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. ., FOREWORD :
L !‘ . i . ) :
.The Indiana Teaching Social Studies to Gifted and Talented
-Students guide is the result of a cooperative effort between the
Indiana Department of Public Instryction and Purdue University,
Lafayette. .

, 2 c‘ . , N .
This® document was initiated by State Superintendent Harold H.
Negley in response to Indiana's concern for meeting the_needs of
all children gnrolled ‘in° the public schools of the.state. This-
concern extends to those students whose talents enable them to
pursue subjects in greater bregdth and depth than is usual for
most children of'similq; age of grade grgupingf These children

requiré such differentiation fn order to develop to their fullest
potential. . ) '

Y

+

This guide i's intended to provide classroom teachers guidance in
*modifying .the regular social studies curriculum to create a more
challenging program *for their gifted.and talented students. _The'.
guide contains suggested approaches and specific activities. It
is hoped that the guide will serve more as an impetus for the
teacher and gifted students to exercise their own unique trea-

- tivity in approaching the area of sacié{ studies, rather than as

-a textbook or manual of instruction. !
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. INTRODIJC'IO'ION \ '

| S . b o,
- Teaching Social Studies to the Gifted and Talénted is de- °
signed to be used as a supplement te Social Studies, A Guide. for
, ‘Curriculum Development, the Curriculum Gyidelines 'of the State of
. Indiana. Keaders of this work and thé Curriculum Guidelines .-
o should identify one extremely important assumption: the-Guidﬁ- .
: lines are constructed to form a unified curriculum sequence which
begins with kindergarten and ends with 12th grade. Although'a

_ K-12 curriculum has been talked about-, it has not always been a
* - . reality. ¥ 4 : ) '

-

. s L In fact, socigl studies throughout igs history in ph:'ibth»
: Century has been a colYection’'of fragmented bits anl pieces .of
'subjects, themes’ skills, objectives and concepts, with nq dis-
. ¢ernible connectionl §0eia1 Studies, A Guide. for Cyrriculum
. Development was constructe so_that any’ kindergarten or' primary
teacher ¥an visualize what social studies is supposed to Jlook
like at the 12th' grade; and, cguversely; any senidr high school *
~ social studies teacher :can get a glimpse of the  background and
orientation of his or her students since the earliest grades.- . *

i ) In addition ta creating total, unified guidelines, the
: Department of Public Instruction wishes to -add anpther -important =
V. . ‘dimensions This .dimens{on is designed ‘to assist classroom

. teachers by suggesting curriculum. strategies that can he usdl -
. with children. who are often as puzzling and disturbing as they
" are exciting and promising: - the intelligent, gifted and :
talented. . N . '
|} ' ] B . . M . (N
. This work is not designed a¢ a self-contained un¢ independent

text; it is'meant to be used in conjunctdon with the Guidelines. ™
It dees not pretend to be fefinitive or even complete. It is

. impossible, with the page limitat#ons, to do much more than,
provide a series of suggestions; alternatives and possibilities -
that will illustrate the sorts of ‘things that can be done with’
gifted children. But--given lack of informitioh .and awareness of

. many highly intelligent students--even this little bit is a ° °
_ welcome beginning. : _ TR - '
. g . X .
» - [ ‘ L
~ .

o
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. +for many decades.

- falls at thé 97th

_, ~ .“ .' . ] ° - ’ N K
JHAT IS THE PROBLEM OF GIFTEDNESS IN OUR SOCIETY?
On the next

skills survey pub
" been tests. simila

~

r'to_this one administered to American children
TRe student profile presented shows a com-
which means that the student's performance
percentile--or that out of every 100 students
, this child scored higher ghan 96 -other stu-

' rade. level. The subscores are equally high,
ranging from the 99th percentile in reading o thé 94th in. - °
- Mathematics. Each of the various skills is broken down 'into
subskills, Teported in the bottom Half of the tkst, and in each
of these the student's scores are quite high, falling conaspicu-.
ously pnly in "External and Special Punctuation" and "Decimals .
and Percents." " . ‘ T -

‘posite score of 97

.~ who took this test
dents at the same’

s

L : ; 7 . ’ » ,
age is a:repfbduztion of @ widely used academic,
ished by Science Research Associates, but there have

y

The giftedness reported here (intellectual/acaaemic3 is only' v

one kind of special ability, the kind that has been examined very
closel for more than fifty years. When in the éarly 1920's °
Lewis g. Terman, an American psychologisty. first idenlifjed
giftedness, eJucators, parents, teachers, administrators- and
others began to learn a good deal about the subject. What was
learned has brought to light a strange paradox. -On the one hand,
it is realized that intel%ectual giftedness, superior.strength,
physical beauty, musical talént and great artistic ability are
incomparably important 'advantages: On the other hand, it is now
becoming clear that we reward some kinds of giftedness but not
others. The athletically-talented child is identified early «nd
often given superior training, motivation and rewafds. But other
kinds of giftedness are not so esteemed. -Within th¢ last decade,
1t has become apparent to .many tRhat it is important--both to the
society-as a whole and to the development of the individual--that
our society must -be mobilized to identify, encourage and foster a
much wider range of giftedness. - :

ree |
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4
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For a clue as to why'this'type of giftedness (intelléctual/
academic)is sometimes a problem, please examine the test questiogs
on page 6 which were answered by this child and then . later given ;

“to-oné_of the'authots.‘ s . L.
_ Y . - * . ' K] R A )
Kk What can easily béinferted from:these test questions is
“that all of them are writfen at the level which has come to bt .
known as "3%oom Level I,"" rote memory. What cannot be-directly
» inferred is"whether these questions are derived from ‘the same '

/

3

A Y

assignments given all other children im that social studies >
class, Ce L N . LY e :
: . . : > , ' & . N
. . The following. questions should be ésked about these assign-
, ments and "the gifted child who worked. on' them: ' .

= .

g A T L . N .
First, are such assignments and questions--all pitched at .

" - (.Bloom 1, rote memory--likely to be pérceived a5 interesting or
. absorbing to a gifted child? - ~ :

» R N T . . . .
"« , “Second, are such-assignments, which call for lit{le more .
than recall, likely to be pércedived as challenging, as engaging
all or most of a-gifted child's resources? ' ‘

- -’
N

Third, do memory questions provide a basis for-growth -
commensurate with'th}s child's talents? . ‘

’
[ ] - -

: - . v, f . . é
S ®dnally, is it likely that concentrating on Bloom Level I g
- memorization assignments leads to dmy Kind of fulfillment? <Fhat

S, as a conscquence of having,worked on such-questidns, will
this (Hild-develop his/her very codsiderable idtellectual capa-
. 'bilities? - v - -~ 3 ’

‘ ~ ’

a

.
Sy ‘ -~

- . The angwer to-all of these questions is: "probably nbt.

These questions and most assignments dealing with informdtion at '
this .level are ‘kikely hot to be seen as imtere'sting o@r challeng-

4

i ing, and they are unlikely to stimulate mental growth. . In fact,

— - what can be observed.about:-such-children is. that .they finish such™ .
‘assignments quickly, usually,.making high grades. They may then
~°. 'spénd phe ‘rest of their study time' reading. The readifig matérials
may range from popular fictjon, such as John MacDonald¥s The
. Executijgners$, to traditional classics 1ike Mark Twain's Tom
. “§Sawze » to Aleksandet Solzhenitsyn's Gancer Ward. They §Yfgn do’
not talk abouyt their 'social sgudies sassignents and may ever
Appear to regard them as an academic obstruction,, the kind which
one should climb over as rapidly as possible. .

~

’ _vaA 1Dévid Kféﬁhwohl,'Benjamin S. Bloom, and Bertram B. Masfa,
Taxonomy of ;Educational Objectives. The Clasgification of * -
! Educational Goals, Handbooﬁ [:  Cognitive Domain, (New York: -~

David McKay Company, Tnc., 1356). -

{ ’
~

S

. . i .
) 1 . ’
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PLE "OF TEST QUESTIONS

¢ [}

b 4 '

. China 1s the largest country in the Asian culture region.:
. The Ch1nese built a great wall about. 1500 miles long along )
their northern border known as the Great WaLI of .Japan.

.'A blg disadvantage that Ch1na has “for 1ndustr1allzatlon
 is lack of money. _ :
. . .. L\ 4 ' i ) - . ’ - ’ ¢ “
. East Asia includes the nations of 2 ’ -
y - ) ‘ . &\\-and Korea.

-+ .\ = 3

Manchuria is the‘mdst 1ndustr1allzed area of China beca,’e 1t was
controlled by * S

6. The dividing line between Soviet “Europe and Sov1e
A. Ural Mountains B, Volga River .C. Trans- Siberia Railroad
D. Dn1eper R%yer f‘ .

7. Thiee-countries ‘that -are satellltes of the Soviet Union are

N A Poland, €zechoslovgkia and Hungary B. Hungary, Denmark
and Belgulm C. Luxem&ggrg, Bulgarla and Austr1a D. Labv1a,
Turkey and F1n1and . ) -

Ay

' 8. A Communist farm that. is run very much like a ernmenx
,owned factory with the.workers paid d1rect1y b ,
3 government is a: A.  cbllective farm’ B state farm“

5 T
. 9 The capltal of the’ Sov1et0Unlon is: A. Len1grad
Irkgtsk C. Moscow D. Kiev

¢ fWrite theletter of the unrelated word in the blank and'hnderline your -
answer. | ) . -

. ; &«
_10. A. Karl Marx B. Joseph Stallnﬁ C. 'Wlnston Churc‘.ﬁl D Len1n
5 11 A. Polénd B -Austria C. Hungary D. Yuggslav1é

12 "A: Have freedom of speech B. Communlsm C. Mave freedom.
of the press D. havd freedom of Assembly _ : .

Ed
>

Give the average annual pfeci?itations found..in the ~following counﬁries;

Poland . o ) Yugoslavia ' v
Bulgaria . Uniqn of SOV1et ;
: »  Socialist Republlcs

_Hnngary" s ' \

L4 L4

Give-the natural vegetation found in the following countries:

- Romania

Czechoslovakia

-Germén R@ml Rep.




[
[ 4

-

s N . . /
One could argue that what has been described, while accur

. is not-inevitable, With ¥raining and
, ble to revitalize classrooms se that

¥

erstanding, it is pos
ey can become places of

Jjoy and growth for gifted childrep. ‘With
effort to broaden- theintellectual range of ¢
can nuture the
children.

- . >
~

, w

—_—

1ma%

gifted without slighting avérage or slew-learning

ination and an
assroqoms, téachers

Teachers of social studies.shou

1d

challenge gifted childten and require

,provide assignments which
the use of higher intéllec

tual abilities, thereby hel
However, teathers often defi
wasted potential must inevit

ping students reach,their potentjal.

&

their task in. such a way that
y result._ That is, some achers

"-believe.that by.paying attention to chilfr
cufve--slow ledrners and the gifted--they

e\ on both ends of the
will necessarily miss

the broad middle rapnge of student wabilitie

S.

This dge

s not have

to be the case.

With new definitions, understanding and skills,

teachers can deal- effectively with a much broader range of . human

agbilities than t

-

hey may suppose.
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o -\Q o WHO ARE THE GIFTED AND, TALENTED?

3
~
©
'

Introduction ’ . T oem - x
B C . N [ 4

. ’
e e .
s -

-

_Until now convention has been followed by employing the.
terms -"gifted," "highly intelligent,” "creative" and "talented"
as synonyms. While an extensive discussion of these terms is out
“¥ of place here, a definition of the critical concepts is needed.

, The Indiand Department of Public Instruction (DPI) has
provided the following official set of terms. The definition in
use is: The term "gifted and talented children" means children -
and, where applicable, youth, who are 4dentified at the pre-
school, elementary or secondary level as possessing demonstrated
or potential abilities that give evidence of high performance
capability in areas such as intellectual, creatjve, specific

. sacademic, leadership, or in the performing and visual arts, and

Gil . who, by reason thereof, require services or activities not ordi—\V

-

narily provided by the school.

~ The DPI has attempted to identify different'kiz;; of gifted
ness. Here are five categories used by the Division of iculum:
’. L | . B .

'The academically gifted frequently demenstrate spedific

academic aptitudes, 1.e., they do very well in one or more
/4 areas such 'as s¢ience, mathematics, or lTfterature. *

The intellectually gifted display a high level of general> -°
ized intellectual ability and frequently demonstrate out-
- standing performance in a diverse range of subject areas,
¥.e., they do very well in most areas of the school curricu- '

lum.

=K

The creatively gifted are capable of behavior and préducts
. ' ~which are unusual or original. Much of-the time their
) products are divergent, that is, they depart from the usual

or customary. . N :

~ The"kinesthetically gifted posséss psychomotor talents 'or
skills 1in tlte visual or performing arts. That is, they do
T very well in painting, 'sculpture, dancing, the theatre art

-

etc.
. .

S,

/ . The psycho-soéially gifted demonstrate clear evidence of
leadership and qualitatively advanced ethical and moral

developmepnt. - . .
- 'P . . . <
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. i - A.word of caution: until now it has been difficult for even
trained persohs to identify the gifts of.what is called mginstream
> childreh--white, middle class®: a¥feady well mdtivated boysAand '
girls. Identjfying the talents of those who do:not fit -into this
category- issandother stoty. For a variety of reasons, intellec~
. tually gifted -Blacks, Mexican-Americans, Indians, economically
> disadvantaged ahd those with leadership and creative abilities
’ hate -not proven to be quite as easy to identify. -But again, the
pictire is changing. With better diaghostic tools, greater
‘awaremess Qf the diversity of giftedness and more understanding’
of thewf5iéap15§ed by culture in the development of_ the individ-
ual, it is incx asingly easier to identify the giftedy outside the.
~ mainstream of, séciety. . ' : .

-
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Giftedneésﬁrlqg.iligence and ILntellectual Ability.
- h . 4 .
In. add#tion to the defigition\and explanations of gdftednegé
we must also "identify othér critical ‘terms-:intellect), intelli-
. ~ gence and giftedness. . The term "gifted" has an ancient past and
has Been associated with divPne intervention. If one had a
"agift," the 'assuMption was that the. gift was "granted" and that
t ”gfantgrﬁ was a diety. Faced with amazingly. precocious,
, - talented children--a-Mozart who .began performing and composing at
. the age of. fivie,” dr an Evariste Galois who made an important
contribution to highey mathematics while still in his. teens--
people stood-in awe and assumed:tha} the child was given a "gift"
from a divine being. In curremt usage, howenver, the term has
» less of a-religious connotation. When speaking of giftei
" musicians, painters, dancers, athletes and leaders, it isYmeant a
.. person who can perform some important task extremely well, better
than nearly anyqne’else. . :

The terms -"intelligent" and "intellectual" also cause some*
confusion. . “™ftelligence" as used by psydholbgists refers to
- learning. A highly intelligent person is one who can learn a ’
L~ . great deal very- rapigdly. Such a person can learn mathematics,

: engineerifg, 'music, histery, -a. pw computer language or the names
of two dozen new acquaintances with ease and efficiency. '

3 Those .who are described as ."intellectuals"” tend to express ..
, * sayide-ranging sinterests in art, literaturd®, music,. languagée,
" .politics’ hiﬁtory,‘architectu:e, anthropology and science. But
their concerns for these fields are not specifically . ."practical;"

. " . that is, tRey'are not interested in learning for the express
purpose of solving an immediately confronting problem. Rather,
they are intefested in French Impressionist painters, Russian
riovels or bonk disease among the Aztecs simply because these
subjécts-are inherently attractive, interesting or absorbing.

v

" There is .some evidence that Americans reward -and honor
intelligént pérsons who have a highly developed ability to solve
practical problems and to achieve in conventionally useful«ways.

- There is also evidence that intellectuals are distrusted and

- , ’
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hearing on the piano. These ark extreme cases, however, and the ,f
.generaf;zation is that bright children are bright in mast re- .

" specgts.
. hE

o ‘. : * -
. . .

- ‘\" .“‘. . : ' . . ‘ ‘
frequently "scorped. It is not clear to®many why anyone would
want’ to read,.watch ballet, listen to Bach or ,study something for
its own sake.' Hopefully, in the future the unique contributions

of intellectuals witl find an appropriate -appreciation. “When -
‘this happens, teachers and parents will have a‘ less stressful and |

h =

more .enjoyable’ time dealing with c?ildren who, becaﬁse'ofiunusuéi,
intelligence or. intellectual gifts, dre ofted seen as puzzling

and even scary- . . o .
R - s '

‘Characteristics of the Gifted S ‘

°
-

Having made these distinctions--for purposes of this
discussion~-attention will be given to specific traits, abilities
and characteristics of the gifted. : '

‘e

ggggiglvlptelyectuél Abflipz M

In general and with the usual precautions apout exceptiaons,

hjighly intelligent children possess a kind of generalized mental

ability that .manifests itself in an-aptitude for problem-solving.
Parents of gifted youngsters report that very early their gifted
préscHooler becomes absorbed in selving puzzles, Tiddles gnd
mysteries. He/she begins reading--often before kindergarten--and
persists in a bgok to the very end, beaause.it is important to )

information and a consuming intere
c¢hild is interested in solving pro
abstraction. That 1is, not enly is
converge on relatively simple ques

know” how the story is resolved. WEth a rapidly growing supply of

t in all things, a gifted -
'lems at different levels of -
a gifted child likely to
tions such as: How de you

And '

spell "pithecanthropus™? What is the diet of dragonflies?
when did Charlemaghe live” He/she usually begins to express
interest in open-ended, often insolvable problems. Thus, long
after thé average child shas put aside such questions as--Where
did the universe come from? Why is tHere so much injustice in
the world”--gifted children continue, to ask.these Questions. _°

= r
.

Specific Academic Aptitudé

However, in some cases a particular intellectual gift may be
limited and quite narrow. A child may be average or even well
below average in most school subjects or gskills but possass a
talent-of.high order in, say, music, ‘mathematics or technology.
One author knows of am adolescent boy who was functionally illit-

erate but was nevertheléss -able to disassemble a modern automobile

transmission, diagnose the problem and repair it. Another child,
with a measured 1.Q. of 70, was, abde to reproduce music with one

‘ ’
.
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' * . Creative or Productive Thinking .
; . . ~ . ) .
. Although -the relationship between creativity and’intellec-
—_ tual gjftedness -is by no means. ¢lear, perhap$. bgecause psycholo-:
gists tend to use different measuring instrumen there does -
appear to be a relationship. Singe 1950, wheh Guilford presented:: -, .
his now famous address before the Wmerican dﬂchélogichI‘Associa-‘f~ .
- tion, creativity and creative persons have begn studied, inten-
sively. What exemplifies "creativity" or "crdative behavior" is -
the production of truly ‘novel, different, uni ue,* and unexperted i
works. There is obviously a semantic pfoblem here, for how -
"novel" or "different" must a work be before it is judged.novel
and difterent? ,And it is also often the case'that enormously .
creative persons are not recognized until after their death. - .
However, it is possible to identify language., poems, experiments,
analyses, musical compos$itions, arguments and the,like which &are -
neither conventional nor customary. The very young child ‘who -
spins a fully developed story out,of his imagipation, complete ,
with exotic characters, strange locations and &ccentric napges is -
one -case in point. So is the child who scorns:blue skies, white
clouds and green grass and prefers to paint multicoléered skijes
and purple cows. Mendelssohn, although Trecognized as a musical
prodigy, astounded everyone by writing a complete symphony at the
age of seventeen. The poem "Thanatopsis," by William Cullen
Bryant, which used to be in all American literature anthologies,
is a haunting evocation of death and was also written by an
adolescent of seventeen. An examination of novelists and poets
will, in general, reveal a similar pattern:. the young person
preferred to read, write poetry or "play around” with words and °*
ideas, often at a very-early age. . Needless to say, normal adults
and children are often baffled' by such” strange doings, and some-
times the highly creative child finds his companions' reactions
strange Qr hostile. . : ’
¢ #‘ " , .
Leadership Ability

»
o/ . N

- The older notion that a gifted child must necessarily be a
homely, eccentric loner should have evaporated when Lewis Terman
began hjs pioneer ‘work in the study of intelligence a half cen-
tury ago. However, the stereotype persists despite the fact that
‘res€arsch ‘evidence shows' just the opposite. Not only is it the
case that highly intelligent young people tend to be slightly ) S
‘larger and better coordinated physically .thap the average, but -
there is also s¥Me evidence that they demonstrate leadership
ability. The combination of superior physical endowment, imagi-
nation and persuasiveness somehow leads hany able youngsters to

[ become school officers, club presidents or the like. Such activi- ¢
ties seem to provide an opportunity for talented young persons to
learn leadershiR.skills which*serve as a means of influencing -
‘others. A study of the biographies of political, industrial and

. " business lgaders reveals with some consistency that such children

become active leaders and that even preschoolers succeed in

infldencing those around them. ,Fortunately for society such
children also tend to develop J/higher~degr§b of moral and ethical

behavior when they could just as eagsily use their leadership i

, skillg for selifish or anti-social ends. ,
- C 12 : .
o . .
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The Kinesthetically Gifged .

) "Kinesthetic¢s" is a term meaning "motion" or "moverent."

. The "kinesthetically gifted" are, therefore, those who have a )
heightened ability*in those -activities which call for movement--
the performing arts, the plastic arts, or athleti’cs.

- . . ' Ie [ . . . .

" Those with ability in the visual or performing arts tend to
provide early evidence of aptitude-for xhyﬁhm,._ancing or other
coordinated movements. They are typified by those who start in
gymnastics as a five- or six-year-old, and eventually are selected

" for an Olympics gympastics team. The same child whose SRA

‘scores, are reproduced in the beginning of this manual enrolled in
a summer course in gymnastics and ,trampoline, and within a few
weeks was cgmpetihg with children,twoaygars older. .

. > The'same generalizations are appropriate for the musically-
or artistically gifted. 'Those with musjcal or artistic gifts
usually signal their talents early by being able to. clap in
rhythm, reproduce tune by voice, teach themselves to play instru-
ments or--as in the'tase of Mozart, and, a few others--teach them-
selves musical notation and begin to compose. Those with artistic
talent often naturally gravitate ‘toward crayons, pastel chalks,
paints, and the like and soon bagin to experimerit and invent.

*Their early proddctions are often noteworthy for dramatiq uses of
coler.ér othéer signs of -striking individuality. Often the artis-
tically gifted provide other evidence ¢f their talents by collect-

~ing works. of art, reproductions, records,'and books, and by ;

- nagging their parents for visits, to’'4rt mdseums.

- Teachers often report that even first and_ second, grade ,
children who are kinesthetically gifted move w.th more grace than:
normal children. "They soén move out of the awkward and jerky
stage and begin to make movement§ that are precise 4nd. poised. |

. One author -knows of a child who began the_.study of karate at the.
age of eleuen. Although only about' half the size of the other
students, he soor mastered the complex'and difficult movements -
and began to pgss the test. Within/two months he had made it to
"ygllow," a notch aboye beginner's grade. One can say much the
same about those who becomé competitive or professional athletes.
They provide early indications of kinesthetic talent by excelling
in schoel football, baseball or basketball teams. They are also
the ones who are able to learn athletic skills rapidly--often
with incredible rapijdity. Babe Didrikson Zaharias was able to
break par within a. few days of picking up- her first golf club.,

Although there are exceptipns to every generalization about
the gifted, creative, and talerited there are, nevertheless, - -
certain statements:which most researchers agree are generally
true.  For instance, gifted children seem to possess,a genergl-
ized intellectual ability, although many are rather Specifically
endoweq, that is, have talents in only one or two areas. Often
their language,’ideas.or tangible productions‘are characterized
by being creatixe, different, unique, or unusual. They often

: ) : ' -
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'demonstrate leadership ability and,- despite" the” an01ent stereo-
type, are often-la¥rger and better physxcally endowed than the -. |

-aveyage. -Those who are kinesthetically gitted can perform psycho-

motor activities with grace and fluldity .ahd are likely to do -
well in’'the’ performlng arts and. ath}et,u:s ) "

.

|
\ W

. . \); ThLS section on tharacterxstxcs of the gifted is concluded

y brLefly enumerating somé behaviors which, while not 1nev1}
‘#table, ‘usually signal the presence of glftedness Qr considerable ’
talent ¢ . «

— 'y i

1
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/Complexitz ' . \ L g )
K B Intellecthally gifteN ch1ldren dare - attracted to complex
* problems. Tﬁey "afe able to copceptualize a Cqulxcated situ-
‘-at1on, see the'distinction between two nearly identical things,
" suggest a wide range Jf hypotheses ) and explain legical processe’s .-

tions. . 4

Wide- rq_g;ng__ntergggg \ . B . :
One of the most depenéable signs of gxftedneqs 1s the .
child's early and insatiable curiosity about everything. Parents
of gifted C&yldren frequently have. their patience taxed for they.
tire .of answering one question after another, litefally ‘hour
after hour. The gifted child's aldrtness and curiosity are often
manifested at the toddler stage. These are ‘likely to develop

into readxng, ébllectxng ,yatchlng,,and seek1ng behav1or9.

Fund of Informatlon L i, L
Because of tke gifted child"s alertness and cont1nu1ng
, curiosity, such children soon develop an extraordinarily large
. fund .of information--the result of constant observinag, readlng,
talking, and analyzing. Tkis is_why the daily conversations of

. very gifted childfen have an almost unearthly quality about them’;

‘while their information and understanding are likely to be skewed

and gdistorted, the very fact that an eight-year-old knows

anything at ‘all about animals of the Mesozoic period or the

c aracterlstlca of a Da Vinci portrait is lxkely to, unsett]é,

adults.

e

\ Risk-ta taklng

N Many glfted chlldren manlfc an urge to take rqus . To

hem, the conventional, ordlnary Qr customary approaadh is dull .

1sk-tak1ng can be seen in the' unexpected question, "How ‘come, if,

Columbus. found Indians ia.the Newxyorld we don't say that the .
. Indians d15tover§dﬁéﬂgr1ta°" It % evident in their willingness

. to learn a new skil play a new game, see a d1fferent part of
the world, re;ﬂ a book that is judged "too difLicuft,. The
courage to try something new, therefore’, is.linked with {he
already discussed”creativity and seems often to be an. important
part of the gifted chxld s repertoire of behavior. P ;

- . ' : 14

1'; The musically gifted chr%daépr example, soon tires of nursery
L rhymes ana becomes 1nZi/€s d 1n\the more complex musical composl-,

-
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»« . giftedness is a‘promise, not a fatt.” A gifted child poses a

+  involved.  Sometimes the péer groyp deliberately represses signs

. . ’il ”. \. " : » "‘ . *
: Conclusion : PN . '
) T T o N . . - .
Whether a particular gifted ghild:wiil.evenppally develop
one or All of his/her talents .is the. gquestion, As Avner Ziv;, ' -

Israeli educational psychclogist, as§erts_ﬁhibugh his work,

promise’ of things to come. -Initially, a gifted child is not, a *
fully functioning, fulfilled and &€veloped—person. Under the -

. .. best of circumstanges, a gifted ¢hild's potentialities and prom-
ises will reach fruition. But the’best of circumstances does pot: .
always happen. Of course, when:ehildren fail to rea h.potentiql,- i

.there are likely to be social factors other than thejschool :

-

. < of intellectual giftedness; sometimes parents fail to recognize ,
“abilities; éometgmes.phe'giﬁtéd'&hild simply, does rot want to A

- ‘expend the effort. Poverty and the struggle for existence leave
¢hildren teo'tired and depleted to-care. In some cases a suctes-"
sion of emotional conflicts erctes {alent. 'However, ‘teachers -

.armed with the "ability to identify both the different catégortes *
of giftedness Yand the characteristics of the gifted, with appro- g
priate techniques and materials, can broaden (the intellectual
range-of their clgssrood% and -can vitalize”their classrooms to.be
places of joy and-growth for gifted and talented, children

- f- . . ] .
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, ‘ 3Avner”Zi'iz,'Counsel'ing The Intellecsually Gifted.Child *(New
" York: Columbia Teachers College, 1977). . -
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ACTIVITIES ) . \
Can the school environment Thourish and develop gifted children?
Can one analyze the school environment so -as to'identify exactly *
what riourishes the giftéd? - If you andwered yes to thoses you will
be happy to learn that in the last few years authorities haYe
made just.such ¥n analysis.

Authorities have agreed that teachers can create a climate
of creativity; they can do the sorts of things that help a gifted -
child to grow. First, a teacher can create -an appreciative i
audience by being apprgciative-and by encouraging the gifted
child's-peers to be appreciative. Second, teachers can help
gifted children produce a’ great quantity of sunique ideas--
something that has long been associated with giftedness. This -
can be done ‘through an environment which requires the gifted
child to improvise, to be ingenious and original. “Such activi-
ties, for instance, 'involve composing stories, locating and
organizing information, constructing models, and playing new and
unique roles. Such activities--those that help.the gifted child
stretch his or her mind--1lie within the abilities and cdpacities
of mos{ teachers functioning in "average" classrooms. " These
activities fall into what has been called the social’ studies
curriculum. ' :

v’ .

The official social studies .curficulum guidelines of
Indiana, Social Studies, A Guide for Curriculum Development, is
.. the source of a carefully organized set of themes, topics, skills,

and attitudes into a: pattern of courses for teachers of gifted-
students: To this has been added an enumeration of the .charac-
teristics of the gifted, and ‘'what is called "tharacteristics of a
nurturing environment." A chart summarizing this information is
included in the Appendix, page 95. . . ' ‘

The activities recommended are based upon a partic¢iar
curriculum organization, K-3, 4-6, 7-8 and 9-12. At each grade
level the themes, topics,” attitudes and skills suggested,in the
Guidklines are briefly reviewed. Then certain actiVities which
1A specific ways develop the cognitiveé and emotional capabilities -
of gifted children are Iisted and described. :

Y / 0
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I. 'Kindergarten-crade 3 ) ’ , -
. - . R -
. In kindergarten and first grade the objectives of social: .
studies are to orient-the pupil.to the themes of school life and
work with emphasis on topics such as identifying himself .or
herself, family, home, and school; understand#ng spdce -and time’ v
rélationships (map skills and chronolagy); and developing the
-attitudes of self-reliance, cooperation, "and critical thinking.
In se¢ond and third grade the.emphasis is on the neighborhood
commypity and in comparative studies between communities.. The
. theme! is’ interdependence with emphasis on -the topics of community
~  helpers, transportatien, and communication leading to the identi-
fication, of basic needs of people! This is the ,appropriate time
to begin the skills-of processing and valuing information for the

. ' gifted. ' The following are illustrations of activities that are
appropriate for the gifted and consistent withjthe themes, topics,
skills, and attitudes noted, above. ' -

‘G@AL:. Devélop a knowledge base. for understanding the ever-changing
relationship between hyman beings ,and their environment--past,
present, and future. {\ . Ty ‘ v

. . . * ¥ : n N
A.ls Learning Objectivg: . Learn about some of the workers in the

' community (careers anderoles). o ' N J
1. Learming activity: Prop Box , .
a. Duratién of time: on-going activity '
- ' b.  Materials: prop box and various items students
. . contribute ) L e =
: c. Descripti®dn:  (Hamburger pattie boxes) A prop box
is composed og'specialized items combined to

‘ foster a specific type of play. This combinatio .
e of ordinary housewdres can afford.a child hours éf . -
' enjoyment while providing an educational experi- .
) ence. A prop box contains the kinds of things
e ' ' which prevent play from becoming stale or from
' .« stopping altogether. ‘Watch the play. Where. is it
/ .going? What will keep it going? .What does a
. e mechanic need when he/she 'wants to repair cars or )
bikes, trains or planeés? Tools, parts;wires,
flashlight, etc. What does an astronaut need when
% he/she is ‘about 'to visit the moon? Proper cloth-,
ing, instruments, a spa¢e panel, food containers,
camera, etc. What might a nurse require in order
to tend an emergeéncy case? Bandages, medicine
bottles, hot water bottle, uniform, ete-

~

Boxes of props may be startedsas children {Zéd

_ ) mater%als to extend their play (electrical
T . switches, wire and pliers for. the electrician;
plastic flowers and vases for the florist). The
props are appealing because they are real \or are

- * made by the players at the art center or carpentry .

’

. . . ‘.19 ’ ‘ , ’ . 1 \
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table. As a consequence ‘they are meaningful
because. they are made the way a child thinks they
 shonld be made. .

As open-ended material, prop boxes can be devel-

. | oped for children for use at home or school. At

. home they may be the joint creations of parent and
child or created as a gift for a young child. At .
school they are developed by children and staff
together. They constantly grqw and can start to
spill over as everyone finds or makes things to
‘add. Since these are really separate boxes for
various kinds of role-playing, they. can be made
easily identifiable to children by attaching
appropriate pictures' cut from magazines.or drawn
"~ |7 by children and/or- adults. . .

EéﬂgniJg Objective: - Identify examples of changes in our-
sellves and in the world around us. (For. example: personal
growth, méving, seasonal and weather changes, changes jin
fashiom, physical environment, technology and transporta-
tion. . < ' ’

earnjng activity: A Big Steb_
T -

Duration of time: 3on-going

Materials: Children ate experiencing many changes
by being in a public sclbol for the first time.
Booklets could be made based on their experiences
as individuals or as a class. ., O\

Description: Invite faculty and staff members to
visit and talk with the class. . Have the children
visit these people_jn their offices, cafeteria,
etc. The pupils then make paintings or some other
form of illustration of these people and/or their
activities. In addition, they can dictate indi-
vidual or group experience stories to go with
their pictures. Encourage the children to include
their feelirigs and evidences of .change in their
stories, such as: "I like my new friend, Mr.
Smith,; the principal,” or "I don't eat my snac¢k at
home now. I eat snacks from the cafeteria in my’
classroom." Variation - (1) Place paintings on
bulletin board with group experience stories. (2)
Have pictures 'and stories to serve as notes to
send to the various staff members. Children could
deliver these. CT ,

~
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. C.  Learning Objective: B%scribe the roles ,
"one's family and compare - -these with ij?ilies of other cul-
tures. & . : v

& v t . -

.

- . l‘ . R . » .
Learning activity: We Are Special A

- . . i i . A . 2 -
a. Duration of time: " one session
) ‘ « . e T ’ . * .
b. Materidls: large manila paper ‘

‘cC. Description: Each child makes a booldPet by folé-sL

ing 12" x 18" manila paper in half. Child prints
title on first page, “We Are'Special.”" Each page
has a senfence. Teacher may ditto these; children

‘may copy them from the board; children may write
or dictate their own sentences as (1) This is my

" family; (2) This is where we live; (3) My family
likes ; (4) Qur family has pets. Children -
illustrate each page of the booklet, -

and activities:of -

-

€

N 1 Learning ‘activity: Who Does What? .
. .. - T . ‘
a.. Duration of ‘time: several sessions - - .
L ' o~
.. b. Materials: chart, questionnaire (if necessary) .
\ .
L 4 - - .
c.: Description: Teacher prepares chart to ‘be .
¢ filled in by students' responses. - -
9, h .
Who Does What7, | ¥ v
Family Member _ Work Done ’ - How It Helps
A] .
Older brother . Shovels snaw Easier to walk outside
Mother . : Paints walls Decorates room
Older Sister . Washes disheb'/ ) Clean dishes
: i . Shovels snow ~ Prevents accidents

. Students may be able to fill in ., chaet without
checking at home. 1If they do not have enough
» ideas, send home a questionnaire for them to use
with their families. Include all people living .-
with' family--the things they do and how these

. help. Include the child and what he/she does on a

regular basis for the family. As the chart is

filled. in compare and contrast to see: (1) Do all

families have the same jobs? (2)¢ Do the /same

people in each family do a certain® job? /(Note:

teachers should be sensitive to s€Xx ster$o;yping.)".
|

£l
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D. Learning Objective: EXamlne different types of communltles
and dsxﬁlop a deflnltlon of communlty

}
N O L§arn1ng act1v1ty:

orhood Walk ) ;

" —— ' ' Ny
a. Duration of time: seveval days- ' T

- v
@ 4 4 &
. N

2 . b.  Materials: collectlon of dlfferent 51zed
) . boxes, art supplles - - .
s , c. Descrlpé;on'~ Take a walklng fleld trip-to
. 8 ' help establish def1n1t10n of your own "commynity..
*.Have children look fer: : (1) types of shelter;’ .

N L (2) types of, shops, stores, services; (3) types of"
, L ., recreation (parks, pools, ete.); (4) types of
W e IR places of. worship, (5) types of places of learning
. ; _ (schools, libraries, etc. )i (6) people, (7) ‘streets
s ’ . v " and’ road-amounts of trafflc- (8) land use (How - .
’ . «+ thuch is vacant? Overcrowded”) (9) evidences, of
§ e . trash and/or other pollutian; (IO) sounds of
% | - b1rds machines., etc. Frbm 1nforma£10n gathered
a - on the walk, make a "play" community, either-table
5 Yo .sizg or larger scale models, to be placed .on the
o R ‘ flo®br in a corner area of the room. Depending on
8 S . thé scale, paint and decorate cardboard boxes-" .

3 . - making a Igndscape\frbm construction paper, twigs,
v . ‘ stones, etc. 2 - §

. - D ; L, .
. . ) . : c ’
*,///’(/,/( V2. Learning actlvity: Ants.and Bees

7 3 -
a. Duration of time: several- weeks . .

.l . ' . hd , \ . ,. >
ol b. Materials: ant colony and/or beehive or
- ' 2 audiovisual aids - ;

. C. Descrtption: Study an ant or-bee community
s . : - either by bringing them into the classroom or by .
. S using pictures and films. Questiohs could include .
: A . (1) Is there a group? (2) Do they all do the
b work? (3) Do they share- anything? (4) Do they.:
have similar problems° (5) Do they do any activi-
o ties together? . Etce - 2

E. ~ Learning Objective: Descrlbthhlngs all cognuhities hag%sin‘

common'. . e - &, \
. - . N ) . \ . . v . - % % )
- R W Learning activity: Prbdblems Right Here - S
. |‘ . N 1 ) .
£ . e s a. Duration of tinmte: several sessions and/or ¢ )
- . home assignments. ' '
.7 . - _ . "
A ‘Q@ St -b.  Materié&ls: newspaper articles on commsnity '
" problems " . . S
L : ’ - : -~ ) 0 i \ ) ) ’
) ., . . = . ! . \/‘ . ) 1
. , .22 . .
. ] . I ' ’ . 0
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- lum but will-4dd a little sometRing extra for gifted ¢hildren.

' _‘ L . . . . -

’ e .. 4 - '

c. Description: After using strategy Build A City
try tosdiscover-and offer solutions to local ., )
problems. -Examples; (1) How would you redesign N
. . or modify your own community? (2) Visit local ,
g libra‘ry'%ook up any plans for community changes. . v
- (3) Our community heeds a super highway, sewage . T
. . W treatment plant or ney hospital. Where would we. ’
| locate it? Why or wh@¥nat? (4) Check newspaper</-
.. . bring in articles about problems in the communi
€5) At home, have children take snapshots of
» blight areas, smog, etc. or draw illustrations
\ Share with the total class. Compare ‘these pr
’ .lems to other communities. Are they similar?
Different? (6) Invite.speakers, such as civi
association president, chairmen of retail a )
- ‘ciation, highway department ‘leaders, etc., fo give
. . - differing views to problems in local community.

~

How Do These Activiti'es Work For The Giftég?
- : - ‘ bd -

Effective teaching of the gifted is not a matter of doing . .
.different things but of doing things differently. The guggested \
activities will ,£it ihto the regular K-3 social studies-curricu-

WhHat, specifically? ’ .
.. - [ ]

ThqAbasic idea -in Pfop Box-#to introduce vocations and to
provide symbolic representations Gf vocations--is @h actfvity
which most- kindergarten "teachers have used for many years.
‘However., what this does is provide a-wide variety of ways of
using, combining, and recombining ideas. As uch, it is ideally
suited for the gifted, for it develops what s called "ideaw®ional -
fluenc > wthe capacity to.extend ideas easil d rapidly. Note,
too, t aa‘!zg Step is a fairly conventional a ivity. But, note
also that it. provides a chance: for the very bright to find new
patterns, -to "cook up" new ways of looking at thingsg to devise .- .
new relationships and to see novel correlations. Whlle "normal" - A

-children. can handle the assignment in We Are Special, gifted ' A

children should _be encouraged not qplyffo make up their own
sentences, but also to create entire r¢3, Problems.Right

- Here utilizes the gifted child's .capacity to 50 beyond identi-

fying a community problem. He/she can take advantage of a nurtur-

ing environment to ihvent solutions. These activities are "open-

ended" because they provide opportunities fo;.gifted children to

deyise, creat® and invent. Finally, throughouts,all these activi-

tiels we encourdge teachers to make use of the gifted child's
unique capacitty to synthesize and summarize individual class
members' c‘mtributi&ns. . . . . .

s 3 . . ,
A ’ -

. 4
A g . - - »\,
- & s - i 7
. " N Tt “ . » .
. "—q . , ,
- 23 : ‘
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! 3\ 11. GRADES 4-6 _ : .
S In the fourth, fifth and sixth grades a common soc’al
studies objective centers around the themes of our national

heritage and geogr%phy. Specifically, these three grades . empha-

size the history of state, nation- and North American continent
‘ . afid such geographical concepts as time and place. In addition to .
. these themes, there are certaif topics. The suggested topic of
the fourth grade is Indiana History,; the fifth grade, American .,
and Canadian history; and ‘sixth’grade, Latin American and Western
_ European history. Emphasis in these grades should be on informa-
. tion processing skills--involving, for instance, interpreting
: research, maps, globes, and time lines. 1In adqition to informa-
tion processing skills are those associated with -the valuing
process. Finally the attitudes emphasized in the Indiana Guide-
- lines are critical.thinking about our heritage and the.develop-
ment of a positive titude toward the idea of etological ‘and
geographic oneness of the world. ‘
toe Given these themes, topics, skills, and attitudes, the
c7 following activities seem. appropriate for the gifted.
: 4

GOAL: Develop a knowledge base for understanding the.ever- ,

changing relationship be®ween human beings and their environ-

ment--past, present,. and future. - ’ e -
o N ~ ;

A. Learning Objective: List some of the group$ that '
‘teenagers and adults form in their culture.

1., Learning activity; Kids Belong ’ ,

“

a. Duratioffof time: -several sessions -. i
. \ _ ne ) _
'b. Materials: ‘seé below . . X

|

i ~ .

‘. : c. . Description: Students identify group

| ! membership and group behavior. What, groups do
. . t

|

|

students belong to?
&

. . . ¥ #—
y - : * (1) List on chart groups the students belong to such
; . ‘ As: Girl and By Scouts, pen pals, swinm
| ¢ clubs, baseball teams, gymnastics teams; SCA,
| ¢ church organizations, stamp clubs, 4H, ete.

*
(2) -Make a bullétip board of clubs or groups
. listing the major goals, qualifications,

y achievements, and reasons for joining the
“ - club. . 3 .. _— . .
L . ) (3) Students may "invent" their own clubs or , .
: . A ) groups. Have students make a symbol, estab-
| ' ' l1ish qualifications for mewbcership, and sct P

up goals for their c¢lub.  They may make
posters advertising reasons why other stu-
o ' dents should jgin their group. :
24
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2. Leg?ﬂing actiwvity: Grown-qbs éélong

+a. Duration of time:, several days g
b. Materials: questionnaire (inecluded) '
. Descﬁiption: Intervigw parents/neighbors

to find the groups that they belong to using}
the following interview sheet:

Cohmunity~1ntervie@‘§heet ; -
\ Py

(1) Name of group or club..
(2) Qualifications for this group.
(3) Why did you join this group? .
(4) What -are the goals. of the group?
(5)< Are you an active member of this
group? ' . . :
(6) Are there ‘any special signs or 7
symbols for this group? If so,
draw the symbole. .
’ ) t .
Learning Objective: Build a concept model of change
by enumerating some ®hanges that occurred in early New
England society stressing the roles and contributions
of-several famous New England leaders.

v

1. Learning activity: Who Am 17 .
a. Duration of time: several”“sessions
s b. 7 Materials: none c

c. Description: Play a game called "Who Am I?"
% Procedure #1: (Entire Class)-- The chil-
dren could look up facts about early
Americans and write shprt resumes about

=

_0incidents in their 1i . Examples: ’
(1) I am a silvewsmith. ‘I am noted for
P a famous ride. Who am 1? (Paul
Revere) =, 7

L

- (2) Women were not suppgsed to question
things. 1 spoke- out agaipst Puritan
_rule. Who am I? (Anne Hutchinson)
Learning Objeetive: 1Identify some westward routes and -
describe the role that transportation and communication
played in settling the West. ‘




’ ’ 3 * * L v ) * ‘t
1. . Learplng activity: Communrcatlons Come Aliwe

L XY

“# a. Duration of time: a week or more .
~ b ‘ ) /}
.0 - 0o .b. Materialsi}\none ‘
T t, ' Description: N e
RN A < ) p . . ‘ /—‘. .
: o (1) List types of communicatipns.
/ AJ ! ! . N ‘
‘ ) - Example of List
Y 7 J : o
talking - intercom
- letters * . tape recorder
- - , telephone radio )
ny Express ! - smoke signals .
= legraph ) TV * i
- ‘ telstar (satellite) transatlantic cable
T s (2) "Have each student make a time line as to when
PR : . these forms of communication were used.
;“_ . . - (a) Have the students make a'list of the
. ' chronological order in which they think
ST : these forms of communication were devel-
, - . oped .
- - _— . . ) C ’
™ Sl S (b) They would have to look in 'reference
) , books to find out dates. Some may not
‘ : be dated (for example, smoke signals).
. ‘ You could assign approximate tipe peri-
- o - 7 ods such as before 1700, 1700-1750,
. o . - etc. A ¥
v - - R - -
: o o (c) After Going the research they cou'ld make
. SR . o % a comparison of actual time and their
‘ o ) : " hypotheses. ) )
‘ . . o (3) Have each stugdent choose one. form of com-
. . - munlcat1on and make a riddle-type statement
, . Q . about it. The others guess what kind of
' . “communication is represented. Example: I go
. ’ over -land. No one-can see my message. 1 am
. . e very dashing. 'What am 17 (telegraph)
.o e (4) Students could also do pantom1mes of communi-
- " wscation systems. .
. (5) You are in the ‘advertising-business and want
) N o everyone tq use:your form of communication.
Co +Write an advertisemght for a magazine that
. . o might convince othets to usé your systenm.
/ ) : N Draw a picture to gd with it.

»

- i .." ' .. . .

4
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' (6) -Communications with a future: Be an inventor.
e = Design a new form of.communication.’ Draw a 5
- picture or make a model of:your invention.

Give it a name, tell what it js made from,

. ) how it works, and what it will cost to operate.
v . .

@

) . D. Learning Objective: Explain how humans djffer from other
forms of)life considering their ability to adapt, to use
language, and to make use of tools: .o
C. Learning activity: Who Needs Words? )
) a. Duration of time: one session . -
. " . b. + Materials: none i
- > -‘ - v
¢ . ¢. _Description: + .
- ) : - Children can study forms of writing such as .
g » marking areas with stones to identify places,
. _ .cave writings or drawings, other fPrms of ' .
. ) : picture writing, etc.” Then, as an' activity, h
DR the children can compose picture messages and
»exchange with another student to see if it e
. . can be read correctly. ) "W .
~ ‘. “ \ .
! Examples: Y ﬂ;;/

S > g [\ U\ (1 see s dog. )

R : ’ . (2),‘ . N {A garden“needs
. ‘ ! ' #1 ds :3,‘ + rain and sun.)
. { .
" E. 'Learning Objective: Describe forms of .social control used '

in medieval society (church, class structure, etc.) and
compare” and contrast with means used in American society

'
3

. ‘ o today .
. 1. Learning activity: Keepe¢the Faith ——
a. Dwration -of time: several sessions E
' b, Mategrials: use "Petsonal Contract" .
. ' . - . ‘ .
o . c. Description: List the fears that domingted
S . . life in medieval society. Compare and &on-
: . . ‘trast with fears today.’ ' ' )
- ¢ - List the ways fears wewre overcome in medieval’
7 ‘ L, e society. Compare and\gontrast with ways of over-
// . o coming fears ‘today., : ‘
. 0 . . ' ) ' ‘/ .
» - ‘ ‘ * . ' ..

B .( 7 31, \ .
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-

The dominating facgor in medieval life was the inter-
dependency among people. Each person was subject to
strict obligations of both a legal and religious nature
in exchange for ‘something of value.

If you worked for a lord, you.would.expect the lord to
provide protection and cgre in exchange for that work. : .
The .relationship of the church to the serf was built on
~Muture deliverancé from a'life of hardship through.
L obedience to church and commandments of God. Every
citizen, no matter what his status, was bound together
with others in obligatory arrangements.
\ . . - “ . -
’ To sense the power of this interlocking relationship,.
try writing some "personal contracts" between your
parents and yourself, your teacher and yourself, -
society and yourself. g )

.

PERSONAL CONTRACT

My pespogsibilty to ” " responsibility . .
- »> - ,

S

. - L
1', . . to me. ' ) ot

- ~

Time: .

A . .
. . 4

What benefits are derived from this?

What difficulties exist with such "personal con- - ‘ \
. tracts?" ~ ' ‘ <
2 ¢ 4

GOAL: Develop an understanding and; appreciation of beliefs,

values and behavior patterns: ya ) RN .,
A. Learning Objective: Use a valu{ng process to examine 6ne'§f
own values. . , ‘, ‘
-~ +~ 1. - Learning activity: Me, Myself and 1
a. Duration of time: several weeks .
] c -
~ b. Materials: attached . ) '
) L . N , - .
-c. ., Description: Six'strategies® for self-inventory:.
relating interests and abilities to careers.
Strategies:  * ¢ ‘ ,

1 3

. . (1) Students explore the’"help wanted" section of
: '~ the newspaper want-ads. They take stock of

/o ’ i o 28 v o




2.

PR
" their own skills and abilities and select one
of the ads to which they woyld like to respond.
" Students then write an ad highlighting their.
personal abilities in an effort,to "sell"
themselves to the prospective employer.

o

+

(2) Hold a brag session! Many students who are
reluctant to verbalize their personal strengths
find they can do.so in a command brag session.
Example: "I'm, the greatest
because I'm so good at

11
.

> - ‘

(3) Students share a special interest or hobby
with the class and then brainstorm. about
careers which would.be related. :

. .

(4) Each student describes a friend with no
reference to his name, physical character-
istics or clothing. Interests, abilities and
personality should be stressed. These descrip-
tions can be used in a "guess who" situation.

(5) Each student submits a list of his interests.,
Lists are circulated.and each student signs

‘ his name unden those items which also reflect

' his interests. Sharing in this way empha-

_ sizes tommon interests and imdividualities.

(6) This activity should be optional .as it pub-
.~ licly- proclaims the individuality of a_student
involved. Provide a display area. Title the
area or.'bulletin board: "This is (Name of.
oo Student)." Students might- sign up on a
. rotational ‘basis to yse the aréa-and display:
objects representative of theit present o
N, interests. The student may also make a self"
,  portrait or collage using objects reflecting
their interest. - '
Examples: Interest in - _ -
. ] : Mechanics--wheels for eyes

Botany--seed portrait
v

Sewing--button, spool, thread

Learning éctivi;y: Are We Alike?

,a. Duration of time: one session

b. Materials: 3 x 5 cards or paper

~

a -




Description:
Give each student”four file cards to cut
in half so each student has eight cards (or
cut paper\so each student has eight p1eces of equal
51ze§ ,
Dﬁscuss values, those things that qfé most important
*to you and that you like the best. List eight of
the class's most important values on the board.
~ Have students write values on' cards (one value from
board on one card, eight v?dues--elght cards).
Have students stack cards {n order of impdrtance
(mpst important on top) . . '
Compare sranking with a partner. Does your value
arrangement look like that of your partner's?
What did you f1nd out about yourself and your
‘partner? .

.

<

3 ’
¢

Value ¢xamples:
N

-

making money

being a leader
honesty

getting good grades

family
friends
solo - act1v1t1es

-

time

]

nice clothes looking like friends

¢not beimg canspicuous)

from’ your friend's values?

Why are your values different
5 .

>
-

L O
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" Learning activity: Namenicks.

. L 4

a. . Duration of time: one session

-~

: . . )
Materials: included

Description: Hdve student fill in the missing .
letters K :

- : i
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E
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-
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* Learning Objective: Examine several decision-rmaking €itua-
tions and*state how the beliefs of the participants affected

“ the decision. Learning Activity: Questionnaire
.. N 4

) [
:v‘{

A

.

Ask someone your 6wn age or older about an imporrant

decision he/she had to make. Ask the foMowi qQuestions
and, if ng wish, add some of your own. .

1. What was one very import;nt deci&ion you had
' to make? :
2

2. What was eagy abpout the decision? -
3

A
What was difficult about the decision?

~

-

\
/




.
1. . - ~

4. yhat were some of the different ways -
you could have solved the problem or
made,}he decision?

| Aakel

7 { ) f'.
/5. Vhich way did you finally decide? Why
didn't you choose another way?
6. * What did yoﬁ learn about decision-making from

this activity? o Vo

How Do These Activities Work For The Gifted?

" PLEASE NOTE that Kids Belong and Grown-ups Belong are
designed to encourage the flow of unique ideas. For example,
Grown-ups Belong, with its emphasis on symbols, encourages
symbolic manipﬁ%ation, an interest of 'the gifted. Who Am 17,
with its emphasis on role-playing, is designed not only to pro-
mote original responses but an appreciative audience as well. -
Communjcations Come Alive also works on a nurturing environment
by generating many andéﬁiiferent ideas, and encouraging original
speculation. Who Needd Words encourages an original approach to
symbol invention, and, 'in this respect, fits in with one of the
strengths of the’ gifted. :'Keep the Faith is a fairly complex
. activéty dgsigned to promote speculation and should appeal to the
" gifted. ' . T

Me, Myself and 1 genmerates ideational fluency through the
listing of ideas. -The activity.calls for risk-taking, specula-
tion on open-ended ideas and evaluation --all of which the gifted
find intriguing. Are We Alike asKs for rank ordering of values .
and, thereforev, deals with the.process of evaluation. The com-
parison of yalues”also involves.a certain amount of risk:
Namenicks involves students in ideational fluency--stuldents have
to come up with reasonable labels and descriptions of themselves
based on letters in their pames. This gctivity falso eonstitutes
a puzzle and therefore involves problem-solving. Finally, the
questionnajpe called ? involves a direct analysis of the decision-
making process, an enterprise which ought to prove absorbing to
all children, gifted and '"normal." '

I11. GRADES 7-8 - : .

In the seventh and eighth grades, the themes of social
stydies continue emphasis upon human geographic, political,
socidal, 4nd economic institutions. The topics through which
these themes are developed include seventh grade global studies
.with special emphasis upon the Middle East, "Africa, .Asia,  an e
Sovaet Urion. In eighth grade American History, the themes

realized through emphasisi on the 19th Century. Positive attitudes

that should be- emphasized are those which reflect a multi-ethnic
and interdependent American society. Skills to be developed. are
those concerned with information pﬁgcessing and valuing. . °

“Following are}i)lusgrations of activities that, are consis-
fent with the characteristics of gifted, and with the themes,
" topics, skills, and attitudes just enumerated. ~

- 4
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7th GRADE GLOBAL STUDIES .

I hOAL: Develop a kpowledge base for understandiﬂé the ever-

|
l
» changing relationship between human beings and their environmeAt:

past, present, and future. .

P
-

A. Learning Objective: Recognize geographic concepts
(location, habitat, etc.) and/or historical concepts
(conflict, change, etc.): relate these concepts to selected

- . content examples. *

' l. 'Learniﬁg activity: Dateline, The World
* . T T T .
L a.. Dlration of time: open
, . b.. Materials: world map on bulletin hoard . y
. ¢ paper tags Toe
’ felt tip pen - .
. tacks :
! c. Description: ~ ’ -

This activity may help students explore the concept
of place and relative location.

y ) 'S’tudents are as\signeg.to cut out newspaper
o : and/or magazine articles with datelines from
o B around- the world. :

t

' (2) A

— -A'large world map is placed on the bulletin

, . board. , :
o (3) Students are to discuss briefly their arti-

. F : cles and then identify the dateline by writ-

. ing it on a paper tag and tacking it to its
: proper location on the world map.

)

i

At the end of the lesson all places should be
listed in the students' notebooks and categor-
ized according to- continents.

s (5)
- latitude and longitule worksheets; first by --
. categorizing them according to quadrant, and-
then by zeroing: in on exact measurement.

2. Learning‘a&tivity:',The'Shrinking World
' a. Duration of time: open, o
! b. * Materials: "TWA Announces. the Atlantic
River" o .
\ o4 ) -
/'\ _ y

38

This list of places may then be translated into R
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c. Description:
Introduce the lesson by having students study
the TWA advertisement. ,Have them attempt to
link the ad to the question, "Why World

" - Studies?" \7 -

The lesson of the "shrinking world" can be
further developed by measuring distances in _ °

. terms of time instead of space. Assume you
can: . 0

' .

-walk three miles in an hour.

! -travel by ship 20 miles in an hour.

-travel by car 50 miles in an hour.

-travel by plane'500 miles in an hour.

The distance from Washington, D.C. to New

York City is about 200 miles. State how far ) |
it is from Washington to New York in hours:

-on foot’ i -

.=by car

-by plane

t

The distance from New York City to London,

England is about 3,475 miles. State how far J

it is from New York to London in hours: -

-by ship

-by plane . .
, e .

There is no place on earth more than 12,500

miles from any other place. Assume that

you are traveling by plane and rephrase the

above statement in terms of hours. (At 500

miles per hour, no place on earth is more

} * than 25 hours from any other place.)
’ » v » . ‘ v
3 ) Prepare an itinerary for a trip to a foreign
country. Contact travel agent for Iwformation.
Plan sites to seej;%favel time, and expenges.
- B. . Learning Obj@tive: Generalize abotit the development ¢
~ - expansion, and/or declipe of selecteg iﬂ}iures in terms
‘ - of their patterns of development; conser such factors

as geographic features, pqpulation growth and density,
and energy resources in formulating the generallzatxon(s)

l. Learning activity; ‘The Roman Empire is Finished .
; a. Duration of time: ~open
b. Materialsy tape recorder (optional):

- . v video tape (optional)

-

&




tedarnthg activity: Mxthlanﬁia
a.
b.

C.

Description: . .
"Bulletin!. The Roman Empire Is Finished!" .Good -
day, friends. ‘This is your roving reporter,
(name), at station (name). Authoritativé. sources
have confirmed that the Roman Empire is finished.
Here with an on-fhe-scene interview of Romans _in
the street is (name). .

N o

"Tell me sir/madam, why do'you think Rome fell?"

Have students jnvestigate the decline®of the Roman °
Empire and‘'completre this radio or TV program.

Their presentation may takg the form .skit,
tape recording, or video tape. . ,  ~
(Variation: Roman survivor has be d. -

Conduct interview with survivor ing decline
of Roman Empire.) i .

.
P

Duration of f!me: open

4

Materials{ "Mythlandia" description.(attagheg)

Description: . L . S .
The following information in the form of answers -
to geographic questions deals.with a mythical
country, Mythlandia. Your job will be to try to-
determine as much as possible the way of life
" (culture) of this mythical country. You are .
encodiraged to speculate, but you should be able to
defend any conclusion which 'you make on the basis
of the evidence provided. '
A . .
Suggestéd topics for investigation ‘include family
patterns, technology, larguage, recreation, -govern-
ment, education, philosophy, history, etcy, .

CMYTHLANDIA.

What ig the region like?

A. What is its topography? '
Bounded by water an one side. Largely a
Plains area with some rolling hills. Several
navigahle rivers. )

B.  What is the climwte? Largely temperate. Warm

summeys and cool winters. Four definite

seasons. Forty inches af rainfall:per®year.

.

-

3
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C. _‘Hob big is it? About.1lk times the size¢ of New
York State. Contains about 23 million people.
. . ‘Population density is about 387 per square
- mile. ___, s .

/ pa
D. ~-What phys1ca1 changes are tgklng place? Less
2;7 . . B and legs land is devoted to agrlcultugg A
. . major river is develbp1ng a large del
" its mouth.

I1. What effect does the nature of the region have on
the way people live? /}e \ .

" A. .yHow do they make a 11v1ng°
Labor force = 7 million’
42% in industry
23% in ship building, transportat1on
and trade . -
18% in public services : _ .
% in agriculture . L -
5% in mining ' '
| 5% in other fields : ‘
‘ Unemployment - 25 000 or 3 4% . ‘e

] B. .What kind of 'shelter and clothlng do they
. . : . - use?

Wooden frametand brlck houses. A variety of”
European and American styfe cleth1ng :

C. What'changes and adaptations have been ‘made , °
in reldtion to the nature of this reg1on°
" Utilized wriver water for power. Mined much
. of the iron, coal and other minerals. Widened
.and deepened- harbor- areas. .
I111. Why do peoplé in this region live where they do?
. - A. Where are the popuIatlon ceﬁters’
o : Along the &ast and at the mouths of
the rivers. .

B. Are there any patterns of population movement?
Gradual trend from the country51de to
urban areas.

, : N o What ’are the changes in- s1ze of the , ;
populat10n9

- Steady growth. ' ’ . .
- i . % 196Q;" 18,500,000 '
Lot . '1963: 20,700,000 ' -
' - 1966: 23,000,000

Life span = 71.2 years, (T——"q , \
1 s : . ’ .’t. . §
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3. Learning activity: Traditional Political Instability
in Latin America ) ‘

a.

bg.

C. 'Lebrhiné Objective: Recognize that cultural universals

-

Ps L ]
-
-

Duration of time: open

Ve » * )
Materipls: . none : _

Dggcription: e _ ' . }\ ..
Plan an’informal debate on this topici The condi-
".tions that often. enable a military junta to-over- '

throw a Latin Americansgovernment by coup d'etat -
-of revolution are being éliminated slowly today.
Amorig the reasons that might be discussed are the
following: illiteracy, inadequate transportation
facilities, large plantations and absentee land-
ownership, little colonial &xperience it self-
government, dominant position of the military group,
one-product economies, lack of a middle class,
instabildty and inflated currency, debts owed to
the Unfled States and European countries, and lack
of local political expegrience because-6f. control
by thé ‘central govermment. Adequate treatment of
thts ‘topic: will. require considerablé .reading in
recent’ books,]ciurrent periodicdls.and newspapers. .
: . ' . y J

N

(i.e., shelter, food,“%ocihliza;ion, family orggniza- 7
tion, law) take different forms,in'va;ious cultures © ‘

and change with tfﬁs.

.” .

[ log

1. " Learning tivity: WWdfds-‘

” 5 .- -

3 N . -

b 0
. ..

. Lt %4 .
Duration of time: oné *or two" séssions ‘

- .

Ma}erials: "African Provgrbs"
$ L Alieer )

-
- - id

-Description: L

‘Peoples arqind the world often express gccep‘;d -'; )
"words of wisdqm" in the form of proverbs or ’
short sayings. ' . ) ' : .

“

. . s ~ . .
- AfteYpmexamining the African proverbs: * - .

&w
N * Y

(1) TIdentify those which are exactly iiké'American

proverbs’ or sayings and attempt.t® explain
« this-likeness. ., . ‘ T, ’

AN

(2)- "Where a proverb can be made to be like-an

'+ - American provérb or sayipg simplty by chang-
- ing a d riptivg word'ag\tWO, but not the
. 1idea, change theé word(s) and attempt to

- explain why Africans and- ‘Ameriocans might use
‘different wording. .+ :

.4 .. ‘- 3~7 - - : ) .',

]
e

-




¢ ) ' L ¥,
: (3) Identify those proverbs which are different
T Ce, : from American proverbs or sayings and attempt
e . to explain this difference.
k. J

(4) Rewrite some of the proverbs from the point
of view of a Chinese or an Indian person.

- : . AFRICAN PROVERBS . = -
(Compiled by Leslau and Leslau,* -, -
. .. Peter .Pauper Press) | . .

: y . I S
- ASHANTI: " One falsehbod spoils a thdusana truths

The ruin of a nation beglns in- the homes °
of 'its people. .. /(/f

”
When you follow the path of yourﬁfather
you learn to ‘walk 11ke him.

‘. . . ~ .
* CAMEROON: She is 11ke a road - pretty, but- crooked.
’ ‘{’&,L ) o Raln does not fall on one roof alone:. ]
.o T QON&O: : “The teeth are smlllpgm but~1s the hear 2 .
K . . You do not teach the paths of the fore::<::;i7——\§
Lo to an old gorllla . )

No matter how long the night, the day is N
sure to come. ot

- ETHIOPIA: _ One who recovers from a s1okness forgets '

about God.

" When spider webs unite, they can tie up .

y a lion. . \ . "
’ - Where there is no shame,'there is no honor.
-~ b ] ¢ * [ . . o - »
- ETHIOPIA ) ‘
* GALLA: What one hopes for 1s-a1ways better than
o what one has. A
GHANA: It there were no elephant in the jungle, the
< . * " buffalo womld be the great animal. :
GUINEA: One camel does not make fun of the other
camel's hump.
" KENYA: ' . He who is unable to dance says that the -
& ! . . yard is stony.
; 38
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How Do These Activities Work With The Gifted?

¥ . /

. . ‘

.
.

While Dateline, The World deals with a conventional activity,
that is,»longitude,.latitude, location, etc.., it is possible to -
extend it to the gifted: Most children will locate articles with
datelines in London, Moscow, Paris, and well-known world capitals;
whereas gifted students will probably look for news articles from
Lagos, Beersheba, Seychelles, Alam Ata, and other more obsture
places. The mathematics involved in The Shrinking World is

fairly straight forward, as is the intent. However, we can

expect gifted children to bring some originality to the activity

‘by extrapolating and speculating about the distance-time ratio.

The Roman Empire is Finished, while dealing with -a conventional
topic--the decline and fall of Rome lends itself to -complexity, -

~analysis, comparison and speculation; for gifted children will

not only deal with cauges, they are likely to want to talk about

the philosophical meaning of "cause." Mythlandia involves 'the - .
making, of inferences and asks students to speculate, use evidence,
defend conclusion® and employ other abstract thought processes

that are congenial tqg gifted students. Traditional Pelitical
Instability in Latinﬁkmericd'is another activity which deals with
an inherently complex problem. The activity ‘requires the use of
evidence and the analysis of categories of meaning, ‘requires
reading of current periodicals and other texts, and therefore

makes use of.the gifted child's larger fund of informat s ..
Finally, Words'of Wisdom engages not only the gifted child but ~
all children's cGriosity. This remarkable activity involyes the
comparison of proverbs, Beginning with African proverbs, students
are encouraged ‘to identify similar. praverbs from other cultures

and to speculate on the cultural reasons for the similarity. The
possibilities of this activity--with its emphasis on analysis,
cultural puzzles and open-ended speculation--are literally infinite.

+

.
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Bth GRADE AMERICAN HISTORY . e

GOAL: Develop a knowledge base_for understand1ng the ever-
'cbangLng relationship between human bein'gs and their env1ronment
past present, and future., .
¢

A;, Learn;ng Objeetive: Identify the .causes and effects

y of the Civil "War. ‘ : N .

\ 4

1. Learning, activity: I Urge You... ’
- - 7

a. Duration of time: ~one, or two sessions
v - '

.+ b. Matérials: blank Western Un1on télegrams‘
(or facsimilies)

’

o '. . [

- . c. Description ) .
' " (1), Hand out telegram forms te the class. _
. . T - : f L4

. .. » (2 Instruct the students to select some
" . ) individual frem the Civil War era and write a
. ) telegram to that personm which begins: I URGE
YOU TO.

Example The student could yrge ‘Abraham
e L1ncoln to declare all slaves free.

PR (3) After wr1t1ng telegrams, have students read
~ o them aloud. ' . .

155)’ Telegrams could be used for a bulLet1n board

Coa .. display:- - _ :
., VR © » . N Y ‘
2= T Learn1ng act1v1€y What's in -a Name? Y,
< . . -

J'( . . .
) VoL a. Duration of time: one or two sessions
FEL e . . .
TN ¢ .. b, #r¥aterials: paper and pencil, list of titles for
) u;}kwi~~ e C1v1l war. (see below) - .
NI ] ) -
¥ 0escr1pt1dn ,
: wo o (1) Make the followimg list of titles g1ven
R to the Civil War available fo fhe students
.o ,(use“ditro sheets, transparency or chalk _

v board) i _ ; o,

(a) The Second American Rémplut1on :
‘ . o2 (b)p Mr. Lincoln's ‘War
. L ~+ " (cYy The Brother's War.. . ’
T 4 (d) The Great Rebellion ’ ,
. ‘ (e) The War for Southern\lgdependence 9
J (f) The War for Sthfes- R1ghts .
(g) The Lost Cause N .
‘ (h) The Yankee Invasion ) ‘
. - ( (i) (Any others you may wish to add)‘ .

-, . . L o400 ™

>
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. 6. - \
v (2) Ask the students to list two or three. reasbn§~\\i»
' why ‘each of the above titles was given to the

- - . . _ Civil War '
» A a - . /
N (3). Follow up activity could be done w1th a class

. . ) discussion or a chalkboard summary. < '

- Y B, Learn1ng Objective: Examine %he status of blacks pr1of to ’

o, “ and during the Civil War, and compare and trast the
. B status and role of blacks prior to} durin nd after Récon-
. struction.

-
»

.
~ 1. . _Leafning act1v1ty "Jim Crow and You'™

‘“’T/N///—;;:aﬂﬁon of t

~—nt

e\ one or twb sessions

-b. Materials.~ Zlections on Jim Crow Yaws,
~a student made list of daily adtivities

. Sugggsted reédlngs:
The Reign of Jim Crow\(AEP)
Impact of Qur Past (McGraw Hill) S ‘

. Promise of America (Vpl. 2, Sco;t Foresman)

c. Descr1pt1on.
(1) Ask students to comp11e a list of
activities they might experience dur1ng
a typical day. (Examp1e° riding a‘bus
. : ‘ to school, buying lunch in the cafeteria.)

I

. .o ) (2) After reading about Jim Crow laws, ask
. ) students -to réview their list and iden-
" « e tify in some way ‘those activities that
P : 4§ would have been affectéd if the same
. " Jim Crow laws applied to them today. - A

(3) A reaction discussion on the 9tﬁdent§“
feelings about Jim Crow laws could follow.

{4) A coordinated act1v1ty could include posters,
pictures, -written art1c1es, etc., on, Jim Crow
- . laws and segregation. ‘

- "

. 2. Learning Activity:- What Is Africa?

3. ' Duration of time: one session
- - " b, Materials: photographs of Africa, maps of
v ‘Africa, topographical and cultural source -

material on Africa . .
> . ~

. . . ’
) . r . N i
.

o -




- c’\\ Descrlptlon ‘ :
(1) Ask the students to~wr1te five words that
. they think best describe EH\TT=$mpres-
‘ - “sion of’what Africa is like. .-
B (2) Write ‘the’ student responses on- the éhalk-
N - * board and categoraze them. . -
e »
- (3) Display pictures of Afréca and use the
. " * maps to determine ‘the accuracy of the
.. students' impressions;
\ -

’ 3 3 . (4) A follow-up discussion could deal with
"~ , . « reasons why so many mlsconcepuons about
- ‘ Africa exist even today. - o
L\\\ o 3. Learning activity: An Inch in Tlme . ’ .
' ' , a. Duration of timé» three or four sessions
b. Materials: sourges on maJor legislation “\\ ib
. affecting blacks, large piece of betcher ‘
N . + paper for timeline ~ '
. C. Déscription: T : |

(1) Furnish the studepts w1th the 1mportant

Ieglslatlon th‘t’has affected blacks. T

» .. (2) Have students research the origin and
) =, . meaning of the various legislation. .
. (3) Ask sfudents to illustrate the legislation

‘ _ which can later be plaged on a large timeline
located conspicuously In the learning area.

(4) Select the best ideas or 111ustrations to be
drawn on the timeline or cut out and pasted.

(5) After completion of the timeline, dlSCUSS.
with the students the 1mpact of the leglsla-
thI’l K [

(6) Have studénts draw conclusions.

"4, Learning activity:. Jobs Available
a. Duration of time' one to three sessions

b. - Materials: magaZ1ne pictures of people at' their
JObS or posxt1ons
c. Description:
. P (1) ColLect or have students «collect, over
: ‘ Yerlod of time magazine p1ctures that.
illustrate jobs or positions.

- a
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-

(2)

(3)"

(4)

P

-

"]l Am An American" discussing what ideas,
symbols, etc., are a representation: of an
"American." o o
' \
Following the brainstorming session assign
each student to use some medium of expression
to present his/her personal idea of ‘
what an "American" is. Some possibilities:

-

Provide an opportunity for the students to
share their ideas.

A' follow-up discussion could focus on whether
or not there are certain general -character-
isiifs which the class agrees on. :

2. Learning activity: "Who, Where, Was, When, 1?".

a. Duration of time:

b. Materials:

one or two sessions

list of names of immigrants

: e
“(a) poem (e) drawings
(b) song (f) pPictures
(eY s&ketch (g) biographical sketch
(d) essay . (h) letters

! // (2) ' Mount or post ptictyres for students to work
' \ * . with. ; ' ;
s ' .
e (3) Have studegts determine at what point in time
S they think™@he occupations or positions would
- have been‘available to blacks. (Examples of
Pictures: gdliceman, doctor, butler, porter,
. congressman) :
(4) Follow uyp activity by having students re-
t examine Yictures to see what iobs are easidy .
‘ .or readily accessible to blacks today and/or
y - : . which ones are-held predominately by blacks.
C. Learning ‘Objective: Using the "$alad bowl" and "meltinj
© pot" theories, choose the one which most accurately describes
. X American society and justify your choice. -
_ 1. Learntng éctivity: 1 Am An American F o
a. Duration of time: one or two sessions
] ’ b. Materialé:i none
. o . 3
C. DeSTTIptIoON: : - " I
. ; (1) Brainstorm with the students on the topic of




[ ‘ v a ._‘

: s . - | .
.. -¢+—-—Description: '
) . (1) Provide the studentg with a list of the
o original. names of veral famOus people who
' : have -changed their names

L]
4

(25 Ask the students to 1dent1fy who these people
are and, if possible, complete the following
in chart form:

-

WHO . WHERE -~ was WHEN -
New Name . Where they or Original When.did they
Occupation their family - name ) or their family
" ¢ame from . , come to the U.S.?
. ' -
" Examples:
Samuel Goldfish - New name-- Sam Goldwyn.
Steve Marciszewski - New name - Ed Muskie .
Theodore Anagnpstopoulos - New name - * . ) ‘
Spiro Agnew : . -
- ; Cornelius McG1111cutty - New name - Connle Mack ’
D m»-Learning Objective: Discuss causes and poss1b1e sqlu-
tions to the maJor problems facing America in the 1980's.
1. Learning act1V1ty..‘Poll, Poll
. ~ a. “Duration of time: open BT
‘ b. Materials: nnne =
c. .Descrlpt1on , ‘
(1) Survey your commun1ty for examples of
. .pollutiom and rubbish accumulatlon
~ (2) Record your findings 1n sbme manner (photos, ’
N . slldes, tapes of noise): .
A (a) “the exact location of the pollutmn
’ . (b) 1ts nature and extent” .
&, . (3) _Make a presentatlon to your classmates _
(4) Set up a school dispiay ;
. } ’ .
and/or . J )
[ ] i
~ \ (5) Contact local officials.
. a (6) Determine what local agencies are,;espon51b1e
* ' g for the environment and what action they- are
' taking. 7
. ' \yj/ | (7) Ownduct a cléan-ﬁp_enuironmental education
o ' campaign in your school or community.
ERIC = - : 44
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How Do These Activities Work With The Gifred?'

» \

- . 1 Urge You will involve gifted children in some riskﬂtakiﬁg
‘ ‘and unusual circumstances. While normal children will say -
-+ » ‘urge Abraham Lincoln .to free the slaves," one. can redasongbly

- * expect gifted children te urge the appointmeff of Grant™--a . '
general ‘with a superior sense of economi¢ warfare-sas General of
~» the Army of the Potomac in 1861. The use of conventional cate- .

goriés in What's In A Name is a standasd teaching strategy, but "
one can expect bright children to invent justifications for . .
tategories that are, likely to go well beyond the co;ﬁﬁntionai

response.. One-can hardly predict what gifted child

will do with Jim Crow ahd You which asks for a contemporary.

application of segregafion Taws. At the very.lcast, gifted.

students will go beyond .expressing feelings and deal wath -some of

the complex- reasons for facism, discrimination, bigotry, etc.;
.some will want to compare our experience with that of South

Africa. . ,

LY

. 1t is quite possible that bright students, who tend to be ' ‘
better informed and possess'a larger fund of general informa- ’
tion, will not fall' into the traps thatr average students will.

That is, they are likely not to share all of the stereotypes #nd
misperceptions of Africa that will be elicited in What Is Africa?

< In any event, the built-in puzzles and the complexity involved in,
demystifying Africa should prove- attractivye to” everydne., Almost
the same processes are <nvolved in An Inch In Time, which ‘asks

, students to delve into the social origins of anti-black, post-

-Civil War legislation. Bright students'will:.enjoy the complexity *
of distinguishing betwlen authentic and accurate historical

-7 interpretation and "folk wisdom."™ I Am An American not only
involves a great many techniques, Tt also requires the production
of unique ideas and iffvolues the gifted in synthesizing gnd
sharing their knowledgt. Who, Where,-Was, When, I begins with a
/\ conventional notion: immigrants tend fo change their names to o
sound ‘more "American." However, the gifted will enjoy search-

. ing, discussing and analyzing the reasons for the Anglicization -
of "foreign" names. The inherent  cultural puzzles here ought to
be truly absorbing. Poll, Po6ll-should appeal to the entire

. ‘rblass. The gifted will not only enjoy all of the different

activities--interViewing, setting up disBlays, presenting reports,

.etc.~-they will '‘also enjoy devising novel solutions to complex .
social problems. ) :

S

4.
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IV. GRADES 9-12 . <

) The central theme of. the course offeri in grades 9-12 is
human processes. This theme is subdivided into the study of
, human culture and inst}tutions. This is further accomplished"#
b, through such topic as/U.S. history, U.S. government, African (
studies, anthropology, Asian studies, citizenship, current prob-
lems, early world civilizations, economics, ethnic studies,
introduction to social science., Latin American studie?,
modern world civilizations, psychology, sociology, urbap studies,
val#s and issues, western civilization and world geography. The
attitudes to be emphasized throughout these topics ihclude appre-
. ciation for man, human achievement and culture. Skills to be - .
‘developed throughout this phase of the social studies curriculum--
as a continuation .of the ‘same skills- that have been presumably
. emphdsized in earlier grades--are information processing and -
valuing. The following are illustrations of activities that are -
consistent with the characteristics of the gifted, with a nurtur-
ing environmert, and with the themes,’topic§, skills and attitudes

: noted. (\‘\ . ’

s \




" "WORLD HISTORY

~ A GOAL: Develop a knowledge base for underst nding the ever-
: changing relationship between human beings C
past, present, and future.

nd their enviranment,

. A. Learning Objective: Exﬁlaih ang ev;Tuate how(iesources
. are allocated and utilized in selec#ed~societies.
1. ‘learnyng Activity: Resources apd Priorities
.
. a. Duratgén of time: one or two sessions
’ b. Materials: "Report on Tgﬁbovia“'(attachéd)
" ¢. Description® -

A simple chart can be used when trying to make
comparisons between two societies and their respec-
tive utilization of natural respurces.

NATURAL
HUMAN
CAPITAL

RESOURCES HOW ALLOCATED
Land —
Minerals
L2 , - o B 7 )
; e bl -

-~

"Aéne might use this chart to record data collected

rom other charts, diagrams, maps, al
geography books, etc.

nacs,

After completing the chart, discuss the.basic
problems and needs of the individual ciety under
study (such as Tambovia).

; A

(1) 1Is-the country utilizing its, resources

( .effectively? : v
(Z) Does the country have adequate supplies of
resources, skilled‘laborers, natural mineral
wealth and the financial backing to indus-
trialize”

(3) What, system or priority seems to exist in
this country when the resources allocation

. and utilization question arises? Does this
cause any roadblocks to the development of ®
this country? .

- ‘ ~




”‘ REPORT“ONETAHBOVIA“N*‘ S T
; .
The following report was 1ssued to advisors of the Tambov1an
government. It is based on a United Nations survey.
. N
. As a result of investigations it was found that the popula-
tion of Tambovia is 75 percent rural.and 25 percent urban. The
new regime seems:tc be popular, especially -among the rural popu-
_lation, but Tambovian peasants aré not kmown for loyalties to
governments which tax them heavily but offer little assistance
(as has been true in.the past). Popular gsupport could change
depending on the record of the new government. With progress in
communication facilities in the past-ten’ years, some ideas of
change have entemed the villages, except in the northwest where
tribal chieftains are still much in control. Yl

-

“ The most serious problems are found among ‘the péasantry.
Tambovia is still largely an agricultural country, and its
largest industry is the canning of food grown on large and effi-
cient plantations in the northeast part of the country. The
northeast is thus the most modern area of the country. The
plantations are connected by modern roads and use large, very
expensive, -machines. In addition, feod is processed #n modern

- canning factories. HoWwever, the plantation workers are suffering
from extreme poverty; they own no land, resent the plantation
owners, and are poorly motivated' to work.

Much of the remainder of the country is in large wheat farms
owned by wealthy landlords. The tenants are very poor and unpro-
-ductive. Virtually all. people outside the cities are illiterate.
Local bandils are a serious problem in the countryside.

There is a small but loyal: and_well-equipped.army. There is
a good civil serviee in the cities, but the educated officials do
not want *to work in the villages.
- i
. There is a serious cholera ep1dem1c in the northwest among
tribes who refuse to be inoculated.
,~What programs should be started° Which should be
< done first? ) .
’ -What obstacles are likely to appear° How might you deal
/ with them? '
B. Learning Objective: Analyze and evaluate the 6rigin and
impact of industrialism and urbanism on 20th century emerg-
ing nations.

1. Learning activitv: Global Independence

‘ a. Duration of time: one session
. R

-

AR 557 ) (
A SR ,

" b. Matexials: none
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—= —¢——Description:—Pupils may review their study of = 7 —
.regions "of the world to recall examples of . - .
economic interdependence. Ask-each pupil to

. volunteer one Or two examples. A master list may
be compiled from the congributions of class.members.

From an examination of e list and from previous’ ,
. study, have pupils answer these quesgions: :

) . -Are there ény completely self-sufficient-

groups of people in the world today? y
. If so, who and where are they? '
-Is thisg statement true or false? "The N
higher the standard of living in a com-
. munity, the greater its economic depen-
dence upon other communities."
-Are fhere countries 4n the world which . 1
could keep at least & subsistence level of ° .
v living if all foreign contacts were cut
- ~off? Explain. -
-What countries would approach a starvation -
level within a few days if all foreign con-
tacts were cut off? . .

-

’ - -How would a day in the 1ife of.a pupil in )

the class be different if there had been -

no United States foreign trade for the z
— past ten years? )

GOAL: Develop an understanding and apprectation of'beliefs,
values and behavior patterns. )

i

A. Leérning Objective: 1Identify. the ideas, characteristics and
values of important people and/or cultures; evaluate the
effect of these ideas on our ‘lives. .

. n ¢,
1. Learning aétivit&:‘ The‘jhinkiqg¥gerson's "Te" ’ ¢
a.' Duration of time: one session
’ b. Materials: none | .
c. Descriptioni! One student is sélected to be "it" ’

and thinks of a famous person, dead or alive.
*Adolph Hitler will be used as an illustrative -
"example. "It" does not reveal this person's
identity but doés announce to the other members of - N
the group that "I am thinking of ‘someone whose

last name begins with an 'H'." . ' .

v

Other  group members then take turns asking
questions of."It" about' people they think

\ ‘ » El
. 49 N
3 €,
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e

Learning activity:

of whose Tast names begin with '"H'. "For example,

"Did you use a uniqué method of transpertation to .
invade Rome?" The proper ‘reply for "It" to make | <
is "No, 1 am no inking of Hann1ba1 "

If a gfbup/azggizfzan stump "It" (if "I doesn t -
know that Hanpibal invaded Rome), that group
member is allowed to ask one direct yes-ho ques-,

tion about the person "It" is thinking about. For

example, "Is the person you are th1nk1ng of a )
man?" "It" should reply, "Yes."

) Play proceeds until a member of the gr0up is able

to figure out who the mystery person is. At this
point the group member might ask-"It" if the
-person he/she is thinking of was the dictator of
Germany during World War 11. "It" must reply,
"Yes, 1 am thinking of Adolph Hitler."

* The group member guessing the“mysteryr1dent1ty
~becomes "It" for the next round of play

GuesgaWho s Coming to Dinner
one session

I

Duration of .time:

S

a.

-b.

e

»

= ’
LearniﬁgNEEtivity:

gjew.each
* you should try to answer the following questions:

Materialé: -Aone -

Description:

If you could 1nV1te anyon who ever lived &6 your
‘house for'dinner, who woeld it be? Why? Make up
three ‘questions that you would like to ask this
persont Role play the discussion. f )

People Watching.

e
. ?

Duration of time: one session ,

Materials: slides or pictures of different
people from many periods of hist3ry and

_from different countrles

‘.Descrlptlon

DIRECTIONS: The following slides are of different

people from many different periods of history d , -
from different countries. As you 1¥de, .

Y
>



lj' What kind df‘penSon(s)}is shown? How impor-"
N tant is (or are) the person(s)? How do you .
know? - o - .

jwhatﬂsocie;y did theg%%rson belong? When -
o~ ~_db you think he/she lived? Why was his/her

¢

3

fﬂi?;;{\
o

e

_ picture painted or photographed?

(3) -What kind ofaleade' is shown in egch picturez
' How do you think the person's leadership was

® - ~established? What ad itional information, if . "~
e e .any, do you need to make sure that you‘are¢ .

b T correct?
correct? . Co ¢

\ . » - *
« (4) What clues (i.e., pose, dress,.the presence

. o ,F of or the lack of other-persons in the group,

- . Jdeader?.

-

symbols, and insignia) can you find.din. the
piqture to support. your ideas about, tHe.
T e

¥ . &

-

' , . ‘ \ )
. (5) How do the different people pictured compare
- withYeach other? Which ones’ are most.alike?"’
- Why? ' Which ones differ most? Support your
C e .+ answers. Couldgfhe pictures be groug‘%%or
, . ¢ . .classified in some way?- If so,. how by
~ what standards? . :
R T '
How Do These Activities Work

-

For The Gifted?

;As‘is true' thHroughout; all activities in tﬁis mé'
vision is made’ for -the range of intellectual abijgit%

.most tlassrboms. While Rbsources and Priorities is suitable for
-most students, the emphasis upon open-ended speculatjpon and

" gahge “of®processes--from

evaluation make this especially adaptable to the gifted. Having °
to make judgments about the hypothetical-state of Tambovia should
create*a humber of problems that are intellectually complex and °
will, therefore; probably appeml to the gifted. ’Similarly, ,
Global Intérdependence appeals to the, gifted student's synthesiz-
ing ability "and his aptitude for -speculative, divergent thinking.
The Thinking Person's™"It". attempts to generate puzzles and .
mysteries, and also allows the gifted childsto use hi%s broad fund
of information--derived- from extensive reading of biographies "and"
.autobiggraphies. - - : - A Y
o : ;. " - < . . i . -

Guess Wh8's Comin to Dinner, although simple and brief,
openg™up for clasg evaluation a comparisofi of yaIués.rEQUi;ing

A

_support for.value statements and-othér complex evaluative,intel-

lectual activities. uFiné;byk;People,Matching includes a wia%
mple identification and recall ("To - -

wg!t society did the person,belotig?"), through analysis ("How do -,
t diffetent pedple pictured compare with each other?"), to . .
open-ended speculation ("What additional information, +if any,;@p//
‘you peed QQ’Make sure ;haé‘you are -correct?"). 7 :

v - .
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PROBLEMS OF DEMOCRACY OR CONTEMPORARY 1SSUES

" GOAL: Develop an understandlng and appreciation of beliefs,
values and>behavior patterns. ,
-A. _Learning Objective: Use a valuing process to examine a
* historical /ar contemporary issue.

ILA Learning,lctivity: Value Conflicts

e

’ ..~ a/® Duration of time: open* .
v b Mater1a13' none - ' :
. R 2 ) ‘ .
"y Ch Descr1pt10n Often two or more values come

into conflict. For example, belief in freedom

of speech and belief in nonviolence could

conflict if'a person's speech is believed

clearly to be an incitement to riot with
,v1olence as a clear and present danger. In

-exploring ‘such a value conflict, students

- might use the following process: , “u

-

P ' : (1) Define the ‘'value terms ‘involved and’
, . . their essential characteristics. (freedom
s < . of speech, nonvielence):

. . . ' ' (2)- I¢entify and state alternat1ves or
T . * options open to key flgure(s) in the
o . . : sxtuatlon

Lo - £3) Pred1ct consequences that could happen
. C ' to'key figure(s) depending on course of
’ _ action he/she-fotlows. ﬂﬂov1de eV1dence

‘ for prediction.

- AL y N «4) Evaluate éOnsequences that might
, . B ", 7 - result if the policy in question
. : .~ 1is followed.. Evaluate consequences
» _ - in nght of speC1f1ed cr1terla (Would
e ’ T . consequenses be de31rab1e7 .Why?).
, &' . )
//'f ] . (5), Justlfy the cr1terla )
‘ ° . < ", 0 i 3
. R (6) 1dentify a similar situation in wh1ch
-_;’Jh - . student Was anolved and what happened.
’ ; LR (7)° State what else could have been done in
> - . . the situation:
P t > s ‘ .. e ., ) T
, " ‘Any value éonflict may be used: Concorde landing,
. environmentalists vs government _Angolan interven-
B _ + Ttion, etc g y Co
v ’ » ' ) ¢ . \ C - ) e
- ‘ -
- )f 4 Sb »
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- 2. Eearning activity: Bumper Stickers and What You —
Believe . . ' .
a. Duration of“time: one or two sessions
b. Materials: none
RO c. - Description: ‘ ‘
" (1) Ask students to write downg,what they
B T "~ read on bumper stickers and bring this
list ‘to class. )
) c (2) Write down the sayings on the board.
. ' e . y - s - s‘
1‘ . . (3) Discuss the possible yalues expressed
* . : . on bumper stickers. .
Teacher Note: Particularly effective )
. during a political campdign in teaching 5
T ) political theory and issues.
3. Learning activity: Identifying Euerﬂt'American
Values? : ‘ :
3. Duration of time: one or two g@ssions
’ b. ~ Materials: newspapers” = .
;o c. Deschption: L o .
(1) Spudents bring current newspaper and ' -
. : agazine headlines and periodicals to .
. ’ . : class.™ . " ‘
. . (2) - What would’YBuhsay America valued based -,
] ) on these headlines? “(Fill in a chart
' ) . wisth VALUES and EVIDEN E‘IN SOURCE" as
T + column heads. Students could then ' ‘
¢ompare their responses.) ' Lo
. ’ v B "ﬂ‘z‘ ) |~
Learning Objective: Create a model illustrating hew a - a
religious ideology might develop within a newly emerging -

"society: for example: . in the colonization of a distant .

- <

planet by inhabitants’ of different worlds. *, L

1. wlLearning activity:' How Religions Develop | -
" .a. Duration of 'time: open ! . .

v N

“b. Materials: none " A
. . L « 0 .
' T. Description: I o .

. STEP 1. Working alone or with classmates,
make a list describing as many, facets of
various religions as(%ou can, think of (During
brainstorming sessions all. ideas are "accepted.).

4 B - I3
s




v ] . - hal * )
- % ” . v . .
s . ) 4 . ‘ , '
-~ . - . ,'/b‘ © For example: s - .
C « e The concept of man as basically good -
. o2 -+ . or bad . - . :
- ' Ve ,;,' .o The concept of & s1ngle God or many geds
, : - “The usgmd f symbollc répresentat1ons (1 e. .
¥ - o maglca igriTficante of numbers) r
‘ . e o
. . The use oY special bu11d1ngs or places of -
' N . ' ‘WOrshlp B .
: . o
- The respect1ve roles’ of men, women and/or
. I chlldren within the religious settlng ; -

, ) . . The role of mu31c, fire (i.e. _candies), water
- PR - (i.e, baptism), &rt (i.e. images), color
- L* ‘ - (i,e. black -. funerals; white - weddings)-

The congept of reward -Qn‘ﬁunishment '
P S S, iThe-concept Of-llf( after death
. (Add more of your own. )

e ) ’ Y % STEP 2. Select from this list those things
‘ . . which you feel would be most gpt to meet the .
)‘ . . needs of the newly deVelop1ng soc1ety

-7 L < » “STEP 3.' Draw a symbol Wthh wouté/;onvey the
g ; ’ : . central theme of ideology oﬁ the evolving
_ ' ’ . ’ religion. See if others can interpret the
. ' S . - purpose and characteristics. of the depicted
N ‘- N g 'rellglon by studylng thersymbol . SN
. T STEP. 4. Compare the projected rellglous ’
. , . ' development to the preSent religious struc-
oL ' tures or practices. What differefices were .
forecasted? What similarities rémain? What °
. might be the effect of ideologies-such as® -
- Communism, Fascism or Democracy on ‘the reli-
. , 'glious bel1efs and practices which were for-
. : ; ' casted? . . s -

. How Do These Activities Work Fer The Gifted? .
. N o. ] . L - » ,.-‘ , '~W
: ’ The clash of values bujlt into -Value Conflicts appeals to
all 'children and especially to gifted students, for this activity, -
requires extrapolation, Justlflcatlon of a pol1cy, selection of
.criteria and other complex intellectual dctivities. Bumper
Stickers and What You Believe, although suitable for aR aver
child, _give-+a 5 gﬁ_"cﬁ Id the chance to go beyond s1mp1y 1lst1ng &

.
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. . and identifying; he/she will find" these activities absorblng
<L because they enable him/her to drawgypon a larger fund of informa-
tion (in this case information abQE%?the culture), and because
they encourage value analysis. A Similar statement could be made
.- - of Identlfylng Current American Values, for this activity--which
: requires little more than. current newspapers-and magazines--asks
for speculation and reflection on underlylng values. It provides
. -a complex kind of value issue -and is therefore likely to be’
) absorbing. Finally, How 'Religions Develop appeals to the gifted |,
‘ Chlld'S capacity to analyze the development of religions. .

.~

' N , -

- e
. . . AMERICAN HISTORY Z/llth GRADE

: : " GOAL: Develop a knowledge base for understanding the everchanglng
relationship between human beings and their env1ronment past,
preserit and future . '

< A. ' Learning Objective Identify the effect that several
technological developments have had on- Amerlcl in the
[: 19th and 20th centuries. .
.. 1., Learning activity: Rube Goldberg o ,
. ’ . R .l . ° 2
a. *Duration of time: five sessions .
- N b. Materials:: wires, pipes, wood, and miscellaneous
V4 materials : - . .
c. Description:’

(1) The basic part of the activity is to construct
in some part of.the:room or area a "contrap-4

- ) » tion" which is either:
, .
‘ . / . (a) functlonal ; -
. s . <
‘ o . - (b) non-functional

Y

.. (¢) functional in a whimsical way.

. - . . l .
i . . . {2) An altérnative approach would be to have the ,

’ teacher quietly add new'things to the "con-

. , traption" from time to- time. Questions from

x R T . ®  students should be fended off until comple- -

tlon*pf the contraptlon P

. . o (3) After completion, ask students to submit
e e explanations on 3 x 5 cards. -
< 4‘~ ¢
_ . {4) A contest could be held for the most amu31ng
. . : ~ or creatlve explanations.

“ ~

av
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"(5) The above can be done using a student or .

students as the builder, or have any or all
members of the class add to the creation at
will. Tt-might be entitled "Ongoing Monument
to American Techpnology,"

(6) Papers on-its meaning could be 'suggestéd as
writing exercises.

2. Lgarniﬁg;activiﬁy: "Tgch Addict"
a. Duration:of time: one seésioq p
b. Materials: ‘iog form ditto
c. ~Description: | ~

Learning Objective:

(1) Distribute log forms to students and ask,
them to list all the technological devices
which they used in the lgs{\ZA hours.

(2) Rank order'these items in teérms of personal
necessity. , ) .

(3) =bptronal*- Ask the students te~dépr1ve T
themselves of as many technological dev1ces
as they can.-for a 24-hour period. After
they have done this they could express either
orally er in written form their reactxons
and feellngs .

(4) Ask the students to hypothesize about the
dependency of 20th Century man on technology

movements in which Americans-have been involved (colomial

" settlement,

immigration, slave importation, western expan-

sion, urbanization): mpelate causes and effects to the

American character and soc1ety R ‘ .
1. Learnlng aetlvity Hgn@lln - Lazarus - -g: T
a. Duraiion:ofltimé: one session’ .
" b.. Materials: ‘pngene, T ‘ ﬁ."‘
c. Description: .
Consider the fOIIOW1ng quotes: "Once I thought

to write a history of the 1mm1grants -of America:

Then I discovered that the 1mm1grants Gere

American history."
, --Oscar ‘Handlin

e .
& '
" '

67
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Analyze and evaluate 1mportant migration
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. - "Give me your tired, your poor, .
Your huddled masses yearning to breathe free,

- . The wretched refuse of your teeming shore,
Send these, the homeless, tempest-tost to me:
I lift my lamp beside the golden door. . ."

»

> .o ~-Emma Lazarus s
. . N
. (1) Do you think Handlin's statement is accurate?
3 L Explain. R

1] ’ .
(2) Suppose you were an immigrant on your way
. to the United States in the year 1890, what
-would the poem by -Lazarus mean to you?
: - ' Explain. -

. (3) What developments in t e United States would
R have attracted immigraMts in the late 19th
and- early 20th centuries? !
lﬁ. Learning Objective: Develop criteria for dividing the
history of the United States into major ergs, arrange them
‘in chronological order, support their distribmtion 'into eras - -

with facts. : . : {
" 1. Learning activity: Americg's Time Line _ - -
LI """ a."" Duratioch of time:’ one session ‘. , o
' . ' - ‘ . : oy
* + b.. Materials: historical hypothesis (attached)
x . [ .
c. _ Description: ° . .
) Provide each student with the following historical. .
hypothesis on the rise and fall of nations. This )
. - might be an individual or group assignment. Accord- . °
. . ing to some historical authorities the following .
3 ) - historical hypothesis characterizes the rise and B
, . o - 'fall of nations. The.average life of the world's .
. ) great civilizations has been 200 year$. These
' nations.progressed through this sequence:
~ . » ° .
‘From bonaage to spiritual faith... ‘ -
From spiritual fdith to great courage...
: From courage to liberty... '
) . From liberty to abundance...
From abundance to selfishness... . o
- From selfishness .to complacency...
; From complacency to .apathy...
¢ ‘. e . From apathy to .dependency:.. ' .
' ‘ From dependency, again in bondage. .
R : The United States was 200 years old in 1976. Stu-
- ‘ dents should attempt to match these descriptions,
: C e with specific time periods or eyents in American
' history. . :
£ : . '
57 ‘ . .
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Students might be interested in.assessing the
validity of the above hypothesis and historical ~
generalization held by some historical authorities.
To what extent do students feel the above sequence
accurately reflects\America's history?
Students should attempt to match these descriptions with specific
time periods or events in American history which they believe the .
author had in mind. '

. How Do These Act1v1t1es Work For The Gifted? ”)

Rube Goldberg probably contains more .of the essential ingre-
diepts of an-activity for the gifted than any other agtivity in
this manual. The emphasis on creating and doing, upon devising
whimsical functions, and upon genepatlng alternative approaches
to -technological use make this agtivity almost ideal. Tech Addict
also attempts to cr a climate of creativity which is a good .
thing, not only for the gifted, but for all children. Note that
Tech Addict involves that comblnatlon of speculation, elaborating
ideas and evaluation which seems to appeal to gifted children.

The same is true of Han#lin-Lazarus: by combining an almost
exaggerated historical*judgment by historian Oscar Handlin with
the famous poem by Emma -Lazarus, 'students have the raw materials
for a complex problem - one which should’ generate curiosity and

* arouse speculation. "Finally, Am2rica's Time Line involves. not

. only the familiar components of speculation, gvaluation and
utilization of a Wyoad range of inférmation, but alse has a
built-in puzzle. To understand, analyze and explain such-terms

as "bondage," "sp1r1tual faith, " "'courage," "selfishness,"-etc.
will elicit all of the 1ntellectual capac1t1es of any. glfted Chlld

GOVERNMENT .
GOAL: Develop a knowledge base for understandlng the ever- -
changing relationship between human belngs and their environ-
ment: past, present, and future.
A. Learning Objective: Examine and evaluate the basic roles
and functions of state and local governments (e.g., taxation,
pollce power, courts,’ land use pollc1es‘ etc.).

1. Learnlng act1v1ty How A Bill Becomes A La@ .-
Topic: ‘How A Bill Becomes A Law .
Grades: 11 and 12 . C e '
Preparation, .Sevetal days oefo?e studylng the
. .toplc of congressional legislation; the class
oo - 'is told ‘that it will act as a mock United States

governgent. The class is divided intoc a Senate,
a House of Representativés and a Supteme: Court.



I
' -

A President and Vice- Pres1dent are elected
(or appointed). The House is asked to elect a
Speaker. Several students may be asked to
“lobby" for special interest groups, such as the
Amer1can Legiom, NEA, NAACP, etc. "The, assignment
preceeding this lesson is to outline the steps
requared to. pass 1eglslat1on and to definme the
terms "quorum," "veto,'" "fi uster," "pork-barrel, 6"
"lobby,” ”1ogroll1ng " "co tee system," and
"judicial review." ) " '
MOtivatioh: The anticipation of the mock
Congress should be sufficiently motivating.

Procedure: Class is broken up into the three
EEancEes of government, with the Speaker and the
Vice-President taking their positions. In order
to demonstrate certain practices, ‘the teacher has
prepared certain bills and has distributed them
among the "members of Congress" to be introduced.
Examples of such bills are: .
#101: . Women should be inducted into the armed
forces en an equal basis with men.

#102:, Owneyship of firearms should.be limited tog
¢ 2 mempers of law enforcement agencies.
a2
#1033 A newrﬁiarge pokt off1ce should be con-
structed in the neighborhood- of  thé school.

) \
- Bil] #101 can be used to demonstrate -the committee
system in Congress by having it referred to the House
Armed Serv1ces?€omm1ttee for action.

Bill #102 can demonstrate the process of quest1on1ng
constitutionality. Upon its- becom1ng a "law" it is
challenged by a hunter who carries the case to the
Supreme Court.

* Bill #103 can be used to illustrate pork-barrel

legislation. Logrdlling may enter the picgure.

Lobbyists may be used to demonstrate their methods.

Summary : " On the ba51s of what we Have done today, how
- democratic is our 1awmaking process?

Learning Aptfvity: Are Qur Princigies Alive and Well?

a. Dugyation of time: several sessions .

14

b. Materials: none




.
~ .

Description:- :
(1) Provrde students with a theoretical statement
to which most ‘Americans subscribe, such as
"Al1 men are created equal." or "All people
have an inalienably right to life. "

Have students- brai‘etnrm two lists of events,
laws and actions w support and those
which are contram’ to each theoret1ca1 state-
me-nt . ) . .
Have students discuss the .extent to which-
.theory is put into practice and ¥§st circum-
stances of *each wh;dh hetlp or h1nder the

- "t eory to practiee" idea. . .

V,,

‘How Do These Actlvxtles WOrk For The G1ft:ed'7 -

P

How A 8111 Becomes A Law is a staple of all civics and govern-
ment classes; however, there ‘are -2 number of things which make
this appropr1ate for the: g1fted The role-playing appeals to
thér fnventiveness. The topics (under Procedures) are suffi- ..
ciently d1f§erent teamappeal- to the gifted--e.g., Women should be-
indycted into the armed forcés on an equal basis with men. .~
The concluding summary question--How democratic is our’law- mak1ng
process®--involves a good-deal of evaluation. and synthe51z1ng
Similarly. Are Oup Principles Alive and Well® requires student&
to generate ideas ‘through T br81n€tnrm1ng and encourages elabora-
tion on highly abstract theoretical statements This act1V1ty,
however, will apptal to the range .of xntLllectual abilities in
most classes.

v’
FY k -

SOCIOLOGY AND ECONOMICS .
'
GOAL: Develop a knowledge base- for understanding the everchanging
relationship between human beings and their government past,
,present and future. _ N . .

A. Lgarning ObJect1ve Define "status" and contrast it to the
studentsl understanding of rolé. ~ .
1. Learning activity' Time's Effect on Role

- . 0 .

' a.- Durat1on of t1me one session

I3

'\

b. Materials® none
. )
c

Description: ‘ ! T
. (1) Divide the class into growps.
) ’ : N

(2) Using the status of “mother™ each group
v




- 4 .

' .

. ) , (ay Make a list identifying five ways an
\ - American mother s role is the same as
' in 1900. ;

P ) -

T (b) Make a list 1dent1fy;ﬂg fypve ways a ’
. - mother's roéle is dlfferent today than ’

«in 1900. : : -y .
~(c) Demonstrate the above role ‘change with-
) o role Elaylng, draw1ng a picture, cartooms, ..~

: ’ or other method. ..
» - . ' -
e 2, Learning activity: Who Am [ Collage? . .

: @« . . . ' t
. . .a. Dux‘tlon of time: two or three'sessions
“b. Materials: newspapers, magazines and brown
. . - parer bags collected by students, :
. G- - Descr1pt10n .

(l) Have students bring in gufficient quantities
of newspapers and/or brown bags so that each -

Y. ’ - .. can cut out and paste together a life-sized «
" : = . oqu1ne of h1m/herself ) .
IS -

. (2) Have studenfs collect plcturcq from magazines
~and newspapers that {llustratée:
‘ ' . ‘(a) Status one preseéntly occupies.

: ©  (b). Status one hopes to achieve in future,

(¢) Status that ekpress dcslres,'hobbies

- and anything else important to him/her.

Students ‘will then use the life-sized outline T

" 4 - and collected pictures' to make- collages that

represent themselves
[ 4

SN . (3) The completed collages could then be used in

. - a variety of ways:

(a) Have students write their names on the
backs of collages tc conceal identities,
Then have students guess the identities
.of the collages. 1Individuals might be

: perm1tted to explain why they represented.

. ‘. ) themselves as they did. .

(by _Compare and.contrast two or moge- collages
’ " : “to list same and different type of

) [ . status represented.
) . . (¢) Use collages as a basis for writing
' 7 - creatively--short stories, poems, etc..
:
O ) . Bl
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Learning Objective:

(d)"

collages. ,
¢ (e) Use collages as room decoratlon

adaption to the1r environment.

1.

)

Learning actlvlty:

a. Duration of time:

b. “'Materials:<

none

A Bake}'s Dozen.

one session

L

¢

Role play.behavior from selected

>

Compare and contrast two soc1et1es'

«C. Description:. i
(1) - Discuss with students the r¥lative importance )
and usefulness of the follow1ng electrlcal
‘items: .
Televiggon Rad1o
Refrigerator .Lamp ,
Clock Stereo - record player
"Toaster Hair drver
Washer Razor
Drver . Mixer . :
Vacuum
v (2) Af\%r discussion have students eliminate ten
'x items, narrowing the list to the three most
. essentlalg;nﬁms This can be a group con-
) \\\\\~_~‘/' - sensus or done on an individual basis. If
-done individually, compare and, contrast
- . f'@reasons for each other's lists.
. (3) Have stggszfi‘write a brief paper answering:

i

fa)

How their lives would be affected with-

Learning Objective:

out, the ten items they eliminated.

How a primitive would have accompl ished
the tasks these same ten 1tems were ’
de81gnated to do.

(b)

Describe aspeéts of ‘one's roles in the

economic stem (as producer, wonsumer, etc.?).. :
: \ . e
1. Learning activity: The Business of Selling g
P »
a. Duration of time: one or &wo sessions ,'¢ ’
b. Materials: _none ) - ..
- - * s
|
»
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(1)

-~

-

c. Description: .

Have students prepare a questionnaire which’ f
they will use in ingerviewing in the business
of selling. , . :

Possible questions might include:

- -  (a)
'  (b)
T e ()
- (d)

Wha
Who

-How

How

t is sold?

- .

buys the product(s)? Why?

-interise is the competition?

is the product(s) advertised?

(3).

~ ‘

(2) Once the quéstionnafre has been completed and

agreed upon, have students (individually) con= .
duct interviews of people in the compunity to
whom the questionnaire would apply.

Havg‘students,réport their findings to the

.class, comparing and contrasting various pro-

ducers' and/or distributors' businesses and
methods of doing business. °

How Do, These Activities 'Work For The Gifted?

The emphasis upon analysis and tomparison in Time's Effect
on Role, as well as its requirement forsa broad fund of ‘knowledge

will appeal to the gifted.

Similarly, role-playing, which provides

an appreciative audience, credtes the nurturing environment that

seems to be sO important.

Who Am I Collage not only elicits a .5

large number of ideas, but also places a pyemium on the originalit

and uniqueness of ideas.
“on the productionm 8F many ideas and on originality.

Baker's Dozen involves the same emphasis
Fina}ly, The
involves synshedizing al'l elements of'a - .

Business Of Selling
system (i.e., the systematic processes involved in marketing
surveys) and is-therefore just the kind of complex problem that

‘the .gifted enjoy.

-

2 [y
<

' rd
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) ) APPENDIX "
Social Studies, A Guide For Curriculum Development

-
-

Grade . Course Characteristics ' Cﬁafacter‘of a
Level Topics - of the Gifted Nurturing Environmeng'
) . K-3 | Tﬁe@selves General intellec- - Climate 6f‘creatiYity
, ‘ Familyk tual ability . ) -‘ ' .
School T | : Appreciative audience,
- . - Neighberhood épecifié academic [ either teacher or.
.L Commungty aptitude - : students
’ . i \,-Large numbgf of ideas
v - - ‘ .
. 4-6 * State history Creative or pro- MQre u?ique ideas , .
. U.S. history ductive’thinking e
. ‘ ' Canada o Le;dership,ability: Tendency toward
‘ Latin America ' Visual andlgeg- " ingenuigy‘and
) /;——-;~ Western Europe forﬁiné.arts - :originality
) .. ‘ ‘I . - . - ' .
: 7-8 . Area studies of Puzzle solving,
i . &oq}d civiliza-"' Psy;;omotof activ- speculation and
tiBn, Middlg . ity -‘ Fa ) " evalution . ~
. T East, Asia, .. ° ( v

\

“..Africa, U.S.

‘History . . o . —

- .
'

9-12 . U.S. .History N A T .

' U.S. Government . . | : . ' <
_and 18 Pther‘ouvrse. ] o ' .

> “é.'fferings‘ | I‘ . £ '

*

. '




. ANNQTATED BIELIOGRAPHY
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The Creat1V1ty Q‘estlon“ Edited by AIEFrt’Rothenberg and’

o ®

Carl*R Hausman.. Durham NC: * Duke Unlverslny Press, 1976

This book £§ a compllatlon of authorltatlve p051t10ns

&
on creat1v1tY“aﬂd\giftedneéshi I is partlculag/Q

usefu& as d‘generaL reference'work and fsatnres such

authérs as Freud Maslow Gebzg&s, Gullford Torrance,

Skinner and Rbgers. Y .. T

- -
3

., ) ‘ !
Parnes, Sldney J., Noller, Buth B., and B10n&1, Angelo M

. R
‘Gulae to treatlve Actlon. New York. Charles~Serrbner{s

g . " ' : ‘ @
Sons, 1976. ° N - T Ty

-

——tn v .
.- -

-

-

A-Vefy'readable éuidenint nded Both ae-é refexence

work and as -a source of . 1nstrdtt10na1 suggestlons.

. N Y . <

“Jﬂtended for all grade levels, the G Hlde contains a., -

N

1
-

dlscu351on on creatlve behav1or, approprlate activities,

l

and 1mportant contemporary references on menhods and

b4 -

L4 -
4
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¢ Torrence, E:'Pah}'end ﬂyers, ﬁlE. CreafiYe Learhang andr?éachingl
Lo S RO S0
New York: . Harper & Row, Publlshers 1970, -*
This’ book is d1recyed to.all te:;hers with emphas1s
on hoy t?e %eacher can generaﬁe e:§at1v1ty‘ °Thef
teacher is ‘to bela créatlve modei who ¢an create a-

_stlmgggtlng envaronment through the ‘types of quesflon?

”

asked and activities tsed. .- "

-
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L. +  Torrance, E. Paul' Fncguraglng Creat1v1ty in the Classroom
R . . Dubuque, I.owa‘ Wm. C. Brown Co. Publishers, 1970. r

Though: this.book i aimed at "f;nd1ng,@1ddengtalents

7 - ' 2 ».

'dhong disadvaritaged ¢hildren and  youth," it is

addressed to all teachers and all sjudents. 'Térraqce

- .-\\ - ~

o is ‘perhaps hest known for his central theme: "All . -7

i : child}en and Young people possess unrecognized ahd y
- v . L]
' uﬁawakened potent1a11t1es ﬁhat w1b¥ramount to 11tt1e o

~

. unless SQWeone first recognlzes and.acknowledges them

s [

and then encourages their awakenlngp" o
Z . - - Tl . ( : L4

- > -

g | Feldhuse&n, John F. and Treff1nger, Donald J Teach1ng Creatlve

k. el ~ “

Th1nk1ng and Problem SOIV1ng Dubuque, Iowa Kendall/Hunt )
Publishking Co.., 1977. i 2 ) ; N

k4

The authors provide a very short, readable, teacher-
M & . .

- \" . - . . ‘ . '. .
> - oriented discussion on teaching childten-to think and _

methods of téaéﬁing creativity and problem solving.
R . . \ . & , had .
) One chapter contains reviews of 1nstructidhal materials
" - and books for teaching these skills. )

~ ~ -
- v L 4 ” o : '

. Torrance E. Paul and Torrance, J. Jansy, 1Is Creafipitx ’ -
/ - L]

T Teachab1e° Fastback 20 Bloomlngton, IN; ?hi Delta

-

Kappa Eduiatloﬁai Feundathn, 1973.

o . . i TSN S . ;
. ' Is creatlvitx teachable? To;rance says de£1n1te1y e Y
* .5 T 'T ;’1"Yes." In th{s short, easy-to-read Phi Delta Kappa _
,A". s '>N»‘ ~ Fastback the authors arrive at a "yes" answer after ' -
‘:\<:‘i} . >4_ . haV1ﬁg surveyéd 142 experlments on whether e%sativ1ty
‘x . 1s teachable "...the authors. ..describé in some deta11 -

~ ’

Al

o - . a fuw of the teach1ng procedures uSed : v
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Good, Paul and the editors "of Time-Life Books. ‘The Individual.

Waltham, Mass: Little, Brown and.Cb., 1974, . : .
- The book éreaté the uni'ue:growgh of ind%viduals.‘

Appropriate as an intrqguctlon to creativity, it uses
_ - . v s :
"+~ . . pictures and illustrations, -and the narrative is

.

[ 4

©o . purposely kept free of Jargon. Of special interest is
. o = B

. ‘ “Chapter 4 which explores in a simple but direct way
- + "The Creative Urge" and "Steps in the Creative Process."
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N SOURCES Fbﬁ CREATIVE SQCIAL STUDIES MATERIALS
' - .. 2N .
Creative Teacﬁihg Seriess. - Boston: Allyn and 3acon,aiqc;.

The publisher has produced a series of:eight books,
< . h

. a each covering creativity i one subject area. One

such book is Creative Teaching of- the Social Studies

‘ ~in the Elementari School, deﬁigned brimarily for

'?L elementary schools:with‘emphasis upon methods,” tech-

niques and the use of various,media. However, the

L] . ’ -
- . -

book is nots essentially on teaching methodology but

rather on helping the teacher Hevelop~a nurturing

a3 _ \
A . = ”

envirqgmeﬁ?. -

..

Educational Insights Boxes. Carson, CA:. Educational Insights{ilnc?‘

-

¢ The publisher offers five -boxes of index cards for.fivéf
s ) ) © .

different subject aredas. The box most:appropriaﬁé‘for

%

o 4 % N I . ‘,r‘
. Y social studies is Mind Expénders.. The. index cards in -
¢ . , . L 4 -
s this box are partlcularly de51gned for glfted students
. o v ' w1th empha519 upom the" 1nd1v$§pa1 student»perfqrmlng -
N ‘ - d : .

. somé skill, game or activity. These materials are

1ntended for grages 1-6 and should -be con31dered suppf%-

mentary to the regular, program

- . v . . - -2 ~ 5
. ) . . .

FOCUS on Self:Deveiopment} bhiéago: Science Research .. ) N

- - ‘ - . - .
: . Assocdates’, Inc. e L.
>

The FOCUS program is 1ntended ﬁﬁr“grades K-6 and
1ncludes fllmstrlps, storles, (eacher S gu1de, and phoLo

YN board. The FOCUS program is partlcularly appropriate

L] -
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Ideabooks. Lexington, MA: Ginn and Company

¢

for elementary programs in Indiana with emphasis upon
> . s

three stages of development: Awareness, for grades

K-23'Resbonding,ogrades 2-4 and Involvement, grades
4-6 The materials propose a vafiety of experiences

.
s

and are designed to be attractive to children with wide

- o . . ]
ranges of ability and socio-economic bgckground.

‘ -
-

For those teachers who find Torrance an inspiration,
-

thé Ideabooks Yill be a practical applicgtion of his
theory. There are five ideabgoks in the series for
grade levels 1 through 8. Thqugh all of the Ideabboks
émphasize inergent aﬁq evalu ti?e-type qusfions, the

two serdies most appropriatq for-social studies are For /-

Those Uﬁg Wonder *for gradeg 3 and 4 and Irvitati'on to

Thinking and Doing for gra\es 5 and 6. The activities

. are inquiry@based with!emphasis on analysis, synthesis,
: =, )
and evaluation. . &

.
-

;
4 ¢

Think®Ins. South El Monte, CA: Creative Teaching Press, Inc.

M)

:

[

~

These materials, a series of 30 task cards, are par-

1

ticularly -appropriate for those teachers who wish to

~

deal w'th/gocial,problems.' The task cards are designed’
4 S . N

for grades ﬁ;rzlyithfemphasis on the development of

R . . :]\| . ,’ . :
inquiry skills.. Eath task catd represents <a critical
! . ) R

-social proplem that is'inteﬁdedlto stimulate iﬁdepéq-

dent stuﬁy'and decision-nrrkethg. The task cards cowld

A’

well be used in secnndary-séhnol‘fb help students
. — , S

F

r o »

identify appropriate projects. \
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PLEASE TELM US WHAT YOU 'THINK ABOUT "TEACHING SOCIAL STUDIES TO GIFI‘ED ’
AND TALENTED STUDENTS"

Your position: teacher " Your grade level: ‘
- dept. head . =
* ) . administrator Subject(s) taught:
pareat , ‘ D
other ‘ e .

4 . ' ¢ . +

,’ «f possible, please answer these questions after you have used some activities with students.’
‘If this is not feasible, please‘answer based on your personal inspection ‘of the materials.

1., What grade level’ actiyities are you evalanlng7 (check all that apply)~'

(1) Grades K-3. . (5) 9-12 World History
. (2) Grades 4-6 K ) (6) 9-12 American History
‘(3) 7th Grade Global Studies o (7) 9-12 Government
(4) 8th Grade American H1story ' © (8) 9-12 Sociology and Economics
" 2., -What is the basis for/this evaluation?® (check all that wpply) ’
(1) using 4 or more activities o (3) personal inspection
42) using 1 to 3 activit1es . 4) discussion with others
- T " who know'the materials
' 3. Have you shared this publication with other educators? (check . one) ~
(1) No (3) Yes, with 5-10 others
(2) Yes, with 1-4 others . \J 4) Yes, with more than 10 <’\
Circle the number from 1 (Defin1tely No) to 7 (Definitely Yes) which best reflects your
answer. .
‘ . ) . DEFINITELY . “DEFINITELY
v NO NEUTRAL  YES :
4. Are-these materials easy to under- 1 2 3 4 5 6 A
‘stand and use? .
.\\' L 4 !
5. Do these materials fit with the 1 2 3 4 5 6 7

curriculum of your district?

L .

6. - Are ydbu likely to make ,use 4} e
these materials in the future?

, )
7. Are these materials appropriate for 1 2 3 4 5 6 7 .
\ the abilities of your gifted studentg? - '
‘ B -
8. Are these materials interesting to 1 "2 3 4 5 6 7 o
gifted students? L @ v :i
R D ' L . . (
9., -Po-these activities promote divergent 1 2 3 4 5 6 7 >
thinking? - : " ’
™ : . .
10. Do these activities develop higher 1 2 34 5 6 7
. order thinking skillg? . : .. v S
What did you like, best? ' N . ’
 What d1d you'like leas’t? | -
s ' ! ‘
/ What should be changed or added to make the document mbre useful to educators of the g{fted? ™
‘use the back as needed) Co v K . , . A

» . ‘

OV TO: Consultant for Gifted Education, Division of Curriculum, Department of "Public \\

[:R\!: . Instruction, 229 State House, Indianapolis, IN 4624 . 15
e } . 78 . 74 . ‘ e




