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Vo Introduction . /

\‘ .
' The Joint Hamptoh- Michigan Project«was designed to achieve
important goals for both institutions ‘N y

{.
« ., For The University of Michigan, the godals involved impertant
training.objectivex both for students‘and junior faculty members
of the Umiversity and Hr senivr faculty members. .

-~

_ The University of Michigan trains large numbers of minority
group studenhts.and women in Michigan. .Over the years Michigan has
been -one of the leading sources of doctorally trained minority &nd
women résearchers in education. . Neverthelqpa smost ‘University of

. Michigan faculty members have had relatively little experience in’
. - the sorts of situations where many of their former students teach
-+ and- do research. Thus we believed that The University of Miehigan P
faculty would benefit from an opportunity to have more extensive
contact with;faculty members teaching in a smallgr college, partic—
ularly  one that is predéminantly black. For‘graduate. students and
unior faculty members at The University of Michigan, the project
' %epresented an opportunity to get small but ‘important support, both
or financial aspects of research, but more important from other »
young researchers and from experienced oluer researchers.
, .. For hampton Institute,-the project representea an/opportunity .
! to work closely with a group of senior researchers who could be
helpful in keeping them .in touch with current .de—elopments in theory
and metnodology and could be supportive in providing reactions to :
" researgch interest% which might not be shared by other faculty mem-- |
. bers in the smalier group of colleagues at Hamp%on Institute. More-
over, we hoped that the projelt. would provide an opportunity “for :
the-Hampton partioflpants to develop among their group at Hampton
a sense of cooperation and team spirit that would be supportive not ’
only during the project but in the months and yeari folléwing the
- project‘ i

-
-

ro v In addition’ to the goals related "to the specific values for
_the participants in the project, we, were interested in exploring
the advantages of two modeds of traiming. The traditional model
of research training is a mentor-apprentice model typified by a
doctoral dissertation chairman working with a graduate student.
We hoped that this project would give us an opporgynity to compare
the effectiveness of such a arrangement with that@f a team approach.
% “in which more than one junior faculty member or gr ate student ‘
» - worked with a seniQr reseaprcher and.where thire wa greater op--
portunity, for cq-equal participation among the junior researchers ,
. and their'senior colleague In addition, we planned to compare
teams involving only Fnior faculty members with teams, inecldding
v, one graduatd student. . . " )
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We also hopeg that the mwoject would provide a stlmulus both .
at Hampton Institute and at Michigan for developing a greater
general concern on the part the institution for facilitating
the reseabch efforts of minogfty7and women faculty members.

Finally, but probably less important than the other objectives,
was the gpal of producing research which would not only be useful
in our training goals but would also be a worthwnile contribution
to scholarship in general.
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This project nhas two purposes - to facilitate and Ssupport the-
educational research efforts of faculty of Hamgton Institute and

to sensitize members of the faculty, of The University of*Michigan .
to the training needs. of minority students preparing for careers ¢
in Black colleges and other primarily undergracuate ‘colleges.

» The problems leading to this project are tonold.

1. Faculty members at Black colleges often are less produc-
tive in research than _they would wish to be. In some
cases' they feel out.of touch with current developments

_in theory .or in methodology; in-other cases a contributing
Kactor may be the lack of a c¢olleague with similar research
interests who can prdvioe emotional support and from whom

one. can pbounce .off one's ideas. !

»

s
\ -

2. University of Michigan Jfaculty members are training large
nmumcers of minority-group students and women, but they. )
‘have limited awareness of ‘the situation in small collgges
where rmany of their students will teach. - ) \\\Q\

The presen€ project atbacked both of these problems . ‘ \

bells ané Egermeir (£976) have presented well-documented sta—
tistics demonstrating the under-representation of women and minor-
_ities in educationdl research. Blacks and Hispanics appear to be
the most substanttally under-regpresented. For example,-wnile the
percentage of Blacks in the U.S. population is 10.9, only, 2.8% of
the fmembership- of the American Educational Research Assoc1ation is
Black. Sells and Egermeir demonstrate that., particularly' for Black .
students, experience as a graduate research assistant made a great.
deal of difference in research after graduation. .This suggests
that intensive experience working with researchers may be an impor-
tant factor in determining the likelihood of individuals continuing
research independently. Thus the present projectgprovided for sum-
mer experience for Hampton.Institute faculty ma‘iErs to work with
University-of Michigan researchers. ' ’

N,
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[ The University of Michigan is a large public university with
' a major graduate school and a number of relatéd research institutes
and centers. Its purposes are multiple, including strong programs
at both the undergraduate ang\giaduate levels,. as well as at! profes~
sional schools. Hampton Institdte is a co- ~-educatiocnal nonsectarian
* inhstitution of higher education giving top priority to good teaching
] with & traditional commitment to the task of educating students whose
academic and personal potential may have been inhibited by lack of
economic, social and educational opportunity. Of Hampton Institute's
2,700 students 95% are black; oft 202 full-time faculty 45 are black
¥ /ﬂbles, 76*black females,. 40 white males’, 29 white females,. 10 other
"males and 2 other femalgs The two institutions thus complemented
. one another in their potential contributions to this program.
Participants in the, program were ,i‘aculty members of Hampton
Institute working with faculty members of hh? University of Michigan.

We proposed to test -three alternative models of research train-
ing. A1l three, however, have certain common features which are
based both: upon general educational theory and our previocus expe-
rience with graduate and post-doctoral training.

Both research in social psychology and appli ed resefrch on in-
novation have demonstrated that programs directed at individuals
are likely to fail, no matter how motivated the individual partic-,
ipants, 1if the organization to which the individual returns is not
supportive. Prom the classic studies by Lewin (1947), Lippitt .
et al. (1958) and many others we know that the suppert of a group

. or of at least one other mrson is needed if the- individual is to
resist group counter-pressures, For this reason we chose to work
with teams” from two institutions -- Hamptcen Institute and The Uni-
versity of Michigan -- rather than to develop a program for individ-

ualg. . ‘ .
* The second principle is based on thé assumption that one of

N the critical points .in determining the viability of a chang@ effort

is5 the tramsition FPom training site to wérking site. or this
reason the program not only involved intensive traininghat The

" University of Mfchigan but also'consultation at Hampton Institute
.50 that problems involved in using the research training, in the
real world setting were faced as part of the program.

~

We expect that the- majority of participants will ctohtinue <in
theit preserit positions and that the graduate students, as well as
post-doctoral participants who shift jebs,“will predominantly work
in academic or resegrch settings.

A. Nature of Design and Rationale _ ' -

While our orimary‘ourpose was to provide optimal research
training, this project had a secondary, goal of gaining information
asout which of three different models ¢of training is most effective
for -increasing participation of minorities and women in educational

1
7 ¢




- .

research. Each of the ‘three models compared has potentia1 strerigths.

By holding the setting constant, varying the.-type and grouping of f
participants, and formatively and, summatively evaluating their prog-

ress and outcemes, we tan Zather data relevant to degisions about.

effective training methods. It 1is obvious that, sample size, and
other conditiens make it wnlikely that we generalize confidently - .
‘from our finddings, but we: may be able to gain some insight into - .
the nature-of the problems and the advantag%gvjﬁ edch model-

-

-

Now let usjget to the specific mqdels (aee figure l) Model A .
consists &f three triads. The triad is comprised of a junior fac- r<
ulty member from Hampton Institute, a juniom faculty member from g
The University of Michigan, and a senior faculty member- from The
University of Michigan. “ Y ‘

Model B consists of three triads, each consisting of a junior T
faculty member from Hampton Institute, & doctoral candiddte from ’
The University of Michigan, and a senior faculty member from The . -

niversity of Michigan. - . - » 1

Wodel C ¢onsists of three dyads .- a junior faculty member
from Hampton Institute ang a senior faculty mémoer from The Uni— ',
versity of Mighigan.

PN We assumed‘that the primary ingredient for becoming a good
'researcher is the motivation to do research and that such motiva-
ion 15 a given for all'the participants in the projett. However,
Ht is also apparent that *there are many deterrents to establishing v
a positive researg¢h milieu. We attemptsd in these models to min«
imize the barriers and maximize the probability of success. TFor
this-reason, all models have elements wiich should increase group
cohesiveness and c¢ollegiality:". -

/ -
To summarize, the primary purpose of this project was tc train
post-doctoral miwority and women fdculty in research; secondarily, . -

‘fective; viz. ; A

we wished to see which of three(&atterns of grOupiﬂi was most ef- >
1. two Jjunior facuity working with tife- senior faculty, that
- is two members from different irnstitutioms in similar
situations (Model A); , ‘ q

-
-
S

2. 'a Jjunior faculty member, a doctoral student, and a senior
faculty member’ (Wodel 3) or !

e

3. a dyad consisting of a junior faculty member and a senior s

faculty member (Model C).

1

3., Type of Participants and Rationale

~

L

_ (Hampton junior faculty. -- 6hese partiéipants were minority )
and non-minority men and women who are assistant “rofessors .at ! .
‘Hampton 'nstitute .
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Michigan junior faculty. -- Three minority or women assistant
‘professors from The Uniyzfgity of Michigan were recruited. Pref-
erence was given 'to thos€ with interdisciplinary interests. >
Michigan. doctoral candidates. -- Three minorify 8r women
students;who have completed their preliminary exams and we€re em-
barking on their dissertations were selected.
' -~ L
Michigan senior faculty. -- Minority and non-minority men
and women from Michigan's senior fé@ulty were recruited. They
were from the social sciences, education, and administrative per-
sonnel .

*Although minerity and women assistant profgssors at The Uni-
versity of Michigan do not suffer from the tremendous teaching load
that is often common in Black colleges, they are often overloaded
by requests .,to become members of University committees and to chair
dissertations of women and mnority doctoral studen At. the time-
of promotion they often lack reséarch publication€. Cdntributing
to this lack may be the lack of a mentor. Lévinson (Seajon's of
a Man's Life) and others have suggested that an importany aid in
getting established in a career is the help of an ol , experienced
mentor who helps the new jobholder learn the informal organizational
structure, nerms, and tricks of the trade necessary to achieve suc-
cess. Minority and women researchers often lack mentors. One of
the goals of this project was to establish such a mentorship rela-
tionship between the younger and the more experienced researchers.
Thus thils project provided opportunities for the junior faculty
early in thelr careers to work with senior faculty and members. of
another ifstitution both to obtain research, skills and to have col-
legial support in a research project.

Graduate students similarly benefited from the opportunities
to work cooperatively with two more senior colleagues bringing
different_perspeétives to bear on the problems.

C. . Activities (see figure 2).
o ° . N
Below 1s a summary of the research of each team:

»

Team 1 (triad):- ’ K

N

This team is studying the effects of allowing students to use
notes during an exaf as a method of reducing test anxiety. Data
nave been collected from classes at The University of Michigan and
Hampton Institute. Most of the data analrsis has been completed,
and the graduate student team member has completed her dissertation.
Some. additional data will be collected at Hampton Institute during
the -fall-term to investigate the effects of a confounding factor
in The University of Michigan data set.

14
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Team-2 (triad):

o~ -
This team is studying teacher education in Jamaica. They have
developed their study around The Five.Year Educational Plan pub-
lished by the Jamalican Ministry of Education. Additional funds for .
this project were obtained by the Hampton participant through a
faculty grant.

Data were collected by Jjunior participants who went to Jamalca
in June, 1979 and March, 1980 to administexvﬂtﬂdent questionnaires
in the teacher s colleges

Team 3 (triad):

This tedm 1is investigating the variable’s which contribute to
the compatibility of -cooperating teachers and student teachers.
Questionnaires were developed and cooperation was obtained from
the Special Education, Science Education, Elementary Education,
and Physical Education departments at The University of Michigan.
Data have also been collected gt Hampton Institute, Norfolk State
College, and a state university in Wisconsin. The team 1s pres-
ently in the process of analyzin% the data.

As a result of thne nuﬁzrous people involved in collecting the
data from the various departments at The University of Michigan,
several new proposals have been developed. It appears that several
collaborative studies will develop as a result of this project.

The dissertation of the graduate student team member is near com-
pletion.

Team 4 (dyad): ”

This team developed an elaborate proposal for investigating
the extent to which the state of Virginia has incorporated black

~ literature into its secondary school curriculum. It was hoped thi&t

the project’would serve as the dissertation fo? the Hampton partic-
ipant. The project was delayed somewhat due to her illness. Fur-
ther difficulties -arose when the advisor of the Hampton participant
at first accepted the project proposal and then decided to change
the particfpant s dissertation topic. The major goal of tnis team
was to help the Hampton participant complete her dissertation.

The team nas now declded to concentrate on writing up the pevigw

of 'the literature for the original proposal and to postpone actually

col&ecting the data until after the Hampton participant has completed

her dissertation. . . 4

2

Team 5 (dyad): : B

This team conducted a study investigating the effectiveness
of an intefventionﬁprogram designed to teach coping strategies for
stress and anxiety. All of the data were collected at Hampton
Institute oy the Hampton participant. Analysis of the data has
been completed and the study is being written up to be submitted
for publication. Part of the research will be presented at a
national professional conference. .

&

-
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~tion of this research will be presented at the 1980 meeting of AERA.

-Team 6 (triad)- ’ ’ . ’ . -

¢ N

This team is studying' fantasy and play in black preschool
children. Videotapes of selected triads of children playing with
structured and unstructured toys have been collected at both The
University of Michigan and Hampton. However, not all of %he
Hampton tapes were completed before school was out. The team has
spent many hours developing a;coding scheme for the videotapes.
These videotapes are now being transcribed. The team also conducted
interviews with the parents of observed children. Preliminary anal-

'ysls of the interviews has been completed. Since there were some

inconsistencies :between the two sites in the manner in which: the
videotaped sgssions were conducted, some additional tapes will be
made at -the Hampton site in the fall. Both of the junior tea
members on this project received additional funding from their

.respective institutions to support their research efforts.

~

Team 7- (trfad):. . »

L3

This team has been working with the Speech Patholggy Department
at Hampton Institue, investigating complaints regarding the quality
of the work of the practicum students. Interviews have been conducted
¥ith the students, supervising clinicians, and college.supervisors.
The students haver also completed several psychological scales and
attitude measures which wil] also be analyzed. The team is now in
the process of coding the interviews. Some analysis has already
been.performed on the students' responses to the psychological
scales and attitude measures.

.Team 8 (triad): - \

~ -
s

This team has been conducting a survey of the Black elderly in
Ann Arbor and Hampton.” The University of Michigan junior faculty
member received an institutional grant to help support her research.
An extensive interview has been developed concerning health beliefs,
health behaviors, and avtitudes toward death and dying. All of the
interviews in Hampton.apd.in Ann Arbor have been completed. A por-

Team 9 (dyad): ‘ .

This team was originally a part of Team 8. Team\g_is now a
dyad involving a Hampton junior fac\lty member and the same Univer-
sity of Michigan senior researcher’ as Team 8. This team 1s focusing
on analyzing the results o an ethnhographic study of the social net-
working of a selected group of Black elderly in the Tidewater .area.
The Hampton participant expects to . use the study as her doctoral
dissertation. ‘ N

D.‘ Evaluation

The purpose of the evaluation of this project 1s threefold:
to identify the most effective model for increasing participation
of minorities and women in educational research, to identify‘the

-

.
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positive.and negative components of this mocdel -and to suggest mod-
ifications of the training model to be incorporated in its future
use. In order to address these goals several methods of data col-
lectlon were utilized. ‘ ' :

1.

U

Primary goal attainment. In the initial stages of the
deveélopment of each team.a set of three primary goals
were: agreed upon. ., For each godl five .levels of attain-

. ment were described in behavioral term$. Teams have

assessed the level at which each goal was attained. - . .

Semantic_differential. To assess any change in affective
response to research all participants rated their feelings
toward research, their ability to conduct research, and
their feelings toward the training project with a series.
of semantic-differentials. These rating instruments were
completed at the beginning and the.end of the project.

Logs. All junior faculty and graduate student participants
completed legs to document their experiences as training
program participants. Each log is being examined for those
experiences viewed as facilitating or aindering a ‘wccess-
ful training e%perience. ) )
Time distributicn. All participants were asked to estimate
the allocation of their time among several types of profes-
sional:activisies. Estimates were wmade for Fall, 1978;
Winter, 1979; and Fall, 1979. These time distributions
will be compared to estimate any ci:ange in the amount of
time allocated to research.

Intérview§_éhd questionnaires. interviews and gquestionnaires
were completed to gather information concerrdng team interac-
tions and the role of each participant in the group.
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; Chapter.l%l

Major Activities at The Unlversity of Michigan
- » "@ - te .

In;October 1978 we selected an adviSOry ‘coutcil. \Thislcouncil
consisted of Carolyn K.” Davis Ph.D. 3 Associate Vice President for
Academic Affairs; Richarg A Englisn Ph.D., ‘Associate Vice Presi-
dent for Academic Affairs, Joan S. ,Stark, Ed D., Dean’ of the School
of Education and A¥fred S. Sussman,<Ph.D., Dean.qf the*Graduate

- School. All &f the advisory council members werg from The Univer-
sity of Michigan : Woliowing the selection of the adVlSOPy council
we senf’out announcements about the program and Yrequests for ap-
plications from junior faculty and doctoral. ‘candidates. Thesé re-
quests were sent to the Deans of the University andfwere adverﬁised ‘ -
in the University Recordyv} i . .

The co-directors and~the résearch Assoclates developed criteria
for seleetion of-The University of Micnigan plicants. These in-

. cluded (a) capacity for benefiting from the, ﬁ¥ ogram, (&) ability/to .
work with groups, "(¢) an assistant professor or 'doctoral candidéte,
(d) interest in the projects that thegdampton participants had devel—
opedl, and @) (for doctoral candidates) -4 flexibility that would al-
low them to adjust to adaptations in the project.-

D S v
) Uoon ‘receiving the aoo§ications from The University “of Michigan
faculty and students the project directors and research ‘assocliates
developed shoért descriptions of the pro'svand con’s for each appli-
cant and provided that information to the Advisory Comggittee. High
priority was given.to the match between the Hampton projécts. and
the research Interests of The University of Michiqan applicanjs

<

In Vovember 1978 the Advisory'Committee selected the paﬂtic—

ipants. Three,University of Michigan junior faculty members and
three University of Michigan doctoral candidates were selected.
We matched the Hampton particlpants, ‘the senior researchers at The
University of Michigan, and the. junior University of Michigan partic-
ipants on the basis of common interests. Decisions on triads and
dyads were based on the intgrests of the candidates and how well
we felt that the teams coul work together. Applicants were ingormed .
of the results of the selection and were given the option of asking -
for a change of assignment Each' team was given % feam budget which
in¢luded money for supplies gnd computer costs. " Some of the -senior
researchers opted to use thelr stipends for hiring research assist-
ants or paying interviewers or other people to participate in the

B project. "The University- of Michigan participants were informed that
they wonlld each receive a summer stipend of $1,500 and hampton partic-
ipants were each giyen-a stipend of $2,300.

47 ° .

=Y




.

- ' \?ecember 1978 )
, - \
¥ ~ In DecembeY we had a meeting of all University of Michigan
v pnarficipants to discuss the logistics of the project. The Univer-
sity of Michigan participants then telephoned their Hampton counter-
parts and discussed *the projects and plans for the mgeting at The
University of Michigan. On, December 19 and 20 we met at The Uni-
versity of Michigan for one and one-half-days. The meeting began
with a luncheon at the Michigan Union, at which all the teams were
introduced to each other, and we had a general qverview of the
project Drs: Gwendolyn Baker, Director of Minorities and vWomen's
Program, of the National Institute of Education, addressed the group.
N This highlighted the support of NIE for-our project.  After the
luncheon the teams met to develop proposals=and goals. The next
<4 morning the teams came together and reported what they had planned
- for their projects. At’ this point, we discovered that there were /
some mismatches. In order to maximize the probabil}ty of a success-
ful project we adjusted the teams according to the wishes of the
- Hampton participants. Each team was then asked to set goals for
its project and to maintain a log so that we cquld evaluate progress. -
_— s

The teams were as follqws——
Team (A): ‘ -,

» Deagelia Pena—thD., Acting Director, Affirmative Action Pro-
. - . " gram, The University of Michigan
" -+ Doris Jarvis-M.Ed., Instructor of Communication Disorders,
- . Hampton Institute
Ella 4. Bowen-Ed.D., Assistant Professor, School of Education,
¢ The University .O0f Michigan

Team (B): g .

DI )
Gaynelle Walker-Burt Ph.D., Assistant Professor, Schcol of
Nursing, The University of Michigan _
Carolyn Hagey-Ph.D., Assistant Professor of Communication Dis- “
orders, Hamptoh Institute
Gerald Gurin-Ph.D., Professor.of Higher Education and, Research
‘ Scientist, Institute for Social Research,
’ The University of Michigan

[y

Team ‘(\C)

Roverta Morse-Ph.D., Assistant Professor of Psychology, Hampton
' " Institute
Patricia Gurin-Ph.D., Professpr of Psychology and Facuity
Asgociate, Institute for Social Research,
~ The University of Michigan
James D Papsdorf-Ph.D., Associate Professor of Psychology,
. The University of Michigan

4 —
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Team (D): . ’

Vattie Pleasants-M.A., Assistant Professor of Sociology, Hampton
Institufe .
Gerald. Gurin-Ph.D., Professor of Higher Education and Research
Scientist, Institute for Social Research,

: 0 . . -~ The Univérsity of Michigan:
!
Team (E)+ - Y

nstitute . . .
Wilton Barham-Doctoral Candidate, The ‘University of Michigan
Niara Sudarkasa—Rh.D., Professor of Anthropology, Associate
' Director, Center for African and Afro-
American Studies, Then}niversity of

.

Patrick Lewis—Ph.ﬁ.,<:ssociate Professor of History, Hampton
- * I

* ‘ Micdhigan .
Team (F): . ",
—_— : . - '
. Shirley Sherman-M.A., Assistant’ Professor of Englfgp, Hampton
v " * Institute

Cho-yee To-Ph.D., Professor of Education, The'University of

- Michigan i

Rudolf Schmerl-Ph. D., Assistant Dean for :Research, School of
- , . Education, £ssociate Proféssor The
University of Michigan

Team (G): . . -
w s
William C. Morse-Ph.D., Professor of Education and: Psychology,
. . The University of Michigarf

Ross Boone-M.S., Assistant Professor of Secondary Education
\ and Science Specialist Hampton Institute
Yevonne Smith-Doctoral Candidate, The Unilversity of Michigan

Team (H): ,
Sally Lusk-Doctoral Candidate, Associate Professor of Nursing, 7
2 : The University of Michigan- :
Linda Petty-Ph.D., Assoclate Professor of Psychology, Hampton
. Institute :

Wilbert McKeachie-Ph.D., SCD Professor of Psychology, Director
of the Center for Research on Learning
and Teaching, The University of Michigan

‘Team (I):
— ) ,‘ -
Vonnie McLoyd-Ph.D., Assistant Professor of Psychology, Tpg
. ' v University of Michigan

Bonita Toler-M.A., Instructor of Elementary Education, Hampfon
Institute . ¢

Betty M. Morrison-Ph.D., Professer.sf Education, The Univaksiﬁy

‘ : of Michigah N

Qr ) ‘ Ny A . -~
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s After team memberships were adjusted, the teams met on their

own schedules. The following account chronicles group activities.
' 7’

* * January, 1979

The co-directors and the associate researchers met with The
University of Michigan junior participants to discuss budget,
propos€ls and their goal statements. At this time teams also gave
progress reports. N '

. . ,% Féebruary, 1979 . .

All of The University of Michigan paqticibants met with the
co-directors and the associate researcher for a progress report

«and to dnitiate discussion of summer plans. At the request of

participants, Professor Gerald Gurin discussed "Locus of Control: _
Its Zmplications and How to Measure It.'

’

~
March, 1979

hY

In March, 1939 The University of Michigan participants presented
oral progress reports and preseﬁtgd a further explanation c¢f the
evaluation design.

~

x April, 1979 ¢

In April, 1979 there was a meeting with The University of
Michigan unit partficipants for a progress report, a review of
budgets and deveTopment of an individual interview schedule.

May, 1979

In May, 1979 anotﬁgr meeting of* The Univebsity of Michigan
Junior faculty particiﬁqnts was scheduled. Again we gave progress
reports and developed the summer plan. .

June, 1979

In June, 1979 a needs assessment questionnaire was developed
and given to the participants to determine the types of meetings
the participants would prefer during the summer months. The Hampton
participants arrived in June. We had a picnic for The University
of Michigan and Hampton participants angd their families plus the

"Advisory Council. All of the nine Hampton participants enrolled

in courses of their choice for the summer. In addition, two partic-
ipants -- one from The University of Michigan and one from Hampton --
were admitte o the ISR program for Summer Institute and Survey
Researcn Techhiques. ‘ ‘

S
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July, 1979 t

By July’, 1979 the prog?am was 1in full Swing. There were weekly
informal meetings which most of the participants attended. At this
time plans were made to submit proposals for the 1980 American Educa- ‘ ¢
tional Research Association session. , The plans included submission '
©f a proposal for the total group and separate team prioposals. Only
one of the team proposals was accepted. The .group proposal was
given éé’part of another sympesium. There was also'a social gath-
ering with The University of Michigan Alumni of hampton Institute.
In "addition, the Hampton Institute (members gave a seminar for the
- general faculty of- The University of Michigan at the Center for
Research on Learning and Teachihg on "Teaching in Black Colleges.'
~
Other seminars were giv q%fy M. Clem2ns Johnson on the Computer-
System at The University of igan, by Wilbert McKeachig on '
‘"Grantsmanship," and a severa®-day seminar by Carolyn Jagacinski s
and Betty Morrison on "Data Analysis and Strategies." In general .
July was the busiest portion of our workshop because tne teams were
— working strenuously to finish their projects.

August, 1979

In August, 1979 the teams continued meeting, and the participants
planned their activities fori?he following semester. -

~ LY
@

each other and met with Qotner at regular intervals. There were
\ two meetings of The niversfy of Michigan participants one in =
" October, and one in Dég¢ember. In January, 1980 a final meeting,of- i
all the participants was held at Hampton Institute. This was a one-"
day session in which each team presented its findings and progress ‘(
to that point, At a festive luncheon each participant receivdd.a
plaque especially designed for the ‘Hampton/Michigan Prdject. A4lso
attending this session were Dr. Gwendolyn Baker and Dr. Claiborne
Richardson, both from the National Institute of Education.. Their
participation was extremely encouraging to all members of the project.

From October through Jgnuary the participants communicated with

Y From January until the present time the participants have con-,
tinued to communicate with one another. The- final.i\terviews have
been concluded and the reports have been prepared.

ERIC e 26 .
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> Chapter IV

’

! Major Activities at Hampton Institute

. First Quarter - September 1978 through November 1978

Upon being notified of a grant award, the project coordinator
at Hampton and the principal investigators at The University of -
" Michigan heightened the Joint planning process. Specifically, the
program announcement was developed and a solicitation of interested
, faculty members was conducted early during mid-September 1978.
Following the announcement, project advisory board members were in-
vited to serve and they were scheduled to participate in the screen-
ing and selection process. Thirteen faculty members-expressed in-
terest 'in the project; hence the advisory board had the arduous task
of selecting nine to participate. Each of the interested faculty
members was reqyested to complete an application by indicating his/
her primary research interest and information regarding his/her
previous Tresearch experience. Upon the selection of the nine partic-
ipants the names of selectees were forwarded to The University of
Mig:igan project directors for team grouping.

During the-month of November, 1978, the Hampton project research
assistant was employed. During this month the first participant
meeting was held, enabling all participating faculty members to be

~iented to the project goals and proposed activities. During this

nth the national project director, Dr. Gwendolyn C. Baker, made a
site visit to Hampton Institute.- She met Dr. William R. Harvey,.
President of Hampton Institute, and the project advisory board mem-
bers during a luncheon.

Second Quarter -- December 1978 through February 1979

Early during the month of December, i978, planning and sched-
uling concerns relative to the initial meeting of the Hampton and
The University of Michigan participants were defined. “On December 19,
the nine Hampton participants and staff attended a two-day meeting
" at The University of Michigan at which team members met for the
first time. During this meeting the team members discussed the
primary goals and the research design. )

After returning from Michigan, the participants received team
‘budgets. Upon identification of the fiscal:resources avallable to °
each team, more realistic planning ensued. Hence, the teams became
aware of the limitations of the grant and the resources available
to assist them in their research agenda. During January and February
of this quarter, individual meetings were held with each of the
Hampton participants in an effort to discuss the direction, status
and related problems of nis/er team project. The Hampton coordinator
provided individual technical assistance to each of the Hampton
participants during this quarter as well as throughout subsequent
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quarters. Also durihg this quarter several of the Hampton partic-
ipants were involved in planning a regional conference which was
scheduled to convene in May of 1979. Additionally, selected Uni-
versity of Michigan participants were invited to attend this second
annual Division G regional conference of the American Educational
Research Assoclation. During this quarter an article regarding

the project focus was drafted by the project research assistant

and was scheduled to appear in the faculty development center news-
letter, HI Data.

Thlrd Quarter -- March 1979 through May 1979

During this quarter regularly scheduled monthly meetings with
the participants were 'held. Also, a progress report regarding the
status of Hampton's involvement was developed and forwarded to our
counterparts at The University of Michigan for dissemination to the'
National Institute of Education. During this quarter many of the _
activities involved the ongoing data collection on the part of the
project team members. The Hampton particibﬁhts were making prep-
arations and plans for their summer visit at The University of
Michigan. Specifically, the participants received a schedule of
anticipated dctivities for the summer.

During May, Dr. Wilbert McKeachie, Dr. Gerald Gurin, Dr. Niara
Sudarkasa, Dr. Ella Bowen, Ms. Yevonne Smith, Dr. Deagelia Pena,
Dr. Vonnie MclLoyd and Dr. Wilton Barham visited Hampton for the pur-
pose of planning further implementation of their research projects.
In May, Dr. Schmerl, Dr. Cho-yee To and Dr. Deagelia Pena, from
The University of Michigan, participated in the second annual re-
gional conference sponsored by Hampton Institue, Norfolk State Uni-
versity, 0ld Dominion University, Virginia Commonwealth University
and Virginia State University. A Hampton-University of Michigan
participant presented a symposium paper concerning the team research
agenda. The Hampton participants who made formal addresses during
the Pluralism Conference were Ross Boone, Doris Jarvis, Patrick
Lewls, Linda Petty, Mattie Pleasants and Carolyn Cooper. A copy of:
the Pluralism Conference schedule is included in the appendix as a

‘part of the documentation for this final report. Finally, during

A Y

this quarter, each of the Hampton participants generated a statement
of expectations regarding ds/er summer experience, which was sched-
uled for June, July and August. .

Fourth Quarter -- June 1979 through August 1979

All of the nine Hampton participants spent four to eight weeks
at The Unlversity of Michigan attending summer classes or workshops.
In the spring issue of the HI Data, Vol. 3, No. 2, an article which
summarized the research progress of the Hampton participants was
elrculated campus-wide.

v .
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Eifth Quarter -- September 1979 through November 1979

During this period, members of the research team continued to
collect and analyze their data. Regular monthly meetings were , con-
vened teams were encouraged to continue documenting their research
progress vis-a-vis the project log, and an evaluation questionnaire .
was responded to by each of the participants. Additionally, individ-
ual consultation was continued with the assistance of the director
of the Office of Research and Evaluation Consultation (the Hampton
project coordinator)

Sixth Quarter -— December 1979 through February 1980 - T

During this quarter the project participants completed.their
‘research reports. Thelr findings were presented during the project
phase out activity 'which convened on January 31 and February 1, 1980.
The phase~-out program began on the evening of January 31 with a )
reception at the home of Dr. Martha E. Dawson, Vice President for
Academic Affairs, Hampton Institute. On thé following day, presenta-
tions were made by each of the nine project teams. Additionally, a
luncheon was convened which was attended by Dr. Gwendolyn C. Baker,
Director’of Minority and Womeh's Program, and Dr. Claiborne
Richardson, project officer -- both of the National Institute of
Education. -

Seventh Quarter -- March 1980 through May 198Q

B During this quarter, refinement of the team final reports re- =
quired considerable time and effort. Additionally, each of the
hampton team members participated in an exit interview with the
Hampton coordinator in an.effort to determine the impact which the
project had had onrﬁsﬁmr professional growth, development and research
interests.

s 3
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Social and Economic Implications of Teacher Tralning
in Jamaica

Y

3

*

Research Team: .Patrick Lewis, Wi;ton Barham, Niara Sudarkasa

This study of teacher training in Jamaica was concelved as a
contribution to the discussion of the past and potential role of
education in the socio-economic development of that country.

It is noted that economists and others interested in such
development have moved toward the view that edugation 1s an invest-
ment in human resources. A conclusion reached at the Seminar on
Long-Term Prospects for phe Development of Education, held at the
Jnternational Institute for Educational Planning in Paris in the
Fall of 1978--that formal educational institutions cannot be ex-
pected to adequately m&et the manpower training needs in the devel-
oping countries n the remaining decades of this century and in the
one to come--is cited. Against the background of this current
thinking, this study ¢f the teacher training process in Jamaica was
designed to address four general questions: )

1. To what extent have teacher training institutigns
contributed to the realization of development goals
by their output~of=pg¥sonnel to train the human re-_
sources of the country? How ,do these teacher trailning
institutions fit into tHe overall formal educational
structure of Jamaica?

2. "In what ways can teacher training institutions be made
more adaptable to the need for training persons who ’
can function in non-foérmal educational settings?

3. To what extent can an explication of the present teacher
training process aid in identifying the type of alterna-
tive and supplementary non-formal educational arenas
which should become a part of the broad institutional
framework for moving Jamaica ahead economically, socially,
and politically in the next twenty-five years?

» 4, What appear to be theastructural and/or conceptual changes
that reed to be made in’the apparatus of teacher training,
in the process of recrultment of students, and in 'the
latter's achievement vatterns and professional goals
if the teacher training colleges are to be makimally
effective in contributing to a multi-pronged attack on
Jamaica's development problems? .

. Three‘methodological approaches were utilized in the study --
(1) statistical survey,(2) historical documentations, ancé (3) partic-
ipant observation and_informant interviewing. "
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A brief history of the development of teacher training in
Jamaica is presented. The early teacher tralning institutions
(late 19th and early 20th century) all had strong religious con-
nections, little money, inaYequate facilities, and few students.
(in four colleges, total student population was only 187 in 1938).
A shortage of trained teachers continued for a number of years.
By the late fifties education was becoming a top priority of the
government and has remained so throughout the decades of the
sixties and seventies. The necessity for teachers trained to
meet the needs of society has been recogniwed, and steps are
beirlg taken to meet these needs.

. The Jamaican Ministry of Education in its Fige Year Plan has
presented the social goals of education as follows:
1. Providing equality of educational offerings for all
members of the society.
’

2. Recognizing differences in individual abilities, aptitudes
and interests and catering to individual needs to ensure
the personal growth and cultural development of each in-
dividual.

3. Enabling each individual to strive for excellence at all
leve of endeavor, thereby contributing positively to
soci®al needs for economic productivity as well as for
aesthetic and cultural development.

4. Developing in members-of the spciety a sense of community
spirit, cooperation ang corcern for others, thereby encour-
aging a positive attitude toward group effort at-thelocal,
community and national levels. . -

Data on the current status of teacher training in Jamaica have
been collected. Some of the information is avalilable in this report.

It is recognized that’'the population cannot all be trained in,
formal educational settings and that 1t 1is, therefore, incumbent on
the teacher training colleges/institutions to meet the challenge of
assisting in designing suitable educational prgograms for all.

It is also recognized (in 1980) that education has not been
functional to an appreciable degree, and so unefployment remains
very high among both educated @and uneducated individuals looking
for jobs. If education is to play its role in economic development,
the teacher training institutions must- provide alternative and sup-
plementary non-formal educational arenasy s .

E 3

Areas in which non-formal education is presently undertfaken
are identified, but it is suggested that other areas should be
_included. -

’ . -
. . ) ‘
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the questions posed in thig'stuqyuhave not as yet peen ad-
equately answered. It is expected that furthen stud 11 pro-

vide additional information which may have an impac

tural afid/or conceptual aspects of teacher training.-
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Effect of Test Anxiety, Locus of Control, : -
and Use of Informatioh Retrieval Ailds . ¢
on Academic and Predicted Performance of College Students

Researcn Team: Sally Lusk, Linda Petty, Wilbert J. McKeachie

- s !

Three areas of study were included in this investigation.
Our primary purpose was to test an aspect of Tobias' (1977) in-
formation processing model of the effect of anxiety on learning
from different instructional methods. Tobias suggested that in-
formation processing aids would improve exam performan@e,since
anxlety interferes with retrieval of learning. We hypdthesized /
that students with high scores on a measure of test- anxiety
would derive the greatest benefit from retrieval a cause
they experience the greatest anxiety and presumably the most
interference from anxiety.

Parallel studles were conducted at Hampton Institute and
The University of ‘Michigan.

The-subjects were 160 students enrolled in the Psychology of
Aging couprse at The University of Michigan and 43 students in the
1ntroductory psychology course~at Hampton Institute.

Early in the term the§students completed the Test Attitude
Inventory (Spielberger, Gonzalez, Taylor, Anton, Algaze, & Ross,
"1977) and ‘measures .of personal and academic Locus of Contrql of
Reinforcement selected from Rotter's (1972) instrument. The
course mid=term exam was ‘split into two equivalent halves and
- administered in two consecutive class sessions separated by 48
hours. During the first mid-=term exam students were allowed to
use an information retrieval aid, a 5" x 8" card contgAning
their notes. Prior to both mid-term exams students completed
the Worry and Emotionality Questiorhaire (Liebert & Morris, 1967)
and predicted their exam scores. Following the first exam they °
responded to a questionnaire regarding the use ‘and helpfulness
of the notes 'and again complgted the personal and academic Locus
of Control measures. Exam scores were given to the research
team by the course Teaching Assistants.

For the analyses students were divided into quartiles (Low,
Moderately Low, Moderately High, and High Test Anxiety Groups),
for each of the two Worry Questionnaire measures. Students were
divided into Internal and External groups on the Locus of Control
measure. This was used In combination with the four Test .Anxiety
groups in the analyses of interactions.

e
K
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High test anxiety students did not differ significantly from )
other students in their relative performance on tests with and | "
Thus ouyr basic hypothesis was not sup-. ,

without retrieval aids.
ported. Surprisingly, students in the lowest quartile on the
formed better on the mid-term test

"Worry" test anxilety items per
with notes availaple~than on the 'second mid-term test.
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- and middle-income black children, as a funct®on of age, sex, and

a3t

. ¢ .
) ?

Fantasy Blay in Black Children

-

. 5:. '(\ ~ - 8
N a2 ;

. A N . . © Id

Resezrch Team:~ Vonni% McLoyd, Bonita Ioler, Betty Morrison

Pl

This research focuses on the development of fantasy play im
black children” Fantasy play involves the attributions to: persons,
cbjects, materials, or situations, properties which they dp not
actually possess. For example, a child who pretends that her.doll

is hungry or tired is gttributing properties to the doll which the
ldatter does not actually possess. Similarly, a child who .pretends
that a block 1s a cigarette or a lollipop is attributing properties

to the block which the latter does not actually possess. Thé child, _
thereby, "transforms” the doll into a "xggal" person or the block

into a "real" cigarette or lellipop.. Fantasy play, then, can be
thought of as a conglomerate of various types of transformations.

YThe objective of this ‘'research is to describe the development of
various types, of transformations in 72 2..1/2 to 5-1/2 year-old low- v
income level. 1Ip’ addition, sthe relationship between age, sex, and
incomd differences, a%g maternal attitudes and practices regarding
fantasy play and c¢cher &avironmental factors were explored. The sub-

-Jects were divided into groups of three children of the same sex,

age, and income levels, who were brought to a playrbom, equipped
with seweral attractive toys ‘or unstructured materials, for 30,
mﬂnutes ©of., free~play on four-different occasions. In Michigan.
they were covertly observed and videotaped through a one-way mirror,
while in Virginia they could observe the cameraperson. The predom- . .

—inant types of transformations used by children during the ee-play

session are ,identified, based on their recordgd speech and Trelated
behaviors In addition a randomly chasen subsample of mothers--—
equally .divided according to their child!s sex,_age, and income
level-—were interviewed about their atgitudes and practices regard-

ing fantasy play and the child's home- envrronment Also, ‘the " 1
pupils’, teachers, and their aides responded to a pupil behavior

inventory which rated the children's condict , motivation, dependency,
socio-emotional state, personal behavior, ahd fantasy play. At
present, the data from the videotapes are being transcribed, "and’
the data from the interviews and behavior inventories have been
coded and computerized , . \ .

I4

*
Bl

'  The behavioral play measures for the three- children in each

triad for each transformation category will be summed and the triad
treated as a.unit: 2 (sex) ¥ 2 (income) x 3 ’(age) analyses of

variance wilk be performed to examine the main and interaction ef-

fects of sex, income and age. . . »

o -~

The relationship between frequency and types of transformations -
and maternal attitudes and practice. and other environmental factors
will be assessed by correlational and multiple regression analyses.

In these'analyses, individual, rather than dyad,scores, will be used.
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The Effectiveness of a. Combination Treatment Approach on
Moderatel& Anxious Students at a Predominantly Black College

Research Team: * Roberta Morse, Patricia Gurin, James Papsdorf

Y '

The present study was desdgned to examine the effectiveness of
a combination of progressiye reélaxation and rational emotive therapy
techniques on moderately arkious students at a predominantly Black
College in the southéast. -

Anxiety can be defined as a feeling of ﬁneasiness, apprehension,
fear, panfcky sensations, muscle tightness, or -tremor, etc. Bodily
symptoms include. restlessness, fidgeting, rapid movements, poor
conpentration,'shortness of breath, constriction in chest, headaches,
bagkaches, pounding meart, fatigue, and insomnia. )

Two subtypes of anxiety examined in this study are state and
trait anxiety. State Anxiety (&=State) may be defined as an emo-
tional redction that is characterized by subjective feelings o?
tension, apprehension, nervousness, and worry, and by heightened

_acﬁivity of the automatic nervous system, e.g., a person who has

been attacked by a dog and who is usually calm and relaxed becomes
anxious when comfwonted by a dog. Trait Anxiety (A-Trait) refers
to relatively stable individual differences in anxlety pronéness,
e.g., a person who 1s usually tense is inclined to percelve a wide
range of situations as dangerous-or threatening and tends to re-

‘spond o such threats with A-State reactions. .

The underlying theorefical basis for the present study lies in

‘the theories of Joseph Wolpe and Albert Ellis. According to Wolpe's

theory--Progressive relaxation--relaxation and anxiety are incompat-
ible responses. It is impossible for a person to be relaxed and
anxious simultaneously. Visual imagery and progressive relaxation
are combined in the systematic desensitization procedure. A hi-
erarchy of anxiety-provoking situations is censtructed; and then,
while complet@ely relaxed, the client progressively visualizes him-
self/herself in the situations, ranging, from the least anxiety-
provoking situatfon to the most anxfety-provoking situation.

-

‘ ) *
According”to “E11lis' theory-~Rational emotive theory--a state

.of good mental health is viewed as being related to one's maintain-
‘Ang rational thoughts. HEé recommends instrueting anxious persons

in the technigues of thought-stopping andin the ABCDE approach to
rational thinking. .In thought-stopping, one is instructed to re-
place an irrational thought with a more rational one by verbally

or non-verbally sdying "stop." In the. ABCDE approach, the A rep-
resents the afxiety-provoking situation;'B means beliefs or thoughts;
C represents feelings; D means dispute; and E represents rational
alternative thoughts. The thoughts underlying the feelings are
viewed as. contributing the most toward the person's bteing anxious.
Among techniques for decreasing negative  thoughts are: thought-=
stopping, employing thought's opposite tg the self-defeating ones,
internal punishment (focusing on averse consequences).

!
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Appreximately 300 undergraduates enrolled in the freshman level
health education and physicaI/education classes.at the college where
the data were gathered wer® administered- 'the Spielbernger State-Trait
Anxiety Inventory (STAI), Spielberger Test Anxiety Inventory (TAI),
and the Shorkey Whiteman Rational Behavior Inventory (RBI). Sub-
jects for this study were selected from this initial pool of stu-
dents. The criterion for inclusion in the study was a score of 40
or above on the STAI (moderately anxiods rarige). Thirty-eight of
these moderately anxious students comprised the experimental or
treatment groups, while another_gg moderately anxious students made
yp the control group. The anxiety scores were ranked and assigned
on gp. alternating basis to the treatment groups and to the single
control group. - /

Each of the subjects had completed a sources of anxiety form.
Each one had been asked to wrank order the degree of anxiety which .
each of several kinds of stress caused them. Two treatment groups
(homogeneous) included students who had indicated the same type of
anxiety. One group was composed of students who ranked academic
anxiety (tests, responding in class, feayr of a particular subject,
lack of a goal in college, lack of concentration while studying,
fear of failure, lack of confidence 1n academic ability) highest
among five possible sources of anxieéty; the other group was composed
of students who ranked interpersonal anxlety (same-sexed peers,
male-female relatfonships, professors, college administrators)
highest. Th®& two other treatment groups (heterogeneous) were com-
prised of students who brought with them a variety of the types of
anxiety assessed) ’

The students in the control group received no treatment at all,
while progressive relaxation and rational emotive therapy tech- L
niques were used with the students in the treatment groups. In
the homogeneous groups the treatment content focused entirely on
the specific anxiety, while a diffusely-focused tyeatment approach
was used with the heterogeneous groups.

Analyses of variance and co-variance were performed to analyze "
the data. Results shayed that, when a combination of relaxation
and rational emotive therapy was used with the treatment subjects,
their level of €tate anxiety was logg€ed significantly more than
was that of the control subjects. tudents who received treatment
which was focused .on a specific type of anxlety also benefited from

-

this combination approach. After treatment, both homogeneous groups '

exhibited lower trait anxiety.and less emotionality, as well as more
rational beliefs, when compared with control subjects and with sub-
jects who had received treatment in heterogeneous’ groups. The* re-
sults of this study .suggest that the effectiveness of relaxation-
rational emotive techniques for anxiety-reduction may depend on the
fdcus provided by the treatment. These techniques are more effec-
tive when the students share the same kind of anxiety; the therapist

can thus focus the treatment procedures on the speciflc anxiety, and:

the students cag learn from each others' experiences, from their
nomework, and fqu the. treatment sessions. '

v |
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. Future research on test anxiety should include study-skills
J training in the treatment package, and the number of treatment
sessions should be increased to span a minimum of six weeks, two
hours per week (one hour per week of therapy and ofe hour per week
%f study-skills training).

3
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The Nature and Implications of Compatibility in
Supervisory-Student Teacher Dyads

o« 2

Research Team: William Morse, Ross Boone, Yevonne Smith, Amy Swan o
The study dealt with the impact of the compatibility of student
teachers and their cooperating teachers upen the students' concepts,
of classroom management and upor the* students' self—concepts, anxi-
ety, satisfaction, and perception of progress; as well as upon the
interrelationships among student self-concept, teaching anxiety,
satlisfaction on the part of both student and cooperating teacher,
and learning (progress as perceived Ly both studcnt and cooperating
teacher).

The compatibility betweag student teachers and cooperating
teachers has been divided intd two important "and relatively indepen-~
dent parts: (1) the professional relationship and {2) the personal
relationship. , PN
-
The professional relationship involves how the participant
relates to his/her student @ supervisor as a colleague in sharing
ideas and cooperating in the classrodm. Style of teaching and -
classroom management can also affect the quality of the professional
relationship.
&

N
The personal relationship diwension of the study includes
ratings of participant's ease of communication, openness, and
general feelings of relaxation with his/her colleague.

Because what people say and what they really think may be very
different, the personal and professional relationship dimensions
have been further divided into (a) direct and (b) indirect measures.

la. & 2a. Direct Evaldations--The direct measure of both the per- N
* sonal and professional relationship 1is designed to in-
dimate how the students and the supervisaors feel publicly
' ”\w7 about their experience. This could also be termed the
ego level or overt attitudes 2

% 2b. Indirect Evaluations--The indirect measure is designed
to indicate deeper feelings about the relationship--
private feelings. This could be called a projective

s or covert measure of attitudes.

1b.

The development of teaching competencies is an important goal
of the student teaching\~xperience. These competencies include the
ability to individualize' evaluate performance, manage a class,
communicate, plan lessons, and organize activities as well as to
develop self—confiden{% and a perscnal style of teaching. 4
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Dimensions which stand to directly influence the individual's
(1) reaction to various conditions of compatibility, (2) how much
influence the level of class difficulty would have, and (3) eventual
outcomes’ are: self-concept (personal competency and warmth), anxi-
ety specific to student teaching, and teaching competency.

The. Broverman Self-Conéept Scalé was administered to the stu-
dent teachers to obtain scores for their feelings of self-confidence
and warmth. . The self-confidence scale deals with & general feeling
~of competence.. It 1s not specific to teaching. The warmth scale
* indicates the individual's awareness and concern about friendships
+as well as feelings about his or her soclal nature. (

¢* The Teaching Anxiety Secale was administered to the students.
Frequency of anxiety in three areas related to teaching were rated:
being evaluated, maintaining discipline, ang teaching effectively.

! ‘Students and their supervisors were asked to rate the students’
improvement and final level of competence. They were also asked to
rate their overall satisfaction with the student teaching experience
and to rate the level of learning and the degreg to which the su-

" pervisor was a model for the student. These ratings were used in-
stead of final grades to measure satisfaction because grading stan-
dards vary widely among supervisors.

e




Academic Curriculum and Clinigcal Practicum ~- Problems and
Proposed Solutions In the Department of Communication
Disorders -- Hampton Institute

.

Research Team: Deagelia M. Pena, Doris S. Jarvis, Ella M. Bowen

The study was prompted by an increasing awareness of the prob-
lems arising in a program where practical training in a clinical
environment was an essential component of the program--Speech and
Audiology in the Department of Speech Correction at Hampton In-
stitute, Hampton, Virginia. The approach used was,.first, to
understand the problems as perceived by the college supervisors,
the supervising clinicians, and the student clinicians by placing
the problems in perspective--each in relation with the others, as
well as with the personal characteristics and attitudes of the
persons involved; and, second, to draw infecegces which might lead
to solutions of those problems.

In 1970, during an organizational meeting of the Council of
College and University Supervisors of Practicuwm in the Schools,
the general consensus was: 1) the school practicum is a vital
part of programs that train students to become speech pathologists,
2) there are problems in school practicum which have received
little attention in most training programs; and 3) there has been
little or no attempt to solve these problems. N

In the present study, a list of questions was formulated to
provide a guide in designing the research and analysis of data.

1) What are the problems as perceived by the students? by~
their college supervisors? by the supervising clinicilans?

2) Are the perceptions of the practicum and its problems by
the three groups similar or different?

v 3) How do similarities and/or differences in percepbions
relate to perceived’'preoblems?

4) Are.there &titudes and gharacteristics that related signif-
icantly to the problems? and to prospective solutions?

5) Would the process of collecting information fac1litate
cooperation 1n resqQlving concernsr>

6) What are the three most rserious problems stated by the
respondents? . .

{ 7)° What are the most likely Effectiveasolutions as inferred _
from data?

2



This study is investigatory, focusing on problems to be solved
and on solutions offered by respondents., K Data were gathered: from
each group: students, cliniclans, and college superviiors.

Two problems stand out as the most serious : (1) lack of op- .
portunity for application and(2) lack of necessary skills. /”“

Solutions were narrowed down to two categories--more opportu-
nity for application (rated highest from clinicians' and students'
responses) and change in practicum and supervisory practices
(rated highest from clinicians' and supervigors' responses).

]

It was suggested that solutions to problems might be ‘more
effectively sought by being aware not only of different percep-
tions of problems and solutions, but also of varying expectations
of self and of a significant other. Data on expectations of self
and others were collected from the three groups (students, su™w—
pervising clinicians, and college supervisors), asrweregdata on <“‘\\v
student skills (entry and exit skills) and student char cteristics
(rigidity, concern for status, internality-externality).

Responses to questions on expectations of self indicated that
supervisors and clinicians expected similar things of themselves:
to serve and teach students. L .

All three .groups of respondents expected the clinicians to
direct students, to serve as models, 'to help in planning and ,
formulating-goals, and to develop student skills.™ THe cllnicians
also perceived correctly that students expected this set of behawv-
iors from them.

Consensus was lacking among the three groups in‘theilr expecta-
tions of the college supervisors. The students (91% of responses)
indicated that they expected a high degree of directien from their
college supervisors. The college supervisors (83% of responses)
indicated that they-saw the clinicians as viewing the role of the
supervisor as separate and independent from that of the clinician,
reflecting little need for interaction. On .the other hand, the
clinicians perceived a need for interaction between themselves and
the college supervisors and, to some extent, interaction among all
three grolips (L0 + 16 = 56% of responses), at the same time ‘rec-
ognizing the independgnce and separateness expressed by the college
supervisors (24%).° ) . )

Problems associatéd with the Speech Pathology Program indicated
that competency-based education (CBE) might be utilized as an ap-
proach to themajor problems, for instance, by convertin% the Speech A

- Pathology Program at Hampton to CBE. ¢ o

. Competency-based education has beenxde?ined as a systematically
designed educational approach which xyp1Cal%z,£mphasizes the follow-
ing characteristics: (1) prespecified publit competencies or program -
goals, (2) prespecified public performance objectives, (3) actual
competency demohstration, (U9 detailed assessment of entering and-

. :
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exiting behavior, (5):1earnidg activities in a varilety of modes
offering options to students. : .

The objectives of CBE are usually %achieved by identifying and
demonstrating skills, knowledges, and attitudes in three domains:

Affective domain--Objectives which describe change in .
- 1interest, attitudes, values, and the development of
appreciations and adequate adjustment.

Cognitive domain--Objectives which'deal with the recall” ‘
or recognition of knowledge and the development of
intellectual abilities and skills.

Psychomotor domain--Competency objectives which include
general but observable skills. Demonstration at
‘prespecified level; the ability to fulfill a job
or'responsipility. . ~\

Based on the major problems identified by students, supérvising
clinicians, and college supervisors involved in the Speech Pathology .
] Program at Hampton, it becomes evicdent that the instructional system
) of the Speech Pathology Program has not adhered to the basig¢ con-
cepts of CBE, e.g., students and supervising clinfclans agree that
there is not ample opportunity for practical experiences prior to
their practicum experjence. However, students are adequately pre-
pared in theory. Perhaps, if a task analysis had been conducted,
competencies dealing with actual performance of theory learned in
class would have been:identified. , : .

If a truly CBE approach were to be followed, all goals, per-
formance objectives, and expectations would be predetermined and
public. 1In otherwrds, students would be notified upon entering
the program of Jjust what is ezpected of them. Special attention
should be given to this approach by these persons responsible far

impro¥ing the Speech Pathology Program at Hampton Institute. "
' . e L )
- &
B - * '
Y.
£
. N-_ ¢




36.

Measurements of Indicators of Needs, Use, and Dissemination
of Health Information Among Older Black Americans:
Conceptual and Methodological Problems

t

Research Team: Gaynell Walker-Burt, Carolyn Hagey, Gerald—Gurmi %

L

The purpose of this project was to obtain baseline data on the
needs for health information and.on psychosocial factors influencing
the use and dissemination of health information. Specifically, this
project identified indicators which health educators can use in plah- W
ning, implementing and evaluating health information activities.
This project investigated the following indicators:, (1) health
status, (2) health behavior and beliefs, (3).use of health informa-’
tional services, (4) psychosocial issues influencing black elderly
behavier: attitudes toward death and dying, coping behQViors and
life satisfaction. X -

As the elderly popuplation beccmes increasingly larger it 1is
only conceivable that they will comprise a greater portion of those
individuals seeking health services. In order to, provide the kind
of educational information essential for assisting the black elderly
to achieve optimum levels of functioning,-more emphasis needs to be
placed on the collection ‘and dissemination of relevant information.
Information regardingtgialth status, coping behavior and life sat-

isfaction 1s essenti to educators who are concerned with improving
the quality of Hfe among-all older Americans.

Since- the main objective of this project was to obtain baseline
data for a larger study and to pretest the research instrument, no
attempt was made to achieve a probability sample. Data were col-

~ lected on 120 black elderly (ages 65 years and older) Sixty of
the elderly resided in Hampton and Newport News, Virginia, both
small cities with populations less than 120,000. The remaining
sixty older black Americans were residents of Ann Arbor and Ypsilanti,
Michigan, two cosmopolitan university cities. Subjects within each
sample attended senilor citizens' centers located in their respective
cities on a regular basi§ for purposes of obtaining nutritional
meals and participating in planned recreational and educatlonal
activities.

This report highlights the preliminary analysis of two major
areas in this study: Dissemination of hedlth information and, psycho-
social issues. All other data are in the process of belng analyzed.

Preliminary analysis revealed a general trend for older blagk
Americans to obtain health information from three primary sourdce
senior citizen centers (86%), television (63%), .and friends (53%)\//

% Since the sample was primarily drawn from centers catering to the
needs of the elderly, the high percentage of ‘respondents indicating
that they received health information from these centers may be

-
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somewhatﬁlisleading with respect to primary health information
resources used by the general population of Black elderly.

. Preliminary analysis of the data also revealed a general trend
of black elderly to have positive attitudes toward death and dying
(52-86% of responses to Death and Dying Inventory were positive).
However, 42% of the subjects made negative statements in response -~
to the open-ended questions. ” .

When coping behaviors of the respondents were examined,.1t
was found that 85% of them employed coping behaviors such as "faced
problems squarely" and did something about the problems, 62% talked
to. friends or relatives, and 90% used prayer. In addltlon, 76% of
the respondents are relatively satisfied with their lives.

. . /1

These preliminary findings suggest that direct questioning is

a valid way to measure these issues. / :

~

»

~N




Chapter VI N

‘Impact of the Hampton-Michigan Project
] ' at Hampton Institute

1

This section of the report reflects the views of the Hampton
Coordinator relative to the impact that the project had at Hampton
Institute. Both the institutional impact- and the impact on ‘the
nine participating faculty members will be addressed

An essentlal purpose of Hampton pairing with The University of .
Michigan to implement this experimental program for training minority »
and women researchers was motivated by the need te® increase the in-«
volvement of Hampton Institute faculty members 'in the conduct of '
research and related activities. At Hampton Institute, it 1s gen-
erally recognized that research has a segondary or tertiary role
when compared with teaching and service activities.?! Thé inyolvement
of faculty members in R & D activities has not clearly been a part
of the reward structure at the institution. - Hence, the Hampton-
Michigan Project for training minority and women researchers con-
stituted an attempt to do 'something to increase such invelvement.

The impact at Hampton Institute-has been at two -Ievels at the
institutional level and at the individual 1level. Ajfthe institu-- -,
tional level, the involvement of faculty members his new and
experimental program has functionedeas a catalyst ﬁd has subse— ,
quently focused considerably more attention on research prOSpects 8
on the part of Hampton Institute's administration. “It Wwas antic-.
ipated that Hampton participants would become motlvated to seek

other- sources of funding as a gpesult of theirvinvelvement in this. - +
endeavor. To some extent this has indeed been accomplished by .
several of the Hampton participants.

o

At the institutional level, the activities of the~faculty °

research committee have been significantly influenced by both
Dr. Ronald Braitimaite and Dr. Linda Petty, who served as secretary
and chairperson of the Faculty Research Committee during thes life

of the Hampton-Michigan Project, The joint occurrence of this
funded project and the leadership role played by these two persons
on the Faculty Research Committee has functioned to improve the
internal management activities of the Faculty Research Committee.
Specifically, many of the ideas that were -informally collected, *
from both Hampton and University of Michigan participants regarding
trends "in research and the implementation of research and develop-
ment activitieslat the higher education level have indirecb&y as-
sisted the committee . . Fet . .

“

i

R [ .
Secondly, this project has drawn the attention of thé personnel
within the development office and has resulted in their staff becom-
ing more cognizant ‘and aware of faculty interest in research,op— M
portunities Y Specifically, ad a reiglt of this proJect,,Mrs Joyce

. ..
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Taylor, Hampton Institute's federal relations officer, has inten-
sified her dissemination of research opportunities not only to the
Hampton faculty participating in this experimental program but also
to other faculty members who have expressed an interest in research.
Hence, fhe dissemination activities of the development office have
ntensified with the inception of the Hampton-Michigan Project.

Among the nine Hampton participants, ‘five have been funded by var-
ious sources to -further conduct R & D activities. These sources

of funding will be individually described in the following section

"that profiles each of the Hampton faculty members.

At the institutional level this project has stimulated an in-
creased awareness regarding constraints to the conduct of research.
Specifically, .the lack of '"released time",¢given the heavy teaching
load at Hampton, was a problem and created time constraints, and
limitations. Furthermore, the project has created.an atmosphere
whigh suggests that all research need not be funded and that small
pilot;stud%es can be conducted with limited resources.

In general, the overall impact at the institutional level has
served to increase‘the awareness of faculty members of the importance
and viability of engagingin some-research activities. On May 11 and
12, 1979, Hampton Institute co-sponsored, along with four other
Virginia-based institutions, the second regional conference of
Division G -- Secial Context of Education of the American Educational

Research Association.
Hampton Institute.

This conference was a-major undertaking for
The focus of the conference was on Pluralism in

the American Sogiety and Education:

New Directions,

dédicated and

a tribute to the late Dr.

Margaret Mead, a world renowned anthropol-

]
ogist and researcher.

During this conference more ‘than ninety

papers were delivered dealing with multircultural aspects of multi-
;cultural education, pluralism, and planned change in education
ﬁdditionally, Dr. Carolyn Cooper chaired a presentatioh symposium
which included six of the Hampton- Michigan project teams presenting
preliminary conceptualizations of their research designs. Both the
program'and the program abstracts are inclided in the appendix of

this-‘report. Finally, at the institutional level it 1is important
to.note that the Vice President for Academic Affairs at Hampton
Institute has begun the planning process for the development of a -
Research and Development Center. While no causal link to our proj-
ecgt .1s. implied, the timing of this new area’ of fqcus for Hampton
Institute. and ihe presence of the Hamptqn—Michigan project (are
mutually reinforcing

IMPACT ON PARTICIPANTS ) -

Dr. iinda ?etty

Dr. Linda Petty Joined the project with an interest in devel-
oping knowledge ahout cognitive style literature. The pPoject has
enabied Linda to more effectively collaborate with faculty members
at Hampton on research projects of interest. .Drs. Petty and
Bra* thwaite have collaborated in developing an evaluation system

v

P




4o.

for training in stress management skills. A proposal was developed
and submitted to the Commonwealth of Virginia Community Services
\Continuing Education Program at the-University of Virginia. A total
project cost of $20,315.00 was funded, and this twelve-month progject
officially began on May 1, 1980. As .a result of the Hampton-Michigan,
Project, Linda has been able to effectively establish links with
other professionals interested in doing psychological reseawgh.
Secondly, during the Hampton-Michigan project Linda servedeas both
secretary and chailrperson of the Faculty Research Committee at.
Hampton Institute. In this role, she wadl able to integrate so
_the ideas which surfaced through involvement in the -Hampton-Michigan
Project. During the 1979-80 academic year, Dr. Petty received tenure
iA the Department of Psychology. : ’

‘ 4
. _Finally, Dr. Petty has strengthened her quantitativg skills

through enrollment in a survey research course at The University of
Michigan (Summer 1979). - ‘ . ’

‘Dr. Patrick Lewis . v -

D%. Patrick Lewis' previous involvement in research activities
‘has been primarily with historical research projects. The Hampton-
Michigan Project has enabled him to sharpen the focus of hils research
interest and, consequently, he has expressed interest in develdping
other related research projects. Dr. Lewis' involvement has been
affected in two ways: (1) He received a grant from the Faculty
Research Committee in the amount of $1,095.00 to augument his in-
volvement with the Hampton-Michigan Project. With the grant from
the Faculty Research Committee, he received support to conduct
research in Jamaica along with his colleagues from The University
of Michigan. (2) Dr. Lewis has applied for and recelved a sabbatical
for the 1980-81 academic year, at which time he will further his
research interest and the study of Social and Economic Implications
of Téacher Training in Jamaica, British West Indies. Dr. Lewis was
awarded the Mary F. Lineback distinguished faculty teaching award
4n June 1979. He received tenure during the 1980 academic year,

. .

- -

M. Ross Boone ° :

P

Mr. Boone came to the project with a research inteyest in doing
comparative studies on the effect of terminal performance-objectives
on student achievement in the instruction of science for teachers.
Mr. Boone's interest and involvement has had a significant impact
on &1is allocation of time to research activities. Specifically,
after a period of procrastination, Mr. Boone has completed his-
course work for the doctoral degree and has collected data for com-
pleting his dissertation. His involvement with this project has
made a positive impact on Mr. Boone, and he now is in the final stages
6f writing his dissertation at the University of Virginia. Secondly,
Mr. Boone's involvement 'in the proje&b has facilitated his acduisi-
tion of a new position as assistant to the Dean of the School of
Education at 0ld Dominion Universify, Norfolk, Virginia.

-
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Mrs. Shirley Sherman

Mrs. Sherman's involvement 1ip the project hgs ‘stimulated her
to focus more sharply on the tonceptualization off her research
interest for the doctoral degree. Currently, sHe is a doctoéral
student at the University of Virginia and has ¢ mpleted all course
work. Her 1nvolvement with the Hampton-Michigan Proiect has-as-
sisted her in improving her quantitative skills and _knowledge of
statistics. During the summer of 1979 she greatly benefited from
a research and statistics course. S

¥,

Mrs. Sherman expressed strong interest in furtper involvement
with research and plans to suomit a proposal to the culty Research
Committee for funding. ﬁ

o’ -

'~ Mrs. Bonita Toler 7 - T )

&

Mrs. Toler joined the project with relatively limited expe-
rience in research. However, as a classroom teacher ‘at the Hampton,
~Non-Graded Laboratory School, she was able to collaborate with The
: - J#niversity of Michigan team members and design a study dealing with
play and fantask.in young children. Mrs. Toler was unable to spend
the,entire project period as a participant, since she became mgrried
and &eft Hampton for.Germany with her husband. Bonita Toler re-
ceived-a $1, 500 00 grant from-the-Faculty Research Committee to
atgmant her ;nvolvament with the Hampton-Michigan Project.

=
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Dr.‘Carolyn-Hagey ST R e
(
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Dr. Hagey Jjoined the prOJect w1th an inferest in conducting'
:research on the élderly.~ She . had expressed strong interest in
research activities, and the Hampton-Michigan Project provided a
vehicle for doing research. During her involvement with the proji--
ect, 'she received a Faculty Research Grant to augment and support
a related research project: She has participateg in several pro-
fessional meetings at which she ‘presented preliminary results of
Rer research in gerontology. She received a special fellowship to
attend a summer workshop at the Institute for Social Research --
The University of Michigan. “Her involvemeny in this course enabled
her to obtain a special certificate in gerontology from The Univer-
sity of Michigan/Wayne State ﬁniversity Gerontology Program. Dr.
dagey's knowledge of computep prognﬂmming and sampling technigues
has been improved substantially. She is an extremely ambitious
person and has now accepted employment with the -Veterans Administra-
tion as a Speech Pathologist in Richmond, Virginia. Furthermore,

-Dp.-Hagey héas collaborated with her department chairman, Dr. Robert
Sereen, in the design of a training program for undgrgraduate stu-
dents. This project was funded by the Bureau of Education for the
Handicapped at $150,000.00 over three years. Dr. Hagey was prin-
cipally responsible, for'drafting the evaluation section of the

proposal.
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Dr. Roberta Morse

*. The research focused specifically.on” friendshlp and kinship activ-
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Dr. Morse joined the project with an interest in doing(hesearch
in stress and anxiety. She has been substantially influenced by
her involvement in this project and has consequently had .increased
opportunity to interact with more of her colleagues at Hampton.
Sueh interaction has assisted her in her personal growth and self-
confidence for engaging in research. , ) ‘

Dr. Morse has presented two papers at professional conferences
regarding her research; she has also served as a reviewer for a

. recent pPublication in psychology. Dr. Morse has expressed, as a

result of this project, strong interest in research and has con-
sequently applied for and received a Rockefeller Foundation Post-
doctoral Research Award for the 1980-81 academic year. She will
conduct mental health research at the Institute for Urban Affairs

.and Research at Howard University during the 1980-81 academic yedr.

Additionally, Dr..Morse did receive during the 1979-80 academic

year a $735.00 award from the Faculty Research Committee to augment

her research with the Hampton-Michigan Project. T
‘ #

Mrs. Dor;§ Jarvis ~“ ) /%

Mrs. Jarvis Joined the project with acrelatived§\limited back- .
ground in social science research. She has collaborated with an-
other colleague in the Department of Communication Disorders, and T
they have submitted a proposal which was funded by the Faculty
Research Committee. .She will study problem solving techniques,
coping &ills and achievement motivation among college students.

.Mrs: Jarvis also enrolled in course work at The University'of ,

Michigan during the summér of1979. Ai~a result, her skills in
research design and statisties have improved substantially.

Mattie Pleasants

e - .

Mattie Pleasants came to the project as a doctoral candidate
who had completed all of her course work and was in the pprotess of
collecting data for her dissertatdn. She expressed strong interest
in having an outlet to enhance her research skills, specifically.,
in the area of quantitative analysis. .Her research involved the"
use of a case study methodology, and she was interested in comparing
her data base with a national sample-which had been collected by
the Institute for Social Research, The University f Michigan.

ities and social networks used by elderly subjects. During the
summer of 1979, Mattie enrolled in two research-oriented courses

at The University of Michigan. Currently, Ms. Pleasants has resigned
from Hampton Institute and will return t% Massachusetts to complete
the dissertation. Also, she has accepted a, position at- Wellsley ¢ -
College in Massachusetts — . - :

.
w . A - .
,
- , \ —~——
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- Program Evaluation

The evaluation of the Joint Hampton-Michigan Program. will focus
on evidence of whether or not the Program was abie to meet its stated
goals. No statistical analyses will be presented, since there were
only, 15 Jjunior participants. Hence the presentation will be pri-
marily descriptive. 1In addition, the discussion of the effective-,
ness of the three different types of teams wilil be presented in case
study form. . 7

. N
This chapter is organized into five sections. The firs# section
summarizes the Program objectives, describes the evaluation instru-
ments used, and provides-some information about the Program partic-
ipants. The second section examines the general structure of the
Program--types of teahs; time frame; budget, constraints--and now
thls could be changed to better meet the needs of the participants.
The third section examines each of the individual Program goals and
the evidence indicating whether or not thesée objectives were met.

. The fourth section describes the three types of teams and how well
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the participants. The final section addresses the issue of whether
or not the team members hav increased their partigipation in educa-
tional research. ’

each team was able*to meet. ghe team goals and individual goals of

Program Goals, Evaluation Measures, and Participants

[

The goals of the Joint Hampton-Mighigan Program as statéd in
the proposal were: % b - : :

1. To provide research training aﬁd collaborattve support
. for the research efforts of the junior participants (nine
members of the Hampton Institute Faculty, three*junior
members of The University of Michigan fac ty, and three
v graduate students at The University of Mich{gan).
2 .

2. To sensitize members of the faculty of The University of
Michigan %o the training needs of minority students pre-
paring for careers in Black Colleges and othér primarily
undergraduate colleges., N

3. To ensure that the participants' views are considered in,

the operation of the Program. —_
\

.

B 4. To assist the participants in identifying opportunities
, for employment, advancement, and future funding for thef;
research. .

i, . ‘;
5. ‘To paQjuce useful research results reflecting the cbntribu-
tions and concerns of minority and women participants »

6. To investigate the effectiveness of three different research

o

. training moddls . -

¥
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Eva&uation Instruments -~

The original de§ggn for the evaluation/;f this Program called
for five different interviews with each of the participants during
the eighteen-month period of the Prdgram. Scheduling problems and
time constraints of the participants and staff members made this
plan unrealistic. Therefore questionnaires and other instruments
were used gn place of some of the interviews. .

Each of the instruments is described below. Copies of the

instruments can be found in Appendix B. .

l.. Initial Questionnaire: After being selected for the Program
and before the initial Program meeting in December, each partic-
ipant filled out a gquestionnaire designed to determine what type
of research training the participants had, what they felt their
trainipng needs were, what their goals for the Program were, and
what they perceived to be the barriers or constraints in their
present situation which were preventing them from engaging in
research activities.

2. Participant Logs: Each junior participant was asked to keep a
log of his/her project activities. Participants were also asked
to record critical incidents in these logs; they were to describe
any situations which the¥§ felt had an impact on the project in
terms of facilitation or Windrance. It should be noted here that
many participants disliked keeping a log and found it to be one
more task impinging on their research time. 1In addition ﬁ@w
participants actually recorded any critical incidents. ,ﬁ% gs
tended to take the form of a month—by-month summary of thq mys
researc@ activities. . u,,‘

Semantie Differential: * A semantic differential was administered

to all participants at the conclusion of our initial meeting in

December, 1978. The concepts evaluated included "research®,

"your ability to conduct research", and "the Joint Hampton-
Michigan Program'". Thirty-six adjective pairs were selected
primarily from the evaluative domain (Osgood, Suci, & Tannenbaum,
1957) to be used in the instrument. This instrument was admin-
isteréd to the junior participants for a second time in June of
1979, at the beginning of the summ session. Finally, all partic-
ipants again filled out the instrument in the spring of 1980 ,
(third administration for junior participants; second administra-
tion for senior participants). Unfbrtunately some of the 1980
semantic differentials from the Hampton participdnts were ap- ¢
parently lost in the mall. However, complete data were obtaine
in June 1979 when all of the participants were in Ann Arbor‘ N
This instrument was wsed to measure any change in the attitudes
of the participants during th%® time of the Program. :

LN
4. Goal Attainment: (Kiresuk and Sherman, 1968)

LW
-

4]
»
~
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At our initial meeting i December, each team was asked to spec-
ify three goals for - its project in addition to planningfand
designing their study. For 2ach of these goals, the team spec-
ified fivé degrees of attainment ranging from the "most unfa-
vorable outcome thought likely" to thé "best anticipated success
thought likely." These levels of attainment were specified in
behdvioral” terms. For example, several teams indicated schol- -
arly publications as a team goal. 1In this,case the most unfa-
vorable outcome might be no publications at all, while the best
anticipated success miglit be two articles accepted for publica-
tion in juried journals. These team goals were typed and re-~
turned to each participant in April 1980 at the conclusion of
the Program. Each participant was asked to circle the level

of attainment achieved by the team for each goal. In addition
to the goal attainment instructions, coples of the individual
team goals can be found in Appendix A.

5. Time Distribution Sheets: For the three semesters covered by
- the Program (fall 1978, winter 1979, fall 1979), junior partic-
ipants were asked to fill in a time distribution sheet. On
this sheet, the participants were asked to indicate the approx- 4
imate number of hours per week they dewvoted to activities such,
as teaching, counseling, adminis<ration, .research, and public
rvice. This imstrument was used to detérmine if there was any
\‘_’/igange in the proportion of time devoted to research activities

au‘ing the course of the Program.

6. Interviews: All of the.participants were interviewed during
the spring of 1979. The questions asked were designed to assess
whether or not the Program was meeting the expectations and needs ~
of the participants, how the partic¢ipants viewed the work of

- uheir team, and what they 1liked and disliked about the structure/;s
of . the Program .

7. Final Questionnaire: A final ouestionnaire was sent to all R )
Junior participants in February 19806. Participants were asked B
about -any contacts they had made as a result of the Program
which thight be useful to them in terms of future career goals
and/or reseavch endeavors, how much input they had to their
project, and whether or not they had acquired any new skills
as a result of the Program. . R ’

‘ Of the evaluation instruments used for thi
useful was the Participant Interview. The inte provides a
situation in which the participant can interject ‘ul comments
not directly relevant,.to the question asked, but-~uUseful to the eval-
uation of the Prdgramr In addition, the interviewer can ensure . o
that each question is understood and can elicit elaborations of
responses whidh are not clear. The difficulty with the interview
is that it requires a great deal of staff time not only to conduct .
the interviews but also to transcribe the tapes of the interviews.

ogﬁhm, the most .
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Questionnaires were most mseful for _eliciting short answers.
Participants are. nat likely to invest a lot of time in writing
éla?oqate responsas. The questions need to be clearly worded to
ensure tha¢ the participants will understand the point of the
question. Vague quesfjions are likely to elicit vague responses. .
Hence, "questionnaires 'seem most appropriate for addressing very
specific issues. In addition,git should be noted that participants
appear to be more.willing to fill out gquestionnaires at the begin-
ning ,of a Program than at its end. ]

-~

The -usefulness of the participant logs i1s questionable. Par-

.tieipants resented having to keep a log, and several of the Program

participants did not keep one. Furthermore, among those who did
keep g'IOg, very few noted any critical incidents which they felt
were part;cularly impgortant for the success of their project. 1In
general the.logs were chronicles of the team's research activities.

' The logs ,do provide a useful reférence for non-<team members who

are interested in finding out exactly what the team did. 'However,
it is not clear if this autcome: is worth the annoyance of the partic-
ipants who resented keeping the log.

~ 3 ' ' o
The time distribution sheets prov®fed a us#ful means of getting
a glimpse of the participants' professignal activities. In addition,
the  instrument, takes only a few minutes to complete. The major dif-
ficulty in using this instrument concerns its reliability. However,
since only the total amount of time in each gross category was exam-

- ined ratner than specific activities within a category, it 1is expect-

e

ed that the results are faiprly reliable.

~ The'semantic differential was of limited usefulnesé in the Pro-
gram. The participants in the Program started with very high ratings,
sc that thgre was, littge room for change. The use of 36 adjective
pairs is not recommendéd for future studies. Participants tend to
find the task quite tedious, and the reliabM™ity of theilr responses
begomes questionable. It would be better to select a small subset
of 10 or 15 relevant adjective pairs. Irrelevant adjective paips,
such as High-Low, are]ikely\te*eliéit.neutral responses which agfe
not. informative. Another poblem with using the semantic differential
concerns -statistical analysis. Nonparametric tests are recommended
for-this, instrument. Such tests are likely to possess low power
with a “small sample size. ‘ .

Finally’, the Goal Attainment Scale appears to be a promising
@ﬂd useful instrument for evaluating programs of this type. There
are pome problems with using this instrument which can be overcome
by careful.instruction and supervision. Some of .the participants
did not clearly understand the task from the instructions which

"were given.® A major problem concerned defining the levels of at- .

taihment along a sipgle dimension. For example, r one gogl the
expected level of success might involve the completion of the dis-
sertation, while a higher level of attainment for the same goal
might involve tne participants' gaining knowledge regarding the
research problem. In this way, the higher level of attainment (team

~
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knowledge) does not necessarily mefn the team has accomplished the
lower levels of attainment (e.g., ompleting\the dissertation).

It is important to have the partidipants describe the levels of
attainment in such a way that, if/a particular level is attained,
all lower levels will have been achieved or surpassed.

The second problem in using the Goal Attainment Scale concerns
having the participants set realistic goals-and levels of attain—
ment. In some cases, the goal that a team listed as the "most up-
favorable outcome thought likely" (level 1) should perhaps have
been listed a he "expected level of success” (level 3X. For
gxample, in e year it is somewhat unrealistic to expect to have
enough time £© design and conduct an elaborate study and to be able
to finish tfie analysis and submit an article for publication. For
one team cgnducting such a study the expected level of success was
completion” of three articles ~-which seems a bit unrealistic By
examining the goals that were attained, it appears that the partic--
ipants were most realistic in serting goals concerning training
(e g., learning about multivariate statistical techniques) and data
*collection. The most unrealistic expectations of attainment were
set for ls concerning publications, proposals, and conference
presentations In general, if these problems can be overcome by
" more careful 1nstruction,'the Goal Attainment Scale should provide
a useful means of ensuring that the needs of the particlpants are
recognized and that the Program meets these needs.

The Participants

>

The initial questionnaire and participant interviews provided
information concerning the entry level skills and work situations
of the participants. The three groups of junior participants--
Wichigan graduate students, Michigan junior faculty, and hampton
junior faculty--will-be described separately.

Michigan Gradyate Students. Each of the graudate students in the
Program was working at a Job within the University.- One student

was a faculty member from the School of Nursing who Was on leave

to finish her dissertation. The second graduate student was em- .

. ployed as the Assistant Director of the Coalition for the Use of

Learrfing Skills. The third graduate student was a gradugte assist-
ant in the Physical Education Department extensively involved in
=student teacher supervision and the teaching of departmental courses.
All three graduate students were at the dissertation level and had
had courses in statistics, research design, and research methods. -
Two of the three graduate students had minimal experience working

on research projects, while the third graduate student had conducted
several surveys. Each graduate student hoped to finish his/her
dissertation with the help of the Program and to learn more about

the process of conducting research

)

The graduate students mentioned several barriers facing their
present research efforts. These barriers included lack of time,
little peer support and nvolvement, and finamcial constraints. All
three graduate students' felt that research was expected and supported

B 96 ~
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in their work'settings If they could-design their own jobs, they
Wwould prefer to spend 40-50% of their time on research, with. the
.rest of their time- devoted to teaching or administration. uring

*%he fall term 1978, the graduate students spent an average of 51.33

hours per weekin work—related activitie$ of which an’ average of
2& 3% was spenrt on research activities.

Michigan Junior Faculty Members. Of the three Michigan junior

‘faculty members, one was from Education, one from Psychology and

one from Vursing Two of these Junior faculty members had Ph.D.
degrees, while the third had an-Ed.D. Each had taken graduate
courses in research design and analysis and had experierice in
working on several different research projéets. The major project
goal mentiened by these junior faculty members was to complete a
collaborative research project. The barriers impeding their own
research efforts in their work setting involved lack oJf time “and
lack of support from other faculty members. These junior faculty
members indicated that research was an important part of their
jobs ‘and essential to.promotion. Given the opportunity to design
their own jobs, two of these faculty members would spend 50% of
their fime on research,while the third faculty member would spend
70% of ner time on research. In describing their work activities
during the fall term 1978%, these faculty members reported an av-
erage of approximately 55 hours per week spent on work activities, .
of which about 43.5% was devoted to research and apout 16. :% td
teadhing. ~

Hampton Junior‘Fcculty Members. Four of the nine Hampton junior ’

" faculty members had Ph.D. degrees. They,had taken several graduate

.research tourses and had been involved in several research projects
in addition to their dssertations. One of~the five other faculty?
mempers had.had no course work in research methods. All had com-
pleted a mester's thesis. Two of the five faculty members with

M. A degregs had ‘been involved in several research projects,while

two others hHad taken part: r1several applied ‘studies. 1In general,

the gpals of ‘the Hampton faculty members included: enhancing

thelir research skills, completing a specific project, and publishing
the results of their ect. - The perceived barriers to the research '
efforts of the Hampto faculty included not enough time (many of
these faculty members teach four courses in addition .to serving on
commit tees and counseling students), lack of financial support, and.
lack of facilities. In general, the Interviews with Hampton faculty
members revealed that teaching is the top priority at Hampton In-
stitute. A substantial research program is not expected of fa€ul]
membersy, since they do not have enough, time to participate such
activities. However, all of the participants felt that there should
e more support for conducting research at Hampton. Given the op-
portunity to design their own jobs, seven of the nine faculty members,
stated that zhey would>like to spend 50% or more of -their time on

‘

1 g

-

Jote: Only two of these junlior faculty members turned in time
distirubtion sheets for the. fall term 1978. N

1,

-~
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arch. As characterized by the time distribution sheets for
fa/ll 1978, Hampton facylty mempers spend an average of 66.5 hours
per week on work activities of which 43.67% of the time is Sspent on
teaching functions and about 11. 44% on research.

Hence the Hampton- faculty members work more hours per week
than do the Michigan faculty members, and the bulk of their time
is spent 6n teaching, administration, or committee work. ampton - N,
faculty members would like to engage in more research ‘acti ities,
but there 1s no time andm pressure to d Although Michigan
Junior faculty members do not have.,as mu time .pressure as do "the '
Hampton faculty, they face the pressure of "publish or perish."

~ Hence, in designing a research project there is much more pressure
to make sure that the results will be publishable. It is quite’
possible that this pressure may lead to more conservative regearch
endeavors on the part of junior faculty members at re@earch in- -
stitutions ) ‘ ' .

One final note of interest\%\gperning the entry level skills
and needs of the participants 1s that, although almost all of the
participants had had numerous graduate courses in research design *

" and statistics, 13 out of the 15 junior participants felt that
they needed more training in this area.

) : Evaluation of the Structure of the Program

The proposal for this Program suggested that thé teams work on )
» Secondary data analysis or replications of studies already completed
- at The University of Michigan. These types of projects were sug-
gested as most appropriate because of the short time frame of the )
Program, and because such projects would not be as expensiye as full
scale projects. However, eight of the teamiiﬁhose to develop
original research projects regfiring the coliction of data. This
resulted in’Rrogram pressures on_time and budgeting There, wag%
barely enough £ime to planzﬁhe studies before it was necessary
begin cdllec g data.- Un ortunately, in a few cases, this resulted
in the Hampton participant not playing a very active role in the '
dinitial planning phase. At least three of the Junior participants
and two sernior participants felt that they needed more time in the
beginning to plan the study together. If future programs of this
type are to involve the development of new research projects, it
would be better to have the participants spend a week or two togeth-
er in the planning phase to put together the design and instruments.
Furthermore, the development of new research projects.seems to pro-
vide the junior participants with more opportunities to learn about
the process of donducting research than do projects involving sec-
ondary. data analysis. For example, the participants in this program
,did play a wvery active rdle in defining the research oroblems,
searching the literature, designing the studies, selecting and devel-
oping research: instruments, data collection, data coding, data anal-
731s, and reporting research results.

d
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A1l of the part cip%nts felt hampered by time constraints. 7

The Program did not. provide for released time during the academic
year because it was expected that themrticipants might find ways
"of integrating thelr research activities :into their regular sched- -~
ule so they could continue to conduct research without the support
of a program. Most of the junior participants seemed to feel pres-
sured to make time to conduct. research, yet the time distribution
sheets indicated that the junior participants did not really in-
crease the progortion of their woérk time devoted to research activ-
ities. Furthermore, most of the participants did not feel that the
°rogram helped them to use their research time more effectively.

At least five of the.participdnts felt that they courﬁfhdye dorie a
better job if they.had beenn given released time. Yet somehow the
participants managed to complete quite ambitious research projects.
Perhaps the teams would be further along if the junior participants
had been given released time; however, in most cases, the bulk of
the work has been completed. Hence, it does not appear that re-
leased time is essent#al to the Program. However, aside from the

- issue of released time, six of the participants felt that a Program
of this type should encompass at least a two-year period.

The success of the projects may be due in part td. support per-

sonnel. Five of the projects involvgd colleagues, graduate students,
or undergraguates assisting .in the data collectioh or coding phases.
The Programzéttempted to provide some financial remuneration for
’tnese support personnel wh%;e possible, but the Program was not
really designed to provide d large staff of support personnel. Sev-
eral of the Hampton participants found assistants who were willing
to help with data collection without pay. - Y '

Several of the genfor faculty members in the Program felt that
the Program did not address the problem of institutional constraints

v

impeding the research activities of faculty members at small colleges.

These faculty members felt tnat it is almost impossible to do re-
«search in a setting which provides few resources to support research
efforts and demands that a large proportion of the faculty mermber's
time be devoted to teaching. The three faculty members who expressed
this, vigw were amazed at the amount accomplished by the different
teams. ‘It 4ppears that two of the major factors contributing to
the success of these teams were the motivation of the participants
and the support provided by the team..- There is not .much that N.I.E..
or ‘this particular Program can do to overcome the institutiona}%éon—
straints facing.the faculty. Only-one institutional change occuyred
as a result of the program at Hampton Institute. Hampton Institute's
Laboratory School is now providing released time for its faculty mem-
bers who wish to engage in research activities. One can only hope
% that the participants of this Dropject might get together with other

faculty members who wish to-do research in order to develop plans

for meeting their research needs within their academic erivironment.
Por example, a given department might work out a plan whereby faculty
members take on an extra heavy teaching load one semester followed

by a lighter teaching’load the following semester. Another plan
might be to give students course credit for nelping with research
projects. The Joint Hampton-Michligan Program seems €o demonstrate
that it 1s not impossible to conduct researcH at a"small institution,
although it is certainli)more difficult than at a major research

institution. )///
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In addition\?ﬁgiime constraints, thé participants viewed the
distance between t wo institutions as a major disadvantage.
Twelve of the participants mentioned distance as a disadvantage
of the institutional pairing. In addition, nine participants felt .
that the distance led to difficulties in communication. Trips be-
twaen the two institutions were quite expensive and required a ‘major
allocation®of time. Future programs of this type might benefit from

\\\\\choosing institutions which are located ‘closer together. If the
institutions were within three hours driving time of each other,

~ more frequent visits might be possible .at less expense.

Elght participants suggested’thaﬁ future programs of thils type
consist of teams of three or more members. Several Hampton partic-
«~— 1dants mentioned that they felt somewhat isolated, since no faculty
members at their institution were working on similar research prob-
lems. In order to have someone available to consult with and to
share tne research tasks, it would be better to have &t least two
people at each institution working on each broject. Although tel-
\\\ epnonre contact among the participants was suppoptive, several partie- |
ipants indicated it would be more useful to Have a feam member a-
vallable for immediate consultation. .

29

. Four of .the participants mentioned that they felt g bit uncom-
fortable witn the interdisciplinary nature of their teams. AlThough
-hese four people represent a fairly small percentage of the Rartic-
ipants, they come from four different teams. Those who mentioged
this problem felt they should have been paired with persons with
. backgrounds more similar to their own. Interdisciplinary research
may. represent a more difficult task than Boes tollaborative researcn
with cc¥eagues having similar backgrounds, because it requires more
time to learn the concepts, research goals, &nd 'methods of the other
N discipline. . It may be wise to avoid grouping participants Zrom dis-
parate areas together in training programs of this type. However,
an interdisciplinary project might be a useful training device for
more advanced researchers.
. * . + ° & .
Finally, sevebal participants felt”it was more appropriate to
nave junior faculty members rather than graduate ,students on the
R teams. Thosé& who commented on this issye indicated that graduate
students tend td get too fixed in thelr idea® about what researcn
they want to do. Consequentlyp graduate students sometimes tended i
to be less flexible in accommodating “sheir research Intereésts to
those of other team members. In. addition, several participants
felt that the graduate student's overridimg céncern with .completing
the dissertation tended'to detract from the learning experience
provided by the team project. However, all of the graduate students
felt that -future teams should include graduate student rarticipants.
This viewpoint was shared by two Hampton particivants who worked on
teams imvolving students. More information on the effectiveness of
0 such teams will be required to resolve this issue.

A
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Evaluation of khievement of Program‘Goals

In this section the first five goals presented earlier in the ‘
chapter will be discussed separately. Data from the various in- .
struments will be used to assess the extent to which each goal was '
achieved. The fodZlowing section wi}l specifically address the dif-
ferential effectiveness of the three training models used in the,
Progran. ) \

< . s RO
Goal 1. To provide tesearch training and collaborative sudport
for the .research efforts of the Junior particioants.

Much of the research-training of the Program oarticioants W
expected to result from .the process of planning and darrying out ' a .
research project. Seven of the nine research teams. actually col-
lected data and worked on data analysis. ,'Fom four-of these teams,
data were collected both in Virginia and in #¥chigan. o(ﬁw,

. ) \ .
ditional training was provided oy the summer courseseoffered
‘at The University of Michigan. All of the Hampton junior ac&‘ty -
members enrolled for the sumger session au The unive“s€tj of Mithligan
in Ann’irbor. Onedf the Hampton junior faculty mempers learred acput
tilofeedback tecanigues from & Mickigarn faculty memcer who nad-werked
extensively In that area.. Sewveral c¢f the ctner junicr faculszy. mem-
ters attended*classes glven ty the Survey Reseavﬂh Center of the -
Instizute for Socizl Research. In addizicn, int r*a'-presentations
were sponsored by the Program,covering topics such as Data Aral¥sise’
Strategies and Grantsmanship. " T

+ .
o

All of the-junior participants who “esoonded ]
ionnaire indicated that they had learned .a great d bous
oprocess ¢f conducting research as well as accul rinz scecilic
skills. Tor example, four of the junipr .participants - learned how
to design and conduct interviews. Five dther scecificaxlj learned
apout questionnaire constructicn for different tyces o tcrul&tions.
’ £
Fourteen of the 15 junior participants expressed z favdrscle
orinion towamds collabarative msearch during their Interview. Zach
of~khese 14 participants indiceted that ccllaboration with the tgam
had facilitated théir project. 1In genergl the rarticicancts Telit’
that each member of the team had a different arez of exrertise and
a different perspective to contribute to the project. In addition,
- six of the participants felt that they derived emotional support
! from thelr teammates. One other junior participant felt that the
group served a motivatinb function in providing definite deadlines
and a sense of responsibility to teammates.

elc y had acguired
oo '

om . ar of

ad .

In general, all of the particitants °
valaab’e skills and rese&rch experierce fr
“ne participapts except one member of a *y
ticn with colleagues had been very usef

ccllabora-
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* Goal 2; To sensitize members of Whk faculty of The University of

r . Michigan to the training needs of minority students pre-

paring for careers in Black polleges and other primarily
undergraduate colleges. :

The Michigan senior faculty members who participated in the
Program were somewhat unusual in that they already had some aware-
ness of the difficulty of conducting research is small colleges.
This awareness was sharpened by visits to Hampton Institute and 2
presentation given by the Hampton participants on teaching in Black
volleges. Fowever, the Program did more ‘than sensitize the Michigan
sé€nior faculty fo the difficulties of conducting research in small
colleges; the Program demonstrated that with some support it is -
possgible £o conduct high-quality research in such an environment.
Several faculty members inieially expressed the opinion that i€ 1is
impossible to conductcgood research in an envirenment with few re-
searcn facilities "and a mean teaching load of four courses. These
facdlty members wére .amazed at the accomplishments of,the Hampton

‘participants. To cuote one senior faculty member, "the project was

500% petfer than I thought it could possibly-se.” The Success cf
these research grodecus seemed To result from many factors, including
a nigh ievel of motivation on the partc of the rarticicants, the will-
irgness cf colleagues and students at Hamptcrn -nstitute :c‘ﬂe-v Nitﬁ
data coilectlion, and the willingness 3 the cecrig cco™ az Hampeern
Institute and in the surrounding communicy Sc. take pars in the studies
,Tﬁe exgeriences c¢f the Hampton faculity memters will helpr <ne Michigen
.senior faculty mermbers In greraring thelr students tc taxe advantage

. of some of the assets of small coileges In Tacillitating c<helr re- ’
searchsendeavors. Thus this goal seems t¢ nhave fteen zachieved fcr
The _lniwersity of Michigan particirants, cut nct'?o; faculiy. memters
sutside the Program.

Y 7 Gcal 3t To anstre that the participants' views are‘considered in

° «The dperation of the Prcgranm ' )
Throughcut the coups® of the Preogram, the Program Zirectors
and Reseavoq -ssec*ates tried to mainzain clcse contact with tae
« Junlicr par“*c pants in order to facilitate their research effcrts.

. Any suggestlons that tne “ar:ic- anrts had for altering cthe crera-
*ions‘of the *rog“an were serious.y considered and Gsually imple-
mented. During the aC”'.@ interview, zll”participants were directly
q uestioned voneer'n.ng any changes in the operation of the Pregran

au tney felt would jimprove the abllicy of the Pregram o meet
cneir needs. In addition, the formet for thne summer zactivitclies ¢f
. e Program was dérived from the suggestions cf the participants.
In respense tc a guesticn cn the final guesticrnnalre, all parcic®
irants Indicated that they had had conslideratle Input intc thelr
team's profect activities. In general, this gcal was achleved
; : )
Soal d Tc assist the tarticipants In gdentifying oprercunitles
for employment, advancement, and future funding fcr chelr
’ " research . . .
) The issue cf future research funding was addressed if\;vo ways
First of ally Or. McKeacnie gave a srecial seminar on Grantsmanship
aa [ 4
- . )
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during the summer program. Different sources of research fundimag
were ldentified, and tips on how to write.a suiccessful grant pro-
posal, were given. The Hampton participants who were able to attend
the seminar found it very useful. The second approach to this ise<te
involved encouraging the teams to apply for grants. Two of the .
Hampton particlpants applied for amd—received financial support for
thelr .research projects from the Hampton Institute Faculty Research
Committee. Two of the Michigan junior faculty members applied for
and received faculty grants to nelp subsidize their research pro-
Jects. In addition, two of the gracuate students applled for
Rackham:* D*ssertation Grants. However, neigher of these proposals’
was funded. . ' )

Another indication of the success of this effort is that members
of one team are now in the process of writing a grant proposal that
they plan to submit to N.S.F., while another team is in the process .
of planning a long term coll aborauﬁve project. Two OuheF damnton

participants have submitted grant proposals, #hile a- Michigan junior
cacult 7 member has received approval for federal funding of a new
oroject. .

N L} -

We nored that future career orro¥unities for the participants
mignht open up through contacts they nade through the Program. In
addition to the contacts made at The University of Michigan and
Zampton Institute, three of the junﬁor varticipants gave presenta-
ticns at ratlonal conferences ﬁn ch would give them an opportunity
o meet other researchers worki ng In thelr area of Interest. One
other graduate student participant was cffe: a faculty position
at an instituction In which she Was collect

)

Arother IZntgresting deve‘ooment which may or may not sce related
t:&>eme Prcgram s that, offthe nine dampton garticipants, two have
taken jobs At other Institutions, one na s/9euurneq to graduate school
to finish her dissertation;- and ancther has been awarded a Rockefeller
fostdocotral Felldwship to conduct further researcn related to her
team project. Thus une Progran seems Lo have oeen useful In. the

-, ¥ sfareer cdevelopment of the oart;ciqants

Q
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. 302l 5: To produce useful research results "eflectint he conu:*ou—

tions and concerns of minority and womén participants.

As 1s evident from the reports in Vgjiume 2, the Joint Hampton-
Michigan Program has groduced research resalts Seven of the/nine
research teams collected and analyzed datd. The reports from two
of these teams were accepted' for rresentation at national conf erences.

"Tme acceptance of these research papers at natiornal confegences at-

ues“* to the usefulness of the research résults. MNost of the teams,
including the two that have given conference presentations, will be
submitting arcticles to juried ‘journals. The value of the Drogram s
research results will then be judged by experienced researchers in
each area. -n addition, one of the graduate students completed her
dissertation in the fall of 1979, using the data from her team pro-
Ject. The other two graduate students are currently writing their ‘-
dissertations and expect to be ready for an*oral defense sométime
during the coming academic year.

~
o
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‘ E_\_r_aluationa' olf*)’l'hree Models¥ of Training

This -next section will discuss the differential effectiveness
of the three different training models. Since there were only
three teams of each type, the results will be presented in a case
study*.type format highlighting the factors that contributed to the
.successes and_ failures of each team. Discussion of the participants'
attitude change will Be based on the semantic di fferential. Fif-
teen adjective pairs were selected from- the list of 36 as most rel-
- evant to-the .partiigipants' attitudes towards "research" and their
® "ability -to condq%%%eséarch " .The adjective pairs included (each
palr is ordered w the rHegative adjecdﬁve first): Difficult-
Easy, Unimportant-Important, Ineffective nffective, Inefficient-
Effiecient, Hindering-Helpful ‘Unpleasant~Pleasant, Unproductive-
e Produdtive, Inacchrate-gﬁggrate, Not. Worthwhile-Worthwhile,
" Unreliable-Reliable; 'Uhs essful-Successful, Uninteresting- :
Interesting, Tense-Relaxed, Accideqﬁ%& Controlled and Weak-Strong.

-~

The seven. polnt rating scale was clagsified as 1 to 3 = negative,

4 = neutral, 5 to 7 = positive. Changes across these three sections

of the scale will be “discussed. However, .only changes.of at least

two full scele Doints 'will be considered of any importance. The
“results f'from the semantic differential we¥e not particularly strik-

ing, since most of .the participants consistently rated the concepts

as closer to the oositive:than to the negative adjective in each

pair. ,
'F . ' . < s ' ' -~

" "Oyads-Hampton Junioy Faculty, Michigan Senior Faculty *

¢

Of the three dyads, only one remained a true dyad. The other
two ayaas involved a second Michigan senior faculty member either
in a peY¥ nheral or cepntral role. "Only one of the dyads successfully
complet éd a research project. Each of the other two dyads was af-
fected by illness of the Hampton junior faculty member, whicn slowed —_—
down the work. , . ’
. e
The role of the Michigan senior faculty member in each dyad
was primarily that o an outside consultant. Each junior faculty
member determined the research topi¢ and ¢ompleted most of®*the work
indercendently: The senior faculty members provided useful feedback
and discussions. In this way, the roles of the senior and Jjunior
persons were quite similar to the rolés' of graduate student and dis-
sertation advisd®: Interestingly enough, the two dyads which did .
not get to the data collection of analysis stages focused or\the .
dissertation topic of the junior researcher.
For theée first and most successful dyad, the Hampton Jjunlor
searcher selected a topic of interest to her. Through two face-to-
face meetings and several phone calls, she and her Michigan senior
faculty member designed an experimental study which was conducted
at Hampton Institute. The Michigan senior-researcher was not famil-
’iar #lth the selected topic, but her research experience and knowl-
dge of experimental design proved invaluable to the Hampton partic-
ipant The Hampton participant applied for and received a faculty

»
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grant to.pay the subjects in her study. The Hampton participant
and one of her colleagues conducted the entire study themselves.
During the summer session, this junior participant was able’to '
work with a second Michigan senior researcher who was conducting’
research in the same subject area., This senior researcher also
offered some advice on the analysis off the junior participant's
data. The results of this team project have been presented at a
national conference., Furthermore, the Hamptoh participant wrote
a proposal to contine her research in this area and received a
Rockefeller Postdoctorgl Fellowship.

In terms of team goals, this team achieved the highest level
of attainment on two.of its goals. The team success fully completed
a study from which general conclusions eould beé drawn and presented
these results at a nationalsconference. A third goal involved
setting up an anxlety intervention ﬁrog:am in the dormitories at
Hampton Institute. , The program was to be based on the results of
the study. Howevér, the dormitory personnel felt it would not be
feasible £o set up such apogram at this time. The individual
goal of the Hampton participant involved producing a finished proad-
uct that she could be proud of, and she did this.” This junilor
varticipant started with a very positive attitude toward research
and her ability to conduct research. However, she did move from
an initially neutral rating of research to a positive rating on
the scale for the adjective pairs Not Worthwhile-Worthwhile,
Inefficient-Efficient, Udsuccessful-Successful, and Uninteresting-
Interesting. She also changedler rating of research from negative
to positive on the adjective-pair Tense-Relaxed. — .

The seccnd dyad focused on developing a dissertation proposal
for the Hampton junior participant. As in the previously discussed
dyad, the Hampton junior participant selected a topic of 1nterest
to her, and the Michigan senior faculty member did not have much
experience i that subject area.- However .another Michigan sénior
faculty member who Had some expertise in the area joined the team.
Despite a very serious illness and period of hospitalization for .
the Hampton participant, the team worked together arduously. The
team members developed two or three_drafts of .their proposal and
eventially arrived at.a very exeiting proposal which satisfied each
team member. At this point some difficulties arose when the Hampton
participant presented her proposal to her dissertation chairman at
another university. Although the dissertation chairman felt the
proposal was quite good, he felt that the Hampton participant shoul
be working in another subject area and assigned her a new So‘ c.
Needless to say, it was extremely difficult for the Hamptor partic-
ipant to have her masterpiece discarded. However, she is defermined
to return to the study after she completes her dissertation. This
type of problem did not occur for the Michigan graduate students,
since the senior faculty member on each team was also a member of
the student's dissertition committee. '

Despite the proposal writing difficulty, the Hampfon partic-
ipant in the second dyad did complete summer courses Zi statistics

g
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and research methods at The University of Michigan which fulfilled
her lamguage requirement for her doctoral degree. Beoth the indi-
vidual and team goals were not met, since the proposal had to be
temporarily abandoned. However, the Hampton participant did learn
a great deal in writing the proposa¥® and feels that she can return
to this study in the future. She feels that she 1s much more com-
petent as a researcher as a result of the Program. In addition,

. on the final questionnalre she indicated that participation in the
Program has increased her research activities. She stated that,
"Even random reading sets off my thinking in regard to possible

~ research projects. I have written several articles I am submitting
to various places for publication.™ :

. “in terms of attitudes toward research and her ability to con-
duct research, this participant initially had a very positive at-
titude and continues to have a very positive attitude. Her only
attitude change involved a move from the positive to a-.neutral
rating on the Difficult-Easy puir concerning her ability to conduct
research. This change seems quite understandable, given the prob-
lems the participant encountered. -

The third dyad was also iMolved in completing the disserta-
tion of the Hampton participant. \The Hampton participant was in-
terested in writing up the data sh® had already collected and in
testing out some hypotheses that had emerged from her study by
ysing a national data set. This dyad was the only one to remain
a true dyad, one in which the ichigap senior faculty member func-
tioned ras an advisor.  Unfortunately, the Hamptom—participant was
quite 111 during the winter and spring of 1979 and was stlill weak
from the i1llness throughout the summer. Despite this problem, she
did continue to work on her own data and attended classes at The
University of Michigan during the summer. Since the 'national data , .
sets did not contain the necessary information to test the hypotheses
developed by the Hempton participaﬁt, she worked on a quantitative
analysis of a survey she had recently conducted. Her previous
analyses hadbeen primarily qualitative,so.she utilized her time
at The University -of Michigan to examine quantitative approaches
to data analysis. T

Although the overall goal of completing the dissertation was
not achieved,this Hampton participant did meet her personal goals
of learning more about different research styles and quantitative
methods. As did members of the previous dyads, this participant
showed changes on-a few of the scales on the semantic differential.
The participant's attitudes toward research and her ability to com™
duct research were generally positive both before and during the
Program. During the course of the Program, her rating of research
on the Inefficient-Efficient adjective pair changed from neutral
to positive, as did her rating of her abllity to conduct research
on the Unproductive-Productive adjective pair. She also changed
from the positive tojneutral section of the scale in her rating
of research on the Wepak-Strong adjective pair. As a result of her
experience with the Program, this Hampton participant has been
motivated to return to graduate school and to finigh her(disserta—
tion.
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Although each dyad experienced some degree of success, this
type of team was generally less successful than the other two types.
Some of the.difficulties experienced by these teams were purely
situational as described above. However, in thjls type of dyad
structure 1in which the senior researcher is pr?éarily an advisor,
if the Jnn‘§r participant becomes seriouiiy ill,

there 1s no one
to help in &onducting the research Likewise, “Yf the senior re-
searcher becomes inacces®ble for some redson (e.g., necessary
travel abroad), there is no one available to guide the Junior re~
searcher. ., In additiono the dfads were less likely to~Jevelop a
sense of being & team than were the trilads. \%w

~

Triad: Hampton Junior Faculty, Michigan Senior Faculty, Michigan
Doctoral Student o

For each of thegk triads, the graduatg student was planning to
write his/her dissertation, us1ng’the data “¢olleéted by the group.
One of the graduate students was looking for a new topic, while the
other two students had some definite ideas about what they wanted
to do. In the former case, a topic was chosen in an aree 1in which
the senior researcher had extensive background. An experimental
study was designed and conducted at The University of Michigan.
This study was the basis of the graduate student"s doctoral dis-
sertatiopn. The study was then replicated at Hampton Institute.
Since some of the results were guestionable, a second replication
was run at Hampton. Institute in the fald of 1979 with a slight %
change in the desigh. The graduate student was able to comoiete
her dissertation during the fall term, and the team 1s now working
on writing articles and preparing a propasal for a new project.

In general the junior participants on this.teamh viewed the role of
the senior researcher as primarily advisory, helping them to do ‘
the best JOb they possibly could. )

In the spring d 1980. when the members of this team gvaluated
their research geals, they felt that they had attained their ex-
pected level of success on two goals. The graduate student “com-
vleted ner dissertation, a team article is in progress, and the
team is working on a new project. The best anticipated level of
success was achieved on the third goal, learning &about multivariate
techniques. Sevepal.individual goals were met by the participants
in that they acquired a working knowiidge of the literature in the
subject area, completed a dissertatidn; and acquired experience in
conducting educational research.

The Hampton varticipant had a very positive attitude topard
research and her ability to conduct research throughout the Program.
She was already an accomplisned researcher in her own area of phys-
iological psychology, but she was interested in learning about ed-
ucational research, which she did. On the final questionnaire she
stated, "I now feel competent to do educational, research, whereas
sefore I did not. <ow I will do educational research and research
on cognitive processes as a result of this experience.

a




- For the Michigan graduate student, research was rated as more
Efficient, Successful, and Relaxed by the end of the Program, and
her ab111ty to conduct research was viéwed as more Relaxed than -
Tense. At the end of the Program she stated that, "through partic-

- ipation in the project and completion of my dlssertatdon I have
more confidence’'in my own abllity to do-research." She is contin-
uing-to get involved in research projects in her faculty department.
Both junior participants were very satisfied with thedr success on
the project and are looking forward to working togethkr on another
project. Presently the team is working on writing a proposal to be
submitted to N.S.F. .

3

The second team adapted its. topic to the research plan of the
graduate student. The student's initial proposal was refined and
expanded to include some of the concerns of the other two .partic-
ipants. This project involved collecting data in Jamaica, which
required a great deal of paper work and administrative red tape in
acouirlng permission to collect the data. The Hampton faculty mem-
ber received some funds from the'Hampton Faculty Research -Committee
to help support this research. The team members just completed data
collection this spring, so they are still working on data analysis.
In the process of planning this study, the team conducted a very
thcrough historical literature!search which will be submltuedﬁtor
publication. This team seemed to operate by assigning separate
tasks to each member; one member developed a student ouestﬁbnnalre,
another developed parent interviews, while the third member devel-
oped a faculty questionnaire. . .

Both junior participants were able to achieve their individual
goals. The Michigan graduate student was able to learn a great deal
from his team members and, with the suppbrt of his team and the Pro-
gram, collected the data for his dissertation. He plans to compiete
his dissertation in the coming academic year. The Hampton partic-
ipant learned about diffeprent researth techniques and will probably
publish several articles based on the team's work.

The f*rsu team goal concermeq developing a long range collabora-
tive.project. The team 'has attained less than expected success in
that #t has only general ideas about thls project. The best
ipated level of success was attained on the second goal. Thi
involved succeeding in completing a pilot project which te members
feel will be useful in generatin® funds for the long term
tive project. Finally, less than expeeted success was attained on
the third goal, which concerned Production of a_publishabie man-

. uscriot Some of the team's work nas been writfen up, but a few
revisions will be reoulred before it can be submitted for publica-
tion. -

.

-

H . -
- . In general, the Michigan graduate student had a positive aty
titude toward research and his ability to condugt research. However,
he did view research as more Difficult than ‘Eas® by the end of the
?rogram. The Famptormr—participant also had a very positive attitude
toward researcn roughout the project. He consistently-rated re-
searcn asg more Pifficult than Easy, but halfway through the Program
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his rating of his ability to conduct research changed from Dif-
ficult to Easy. His rating of research cnanged from neutral to
positive on the Inaccurate-Accurate adjective® pair and from pos-
itive to neutral on the Wak-Strong adjective pair. His rating of
his ability to 'conduct research changed from Inefficient to Ef-
ficient and from positive to neutral on the Accidental-Controlled
adjective pair.

Finally, the third team developed its project around an area
of- concern to all three participants. A very large project was
developed which eventually involved several other academic depart-
ments, at The University of Michigan and several other colleges and
universities. Initially, the graduate studglt on this team had
soge difficulty integrating her own res proposal into the |
team project, but eventually some level Of compromisg was reached.
A great deal of data was collected by this team, and its members
ae still in the process. of analyzing the data. Several of The
universfty of Michigan departments involved in this research are
planning to continue to collect data on this topit next year. -
Herce, the team's project has been a catalyst to several new studies.

The graduate student on this team nas made sgveral useful con- .
sacts in the process of collecting data and was even.offered a fac-
ultg positicn at one of the institutions. She expects, to complete
.nexr dissertation by December, 1980. The persenal goals of this
graduate student have all oeen achieved.x She h collected the
data for her dissertation and is presently writing her dissertation.
She has received research training, support, and collaboration from
the team, and sne has gained confidence in her ability to ‘conduct
resgarch. s a result of her experience in the Program, she stated,
"I em now much more interested or 'turned on' to research than I
was previously." She had very positive attitudes toward research
and ner ability to conduct research throughow the Program. "By the
end of the Program she rated résearch as more Easy than Difficult
and per ability to conduct research as more Important th Unimpor-
tant and more "Relexed than Tense. In addition, her ratings of re-
search changed from neutval tp positive on the following ddjective
pairs: dneffective- Effective, Ineffigierit-Efficiefit, Inaccurate-
Accurate, Unreliable- Reiiable, and Weak=Strong. It appears that
her expedience in thet“re;ram has improved her opinion of the. impor—
tance. of resedrch. . . : .

‘
-

The nampton participant on this team changed his job during the
°rogram He was unable to play an active role in the planning stages
of theeproject due to time pressures and previous commitment How-
ever, he became much more involved in the data collection and anal-
ysis stages As a result of the Program, this participant has wrlt—
ten two grant proposals. . His ratings of, research and his ‘ability
to conduct research were or*marilj neutral and low positive «(segale,
rating of 5) throughout the Program. However, there were so “ydhanges
in his ratings of the concept research. By the end of the Prdgram,
hls ratings. changed from-negative to peositive on thé adjectdive pairs
liot dortnwhile Wworthwhile and Unreliable-Reliable, from neutzral to- .
positive c¢n the pair nindering—heloful and from negative to feutral
on the pair Tense-relaxed. : . - -
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In terms of goal attainment, the members of the team feel that

uhey have achieved their best anticipated level of success on two

of the goals. The graduate student will be completing her disserta-

tion, and the team members have learned a great deal about the prob-

lem of interest. In addition, the research has had an impact on

several of the teacher education programs involved in the study.

The éxpected level of success was attained on the third goal, but

the highest level is anticipated as the team submits articles for

publication. The team is now in the process of writing articles.

Aside from these accomplishments, it should be noted that the junior
- participants on this team felt that the team provided a _very warm

and supportive atmosphere.

In general, all three of these teams seemed very satisfied with

y;geir,level of attainment even if there is still more work to be
déne. All of the graduate students felt that they neot only had

% learned a great deal about the process of conducting research, but
also they had gained confidence in their own ability to conduct re-
search. - However, each of the teams was characterized by an over-
riding concern for completing the graduate student's dissertation.
For two of the teams this was the major focus of the study and may
nave served to exclude some of the interests of the other team mem-
pers. .
Triad: Hampton Junior Faculty, Michigan Junior Faculty, Michigan

Senior Faculty.

The first team in this group focused on a particular problem at
‘Hampton Ins e for their research project. The data collection
instruments were designed to collect dat%kfélevant to several issues
of concern td all three participants. This team worked very hard
early in the project, and all three team members helped in collecting

- the data at Hampton Institute. However, after the data wepre col-
lected, there was a breakdown in communication and progress slowed
own quite a oit.~ They had a great deal of difficulty coordinating
their efforts after that point. The team seemed to experience dif-
ficulty in defining their roles and duties equltably. However, the
group commitment did result in completion of data collection and part
of the data analysis. Each of the team members hopes to write an
article from the data collected. This team felt that they had
achnieved more than expected success on thelr team goal. This level
of attainment recuired that the data be collected and analysis
started but not completed.

The personal goals of the Michigan junior faculty member in-
cluded learning more about conducting research and getting an ar-
ticle published. She feels she has learned a great deal about design
and Iinstrument selection through her experience with the team and
nores to develop an article-for publication. Th participant'’'s
ratings of research and her abilify to conduct research were at the
vositive end of the scales throughout the course of the Program.
che did cnange her rating of her abllity to conduct research frog
‘positive’to neutral on the Weak-Strong adjective pair.

\
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The Hampton participant on this team had hoped to complete a
formal research project which could be published as well as to in-
crease her skills as a researcher. Her work with the team did pro-.
vide her with a wealth of information about planning and designing
a research project. During the eariy part of the summer, she took
a course’in statistics at The University of Michigan. By the end
of the summer shé was able to apply the statistigal techniques she
had learned to her own data, using the Michigan Computer System. e
Through her experience with the Program, she feefs she has "learned
how to set up a project, analyze data and write a comprehensive re-
port of the results.”". Recently she has submitted a research proposal
to the Hampton Institute Faculty gommittee on Research. This partic-
ipant had generally positive attitudes toward research and her abil-
ity to conduct research throughout the Pr am. However, her ratings
of both concepts changed fraom the Tense en of the scale to a neutral
position on the adjective pair Tense-Relaxed. “In addition, her
rating of her ability to conduct research changed from neutral to
rositive on the adjective pairs Hinde! ing-Helpful and Unpleasant=
Pleasant, and from positive to neutral ,on the pair Inefficient-

ficient. ;N-

The second triad of this type developed a research project based
on some previous work of the Mlchigaﬁ jJunior faculty member. Each
team memoer contributed.to the study from a somewhat different per-
spective. The Michigan junior researcher had experience conducting
Chis type of research as well as a thorough knowledge of the lit-
erature. The Hampton participant had »ttle research e ience,
out she had a great deal of first-hand experience with gge subjects
of the study, preschool-age children. The Michigan senioP~faculty
member was not familiar with the literature in the area but had some |,
innovative ideas on how to analyze the data. This team developeqd a
very elaborate research plan which required many hours of data col-
lection and analysis. The Michigan junior faculty member received
a faculty grant to help support the research. Data were collected
in both Harpton and Ann Arbor. During the desien and data collection
stages of this project, the team experienced some difficulties in *
communication. Primarily, it was difficult to explain the nature
of the research setting and procedures over, the phone to the Harmpton
participant. In additionsg the Hampton participant had not _conducted
any research of this type 1n the past and was unaware of the types
of factors that needed to be controlled. More_frequent site visits
between the junior participants might have alleviated this problem,
but this would have been difficult in view of the work load of the
participants. The Hampton participant felt somewhat isolased in
collecting the data at Hampton, since there was no one there to con-
sult with face-to-face, and it was often difficult fo discuss the
¢ssues over the phone. However, the Hampton participant did manage
%o ‘collect most of the @ta with' the help of some of her colleagues.
During the summer tkhis team worked together intensively developing
an analysls strategy. Although some factors varied in the data

T ccllecticn procedures at the two sites, some relevant comparisons
s cetween the -two subject populations may still be possible. The )
primary difficulty facing this teamnow concerns finding the time .
to complete the data analysis ahd to write up the results.
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The first goal set by themembers of this team involved pub-
lication of the project results. Tgey achieved the outcome which
they nad rated as the most unfavorable, i.e., publishing the final
report for N.I.E. only. Given more time, the teaﬁ‘expects to
achieve a higher level of success through submitting one or more
articles for publication. The most unfavorable outcome was achieved -
on a second goal which involved presentations to national conferences.

o presentations have been made yet, but the team has suomitfed a
paper fof preséntati at azl98l conference. For the third "goal
the team achieve ss than expected success in collecting the data
and starti e analysis. It i§ evident thdat the low degree of
attaing of this team is a. function of time constraints and the

Given the richness of the data collected,-it 1ig, expected that high
degrees of attainment will be achieved as abti'cles are written and
submitted for publication. f . —_

»
-

Both of the junior participants on this tedm set as a personal
goal completion of a research project. That goal has been partially
met. In addition, each participant felt that she htd learned a
great deal about the analysis of observational data through the in-
tensive work during the summer. Both of the junlor participants
nad generally positive attitudes toward researcn and their ability
to conduct research. The only major change for the dampton partic-
ipant occurred on her rating of research on the Tense-Relaxed ad-~
Jective pair. Her rating changed from a neutral position at the
teginning of the project to a negative position by the end of her
oroject. .She consistently rated her abllity to conduct research as
more Tense than Relaxed throughout the Program. She also changed
ner rating of research from positive to neutral on the Weak-Strong
adjective pair. Aside from this, on the final questionnaire she <
stated, "I feel that I have gained a wealth of knowledge ixn the
now's and why's of research.”™ The Michigan junior participant con=
sistently rated research and her ability to ccnduet research as
more Tense than Relaxed. In addition, the Michigan junior partic-
ipant changed her ratings of research from the positive to the neg--
ative end of the scale fdr the adjective pairs Inefficient-Efficient
and Unsuccessful-Success®ul. Her ratings of research changed from
positive to neutral on the adjective pairs Unpleasant-Pleasant and
Unproductive-Productive. These scale changes of the Michigan junior
participant may reflect her concern over the difficulties the. team
encountered in collecting the data. \

. \

The tnird team=cf this type worked on a topic ofiinterest to
the two Jjunior parttclipants. e junior participants developed %
very close relationship, maintaining- frequent contacts throughout
the project. Basically, the junior participants worked on defining
the issues, and the senior faculty member worked on helping them to
train interviewers and to develop an interview schedule. Interviews
were conducted in Ann Arbor and dampton. TQg Hampton participant
w23 25Sisted by four undergraduate students wno helped to conduct
the interviews, while the Michigan junior participant K found several
graduate students to assist her. -The Michigan junior faculty member
wzs awarded a faculty grant to help support the research.

.’
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This team collected a great deal of data which will require
many hours of analysis. The members presented a paper based on
tneir results at the 1980 meeting of the American Educational Re- -
searcn Association.: As more of the data analysis 1s completed,
the team is planning to write several articles to submit for pub-
lication. For two of their goals these team members have acnieved
the best anticipated level of success. The first goal involved
acquiring a basic.knowledge of survey research design. The junior
..participants achijeved their best anticipated level of success by .
\ enrolling in a special seminar sponsored by the,Inter-university
Consortium for Political and Social Researcn at The University of
Michigan. The team accomplished its second goal by designing,
implementing, and aalyzing the results of its survey. Less than
expected success was achieved -on the third goal, which involved
presentatiqn of survey Yresults at conferences. One presentation
. was made, based on only part of the results, ard, sto date, no pub-
.+ lications have resultgd from this study. T
t The personal .goals of the junlor participants were met in part.
They each. gained experience in collaborative research andé learned a .
great deal about research design and analysis. The main goal which
nas not been achieved is publishing the results of the research.
Yowever, both junior participants are planning to write articleé
rased on their findings. Furthermore, the Michigan junior faculty
member has submitted a proposal to a federal agency and nas recelived
. aprroval for funding. The Eampton participant felt the  Program
helred her to increase her research activities Ty providing va
viable mechanism to condict research." = ) L .

. There were several changes in the semantié¢ differential ratings
of these two participants. Although the Harrton participant rated
- researcn as generally more Difficult than EZasy, ner rating of her
“ apility to conduct research changed from Difficult to Easy anc from
Weak to Strong by theend of the project. She also changed her rating
of her ability to conduct research from the Unpleasant to the Pleasant
end of the scale. Her rating of pesearch changed from positive tc
neutral on tne adjective pair Inaccurate-Accurate and from negative
to positive on the Unsuccess ful-Successful and Weak-Strong pairs?¥
The Harpton participant rated toth research and her atility to cocn-
duct researcn as more Ten§é than Relaxed throughout the PBrcgram. .
The Michigan participant had very positive ratings for both concepts.
Her ratings of research changed frdém neutral to posicive on the pairs
tnreliaple-Relfable and Accidental-Controlled. These generally DoOs-
itive changes may reflect the effect of the strong support system
develoved ty this team. . ; .
: )
“ .
Zn general, eacn of these teams successfully planned a study
and collected data. The mgjor problems they encountered centered
azbout communication and the time constraint imposed by all three tean
mempers naving full-time employment. The mest successful team at
résent (the third team) seemed to rely on a hign level of communica-
or. to xeep the vroject going. ’

’

<t '3
o far

e - 73 e

¢




. Increasing the Participation of Women and Minorities
in Educational Research

Perhaps the most important goal of this Program was TO increase
the participation of women and minorities in educational research.
This goal is in some ways the most difficult to assess. By taking
. part in a study during thecourse of the Program, most of the partic-

inants did increase their participation in the research process.

;Et‘will they continue to do so in the future?

In general, the Program Was /designed to include cértain elements
to ensure success. Epstein ¢IU79) proposes three essentlal aspects
of an opportunity structures model for postdoctoral programs in ed-

« ycational research wnicn are addressed in the Joint Hampton-Michigan

Program. The-first aspect 1s an apportunity for transition. This

. aspect concerns integrating postdoctoral fellows wWith tne permanent
staff at tiHe’ sponsoring institution and treating the fellows as pro-
fessionals rather than as’students. The Joint Hémpton3Michigan 2ro-

-gram was somewhat unusual in that the particivants remainsed at theilr

cwn instisutions during the academic year. The rationale for tris

aspect of the Program isychat researchers whg tecome nighly ctrcduc-
tive wnile being responsiszNg only for their own research at 2 neset
trstitution may nave problemN\geintaining this level of gerlc
wnen they resurn to theipr jobs\ The emphasis of the Joint Ham

Michigan Program was on integratIng research activities iIntc <

carticipant's wWork setting. =cweve ‘v was also essential in
: ?rcgram chat the carticipants were t: ated as collieagues.

-

The second aspect discussed by =ps¥ein :s the crrortunity fcr
croductivity. Although the Tint Hampron-Michigan Program nad limited
‘funds for supvorting the team!s research Ircjects, The teaxms found -
alternative forms of sugcort (e.g., faculty grancs) wWhich will still
be available when the Program Is complefed. 81l of the rarticipants
nad high exrectations for achievenment in thelr research activicties,

* and these expectaticns were supported ty teammates and\Eolleagues.
This general expectation for a high level of groductivity and the |
suprort of teammates and colleagues contribpted o the success c¢?
the projects. The Program was-culte successful in stinulating Tre-
éuctive “eam research projects.

y .
The third aspect proposec by Epstein is the opportunity o
association with oti¥r crofessionals both at the sponsoring Ins
+ions and at other institutions. The Program directors tried T
vrovicde professional -support and interaction, through freguent ?
zram rmeetings at which particigants discussed their research DL
and any troblems they were‘encountering. Hence, all the junicr
senicr rarticipants were availablé for interaction. In additic
this, the participants were encoureged to attend trofessicnal con-
\\~£97€hqes and, if possicle, to sresent thelr own data at these ccn-

Ferences. ~
’ N -
7iven that the Program inclucded all of these elerents, one
might expect 1t to be hlghly successfux. In fact, most of the partlic-
. icants were extremely satisfied wﬁth the Progran and were cuite crouc -
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Chapter VIII

Conclusions

I

Our project was designed to test some ideas about effective
organization of training, and we gained Some convictions about
the validity of our original hybotheses. Probably our more, impQr-
tant learning, however, emerged as a result ‘'of our experdences in
observing the progress of our participants throughout the? training
period: e '

Team Composition

As we indicated earlier in the report, we used this opportunity
to test the usual assumption that a tutorial relationship between
a mentor and a learner would be‘most productive in this kind of
learning situation. Thus we constructed several two-person teams
and noped tfo compare thelr success with ‘that of -three-pg&xson teams.
Wnile our N 1s not large enough to draw statistigal conclusions,
our experience points strongly toward the value of the three-person
teams. We found, in _fact, that our two-person®teams became three-
person teams, sométimes through merger with other projects and
sometimes by the involvement of other,staff members or graduate
students. Our judgment is that the three-person relationshlp en-
hances tne likelihood that the team members will work as colleagues
rather than as teacher-student, and, as we shall see later, we
velieve this to be a particularly impprtant feature of the success
of our program. - . ’

Our experieﬁce in this,respect finds some support in expe-
riences in other learning situations. For example, at the Inter-
national Conference on Improving University Teaching held in New-
castle-upon-Tyne in 1977, researchers from Japan, England, and
Switzerland reported on the greater efficiency of students working
in p¥irs rather than as individuals. For example, in computer as-
sisted learning, it appears that having one computer terminal for
two students 1s more effective than having a computer terminal For.
each student. Thus the interaction between learners seems to De
an important facilitator of educational development.

Mow back to the importance of colleague relationships. In
retrospect we feel that our most astute stratagem was in our choice ,
of participants. What impressed us,about our groups was that they
workgd as teams rither than as a senior expert instructing novices..
oart’ of this was due to the altonomy and willingness to accept respon-
¥ipility on the part of the junior participants, but part was also
due to the personalities of the senior participants, who helped to
estaclish an atmosphere of camaraderie rather than assuming. an
authoritarian relationship with the other team mempers. 5
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_Pur original proposal had suggested that the project begin at
the beginning of an_academic year and continue over a summer. Be-
cause of the delay in the allocation of the funds to projelcts, the
project began behind schedule and this was a handicap in getting
the work underway. Nevertheless, we believe that the overall design
is a good one. Although the academic year is extremely busy, partic-
ularly for the participants who were teaching full-time, they did
dig into their planning with energy and were thus able to benefit
from the summer activities: What seemed to be most difficult was
the completion of the projects and the write- up of the reports
during the following academic year. We have no remedy for this,
for we suspect that one of the ‘facts of life for college and univer-
sity teachers is that their research must be fitted into the nooks
and c;anniés of a full academic life. .

A third feature which we now believe to be important in
achieving whatever success we nad was peer support. We had not
fully recognized the’ degree to which the project provided an op-
portunity for colleagues at the same institution to interact with.-

_one another with respect to research and to form supportive rela-
tionshirs. We recognize that on a large university campus, such

as The University of Michigan, many of the participants have rel-
atively few contacts outside of their 4mmediate coterie of spec- »
ialization. What we had not realized was that even at a smaller
campus, such as Hampton Institute, faculty members may have rel-
atively little opportunify to talk with thelr cclleagues about

their scholarly interests and to help one another in achieving
scholarly aims. Our evaluation=of the project revealed that partic-
ipants found this to be one of the tmportant outcomes of the pro-
Jject. - ot -

. /7 : -

) Finally a word with respect to the role of the program direc-
tors and program staff. One important special aspect of our pro-
Ject was the employment of Carolyn Jagacinski as general assistant.
She was not,only the watchdog of the budget and carried general
adm;nistrative burdens, but she also proved to be invaluable in
assisting a number of the participants with the statistical and
methodological aspects of their research. Her availability as a
sympaﬁhetic and knowledgeable resource- to the participants made a
real di rence in their progress. The Co-directors played roles .\
not onl s team leaders, but also in facilitating the flow of
informa and maintaining commifment among the teams. We tried
tg He he ul and sympathetic, yet to provide a gentle prod when
the rush of competing activities threatened the ongoing activities
of the project. Somewhat immodestly, we are willing-to accept at
least a small share of the credit for what we perceive as having
been a valuable experience not only for the participants obut for:

~

burselves as well. —
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\

i - PLURALISM
IN AMERICAN SOCIETY AND EDUCATION
NEW DIRECTIONS
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*- " PTRIBUTE TO MARGARET MEAD
hy . (1901 - 1978)
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Thiks Secona Agnual ‘®ivision G, American Educational Research Association
regioral Conference is dedicatad in memory of DN. Margarst Mead. A*worid ° -
reknown anthrooglogist, Or. Mead was notsd “or her numerous scienTific¢ honors,
research activities, ‘lectures, and puoLicafions.Q“Biackoerry Winter, an
autobiogranhy, s an insigh*tful account ot life of a woman scientist.
9 . ’—; ‘ M.—\'
. Or. Mead's'firsf anThropologicalifLeld wS?k, in Samoa €1925~1928) resulted
: in tne publicavicn of Coming of Ace in Samoa (19Z8) in which she gemonstrarTed
That Samoan young people pass through adolescence without the emotional crises.
recarded as cnaracteristi® of rthese years in Western society. therg%goedifions
followed: Manus in the Admiralty Islands (1928-1929, 1953), MNew Gufn :
C1931-1933, 1938) and Bali (1936-1938, -1939). Her research findings are
cescribea in a number of works,.jncluding Growing Up in Mew Guinea (1930),
" Sex_and Temperament in Three Pri trive Societies (1935), The Mountain Arapesh
R (AnThropological Papers, American Museum of Natural History, [938-1949) and
3alinese Character (11942) with Gregory Bateson. Interested in the inter-.
elationship between personality and culfuqe,’she madg\a particular study of

Pnfant and child,care afd acolescent and sexuat behavior. In afdition to her
professional works, she published the popular Malé and Female. (1949).

., Her interest in the psychology of culfure led Miss Mead to a study of

¢ natibnal character, reflected in such works as .And Keep Your Powder Drv (l942),
a2 pooular znalysis of American culture, and Soviet ATtifudes lToward AuthoritTy'
(1951%. She was Curator Emeritus of. the (American Musdum of Nafurai-Histary,
and alsc director of research programs.in contemporary cul®ures at Columbsa
Universi+y (1948-1950). Quring World-War ||, she served as executjve .
secretary oOf the confrittee on food habits of *ne NMational-'Researcn uéuncil,

and in 1956-1957 as president of the World Federation for Mental Healty., She
was awarded the Viking.®und Medai for~General Anthropology *(1957). She was
oresident of the American AnThrooglogy Association in 1959-1960. !

L
fn a2dgition,
'Or. Veac sas,cneyof 33 femalas wnd have ocsen elected to The National 2cademy of

\Y N .

. \

Sciences. » ,< . -

» Lt -

' \ S, - v, .
, Margaret frecuented the Hamcton Institute camous 2s 2 member of The =amotcn
Ipstitute 30ara of Trustees for sWirty-four years. Tne colklege awardea’ her the
i

\)’enrennial “edallion in 1968 *or her exemplary contributicrs To The college.
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~ FRLCAY MORNING, May 11, 197% Freeman Hall Auditorium ) n
."7 s . ' ) 3 'ivA:
8:00 a.m. Registraticn Opens . .
13 ' N v PN ‘
¢+~ 9:00 -,9:15 a.m, *Spening Remarks - ©r, Ronald L. Braithwaite, Chairperson
(//_ . S : Conference Planning Committee ' .
q'.' ‘\ - . I’A -
‘. N Invocation - The Rev. Michaei A. Battle, Sr., Chaplain e
. < N : . Hampton Institute ’
- ~Welcome - Prasident, Host Institution -
’ ‘ Or. William R, Harvey i
4 -
L. . \ Hampton Institute ‘ T .
: . -
9:15 - 9:30 a.m, Conference - Dr. Na'im Akbar o
! r
. ) Charge . Psychology Department .
Norfolk State Col lege . :
9:33 - 1C:15 a.m Symposium on Margaret Mead :
. . ' "
Mrs, Mae B. Pleasant, Chairperscn
Secretary To The Colisge . .
Hampten fnstitute
ParticipanTs . ) -
. Or. Alice Powel i .
. ) Professor Emeritus of Zarly Chilchooa Educaticn -
) o Cld Cominion University,. - _
i Cr. Donaid 7. Smith
- Cepartment of' Education L .
4 . George Mason ‘University :
10:45 = 12:30 a.m 8 2 £ A K~ Cotfee, Tea ’
. < 10:30 - 12:0C ncon’ -
' t.T Sersoectiwes cn Malastreaming _ - Rocm Numter 123, -Freeman Hall”
/ o . )
Chair: Marwvin Xopoit, Yirginia Commonweal<th Univeisify ~
B Sar+icicants: .oan Fulton, VYirginia CommonwealTh UniversiTy.
roward Garner, Virginia Commonwealth University
. Tim Virden, Virginia Ccmmonwealth University e
] . L4 -
23 : =1 ¢ Changey 11 Ssucation "
bed SymLes..m on ~lanned na 3 P ZIuca’ -
. A} \ . ‘
- e he “
. Rocm Nymoer !Z8&, Freeman Hall
* ) - . \
] Chair: ‘argaret Dabnenv fitrginia State Collage R ' .
. Sar-icisarts: Svstems Sesponsive learning vs Socizl Zagineeri~:, Jon~ ‘c3raver, )
Vegzinia State CTollege - : .. |
‘ The Ople of Yedia in Zclcayuional Charge, Jcszech Arwaav, -
/i~zinia State loliege | . : )
~ O L Y, . - .
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,Marticipants: Cul+ural Diversity and Reaaing for Instruction, Stanley.Baker,

-
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: . ~S$ex Role Learning in Young Children, James 3; Yictor,
<+ " . " Hampton ?ﬁs¢ifufe Charles F. Halverson, Jd? and ol L.
L Martin, University of Geqrgia .
R The SOC|aI Relations of Television Viewing for Yeung Chilcren,
. J. S. Lester, University of Massachuset+s '
) ° informal Channeling of Learning by Gender in an ElemenTary-

darticipants: Slack and White College Students: Divergent Attitudes ang

‘e

1.3 Dynamics of Social Learning Among %eung Chlloren

. . : L3
@ o hd . ")
social/Political Forces Related to Planned Change: A Focus on
Cesegregation Efforts, Jo Ann Wright, Vifginia State College
Change Agentry: A Look at the Change Agen+, Emmet Ridiey, Virginia
State,College - ’
: . Manned Change in H|gher Education:” A Management Perspective,
© Waynd~¥irag, Virginia State College
The Meaninglessness of Planned Chang2. Carl Chaéin, Virgiria State
College _ . S—

+
<8
Ve »
>

. . .
¢ -

N ) . . . *  Auditorium, Freeman Hall

.

N
+Chair:” Margaret Eisenhart, University of North Carolina

. Virginia Cocmmonwealth Umriversity.-

. Scheol, Margaret &isenhart and Corothy Clement, University of -
" North Caroluna . . . '

A

.4 Attitudes and interoersonal Relafionsbiﬁs on Collegce Campuses e‘
) - Rodm Number 213 A & 3,” Freeman Hall

. -

& N

a

Chair: parl_gelwig, Old Dominion University

- ~ R -
- . - :

8

Perceptions, Steven J. Rosenthal, Qfd Domj
A Reanalysis of the Original S. J. Rosentndl Dgta on Racism at
A Cid Dominion University, Carl Helwig, OldNBemjnion UniversiTy
A Sprvey of Perceptions of Black Undergraduate Stucents of the
‘University of. Puf‘sburgh Diane L. tddins, Barbara L. Porter
University of Regttsburgh ’ _ '
Predicting the Performance of Black Students 4t PredominanTly P
. White Universities: The Importance of Perceptual Factors,,
; Marvin P. Dawkins, Russell Dawkins, bnlver5|*yso‘ Marylanc
Systematic Observation and Interaction Analysis as Tools for - a
! Training and- Re:earch in-Interpersonal Qela.uonshxﬁs,
Deacella M, Fend, aneFSIIY'Of Mlchlgan A — T ]
The Effect of a Perrormance Curricutum in Humep Relations anag,
Attitudes, Verbai Communication and Interpersonal Relationships
-of Teacher.Trainges, Frances Graham, Hampton Institute
. ’ "An Evaiuative StNdy of Uoward Soung at Noriolk S¥= e, £7nel minvcn,
Wor olk Sfafe Collece | . <

N k] id wr .e N ~
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[+ 30 - 3:00 p.m. \
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Anthrooccentrism: An Alternative to Ethnocentrism in Societvy and Educa+tion

0 Soom Number 213 A & B, Freeman Hall

3

Chair: Robert Alford; Norfolk State Coilege

<

Sarticipantss An Arnalysis of .the Ethnocentric Approach to Diagnosing and

ar+

° 2.

Treating Prigh¥ems of Learning, Nancy Harris, Norfolk State
College

An Examination of Assumptions and Limitations of Compefency
8ased Assessment for Mlnori+y Students, James Hedgebe
Norfolk State College - * ’

The Attribution Theory as a Means of Explaining Anthropocentric
and Ethnocentric Viewpoints, William Colson, Norfolk State
Coltege . .

Anthropocentrism: An AlTernative to &thnocentrism, Ma'im Akbar,

Norfolk State College

Pérspec#ive on Soecial Education Room Number 123, Freeman Hall
- K \
Chair: Jonn A. “claughljn, }irginia Polytechnic InstituTe anc StaTe
University
. -, ' /
icipants: Socecial Education - Forerunner and Parvner of Pluralistic
Education, Qaisar Sultana, Cld Dominion University
Mission Possible or Impossible? ' implementation of Laws
Regarding the Education of Handicappec rnrsons Helen =,
Sessant, Norfolk State College
Policy Implementation: The Minority Handicaopoéd Learner,
denn A, Mclaughlin, Ruth Anne Protinsky, Yirginia Polyvechnic
Institute and State University
P.L, 94-142 and tne Changing StaTus of Teacnher Cer»l ication and

e

Recertification Requirements: A Survey of S*ate EducaTion
Agericies, James M. Patton, Virginia State Collece and o
=onafa & Sraithwaite, Hampton lnstitute =

3 “ncividualiziag Instruction and Diversity 2t the Elementary Céyej
T

)

e,
"Rodm Number 12€,. Freeman kall

>

Chair: B8renda-T. Williams, Hampton 'ins+itute

ar~icigcafits: Individualizing and Systematizing the bearning Envircnment in
Ly -~

uul uratly Pluralistic Scnheols, "Harry'lohnson, Virginiz

State College )

- -"‘wwk-*tn+cw Througn in-New York: f“w~°erew+raT\Efi ectiveness

“ HampTon Nongradeag Mcdel, .Ruth 3, Montacgue, Hamoton In

and Joan Savareses, Mew York fFollow fhrouch Pregram B}

Contract Grading in the Classrcem, Fran Hassenczhl,«Zic Jominion
University- . . . .

Zducating for Culreral.“iversi‘y ina fFollow.Tnry =r

T. ditliams, HampTon lnsti*yte .

The Lse ¢ Satharnalysis tor denvi‘yinc Variacles
Parent Parriciaa%ion in a;follow Thru Frogram, sonn

YCU anc 90naquBrai +hwaite, Hamptzn [nstitute

ct °h-
stituTe

o
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2.4

Chair: Havens C. Tisps, U.S. Commission on Civil Rights
6 0

N

Perspectives on Minorities and Women Auditorium, Freeman Hall /

t \

8

2

UnnverSITy of Michigan

Paf?icipanfs: American Africans and Western Educaf|on Aléﬁkinwole Alhamisi,

3:00

\ ~

.

Q
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3lack Enroliment in Higher Education: Regicdnal and State
Differences, John'A. Michael, Natienal Center for Educational
tatistics - :
Social Foundations of Eguality for Education, Havens.C. Tipps,.
U.S. Cemmission on Civil Rights .
. The Black Woman Administrator in Higher Education: Untapped
Resource, Ruth N. Swann, Hampton Institute
The Hampton Experiment: Multi-EthniC Education of Blacks and
Indians from 1913-1978, Oscar Williams, Vurgnnua STaTe Coltege

7 —~

s

- 3:30 o.m. ,

Symposiud on P L. 34-|42° Free and Aporooriate Public EaucaTtion:
Cautions *Against "Misimolementatjon" of +he Polity

.

; Z

.

Room Numbesmei26, Frsemar -ail

Chair: Verncn L. Clark, University Researcn Corooration, Nasniqg‘on, c.C.

¢ , >
.

nants: Herman Clark, Jr., Norfolk City Scnocls- , N
Sandra Hugnes Cason, Norfolk City Scnools < HI )
Ethel W. Mitchell, Chesapeake City Schoo#s
Strange Bedfellows - The Handicaoped Chiid and the Zlack lnilc
in the Classroom, Helen e, ces:an., Worvolk State Coltece
Renald Brown - ercunra State University

Philosconical Perspectives on P{Bfalesm AudiTorium, Freeman =all ,

N )

s e

»

Chair: Ch8 Yee To bnlversufy of Muehz“an o ‘ R '/

.

sants: Cultural Plupalism and Tthe \Ay.\h of Uniformity,, Edward C. <d}lménn
g HamoTon lnsT«.uTe
C. 'J. Jung on Education for the Second Half of tite, Varian L.
Pauson, 01d, Bominion University,
1 Max Weber Meets Narcissus: The Aork C‘hxc ana Conzemecorary

Equcation, Rober+ Whaley and Jeorge A. Antonel!i, University
of North Carolina | . o
; Plyralistic Education: A desTern and Non-Western "arsaeéfive,
g Kama! X. Sridhar, JniversitTy o? fiiintis=Urbana.

“Plurzlism in EZducation: A New Term for an Cld !cea?, Cho "ée "0 )
and Rucol f 8. Schmerl, Universi T/ ct Michi:an -

’
’

Tne Sole of Suoervision znd uurr!culum ‘or 'IUFE|IS|IC -”ud\.aCn

v

N

£ N 3, F man =al i
~ ®com Numoer LZJi regman 'q |

Chair: Catherine C. YWrocco; E£ducation. Cevelooment Center, MNew=on, “ass.
’ ' . -

¥

. . . ) }
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Participarts: Superwvisicn Through Ecucational Management by Objectives,

. Noseph 7. Mooney , Old Dominion UniversiTy . e ‘ s
o The Curriculum {n*ormaTion SysTam: A St rategy for rl;Dye”

Change, Jonn McBrayer, Virginia State College
; A—-GﬂéTﬁaTinc Pluralism Curriculum in Tae CommuniTy College s

ConfexT Catherina C. Morocco, Efgucation Cevelopment Cenver

Progress; Proolahs, and Frospects of MulTicudtural Teacher
Equcation in a Post 3akke Era, Edwina 3. Volc, Norfoik
.- State College

. - Planned Change«in "Education: Pluralistic Trencs and Imacges, .
’ Florence Hood, MNorfolk State. College . L
5.4 Sociologicgl Aspects of Pluralism om Number 213 A & 5, Freemanr Hall

. a
3

Chair: Dorene Ross, Virginia Sfa.e Voll 2ge

~
~ »

FarTicicants: P=r+xcu!ar|sm and Universalism ~ Assimiiation or Fluraiism:
A 3ociological View of the Ecucational Cebate, Arfoic
Anderson-Sherman, George Mason LniversiTy
. A Social Paradox, in Sducaticn: 3 Case cf SciluTticn, Jcv =7
. <annarkat, Mor*clk SsaTe Colisce L ‘

. . . 2 . . B ’
.mol‘c=vzons for Dubl.c Zduca-icn Of Zramavizaticns CTHiiIiog
encers, Zra £. Lcbney S Virginia PoiyTacrnic lasTiTuTe
voL anc State Uni iversiry. '
> Zgucational Criticism: Metnods anc Uses, Corene T. Ross,, .
.. Virginia StaTe Colizge, Diane W, <v.e, Cniversity of
. Virginia ° -~ ' -, '
FRITSAY ZVENING, ‘ StucenT Cnion . )
- v % -
J:00 o.m.* Sanguet ’ . o .4
° 4 » ' P . : e
' Dr. Stantey Baxer, Virginia Commcnwealth Univers /vy .
> Presiding . (A .
_ . . . K
S tmrroduction of Keynote Speaxar - KA
. .0g. Jamd@ M. Patton, Virginiz Stave Collgge
. o : o7 v . , \
. N <eynote Speaker: ' . * \ - . ’ oL
. . or. Mgrtha €. Cagson, Cean . ] )
S . 7, Scheol of, Egucavilon - .
ot Vlrc;nna State Collece . .
" Ly U U
RS AL :’ALISM ""E CECACE OF TRE ZIZRTIES -
- g Remarks o ®
. Cr.VS+=aniey Zaker, Virginle Comrenweal™ . ﬁs/e si-v
3 * . .
_+SATURCAY “CEMING, “ay 12, 1379 ' Scom Mumber (23, “rszeman -al!
. . ,: P 7. . ~ . .
3:00 =10:30 a.m. ) .~
v* 5.1 Phurajism A Case ‘or Muyiti-Celituralism 'n Zcuca<ior S, »
. . ] . . 7 Lo .

’ ’ .

$. Greer Ailscn - JireCcTor, Stucent AgTivi*t.es a* ~arc-or 1nsT TlTe

)

Q 5iinice -y
EMC 3N sy v o ]
5 ) - \\\6377 , . .

°




*

Gary W. Eckels, University of MassacnusetTs

Innovation Q@ the Age of Pluralism: The Faradox of Poverty
ana Promise, George A4AnTonelli and RoberT whaley,
LUniversity of North Carolina . *

L ‘e-long Learning anc¢ *he °rofessionai, S8ruce J. Angerscn,
and James Van Arsdali,.Old Cominion Univers Ty

Multi-Cultural EgucaTion in the PosT 3akke fra: An Examinat:ion
of the Empirical Jata gn the ATTi-uces of Scucators and\i~-s
Relationship To Planned Educaticnal Change, Larry A. Vol
Hampton institute - - h

Tne Teacher-Counselor as Cultural 3roker: A Case Stucy in
Bi-Cultural Pedagogy, Karen Gentasmann, Tony L.. Whisene
University of North Carolina .

“he Cdse for Fluralistic Language in CZur Multiculsural
Scciety, Gary . Eck!es,'Universi?y_of MassachuseT—s

Answering +the (nasked CuesTions: .The <ev @ Sifectiv
Change in EcucaTtion, Veraon CTiark, Unisers.=y Resazare
Coracraticn

¥

=,
ve ~ian

Svrecs

cFaccen, LnivarsiTy of
3

ries QuranT, Universi-y c* Scuth Carcline
Saxer:y Universi=y o Scut~ Carsiina
MicFadcen, Lniversi®y ¢ Scutn laro.i-z
. o  * . , | N

3 ,s2in FameTen InsTitute-Universi*v of “ichizan Src’ect ‘or Miseri-res

k.

anc, demen in EcucH~ional Research .

[ 4

v

Caraiyn |. Coooer, hakovon iasTiTuTe

¢ \ . .
FacTefs wnicn niiuvence,the Cuzi'Ty ¢f -ne Re.aTiofsn.z
detween Stucent Teacnér's anc Ccccerating Teachers, 4. Scss
Scone, HamcTon insTiTute; Yevcnne Smitn, 8iFYi3m Verse,
Jniversity of Michigan - ' . 4
lcenti®*ication and “ossibie SoluTions “2 rem Situya~iors
“nat IxisT Berween Sjucent Ziinrcians, ising Ciiniciars
ane Coilege Sudervisors, Joris .arvis,
€lla Sqgwen, Ceagelia.®snz, LaiversiTy of
invesTigaticn of The Social 2n¢ Zdonemic imc!i
Teacner Training 'n Jameica, SriTish sesT
ampTon IasTituTe; dilvon 3ar-am, ‘liara S.cars
f Micnigad - - .
SéfecT of Memcry A
.8sT Arxie~y, Lince
Airoert ‘c<eacnhie,' U

+
A ]
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An InyesTigatfon of the Nature ana-legree of The <inship ana
! : Friendsnip Network Systems of the Slack Elderly as They )
. intaracT ia Non-MarkeT AcTiviTies, MaTttie Fleasants, -ampo~on
insti*ute; Gerald Gurin, JniversiTty of Micnigan
An fnvestigation of 3lack. LiTerature in tne Seconqary Scroci
Curriculum of the Commonwealwh of Virginia curing ~re veers
1953 - 1578, Shirley Snermar, mampTon InsTitute; Cho vYee To,
Ruceif 2. Scamer!, uftVGFSiTy of Mignigan
‘ . .
. "C:30 - 12:2C noon
5.1 Educarional Opporvunity: Are Cur Assumptions Correct
. s AudiTcrium, Srseman ~ai:
R .
Cnair: \zenry C. .Jcnnsen, Seton mai LniversTy . & .
Sar=.cicar=s: Strategcies 2ng Proolems in Jecrui~ing for ZgoucaTicman -
SoecreuniTy =rcgrams, Ceccran Chas~ arc T€.ix .¢eoerl,
’ Se~on =ait Lniversitv ,
‘ ¢ Tne Sc e of “zrent !nvoiverenT "~ 2. :C Ng 2k ZTucaT cre
."-CCrT.~ v, _ew's Sc.anc, .~ .e"s.7y S erth ZEts -2 :
. ,  ZcucaTignar loterTuritv: Yere TRa~ im0 (s'cn, Caro
/ % VM tan, SaTon -a LmiversTy N
CETAL Arn ZcuczTioral Zooortan v, feageT .. Zeris, SeTzs-,
s =ai. Jnivers. Ty v - .o
E S=ra=sgies ‘or Imeroving TesT Taxirtg S<il § 2= <me Sre- : _6
445 S-~sfegsicnal anc S-ctessicnar Scndc. .eve [, men-y T, :
S-~igrscn, .niversiTy 0f “cr=~ Carc.nz . ¢
- . ) ‘ . \ . :
- S#5C_S52n™) Srancis .. Sullivan, Se-cn ~ali _niversiTy T
. 2* ‘ . ‘ %
8.2 Zducaticnai Sriptems in The LniTec STaves N N Y i e °
A < s * S e . 2
. ) Scom \umher’ 128, Fragman =af! -
- . Chai~: Char'es l. Wai-ers, —ampTor (rsTi-uLTe .
hd (S . . - - - . .
. Par-ic’zanr~s: CTisciciine in Scheols: Tde Tilerma % Rescensizivi / s, )
' e suthori=v, Aiyce Gaires, —amg—cn :nsTi=uT2
- rugs in.lur Scncgls: A Bac Trio for ToucaTion, STer’i-g .
. . . =ugson, hampTen lasTiTuTe | ' St
Sroviding Scsitive Learning Ixperiances To VOUTh ot Tiverse
. . J.iTares, *Apsley Rampeau, =amcTon lasT.-uTe *
AcminisTravion of The Mirimum Ccmbe.gncy .est,'Cra N, Tzv C~,
L——. — N - T T EEMDTTTT S i RE - . R -
. The Neec ‘or 30ck Puciic Retations in Cur Scacols, T,
sTéerrence L. Tevior, HampTon lhsTiTur® | o~ o
.. Ai=erna~jve =fﬁgrams Cesigcned o Alieviate Ziscinlitary
- ' 2-cbiems, Zoris A ®itatscn, Hamoton insti-uTe ’
) ‘necuiTies ang vispariTies of lur Zdluca~ionai Sinakce Sys-er |
. . Sarvarz M, shiFs, ~ampTor insT™ TuTe <o o
T . . . * ‘ : 3 v
™ ’ 2 ) < .
! ’
. .
Q .~ B .




P ~ : P -« - —_y s . .
2.3 Svmeosilm o Persgectives on Tsacner Neecds o Ceédrate Zffectvelv '
CesegrecaTec Sc~cc! Setvings .
/ Rcom “wmoer (23, Srsemar -z.
r -~ -.' . VRl . . - f . ° .~ -
chair: arry M, Wilcman, Virginia Polv~echnic InsTiTy~2 ang STa~2
’ =
wnivers.=y \ ’ )
ParticicanTs: Thomas M. Xxerman, Virginia PciyTecnpic InsTiTuTe anc STave
" ' Universizty .
Mary Ann Lewis,\{irginia PotyTecnnic !nsTit.Te ang Sta~e
- gniversity - . ~
“ sonn K. Burter, Virginia Soly=ecnric !~s~'~uTe 2rc STave
universiTy
& .
. .
Ly
- 1}
- -
- Nt
’ ’
"'
< ¢ ‘ i ~ .
. - o 2T e,
o . - _.%,‘
[ ¢ P -
L] -
* a - .
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. " 2r. Secnalc SraitawaiTe, Chairman, ramoTon inmsTi-u~e .
Zr. =eoerT Alforg, Nerfoik S*ate Coilege
, =0 Svanley Zexer a2ng Tr. Jaisy Reeq¢, Virginia CcrrcnweziTh Universi-v

Zr. Carolyn Coocer, Hamoron instiTuTe

. <or. Cari relwig, Cld Deminion UniversiTy
Cr. James Pa-von, Virginia Srtate College
2r. .ares VYan Arscail, Oig Cominion UniversiTy .
or. Charles walvters, Hamp~on Mstitute
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Hampton Institute e Old Dominion University o : Norfolk State -College
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- This volume contains abstracts of papers and
symposia-accepted for presentation at tne 1979
*Division G, Social Context of EducationsYumerican
Educational_Research Agsociation's Second ahnual
+ conference. It is designed as a companion document
to the program schedule. - The session numbers in
this volume refer to the ‘program number. Abstracts

appear in the chronologjcal order of presentation.

A reasonable effort has been made to incorporate
late submissions. Some abstr3cts have been edited
slightly in the interest of clarfty or brevity-
where this- seemed necessary“and could be done
without altering the substance, -
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SYMPOSIUM ON MARGARET MEAD
( L o
) - &
The committee wishes to thank Mrs. Mae Barbee Pleasants,
Secretary of the College, Hampton Institute and Dr. Alice
Powell, Professor Emeritus of Early Childhood Education,

2

01d Dominion University, for their contributions tojthe
Margaret Mead symposium. .

Special recdgnit?Eh also goes to Drf/aggald F. Smith, 20
George Mason University, for the media presentation on the
Northern Mariana Islands and its inhabitants.
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- third presentation wi1ll be on political and
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Perspectives on, Mainstreaming

MARVIN KOPIT, Yirginia Commonwealth University, Chair
JOAN FULTON, Virginia Commonwealth Wniversity

HOWARD GARDNER, Virginia Commonwealth University

TIM VIRDEN, Virginia Commonwealth University

A

In the past year, several faculty members in the Virginia

Commonwealth University School of Education have been involved

in a Dean's Grant on Mainstreaming. The express-purpose of the
grant is to provide the undergraduate elementary education ’
students with increased exposure +to the concept of mainstreaming |
and its implications for teaching-learning practice.

One team, chbnsisting of three faculty members and one.
graduate assistant have focused primarily bn the areas of
curriculum and instruction.with thefintent of achieving the
following outcomes with the(students relevant to mainstreaming:
(1) to foster levels of awarness to the needs of exceptional

 children; (2) to increase knowledge and understanding of

different areas of exceptionality; (3) te develop instructional
skills designed to meet the personal and academic needs of
exceptional children mainstreamed into their least restrictive
environment. : ' .

: Concurrent with these priorities, the following -items

nave been achieved: (1) identification of basic areas of study.
oertinent to exceptional children; (2) development of prototype
materials to be incorporated into existing and future curriculum
and -instruction' courses; (3) revision of course outlines in
curriculum and instruction areas to reflect their broadened .

application to mainstreaming; 4) incorporation of strengths and

resources of faculty, namely Special Education faculty, in

_ “planning and deveTopment of existing and future courses in these

areas. , p ’
K 1.2

Planned Change in Edﬂcation as System¥ Responsive Leagg‘l! i

MARGARET DABNEY, VirginigaState College, Chait u

JOHN McBRAYER, Virginia'%te College e o

JOSEPH ARWARDY, Virginia State College :

JOANN WRIGHT, Virginia State College
EMMET RIDLEY, Virginia State College
WAYNE VIRAG, Virginia State College

This symposium focuses on several discrete and yet related
aspecys and perspectives of planned change in education. The
symposium will entail six presentations. The initfa]-presenﬂétion
offers two opposimg theoretical positions on planned change. %pey
incTude systems responsive .learning and social epgineering. The

&0

final presentation will ardue.that-education's inability, to create

individuals who question and challenge tradifiomet-ways of Viewing

-and_ analyzing "reality" yiklds meapingless planned change. .,

" Four, interrelated perspectives will be irfterspersed between
the aforementioned presentations. The role of media. in -educational

change will cemprise the -second presentationg The focus on the _
ocial forces related

v
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to p];nned change. The fourth presentor will suggest that an
important relationship often overlooked in the change process

is the!one between the change agent and the organfization.
Accordingly, this presentation will focus on values, personality,
behavior, aéq\gther characteristics of the change aspect.. The
fifth presentation will entail an analysis of ‘planned change in
higher education viewed from a managemént perspective.

1.3 , ;
Dynamics of Social Learning Among Young Children

MARGARET EISENHART, University of North Carolina-Chapel Hi11, Chair »

*  cultural Diversity and Reading for Instruction, STANLEY BAKER,
Virginia Commonwealth University SRS

Concern for multi-cultural, non-sexist education is being .
expressed,in all aspects of curriculum. In the area of reading and'
the 1anii?ge arts this is interpreted to mean: C

‘ . a concern for maximizing individual ability--
to use communicative and interactional’skills to
improve the quality of life in a culturally plur-

! alistic, multiracial, and highly technological
3; ' society. ,
. L ==AsCD Multicultural Educatigﬁ Commission, 1977

.Foh,the re;§$§g and language arts teacher this may mean an
attempt-to focus less upon cognitive skills as such and more upon
those factors which may assist the learner in acquiring the desire

to use landguage for personal and social enhancement.

This paper proposas to-discuss critical classroom implications
which can bb “intevpreted from recent” research rglative to the
affective realm of reading and langlage .arts instructfon. Particular
attention will be“given to-those aspects of main stream schooling
which may deter or stultify students who come, from diverse cultural
backgrounds. Therefore, noting those influences which help to .
shape the learner's Zoncept of himself within the academic environ- -
ment will provide the vantage point for pedagogical inquiry aimed .
at improved reading“Anstruction for all children in-America's public

schoo]s. ) - ‘ . :

.
e

*  Sex Role Learning ‘in Young Children, JKMES B. VICTOR,

The~Universii¥ of Georgia .

~ The issue of how developmentat factors contribute to children's
learning of sex role information is addressed by this paper. A
sample of 9Q\$yeschoo1ers {15 boys’and 15 girls at ages 3, 4, and
5 years) was Tandomly drawn from the various programs at Murray
State University Child Studies Center. The sample-was 9% Black and
varied in socio-economic status according to computations following
Deutsch et al. (1968). Sex role lBarning was measured by the Sex
Role Learning-Index (SERLI) developed by Edlebrock and Sugawara
(1978), a picture-choice instrument which was esigned to compare
children's pngferencps'to hoth ‘sex role sterfégypes and each child's

' - " '97 ' ’ »
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conception of sex appfopriateness. A multiple regression analysis

which included measurés of Developmental Level{ Age, Sex, Verbal .
Learning,'and Behavioral Temperament (i.e., Activity Level, Minor \
Physical Anomalies, and Teacher and Parent-rated Behavior) was
performed. Results are discussed in relation to our earlier work
which focused on impulsive behavior and sex differences in

development.

» The Social Relations of‘Te]evﬁs%on Viewing for Young Children,
J.S. LESTER, University of Massachusetts

The author argues that television has 1iberating potential for
children's social development, but that this potential has been , . 1
distorted by the commerical, private pature of U.S. television.
Television as it now exists confirms only certain aspects of our
social existence -- often those most destructive to us; it could,
however, be equally potent in confirming more beneficial social
roles. The author details current commerical television's
destructive effects on3young children, differentiating some of
its impagt hy social class, race and sex, and also provides )
examples of current positive uses of the technology. . 3
* Informal Channeling of Learning by Gender in an tlementary
School, MARGARET EISENHART AND DOROTHY CLEMENT, University of
Morth Carolina-Chapel Hill : : o

The aim of civil rights legislation directed-at public schools
was the elimihation of bdrriers td equal access to learning
opportunities for children. In particular; the spirit of the
legislation was to prevent further deliberate channeling of -student

.learning along lines traditionally associated with the social group

ta which they belonged. Examination of data ‘from a two-year ethno-

graphic study of a Southern elementary school reveal that despite :
equal access of boys and girls to most curricular and extra- - ’
curricular experiences and despite only vague or oceasional
reference by scheol adults’ to female and male differences in
interests, orientations and behaviors, female and male students !
are being channeled toward different interests and activities ¢
within the context of the informally organized student system of

“the school” Further, the direction of this channeling portends
,the replijcation of traditional patterns of male and female jnterests,
activities, and proficiencies rather than new ones,

g
1.4 _ - b

" Attitudes and Interpersona].Re]ationships,bn Co]legg_Camouses :j

CARL HELWIG, Old Domipion University, Chair . ) 3

» Black aﬁﬂ thite College Students: Divergent Attitudes and Perception,
STEVEN +J. ROSENTHAL, 01d Oominion Univérsity _

A study of ithe racial attitudes and perceptions of black.and

. white students at 01d Dominion Unjiversity was carried out _during the

spring of 1978, just after Governor'Dalton and HEW -had reached 4
tentative 'agreement on a desegregation plan for Yirginia's colleges. A .
quota §amb1e of 363 whites and 136 blacks, with quotas adjusted for

“ R
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proportionad representation by academic division, clads year, and
sex, was surveyed. . < . .

Most black respondents favored further desegregatien, believed
that they did not enjoy equal educational opportunities with whites,: .
and believed that higher education was too segregated, Whites, in/ ° b
contrast, mostly did not support further desegregation and believed
that equal educational opportunities.a)ready existed for blacks ) -
and whi tes, . : S

Most B]ack respondents reported encountering institutional T,
racism within the University, particularly in the classroom. ' IR
Relatively few whites perceived such racism, This divergence in . .i .
the attitudes and perteptions of black and white students produces
donflicts which institutions have not yet. always Tearned to deal

) with. :

*# A Reanalysis of the Original S.J. Rosenthal Data on Racism at
01d Dominion University and Some Comclusions,; GARL HELWIG, 01d
. Dominion University = o L %

Using the original printout data obtained from Dr. S.J. Rosenthal; )
thistesearcher checked his sampling technique by several goodness- '
of-fit tests. :Two variables "facuity prejudiced" and “faculty racist
in its grading" were tested witﬁJitrict tests of significancé.: The. N
“findings are discussed. - . " : )

‘o A Survey of Perceptions of Black Undergraduate Students of the 2 -
. University of Pittsburgh, DIANE D. EDDINS AND BARBARA L. PORTER,
University of Pittsburgh

The purpose of this stﬁdyfyas to obtain black student's .
g dssessment of tke University of ‘Pittsburgh's effectiveness in
meeting the general needs of* black undergraduates. Respondents were . {
dpproximately 200 black undergraduates, the majority -of whom entered
the University via a special admissions progranffor minority students.
Students responded to-a questionnaire which coVvered, (1) selected
* - - demographic data, (2) general perceptions of the University's
. services and academic atmosphere, and (3) an assessment of special \
programs for black students. An item analysis was performed and
comments were content .analyzed, revealing the specific areas of .
satisfaction and dissatisfaction with the University's efforts to s
assist black students. - i

N

. Predicting the Perfdrmance of Black Students at Predominantly »
White Universities: The Importance of Perceptual Factors, ;
~  MARVIN P. DAWKINS AND RUSSELL DAWKINS, University of Maryland-College Park

- Since the nineteen sixties, increasing attention has been given |
to ‘the role of nonintellective factors (e.g. background; attitudes) ‘
_rdther than intellective  factors alone (e.g. scores on stagdardized
. tests) in predicting academic performance in college. Studies by
Cleary (1968), Borgen (1972) and others have reflected inconsistency -
with regard to standardized test scorei as accurate predictors of
: performance of Black students at predominantly white universities.
More emphasis is givgm to nonintellective factors to supplement grades
and test results in order to gain 3 more complete picture in assess’ing
a Black student's potential for achieving success on a white campus..

o  However, little empiricgl researcH has been done to assess the influence

[
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of nonintellective factors on academic performance. For example,
it is assumed that Blacks who view their college as friendly and
supportive will perform better than those on perceive the White
environment as hostile and insensitive. i

This study examined the influence of Black students' per-
ceptions (as nonintellective measures) on academic performance
at a major, predominantly white university. An analysis of
data -collected in Fall,”1977 from students enrolled in a large
introductory course in Afro-American Studies (N=190) revealed
that several types of perceptions reflective.of racial attitudes
were associated with academic performance. Implications for
predicting academic success and- retention of 8lack students at
predominantly White universities are discussed.

4 <

* Systematic Observation and Interaction Analysis as Tools for .
Training and Research in Interpersonal Relationships, DEAGELIA M. PENA,
The University of Michigan : ' )

, .

Thé objectives of this presentation are (1) to demonstrate a
procedure for quantifying interpersonal behavior, and’ (2) to
iTlustrate how'interaction_analysis may be used for training and .
research in interpersonal relationship. Syetematic observation refers
to the use of categories that déscribe "units"” of behavior. Inter-
action analysis refers to the process of analyzing the intgractive
Behavior as described by those categories. The techniques will be -
demonst®ated through two short segments of video-taped medical
interviews and related graphical displays. Two other app™cations
will be discussed; first, in a‘clas§room situation, and second,

in analyzing the verbal and non-verbal behavior of three-to-five-
year olds in"a task-oriented situation. h

* The\ Effects of a Performance Curriculum in- Human Relation€ on
Attitudes, Verbal Communication, and Intefpersonalt Relationships of
Teacher Trainees, FRANCES D. GRAHAM, Hampton Institute

This study sought to test the effects of using an, organized
performance curriculum in human relations for nine weeks. The
participants were senior teacher trainees 'in a predominantly black
college. Forty volunteers were randomly assigned to the experimeptal
and control groups. . ! . .

The Experimental Group was exposed to a sequé&ntially designed,
performance-based, Human Relations curriculum which employed & do,
use, teach approach. A professional counselor directed the seéfions.
Following each exercise, appropriate measures were applied and
participants were provided opportunities to do, te use, and,finglly,ﬁ‘

# to teach the activity in the classroom with the young child.- Trained
_observers evaluated the tapad sessions of the trainees using Flanders’
Interaction Matrix. AThe Control Group was exposed to- some, general
information -on classroom management tethniques’that were actual
segments of the regular student-teaching practicum. * X
The criterion measures which e applied in the study were:
Adjective Check List (1965), Miskiming' Se]f-Goal-Other Scale (1967),
and Flanders' Interaction Analysis,(1970). ‘ )

>
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* An Evaluative Study of Upward Bound at Norfolk State College,
ETHEL HINTON, Norfolk State College (Abstract Unavailable) _

v . ~

2.1

¢

Anthropocentrism: An Alternative to Ethnocent?ism in Society and

Education ‘
ROBERT ALFORD, -Norfolk-State College, Chfair, NA'IM AKBAR, Norfolk State College

The paucity of specific recearch on Anthropocentrism continues
to plaque the participants of this symposium. Therefore, this.
discussion ‘is specifically focused upon the difficulties resulting
from ethnocentric orientations in the analysis and evaluation of
education and social problems in a.pluralistic society. - The
sympo$ium discussarits will address some of the specific problems
of ethnocentrism in the analysis of learning problems, competency
test construction, and social attribution. Some proposals will
be made suggesting the importance of adopting a peop]e-centered'
orientation to educatipnal and societal problems. The people-.
centered orientation will- be contrasted with the objective (object-

centered) approach and the predominating éthnocentrism of‘Euro-
American norms of behavior... '

* An Analysis of the Ethnocentric Approach to Diagnosing and
Treating Problems of Learning, NANCY HARRIS, Morfolk State College

. The traditional Euro-American (ethnocentric) approach

. to defining, diagnosing, and treating/remediating learning
problems will be analyzed in.terms of the basic assumptions® -
underlying this perspective. THese assumptions will be compared
and contrasited with those which underlie the anthropocentric

viewpoint on these issues.

* An Examipatign-of A§sdmptions and Limitations of Coﬁpefency-
Based Assessment for Minority Students; JAMES HEDGEBETH, Norfolk'
State College” )

Competency—baéed assessment has become a dominant method-
of appraising students’ academic performance, largely as a result
of public concern of declining or low test scores. In increasing
numbers, many public school systems are employing this method to .
control student grade promotion and advancement. Assumptions,
Jimitations, and jmplications for minority students will be
examined. . .

-~ . B .

i The Attribution Theory as a Means of Explaining Anthroppéentric
and Ethnocentric Viewpoints; WILLIAM COLSON, Norfolk State College

Attribution theory describes processes that assign -causatity

_ for benavior or-events. The assumptions underlying this theory
have their basis in socialtzation, gestalt, and learning models.
Attribution theory and these basic concepts will be discussed as

a means of explaining anthropoceqtric and ethnocentric viewpoints.' .

- o'
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* " Policy Imp]ementatibn: The Minority Handicapped Learnag,
JOHN A~ McLAUGHLIN AND RUTH ANN PROTINSKY, Virginia Polytechnic
Institute and State University '

The educational agenda for the 70's is rep]e%e with citétions ,

related to the provision 6f educational services for the handicapped.

Legal, legislative and administrative initiative have caused
significant change in policy which impacts upon the handicapped
learner, his parents, service providers and administrators of .
service programs. A primary motivation for the writers of Public
Law 94-142, the Education for A1l Handicapped Children Act of 1975,
was the value in considering the individual needs of the handicapped
learner when identifying instructienal strategies. Of particular '
interest has been the process of establishing individual special
educational services dicapped learners from minority groups.
Minority studemfls have been ideritified as handicapped |
learners at a considerably higher rate ‘than nen-minority dtudents.
Consideration of minority concerns requires sgpecial attention to
insure elimination ¢f discriminatory educational practices.
Although desegregation has forced our schools to examine some of
the discriminatory p¥actices, special education has received little :
attention untid recently.” _ ) o
This presentation will provide a conceptual analysis of the . .
educati#h of handicapped mipority learners and ~set- forth a discussion
»f data derived from a preliminary analysis of current strategies

f0§ providing special educational services to handicapped learners.

T fub]ih.Lﬁw 94-142 "and the Chang{ng Status of Teacher. Certification

and-Mcertification Requirements: A Survey of State Education
Agencies, JAMES M. RATTON,\Virginia State College and RONALD L. BRAITHWAITE,

Hampton Institute ; ; 6

) The investigators surveyed the fiftyl state departments of
education-and the Distrjct of Columbia in an effort to ascertain |
the impact of Public Law 94-142 on certifying and recertifying
reqular classroom teachers. -A 94% response rate was obtained and

.the data revealed that appnoxiﬁagely %0% of the responding states do

not presently require regular classroom teachers to complete courses . ..
in special education to certify for initial certifiication.

Additionally, approximately 92% do not require’ special educatjon

coursework for recertification of regular classroom teachers. of

the ten states requiring either coursesor experiences with special

education populations for certification, only twa of these state ) k4
departments of 'education indicated that these reguirements resulted -
from Public Law 94-142.- ' ' .

I - L4 s
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Individualizing Instruction andeDiversity at the E]Smentary Leyg;‘: 'f
. & L
BRENDA" T. ‘WILLIAMS, Hampton Institute, Chair : . .

* _Individualizing and Systematizing the Learning Environment in . :
Culturally Pluralistic Schools, HARRY A. JOHNSON, Virginia State Coliege .-

"Divers characteristiés and individual styles in United States = .

.

" Culturé Patterns should dictate the instructional strategies and a _
systematic approach to teaching and learning. ’Ingividua1ﬁzation within- =
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Perspective on Special Education ' - o
JOHN A. McLAUGHLIN, Virginia Polytechnic Institutémand State University,
Chair _ : 'I
* Special Education - Forerunner and Partner of Pluralistic Education,
QAISAR SULTANA, 01d Dominion University i

The tducation for A1l Handicapped Children Act, 1975, (PL°94-142)
is considered a major legislative act affecting the field of—epetial
education. However, the fact s that it is the most important
legfslation concerningreducation in a pluralistic society. The law
defines special education as "specialized instruction to meet ‘the
special needs of each individual child." This is precisely the goal
of education.in a pluralistic society. . - :

Public:-Law $4-142 is the outcome of the findings of the
Riverside study jnitiated in 1963. It is alSo the result of the
court battles fought all over the country since the 1960s. Court
rulings against the "tracking" of children in public schools in’

h Washington, D.C., and against_ the discriminatory labeling of gninority
cnildren in California are clearly manifested in the provisions of
. PL 94-142. The "due process" provisions of PL 94-142 have gquaranteed
appropriate education to each child in a pluralistic society. °,

Mislabeling of.minority and socioeconomically disadvantaged
children, a practice most seriously criticized-and challenged
contributed to the provision of non-discriminatory assessment of -

* chiidren in PL"94-142, has 1¢d to the development of a most unique - stiﬂ
“System of Multicultural and Pluralistic "Assessment” (SOMPA). This ’
system is expected to serve asan important armef education in a .

luralistic society. The system will actually assist in the. ’
actualization of the concept of pluraljstic education. i

This presentatioh will trace the(history of.significant move-
ments and landmarks in special education relevant to pluralistic
society. The presentation will also stressgthe relationship between .
special education policy impl entation and the emerdence of the e
concept of pluralistic education. The presentation will conclude A
with an activity involving the participants aimed to stress the ¢

-value of pluralistic education. - : g

.. #.  Mission Possible or Impossible? Implementation of Laws Regarding
the.Education of Handicapped Persons, HELEN P. BESSANT, Norfolk State
~ Co]Tege N . ‘

This presentation will present a summary of the laws.relative

to the. educatign of handicapped persans in the U.S.A. An analysis

. of the.problems @f imp]ementation and possible solutions to these
" problems wiTl be offered. -

- . . In addition, a .chrondjogy of legislation and 1itigation‘pr6Viding
' " for the educational needs:of handicapped persons will be documented. ;
’ Primary-attention will be given to two pieces’ of recent legislation:
Y Section 504 of the Vocdtional Rehabilitation Act and- Public Law 94-142,
. The Education’of A1l Handicapped Children Act. - ’ - ’ /

Rules and regulations for implementation of current laws will be
reviewed. The inherent problems of implementation will be- specified.
l _ Finally, some possible. solutions will be considere hfch‘wi11
Y __ retain the assurances for the handicapped and also resoive, some of
the identified problems. . , . .
" : “ 103
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the system would incorporate a worﬁing knowledge of visual literacy,
mul timedia technology, -and individualizing techniques for culturally

%Juralistic schools. The following topics will be addressed: |
(1) Systematizing and- Individualizing the Learning Environment,
2)

Understanding of Characteristics, Cultuzes, and Learning Styles
Inherent in Multiculturdl Settings, (3):Vistal Literacy as a
Challenge to Teachers, in Multicultural Schools, and (4) Futuristic
Communication Models: Implications for Teaching Multicultural/
Multiethnic Children and Youth.

L4

e Follow Through- in New York; Differential Effectiveness of the

Hampton Nongraded Moded ; RUTH B% MONTAGUE, Hampton Institute and
JOAN SAVARESE, New York Nongraded Follow Through Program

The question of differential effectiveness of intervention
programs for different kinds of children is addressed. The case
in point is the Hampton Institute Nongraded Model, a Follow Through
project for-disadvantaged children in the early ‘elementary school +

. years, and the New York schools following this model. The success ' o -

of the Hampton Institute model for several cohorts of children when -

compared with-national and Tocal norms ‘is documegted. Achjevement

‘test. results and attendance records for cHildren of different, .-

ethnic groups, ‘language-groups, and income levels are analyzed. :
- i

\' * Contrast Grad}ng in the Classroom, FRAN HASSENCAHL; 01d

Dominion University

The question of grading is unsettled and current research
centers around two approaches to grading; ﬁofﬁ—?pferenced and
criterion-referenckd. "This paper focuses u the «criterion-based
mode] and proposes-contract grading as a method for the evaluation
of student performance in the-tlassroom. Model contracts are
presegted as well as a survey of the pros and cons of using contract
gradinq in speech, history, philosophy, education and business. The .
author*has successfuily used contract gradin in the teaching of
group discussion, the’psychology of communic tion ahd interpersonal
comnunication. é? W e ’

) 3

% - Educating f&quqigural'Diversfiy in the E]ementaFy'Schoo1s, ,

BRENDA ' T. WILLIAMS, Haspton Institute A .
_ Elementary schodbs have numerous opportunities to use diverse N
methods to highlight.ifitergroup education. "During the early, - .

impressionable years of a student’s life.he can be taught

conformity to the detriment of meaningful ‘1iving and learhing.

Through the experienca%vprovided by the school, he dan also be

taught identification and individuality are valudble assets. It

is here that schools must”show Phat diversity is valued a

fostered.in.personalitiesj; backgrounds, cultures and inter@gts. . .
, This paper explores the methodology which can be used -

better prepare the young child- for active membership in a ralistic

society. " Arn“examination of the ways that a plégalistic education

" must prepare him to understand the cultures in which he presently

lives and to understand wider and more diverse cultures is alsg .

‘presented. ) N v
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* - Use of Path Ana]y%is for Identifying Variables Influential to
Parent Participation in_a Follow Through Program, JOHN AUSTIN,

Virginia Commonwealth University and RONALD BRAITHWAITE, Hampton Institute

- This paper summarizes 4 study which proposed an operational
framework for identifying factors influential tb parent participation

in a Follow Through program. The Atlantic €ity Nongraded Follow \
Through Program is the case "in point. A path analysis strategy is presented
which included the following dependent variables: parent attitude ~ T
‘towards program,-parent knowledge of program, parent-staff interaction,
previous parental participation, parent'gducationa1 level, parent
‘work pattern and, number -of siblings in program.

—_— 4
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Perspectives on Minorities and Womén . )

HAVENS C. TIPPS, U.S. Commission oy Ciyi] Riéhts, Chair % '
* American Africans and Westerw Education, A. AKINMOLE ALHAMISI,.

The University of Michigan ' .o /('

This presentation is centered on certain practices and
dehumanizing effects of western education. Apparent failures of

96.

instigutions to adequately educate peoples of African descent and ‘,

other "minorities" are discussed. Implications are stated in terms -
of world-view brientations of pluralism from a cultural perspective.
Hopefully, it will encdurage further investigation, study, and
“consideration in_identifying new approaches in the education and ;
+ training of cultirally. different students. The sources used are
personal pbservations, published .and unpublished literature, and .
previous research bearing on the topie. \[Finally, the author will
"report his own current research efforts which include developing a

Gros§-Cu1tura1 Perception Questionnaire (CEPQ).

* Black Entollment in Higher Education: Regional and State
Differences, JOHN A. MICHAEL, National Center for Education Statistics

The findings of a year's research on black enrollment in higher
education are-highlighted. Two majer issues are addressed: (1) To
what extent are blacks and other racial minorities limited in
their access to higher education generafly, and to particular
kinds of institutions?,-and (2) What is the racial composition of
institutions attended by blacKs and whites? To what extent do
the races dttend separate institu%ions?\

*  Social Foundations of Equality for Education, HAVENS c.TIPPS,
Uy.S. Commission on Civil Rights: .

Current statistical practices’for the description of
educational cbnditioné'and characteristics of minorities and women
are deficient in many ways. Two récent government publications,” .
The Conditions of Education (1978) and School Enrollment-Social and-
Economic Characteristics of Students (1977) are compared with the *
U.S. Commission on Cjvil Rights Report, Social Indicators of
Equality for Mindrities and Women: The author contends that the
two previously mentioned government publications may be-misleading ,\\
and confusing. These documents may fail to adequately describe the
conditions of minorities.and women. -
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* The Black Woman Admipistrator in Higher Education: Untapped
Resource, RUTH N. SWANN, %ampton Institute .

The issues and concerns relating to a sub-group of women .
. _in higher education--black women administrators in traditiomally
black institutions is addressed by this presentation. Specifically, .
this paper presents;background discussion on societal pressures,
personal feelings of ambivalence about a¢hievement and success,
and discrimination in higher éducation as it relgtes to black - e
wq@en administrators. Problems, prospects, and coping strategies
indicated by 116 black women administrators on a mail questionnaire

are also identified.

. % . The Hamptén Experiment: Multi-Ethnic Education of BTacks S
and Indians from 1878-1913, OSCAR R. WILLIAMS,-Virginia State College

) From 1878 to the early.1920's Hampton Institute canducted an
interesting experiment in Multi-cultural Education. In 13878,
Hampton Institute.under General Armstrong's guidance, began an
experiment ‘of educating blacks and Indian Students #n the field
&F industrial education. This multi-ethnic program was designed
ta assimilate both blacks and Indians into the mainstream of
American 1ife. The experiment operated under the thesis that by
jso]ating both racial groups from.their home 'environment they
Wwould adopt the civilized ways of white man thereby insuring .
entrance into mainstream America. This long *forgotten experiment .
e is important because it gave rise to Indian schools similar to
’ Hampton Institute, such as Carlisle Institute, Carlisle, "PA,
Haskell Institute, Lawrence, Kansas and many‘bthers. In view of -
American society, presently being resegregated, this experiment
may hold a solution to presegt educational problems which
attemps to bring minority students into mainstream America.

. ¢
‘ ' . 3.1 .

Sympos.ium on P.L. 94-142+ Free and-Appropriate Public Education:
Cautions Against "Misimplementation” of the Policy -

Py

VERNON L. CLARK, University Research Corperation, Hashington, D.C., Chair
HERMAN CLARK, JR., Norfolk City Schools

SANDRA HUGHES CASON, Norfolk City Schools

ETHEL W. MITCHELL, Chesapeake City Schools ‘ ,

A free and appropriate public education can be the cornerstone
of a learned society and the cultivating force of a trulg democratic
culture. However, in the interest of providing a fre d h
appropriate public education, educators must not.inadvertently
.abuse the child"s rights nor disrupt what may already be.a fruitful
and intellectually-sound educational experience.
. The attempt to insure that each child, -handicapped and other-
wise, receives a free appropriate education reflects that we must guard against
the misapplication of those beliefs and, practices essential -to
achieving a free appropriate public education. Just as these beliefs
and practices can be a positive force for achieving a free
appropriate education they can also be ‘implemented in such a manner
| that they become prohibpiting factors negating the development of

the educat¥onal sysﬁsm that a free appropriate public education demands.

t
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(These beliefs and practices have the potential to be misrepresented
e

ven by the most well-meaning individuals. The beliefs and

" practices to be discussed include: (1) The Chiid's Right-to
Confidentiality of Information vs The Public's (Taxpayer's) Right

to Know, (2) Promissory Behavior of Public Fducation: Yhat Do |
Educators Owe Parents and Their Handicapped Children vs lkhat

Can the School Be Held Accountable for.Giving' the Handicapped
Child?>, (3) Parental Involvement #n the Schools: Parents As .
Participants, Partners, and Polity-Makers vs, Parents As Antagonists
(4) Public Law 94-142: Integration vs Toleration, and (5) Stan- }
dardized Intelligence/Achievement Testing: A Constructive Educa-
tional EndeaVor or A Futile Yet Traditionally-Practiced Exercise.

#  sfrange Bedfellews.- The Handicapped Child and the Black

Child in the Classroom, HELEN P. BESSANT, Norfolk State/ College

This paper will report a study conductd by qhé presentor to
investigate the responses of presérvice teachers to queries about :
attitudes.toward and programming for two student populations -
handicapped children and black children. * . :

. A twenty-five item opinionnaire was administered td graduating
seniors from teacher education programs at two types of institutions:
five institutions which have historically served predominantly
white institutions and five institutigns which have historically ~

_ served predominantly black institutions. Twenty ‘preservice

teachers were selected from each institution in the following
areas: special education, eleméntary education, and secondary
aducation. <Lonclusions will be drawn by the researcher relative to

'-promotion of. intergroup relations 'in the classroom for the two

institutions.

i il
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Philosophical Perspectives of Pluralism

CHO-YEE T0, The University of Mchigan, Chair

* Cultural P]ura]ism“and the My{h of Uniformity, EDWARD C. KOLLMANN,
Hampton Institute :

cultyral pluralism is the key to the development of the
potential capabi]itiés of the members of a community, as well as
among communities themselves.  Without a divers{fication among
human communities tR&re i$ little incentivé and matgrial for the
development of the human spirit in all its possibilities. T

This fundamental relationship as not been adequately under-
stood by our policy makers_ in all areas of American society. The
need for food, shelter, and social life are common to most
cultures, but the norms of behavior governing how these needs are
met dre divense and varied. It is just-here where America's
cultural diversity may be the key to resolving these differencgs.
To achieve this end we need education at all levels as well as in
daily informal activities. ) . .,
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* C. é. Jung on Educatfon'for the g;iond Ha]% of Life,

MARIAN L. PAUSON, 01d Dominion Universify: ) .

C. G. Jung's.philosophy comprises a‘view of "human nature in
which man possesses both outer and imnér aptitudes and possibildties ~
for development. ,Jung ‘sees the first half of 1ife as devoted to °

7 thercultivation of outer rgsources; namely, the development of
talents, skills; habits and attitudes leading to a strong €go.

/ identity which is manifested in a harmonious combinagon/of
profession, marriage and family reldtionships, place 4 society,
public service, etc. Here man is preoccupied with the expansion
of himself in the outer world. However, for the second half of
life (from middle age onwards), Jung be]%@ves the focus of life
to be different. He sees these years as more fruitfully spent in \
the development of inner resources; namely, with the cultivation '
of the spirit within. Here one is more concerned with creativity
and culture, with the discovery of meaning in one's ‘own life and
in the life ardund him, with tﬁé development of flexible . et

. attitudes necessary to meet the ongoing changes of process, with
the ref¥ning o{ human relationships, and with a more complete
Harticipation ™n the unfolding of human consciousness. He. R
believes tRat this spiritual preoccupationir the second half of
life.would then bring with it a harmonious acceptance of death
when .its appropriate heur arrives.
4 . ’ N .
* Max Weber Meets Marcispus: The Work Ethic and Contemporary
) €ducatfon, ROBERT WHALEY AND” GEORGE A. ANTONELLI, University of
N North Carolina-Charlotte ) a

' “Generalizations about the demise of the Protestant Work
£thic and diminishing motivations among youth mdy be heard coming
\ from the lips of the general pub]ié and professional educators
alike. But what specific aspects of the contemporary socialization
and education of young people may be'scrutinized,tdlreveal a basis
for these contentiors about declining aspirations and work values ",
among youth? . .
This paper will examine the inter tion of two primary dgents,
" of youthful socialization--the commericdl massage of children\'s ~
television and the eduCational massage of "open” ckassrooms--
resulting in the®formulation of youth's attitudes toward work.
Modern Narcissus is afforded his reflecting pools by the gratifi-
) cation ethic of commerical mythology and the "child-centered!
curricula of "open" educCation. , ’

Just as the hand-to-molth existence of the credit card
consumer has supplanted the deferred gratification of savings and
capital accumilation so have the soft reqlirements of the

_ "experience curriculum" supplanted the ardors of dri]],‘pracfﬁce,
.} and sequentjal skill development in education. The "learning-is-fun"
ethos and individualized consuming in learning centérs ‘negates the
former paradigm of tg§ American Dream: chailenge, effort, :and

earned success.

L4 .
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# ° Dlyralistic Education: A Western and Non-Western Pernspective,
« KAMAL K. SRIDHAR, University of Iilinois-Urbana ) :

l' The theory of pluralistic education 1ags behind the demand for
~pY~ it in‘the United States. It is instructive to,compare the U.S.
ERIC L =
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-experiment with' countries with pluralistic programs, e.g. India,

with its linguistic, religious and cultural diversity. The

Indian and the U.S. educational settings are analyzed with

reference to such central policy issues as the lahguage of

instruction. It is shown, on the basis of the author's empirical N
study, that the choice of instructional media among multilinguals ﬁﬁ&
invdlves a complex interplay of pragmatics (career goals, etc.) \
and attitudes (ethnicity, etc.). It is arqgued that such studies

should form a substantial input to educational policy.

*  Pluralism in Education: A New Term for an 01d Idea?,
CHO-YEE TO AND RUDOLF B. SCﬁMERL, The University. of Michgian

Pluralism as an educational valye, intended to' reflect the
diversity of American society, appears consonant with democratic
and more general humanistic ideals. However, some of its mani-
festations, in both policy and practice, its démands and attitudes,
suggest that it may be well to reflect on the directions in which .
we now seem to be moving. On the basis of their personal
experiences as immigrants, the authors deliberate.on the central
task of education. <Should it be the deepening of one's sense of
jdentity as a member of a group with a specific history and
culture, or alternatively, the enhancement of progressive
intellectual liberation of the individual? The authors present
their positions dn a four-part dialogue.

\

’

3.3

The Role of'Supervision and' Curriculum for Pluralistic Education
CATHERINE COBB MOROCCO, Education Development Center, Newton, Mass.

* Supervision Through Educational Management by Objectives,
JOSEPH P. MOONEY AND CYRUS A. ALT#MUS, 01d Dominion Unjversity -

During the past three years the 01d Dominion University
Department of Leadership and Services has conducted research in
the- area of Management by Objectives (MBO) in business and education.
The eBucation departments of all state$ and territories were
surveyed. The most noteworthy MBO practices in business were
adapted to the supervisory process in education in order to create
a system of democratic supervision that is time-maﬁageqP]e in the

‘schools.

.-This presgntation is designed to demonstrate how Management by

Objectives (MBO) principles can be applied to school divisions as -

a democratic system for planned change. MBO in business and MBO

principles will be presented. The idea of the public, administration

and staff working together to set goals and objectives will be stressed. -~
-Working.from a tentative 1ist of goals, the parti;ipants will be

asked to develop and rank a list of goals for the organization

through the small-group process. The group will be guided through an

exercise.designed to write objectives for the goals. The "Logistics

Program" essential to the''achievement of goals and objectives, will

be outlined and discussed. Finally, the MBO "Supervisory Sequence"

"will be explained and demonstrated via inole Playing" by the participants. .

This is designed to illustrate how supervisors actually work with
those being supervised on-the-job to achieve mutually planned goals and
. v

objectives. °
" Explapatory materials will be distributed during the presentation.
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emulations. Management of curricular change in higher education

» The Curriculum Information System:lﬁ Strategy for Planned Change,
JOHN McBRAYER, Virginia State College |

There is a continual need for curricular change in higher
education. In America's pluralistic society, rapidly. accumutating
knowledge and changing conditions create new trends, opportunitiés,
needs, and problems. Our pluralistic society's survival literally
depends on the ability of institutions of higher education to .
educate and train individuals to deal with these new challenges. )
Correspondingly, the survival of each college or uqiy Fsdity
ultimately depends on it continual demonstration of its relevant
societal responsjveness. The chief vehicle for responsiveness to
new challenges in higher education is a curriculum binded 1in
traditional disjointed incrementalism and bound in ivory tower

is difficult, but possible through systemic.development strategies.
This paper presents an approach to planned curricular change in
higher education. Changé is operationally defined here as “purposive
intervention into articulated congeries of dynamic university
systems, .in order to achieve approd?iate outcomes..." The "purposive '
intervention" is foundad on the development of a Curriculum
Information System. ya

9. .
* Evaluating a Pluralism Curriculum in the Community College
%ontext, CATHERINE COBB MOROCCO, Education Development Center,
Newton, Massachusetts

Community colleges offer a challeriging context for teaching
about American policy toward ethnic pluralism. There, students
of diyerse backgrounds can brigg a powerful sense of immediacy
to learning about historical tensions between shared American
identity and ethnic diversity. This paper presents methods and
findings of the first stage of a formative evaluation of a new
social science curriculum, The American Experiment: £ Pluribus
Unum, currently being piloted in five community colleges across
the country. Using-ethnographic approaches, the study follows,

rthe ways the curriculum is adapted for various student groups and
the classroom communication strategies that are used to illuminate .
and connect fast and current conflicts over ethnic pluralism.

Educatioh in a Post Bakke Era, EDWINA B. VOLD, Norfolk" State College

® This ‘paper will examine Multicultural Teacher Education which
by its design supports the ideology of Cultural pluralism in our s
American society. This egamination will cover®a review of theoretical
pgsitions by various educators, sociologists and psychologists
regarding education for the culturally-different.

Also discussed will be the conceptual framework of existing
multicultural programs; the problems and the progress which seem
avident in the design, implementation and evaluation of these programs. .
Central to this section will be a discussion of the inherent problems , \
in the research efforts by educators to determine if, in fact, multi- |
cultural education does make a difference.

The final portion of the paper will deal with" the prospects of
Multicultural Teacher Education and such social issues as "reverse
discrimination® which may affect its longevity or its impact.

» Progress, Problem8 and Prospects of Multicultured-Teacher ":>

¥
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* P]anne& Change in Education - Pluralistic T}ends and Images,
FLORENGCE HOOD, Norfolk state College (abstract unavailable)

*

A/-- 3.4 ¥ . . @
o Socio]ogiéal‘Aspécté of Pluralism ‘ 4 .o,
~ DORENE Q. ROSS, Virginia State College, Chair )
. *  _particularism and Universalism - Assimilation or Pluralism: A
: Sociological. View of the Educational Debate, ARNOLD ANDERSON-SHERMAN,

.George Masoh Unjversity

. The debate over the extent to which minority students should be
.~ assimilated into American society through the process of education
e continues. Should they be assimilated or should educational
» experience allgw for maintaining or strengthening cultural heritage?
Should non-miqdrity stydentg\be exposed to the cul ture"of the various . .
. American ethnic groups? , )
A sober consideration of the sociological parameters of the
psychodynamics of ethnitity in relation to pluralistic or assimila-
. tionist poljcies are often not taken into account. The points of
view which support educational policies seem to suppcrt either a
laterit particularistic or universalistic social-political theory.
A ‘careful consideration of theserdimensions produces serious
challenges to the universalistic - particularistic dichotomy
which is a major basis of American political theory. This paper
will outline the nature of this conflict, and will indicate the
. implications both for political theory anq for educational policy.
» A Social Paradox in Education: A Case of Poliution, :
JOY P. KANNARKAT, Norfolk Stateé College - . .

Environmental pollution has been a growing concern for
several decades. However, pollution is currently viewed in quite
a circumscribed fashion to include just the physical aspects of

~ the environment, such as—xir—and water. This paper identifies
.and empirically documents a strong case of EDUCATIONAL POLLUTION
in our society. Specifically, commercial advertising has become .
a source of pollution causing deleterious effects o children's \
language learning. _The research demonstrating the deleterious
effects will be presented. The paradox is that children are \—_
presented with contradictory informatiqn\jn'different parts of
the social system (i.e., school and public situations). A new
concept of Community Pollution is introduced in which the newly
identified educational pollution as well ‘s the traditiofal
environmental po]]ugion (Physical Environment) are subsumed.

.

* Implications for Public Education of Dramatization Utilizing -
Offenders, ERA F. LOONEY, Virginia Polytechnic Institute and
State University

Similarities appear between incarcerated adults and early
adotescents in relation to their undeveloped pesitive self-image |
and their low level of awareness of educational/career opportunities.™
This presentation will discuss the results of a VPE-& SU study

AP coPducted at the Yomen's Correctional Facility at Goochland. Methods

€
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" and Promise, GEORGE A. ANYONELLI AND ROBERT WHALEY, University of

and techniques for uti izing incarcerated adults to alert
adolescents to the effacts of incarceration will be illustrated.
Available alternativesito adolescents through participation in’
public education will b emphasized. '

* Educational Criticism: Methods and Uses, DORENE D.-ROSS, L
Virginia State College?AND DIANE W. KYLE, University of Virginia )

This paper describés educational criticism, a multidisciplinary

research approach (McCutgheon, 1979) and discusses the uses of the

~approach in studying edu ational settings and materials. The . .
description of educationdl criticism, an approach combining and

adapting the information jcollecting and reporting techniques of

anthropology and aesthetic criticism, will focus on the processes ’
of observation, interpretation, and appraisal. The criteria for ’ {
the validation of intarpretation and for ‘the evaluation of a ‘ <
qualitative research approach also will be discussed. The '

discussion of uses will ‘include the description of several studies

which have utilized the approach and a discussion of the potential

value of such research studies for researchers, teacher educators
and practicing educators. )

_~——
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Pluralism: A Case for ulti-Culturalism in Education

" GARY . ETKELS, University of Massachusetts, Chair.
* InnovationJin.the Agk of Pluralism: The Paradox of Poverty

North Carolina-Charlotte

Fducators across’ the nation are aware of the need for change
and have felt pubtic pressure to equip students of differing
abilities with the wherewithal to solve their 1ife proplems. The
result has been a variety of innovative programs cre ed beneath-
the umbrellas of federal legislation, private foundgtions, ’ '
educational leaders, eminent scholars, national/’curriculum groups
as well as societal forces. The resulting innovative pluralism
seems to have created a paradox of poverty and promise which
translates as a dualism: too many choices versus too many expectations. -
This consequence has created a national demand for accountability. ‘
Indeed, educators seem £o have been placed in the lead role in
The Trial in which Kafka portrays the plight of an individual who
Ts tried for a crime he has not committed before a jury he does not
recognize and in the presence of a judge he cannot see.. WmBther |
the accounting is metaphorical or methodological, the paradox of
poverty and promise in the age of pluralism must be explored,
examined, and explained.

o . .

* | ife-Long Learning and tne Professional, BRUCE J. ANDERSOM, - ‘
01d Dominion University ,

This paper will review and assess the current status -and |
practice of life-long learning and conttnuing education for the g |
professions. Specific implications will be drawn for institutions .
of higher education as providers of professional continuing

~
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edgcation in 1ight of current programming trends by priyate
educational and- training organizations as well as, professional
associations. (

»  Multi-Cultural Education in the Post Bakke Era: An
Examination of the Empirical Data on the Attitudes of Educators

~and its Relationship to Planned Educational Change, LARRY A. VOLD,

Hampton Institute

This study .examines the attitudes of over 300 pre-service
teaghers toward crucial philosophical positions that provide the
basis for multicultural teacher education programs. Students
were selected from four institutions of higher education in a
major metropolitan area on the east coast. The institutions .
ringe from small private colleges to large urban state universities.
Yithin the sample arg colleges that have predominantly Black and
predominately White student bodies. | ;

~ The research examines issues that can be clustered inthree
categories: Functions of the School, Socialization Experiences
and Teacher Role. Data is examined on the basis of Consistency®
of Response in Cluster Areas. ' '

Results ‘of the research are analyzed in relationship to: type
of school attended, sex, race, academic and program background, -
and elementary and secondary area as a career choice. Selected
variables provide information for placing a respondent on a
continuum showing favorableness or opposition to goals and purposes
of multicultural education. .

The attitudes of pre service teachers are used as a basis.for
examining the efficacy of selected approaches in multicultural
teacher education. ’ ‘

* The Teacher-Caunselor as Cultural Broker: A Case Study in
Bi-Cultural Pedagogy, KAREN M. GENTEMANN 'AND TONY L. WHITEHEAD,
University of North Carolina-Chapel Hill .

~?his‘paper explores the feasibility of the culture broker
concept in bicultural higher education. The authors first establish
the idea of blacks as a legitimate "cultural_segment" in the

pluralistic American society. Mainstream and minority cultures—are

viewed as sharing some .cultural symbols in so far as they participate

in the dominant culture, but differing in other symbols because of

different social higtories. ‘
The idea of cultural symbols is that they provide a means of

- sociocultural communications. Cultural symbols are present in

language, music, gestures, ar!l and other areas of expressive life.
The idea is presented that since the educational process is dominated
by “the symbols of maipstream culture, the education of members of

the minority culture 1s facilitated by the utilization of the cultural

broker in the educational process. .
The feasibility of this notion is demonstrated tnrough an
analysis of the utilization of the teacher-counse concept in an
experimental orogram for so-called-"high-risk" blacy youth enrolled
in a two-year college level ‘program at an urban university. The
cultural bioker is described as a person who straddles both cultures,
acting as an informational link, capable of manipulating the
cultural symbols of bQth groups, facilitating communication, and
thereby ensturing a greater educ#tional achievement on the part of
student. Data are provided to document the success of the program.

113
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» The Case for P]ura]1st1c Language.in our Mu]t1cu1tura1 SOC1ety,
GARY W. ECKLES, University of Massachusetts

Lanouage reflects -and creates social rea11ty Most7of'our
learning is done symbolicaldy; yet, recent media research indicates
that we may not be accurately reflecting the pluralistic nature
of our society. For instance, the popular'Black situation ‘comedies
do not use the Black English of naturalistic settings, but rather

schools still, by and large, promote a unilingual appreciation of
our environment.

<\proffer an "acceptable" versioh of Standard English. Moreover, our

‘achievement are enhanced. The ultima

¢ The case for a p]ura]1st1c language argues that we need to
‘prepare citizens for a culturally pluralistic soCiety, that
teaching a pluralistic language, encourages respect for differences,
recognizes the unique, contributing strengths of each component
of society, and orients our educational system to accept not only
the reality of society, but the integrity of speakers of non-
Standard cng]wgh This accepting orientation strengthens both

an individual's self-concept and feeling of belonging. In -
addition, a pluralistic language helps us to see other ways of
interpreting the world and to appreciate at once the vitality

and the limits of language. Thus, the chances for edutational
goal is that students
will both know=and value.our multicultural society.

* Answering the Unasked Questions: Tne Key to Effective
Planned Change in Education, VERNON L. CLARK, University Research

" Corporation, Washington, D.C.

An impertant key to stimulating qualitative innovations in
educational practices reside in the ahility of the change agent
tounderstand.the unspoken concerns of educational practitioners.
These concerns do not often present themselves in very direct
questions and, hence, often go ignored by consultants attempting
to stimulate change. Unfortunately. when these anncerns are not
addressed, there is a likely probability that the quality of the
planned innovation/change’will be diminished. The perceptiveness
of the consultant to the concerns of practitioners and ‘the manner-
in which these concerns are addressed can prove pivotal to—the
value and impact of any attempts at st1mu]at1ng changes in _~
educational practices.

* This presentat1on will highlight five very basic and implicit

" concerns expressed in most consultative relationships. These,

concerns will be expressed in the form of five questions most
asked of consultants charged with the task of stimulating and
gu1d1ng planned change in education.

o

5.2 )
Symposium on Access to Educational Equity: Administrative
Internships tor HMinority Graduate Students

[ .
JOHNMIE McFADBEN, University of South Carolina, Chair v
CHARLES "E. DURANT, University of South Carolina
FOSTEMNIA -BAKER, University of South Carolinad

Ins itutions of higher education have beccme 1ncrea51ng]y aware
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of the need to design programs for identifying and maintaining aspiring
and competent minority administrators. The impetus for changing
traditional barriers to graduate education can be found in designing
planned experiences focusing on skills acquisition and personal and
peofessional growth. The College of Education, University of South
Carolina presents a systematic approach to training minority '
administrators interested in assisting developing institutions increase
and maintain academic excellence. .

The Administrative Internship Program ‘is an innovative modq&/
for dncreasing minority representation in senior administrative @nd
decision-making positions in collegiate institutions. It is discussed
in terms of jts unique thrust, institutional setting, population,
state and national recognition, and fuhding support. The symposium
will be followdd by a video-tape presentation and a dialogue-peridd
with participants. - °

LY
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Joint Hampton Institute-University/é; Michigan Project for Minorities.
and VWomen in Educational Research :

CAROLYN I. COOPER, Hampton Institute, Chair.

Several Hampton Institute faculty members are curr
participating in a Jdbint :;ypton Institute-University of Yichigan

Training Project designed ¥o increase the participation of\(
and women conducting educgtional research, The project is s onsored
by the Nationa]‘InstituteQGf Education and intended to enhance\the
methodological research skills of the participants. Eight University
of Michigan professors, who serve as mentors, are providing collabo-
rative support for the proj&ct. Additional participants include
three University of Michigan junior faculty members and three
University of Michigan graduate students.
The design of this study focuses on participants being-placed
in one of three different types of research teams: (1) a triad
including a Hampton faculty member, a Michigan junior faculty T
member, and a Michigan senior researcher, (2) a triad cons{§ting
' — of a Hampton faculty member, a Michigan graduate student, ancd\a
Michigan senior -resesrcher, and (3) a dyad involving a Hampton
faculty member and-a Michigan senior researcher. .

This presentation will be presented in the form of a panel
discussion. The Hampton participants will present status reports
of their individual.projects. The fB11owing research topics will
be presented: ' . ’

Factors which Influence the Quality of the Relationship
Between Student Teachers and Cooperating Teachers, W. ROSS BOONE,
Hampton Institute, YE!ONNE SMITH AND WILLIAM MORSE, University of
Michigan- . ‘ : .

ldentification and Pbssible-Splutions to Problem Situations ™\
That Exist Between Student Clinicians, Supervising Clinicians and h
College Supervisors in the Department of Communication Disorders,
OORIS JARVIS, Hampton Institute, ELLA BOWEM AND DEAGELIA PENA,
University of Michigan .
. Investigation of the Social and Econromic Implications of

o Teacher Training in Jamaica, British West Indies, PATRICK LEWIS,
[ERJ!:‘Hampton Institute, WILTON BARHAM AND NIARA SUDARKASA, University of

== Michigan -
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The Effect of Memory Aids on the Performance of Students with’
Test Anxiety, LINDA PETTY, Hampton Institute, SALLY LUSK AND
WILBERT McKEACHIE, University of Michigan & '

An Invésﬁdga%*on of the Nature and Degree of the Kinship and
Friendship Network Systems of the Black ETderly as They Interact
in Non-market Activities, MATTIE PLEASANTS, Hampton Institute,
GERALD GURIN,.University of Mithigan i

. An Investigation of Black Literature in the Secondary School
Curriculum of the'State of Virginia 1953-1978, SHIRLEY SHERMAN,
Hampton Institute, CHO-YEE TO AND RUDOLE B. SCHMERL, University of
Michigan ' . )

. ' \\\\ _ 6.1
Educational Opportunity: Are Qur Assumptions Yorrect?

HENRY C. JOHNSON, Seton Hall Unjversity, Chair

Since 1963, colleges and universities have been challenged
with developing programs to provide access and opportunity for
minqrities and educationally disadvantaged students. The response
has given us programs that are remedial or developmental in scope.
While the assumptions for remediation are understandable the
instructional focus has been a deficit model. That is, students
lack a skill, as determined by our diagnostic tests, that smust
be remedied before they can move forward. Consequently, much of
the educational delivery system has been, and is, remedial in
nature. There is a need, however, to re-think the purpase of
such programs and formulate new assumptions about their instruc-
tional responsibility. ' .

The purpose of this symposium is to-provide an opportunity
to discuss and question approaches to program planning. In
addition, it is hoped that this symposium will raise issues that
will help us to better understand how we agn better provide an
EDUCATIONAL OPPORTUNITY. A program that Will have positive
imp]igations for secondary as well as post-secondary instruction.
A program that will strengthen academic performance as well as
attitudes toward learning. R . Y

. ] ’ -
* Presentation of an Educational Opportunity Program, Model,
HENRY C. JOHNSON, Seton Hall “University

# - Strategies and Problems i Recruiting for Educational
Opportunity Programg, DEBORAHFSLASH, Seton Hall University

* The Role of Parent Invo1vemeﬁt in Building and Educational
Opportdnity, LEWIS ROLAND, University of North Tarolina-Chapel Hill
#_  Educational Opportunity: More Than an I11usion, CAROL McMILLAN,
Seton Hall University '

» Strategies for Improving Reading and Study Skills, JOSEPH
DEPIERRO, Seton Hall University .

* CETA - An gducational Opportunity, ROBERT L. BELLE;’§£ton Hall
University -

* Strategies for Imoroving Fest Taking Skills at the Pre- .
Professional and Professional School Level, HENRY T. gﬁIERSON, - -
University of North Car31inq-€hape] dill .1.1(3

~
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—  Discussant: FRANGIS J. SULLIVAN,. Seton Hall University
6.2 ‘ ' -
Educafiona] Problems in the United States

: CHARLES*D. WALTERS, Hampton Institute, Chair

* Disciplime §n Schools: The Di]emma.éf Responsibi]ity.vé. ' s
Authority, ALYCE GAINES, Hamptgn Institute - '

The administrator, today, faces a. dilemma when he must
discipline students through expu]siog,or,suspeﬁsion.
. The Gallup Poll reports that the public expects tough
discipline, but alse numerous court decisions restrict the j//‘\ -
i

» "

options on discipliné. Parents throw legal challenges at th
~ school accusing administrators of suspending indiscriminantly.
~ ., Alternatives to school suspension are presented.

*  Drigs in Our Schools: A Bad Trip for Education, STERLING H.
HUDSON, III, Hamptdn Institute 3 ¢

The use of illegal narcotics, and other .substances by v
students in our publicsschools is so preyalent that it is “ '
enough 'to stagger the imagination. From grade school. to high”’
school, more and more, children and ado1escents:3re being swept
into the dryg scene. So far, the appearance of modd modifiers

- - on our schoql campuses for the past decade has apparently,caught
our school administrators off-guard, and left many at wits' end
. td solve the growing problem. ~ o

Administrators must admit that drugs have actually invaded
the sanctity, of school grounds in the first step toward solving
the drug dilemna. Illegal substances are on the campus! Several
types of programs and concepts are presently in use by administra- .

© tors in their attempts to minimize'the use and.traffic of druds ™~
on school grqunds. Programs for controlling drugs-on school,
grounds will be presented.. ) « . - .

- Y ‘
* Providing Positive Learning Experiences to Youth of Diverse:
" Children, ANSLEY RAMBEAU, Hampton Institute .

Contemporary America confronts dffficulties in providing -

positive learning-experiences to youth of diverse -8l tures. ' The
. issue, however, cannot bé resolved by adhering to the false belief

that "assimilation into the mainstream" will eradicate the problem. 2

The issue demands the recognition of the worth and dignity of :

diverse cultures, each of which can "make a difference" in contri- o
* ~ buting to the human growth and development of the whole society.. *
- The fostering of self-awareness and group” awareness is extremely

important, as is the effective integration of parental involyement

in the educational system and the holding of positive attitudes by
_ teachers 3nd administrators. . SR

» Administration of the Mifimum Competency Test, ORA M. TAYLOR,

Hampton Tnstitute

. : The need for a minimum competency testing program was .
Q established when the general publig” began. to criticize the schools
[ERJ!:‘ for _graduating unskilled, incompetent citizens who were unabﬂeﬁto

117_
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perform satisfactorily on-the job. As’of March, 1978, thirty=three
states had implemented aprogram of statewide -assessment festing
which intended to provide for the improvement of education, Each
school district is re®bonsible for establishing standards for _
graduation from high-school and .for promotion from one grade to\fhe
next. . ' J R
The'standards of minimum compentency include, but are not

limited to, mastery of the .bgsic, skills and satisfactory performance
on the functional literacy tést.” Although.educational accountability
is«a sound coficept, further guidelines ake‘neededGforeimplemeﬁ%ation;
local remediation programs, inservice training; communigy informa-
tion, and the maintenance of student records. e

. « 0
*  The Need for Good Public Relations in our Schodls, - ¥

P

TERENCE L. TAYLOR, Hampton Institute . . : € v ~

Parents have many dueStions that go undiiswered each year due ’
to poor communications between the school and the community. Sdince,
the schools are funded from the, tax dollar, all infdrmation. ,
regarding the educatioral environment should have ygable mean§ .of *

L}

reaching the public. The publ¥c should be informed:of newly ya

’

introduced*policies,‘activit?es,‘adu]t enrichment programs, special
education programs and any other related’.material that affects the
family or the school. - : . - ' _

With the growth of television and other mu]tifgegié operations,
educational data should have Tittle problem being disseminated tq
the masses. Adequate public/school cammunications- i's- one of our -
greatest assets in education. ) .

g

* Alternative Programs Designed to Alleviate Disciplihary_§§ N

-

Ay

Problems, DORIS H. WATSON, Hampton Institute. - , o

N +
Alternative programs designed to alleviate problemof
discipline will be identified. The fifddings*of the preventive
programs will be discussed. The results indicate that alternative
discipline programs provide interest, challenge, and motivation to
students. . . ’ v

£ N

* Ineﬁuities and Disparities of Our Educational F{nancé‘System, s,

BARBARA M. WHITE, Hampton Institute

The American educational system ’is characterized by widespread . x
inequality., Poor people and blacks have always received far less -
than their share of our educational resources..’ - -

. There are significant disparities among the school disfricts-

Yn the nation.. These disparities are in the areas of quality of

the education they provide, cost of providing equivalent educational
services, need for different types of educational programs, and
the tax burdens placed upon residents. , ’

An objective that might be pursued through increased federal .
support of elementayy and secondary education is- the reduction or
elimination of the inequities and disparities that 'no‘characteri'ze
the nation's school finance system. '

©




. Symposium in Perspectives that Teachers Need to Operate

. be able to examink presentischooling conditions in 1ight of the
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.Effectively in Desegregated School Settings _

TERRY M. HILDMANm\Virgjnia Polytechnic Institute and State Ur¥versity,
Chairs » ~ . N

THOMAS M. SHERMAN, Virginia Polytechnic Institute and State University~”
MARY A. LEWIS, Wirginia Polytechnic Institute and State University

'JOHN K. BURTON, Virginia Polytechnic Institute and State University,

This symposium suggests that providing for quality and equity
in desegregated school settings requires- simultaneous solution of !
issues which have, for the most part, been treated as isolated

‘ topics. The discussion will focus on the fact that teachers and

other key instructional personnel need to coondinate perspectives

across four areas (minimally) in order to plan competently for -
children during %his era of desegregation. First, teachers must

past experiences of minority groups in the American educational
system and the litigation these groups have had to use to make
public schools responsive to their needs. Second, teachers must
recognize (and understand why) that the historical role of schools
in creating a common culture is no londer appropriate or desirable,
particularly as this role has been operationalized to the
.detriment of minorities! Third, it is important to (a) recognize

' the problems inherent in both extreme positions (assimilationist /

and pluralist) which underly most of the current thinking in
educational programming,.dnd (b) be able to articulate = .
compromise alternatives. Finally, teachers must be technically
capable of creating instructional programs which are consistent
with kpown principles of design as well as recently matured -
theories of learning. The symposium addresses these individual

concerns as well as-the re1ationships among them. _

Ve
L
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. INITIAL QUESTIONNAIRE . %

1

TO: Participants in the Joint Hampton-Michigan Program

FROM: Program Coordinators
-

We are asklng/each of you ‘to reflect on the questions listed
_ below and to write out your responses. This will provide us
. with some sense of the participants' needs and goals: Hope-
fully, the program will be successful in helping each of you
achieve those goals. During the course of the year we will.
be periodically lnterv1ew1ng dach of you. to determine whether
or not the program is meeting your needs and how the program
could be improved,

- Thank you for your help in pfbviding us with this information.

’
%
- * ~

1. What type of formal research training have you had?
. Please describe.

Y

" 2. Describe your informal research training, e.g. any trojects
you may have worked on. '

%

’3. What do‘yOu feel are your strengths in terms of conducting
research?

A

Lk, Do you feel ehe need for additional research tra1n1ng°
If so, what type?

& " \ )
.5. What are your goals for this. progeqt specifiiczlly what do
you hope to achievé? ’ :
6.~ What factors do you feel will facilitate your achieving thesa
goals? .
b
- »
7. What do you feel are the constraints or barriers in your
- present situatiqn which prevent you from performing the
research you would like to?
8.. Do you feed this project c2n eliminate any of these barriers?
9. Are theregmny other opportunities you feel the.project will
" provide you with?
(",
\ - &
o -
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LY

.

10. Please bring to mind one or two people that you }eel work

w 11 in groups. What/do you feel are.the characteristics
of these .people that help them operate effectively in a
group? ?

3

v y ¢ L4 - - ’ -
11. What do you expect your rbdle to be within your group?
f [ 4 b . ot N .

N
oo
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JOINT HAMPTON-MICHIGAN PROGRAM

PARTICIPANT 10GS

In order to provide us with some insight
into the process of conducting research, we would
like each of you to keep a log. The log should
serve two purposes:

First, we would like xou to record your
thoughts about the project every two weeks.
Take some time to reflect on your research
project and. the progress you've made. Je'd
like you to record an entry every tyo weeks
which includes your feelings about the project,
perhaps your thoughts about the group process,
or why the project is or is not staying on
schedule., These entries are meant to be °
subjective. ’

Secondly, we would like you to record
critical incidents. A critical incident is
an observable event or activity which you feel
has an important effect (positive or negative)
on the dutcome of the research project. Such
incidents should be described in fairly objective
terms, For example, ong team has already ex-
perienced some difficulty in obtaining subjects.
The experiment will be conducted in classrooms,
and some maJor modifications in the design of
the experiment were required to accommodate the

‘concerns of the teaching fellows. Incidents

such as this should be described in concrete
terms, detailing exactly what happened.



X » 115.

SEMANTIC DIFFERENTIAL ¥

SOINT HAMPTON-~-MICHIGAN PROGRAM QUESTIONNAIRE

Directions:

The following questionnaire is designed to determine how you

feel about certain concepts. At the top of each page you will

find the concept followed by a series of rating scgles. Each
, scale lists two adjectives with seven points between them. - You
a;e to indicate how you feel the adjective pair describes the
concept by placing an X somewhere along the scale., For example,
the concept may be:

How do you feel about vacations?

Friendly : : : : : : Unfriendly

If you feel vacations are about as friendly as unfriendly your

’

rating would be:

Friendly : : 3 )K\ : : : Unfriendly

If you feel vacations are slightly more one way than the other,

» ‘ youy rating would be:

Friendly : : :KL : : : : Unfriendly <
or = | . ‘

Friendly : : : : :7( : : ) Unfriendly

The more you feel one adjective describes the concept than

the other the closer your X should be to that adjective.

Please rate each concept on all the adjectives, work quickly

- . ~ .

and give your first impressions.
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Unfa{f
Easy'
Strongﬂ
Unimportant
Safe
Ineffective
Efficient
Hindering -
Pleasant
’Préauctivé
Inaccurate
Ethical
Sufficient
Worthwhile
Unreliable
Rigid ,
Optimistie
SUCCessfﬁl
I;Eeresting
* Progressive

} Cgutioug\

j¢ szable
‘Superficial
Relaxed
Vague
Controlled
Good .
Beautiful
Cal%m

Hapfy

Clear

. Hot
* Niee .
Active -’

High

1le6.

feel about the Joint Hampton-Michigan Program?

How dq you
(2) (3) (4) (5) (6) (7)
: : : \_ : :
‘ .
: : : t : P,
: : : & : :
: : : NS : :
' ] - [& . ..

Fair
Difficylt
Weak
Important
Risky
Effective
Inefficient
He%pful
Unpleasant.
Unproductive
Accurate
Unethical
Insufficient
Not worthwhile
Reliable
Flexible
Pessimistic
Unsuccessful
Uninteresting
Regfessive
Rash
Unstable
Profound

Tense

" Precise

Accidental

-Bad

Ugly
Agitated
Sad

Hazy
Cold
Awful
Passive

Low

Dishonest
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How do you

(2)
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feel about research?

(3) (4) (5)
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Safe
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Ineffective

Efficient
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Inaccurate
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Ethical

Sufficient

Worthwhile
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Rigid
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Optimistic

Successful
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Interesting

Progressive

Cautious

Stable’

ew v ee

Superficial

Relaxed .

e
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Vague

Controlled

Good
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e Hee dee

Begutiful
Calm )

Happy

Clear

Hot

e Yoo,

Nice

Active

o ot oo

High

Honest
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Fair
Difficult
Weak
Important
Risky
Effective
Inefficient
Heipful
Unpleasant

Unproductive

- Accurate

Unethical
Insufficient
Not worthwhile
Reliable
Flexible
Pessimistic
Unsuccessful
Uninteresting
Regressive
Rash
Unsgable
Profound
Tense

Precise

Accidenta{

" Bad

Ugly
Agitated -
Sad-

Hazy

Cold
Awful
Passive

Low

Dishgnest
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Unfair

Easy

Strong
Unimportant
_Safe
Ineffective
Efficient
Hinderiné
Pleasant
Productive
}naCCurate
Ethical
Sufficient
Worthwhile -
Unreliable
Rigid -
Optimigtic
Successful
Interesting
Progressive
Cautious
Stable
Su;erficial‘
ﬁéiaxed
Vague
Controlled
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Clear

»~

Hot

Nice -
Active
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How do you

(1) (2)

feel about your

(3) (4)

ability

(5)

L 118.

to conduct research?

(6)-

o))

-
e
e

o

e
»
e

-
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GOAL ATTAINMENT INSTﬁ%CTIONS

TO PROJECT MEMBERS

Ve wBuld like each team to formulate three major goals for
the project. For each goal we would-like you to indicate 5 degrees
f attainment.

Degree of attainmené/'

ost unfavorable outcome thought likei?"'

I3

2. 1lAss than expected success . , /

X
*

. 3. exp&cted level of success

"4, more than expected success

‘ v

‘5. bpeést anticipated success thought likely.

Degrees of attaimment should be specified in behavioral terms.
Por example, if you were teaching a course, a goal may be that
your students demonstrate competency on your exams

1. all students have scores of C or below
—

2. test scores positively skewed with few A's

a,

.3. test sgores normally distributed

N, .
4, all students get A's and B's on .exams

5. all students get A's on exams.
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TEAM GOALS
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Gozl Attzinment

Team liemberss W. Morse. Y. Smith, R. Boone . / ’

Directions: For each of the gosls listed below, please circle
the number of the statemerit that best descrites the
degree of attzinment achieved by your team.

&

Gozl 11 Individuel Goals - understending of the problem and
applicetion of results.

Degrees of Attazinment:

1. Collaboration fails, no results. .
2. Uhable to cComplete effort intended. \

3. Use of kQ$wledge geined by the team only; ls. Smith completes
; Ph.D. )

L4, leads participants to profound chenges in modus operendi.

- 5. Team members heave more kKnowledge reg'ﬂrdm:r the problem of
. effective plecement -of ,student teacher$ end.cogpersting .
.teachers (i.e., better psychologicel mix).

Gbal 2: Intrainstitutionsl - Applications Ezmpton/U. of il

Dégrees of Atteainment: ~
1. No systemic epplication. .

2. Sporedic-efforts to a2pply.

S 8 v N

3. Immedizte Depts. would utilize informztion.

4, New model esteblighed with widespread acceptance.

»

5. Impact on totzl teacher educeztion progresms.in both institutions

~

Gozl 3: Interinstitutionzl - Demonstration of utilization of ~ -
JAnformation geined from the study.

.

" Degrees of Attezinment:

-

\;. No ‘reception of model.
* 2. Only incidentel influence.

3. Concepts generzted from resezrch will

influence institutions
only through direct personal-contact. :

N

4, Mew model emerges besed on concep
mix.

f|proper psychologicesl

2

5. Professionzl publicetions and presentetions,
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The . Joint Hempton—Michigsﬁ’Pngééam; | Lz
Goz1 Attainment . | L

Team Members: B, Morrison, V. lcloyd, B« Toler -

Directions: For each of the goelé listed below, plerse circle

the number of the statement that best .describes "the

dggree‘of attainment achieved by your- team.

14

»

Goal 13 Publication of project fesults.

/ - Degrees of Attazinment: P ) x

*

1. 'To publish tHe final report for NIE.

2. To complete one article. ¢

3. To-comblete three articless

4, To complete four articles. e e

5, To write 2 monograph. {'

€oa; 2 Gepération'of funginé ana'aata:

A Degrees of Attainment: - . ) /o
1, fFalling beék on secondery_déta. .
2. Yoata collected but rot enelyzed. v ’ e /' q
3. omperative étudy of dat%;boilgcted in Hanton ah¢ Michigen. .
R ' L, Propoéal not funded. " . . @% K

5, A large joint-net-grants

Gozl 3: Presentztions to nationgl conferences.
Degrees of Attezinment: . D e
1. Np conferences tb\attend.
J .2. One paper. ~ .
5. Two pepers. .
% b

"4, One out of the four symposiums (listed below).
I3

-

5, Presentation of pzper at: ABPsy, AERA, APA, SRCD
-two of four symposiums. ~
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b ‘
Gozl Atteinment
. f “_, . R

Tezm bdiembers: D. Pena, E. Bowen, D. Jervis

Digections: For esch of the goals listed below, please circle ,
& ,2\ the number of the stz tement thet jbest describes tre
' + degree of attzihment achieved ‘>y your team.

Goal 1: Tolldentlfy ®he problems in the practicum situation as
percelved by the three constituents (student clinicicn,
supervising clinicien, college superv1sor) end mexe ~
recommendations for chznge. -

Degrees of attzinment: o o ' ¥

- 1. Plens are mede for gethering dete.
2. Some date is g?thered but not sll indiceted in th¢
ot research design. -
3. All dete is getherea, but none 2nzlyzed.
N ;

4, Anelysidg is begun but not completed.

5. DPata for 211 five steps will ve gzthored #nd enalyzed,
but no 9rt1c%ps 2re published.

6. Ezch perticipeant will be the senior zuthor of = minimum
of one zrticle based on detr from the project.

{ . s . ot

’ ) ' . 139
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Gozl Attzinment

i . i
Team Memberss G. Gurin, G, Walker-Burt, C. Hagey v
£ ' -
Directions: TFor each of thé gezls listed below, plezse circle
the number of the stztement that best describes the
degree of attzinment achieved by your team.

Goel 1: Acquire a basic knowledge of survey research design.

‘Degrees of Atteinments

1. Acquire no information on survey reseesrch design and
methodology

2. 0Obtain partlal informetion a2bout survey research throu%h
" informel, intermittent conversaztiofls with survey reseerchers.

Obtaln information about survey resecrch througn informel
leisurely rezding. .

3

Acquire information about survey resezrch through 2
formal independent reasding course.

Enroll in 2 Zormal course on survey resesrch design .during
the summer session a2t the University of Michigen. (

]

Gozl 2: Designa.,Jmplement and analyze survey resesrch on minority
elderly.

?egrees of Attzinment:

1. Reseazrch design is not completed.
o . ’ o
2, Design is,completed, but. no implementation or znalysis

* is performed. ,

'Design and implementaxion stages completed, but no data
analysis is performed. . . , ?
Desftegn, implgmentetion‘and enelysis stages completed. Cnly
descriptive stetisticel proceggres are employed.

Design, implementetiomand znalysis stezges comoleted.
Both descrpiptive and\}nferentlal stetistical procedures
are employed. - ) N




Team hiemberss G, Gurin, G. Walker-Burt, C, Hegey

Goal 3

. -

Disseminate results of survey research to other profession-
als and pereprofessionals working with ‘the elder%y.

«

Degrees of Att2inment:

1.

t

Results 2re not publlshed or. presented 2t formal professionzl
meetings. %
Partial results are presented a2t one professionzl meeting
only. . o

1
Partial results are presented 2t ope professional meeting
and throuch one professlonel Journe} publlcatlon.

Results are digsseminated on @ regular basis to profesS1on-
als, only. . -

- \
Results are dlssemln?ted on a regular beasis th”ough a
series of professions'l presenteztions snd journel publlcctlons
for both professionals and pereprolesslonels.

°
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.Go2l Atteinment

~

-

Team«iembers: - W. McKeachie, S, Lusk, L. Petty

~ . . . .
Directions: For each of the goals listed below, pleese circle

,u// the number of the statement thet best describes the
- degree of attzinment achieved by your teesm.

Goal 1: Completion of Reseerch é}oject.
Degrees of Atteinment:
1. Date collected but not suited for dissertztion or publicetion.

L]

. Dissertation but no interesting findings.

?

. Dissertation and one article rejected.

Fd

2
3
* 4, Disgeftetion and.gne article accepted.
S, Dissertation 2nd 2 érticles or a funded grant propos=1l.
Gozl 2t Engage in Résegrch'%reining.”.
Degrees of Attainment:
!

+ 1. Become turned-off by'quantitative methods.

2. Leern no new_techniques for data snalysis.

3. Become zn zdequzte consumer of these (multiveriste)

techniques - use consultent effectively. >
4 .

.o
¢ 4, Understznd some multivariate methods.

Sﬂ\Learn multivariate techniques.

LT Gozl 3t Development of New Resesrch Projects. ,J

‘ Degrees of,é}teinment:
1. Not wiliing to undertzke educetional study.
2. Be willing'to collaborate on, educztionzl research.

3. Begin nonfunded new projesct in the erez.

4, Get funded resezrch grent in the aree.

. ‘ *
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‘ Teem imembers:

Directions:

The Joint Hempton-kichigen Progrem

Gozl Atteinment

P. Gurin, R. Norse

For ezch of the goels

-

listed below, pleecse circle

the numnber of the stztement that best descrites the
~ degree of Tz inment 2chieved by your teem.
: £ . .
‘. 3 3 . . 3 .
Gozl 1: To devise 2 study involving teaching high an1ous fresnmen
students verious stretegies for coping with stress te.g.,
relaxatioh treining, systemetlc desen51t13?tloﬁ and .
Rationzl Emotive Therzpy).
Degrees of Atteinment: T«
17 No stud@ will be conducted. W
2. Only » pertiazl study will be conducted).
L]
3. An zdequate study will be conducted.
¢ ~
4, As 2 result of the collection of follow-up dete, generzl
conclusions mey te drewn regerding the most effective
coping strategies. ~ , /
‘r ‘
Goal 2: dent Assistdnts

To set up with the 2ssistence of wbe Resj
ir 2

#n znxiety intervention program in he the dormitories

for mele #nd femele Zresnmen siudents. v - $
Degrees of Attzinment: ' ﬁ
" 1, No intervention progrem would te insugureted. A
. 2. This program would be initisted but not completed.
3. Completion of the’progrzm would occur.
4, The program would be completed without too meny problems
occurring. - . .
* .
5, AlrpwRAs would cooperzte and the program would be cor'mletefJ
with full perticipation by 211 RAs involwed in this vrojact.
3 ‘. v} ’
- €
~ \ ! ) '
- < \
: ]
\ 7
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. 3 : - - 128,
- T -

° .
4

Tesem Members: P. Guffn. R. Mo?se

LN

Gorl 3: To zssess the effectiveness of the cooing skills interven-
, tion by compa ring freshmen who receiwe treatment end those
"not receiving tresztment on measures of anxiéty snd Grade
Point Averages.

Degrees of Attz inment:

1. Students receiving no treztment will have less anxiety
and will have higher GPA's than those receiving treatiment.

" . 2. No difference in the level of snxiety snd GPA's will
¢ exist between the treetment group and the no-treatment
group. ) N

3, A difference in the level of snxiety between the treatment
and no-treatment group will be found. ‘

4, A difference will be found between the trestment group and
the no-treatment group in terms of GPA.

-''s, The trestment group will have less aznxiety and higher
GPA's then the no-trestment group.

£

Go2l 4: Cne publiceti&n or presentation at 2 meeting will evolve.
- L8

<
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The Joint Hempton-iichigan Progrem 129, ,

Goal Attainment
b Y

Team Members: C., To, S. Shermen

Directions: Please circle the letters of the statements that
best describe the degree of 2tt?1nment achieved bty
your team.

5. Best anticipated success thought likely:

2. This study will revezl certain educéstionel trends 1n regerd
to incorporating Bleck literszture into the fmericen litere-
ture curricula of selected school systems in Virginia ond
should provide educationzl and literary insight for the
teacher of English.

b. It will be 2 completion of 2nm zdequete dissertetion proposel
for the Unlver51ty of .Virginiz to be developed into 2 disserte- '
tion.” It is the gozl thet with revision, the dissertation
will be published in boox form.

~

c. Before completion of dissertation, en sr¥Ncle to be presented
in conference. .

d. It will open up new arezs for English research in Bleck Iiterature.

.

4, liore than expected success:

2, It will provide preponderent knowledge to teschers of :nsl‘rh
2bout 3lack llter ture aveileole tnct cen be used in their clesses.

b. The resulting dissertation propossl will signify en stteinment -
of good #zbility on reseerch methodology.

-
A 24

c. A completed -publicetion will grow out of the project.

3. nxpected level of success:
a. A completed dlssertctlon proposzl p
b. Geining of knowledge a2bout black literature in secondery
curriculum a2nd resesrch methodology for 2 psrticulzr concentra-
tion on 2 specific topic.

c. A dreft of 2 publ;shable article or » psper for conference.

. - i}

2, Less thezn expected successs

2. Cnly in meeting the dezdlines. ‘ o . N

138 | |




The Joint Hampton-Michigan Progrem

Goal Attzinment .
Team Members: N. Sudarkese, W, Barhem, P. lewis

Directions: For each of the gozls listed below, pleese circle
the number of the‘statement thot best destribes the
degree of etteinment a2chieved by your teem.

~

Goal 13 The group expects to produce from this study a long range

' collaborative project designed to investigete certain educa-
“ tional, political, sociological and economic trends in the
Jamaican society. . '

Degrees of Atteinment:

1. Not to have any idez of what form the long,range collazbora-
tive project will take.

2. To have general but not specific idezs of the long r?%ge
collaboretive projects ¢ .

To be cleerly conscious of what we would like to have
.done in the long ronge collaborative project a2nd to have
each individual’'s tasks clesrly delineeted.

To have the long range collazborative project considered
worthy of funding before the pilot project 1is finalized.

5. To receive funding for the long range collsborztive project.

Goal 2: To produce z successful pilot project from which the long
" range collsborative project will evolve.

Degrees of Attainmgnt: ’ ‘/~\>

1. Not to have formulated 2 pilot project by the terminstion
of our study.
-
2. To have produced 2 pilot project in which the members of
the team 2re not completely setisfied.

b

* 3. \To be satisfiea witﬁ our pilgt project.

4. To produce a2 document which is zlready advenced beyond 2 5
pilot project, 2nd 2t the termination of the present resezrch
~2lreedy e#ddressing itself to aspect of the long renge
collaborative project.

5. For the pilot project to be worthy of generatIng funds
for the long- range, collaborativ g;oject

3 .
-

~

-




o

Team:. N. Sudarkesa, ‘N, Barham, P, lewis

§

Go2l 3: To produce aﬁpublishable manuscript besed on our reseerch
findings. e . ‘ S

- e
Degrees of Attainment:

1. Not to have anything written at the termination of the
project. °

2. To have something written btut not in publishable form.

3. To be satisfied with our publication, .

-

4. To produce several "worthy" publications.

-

5. To have our gssay‘or essays recpgnized as significant
contributions on the problems of 2 society in flux:

™




N - 132.
TIME DISTRIBUTION SHEET '

JOINT HAMPTON-MICHIGAN PROGRAM ~

>

Directions: Think carefully about your’schedule for fall term, 1979.
In the blank provided next to each activity listed below,
indicate the approximate number of hours per week you

s . engage in that activity during a typical week.
p— ~
Activity: . : ) : . Hours per Week:
. »
Instructional Activities < . .
v Teaching '
Preparation for Teag&ing \ .

Attending Class as a Student

Homework ‘ ‘ ¥

Consultation

-
.

Counseling, Supervising, Advising of students

-
3

Consultation with Staff

Administrative Activities

Staff and/or ‘Committee Meetings

Other Administrative Duties

Research Activities s

- Background Reading/Planning of Studies

Conducting Studies/Collécting Data

Analyzing Results

Report Writing ‘ )

Public Service

Fa " . .A{
A

Working on Community Projects

-

*

Worksbops; Public épeaking

Other Pulbic Servites o o ~

Other: (Please Specify) *
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Q) () . '

The Joint Hampton-Michigan Program

Participant Interview - Spring 1979 -

How do you view the role of research in your present work situa-
tion? ’

What type of role do you feel research should play for someone

in your work situation, the role 1t presently plays or some-
thing else? T )

If you could design your own job, how much time would be spent
on research? What would you do with the rest of Epe time? S

After our initial Program meetgngsﬁinupeﬁembér, you must have
‘developed some expectations concerning the Frogram. R

a. In what ways has the Program met .your expectations? .
b. In what ways has the Program failed to meet your expecta- -

tions? , '
v . " /\
About how often do you meet witi or talk with about your
project? e . ‘
--(if respondentis a junior faculty) mention Michigan senior
faculty .
--(if respondent is a senior féculty) mention Hampton Junior
faculty - .

~

Who usualiy initiates the contact? .
Do you feel this is enough, too much, or not enough contact?

“(Skip thiscyestioﬁvfor members of dyads)
How often are you in touch with (other member of .triad not e
mentioned in Question 5)°? . .

Who- usually initiates thes; contacts?
" .
Do you feel this is enough, too much, or not enough contact?

HoW do you feel about the grouﬁ'process. Do you think research
should in general be conducted in,collaboration with your col-
leagues? . Why? . - o T\ .

Has workingvﬁth,@ gnoup.faciyipated your project?

What do you see as the strenghts ang weaknesses of your research
team? « . ’

-~ o

\ ‘ )
What do you feeél are the advantages and disadvantages of having
a téam involving someone from (Hampton Institute or The Univer-
sity of Micpigan depending on affiliation of respondent J?
- T
How do you feel about thg progress your team has made on its
research project? . : -

~
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11.
12.

13.

14,

If your team were Jusf getting'started on this research prpject
now, would you do anything differently? (If yes) What?

" Can you suggest any changes for the conduct of the overall

Program, that is the way in which it .is administered°

If we were to write for a renewal of this Program from N.I.E.,
what changes would you suggest for the structure of the Pro-
gram?

¥
If the grant were renewed, and you were responsible for setoing
up the research teams, - .

~  What kinds of people would you select as junlor oarticioants
what criteria would you use for seﬁbctwon°\ .

What kinds of;Eoole would you select as oeam lea.der*’s’> v 8

How would you form the teams? e
) t

Do you have any suggestlons for Program acbiviuieﬁ durimg the 4
summer? .
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NAME :

FINAL QUESTIONNAIRE

- THE JOINT HAMPTON-MICHIGAN PROGRAM ‘

VAR ' /o A ’
Dear: Participant: '

In order to evaluate the effectiveness and impact of our program, we need some
additional information from'you. To date, your informal comments and logs have
been vegy helpful. However, there mre some specific questions we still need
answered.” We would appreciate it if you would take a few minutes to reflect. .
on each question listed below and then write your response in the space provided.
If you need additional space for any of your answers, please use the batk of the
page. <o . . .

" »
v .
1

“

Thank you for your help and cooperation.
. Cos, :

L

- . N . i . .

1. Have you made contact with anyone through this project who may be helpful
to you in the futute concerning your career goals and/or research endeav-
ors? Please explain. . ' a ) °

N ~

- e
\ < ~

1

. " -3 ,
'

2. Werés there people other than project participants who became involved in

your research project? Please explain.
» * “ ¢

3 N
- N . PR
A D [] -
» ' , .
. \\ . . '
‘

.
5
s

3.- As a project participant nave you had the opportunity to have input into
-your team's project activities? ' -

B " .
f
+ -
¢ . .
‘ * - ’
L d ~ -

K . -

' | o
4, What were the major barriers you encountered in conducting your research
project? How were these difficulties solved?

-

¢

.

e ’
—~ '

5. How would you describe the role you played within your team? S

-
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136.

*

Did your research activities’ for this project fit into your regular sched-
ule or did you find it necessary to .make time for these activities? Please
explain.

If you had difficulty finding time for project activities, what could have
been done to alleviate this problem.

e
.

Do you feel you have acquired any new skills as .a result of your partici-
patiog in the Project? If so, what? T

[

) 3

Do you feel you have increased your research activities as a result of the
project? Explain.

Have' you been able to use your research time more effectively than you did

before the project began? If so, how? ~
/7
g

a s,

-~

“Outside of the project, were there any policies or actigns taken by your
institution to help eliminate barriers which hinder the research activi—
ties of minorities and women? N ‘ ‘
& | ~ (
L o




