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The paper reports a pxlot studv of 280 enter;ng first
grade students to try to identify potential haudxcaps, giftedness, or
other special needs! During the preregistration program Ss were given
measures of visual acuity, auditory acuity, and language furctioning.
Language test data allowed the identification of six profile types
for further evaluation: speech/language impaired, learning disabled,
-mentally retarded, children with dialectal var;atlons, 1ntellectually
gifted, and normal. (DB)
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It is the intent of the authoers to re]ate the construct of human 1ntellect to -
linguistic performance and to demonstrate that Judgments regard1ng educat1ona] needs

and placement can be m&de on the basis of this performance

~The human ab111ty for th1nk1ng s referred to bensoc1ety as 1ntell1gence, a )
‘ ' - \‘ N -
nebulous, hypothet1cal construct des1gned by humans to explaln the1r own behavior.

Presumab‘y the more 1nte111gent one is, or becomes, thevmore purposefui the pehavior

ED213195:

that wiil be exhlbited. - Theoretically, then, intellect 1s-the intangible element .

~ that determines behav1or While a consensus reqaraxng the appropr1ate deF1n1f1on of-

L4

cthe term intellect may never be reached, generally accepted definitions usually in- .
clude such terms as reason?ng, memery cognition, understand1ng. an¥ récognition

‘(Thurstone, 1958; Guilford, 1956, 1967; Torrance, 1971). An appropriate conclusion

LN

- based on these lists of intellectual characferistjcs would be that mentai abilities =

are reflected in ]1ngu1st1c ach1evements (Bloom, 1970, 1973; Brown, 1973, Cromer, 19(\\‘——
1976) ’

>
Throughout the United Stdtes, children report to first grade classrooms for rea-

LY

) sons based on society's assumptionﬁ about six-year-olds and their abilitizs.. In general,

a child with a six-year birthday prior to September 1st is assumed to be ready to \enter
f1rst grade while a ch11d whose birthday occurs on Septemher 2nd 1s judged as need1ng
. another year of matur1ty before enrolling in the first grade curr1cu1um _Realistically,
Qgi ~-educators encounter many children, whether or not their birthdays conrespond to Sept-
N\ ember J]st-or-eariier legislation, who lack the intellectual or linguistic abilities for
g;‘ earl& school experiences. It is important, then, to locate thése children as‘quickjy as
\ possible and to avoid early academic failure. Idea]]y,:ear]y identification of academic

_"nonreadiness” allows indiWidua]ization of programming in order that every child may

~ N
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receive the type of educatlon that is aopropr:ate for his/her spec1f1c needs--a program

that avoxds the negative, effect. of an endléss cycle of academic failyre and frus-

tration. ’Tt is thé premise of this paper that the 1mqortant task of recogn121ng in- .

»

dividuals who ]ack the sk1]‘s defined as academ1c readiness may be identified based on
‘q;
their linguistig performance prior to entering: fjrst grade
. 2

"% In the Lafayette County»M1ss1ss1pp1 Schools *during the acade@1c years. 1978 and

11979, & p1lot study was 1n1t1ated-to determine if 1ndxv1daal “differences could be 1d\ -

&t 4 A

“entified prior to school enrollment wh1ch would assist the schoo] system in appropraate
' ; placement and programming for enter1ng first graders. A tota] population of 280 sta‘

dents was examxned during the study.. Three parameters of behavior were selected for

-

N Vo 1
examinotion by speech pathology interns-{under the supervision of a cértiFiEG\speech

patho]ogist &nd the school nurse) during a pre-registration progrem: (1) visual acuity;

(2) auditcry:acuity; and, (3) language funckioning. The tests of sensory adequacy were

administered.jn_order that faulgy Tearntng due to the maintaining factors of poor vision
v |

or hearing loss could be eliminated to the extent that was possible. Follow- up eval-

) -
/]
uat1ons prlor to the outset of the school’ year were obtained, for those who fdiled to -

’

Y perform norma]ly in these areay. These follow-up evaluations were conducted by opto- ,‘ A
E ‘.metrists, ophthalmologists, otologists, and/er audidlogists, ase:ss considéred appro-=
priate based on the test findings. “Fitting of corrective lens or hearing aids and/or
enrol]nent in programs of aural rehabilitation were used as indicated with these ch11d-.
ren. Tests of lanquage functlon1ng focused on the child's facility with the ?1hgu1st1c
variables of content, form and use. A screening.proce%bre which included éxamihatiod

of receptive and expressive. vocabuiary, correct use of the sound_systém of English,
appropriate selectiOn of grammatical markers and rules, and adeguate use of 1éngua§e

-

.

as.a sociul topl was empioyed.

Resu]ts of the pilot study were cohsidered positive in that the data suggested

that judgments could be made in regard to subsquent first g;ade groups based on the

\3‘)




"« -test results.

-~

The results of thie study revealed that specific profiles could be identified

These were:

Children with sensory probiems coyld be 1dent]f ed early and rece1ve

treatment prior to enrollment in, schoo]

v1ronments could be constructed ¢s needed and resource or classroom

ilitative learning en-

services specific }o the ch1ldr°n s needs could be ant1c10ated

Cn1ldren with 1anguage def1c1enc1es could be rategor1zed in spec1f1c

disorder groups with recommendat1ons for follow-up evaluations. - Sus-

A

pected problems could then be ruled out or speci:

ource or class-

=room placement could be made on the basis of more indepth testing.

Children with intact sensgry and 1inguistfc systems could be Jjudged >

Y

3

gifted.

based on language-test. data.

-

3

LY

ready for first grade placement’without further evaluation.
.~ Children 'with exceptional performance in:lfngu{étic functioning coutd

be referred *for/testing and niacement in.programs for the intellectually

¥

A

' . : & ! N
speech/language impaired--These thildren presented dﬁfficu]ties w1th

specific aspects‘of Tinguistic functioning..

-

Ch11dren who needed furthe

e e

evaluation by !he speech pdtholog1st 1n the use f speech sounds gram-

matical markers or_rules, and soctal aspeéts 6? counmn1cag!on were id- -
. . ) R . N

N

nr{ti?ied

-

%

:
ey e

L )

1earr1ng d1sab1ed--These ch11dreh*s performance on the scraen1ng test

was chararter1zed by‘marked diff

/

=

frehce, between specific ski lls Pr1-

marily, they presented high/1ow prof1]es of skills underlyxng 1anguage

~

uring vocabu]ary may uaVe been adequaio or greater thap normal, fwh1le )

s1gn1f1cant]y below the1r expected leve: of competencc
L)
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. Ansthar common
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- content, form and use, For example, Ihe1w performance on sect13ns meas- \

" their t3c11Jty in quoct1ng grammat?cal markers and/or rules may have beéﬁ

}
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. mentally retarded--Ch11dren in this area of suspected except1ona11ty
" errors, failed to demon trated an appropr1ate understanding of the
g ) .
' school personn514 Testing was accompl1shed dur1ng the summer months 4
' priorfto enrollﬁé
. “dialectal variatons--The language test§ which ﬁere administered nec-

'fash1on and th1s rule system (and 1ts variations: froq Standard Engl1sh)

.and home env1ronments. Jhe second group presented, some d1alecta1

. 4
. ’_ L

A ‘
‘f1nd1ng re]ated to thxs excén$1ona11ty was’ that offlncon51stent m15w

%
» l o
'\

art1cu]at1on of speech sounds . Ch11drén present1ng o?e or bo}h of

these charactergst*cs were referred to the(s;eech patho]og1st for ,&
O‘

}
further eva]uat1on and tc the local Survey)comm1tte\ at the end ©f__

th’ academ1c year tQ determine the need for further academic’ testing

demonstrated an overa]+’de1ay in.all areas of‘]anéuage deve]opment.'

Typica}ly, they were refuctant to speak, exhibited numerous artﬁcu]atfon“‘
) &

task(s, required, and had reporte ly failed to reach developmenta]

miigstones on schedyle These ch11dren were 1mmed1ate1y referred to oy

!*‘

nt in- first grade. 4 .

essarily e;aa1ned 11ngu1sf1c performance from the standpoxnt of the use of ,
the \arb1trarv code of Standard Engl1sh Based on the test data, two . -
~groups of ch1ldren who presentedd1a1eCta] var1at1ons were. 1dent1j1ed -
The first group was comprised of ch11dren -‘who used a d1a1ecta1 yarxat1on
which confbrmed to the 1anguage of their speech commun1ty In other

s

\
words the” children learned the |u1es of theilr peers in an appropr1ate

could be 1dent1f1ed from the test data These children were cons1dered

to be ready for the usual first grade experiences, and teachers were Wh-

structed to be sensitiye to the €ode di fferences between the school. ‘

varfat1ons cons1dered typical of their speech communfty, but they also

exhib1ted faulty development of speech soePds or rules apart from those

-~

which wou]d be pred1cted by the - 1anguage of their home env1ronment ?nese

T
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A sumary-,of the data resu1t1ng from the p1]0tk\1udy can be found in Table I.

. < - y -

ind?vi&ua1s were next evaluated %;Ithodgh'iﬁey were speech/

- langulfge impaired.. . | - )

. %iniej1ec£ua]1y'gifted--These children pre;ented édperiqr-profi]es
General]y tke} presented

» in all areas of langéage development.

3sentences that were markedly longer.or conta1ned more comp1ex

' syntact1c structures “than their peexs Their vocabulary was judged.

.

to be.superior and their use of 1anguagé/was more refined. These. * -

chlldren were referred for,test1ng to. determir. 'the need for spec1a4

2 rd

re50urce classes for the g1fted -and/or advanced grade placement.

+
Child¥ren 1dent1f1ed~by Tanguage- screen1ng test as need1ng further se{v1ces

and uhose later d1agnosed for placement 1n exceptionality groups..

&«

l

VA
.

"Diagnostic Category

Ident1f1ed by Te%t Later P]aced in the
D1agnost1c Category -

Over-referged

" 3

@

3?0

»

e; Speech/language impaired - 24 “21 .3
.- b. leareing Jisaeled N * * '
C. ;ﬁenté]ly retareed , 10 8 . 2
,d: oiaiecta]'varidtiers_+ R *
] other speech/language prob]ems, 21. 14 7
e. Gifted . . BT T g - 2
f. normal {no serviqes--includes : . ,.
norma! dialectal differences - 219 ) t 233 ‘ -

TOfAL ’ 280

- This study demonsfrated the re]ataonsh1p between linguistic functioning and academic

" achievement. While th1s method tends to over-identify suspected speech/language and

7
other academic prob]ems, (it ensures that ali’ chw]dren in need of further evaluation and
: subsequent placement are referred. '}

Al




The-grimary advantage 8f this system is

uated prior to the beginning of first arade

that children are identified and eval-

Appropr1ate placement decisions can be

made and: ch1]dren with spec1a] needs can begin rece1v1ng individuaiized instruction

4

~on the first Gay of their school experience.
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