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 ABSTRACT

. adolescents. The need for innovative vocational models in the

-

The newsletter describes the development of a
vocat1pna1 training model for severely handicapped and deaf blind

- et

secondary school is discussed. Three stages of‘jhe vocational

tta1ﬁ1ng model are presented--dssessment in five job samples (food _ %
service, groundskeeping-agriculture, janltor1a1-ma1ntenance, )
off1ce-c1er1ca1 recycling); extensive training in two of the five
samples; and traxnxng resultxng in long term employment. The role of
the vocational trainer is seen to include training the teacher, the
teacher's assistant, and student volunteers to carry -out’ the direct
training; updating program data; scheduling future placements;

1dent1£y1ng Stage 2 and 3 placements; and observ1ng the teacher, . ™.
‘xagas;;hayncgnguct vocatxonal training.
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This is the seventeenth of a series of newsletfer editions which. will describe the activities of the Teaching
Research Infant and Child Center. The Teaching Research Infant.and Ghild Center consists of: -

. “# Integrated Preschool Prog;'a‘in: Valerie Aschbacher, Judy. Clark N
T =—Parent Training Clinic: Bill Moore 2 : .

"'\ —Prescriptive Program: Gail Rogers' oo . o . S .
—Group Home for Severely Handicapped: Dave Témpleman and Mary Lee Fay Y
—Elementary Classroom for Severely Handicapped, located in Monmouth-Independence School Dis-

—— ,_,,_4-1rict;3u¢'e Garper- . - .. - ' e - B RS
; —Secondary Classroom for Severely Handicapped, located in Monmouth-Independence School District:" -
« 4 Nancy Trecker, Lynn Killian Gage and Randy Sullivan e’ - .

Schdol DistrictsChris Hadden, Vicki Nishioka ' . .
—Group Home for Mildly Mentally Retarded/Severely Emotionally Disturbed: Debbie Kraus

—Secondary Classroom for Mildly Mentally Retdrded/Severely Emotionaliy Distl;rbed, located irisjalgm
v » —Training Staff: Torry Templeman, ‘€arol Bunse, Tina Farnes, Joyce Petersen, Vq.lerig Miller

TN

. . . ~This issue of the newsletter describes the development of a vocational training . model for severely

« handicapped and deaf-blind adolescents. The mqdel i intended for use in public secondary schools. The -~

- * . vocational training model ingludes three stages of training that culminate in community work placement. The -

..« .vocational model fits into a coordinated curriculum aimed at preparing the handieapped adolescent for the

c demands of adult life’A variety of products are being developed. Dissemination activities include opportunities -
for secondary school persommel to receive training'in all aspects of thé modsl. This issue was prepared by Jay ~

Buckley and Isabelle Egan. . S
e . ,The Need for Innovatiye Vocational Models » Including deaf-blind youth in the larper severely héndicapped
P in the Secondary School " group still leaves unsolved the problem that only a few of this

. A
Il

- Theneed for innovative vocational programming for severely . larger group are tutrently.involved in vocational activity (Gold,
handieapped and deaf-blind youth can %re explained by four 3 M., and Pomerafitz, D., 1978) Several authors (Fredericks, et
ﬂ/,-{"‘ statements. First, the rubella epidemic of 1963-1965 caused a al. Associated Work Skills Curriculuin, in press. Rusch, 1979,
TR hiﬂﬁnumber ‘of children to be born with multiple handicaps - ang Wehman and McLaughlin, 1980) have reviewed'the litera-
L‘) including Severe mental retardation, blindness, deafness, and ture-and have found that the specific instructional techniques .
-;':, uagying levels of motor impairment. These children are now necessary toitrain the severely ldndicapped to perfortn sophisti- .
N2 rea ing adolescence. They face adulthood with probably the cated vocational tasks have been identified and validated by
\g ,lajéum:hood of any minority to find social and economic’  Crosson (1969), Gold (1972), Bellarfy (1975, 1977 and 1979),
N security. HoWever, ongoing research (ModekProjéct for Déaf- and Loos and Tifard (1955). These investigators agree that suc-
’. » Bligd Youth,'BEH @ontract $300-78-0336 comtlucted at Teach- - cessful instruction includes the use of task anal{®yaad positive

-, &)  ing Research Infant and Child Center) demonstrates that small reinforcement Yet their success in training the severely handi-.
"\(.. numbersof deaf-blind youth can be integrated into non-categorical capped leads to the third Statement : ,
\\f "¢ m4. fopilie oderately and severely Handicapped. This . .
e Q | on, even if complétely succsévs?ul brings up the second All of the above research wags conducted in sheltered envi-
E MC Mtemmant, PR s L ‘Y . 2 ronments. }{ery little is linown:about training the sevagely handi-
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capped 1n community placements (Rusch, 1979, Fredericks, in
press and Wehman and McLaughhn, 1980). Gold and.his associ-
ates have demonstrated that such community placement is possible.

The fourth statement is also drawn from the research that
slccessfully demonstrates that the severel handicapped are.ca-
pable of productive work *The subjects of these studies were
adults. The severely handicapped adult faces different demands
than the se\ erely handlcdpped adolescent The adult must learn

to function in an adult world as soon as possible The adolescent _

has time to prepare for the adult world While few would argue
that the main focus of seconddr\yeducdtlon for the Handicapped
should be preparation for the demands'of adult hfe. little has
been don’ to design secondan programs o help students meet

these demands 3 .

. . - T
Mode! Development
In the autumn of 197 9 the Teaching Rbsearch staff began an

“evaluation of the program content offered to adolescent students’

in the Teaching Research lnfdnt and Ch:,ﬁi Center Classrooms
for fhe Severely Handicapped T\&o,coul;ses of action wese chart-
ed. First, staff reviewed the hterature asailable on modek sec-
ondany programs and on the demands placéd on indniduais.
fxand'ncapped or not when tb v reach adulthood *Second. staff
visited exemplary secondary progrargs. It was decided that the
mostpressing need 1n the classroom for secondan aged students
was for development of a comprehensive vocational model‘that
would prepare the students. some of # hom were deaf-blind. for

the demands they wonld face as adults -

"The review ok cuisting programs. combined mith Teaching
Research’s extensive expertence in building edycational
and teaching the severch handicapped. lead to the for

of seven basic assuﬁtptlons . .

1 Secondar\ edycation must anticipate the dém
ent and fuscre environmenhts 1n which a student w
The identidcation of the next environment shoul
priority for choosing skidls wathin curricular dom
etal. 1979, Mithaug and H.mnz 19775 - »

. -2. Vocgtional programming should be one part of a

v

Q

cootdinated curnculum thatalcomdudescorﬂmum

social skitls. independent Iining skillssand community mobl-

ity skills (Gold. M and Pomerantz. D I‘)"s Rusch. 1979-

and Wehman and McLaughlin. 1980, L

Traditional assessment 1nstruments do not measure thi*ork

potential for the severely handicapped Wehman and M-

Laughhin. 1980} Vocational evaluation 1s most effectis el

carnjed out when <kill traming 1s incorporated into the evalu-

ation activitigs (Revell, Knloff. and Sarkees. 1950

Training 1n more than otie ts pe of worh increases the market-

abihty of the student«/\Wehman and MgLautthlin, 1950, and

increases his choices 1n his future hfe N

fost school districts have personnel designated as yocational

educators In many cases these individuals do not have the
training to de\elnp and administer vocational trainymy pro-

grams for the severely handicapped T .

Even adequateh trained vdtational educators cannot meét

the extehsi e tipe commitments needed to provide one-to-one

tzaining for the severely handicapped wouth  Therefore,
teachtng assistants and \()lunte(rs mak be tmmed ta conduct
vocational tragning

The model should be based on behayioral theory. accounta-

ble.and data based Therefore. procedures utihized would be
based op those desenbed in vd Data Based Classroom for
‘W(nfera!cl¥ and Set erely Handx(apprd (Frederichs, et al.

1979) - / .

Pllqt workin v d{lnnal'tmlqmg began in January of 1980 1n
the secondan clasroom focated at Teaching Rewearch In the
spring 0b1980 the Office of Special FEducation sent out a request
for proposals that would develop innosative vocationd models
suitable for geaf-blind \nuth Bud Fredericks and Jay Bu(kfu
sybmitted a propotal On September 1, 1980 The, Teac hing-Re-
search 3 Stage \rxatmnaj Training Program be sgan recening
unds as one of three innovative-models chosen by the Office of

]: MC special Educatlcm In Ocmber of 1980 Teaching Rﬁearch moved
:

- - bod .

./‘

its Secondary Geverely Handll’:apped Class nto the Monmouth-
lndeperrdence Public School System :

The Teachmg}esea rch 3 Slage Vocational Training Program

" Introduction

This model addresses the problenis raned carhie? Du.f blind .

* youth will bejintegrated into a non-categonical educational set-

ting The-program will provide an innovative vocational pro-
gram for all s erely handicapped vouth The students will expenience
community vocational placements early 1n their school expen-
epce In addition, curnicular emphasis s ill.be of vocational and
indepeéndent Iiding skills, two areas that cannot be separated{or

successful community placement (Rusch. 1979, Wehman and
McLaughlin. 1980) The v ocational program includes an extén-

* sne assessment stage, studenits will emerge with skills 1n fwo

different types of work. dnd—ﬁ'he-ﬁn?l stage does'not end uptil
studehts are permanently emploved Project staff feel that gt the .
least. the'deaf-blind student will be able to function well 1n a

»  sheltered w orkshop At best. he w ill take his place in competltive

emplox mignt. /
S!az_e 1— Assessmen! in Fiee Job Sam;ﬂ:’s 7
The pdrpnuj of Stage 115 to allow a student to sample differ-
et types of work in order that a more empifical decision can be
made regarding future specialization and training Stadents are
s«heduled for up to ten hours-per week of work eapenence 1n
cach of five jpb samples |Each job sample lasts for o weeks
The vocational traiming thdt students partl(lpat( in hds been
determined by sdentifying jobs that are available in the local
commurity ’X’Q_\Outh w L'H nndergo vocationtal assessment and
tramning 1n fn &different work.aréas These ipclude - . -

Food Service .
Groundskeeping- Agricubture

Jamtonial-Maintenance

Office-Clenical

Recvelin

v

"Food Servicd includg. at this point. over 60 skalks that reflect
the hind of work av allﬁ)lc in most cafeterias. restaurants insti-
tutional kitchenery simall fast food establishments apd schools

Groundskeeping and AmLulturdl Skills includes all the dis-
crete shills comprising landscapr dlaving field maintenance.
park maintéhancgf zardening QH(HI% care. and farm help’
The Willamette Vlley provides ample opportunity for employ -
ment in thes areas *

Jamtorial- \4.11:1}; nance ingludes traditional custodial ¢hores
such as vacuuming mapping, w indow washing table and desk
cleaning. etc Ao 1n(lud(d in this work sample are opportiuni-
tik to experience office (eamng. hotel-motel maintenance. and
the minor regairgassociated with thas type of \\?

Office-Clerical incdudes coliating. stapling #uffing and seal-,
tvpes of mail-ontssfilife and sorting intra- officc’
delnen . ferox machine operation soring office supphes in their
praper plge and mans other shills Central to this work sample
1s the ahility to circulate through the business without disrupting

ing ({1

. the flow of work of othér

.
Reevching reflects the spedial atmosphere that Ore Lon;pm
vides Locallw and statg wide. rgaidents are saving glass. paper,
Cafis. Aewspaper. and cardboard This s séen as a particularly
appropniate endeavor for deaf-blind youth becauw many of the
necessary discriminations do not nH\ dn Coual stimul The excit-
ing part of the recveling work sdmph 1s th#®there s no himit to
the materials that can be recve
try 1 not seen as a threat tg the {abor force Rather. 1t gives th(
handicapped @ positive 1dentity 1in their communities
The individual g ask analvzed squences tsed 1n these flw
work samples reflect actial work activities pecuhar to the com-
mumitv' 1n which Teaching Research is located While the in-
structional «&nences would be of little value tg other practitioners,
listy of the care shills germane to cach work sample can be of
\ d?l( Teaching Reséarch will publishr X IRt of snggested <kills1in
which students shonld be assessed. procedures for the deagn of a
anular vocational program. and wdeas for work samples that are
, nntérachcal in rural Oregon but would be in urban areas An

7/

4] and that wervice in this indus- | |



<ersto demonstrate pfoficiency in as many skills

€

. -

example of a sUch worksample is warehou.smg swhich in large
urban areas serves as a real employment resburce,

Stage 1 is proposod»for two reasons: .

1., toallow the student to decide if he/she has further initerest in a
more extended job placement in some of the five job samples
after experiencing related tasks fof a penod of six weeks.

2. to allow parents and educatiorfal staff t& determine if the

studen ’Zdemonstratts interest and /or ability in the job sample,

Itis

}

fa

/

phasized thatStage.l is an assessment process‘ During *

this process it is hoped that the choices a student faces can be |

narrowed to work in two diffeent job'ateas Thus, some amount
of failure within Stage 1 should be expected.

The method employed in Stage 1 1s placement in different
typees of work within each job sample Eachjob sample lasts for a
period of six »\é@? Tasks performed mthm each of theg differ-
ent roles are tas'k nalyzed. Students work with \ocatlo 1 train-

- the six week job sample. . .
Stage 1 eyaluation 1s based on the perc'ento task analy ses
mastered, the rate bf stident acquisition, the student’s apparent
satisfaction with the work sample, on and off task behaviot data.
and trainer, teacher and parent satisfaction surveys Based on
careful analysis of the aboye induces for all five Job samples. tis 0
work samples will be chosen for extensiy e programiming during
Stage 2. . <

Stage 2 - Extensive Traimng in Tuo Samples .

. The purpose of Stage 215 t collect data for a greater num ber
of skills over an extended period of time, and to allow the student
to function in increasingly more realzstrc work settings. primarily
1n the commumty
. The method emp10\ ed is first.to;break the school \ear into
“two blocks In each of these blocks the student will be placed in
different roles within the job sample. For example the student
might begin by reviewing the skills he’she ‘experienced during

_Stage 1 within the school. or on the school grounds Then the _

I\, 4

student will move to work placements in thelocal community -

accompanied by the vocational trainer All tasks wilkbe task
analyzed Greater emphasis wll be placed on normalized work
routines Trainer. teacher. parent, and, in this phase. emplosver
satisfaction surveys will be completed half-w ay through the block
and at the completion of each of the extended job samples

Evaluation will be based on training data, social and behax-,

voral problemsl?xhe lack there-of, student reaction to the work
experienced, arf{d the satisfaction surveys mentioned above Based*
on the data collected in this stage. parents, ‘surrogate parents,
educational staff, \'ocational Rehabilitation personnel. Division
of Mental Health répresentatives. and the student wll decide on

\a type of werk in w hich the student will recen e training enabling

him/her to pursue more exfensive employment 1n one of the tw
work blogks experienced in this stage It should be noted that ?
indicators predicting some hope for success are not present the
student could be assngled for Stage 2 trammg g anogher job
sample, or he/she may be allow ed to repeat the extensive training
Stage-2 allows in one of the Other samplec already completed In
no instance would a student be advanced to Stage 3. without
strong evidence that such a platement might result mprolonged

1

employment. .

Stage 3 - Training Resulting in Long: Term Employnient

The purpose of Stage3 1s to provide traiming to the point th
the student is emploved without the sypervision of a vocatign
trainer. It is anticipated that Stage 3 will cover aspawrof atleast
full school year,

The method proposed forStageS|sthesamea§5tagt~2 Butin

this case carried to complett indeg®ndent Functioning <In this
stage the vocational trainer will be faded At that point only
piobe data will be maintained. Follow - -up-procedures will be
shared with the Division of Vqgational Rehabilitation
Evaluation in this stage conbists of the student’s abihty to
work independently on whatever gumber of tasks comprise his/her
particular job. Production data wifl be maintained by the voca:
nal trainer and by the student’s supervisor. Stage 3 will con:

l: MC ue until the student has remained at specifled cntenalfor all

.
T ) .

-

:

.

_ not train

[

N

- . -
. X

turned over to the Division of Vocational Rehabilitation. =

Y The supervision of the Teaching Research 3-Stage Vocational

-Traininlf Program is the duty of the vocational trainer ig con-
junction with the classroom teacher. The designation of a voca-
tiorial trainer presents 4 vanation from thg educational staff
pattern described in The Data Based Classroom for the Moder-
ately and Severely Handicapped (Predericks, et al, 19"9) After
surveving high schools 1n c‘orpmumtm of five varying sizes in
Oregon, and aftet ascertaining that even the smallest of these

.school.districts had an its staff a person charged with vocational .

education. it was decided to add the positien of vocational trainer.

Successful implementation of the Teaching Research 3 Stage
Vocatignal Program depends on the interaction of three key
components: procedures for placement and supervision, the pres-

ence of a rélevant curriculum. and finally, the applmat!bn of

advanced mstructlonal technology .
r
The \’ocatmnal Trainer .
Most school dhstricts have an indiv idual who sery eg as a voca-
tional educator Ip some cases this person is ahighly paid tenured

_teacher who mat have several assistants In other.districts an’

assistant teacher may be,assigned theresponsibility for an entire
hlgh schood C .

n many schools the vogational educators sen€ only non-
handxcapped studehts Sometimes the omission of handicapped
students 15 intentional, Often the vocationgl educator simply s

to meet the needs of th handicapped studerit Thisis
especially true when students are; erely handlcapped and deaf

bhnd N

£pects of his/her job for 6 months. At this point the case will be, -

* When 1t came time to choose a vocatjerial tram\er for the /
Teaching Research 3 Stage Vocational Trammg Program. an’

assistant tea¢her was selected This choicé was made for twg

reasons First. the indnidual ¢hosen. Mr. Rardy Sulhihvan. is a
committtd and competent prafesgonal Second, many small school
districts do not have the funds avaitable to add one or more
additional teachers By selectyng a trairer from the ranks of tie
alsistant teachers. we hoped to allay the fears that only Masters
level educators could do the fine job that Mr Sullivan does

At the beginning of-the proiect, Mr Sullivan performed all
vocational responsibilities for the Severely. Hapdlcapped Secondany
Class with the assistance ofa few student »o6junteers he had
trained He receged no assistance from the class regular teacher
or from her assistant As the school yeax progressed other special
edtication’ teachers requested his assistance Mr Sullivan was
very willing to help. bat had no spcjse time " ’

Project staff felt that the role of the vocational tramer ‘needed
td be clarified \We were faced with three questions.

1 Should the vocational ‘trainer pe the sole individual responsi- -
ble for the design. developmenit and scheduling of the vdca® .

tional program: and for direct traamng of each student?

. 1{s0. could others be convinced of the efficiency of the model .

’lf a rvocational trainer 1s needed for ‘each specxaf educatmn
+ " classroom® S
Or. could tH&¥ocational trainer serve in a consultant role. in
which he would still place students. y ntetraining programs,
but then train the teacher, her assistant and studeat volun-
teerstocarry out the dnrect training? ' v

.

Project staff decided to try using ‘(he \ocanohah:amer asa’

éonsultan( Mr Sullivan was ask
assistant and some student ~olunt
“training In a period of two weeks this training was completed.
and the classrodt stalf was able to run the program without the
assistance of the vocatiohal trainer The vocational trainer then
¢oncentrated on updating program data. scheduling future place-
ments. 1dentifying Stage 2 and 3 placements. and taking observa.
tibns of the teacher. assigant, and.volynteers as they conducted

to trgin the teacher, her

\ocatmnal tralmnz The trainer was also able to concentrate *

mors,on the t!almng needs of the deaf-blind students. .
Once studcnts are placed 1n commumty job placements in
* Stage 3. the trainer will assume direct training responsibiity

Stage 1 placements and most Stage 2 placements can fow lee .

managed by .classroom staff
' F\nurc edmons of this new slett( or will report resglts a“ue\ éd.
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New-Publication Available
SEVERELY HANDICAPPED/
" HEARING IMPAIRED STUDENTS
Strengthening Service Delivery

Edited by Bob Campbell, Ed.D.. and Victor Baldwin,
Ed. D.,Teachxng Research Davision, Oregon, Std\e System of Higher
Edycation.

You know from your administrative and lng or direct
«care experience: formidable.barriers to learning are imposed by
the concomitance of hearing impairment and other handlcap
pitg conditions Developing the multld;sc)phnar\ approach «e-
mianded by the needs of these multiply handicapped students can
“seem rtext tp impossible—service delivery mechanisins are dispa-,
ratk ... . established systems are resistant tochange . .~personne]

preparatlon ststems are inadequate 3

But now there 1s a book that'crosses these barrers to offer vou
programs and services designed specifically for seLerely
handicapped/hearing impaired students. Experts from the fields
of deaf education, mental retatdation. and speech and hearing”
provide you with the assessment strategies. instructional tech-
niques, ‘and programmatic optiogs vou need to identify accu-
rately and thenguccessfully serve multiply handicapped students.

“You'll be able to project realistic. appropriate objectives to
give students the educational. occupa;zonal and functional self*
help skills they il need in natural environments Combine
language communication interventidn strategies with task ana-
lytic programming 1n vocational and life-skill areas to expand the
quahty and comprehensiveness of your services

With this new book as your guide. you'll be able to deter- o
mine the requsites for and comﬁonents involved in estabhishing -

scommunicative competence Expand audiologic senvices to
enhance educationa] settings and programs Evaluate audi-
tory dysfunction. cognitive assessment. and medical factors an
light of the “criterion of ultimate functioting™ Develop and
implement ¢ ula that take 1nto actount domestic. vocation-
al, recrr;ay(;g‘and community functlonlng social interaction
dorgar .
From amplification momtormgln the classrodm to traming
arents to carry on intersention programs in thehome. you'll
find a full continuum of services outlined for se\erel\
handicapped hearing impaired 1ndn1duals Chapters discuss
preschool intery ention programs, “cognitive assessment instru-
ments, medical 1ssues imvolved 1n the management of multiply
haridicapped children. programiming in residential school hving
environments, inservice training and admlmstratlve commit-
ment. and friore \gu won't find a more comprehensive intro-
duction to the special needs. straeezles and factors involved 1n
serving severely: handicapped’ heanng |mpa1red students any-
where. .

Contents: Foreward (T ﬁehrens‘ Preface (B Campbellu
V. Baldu in) . Y
Administrative program development: '\ecds and resources
_{V Flathouse) Administrative factors (L. Crmnor) Inser ice
training (V Balduip) "Comment (S Freagon) .

Assessment: lhté§rat10n of assessmentand management pro-
cesses' Audiology as an educational program (O T Kenu thy)
‘Nonverbal assessment of cognitive behavior (G Gill¢& theff)
Medical issues in the overall management of’ the severely
_handicapped/hegring impaired.child (S. Gordon. M Appell. &
L. Z Cooper) Comment (K Streniel- pbell)

Curriculurh lmplementahon Ordanizing for change (C
‘Pawelskz & A. 'Ggoveman). Considerations. for curriculum de-
velopment and impleffiemtation. (L, Gguenwald. ) Schroeder. '
‘& D. Yoder). Eafly education for severely handlcapped hearing
impaired students (M "Appell). A model forppragramming for -
handicapped students in resldentlal schopl hv:ng enyipnments
{L. Larson). Tralmngparents of multiply handicappedéhearing
impaired childrer (R. Stromer & ] MlHer) Comment (W'
Sailor) Summar}comment 1C. Waryas) *
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Text apphcaﬁon Collateral readlng for Spemal Education Ad-

ministration and courses in curriculum development and meth-

ods of instruction 1n deaf educationsmental retardation Appro-

priate at both gradiate and undergraduate level.”

. Fall} 1981/approx. 260 pages/paperback/ISBN 0- 933716-

“en 24-9/CIP/approx. $15.95. Available from:

Paul H Brooks Publishing Co.
Post Office Box 10624 -
Baltimore. Maryland 21204
301-433-8100
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Becommended Reading
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