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FOREWORD

On reading the first draft of this monograph, one reviewer penciled in
the word "dim" next to.the title "Prospects for Black Teachers." Indeed, the
literature syrthesized in this volume has portrayed a bleak future for the
black teacher. However, Dr, Elaine P. Witty, dean of education at Norfolk

State University in Virginia, does not believe in giving up hope.

Out of the gloomy statistics and reports, Dr. Witty has compiled a list
of recommendations that should be considered before anyone tolls the fiual
bell for black teachers. Dr. Witty counsels the teachLer education
community--and specifically those in traditionally black colleges and
universities--on matters of selection, preparation, certification, and
employment of black teachers, She also pointz out the need for research--and
support of research--by and about black teachers. An extensive list of
references supports tre author's argument.

The Clearinghouse acknowledges with appreciation this contribution to the
prufessional literature about teacher education. Thanks also go to *he three
content reviewers whose suggestions were useful in producing this ERIC
information analyis product.

ERIC, the Educational Resources Information Center, is a nationwide
dissemination system of the National Institute of Education, U.S. Department
of Education. Through a network of 16 clearinghouses, ERIC collec::,
evaluates, abstracts, and indexes all kinds of educational literature, much of
which is unavailable from other sources. Document literature includes project
repcrts, conference speeches, curricular guides, instructioral materials, and
many other nonjournal articles. ERIC also indexes more than 700 educational
journals. For information about ERIC, readers should consult the monthly ERIC
periodicals, Resources in Education (RIE) or Current Index to Journals in
Education (CIJE). These may be fcund at many college and university
libraries.

Readers are invited and encouraged to comment on this monograph and to
submit related documents to the Clearinghouse for possible inclusion in the
ERIC system. For information, write or call the Senior Information Analyst,
ERIC Clearinghouse on Teacher Education, One Dupont Circle, Suite 610,
Washington, DC 20036, or (202) 293-2450.

SHARON GIVENS
Editor, ERIC Clearinghouse
on Teacrer Education




PROSPECTS FOR BLACK TEACHERS:

PREPARATION, CERTIFICATION, EMPLOYMENT

The survival of black teachers in America is threatened by a number of
distinct yet related factors. As teacher education programs respond to
economic pressures and accountability measures, it is predicted that fewer
black students will coumplete high school, be admitted to and graduated from
teacher education programs, and be certified to enter the teaching profession.
Fewer of those certified will be employed, provided with appropriate inservice
education, and given support and opportunities to contribute t> the betterment
of life .for black children specifically and all children in general.

The role of black teachera in America has received little research or
discussion in the literature that shapes eduycational policy and thought. That
black teachers have made significant contributions to society is evident:
Until the 1954 Brown v. Topeka Board of Education dezision, black teachers
taught almost all black children who went to school. They also "assumed more
than an average amount of leadership and role modeling in black communities"
(Hilliard 1980, p. 17).

Arnez (1976) posed a series of questions that illustrates the influence
of black teachers on the economic and sociological bases of the black
community: Who do black children now view as black authority figures, models,
or heroes? Who gives economic stability to black communities? Arnez raised
the issue that, "Even with a few more blacks going into business with small
business loans, who in the black communities can afford to buy their
products?" (p. 275). Calling teaching "the profession blacks may lose,"
Trammer (1980, p. 69) argued that teaching has been the foundation of the
black middle class, and that black teachers have provided necessary role
models for black children.

Between 1954 and 1970, many black teachers were dismissed, were placed in

teachiig positions out of their fields, were given non-teaching, lower-line °
supervisory positions, or were not hired (Arnez 1976; Butler 1974; Haney 1978;
Smith and Smith 1973; Booker 1970). Many black teachers were transferred to
predominantly white schools and "became invisible in their communities and
professions,“ according to Brown.® More recent practices--minimum competency
testing for high school graduation, established cut-off scores on standardized
tests for admission to teacher edugation programs, and initial certification
screening devices such as the National Teacher Examination and-other

#yilliam Crews Brown, Institute for Higher Education Opportunity, Southern
Regional Education Board, Atlanta, Georgia, 6 January 1982: personal
communication., -




tests--also threaten the prospects for black teachurs in the public schecols
(James 1980; Mohr 1980; Hilliard 1980; Wright 1980; Penfield 1979).

The problem of black teachers' survival is much more universal than mere
job protection. At issue *s the quality of education for all children, not
just blacks (Hilliard 1980). The absence of a representative number of
minority teachers and administrators in a pluralistic society is damaging
because it distort3 social reality for children. Schoois are intended to help
children develop their fullest human potential, including their potential to
relate to all other human beings in a manner which is free and constructive.
To the:rextent that schools present and perpetuate a prevailing attitude of
society that fails to take advantage of all human talent, the growth of every
child is stunted. i

The purpose of this paper is to explore the issues and problems related
to the preparation and survival of black public school teachers in America.
The following topics are discussed: (1) underrepresentation of blacks in
public schools, (2) selection and preparation of prospective black teachers,
(3) certification and the National Teacher Examination, (4) employment and
survival of black teachers in the schools, and (5) research related to black
teachers. The paper concludes with recommendations about strategies and
approaches needed to resolve the issues and problems identified.

Underrepresentation of Blacks in Public Schools

Black teachers compose a smaller percentage of the total educational
population today than in the past, and they are less accessible to black
children. Although this is a problem, few have written about it.

Ethridge (1979) stands out as the most visible spokesperson about the
consequences of the 1954 Brown decision on stdtistics relating to black
educators. The lack of effective data collection during the first 14 years of
desegregation will prevent the full influence of the Brown decision from ever
being revealed. Ethridge reported that, between 1954 and 1970, at least
31,584 black teachers lost their jobs or teaching positions in the 17 southern
and border states. During that period, the education departments in those
states allegedly stopped keeping school statistics by race. The only reliable
source of racial data on either faculty or students, according to Ethridge,
was the Southern Education Reporting Services, which was sponsored by the Ford
Foundation. The.first hard data on the subject were gathered by a National
Education Association Task Force for a survey on teacher displacement under a
grant from the U.S. Department of Health, Education, and Welfare (Ethridge
1979, pp. 222-3). 7

Looking at more r3cent employment statistics, Bosma (1979) analyzed the
1975 Office of Civil ".ights data as part of a study for the National Institute
of Education. Ethridge's summary of Bosma's findings included the following
points about national statistics: (1) Minority teachers. (primarily
Spanish-speaking) took approximately 40% of tt 150,230 new teaching jobs that
were added between 1970-71 and 1975=76--the 1¢ projections by Ethridge
indicated that 210,000 minority teachers were 2ded. (2) Black teacher
employment increased from 9.4% to 10.2% of tue teaching population. However,
this percentage actually represented a 15% decrease in the actual number of
black teachers. (3) Hispanic teacher employment increased from 1.1% to 1.6%
of the teaching population. This percentage represented a 79.3% increase
since 1972 for a total of 15,000 teachers. The projected number of Hispanic



teachers needed was 85,000. (4) Asian American teacher employment increased
by 52.6% and Native American teachers increased by 103.5%, but both
percentages represented relatively low numerical gains despite the impressive
percentage gains (Ethridge 1979, pp. 229-30).

In terms of statistics from the South, Ethridge's summary of Bosma's
analysis showed the following: (°) Approximately 65% of the total increase in
white teacher employment between 1970-71 and 1975-76 occurred in the South.
(2) The number of white teachers (49,306) employed in the South during this
period was more than the total number (U8,4Ul4) of minority teachers hired
nationwide. (3) Despite an increase in the teacher population, the total
number of black teachers in Alabama and South Carolina decreased, and the
ratio o black to white teachers decreased in Arkansas, Florida, Mississippi,
North € ‘lina, and Virginia. The ratio increascd in Georgia, Louisiana,
Tennesse., and Texas (Ethridge 1979, p. 230).

Employment statistics from the U.S. Equal Employment Opportunity
Commnission (E.E.0.C.) for .lementary and secondary schools show a trend toward
reductions in number and percentage of black teachers (see Table 1). 1In all
school positions including principals and service workers, blacks equalled
12.9% in 1975 and 12.3% in 1978. lowever, emplcyment statisics compiled by
the National Education Association (N.E.A.) indicate the opposite trend.
Table 2 shows the percentages reported from annual sample surveys of
N.E.A. members and other classroom teachers. -The increase in the percentage
of black teachers in these surveys may result from the use of three groupings
(Black, White, Other) instead of the five groupings (White, Black, Hispanie,
Asian or Pacific Islander, and American Indian or Alaskan Native) used by the
E.E.0.C.

Pupil/Teacher Ratio

During the fall of 1976, the school population totaled 43,713,809
children and youths: 76% were white, 15.5% were black, 6.4% were Hispanic,
1.2% were Asian or Pacific Islander, and 0.08% were American Indian or Alaskan
Native (Grant ana Eiden 1980, p. 42). Demographic trends among blacks,
Hispanics, and whites, which were reported as part of a Carnegie Foundation
for-the—Advancément of Teaching study of the American high schoal, showed that
minority populations are on the average much younger than the white
population, and that more minority households have children in school. Also,
fewer whites are attending schools in inner nities. From the same survey, a
breakout of high school enrollment by ethnicity in selected cities revealed
that in Milwaukee, Wisconsin, blacks made up 22% of the high school enrollment
"in 1970, but 10 years later, blacks made up 39% of the enrollment. In Miami,
blacks comprised 214 and Hispanics another 18% of the 1970 high school
enrollment, but in 1980 blacks equalled 25% ana Hispanics 38% of the high
school students. The 1980 high school enrollment in Los Angeles was 26% black
and 32% Hispanic ("Demographic Trends Among Blacks" 1981).

Citing a concern for the relative access of students to teachers of the
same race, Bosma (1980a) reported an analysis of pupil/teacher ratios as a
vasis for comparison and determination of degrees of equity. For example, in
Alabama in 1970 there were 24 white students to each white teacher, but 28
black students for each black teacher. In 1976, the ratio for white students
to white teachers was 20 to 1; however, the ratio of black students to black
teachers was 43 to 1. The degree of acuess of white students to white
teachers had increased while that of blacks had decreased. By 1976, "white



TABLE 1

EMPLOYMENT IN PUBLIC ELEMENTARY AND SECONDARY SCHOOLS

1975 1978
Total Black ] Total Black %
Elementary teachers 1,004,641 113,848  11.3 903,464 096,724  10.7
Secondary teacners 002,103 74,769 8.3 82,420 67,059 8.1
Other teachers * 104,657 20,056  14.3 149,445 17,167 11.5
Source: U.S. Equal Employment Opportunity Commission (1976; 1981).

TABLE 2

EMPLOYMENT STATISTICS COMPILED BY N.E.A.

U.S. Classroom Teachers 1973 1976 1979 1980
Black 7.5% 8.7% 8.ug 9.7%
White 91.3 89.8 90.2 89.1
Other 1.2 1.5 1.4 1.2

Source:

National Educatiun Association (1980).

students were more than iwice as likely to have access to teachers of their
own group than were black students" (p. 7). Bosma found that "between 1970
and 1976, white access as measured by white pupil/teacher ratio improved in

every one of the 17 southern states, while black pupil/teacher ratio got worse

in four atates--Alabama, Oklahoma, South Carolina and Tennessee" (p. 9).
Bosria established an "equity factor™ on the 1976 teacher employment data
by determining the number of black teachers who would need to be employed in

each state to approximate the average pupil/teacher ratio for the state.

rumber of people who are missing from the system and who otherwise might be
there if all things were equal i3 referred to as the "displacement factor."

In 1970 the displacement factor was 32,896; in 1972 it was 39,386; and in 1976

it had grown to 44,636, which indicates a continuing relative loss of black
teachers (Bosma 1980a, p. 10).

The concern »f educators about the reductions in_number and percentage of
black teachers in American schools seems to be jusfified.

Loss of teaching

Jobs resulting from desegrega;iou»has’ﬁéén identified as a major factor.

L
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Others that contribute include expanded employment opportunities for blacks,
declining school enrollments, decline in the quality of education for blacks

in elementary and high school, and accompanying testing and screening
practices for teacher education programs and certification. Brief
descriptions of these factors follow.

Expanded Employment Opportunities

{ More and better job opportunities for woien and minorities has
contributed to a decline in the proportion of black men and women entering
teaching. Likewise, these groups have been encouraged to leave education
because of expanding opportunities in business and industry (Schlechty and
Vance 1981).

Plain (1972) indicated 10 years ago that career choices for minorities
had expanded beyond the traditional greas of teaching, social work, and
government service. In explaining recruitment problems, Plain pointed out
that minority candidates realize the availability for high-level positions in
the professions and other occupations that formerly were closed to them.
Ergo, the number of minority candidates available for the teachdng profession
is reduced.

Declining Enrollment and Seniority Systems

Tramer (1980) argued that declining errollments and the seniority system
used in schools are chipping away at the number of black teachers at a time
when they are needed most. In discernirg how the seniority system affects
employment of black teachers, Trammer founa that a preponderance of older
teachers who hold only bachelor's degrees effectively clogs the professional
stream for younger, more educated applicants. These older teachers prevent
the hiring of new black teachers even though the proportion of black pupils
has risen.

Using Minneapolis as an example, Trammer reported that the city had
closed 17 schools because of enrollment decline since 1975. Another 15 seem
likely to be closed by 1985. Meanwhile, the black student ponulation, as a
percentage of the student body, is rising. Administrators expect that by 1983
a student body of 40% black students will be taught by a teaching force of
wnich only 10% will be black. T

- Seniority systems can be challenged, as was the case in Qliver .-
v. Kalamazoo Board of Education (1980). An earlier court had chastised the
Kalamazoo, Michigan school district for unconstitutional segregation and had
ordered the hiring of minority teachers to correct the discrimination. After
these teachers were hired, enrollment declined and the school board laid off
teachers according to the colﬁ?btive bargaining agreement, which provided that
furloughs and recalls be made on the basis of seniority. Because of the
earlier finding of discrimination, the court in Oliver ordered the school

— district to recall first all black, tenured teachers. Future recalls, the
court said, could be made on the basis of seniority, as long as 20% or more of
the teachers recalled in any year were black (Stroup, Van Gieson, and Zirkel
1982).




Declining Quality of Education

The number of black students vho enter ccllege and are potential teacher
education students is related to the quality of =ducation in kindergarten, .
elementary, junior high, and high schools. The problems with the quality of .
education in gereral have been reported repeatedly. The 1979-80 National -

Assessment of Reading and Literature, released by the National Assessment of
Education Progress (1381), is evidence of the problem. The report revealed
that in reading, thinking, and writing, the schools tend to emphasize shallow,
superficial opinions at the expense of reasoned, disciplined thought.

Deese (1980) articulated the fears of many black parents that teachers
are expecting and requiring less and less of black children. Lower levels of
achievement result in fewer black high school graduates, fewer black college
students (Institute for the Study-of Educational Policy 1976), and a
corresponding ction in the number of black applicants for admission to
teacher education programs. -

Addressing the dynamics of black students' access to postsecondary
education, the National Advisory Committee on Black Higher Educa*ion and Black
Colleges and Universities (1979a) reported that, in 1977, black igh school
dropouts bétween the ages of 18 and 2Y exceeded the number of blgpks who
entered college. Data reported by the Naticnal Center for Education '

‘“atistics showed that in 1976, 33% of olack Students between ages 14 to 18
had dropped out of schooi, while 26.3% of white strdents had dropped out
(Grant and Eiden 1980, p. 66). According to a2 study b P'~hardson and Gerlach
(1980), black dropouts are more intelligent than the. :rparts who remain
in scheol, but the dropouts have lower~edugational asp. s and less
motivation to stay in school. )

The National Advisory Committee also reported that black students in P
secondary schools are suspended moie than three times as often as whitg,,«~*”'
students and for longer periods of time. The committee alsg{;eveaiéa’that
school officials tend not to encourage black students -to” participate in—— ~—
college preéparatory programs, which results in their being channeled into’ 1
trade cchools and community colleges. This latter form of discrimination also
was reported by the U.S+ Comnission on Civil Rights (1978). Fewer black high
school graduates who are prepared for college also limits the potential pool

~of black teacher education =students.

Minimum Competency Testing

teachers, but especially black children, black teachers, and black prospective
teachers. Representing the thinking of many black educators, Scott (1979)
identified minimum competency testirg as the newest obstruction to the
education of blacks and disadvantaged Americans.

The controversial nature of minimum competency testing was illustrated
clearly in the arguments presented at an adversary evaluation hearing
sponsored by the National Institute of Education ar” reported by Thurston and
House (1981). Although the value or damage of minimum competency testing is
debated by educators, legislators, and parents, 40 states have established
some form of minimum competency testing in reading, writing, and mathematics.

A question posed for the adversary hearing was, "Do minimum competency
tes*s unfairly discriminate againat racial minorities and bilingual students,
or do minimum competency tests serve as neutral measures of basic skills for

Minimum competency testing will influence the lives of all children and
|
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i which all students ought fo be held accountable both for their own good and
for that of society?" (Thurston and House 1981, p. 88). Arguing against
minimum competency testing for promotion, graduation, resource allocation, and
teacher evaluation, Madaus stated:

+

| We showed that culturally biased items creep into minimum competency
tests and that such items have an adverse impact on many
students....those most adversely affected by minimum competency
tests tend to be students already experiencing academic problems,

| poor white and minority children, biiingual students, special
education students, and students in vocational education. (1981,
pp. 93-14)

The performance of blacks as compared to whites on standardized tests has been
documented (Coleman and others 1966; U.S. Commission on Civil Rights 1978),
and concern that minimum competency testing may be subject to political
influsnce seems justified (James 1980; Scort 1979).

Another concern about the effects of minimum competency testing on the
quality and quantity of teacher education prospects is the pctential fer
testing to lower teachers' expectations of students and to limit the scope and
depth of a school's curriculurm. This concern is particularly pressing for
reading and language arts teachers because theirs are specific areas that
competency tests measure (Cooper 1981). Mathematics teachers are another
connerned group. .

The National Advisory Committee on B iack Higher Education and Black
Colleges and Universities (1979a) noted that if the current emphasis on
student inadequacies is not shifted toward improving student learning
oxperiences, the competency testirg movement will be another barrier to black
participation in higher education. Teacher education programs for blacks
would alen be affected. Brown® suggested that factors such as the following
desarve more attention: (1) Remediation programs are toc inadequate to
correct deficiencies revealed by tests; (2) the teaching/learning environment
in many schools precludes quality educatior; (3) tracking systems fence blacks
out of meaningful educational experiences and render them unprepared for
successful performance on tests.

Selection and Preparation of Black Prospective Teachers

High school graduates face new problems when they decide to pursue .
teacher education. The black colleges and universities that historically
nurtured many black teachers are experiencing drastic changes in faculty,
resources, and student bodies; standardized tests increasingly are being used
for admission to teacher education programs; and specialized cu-ricular
demands are being made in teacher education programs.

L

#4illiam Crews Brown, Institute for Higher Education Opportunity, Southern
Regional Education Board, Atlanta, Georgia, 6 January 1982: personal
communication. ‘
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~..Role of Historically Black Colleges and Universities
-~ —

For many black students, access to higher education has beenrealized
throug black colleges and universities. Thirty-seven percent of ithe
baccalaureate degrees awarded to blacks in 1975~76 were from predominantly
black colleges and universities (National Advisory Committee on Black Higher
Education and Black Colleges and Universities 1979b). The value and role of
these institutions and their students has been amply discussed (Bowles and
DeCosta 1971; wWillie and Edmonds 19/8; Gurin and Epps 1975; Mohr 1974.) These
colleges and universities produce the largest percentage of the black teachers
prepared in teacher education programs. Problems associate with adequate
funding arnd support for the programs also have been documen .ed Qﬁones 1980).

The need for historically black colleges and universities to be supported
and enhanced was reaffirmed by the National Advisory Committee on Black Higher
Education and Black Colleges and Universities in the report, Black Colleges
and Universities: An Essential Component of a Diverse System of Higher
Education (1979b). The report presented an exploration of the implications of
institutional diversification and the resulting benefits of diversity for
blacks who se~k a postsecondary education. Methods fo: maintaining diversity
were identified: (1) to expand institutional cptions for students of
differing abilities and socioeconomic levels, (2) to ensure the viability of
institutions that historically h- re shown and continue to show a commitment to
the educational opportunity of low-income and minority students, and (3) to
sustain educational environments responsive to the needs of certain racial and
ethnic groups (p. 7).

The comittee wrote that .historically black colleges "provide meaningful
points of access and often better odds for retention and attainment for blacks
than are currently evident in other institutions with different interests"

(p. T2). ,

Standardized Testing for Admission to Teacher Education

One response to the public demand for accountability in education has
been the initiation of additional criteria for admitting students into teacher
education programs. * Sandefur {1980) reported that by Octobe-~ 1980, 29 states
had taken some action relative to competency assessment of t.achers for entry
into teacher preparation programs, for certification, or for both. A 1981
report of the Southern Regional Education Board showed that in the South,
standardized tests used for admission included the Scholastic Aptitude Test
(S.A.T.), the American College Test (A.C.T.) and the California Achievement
Test (Stolz 1981). The trend continues: New Mexico became the 13th state to
require competency, tests for admission to teacher education programs ("New
Mexico Requires" }981)

The relationship between S.A.T. scores and parental income of the
students taking the test has been documented (Institute for the Study of
Educational Poliéy 1976). Students from low-income Families tend to score
lower than students from middle- to high-income families. Mitgang (1982)
reported a news conference held by Alexander W. Astin on 26 January 1982 at
which the findings of a Ford Foundation-sponsored study on higher education
for minorities was presented. One of the findings noted that tests such as
the S.A.T. are being misused to predict a student's probable success in
college. This point supportcd Boyd's earlier study (1977).

Black colleges and universities rely less on admissions tests than do

14



white institutions. As a result, black colleges and universities accept many
students who are likely to be denied admission by other institutions with
higher test-score requirements (Morris 1979).

Teacher education admissions policies that are based on standardized test
séores result in the selection of students from high-income families, a
disproportionate number of whom are white. Students from low-income families,
a disproportionate number of whom are black, are denied admission because of
lower test scores. Hence, the number of black teachers continues to decline.

Curriculum for Black Prospective Teachers

To what extent should the teacher education curriculum be specialized to
meet the needs of black prospective teachers? Two other questions are
related: (1) How can a teacher education curriculum respond to the unique
needs of black students and help them overcome educational deficiencies
brought from elementary and secondary schools? (2) To what extent should the
curriculum seek to equip black prospective teachers with specialized
knowledge, perspectives, and skills that they need for survival in the
teaching profession?

A Task Force on Higher Education and the Schools (1981) of the Southern
Regional Education Board (S.R.E.B.) put forth the position that simply denying
underprepared black students admission into teacher education programs is not
an adequate response to the commitment to quality for the 1980s. The task
force suggested“that a permanent solution must involve curricular reform in
both secondary schools and colleges. The reforms should require intensified
comunication and quantitatise coursework. The task force pointed out that

s \ the success of such reform depends to a considerable degree on an adequate
supply of highly qualified black teachers. To satisfy this goal, the task
force noted that incentives are needed to attract into teacher education
programs black students who are high achievers.

“~ --The_need for more appropriate guidance and counseling for prospective
black teacheF"édueaLign students and better cooperation between secondary
schools and traditionally-black colleges was highlighted by James (1980),
Hilliard (1980), and Atkinson (1980), Specific recommendations offered by
Atkinson (p. 42) include:- (1) counseling -services that help high school
students to make college and career choices, (2) more extensive support
programs for minority students in high school, (3) expanded college and
university outreach programs aimed at recruiting students who otherwise would
not consider college, and (4) cooperative programs between high schools and
community colleges to expose minority students to the college experience.

Powell (1975) echoed the thoughts of many black educators in stating that
black colleges train the majority of the prospective black teachers and must
rally to correct the language deficiencies of many black high school graduates
who enroll in college. Black college reading and communication programs,
according to Powell, must be laboratories for changing these students'
speaking, reading, listening, and writing skills.

Seeking to provide the impetus for a forum to review and reform teacher
education programs in black colleges and universities, the S.R.E.B. Institute
for Higher Education Opportunity worked with a committee of black educators to
sponsor annual conferences from 1971 to 1975. In December 1971, the
conference drew together 81 representatives from 41 traditionally black
colleges and universities to discuss the role of such institutions in the
preparation of teachers. Of the participants' recommendations, the following
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nine related to teacher education curricula: (1) goals and directions
focusing on the uniqueness of black institutions, (2) expanded professional
laboratory experiences, (3) seminars in human relations, (U4) student
involvement in curricular revisions, (5) selection of highly trained college
teachers who are sensitive to the special needs of the students, (6) greater
use of community resources, (7) increased involvement of coldege teaghers in
the black community, (3) better provisions for addressing educational
deficiencies of entering sbudéats, and (9) expanded attention to the use of
paraprofessionals (Cary and Mohr 1972). Conferences held between 1971 and
1980 did not address the topic &f teacher education curricula.

In-1980, Norfolk State .Univ:rsity initiated a conference series to carry
on the dialogue from the S.R.E.B.-sponsored conferences. Eighty-seven black
teacher educators from 19 states participated in the first conference, which
includéd papers presented by five scholars and small group sessions led by
five black educators. One group discussed "Snecializing the Curriculum:
General Studies and Basic Skills for Black Prospective Teachers," and
recommended the following: (1) Tn addiftion to the traditional general
studies, emphasis needs to be given to positive self-concepts, interpersonal
skilis, positive attitudes toward education, basic reading skills, test~taking
skills, problem-solving abilities, and analytical skills. (2) All basic
skills programs should (a} have inierinstitutional commitment, (b) provide for
individual and personal approaches, (¢ include an effective counseling
component, (d) use assessment mezsures including standardized tests and
teacher eveluations of students, and (e) use techr..logical resources. (3) The
entire curriculum should incorporate general studies (Barnett 1980).

From a three~year study of an all-black elementary school in a large,
midwestern city, Rist (1972) identified several curricular areas necessary for
teachers who work with black childrer the first is Black American English.
Rist stated, "One can only anticipate that the readily evident difficulties in
comunication between teacher and black student will occur especially in those
circumstances where the teacher spealzs Standard American English in the
classroom and the students use only Black American English" (p. 630).
Bi-dialectical instruction is supported by such organizations as the National
Council of Teachers of English, the Modern Languages Association of America,
and the Center for Applied Linguistics.' »,Colleges are experimenting with this
curricular area (Mohr 1975; Shanker 1973). .

According to Rist, the second academic area in which white as well as
black teachers need competence is Afro-American history. Rist asserted that
teachers (11 continue to evaluate black children erroneously as long as they
have little or no understanding cof the social and historical backgrounds by
which to ihterrret the present position of black people in America. In early
studies of curricula for black teachers, Caliver (1933) and Colson (1940) also
reported the need to include Afrco-American history in the curriculum.

Third, 2ist recommended that teachers reqeive information and tralnlAg in
how to make the most effective use of paraprofessionals. Cary and Mohr (1972)
also nnted this need.

Rist also pointed out the need for teachers to halt the "ideology oé

.ailure" regarding the performance of black bhildren. Teachers need to be
aware of the potential ramifications of their participation in the institution
of public education; that is, the act of deciding who is or is not going to
make it in the schools is a political proceus. ,

«
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Certification and the National Teacher Examination

Black prospective teachers wh¢ are successful in entering and completing
accredited teacher education programs again find that a new set of problems is
imposed as they seek to enter ard survive in the teaching professidn. These
include initial certification, employment, and special demands of schools and
comunities.

For initial certification, many states require candidates to pass some
kind of objective test with a predetermined cut-off score. According to
Vlaanderen (1961), 18 states have adopted the requirement of a test for
certification. These states and the year for enforcement are: Alabama. 1981;
Arizona, 1980; Arkansas, 1983; California, 1982; Colorado, 1983; Florida,
1980; Ceorgia, 1978; Louisiana, 1979; Mississippi, 1972; New Mexico, 1983; New
York, 1984; North Carolina, 1981; Oklahoma, 1982; South Carolina, 1982;
Tennessee, 1981; Texas, not set; Virginia, 1980; and West Virginia, 1964. As
intended, this approach to .ertification denies some teacher education
graduates entry into the profession. The concern is that black prospective
teachers will be disproportionately represented among those denied
certification,

Althougn research has not answered the questions of how signilicant a
test of cognitive knowledge, such as the National Teacher Examination
(N.T.E.), is to teaching performance (Quirk, Witten, and Weinberg 1973), in
U.S. v 3tate of South Carolina (1977), the Supreme Court ruled that a state
may hire and pay teachers on the basis of a standardized test--in this case,
the N.T.E. (McDaniel 1977). The ruling gave impetus to other states to
require N.T.E. scores for initial teacher certification. In addition to South
Carolina, seven other states--Arkansas, Louisiana, Mississippi, North Carolina
(changing to state-developed test), Tennessee, Virginia, and West
Virgi..ia--require the N.T.E. for certification (Vlaanderen 1981).
Approximately 100 school districts use N.T.E. scores when making decisions
about hiring. "In all, 79,000 students in 30 states took some part of the
N.T.E. in 1979-80" (Toch 1981, p. 9).

“edley and Quirk (1974) demonstrated that the N.T.E. has the potential
for measuring a candidate's racial background with considerable accuracy.

They reported a series of N.T.E. studies about the relationship between the
cultural content of general test items and the performance of blacks and
whites on experimental "black" and "modern" items. The report showed that
changing 65 traditional items on the N.T.E. Common Examinations to 65 "black"
items would increase the blacks' scores relative to the whites' scores more
than 7 percent., .

'n discussing the finding that the N.T.E. has the potential to
discriminate on the basis of race, Medley and Quirk stated, "In the absence of
evidence that white candidates make better teachers than black ones, or that
teachers who know the traditional culture are better teachers than those who
know the black culture, it is difficult to justify such a bias" (p. 2ik).

Bosma (1980b) reported that Florida's use of N.T.E. scores to dismiss
black teachers was discussed in a 1965 N.E.A. study of teacher displacemen®.
The exclusive use of the N.T.E. as a basis on which to deny certification is
stili a pressing topic for discussion.

From an analysis comparing black performance to national--mainly
white--performance on the N.T.E. Common Examinations (conducted by Betty
Humphry of the Educational Testing Service), Wright (1980b, pp. 66-7) reported
that hlacks' poorest performance was in mathematics, their second poorest
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performance was in literature and fine arts, and their third poorest
performance was in science. In professional education, their poorest
performance was in pupil background, evaluation, measurement and statistical
concepts, and instructional theory and practice. The literature indicates
that black educators want to strengthen the skills of black prospective
teachers so that they can perform adequately on the N.T.E.

The Educational Testing Service is revising the N.T.E. and plans to have
the new examinations ready for use in Nocvember 1932 (Educational Testing
Service 1981). The new N.T.E. will replace the current Common Examinations
with an expanded comprehensive knowledge examination that will include
comunication skills. The gereral education and professional tests will
emphasize classiroom and problem-solving skills, N.T.E. program director
William U. Harris saiac .hat "the new tests will be easier to use as an
entrance examination and for diagnostic purposes than the current test" (Toch
1981, p. 9). The new examination will include three sections that may be
given separately or together to sophomores, juniors, or seniors.

Whether the revisions will make the examinations more defensible against
charges of cultural bias will be ‘of interest to many educators. It seems
likely that the revisions will encourage increased testing of prospective
teachers.

The literature suggests that assessments using state-developed tests also
warrant concern. For exarple, the scores for :/ .abama's teacher certification
assessment showed that 76% of the candidates who took the test in August 1981
passed the "basic professional studies" test ("Alabama May Link" 1981). Of
the black candidates who toqgk cthe test, U43% passed while 81% of the white
students passed. Comparisons of the data by university showed that 96% of the
candidates from Auturn University passed the test, while 14% of the candidates
at Alabama State University passed (Education Commission of the States 1981j.

Employment ard Survival in the Schools

Inequity -in employment in some school systems is a continuing problem for
prospective black teachers. The special assistant for N.E.A.'s DuShane
Emergency Fund depicted the problem as follows:

As dual school systemc were disestablished under H.E.W.
dessgregation plans or court orders, the jobs of thousands of black
teachers and administrators were threatened or eliminated. Adverse
administrative actions allegedly taken on the basis of race include
demctlon, nonrenewal, dismissal, salary cuts, and reassignment to
positions with fewer responsibilities. (Sinowitz 1973, p. 32)

Reutter and Hamilton (1976, pp. 630-2) cited three court cases involving
black teachers that established principles for protection from overt
discrimination: Chambers v. Hendersonville City Board of Education, 1968;
Singleton v. Jackson Municipal Separate District, 1970; Clark v. Board of
Education of Little Rock School District, 1972. However, evidence of problems
with employment discrimination was found in more recent cases (U.S. Supreme
Court 1977, 1978).

Discussing the gap between desegregation research and remedy, Smith and
Dziuban wrote:
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Discriminatory staffing patterns can frequently be observed in

today's legally desegregated schools. Generally, the administrative

staff and school board do not reflect the racial composition of the

school population. Similar trends are evident for support personnel
. and teachers. {1977, p. 53)

They further reported that black professionals are often employed on a
contingency basis. For example, they may be hired for administrative
positions that have no power, or they may be hired "solely to control black
students and placate the black community" (p. 53). In addition, black
teachers are disproportionately represented in special remedial classes,
federally funded projects, and assignments outside the realms of their
certification. Difficulty with efforts to remedy past discrimination against
black teachers was noted by a number of other writers, and Ayres (1975)
expressed concern for employing teachers on the basis of racial quotas.

Black teachers who remain in the teaching profession face barriers to -
promotion and advancement tc sup3rvisory and administrative positions. Black
teachers are far more interested in leadership bples than usually is assumed
(Besag 1970), but they believe that they have less opportunity for advancement
than white teachers {Griffith 1980). This belief,\iupported by observations
of the number of blacks in meaningful administrative positions, serves as an
effective barrier.

Special Demands on Black Teachers

The literature indicates that black teachers who succeed in gaining
employment find. that they are expected to become repositories for specialized
knowledge about black children and their families. The black community
expects black teachers to serve as advocates for black children at the same
time that the number of black role models in teaching and administration is
continuously declining.

Suggestions that black teachers should be prepared to serve as advocates
for black children were put forth by several writers, su~h as Wilcox (1969)
and Pinkney (1980). Given their personal experiences as minorit:es in the
educational system, black teachers are expected to bring to their work with
black chilaren special skills, knowledge, and insights. They are expected to
write books and teaching materials dealing with life in their culture and
environment. They are expected to join in the research and testing efforts
needed to improve the teaching of basic skills in the early grades (Clark
1980; Hilliard 1980; Spencer 1975). In addition to mastery of academic
content to be taught and mstery of generic teaching competencies such as
those identified by Lindsey (1978), Smith (1980), and Denemark and Nutter
(1980). black teachers a*e expected to have special sustaining and change
agent skills. b

Black teachers are expected to help their professional colleagues
eradicate traditional myths and half-t~uths in reference to black students.
Pinkney (1980) emphasized that particular attention should be given to tre
following misconceptions: (1) Black parents and children do not care about
education; (2) black children are generally unable and innately inferior; {(3)
black ¢hildren are nonverbal; (4) black children who speak Black English do
not desire to communicate effectively in Standard English.

Another advocacy role for black teachers is the expectation to be
professional role models in working effectively with black children. Special

5 19




attention in preparation programs, according to Pinkney (1980), should be
given to: (1) skills in behavioral sciences relating to attitudes toward
black children and expectations which free the children for unlimited
achievement; (2) skills in individualized instruction which are needed for all
children but are specifically needed by black children; (3) skills in
understanding cultural backgrounds; and (U4) skills in student motivation.

Pinkney's position is upheld in the literature documenting “hat teachers
interact differently witn students they perceive as high and low achievers
(Braun 1976; Cooper 1979; Dusek 1975; Good 1979; Good, Cooper, and Blakey
1980; West and Anderson 1976). The research demonstrates that high achievers
have more favorable interactions with teachers than do low achievers. )
However, Beady (1980) reported that differences between black and white
teachers' expectations of student achievement were found only in the area of
expectations for college success when teacher gharacteristics other than race
were controlled. The ideology of failure (Rist 1970) and the pedagogical
poiitics of failure (Cummings 1977) surrounding the expectations of black
children's performance in inner city schools further support the need for
teachers to be advocates.

Campbe. (1970) argued that black teachers must protect black children
against edur ‘onal injustices. Regarding leadership and the necessary
skills, Camptiell asserted that black teachers cannot bring these skills to the
black community "like a stranger bearing gifts." Black teachers, accordiag to
Campbell, must identify with and speak the language of the black community if
they are to represent it.

Rist (1972) suggested that the ennui of teachers in a school which he
studied could be summarized in two propositions: (1) The teachers assumed
that the children were ufiinterested and unmotivated to learn, and (2) the
teachers perceived themselves as powerless to do anyching about it.

Strong support systems for black teachers in public schools--that is,
networks and black role models in administrative posit ions--are scarce.
During the adjustment period following the first efforts toward inutegration,
the number of black principals was significantly reduced. By 1975, it was
estimated that 2,235 black principals had been displaced in the 17 southern
and border states because of integration (Ethridge 1979). 1In 1975, black
principals made up 8% of the total population of principals; by 1978, that

.percentage had increased only to 8.3% (U.S. Equal Employment Opportunity

Commission 1981). (See Table 3.)

' The need for strong, black education organizations to coordinate teacher
educators, teachers, and the various agencies has been highlighted in recent
years as a way to reduce the vulnerability of black teachers and to improve
the quality of life for black children (Hilliard 1980; James 1980; Barnett
1980; Blake 1978). 1In addition, the support of integrated professional
organizations is also important to the success of black teachers. Schultz
(1970) detailed the successful effort to integrate the N.E.A. in the National
Education Association and the Black Teacher.

Black teachers also need support from other school personnel if they are
to meet the special demands placed on them. Guidance -ounselors,
psychologists, librarians, and consultants are potential helpmates. Because
these positions are staffed in patterns similar to teachers and principals
(see Table 3), again, the networks and role models are limited.

Finally, Brown® stressed the importance of parental support when he
wrote, "Black teachers and administrators are extremely limited in what they
can do to protect the black student from the evils of the system unless they
enjoy the political clout their parents can bring to bear."

i
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TABLE 3
PARTICIPATION RATES (PERCENTAGE) 7 -

OF FULL-TIME EMPLOYEES IN PUBLIC SCHOOLS

1975 1978
Black Percent of Total 12.9% 12.3%
Officials/Administrators/Managers 5.5 6.4
Prigcipals 8.0 8.3
Assistant Principals, Teaching 12.6 9.8
Assistant Principals, Non-Teaching 15.6 15.6
Guidance .7 10.3
Psychological 5.0 5.2
Library/Audiovisual 9.4 9.1
Gonsultants/Supervisors of Instruction 1.7 121
Other Professionals 12.5 12.1
Teacher Aids 23.0 20.3
Technicians 4.7 12.2
Clerical/Secretarial 7.8 7.8
3ervice Workers 21.7 20.8
Skilled Craft 1.6 10.4
Laborers 10.7 21.5

Source: The U.S. Equal Employment Opportunity Commission (1976; 1981).
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Research Related to Black Teachers

The paucity of research about black teachers is lamentable (Wright 1979;
Bacon 1974), because it is more difficult to make decisions and design teacher
education programs without a definitive, conceptual framework,

Historieally, black teacher educators and the black community in general
have not exerted sufficient pressure to intervene in decisions that shape
educational policy and curriculum development. Questions such as who should
be taught what and how are crucial to the educational opportunities for black
children and youths, and the answers to such questions are based on community
and societal pressure, tradition, politics, economic resources, and
educational and sociological research. Black teacher educators historically

¥William Crews Brown, Institute for Higher Education Opportunity, Southern
Regional Education Board, Atlanta, Georgia, 6 January 1982: personal
comunication.
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have not held sufficient power to safeguard the welfare and opportunities of

black children and youths. Because the educational system responds to
economic, political, and sociological pressures (and trends indicate that
fewer resources will be available for schooling in the 1980s), black educators
are Insisting on a voice in deciding matters central to.the education of

blacks (James 1980). .

Research Questions about Black Teachers

Glaringly missing from the literature {s current research on black
teachers. Early exceptions were dissertations by McAllister (1929), Caliver
(1933), Gore (1940), Colson (1940), and Harris (1941), and a more recent book,
?lack)gggchers in Urban Schools: The Case of Washington, D.C. by Silver

1973). {

During the late 1960s, several studies were reported that dealt with the
social and emotional stress eéexperienced by black teachers as a result.of
desegregation (Simons 1967; Clark 1967; Torrence 1966). However, questions
remain largely unanswered on how many black teachers survived early
integration attempts; what strategies teachers used to win acceptance by
children, parents, and other teachers; gnd what criteria were used to assign
teachers. As black teachers attempted to serve as solace, role model, and
comforter to black children, what happened to their selt-concepts, skills,
hopes, and aspirations? How did they perceive the role of teacher in
unfriendly schools?

Careful study reveals some reports on the problems and successes that
black children experienced (Rist 1978; Cummings 1977), but the problems and
successes of black teachers are missing. from the literature. Research on the
role of teachers in general during the desegregation movement is scarce (Bosma
1980b). Dworkin noted that the use of "race as an independent variable in
studies of ine social characteristics and values of teachers’ is relatively
infrequent" (1980, p. 66).

To what extent do black teachers today experience uncertainty and
ambivalence about their roles as perceived by black students? The concerns of
humanist teachers have been described (Alexander 1974; Parker 1975; Wright
1981). The following statement illustrates the the teacher's problem:

To students who categorically reject all literature that is not
"uniquely black™ he has to make a strong case for the irrelevant.
In so doing, he must make clear to his students that he cannot
renege on his obligation to provide them with the skills needed to
read and analyze literature intelligently. In addition, however, he
is obligated to help his students understand that such skills are
indeed relevant to them and can lead to an increased appreciation
for and celebration of the black experience. But most significant,
the study of literature of all types can ultimately aid them in that
search for identity which is so important in their young lives.
(Wright 1981, p. 98)

To what extent is the concern general? In their survey of more than 3,000
black male and female educators working in predominantly white colleges and
universities, Moore and Wagsta.f (1974) found that the majority of these
individuals experience a strong sense of alienation. Later, Moore reported
that black educators employed in the two-year college academic community
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expetr-ience social isolation: "Black educators say they share few social or

professional activities with their immediate white colleagues" 11976, p. U1).

Rafky (1972), Johnson (1974), Smith (1975), and Fridie (1975) found similar

problems.

If professioral isolation was the case in 1976, to what extent is it true
today regarding black teachers in school systems where they are isolated from
the black community? What is the extent of psychological damage to black
teachers who serve as minorities in isolated school settings? Is
psychological energy, which should be used in teaching, being consumed in
justifying qualifications and fending off discriminatory actions? Do black
teachers feel victimized and have poor opinions of themselves? Other
questions that disturb black educators but for wirich research is limited
include the following:

1. How do black parents perceive black teachers? White parents?

2. What probiems ars associand with trying to serve as role models in
situations where leadership positions are denied?

3. What are the effects of social and economic deprivation on the
educational achievements of blacx teachers?

4. How do black teachers who perform well on standardized tests differ
from those who do not?

5. 1s there a difference in the performance of black teachers and white
teachars in assessment programs such as the Georgia Teacher
Performance Assessment Program?

6. Do children taught by black teachers who make high scores on

i standardized tests achieve more than children taught by teachers who
make low scores on standardized tests?

7. To what extent are black teachers satisfied with their jobs?

8. Do black teachers have a different concept of themselves in a
district that has collective bargaining than in a district that does
not?

9. How do black teachers value the teaching profession?

10. Do differences in the values of black teachers and white teachers .
(Lemlech and Sikula 1976) exist at all instructional levels and in
different types of school settings?

11. What are the strengths of black teachers?

Need for Black Perspective in Educational Research

There i3 a need for a black perspective in researc! in teacher
preparation and assessment (James 1980; Spencer 1975; Wright 1979). In
discussing the importance of research by tlacks on questions of educational
policy affecting blacks, Wright cautioned that the ma jority of studies
affecting blacks in America were conducted by white social scientists and
educators. The Institute for the Study of Educational Policy, supported in
part by the Ford Foundation, and the Institute for Services to Education stand
alone as black agencies or organizations with funding of any note for
research. (Wright 1979).

The problem, according to Wright, is that the findings, conclusions, and
recommendations of the studies done by whites have tended to be taken as pure,
objective truth, although pure objectivity does not exist in social science or
education research. Wright maintained that crucial elements in social science
research are infiuenced, if not determined, by the researcher's concerns,
pre judices, biases, and beliefs. Such elements include (1) the choice of
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problems to be investigated, (2) the ways that problems are stated, (3) the
hypotheses sele~ted to te tested, (4) the basic assunptions made, (5) the
choice of and weights given to the evidence collected and analyzed, (6) the
ways that the facts are interpreted, (7) the inferences that may be drawn, and
(8) the recommendations that may be made.

Admitting that black social scientists and educators also bring their
concerns, preconceptions, biases, and beliefs to research on questions of
public policy relating to the education of blacks, Wright asserted that they
might bring very different preconceptions and perspectives and more sensitive
backgrounds to the total researcl effort. In addition, they might bring
different insights and perhaps different interpretations of the data and
different recommendations for dealing with educational problems tnat confront
blacks.

Synthesizing the themes discussed at an invitational conference called as
a part of an 18-month National Institute for Education planning grant,
"Designing a Research and Developmfent Agenda in Teacher Education," Hall
reported the following:

Women and Minorities. Important both to research and to practice in
teacher education is, the involvement of women and minorities as
researchers and practitioners. Their involvement is a cornerstone
of the pluralism that must be fully considered in future research
and development efforts.

Multicultural Dimensions. Teachers and teacher educators come from
and work with different cultures. Multicultural aspects of teacher
education are clearly in need of research. Those dimensions must be
reflected, whenever appropriate, in the design of research studies
and in teacher education practice. (1979, p. 11-12)

According to Boyer (1979), "the essentials of multiculturalism in
research include™ (1) different ways of looking at research design, (2)
greater emphasis on research topics that M"analyze the institutions in which
teachers are prepared," and (3) use of theoretical constructs that incorporate
all dimensions of social and academic¢ relationships and that empioy
desegregation, affirmative action, equal employment opportunities, and other
factors.

Some writers indicated a special need for a black perspective when
identifying topics for research. Beard (1974) commented on the need to
restructure publi¢ education, while Spencer (1975) brought up gquestions

related to testing and the use of tests. ‘

Training in Research Skills

Black institutions of higher education traditionally have committed a
ma jor part of their re.ources to teaching and to service. Research has not
claimed sufficient ‘attention. Reasons cited for the paucity of research by
blacks include the following, according to Wright (1979): (1) Only a small
number of blacks are adequately trained in social sciences research, and many
of those with the necessary training tave not found rewarding careers in the
field of educational research. (2) Role models and mentors in the training of
black .researchers are missing. (3) Most black educators in higher education
are located at black colleges and universities where work conditions include
heavy teaching loads, little or no released time for research, and little
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emphasis on research as a criterion for promotion in salary or rank. (4)
Fundinz is inadequate for research by blacks on questions relating to the
educational needs of blacks. (5) Blacks have been excluded systematically
from making educational policy and this exclusion has discouraged scholarly
inquiry into research on issues and problems relating to blacks. (6)
Putlishing sources are limited for blacks who conduct scholarly inquiry into
policy related to the educational needs of blacks. Fikes (1978) also had
reported this last point.

Viewing education and politics as inseparable, Moody (1974) pointed out
the need for research programs to be designed to provide baseline data for the
subsequent training of black educators who can anticipate problems and
formulate, modify, and analyze educational policies to solve the problems. A
common concern also appearing in the literature is the need for black teachers
to be taught to view teaching from a scientific approach and to be data
collectors as wel: as teachers (Hilliard 1980; James 1980; Spencer 1975).

Succes3 Stories of Black Teachers

Examples of black teachers' success stories are scarce in the literature,
although, obviously, many black teachers have had successful teaching
experiences. During the days of segregated schools, black teachers
successfully taught many black children. Hilliard pointed out that the

research community has no knowledge at all of Septima Clark and the
freedom schools in 11 southern states where 12 million black voters
were taught to read....Nor do they know of the schools today which

are pockets of excellence for teaching black children who are said

by some to have been beyond hope. (1980, p. 13)

Among the few to describe the contributions of black teachers, West
(1979) traced the course of three northern black teachers who moved to the
South during reconstruction. In another biography, Coursey {(1974) described
the successful career of Anita J. Turner, a black female physical education
teacher. Although West and Coursey's works show the unique contributions of
black teachers, they are historical rather than current. One of the few
examples of present day successful black teachers to be found in the
literature is a brief report on Joan Yvonne Polite, a successful black
elementary education teacher (Clayton 1979).

Recommendations and Summary

Thia review of the literature related to the black teacher in America
reveals a number of recommendations and suggestions for strategies to resolve
the issues associated with their preparation and survival. The underlying
purpose of these recommendations is to improve the educational opportunities
for all children and to expand the opportunities for all persons to develop
and share their talents and abilities.

Recomendations were found that have implications for the wider
educational community but, overwhelmingly, the recommendations are aimed at
traditionally black colleges and universities. These still prepare the
ma jority of the black teacher education graduates.
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General Recommendations

1.

5.

That =chool systems reduce the disparity in equal access to teachers
of the same race by employing black teachers in sufficient numbers
to make the ratio of black teachers to black children equal to the
ratio of white teachers to white children.

That professional organizations and/or educational agencies
establish procedures for joint publication and dissemination of
information and research data on black teachers.

That public schoolisystems and institutions of higher education
identify a cadre of black researchers in education and provide
support for research and for dissemination of their work.

That governmental agencies, private foundations, and businesses
reexamine their grant patterns and procedures with respect to equity

and fairness whgre research related to the education of blacks is
concerned (Wright 1979; Clark 1980).

That action be initiated to assure fair representation of blacks on
the administrative staffs, boards, task forces, committees, and -
commissions that make and administer educational policies (Wright
1979; James 1980).

That publishers and editors of educational books and journals be
encouraged to recognize that research by blacks on the educational
problems and successes of black: i8 important not only to blacks but
also to the nation as a whole, and that it warrants equitable
treatment in the literature that influences and shapes educational
thought and policy (Wright 1979; Clark 1980).

That schools, colleges, and educational agencies develop admission
policies that are racially neutral and that#test results be used
after admission to diagnose applicants' strengths, weaknesses, and
interests and to guide program davelopment for each student.

That black parents and black community organizations identify the
aducation of black children as a goal of the highest priority and
provide support for the schools to realize that goal.

’

Recommendations for Selection and Preparation of Black Teachers

1.

That predominantly black colleges and universities launch an
organized effort to forge partnerships with elementary and secondary
schools to improve the quality of educational experiences and to
reduce the rate of attrition among black students who make up the
pool of potential teachers (James 1980).

That improved counseling services and college-experience
motivational programs be provided for black high school students
(Atkinson 1980)
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?; 3. That traditionally blackcteacher education programs develop support =
systems for recruiting academically able black students and for
improving their retention rates (Wynn 1980).

4, That teacher education programs provide special cyrricular
experiences in general education and in basic skills for prospective
teachers in need of extra assistance (Barnett 1980).

5. That a network of black leaders in teaching an. teacher education be
established and meet regularly to address issues, problems, and
successes related to the teacher education curriculum in
prgdgminantly black tolleges and universities (Barnett 1980; James
1980).

6. That teazner education curricula in predominantly black colleges and
universitie. provide students with broad experiences in test taking,
test analysis, test administration, and related topics (James 1980)

7. That teacher education curricula include em.ilasis on technology and
current issues in general education components {Johnson 1972;
Atk‘nson 1980)..

8. That opportunities be provided for black teacher education students
to develop special skills.needed for performing advocacy roles for
black children (Pinkney 1980). .

9. That the curriculum for black prospective teachers include a strong
emphasis on developing analytical skills and on reading speed and
comprehension (Wright 1980).

10. That teacher educators in predominantly black colleges and

univeirgit ies expand the professional education component to include
emphasis on the teacher's self-concept (Martin 1980). '

11, That -the study.ox . e nature of organizations and the school és an
organization' be inclided in curricula to assist black teachers in
serving as change agents and advocates for black children.

12, That care be taken to ensure that predominantly black colleges anu
un;veﬁsities are not programmed alike but that the uniqueness of
each is preserved (Martin 1980).

Recom iations for Cerpification and Employment of Black Teachers

1. That a coalition of black educators be organized to address the
issues associated with black children z: 1 to function as their
advocates (Clark 1980; Blake 1978).

2. That teacher educators in predominantly black colleges and
universities and black teachers in the schools wopk cooperatirely to
provide greater representation of blacks and minority groups at tre
policy-making levels in education‘and on local, state, and national
committees, boards, and commissions (Jones 1980).
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3.

u.

5.

That black teachers and teacher educators in predominantly black
colleges and universities develop collaborative strategies for
securing political support for state and federal funding and for
seeking assistance through churches, clubs, businesses, alumni, and
foundations (Jones 1980).

Trat black administrators and teachers develop a strong political
base and model a more politically aware behavior for black
prospeCtive teachers and establish a systematic procedure for .
iavolving graduates in lobbying for favorable political actions
(Lang 1980; Martin 1980).

That traditiovnally black colleges and universities collaborate with
community agencies and organizations in strengthening the
educaﬁ;onal opportunities for black students and teachers (Lang
1980; Clark 1980).

Recommendations for Reéeardh by and about Black Teachers

1.

2.

That statistics be compiled on the number ofiblack teachers
dismissed since 1970,

That data be collected about the effect on black students of using
cut-off scores on standardized tests (such as the Scholastic
Aptitude Test and the American College Test) for admission to
teacher education programs.

That studies of the influence of seniority policie-~ on tae
employment of black teachers be conducted.

That suppbrt be given to black teachers to assist in rzse~~ch about
the speech, developmental patterns, and socialization .o.’ the black .
child- (Hilliard 1980). ] .

That success stories about black teachers be researched and shared.
in the professional literature (Hilliard 1980).

That data be co!lected to determine whether teachers who earn high
scores on the ional Teacher Exzmination experience greater
success with p .ils in academic and. social achievements. |

That a center for the study of black teachers and teacher education
be established at a predominantly black university (James 1980
Wright1979).

That black colleges and universities collect and analyzeidata
relating to the achievement of black applicants on the National
Teacher Examination and other instruments used to determine
eligibility for teacher certification.

That schools and departments of education in predominantly black
schools "strengthen their activities in research and development
(Barnett 1980).

2 g




10. That funds be provided to develop and institute procedures for
increasing and enhancing the research skills of fuculty members at
traditionally black colleges and universities (Clark 1980; Wright
1979).

11. That peer review teams be established at predominantly black

colleges and universities to provide support for faculty research
(Clark 1980).

Summary

This monograph has identified a number of related factors that affect the
preparation and survival of black school teachers in America, and that deserve
the attention of educators, educational policy-makers, and the general public.
These factors, which include the move toward minimum competency testing of
high school students, the use of standardized tests for admission to and exit
from teacher education programs and for initial teacher certification, the
lack of adequate on-the-job support for black teachers, and the scarcity of a
black perspective in educational research--especially about black
+eachers«-threaten the prospects for a viable pres .ice of black teachers in
America's schools. Discussion of these topics is followed by a lengthy list
of recommendations to improve these prospects.

23 29




REFERENCES

"Alabama May Link Certification with Teacher Test Results." Education Week 1,
9 (November 1981):1.

Alexander, Sandra C. "The Black English Teacher: In A Quandary." Journal of

Negro Education 43, 3 (Summer 1974):332-6. (ERIC No. EJ 111 783.)
Arnez, Nancy Levi. "Desegregation of Public Schools: A Discriminatory
Process." Journal of Afro-American _sues 4, 2 (Spring 1976):274-81.
Atkinson, Anna Pearl. "TheAUnfinighed Revolution: General Curriculum and
Standardized Testing." In Proceedings: National Invitational Conference

on Problems, Issues, Pians, and Strategies Related t2 the Preparation and

Survival of Black Public School Teachers, 26-27 June 1980, Norfolk State
University, edited by Elaine P. Witty, pp. 34-48. Photocopied. Norfolk,
Va.: Norfolk State University, 1980. (ERIC Document Reproduction

_ Service No. ED 194 448.)

Ayres, Q. Whitfield. "Racial Hiring Quotas for Teachers: Another
Perspective." The Clearing House 49, 3 (November 1975):105-7. (ERIC
No. EJ 133 8C4.)

Bacon, Arthur L. "Research in Traditionally Black Schools." In Black
Scholars on Higher Education, edited by Roosevelt Johnson. Columbus,
Ohio: ECCA Publications, 1?7&.

Barnett, Dorothy. "Report of Group I--Specializing the Curriculum: General
Studies and Basic Skills for Black Prospeztive Teachers." In ’
Proceedings: National Invitational Conference on Problems, Issues,
Plans, and Strategies Related to b0 the Preparation and Survival of Black
Public School Teachers, 26-27 June 1980, Norfolk State University, edited
by Elaine P. Witty, pp. 99-100. Photocopied. Norfolk, Va.: Norfolk
State University, 19560. (ERIC Doctiment Reproduction Service No. not yet
assigned; Clearinghouse on Teacher Education No. SP 019 478.)

Beady, Charles H., Jr., and Hansell, Stephen. Teacher Race and Expectations
for Student Achievement. Baltimore, Md.: Johns Hopkins University
Center for Social Organizations of Schools, 1980. (ERIC Document
Reproduction Service No. ED 200 659.)

Beard, Eugene. "Notes on the Role of the Black Researcher in Restructuring
Public Education." In Rest*ucturing the Educational Process: A Black~+
Perspective. Proceedings from the Second Annual Research Workshop, 2-5
June 1974, Howard University, edited by Lawrence E. Gary and Aaron
Favors. Washington, D.C.: Institute for Urban Affairs and Research,
1974,

Besag, Frank. "Professional Characteristics and Attitudes of Teachers: Sex,
Race, and Teaching Area Differences." Urban Education 5, 3 (October
1970):268-86. (ERIC No. EJ 027 727.)

Blake, Elias. "Recommended: A Coalition of Black Educators."™ Phi Delta
Kappan 60 (November 1978):228. (ERIC No. EJ 190 452.}

Bosma, Boyd. Black Teacher Displacements in Seventeen States: Trends and
Developments, 1970-76. Desegregation ARssistance Program, National
Education Association Teacher Rights. Washington, D.C.: National
Education Association, 1980a.

. Planning and Implementing Effective School Desegregation: The
Role of Teacher issociations. Washington, D.C.: National Institute of
Education, U.S. Department of Education, 1980b. (ERIC Document
Reproduction Service No. ED 198 237.)

24

3()




—___+ "Teachers, Teacher Associations, and School Desegregation."
Unpublished. Cited in Ethridge, Samuel, "Import of the 1954 Brown

v. Topeka Board of Education Decsison on Black Educators.”™ The Negro .
Education Review 30, 4 (October 1979):217-32. (ERIC No. EJ 215 279.)

Bowles, Frank, and DeCosta, Frank A. Betweeu Two Worlds. New York:
McGraw-Hill, 1971.

Boyd, William M., II. ™"SAT's and Minorities: The Dangers of
Underprediction.” Change 9 (November 1977):48-9. (ERIC No. EJ 170 099.)

Boyer, J.B. "The Essentials of Multiculturalism in the Content of Teacher
Zducation Research,™ uoted in A National Agenda for Research and
Development in Teacher Education, 1979-84, by Gene E. Hall. Austin,
Tex.: Research and Development Center for Teacher Education, The
University of Texas at Austin, 1979. (ERIC Document Reproduction Service
¥o. ED 196 807.)

Braun, Carl. "Teacher Expectation: Sociopsychological Dynamics." Review of
Educational Research 46 (Spring 1976):185-213. (ERIC No. EJ 142 047.)

Butler, Johnny S. "Black Educators in Louisiana--A Question of Survival."
Journal of Negro Education 43, 1 (Winter 1974):9-12. (ERIC
No. EJ 103 416.)

Caliver, Ambrose. National Survey of the Education of Teachers. Bulletin
No. 10. Westport, Conn.: Negro Universities Press, 1933.

Campbell, Leslie. "The Black Teacher and Black Power."™ In What Black
Teachers are Saying, edited by Nathan Wright, Jr. New York: Hawthorn
Books, 1970.

Cary, Samuel, and Mohr, Paul. Teacher Education Conference for Black Colleges
and Universities, Conference Proceedings. Atlanta, Ga.: Southern
Regional Education Board and Florida A&Y University, 1972.

Clark, Vernon. "Report of Group IV--Building Research Skills for Teachers,
and Adding to the Knowledge Base of Research on Black Children." In
Proceedings: National Invitational Conference on Problems, Issues,
Plans, and Strategies Related to the Preparation and Survival of Black
Public School Teachers, 26-27 June 1980, Norfolk State University, edited
by Elaine P. Witty, pp. 111-15. Photocopied. Norfolk, Va.: Norfolk
State University, 1980. (ERIC Document Reproduction Service No. not yet
assigned; Clearinghouse on Teacher Education No. SP 019 u78.)

Clark, William R. "The Assimilation of the “egro Teacher in Massachusetts.”
Ed.D. dissertation, Colorado State College, 1367. .

Clayton, Marian S. "Meet Joan Yvonne Polite." Today's Education 68, U
(November-December 1979):30-3. (ERIC No. EJ 224 5U0.)

Coleman, James S., et al., Equality of Educational Opportunity. Washington,
D.C.: Office of Education, U.S. Department of Health, Education, and
Welfare, 1966. (ERIC Document Reproduction Service No. ED 012 275.)

Colson, Eina Meade. "An Analysis of the Specific References to Negroes in
Selected Curricula for the Education of Teachers." Master's thesis,
Teachers College, Columbia University, 1940.

Cooper, Charles R. The Nature and Measurement of Competency in English.
Urbana, I1l.: National Council of Teachers of English, 1981. (ERIC
Document Reproduction Service No. ED 203 369.)

Cooper, Harris. "Pygmalion Grows Up: A Model for Teacher Expectation
Communication and Performance Influence." Review of Educational Research
49, 3 (Summer 1979):389-410. (ERIC No. EJ 215 248.)

Coursey, Leon N. "Anita Turner--Early Black Female Physical Educator."

Journal of Health, Physical Education and Recreation 45, 3 (March

1974):71-2.

5 31




Politics gg Failure. San Francisco: R. and E. Research Associates,
Inc., 1977.

Deese, Barbara. "At What Price Assimilation?" Sunbelt (July 1980):47-9.

"Demographic Trends Among Blacks, Hispanics, Whites." Education Week, |
12 October 1981, p. 14.

Denemark, G., and Nutter, N. The Case for Extended Programs of Initial
Teacher Preparation. Washington, D.C.: ERIC Clearinghouse on Teacher
Education, 1980. (ERIC Document Reproduction Service No. ED 154 849.)

Dusek, Jerome B. "Do Teachers Bias Children's Learning?" Review of
Educational Research 45 (Fall 1975):661-89. (ERIC No. EJ 135 380.)

Dworkin, Anthony G. "The Changing Demography of Public School Teachers: Some |
Implications of Faculty Turnover in Urban Areas." Sociology of Education
53 (April 1980):65-73. (ERIC No. EJ 222 558.)

Education Commission of the States. "Alabama Teacher Test Scores Qut." |
Legislative Review 11, 17 (19 October 1981):1. {

Educational Testling Ser Serviee. News Rel_ase, 2 March 1981.

Ethridge, Samual B. "Impact of the 1954 Brown v. Topeka Board of Education
Decision on Black Educators."” The Negro Educational Review 30, 4
(October 1979):217-32. (ERIC No. EJ 215 279.)

Fikes, Robert J. "Control of Information: Black Scholars and the Academic
Press." Western Journal of Black Studies 2, 3 (Fall 1978):219-21. (ERIC
No. EJ 207 484.)

Fridie, Samuel. "Black Teachers'Inside Predomihantly White Schools: An
Identification of their Problems."” The Figh School Journal 58, 8 (May
1975):323-35. (ERIC No. EJ 120.295).

Good, Thomas L. "Teacher Effectiveness in the Elementary School." Journal of
Educational Research 30, 2 (1979):32-64. (ER™Z No. EJ 205 612.)

Good, Thomas L.; Cooper, Harris M.; and Blakey, Sherry L. "Classroom
Interaction as a Function of Teacher Expectation, Student Sex, and Time
of Year." Journal of Educational Psychology 72, 3 (June 1980):378-85.

(ERIC No. EJ 231 288.)

Gore, George William, Jr. "In-Service Professional Improvements of Negro -
Public School Teachers in Tennessee." Ph.D. dissertation, Teachers
College, Columbia University, 1940.

Grant, W. Vance, and Eiden, Leq J. Digest of Education Statisties 1980.
Washington, D.C.: Government Printing Office, 1980. (ERIC Document
Reproduction Service No. ED 202 085.)

Griffith, Albert R., and London, Clement, B.G. "A Career Study of Inner City
Teachers." Journal of Non-White Concerns in Personnel and Guidance 8, 3
(April 1980):167-83. (ERIC No. EJ 238 210.)

Gurin, Patricia, and Epps, Edgar. Black Conseciousness, Identity, and
Achievement. A Study of Students in Historfically Bluck Colleges. New (

Yurk: John Hiley and Sons, 1975. (ERIC Do ument Reproduction Service
No. ED 117 280.)

Hall, Gene E. A National Agenda for Research and Development in Teacher
Education, 1979-84. Austin, Tex.: Research and Development Center for
Teacher Fducation, University of Texas at Austin, 1979. (ERIC Document
Reproduction Service No. ED 196 807.)

Haney, James E. "The Effects of the Brown Decision on Black Educators.”

Journal of Negro Educatjon 47, 1 (Winter 1978): 88-95, (ERIC
No. EJ 176 710.) , .

Cummings, Scott. Black Children in Northern Schools: The Pedagogy and

32 -

26



Harris, Miriam. "Teachers' Social Knowledge and Its Relation to Pupil's
Responmes. A Study of Four St. Louis Negr. Elementary Schools.”
Ph.D. dissertation, Teachers College, Columbia University, 1941.

Hilliard, Asa G., III. "The Changing Black Teacher and Diminishing
Opportunities for Black Teachers." In E. )ceedings: National

Invitational Ccnference on Problems, Issues, Plans, and Strategies
Related to the Preparation and Survival of Black Public School Teachers,
26-27 June 1980, Norfolk State University, edited by Elaine P. Witty,
pp. 34-48. Photocopied. Norfolk, Va.: Norfolk State Universicy, 1980.
(ERIC Document Reproduction Service No. not yet assigned; Clearinghouse
on Teacher Education No. SP 019 478.) »

Hooker, Rébert W. Displacement of Black Teachers in the Zleven Southern
States. Nashville, Tenn.: Rece Relations Information Center, 1970.
(ERIC Document Reproduction Service No. ED O47 036.)

Humphry, Betty J. "A Review of Datd Based Performance of a Sample of Black.
Students from Southern Colleges on the National Teachers Examination.™
Unpublished. Princeton, N.J.: Educational Testing Service, n.d.

Institute for Study of Educational Policy. Equal Educational Opportunity for
Blacks in U.S. Higher Education: An Assessment. Washington, D.C.:
Howard University Press, 1976.

James, Richard. "Black Teachers, Black Teacher Education: Issues for the
Eighties." In Proceedings: National Invitational Conference on

" Problems, Issues, Plans, and Strategies Related to the Preparation and
Survival of Black Public School Teachers, 26-27 June 1980, Norfolk State
University, editad by Elaine P. Witty, pp. 19-33. Photocopied. Norfolk,
Va,: Norfolk State University, 1980. (ZRIC Document Reproduction
Service No. not yet asaigned; Clearinghouse on Teacher Edu ation
No. SP 019 478.)

Johnson, Roosevelt. Black Scholars on Higher Education in the 1970's.
Columbus, Ohio: ECCA Publications, 1974.

. "Urban Teachers as Change Agents: Implications for Legitimate
Curriculum.” The Journal of Afro-American Issues 1, 1 (Summer
1972):93-8. . ]

Jones, J.B. "Administration/Funding/Faculty Recruitment and Staff Development
in Teacher Education: Problems, Issues and Strategies Related to the
Preparation and Suryival of Black Public School Teachers." In
Troceedings: National Invitational Conference on Problems, Issues,
Plans, and Strategies Related to the Preparation and Survival of Black
Public School Teachers, 206-27 June 1980, Norfolk State University, edited
by Elaine P. Witty, pp. 70-97. Photocopied. Norfolk, Va.: Norfolk
State University, 1980. (ERIC Document Reproduction Service No. not yet
assigned; Clearinghouse on Teacher Education No. SP 019 478.) ' ,

Lang, Sarah. "Report of Group V--Expanding Administrative Support: Fundiqg,

Faculty Recruitment and Staff Development, Collaborating with other

Organizations and Agencies which ar: Working to Improve the Life Space of

Black Children." In Proceedings: National Invitational Conference on

Problems, Issues, Plans, and Strategies Related to the Preparation and

Survival of Black Public School Teachers, 26-27 June 1980, Norfolk State

University, edited by Elaine P. Witty, pp. 116-19. Photocopied.

Norfolk, Va.: Norfolk State University, 1980. (ERIC Document

Reproduction Service No. not yet assigned; Clearinghouse on Teacher

Education No. SP 019 478.)

2 33




Lemlech, Johanna Kasin, and Sikula, John P, "Do Black and White Teachers Have
Different Values?™ Phi Delta Kappan 57 (May 1976):623-4. (ERIC
No. EJ 137 991.)

Lindsey, Margaret. "Teacher Education: Reflections."” Journal of Teacher
Education 24, 4 (July-August 1978):5-9. (ERIC No. EJ 189 471.)

McAllister, Jane Ellen. The Training of Negro Teachers in Louisiana. New
York: Teachers College, Columbia University, 1929.

McDaniel, Thomas. "The NTE and Teacher Certification." Phi Delta Kappan 59,
3 (November 1977):186-8. (ERIC No. EJ 167 838.)

Madaus, George F. "NIE Clarification Hearing: The Negative Team's Case."
Phi Delta Kappan 63, 2 (October 1981):92-4. °

Martin, Ila. "Report of Group III.-Identifying Problems and Pitfalls in the
Employment and Retention Procedures for Black Teachers.” In Proceedings:
National Invitational Conference on Problems, Issues, Plans, and
Strategies Related to the Preparation and Survival of Black Public School
Teachers, 26+2] June 1980, Norfolk State University, edited by
Elaine P, Witty, pp. 106-07. Photocopied. Norfolk, Va.: Norfolk State
University, 1980. (ERIC Document Reproduction SerVice No. not yet
assigned; Clearinghouse on Teacher Education No. SP 019 478.)

Medley, Donald M., and Quirk, Thomas J. "The Applicationf of a Factorial
Design to the Study of Qultural Bias in General Culture Items on the
National Teacher Examina‘ions." Journal of Educational Measurement 4
(Winter 1974):235-45. (ERIC No. EJ 108 461.)

Mitgang, Lee. "Testing Methods for College Called Unfair to Minorities.™ The
Virginian Pilot, 28 January 1982.

Mohr, Paul. The Black College and Teacher Education: An Historical and
Current Perspective in Assessment--A Critical Challenge to Teacher
Education. [Atlanta, Ga.: Southern Regional Education Board, 1974.

, ed. College of Education, Florida ASM University Research
Monograph. Tallahassee, Fla.: Florida A&M University, 13975. (ERIC
Document Reproduction Service No. ED 114 374,)

. "Research Agenda for Teacher Education: Black Perspective.” 1In
Proceedings: National Invitational Conference on Problems, Issues,
Plans, and Strategies Related to the Preparation and Survival of Black
Public School Teachers, 26-27 June 1980, Norfolk State University, edited
by Elaine P. Witty, pp. 99-109. Photocopied. Norfolk, Va.: Norfolk
State University, 1980. (ERIC Document Reproduction Service No. not yet
assigned; Clearinghouse on Teacher Education No. SP 019 478.)

Moody, Charles D. "Policy Analysis and the Educational Process.” In
Restructuring the Educational Process: A Black Perspective. Proceedings
from the Second Annual Research Workshop, 2-5 June 1974, Howard
University, edited by Lawrence E. Gary and Aaron Favors. Washington,
D.C.: Institute for Urban Affairs and Research, 1974.

Moore, William, Jr. "Black Lnight." Community and Junior College Journal 46
(April 1976):18-20, 40-3. (ERIC No. EJ 134 873.)

Moore, William, Jr., and Wagstaff, L.H. Black Educators in White Colleges.
San Francisco: Jossey-Bass, 1974. |

Mo.ris, L. Elusive Equality: The Status of Black Americans in Higher
Education. Washington, D.C.: Howard University Press, 1979.

National Advisory Committee on Black Higher E4ucation and Black Colleges and
Universities. Access of Black Americans to Higher Education: How Open
is the Door? Washington, D.C.: National Advisory Committee on Black
Higher Education and Black Colleges and Universities, 1979a. (ERIC
Document Reproduction Service No. ED 172 669.)

28. 34




. Black Colleges and Universities: An Essential Component of a

Diverse Sy-tem of Higher Education. Washington, D.C.: National Advisory
Comittee on Black Higher Education and Black Colleges and Universities,
1979b. (ERIC Document Reproduction Service No. ED 183 066.)

National Assessment of Educational Progress. Reading, Thinking and Writing.
Denver, Colo.: -National Assessment of Education Progress, 1981.

National Education Association. Status of Teachers and NEA Members.
Washington, B.C.: National Education Association, 1980.

. Task Force Survey of Teacher Displacement in Seventeen Ctates.

Washington, D.C.: National 1 Education Association, T1965.

"New Mexico Requires Competency Testing in Cert1fication." Education Week,
16 Ncvember 1981, p. 1.

Parker, Bettye J. "Black Literature Teachers: Torch Bearsrs of European
Myths?" Black World 25, 2 (1975):61-5. (ERIC No. EJ 131 901.)

Penfield, Elizabeth F. " "Polltics and Teacher Preparation: Trouble and
Transition." Paper presented at th2 annual meeting of the National
Council of Teachers of English, 22-24 November 1979, San Francisco,
Calif. (ERIC Document Reproduction Service No. ED 181 483.)

Pinkney, H.B. "Problems and Strategies Relating to Employment and Retention
of Black Teachers, Including Some Attention to Special Skills Needed by

"Black Teachers in Order for them to Work Effectively as Advocates of
Black Children." In Proceedings: National Invitational Conference on
Problems, Issues, Plans, and Strategies Related to the Preparation and
Survival of Black Public School Teachers, 26-27 June 1980, Norfolk State
University, edited by Elaine P. Witty, pp. 49-62. Photocopied. Norfolk,
Va.: Norfolk State University, 1980. (ERIC Document Reproduction
Service No. ED 189 038.) :

Plain, Thoms A. "Recruiting from Minority Groups for Urban Teaching." The
Clearin@House 47, 4 (December 1972):216-18. (ERIC No. EJ 069 635.)

Powell, Delcenia. "Enhancing Communication Skills: Reading, Writing,
Speaking and Listening."™ In Critical Issues in Teacher Education:
Research and Communications in the Learning Society. Proceedings of the
Fifth Annual Teacher Education Conference for Black Colleges and
Universities. Atlanta, Ga.: Southern Regional Fducation Board, 1975.

Quirk, Thomas J.; Witten, Barbara J.; and Weinberg, Susan. "Review of Studies
of the Concurrent and Predictive Validity of the National Teacher
Examinations." Review of Educational Research 43, 1 (Winter
1973):89-113. (ERIC No. EJ 076 209.)

Rafky, David M. "The Black Scholar in the Academic Marketplace." Teachers
College Record T4, 2 (December 1972):225-60. (ERIC No. EJ 068 890.)
Reutter, E. Edmund, Jr., and Hamilton, Robert R. The Law of Public Education.

Mineola, N.Y.: The Foundation Pra2ss, Inc., 1976.

Richardson, Ronald L., and Gerlach, S. Craig. "Black Dropouts: A Study of
Significant Factors Contributing to a Black Student's Decision." Urban
Education 14, 4 (January 1980):489-94. (ERIC No. EJ 218 843.)

Rist, Ray C. The Invisible Children: School Integration in American Society.
Cambridge, Mass.: Harvard University Press, 1978. (ERIC Document
Reproduction Service No. ED 156 758.)

. "Planned Incapacitation: A Case Study of How Not to Teach Black
Teachers to Teach." Journal of Higher Education 44, 8 (November
1972):620-35. (ERIC No. EJ 06T 364.)

. "Student Social Class and Teacher Expectations: The
Self-fulfilling Prophecy in Ghetto Education." Harvard Educational
Review 40 {August 1970):411-51. (ERIC No. EJ 025 119.)

L

‘ 29 35




Ed

L]

Sandsfur, J.Tw. "State Reactions to Competency Assessment in Teacher
Education." TIn Competency Assessment in Teacher Education: Making It
Work. Selected papers from the Conference on Competency Assessment in
Teacher Edacation, 16-18 Nocvember 1980, Lexington, Ky., edited by
Sharon G. Boardman and Michael J. Butler, pp. 18-32. Washington, D.C.:
ERIC Clearinghouse on Teacher Education, 1981. (ERIC Document
Reproduction Service No. ED 206 570.)

Schlechty, Phillip C., and Vance, Victor S. "Do Academically Able Teachers
Leave Education? The North Carolina Case." Phi Delta Kappan 63, 2
(October 1981):106-12.

Schultz, Michael Johna The National Education Association and the Black
Teacher. Coral dables, Fla.: University of Miami Press, 1970.

Scott, Hugh J. Minimum Competency-Testing: The Newest Obstruction to the
Education of Blacks and Disadvantaged Americans. Princeton, N.J.: ERIC
Clearinghouse on Tests, Measurement, and Evaluation and the Educational
Testing Service, 1679. (ERIC Document Reproducticn Service
No. ED 178 618.) ;

Shanker, James Lee. "The Attitudes of Black Teachers Toward the Use of
Dialect Reading Materials for Beginning Reading Instruction.”

Ph.D. dissertation, Michigan State University, 1973. (ERIC Document
Reproduction Service No. ED 091 654.)

Silver, Catherine Bodard. Black Teachers in Urban Schools: The Case of
Wwashingtdn, D.C. New York: Praeger Publications, 1973. (ERIC Document
Reproduction Service No. ED 084 335.)

Simons, William T. ™"Occupational Marginality and Social Stress: A Comparison
of Negro NTE Failures and Standard Contract Teachers."

Ph.D. dissertation, Florida State University, 1967.

Sinowitz, Betty C. "School Integration and the Teacher." Today's Education
62, 5 (May 1973):31-3. -

Smith, B.0., with Silverman, S.H.; Borg, J.M.; and Fry, B.V. A Design for A
School of Pedagogy. Washington, D.C.: U.S. Department of Education,
1980. (ERIC Document-Reproduction Service No. ED 193 215.)

Smith, Elsie J. "Black Counselor Educator in a Predominantly White
Institution." Counselor Education and Supervision 15 (December
1975) :84-94, (ERIC No. EJ 129 185.)

Smith, John W., and Smith, Betty M. "For Black Educators: Integration Brings
the Axe." Urban Review 6, 3 (1973):7-12. (ERIC No. EJ 078 574.)

Smith, Marzell, and Dziuban, Charles D. "The Gap Between Desegregation
Research and Remedy." Integrated Education 15, 6 (November-December
1977):51-5. (ERIC No. EJ 174 866.)

Southern Education Reporting Service. "Statistical Survey,
Segregation-Desegregation in Southern and Border States." Nashville,
Tenn.: Southern Education Reporting Service, 1964,

Southern Regional Education Board. Critical Issues in Teacher Education:
Research and Communication in the Learning Society. Proceedings of the
Fifth Ars.al Teacher Education Conference on Black Colleges and
Universities. Atlanta, Ga.: Institute for Higher Education Opportunity,
Southern Regional Education Board, 1975.

. The Need for Quality. A Report to the Southern Regional
Education Board by its Task Force on Higher Education and the Schools.
Atlanta, Ga.: Southern Regional Education Board, 1981.

#+




Spencer, Thelma. "Testing and Minorities." In Critical Issues in Education:

- Research and Communication in the Learning Society. Proceedings of the

Fifth Annual Teacher Education Conference. Atlanta, Ga.: Southern
/Regional Education Board, 1975.

Stolﬁ Robert E. Emerging Patterns for Teacher Education and Certification in
the South. Atlanta, Ga.: Southern Regionz.l Education Board, 1981.
(ERIC Document Reproduction Service No. =D 198 136.)

Stroup, Stinson W.; Van Gieson, Nan; and Zirkel, Perry A. Deficits, Declines,

| and Dismissals: Faculty Tenure and Fiscal Exigency. Washington, D.C.:
ERIC Clearinghouse on Teacher Education, 1982. (ERIC Document
Reproduction Service No. not yet assigned; Clearinghouse on Teacher
Education No. SP 019 495,

Supreme Court of the United States. Supreme Court of the United States
Syllabus: Board of Education of the City School District of New York et
al. v. Harris, Secretary of Health, Education, ~d Welfare et al.
Certiorari to the United States Court of Appeals for the Second Circuit,
1978. No. 78-873. (ERIC Document Reproduction Service No. ED 179 670.)

Supreme Court of the United States. Supreme Court of the United States

L . Syllabus: Hazelwood School District et al. v. “United Siates. Certiorari
to the United States Court of Appeals for the Eighth Circuit.

No. 76-255. (ERIC Document Reproduction Service No. ED 141 894.)

Thurston, Paul, and House, Ernest R. "The NIE Adversary Hearing on Minimum
Competency Testing." Phi Delta Kappan 63, 2 (October 1981):87-9.

Toch, Thomas. "National Teacher Examinations Changed To Counter Bias."
Education Week, 24 August 1981, p. 1.

Torrence, Lee Allen. "A Study of Factors Associated With Negro Teachers'
Attitudes and Opinions Toward Faculty Desegregation."®
Ph.D. dissertation, University of Kentucky, 1966.

Trammer, Monte D. "Teaching: The Profession Blacks May Lose." Black

Enterprise (February 1980):69-72.

U.S. Commision on Civil Rights. Toward Equal Opportunity: Affirmative
Admissions Programs at Law and Medical S"hools. Washington, D.C.:
Government Printing Office, 1978.

U.S. Equal Employment Opportunity Commission. Equal Employment Opportunity

Report, 1978. Minorities and Women in Public Elementary and Secondary

Schools. A Statistical Summary. Hashington D.C.: U.S., Equal

Employment Opportunity Commission, 1981.

U.S. Equal Employment Opportunity Commission. Equal Employment Opportunity
Report, 1975. Washington, D.C.: Equal Employment Opportunity
Commission, 1976. Photocopied.

Vlaanderen, Russell. Testing for Certification: A Compilation and Comparison
of States that Require a Test for Certification. Denver, Colo.:
Education Commission of the States, 1981.

West, Charles, and Anderson, T.H. "The Question of Preponderant Causation in
Teacher Expectancy Research." Review of Educational Research 46 (Fall
1976):613-30. (ERIC No. EJ 157 781.)

West, Earle H. "The Harris Brothers: Black Northern Teachers in the
Reconstruction South." Journal of Negro Education 48, 2 (Sprina
1979):126-38. (ERIC No. EJ 205 705.)

Wilcox, Preston. "The Thrust Toward Community Control of the Schools in the
Black Community." In Racial Crisis in American Education, edited by
Robert Green. Chicago: Follet Educational Corporation, 1969. (ERIC
Document Reproduction Service No. ED 037 513.)

,EKTC , 337




willie, C.V., and Edmonds, K.R., eds. Black Colleges in America. New York:

Teachers College Press, 1978.

| Willens, Howard P., et al. "United States of America, Plaintiff, and North
Carolina Association of Educators et al., Plaintiff-Intervenors, v. State
of North Carolina et al., Defendants. United District Court for the
Eastern District of North Carolina, Raleigh Division, Brief Amicus Curiae
for Educational Testing Service," 1975. (ERIC Document Reproduction
Service No. ED 121 806.)

Wright, Stephen J. The Black Educational Policy Researcher: An Untapped
National Resource. Washington, D.C.: National Advisory Committee on
Black Higher Education and Black Colleges and Universities, 1979. (ERIC
Document Reproduction Service No. ED 191 367.) .

. "The Survival of Black Public School Teachers: A Challenge for
Black Colleges aind Universities." In Proceedings: National Invitational
Conference on Problems, Issues, Plans, and Strategies Related to the
Preparation and Survival of Black Public School Teachers, rs, 26-27 June
1980, Norfolk State University, edited by Elaine P. Witty, pp. 63-70.
Photocopied. Norfolk, Va.: Norfolk State University, 1980. (ERIC
Document Reproduction Service No. not yet assigned; Clearinghouse on
Teacher Education No. SP 019 478.)

« "The Tragic Waste of the Black Mind and Talent." Journal of

Negro Education 50, 2 (Summer 1981):98-106,

Wynn, Cordell. "Report of Group II--Recruiting and Selecting Students:
Enrollment, Admission and Retention in Teacher Fducation." In
Proceedings: National Invitational Conference on Problems, Issues,
Plans, and Strategies Related to the Preparation . and Survival of Black
Public School Teachers, 26-27 June 1980, Norfolk State University, edited
by Elaine P. Witty, pp. 102-05. Photocopied. Norfolk, Va.: Norfolk
State University, 1980. (ERIC Document Reproduction Serviee No. not yet
assigned; Clearinghouse on Teacher Education No. SP 019 478.)

Legal Cases

Brown v. Topeka Board of Education, 347 U.S. U83 (1954).

Chambers v. Henderson City Board of Education, 264 F.2d 189 (lUth Circuit
1966)-

Clark v. koard of Education of Little Rock School District, 449 F.2d 493 (8th
Circuit 1971), cert. den. 405 U.S. 936, 92 S.Ct. 954, 30 L.Ed.2d 812
(1972).

Oliver v. Kalamazoo Board of Educaticn, U498 F.Supp. 732 (W.D. Mich. 1980).

Singleton v. Jackson Municipal Separate School District 419 F.2d 1211 (5th
Circuit 1970), cert. den. 396 U.S. 1032, 90 S.Ct. 612, 24 L.Ed.2d 530
(1970).

United States v. State of South Carolina 400 F.Supp. 343 (E.D.N.C. 1975)

vacated 425 F.Supp. 789 (E.D.N.C. 197T).




} PO Box190 ARLINGTON VIRGINIA 22210 ¢ {703; 841 1212
OPERATED BY COMPUTER MICROFILM INTERNATIONAL CORP

IMPORTANT INSTRUCTIONS SHP TU

* ORDER BY ED NO. (6 digits) e ENCLOSE CHECK OR MONEY
See Resources in Education ORDER

@ - ~
ER ' c DOCUMENT REPRODUCTION SERVICE E D R s

ORDER FORM

(RIE} Payable to EDRS nU S
R Funds Check must indicate
y sp&ﬁ:'foyf gg‘(ﬁanp) the U S transit number of your BiLL 10
:)r banks agency
Paper Copy (PC! ¢ OR ENCLOSE AUTHORIZED
o ENTER UNIT PRICE ORIGINAL PURCHASE ORDER
(See Below) e COMPLETE AND SIGN BELOW

¢ INCLUDE SHIPPING CHARGES

{See Charts Below) NO OF COPIES
e NO OF UNIT
ED NUMBER TOTAL
PAGES MF PC PRICE
Date : - Sl ma
Signature e 1T T YT
Title . T T T
UNIT PRICE SCHEDULE
MICROFICHE (MF) - — o —
NUMBER FICHE EACH ED = PRICF CUDEL  Price ] _ ]
145 ug 1o 480 pages MFG? $ 91
6 <8B! 5,6 pages MEQ2 110 f— - T
. 7 577-672 pages MF0O3 129 . 1 ]
8 673-768 pages MFO4 148 * B B A
Each additianal I R _
microfiche additional 96 cages 19
- N D
PAPER COPY PC
NUMBEH PAGES EACH ED # PRICE CODE  Price TOTAL NO OF PAGES SUBTOTAL
Yo 25 PCUT $200 VA RESIOENTS ADD
261 50 pCU2 365 TAX EXEMPT NO 4% SALES TAX
5t 75 PCO3 530
76t 100 PLCOS 695 SHIPPING
Each 3 ity nal
25 pages 165 DEPOSIT ACCT NO TOTAL
CHARTS FOR DETERMINING SHIPPING CHARGES
, ' 1st CLASS POSTAGE FOR
1-3 , 4-8 ; 9-14 15-18 19-21 2227 28-32
Microfiche Microfiche | Microfiche Microfiche Microfiche Microfiche Microfiche
ONLY ONLY ONLY ONLY ONLY | ONLY ONLY
$20 ; $ 37 $54 $7 $ 88 | $105 %122
U.P.S.CHARGES FOR
i T 1
b ' 2 1bs 31bs 41ibs ' 5 Ibs I 6 1bs ] 7 Ibs ‘ 8to 20 1bs
33-75MF 76-150 L 151.225 226-300 301-375 ‘ 376-450 | 451-525 | 526-1300
or1-75PC MForPC . MFor PC MForPC ' MForPC | MFor PC 1 MForPC | MForPC
PAGES PAGES - PAGES | PAGES PAGES | PAGES | PAGES | PAGES
Not to Exceed 'Not to Excerd -Not to Exceed Notto Exceed Notto Exceed Notto Exceed Notio Exceed] Notto Exceed
$149 $186 $223 . $259 - $2 96 ‘ $3 33 § $370 = 734 06-$8 45
NOTE - O s fr 33 - m o0 oo Mene an bt by pape s paes POt e shapie 0 a tin s [ANTIE T A ] AT vt de e
Rgvused Nov 1981
Q

ERIC 39

Aruitoxt provided by Eic:




ERIC

Aruitoxt provided by Eic:

GENERAL INFORMATION

1 PRICE LIST

The prices set forth meren mdy Le chdnged Athout nut ce however any
prce change wil be subjedt tu the approvar vl ire Natong mstitute of £ 1y
calLor Luntract ng CHtcer

2 PAYMENT

The prices 31 {0rth herein do POt NULQER dity SA'8S GSE Fxoide Of S 1T Tar

téxes Which may apply 1o the sais 0f Mucrctehe or hacd (oby tu the s o

tomer The cost ot such taxes * dny shail be burne by the Lustomet
Paymenl shait be made netth ity 30 days tromdate utiny sn e Paymert

shatl be without expense to LM

3  REPRODUCTION

Express permission & reproduce @ Copwnghted doc ment provided by
reunder must be abtamned in witing from the - opynght holder r oted Jo the
ttie page of suLh copyrnighted duiument

4 CONTINGENCIES

CMIC shail not be habie 1o Customer ur any ulthe: PESGn o dny tainare o
deiay i~ the performance of any obhigation it such la ture ut delay ‘a) sdueta
events beyond the controt of CMIC incyhing but not imited 1o tire storm
fiood earthquake explosion acciuent acts of the public wnemy stokes
toCkouls 1abor disputes 1abor shortage woOrk Stoppeges franspurtation
embargoes Or deiays fadure or shortage of matendis supphes o mid
vhinery acts ot God 0r acts or regulations or Prornhes of the tederal state
or iocal governments (b1 s dueto fadures ot performance vt subcontes toes
beyond CMIC s contror and without neghigence on the part ot LMIC or e s
due 10 PreneOus ot incgmpiete sntormaton furmshed by Custumer

5  LIABILITY
LCMIC S Yatnity  toany dosing hereander Shall not exceed restitut o ot
charges

inno event shat { MIC be ratue 1Or SpeGa canseguenligl o syuidated
damages ansing from the provis 9N Ot sefs ces herr unds o

6 WARRANTY

MIL MAKES NU WARRANTY EXPRESS CR MPLIED AS TOANY MATTER
WHATSOVER INCLUDING ANY WARRANTY OF MERUHANTABILITY IR
FITNESS FOR ANY PARTI ULAR PL RPOSEH

7 aQuaury

LMIC widi repiace prodocts reluwrfed becd ast ol erp o 0 debors sean
competeness The quat ty TTheanput 100 umen? (s nat by ecpansih ity '
CMIC Besi avds giaecopy wet he § D

8 CHANGES
Mo adivrt diter 1tion o mod tication Gt any oftae proves uns hereut Shat be
tend Ay 2niess N wahing and signed by an othoer ot CMIC

2 DEFAULT AND WAIVER

4 MUt Pils wilh respect tothes ar any other agreement with CMICto
Py afty MyDn @ whe D Jue 0oF 1o duiept 3ny shipment as ordered CMIC
Ty without prejud ce Lo other remedies deter dny further shipments
tntrthe detault s corrected of Lancel this Purchase Order

Nucpats® ot conduct nor any deiay GICMIC in exercising anv nght he
e nder shail waive any tghis ot CMIC o modify this Agreement

10 GOVERNING LAW

This Agreement shail be « unstrued tu be belween me, Lhants Any question
vancerng sty vahidily construnhon ur performdnioe shali be governed by
e 'ans of the State ot New York

11 DEPOSIT ACCOUNTS

Customers whu have 4 contiruing need tor ERIC dotuments may open a
Deposit aospunt by depositiing o minimarm ot $200 00 Once a deposit ac
countss opened ERIC Jocuments will be sent upon reduest and the account
charged forthe actual costand postage A monthiy statement of the ace ount
w ! he turenshed

12 STANDING ORDER ACCOUNTS

Coanstamers whiy desare 10 receive muctohihe copres of all ERIC reports an
counced 1 oedlh issue 0f Resourtes i Educdtion may do so by depositing
$,00U 00 o submitting an executed purc hase oeder The Last of edch issue
4 I postage wilt e cParged against tne account A monthiy staterrent otthe
desuunt wili be tornashed

13 PAPER COPY PC

A Laber Copy 5 xeragraphi reprodui ton on paper 7 ane onginal
e cament £30n papercGpy Pas d velluM Brstolcover o dentity and protect
the duument

14 FOREIGN POSTAGE
Postage for gho ountr ey ather than the United States s based vn the intema
et Postal Rate s onoetter 1 at 1he Tine the crder s shipped To determine

poostage 30w 75 oot e o 74 pages per po nd { gstomees must
P b e s xact crassth at o af mign desifed and aciude e nostaye for
hat ass b gt onow I Ine font e Pay Dent mustbe n Unted States tunds

OTHER ERIC COLLECTIONS AVAILABLE-FROM EDRS

STANDING ORDERS

Subscription urders of mucrofiche copres cFall ERIC reports announced in edch issue of
Resources in Education average $160 00 per month

BACK COLLECTIONS Postage extra:

Reports in Resedrch i Eaucation for 1966 and 1967 $ 38949
Reports in Research i Educaton for 1968 ’ 117269
Reports in Research in Education for 1969 1 399 1
Reports in Research in Education tor 1570 1424 54
Reports in Research in Education for 1971 1 662 58
Reports in Research in Eaucation tor 1972 1720 84
Reports in Research in Education for 1973 1498 73
Reoorts in Researchn Education tor 1974 1 564 40
Reportsin Resources in Education tor 1375 1734 54
Reports in Resources in Education for 1976 1 838 41
Reports in Resources in Education tor 1977 175216
Reports in Resources in Education for 1978 182063
Reports in Resources in Education for 1979 T 069 26

Reports in Resources in Education for 1980 1992
AIM/ARM MICROFICHE COLLECTIONS (postage extra) $0 174 hiche
CLEARINGHOUSE MICROFICHE COLLECTIONS \postage extra $0 1?8 fiche
SPECIAL COLLECTIONS {postage extra} $0 134 fiche
Ottice of Education Research Reports 1956-65 $ 444 21
Pacesetters in Innovation Fiscal Year 1966 158 79
Pacesetters in Innovation, Fiscal Year 1967 192 56
Pacesetters in Innovation Fiscdl Year 1968 123 15
Selectea Document, on the Disadvantaged 367 16
Selected Documents in Higher Education 168 57
Manpower Research Inventory for Fiscal Year 1966 and 1967 87 5C
Manpower Research Inventory for Fiscal Year 1968 48 78
Manpowe. Research. Inventory for Fiscal Year 1969 63 38

SPECIAL PRODUCTS (postage included)

& IGEmIabon Apeary 5 5 Proddie 1< Bibliogr apty, 1375 1477 113 00
1978 10 95
Yy . - 29 15
1980 36 80

40




