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' Both student and adult writers need to learn how to . -
1mag1ne clear and full contexts for their writing..These-contexts .
include awareness of audience, knowledge of purpose, and creation of
the proper voice befitting" the purpose ‘and audience. The critical .
necessity of these three elements in writing can be taught and
learned most effect1vely through the study of literature, because
literature by its very nature is an authentic voice 'speaking ina ¢ ;
fully imagined context to fully imagined auditors or readers, ' S
Study1ng literature also, increases studpnts ab111t1es to Gise their
1mag1nat1ons and to maintain a critical awareness’ of what constitutes

.good wr1t1ng. The 'aims ‘of one technique for using literature to teach

- students about writing contexts are to present the author as a

‘! writer, to help the student reader ‘think as a wrﬁter, and to create'
an 1dent1f1cat1on between these writers that’ facileates the transfer .
of writing technique from the profess1onal to, the ‘'student writer,
,Thzs teaching technique involves. both using the literary author's
first and intermediate drafts as examplés of how writing is' revised

' for greatest effect by constantly 1mag1ning the $ired context, and *
hav1ng student writers complete writing assignments similat to the
a551gnment the authot accompl1shed in the literary work. (RL) \
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What I have to say today grows most directly from my :
. 3 N !
' '- * ’ I3 I3 ’ - I3 ’
experience as an off-campus writing consultant,, in particular from
. my work with @ Massachusetts regidnal planhing coni_mi,ssion. . It hag
. . . = . s h Y R . - ’
'. . . - b

its roots -also, however, in my training as a Ph.D:*in English

: Literatu?e, and in my experience as & writing teacher in high
. . A} -

: .

. schéols, un;vgf-?itieé/‘»? writ.ingl centers,‘ and jai‘l\s. ﬁFrom these . e .

’ 'ie\xperien'c'es, li.ke t:h.e servant/c.)f Job,' "I onlyr lamu es{c\ey;.:_ed al.one _tp l.g .
tell thee.” . . : ’ - ' . i

Unlike .,?;ob’;s servant,zhgwever? I bring goodﬂnevis. What I have ’ -

v ) found, -or what I believe I have found, is a solid -justifi’c:ation . .

for teaching literature in a baszc skllls or pre—vocatxonal s

L S ~

. .curriculum.’ My Just11=1cat1on does not rest upon grounds hortatory .

A -

or nostalgi‘c,.' but upon the-temporariﬁf/. more s6lid ground of - Loy .

3

’ . - D - * .
utility. I Bl‘ll e}rgi.u; that the teaching &¢f %:riting, if pr,op/erly-o
, L, 2

. - \ a
understood, must inglude the teachihg df .literature. If it does

- - .

- - [}

i not, we run the desbarate risk bf)" cregt.ing, through our basic
‘ . *

.
-

skills curricula, a class of graduates who will be unable to x
- o . L. Y - , ] .
function'as writers in a workplacé. b - Co .

. [N

¢
‘

- Elut ebefore I mo;/e to tﬁe argumﬁt‘, I will give y’ou t.he ’
d ~ > . - /.'

exper1encfe upon whzch the argument is based. This e,:per1ence was\

£y

7.8 L 66.7/0

. !
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sefting: no course, no credi®s, no classroom. I learned more about

”: %héjteachiné of writing in this sitlation than I had learned in
¥ e . . ? ‘ - - . l.
_twedty&years of acagemic‘tegcﬁing. In this si%uation, eyerythiqg

v L]

Y

that was uneces&ary fell away, and what was important stood out in’
b t . .

4

bold relief., S o . '
~ 7 ~ . Early last spring I was asked to do a series of two
- . . ’ RN . ) RS - . ’ . ’ .
! three-hour writing workshops for the staff 6f a local planning . N
T < " . + ¢ \ <N

[
commission. When I asked why they felt they needed, the workshopg,

the staff said 'they had been told, by & number of different
» . v » N P ‘.

people, that the writing emab{i}ng fréh'their ‘organization was
] . % i ‘ - X . .
.. dreadful, unreadable. So I asked them to\kive-dé_d:samﬁle of i
i \ - - .
. . [ ¢ Vi
tics were rdight.
Py !

=

y

f .
v,

The writing

thei; writing. They did, ang their

tter that came from their*

j o

was dreadful. Here is a ‘passage féi

" shop: ‘ N

.
. -~

< * L]
. Y 3

Dear Dr. Conrad:- Coe - N . pa Lt

. S ) ] e . ) N { 0
_Further to our telephone convegsation this afterncon, I am’

requesting your assistance in obtaining a list of "'your full-tipe

emplpyees’ (20 hours or more per week) home communities. The format

in which you-provide this information is entirely up to yous
. Jeither a list of numbers of people by community or a list of
: numbers of people by zip CDBEMis'entirely acceptable to us;
. - however, one caveat. applies. As-I indicatedeto you over the
’ tElephohe, we.ask that you break out your Springfield and Chicopee

ehployees.by zip code. . - ‘ . b

r

2

-~ ’ . o

~

¥

"And here is another passage from another: letters '

ki ~
Dear.Dr.'Casaubon, - © . . v
+. '~ This letter 'is to agvise you .of the feasibility of the :

Pioneer'Vallef Transit Authority(FPVTA) providing an E *‘and H van to
the towns of Erimfield, Holland, :and” Wales, in order that Elderbus
‘might better allécate four new E and .H vans to be delivered in .
April, .1981,. under a fourth round award from the Yrban Mass

- Transportation Administratipn’s(UMfA)gSection 16(&6) (2) Capital’

’
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The burden of this letter, can vyou .believe it, is this: “Sorry, . '
. : * N .
. but we can’t fund\your’bus." . . R X
. Now how ,to deal with thxs prose7 what to ‘do to make dt ' e

better? The normal procedure, a la Zznsser or étrunk and Whi te, 15

I > ' ‘ -,
" ' to demonstrate to the writer hqw far this prose is from "good

wrztxng." The problem with this. approach ;s that 1t does not work. > .

It 1ncreases the writers? anx1ety, wﬁ1ch m@g,have been part of the
\
prqblem in tbe first place»’ It\also d&es not solve the problem. A

v

~

deséription of the badness of the’éritihg, however true it may be,

is not necessarily useful:; So I tried coming at the bad-writing

from‘another ﬁergpective. I assumed ﬁhaf the badness of the,

» _ ' . N . . o . ’
Writing had its source in the writers’ inability‘to imagine -

- -

audience, purpose, and voice. “This .writing is to no.one,.and from

- . IS

no one,” I said to myself. And then I went back t:.o‘;ny study and

- f. ’ )
set about designinq'a_workshoﬁ that wo&ld have as its central aim

the improveméht of the writers’ sense of audience, purpose, and' .

vFice. With the 1ntroduct1on of these terms, you begln to see, the

» .
;
. - t——— -

connection I will make with 11terature. oL

’ »

when I arrived .at the fzrst wqushop, it became 1mmed1ately

and 1ntu1t1ve1y clear that I had made the r1ght decxsxon. The L ' l

r
t

’Commxss1on s staff as an’ znt‘restxng crew. secretarres hnd N ‘;
] 4 * h f

typxsts, who hgped that the wor kshop would clean’ up themr

o

* 3
superiors” prosej and plannlng profes$1onals and adm1n15trators,

- '

4

who hoped that'the wbrtbhop would 1mprove the ed1t1ng capab111t1es

[ . . - . e e,

- 5

of their secretar1es. Both groups feared a . grammar lesson, which T
¢ . . 0

) \
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they had had, apparently, before. They d1d not get one. I(began

,
with a pamphlet they had produced one on septic systems. The

. .

pamphlet is a disaster. Someone, somewhere in the Comm1ss1on or

its staff, had decided that the staff should produce.a pamphlet on
septic systems, b;t no one had.apparently thqught ablout the, )
¥ potential aodience for such a pamphlet. . : © ' .L‘.,:
’ For tbis reason, the pamphlet mov;sﬁat randomaﬁrom a -
. .

‘description of the system to a descriptionfof potential problemS?

and fihally to a section headed "The'Solution," an unfoﬁtunate

€

choice of word, I forehore to say. The pamphlety like the letters

. I have quoted from, lachs voige‘ aud1ence, and a ‘sense of purpaose

A

relative to that aud1ence.'"Who is theopamphlet addressed to?" I
asked. "Homeowners," they (answered. "That’s not enoughé" 1 -

replied.."Who is.going to read this pamphlet? And under what |
circdmstanoes? WfIL it be'read'by“arhomeowder whose system is’il
'backlhg up, boil;ni_oVer, whatever these things do? Or'will"it be
read by afpersoh who:is thiﬁklnd aoou€ buildipg J’house and *

I
» . S - .

’installing a septic system? If the’%orm@r, éolution'#c(se 'sure‘ *

that a new sysfem 15 1nstalled in a good locat%on and properly

# / ~ - *
’constructed)'1s going to be advice ngen too late.” "Or," 1

- . ,
continued, is the pamphlet to ;ejread by contractors who install
i R ‘ -

septio~5ystems? Or by ﬂembers o% environmental commissibns?.or
- boards of health7" There were no useful answers to these questlons
forthcoé;ng from the staff. As they, vou, and ‘1. realize,” the
" .
pamphlet is Just a pamphlet, addressed to.no clearly imagined
. . . ~ . R .

. - . . '.r /’ v oL
aud1ence. It has no contedt: no audience, nofpurpose, no vo1ce.

Here—is where my training «in l1tedature became so 1mportant. ‘ .
L] )

»

. + S ! e .y » A
. ”
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Works of literature credte contextsg that are;fully imagined. Just

[} ’ \ : . . .
to begin a poem ie‘tp enter a fully-imagined world'with voice,
implfed,reader;‘and situation. "Whose woods these are I think I

[N

¢ g . K » . b < : < )
know“...the voice goes on, tai%1ng to its reader, dr1ven by a need

to say just what 1t 15 say1ng to Just that ‘person. Tr1e}ra%r ) .
Shandy' "1 w1sh e1ther my father or my mothe;, or 1ndeed bbthaof

them, as they, were in duty bdth-equally bound to it had minded
. : .
what they were abdut'when they begot me." Or Jane Eyre. "There was

ho possibility of ta1k1ng a walk that day.“ Or Joan Didion. Or .
Jerome B}uner, Nora Edhtoh,_E;xc Er{ﬁgon. when I read literature,
I'am,listening to someone talk aboﬁt'eomethihg to &n implied . g
a;dienge: @hen we¢iisfedlto the prose of the Cdd;issidn, we hear .

. i . ) . \ -, -
no vdice,saiing nothjng:to no aud&ence. '\ . . T QE
So we degag hith audience; hecause that seemed the easiest- ‘

¢

K

place to begin. "To whom 1s the septzc tank pamphlet addressed” To \

whom m1ght 1t be addressed?" The group decided thht 'the pamphlet /

-~

could use ly be dLrected to homeowners who were having traouble

with thezf Septlc systems. Once they had dec1ded upon an audleEE;
. - ’
they could, ‘and d1d beglq to th1nP about contents(what shoubd be

left in,'added, }eft dut) and structurefwhat should CQme-ffrst? . .
second, third). Clearly;aif~the pamphlet is addressed ro someane

.

who 15 hav1ng trouble rlght now, 1t should beg1n by telling the

reader what to do right now. Then it should tell .the reader how to
D q ﬁ
set” about p1np01nting the prdbem.‘Ls ‘the 1each ~field full? Is

~ ~ v 8 /
4

~there a~ blockage in a p1pe“4Ddes the tank need pumpxn "What, A

o 2
asked "m1ghg'be thef caUses e£ a. fallure 1n the sy m?"The, . e

=] « > , e

answers to th1s‘quest10n wodld become @ list of potent1a1 e
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"problems, a part of the revi§Ed”pamphlet..Next would come a

. ' . N L N .
future to prevent or postpone a recurrence of the failureﬁ - i

section on prebentive maintenance: how to'treat'the system in the . ;

-

Once the audience had been cldarly estabfished, I asked,f !

"What is the purpose of the pamphleés" The answer came qulcily. to.

keep the septic systems in the p1ann1ng area ¥unction1ng smoothly

and‘ef;1c1ently. The consequences*of un-— smootH and inefficient ' -
funct1on were also clear: polluted ground water, unhagpy and '
perhaps d1seased c1:1zens, calls ior the 1nstallat1on o{ town

sewers in dlffzcult terrain, and expense and’ strain on the . e
" - .

LS

-

communi ty served by_theQCommission. Again, in asking'questions - b B

. ' ' ’ s . 3
about purpose and consequence, I was asking thHe group to elercise .. .

[ P . ‘ ? v

their imaginations. . . y . . Lo
- : ’ . ; . /

N .
F1nally I ?elt that ‘I knew the grioup well enough to- beg1n to

think about the third of the three cimponents that together form

. v

the context of a ddcument. voice. "Who or what is the Comm1sszon??
. * M ° ’
\ ‘ Lo h

I asked. General incomprehension,and, where there was

comprehens1on, d1scomfort So I pressed on. aIs; the Comm1sszon a

(2 ‘. 1,

rad;cal act1V1st7 When it wr1tes gbout Sept1c systems, 1s 1t angry
.as it thinks about thoughtless pollut1on of groupdwater, the . .
premature death of. ponds and laPes, man s 1nhuman1ty toward man’ >E

Or is 1t a'solid cztlzen. a cooperat1ve and helpful member of the .

commun1ty that Just happens to Ln W, on th1s subject alone, - K
, .

J \ s - b l'-.
perhaps, more than 1ts reader’"' efore thxs atroup wrote as, a o .
staff, for a Comm1ss1on, they would have to agree, somehow, upon. ‘°1\"
P \ 9 LS "':' , ¥ om
who theéy were. I gave\them a start on what Walker Gibson would e
d . ' : fa ’ ' e .
AY \ ‘ ) 4 \ ;I . --- .
Vi ' . ) l
& . * '
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'call ‘a persona: . - : : . . ,
s * . ’ - B t Ay
, . .

- . . v L4 . ‘ . . -
.

g~ - The Commission is an orgahizatioﬁ‘dedicaggd,to the f Lt
,fationaf‘énd civilized development of the 1ower Pioneer’ Valley. .
Its correspondence and its publications reflect _the ‘character of :
# _the ofganization. We are a responsible and respectable upit.  We N
treat others decently and expect tg be treated decently by others.

We are engaged in work that.we feel is useful.and important. We

" take justifiable pride in the gharacter and quality of our wofk.

* We know that' the world 4s not perfect, and ‘we know .that our
efforts will not make it perfect. But we believe that our work |,
will- make the worid bettery and this pelief gives us endurance and
patience. We acknowledge the many kindg of vice: some people, some
of the time, are lazy, self-interested, angry, petty. It may be
that'most people, most.of the time, are some or all of these.. Angd

k\\\yet'we take the high, road, expeating- decent, rational behavior - g
*from people and insyitutionsf It may be that the force.of our

expectation will .make it so. N ..

0” ’ ot '! . ' ~
.. ~ In this wor kshop SEF{ESM& did what,I'have described: that is, -
i 4 '/ [ S * . ‘c‘ ’ .' +

I worked with the context of the documents.that were beihg . -

. = . R « ~ . - 4
written---audience, purpose, veoice.' I did not do a number .of
/ ... .

things I might have done,'beéaqse they seemédfunnecessary and, in'

:Jthis partigula? situationﬁ:down;ight féolish. I did' not talk, for .
xexample,'about‘éubject—vérb agreement. I did not talk about
’ . ot « .

‘conciseneSs’ or ’parallel structure* or the need to avoig the
v . rd . R

passive. I did not once tell them what good writing was, because, .|

'g. D. Hirsch’s pdwef&ul arEumenf»not&ifhsténdiﬁg, the context

~

rd

3 \ ’
one of the participants rose from his seat and asked, or rather * "9

. 8 <

: . ; .
1 determines w at ‘good, writing must be. When I began?the,ymrkshop

~

said, "You’re hpt going to tell us how to wri'te our letters, o

[}

Lﬁamphlgts, and reports, are you?" Becagse I wasn’t, I could
st ‘ . . - ’ P .
truthfully say, "No, I'm not," and we tould proceed. Eehind the

« rhetorical question was this statement: "We know our businegs, and

. .
‘ & ¢
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yé? don t, aqF you can t telL us’ anything about wr1ﬁ1ng in general

AN ¢ LR 4
hat applies to our spec1a1 s1tuat10n." And tH1s statement is .- _
", ] Al

true. Peter Elbow, James Moffett Roger Garr1son, Janet Em1g and

'other; have said th;s beforg me: aeneral statements. about wriéxng

in general are -a.waste of ‘time. Wrxtzng testbooks that contain

general statements about writing are a waste of t1me and money. €n

. <y

this workshop I d1g not descr1be good writxng, I helped the t
writers undérstand the context.of their wr1t1ng. Withbut such an
understanding, all the correctness in the world could only produce
» . LY *
¢ /

turgid, lifgless, 1mpenetrab1e prose.‘ : RN

At the end of the worPshop, we asked the participants’ for an

evaluat1on.’?he group had en30yed the workshops and had found them . .

useful. All the available 1nstrugents agree. the WQrkshop was a ’
success. But did. it make the writing better? I.ddubt it. It did no‘]”

{; Ba;m, and eerhaps‘there will be eome leng—term positive effect. oy ’
‘But a six-hour ?arkshop can not undo the ravages of a vocational

ed@%ation, Lcurriculum in which)liéeraturé:}s puered)a;ide by

grammar, senfen;e combining exercides, woerooks, or any of the ',

/ }

oi:hex-2 quu:k and-—easy snake-oil solutlons to the writing problem. e
. \ r -

What the woﬁkshopSﬂhave shown me, more clearly than I have been .

B

shown most things, is that 11terature opght to be at the center of

o

*

a baszc skills program..I do not érgue?this on the usual grounds. '

The Rockefeller Commzss1on report The Humaq3t1es and/hmer1can

-« \

L1fe.'argues that -the human1t1es are fundamental, bas1c, the
., -
foundat1on oF an educatlon..“Doctcrs, lawyers, and bwsifess men
¥ -
and women who pass over the 11bera1 arts ip a prémature quest for

*

expertise are not likely to be better professionals. Indeed,/’ they

_ -
- * . . ° r
.
\ . » " 2
: _ .
L} <
“
oo : * -

-
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will probably be less capable than colleagues whose pfofessional

~ s.

traznzng rests, in Dr. Lewzs Thomas s words, on ’the bedrock:of

1 . .

) knowledge about Qur c1vxl1zatzon.’" But "Bedrock" is. not Aan

.
¢ .

.

argument- it 1s a metaphor, an? if a person does not accept the -

metaphor, the argument ‘falls. "Bedrock" can too easily become

N

“fwzll"por "bauble“ or "elitist sham." 1 prefer“tojargue fQWTf‘\ : o
'literature that it can, when it is\properly taught, éﬁercise our
imaginations’in'a way that makes goodlorlting possible ina . . '
_woigplace; In litehature we confront authentlc,voices(“Call me
Ishmael;" the voice begins) speaPang 1n fully imagined contexts

-~to- fully 1magzned aud1tors or readers. Here is ‘what l1terature -
{ . )

has to. teach’ writers, and~1t is a bas1c skill 1ndeed
- \" ) - T

It«seems 1nfreas1ngly clear to me, hoﬁever, that not just any

literature course will do. If literature is to effect a person’s

»

writing \yn the way ‘1 have suggested it may be that we will haVe

to teach, llterature in some new ways. I have descr1baﬁ one such

way i'n a recent artzcle in College Composztzon and Commun1cat1on, S

*s - -

. - ’

and-T will ogtl1ne it br1efly~here. The azms of .this technldue are

R these- to present the author as a wr1ter- to help the student
reader th1nP of him/herself as & wr1ter' and throudﬁ‘the potent1a)

'1dent1¥1cat1on between writer and wr1ter, to faczlltate the -~

L

transfer of technique. To ach1eve these a1ms, I employ these

Al

strate 1% : 1 demystify the text by brlngzng in cop1es of the

P ' '

‘writer’s work in the disrepair of the drafting stagfs, letters,

from the wrzter say1ng how ‘awful the whole process is, and so on°‘ 7
} 1

“ and 1 d , e eryth1n§‘1 caF*to help the student~readers tackle’ a

-

problem that the writer' has tackled. THe second o? these . .
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‘strategies nepds some explanatiqn. When and if I teach Henry

- . .. . ) ) .
-James, I give a writing assignment like this: * - ‘

. s - ' . ot

’ : . . - EYEN
Write from the-point of view of a,man or woman who is in.a psychic
fog, who cannot see out clearly, if at all, whose mental energies
‘are so consumed By internal conflict that the conscious mind is i
stalled, blocked, partially paralyéed. The sentences should
include verbs that are themselves blocked by .modifiers(she hardly
knew) and verbs in the passive mode(she wass conveyed) and the
sentences should appear to' be long and aimless in their progress
toward-a point but dimly understood, perhaps not understood at
all.. - ' . ) .

".I give you a situation. A man or woman sits having breakfast.
-You,” the wr;te?; have direct access to his/per mental processgs.
Also having breakfast, perhaps across a small-table, is a pérson._
vof' the opposite sex. The breakfast is a sggélﬂocqa§5jon. The food:
toast, coffee*_gtrawbér?y3jém. You, are on’your own. .

‘ ‘ S SR
/ - - ! - . P . -

. v ‘

-
L

- or wﬁén I teach Willa Cather, I give them an assignment like thiss,

Describe a scene, or part of:a scene, that'you know well. Deéscribe
it briefly, 25-50 words at most, and then go into its past. What-

- has happened here in' the past? What happened in .the beginning? If

&

possible,; " include & reference to apother place, to an event that
& ‘ ..a g .
took place thous&nds of miles away, or perhaps include a person

who has\fravelledﬁto this place from a geographitalzcu}tucal A .
distance. _ - "S . Lo
. - . - "l - ‘ 1}
.. T : - . i
f <« Vel , ’ X . . - . N ;
. # . - " . - 4 N . - -
h L R SN -,
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~Having written this assignment, the students can approach Willa .’
e / . 7 o

Eather as a fellow-writer, not as a supernatural being who has

-
.

‘produced somehow directly from her brow a "masterpiece of. western
cw o2 . . . / 4

o 7 d

literatufe.” When I teach tHe Odyssey,“l ask ;h? students, to . o .
become in theﬁF‘imkginations_someone like Odysse&s faciné‘the

. . o : :
situation that he:faces at the beginning of the Nausicaa epjgode.
' - a ] .

0 L)
B . ~

. ) ‘Aﬁ 3 . ) ' ) ! ’ i'
Imagxng th%& you are a man, American, .aqge J0+35," a veteran of. .
Ameri1cart war or business. successful, with wife, ckHildren, and L
comfortable home. You have been shipwrecked somewhere off the .. <« )
. . . . - - " I - {

. i '( ,:'; . * ‘.

L . ' .
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AmErxcan coast. You swim for a day in warm seas; that n1ght,,
exhausted, you hear surf and’ feelthard ground under ypour feet You .
stagger ashore and fall asleep in scrub ocak.j < "
The ‘next morning you are awakengd by the voices of young . .
.gxrls, p1ay1ng *n ar*tidal pool. “You need help, and they are the’ . A
only source of help. So,ocrusty with salt and ‘covering your : /
"nakedness with a branch of scrub oak; you approach one’ of the R i
g1rls and begin -to speak. . ' 7 ;

’

~ -

. . » ‘ "7 ¢ - /- .. B .f
Or if 1 am teaching Richard Wright’s short gtory, "Almos® %a Mang"
. ] ) . . s v
- s N . t
I begin,with this writing assignment: 3 - S
9 4 ) iﬁ » g: . «9 0 "{‘ : L

e

‘v
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-." N » \4.'. . P t
' A fifteen year old farm baoy has just, against his barents.‘ﬂ
w111, bought a pistol. He puts‘\tge pistol under his pillow and . - -
sleeps the night sthrough, It is now mornindg. Hé wakes and takes
the pistol:from its hiding place. You have direct access to the o
*thoughts of, the boy, 1ndeed you are,’as yoy write, so close to A -
%’him that tﬂ; story 1§ almos{\ yours. ‘You use. the third person(he
*waked) but you could easily change ‘to the‘f1rst person{(i waked).
In 100 words-or so describe the act1ons and thowghts of the
boy as hz holds the piltol andrthinks about it and perhaps about ‘}\'
other things. Here'is your first sentence:- "The first movement he™
made the Followzng morn1ng was to reach-under his pillow for tpﬁ
“gun. " . N - -

L B

.

d

. SO S ot
After a coursa‘1n 11terature des1gned accord1ng to these 11nes, I
f1nd that the students’ e»po§1tory wk1t1ng, performed under

'exam1nat1on con&i%xons, is remarkably different from the usual run: D

of examination proge. Th prose‘1s d1fferent from the usual prose '

jn 1ts sense ‘of’ context: there is a vo1ce, talking about ‘ Nie
_someth:ng,\to a clearly 1mag1ned'audience. . ' ¢
\ ’ . LN N
] hd Now to wrap allithxs up. Through my e»per1ence in teach1ng ff

. worreréfat worl sltes,'l f1nd that work1ng wr1ters neﬁp to ldpw.

‘! ‘];“ e L] ‘

”‘"w"‘
how tp ;mag?ne Qlear and, full conteyts for the1r wr1tyng. Bad =+ " .
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- writmg ,seems to haye 1;.: so,urce 1n a. deep-‘%eated m15¢:on¢:eptlon of
- I - .
/ /"‘ . NN .* e N - P - *
the place q,n he world occupied “p'y.a. piece of writing. Bad wr1ters -
. S : L, . . v
‘ tend _to 'ass e tha(t a‘)pzece of wr1t1ng is a product. l;ood wr1ter‘s ) b
N I3 r . f 4
L) ~ . ., - N ) ‘
- <
é\ssume‘ the-t a pxece of wr1t1ng is -ﬁrom someone, addressed to . _ -,
RPN RN 3 R
somecme, and addre55ed’ to that- someone’ fovz A clear purpose. A
.
. & . (I ) * '
Through 11terature,~ whenﬁau‘ght 1n the ways I have sugg&sted. we
. v '
ae ot can help studen‘t writers.grow in tﬁezr ab111ty to- 1mag1ne contexts
] - ’ - ~. i / . . ., . |
, for wr1t1ng. If. we do nat - do thlS, 1f we contxnue to teax:h "basic
. K2 \ x .. 5 » < . ® - !
L wr‘1fxng.~as 1t is. ta?ght w1de1y 1n my own 1ns;1tuiion and ’ s
.. - . . "
elsewhere-———the presentatan, of rules, the descr1phon of go&;d
wrzt:ng*——-—we run the \151: of creating a cast of students ‘who -
- » ’
; 5 \ v P\ N Y . -
o . .
w:ll know the rules, but w113,.not _be able to: functzon effectively ,
' V- .
’ ' ‘ - 1 * ] “ . ) .

D ‘n 4 -
ﬁ as writers the worﬁd of wor k. X ‘ e ’
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