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Intor-atxoﬁ relative to what constitutes.quality .

vocational programs is necessary 2s a basis for program evaluation.
Mogs (1968) has defihed program evaluation as the process of
attributing differences between actual and comparative outcomes to
program characteristics under differeat conditions of student
characterjstics and intervening influences, and Judgxng the value of
program characteristics. The definition has two important

. qualities--evaluation must be comparative and differences must be

‘attributable te program characteristics or interaction of programs
and student characterzstxcs. Few reports have directly addressed the
concept of "quality” or what constitutes quality in vocational
education. ‘Quality, howeuer, must be assured as quantaty of
vocational education has increased. Three factors are suggested as
dotcrﬂxnxpg qualxty. scope, management by objective, and bench marks.
Common criteria used in )udgxhg quality of the vocational education
process are a stated set of objectives, quality of stuCent commitment
and motivation, quality of faculty, facilities .and equipment, quality

B of program or curriculum, and fe’dback mechanisms for evaluation.
Process or product criteria must

be chosen for program evaluation. A

viable medsure would be the degree the .program in~reases graduate

employability,
" improves reten

sreduces. measurable benefits of achievement, and
ion rates. Outcomes other than employment should be

included as nontraditional criteria for program evaluation. (YLB)
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TOWARDS QUALITY VOCATIONAL EDUCATION PROGRAMS:
IMPLICATIONS FOR PROGRAM EVALUATION

,/ ' By:
’ N. Alan Sheppard
Associate Professor of Education

[ Division of Vocational and Technical Education
Virginia Polytechnir Institute and State University

Concern about the quality «f prcgrams in education transcends vocational

education and the field of pro 1al education. The concept of '"quality"
is an 11lusive a..u 1ll-defined ¢. In the way che term seems t be
commonly used "quality" i3 that W is in the eye of the beholder.

’ Consideracions of quality Involve considerations about an end preduct

or resulting set of conditicns, o set of specified characteristics, are
standards upon which judgements can . be based.- In some cases, the matter of
quality Is a relatively éimplc one. However,'in vocational education we
Lave no widely agreed upon specifications and we have no clearly defined
uniform standards.

It appears frequently that the widespread differences of view about
quality in vocational education programs are differences about the process
used to measure and/or document such quality. ' ‘

A number of evaluative ¢. forts have been completed that have attempted
to document the effectiveness of -rocational education programs. Often this
effeciiveness is determined by criterion such as the percentage of students
placed in the ocpupation for which they were trained, occupational adertness,
salaries of employees, etc.

Even withcut the authorization to evaluate and/or assess vocational
educatiou programs as authorired in PL 94-482 (section 523 (b) of PL 94-482),
a basic rationale of this paper is that program evaluation for quality and
effectiveness is important because it provides evidence about the relative
merits programs, thus enabling educators to make more realistic decisions

about program operatioms, development and/or modifications, The key, of course,
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is improved ractionality of decision making in relation to some quality
criterion.
With regards to criteria for quality assessment, this paper will

in

address and note the vaviations, sometimes very great variations, programs

in different states. For more than fifty years, federal statutes have Im-

osed federal policy and regulations, and a considerable amount cf uniformity

doecs exist. But differences in population, economic patterms and educational

development within the states have had counteracting effects leading to
substanti1al differences in their vocational egducation programs; thusly,
‘Jeading one to conclude that indeed Yquality vocaticonal educacion programs”
is In the eye of the beholder.

The purpose of this paper is to present information relative to what
const itutes quality vocational programs as a basis for program evaluation.
Further this paper will address the importance of pfogram evaluation,
criteria for evaluating quality vocational education programs, the necd for
non-ti1ditional criteria and the need for new instrumentation and evaluative

stratceyles in vocational education.

THE IMPORTANCE OF PROGRAM EVALUATION:
DEFINTTTGN, OBJECTIVES AND ROLE

(he term evaluation has its roots in the words evaluer and valere. The

French word evaluer means to cstimate, and the Tatin word valere means to be

From valere comes the word value, meaning the worth or quality of
Thus,

strong.,
somethling. Evaluer implies a process whereas valere implies a nroduct.
evaluatlon is thought of as o process pr produvct oﬁ evaluating.

This background helps to cxplain why definitinns of evaluation includé
concepts of process, estimation and value. To illustrate the use of these
concepts a few definitions have been gleanad from educational literature and
are prrsented here:

I'valuation is the process of determining the extent changes in

knowledges, interests, understandings, attitudes and skills were

accomplished. P Y
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g Evaluaticen is the process of ascessing the degree to waich one
! is achiceving his obijectives,
i
i fvaluation is a process of determining the extent to whiceh the

educational objectives of a program have been reached at the

end of a particular educational activity.

valuation is the systematic attempt to gather evidence regarding

chonges In student behavior that accompany educatlonal experviences.,

Fvaluation is the process of ascertaining or judging the value or

amount of something by careful appraisal. g

These definitions of evaluation consider evaluation a process (or attempt)
to determine (or ascertain, assess, or judge) the degree (or extent, value or
amount) of progress (or change, effectiveness or achievement) toward pre-
determined objectives (or behaviors oc something). Evaluation, then, is an
active process of trying to find arswers to specific question.

it is apparent that program evaluation should achieve three major
objectives: First, to determine whether program objectives have been reached.
Second, to provide data for planning and/or a rational basis for decision
making. Third, to determinc whether programs meet criteria for reimbursement.
Ideally, priorities ought to be In that order. Tnitially a given situation
miv require that the latter be the first priority.

While all vocational, technical and practical arts educators have some
concept of program evaluation, the literature indicates that the meanings
held are quite varied. Figure | entitled "Major ~»mponents of the Evaluative

Svstem”, 1s intended to introduce the concept as it is used in this paper.

The model, which was proposed by Moss (1967), starts with students,
each of whom differ with respect to characteristics which affect their ability
to learn at the time they enter the program to be evaluated. Students differ,
for example in relevant aptitudes, achievement, motivation. health, etc.
which alone and in interactions, create variation in "readiness” for the
program. *

The program the students enter has characteristics which provide them
with educational experiences. [t is these characteristics that are to be
evaluated. Students are expused to selected content, which has been organ-
ized in specific wavs, which Is presented in certain manners, .and to which
the students are encouraged to respond in particular ways, all under t.he
guldance or management of an instructor with certain characteristics. These
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Figure 1

MAJOR COMPONENTS OF THE EVALUATIVE SYSTEM
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"transactions" (Stake, 1967) take place under particular physical aud psycho-

soclal environmental conditions.

In addition to the influences of the specific program to be evaluated,
students are inevitably affecfed by other experiences and conditions in the
environment, which occur outside of the program, but whose effects might be
mistaken for outcomes of the program. These experiences can take place at
any time 2fter the student enters the program, and before the program out-
comes are measured. TFor example, students might take a variety of other
courscs which differentially alter their ability to learn the content of the
program to be evalucted; increases in dependents or extra-curricul. experience
on a part-time summer or after-school job could change motivation; economic
conditfons could alter the availability of particular kinde of johs after
gradoation; military service could result in greatly enhanced occupational
skills, etc.

The Intera:tion of student characteristics, program characteristics, and
oth-r intervening influences produce actual outcomes. These outcomes
consfst of student or ex-stwlent behaviors, and the effect of those behaviors
on the school, the community, the economy, society, etc., and other direct
conscquences ~f the program four teachers, admiristrative pa terne, cther
studcnts, etc.

"inally, the eva™ative system contains one or more set of  »nparative
outcomes.,  These outcomes are anticipated, expected, hoped tor reeults of the
program, or they may be the actual outcomes of a different program, or the
ontcomes of the same prograw ot different points in time. In all cases, they
provide the comparative standurd by which (he relative merits of 1 piven
program will be judged.

I'he components of the evaluative system can be utilized to create a
mor »+ formal definition of proyram evaluation, as follows:

Program evaluation is the process of attributing differences
hetween actual and comparative outcomes to program character-
fstics, under different conditlons of student characteristics
and other intervening influcnces, and making a judgment about
the value of the program characteristics. The process is con-
ducted fer the purpose of making more ratifonal decisions

about programs (Moss, 19Y68)

J——

lote that the definit on has two important qualities. First, evaluation

mist be comparative. To report actuar outcorrs provides only a description




of what happened. Evaluation requires making a judgement, which in turn

necessitates comparing cutcomes with some other set of expected or actual
outcomes. )

Second, evaluation requires that differences in the outcomes compared
must be attributable to program characteristics or the interaction of program
and student characteristics. Comparing outcomes which do not reflect actual
differences in programs, but whi:h are due, for example, to differences in

students, or to other relevant influences, would be completely misleadling.

CHARACTERISTICS OF QUALTITY PROGRAMS 1IN
VOCATIONAL EDUCATION: A BRILEF SYNOPSIS

A report of the National Planning Association (1972) suggests that
successful or quality vocational educatlon programs must take into accowit
both the educational and the cconomic dimensfons., Another way to look at
quality vocational education proprams Is by functions -- service to a

technically oriented society and service to individuals in society, (OF,1972).

l'urther, this same report [reluded a three-part checklist -- program,
ccourmy, and student -- to measure program characterlstics of quallty
vocat fonal education programs. The report however did not indtcate how

these quality characteristics were derived.

basenals (1974) discussed the identiffcation of the most successful
vocatfonal education programs in California community colleges using the
belphi method. The characteristics of the successful programs were grouped
in the areas of student, curriculum, instruction, administration, and advisory
committee. This report pointed out the relfability of pee opinion In
rating the various criteria.

A group of anonymous panel members was utilized with a three-phase
polling technique. First, panel members were asked to identify the five
most successful programs, using their own judgment about the definition of
successful.

The second round consisted of asking the panel members to review a
composite list of successful programs and select three most successful
programs instead of five.

In the third round the reasons for identification of successful programs

were rated by panel members in terms of thefr relative importance to program
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sur cess,  These reasons were combined with opinions obtained elsewhere and
then incorporated into a questionnaire used to collect data on selc ted

programs for the empiricsl part of the studyv.

' A statistical discussion pertaining to reliability of the belphi panel
way Included in the report. 'Thig seems to have been the major focus of the
study in relation to quality charactecistics observed.

Successful programs that were indentified included:

1. Large programs.

2. Programs that enrofled females in greater proportion than males.

3. Programs that were regulated through State licensing procedures.

4. Programs that screened applicants.

5. Programs that did not offer remedial courses.

The report further ‘ncluded a statlstical discussien relating to the
establishment of these criteria.

On an empirical level the study identified the multivariate nature of
success in vocational education programs. Twenty items with potential for
predicting program success were identified. Of particular interest is the
fact that the 20 varfables distribuce themselves among five major topical

proups: gtudent, curriculum, faculty, management, and trusteeship. A

study by Wallace (1975) which deals with the search for quality in vocational
education programs provides a list of components for 'quality"” vocational-
technical programs. This list.of quality components is used in a Self-
Checklist evaluation form devised as an alternative to the State on-site
Anstrument. The report 1is not conclusive as to the superioricy of this
instruw ent.

A preponderance of studies and/or documents further noted that program
evaluation which attempts to assess the '"quality" of the program is dependent
upon comparing the actual observed outcome of a program with some standacd.
Three performance standards frequently referred to are: (1) arbitrarily
fixed standards (2) standards based ot norm groups and (3) comparative
standards.

In summary, there are bul a few reports that Jdirectly address the”
concept of ”quality" or what constitutes quality in vocatdional education

~

programs.

Pl
-
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TOWARDS QUALITY PROGRAMS

Quality must be assured as quantity of vocational education has increased.
Many new individuals and institutions are involved in the decisicn and oper-
ational processes of vocational education. Each must have essential criteria
avallable for guidance.

What are the factors which determine quality In vocational education
proprams? Among these factors are:

(a) Scope 1s a factor. Quality in vocational and technical education
1s not an attribute that resides solely in the individual
program; it relates to the scope of the program avallable to
youth. Efforts to develop vocational and technical programs
within an area or school division must be concerned with a
scope of available offerings, not only with the facilities,
equipment, and instructional staff and curriculum within ona
program.

Finally, a vocational education program caunot be considered
quality unless it makes avallable access and opportunity in
keeping with different abilities, interests and needs of all
youth and adults to be served; this is especially true since
the 1963 Act, the 1968 Amendments and Pl. 94 -482 have combined
to put greater emphasis on meeting the needs of speclal popula-
tions heretofore not adequately met, (ethnic minorities, the
handicapped, disadvantaged, migrant laborers, the incarcerated,
women, etc.).

() Management by Objective. I also identify management by objecrive
as a basis for quality. Perhaps our objectives upon which we
measure our effectiveness have not been that clear. Then, again,
perhaps our objectives were as clear or clearer thap”in other
fields of education.

(¢) Bench Marks. Tn many states, including Virginia, legislation
has been passed, referred to as "Standards of Quality" in the
Commonwealth, to provide an adequate program of vocational
education for youth enrolled in the public schools. The leg-
islation is quite specific and provides evaluators a good basis
for assessing quality programs.
Specifically, "what are the 'quality dimensions' that separate the good
from the mediocre vocational programs?"
There are common criteria utilized {n making Judgments abeut the quality
of the process of vocational education. The first dimension or criterion

18 a stazed set of objectives which actually give direction to the vocational

education program itself. .uy set of objectives which does not limit or

1C




preclude certaln acivities is operationally meaningless and useless.

A second dimension is tue quality of students enrolled in the voratlonal
and technical programs relative to their commitment and motivation. Tt has
been my experience that vocational education is relevant education. Properly
orpanized and properly taught, f{t can serve not only as a means te prepare
youth for emplovment but also as a method of education for a significant
numher of youth for whom subject-centered academic education has little
meaning.

The occupational goals of youth encourage commitment to a vocational
education program. Youth can he motivated to achieve in that program if
it provides for reasonable chioice and if the quality of the program earns their
respect. You will note that judgments made about the quality of students
enrolled in vocational programs can ceflect considerations about both end
product and process.

A third dimension of a quality vocational education program is the quality
of the facult, Considerat;;ns of faculty characteristics also are reflective
of vlews about both end product and process. Some of the faculty character-
{stiecs which I feel are basic are: 1intelligence, integrity, dedication to
the field of vocational, real world orfentation, teaching and occupational
compelencles.

A fourth dimension would be facilities and equipment. It is‘éerfecLly
obvious that without access or a growth of physical facilities and cquipment,
we cannot possibly implement the quality/quantity coacents tmportant in
vocat tonal and technical cducation. Further, this could contgihute to or
hinder the development of the skills, technical knowledge, wofk habits, end
attitudes essential to entrance into employment.

A fifth dimension is the quality of the vocathn:d_and technical education
program (or curriculum ) itsclf. An assessment of this component should
reflect a curriculum that (1) meets individual needs, (2) takes into consid-
eration the pature of the socicty which the instructional prog-am will be
pro-ided and (3) includes an analysis of the occupationdl‘area te be taught --
analysis of the skills, technical knowledge and other competencies necessary
for success in an occupation.

A sixth dimension of a quality program is feedback mechanlems which

are used for evaluative purposecs. Systematic use of feedback continues to




focu, attention on objectives and provides a basis for correction of {nef-
feotlve or inefficient means.

I wish I could feel confident that these s3ix dimensions constitute
the totality of quality considerations. However, I believe that the existence
>f qualitative levels in all six dimensions will not provide necessarlly a
"quality" program. One additional essential ingredient is the "climate"
of a program. Climate seems to be a gestalt, a dimension resulting from
the fnteractions among the other dimensions. Without the gestalt, the other
dimensions seem to lack both potency and effectiveness. Despit these
obscervations, we are still loft with the basic questions about quality,

"Whit is it?" "How do you know when you see 1t?'".

Presessed with a knowledpe of gquality dimensions, the essential question
now must be "What <hould te the indicators or outcomes of a quality vocational
edu-ition program?" Or "What should be the evaluative criteria for quality

voc it fonal educatio. programs?”

CRITERIA FOR EVALUATING QUALTTY
VOCATIONAL EDUCATION PROGRAMS

Among the first decisionsg to be made is whether to use process or
prodact criteria.

Process criteria are drawu from the inputs and transactions that com-—
pitoe the vocational curriculum. They are largely reflective of how the
vocat fona  education program functions, including the various environmental
elomontys that presumably determine the degree of its success (ie., such
fartors as the curriculum und how its developed, the use of advisory

mechanisms, the equipment used for instructional purposes, the quality of

the faculty, the process of svlecting students, and the manner in which
placements are made to name a few). The premise is that by evaluating
sropram characteristics, conclusions regarding the viability of the train-

fng can be inferred,

Product criteria, on the other hand, consist of the outcomes of in-
struction ~- such as student behaviors and what the training does for him.
They reflect program objectives and program outcomes ~- both qualitatively
and quantitatively. According to Moss (1971), "product criteria are very much
the proof of curriculum pudding". Thusly, product criteria ougnt to reflect

how well the program fullfjlls its objectives: the extent to which students

12
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persist, héw they find jobs appronriate to their rrainlng and how thev per-

’

form fn fheqe jobs.

What shculd be the indicators, or criteria of suceess of vocxtlonll

ﬁ’ ’ !
programs? 7 : - R /.
. ; ,

Withotht a doubr, the most ¢ mmon (and time tested) criteria for

voest fonal evaluations are: ‘ o
(1) TProgram completion rates . ) o
~(2) Student competence ) . ’
{3) Cost-effiiciency of the program Yooe e
(4) .Placement rate of students N *

(5) Employer-emplayee satisfdction
In addition, one finds, from a sursery glarce of ihe literature, other
criteria including: ' A\

(1) Programs relationship to job market profile

{2) Program success in meeting vocational aspiration of clientele

(3) Prcgram success in student  performance

(4) Program level of community support

(5) Degree of student satistaction

(6) Number of students who have successfully maintained < job or have
moved to better employment .

(7, number of students involved In further training

[ believe very strongly*that evaluation criteria should begin with the
criteria identrified in or related®to the mi;sion established by “he local
education agency. Lvéluative c¢riteria should be structured to permit local
Indlviduality of programs rather than applying only a standard instrument
as 4 measuring devise. - i '

It seems evident to me that a viable measure will be the degree the i
Pr”ﬁrim increases the employability of graduates, produce measurable benefits
of achievement, improves retentfon’ “rates (ie, decreasing dyop out rates and
Its success in meeting the nceds pf students from speciak/populations).

T

NON-TRADTTTONAI, OUTCOMES IN MEASURING.
THE EFFECTIVFNESS OF VOCATIONAL EDUCATION

~
~ 4

I'f *he qﬁag?ion'has.asked, "Does vocational education do anything for
students other than traiam them for employment?” Most people would probably
agree that it does, but the State and Federal Vocational Fducation Agencies
seen edfher unsure, confused of indifferent. If true, and this writer con-

cures, vocational education should recognize the fact -- and consider these

Fdifferent outcomes from pnrt+§lpution in its programs as new dimensions or

" 13
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non-traditional criteria for program evaluation. To a considerable extent,
Corf ess and the Unite% States Office of Education have locked vocational
cdication Into a single—bruduvt criterion outcome concept, but vocational
edurators and administrators have let it happen. )

Where 1s the research to really find out? Where is the documentation

of vorational teachers who say their students learn self-conlidence, com-

‘munfeition skills, work attitudes, and how to get along with employers and

other pmployeés? Where are the follow-up studies that list other beneilts

“than job placement from vocational education programs? Many stulents do

not go fnto the fields for whicl they were trained, or even inte rolated
f{uldg. Did they waste their time taking vocational education? Were tue
Qnrd??(nal education funds uscd to pay for thelr training wasted?

Ihis js one o& the most consistently {gnored gaps in publiic knowledge
about vocaticnal education. Tt % not the fyult of fust vocational eldu-
(Jgur§f All educators, and Onpvcfazly educational rescarchers, should he
probing the possibilities of improving lcarning for all studeats through

ovntinnul éﬂucntiun Mdﬁ" individuaT vocational educators have been con-

vineod inr yedrs that employvment-reiated training programs in the sheools

“improve Lummunication and mithjuxtic basic skills. This could be con-

* =

clusively dLWOnStlﬂLed or dlsptuvod Llrough longitudinal research involving
3

prestests and posL—tests of’ mlLLhe& grouﬁe 6T*stude1ts in vocational education

\
LY

and " non- véc?tloual progr Nith/;la Nation s prowing concern

over basle skills;‘why_is t.. .ond’ef research Géfng anlecLed’ ’

,“L
"he reglect is primarily the responsibilty of voca&innal educat ion.

¥
Too much emphasis has been placed sqledy on jdb placement. This' Is not

hat education is all about, and roacfonal educarorg know 1t practice

the preat majority of them are engaged just as much in preparing studemts
for successful lives as other educators are:. It :.is-1in what they say they
are doing, and the image they have projgcfed of job traininé as something
i1solated from the rest of education, that they do a disservice to them-

selves and their profession. I believe this tc be especially the case with

reference to asseséing th2 efficancy of vocs 9Inal education for students

who are disadvantaged, handicapped, or simply those who come from culturally

‘"
different backsrounds.,

14
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IMPROVING ©UVALUATION TECHNIQUES
IN VOUATIONAL EDUCATION

rhiq,paper connot be concluded without some observations on the ap-
proaches currently being used to evaluate vocational education programs.,
drown(1971); Denton (1973); Medsker (1970); Felstehausen (1973); Pautler
(1974 Boelkner (1974); Moss (1968) and others have generally supported
the fn]]&wing approaches to the-evaluation of occupational educatfon
programs:

(1) Formagive evaluation

(2) Summytive evaluation

(3) Follcw-ups

(4) Site team evaluations

(5) Experiments

(6) Interrupted time serics design

(7) Cost-benefi} analysis

(8) Regression aQalysis

No observations will be made as to the relative merits of these
approaches; however, it seems quite clear *o this writer that possibly
just as important as what techmnique to use is the timeliness of the ap-
plication qf the technique. In other words, even after the evaluator
had hoser appropriate product criteria and valid performance indices to
me 1sure them, and after he has decided how to weight each index in order
to attain an overall measurc of cur iculum effectiveness consistent with
some rationale for vocational education, there étill remains the problem
of determining whén to measure the outcomes. One possible choice is to
measure the outcomes, such as student achievement, after the student has
completed the curriculum but is still in school. The alternative, of
course, is to measure outcomes after the studeﬁts have been out of school
for some pe*iod’bf time. rﬁé validity of the outcome measures, in terms
of the behavioral goals of vocational education, can be better assured by
this approach. .Either approach poses some serious pros and cons to’consider

relative to fhe "timé" for getting the best evidence that a vocational

egqucatiocn program is effective

In addition to evaluat‘on timeliness, 1if Lvaluators are to determine R

whether vocational‘education rcally makes a difference “In terms,of certain

consequences of behavior and/or experiences, five steps must be adhered to:

oy
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(1) The outcomes of vocational education nust be specified

(2) Means of measuring the identified outcomes must be established

(3} Baseline comparisons must be developed

(4) Data must be collected, preferably under experimental conditions
(1f possible)

(5) They must be appropriately analyzed

Concluding Comments

This writer would like to conclude this paper on a very positive note.
Within the past few years, possibly due vo increased emphasis on accounta-
bility and evaluation as mandated by federal; legislation, the technical
improvements in evaluation have been ‘reat.g\To be sure, we still must deal
with our shortcomings -relative to an operational definition of 'quality"
vocational programs, deciding on what should really be the most consistent .
indices of a quality vocational education program, and deciding on what
other dimensions constitute the totaiity of a quality vocational education
program.

Consequently, the final judgmen® must be negative with respect to
most of the evaluation siudies in existence. But the mood is optimisiicyx

as evidenced by the increasiug level cf methodological sophistication ai

* |
Improvements in professional vocational and technical education graduate
programs., ﬂ: |
Altheagh 1t 1s clear thac the evaluation oé program adequacy is an
essent fal part of the assessment of a state program, it also is true that
the value and effectiveness of 1 program can be determined only with respect
to outcomes. Thus, a program which is effective for objective X may be -
ineffective for objective Y. A facility, a teaching staff, or a budget
is appropriate, adequate, or cffective onlv with regpect to some goal.
Thus, evaluacion of educational program effectiveness i1s meaningful only
after it is known whether educationisl programs served their intended pur-
poéen. .
I'his point 1is being emphas;zed strongly in the political and leglislative
arenas. Not only 1s federal legislution written to emphasize educational

outcomes for specified groups of students, but education now fingf itsel®

having tp compete aéhzéiﬁgqgcrnmental levels with other agencles and institu-

ticns for limited hu and economic resources. Decisions by policy-making
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bodies reparding resource aTTbsaLidﬁs are being made with increasing -

frequency of evidence of program effectiveness, relgvance to social and
N - 4

economic conditions, and the degree to which programs reflect community,
N * R

state and federal inteT™sats and conrcerns. 1In such an environment, evalu-

atfon methodologies which have been commonly employed in vocational

education fail to provide the evidence required by policy-maKing bodies

and must be replaced by a more eifective evaluation methodology i a

proper case !s to be made for support.

«h Despite these observations, we are still left with the basic question
about a quality vocational educatlion program, "What {s ie?",
* r,,.;« .
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