collaborative project designed to investigate certain educa-
tional, political, sociological and economic trends in the
Jamaican society.

9

Degrees of Attainment:

1. Not to have any idea of what form the long4range collabora-
tive project will take.

, .

2. To have general but "not specific ideas of the long range
collaborative project:

I
3. To be clearly conscious of what we would like to have

.done in the long range collaborative project and to have
each individual's tasks clearly delineated.

4. To have the long range collaborative project Considered
worthy of funding before the pilot project is finalized.

5. To receive funding for the long range collaborative project.

Goal 2: To produce 2 successfUl pilot project from which the long
range collaborative project will evolve.

Degrees of Attainment:

1. Not to have formulated a pilot project by the termination
of our study.

2. To have produced a pilot project in which the members of
the team are not completely satisfied.

3. 1To be satisfied with our pilot project.

4. To produce a document which is already advanced beyond P
pilot project, and at the termination of the present research

----21reedy addressing itself to aspect of the long range
collaborative project..

5. For the pilot project to be wor y,of generating funds
for the long-range,collaboretiv woject.

AO.
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Team:. N. Sudark2sa, W. Barham, P. Lewis

1

GOP1 1: To produce a. publishable manuscript based on our research
findings. ..

4.

`e,

Degrees of Attainment:
a

1. Not to have anything written at the termination of the
project.

To haVe something written but not in publishable form.

3. To be satisfied with our publIcation,

4. To prodUce several "worthy" publications.

5. To have our essay or essays reccgnized as significant
contributionb on the problems of .a society in flux:

O

1 4 0
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TIME DISTRIBUTION SHEET

JOINT HAMPTON=MICHIGAN PROGRAM

Directions: Think carefully about your schedule for fall term, 1979.
In the blank provided next to each activity listed below,
indicate the approximate number of hours per week you
engage in that activity during a typical week.

Activity:

Instructional Activities

Teaching

Preparation for Teaching
Oi

Attending Class as a Student

Homework

Consultation

Counseling, Supervising, Advising of students

Consultation with Staff

Administrative Activities

Staff and/or'Committee Meetings

Other Administrative Duties

Research Activities

Background Reading/Planning of Studies

Conducting Studies/Collecting Data

Analyzing Results

Report Writing

Public Service

Working on Community Projects

Workshops, Public Speaking

Other Pu1bic Servites

Other: (Please Specify)

141

Hours per Week:
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The Joint Hampton-Michigan Program

Participant - Spring 1979 -

1.- How do you view the role of research in your present work situa-
tion?

2. What type of role do you feel research should play for someone
in your work situation, the role it presently plays or soMe-
thing else?

3. If you could design your own job, how much time would be spent
on research? What would you do with the rest of ti-le time?

4. After our initial Program meet4ngs.in.pe ember, you must have
'developed some expectations concerning the Program.

a. In what ways has the Prbgram met .your expectations?
b. In what ways has the Program failed to meet your expecta-'

tions?

5 About how often do you meet with or talk with about your

project?

--(if respondentis a junior faculty) mention Michigan senior
faculty

--(if respondent is a senior faculty) mention Hampton junior
faculty -

Who usually initiates the, contact?

Do you feel this is enough, too much, or not enough contact?

6. -(Skip this question for members of dyads)
How often are you in touch with (other member of.triad not

mentioned in Question 5)?
P

Who- usually initiates these contacts?

Do you feel this is enough, too much, or not enough contact?

HoW. do you feel about the group process. Do you think research
should% in general be conducted inwcollaboration with your col-

leagues? Why?

Has working with a gi7oup facilitated your project?

8. What do you see as the strenghts and weaknesses of your research

team?

9. What do you feel are the advantages And disadvantages of having

,a team involving someone from (gAmpton Institute or The Univer-
sity of Michigan depending on affiliation Of respondentY?

10. How do you feel about the progress your team has made on its

research project?
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11. If your team were just getting started on this research prpject
now, would you do anything differently? (If yes) What?

12. 'Can you suggest any changes for the conduct of the overall
Program, that is the way in which it .is administered?

13. If we were to write for a renewal of this Program from N.I.E.,
what changes would you suggest ,for the structure of the Pro-
gram?

14.' If the grant were renewed, and you were responsible for setting
-

up the research teams,

What kinds of people 'would you select,as junior participants;
what criteria would you use for sectfon?

What kinds of people would you select as teat leadert?

How would you form the teams?

15. Do you have any suggestions for Program activities during the
summer?

I

.11 e".

O

N
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NAME:

FINAL QUESTIONNAIRE

THE JOINT HAMPTON-MICHIGAN PROGRAM

Dear. Participant :

135.

In order to evaluate the effectiveness and impact of our program, we need some
additional information from "you. To date, your informal comments and loss have
been vellly helpful. However, therepare,some specific questions we still need
answered - We would appreciate it if you would take,a few minutes to teflect.
on each question listed below and then write your response in the space provided.
If you need additional space for any of your answers, please use the batk of the
page.

Thank you for your help and cooperation.

1. Have you Made contact with anyone through this project who may be helpful
to you in the future concerning your career goals and/or research endeav-
ors? Please explain.

4h,

O

4

2. Werdi.there people other than project participants who became involved in
your research project? Please explain.

3.. As a project participant have you had the opportunity to have input into
-your 'team's project activities?

I
4. What were the major barriers you encountered in conducting your research.

project? How were these difficulties solved?

3. How would you descAbe the role you played within-your team2

e

<21
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6. Did your research activities'for this project fit into your regular sched-
ule or did you find it necessary to,make time for these activities? Please
explain.

If you had difficulty finding time for project activities, what could, have
been done to alleviate this problem.

7. Do you feel you have acquired any new skills as.a result of your partici-
patio-9. in the Project? If so, what?

8. Do you feel you have increased your research activities as a result of the
project? Explain..

9. Have you been able to use your research -time more effectively than you did
before the project began? If so, how?

Outside of the project, were there any policies or actions taken by your
institution to help eliminate barriers which hinder the research activi
ties of minorities and women?

14-

ti


