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Insbility to deal with the psychosocial needs’ of students is.a siéni-‘ ‘.

o . . .
ficant cause of the failure of Adult Basic Education and Adult Secondary

- Education progtans to make a sizeahle impdct on the literacy deficiencies’

1]

of the many niilions of Americais who cannot tead or write well enongh to

function effectively in soclety. Thig’gtgdy was designed to identify

o .
b —

' those psychosocial needs by using an instrum t\that was based on Brik

Brikson s Ego-Stage developnent node1?~and~to,test the effectiveness of
Achievenent Hotivation Training (AMT) as-a technique to condterbalance

the negative inpnct of these students’ forner experiences on their

&

psychosocial developnent. A pretest/post-test experincntal group of 15

ABE/ASB students who received AHI from three professional .psychologists '

H

" was used to test the hypothesis.

The results indicated that significant changes ‘in the psychosocial

-

self-perceptions of the sampie were achieved for the first four ego~

e
-* {

stages in Brikson s model. The study concluded that when conducted by
well-trained persons, AHT dan be a useful technique to significantly

inprove the psychosocial self-perceptions of ABB/ASB stndents.
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Achievenent Motivation Training-—The Effects on ABE/ASE Studerts'
Psychooocial Self-Perceptions . . .

-
-

INTRODUCTION

.

Approximately 57 million Americans dave literacy deficiencies which I

- prevent them from‘conducting the most basic tasks necessary for minimum

participation in the Americanasociety. They are people uho'canngt, for

exaaple, correctly write checks or address letters (14, 17). Of this °

number, 23 nillion lack the competencies necessary to function in societp

' .and an additional 34 million are able to function, but not proficiently

4

‘(14). In 1970 approximately 66 million adults aged'16 years and over had

not completed high school (16) and were’ found by the Adult Performance

'Level (ARL) study (1) to be "among the least compztent adults in this .

_society. The direct and indirect economic consequences of maintaining a

s , - . > .

large social stratum of low-literates in a highly;igdustrialized, tech-
nological,'and print-conscioua nation afe'staggering. Millions of .
dollars in costs are incurred yearly. from specific consequences. taxes
to pay for public asgistance, lost productivity and joblessness, crime

and prison upkeep, and needless industrial accidents (17) > An even

' higher toll is suffered in human costs that camnot be estimated by

-quoting 'bloodless statiatics. ' ’ f ¢

As a psychological reaction to their deficient 1literacy, 1ow~1iterate

s ©

"adults have often developed a negative self~concept that is manifésted,in

.

a complicated gseries of deceptions and evasions used as defensive coping
strategies; these include “lying low,' 'watchiné for traps,” etc., to

avoid being humiliated (17, S).. Their defensive strategies have effec-

‘ tively haunered the efforts of multi-billion-dollar government programs

1 - .
- ’
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«adeaigned to educate, train and employ them. For example, the 1966 Adult )

Bducation Act was designed to’ provide a meana by which'low-literate o
adults could becone nore enployable, productive, and responsible citi-
zeas. To accomplish all these goals, the prograns that -were developed to

inplement the act-adult baeic education (ABE) and adult secondary educa—

© tion (ASE) prograns-have focused on upgrading'the literacy of par-

ticipanta, to the exclusion 'of equivalent efforts toward improving their

aelf-esteen. The literature suggeata that this policy has contributed to
é

creating a gituation in which ABEIASB programs serve annually less than S
/

/;47percent of the approximately 57 million low-literate adults they were

(LN
l\\

designed to serve, primarily because they experience high rates of attri-

f +

_tion (25). ’

Clearly, to increase the effective:ees ‘of ABEIASE programs and their
own abilities to reach such students,«teachers of low~literate adults
nuht become more fa-iliar with these students .psychosocial needs ‘than
they are currently (12, 19, 20), and must develop the pgills to cope with

such needs‘(zz). Ibe purpose of the study that is reported’below was to

PR

.- identify the psychosocial needs of ABE/ASE students by using a particular

theoretically grounded instrunent,_the Self-Description Questionnaire '
(5DQ); and to test the'effectivehesa of Achievement Motivation Training’
(AMT) as a means to counterbalance the negative impact of these students'

foruer experiences on their psychosocial development.
M L3

LITERATURE REVIEW: CHARACTERISTICé OF LOW-LITERATE ADULTS

o

The literature portrays low-literates as possessing negative social

and psychological characteriatics which contribute heavily tdbtheir per-
: ¢

Ed
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sonal problems. The existénce and effects of the problems experienced by
_low-literate adults have been documented and discussed by a variety of
authors. such individuals are unable to function in a2 complex tech—
nological society because their abilities are frustrated by negative
se1f-concepts which are both self-perpetuating and_prohibit their effec-
tive participation in school settings; After failing, low-literates
often discover, if they attempt education a second time, that the acade-
mice environment to “hiCh they return is not prepared~either to cope with
or to he1p them cope with, their psychological problems and needs. These .
authors, therefore, portray low-literates as being trapped in a hope-

" less chain of events that 1ocks then into self-deieating views of
themselves and erodes their motivation to achieve,'through education; a
standard of 1ivﬁug conmensurate with their levels of ability.

- Prom a survey of literacy programs,hénderson and’§iemi (2) identified

®

several social and psychological barriers-fincluding the fear of failure,

. . B4
‘sdhoolq and change——that underlie interpersonal relationships.among low-

literates and between their subculture‘and the greater society. They
observed that a lack of self-confidence often results in the acquisition
ofﬂbehavior patterns which_setvezto conceal personality‘deficiencies, and
‘which may inhibit these individuals from pursuing educational objectives
in the adult years. Kavale and Lindsey (15) found the greatest. obstacle
that i11iterate adults face vhen returning to school. is psychological-

that is, Frevious school failure and a deeply entrenched fear of academic

. symbols make the low-literate feel unacceptable as a student. . Herself a

forner ABB student, D. M. Hastings (13) stated that.these adults often '

— = -

- have extremely negative attitudes that must be overcome befors they dan

o




. ;.a:ﬁ, and that it should not-be_surprising to detect amoug them feelinge'Z;
of iear, suspiaion, and contenpt toward: schoola. ‘ ‘.J T
Martin (22) investigated the likelihood that ABE/ASB students had
poaitivelﬂ resolved the first four stages of the ego-stage deveIopment s

model (10 11) that, according to Erikson s theory, form the building

blocka to an adult personality. Pron a self-reported descriptive profile

&

of psychosocial characteristics, he f0und that a majority of the 72 stu-

—_ -

dents he sampled petceived thenaelves as having positively resolved the
" stages of autonomy and induatryf but as. having negatively resolved the

stages of trust and initiative. Ee concluded that all four stages should
A

C? receive. the attention of teachers uho attenpt to help students resolve -

psychosocial problens, but that trust and initiative should receive the -

\“ .
A 0 3

greatest emphasis.

.

Conceding that low-literates have prohibitive social and psychologi-
- cal problenms, several authors suggested that" the self-perpetuating.

failures of such individuals may extend beyond their controI’and into'the
Q -
educational programs they. attend. Mezirow et al. (24) asserted° "The

failure syndroie endemic to the ghetto;“barrio;~andwreserVationr:a_con-

°

—— - - .

_.tinually reinforced conviction of failure and incompetence, bred by

N ;{

grim history of frustrating school experiences and subsequent inability
“to support onegself and one's fami?~ —becomes a gelf-fulfilling’ propnecy ~

(p- 29) Kreitlow (18) argued that a history of failure in s»hool, _past

and present prejudice against disadvantaged low-literates that results

from a self-concept little understood and long ignored by middle~class

teachers, and the discomfort of risking a strange situation build a wsll

between the student and the “classroom. Manzoiet‘al:"(20)~atated:~~!Huch el

of our failure as educators in helping America's low literates is a by-'

«

[}
- >

. L4
. )
‘ ) é
.




" are all about (p. 1).

c ey

2.

3

y ~

product of ‘not knowing Hho they are, whst they feel ot just what they
Arguing that adult,edncatots lack knowledge
about and, insightful experiences with ABE students and therefore tend

to-relete to them with pity or“resentment,‘rather than empathy and

(4

? derstanding, they suggested such students ars ’treated" and

'msnipnlated,'

»

Several‘authors have made expiicit théir belief that a relatiomship
exists between teachers' knowledge of students social and paychological

needs -and the high rates of absenteeism snd\retention problems

experienced by, many programs. Mezirow et a1..~(24) foun\gl’\that highiy‘ ’

. . - L el
. tdask-oriented teachers Vhp resist diversion or personalization and con-

centrate on getting through the coursework seemed less likely to succeed

than those who were sensitive to the importance of showing concern for

3

but rarely educated. o ’ IR <

students as individuals and who often consequently established rela-

N
.

Hand (12) argued-that if ABE teachers

tionships of closeness and trust.
are ﬁo become more efFective they must be sensitive to the peculiar needs

and characteristics of adults as learners. Kreitlow (19) suggested thst

adult educators need to understand'the students in the context of their
yarious subcultures to evaluate adeqnately the effect of proposed educa-

tional programs and experiences on these individuals

sonslities, and total patterns of behavior. Kevale and Lindsey (15) sum-

marized the views of these authors when they wrote. “The fundamental

<

- -

'mproblem concerns the inability of ABE to meet the needs of those

IS 3

i11iterate&;dnlts who enroll in progrsms... To meet these adults' needs,

ABE must devise strategies to.f.develop a significant‘body of knowledge

about the characteristics of illiterate adults™ (p- 370).

s e . -

4

value systems, per-,




-‘i; A Ihe‘preceding‘review portrayo 1ow-1iteratesAaa having experienced
enyironnenta thnt'hnve negaaavely affected their psychosocial

developnent, thie is: nanifeoted in their inability to break the cycle of

*

aituationa and circnnatanceo that 1ocka then into a 1ife of poverty. But

S e bt

underetanding the actual poychooocial characteriatica possessed by low-

-

1iterate adults ia only a firat step in helping them allevxate the causes

and consequences of their poychéeocial problepa and needs. To . accomplish

-

this, edult educato;‘lnuet firat specify and categorize these needq/nnd

then develop strategies to cope with ‘the ones that have. been identified.

2

The néxt section deecribeo the instrument uaed to identify and charac-
teize the paychoooci@l needs of the 1ov-1iterate adulte who conotituted

e the sample for the experinent. Thereafter, a poasible tcchnique for

“‘altering the notivational patterns of underacheivera-AMI-ie described

¢

~

v

and its effectirenesa analyzed. .

-

i

IDENTIFYING PSYCHOSOCIAL -CHARACTERISTICS

Brik Erickeon'a (10,.11) model of ego~stage development provided the

theoretical foundation for the inetrnacnt used to identify and deecribe

.

_ “the poaitive and nesative psychoeocial characteristica.of the students in

~

the sample. Grounded in ego peychology, the model 'describes human beha-

---w~-_ﬂr.»cﬂviorﬂig_developnental terna that are rooted in the, princip1e of transac- -’ '

e N

‘

- e ——

tion between the growing organian m and the changing environment. It

_ aeeke to identify and- explain the integrative and disruptive forces
acting within and on the human organism as it attempts to handle pro?lema

arising fron various fielde of operation. ‘ . : .o
The model postulatee that~peop1e devilop in an cpigenetic pattern of

»%x_MWMMconfronting and resolving, either negatively or positively, inner and

A et e

* N intaen

wll Toxt Provided by ERIC




- outer conflicte aoeocieted uith each of eight deVelopnental ego etages'!

The negative or pooitive resolution of each ego stage is strongly N

’

inflnenced by the traneactiono between the environneutfxnd the“instinc—

’

tionel drivee of the individual- Therefore, individunls who resolve a -

given ego stage poeitively obtain a etronger, more firaly developed ego,
. exhibit behaviors that denonetrate truet, antonony, initiative, industry, .
- * AN . _.:'-./',,
etc., and are epigeneticnlly prepared to.enter the‘next stages. Those

with negative reoolntions wouid likely experience weak egos, nanffest ' L

&%

behaviora uhich exhibit nistruet, shene and donbt, excessive guilt, a # !
®

>

senae of inferiority; etc., and enconntnr severe, bnt not insurzountable

"problems in attempts to pbsitively resolve future stages.

;, When this uodel is applied to the psychosocfial problens experienced
by. 1ov-1iteretee, Martin (22) argues,* it becomes clear that a mejority of
then have veak egas becanse they have negatively reeolved the first fonr

- gtages of the model, and therefore tend to encounter problens in posi-
tively resolving the adult etages and obtaining for tLeuselves a prodnctive e
ndult 1life. For exenple, edults who exhibit excessive nietruet of them=

selves and other people often find it difficult to develop deep and '

reﬁerding interpersonal reletionohips, sdc& as. intimacy with a spouse or o \
a significang other, and often exhibit snspicion‘analnistruet of their

. R X . . ~ ‘__ .
own inner thoughts, actions, and behaviors. Because of an overburdening '

-

' conecifnce wvhich divides them radically ﬁithin cnenselves, and which
‘. reoults in a self-restrictiveness that keeps them fiom 1iving up to their
inner capacities or their imaginative powers and feelings, adulte who

exhibit excessioe‘ggilg often lack the motivation to initiate their own -

projects or ideas, and lack the conpetitivenes;-necessary to-succeed in a

. © competitive society. aders who are interested in a more complete ’ /
. . / ////
. . ) . ' : ’ /

Pl
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. treatnent -of Brikaon's model. are referred to hia pnblicationa (19, 11),

and" thoaa wvanting more inforuation on the nodel'a applicability to ABB

and ASE students are referrad to Hartin (22). .

7/
The inatrulent used in thc ctudy-—the Self-neacription Quest'onnaire

(SDQ)J-waa dcvalopad by Bobert noyd 7, 8) to detcrnine the extent to
whicﬁ“lﬂulta poaitivcly or negatively resolved the eight ego-stages of

Brikaon'a uodel. The original instrument was composed of 160 items which

" were ocored on two six-point acalea-a like-unlike rtale anu a pertinency

A2

acaln-with ¢ach iten conrtructcd to have a poaitive or negative valence
-to the aolution to a given ego crisis. Ir was’ tested for content and
construct validity ‘and reliabilit* by Boyd and Koshela (6). They

reportéd that the inatruncnt accurately and conaigtently assesses the

°

. variables in Erikaon'a nodel and annonnccd it ready for 3eneral use’ hy

~ ]
A
.

researchera.

_ The preaent atudy enployed a ahortcr, 64-itea form of the SDQ uhich N

wae reviacd by Hartin (22) to iaprqye its applicability to a s iple of

low-literate adulta. This form was reviae% again for . thia atndy to pro-
vide even greater clarity to lov-litcratca ‘bherc poaaible, iten state-

nenta were shortened, and-nultiayllabic uorda and renaining esoteric

terna were replaced‘uith nonoayllabic;uorda and ternaf?aniliar to low-

-

’

literatea.,,Thc anggeated revisions were reviewed by “Robert Boyd, who
/;ade additional auggeationa uhich were, incorporated into the forn. "This

form was:pilot-tcatcd‘vitn a group of 68 ABE and ASE atndents in northern

.4

Alabaaa. To avoid reading problems for illiterate atndenta in the

,

sample, the inatruaént was placed on audio gape and administered via

gapcd'recording. SgpaeQuent discussions with the students revealed that

they Fid indeed.understand the focus of the atatenents and considered

-~
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_their participation in the exercise a learning experience.

v N
.
. .

To determine

the instrument's reliability,:a.coefficient of correlations was computed.

-

using the Reciprocal AY\ 1ges Progran (RAVE), which is an item analysis

technique developed by Frank Baker (3); the c;efficient was found to be-
+92 for the 1ike-unlike scale. The instrument appears to me to be highly

consistent and clearly epplieable ‘in identifying the psychosocial charac~

. teristics of ABE/ASE.students. b ' *

-

______,__2931289 as_a—tesult—of—a—fi:ve“ye'a’r"ﬁdy on motivation by HcClelland et\\

AcmmmR no'rIVAT{:ou TRAINING

\
o LN\
‘A “technique that seems promising in helping low-literate adults to
A

constructively address their psychosocial problems and needs within\the

confines of ABE/ASE progranms is Achievenent Motivation Training (AHT)

al. (43), AMT systematically utilizes concepts derived from the achieve-
nent iuagery of high-need achievers (persons with a great deal of motiva-
tion to succeed) to motivate low-need'achievers (p'*sons unable to make
full use of their potential to succeed) iu academic settings (21).
HcClelland et al. (23) discovered that motives develop from affective .

s, Which in turn results fron certain discrepancies between expee= .

’ o

tations and perceptions. .They, therefore defined a notive as the learned

" result of pairing cues aith affective arousal or the conditions which

- achievers established thq_lg*_gﬁtion upo% vhich AMT was developed.

13

~

[

produce it.\ By investigating tne notivetional achievenent imagery of

\

high~need achievers and comparing them. with those held by low~need 2

3

achievers, they discoveiéd'pignifsggrt differences in,the imagery pro-

L duced by the two groupﬁ when.. they\analfzed the same problen situations.

4

The abilit to differentiate bé:;een high-need achievers and low-need

.

1

Pap———Y Sl S -

: /w .‘—-——-—ﬂ-——'—‘“""— __ﬂ._...,.—-———“"“

] ,
[

e ( . ’. \ . .‘ \
“ . . L] v - » . -




10 .

”“%‘ . A ..

£ 3

McClelland et ;i. denonstrated, through AHT?'the‘aﬁility to teach people )
- . . — - - - - - - ..i.:.ﬂ..-

to increase tpeirauotivation to acnieve, through practice in telling

x ~ stories which contained the essential elenents of the responses‘given by
: ~ ® -

o high-need achievers, Bu!'which‘were primarily unknown to low-need -

achievers. . . . )

Six elements form the basis of an AMT Program (21):

Setting Goals——expressing desire on the part of the main
character;

1.

2.

3.

Pianning Steps——the physical or mental activity required to .
* reach the goal; - . -,

Overcoming External Blocks--identifying aud solving‘unexpected . S
problems that have arisen and that are beyond the direct control . )
of the nain'tharacter, . 2

4.'

Overcoming Internal Blocks——identifying personal qualities or

traits which may make it difficult to reach goals am dezgloo _

-

6.

.a set for personal change; O |

?inding Belpful People-initiating a search forvanother, more
knowledgeable person, to agsist the main cliaracter in reaching
hie/her goal; <

Yoo . s .
\ J .

Anticipeting Future Rewards——looking ahead to some of the rewards
that wiil be forthcoming when the goal is reached. -

The program enploys story-telling as a technique to help low-need
- achievers to build a eet of achievenent~oriented cognitions about
confronting and reso ving different problem aituationa. In a typical
session, the grainees are asked to develop stories about pictures which
_depict goal-directed activitiee by the main characters. By helping the

oA ' trainees tell better achieveuent-oriented stories, the trainers help

thea to inagine and think the way high-need achievers dc and later to

- adapt their behaviors to their recently acquired ways of thinking.

) The.size of the tratning group proved to be an important variable in .t

L the succesgs of AMT programs. The early prograns used individual instru-

' - ——— i bl - — - - - -

- e
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tion, uhich wvas effective but highly inefficient. Markel et al. (21)

——— i, . ———— % —_— —— ——————

tested large groups but found them less successful. They therefore

devised the strategy, employed in this study, of working with several “small

groups of three or four students :ithin each tra_i.ning,sessizgjn. This

approach both allowed trainers to work with pséticinnnts individually, -

and increased the opportunity for participants to receive support and

social reinforcement from persons other than the trainers.

»

HYPOTHESIS : ‘ s

ot ° . PR

A null hypothesis, tested at the .05 significance level, was for—

nulated to test the effects of QHi on the psychosocial self-perceptions

& of ABE/ASE-students: =

Y -

Achievement motivation training as conducted by professional

. psyckologists does not chsnge significantly the psychosocial ¢ <
. self-percentions of ABE/ASE(students for any of Erikson's eight . .. ’ﬁgiib
- . - . ~ T
< ego-stages. l : . i ,Gﬁéaf%; ' . ’ ihe
LY ;-' ) : ‘ - .' i - :—' ”,-,..,.J/?‘ ?} T -: ’ ’
. . B .

METHODOLOGY . : . : o ' . -

The research design consisted of a pretest/post-test experinental _
group (9) which received AMT from three professional psychologists-uarkel, -

Rinn, and Worthy (see Hsrkel et al. [21])~~who were hired as consultants

-

to conduct the training. The ‘experiment was designed to deternine if the
consultants, by adninstering AMT, could effect a significant change in

Q

the psychosocial self-perceptions of : the students sanpled. The group .

consisted of 15 students who met for-15 two:hour sessions over a period

‘;of_suweegs:-October throughANovsnber.of~1Q79. ) : — i e
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The saaple consisted of AOBE/ASB students who were enrolled in an -

o

Adult_ Learning Center located.in northern Alsbama. -None of the students’
hnd ‘co-pleted= their GED's; a;.l stated that achieving thia goal vas .theh:
. ‘primary purpose fot being in the ptogran. . ‘l‘heit educational levels
tanged ftOI level I (zero through fourth grade) to level III (ninth
.through twelfth grade). - They nte either blue-collar workers, unenployed
-'and unskilled, or bousevives of blne-collat wotkers. A11 teported that
_ they 1ldived 1n the uttopolitan-city-of-npptoxiutely 170 thousand people

where the centar msxlocnted. o 4 o . B .' <
& ;:;M“/ N ’
A random ’sanpling ‘process was fitst nttenpted but vas later abandoned .
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- Scoring the Like-Unlike Scale

E3cy

for ‘?:ne that vould allov any otndent desiting -to patticipate in the

) tta:l.ning to do 80. !':lfteen aelf-selected students took the pretest,
which consisted of an adnin:lsttat:lon of the SDQ, and 11 took the post-
test-—the second ndniniat:tnt:lon of the SDQ Attendance in the gsegsions
for those conplet:lng both tests ranged fro- a low of 5 to a high of 15,
with the average pe:lng 11 sesa:l.ons. '!his gtonp had a good tac:lal and

~ gexual uix: 6 blacks, 4 whites .and, 1 ot:lental, 6 men and 5 women. Their

e

ages tanged from 23 to 54 with an average age of 37. - .

o>

-

Each student taking the SDQ ‘had negative and positive scores for each
of the eight ego-stages. represented in the instrument. The lowest
_j:ouibld pos':lti;ve score vas (+1) and the h:l.gheat"was (+20), where the

_ lowest possible negative score,wvas (-1) and the highest was (-20). The’

>

: zero—point-on;this continuum was considered ?t'o be inconclusive, that is, e
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‘ . neither positive nor n;egative. :fo deteraine the negative ‘or pos:ltive ego
gtage’ resplut:lona-' for each .studen_t, their to.tal negative scores were
" added to their total positive scores and the difference in these two

scores constituted a student’s score for a particular ego stage.

The Wilcoxon Matched-Pairs Test

-

) The siguff:lcm’ce of the differences obser‘:ved between the scores
obtained fr;:m the pqretest‘and post-test .was‘ deterained by' applying the
Wilcoxon matched-pairs .test to the date. ‘l‘h:lq test- assumes the data to
be slightly higim- than ordinal scale "and“ukel"it‘:i-pos;ible not only to

ran& the original scores the;uelves', but to rank the differences among’

L, such'scores‘a It is especially useful in situations that require a- great

.deal of power and efficlerncy, but when the sau-ple size 1s too small to
Justify the normality assumption (4).

RESULTS OF THE STUDY

- ‘x‘h.e' consultants were able to effect signi'fi;:ant"cliangés in the

. ’psy;:héaoqi_a]: self;peréept':lbns- of the students san'p}ed for the fi:s't'wfour
eg_o-sta.ges in Erikson's model (Tal;i; 1)., With the ‘exception of the
deventh stage, all ‘tl_le changes were in a p&sitive d{.réctiot;.'"'rhat is,
the studex;ts w;m t':ook the pretests ;nd par’ti.cipated, 1n_ the tr'a.n:lning sesi-~
sons scored more pos:lti-vely on‘ the'-poa't-tuts: than:. they did on the pfe-

-tests. Therefore, the null hypothesis was rejected.

~ . - -~
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DISCUSSION . ) . )

v 3 -, '

T - . : Theﬁ literature suggutedl that the.past experiences of low-literatc;
. adults have had a negatin impact on their psychosocial *developuent, :
and that this uay account for nny of the fundnental reasons why costxy |
’f‘ eff.ottc to auht them’ hnvi failed. 81n11ar1y, the efforts of ABE/ASE o _ ‘
e »N-'Mw;;;;r;-:‘;;;nc;‘r;;:;; ’;n;bi:]..;y of“;;;x;ting feder;I, state, and '
. - . R :
\ ¢ 18
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local programs to achieve high.levels of success in enrolling and gra-

dvating lsrge(proportions of lov-literste>sdu1ts, in the_absence of overt

°

consideration of ways to help then to overcome the consequences of their

psychosocial problems and needs. The teachers of such students have been_

\iihibited in coping with or helping students cope with such problems and

N \ R o
geeds becsusE“they\lscked the necessary knowledge, considered it tc be
—~_ -
beyond their roles, or decided\it would be hopeless to, attempt the reso-

"~
lution of such problens vithin the classroou. By indicating that the
27

negative ego-stsge resolutions experienced by low-literites\csn be signi-

ficsntly and positively chsnged in’ ABBIASB _classes, the results or\t;i;\\\\\

study provide an-inpetus for interested teachers to help students positi-

vETy—resolve‘sucb“problens
The stud; demoumonstrates that when conducted by vell-trained persons,
AMT can be a useful technique to significsntly improve the psychosocial

self-perceptions of ABE/ASE students. ‘The significant differences

3>

observed between thé pretest and post—test scores of the psrticipants

, also indicsta th.t when ‘provided the opportunity, tbese students uill

constructively eddrese the psychosocisl problens thst most, concern them.

.The way in which the training was conducted tended to focus considerable

ettention oa the key elements of Erikson's first four ego—stages.‘ The

B

trsiners pursued sssiduonsly their efforts ‘to establish trusting rela-

t

tionehips:with the students, encoursged them to discuss their own "ideas

3

snd to nske decisions, and helped theu to build confidence and conpetence

) through the comments they made about improving the goal-oriented activi-

ties of the chsrscters in their stories. " T

E

A brief structured interview with each student who completed the

‘training revealed that'they all ;njcyed it;:and experienced a great deal

- »
o

- ” . N - -
e R e l,qg s
~ - o et . Y mmeoe ek - R s -, . . -




s

of personal growth from te. Many were able to identify personsl-'

~ . sccosplishnents, such as estsblisning closer relationships to their
children, that they thought to be direct outcones of their trsining.
Others thought thst they were’ better able to cope with the demands of the .
educetionsl enviromnent of the ABBIASB prograa in which they were
S Lo enrolled, snd identified other specific goals, such as ‘becoming a
registered nurse, ' that were inspired by the training. All indicated a

. desire for sdditional trsining and indicnted they would also encourage

their friends to'enroll 1f the training’wss offered again.’

L4 .
~ . . T

IHPLIGATIONS

There are seversl inplicstions fron this research' theyvran'"g"e" fron

conclus ns @licsble to progran policies aining to alleviate poverty in ,'

A the lives of low-\ltte ate sdults to conclusions applicsble to the prac~
. . L ;itioners uho inplenent those P g\ro\uc::kers should establish,
- as. an elenent of funding formulas, provisions r-program administrators

to test, on & Jlenonstration bssis, the use of AMT 'or some other technique
that focuses on mitigating the consequences of th-: psychosocial needs of
low-literate adults. This approach would sllow a number of ideas to be
formulated and tested with a brosd range -of prograns and clients,“so ‘that
the best possible approach night energe and be incorporated into other ;

programs thst shsre sin.ilsr chsracteristics.

With or without the sssistance of policynskers, administrs’tors of -

" : ABEMsz_pmgcans_csn_provide_tuche::trainms_pmgrm_designed_jo_euuin i
"” ' teschers -with the skills to detect students-with academically inhibiting £
5 psychosocisl deficiencies, help thea to specify the problens encountered,
g;':';’ ‘ . I

"i:"'i . - ’ ’ %
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~ and proyide knowledge_of the means- to help stndents to improve. Teacﬁers

who have not received such training can start to play a more constructive

<

role in helping students cope with their psychosocial problenms by.

spending time with s'adents in order to build trusting relationships;

. discussing and encouraging studenta' goal-oriented activities, and

helping stndents to achieve a realistic nental image of the problems and

opportunities involved in achieving their goals.‘

Researchers interested in helping low-literates improve their -psycho-

— - .- e I _ .

‘————————sociairself-perceptions~can~also—pursue_several_approaches. Among_other

issues, they could test the applicability of other techniqnes to .resolu~-

tion of the psychosocial problems experienced by these individuals, iden~

T eis y the short- and long-term effects f KHT‘oﬁ'IEETKSE_sfﬁaenfs_or—othe“*

low-literates, in’ different settings; and determin~ if- AMT can be applied

-&J»-r'

with equal success by persons other than trained professionals.
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