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— Be]sky & Steinberg (1978) in a review art1c]e on the effects of day care
QN — .
o have stated that "we know shockingly little about the impact of day care on
children, on their parents, and on the society irf which these children and

parents live." “(p. 929) He goes on to state that most research on day care

has been conducted in high-quality University-run day care centers. Children

" tend centers that serve primarily families whose fees are paid for by tedera]
. government Title Xx&g?nies because of the families' ]ow-income‘e]igib1]1ty."‘

One study that was completed on Title XX day care centers’foynd the care cus-

todial at best (Sheehan-é& Abbott, 1975). w - R 3

. &
alternative care for their toddlers. There is an urgent need to know what is

-

ﬁ
fz\L wh1n1ng demands to- the careg1ver) may seem baffling or exasperating to some y

<:::> with more. of a sense of autonomy ("I can haVe'wy own wants and w1shes") thap

teractions and if attuned to the developmentaﬂ struggle 1nherent in attaining
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from ]ow-1ncome families usually do not attend these centers Rather they at-

Increas1ng]y, mothers of ‘very young children are go1ng to work and seeking

happening in Title XX day care_c]assroohs to toddlers whose needs for autonomou
{ndependent striving within the'context'of a loving responsive entironment are
) % o) ,grea;t'. Alternating needs for ao.tonony and dependen% often make Ltﬁitficu/t
’ f§<§ " for toddlers to interact successfully with peers andtadu]ts. These see-sawing’

é\we needs (for example; announcing "Me do it myse]f" and akbit later clinging with
V?tﬂﬂ ‘caregivers. Yet, if a child is ‘to leave Erikson's second stage of deve]opment
CJE) doubt and shame, the careg1ver must successfully help the todd]er cope w1th con-

‘::i' flicts between desires to do 1t themse]ves and their need for help andfcomfort

- from adu1ts (Erikson, 1963). If aware of such var1ations in norma] todd]er in- -
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an increasingly secure sense of autonomy, teachers can plan more effective inter-

actions to support increasingly more matwe toddler behaviors.

Much research in child development assumes a directioha]ity of efﬁect over-

.

whelmingly from adult to ¢hild behaviors. .Yet, there is a recent surge of rec-
~ognition that young chi1d%en have an effect'on the behaviors of Faregivers

(Be]f, 1977). Toddler ihjt%atives may trigger more.or less facilitative adult: o
responses. Toddlers expréss desires, seek attentign and help, want answers to
questions, and initiate positive and negafive“contacts: These child behaviors

may well impact on how the caregiver intéracts with the toddler. Microanalytic

-

study of the chains of, iﬁteraction between caregiver and'chi]d,.especially those
initiated by the toddler, can shed light on the extent and quality of this impact.

In a wide array of behaviors, toddlerg make their éutonomy and dependency needs

L

- known in day care. How do caregivers respond to these needs? How are adult be-
- . .

.

ha%iors modified by toddler-initiated bids? 'Increased understanding of these

* functional relationships can more fruitfully direct training efforts to'enhance

‘.
&

taregiver skills with toddlers.

[ - )

Types of Bids

Toddlers make clear attempts to communicate with caregivers for a variety

o% reasons. They may be seeking help from the caregiver or expressing desire

for food or an-ebject. For example, todé]ers may indicate verbally or physically,
or both physically and verbally, that they need heip getting down frém the climber,
or that they need help in inteypersonal matters: This can occur, for éxamp]e, if
one ch{1d pushes another dowp/and snatches a toy awg& or won't share the playdough ,

set out for several children. Requesting food or requesting an object or activity .

is often the goal when the toddler is saying or indicating "I want that", "Me/fg;!"

or "Juice". Add{tiona11y, toddlers' bids ﬁf caregivers may reguest éttentibn or

-
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——qive infor@ation‘to the teacher. Toddlers saying, "“Look itf% it likes to rock"

about a do1l, or "See" or "Here" or "Look mex are calling attention to themselves

or an object that they have. | { |

!

Todd]ers a}so make distressed bids to the caregpver Wh1n1ng or crying when

directed at the caregiver is a clear message for comfort (or at least attent1on)

from the.caregiver. A toddler may direct a more negative message at the caregiver,

such as a kick, a hit, a frown, or a tongue sticking out at the caregiver. Ver- -

bally toddlers may yell "Stop!" or "No!" in an attempt to inhibit the caregiver

from beginning or continuing a behavior.

Positive approaches on the other hand, inc]uqe,)ositive greetings such as

:

"Hi", giving a toy or object to the caregiVer, actual requests for positive phys-
. ical contact such as "Sit by me", as well as movements for close contact with
. LA

\ the caregiver such as touching the teacher's coat, Funning up close while looking
: \

~
$

) at the teacher for a respoose, or crawling into a lap.

R Toddlers also seek_information from the, caregiver. "What's that?" or "Where

this go?" or "Right there?" are-requests for clarification or information that the
\ )

<

toddler does not possess. ' . , "

Types of Teacher Responses ) - g\\ r

< ‘ 4
Teachers respond in many different ways to the different bids ‘that todd]ers

make to them. When a ch]]d shows a teacher a b]ock structure that he_ or she

has Just constructed, a teacher may take .that opportun1ty to, teach the todd1er
Teaching includes 1nform1ng, facilitating, demonstrat1ng, exp1a‘h1ng, or red1r-

é§t1ng/refocus1ng the ch11d toward an alternative 1earn1ng act1v1ty ?te teacher

may also try what Schachter et al. (1976) have called "ego boosting". When a ch11d

is building w1th bTocks, for example, a pos1t1ve comment such as, "What a nice tall

w

building!", wou]d be coded as an ego‘boost“ "An ego boost may Or may not be com-

<\ ~ bined with a teaching technique. A teacher may question a child oy asking. "Oha what
color blocks did you use?". A command such as "Sit down" -or "Be quiet™ may follow
\)4 ] > , ~ .- . ‘ .o . L
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the toddlér's bid for attention. A_ﬂggiil¥§=£§§QQn§e_such as an 1nh1b1t1on,
“Don't do ‘that", a negatﬂve re1nforcement "Why can 't_you behave?f, or a restric-
tion (teacher physica]]y sits chi}d ona "time-out" chair) may follow if the

. [4

~ . A ,
toddler initiates a bid that is undesirable to the teacher. A combination of

positive and negative techniques may occur if a feacher first forbids a child by

saying "Don't!" but then adds an exp]anat1on quickly such as, "I don't want you

<,
to get hurt." Slmp]y attending to a ch1]d may be a response. -Ignoring a chtld

may occur intentionally or un1ntent1onq11y.

Method ' Lo

Subjects {, ’ /

The present study is.part of a larger investigation into

\

Steacher—chi]d-peer

interactions., The 1arger Study involves 100 two-and fhree-year-o]d boys and

girls attending day care centers. Subjects for the present analysis were 25 males (‘
' .

and 25 females between the ages of -24 and'ga months. The mean age of thehcbildren
was 27 months. They are members of Tow-income fam\/1es whose day care fees are
paid by Title XX (federa]) funds. The toddlers a;tended seven d1fferent day care
centers that serve a Tow-income c11ente1e in a moderate- s1zed metropo11tan area.
Selection of subjects across centers minimized the possibility that behaviors were
idiosyncratic to teecher‘or child functioning or activity setting in anZ one par-’
ticular da?y cere centeri N ¢ b : ,-% '
Observational System .

APPROACH\}Ca]dwe]] & Honig, -1971), a fine-grained ecological fechnique for

observing and coding child interactions with peers, objects, and careofvers was
used’ to record 80 minutes of behavior per child. Each child was observed four
times for four minutes in each of five typical day care settings (creat1ve, story/

’ - ‘.. ’ . ‘ .
song, grOSSfmotor fine motor, and eating) during morning hoyrs. No more than

o

é

two observations per child were carr1ed out for a p@rt1cu1ar~sett1ng on any

given daysand no more than five obserVat1ons per ch11d were recorded on any one

ol . j

-
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" anger. directed toward the teacher)

teacher ). , - .

day. Interobserver re11ab111ty in record1ng the APPROACH records ranged from

L

70 - 85% for each behavioral category The\f1ve recorders did not know the pur-

»

pose of the data“gather1ng: ) oL .
Coding of Toddlers' Bids

From the‘APPROACH records, chi1dren's conmunication'and interactfon attempts

w1th teachers were coded 1nto one and on]y one of the following five categories

by two 1ndependent coders who had no know]edge'of any hypotheses to be tested
Intercoder reljability was 95.5%. ' )

1. Seeking heip (dnc]udes seeﬁdng bodily help, or he1p using objects, or

help with food- or int%rpersona] ass1stance, request1ng food, or objects, or tdys,

.and ask1ng for perm1ss1on )y, ‘ .

2. Requesting attention (includes seeking teacher's attention for activity
1nvo1V1ng ch11d S body or an obJect and/or giving information to teacher')
. 3. D1stressed or negat1ve approach to teacher (1nc1udes d1stress when it is
a clear bid to the teacher, and a1so 1nc1udes,aggress1ve physical contact or

~

4, Pos1t1ve approach (;nc]udes a ch11d'sm111ng at hugging, patt1ng g1v1ng

or offering something to teacher ang request1ng pos1t1ve physical .contact from

4 » .
[ , , . " v
N ' . . ~

" 5. Attempt to seek information (includes requests for clarification or ex-

planation ). B ( ’ i

-

Coding of Caregjvers Bids

. +

‘

~

Teacher responses to toddler commun1cat1on attempts were coded into Qne and
only one of the fo]]ow1ng categor1es Intercoder re11abn11ty was 88‘?;

1. . Ego boosts (positive reinforcement a1one or in conjunction with a teach1ng

. , < o
or questioning techn1que) : . C A ’
. 3 AN
2 Teachin '(one or a c]uster of the fo]]ow1ng act1v1t1es 1nforming, .ot
l ) &, ‘: ' ’ . v - ¥ -Ci
, .«’al X ' 6 )
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facilitating, demonstrat1ng, explaining, and directing or refocus1ng the

*child toward an act1v1ty) g
3. Questions (one qgestion, a eiestei of,hyestions,}or a gquestion with
a teaching teehniquej. .
‘4. Attends (looks at child- no physical or .ve¥bal interaction):
85 Combinations of positive.(1,2, and/or 3) with control .or negative
*~(6 and/or 7) responses. o . o
6.‘ Commands (any ohgere thatldo ndt involve engagement'of a child with
a learning activity). - , _ |
7. Negaiive responses (one or a g]uster of the Fe11owing activjties?
restriction, negative reinforcement, inhjbiting or forbidding).
\ 8. Igoores (intentiena11y‘or uninteﬁtiona]]y).' ) * . ‘ .
9. Unknown (no teacher respbnse‘was recorded during observation intervaid\/*\ejj
. o Results and Discussion . ‘ - -
Toddlers' Bids . e . .

<

Girls made 341 bids to the teachers and'boyé‘%ade 437 bids in 66 2/3 hours
of observations in T1t]e XX day care centers’ The number and percentage of each .
»kind of child initiation or commun1cat1on atfempt can be seen in Table T. Analysis -

of variance for repeated measures was used to test fo;\§i0n1f1cant differences ~

among means. When only two measyres were compared, t tests were used.
: ) ) i

Todd]ers approached teachers predominantly in order'to sgek adult ‘help or °
attent1on Athi;*75% of communication attempts_were of this nature. Todd]ers\\\
~sought help (39.9% ‘of their.bids) signicantly more LQ§.0]) than they approached

~

negatively or in distress (3.9% of their bids).




Hartup (1963) has reported that two-year o1ds c11ng, touch and cry more frequently
than five- year o]ds‘who rather seek'reassurance and pos1t1Ve attent1on from aou1ts
Yet, negat1veAd1stress approaches were comparat1ve1y rare in the repertoire of
b1ds of these day care tmo year- o]ds " Note that almost 20% of todd]er ap-
proaches: to adults were pos1t1ve There is a 51gn1f1cant d1fference in favor of
pos1t1ve bids proffered to adults (p <.06) compared to negative/distress bids.
Seek1ng information comprlsed only 5% of todd]er approaches to adults. Todd]er§

both sought he]prand reqyested attention more than they sought 1nformat1on (p_( %1)

Teacher Re#ponses to Todd]ers Bids: General Patterns

Encourag1ng1y, todd]ers are responded .to with a teaching techn1que, a ques-
tion, or an 'ego boost approx1matély 60% of the time they attempt to communicate
with teachers. Table 2 shows that teachers use a teaching technique (58.4%) more

than any other technigge;ﬁp_(.OI). in response to todd]er.bids.

D e e e e e e e e - w8 e e s
' . . -
.

Todd]ers rece%ve a command negative, or comb1nat1on response, to a]most
15% of their bids. . A str1k1ng 21‘4% of- the todd]ers b1?§ were 1gnored
Ignoring occurred more than’ respond1ng with a combination technique (p <.05),
a command (E'<°,91) or a négative t,echmque (p <.01).. Th\s “rate of ignoring is dis-
‘turbing Data from high qua]ity University—run day care centers suggest that
we]l tra1ned toddler teachers Very rare]y (1ess than 1%) 1gnore toddler overtures
(Honig & La}%y, 1975)s . '

- Teacher Responses to Toddler B1ds A Microanalysis

EN
¢

Figure'1 permits analysis of twowjinks'in the chain of transactions of, tod-
) ~ . » s . . . . ’ .
dlers and carggivers. At the ends o;)the spokes visible. next to each category
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, of toddler bid in Figure 1 can be seen the types of teacher responses that oc-

curred to each type of toddler bid.

At the end of each fan spoke appears the number’ of each adult response type
and the percentage that the number represents of the totq] adult responses tg;a
particular type of chi1d bid.

Responsiveness to seeking help. Toddters received more teaching bids than

N “ any other kind of bid in response‘to geehing help (46.5%). On a]most/2/3 of the {
. *occas1ons ‘that toddlers approached needing aSS1stance they received a pos1t1ve
response (teach1ng, questioning, or an ego-bapst). Yet, recehv1ﬁg a negative re-
sponse or no response to 1/3 of their attempts to get adult help may be quite i
aiscopraging to toddlers. Two-yea}-o]ds are still depehdent on adults for reas-
su;ance and for assfstance'in many tasks. If cahegivers-ignore a todd]er's'bid
forwhe]g,that toddler may give up on-a task or try negative behaviors to gain the
heip needed.
- . _Perceptive‘caregiversimay not want to do an entire task for a todd]er un]%ss
s .the toddTer is exceedingly frustrated. éather,they may gently encourage the child
to try a small part of the task Sometimes they can provide minimal help to the
toddler.: For examp?e, an adult can steady.a shape sorter box,so that the child
o can more successfu]]y insert a cut-out shape.
Faci]itating toddler success in carry1np out activities on their own can
have long-range payoffs in increased persistence, 'skill, and se]f-conf1dence
Yet appropriate supports must be given for budding, none-too-sure skt]1s. Teachers
need empathy for sudden toddler changes/jn bravery or wi]]ingness‘to tr}'tasks
on their own. If toddler teachers can manage such perceptive, responsive hand-

1ing of oft-contrary'todd1er behaviors ,then they will nurture ever increasing

-9
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» autonomy based on secure fee]ihgs that adults are helpful, caring, and trustworthy.

Responsiveness to req;est1nq attention., F1gure 1 reveals that a todd]er bid

of "Look me" or "See" to the, careg1ver is more Tikely (18, 6%) to result in an ego -
boo\\rthar|1:tseek1ng help (3 24) ' Teachers responding pos1t1ve1y with specific
comments such as-"Oh, I 1ike the red co1ors" are tgaching concepts zredness) plus
encouraging toddlers to dare to explore, tiy new activities, and feel syccessful.
One-fourth of the times toddlers requested attention, %owever, they were ignored.
Toddlers not responded to may give up attempting to get that valued teacher at-
tention. They may feel shame for try1ng and doubt in their ab111t1es and the
value of their product1ons Todd]ers who are thwarted in atta1n1ng adult atten-
tion (when they are as yet both uncertaln it skill and still have strong need for
adult approva] and aff1rmat1on) may learn aversive technigues which w1]] bring
them only negative emotiona} or-punitive aQult attentioh. They may learn that

to be heard one must yell or do uhacceptab1e or forbidden actions in order to’

get the desired adult attehtion.

Responsiveness to d1stre44/negat1ve bids. Adult negative response to toddler

bids was re1at1ve1y rare (1.9% when todd]ers sought attention and 2.5% when tod-

dlers .sought information). Yet, of adu]t responses to toddler distress/negative

"/bids, 13.3% were negati&e and 3.3% were commands. Overall, Figure 1 revea]s that

on nearly one-half of the occasions when toddlers approached a caregiver in a dis-

tressed/negative way (whining, crying, or kicking),they were ignored‘ozﬂresponoed
to in a negative or unsympathet1c manner. :
' Such teacher behavior might be more understandable ifg‘iiet todd]ers,were
‘predominate1y approaching their caregivers with interpersona] negative behaviors.
But analysis of the individual distress/hegative-child bids‘reVEaIed that 70% re-

4\
flected toddler distress or needinessrather than assaultive behaviors. Some

L]
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teachers may ignore a child's distress bid in the belief that according to Stimu-
. . - .

1us-Response theory (Skinner, 1948) lack of reinforcement will "extinguish" this
behavior However, Sears' dependency theory pred1cts that either 1gnor1ng de-
pendency needs of young ch11dren or 1ncons1atent caregiver responding results in
increased child dependency (Sears, Maccoby.& Lewin, 1957).

When caregivers, whether 1ntent1ona11y or un1ntent1ona11y, ignore a todd]er S '
b1d. then the toddler's anx1ety Tevel may be ra1sed Increased reassurance seek1ng,
clinging, crying, or other dependency bids may ensue. Prompt Teet1ng of distress
needs can on the other hand encourage more varied and positive kinds of'communica- “—
tions (rather than cries) from infantd’Bel1 & Ainsworth (1972) found that infants. ',
by the end of the first year of life w111 use a wider variety, of commun1cat1on

“ means such as looks, smiles, and calls rather~than crying if the1r,d1stress needs.
have beem promptly and effectively met during that first year. When ¢rying toddfers

~

;approach adu]t&resppnsive toddler teachers can model words to say., They can’ encour-

age'todd1ers to point physically to what is &anted,‘ They can give simp1e choices
such as "Do yqd want juice or milk?" to encourage more appropriate communication
trom‘the todd]ér. |

Teachers can communicate in sali t ways w1th the1r bodies,so that toddlers
come to know thht- com%ort91; ava11ab1 if needed. Knee11ng to eye- 1eve1 with the
toddler can convey a sincere w1sh to 1isten to- the todd]er Placing a gentle hand
on a toddler shou]der or offer1ng a 1ap of a hug to the todd]er can communicate
an openness and acceptance of toddler desires for comfort As distress ‘bids are
responded to in positive he]pful ways, toddlers may still approach in distress,
but will more likely be able to use werds such as "Hold me" or "hug me" rather

.

than whining or cryjng.\ -~ v




"and withput anger from the caregiver. .
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« * Some of the literature on handling child aggression corrohorates the inap- '

propriateness of adult ignoring of child distress behaviors. When adults ignore

aggressive acts of breschoo]ers,ﬁﬁhen the adult lack of intervention is 1ikely :

-
.

to be interpreted as'ﬁositive"sangtion for the aggression, whereupon children

LY

then aggress ihéreasinb]y (Ca]dwe11 - 1977; Siegel & Katin, 1959‘ Adults can help
negatively behav1ng toddlers achieve more desirable be;av1orsm Todd]éfs ,can be
helped to think of alternative ways to express anger or -autonomous w1shes (Shure
& Spivack, 1978). fhey gan Be encouraged to thini(;}nhow others are fée]ing‘
(Hoffmap, 1975). They can 1earn through watching nurturant careg1veg§ mode1 and

demonstrate "1ive" realistic altruism (Yarrow, Scott & Wax1er, 1973). Adults

,Who acknowledge child fee]ings.in "active listening" (Gindtt, 1965; Gordon; 1975)°

can often help dispel the anger and ‘frustration felt by twos. o

" Teachers should be concerned if a toddler is obsequious and-afraid_to show

anger Anger is a normal ‘reaction to frusteations as todd]ers seek to become
separate persons from adults and try to do so much more than their-current capa-
bilities~aliow. Toddlers who hardly ever say, "N»!" loudly or rarely move to do )
things on their own may be afraid to disp]ay anger and au%oﬁbmy for fear of pun-
ishmenf from ada]ts. \These ch1]dreh—need thme w1th 1ov1ng careg1vers to begin

to trust that their initiatives andad1sp1ays of emot1ons will )? accepted‘ca]m]y
~ ,.

{ :
On the other hand a child who displays rage, aggress1ve behaV1or or sadistic

St
behavior is certa1n1y cause for concernfd act1on~by careg1vers Such toddlers

ofteén need to feel that they arelloved and lovable. Careg1vers who rotice and =~

. -
respond to positive behaviors (no matter how small) while firmly helping ch11dren

. - . i -, .
control negative behaviors can build feelings of self worﬁh and \Jeﬁable chil-

dren to behave more pasitively. Caregivers of obsequious and angry

/\

’
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children should be 1nvo]ved i discussions w1th parents » SO that home and
schoo} aré working c]ose]y together to prov1de a consistertt environment for -

toddlers' positive emotional development. .

Responsiveness to positive bids. Positive toddler approaches were het by adult

90 boosts, teaching,‘or,questioning responses 60% of the time. -Again, teachers

seemed to meet‘positive toddTer behaviors most approprﬁate]y for ensuring their

continuance according to either a Stimu]us-Response paradigm or Eriksonian theory.
_ Yet the large proportign (25%) of suchpbids (see Figure 1) that were ignored means
- . thet many opportunities were iost for shaping increasingly more positive behaviors.
‘Jap

Caregivers may be re]mctant to pick up toddlers or cuddle thT on a
X
t be enough

for fear a ch1]d will become over]y dependent, or for fear there w

lap to go around if all the todd]ers want a lap at the same time. Autonomous

toddlers usua]]y woh't want to oe held when exciting materials, playmates, end'
*(/events are present. The toddler who does is often tired, sick, bored, or in need
of ilcontact comfort" (Harlow & Suomi, 1970) or just needing reassurance that the
caregiver'still cares.. Some toddlers need adult hugs or lap-time when their play
p];ns gorawry. If a tdl1 b10ck tower built with much energy falls down because
blocks were poor]& ba]énced' a toddler may-heed to touch base with a c;regiver?s
]ov1ng body in order to "fue] up".. Body reassurance gdves renewed courage to
go back to tack]1ng the b]ock bu1]d1ng job a]] over aga1n Hugging and holding
a toddler and then p]ay1ng beside the toddler and entourag1ng play usually gets.
the child started &gain W%tn renewed energy. The toddTer who is so upset‘tnat
further play is.gut of the question needs to be comforted in some way. When'o
toddler's- ‘needs for Toving contact are met, then the young child is more rather

than 1ess 11ke]y to be secure]y 1ndependent in the future (Sears et al, 1957).

Responsiveness to ‘seeking 1nformat1onﬂ Teaching, ego boosts, and questioning

responses represent almost ZAé of adult responses to todd]er’éttemots ta seek

Q . 3 °
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f'careg1ver to see. The careg1ver didn't hear or purposely ignored, so the child re-

no adult response the toddler said to self, "I don't know" in a very discouraged

.
_tone of voice. The todd]er then held the puzzle piece over a yellow basin aud

.condftions, challenges, and response sets suitable for twos. Teacher training needs

to focus on helping adults become more sensitive to the particu]ar’tbgnitive enrich-

*

. .
. . ot R

[
. - .
. 7 N - o

tpformatton (see Figure 1). Teathers'in day care do indeed seem to provide *°
*relevant cogn1t1ve responses when todd]ersiépproach them with cognitive overtures
Yet, iny 5% of todd]ers b1ds were information” seek1ng. Very few teacher re-
sponses to seek1?gﬂ1nformation" were negative. Hdﬁever, 25% of. todd]er atteppts

to seek information were ignored. Ignoring ‘toddlers' information seeking bids +

’

53

can lead two-year _olds to ingenious attempts to gain th’(teacher s atte:)1on One

male toddley asked the caregLVer, "What's th1s?" ho1d1ng up a puzz]e pidce for the
E

4

peated, "What is it?" still ho]ding Lp the piece for the caregiver to see. After

said to the caregiver, "Put in hereg" Tooking up at her. Finally, the toddler
recejved a response!: “No put it in your puzzle" stated the careg1ver firmly."

The small number of todd]er bids to attain information is d1sturb1ng ‘ N
These data suggest that 'in ‘order to boost toddlers' initiatjons of cognitive be-

. &
haviors teachers may need to give more vigorous attention to creating intellective s

ment needs of children Qﬁo are just entering Piaget's (1952) preoperational period,
and who may stilﬁﬁexﬁibit a good deal of sensorimotor functioning. Adu]ts'who en-
gage toddlers in stage- appropr1ate activities, who 1nform them, and who show

them en}ﬁ/s1ast1ca11y when so requested can best serve to stimulate the cognitive . .
qdestions of toddlers (Honig & N1ttmer, 1981) A two-year-old asking, “You got |
flower?" to a caregivew can be excitedly responded to with, "Yes, Melinda gave

the flower to me. See the pretty petals. You can feel the soft petals." Teachers
can design curricular exﬁeriences that challenge two-year-o1ds and yet are high]x motiv-

- f

ating , such as; water play . with many kinds of utensils, Teachers need to enhance

L 4
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1nformation seektng behav1ors of toddlers w1th mater1a1s and W1th persons.
A
Ingen1ous curr1cu1ar p]ann1ng can-1ncrease todd]er wuriosity and need to-know.
Tizard (1981) in her study of - 1anguage at home and at school in England

found that both m1dd1e class and work1ng c]ass preschoo]ers asked about: 26

. quest1ons per hour. at home contrasted with only about 2 quest1ons per hour at

school.. The longest conversations in school and at home occurred when adu]t and -
child were partnc1pat1ng jointly in an act1v1ty, rather than adult watch1ng ch11d
~or child watch1ng adult. Joint activities, however, were six times an _hour more
likely to oceur at home. Both at home and in the classroom these joint activities-
seem to pronide the child with an extended tifie .to initiate questions and time
for the ado1t to answer. Many times in the c]a;sroom, teachers . cut
conversations short in order to encourage the ch11p to become involved in play.
, Joint act1V1t1es in the classroom, then, such as cook1ng, cleaning up, making
p]aydough ‘working, with p]aydough p]antlng seeds, or putt1ng away toys may en-
courage the todd]er to seek more 1nformat1on and become involved in more extended
conversat1ons W1th.the teacher.
Conclusions
Adults fgnore ditferent types o% toddler bids at similar rates - between

15%.and 36% Rather than attempt1ng to "ext1ngu1sh“ certain behaviors, cagegivers
,may feel "bombarded" by stimuli in the c]assroom and be unable to respond to a]]
toddlers' ,pids. Iaterestingly, the rate of, response}(75%) of the todd]ers

to caregivers was approx1mate1y’the same as the caregivers' rate of response .
(79%) to the toddlers. Sensitizing caregivers to the importance of responding,
however, would hopefully increase the rate of response to toddlers, whereas a_
talk with the toddlers woqu~6%%bab1y not have a similar effect in increasing

- L

‘their response rate to caregivers! : . ,
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[f toddlers are made to feel that their.questioﬁs and adtivities are

* unimportant or are a nuisance, they may feel shame and doubt about trying to

2

do things and thinking on their own. The prime -Eriksonian tdsk of toddlers is

to develop a sense of self-confidence and self-actualization. Caregivers may

need help in learning how to respond more.contingently and effectively ‘to make

toddlers feel more_ secure abqut themselves_and their initiatives,toward adults

as well as with materials and peers.’
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Toddler Bids to Teachers

]

-~

Type of Toddler Bid ~ Total

“From Males

From Females

a = The number of toddler bids,
B = The percentage of -the total repertoire that the number represents.

2

~

. r e % %b N2 ,%b N2 %b
1. Seek Help - 310 39.9 183 41,9 127 37.2
2. Request Attention 257  33.0 147 33.6 110 32.3
3. Distréss/Neg§tive 30 3.9 23 5.3 7 2.1
4. - Positive - 141 .18.1 - ‘56 ,12.8, '8 24.9
"5. Seek Information 40 5.1 28 6.4 12 3.5
Totals 78 1004 437 100% 301 100%
Note. Data are reported for 25 male and 25 female toddlers




N -\17
» Taple-2 A -
Teacher Respbnses to Toddler Bids
/ ' |
Jyee of Teacher Response 1 Ta Males /,! * To Females
> - ty - {
» N gD N P NP
1. Ego Boost 86 - .11.0 51  11.7 35 10.2
2. Teaching 298 38.4 - 176, 40.3 122 36.0 :
3. Question . 105  13.5 T 63 14.4 42 12.3
4. Attends 5« 6 . 2 .5 37 .9 ,
- »Combination  ° 62 8.0 . 39 8.9 " 23 6.7 .
6. Command 6 2.1 9 2.1 7. 2.0
. , ' ! ¥
7. Negative T 31t 4.0 20 4.6 1. 3.2
. 8 dgnore - 167 214 75 17.2) 92 26.9
9. Unknown .8 - 1.0 2 .5 6 1.8
Totals . 778 .?atOO% 437 100% 3417 100%"

Y

‘Note. Data are reported for 25 male and- 25 female toddlers

a = The number of teache}"respopses made.
b = The percentage of the total repertoire that the number represents. .

’ LI . . . v?
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_ Child Bid - Tedcher Response
¥ Fgo Boost ~10¢ (3.2%)d
Teaching 144 . (46.5%)
. Questions 40 (12.9%)
Seeks Help Attends .0 (0.0%)
3107 b Combinations . 40 (12.9%
(38:8%) Commands 8 (2.6%
Negative 16 .- (5.2%)
Ignores 49 (15.8%)
Unknown 3 (1.0%)
Ego Boost 40 (15.6%)
Teaching 83 (32.3%)
Questions 48 (18.7%)
Attends- 3 (1.2%)
Combinations 9 " (3.5%)
Commands 3 1.2%)
Negative 5 . 1.9%)
Ignores 64 (24.9%)
Unknown 2 (.8%)
Ego Boost 9 (30.0%)
o Teaching 5 (16.7%)
Questions .0 (0.0%;
Distress/Negative Attends 0 0.0%
30 s —____—— Combihations 2 . §6.7%)
(3.9%) Commands 1 (3.3%)
' Negative 4 §13.3%)
- Ignores 9 30.0%)
% Unknown <0 (0.0%)
Ego Boost 24 517.0%)
Teaching 44 31.2%)
, — Questions 15 (10.6%)
Positive Approach ~Attends 2 £144%)
141 Combinations 10 (7.1%)
(18.1%) Commands 4 (2.8%) Y
Negative 5 (3§5%§ R
Ignores 35 - (24.8%
s Unknown 2 (1.4%)
- ' Ego Boost 3 . (7.5%)
P 1 - Teaching .22 (55.0%) .
Questions 2 éS.S&)
Seeks Information Attends 0 0. g
! 40 - Combinations "1 2.5%
(5.1%) Commands 0 0.0%) )
) Negative 1 2.5%)
Ignores 10* (25.0%)
: ~ 1A Unknown 1 (2.5%)
Figure 1. Caregiver Response to Male and Female Toddler Bids. \\\
~— a. Number of child bids of this type ' ’ .

b: Percéntage of all child bids that thisMtype of bid represents

‘c. Number of teacher responses of this type to the particular type of bid on left
".. d.Percentage of all types of teacher techniques that this type of technique repre-
sents in response to the particular type of bid on left. Each teacher response set

(each fan) represents a totality adding up to 100%. -
' 19 ,
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