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westvard migration in terms of its effect on the population
distribution and the population composzt;on of the United States
during the nineteenth century; (2) scrutinize the impact of rapid
populatzon growth and technological innovations in the West and
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in>lude involving students in reading and dzsuussxng materials,
dovolopxng a bar graph of the age composxt1on of the U.S. population
in 1850 for three regions, completing questzonnazres on their
personal migration, and tricing the Sioux's lifestyle prior to the
westward movement. (NE)

RRRRRRRRRRRRRRRRRRRRRRRIRIRRRARRRARRARRRRRARRIARNRRANARRARRRRRRRRRAAARRAANRR A A&
* Reproductions supplied by EDRS are the best that can be made *
*

from the original document. *

RERRRRRBR AR R RRRRRRRRRRRRRRRRRR R P RRRRRRRARRRRRANRRRRRRRRRRRRRRRRARRRA RN




*

ED212510

US. DEPARTMEN OF EDUCATION -

NATIONAL INSTITUTE OF EDUCATION “
EDUCATIONAL RESOUF.CES INFORMATION MF;FTRM'SS'ON TO REPRODUCE THIS
CENTER (ERIC) ERIAL HAS BEEN GRANTED gy

Xf he documenrt has been reproduced 8s

recaved from the person or organuzaton A/

onginating it N
I, Minor changes have been made to improve M

reproduction quality
:mPoist’o‘Av:; ov opu;\;;\; S;B:od 1n this docu

ment do not necessanty represent ofticial NIE TO THE EDUCATIONAL RESOURCES

INFORMATION CENTER (ERIC) "'

position of polcy

RESQURCE MATERTAL LEVELO
PMENT:
POPULATION DYNAMICS DN EIGHTH GRALE Al\dE;I?‘I@\N HISTORY

Byron 6. Massialas, Director
: FC{la.rl% B. Nam, Co-Director
fary Friend Adams, Assistant Director

. Episode V
Changing the West Through Migration

Florida State University
Tallahassee, Florida
1974

The research and deve
lopment work 1
i reported herei
menu:rsut 2 He‘tglﬁntfguct OE(}-O. —73-5415 with the Umédwziaptzgf gemed
» Lducation and Welfare, Office of Ed‘ucation parts




BEST COPY AVAILABLE

PROJECT STAFF
Byron G. ialas, Director
Charles B, Co-Director

Mary Friend Adams, Assistant Director

Harriet Amold Ruth Anne Protinsky
Kathy Poloni Gita Wijesinghe

ACKNONLEDGMENTS

Many people deserve recognition for their omtribution to these
episodes. First, we would like to thark Tina Waite for secretarial
services above and beyond ch: call of duty. In addition, we would
like to thank the school "ers in Leon County, Florida, who reviewed
and field tested the mat and who turne 1 their classroor over
to staff members for initsa. rield tests. A special thank you qoes to
Peter Adams, Herbert Pallard, David Clark, Barbara DeVane, Tim Henderson,

Kathy lubbard, Hortense Tookos, and Carol West for their sexvices.



INTRODUCTION

The eight multi-media units of which Changing the West Through

Migration is a part are designed to help the teacher introduce popu-
lation concepts into the school curriculum. To assist the teacher

in this task an "infusion" approach is used, (i.e., the units are intro-
duced into the curriculum in uvonjunction with a related reqular topic
in the school-adopted program). The scnool-adopted program, in this
instance, is American History, and an attempt is made to correlate
history topics with population topics. The chart on the followinua
page shows the exact ocorrelations for all eight units. Although points
of entry are suggested, it is expected that the teacher will make his
own judgement as to when is the most propitious time to introduce each
unit or population episode. Certainly, depending on how the teacher
organizes his course, he may change the sequence of topics, or decide
to concentrate and spend time on only a few episodes. Thus, he may
decide to spend more than a week on the chosen topir and engage the
class in extended activities.

There are two basic assumptions that underlie this series: (1) Since
everyae is a population actor, (i.e., decisions are made everyday on
such issues as where to buy a new hame, how large a family to have, where
to go on a vacation, «r how to vote on a local zonina ordinance), we all
need to understand population phenamena, and, (2) Since we consider popu-
latim education to be a rational rather than an emotional prooess, we
stress that pcpulation concepts are best taught in an inquiry framework

where the causes and conseavences of population changes are understood




and where alternatives are offered and the reasons or crounds for

holdine them are carefully nresented and examined. Therefore, we
have consistently rejected the u:. of provaganda or indcctrination
in teachina and leaming population matters.

More specifically, the Proaram aims at having students particiuate
in the process of inquiry into the nature of human populations and
the natural and human consequences of denographic chance. Our main
goal is to help the teacher and the students make rational decisicns
about ponulation matters as members of their farily and local con—

munity, as well as national and world communities, utilizing anpro-

oriate information sources and inquiry skills.




RESOURCE MATERIAL DEVELOPMENT

POPULATIC DYNAMICS IN EIGHT CRADF. AMERICAN HISTORY

HISTORY TOPICS

POPULATION TOPICS

I. European Exploration of
the New World

IT. European Colonization
of the New World

IITI. The late Colonial
Pericd

IV. Union Under the
Constitution

V. Westward Movament,
Civil War and
Peconstructicn

VI. The Rise of the Cities
and Industrialization
VII. Xmnerica RBeocaes a

World Power

VIII. United 3tates and
World Affairs

Early Stages of the Democgraphic
Transition; Components of Popu-
lation Chance

Population distribution ané Set-
tlement nmattems; population
characteristics of settlers.

Comparisons of factors affecting
population size between the En-
glish and the colonists; effects
of high birth rates on population
growth in the oolonies.

Taking a vopulation census under
Article I; comparisons made
betveen the census of 170 -d
1970.

The Changing Regional Balance of
the Population; black migration
from the south; westward migration

Rural/urban differentials in the
population; industrialization and
the urbanization of America.

Immigration as a Comporent of
Populaticn Change

The United States in the third
stace of the demographic transi-
tion; the infusion of technoloay
into developing countries and its
effect on population growth.

-



OPGANIZATION OF THE UNIT

Each unut 1s divided into two sections —— a teacher manual (M)

' and a student manual (SM). The teacher manual includes the following:

Fvaluation:

Objectives:

Hypotheses

This is an evaluation form which the teacher can use to
measurc the student's progress in learring about popu-
lation matters and -issues. The same instrument may be
used before and following instruction as pretests and .
posttests. It is expected that the results of the tests
w1ll be used by the teacher to improve instruction.

(See separate test booklet).

This 1s a statement of what the unit seeks to acoomplish
in a broad sense.

These are specific statements expressed in behavioral
tems as to what tle unit and its component parts seek

to achieve. The cbjectives, stated in temms of student
behaviors, include both population content and inquiry
process statements.

These are potential statemants of relat.onships which seek
to explair. population phenawena (e.g., relationships among
population camponents — mortality, fertility, migration --
or relationships betwzen changes in population and changes
in the socio-political world). WHile these hypotheses may
serve as a broad framework for the pattem of questions
and the classroom discussion they are not intended to te
used in their present fomm. As part of the program they

are intended primarily for teacher use. Students should
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be enocouraged to exercise their own judeement about the
material and should cenerate their own hypotheses or
qeneralizatior{s, using their own words and expressions,
One important thing to remember here 1s that foming a
hypothesis is the becinnina, not the end, of inquiring
1nto population matters.

Badiground
Infomation: liere the unit provides additional information to the

teacher; (i.e., beyond what is available in the student
manual). This section would be very important if the
tonic is camwlicated or quite new to the teacher a:fi
tne class.

Materials

and Bpip-

ment Needed: Student materials are organized around springboards. A
sprinnboard is a motivating and thoucht-prowoking ma*erial
which 1s used to open up discussion on a topic. Spring~
boards can be produced in several fomms including documents,
poems, newspaper articles, artifacts, rusic, or audio-
visuals. All the materials furnished in the student
packet are ncmally listed here, as wall as other resources

and emulipment required for a class session.

Procedures:  This section provides instructions as to how the materials

can be used. This section also includes a list of "vhat
Will You Find Out?" and "What Do You Think?" quest.ions
that should be used in class. As was the case with the
hypotheses, hovever, these questions should not be thought

of as absolutes. Questions should be modified or new
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cuestions should be added, if necessary, but these

ciances should be kept to a minimum.

The student manual includes all the sprindgboards which are npro-

pared for classroom use.  These materials are the colored jages in
tus manual, and 1n most cases should be made available in multiple
copies.  Facdh student is expected to have one corplete set. Tn other

ses, especially vhen audio-visuals are used, there is anly ane set
for the entire class.

Fadh student springboard is marked according to the unit it belongs
to. ror example, J1-IV-1 means that the springboard is part of Unit 1V
and that 1s desioned for Day 1. Each unit 1s divaded into five-day
seerents, normally one class perind a day. This does not mean that the
teacher mav not usc the materials for extended reriods of time. Rather
than thinking of a fixed five-day framework, the teacher should think of
o flexble use of materials which is in line with the overall instruc-
tional objectives.

For the teacher who wants to get additional infomation and sua-

. gestions on teachino population concepts through inquiry the following
references micht bg useful:

Massialas, Byron 5., and Jack Zevin, Creative Enoounters in the

Classroom: Teachine and Learnine through Discovery, New York: John

Wiley & Sons, 1967. Provides examples on inquiry teaching and learning
and an exercise on classroom use of population charts.
Massialas, Byron G., Nancv F. Snracue, and Joseph B. iluist, Socral

[-ots through Tncquirv:  Coping in an Ace of Crises, Inalewood Clif (s,




h BEST -7 AVAILABLE

New Jersey: lreontice-llall, Inc., 1975. Practical examples for tcachers
n dealing reflectively with social concems in the classroan.

Nam, Charles B., ed., Population and Society, Boston: Houghton

Mittlin, 1968. An antholoay dealino with substantive population topics.

Options: A Study Guaide to Population and the American Future,

Washinaton, D. C.: Population Referenoe Bureau, 1973. Sudggestions for
teachers for introducinag population ideas in the classroom. Related to
the Commussion Report and film on "Population Growth and the American
Future." |

Social Ecucation, special issue on "Population Education,™

vol. 36, lNo. 4 (Apral, 1972).
The study of population is not only important but it can be fun.
Vie trust that you will try to teach and learn population concepts in

this spirit and that our students will join us.

-7y
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To examine the westward migration in temis of its effect ¢n the popu-
lation distribution and the population oamposition of the United
States during the 19th century.

OBJECTIVES:

1.

The student will develop an understanding of {le concepts
population distribution and population camposition.

2. The student will analyze data on the population camposition of
the United States in 1850 to describe what types of people were
most likely to migrate. A

3. The student will form hypotheses explaining the relationship
betv:en population distribution and migration patterns.

4. The st dent will form hypotheses to explain the relationship
between the male-female ratio of a country and its birth rate.

5. The students will describe their own migratory pattern and will
attempt to predict their future mobility.

*
HYPOTHESES:

1. If a period of rapid migration takes place withir a country, it
may alter the population distribution in that country.

2. If a period of rapid migration tales place within a country, it
may alter the population composition of that country.

3. If a previously uypopulated area is settled, the people who migrate
to that area may be people who are the most mobile in a society.

4., If an area has considerably more maies than females, then the

birth rate may be low.

BACKGROUND INFORMATION:

Today's lesson focuses on the people that moved west during the

1850's and the effect the migration had on the population ocomposition

and distribution. The distribution of the population from 1840-1860

gives the students an opportunity to examine the exact aamographic

11
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location of the United States population during that time period. Since
the concept of ponulation composition includes varied peisonal, social,
and economic characteristics of the population, this episode utiiizes
only the factors of the age camposition and the sex camposition of the
United States in 1850. During the nineteenth century the American
pcpulation migrated westward in increasingly large numbers. At first,
peorle who moved west were the nost mobile members of the society (e.q.,
yourig males) . Today's lesson will focus on the effects of this migration

on the population caposition and birth rate in the western area.

MATERIALS AND EQUIPMENT NEEDED:

e

..Class copies of Springboard #1 (U. S. Populatior Distribution)

..Class oopies of Sprindboard #2 (Age Composition of the U. S.
Population)

..Class oopies of Sprindboard #3 (Your Migration, Past, Present and
Future)

..Transparency of sex ratios
PROCEDURES :
I. Each student should be given a copy of Springboard #1 (U. S.
Population Distribution). The teacher should ask the students what
"distribution" means. If the students are not familiar with the temm,
“e teacher should explain that distribution refers to the way in which
things are spread out, or for our purposes, the location of people in a
specific area at a certain time. The teacher should ask a few cuestimns
to ensure that the students are able to read the graph. The following

questions may serve as a basis for discussing the graph.
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WHAT *TLL YOU FIND OUT?

1. what percent of the tota]l population in the U. S. was in the
scuth in 1840? west? northeast?

2. What percent of the total pcnxlatmrrwas in the south in 18607
west? north?

3. Which area lost the most population between 1840 and 1860?
¢

4. Which area gained the: most population between 1840 and 186€0?

WHAT DO YOU THINK?

1. ¥hy do vou think so many Americans were moving west during this
period? (Possible answers could be gold, silver, adventure and
free land.) ' Are these similar to the reasans why people came to

© the New Wiorld m the 1600'3” Explain.

»

[C]
.

What fnmuns of ~eople_do you thmk would be going west? (Possible
answers ocould be young people a.3 males.) Why would these be the
ones most likely to go?

3. Were these the same types of people that came to the colonies
fmn Fngland? why or why not?

4. 'vhat do you think were save of the prcblems people v .14 have
going west? How did the railroad change this?

5. 'Would it be hard to make a decision to Qo to a new place? Why
or why not? How would you make this decision today?

6. What micht happen in the north and south if la:ge numbers of
people left those areas to move west?

IT. This exercise looks ;#t the population owmposition and the rpale—female ‘
ratio in the country in 1850. The students should have generated same
hyrg theses concerming the reasons for midration and the effect that this
migration may have on the population composition in the.United States.
The student should be given Springboard #2 (Age Composition of the U. S.
Population 1850). In this gctivity the students will develop a bar graph

13
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of the ace camositicn of the U. S. population in 1850 for three regions -
the west, the northeast and the south. The students should simply trans-—
fer the population infommation in the lower leftha.d corner of the Spring-
board to the large chart. It 'should be explained to the students that a

- population is "corposed" of many different groups. These grouns may con-
sist of age groupings, ethnic groupings, and sex aroupings or many others.
In this activity we are locking at age groupings. The students may work
individually or in groups to camwplete the bar araph. ™e following

questions may be used to discuss the graph.

HAT WILL YOU FIND OUT?

1. phich age groups :.ad the larcest percentage in each of the
areas?

2. Which areas had the most children 0 - 4 vears of age? the least?

3. Wwiich areas had the least number of old:r people (65 years and
older)? the most?

WHAT DO YOU THINK?

1. why do ppose the west had more peoole in the 20 - 29 ace
bracket .ne discussion should focus on this being the most
mobile group that could migrate.)

. 2. Why were there so few older people in the west? Does this
surprise ymu?

A transparency showing the male-female ratios for each section of
the ocountry is provided. (A) For everv 100 females in the northeast
there were 99.4 males; (B) for every 100 females in the south there were
103.1 males; and, (C) for every 100 fe;tales in the west there were 241

males. The following questions he used for class discussion.

4
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WHAT DO YOU THINK?

1. Wwhy do you think there were so few females in the west?

2. How would this lack of females affect social life in the west?

3. How might this affect the birth rate in the west? Did it?
((Jarpazetre0-4aoeqmupamqtheﬂ1meamasshmnm
Springboard #2).

4. What oould hagpen in the west to- change the birth rate?

ITI. Thus far the students have discovered why people migrated to the
west and how the population distribution and composition of the vest
differed fram that of the south and northeast. The migration patterns
of people to new areas has chanced in the 20th century as shown in
Episode VI. This activity gives the students an opportunity to describe
the migration pattemns thev have followed since birth and allows them to
oredict their future mobility. Each student should be given a oopy of
the questionnaire to coamplete (Springboard #3). This activity may be
used as homework. The following questions may be used to discuss the
activity at the beainning of Day 2.

WHAT DO YOU THINK?

1.. How many places have vou lived? (Write on the board same of the
students' responses and tabulate them). Could we say our class
is a "mobile" class?

2. fhy did your family decide tn move in each occasion? How do
your reasons comparg to those of the Americans who mowed west
in the 19th century?

3. If your family has never moved, why hasn‘c it? Would you like
to stay here for the rest of ycur life? %“hy or why not?

4. Do many of your relations live near to vou? Do you think this
is the same in all sections of the United States? Has the
"family," as we know it changed in the last 100 vears?

15
14
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5., What arc save of the places you would like to live after you
~finish school? Would it be easier for you to move when you are
18 than it would be to move now? at 25? at 50? FExplain.

6. Are any of your families planning to move soon? Where? How
do you feel about moving? How do you feel when a good friend
moves away?

7. T1f manv people in a ocountry are moving a lot, how does this
effect the country? (Mnphasize the effect on the place they
leave, *he place they go, family relationships, etc.)

8. Po you think many Americans move? Have Americans always been
a mobile people? Why or why not?

)

/5 16 \
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U. S. POPULATION DISTRIBUTION BY REGIONS, 1840-1860

Total U.S. South West Northeast
Population
Year (does not Population | Percentage Population | Percentage Population | Percentage
include of Total of Total of Total
territories) Population Population Population
1840 17,019,641 4,749,875 27.9 4,960,580 29,1 7,309,186 42.9
1850 23,067,262 6,271,237 27.2 7,494,608 32.5 9,301,417 40.3
1860 31,183,744 7,953,531 25.6 11,796,680 37.8 11,999,533 36.5

17

U.S. Bureau of the Census,
A Cowpendium of the Ninth

m' m 1' 1§ﬁ70 .

Washington, D.C.: Government
Printing Office, 1872. pp. 8~9
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Springboard #2
| N'E QOMPOSITION OF THE U.S. POPULATION - 1850
k NORTHEAST
Percent of Population at that Age
0-4
A
G 5-19
E
G 20-29
R
0 *
U 30-44
- P
N S
45-64 |
65+
0 3 6 9 12 15 18 21 24 27 30 33 36 39 42%
—————————— e
Population Infomation
biears 1 FPepcentade |
0-4 13.2
34.4
19.3
18.1
11.6 Adapted from Donald Boque,
3.4 The Population of the
United States, p. 113.
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Sprinaboard 42
Page Two ACE COMPOSITION OF THE U. S. POPULATION - 1850
WEST
Percent of Population at the Age
|

0-4

5-19
20-29 t
30-44
45-64

65+

0 3 6 9 12 15 18 21 24 27 30 33 36 39 42 %

Ponulation Information
Years J Peroentai

0-4 8.4

5-19 23.0
20-29 3.4
33323 ‘32 Adapted from: Donald Bogue,

65+ 1.2 The Population of the United

: States, p. 113.
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AGL: QMPOSITION OF THE U.S. POPULATION - 1850

SOoUTH

Percent of Population at that Age

——

5-19

20-29

30-44

45-64

65+

Population

Information

Years

Peroen

0-4
5-19
20-29
30-44
45-64

65+

riehe i
N =)
[ s . .
w O W

12 15 18 21 24 27

30 33 36 39 42 %

Adapted from: Donald Bogue,
The Population of the United
States, p. 113
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YOUR MIGRATION, PAST, PRESFNT, AND FUTURE

PART A

Date vou were born Age:
Month Day Year

What is your grade in school?

Where was your mother born?

City State
Where was your father born?
City State
Where was youllgbest friend bom?
City State
PART B

In the following spvaces, write dovm all the different places where you
have lived, and how lang you lived there.

Start with the first address where you lived and, if you moved fram
there, write down other addresses in the same order as veu roved to
them. DO NOT include addresses where you spent vacations.

FIRST RESITENCE (right after you were bom): Number of Years
Lived There

Town State

SECOND RESITENCE

Trwn State

2ny other residences (third, fourth, etc. — up to and including
your present place of residence):

Tom State b
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Springboard #3
Page Two
RESITENCES (continued) Number of Years
Lived There

Town State
Town - State
Town State T
Tcown State

If you lived at more than seven addresses, please write dowmn thHe others,
in order, on the back >f this page. Be sure to include street, town,
state and the number of years you lived at each address.

2. Hov & you feel about the moving you have done? (If you have not
moved at all, check the last item.)

_____Cawypletely satisfied

___ samewhat satisfied
sanevhat dissatisfied

- camletely dissatisfied

have not moved
PART C

1. Do you expect that your family will be moving soon? Yes

No

A. If yes, to what place?

B. If yes, about when?
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Springboard #3

Pace Three

2.

If you were to take a full-time job after canpleting high school,

‘where would you mst likely be working?

— The sae town where I row live

— Samewhere else in this state

_ Elsewhere in this region (North, South, Wes:, etc.)
___‘_ Outside this negnm

Outside the United States Y

¥hich of the follrwing do you agree with most of ail? (Check one) .

I would like to live in this county or borouch for the rest of
my life.

I would like to live in this county or borough for a few more
years, but not all my life.

I would like to live away fram this county or borough, and retum
here later in my life.

I wou.d like to live away fram this county or borouah and not
return here arytime to live. )

Do you expect you will ever have to move samewhere because your husband
or wife wants to or needs to move?

Yes

_____ Maybe
I doubt it
No l

Fram this time on, in how many different residences do you gquess vou
will live dunnq your lif-time?

Do you ..l'ul:lk you will like mirinq to a new place if you have to mowe?

Yes, definitely Prohably not

_Probably so | No

22 27
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Page Four

7'

Check any of the following people who have moved away from you:
Your mother or father
Your brother or sister

e Same other relat.e

—___Aclose friend (hoy or girl)
_ A neighbor
If you checked any of the above people AND if you were very sorry
when they moved away, draw a circle around your check for that verson.
Other than parents, brothers or sisters, do anv of your other relatives
live in the same county“where you live?

Yes, many relatives live here
. Yes, a few relatives live here

No, none of my relatives _ive here
{? ther:. some place away formm here that you would especially like to

ive in?

Yes (wWhere is that? )

No

28
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To examine the impact of rapid vopulation growth and technological
innovations in the west during the 19th century; and to examine the impact
that population arowth and tedmological innc/ation may have had on the
resources (e.g., the buffalo) available in the Plains.

QBJECTTVES:

1. The student will campare the estimated number of buffalo in 1850
with 1887 and list reasns that could help explain the large
line of the buffalo.

2. The student will examine the dependency relationship between the
Plains Indians and the buffalo.

3. The student will examire the population growth of an area and
hypothesize about the effect this growth could have on the most
abundant resource in that area. ’

4. The students will examine the technological imnovations in an
area and hypothesize about the effect this irmovation could have
on its most abundant resource.

HYPOTHESES :

1. If rapid population growth of an agricultural people occurs in
an area where only a previously namadic people had lived then
resources that threaten the agricultural developement of that
area may be eliminated.

2. If the presence of a particular resource threatens the techno-
logical innovations of an area, an attempt mav be made to eli-
minate that resource.

3. If a particular resource provides food. s'ielter, fuel and clothing
for a group of people, this people may be highlv dependent upon
this resvurce.

4. If a group of people are _dhly dependent upon a particular
resource for survival and this resource is depleted or reduced
then the group mav be forced to change its lifestyle.

BACKGPOUND INFORMATION:

As Mrericans moved w and settled in the Plains they came in contact

with the buffalo and with Indians. Because the Plains Indians' livelihood
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depended upon the food, shelter and clothing the buffalo aave them, the
Indians lived a namadic life by following these animals through the plains.
Problems between the settlers and the Indians were inevitable since the
settlers wanted to farm the land the buffalo and the Tndians used. These
problems became mdre severe as the settler ’populatim of the area grew.
With the development of railroads even more white people came to the plains
to camete with the buffalo and Indians for land. When the Union Pacific
Railroad reached Cheverne, Wyaming, it had split the buffalo country in
two, foming a ch:.dmg line between the south herd and the north herd.

Indiscriminate slauchter of the buffalo soon began.

MATERTALS AND EQUTPMENT NEEDED:

..Class copies of Sprinagboard #1 (Growth of Pomulation in Kansas)
..Class copies of Springhoard #2 (The Four Great Buffalo Merds:
The Great Plains - 1870)

. .Class oopies of Springboard #3 (Buffalo Excursion)
PROCEDU,ES

Tias class session focuses on the effects that population growth and
technoloagical ipnovatiuns had on the extinction of the buffalo in the
Great Plains. -
I. The teacher should give each student a cooy of Springboard #1
(Growth of Population in Kansas) and Springboard #2 (The Four €reat
RBuffalo Herds). After the students examine the sprinaboards the teacher
may use the following questions as a basis for the class discussion.

(4

WHAT DID YOU FIND OUT?

L. Where were the buffalo herds located in 13707

30
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2. What buffalo herds were in Kansas jn 1870?

3. What was happening to the human population in Kansas from
1860-1900?

4. How many railroads were ooing across the plains in 18707

WAT DO YOU THINK?

P

1. why did the buffalo need so much territory? (The buffalo were
very -umerous. Each herd wandered in its area searching fcr food
and water.)

2. bhat did most af the nioneers do for a living after they got to

the Plains? After lookina at the arowth of Kansas fram 1860-1900

how much land do you think they would be usina? What effect would
this use have on the buffalo herds?

3. How micht the buffalo interfere with the rall.road's operations
in the Great Plains area?

4. Did the railroad men have to slaughter the huffalo? What other
alternatives could the railroads have used?
The following figures should be written on the board. The student
should be told that the 1851 figure is only an estimate.,
1851 15,000,000 - 75,000,000 (million) buffalo
1881 1,091 buffalo |

1. Why do you think the buffalo declined in such large numbers?

2. How did the Plains Indian use the buffalo before the white man
came?

"3. If the buffalo were all gone, what did this do to the Plains
Indian?

4. Does this type of thing happen to any of ocur animals or other
resources tnday? Where? Mhy?
* II. 'This activity shows an example of a typical anmmouncement of a rail-

road excursion trip to shoot buffalo. The teacher should give each

2 H
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student Springboard #3 (Buffalo Excursion) to read. The fqllowing

questions may serve as a basis for discussion.

WHAT DO YOU THINK?

1.

What is the purpose of a trip such as this?

Nhy would the railroad offer such a trip?

Why would people go on such al trip?

Are the buffalo that are killed used for any useful purpose?

If many trips like this are held what might happen to the buffalo?
Do people today go on such trips today? WNhen? Why?
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aes - BEST COPY AVAILABLE

THE FOUR GREAT BUFFALQO HERDS -
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BUFFALO EXCURSION

EXCURSION

An Excursion train will leave lLeaverworth, at 8 A.M. and
Lawrence at 10 A.M. for

SHERIDAN
on Tuesday, October 27, 1868, and return on Friday. This
train will stop at the principal stations both going and
caming. Arple time will be had for a grand Buffalo hunt.
Buffaloes are so mmerous along the rcad that they are sho*
fram the cars nearly every day. On our last excursion cur
party killed twenty buffaloes in a hunt of six hours.

All passengers can have refreshments on the cars at reason-
able prices.

TICKETS OF FOUND TRIP
FMOM LEAVENWORTH
~ $10.00

Martin, Cy, The Saga of the
Buffalo. (Mew York: Hart), 1973.
p- /5.
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To examine the socio-econamic effects of rapid mopulation growth by an
agricultural group of people in an area previously settled by a less
mierous namadic aroup.

OBJECTIVES:

1.

The student will examine the lifestyle of the Plains Indians
before the white man arrived.

The student will investigate the interactions between the
settlers and the Sioux that eventually led the United States
goverment to give the Sioux the Black Hills as a reservation.

The student will examine same of the reasons that resulted in a
reduction of reservation land fram 1868 to 1889.

The student will examine current data and hypothesize about the
reasons why certain groups may have a lower socio—econamic
status in society than others.

Ve

HYPOTHESES::

1.

If a rapid romulation qrowth of an aagricultural settling group
ocowrs in an area inhabited by a less populated namadic group,
the nomadic people may become displaced.

If a less nopulous namadic people are displaced by an agricul- °*

" tural neople, the namadic people may, eventually, be forced to

scttle on the less desirable land in the atea.

If a nomadic people have to change their namadic lifestyle to
an agricultural lifestyle, they may not adapt to the new vay
of life as well as those people who have been accustamed to an
agricultural lifestyle.

BACKGROUND INFORMATION:

dhe slaughter of the buffalo meant disaster fo: the Plains Indians.

Mhen the Plains Indians became aware of what was happening to the buffalo




they fought back. They put up such an amazing fight against troops
sent against them that it has been estimated that each brave killed

cv the soldiers cost the federal govermment one million dollars.

Since the Indians were almost entirely dependent upon the buff:ilo

for food, shelter, clothing and fuel, they had the d{oioe of starvation
or virtual imprisonment in reservations when the herds were wiped =
out. Even after the Indians @se put orr reservations the t.featies
made with the federal covermment were often broken. This lesson
focuses on the Si "'x Indians and their survival in the latter part

of the 19th century.

MATERIALS AND .EQUIPMENT NEELED:

..Class copies of Springboard #1 (Only the Badlands are Left).
..Cassette tape recording #V-3 of "Only the Badlands are Le¥t".
..Class copies of Springboard#2 (Facts About American Indians
Today) .
PROCEDURE :

This session will focus on the effect of the rapid population
growth by the pioneers on the Sioux Indians. Through a cas2 stud,
the_students will trace the Sioux's lifestylé prior to the westward
movement of the white man until the Sioux were put on reservations.

As a follow up to the situation in the Plains in the 19th century

a chart will be handed out that describes the condition of the

American Indian today.
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I. The teacher should give each student a copy of "Only the Badlands
are Left", (Springboard #1), to read while listening to the tape
recording of it (tape V-3). The following questions may serve as a
quide for class discussion:

WHAT WILL YOU FIND QUT?

1. Wwhere did the Sioux live before the white man came west?

2. How did the Sioux get food, clothing, tepees, bowstrings?

3. What did the white man want when he settled in the Plains?

4, thmmof&edmgzsmchbythewhiteman?

5. Describe the Black Hills. ‘

6. Why did the Sioux leave the Black Hills?

7. What changes did living on a reservation make in the dally
schedule of the Sioux Indians?

WHAT DO YOU THINK?

1. Are there any reasons the Sioux would prefer to live in the
Great Plains? Explain your answer.

2. How was the white man's lifestyle different from the Sioux?
Why would there be a conflict between the white settlers
and the Sioux?

3. Did the Sioux move to the reservation (Black Hills) because
' they wanted to move? Explain.

4. why would on group of people force another group away fram land
that has helonged to the latter group?

5. Did the Sioux move to the Badlands because they wanted to move
there? Explain.

Do you know of any qgroups that Mave been forced to move away
fram an area today? Hew are they similar to the Sioux?
Explain. How are they different from the Sioux? Explain. ;

|
|
l 6
]
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I1. This activity provides an opportunity for the students to investigate
the socio~econamic status of the American Indian today. The teacher
should give each student a copy of Sprinaboard #2 (Facts About American
Indians). The teacher should ask questions to ensure camprehension of

the facts and campare today with the 19th century.

WHAT DO YOU THINK?

1. why do you think most Indians still live on reservations today?
Explain. Would it be difficult to move fram the reservation?
Why or why not?

2. If most Indians live in rural areas, what types of jobs would
be avajlable for them? Do they pay verv well?

3. Why do you think unemployment would he so high among Indians?
. Bxplain.

4. Phat are same wavs the Indians could change this financial
situation? Would these changw be hard or easy for the Indian
to make?

5. What types of medical facilities are available in rural areas?
Why? How do you think this has affected the infant mortality
and life expectancy of the American Indians today?

6. Do you think any of the Indians' present problems can he traced

back to the period when the Indians were moved to reservations
by the United States goverrment? Bxplain.

39
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ONLY THE BADLANDS ARE LEFT

Everyane was excited as the Ghost Dance finished. All the
children in the tribe had came hame fram school for the Rites of
the Ghost Keeper. They had to go back to school early in the moming.
There was only one more event before the festival ended. The eldest
chief stood in front of the fire. The children became quiet to
hear him tell abaut the struggle of the Sioux Nation.
"As the Sioux Nation was influenced by the white man, many of
the ways of the past were lost. Listen carefully, young braves,
for I tell yo: of a oncé great nation. Sameday you can return to
the ways of life of your fathers. Sameday we will again be free
to manage our own life — we will be free of the white man. .
"Only fifty years ago when I was a boy your age, it was exciéing
to be a Sioux. Every day was filled with mystery. Great herds
of buffalo roamed the plains. We, got everything we needed from the
buffalo — food, clothirg: housirg, fuel. The hunt each spring
was exciting. At twelwve, a boy could join the men of the tribe and
kill his first buffalo. Success in a hunt or in a battle was the
quickest way for a young man to became a warrior. Since the buffalo
roamed the Great Plains, we moved form place to place. Our skin tepees
could be moved quickly and easily to follow the herds. Our whole

tribe loved freedom and moving around.
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. "In the 1840's the white man came west. At first only a few men
came.’ They found minerals and gold. Later, many other families, came
west locking for free land. The land they wanted was our land. The
Iron Horse brought men who had different ways of living. Towns beaan
to- appear at the end of the railroad tracks. The white man had horses
and dd not depend on the 'ouffalo like we did. They began shooting the
buffalp so.they could sell the hides. We found it harder and harder to

find fooi as the huffalo dlsappea.xed . e t:ned to fight for ocur lands,
Vr

but we cauld not get them back.
csﬁs the Goverrment of the Uniied Statea made a treaty with

"In 1%
us. They pranised us land wes;t of the Big Ri\l 11 the way through
the Black Hills.‘ The land was rocky and very liitle grew on the top
of the hills. The white man did not want it. We moved there because
it was our land. Since t :re were not emough buffalo to feed us, the’
government pramised us food until we could leam to provide for dxrselv..s.
They pranised that no white man would gver ome into the Black Hills.

"The valleys in the Black Hills were beautiful. We were able to

live just like we had for many years. The most beautiful part of the
Black Hills was saved as Holy Ground for the Great Spirit. The white
man did not come on cur Reservation for ten years.

"mly ten years after we 51gned the treaty a term.ble thing
happened. A white man discovered cold in our Holy Grounds. This
was a bad year for the Sioux. The puffalo were almost entirely gone

and our people needed shelter, food and clothing.

41
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"The Goverrment made another treaty with us. They pramised to help
us. We would cet food and hames. We Cid not know that the Treaty took
same of our land away fram us — the Black Hills. We oould not read the
paper treaty.

"The white man came to the Black Hills in large numbe.s. Eweryone
wanted our land and aold. We could do nothing but move to another part
of our Reservation. This land:was bad. The white men took the best
land away from us.

We were taught to famm the land for our food. The Sioux did not
like this. We liked to hunt and roam. The Amy controlled many of our
activit.i.e;. They did not allow us to have festivals and ceremonies to
our Sun God. If we hroke the rules, we were put irra jail.

_"The white school teacher came and taught our children of a new way
of life. Children were taken away from their fanilief, and sent to
school. They forgot the ways of their fathers. This made us sad.

"We could not do anything. If we refused to send cur children to
school, we were putr in jail. If we broke the laws, the food and supplies N
were taken away fram.us. Odr iand was bad and our crops did not grow
well. We needed the supplies.

"Last year in 1889Ht.he settlers in the Black Hills wanted mare of
our land. We refused to sign another treaty with the white man. The
govermment said they would take our supplies away fram us if we did not
§e11 our land. We had to sell. Today we are divided into three

_different places. The only land left for us is-the Badlands. We

42
27




M-v=-3
Springboard #1

Page Four
can anly look to the white man for help.

"It brings me great pain to tell you this, young Siox. You must
go back to your schools tomorrow., Remember your past. Look toward
a day when you can tell your children that it i: exciting to be a

Sioux.”

Adapted fram: Joseph B. Hurst
" and Mary Friend Adams, The Americas,
(Unpublished mamuscript), 1974.




Location:

Dwelligg:

!

Life Expectancy:

Infant Mortalitv:

Un;_crglnwnent:

CURRENT FCTS APOUT AMEPICAN INDIANS

792,730

About a third are ejither Mavajo, Cl.erckee, Sioux or
Chippewa. The Navajo tribe, meking up 13 percent of
all Indians, is the bigcest.

About half live in the west, a fourth in the south.
Oklal. -a, Arizona, Califormia, liew Mexico and North
Carolina have the largest Indian vopulations.

More than half - 55 percent - live in rural areas,
larcelvy on reservations.

Indian median familv income is $5,832 while median
U. S. awerage is $11,200,

Y

Indians are exgicted to live until age 64 on the
average while the average American is expected to live
until age 71.

Teenty-four percent more Indian babies die by their
first birthday than the average American baby.

rerty (40) percent of all“Indians on reservations
above age 16 are unemployed oammared to 7-8 percent
of the axverage American.

Source: Census Bureau, Department of Interior,
Office of Management and Budget

-

Adapted fram: "Real Goals of the
Pestless Indians.” U. S. News
and World Fevort. April 2, 1973.
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To axamine the distribution of the hlacks after the Civil Wzar and the
mle they played in the westward migrations.

CBJECTIVES:
1. To examine the distribution of a minority group of people and

hypothesize reasons why these people are concentrated in one
area.

2. To describe the oonditions of a period that would enable a
minority group of people to migrate.

3. To examine different roles blacks played in the west during
the last half of the nineteenth century.
HYPOTHESES:
—_— "
1. If a group of people is considered to be the property of a more
powerful group of people, then the former group may not have
freedam of movement from one area to another.

2. . If laws make chattel slavery illegal, the group of people who
are slaves may have more freedam of movement.

3. If a group of people share a cammon culture they may move to an
area where others share this common culture.,

4, If of pecple perceive an area to have more econamic,
political and social opportunities than the area in which they
live, then they may move to that area.

BACKGROUND INFORMATION:

The first three days of this unit focus on the effects of the white
man's migration to the west and its effect on the pecple and resoirces
already there. Black people were also involved in this migraticn. Today's
lesson focuses on the particivation of blacks in the settlement of the
west.

The 1860's ware turbudent years for the United States. A Civil War

was foucht that brought changes in the social, econamic and political
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gsystem of the U.S. As a result 6f.this war, ch ttel slavery was made
illegal in the U. §. Since slaver—y was econamically tied to the planta-
tion system of the south, most of the blacks lived in the south. Free
hlacks lived in all parts of the United States but they represented anly
a amall total of the black populati(.n before the Civil War. With the
Emancipation Proclamation and Peoonstruction most blacks had their first
opportunity to choose where they wanted to live. The black migration
fram the south becan.

At first many blacks went west to escape volitical, social and
econamic persecution in the south. Black organizations were set up in
the south to encourace this miérat.ion. Also, blacks who were in the amy
were ‘sent west. Finally, many blacks went vest for the same reasons other
pioneers went; t.o seek their fortune in gold and silver, or to got free
or cheap land to fam. This sess:ion focuses on these agpects of black
migration in the 1870's anq 1880's.

MATERTALS AND BQUIPMENT NEFDED:

..Clagss copies of Springhoard #1 (Distribution of Blacks in 1870)
. «Colored pencils o .
..Class copies of the tape transcript . .

. .1ape recording of "Blacks in the West"

..S5lides of "Blacks in the West"

..Tape recorder

..Slide projectar

Em:
I. The teacher should give each student a copy of Springboard #1
(Distribution of Black Population in 1870) ‘and. colored pencils. The

teacher should explain the four groups of percentages on Sprindgboard #1

i
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(Distribution of Blacks in 1870) and the students should shade in the

state with the suogested color for that percentage. The percentage

represents the ratio of blacks to whites within each state. After the

students finish the exercise the following cuestions may be used as a

basis for discussion.

WHAT DID YO FIND QUT?

1.

2.

Where were most of the blacks in 1876?

What areas of the United States had the least mumber of blacks?

WHAT DO YOU THINK?

1.

2.

Nhy were most of the blacks living in the south in 18707

Were verv many blacks able to move fram one stats to another

before 18702 ¥hy or why not? Shouldn't people he able to move
anytime they want to?

vhat happened in the United States in the 1860's that might
change the blacks' status? Explain.

If an area had a war fought on its soil, what do you think living
conditions for everyone would be like? Would the living condi-
tions be worse for any particular group of people? Fxplain.

What particular problems would the blacks have in adjusting to
their new status as Freedmen? What would they have to da. to
resolve these problems?

Do you think many blacks would want to move? What reasons micht
they have other than those of the white pioneers who migrated
durinc this period?

If you were a black person planning to move west in 1870 what
unique problems might you-have that a white pioneer would not
have?

Do any groups of people today have problems similar to those

faced by blacks in 18702

ITI. The teacher should show the students the slides while a tape
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explaining the slides is playing. This slide presentation is an attempt
to give the students an overview of the black migration to the west and
the varied oocupations blacks were ergaged in after they were there. After
the presentation the teacher should go back to the beginning and may use
the following questions as a guide in discussing each slide. The teacher
may refer back to a particular slide mentioned in the guestion during the

WHAT DO YOU THINK? (Slicbsland 2]

1. vawmmablad(hmqmﬁesmth,matwcnlﬁvmseem
these posters that would make you want to go west? Do vou see
anything that would stop you fram leav:l.r)q?

2. If many of these signs were passed out in the south how do vou
think it would affect black migration?

3. What are the posters not telling you abmt the west?

(Slides 4 and 5, 6 and 7)

1. By loocking at this painting, did black people who were going to
Kansas seem to have much money? Explain.

2. What problems ocould you foresee the new "Exodusters" having in
adjusting to Kansas's climate and soil? What kind of farming
and weather were most southem blacks used to?

(Slides 9, 10 and 11)

1. If you vore a black person in 1870 why would you want to move
to Nicodemus, Boley or Langstan? Why or why not?

2. What advantages do vou feel the all-black towns would have over
other toms"

3. Would you like to move there tod—;7 Why or why not?
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(Slides 13-24)

1.

2.

What were sane of the other roles black Americans played in
the west?

Why did these blacks go west? Were they "pushed" or "pulled"?
Explain vour answer.

If many blacks moved west, what would this d to the distribution
of the blacks in the country? Explain.

Where do moet blacks live today?




SM-V-4 THE DISTRIBUTICM OF TdE BLACKS
Soringboard #1

WITHIN EACH STATE IN 1870
.72 I Mass.
. 2% 1.04
. Conn,
‘gﬂ‘ 1.8%
1.
1% 77 i
N.Jersey
.4y
\ Delaware
\g: 18%
X aryland
22%
Wasnh.D.C,

1.1% N
< 4.7% 33%
W -
1 25%
B.4%
48% 467
31%
Shade the states in the fellowing
categories:
Less than 1% black population - color blue
4%-16%X black population = color yellow Adapted from:
17%~33% black population - color green Negro Population in the U, 8., 1790-1915,
34%~58% black population - color red

1918.
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SLIDES

Slide #1

Henry Adams and Pap Singleton organized a Real Estate Association to
encourage the freedmen in the south to go to Kansas. They organized
associations in many southern states and handed out notices like this
ane.

Slide #2

This poster was passed out in the Nashville, Tennessee, area in 1878.

So many blacks left the south during this era that it beczme know as the
"Exodus of 1879". In one year an estimated 20,000-40,000 penniless

and raaged black men, women and children reached Kansas.

Slide #3

This is Benjamin "Pap" Sinaleten who organized the exodus to Fansas. He
was an ex-slave from Tennessee who had fled slavery twelve tines before
he successfully made it across the Canadian border. Since 1870 he had
been working on the exodus and he often told people that he was the whole
cause of the Kansas migration.

Slide #4

This painting shows same of the black people leaving the south and kegin-
ning the journey to Karsas. Many made the slow walk up the Chisholm
Trail.

Slide #5

Other black people went to Kansas by river boats on the Mississippi
River. This painting shows one particular boat that is leaving Vicks-
burg, Mississippi, with a boatload of "exodusters". .
Slide #6

—_—

Once blacks arrived in Kansas many had no place to go. In Topeka,

Kansas, Floral Hall was set up as a tempora-y residence for the new
black immigrants. .

92
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Slide #7

In another view of Floral Hall, the black migrants are holding religious
services. Many "exodusters" faced serious problems. To aid the new-
comers, Kansas residents collected over a hundred thousand dollars for
relief. One-fourth of the aid came from English sympathizers in the

fom of . Philip D. Amour after a parscnal tour of \Wandotte,
Kansas, collected twelve hundred dollars in donations from Chicago indus-
trialists and together with beef fram his meat-packing plant, sent it on
to the black refugees.

Slide #o

This slide shaws a black family posing outside their sod housc in the late
1880's. Within a few years the black migrants had purchased twenty thousand
acres of land and built three hundred hames.

Slide #9

As well as settling throughout the west, certain groups of blacks organized
all black cammnities. This slide shows a circular one such group printed
@ and passed around to many southem blacks urging them to settle in Nico-
derus. In Nicodemus the only black settlement in Kansas today, the set-
tlers spent their first winter in dugouts and were unable to build their
first hames until the following spring. Shortly afterward, they were struck
by repeated crop failures and finally had their crops blown away by a
searing wind that left the rest of Kansas untouched.

Slide #10

This poem was written about another all-black town, Boley, Oklahama. It
had eighty acres of land and four thousand residents, the tallest building
between Oklahoma City and Gkmulgee. Even more important it could state
that black people ran the goverrment and that half of its high school
students went on to college.

Slide #11

Edwin McCane purchased 320 acres of land in Oklshama and set up Sangston
City, another all black comumity. He sent agents into the Deep South
to recruit prospective black settlers. This statement brings out early
life in Langston.
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Slide #12

This picture is of Edwin McCane who organized the black town of Langston
ard tried to make Oklahoma a black state. He was also the first black
man to hold political office in the west as the state auditor of both
Kansas and Oklahama.

Slide #13

Other blacks in ‘the west were sent thewe by the United States government
to prevent armed conflict between the settlers and the Indians. Four
black regiments, the ninth and tenth cavalry and the twenty-fourth and
twenty-fifth infantry, were stationed there. This picture shows a group
of the twenty-fourth infantry.

- ~

Slide #14

In this picture the buffalo soldiers are shown with theirahite officer.
Their Indian adversaries were intrigped by their short, curled hair and
camaring them to an animal they considered sacred named them the
"buffalc soldiers". R

. Y ‘ ' v

Slide #15 _ . .

—~

The tmooe.rs of the ninth and tenth cavalry regiments camprised 20 oexcent
of the U. S. Cavalry in the west. Their white scouts included\&t\cirson

and Wild Bill Hickock. . N
Y g ns _ Y
~ In the 1890's a‘camany of the nirith cavalry rode 100 miles and took part

in two fichts in thirty hours to relieve te famous seventh cavalry. The
caamany camender, Captain Dodge, eamed the Medal of Honor and his action
was irmortalized in ‘the Frederic Remington drawing "Captain Dodge's
Qolored Trmops to the Rescue.”

Slide #17 /———’//

One of the hardest hitting and most decorated military units was a group
of black Indians known as the "Seminole Negro Indian Scouts". These
scouts were descendents of slave runaways who had fled the southern
states and settled awong the Seminole Tribes in Florida before the Civil
War. These black Indians were moved westward under President Andrew

o4
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Slide #17, continued —

Jackson's Indian Removal Policy. In 1870 the U. S. Armmy, desperate
for soouts, pranised these black Indians food and land if they T
would serve as U. S. JAmmy soouts. In twelve major engagements they
never lost a man in baitle nor did they have one seriously wounded.

Slide $18

.~ Other blacks in the west held many various jobs One famous cowhc
was Nat Lone or as he was better known, Deadwood Dick. He was born as

- a slave in 1854 and went west in the pericd following the Civil War.
In 1907 he wrote an autcbiography that described his many adventures
on the frontier. He claims he was adopted by an Indian tribe, rode cne
hundred miles in twelve hours on an unsaddled horse, and tried to ro .
and steal a United States Amy cannon. His good friend, Bat Master:~, -
got him out of that.scrape. In 1876 he entered a rodeo at Deadwood

City in ota Territory. He won.several roping and shott’ g contests
and reported that "right there the assembled crowd named me De:: Dod Dick
and proclai me champion roper of the western cattle ¢ountry'

g .

‘.
Slicde #19

Cherokee Bill is another famous black cowhov. His father was a member
of the famed tenth cavalry. He becare a scout with the Cherckee nation
and then with the Creek and Seminole nations. In 1894, he joined the
Cook brothers' outlaw gang. A montl. before he was twenty he was caught
and sentenced to die for his crimes by the famous "hanging judge",
Judge Parker of Arkansas.

Slide #20

Isam Dart was a formmer slave who went west after the Civil War and worked
as a rodeo clown. In his life time he was a rustler, prospector and
bronco buster.

Slide #21

Mary Fields was another fommer slave who went west. She carried the U.S.
mail arnd eamed the reputation for delivering letters regardless of the
weather cr terrain.
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Slide #22

Many Americans read about the famous cowboys and their heroic adventures
through Z* weeklies that were published in the United States. One such
magazine featured the story of Arizona Joe, a black Indian scout.

Slide #.

One black American who made a lot of money in the west was Barney Ford.”
This is a picture of the hotel he owned in Denver, Colorado. Ford had a
number, of business adventures. He built and ran two hotels at Cheyenne
and Denver that catered to Presidents and prospectors and had a repu-
tation as far east as Chicago for "the squarest meal between two oceans."

Slide #24

This advertisement for Ford's saloon, restaurant and barber Shop Was ..
published in the Rocky Mountain news in 1863. .

Y

Slhiuwes taken fram and narrative
adapted fram: William Loren Katz,
The Black West, Anchor Press, 1973.
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To evaluate student learning and reinforce conceptual undexstanding of
population change and its effects in the west during the latter half of
the 19th century.

CBJECTIVES:

1. The student will develop a Western Newspaper to reinforce the
concept of population change.

2. The students will examine their own values about population
change in the west by evaluating the different aspects and
content of the newspaper.

. .Paper
. .Colored pencils

..Rulers
. .Scissors — dittoes
..Class copies of the newspaper

<
Y

PROCEDURES :

I. . This activity inwolves the entire class in a project of creating a
newspaper. The class should pretend that thev are citizens of a westem
town in the 1880's and that they are the staff of the town's newspaper.
The teacher should allow the students to choose their individual tasks
fram the suc ~sted list (see Sprinagboard #l1). Poles may be added or
deleted to the list as deemed necessary by the class. Although same
students may want to further investigate their topic, the students should
have enouch material from Days 1-4 to complete tlweir assioments. Tach

assigmment sheould focus on an aspect of population change that has been

discussed. A few suggested tasks or topics are listed below.




M-y-5
Page Two

Suggester] Tasks:

1. Headlines and article
examples:
"Buffalo Hunters Needed .to Clear the Tracks"
"Thousands of People Are Moving to Our State"
"Gold Is Discovered Only 10 Miles Away"

2. Lead articles

exanples: ;
"Indians Kill Pive Buffalo Soldiers" .
"Twenty Black Families Homestead Nearby"

3. Advertisements

examples:
Mail order bridks
Buffalo quns
Faming equipment
Railroad trips
Join the cavalry
Hotels, saloons
Buffalo meat, robes, hides
. 4. Cartomn
example:
Political cartoon showing the mistreatment of the
Indian or buffilo
51 Editorial
exsmples:
"The Buffalo Are a Nuisance to Our Progress"
"We Need to Protect Ourselves frar the Savage Indians”
"Territorv Needs to Provide for New Migrants"
6. Letters-to~the-editor .
example: .
The student should state his individual opinion about
any aspect of population changz in the west.
7. Want-ads
examples:
Railroad engineer
Gold miner
Buffalo hunter

Indian agent
Indian soout

8. Oamic strip

example:
The student can create a comic strip that deals with
population change in the West.
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II. Aft:er the students choose their tasks and camplete them, the teacher
may have the students arrance the nat:.erial in Newspaper form on dittos
and have class copies of the newspaper run off for each student. The
teacher might ask the students to evaluate the different parts of the
navspaper"to determine whether or not he agrees with the various parts.
If mosc than one class camwpletes the project the teacher might want to

have each class read the projects of the other classes.
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PRODUCING A NEWSPAPER

Pretend you are a citizen in a westem town in 1880. As a member of
vour cammunity ymu are going to create a town newspaper. Fram the list
below. choose a task on the newspaper that you would most like to do.
Each item in the newspaper deals with an aspect of population change
we've studied in the past four days. You may use any material on popu-
lation change in the West to create your individual article.

Suggested Tasks:

1. Headlines and article

example: .

g "Buffalo Hunters Needed to Clear the Tracks"

"Thousands of People Are Moving to Our State"
"Gold Is Discovered Only 10 Miles Away"

2. Lead articles
examples: )
"Indians Kill Five Buffalo Soldiers"
"Twenty Black Families Homestead Nearby"

3. Advertisements

examples: i
. Mail order brides
Buffalo quns
Faming equipment
Railroad trips. .
Join the cavalrv
Hotels, saloons
Buffalo meat, robes, hides
4. Cartoon ' )
example:
Politicil cartoon showing the mistreatment of the
Indian or'buffalo. .
5. Editorial Y , - .
examwles:

"The Buffalo Are a Nuisance to Qur Progress"
"We Need to Protect Ourselves Fram the Savage Indians"
"'Den:itox_'y Heeds to Provide for New Migrants"

s

6. letters-to-the—editor
example:

The student should state his individual gpinion about
any aspect of pooulation change in the west.
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7. Want-ads "
examples: \
Railroad engineer
Gold miner
Buffalo hunter
Indian agent
Indian scout

8. Comic strip
example:
The student can create a camic strip that deals with
population change in the West.
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