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IRIFOLUCTION

The eight multi-media units of which Industries/ Cities and People

is a part are designed to help the teadher introduce population con-

cepts into the school curriculum. To assist the teacher in this task

an "infusion" approach is used, (i.e., the units are introduced into

the curriculum in conjunction with a related regular topic in the

schcol-adopted program). The school-adopted program, in this instance,

is American History, and an attempt is made to correlate history

topics with population topics. The chart on the following page shows

the exact correlations for all eight units. Although points of entry

are suggested, it is expected that the teacher will make his own

judgement as to when is the most propitious time to introduce each

unit or population episode. Certainly, depending on how the teacher

organizes his course, he may change the sequence of topics, or decide

to concentrate and spend time on only a few episodes. Thus, he may

decide to spend more thar a week on the chosen topic and engage the

class in extended activities.

There are two basic assumptions that underlie this series: (1) Since

everyone is a population actor, (i.e., decisions are made everyday an

such issues aG where to buy a new home, how large a family to have, where

to go on a vacation, or how to vote on a local zoning ordinance), we all

need to understand population phenomena, and, (2) Since we consider popu-

lation education to be a rational rather than an emotional process, we

stress that population concepts are best taught in an inquiry framework

where the causes and consequences of population changes are una!rstood
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and where alternatives are offered and the reasons or Grounds for

holding them are carefull presented and examined. Therefore, we

have consistentl,, rejected the use of propaganda or indoctrination

in teaching and learning population matters.

More specifically, the Proaram aims at having students partia.,A.tx.:

in the process of inquiry into nature of human populations and

the natural and human consequences of demographic Chance. Our main

goal is to help the Leacher and the students make national decisions

About population matters as members of their family and local owl-

munity, as well as national and world communi:Lies, utiliztna appro-

priate information sources and inquiry skills.
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RESOUPCE MATERIAL DEVELOPMENT
POPULATION DYNAMICS IN EIGHT CRAM AMERICAN HISTO71

HISTORY TOPICS POPULATION TOPICS

I. European Exploration of
the New World

II. European Colonization
of the New World

III. The Late Colonial
Period

IV. Union Under the
Constitution

V. Westward Movarent,
Civil War and

Deconstruction

VI. The Rise of the Cities
and Industrialization

VII. Pmerica Becomes a
World Power

VIII. United States and
World Affairs

Early Stages of the Demograohic

Transition; Components of Popu-
lation Change

Population distribution and Set-.

tlement patterns; population
characteristics of settlers.

Comparisons of factors affecting
population size between the En-
glish and the colonists; effects
of high birth rates on population
grwth in the colonies.

Taking a population nsus under
Article I; comparisons made
between the census of 1790 and
1970.

The Changing Regional Balance of
the Population; black migration
from the south; westward migration

Rural/urban differentials in the
population; industrialization and
the urbanization of America.

Immigration as a Component of
Population Chance

The United States in the third
staae of the demoaraphic transi-
tion; the infusion of tecthnology

into developing countries and its
effect on population growth.
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OPGANIZATTON OF THE UNIT

Each unit is divided into two sections -- a teacher manual (TM)

and a student manual (SM). The teacher manual includes the following:

Evaluation: This is an evaluation form which the teacher can use to

measure the student's progress in learning about popu-

lation matters and issues. The same instrument may be

used before and following instruction as pretests and

posttests. It is expected that the results of the tests

will be used by the teadher to improve instruction.

(See separate test booklet).

Goal: This is a statement of what the unit seeks to accomplish

in a broad sense.

Objectives: These are sdecific statements expressed in behavioral

terms as to what the unit and its component parts seek

to achieve. The Objectives, stated in terms of student

behaviors, include both population content and inquiry

process statements.

Hyeptheses: These are potential statements of relationships which seek

to explain population phenomena (4e.s,., relationships along

population components -- mortality, fertility, migration --

or relationships between changes in population and Changes

in the socio-political world). 4111e these hypotheses may

serve as a broad frameworklor the pattern of questions

and the classroom discussion they are not intended to be.

used in their present form. As part of the program they

are intended primarily for teacher use. Students should

4
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Ix? encouraged to exercise their own judgement about the

material and should generate their awn hypotheses or

generalizations, using their own words and expressions.

One important thing to remember here is that forming a

hypothesis is the beginning, not the end, of inquiring

into population matters.

Background
Information: Here the unit provides additional information to the

teacher; (i.e., beyond what is available in the student

manual). This section would be very important if the

topic is corplicated or quite new to the teacher and

the class.

Materials
anfi- ST 111P-
meht Needed: Student materials are organized around springboards. A

springboard is a motivating and thought-prowking material

which as used to open 4p discussion on a topic. Spring-

boards can be produced in several forms including documents,

poems, newspaper articles, artifacts, rusic, or audio-

visuals. All the materials furnished in the student

packet are normally listed here, as well as other resources

and equipment required for a class session.

Proredures: This section provides instructions as to how the materials

can be used. This section also includes a list of "What

14111 You Find Out?" and "What Do You Th,nk?" questions

that should be used in class. As was the case with the

hypotheses, hovever, these questions should not be thought

of as absolutes. Questions should be modified or new



IRV COPY AVAILABLE

cluesttors should be added, if necessary, but these

Onaris should be kept to a minimum.

',tudent manual include:; all the sprinctboar:s which are pre

Afire(! for clussrnor itte. These materials are the colored pages in

t!1),; manual, and in most cases shou'..d be made available tn

cniaes. :,tudent is expected to have one complete set. In other

eases, e:;peciall:: when audio-visuals are used, there is only one set

for the entln! class.

Eucn studant springboard is marked according to the unit it belongs

to. For exXlpie, SH-1V-1 means that the springboard is part of Unit IV

and that is desianed for Day 1. Each unit is divided into five-day

segments, normally one class period a clay. This does not mean that the

teacher may ri,Jt use the materials for extended periods of time. Rather

than thinking of a fixed five-day framework, the teacher should think of

a t1,nxible use of materials which is in line with the overall instruc-

tional objectives.

For the b2acher who wants to get additional information and sug-

gestions on beaching population conceits through inquiry the following

references might be useful:

Massialas, Byron and Jack Zevin, Creative Encounters in the

Classroom: TeaChing and Learning through Discovery, New York: John

Wiley & Sons, 1967. Provides examples on inquiry toadhina and learning

and an exercise on classroom use of population Chart:7.

assialas, Byron (1., Nancy F. Sprague, and Ioselph B. Hurst, Social- _
Issie!s throu(li fricuir/: Coping in an Acs of Crises, Enalewood Cliffs,
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INV COPY AVAILABLE

New Jersey: Frentice-hall, Inc., 1975. Practical examples for teachers

Ln dealin(j reflectively with social concerns in the classroan.

:lam, Charles B., ed., Population and Society, Boston: Houghton

Miftlin, 1968. An antholociy dealIn with substantive copulation topics.

('cation:,: :ftudy (;11Jde to Population and the Arrericon Future,

Washinoton, D. C.: Population Reference Bureau, 1973. Sudgestiors for

teachers for i ntroducira population ideas in the classroan. Related to

the Commission Report and film on "Population Growth and the Amerir

Future."

.oeial Education, special issue on "Population Education,"

Vol. t , 4 (April, 1972).

The study Of population is net only important but it can be fun.

We trust that you will try to teach and learn population concepts in

this spirLt ant that our students will join us.
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GOAL:

To examine the lifestles of people living in urban and rural areas, and
the effect of this lifestyle on the birth and death rates in these two
areas.

OBJECTIVES:

1. The student will develop a conceptual understanding of the terms
rural and urban.

2. The student will font hypotheses explaining why a person would
desire to live in a rural or an urban area.

3. The student will examine the Census Bureau's definition of urban
and rural, and compare it to his own conception of "rural" and
"urban."

4. The student will examine the distribution of the population in
a rural and an urban area.

5. The student will illustrate on paper his conception of a rural
and an urban area and will form hypotheses about the effects of
the lifaNtyle of the people in each area on the family size and
death rate.

I IYPOTHFSES :

1. If a population is distributed between a rural and urban area,
eadh area t-i 11 fulfill certain needed functions for people of
that area.

2. If a population is distributed between rural and urban areas,
the people in each area may develop lifestyles which are appro-
priate to that area.

3. If a society has developed beyond the rural/agrarian stage, it
may have a low concentration of population in the rural area
and a high concentration of population in the urban area.

4. If a group of people live in an area that has a low concentration
of population they may have larger families than a group of
people that live in an area that has a high concentration of
population.

5. If a group of people live in an area that has a low cm-lc:antra-
tion of population they may have a lower death rate than a group
of people that live in an area that has a high concentration of
population.



Page 'IV)

BACKGROUND INFORMATION:

The population of the United States has always been distributed be-

tween urban and rural areas. today's lesson focuses on the concepts of

"rural" and "urban." The session will attempt to Show the different life-

styles that may develop in each area and the effect these lifestyles may

have on the family size and death rate of the population.

MATERIALS AND EQUIPIENT NEEDED:

..Slides of rural and urban scenes
Class copies of Springboard #1 (Census Bureau's Definitions)
..Pape and pencils
..Class copies of Springboard #2 (Family nize and Death Rates in

Rural and Urban Areas)

PROCEDUEhb:

I. The teacher should present the slide presentation without asking any

auestions. The slides depict different rural and urban scenes in the

20th century United States. After viewing the slides the teacher may use

the following questions as a basis for class discussion.

IIIAT DO YOU =NE?

1. What did you see in the slides? (Write the students' responses
on the board.)

2. Can you group the items on the board into any similar categories?
(Certain categories could be towns, cities, fans, suburban,
rural areas, urban areas, etc.)

3. What are some of the differences you see between these groups?

4. Which area do you think has the highest concentration of people?
Why?

5. Which area do you think has the lowest concentration of people?
thy?

12
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PaT Three

6. What would be some advantages of living in those areas that have
the highest concentration of people? Disadvantages? Explain.

7. that would be sane advantages of living in those areas with the
lowest concentration of people? Disadvantages? Explain.

8. What is a "rural" area? What is an "urban" area?

9. rich area would you most like to live in? Why?

II. The teacher' should give each student a copy of Springboard #1 (Census

EL-eau's Definitions) and explain that these are the distinction:; the

Census Ba-2au uses in 'determining population distribution in the United

States. Ask the students how these definitions compare and ntrast to

their own definitions.

III. The teaci-ar should give the students a piece of plain paper and ask

then to pretend they are teenagers living in a rural and urban area. Ask

the students to illustrate their conception of living .both a rural and

urban area. If there is not enough class time allowed to complete the

assignment, it may be given as homework. Day 2 allows ext time for the

discussion of the students' pictures. After the pictures are completed

the teadher should go over the following questions.

WHAT cc YOU THINK?

1. In your free time what activities would yOu be involved in if
you livad in a rural area? in an urban area?

2. -AYt some of the activities the same? explain.

3. Are of the activities different? Expla410.

4. Which area would have mQre people living close to each other?
Why?

5. Nhich area would have people living farther away? Whv?

13
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Page Four

6. What would be some advantages in living in an area that had
many people close to you? Why?

7. What would bp same disadvantages in living in an area that didn't
have many people close by? Why:

8. Which area-do you think it would be easier to raise a large
family? Why?

§. If you got sick or hurt, would you rather live in a rural or
__Itebati.area? Why?

10. If some peonle in your area had a cammunicable disease, would
you rather be in a rural or urban area? Why?

11. In which area would you rather live? Explain.

IV. This activity may be done at the beginning of bay 2 also. The teacher

shOtild give each student a copy of Springboard #2 (Family Size and Death Rates

in Rural and Urban Areas) The teacher may need to refer'to Episode I

to refresh the students' understanding of the concept of death rates.

After examining these figures, the students can substan?ate their: hypo-

theses or eevaluate theM.

14
4



SM-VI -1

Sprincboard 01

MI SUS EUPEAUIS DFTINTTIONS

Urban:

The urban population is =prised of all persons living in:

1. Places of 2,500 inhabitants or rare, incorporated as cities,
borouths, villages, and towns.

2. The densely settled urban fringe, whether incorporated or
incorporated or unincorporated, of urbanized areas.

Rural:

The rural pof ulation is comprised of all persons living in:

Places of less than 2,500 inhabitants or more.

Adapted from. United States Cepart-
ment of Commerce, Department of Census.
1970 Census.User's Guide. Washington,
D.C., 1970.
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SprinaboaId #2

FA"LILY SIZE '\III) DENT:1 RATES IN RPAL AND URBAN Alq..S

Family Size per 1000 Total Women. for Urban and Rural Areas

Urban 1.9

Rural 2.6

Death Pates bv- Race and

Adapted from. Characteristics of the
Peculation, 'Volume II. United States
Department of Commerce, Department of
Census, 1970.

for Urban and Rural Areas

White

Male Female

.than 12.0 8.8

!Ural 9.4 6.3

Mni-whit-e

13.6 10.6

7ural 11.0 9.0

Bogue, Donald, The Pc--_-ulation of the

United States. New York: The Free
Press of Glencoe, 1959.
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MAL:

To examine the rural to urban trends that occurred in the United States
population from 1790 to the present.

OBJECI'IVFS:

1. The student will examine the percentage of people who lived in
rural areas and the percentage of people who lived in urban
areas from 1790 until today.

2. The student will form hypotheses explaining why the rural area
has declined in 'population and the urban area has increased in
population.

HYPOTHESES :

1. If a country becomes industrialized the proportion of people
living in rural areas may decrease, and the proportion of people
living in urban'areas may increase.

2. As mechanization takes place in a society, fewer positions for
people will be available in rural areas, while more positions
will be available in factories and industries in urban areas.

BACKGROUND INFORMATION:

At the time of the first census in the Unite,' States in 1790, only

5.1 percent of the population lived in urban areas while 94.9 percent

lived in rural areas. During each decade since 1790 (except 1810-1820),

the urban population has grown at a faster rate than the rural. During

the decades 1790 to 1840, the urban population grew roughly twice as fast

as the rural area. Between 1860 and 1870 the urban population grew more

than four tines as fast as rural areas. From 186u to 1930 urbanization

proceeded at an even more rapid rate. The first census which Showed

over 50 percent of the population living in urban areas was taken in 1920.

TOdav's lesson focus on examining the rural to urban movement in

United States history.

17
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Page TWo

MATERIALS AND EnUIPINIT T7DFD:

..Class copies of Springboard #1 (Rural to Urban Percentage Charts)

PRCCEDUPES:

The teacher should have the students Shade in the Charts showing the

Changes in the percentage of the population living in urban and rural

areas fram 1790 to 1970. The following questions may be used as a basis

for class discussion.

WHAT DID YCU FIND OUT?

1. What percentage of the people live in urban areas in 1790?
In 1970?

T hat year u'as Uhe first time more Americans lived in urban areas
than rural areas?

3. There seems to be a steady rate of urban-rural population until
1840. What happens after chat?

MAT DO YCXJ THINK?

1. In 1790 why do you think most people lived on farms?

2. If the urban areas increases, where did these people come from?
(Possible answers could include ex-farmers, immigrants, births.)

3. What could he same of the reasons that caused urban growth after
1840? Why?

4. Why do you think so many people live in urban areas today?

5. Do von think the current trend will continue? Why?

6. Where do you plan to live in the future? Why?

18
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Sorinaboard #1

1790
Rural 93%
Urban 7%

1810 Rural 92%
Urban 8%

1830
Rural 91%
Urban 9%

1850 Rural 86%

Urban 14%

1870 Dural 75%

Urban 25%

1890 Rural 67%
Urban 33%

1910 Rural 55%

Urban 45%

1920 Rural 501

Urban 50%

1940
Rural 43%

Urban 57%

1960 Rural 30%

Urban 70%

1970 Rural 27%
Urban 73%

RURAL TO UPBAN PEFCEITENT CE-MIUS

II
V T 7 1- -I T r -1

10 20 30 40 50 60 70 60 90

0 10 20 30 40 50 60 70 80 90

V 1 1

.6 S :0 90

1

0 10 20 30 4-0 50 GO 70 80 90

T I 7 T- I T

900 10 20 30 40 50 60 70 $0

i I r-
0 10 20 30 40 50 60 70 80 90

1;

100

100

100

100

100

100

10 20 30 40 50 60 10 80 90 100

0 10 20 30 40 50 60 70 90 100

0 10 20 30 40 50 60 70 80 90 100

Adapted fram: U.S. Census Bureau.
Surrnasz of the Unit& States

Population. Washington, D.C., 1970.
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GCAL:

'lb examine the east -west trends that occurred in the movement of the
United States population from 1790 until the present.

OBorri'IVFZ:

1. The student will investigate the formation of a railroad town:
Billings, 'lantana.

2. The student will form hypotheses explaining the relationship
between the east to west population movement and the development
of the railroad.

3. The student will form hypotheses that attempt to predict solutions
to problems that might arise in a newly formed town.

4. The student will examine a population center map and form hypo-
theses that will attempt to explain why the population center is
moving west and south.

ITYPUITIESES :

1. Tf an area has a perceived need for supplies and communication
facilities, than a system of transportation may develop.

2. If an area has a perceived need for supplies and cammunication
facilities and a system of transportation develops, people may
move to that area.

3. If the absolute number of people in an area grows more rapidly
than the institutions that serve them, the social and political
eroblems will increase in complexity.

4. If a ,_4roup of people cluster in an area and population growth
occurs, then the population center may mime outward.

BACYGROUND Iranwmoti:

A notable trrnd in urbanization in the United States is the movement

of the center of poeulation from the east to west. The construction of

the Trans-continental railroad and the tremendous railroad boom that

followed facilitae_' estwaid migration. By examining the Formation and

development of a typical railroad town, today's lesson will focus an

the railroad's impact on helping to now people west.
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MATERIALS AND EWIRMENT NEEDED:

..Class copies of Springboard #1 (A Railroad City: The Foundations
of Billings, Montana)

..Tape of Springboard #1 ( Railroad City: The Foundations of
Billings, montara)

Class copies of Springboard #2 (Billings, Montana Worksheet)
..Class copies of Springboard #3 (Center of Population for the

United States, 1790-197a)

PROCEDURES:

I. The teacher should distribute Springboard #1 (A Railroad City: The

Foundations of Billings, Montana) and have the students read the case study

while the tape is playing. After reading the springboard the following

guesticns may be asked.

WHAT DID YCU FIND OUT?

1. Nhy did some people want a railroad to be built throuah Montana?

2. Haw many people did the railroad company want to move to
Billings?

3. Where did the land company advertise the land?

WHAT DO YOU THINE'?

1. If the land company hadn't persuaded the railroad to build near
the Yelluastone River do You think Billings would have become
a tam? Why or why not?

2. If you were a member of the dand company what would you do t"
keep people raping to the town? Why would you want them to come?

3. Why did the business lots cost more than the other lots? Whidh
Lot do you think was located closest to the railroad station?
Why?

4. Why would people from New York get on a train with all their
belongings and go to Billings, Montana?

5. If there were many western towns that grew like Billings grew,
what would happen to the population of the west? Why?

21
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Pace Three

II. The teacher should write the following figures on the board to illus-

trate the growth of railroads in the United States in the 19th century.

Year Miles of railroad trades

1865 35,000

1900 200,000

After the teacher writes the figures the following questions could be

asked.

WHAT DO YOU THINK?

1. Do you think the railroad encouraged many people to move west?
Why?

2. Do you think there were many railroad towns like Billings,
Montana? Why or why not?

III. The teacher should divi6e the students into groups of 4 or 5. Tell

them to pretend they are living in Billings in 1883. At that time there

were 800 people. living in the area and more were expected. Ask then to

imagine what problems a community of that size would have with 800 people

and how they as the first citizens of Billings would solve these problems.

Give each student a copy of Springboard #2 (Billings, Montana Worksheet)

as a guide.

IV. The teacher should give each student a copy of Springboard #3 (Center

of Population for the United States, 1790-1970) and also have a wall copy

of an United States map. On lie United States map have a student point

out the section their springboard represents. After the students examine

the map the following questions may be used as a basis for discussion.

22
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Page Four

WHAT DID YOU FIND OUT?

1. that does ''center of population" mean?

2. Where was the center of population in 1790?

3. Where is the center of population in 1970?

4. that two directions is the center of population moving?

WHAT DO YOU THINK?

1. Where do you think the center of population will be in 1980?
Why?

2. 'thy do ybu think the center of population has moved in the direc-
tion it has?

3. Where would you like to live in 1980? Why?

4. If many people felt like you would that affect the movement of
the population center? Why or why not?

23



SM -VI -3

Springboard #1

A RkI.L.tr.AD CITY: 'ME PCCIATIONS OF 81-7.71r),S, :1CNTAr.A.

By 1877 the develc:pment of mining had brzuctt many people to western

Montana but there were faw people living in the eastern part of the state.

After 1877 more settlers came to Montana to be cattlemen. As their nurber

grew, the demand for supplies, communication facilities, and transporta-

tion became greater.

Before 1882 the Northern Pacific Railroad Company was aware of the

fact that a town had to be built in the Yellowstone Valley. One man they

got to help support the idea was Frederick Billings former president of

the National Pacific Railroad and one of the largest and most influential

stockholders in the railroad company at the time. A group tf men agreed

to put up $200,000 to buy land if the railroad would be built. On April 1,

1882, the group of men and the railroad agreed on the towhsite and a con-

tract was made. The group of rren formed a land company and bought the

land near the site of the railroad.

The townsite was laid out in the fall of 1881. It was located on the

north side of the Yellowstone River. They named the town after Frederick

Billings. The land company divided the site into streets, avenues, and

ta-.)rs on a scale for a city of twenty thousand inhabitants. Lots and

farmland were advertised as far east as St. Paul, Chicago and Neu York.

According to reports they wanted to build a town of 1,000 people.

The boa was on Four hundred fifty families from Wiaccosin were

suotosed to arrive. People came so rapidly that the company had diffi-

culty in satisfying buyers. Many people were buying lots. The price

of lots averaged $100 and the choice business lots sold for as much as
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$500. People were caning so .7ast that it took "a very likely reporter

nowadays to 'keep track' of all arrivals" in Billings. In 1882 it was

estimated that there were 800 people in town and 2000 people owned the

Lots in the townsite. By that date some houses had been built and the

other people were living in tents.

Adapted from: Kramer, Paul and
Frederick L. Holborn, eds. The City
in American Life. New York: G.P.
Putnam's Sons, 1970.
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Pretend you are one the first settlers moving to this area. 'gore
people are coming everyday. What are some situations that might arise
in your new town that you need to be aware of. Remember nobody has Lived
there before. As a group list some possible situations and how you would
handle them.

SITUATICNS scwrioNs
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TA-VI-4

GOAL:

To examine the relationship between industrialization and urbanization
in the United States.

OBOECTTVES:
4

1. The studer.. will examine the rise of the auto industry and will
tom hypotheses explaining how this industry might have affected
population growth in urban areas.

2. The student will aripare and contrast the average annual earning
of workers in rural and urban areas.

HYPC/111E.SIS:

As a country becomes industrialized the proportion of the popu-
lation living in rural areas will decrease, and the proportion
of the Population livina in urban areas will increase.

BACKGROUNDINFORMATION:

Between 1860 and 1900 An-erican urban areas were q-Luring twice as fast

as the total population. Urbanization is a world-wide phenamencn associ-

.ated with industrialization. When industrial cities developed, they were

essentially the product of the mine, the factory, the steamship and the

railroad. Once established, cities grew by a self-generating process.

Nurerous social, economical, and political facilities were developed to

serve the,people: industry, banks and insurance campanies, docks and

warehouses. These in him attracted more industry and the need for more

workers. Today's lesson will focus on the development of industry and

its possible effect on population growth in the urban areas.

MATERIALS AND EqUIPMENT NEEDED:

Copies of Springboard #1 (The Rise of the Auto Industry)
..COpies of Springboard #2 (Average Annual Earnings in Manufacturing

and Farm Labor, 1890-1926)
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PROCEEUPES:

I. The teacher should hand out Springboard #1 (The Rise of the Auto

Industry) and let the students read it. The following questions can be

used as a basis for discussion.

WHAT DD YOU THINK?

1. What were same advantages of Ferd's asseMbly line process?

2. Why do you think the price of the Model T dropped from $850 in
1908 to $290 in 1924?

3. until 1927 Henry Ford only produced one car model in one color
only. Why would he do this?

4. If you were Henry Ford, what type of city would you want to build
your factory in? Why? (After the students list the criteria,
point to Detroit on the map and see if Detroit fits the students'.
criteria.)

5. What do you think happened to the population of Detroit after
Henry Ford started mass producing the automobile? Nhy?

6. From where would the workers for his factories came? TAhy?

7. What are same other businesses that might develop in. Detroit
because of the development of the auto industry? Why?

What are some industries in other cities that might develop as
a result of the automobile industry?

9. How would the development of these industries and businesses
affect poeulation growth in those particular areas? Why?

10. If there were mare "ndustries developing in the United States
like the automobile industry, what would happen to the popula-
tion of the cities? Why? (Refer bade to SN1VI-2, Springboard
#1 to check rural to urban trend.)

II. The teadher should give the students a copy of Springboard #2

(Annual Average Fareings in Manufacturing and Farm Labor, 1890-1926) and

the following questions could be asked.



Page Three

GAIT DO Ynu THINK?

1. If you were a farmer during the period 1896 to 1926, would you
like to move to the city to work in industry? Why or why not?

2. Do you think many farmers did trove to the city? (Defer back to
Springboard #1, to chedk the rural to urban trend during

this tima period.

I

I

I

I

I

I

I

I

I

I

I
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BEST COPY AVAILABLE

The famous
FORD

MODEL T
Yours for less than

$ 3 0 0
Be the first on your
block to travel in
ccmfort and luxury.
Drive through the
twentieth century in
Henry Fiord's finest
invention!

!I RISE OF THE ALTO INDUSTRY

Many people wanted to build cars. A young man named Henry Ford built

one of the first successful ones. A friend of Ford's described the day in

1896 when his first car actually ran:

I have heard fronItuin and Mrs. Ford the story of the last forty-eight
haws. that he worked on that first car. Forty - eight hours without sleep.
The second nightl4rs. Ford sat up waiting the outcome of his efforts.
The machine was nearing completion. Would it run? It was about 2 A.M.
when he cane in 4cm the little shop that stood in the rear of the house.
The car was finished and ready for a trveout. It was raining. Mrs. Ford
threw a cloak over her shoulders and followed him to the Shop. He rolled
the little car out into the alley, started it, mounted the seat and drove
off. The car p.ent a short distance and stooped. The trouble was a minor
one. The nut of a bolt had come off. It seems that there was same vibra-
tion in that first machine....

The problem, wes corrected and the car was a success. FordLand other men

soon were building cars for sale.

Henry Ford was interested in making cars for average Americans. So

he designed a car that was cheap, but sturdy. He concentrated. on only one

model of car in only one color. It was railed the Model T or "Tin Lizzie."

Henry Ford developed an assembly line. First he made each worker res-

ponsible:: for only one job in putting together a car. Then he speeded ue

the process by carrying the cars to the workers cn a moving belt. As each

car passed, each man added his part. The the car continued to the next ,en.

This speed of nroduction was so jreat that the Ford Ccmpany "boasted that

31
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raw iron ore at the do&s at eight nanday morning could be marketed as a

complete Ford car an V,ednesday ncon, allowing fifteen hours for shipment."

Henry Ford's system of the assembly line so reduced costs that he

could drop the cost of his car. He offered the Model T for $850 in 1908,

$540 in 1914, and $290 in 1924. Altogether, Ford produced 15,000,000

Model T's before changes in pdblic taste forced him to close dawn his f-c-

tories and design a new model in 1927.

Adapted from: Goldshlag, Patricia, Ed.,
et al. Many Americans - One Nation.
New York: Noble and Noble, 1974.
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SprinctocArd #2

AVEPACF ANI1UNL ZARTErS IN TINUFACTUF1NC, AND
FARM LABOR 1890 - 1926

Year Manufacturing Farm Labor

1896 $ 406 $220

1901 $ 456 $255

1906 $ 506 $315

1911 $ 537 $333

1916 $ 651 $388

1921 $1,180 $522

1926 $1,309 $593

Adapted fran: U.S. Bureau of the Census.
Historical Statistics of the United
States, Colonial Times to 1957.
Washington, D. C., 1960.
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GOAL:

TO investigate reasons for the growth or lack of growth of cities in
United States history; to examine factors that may have been important
to the settlement of cities.

OBJECTIVES:

1. The student will examine the reasons for the selection of the
original site of his own community.

2. The student will examine same of the major reasons for the
community's growth or failure to grow.

MATERIALc, AND EQUTPMENT NEEDED:

_Large scale maps of the local area (available from: local CMMber
of Commerce; road atlases; or the United States Geological Survey)

..Co' ,red pencils

PROCEDURES: (It is recommended that if your local area is dominated by
a local metropolis that the study be applied to the metropolis.)

I. The teacher should give the students large scale maps of the local

area and colored pencils. The stu:iants may work individually or in small

arouos. After the students have examined the maps ask them to mark the

imoortant Physical features, natural resources and the natural land and

water access routes. Following this activity the following questions may

be used as a basis for discussion.

itiAT DID YOU FIND OUT?

What are snore of the physical features you found in your local
area? natural resources? natural land and water access routes?

NUAT DO YCU TRINK?

1. Why do you think this particular location would be a good choice
for a settlonent?

2. What are some of its advantages? disadvantages?

34
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3. What do you think were some of the ways the early settlers made
a living?

4. How did these activities make use of the features of the original
site?

II. The teacher should have the students, in small groups or individually,

mark on the map same of the major Changes that have taken place in the local

area since its settlement. Same its that could be out on the man are:

new industries, downtown commercial core, important Shopping centers, major

transportation facilities (railroads, highways, airport), public land uses

(government buildings, university parks). Also the teacher could have sane

material available on the history of the development of these industries,

etc., to supplement the Map activity. After the activity is finished the

follawina auestions malt be discussed.

WHAT DO YCU THINK?

1. What Changes have. occurred in your city that would encourage
people to move to your a-9a? Why? .Discourage people to move
to your area? Why?

2. What are sane changes that might happen in the future that would
keep people moving to your area? Why?

3. In which direction is your city growing?

4. What effects have the land and water features had on shaping
this direction?

5. Is any part of your city not growing as rapidly as the other
areas? Why do you think this is so?


