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ABSTRACT
The newsletter describes the development of a'

vocational training model for severely handicapped and deaf blind
,adolescents. The need for innovative vocational model's in the
secondary school is discussed. Three stages ofjobe vocational
training model are presentedAssessment in five job samples (food
service, .groundskeeping- agriculture, janitorial- maintenance,
office-clerical, recycling); extensive training in two of the five
samples; and training resulting in long term employment`. The-role of
the vocational trainer is seen to include training the teacher, the
teacher's assistant, and student vblunteers to carry outthe direct
training; updating program data;, scheduling future placements;
identifying ,Stage 2 and 3 placements; and observing the teacher,.
assistant ,_.and volunteers as they concoct ypeational training.
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This is the seventeenth of a series of newsletter editions which will describe the activities of the Teaching
Research Infant and Child Center. The TeachingResearch_Infant;and Child Center consists of:

.

./ . . ..-
-JP-Integrated preschool Progi:ain: Valerie Aschbacher, Jud Clark

-.--Parent Training Clinic: Bill Moore
Prescriptive PrOgram: Gail Rogers .

Group Home for Severely Handicapped: Dave T mpleman and Mary Lee Fay
Elementary Classroom for Severely Handicapped, located in M--,onmouth-Independence School' Dis-

#_.____ flirt- ,tie Garner - -
1.. .. .

Seconday Classroom for Severely Hdridicapped, located in Monmouth-Independence School District:"
Nancy Trecker, Lynn Killian Gage and Randy Sullivan I.

Secondary Classroom for Mildly Mentally Retirded/Severely Emotionally Disturbed, located in Salem
School DistrictrChris Hadden, Vicki Nishioka .

-Group Home for Mildly Mentally Retarded/Severely Emotionally Disturbed: Debbie Kraus
-- Training Staff: Torry Templeman,'Carol Bunse, Tina Fames, Joyce Petersen, Valerii Miller

AI

ThN _issue of the newsletter describes the development of a vocational training . model for severely
handicapped and deaf-blind adolescents. The model it intended for use in public secondary schools. The
vocational training model includes three stages of, training that culminate in community work placement. The
.vocational model fits into a coordinated curriculum aimed at preparing the handicapped adolocent for the
demands of adult' life/A variety of products are being deeloped. Dissemination activities include opportunities
for secondary school personnel to -receive trainingin all aspects of the model. This issue was prepafed by Jay
Buckley and Isabelle Egan.

- .
The Need for Innovatiye Vocational Models

in the Secondary School
The need for innoVittive vocational programming for severely

handicapped and deaf-blind youth can be explained b} four
statements. First, the rubella epidemic of 1963-1965 caused a
hi number 'of children to be born with multiple handicaps
includang severe mental retardation, blindness, deafness, and
moving levgls of motor impairment. These children are now

Nil jielasstigelaidolescence. They face adulthood with probably the. . hood of any minority to find social and economic'
securitY.,HolVever, ongoing research (MoclehProject for Deaf-

, iiliije.Youfh,",BEH #300-78-0338 conducted at Tesich-

. numbers of deaf-blind youth can be integrated into non-categorical
'Lisp* mo&rately a'nd rely ;handicapped. This

, even if completely su I 'brings up the second

.-. ,'-a

it

Including deafblind youth in the laiker severely hAndiCapped
group' still leaves unsolved the problem that only a few c this
larger group are t utrently.involved in vocational activity (Gold.
M., and Pomerantz. D., 1978) Several authors (Fredericks, e
al. Associated Work Skills Gurriciduin. in press. Ruseli, 1979,
an4 Vtehman and McLaughlin, 1980) base reviewed.tbe ,
cure - and have found that the specific instructional techniques
necessary toitrain the severely Itindicappesd to perfortti sophisti-
cated vocational tasks have been identified and validated by
Crosson (1969), Gold (1972), Bellamy (1975, 1977 and 1979),
and Loos and Tiaid.(1955). These investigators agree that suc-
cessful instruction includes dte use of task antOthrolid positive
reinforcement Yet their success in training the severely handi
capped leads to the thircl'itatement

All of the above research was conducted in sheltered env i'-
n ronments. Very little is itttown4tbout training the sevelyely
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capped in community placements (Rusch, 1979, Fredericks, in
press and Wehman and McLaughlin, 1980). Gold and.his associ-
iteis haVe demonstrated that such community placement is possible.

The fourth statement is also ,draWrt from the research that
itccessfully demonstrates that the severely handicapped are.ca-

pable of productive work 'The subjects of these studies were
adults. The severely handicapped adult faces different demands
than the se. erely.,handicapped adolescent The adult must learn
to function in an adult world as soon as possible The adolescent
has time to prepare for the adult world While few would argue
that the main focus of secondarjeducatiort for the handicapped
should be preparation for the demands of 'adult life, little has
been doneto design seem:Aary programs to:help students meet
these demands t

- . .
Model Des elopment

In the autumn of 1979 the Teaching Rbsearch staff began an
'evaluation of the program content offered to adolescent students'
in the Teaching Research Infant and C141:1 Center Classrooms

f forte Seterel> Handicapp'ed Tuopouc'ses'of action were chart -
ed.-First, staff reviewed the literature a. adable on Model sec-
ondar> programs and on the demands place,d on indi.iduaig.
handicapped or not when 0> "reach adaltho'od 'Second. staff
visited exemplar) secondary programs. It was decided that the
most pressing need in the classroom for secondart aged students
was for des elopment of a comprehensi.e s ocational moderthat
would prepare the students. some of is horn were deaf-blind, for
the demands the would face as adults

The rc.iew o existing prog,rams. combined ith Teaching
Research's extenstse experience in builang educational xlek
and teaching the se% era> handicapped, lead-to the for
of se. en basic assuNpt ions 24
1 Secondary education must anticipate.the dem

ai
es

ent and fulUre ens ironmehts in which a student w
The identification of the next ens irpnment shoal
priority for choosing skills watt= curricular dom
et al. 1979. Mithaug and Haring. 1977i,, '

Nogrararning should Ise one part of a
cootdinated curnerilurn tiiiat also includes. cot/imum on skills.
social skills. independent 11.ingskills.and c'om'munity mobil
it skills (Gold. \1 and PomerarrtZ. D . 19;1.. Rusch. 1,979
and ehman and McLaughlin. 1980)

3 Traditional-assessment instruments do not measure tht4ork
potential for the seserelt handicapped A1ehman and Mc:-

. Laughlin. 1980) Vocational es ablation is most effect's els
carried out w hen skill training is incorporated into the c...ilu-
ation actl.ities t Revell. *doff. and Sarkees. 19S())

4 Training in more than one tspe of work increases tht market-
abilit> of the stude'nt.(Wehman and McLaughlin. MO, and
increases his choices in his future life

5 lost school districts hate personnel designated as .cational
educators In mans c'ase's thee indi. 'duals do not have the

. training to dexelop and administer .ocational traim,7, pro-
grams for the se.erel> handicapped

6 Exen adequately trained rotational educators cannot meet
the extelisis e tope commitments needed to provide one-to-one
tcaming for the sexerel> handicapped wuth Therefore.
teaching assistants and solunteers mutt be trained to conduct
.ocational_trajning

7 The model should he based on behavioral theory. accounta
bler,and data based Therefore. procedures utilized would he
based op those desc:nbed in A Data eased (:lassrootm for
Afoderatelv and Sct erely flandt( ai;ped (Frederickics. et al.
1979) -1'

Plit workinwsoK ational training began in Januar> of 1980 in
the secondar> classroom located at Teat hing Rest arch In the
spring 44980 the Office of Special Education sent out a reepiest
for proposals that v.ould, de.elc?p limo. dtme .ocation.r1 models
suitable for Vaf-blind cOuth Bud Fredericks and Jas Buckles
syhmitted a proposal On September 1. 1980 The, Teaching-Re-
search 3 Stage k'ocatinnal Training Program began reem.ing
funds as one of three innov'ativie-models chosen b> the Office of
Special Education In October of 19$0, Teaching Research mo. ed

: . .

non,

I/

its Secondary *sere!) Handicapped Class into the Monmouth-
Independence Public School SyStem

\
The Teaching Research 3 Stage Vocational Training Program

Introduction
This Model addresses the problems raised earliet Deaf -blind
south wilrbelintegrated into a non-categorical educational set-
ting The.prograrn will pro.ide an Inn°. atke vocational pro-
gram for all sex erel> handicapped south The students w exPenence
communitt .ocational placements earls in their school expen-
epee In addition, curricular emphasis 4.111.be on \matron-al and
independent lip ing skills, two areas that cannot be separated-for
successful community placement (Busch. 1979, Wehman gild
N1Laughlin. 1980) The . ocational program includes an exten-
si.e assessment stage, students w ill emerge with skills in
different' types of work. a 1 stage does' not end tintil
students are permanently employed roject staff feel that the,.
least. thedeaf-blind student w ill be able to function well in a
sheltered w orkshOp At best, he w ill take his place in compettt is e
employ Ant

Stage 1 Assessinent in Fit e Job Samples "

Vie pdrpose of Stage 1 is to allow a ctudept to sample differ-
ebt t> nes of work in order that a more empifIcal decision can be
made regarding future specialization and training Stndents are
scheduled for up to ten hours.per Week of work experience in
each of fis e job samples ,Each job sample lasts for six week's

The . ocatumal training that students parliipatein has been
determined bs edentif>ing jobs that are d.ailable in the local
communift,s pch south w ill undergo . ocational assessment and
training in Els ifferent ss ork,areds Thew include

Food Ser. ice
Groundskeeping- Agriculture

nitorial- \1;:untenanct
Office-Clerical
Rec.c1nj.4

4.
'Food Sersutr includr,. at this point .os er 60 ,r1olls that reflect

the 'kind of work as aila'ble in most cafeterias. restaurants Insti-
tutional kitcheners small fast food establishments lid schools

Groundskeeping and Agricultural Skills includes all the dis-
crete skilk comprising landscape nyailat mg; field maintenance.
park maintAanct,/gardening greer7ouse care, and farm help
1 he \\ 'Barnette *Ile> pros ides amply opportunitt for emplot
ment in West_ areas

'Janitorial -Mainiendnce includes traditional custodial chores
such ciS acuurpine moppirl. indow ashing table ind desk
cleaning. etc Nis() included in this work sample are opphrtuni-
titis to experience office (Waning. hotel-motel Maintenance. and
the minor repair-I:associated w ith fins is pc of w

Office-Clerical includes collating. stapling iiffingand seal -,
ts pes of mail-onts...filirig and sorting .intra-office

rox machine operation sjoring office supplies in their
e and mans other skills Central to this work sample

ing s -arot
delis err
proper pl
is the ability to circulate through the business w ithout disrupting
the flow of work of others

lice> c brig reflects the special dtrimsphere that Oregon pi-o-
. ides Localks and stet(; w ide. rysidents are .a ing glass. paper.
( ans. n pewspaer. and carcbodM This is st;en as d particularly
appropriate ended% or for 4:leaf-blind south because mans of the
neessar> discriminations do not nil> Cisual stimuli The excit-
ing part of the ye( %cling work sample is th*there is no limit to
the materials that can t rec.cly1 and that ser.s ice in this Indus-
tr. ivnot wen as a threat to the labor forcl Rather. it gists the
handicapped a positke identity in their communities.

The indisidual iaSk analyzed sequences ilsd in the Eke
work samples reflect actual' work act!. Ines peculiar to the com-
munity In which Teaching Research is located While the in-
structional skin/m(Y, %%mild be of little salue other practitiontrs,
list) of the core skills germane to each work sample can be of
\Ji leaching Research will publisli'l lrst of suggested skills in
which students should he assessed. proctchires for the design of a
similar oc ationdl program. and ideas for work samples that are
notractical in rural Oregon but would be in urban areas An



example of a such worksample is warehousing:which in large
urban areas serves as a real employMent restiurce.

Stage 1 is propomel-for two reasons: - ..

1., to allow the student to decide if he /she has further interest in a
more extended job placement in some of 'the five job samples
after experiencing related task's for a period of six weeks.

2. to allow parents and education'al staff V; deterrpine if the
studen demonstrates interest and for ability in the job sample.

It is phasized that Stage.1 is an assessment process'. During
this process it is hoped that the choices a student faces can be
narrowed to work in two different jobateas Thus, some amount
of failure within Stage 1 should be expected.

The method employed in Stage 1 is placement in different
. typeas of work wiithin each job sample Each job sample lasts for 'a

period of six wE4s, Tasks performed within each of the 'differ-
ent roles are task Inalyzed. Students work with wean° I train-
ers to demonst(ate pfoficiency in as many skills e within...
the six week job sample. . -v-

Stage 1 evaluation is based on the pereen6 o task analyses
mastered, the rate Of student acquisition, the student's apparent
satisfaction with the w ork sample, on and ofrtaskl?chavior data.

;-

and trainer, teacher and parent satisfaction surveys Based on
careful analysis of the abos e indices for all -fiee job samples. tXso
work samples will be chosen for extensive programming during
Stage 2. . .

"'"
Stage 2 - Extensive Trairpng in Tu o Samples

-
The purpose of Stage 2 is to collect data for a greater number

of skills over an extended period of time, and to allow the student
to function in increasingly more realistic work settings. primarily
in the community

The method employed is first. to:break the school s ear into
'to blocks In each of these blocks the student will be placed in
different roles within the job saMple. For example the student
might begin by reviewing the skills hesheexperienced dunng

_Stage I within the school. or on the school grounds Then the
. student will move to work placements in theillocal community

_.

accompanied by the vocational trainer All tasks Willie task
analyzed Created emphasis will be placed on normalized work
routines Trainer. teacher. parent, and, in this phase. employer
satisfaction surveys will be completed half-may through the block
and at the completion of each of the extended job samples

Evaluation will be based on training data, social and behas-.
ioral problems o e lack there-of, student reaction to the workth
experienced, a d the satisfaction sun eys mentioned above Based
on the data collected in this stage. parents. 'surrogate parents.
educational staff, Vocational Rehabilitation personnel. Division
of Mental Health representatives. and the student v. ill decide on

. a type of work in which the student will receise training enabling
him/her to pursue more extensive employment in one of the twg
work blocks experienced in this stage It should be noted that ii
fodicatars predicting some hope for success are not present the
student could be assigned for Stage 2 training ip another job
sample, or he/she may be all ed to repeat the extensive training
Stage2 allows in one of thelther samples already completed In
no instance would a student be advanced to Stage ,.3. without
strong evidence that such a placement might result in,prolongedl
employment.

.

dipects of his/her job for 6 months. At this point the case will be
turped over to the Division of Vocational Rehabilitation.

The supervision of the Teaching Research 3-Stage Vocational
Trainint Program is the duty of the vocational trainer in con-
junction with the classroom teacher. The designation of a voca-
tional trainer presents a variation frorq the, educational staff
patterri described in The Data Based Classroom for the Moder-
ately and Severely Handicapped (Prederieks, et al, 1979). After
surveying high schools in communities of fie varyiPg sizes in
Oregon, ancraftef ascertaining that even the smallest of these

schooldiltricts had on its staff a person chasged yith vocational ,

education. it was decided to add the poi loon of vocational trainer. .

Successful implementation of the Teaching Research 3 Stage
Vocational Program depends on the interaction of three key
components: procedures for placement and supervision, ,theipres-
ence of a relevant curriculum. and finally, the applicatkin ofr ' s
advanced instructional technology

Slane 3 - Training Retie/hug in Long:Term Employment
The purpose of Stagel is to provide training to the point th

the student is employed without the supervision of a vocation
trainer. It is anticipated that Stage 3 will anti a spelt of at least
full school par.

Themethod' proposed for Stage 3 is the same at Sfage 2. but in
this case carried to complete indeiOndent functioning In this
stage the vocational trainer will be faded At that point ohly
probe data will he maintained. Follov.-upprocodures wilt be
shared with the Division of Vogational Rehabilitation

Evaluation in this stage conitsts M the student's ability to
wok independently on whatever number of tasks comprise his/her
particular job. Production data v. iff be maintained by the %coca:

I Urinal trainer and b5/' the student's supervisor. Stage 3 will con:
Jinue until the student has remained at specified criteria tfor all

'

The Vocational Trainer
Most school districts have an individual vv ho serve/ as a voca-

tional educator In some casesthis person is a-highly paid tenured
teacher who mat- have several assistants In other.thstricts an'

, assistant teacher may be assigned the responsibility for an entire
high school

n many schools the vocational. educators serv:e only non-
handicapped students Sometimes the omission of handicapped
students is intentional, Often the vocational educator simply is
not traine to meet the needs of th handicapped studerit This is
especially true v'hen students are erely handicapped and deaf-

*bhnd
When it came time to Choose a vocational trail r for the

Teaching Research 3 Stage Vocational Training PrOgram. an
assistant teacher vw as selected This choice v. as made for tv.ci
reasons First. the inch% dual dhosen. Mr. Ran-dy Sullivan. is a
committhd and competent professional Sec:Ond, many small school
districts do not have the funds available to add one or more
additional teachers By selecting a trainer from the ranks of tee
aKsistant teachers. we hoped to allay the fears that only Masters
level educators could do the fine job that Mr Sulliv an does

At the beginning ofthe proieet, Mr Sullivan performed all
vocational responsibilities for the Set erely,Hardiaapped Secondary
Class with the assistance of ,a few student volunteers he had
trained He received no assistance from the class' regular teacher
or from her assistant As the school year progressed other special
education' teachers requested his assistance Mr Sullivan w as
very. willing to help. hilt had no sjiare time'

Project staff felt that the role of the vocational traircer'needed
td be clarified Nt'e were faced v. ith three questions.
I Should thee vocational trainerk the sole individual responsi-

ble for the design. development and scheduling of the vaca-
tional program: and for direct training of each studert?

2. lio, could others be convinced of the efficiency of tht model
-if a vocational trainer is needed for each specialeducation
classroom? ;

'3 Or. could tlfrtocational trainer serve in a ccxisilltant role, in
v.hich v. mild still placT students. y.nte,training programs,
but then train the teacher, her assistant and student volun-
teers to carry out the direct training?

Project staff decided to try using the s ocationatttainer as a
consultant Ms Sullivan was asked to train the teacher, her.
assistant ,rind some student 'N ol u nte Fr s to carry Out the direct

"training In a period of two weeks this training was completed.
and the elks-m.06in sta 'tf was able to run the program without the
assistance of the vocatiohal trainer The vocational trainer then
concentrated on updating program data. scheduling future place-
ments. identifying Stage 2 andl placements. and taking obsena-
tiOns of the teacher. assitiant, and.vilunteess as they conducted
.vocational training. Thf trainer was also able to concentrate
mureon the training needs of the deaf-blind students.

()nee students e placpd in community job placements in
Stage 3. the trainer will assume direct training responsibility
Siege I placements and most Stage 2. placements can now be
managed by- classroom staff

Future editions of this newsletter will report results anieved.
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This is the first of 7 newsletters to be produced over the next
two arid one -half years by the staff of Teaching Research's Sec-
ondary Vocational Project Future newsletters v. ill deal with
Issues such as student training results, inservice training oppor-
tpnitu;sf6r s ocational trainers, administrators, teachers and teach-
ing assiseants. insenice training results. updated training sys-
tans. and new ly des eloped educational products A subscription
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New,Publication Available
SEVERELY HANDICAPPED/
HEARING IMPAIRED STUDENTS
Strengthening Service Delivery

Edited by Bob Campbell, Ed.D., and Victor Baldwin,
Ed.D.,Teaching Research Division, Oregon,State System of Higher
Education.

You know from sour administrative and
care experience: formidable.barriers to learning a

Is
the concomitance of hearing impairment and other handicap-
pihg conditions Developing the fp ulticiasciplinary Appreach ide-
nianded by the needs of these multiply handicapped students can

. seem next tp impossibleservice delivery mechanisins are dispa-
ratb . established systems are resistant to change . personnel
preparation systems are inadequate 1

But now there is a book that crosses these barriers to offer sou
programs and services designed specifically for severely
handicapped/hearing impaired students- Experts from the fields
of deaf education, mental retakdation, and speech and hearing,'
provide sou with the assessment strategies. instructional tech-
niques, and programmatic optiogs sou need to identify accu-
rately and thensuccessfully sene multiply handicapped students.

-You'll be able to project realistic. appropriate objectis es to
give students the educational. occupaponal, and f unctional_self-
help skills they'll need in natural environments Combine
language communication intervention strategies with task ana-
lytic programming in socational and life-skill areas to expand the
quality and comprehensiseness of s bur sen ices

With this new book as y our guide. soul' be able,to deter- .
mine the reqipsites for and con) onents insol ed in establishing

ocomm unicatise competence Expand audiblogtc sen ices to
enhance educationa settings and programs Es aluate audi-
tory dysfunctiori, cognitise assessment. and medical factors an
light of the "criterion of ultimate functioning" Des elop and
implemerit c ula that take into account domestic. socatron-
al, recrea pal, and community functioning social interaction'
doroai

From amplification monitoring in the classrodm to training
parents to carry on intervention programs in theliome, you'll
fihd a full continuum of services outline& for seserels
handicappeditearing impaired- individuals Clipters discuss
preschool intervention programs; 'cognitise assessment instru-
ments, medical issues ins ols ed in the management of multiply
handicapped children. prograniming,in residential tehool lining
environments, insersiee training and adMinistrative commit-
ment, and More Y9u won't find a more comprehensise intro-
duction to the special needs. strategies. and factors insolved in

. sening seserely handicapped7hearing impaired students any-
where.

Contents: Pores( ard Behrens4 Preface (B Campbell &
V. Baldu in)

1

ing or direct
imposed by

Administrative program .developinent: Needs and resources
(V Flatlwuse) Adininistratise factors (L Connor) Ini,en ice
training (V Bolditip) 'Comment (S Freagon)

Assessment: Pnt4ration of assessmentand management pro-
cesses Auchology as an educational program (0 T Kenuerthyl
'Nonserbal assessment of cognitive behavior (C Cilk& R
Medical issues in the ()serail management of the seserely-
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