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The central purpose of history-sodial
science education is to prepare students
to be humane, rational, understanding,
and participating citizens in a diverse
society and in an increasingly
interdependent world
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It is my hope and belief that through
education we can help our children
understand the importance of developing
resp3nsibk values for their lives. And I
believe historysocial science education
should assume a major role in this
effort.
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1 Foreword

We share a world that each day becomes smaller than it was the
day before. It becomes smaller because it must house more people,
feed more people, share with them its wraith. It becomes smaller
because itsresources become fewer in number and because the
waste from its inhabitants becomes a greater burden than it has
ever been. And the world becomes smaller because distances con-
tinue to be reduced by scientific and technological developments
that outrun our comprehension of their consequences on our very
lives.

Within out "smaller" world, we set values each dayyou and
lfor the air we breathe, th° water we drink, the foodarid the
oilwe buy in the marketplaft, and we set values for a generation
to come. Today, in fact, we are deciding by our very actions or our
failure to act whether another generation will come or not. And it
will matter little to teach our children how to extract the last bit of
oil from shale if we then use the-oil to feed voracious engines that
burn dry in the race for a faster life-style.

It is-my hope and belief that through education we can help our
elf'dren understand the importance of developing responsible
values for their lives. It is also important tq help them undeistand
what options are available to them in the world's marketplace and
in its political arena. I am equally concerned that our children
understand what the consequences of their actions may be-- not
only in personal terms but also in terms of their effect on the larger
world society. I believe historysocial science education should
assume a major role in this effort. And I believe the authors of this
new frtmework agree with me, for they have writteu:

Preparing people to become humane, rational, participating citizens
is an awesome task, a grave responsibility It is one which is shared
necessarily by many institutions in a democratic society. Acting alone.
no single institution and no single program of stuIies is sufficient.
Even so. schools and the history social science program,- kinder:
garter through grade twelve, must bear a major portion of that respon-
sibility. Schools are the institutions created by society for the express
purpose ofdirecting students toward acquiring the knowledge. skills.
and values essential for effective citizenship.

As we look at the problems in our "smaller" woriu, as we try to
give meaning to the changes that abound around us, and as we
attempt to understand and control our emotions, prejudices, and
fears, we open doors of thinking, use tools of thought, and touch
emotional levels that earlier generations neither I.eeded nor would
have understood. Yet, it seems to me we must be willing to walk
these avenues to a human frontier that will help us uncover for
ourselves and our children the mysteries of the social sciences just
as we uncovered the mysteries of the atom and the moon. Our
success or failure in solving the social problems will ultimately
determine our survival as.a human race.

I am therefore pleased at what I find in this new framework for
historysocial science education in California, and 1 congratulate

I am pleased at what I find in this new
framework for historysocial science
education in California, and I
congratulate all of those responsible for
its development. The focus is `on an
education that helps students act with
responsibility as participating memo of
a democratic society.



all of those responsible for its development. The focus is on people
and their needs as they relate o the larger society. The focus is on
thought and action geared to preserving that which is good ar.d
progressing toward that which is better. The focus is on an educa-
tion that helps students act with responsibility as participating
members of a democratic society. I commend this document to you
who have responsibility for reshaping a historysocial science
education that will, in the words of the framework iteself, "prepare
students to be humane, rationair, understanding, aad participating
citizens in a diverse society and in an increasingly interdependent
world students who wil! preserve and continue to athfance pro-
gress toward a just society."

ti

Superintendent id &Nu Instruttion

....emmurem.4%.

We must be willing to walk these
avenues to human frontier that will
help .ps uncover for ourselves and our
chileen me mysteries of the social
sciences just as we uncovered the
mysteries of the morn and the moon.
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The History-Social Science Framework for3California's Public
Schools, Kindergarten Through Grade Twelve, is designed to be
used as the basis for curriculum develc pment at the local level. The
framework will be a useful resource for teachers, curriculum spe-
cialists, school administrators, and local boards when (1) planning
courses of study, including instructional objectives- concepts, sug-
gested learning activities, instructional materials, evaluation, and
follow-up for history-social science instruction; and (2) evaluatia.--
'instructional materials for the history-social science program.

This framework is the State Board of Education's means of com-
municating its recommendations concerning curriculum to local
school districts. The History-Social Science Framework was pro-
duced under the direction of the Curriculum Development and
Supplemental Materials Commission, which provided guidance to
the committee that wrote the document (see page ix for a list of the
committee's members). The State Department of Education was
involved in all phases of writing, editing, and publishng the frame-
work. Special mention should be made of the contributions of
Department Consultants Richard E. Contreras and Jack Parks,
who coordinated all phases of the development of the document,
and "Francie Alexander, who was involved in the production and
distribution of the framework. Also, Ted Smith, Editor in Chief,
Bureau of Publications, made a major contribtition by bringing
clarity and organization to the framework.

An who were involved in the production of the framework
believe that it will be meaningful and useful in presenting the "state
of the art" in history-social science education, identifying trends' in
history-social science education, and, most importantly, in provid-
ing a sound rationale for history-social science education in school
programs which have demands for time from many content areas
and in a climate that stresses the "hack to the basics" movement.

History-social science education is basic to the development of
an informed and effective citizenry. The framework contains the
philosophical premise for history-social science education; a state-
ment of goals appropriate to the history-social science program; a
definition of the basic concepts of history, the social science disci-.
plines, anti the humanities; criteria for selection of history-social
science education instructional materials; and. relevant Education
Code requirements. A significant departure from the previous
Social Sciences Education Framework, which was published in
1973, is the inclusion of settings for history-social Scictite instruc-
tion that will provide recommendations for content to be covered
at each grade level.

Framework production is just the first step in the cum
development proces, The users of this framework become a nte-
gral part of the ncxt phases in the-framework process: implemnta-
tion and evaluation. We urge school petsonnel to become involved
in disseminating the framework and providing comments on the

vii

The framework contains the
philosophkal premise for history-social
science education; a statement of goals
appropriate to the history-social
science program; a delbsition of the
bask concepts of history, the social
science disciplines, and the lutmanitks;
criteria for selection of history-social
science education instruction*:
materials; and relevant Education Code
requirements.
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framework. If you are interested in working with us or have com-
ments or suggestions about the framework, please contact the Cur-
riculum Frameworks and Instructional Materials Unit, California
State Department of Education, 721 Capitcl, Mall, Sacramento,
CA 95814.

0 ..

DONALD R. McKINLEY
Chief Depot' Superntemlent
of PuhIi Instrui lion

a
,

The users of this framework become an
integral part of the next phases en the

-framework process.; impkinentation
mil evaluation.
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DAVtS W CAMPBELL
Depot!. SuRerintendem

for Programs

POBERT L HOWE
Chid. Cileeitulum Framers mks

and ,Instrui trona, Materials Unit
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Irmiimmom.
Introduction

limmimmuni

Some words, although written in the part, seem to speak
directly and eloquently to us and the problems with which we are
wrestling in the present. The words of James Conant, which follow,
are a case in point. In the early 1940s, Dr Conant asked his fellow
Americans, to join with him in rethinking the fundamental pur-
poses which education ought to serve and the directions which it
ought to take. ,Then he said:

:. But, today, we are concerned with a general education-7.1 liberal
educationtot for. the relatively few, but for a multitude:

The heart of the prgblem pf a general, education is the continuance
of the liberal and tweane tradition. Neither the mere acquiiition of
information nor the development' of special skills and talents can give
the broad basis of u derstanding which is essential if our civilization is
to ,be preserved. N one wishes to dicparag the importance bf being
"well ;,wormed." B t even a good gioundin in mathematics and the
physical and biological sciences, combine wit an ability to read -A
write several foreign languages, does not prow e a sufficie-=
tional background for citizens of a free nation.'for such a
lacks contact with both man's "emotional experience as an indivi .al
and his practindexperience as a gregarious animal. It includes little of
what wads once known as,lhe wisdom of, the ages' ... It includes no
history, ncyirt, no literature, no philosophy. Unless the educational
prdcess inclucles.or each level of maturity some continuing contacl,with
those fields in witich value judgments-are of prime importance, it must
fall far short of the ideal. Student[s] ... must be concerned, in part at
least, with the words "right" and "wrong" in both the ethical and the
mathematical sense. Unless [they] feel the importance of those general
ideas and aspirations which have been a deep moving force in the lives
of men, [they] run the risk of tiartial blindness.'

Because history and the social sciences are major components of
at general' or liberal education for students at all levels of maturity,
and because history and the social sciences are areas of study
required of all students ou the "multitude," Dr. Conant's observa-
tions are particularly pertinent to this framework.

Thil framework represents the effOrts -of ,many citizens
educators and noneducators to see tbet the liberal and humane
traditions are continued in history-social science educr on in Cali-
fornia. It also represents their efforts to point -tdward new direc-
ionslhat will enable students to become humane, rational, under -
tanding, and participating citizens in our diverse society and in an

increasirgly interdependent world.
The History-Social Science Framework for California Public

Schiibis,'provides guidelines and recommendations for teachers,
curriculum* developers, publishers of instructional materials, teacher
trainers, and the general pUblic, but it is not a course of study.

!General Education in a Free Society Cambri.lge, Mess.;c4zHarvard Universi., .1ress.

1945, pp. viii and ix. (Used by permission ol the publisher.) (The History-Social Spence'
Framework Committee recognizes that in his introduction to this hook. Dr. Conant used A.

the nouns "man" and "men" in the generic sense. as was the practice in the 1940s. Those

nouns, therefore. refer to both woinen and men.)

.o
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Because history and the sotkil silences
are at the heart of general or liberal
education, May should be studied by
students at each level of maturity.
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to plementation materials will be prepared under the guidance of
the State Department of Education so that courses of study
applopriatz to the students and the community car. be developed
the hool district level.

In ddition to the recommendations set forth in the framework,
requi, ments for instruction in the history-social science pro-
gram, kindergarten through grade twelve, are contained in the Edu-
cation Code. The specific code sections that apply to history and
social science instruction are listed in the appendix to this
framework.

In summary this framework is:

A oGlicy statement of the California State Board of Education
for history-social science education in the California public
schools, kindergarten through grade twelve

A guide for use by those designing curricula and developing
courses of study

A base upon which ctiterta for the adoption of instructional
materials may be written

This framework is a policy statement of
the CaBfornia State Board of

Education, a guide for use in designing
curricula and developing courses of

study, and the basis for criteria for the
adoption of instil:Mond materials.

13



iiimmeimminimen
Philosophy
of HistorySocial Science
Eden .ation in California1111111-;

The central purpose of history social science education is to
prepare students to be humane, rational, understanding, and par-
ticipating citizens in a diverse society and in an increasingly inter-
dependent worldstudents who will preserve and continue to
advance progress toward a just, society. Therefore:

To function effectively' as citizens of the world, the United
States, and California, students reed to appreciate their com-
mon human historical and cultural background, as well as to
esteem their own. and others' individual and group heritages..

To function effectively in society, the individual needs a
breadth of knowledge about human social situationsknowledge
that exceeds immediate experien6. The individual needs an
awareness of the ways in which other men and women have
derived answers to the crucial questions of human existence.
The individual needs the skills of acquiring and validating
knowledge. The individual also needs the ability to take the
perspectives of others and the capacity for understanding mul-
tiple perspectives on historical and social phenomena. And the
individual must understand that the crucial questions of
human existence are ethical as well as emotional and intellectual.

As participating meniliers of a democratic society, men and
women must know how to cope with social problems and to
use reason, evidence, and judgment. They must be able to act
with responsibility and to accept and to respect the rights and
dignity of others. The - individual must have a well-developed
value system and be willing to act upon it, either indepen-
dently or as a member of a group. Social science instruction
designed for use in the public schools in California should.
help young people to grow into such men aad women.

Each student is entitled- to receive a broad, balanced, well

planned, and well integrated series of learning experiences in
history and the social sciences throughout the educational pro-
gram, kindergarten through grade twelve. Instruction in hig-
tory and the social sciences must be compatible with the
developMental characteristics of children and young people.

Social science programs should take full advantage of the
school and community as learning environments. Students
and teachers should be encouraged to draw upon the many
resources available to them, such as parents, community lead-
ers, elected`officials, labor, business and government, cultural
organizations, the mass media, libraries, and persons who are
knowledgeable about and sensitive to the great ethnic diver-
sity of America.

14

Preparing students to be humane,
rational, understanding, and
participating citizens in a diverse
society* and in an increasingly
interdependent world is the central
purpose of history social science
education.

di



Knowledge, skills, values, and social
participationthese are the four goals

of history-social science education.

nisimamignammairsom
Major Emphases
of the HistorySocial Science
Education Program in California

Preparing people to become humane, rational, participating
citizens is an awesome task, a grave responsibility. It is one which is
shared necessarily by many institutions in a democratic society.
Acting alone, no single institution and no single program of studies
is sufficient. Even so, schools and the history-social science pro-
gram, kindergarten through grade twelve, must bear a major por-
tion of that responsibility. Schools are the institutions created by
society for the express purpose of directing students toward acquir-
ing the knowledge, skills, and values essential for effective citizen-
ship. Schools also are laboratories in which all of the children of all
of the people have regular and required opportunities to interact,
to learn in a social setting, and to appreciate diversity. Yet, within
schools, history-social science education provides the only direct,
structured, continuing program that is focused specifically on the
most fundamental concern of schools: the preparation of effective
citizens imbued with a commitment to human and democratic civic
values.

In history-social science education, there are four major com-
ponents. These components also serve as goals toward which all
history-social science education is directed: (I) knowledge; (2)
skills; (3) values; and (4) social participation.

While the goals of historysocial science education are four in
number, they cannot be addressed separately or seriatium. The
achievement of one is inextricably bound to the achievement of the
other. Knowledge about the real world, past and present, and the
many peoples in it and about the worthiness of social judgments
are basic objectives of social science instruction. Knowledge in and
of itself, however, is inert. Only when knowledge is put to use,
wedded to action, or employed to enhance one's participation in
society does it become potent. Still, who would counsel action
without knowledge? Action without 'knowledge is irresponsible.
Action without regard for and commitment to human and demo-
cratic civic values is reprehensible. Finally, without the requisite
skills, knowledge cannot be acquired, social participation cannot
be effected, and values cannot be attended. Skills, therefore,
represent the critical bonding among Jnowledge, values, and social
participation. Thus, the four ogoals 611,social science education are
joined in a seamless web; they must be pursued simultaneously.

Throughout the framework, special attention is given to the
importance of diversity. Its centrality is recognized in thedefini-
tions of each of the four major7goals: knowledge, skills, values, and
social participation. Diversity as a concept also is addressed specif-
ically and repeatedly at each grade level, kindergarten through
grade twelve. (See "Selected Settings, by Grade Level," pages
11 -24.)

4 15



Goals Defined

immaiimammumagoismitalm.

Goal 1: Knowledge
imsammaumiermanm

The traditional and obvious sources of knowledge for history-
social science education are the social scient disciplines, including
anthropology, economics, geography, political science or govern-
ment, psychology, and sociology. Equally important are the
humanistic disciplines. History is foremost among them. Litera-
ture, languages, law, ethics, and the arts are a!so essential com-
ponents of a balanced curriculumone that is concerned with
knowledge, skills, social participation, and value choices in the
social, economic, political, and personal realms.

An effective social science program, kindergarten through grade
twelve, is one which' is more than the sum of the ci..ta, concepts,
and generalizations to be derived from the study of the social
science disciplines. An effective history and social science program,
kindergarten through grade twelve, requires equal attention to and
a skillful biendirg of the humanistic disciplines. The humanities art
potent vehicles for promoting self-awareness and self-esteem; elic-
iting empathy for others; encouraging respect for dignity of all
human beings, regardless of race, sex, religion, or belief; and
fostering the development of humane and efficacious citizens.

In addition to the social sciences and the humanities, appro-
priate sources of knowledge also are rooted in the needs of the
students themselves and in the needs of society. Students need
knowledge of the world at large and the world at hand; the world's
past and the world's present. The knowledge component, in sum,
should represent a balance between the immediate social environ-
ment of the students and the larger social world; between small
group and public issues; among local, state, national, international,
and global affairs; among past, present, and future directions; and
among Western and non-Western cultures. Knowledge should fos-
ter an ,in -dept' .nderstanding of the uiversity and the commonality
of human experience as manifest in the history and culture of the
many racial, ethnic, and social groups which form our society and
winch, comprise the global community.

Goal II: Skills
sammosommusumwari

Skills are a major component of the history and social science
program in kindergarten through grade twelve because they repre-
sent the critical bond among knowledge, values, and social partici-
pation. Skills are tools essential for learning and for effective par-
ticipation. They cannot be developed quickly, however, or from
isolated drills. Instead, skills are acquired and honed from oppor-

5
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Skills are tools for learning and
for effective participation, but they

cannot be developed quickly or
learned from isolate drills.

6

tunities for constant practice and use that are systematically plan-
ned for in kindergarten through grade twelve.

Although many skills are essential to history-social science edu-
cation, they can be grouped into three major categories for
convenience:

I. Study or Basic Skills
2. intellectual or Critical/Creative Thinking Skills
3. Interpersonal or Social Participation Skills

Study or Basic Skills
Students need opportunities to develop and use study or basic

skills. The skills include knowing how to:
Acquire information throUgh listening, .observing, reading,
and utilizing community resources.

. Locate information in textbooks, encyclopedias, specialized
dictionaries, almanacs, and other reference materials.
Compile, organize, and evaluate informatitin presented in
books, periodicals, and other media.
Extract and interpret information from maps, models, graphs,
charts, tables, pictures. and cattoons.
Communicate orally clad in writing.

Intellectual or Critical/Creative Thinking Skills
Students need opportunities to develop and practice intellectual

or critical/creative thinking skills. They need opportunities to
develop and practice botWconvergent and divergent thinking skills.
Such skills consist in part of the abilities to:

Compare similarities and differences among two or More
objects, living things, ideas, events, or situations at the same
or different points in time.
Classify or group items according to rational criteria.
Formulate appropriate and searching questions.
Draw probable conclusions or inferences from evidence.
Make warrantable predictions or formulate hypotheses which
can be verified.
Evaluate or make informed judgments based on rational crite-
ria about the worth, equality, significance, amount, degree, or
condition of given phenomena.
Detect ethnocentricity and/or other biases in presentations.

Interpersonal or Social Participation Skills
Students need opportunities to ,ievelop and use interpersonal,

valuing, or social participation skills. The interpersonal, human
relations, and group process skills with which the K 12 history
social science program is most concerned consist of the ability to:
relations, and group process skills with which the history-social
science program in kindergarten through grade twelve is most con-
cerned consist of the ability to:

Feel for others; empathize with them; be sensitive to their
needs, problems, .and aspirations; see things as others see
them; and take the perspectives of others.
Understand multiple perspectives of societal phenomena.
Examine one's own feelings, values, capabilities, and short-
comings with an eye to 'developing a healthy, mature, and
realistic concept of self.
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Reeognii one's own biases and prejudices on historical and
societal phenomena.
See people as individuals rather than applying stereotypes to
them or classifying them arbitrarily as members of particular
groups.
Balance facts and feelings, the intellectual and the emotional.
Work effectively with others as °members of groups.
Give and receive constructive citicism.
Accept responsibility and demonstrate respect for the rights,
opinions, and property of cthers in the classroom, the school,
and in the larger community.

111111111111111.11111111111111111111111111111111

t.Goal III: Values
111111111111111111110

Vatic orientations are enmeshed in all social institutions and in
all matters of public policy. Democracy must have a personal ethic
to succeed. Restraints on individual behavior are necessary in a
free society. People want both order and freedom. However. if the
state establishes order, some freedom is lost. The exploration of
values, therefore, is intimately connected with thodevelopment of a
personal ethic, the examination of freedom and order, and with the
exploration of diversity. _

To understand and accept others, one must first understand and
accept oneself. Conversely, one can only understand oneself by
viewing and understanding others in diverse seetingi. In that sense,
a basic part of limy values goal must be an understanding of the
similarities and differences that exist among peoples of the world.
Value orientations, alsa.sre determinants in matters of social panic-

History-social science education, kindergarten through
grade twelve, therefore, cannot and should not. try to evade ques-
tions of value.

The history-social science curriculum; kindergarten, through
grade twelve, should be most particularly and most explicitly con-
cerned with those substantive values which form the common core
of American. citizenship. At all grade levels and subjects, and in
accordance with the developmental capabilities of students, the
curriculum should focus on the basic civic values and principles
which undergird our demo:fade, constitutional order.

Drawing on ideas suggested by the motto, e pluribus unum, one
of America's respected scholars, it. Freeman Butts, has classified
those values or principles into two general types. The authors of
this framework adopted his conceptualization of those values as
follows:

I. Those which seem primarily to pre/mote desirable cohesive
and unifying elements in a democratic political community,
or the unum values. Among them are these:

Justice
Equality
Truth
Authority
Responsibility
Participation
Respfet for persons and property
Personal obligation for the public good
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In addition to concern with btcic civic
valan and principles, the history-social

science program shoidd provide
students with opportunities to
understand the value positions

taken by individuals, both
others and themselves.

2. Those which seem primarily to promote desirable pluralistic
and individualistic elements in a democratic political com-
munity, or the plurihus values. Among them are these:

Diversity
Privacy

/Freedom
Due pr,:icess
Human rights

There is a continuing tension, sometimes overt conflict, between
the values of unum and the values of pluribus. Even so, Ameri-
can democracy historically and presently is committed to honoring
and promoting both. Balancing those competing but complemen-
tary value claims is essential to the health and vitality of our d
cracy in society. Balancing those value claims, however, has
proved to be an easy task. The values of utium sometimes are
distorted- or _corrupted into such things as: "majoritarianism"
chauvinism, insistence on sameness or conformity, cries of "law
and order" without sufficient- regard for justice and due process.
The values ofpluribus sometimes are distorted or corrupted into
such things as: anarchy, privatism, self-centerednets, special inter-
est groups which disregard the interests of others or the good-of the_
whole, cultural imperialism, and allegations of being "soft on
criminals."

It is essential that students at all grade levels have opportunities
to encounter both the cohesive, unifyin, unum values and tile
pluralistic, individualistic pluribus values to which our democratic
constitutional society is committed. It also is important that stu-
dents have opportunities to learn about the distortions or corrup-
tions to which those ,values or principles sometimes have been
subjected so that as citizens they will have the knowlaige, the will,
and skills with which to &revent such recurrences.'

In addition to explicit concern with the basic civic values and
principles, the history-social science education program, kinder-
garten through grade twelve, should provide students with oppor-
tunities to understand value positions taken by individuals, both
others and themselves. Students need, therefore, to have oppor-
tunities to:

Appreciate our Arne, ican heritage and the rights and privi-
leges guaranteed by the U.S. Constitution.
Recognize individuals, groups, societies, and nations as inter-
dependent Members of large social environments.
Understand their similarities and differences in orther to
respect the rights of individuals with varying abilities from all
social classes, races, religions, age groups, and Loth sexes.
Appreciate the various ways and means used by people to
ref alve problems and issues.
Examine controversial public issues openly in the classroom,
using the most rigorous intellectual standards in investigating,
presenting, interpreting, and discussing facts and ideas rele-
vant to the issue under study.
Examine critically their own value positions and Cie value
positions held by others.

Finally, the history-social science educa tion program must be
concerned with views a..d attitudes toward human origin. Part of

0-

'For a more complete discussion. see R. Freeman Butts. "'se Revival of Civic Learning.
Bloomington. Ind.: Phi Delta Kappa Educational Foondation, 1930; by R. Freemen
Butts.
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intellectual history has been the grappling with
0-ruunas origins. In many =Runs, whether ancient

acceunte of human Origin have been part of the system
peopleor that cukure. In other cultures, such

Buddhism, the existential quality of life is more
than the question of human origin. .

tbe Judeo-Christian trhdition, which has heenan influential
-idigions factor in Western civilization, human origin has been

'ned as an act of divine creation as described in the book of
-Genesis. The development of scientifc theories of origin in the

nineteenth century both added to the variety of explanations of
'human origin and encouraged a reevaluation of earlier explana-
.dons. For some, the conflict of beliefs caused by the scientific
theories has been -sharp enough to force them to choose between
their system of belief and tht evolutionary explanations offered by
science. Others have found it possible to accept scientific accounts
of human evolutionary development while still holding to a belief
in divine creation: Still others belive that the concept of divine
creation is scientifically valid.

Those various views of human origin, together with various
approaches to the relationship between religious bclief and scion-
tific mu,' be seen as part, of the intellectual and cultural
diversity of our viety. These representative views of origin are
studied in the so. sciences because they make significant contri-
butions to huinan systems of belies and values.

stn the study of such systems of belief, the teacher must be knowl-
edgelble and respectful of the commitments of students. Skills
essential toihaanalysikof the ways in which theories are developed
and tested should-be taught only to the degree to which students
are mature enough to handlethem.

Goal IV: Social Participation

The successful citizen cf the nation and the world is one who can
and does choose to participate activelyin a variety of social situa
tions. Social participation necessitates a recognition and an appr-
elation of the diversity of groups as basic to effective interaction
among individuals and groups in our nation and the world. The
commitment to action and constructive social change `necessarily
WOW= a commitment to the betterment of the human condition
for all.

Both civic participation and reflection on social experience are
essential at all levels of history-social science education. Classroom
consideration of the human experiences in family, peer group,
school, community, and national and global settings provides stu-
dents with opOortunities to develop interpersonal skills, sensitivity
to the viewpoints and values of others, and the ability to function
MOM effectively in their immediate environment, in other
groups, and in economic systems and political organizations. If
democratic provisos are regarded as an object of study in kinder-
garten through grade twelve and as an underlying principle of
instruction, then students are MGM likely to value social and civic
responsibilities and rights. They are more likely to see themselves
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as efficacious persons possessed qf both the skills and the will
discharge their responsibities and to cinint their rights. They aM"--
are more likely to be concerned about the responsibilities and tie
rights of others.
-lust as skills are acquired and boned from opportunities for

constant practice and use that are systematically planned for in
kindergarten through grade twelve, so too is civic competence,
Acquiring civic competence is a gosh worth striving for, because ha
attainment in school and other social settings bodes well for the
future, It chit contribute to the development of participatory skills
in larger realmsnational, international, and global imperatives
for citizenship in our increasingly technical and interdependent_
world.'

Opportunities for students, kindergarten through grade twelve,
to participate in the daemon, school, and community' enable
them to become increasingly proficient in making observations,
seeking information, fituacting politically, and doing community
service. Consistent and persistent stress on social participation in
kindergarten through grade twelve increases IM-Wliltood of stu-
dents functioning as responsible, autonomous Citharkil demo-
cratic society. Students need, therefore, to have opportunities to:

Censkient yam/ persists* stress am
sacial pittidpeakt M itkargstisa
amemlit yetis news nerssats the

11111411kotd stades* *map*: as
tympana* sakasatans damns k s

timmonstie sack°.

Become aware of and practice the acquisition and use of
knowledges and skills that enable people to participate effec-
tively in a democratic society.
Become aware of and participate in activities that benefit
many people.
Become aware of how social changes have occurred in the
past, how to identify current needs for social change, and

,participate in activities that will make desired social changes.
Pirticipate in cross-generational and cross-cultural activities.
Utilize their communities as learning environments.
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The term setting, as used in this framework, refers'te the con-
teat or MS of study recommended for each grade level. The set-
tinge recommended in this framework have been chosen with
regard for these considerations:

The level of student maturity which can be expected, gener-
sly, at peFticular vides
The relative importance of the topics suggested
The need to include topics that are concerned with the stu-
dents immediate environmentslassroom, playground, borne,
neighborhood, and communityas well as with the wider
stite, national, and world'envirotunents of which they also are
a part
The desire to provide breadth, depth, and balance in the kin-
dergarten through grade twelve history-social science program

Users of this framework may wish to add to or enrich the content
auggested for,plitticular grade levels. Indeed, they are encouraged
to do so, bearing in mind the considerations that have governed the
selection of the 'recommended content.

nderprten Through Grad * Six

Research documents the ;mportance of ,the elementary school
years in helping children develop positive self-images and pro-

5:=1- social attitudes. For those reasons the time and attention to'
history-social science 'Wald be increased significantly in the com-

bat= core of the elementary school.curticultim. At every level, kin-
*wen through grade 'Six, history-social science should be an
integral part of the curriculum and related to reading, language
arta, mathematics, science, art, music, and physical education.

This framework ehiphasizes the importance of people in the
study of history-social science inkinderprten through grade six.
Students begin their study of people in kindergarten by learning
shout themselves and others in their immediate world. They cOn-

,_ dnue their study of people in ever-widening circles: people at home
and at school, as members of groups, as members of communities,
people in the region known as California, people of the American
nation, and finalk, at grade six. the diverse peoples of the world
and the societies in which they live.

In the come of their study of history. social science, students in
the elementary minks need to engage in active learning experiences
that foster oril language development and encourage social partioi-
ØtiOn Children need not only to learn to contribute and to partici-

actively, but they also need to learn to listen and to reflect.
They seed opportunities to present their own feelings, kleasoind

11
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Students in grades nine and ten should
acquire basic civic literacy and begin to

fornesdate a wider world view.

concerns to others; conversely, they need opportunities to learn to
respect viewpoints which differ from their own. Such opportunities
enhance children's abilities to conceptualize and to communicate.

Grades Seven and Eight
History-social science in grades seven and eight should be viewed

as a two-year, interrelated sequence of instruction`which builds on
the foundations laid in kindergarten through grade six. In' these
grades, students learn how the unique present in which they live
cametto be. In grade seven the focus is on the ever-changing world
and the major epochs in the history of humankind. In grade eight
the focus is on the American experience. Students learn about the
significant events, major happenings, and critical turning points in
our nation's history, and they learn about the men and women who
have made contributions to political, economic, social, and aes-
thetic dimensions of American life.

Grades Nine and Ten
Just as grades seven and eight should be regatted as a two-year

sequence, so, too, should grades nine and ten. Heretofore in Cali-
fornia, indeed throughout the nation, those grades have lacked a
clear!), defined identity in the history-social science curriculum.
At the same time two serious shortcomings in many history-social
science programs become ever more apparent. Students, by and
large, have not been provided with sufficient opportunities to
develop civic literacy or to develop a world view.This framework,
therefore, is concerned with the provision of organized, account-
able instruction in grades nine and ten which will remedy those
lacks.

In recent years concern about civic literacy has been increasing.
Several prestigious national task forces, scholars, and citizens and
professional groups have conducted studies. Without exception,
they have concluded that there is a "crisis in citizenship education"
in the United States. They recommend the institution, reinstitu-
tion, or redesignwhichever is appropriate in a given school
situationof a required course in "civics." Most often they ha:
suggested that it be taught at the ninth grade. Such a course, how-
ever, is intended to be far different from a static, "dry bones,"
structural approach to the study of government. It should focus on
the real, vital, challenging -roles which people play as citizens,
workers, and consumers. A course in civics should provide each
student with basic knowledge about how governmentslocal,
state, and nationalare organized and should function; it should
allow students to acquire and practice citizenship skills and to
encounter and examine the values to which our democratic society
is dedicated; and it should help students examine and seek solu-
tions to the problems and frustrations with which we as a people
are wrestling as we strive to achieve our goals while adhering to our
values.

In some school districts, organized accountable instruction, such
as that just described, has been deferred to grade twelve and
regarded as the crown of the social science program. Given the
realities of life today and the earlier age at which students are
maturing and coming into contact with the legal system, making
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consumer decisions, going to work, leaving school, and even
becoming parents; it no longer seems prudent to delay or to limit
such instruction to grade twelve. Such instruction then is too late
far some students. It also is too little instruction for all students,
given the increasingly complex problems with which our society, its
subgroups, and individuals currently must deal.

Broadly conceiN d, civic literacy is not limited to the acquisition
of that knowledge and those skills essential to participation in
American society. Today's citizen must be knowledgeable about
and capable of functioning in an increasingly interdependent
world. It is recommended, indeed it is essential, therefore, that one
year of history-social science instruction in grades nine and ten be
devoted to the development of a world view.

Finally, if any further justification for giving express attention to
organized, accountable instruction in citizenship is needed, it

would be well to reread the central purpose of history-social
science instruction set forth at the outset of this document:

The central purpose of history-social science education is to prepare
students to be humane, rational, understanding, arid participating citi-
zens in a diverse society and in an increasingly interdependent world-
students who will preserve and continue to advance progress toward a
just society.

Grades Eleven and Twelve
In grades eleven and twelve, the emphasis on citi nship is con.

tinued in a two-year sequence of interrelated courses. ,rade eleven
provides for the historical study of the ideals, tradition, and instil
tutions that are uniquely American. It is concerned with the devel-
opment of a realistic perspective on the nature of America society
and on an understanding of the American experience --in- world_
context. Studies in grade eleven furnish background ssen lal for
students who soon will be assuming roles as fully enfran hised
citizens.

In grade twelve students take a More penetrating look at Arberi-
can government, and they study the economic, social, political, and
legal systems of which they are a part. They then engage in compar-
ative studies of political, economic, social. and legal systems
and of the roles which individuals and groups play in those
systems.

Grade twelve can and should be considered a laboratory in
'which students synthesize their previous learning and develop into
informed citizens who are capable of acting effectively andcrespon-
sibly on issues that are of concern to them at the school, commu-
nity, state, national, and global levels.

Summary of Recommendations
for the Kindergarten Through Grade
Twelve Sequence

It is recommended, that:
The amount of time and attention given to history-social
science instruction be increased significantly in kindergarten
through grade six.
Grades seven and eight be regarded as a two-year, required
sequence in the history-social science curriculum.
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An historical study of the ideals,
traditions, and institutions that are
uniquely American is provided for in
grade ekven. In grade twelve students
take a more penetrating look at
American government and engage in
comparative studies of other political,
economk,,sockl, and legal systems.
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Learning about the physkal, social
and emotional dimensions of mg and

others is an appropriate entry into the
history-social Mena program.
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In grades nine and ten, one year be devoted to organized-
instruction that will promote civic literacy and one year to the
development of a 'world view.
History-social scier re be required in grades eleven and twelve
and that the required instruction be supplemented by a variety
of electives.

At every grade iev...1 teaching and learning in history-social
science be concerned with knoWledge, skills, values, and social
participation.

SIM:Grade Level Reeomm. endationi

Kindergarten Myself and Others in My World

Learning about the physical, social, and emotional dimensions
of self and others is critical to the development of a positive self-
concept and an appropriate entry into the history-social science.
program. Comparisons with other living things may also help stu-
dents to understand their uniqueness as human beings.

Some suggested topics suitable for kindergarten are:
I. The uniqueness of me; my similarities and differences
2. Finding my way in my -.vorld (map skills)
3. My needs and the needs of others and how people, including

. me, grow and change -
4. Self-awareness and the employment of my five senses
5. My parentstheir jobs and jobs that I can do
6. Special occasions in my life
7. Rules and why we need them
8. Cooperation and conflict between friends and clasImates

through work and play . .
9. Songs, storks, games, and dances my friends and I like<

10. Learning to listen and listening to learn -

Grade OnePeople at Home and at School
Exploring relationships of people in students' own homes and

schools, as well as liomes and schools in other cultures and socie-
ties, provides many opportunities to develop understandings and
appreciations of how roles, ethnic heritfges, traditions, the physi-
cal environment, and social and economic factors influence people's
daily lives. .

Some suggested topics suitable for grade one follow:
I. Getting from hoMe to school safely
2. Time and my life (times for work; times for play; minutes,

hours; days of week; months of the Aar; seasons)
3. Roles people play in my family and at my school
4. Relationships of home to school space; time; people; rules;

responsibilities; learning at home and at school; my rules at
home and at school)

5. Familiesmy own and others in the community and in the
world

6. Meeting needs at home and at school
7. Cooperation, conflict, and communication at home and in

school
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8. People who have made, my world better aiid more beautiful
9, Who is an American?

GradrkTwo=People as Members of Groups
Exploring relationships among people in groups, as well as

amoni groups, provides opportunities for students to further
'undirstand and appreciate themselves as social beings. Concepts,
such as norms, roles and responsibilities,- communication, group
prObleni solving, and decision-making are included in this setting.

Some suggested topics suitable for grade two are:

I. Groups to which 1 belong
2. American ethnic groups: their roles and contributions
3, People and the groups they form/ join
4: Roles within groups (e.g., leaders; followers; innovators-

isolates)
5. How groups use resources
6. iu,des, responsibilities, an d group norms
7. decision making in

groups
8. Cooperation and conflict within / between groups
9. How and why groups change with time

10. How art, music, and dance influence and enrich group life

I I. People who have contributed to the groups to which I
belong

Grade ThreePeople ns Member, of Cnimmunities
Communitieslocally, nationally, and worldwideare dynam-

ic living and changing phenomena. Within every- community peo-
ple act in both their individual and group capacities. They rely
upon and influence one another. Within communities there (s a
great diversity. Understanding the nature of different communities
and how people make communities function is the major focus of
this setting.

Some suggested topics suitable for grade three are:

I. What is a community?
2. My communitywhere is it?
3. Our community--its past, present, and future
4. How community groups rely upon and influence one another
5. The diverse cultures and peoples who make up and contribute

to our community
6. How is our community governed?
7. Cooperation, conflict, and communication within our com-

munity
8. Appreciating and preserving the beauty of our community

and improving the ,quality of life in it
9. How does our community compare/contrast to other com-

munities in the United States and in the world?

Grade FourThe People of a Region: California
The great diversity of California's geography, people, and social

environments and its rich history offer excellent opportunities for
students to explore important aspects of a significant region and
their interrelationships. Comparing and contrasting California
with other regiod in the world provide an introduction to system-
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,ToUnderstand and appreciate
themselves at social beings, students -

need to explore the relationships of
people in groups, as well as how one
group interacts with another.

Communitieslocally, nationally, and
worldwide are dynamic, living, and
changing phenomena to which children
are introduced in grade three.
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Peopks who have helped our nation
meet its major challenges, respond to

changes, and grow politically,
economically, socially, and culturally
are the object of s:udy in grade five.

atic learning experiences in a comparative study of people and
their environments in the social. sciences.

Some suggested tonics suitable for grade four are:
I. The peoples of California today: who we are; where we live;

the work we do; the way we participate as citizens
2. California: its land and Its environment (e.g., regional setting;

major physical features; economic and cultural geography;
current environmental concerns)

3. California in prehistoric times
4.(The history of California and the diverse peoples who made

that history (the major historical.periods)
5. Californians all: men and women who have made significant

contributions to our social, political, economic, and cultural
life

6. California's government: past and present
7. California: its place/ role in the United .States and in the

world
8. Looking toward the fulure in California

Grade FiveThe People of a Nation:
The United States of America

In grade five; students learn about the geography of the United
States, and they are introduced, to its rich history. The emphasis
should be on people, focusing on the many and diverse individuals
and groups who have helped s.lape our nItidn. The contributions
which men, women, and groups of various kinds have made to the
political, economic, social, and cultural life of the United States
should be highlighted.

Some suggested. topics suitable for grade five are:
I. The land we call the United States

Where is it? How is it divided into regions, states, communi-
ties? What are its major landforms, physical features, natural
resources, major industries, current environmental concerns?

2. We. the people of the United States, today
Who are we?,Where do. we live? What kinds or work do we
do? How do we communicate with one another? What are-
some important ideas/ values in which we as a people believe?
How do we participate as citizens of our nation, state,
communities?

3. The first Americans: *peoples of yestercky
Wen how did the first Americans come to this continent?
Into what groups were- they divided? Where,how did those
groups live? Who were their leaders? What were the major
accomplishments/contributions of the various &roups? When
how did the first Americans come into contact with the

Europeans and Africans who came to explore/ settle in
America?

4. Explorers and seitlers in
west

5. Founders of our nation
6. Peoples who have helped our nation

lenges, respond to changes, and grow
cally, socially, and culturally over i ne

America north, south, east, and
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7. The United States and s people: their place/ roles in the
world today

Grade SixOur World, Its Diverse
Peoples, and Their Societies

In grade, six, students learn more about the geography of earth
and the many diverse peoples who inhabit our world. They learn
about .both the similarities and the differences among individuals
and societies. They consider those needs and life experiences which
ate common to all human beings. They also learn about the rea-
sons for variations in human appearance and behavior.

In this grade students are introduced to the important concept of
culture. They then explore its four basic eleMents in greatee depth.
The four basic and universal elements of culture are defined as
language, technology, institutions, and beliefs.

Finally, students study some of the ways in which peoples of the
world can and do work together on common, current tec:-.nological
and ecological Concerns or through various economic, political,
and cultural institutions.

Some suggested topics suitable for grade six are:

I. Earth as home for human beingsthe world's water, land,
climate, and natural resources and how they affect where and
how peoples live

2. The world's diverse peoples and the seasons for differences in
appearance and behavior

'3. Human needs and life experiences common to all peoples
4. Why human societies develop different "ways of life" or

diverse cultures
5. The role and importance of language in all human societies
.6. Technology: tools, toolmakers, tool users, and technological

change yesterday and, today
7. Five basic institutions on which peoples in all societies

depend: government, economic institutions, education, the
family, and religion

8. "he importance of human beliefs' about the nature of the
world, about beauty, and ,about right and wrong

9. Earth's people working together

Grade SevenThe Changing World
The: setting in grade seven is intended to extend students' under-

standing of geography and to vide them with a broad chrono-
logical overview of the major Rhs in the history of humnkind.
Important ideas, inventions, .nstitutions, movements of people,
and great civilizations should be emphasized. Attention should be
focused on both the Western and the non-Western worlds.

During the course of their study, students will have many oppor-
tunities to widen their acquaintance with and deepen their appreci-
ation for the humanities. Music, painting, sculpture, architecture,
archeology, law, philosophy, and ethics can be incorporated in a
course of study designed for this grade level. The study of literature
in its various forms from folklore to biography to drama also can
be encompassed. So, too, can be the history of science and
technology.

Some suggested topics suitable for grade seven are:

1. Knowledge about the geography of the world and how it has
changed over the centuries

28,

Not only do students learn more about
the geography of earth and the diverse
peoples who inhabit It in grade six, but
they also explore four bask and
universal ekrnents of culture: language,
technology, utitutions, and beliefs.
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To function Effectively as citizens uf u
dernocratk society, students not only
need to acquire essential political and

economic knowledge, but they also
need regular opportunities to practice

the skills essential.* effective
citizenship.

2. The transition from prehistoric to historic times
3. Selected case studies of great civilizations in the Western and

non-Western worlds
4. When peoples meet: conflict, controversies, cooperation, and

cultural change
5. Men and women who have made significant contributions to

the social, political, economic, intellectual, and cultural life of
the world or to its ethicat thought

6. Great ideas and inventions that have transcended time and
place: their origins, functions, and importance

7. Facing change in the world today and tomorrow

Grade EightThe American Experience
During the course of this study, students should develop a better,

deeper understanding Gf how the unique present in which they live
came to be. To do that, students need to learn about those signifi-
cant events, major happenings, and critical turning points in the
American experience that have generated emotions, ideals, institu-

. tions, and values. They should become acquaihted with peoples
who lived during thoie critical times and get a sense of their feel-
ings, values, and motivations. Students also should become more
knowledgeable about the contributions which men and women
have made to she political, economic, social, and aesthetic dimen-
sions of American life.

Some suggested topics suitable for grade eight are:

I. Old World/New World: continuity and change
2 The Colonial experience viewed from a variety of perspectives
3. Founding a new nation: ideas, events, persons, values, and

basic documents
4. Critical episodes, major happenings, and great turning points

in the American experience from the days of the early Repub..'
lic to the present time

5. Contributions of men, women, and groups to the political,
economic, social, and cultural development of the United
States

6. The unique present viewed in light of its historical antecedents

Grades Nine and TenCitizens and Civics
The emphasis in grades nine and ten is on preparing students to

function effect'vely a citizens of a democratic society. To do that,
students need to become both politically and economically literate.
They need to develop a basic understanding of what it means to be
a citizen of a democratic society. They need to know what govern-
ment is, why and how governments are organized, how they func-
tion, and the basic values which undergird a free society.

Important as that knowledge is, it cannot be acquired in a
vacuum. Students also need regplar organized opportunities to
practice the skills , . -ential to effective citizenship so that they can
assume the many roles as individuals and members of groups
which are incumbent upon members of a democratic society.

Some suggested topics suitable for grades nine and ten are:
I. You, your life, and government
2. Why government?
3. What governments are; how they are organized and function

at national, state, and local levels
4. Individual rights and responsibilities in a democratic society
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5. Law and justice in a free society
6. Functioning effectively as an individual and as a member of

groupi 'n a democratic society by:
a. Becoming informed about public issues
b. Voting
c. Ki4wing the law and respecting it
d. Serving on juries
e. Working for volunteer groups
f.- Paying taxes
g. Serving the community, state, and nation in a variety of

ways
h. Demonstrating concern for the environment

i. Respecting property and persons
j. Behaving as responsible consumers
k. Participating in political parties
I. Advocating positions on public policy questions

m. Influencing decision-makers
n. Monitoring the work of public officials and agencies
o. Holding public office

7. Selected case studies of current public policy issues

Grades Nine and TenWorld Cultures
An in-depth study of selected cultures or culture areas chosen

from both the Western and non-Western world should give stu-
dents both an historical outlook on and amore contemporary view
of the world. In the course of such study, students should have
opportunities to compare and contrast philosophies, language,
literature, religions, the arts, and drama of different cultures, as
well as to become more knowledgeable about the historical events
which are of significance.

Some suggested cultures or cultural areas suitable for this setting
are the following-.1

Australia The Middle East*
Canada Philippines
China Polynesia
Eastern Europet Southeast Asia*
India t Sub-Saharan Africa*
Japan USSR
Korea Western Europe*
Latin America*

Some suggested topics suitable for in-depth studies of cultures
follow:

I. The land and the peoples
2, Political a d economic developments across time
3. Social an family life, traditional and modern
4. Language, literature, and law
5. Religion a d ethics
6. Philosophies and ideologies
7. The arts-4isual, perfo.ming, and applied
3. Science, medicine, mathematics, and technology
9. Status and roles of women in varying cultures

Within each of the culture areas, the study of a particular country could be elected For
example, Mexico or BrariP might be selected from the Latin' Amencan areas
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From an historical study of how and
why American ideals, traditions, and

institutions have been formed and
reformed students will come to

understand better the role of the
United States in the world, its

achievements, and its problems.
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10. Important men and women who influenced the culture
i I. Cultural perspectives: How the people see themselves and

how others see them
12. Cultural change and exchange

Grades Eleven And TwelveThe United States:
Ideals, Traditions, and Institutions

The development of the ideals, traditions, and institutions that
are uniquely American form the focus for the setting in grades
eleven and twelve. To understand the role of the United States in
the world requires an historical study of how and why those ideals,
traditions, and institutions have been formed and reformed. Such
study contributes to the formulation of a realistic perspective on
the nature of American society, its achievements, its problems, and
the direction in which it is headed. It facilitates an understanding of
what experiences and values Americans share with other peoples of
other times and places and in what respect Americans are different.

Some suggested topics suitable for grades eleven and twelve are:
I. The genesis of American ideals, traditions, and institu-

tions
2. Unity and diversity among the American people
3. Americans shaping and reshaping their environment
4. Forming and reforming American political, economic,

and social institutions
5. Americans expressing their beliefs and values in action

and through the arts
6. Viewing the American experience in a world context
7. Shaping a positive future

Grader Eleven and TwelveThe Individual
in Political, Economic, and Social Systems

As students mature and prepare to claim additional rights and to
assume additional responsibilities as citizens, it is essential that
they engage in a more penetrating study of American government.
Students also need to acquire a better understanding of other eco-
nomic, political, and social systems in the world and to examine
the role of the individual in those systems. Such study shou'd en-
able students to develop understandings and skills essential to them
for making wise decisions regarding their own lives and for dealing
with critical issues in their local communities, in their state and
nation, and in the larger glcbal society of which they are a part.

Some suggested topics suitable for grades eleven and twelve are:

I. The socialization of the individual
2. Foundations of American government: Majority rule/ minor-,

ity rights; representative and limited government; separation
of church and state; individual rights and responsibilities;
interest groups and influence channels; power shared and
power checked; due process and equai protection; equality of
opportunity; consent and consensus

3. The individual and comparative political systems
4. The individual and comparative economic systems
5. The individual and comparative social systems
6. The individual and comparative legal systems
7. The individual and international and global economic, social,

and political systems
8. Selected case studies
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Their Basic Concepts
Defined

History
The Social Science Disciplines
The Humanities

The primary sources for content for the social science program
in the state of California are:

History, which occupies a unique position. It was not only the
first and at one time the all-encompassing social study, but
currently it is also regarded as both a soial,science discipline
and one of the central fields of the humanities. It is an
"umbrella" under which all of the social science disciplines
and the humanities find shelter.
The social science disciplines of anthropology, economics,
geography, history, political science, psychology, and sociology.

The humat.uies, which traditionally have encompassed lan-
guages and literature, history, and philosophy. To these fields
"the Commission on the Humanities of 1963-64 added the
arts, the history and comparison of religion and law, and
those aspects of the social sciences which have humanistic
content and employ humanistic methods." More recently the
humanities have been concerned with the human cr social
as:iects of technology and science. Linguistics, archeology,
and ethics also are included in the legislation authorizing the
National Endowment for the Humanities.'

It is important to point out that the History-Social Science
Framework for California Public Schools neither espouses nor
anticipates adiscipline-by-discipline approach to history and the
social sciences, kindergarten through grade twelve. The writers of
the framework envision and advocate the integration or orchestra-
tion of all of these disciplines. There should be a skillful blending of
history, the social science disciplines, and the humanities in the re-
quired courses at each grade level so that students may benefit from
the rich and diverse sources of knowledge that are available. It may
be that certain school districts will elect to offer, as electives, one or
more of the disciplines qua disciplines at the senior high school
level. But, in the required courses in kindergarten through grade
twelve, courses of study should reflect a careful, judicious, rich
blending of the various components of this social science program.
To that end, it is hoped that those who develop curriculum will find
this section helpful. It is a concise, ready, and up-to-date reference
to which curriculum planners may turn, it also can provide them

'The ifumaninet in American hi? Berkeley: oUniversify of California Press. 1980. p 2
(Used by permission of the publisher )
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The History-Social Science Framework
neither espouses nor anticipates a
discipline-by-discipline approach to
teaching or learning. At every grade
level there should be a skillful blending
of history, the social science disciplines,
and the humanities, because those are
the sources for content.
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Cultural anthropology, on which this
framework draws most heavily, is

concerned with those components of
culture found universally among

human societies: technology, language,
institutions, and beliefs.
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with some yardsticks by which they can measure the adequacies of
their offerings.

11111IMIIIMMINIMOIRMIERWAM

I. Anthropology
WOMEWIMISOMINalearaMatitaliMS

Anthropology is the study of humans and their cultures. It is a
social science with close ties to history and the other humanities.
Also, it is related to other social science disciplines, such as sociol-
ogy, archeology, geography, linguistics, and biology.

There are two major divisions of anthropology: physical and
cultural. Physical anthropology treats the biological characteristics
of human beings, viewing them in context with other forms of
animal life. Cultural anthropology is the second major division,
and it is the one ot, which this framework draws more heavily.
Cultural anthropology is especially concerned with those compo-
nents of culture found universally among human societies. Those
components may be grouped broadly into four major categories:

1. Technology or tools and the ability to use them
2. Language
3. Institutions or organized long-lasting ways of doing things
4. Beliefs or belief systems

Attention may be focused on many subtopics within each of
those broad categories. For example, more particular study might
be devoted to:

One or more of the five basic institutions: family, education,
government, economic systems, or religions
One or more human groupings, such as peer, play, minority or
ethnic groups, age rules, political parties, labor unions, busi-
ness associations, or community organizations
Customs, holidays, art forms, folklore, methods of curing

,illness, markets, mythology, conflict resolution, and disputing
processes
Continuity and change in both contemporary and past
societies
Life-styles in Western and non-Western cultures
Cultural patterns of the diverse peoples of the world

Basic Concepts in Anthropology
I. Human beings occupy a unique place among living things. This

can be demonstrated by a study of human culture, which is
unique among all animal life.

2. The family is the basic unit of society in the transmission of
culture, but other institutionssuch as schools, religious groups,
government, economic organizations, and social groupsalso
,:re involved in the transmission of culture.

3. The concept of culture is the most fundamental concept in
anthropology. In its broadest sense culture may be defined as all
of the learned characteristics of a people which, when com-
bined, make up their way of life.

A
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4. Culture includes:
a.
b.

c.
d.
e.
f.

g.
h.
i.

k.
I.

m.

The existence of tools and the ability to use them
The existence of language and the ability to use it to com-
municate with others
Attitudes, values, and belief systems
Social, political, and religious organizations
Economic and legal systems
Methods for resolving conflict
Aesthetic preferences
Modes of artistic expression
Methods of curing illness
The ability to seek and acquire food, shelter, clothier, and
other items deemed essential to the life of a people
Methods of quieting fears of the unknown
Methods of adjusting to and changing the environment
Methods of enculturating the young so that they may perpet-
uate the way of life

ONNONNWINWSWZONT:.

II. Economics
kininfiEnnatilMOMISMA-2=';--

Economics is the study of how individuals and groups use their
limited resources to satisfy their unlimited wants. Economists
study the behavior of individuals to identify decisions and rules
that assist individuals to use their personal resources to achieve
their objectives in their roles as:

Consumers
Producers
Savers
Investors
Citizens

Economists study, as well, the nature of the economic decisions
made by individuals and groups, as expressed in economic institu-
tions called markets. They also study the nature of economic sys-
tems established by societies past and present to answer fundamental
questions of the following types:

I. Which products and services should be produced?
2. How should the production processes be organized?
3. How much should be produced?
4. How should goods and services be distributed?
5. How should ownership of productive resources be organized?
6. What are the economic and social consequences of different

types of economic organization?
7. How rapidly can and should an economy grow?

The understandings and relationships discovered through the study
of these questions can then be used by students to analyze various
personal and societal economic problems and come to an informed
conclusion as to the appropriate personal or group action.

Basic Concepts in Economics
1. Scarcity, the situation in which total economic wants exceed

available resources, is the basic economic problem of all soci-
. eties. Scarcity necessitates choices about how to distribute and
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Individuals play varkd economic roles;
they are COMMIlletl, producers, savers,

investors, and citizens. The study of
economics should assist them in

making decisions that will help them
achieve their objectives.Jo
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use limited resources. Every choice results in an opportunity
costthe cost of that which is given up or not produced
when the decision is made to produce a given good or service.
How a society organizes to handle problems of choice created
by scarcity mandates the need for some type of economic
system.

2. Every society in history has developed an economic system to
respond to the scarcity problem. Economic systems exist to
provide answers to the three basic questions in economics: (1)
what shouldQbe produced; (2) how should it be produced; and
(3) for whom should it be produced; i.e., how should it be
distributed? Economists classify three pure economic systems
traditional, command, and market. Traditional societies answer
the three basic economic questions by means of tradition and
custom; command systems' nswer the questions by the use of
planning and authority; the market economies answer them
through the interactions of consumers, producers, and, to
some extent, government. Modern economic systems are
"mixed" economies in that they contain elements of each of the
three pure 'systems, although one type of system usually domi-
nates decision making. The ability of any economic system to
meet the demands of society depends ultimately on the avail-
ability of productive resources.

3. Productive resources are necessary before production can
"occur. These resources include natural resources, human
resources in the form of labor and management, and capital
goods. Capital goods are materials and machines created to
produce goods and services. In addition, time, which cannot be
recaptured or stored, and space, which affects ease of commu-
nication and transportation, are important dimensions affect-
ing the productivity of resources.

4. Occupational and regional specialization increases the produc-
tivity of existing resources and increases interdependence.
Thus, formerly independent individuals must now depend on
others to produce goods and services they need and want. This
interdependence creates a need for a mechanism of exchange
to facilitate the transfer of resources and goods between indi-
viduals, regions, and nations (international trade).

5-. Money, in various forms, serves as a medium to facilitate the
exchange of goods and services. Money's value is determined

,,1 by the number of goods and servitesit commands in exchange.
Jilt dollar is the monetary unit used in the United States as a
medium of exchange in the world market. By studying the
dollar as it fluctuates in value periodically, the student can
understand better the economies of other nations and the world.

6. A market economy operates via' a network of markets and
prices that reflect shifting supply and demand conditions as
well as governmental policies. This market network serves as
the main regulator of the distribution ofscarce resources in the
production of the most desired goods and services. In a com-
mand economy, distribution decisions are made by a set of
planning institutions supplemented by markets.

7. Students need to know how to explain or describe the perfor-
mance of4heir economy. They must understand income distri-

,,.
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bution or that portion- of society's wealth returned to the
contributors: wages and salaries to labor, interest to capital,
rent to owners of land and resources, and profits to investors
and entrepreneurs. These make up the per capita income and
income distribution, the most commonly used measures of soci-
ety's standard of living. They also must understand the meaning
of the gross national product, defined as the sum of the value
of all goods and services produced for final sale, and index
numbers, such as the consumer price index. A suggested
method of facilitating a conceptual understanding of the devel-
opment arid performance of our economy is to study the his-
torical development of tie corporate structure from its inception
to the present.

8. Since-eeonomic measuring most often uses charts, graphs, and
tables, students need to acquire the skills to understand this
.graphic language.

9.' The student should understand tlie concept of interdepen-
dence. When any society industrializes, such as the United
States has done, it must specialize. This means that once inde-
pendent individuals now need many others to produce the
everyday household goods and services that formerly most
individuals either provided for themselves or did withbut.

10. The student should beer to grasp the more subtle implications
or the dialogue between organized capital the corporate
form and organized labor in the free trade union form, in
collective bargaining an original American inventiostheoreti-
cally designed to bring maximum benefits to both sides in the
procedure, a loyal and productive labor force in exchange for
good wages and humanistic benefit.

11. Students need opportunities to 'examine the local, national,
and global problems of our particular mixed economy. Among
these problems are:

a. The inflationary pressures and the decrease of workers' rtal
earnings

b. The persistence of poverty in a generally productive economy
c. Discriminatory labor market practices
d. Successes and failures of governmental manpower programs
e. Environmental problems of health and safety in the work-

place and in the community at large
f. The expending oligopolistic nat re of the American econ-

omy (the existence of a market sit tion in which each of a
few producets affects but does not ontrol the market)

g. The perceived needs of contempora society balanced
against future generations' essential reqUirements

12. Students need to be able to analyze the basic ecrnomic goals of
their society; i.e., freedom of choice, efficiency equity, full
employment, price stability, growth, and security in light of
their personal value systems. They should also recognize the
existence of trade-offs among these goals. They need to
develop, as well, the analytical skills to assess economic issues

and proposed governmental policies in light of these IRAs.

13. Students need to understand the organization and importance
of the international economic system; the distribution of
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Geography is a disepline in which the
cowgirls, generalisations, and facts

desired from both the social and
physical sciences converge hr the study

of speel(k plies and the
peoples who inhabit them.

wealth and resources on a global scale; the struggle of the
"developing" nations to attain economic independence and a
better standard of living for their citizens; and the role of the
transnational corporation in the international economic order.

III. Geography
111111118111111

Geography is a discipline in which the concepts, generalizations,
and facts derived,from both the social and physical sciences con-
verge in the study of specific places and the peoples who inhabit
them. Geography, therefore, functions as a kind of bridge linking
the social and physical sciences. Geographers study:

The interrelations of humans and their environments
Patterns of location of human activities
Patterns of human variation: regional, national, and global, as
well as variatbns among cultures
Human beings themselves and their cultures

Even more important than what geographers' study are their view-
points or approaches to problems. Geographers contend that most
problems become more understandable when seen in their spatial
contexts and in terms of the relationships between "humans and
their environments. For those reasons, the two most fundamental
questions to which geography is addressed are:

1. Where?
2. Why here rather than somewhere else?
In recent years, geographers have become increasingly con-

cerned with refining their understanding of spatial patterns of
society. They have broadened the discipline to include the study of-
problems of :iuman welfare, such as urbanization, hunger, pollu-
tion, diseme, population, discrimination, conflict and conflict reso-
lution, poverty, aging, resource depletion, industrialization, and
global interdependence. Because the discipline has been broad-
ened, Robert S. Weiner offered this newer definition of geography
in the Academic American Encylopedia, published in 1980:

Geography is the study of spatial variation on the Earth's surface and
of humankind's relation to its environment. Of essentialconcern to the
geographer are spatial patterns and the interrelations of climate, land-
forms, vegetation, soils, population, economic activities, and political
units, either on a global scale or in a more limited area. Geography is
thus an exceedingly complex discipline that can be subdivided into
numerous specialized areas. The geographer seeks to explain the loca-
tion of various elements in the environment and to describe and estab-
lish the spatial patterns of these elements. The processes that form and
change these patterns are also analyzed. One principal means to this
end is the map, which for the geographer is an indispensable research
tool as well as a visual representation.2

2Academic American Encyclopedia. Princeton. NJ.: *Artie Publishing Co.. Inc., 1980.
Vol. 9. 100. (Reprinted by permission of the publisher.)
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bilk Approaches to Geography
Two principal approaches to geography have been developed.

One is teethe regional approach; the other is called the topical,
or systematic, approach:

Regiong In his article in the ACademic American Encyclope-
Mr. Weiner. wrote, "Regional geography concerns all

aspects of a relstiiely small arewand compares that area with
other areas." However, regions do not exist in reality; they are
mental constructs. A region is a part of the Earth that is similar
in terms of specific criteria chosen to delimit it from other
regions *Regions can be defined," said Mr. Weiner, "by physi-

, cal criteria or by suciopolitital criteria. For example, a region
may be an area receiving 100 mm (4 inches) or less of rainfall
annually, or an area where more than 50 percent of the popu-
lation is under the age of fifteen."

Geographers distinguish between two different types of
Mims:

1. The formal region. A formal region is one whose limits
are fixed, at least temporarily, in a particular place on
Earth. Examples are the wheat producing region of the
United States, the prairie region of Canada, or the oil
producing region of the Middle East.

2. The functional (or nodal). Functional regions arc those
delimited by spiltial interaction. A sovereign state (e.g.,
the United States, Mexico, the Soviet Union) is a func-
tional region. Functional regions also may be delimited
by spatial action in the form of exchange of goods and
services. For example, the trade area of a supermarket,
the distributiodbirea of a daily newspaper, or the area
served, by a mass transit system are functional regions.

Topical (or systematic). "Topical geography," Mr. Weiner
wrote, Is the study of the spatial organization or locational
distribution of a specific phenomenon and its relation to
human presence. Medical geography is an example of topical
geowaphy. It is concerned with the distribution of disease-
causing organisms and their relation to local populations."
Urban geography is another' example of topical geography. It
is concerned with the distribution Nof cities and with spatial

. interaction of people in urban centers.

Madre' of Geography
There are two major branches of geography: physical and

human.
Physical geograp hy. "Physical geography," Mr. Weiner wrote,
"studies the natural conditions or process on the Earth's sur-
face and the resulting spatial structures." For example, physi-
cal geogralihy is concerned with the study of plant and animal
distribution and the relationihips of plants and animals to
their habitats. Physical geography studies the distribution of
climate and weather patterns, their seasonal changes, and the
processes that shape the patterns. Physical geography also
studies landforms; it examines their origins and charges over
time.
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Neuman geography is akin tebititory in
. that it takes a comprehensive view of

humankind and earth, but when
history stresses time bomb, geography

stresses place bonds.

Human geography. "Human geography," according to Mr.
Weiner', "is the study of the changing spatial distributions of
people, their activities, and their interaction with the natural
environment." Human geographers, however, do not study
people, industries, cities, or climates for their own sake, but
because they "perceive them as parts of a whole that give
character to a place. In this holistic position, geography resem-
bles history... . Both history and geography take a compre-
hensive view of [hu]mankind and earth, one stressing time
bonds, the other place bonds."'

Human geography, as a discipline, has broadened so much
over the past two decades that it now is divided into subdisci-
plines. These are the major subdisciplines in human geogra-
phy, as outlined by Mr. Weiner:

1. Cultural geography is the examination of the distriblition of
cultural groups or of specific cultural traits such as religions,
languages, architecture, place names, or burial rites.)

2. Population geography studies the numbers and distribution of
people and the changing patterns of distribution.

3. Economic geography deals with the location of economic activ-
ities and analyzes the reasons for location. Included in eco-
nomic geography are such subdivisions as agricultural geography,
manufacturing geography, and transportation geography,

4. Historical geography is concerned with the local or regional
environments Of humankind as they existed in the past. This
involves assessing both historical events and the role of the
natural environment.

5. Political geog aphy is the study of governmental units as
observed on th landscape. This can involve the regional study
of a specific p litical unit or the effect of political phenomena
on an area.
Urban geography analyzes the origin And growth of cities as
well as the spatial arrangement within cities. Many of the new
statistical Methods used in modern geography were introduced
by urban geographcrs.4

Basic Concepts in Geography
1. All events occur in specific places, and.all places derive their

character from changes through time. Concern with process
' that is, the interaction of forces through timehas particular

relevance to human geography. Observing where peoples and
things are leads to questions about their places of origin, their
routes of dispersal, and their transformation within the present
location.

2. The map is the basic tool of the gehrapher, a graphic short-
'hand for what otherwise would require long verbal discrip-
tions of locatio'n and arrangement.

3. Geography is a meaningful way of lookinfrtarth, not a mere
inventory of its contents.

4. A region is a part of the Earth that is similar in terms of spe-
cific criteria chosen to delimit it from other regions. Regions
do not ,exist in reality; they are mental constructs.

0.

tJan 0. M Broek and John Webb, A Geography of Mankind. New York: McGraw-Hill,
Inc., 1968. pp. 17 and 18

'Academic American Em rclopedia. Princeton, N J °Arete Publishing Co., Inc , 1980,
Vol. 9, p. I0j. (Reprinted by permission of the publisher.)
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5. Each region has an interplay of forces, an interdependence and
arrangement of elements, and a common imprint which per-
mits rational inspection and comprehension. This internal con-
sistency or 'coherence unites the particles into a whole.

6. Each society molds the forces and features of its biophysical
environment to its singular purpose. In this way it organizes
space into a coherent entity, such as a country, a region, or, in
short, to a place. ,

7. The situation of a place, its position in the web of cirCulation,
is of great importance in determining its character. Central
location means high degree of accessibility; marginal location
signifies isolatione, However, to be in the center of things or
events is not always-an advantage; that depends on the phe-
nomenon (e.g., war, hurricane, tornado). Innovations may be
more successful on the frontier than in ,the center, because the
former is less burdened by traditions or vested interests.

8. A habitat is an ecosystem that has been modified by human
action. Habitats are significant not only because they have, in
part, been created by human action but also because they pro-
vide the natural surroundings of humankind's occupancy of
the Earth.

9. Any human society, if it is to survive for long, must form a
workable connection with the Earth's resources. The habitat is
the resource base of human societies.

10. The significance to humans of the physica: and biotic features
of their halititats is a function of the attitudes, objectives, and
technical skills of humans themselves. With every change in
human attitudes and objectives and with-every advance in tech-
nical skills, the habitat mus!, bz reappraised. This kind Of reap-
praisal is knOwn as sequent occupance. The concept. of
sequent occupance is an operational definition of the chang-
ing significance of habitat.

11. The old notion of "the abiding Earth" has given way to that of
a world in flux. Nonetheless, humans could ,not live rational
lives if they did not assume some permanence and persistence
in nature and society.

12. Accepting change as a general principle:the rate and direction
of change become the cardinal issues. Events must be viewed in
time scales appropriate to the nature of their processes.

wiradamemins

IV. History
gegammunimminwmp

History is a very broad and dichotomous discipline. It is at once:

Both &an and a science.-History is one of the humanities, as
well as one of the social science disciplines.
Both particularistic or selective and general or intebrative.
Both a body of knowledge about the past and the creative pro-
cess of making sense or reinterpreting the evidences of the
past.
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History is both an art and a science. It
is one of the huthanities as well as one ,

of the social science disciplines.



uS1

JO

History is cone- '.11 unique events, eras, movements,
nations, instianions. or individuals. At the same time, his-
t, ry seeks to integra. nformation and ideas so that a particular
person or group of people, living in a particular place, at a unique
time in the pc..-,t may be ur.derstood IQ the proper context. To study
history, therefore, is to study thoughtfully ,human affairs of the
past.. Such stwly enables students to:

Perceive the elements of order in what otherwise would r.Q a
chaotic jumble of past events.
Become privy to an understanding of past events which gener-
ated emotions, values, and ideals for which human beings
have lived, struggled, and died.
Develop a realistic ..-spective on the nature of att.: society,
its problems, and the direction in which It is headed.
Understand what experiences and values they share with other
peoples of other times add places and in what respects they are
different.
Seek answers to three of life's most important questions:
"Who am I?" "Who are we?" and "How did the unique present
in which I live come to be?"

Basic Concepts in History
1. What separate& history from every other kind of inquiry about

human affairs is its fundamental concern with time ne
before and after, cause and effect relationship of events. H *J-
tory is the study of a unique sequenof of unique individuals,
events, situations, ideas, and instit; -ocurring in the one-
dimensional and irreversible stream time.

2. History is the study df the record of people's behavior, usually
in relationship to other individuals, groups, and the environ-
ment. History is a written int rpretation of these events.

3. History is a means whereby sacieties see- maintain their
identities, establish continuity in Lieir developments, and main-
tain their ideals and traditions. Since the dawn of civilization,
in almost every society, histafy has been regarded as a vehicle
for teaching the private citizen the public virtues of loyalty and
responsibility.

4. "How' and "why" are inseparable questions r the historian.
The historian's prime quest is for human MI_ /es; the historian
seeks to understand tItie reasons for which individuals and
groups did what they did. The historian strives for a precise,
detailed reconstruction of the circumstances surrounding an
action and then for an understanding of wny it occurred and
what its .-ignificance:is.

5. History deals with ,people both humanistically, because of its
attention to the individual person and the unique event, and
scientifically, because it also deals with people in groups and as
the focus of long-term trends.

6. Each situation and event is distinct, but each connected to all
the foregOing and succeeding ones by a complex web of cause
and effect, probability and a ident. The unique present, just
as each unique point in the past, is unintenigible unless it is
understood in terms of its history or how it came to be.
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7. All thinking is based, consciously or unconsciously, upon
recollections of past experience. Human beings have the unique
ability to incorporate into their personal experiences not
only the experiences of other men and women of their own time
but also those of all previous generations. In other words,
human beings have a true second sight that sets them above
other species and enablt them to understand better the pies-
ent ,bv studying the past and, thus, to prepare themselves to
face the future..

8. No two events in the life of a human being, a nation, or in the
course of history are ever exactly alike, but recurring patterns
of resemblance often make it possible for individuals and
groups to act with the confidence that comes from the recogni-
tion of the familiar.

9. Human values are not based on a 'single standard, but are
inherently diverse from time to time and from place to place
and from group to group. People who live in different periods
of time often have different ideas of what is right or wrong,
correct or incorrect, of what good and noor govcrninent
r geans, As time moves forward, all kinds if . anditions change,
including many attitudes and beliefs which people hold. These
different attitudes and ways of looking at and interpreting
life may be summarized as being different frames of reference.
At the same time, people in different periods of history have
some beliefs and attitudes which remain the same through
succeeding generations..

10. Historical sources should have both external validity or
authentic ity and internal validity or be dt -ived from reliable
sources %.,f information.

1 I. Because historical accounts are prepared by human beings,
they reflect, to some degree at least, the biases and perspectives
of the human beings who have prepared them.

'12. Ideally, history brings together and synthesizes all the other
realms of knowledge and their various analyses. History as a
discipline tias that broad compass that enables it to see the
true, complex interplay of motive, cause, chance, and circum-
sigance in human life.

114013111118111M11114114-2M,

V. Political Science

Political science is a discipline whose philosopt roots can be
traced back more than 2,000 years to the time of ?tato, Aristotle,
Confucius, and Kautilya.5 Through the ages it has continued to

'Kautilya was a great Hindu philosopher and statesman (3(X) B C ) And Kautilya is
believed to be the name for Canakya, under he wrote the classic work on politics.
Artha-sastra. This work is ranked with those of A .totle and Plato Sometime his critics
compare him Machiavelli He was a counselor and adviser to the great Maurya king.
Candragupta book became Candragupta's guide, and it was also the guide for ruling to
which the gre.t King Asoka of India also subscribed

Kautilya is credited with being "the father" of political knowledge and a source of sound
knowledge in Hindu society Kautilya's classic work has been translated into English

Source Encrtlopaedra Bruannsta 'MKago Encyclopaedia Brit,nnica, Inc , 1980, Vol V ,
pp 733-734.
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Political science is the study of
fundamental processes d
relationships rather th of isolated
facts; students should I rn to analyze
decision making in a political system as
a function of process and interaction
rather than simply as a static
relationship among bodies of
government.
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Political science is a very broad
discipline. Among other facets it is

concerned with the functioning of born
formal and informal political groups,

with decision-making, and with the
transmission of values and attitudes.

excite the interest of both scholars and practical men and women
of affairs in societies on every continent.

Political science is a very broad discipline encompassing these
major facets:

Abstract theories of government and law
The study of comparative political, legal, and economic
systems
The transmission of values and attitudes or the study of how
individuals and groups are socialized politically
The "anctioning of both formal and informal political groups
and governmental and legal institutions
Decision-making processes, particularly on the process where-
by decisions are made that are binding on all members of a
political community
Both the "is" and the "ought to be" of government and politi-
cal processes and how the two can be reconciled
The behavior of individuals and groups in the many political
arenas in which they live
Transnational and global politics, organizations, and relation-
ships

Like many of the other disciplines, political science has been
subdivided into a number of component parts. Among the more
important of them are these:

Political theory, including the history of political thought and
analysis of the writings of political theorists
Governmental institutions, with particular focus on American
government and politics
Citizenship education
Constitutional law and the study of comparative constitutions
Comparative government and law
Public administrations
Politics, political processes, and political parties
Political behavior
International or transnational relations, including interna-
tional and global politics, law, organizations, and human
rights

Basir Concepts in Political Science
I. F °titles is the struggle for power. Political activity is found

wherever there are power relationships or conflicts. Students
need to understand that conflict resolution requires decision
making, which involves compromise, and in a democracy
encourages citizen and interest-group participation.

2. A political system is the pattern of interaction between individ-
uals and institutions that makes binding decisions for the society
as a whole. Students should understand that the media, interest
groups, and political parties, for example, all influence deci-
sions made by the executive, legislative, and judicial branches of
government.

3. Political science is the study of fundamental processes and rela-
tionships rather than of isolated facts. Students should be able
to analyze decision making in a political system as a function of
process and interaction rather than simply as a static relation-
ship among bodies of government.
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4. The principles of American government include Constitutional
government, a democratic republic, shared powers (separation
of powers), federalism, a check and balance system, and the Bill
of Rights. Students should understand that the purpose of limit-
ing government in Amer' ;a is to protect the rights of the indi-
vidual from abusive authoritarian power. The student needs
also to be aware that the corollary to individual rights is the
responsibility the individual has to society as a whole.

5. Public officials assume certain roles in carrying out their
assigned functions. Students should know what roles are char-
acteristic of executives, legislators, judges, bureaucrats, and
other government officials.

6. The viability of democracy in America has come under question
in recent years. Recent trends have included an increased presi-
dential governance, an increasing number of noncompetitive
congressional districts (the vanishing marginal), decline in the
percent of voting among the electorate, an increase in the feel-
ing of individual ineffectiveness, increase in t 'nfluence of
single issue interest groups, and an increase in tile size, activi-
ties, and influence of congressional staffs. Students should rec-
ognize that democracy in America is threatened by a lack of
citizen participation.

7. America is becoming increasingly intm.leocndent in its relation-
ships with the political systems in the world, necessitating a
study of other societies and their political processes and prob-
lems. Emphasis should be placed on the role of nationalism in
international affairs.
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VI. Psychology

Psychology is the,systematic stu ly of individual behavior and
human mental processes. It studies both the cogritivc aspects of
the mind or how humans think about the world around them and
the affective aspect or how humans feel about their experiences.

How individuals perceive, learn, are motivated, and relate to
each other and to themselves are major aspects of -psychology.
Psychological knowledge has enhanced the ability of humans to
modify and organize behavior. Psychology also has demonstrated
the importance of attitudes, feelings, and values ir. determining
human beha or.

Basic Concepts in Psychology
I. Motivation and drive describe the biological, social, and inter-

nal factors which activate the indiv; 'ual tc strive for goals and
satisfactions.

2. Cognition is the knowing, thinking aspect of the individual. It is
enhanced by both the inborn aid acquired perceptual abilities,
functional persistence (attention), and motivation.

3. Intelligen-x is a component of cognition which describes the
effectiveness with which the person successfully achieves goals
and acquires useful information.
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To study psychology is to study how
humans think about the world around
them and how they feel about their
experiences.
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Sociology is the scientific study of
human society; it is concerned with the

behavior of human beings in group
situations.
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4. Growth and development are concepts which relate to the
orderly sequence in which the individual attempts and accom-
plishes various goals and tasks. It depends upon both internal
physiological factors and societal definitions.

5. The self is the concept which describes those actions, opinions,
skills, and attitudes the person identifies as the essential, consist-
ent, long enduring definition of that individual.

6. Adjustment is a measure of the competency and adequacy with
which the person succeeds in accomplishing goals and develop-
ing adequately.

7. Anxiety is a subjective fear of failure or threat which interferes
with adjustment.

8. Abnormal reactions are a multitude of inadequate, nonfunc-
tional behaviors which interfere with growth and adjustment.

11111111111MMINIS

VII. Sociology
MI111MENIMM111113111111

Sociology is the scientific study of human society. It is concerned
with the behavior of human beings in group situations. The study
of sociology, therefore, consists of trying to understand:

The basic units and institutions of social life, such as the fam-
ily, schools, neighborhoods, rural and urban communities,
and the many other kinds of groups with which humans iden-
tify, be they occupational, political, religious, ethnic, or based
on sex, status, or ideology.
The social relationships which humans develop in their inter-
actions with one another. The sociological perspective focuses
on how those social relationships arise, why they persist, why
antagonisms develop, and how they maintain social order to
contribute to social change.

Like other disciplines, sociology is divided into many subdivi-
sions. Some of the more important of them are:

Socialization of the individual
Collective behavior
Social institutions
Race and culture
Himan ecology
Demography and population
Social problems or appl: ..d sociology
Social psychology
Political sociology

Basic Concepts in Sociology
1. People learn human behavior characteristics through group

interaction.

2. Since human beings are gregarious creatures, any understand-
ing of humans must inc'ude an understanding of human
groups.

3. Each society has a culture distinct from any other, altry ugh
specific components of a given culture n also be found in
different cultures.
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. Cultures provide distinct social norms which all members of
that *dna. arc expected to follow.

S. Individuals are affected by the population in which they live;
population characteristics vary over time and space.

6. Societies are composed of social classes which are defined by
their economic, political, and social power and their prestige
within the Society.

7. Human social, relationships and interactions are affected by
aspects of human ecology.

S. All human societies are constantly in a state of change.
9. All societies have institutions defined by their cultural tradi-

tions and priorities.
IQ Every society contains aspects of social disorganization.

inn. The Humanities
Mielmimmesommenstamono

Traditionally, the hatininities were considered to be languages
and literature, history, and philosophy'. More recently the humani-
ties have Wined their domain,in three significant ways.

First, the fields of study in the humanities have been-expanded.
Linguistics, archeology, ethics, the arts, architecture, the history
and comparison of religions and of the law; and the -human and
social aspects of science and technology have been added' ,

Secondly, the humanities have broadened their coverage In the
past, the humanities concentrated almost exclusively on the study
of classics or "great works" drawn fromthe.,Westem cultural tradi-
tion. Today the humanities devote attention to non-Western cul-
tural traditions as well. Tie hutnanities also are concerned with
American racial and ethnkgroups and their qtural contributions.

Third, the humanities have become. concerned with a broader
range of modes of expression. In the past the hiiminities devoted
attention to written expression and standard works of art. Today
the humanities embrace oral history, literature, and biography, as
well as film, television, computers, and various forms of "pop" art.

Despite the fact the the humanities have enlarged- their circle,
they remain dedicated to the disciplined development ;of verbal,
perceptual, and imaginative skills needed to understand human
experience at all times and in all places.

Particular methods of expssion and inquiry are used for the
litiManities. They are language, dialogue, reflection, imagination,

phor. Those methods of study, of course,. do not yield
proofs or quantifiable gains. Neither are They meant to

the acquisition of facts per se. Nonetheless, facts are
important. As the report of the Commission on the Humanities
makes clear

Education in the humanities requires factual knowledge of ideas,
values, and tastes. Without such knowledge, the world's culturaltradi-
tions cannot be understood; without it, attempts at critical discusdon

ellts thonsiiiiirs M ANStriedn Lift Non of the Commission pp the Humanities. Berke-
ley: University of California Prem. 1910, p. 2.
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Through the humanitks we develop the
verba4 percepora4 and imaginative
skills needed to understand human
experience at all times end in all places.
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become pointless. ."3 many people an insistence on facts smacks of
rote learning. Nothing could be farther from our aim. Effective instruc-
tion in the humanities encourages a creative interplay of fact and
imagination./
The California program for history and the social sciences urges

incorporntiot. of the fields of study and the methods of expression
and inquiry of the humanities for courses &study at all grade levels,
kindergarten through grade twelve. The humanities are important
for students of all ages. Their essence is r spirit or an attitude
toward humanity. The humanities help students discover that iirdi-
viduals ere at once autonomous and capable of actualizing them-
selves. At the same time, individuals are products of their own cul-
ture and bound to all humankind across time and throughout the
world.

As students of all ages within the limits of their own develop-
mental capabilities encounter the humanities, they develop concep-
tual skills and acquire knoWledge of traditions that will encourage
a more critical examination of human values. They will have
opportunities to learn how to discriminate between good and bad
in matters of human action. That does not mean that the humani-
ties attempt to impose any single set of normative values, be they
political, social, moral, or aesthetic. But it does mean that the

-humanities provide a record of the ideals that have guided men and
women of the past. The humanities make vividlhe ideal of appre-
ciating diversity or cultural pluralism by expinding the number of
perspectives from which events and questions of value can be
viewed.

The humanities, in sum, enlarge one's experience. They link one
to the others of the world, past and present. They provide oppor-
tunities to live life in a more social and historically conscious
manner and in a More imaginative, critical spirit. They provide
alternative visions of the future. The humanities are an indispens-
able part of a social science program, which aims at producing
citizens eager and equipped to search for humane solutions to
perennial and unprecedented problems.

'The Ifurnonitierin American Life. Berkeley: °University of California Press. 1980. p. 29.
(Reprinted by perznission of the publisher.)
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Evaluating Instructional
in HistorySocial Science

Through Grs ttle Eight

The major criteria for evaluating textbooks and related instructional
materials in history-social science should reflect a philosophy consistent
with that of the History-Social Science Framework for California Pub-
lic Schools, adopted by the California State Board of Education in Janu-
ary, 19111.

The HistorySocial Science Program
History -social science education provides for a systematic study of

what people do and why they do it The understanding of history of the
environment and of social, political, and economic systems should lead to
thoughtful. rational, and objective participation in this country's and the
world's political and social processor

Knowledne derived from anthropology, economics, ethnic studietgeo-
graphy, history, humanities, philosophy, political science, psychology,
religion, sociolog, and the are woven into the designated grade level
content The grade level content and the 'history and social science con-
allots err used by students in critical and creative thinking and in develop-
ing values and multicultural perspectives. The learning process includes

use of cognitive skills that prepare students for the responsibilities of
citizenshipin the United States and the world.

. Gosh at ihellistorySocial Science Framework
The goals of history-social science education should be reflected in

both pupil and teacher materials. History-social science education shall:

I. Enable students to acquire knowledge drawn from the social scien-
ces, the humanities, and the history of humankind.

a. Material, including illustrations, shall present a variety of views
on major topicspast, present, and futureexpressed by differr,
stn authorities. Primary and secondary mprces should be
included.

b. Materials shall reflect the interrelationships that exist among cur-
riculum areas. The materials should lead the student to a recogni-
tion that the social sciences draw from the arts, literature,
reading, and virtually all other academiedisciplines.

c. Material shall include the significance of both secular and reli-
gions belief systems in shaping the moral and ethnical precerts in
fitorature, art, music, law, and mortality. No single belief system
should be imposed upon the student or held up to ridicule.

d. Instructional materials shall be presented in many wan. exposi-
tor, arruncinittiam, biographical, autobiographical, graphic,
and using case studies, stories, dramatic presenta-
tion, recordings, film, filmstrips, video tapes, trans-

simulated Nunes, manipulative materials, simulated
and other appropriate materials.

terminology, institutions, lnethodoiogy, mut-
explanatory systems (models) should be intro-
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Enabk students to partkipate in
activities in the scckty as individuals

and as members of romps.

duced and related to social and political life and the wise use of
the environment.

2 Enable students to develop and practice a variety of intellectual and
work -study skills appropriate to history-social science.

a. To develop and use a variety of critical and creative thinking
skills to solve problems, including valuing, synthesis, analysis,
and- comparisons.

b. To develop and use study, map, and globe skills, which are neces-
sary' tools for learning.

c. To develop skills to clarify personal values in relation to society's
values.

d. To develop and use personal, group interaction, and social par-
ticipation skills in a variety of social science learning situations.

3. Enable students to understand and appreciate the important com-
mon values of our human and national heritage and develop their
own value positions.

a. Understand the similarities and differences of individuals and
respect their rights, regardless of curture, social class, sex, reli-
gion, age, disability, nationality, orface.

b. Become aware of and appreciate their. own Value positions and
the value positions held by othcrs, and learn that controversies
are often related to differing values.

c. Learn the various ways and means used by people to resolve
problems and issues.

d. Appreciate our American heritage and rights and privileges guar-
anteed by the U.S. Constitution and the difficulty in maintain-
ing those ideals, past and present.

e. Recognize individuals', groups, societies, and nations as interde-
pendent members of large social environments.

f. ,sist students to identify with and value the best aspects of our
culture and heritage within our multicultural society.

g. Present our society as a tapestrynot only portraying the diver-
sity of racial/ ethnic groups but also the finer qualities of
interaction.

4. Enable students to participate in activities in the society as individu-
als and as members of groups.

a. Analyze past and present social situations, determine issues, and
prepare appropriate solutions upon which to act.

b. Use knowledge and intellectual skills effectively in participating
in civic and other social settings and in preparing students as
citizens, consumers, and producers in the world of work and
technology.

c. Develop and use positive Interpersonal relationship skills.
d. Provide opportunities to initiate and to participate in societal

activities.

III. Education Code Requirements Affecting
History and Social Science Instruction

NOTE. See Appendix B in this fratneorA for a list of the Edut anon Code
s-t twos that require the observant e of special events and spec ial people in A meri-
tan history.

Duty Concerning Instruction of Pupils Concerning Morals,
Manners, and Citizenship

44806. Each teacher shall endeavor to impress upon the minds of the
pupils the principles' of morality, truth, justice, patriotism, and a true
comprehension of the rights, duties, and dignity of American citizenship,
including kindness toward domestic pets and the humane treatment of
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to at Mean to *void idleness, profanity. and falsehood,
dr "anuses and =orals and the principles of a free

Asset et Study: Cinders One Tbronek Sint
III The adopted course of study for grades 1 through 6 shall

111101111d014 %steins in grade I and continuing through grade 6,
Mowing areas of study:

(c) Wel ealenest, drawing upon the disciplines of anthropology, eco-
nomist, gengraphy,histoty, pofitial science, psychology. and sociology,

to fit the maturity of the pupils. retraction shall provide a
tousitalibei foe understanding the history, resources, development, and

ot California and the United States of America; the develop-
111411 sidle Amnia= economic system isdoding the role of the entrepre-
saw and labor man's rdationa to his human and natural environment;

and western cultures and eivilizadoss; and contemporary issues.

Such other studies as may be prescribed by the governing board.

Lt Sochi Selects
MIL inwnwtion inquired by subdivision (c) of Section 51210 in the

duly of social sciences sheikh= provide a foundation for under-
lie* wise use of natural nuotnees.

.

inentella jot Sete Selm= Gads* One Through Six
inteuctioit in social sciences shall include the early history of

a wady of the role and contributions of both men and
Mack Americans, America= Indies, Mexicans, Asians, Pacific

and other ethnic groups to the economic, political, and
developmest of Cali: owns and the United States of America, with

pardadar emphasis on portraying the roles of these groups in contempor-
agy society.

Areas at Study: Grades Seven Through Twelve

51224. The adopted course of study for grades 7 through 12 shall offer
courses in the following areas of study:

(b) Social sciences, drawing upon- thadisciplines of anthropology, eco-
nomics, *enmity, history, political science, psychology; and sociology,
designed to fft the maturity of the pupils. Instruction shall provide a
fatindation for understanding the history, resources, development, and
government of California and the United States of America; instruction

our American legal system, the operation of the juvenile and adult
systems, and the rights and duties of citizens under the

xivil law and the State and Federal Constitutions; the devei-
American economic system including the role *of the entre-

mants relations to his human and natural environment;
westorn cultures and civilizations; and contemporary issues.

Such other studies as may be prescribed by the governing board.

--limerucelote he Sethi Mame:
. brew/tide required by subdivision (b) of Section 51220 in the

of social sciences shall also provide a foundation for under-
wise use of word resources.
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Itiquirmaliete for Graduation

51223. No pupil shall receive a diploma of graduation 'from high
school who has not aunpleted the comic of study prescribed by the
governing board. Requirements for graduation shall include:

(b) American history.
(c) American government.

(g) Such other subjects as may be prescribed.

Imbued.. its Sodal Seines& Grades &VIM Through Twelve,

51227. Instruction in social learnt= shall include the early history of
California and a study of the role and contributions of both men and
women, blade Americans, Amick= Indians, Mexicans, Asians, Pacific
Island people, and other etlo-ik. groups to the economic, political, and
social development of California and the United States of America, with
particular emphasis on portnyin: the roles of these groups in coptempor-
ary society.

Religious Matters Properly Waded is Comm of Study,
51511. Nothing is this code shall be construed to *vent, or exclude

from the public schools, references to religion or references to or the use
of religious literature, arts or mu sio or other things having a seligious sig-
nificance when such refentices or uses do not constitute instruction in
religious principles or aid to any-refigious sect, church, creed, orsectarMn
purpose and when such refer or uses are incidental to or illustrative
of matters properly included in the course of study.

"Supplemental Inetnictional Materials"

60013. "Supplementary` instructional materials" means instructional
materials designed to serve, but not limited to one or more of the follow:
ins purposes, for a given subject, at a giver grade !eve:

(4) To provide for meeting the oiverse educational needs of pupils
reflective of a condition of cultural pluralism.

Portray& of Cultural and Racist Diversity

60040. When adopting instructional materials for use in the schoob
governing boarde,shall include only instructional materials which, in their
determination, accurately portray the cultural and racial diversity of our
society, including

(a) The contributions of both men and women in all types of roles,
including professional, vocational, and executive roles.

(b) The role and contributions of American Indians, American Negroes,
Mexican Americans, Asian Americans, European Americans, and mem-
bers of other ethnic and cultural groups to the total development of
California and the United States.

(c) The role and contributions of the entrepreneur and labor in the
total development of California and the United States.

Ecological, Systeum- Use of Tobacco, Alcohol, Drugs,
and Other Deagerous Substances

60041. When adopting instructional materials for use in the schools,
governing boards shall include only instructional materials which accu-
rately Portray, whenever appropriate

(a) Man's place in ecological systems and the necessity for the protec-
tion of our environment.

4
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is hinnaa system of the use of tobacco, alcohol,
dangerous *up as defined in Section 11032 of

Code. and other dangerous substances.

and Constitition of the United States
instructional materials for use in the schools,

lir shall require, when appropriate to the contprehen-
that *amok, for social science, history or civics classes

of Independence and the Constitution of the

bislimedosial Madarisle

Noy instructiond materials shall be adopted by any governing
1a6- use in the schools which. in its determinstion, contains:

.

meter reflecting adversely upon persons because of their race,
national origin, ancestry: sex or occupation.

Any sectarian or denominational doctrine or propaganda contrary
but.

be Acenaste, Objective, .Cprrent, and Salted to Needs and
leprinetilott of Pops at Respoctiii Grads Levels
MI All iastrictional materials adopted by any governing board for
in thk schools shall be, to the satisfaction of the governing board,
pate, objective, and current and suited to the nods and comprehen-
a of pupils at their respective grade levels.

saliption or Ciimplianee with Article Requirements
0046. May/overlain& board may conduct an investigation of the corn-
race of July instructional materials which it adopts with the require-
ats of tills article

IOW VII of Ins&uefional Materials Found in Violation of Article
the event that after the good faith acquisition of instructional
a governing board, the instructional materials are found to

is violation of this, article and the governing board is unable' to acquire
erindrudional material" which meet the requirements of this article in

for theafta be used a hen the acquired materials were plane& to be
d, the governing board may use the acquired materials but only for
t academic year.

Leval Serangs
__

following grade leitrifitings should be used kindergarten
nigh pails twelve to develop the four goals specified the Ilisiory-
hal &lean Frameivark for California Public Schools refer to
Watt ilecifisiory- Social Science Pamework i more specific

east at iiack grade level. (NOTE: The specific conte as cited earlier
will be included in those drafts of the criteria not

the ,framework itself.)

Myself and Others in My World (See
page 14 of this framework.)

People at Home and at School (See page
14.)
People as Members of Groups (See page
15..)

- People as Members of Communities (See
page 15.) .

People of a Region: California (See
pose 15.) -

he People a Nation: The United
States of America (See page 16.)

3radoOtie

?ride Two

lids Three

lids Four

?ride fiat
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Itleetefei sketeitt *Um appropriate,
(Ipso* leesti maies o If fir technical

papaw 12) estpiseibejsedi qf
tietrithet raw ovekeighsri **gut

and (3) *est tie au tike mire 'mei
wit* morose' k=lpeopk

tsocety.

Grade Six

Grkde Seven
Grade Eight
Grades Nine and Ten
Grades Nine and Ten

4
,Our World, Its Diverse Peoples, and

Their Societies (See page 17.)
The Changing World (See page 17.)
The American Experience (See page 18).
Citizens and Civics (See page 18.)
World Cultures (See page 19.)

Grades Eleven and TwelveThe United Stater Ideals, Traditions,
' and Institugois (See page 20.)

Grades Eleven and TwelveThe Individual in Political, Economic,
and Social Systems (See page 20.)

V. Teacher Materials
Teacher materials shall inducle:

1. Student activities to increase interest and participation, including
but not limited to:
a. Locating and gathering information from a vary y of sources
t. Getting together and arranging informat n fr.. a variety of

soups
c. Communicating ideas using a 'variety of strat es

2. Outline of learning experiences for each level in a showing the
relationship of the learning experience to content develo t, con-

, cept development, and the social science disciplines.
. 3. Sup ions for various teaching strategist to aid in knowledge, skill,

vat ing, and social participatimi development.
Svppiv,-.-...atary background information and an annotated list of-
additional references for both students and teachers.

. 5. Teaching and questioning strategies to help students diseuss and
determine how the scenes or artifacts pictured in books illustrate the
life-style and values of a culture. To stimulate discussion, textbook
illustrations shit. ukl not be captioned.

6. Supporting materials adaptable to a variety of teaching strategies for
students of high, medium, and law abilities in the same classroom.

7. Suggested methods of evaluating pupil progress and teaching effec-
tiveness but not limited to:
a. Foruud devices, such as tests
b. InforMal devices, such as:

(1) Rating scales
(2) Nonsystematic observation (This may include descriptive

behavior during simulated games or role playing activities.)
(3T Systematic observation (This may itclude the use of a check-

list during simulated games or role playing activities.)'
(4) Questionnaire

VI. Noncontent Criteria
Materials shall be durable, aesthetic, and appropriate for the intended

use. Auditory materials shall be high fidelity. When languages other than
English-are used, authentic native or near-native speakers should be used
and should represent male and 'female adults as well as children's voices.
An appropriate rate of speech and accurate information should be used.
Illustrations shall be adequate, appropriate, authentic, current, and
related to content as expressing various points of view.

VII. California and of Education Guidelines
Materials sho where appropriate:

I. Use brand names only for technical purposes.
2. Emphasize foods of nutritive value rather than junk food.
3. Treat age and the aging process with respect, and include older'

people contributing to society.
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Appen '71 B
Fducati t n Code Sections Requiring
the 0 ance of Special Events'

I ,

NOTE: See Appendix. A for the; Education Code sections that outline specific
course requirements' affecting tory and social science instruction in the public
schools of California.

Lincoln's and Washington's Birthday Exercises
37221 All public schools and educational institutions throughout' the

state- shall hold exercises in memory of Abraham Lincoln and George
Washington on February 12th and February 22nd, respectively, or on the
day in which school is in session next preceding, if the specified day is a
holiday.

Anniversary of Adoption of Constitution
37224. All public schools and educational institutions shall include in

the schoolwork on or near the anniversary of the 'adoption of the Consti-
tution of the United Staes exercises and instruction for pupils suitable to
their ages in the purpose, meaning, and importance of the Constitu'tion of
the United States, inchiding the Bill of Rights.

Conservation, Bird, and Arbor Day
37225. tvfirch 7th of each year, the anniversary of the birth of

Luther Burbank, is set apart and designated Conservation, Bit and
Arbor Day.

All public schools and educational institutions shall observe Conserva-
tion, Bird, and Arbor Day not as a holiday, but by inclu5ling in the
schoolwork of the day, suitable exercises having for their object instruc-
tion as to the economic value of birds and trees, and the promotion of a
spirit of protection toward them, and as to the economic value of natural
resources, and the desirarity of their conservation.

Susan B. Anthony Day
37226. February 15th of each year, the anniversary of the birthday of

Susan B. tiVithotiy,is designal-ed and-set apart as Susan B. Anthony Day.
All public Schools a d educational institutions shall observe this day

with suitable exerci4 directing attention to the development of the
political and ecotionfic atus of women in the United States, through the
efforts of Susan B. Ant ony.
Black American Day

.

37227. March 5th of each year, the anniversary of the death of Crispus
Attucks, the first black American martyr of the Boston Massacre, is
designated and set apart as Black American Day to direct attention to the
development of black people in the United States of America.

All public schools and educational institutions shall observe this day
with suitable exercises.

Dr. Martin Luther King, Jr. Day -

37227.5 All public schools and educational institutions throughout the
state shall, on Unitary 15th of each year, the anniversary of the birth of
Dr. Martin Luthe King, Jr., hold suitable exercises commemorating, and
directing anent' n to 'the history of, the civil .rights movement in the
United Stales, /and particularly the role therein of Dr. Martin Luther
King, Jr.
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I.

When adopting instructional materials
for use in the schools, governing boards
shall include only instructional materials
which, in their determination, accurately
portr , the cultural and ',Axial diversity
of oi..., society. .
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Other Publications Available from the Department of Education

The History-Social Science Framework is one of approximately' 50 pub-
lications that are available from the California State Department of EdUca-
tion. Some of the more recent publications or those most widely used are the
following:

Accounting Procedures for Student Organizations (1979) S I -50

Bilingual Program. Policy, and Assessment Issues (1980) 325
California Private School Directory 5 00
California Public School Directory 1 100
California Public Schools Selected Statistics 1 50
Cahrorma School Accounting Manual (1981) 2 50
Cal ornia Schools Beyond Serrano (1979) 85
California's Demonstration Programs in Reading and Mathematics (1980) 200
Discussion Guide for the California School Improvement Program (1978) 150+
District Master Plan for School Improvement (1979) 1.50
Education of Gifted and Talented Pupils (1979) 2 50
Establishing School Site Councils. The California School Improvement

Program (1977) 150+
Foreign Language Framework for California Public,,Schools (1980) 2 50
Guide to California Private Postseciindary Career Education (1980) 5.00
Guide to School and Community,Action (1981) 1 75
Guidelines find Procedures for Meeting the Specialized Health Care Needs

of Students (1980) , 2 50
Guidelines for School-Based Alcohol and Drug Abuse Programs (1981) 1 00
Handbook for Planning an Effective Reading Program (1979) 150
History- Social Science Framework for California Public Schools (1981) 2 25
Improving the Human Environment of Schools (1979) 250
Instructional Materials Approved for Legal Compliance (1981) 350
Interim Guidelines for Evaluation of Instructional Materials with Respect

to Social Content (1981) 1.50
Manual of First Aid Practices for School Bus Drivers (1980) I 25
Monograph on. Staff Development (1980) 150
New Era in Special Education California's Master Plan in Action (1980) 200
Pedestrian Rules of the Road in California Primary Edition (1980) I 50
Physical Performance Test for California, Revised Edition (1981) 1.50
Planning for Multicultural Education as a Part of School Improvement

(1979) 125
Planning _Handbook (t978) 150
Proficiency Assessment in California A Status Report (1980) 2,00
Proficiency Skill Development Kit (1980) 750
Putting It Together with Parents (1979) 85+
Reading Framework for California Public Schools (1980) x 1 75
Relationship Between Nutrition and Student Achievement,' Behavior,

and Health (1980) 400
Science Framework for California Public Schools (1978) 1 65
School Improvement Making California Education Better (brochure)

(1981)- NC
Student Achievement in California Schools 125
Students' Rights and Responsibilities Handbook (1980) 1 50+
Teaching About Sexually Transmitted Diseases (1980) I 65
toward More Human Schools (1981) I 75

Orders should he directed to:

California State Department of Education
P.O. Box 271
Sacramento., CA 95802

Remittance or purchase order must accompany order. Purchase orders
without checks are accepted only from government agencies in California.
Sales tax should be added to all orders from California puchasers.

A complete list of publications available from the Department may be
obtained by writing to the address listed above.

'Also available in Spanish. at the price indicated
*Developed for implemertation of School Improvement
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