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- . . Psychology as Field Experience: ' ’

.o ‘ |
. Impact on Attitudes Towards Social Intarventions '
, .
‘ B
 The récent thrust towards 1nnovat1ons 1n the teach1ng of- undergraduate ‘

W psycho]ogy ‘courses is most Tikely the resu]t of two factors ever-increasing .

»
enrollments in psychology (Maier, 197]) and strong pressuré for psychblogy

course experience to become more d1rect]y ]1nked to “rea]‘wor]d“ exper1enc&
. v s

(8ask1n 1967). One way of responding to both of these concerns is to 1mp1e—
4 \

-~

ment a field experience for psychology students which gives ther a chance to
: t

app]yAnew]y Tearned skills and kpowiedge ir a. comrunity seft1nernd thus allows

for a more intense and act]ve erperience thar woulc be Qrovided b a classroon
J
- T

Wecture format In add1t1gn, this ‘1exd expemeﬁc may ut1112é resources reag‘ﬂy

I3

. ava1]ab]gy1n the commun1iy and contribute ‘meedgd
systems For these reﬂsons, the field exper"‘; VH

. tance as an a]ternative teaching strategy’ %n p-
One 'of the moré'obv1ous ways of 1§p1ement1ng a f1e1d exper?ence would be

~ . N'
to utilize undergraduates as nonpro.ess1onals in human service settings (rle1n

© & Zax, 1965). /Prev1ous research has shown that nonprofess1ona1s are at 1eas&\\\\-‘~__~¢~
SR ':

as effective 4s professﬁonals with certain populations {Durlak, 1979) and that

*the nonprofessibnal he]pér is often affected pos1t1ve1y by the expertence

. (Rappaport; 1977). The present research exam1ned ‘effects of a field experience '

on undergfaduate students who part1cnpated in a program aimed at d1vert1ng
de11nquent youth from the juvenile’ Just1ce system (Davidson, 1976; Seidman, R
Rappaport, Davidson, & Linney, in press). Involvement in this program consisted

& -

of a three-term course commitment, during which undergraduates received an il

< inten ive,eight—wéek training. program which prepared them for individual contact.
. . c :
(8-10 hours/week) with a delinquent suth ever an 18:week period.
/The potential effectiveness of the diversion program; with regard to re-

ducipg delinquency, is based 6n diversion from the’legal system 9ombined'with .

s , . -' . ) . J

3 -
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a treatment program emphasizing behaxiora] techniques afid an environmenta1
. resources approach. These approdches have proven to be more effective tech—
niques when working with de11nquent popu]at1ons than traditional methods ar1s1ng
. from the med1ca1 model (Tharp & Wetzel, 1969), 1nd1v1dua1 psychotherapeutic per-

. spectives {levitt, 1971)or a punitive orienta'tion. Therefore participating

-

undergraduates were trained in the specific techanues of behaviorail contractrng™

- and ch¥ld advocacy . -
4 ’ - .

The present study examined the effects of g field experience’on under-
A3

- graduate attitudes tcwards various types cf" 1nterven¢1on»¥w+h delanuenc youth:

It was predicted that undergraduates participating 1n the field .experience would

@

! Show decreases cver time 1n thelr enaorsement of punishnent and 1ndivigualized

-~ ©

psychotherapy, while they would SPOw)1nPreaseS over time in their endorsements .

of the pr?nc1ples of econcmic and po?1t1ra social reform and non-1intervention

L . -

with delinguent youth. It was expected that nonparticipating undergraduates'
attitudes toward$ these intervention styles would remain constant over time.

[¥ the field experience process (1.e. training 1n specitic intervention;
¥ 4 . . . Y r -
niques and interaction with @ delinquent youth) can promote positive attitudes* -
N % A ¥

- in accord with training, thad the effectiveness o‘ the field exp\rwence as a 3
nis

a7
o

mec r for tearh1ng will nave been demonstrated.
—~ o

L !

: HETHOD

Subjects . . ’ —

-

‘.

. : e . L~
Interested undergraduate¢ were recruited-and required,to attend two orien- -

tation meetings designed to clarify the‘purpose and requirements of the course
$ , . )

fie]d exper1ence. As part of these meetings, they completed s1x persona11ty

q v

.

and att1tude me&res as weH as contractsnnd1cat12 their 1n‘cerest'1n- and

. comm) tmeént to, part]cipat1on in the field experienc course The chOr)ty of

these students were juniors and sen]ors planning a career in a human serv1ce

i .

field or a graduate education in a related d1sc1p11ne ‘Rsychology and\criminaJ,

N .
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" Justice majors comprised 90% of these students .and the remaining 10% were

majors «in other social sciences. Once the undergraduates had comp]eted the ~

requirements for ad::isnon to,the course, they were random]y selected to

participate in the ield experience (n=16) or comprise a nonparticipant control

)

group (n=36).. . o<

TargetyPopulation . ' ‘ :
’ &
A yodth_was e]tgiblekfgr referral to this project if he/%he'had (1) a court

‘petition filed against them by police; school, parents or others; (é)-the court

accepted the petition; and (2]

during the inquiry and preliminary hearing the .

-

youth admitted to the charges sresented against ther. . This project did not #

accept youth who were dnvolved 1n hn7/ @ single minor offense or who wluld nave

otherwise been dismissed by the court.
¢ o

Independént Variable: Field Experience

i

Training. . Undergraduates in the experimental group were.enrolled in a

formal three-term’ psycho]ogy course ‘'which consisted of one term of tra1n1ng in

the intervention techniques (approximately 8 weeks) and two terms of individu-

alized contact with a delinguént youth @approximately 18 weeks). Training cen-

tered arourd a specifica]]ﬂ designed manual covering a behavioral conception of

human behavior and detinquency, an environmental resources conception of human

“behavior and de11nquency, and the rat1ona1e for a multi-lTevel intervention which

addressed all areas of the youth's 11fe (i.e.

. fam11y, school, job, and free -

time). The manual also covered spec1f1cs such as: assessment as a prelude £o
ks

]

iftervention; assessment .in practice; i1nitiation of an intervention; and termi-

_nation of contact with the youth.

-

During training, weekly class sessions involved extens1ve discussion of

c0ncepts and practices which required that students master the appropriate section

of the training manual and assigned readings. Degree of mastery of the material

,was monitored by weekly oral and written essa% questions. In addition, role

J




To facilitate administration, analysis, and interpretation; the origin{l
f . » , - X o

‘121 item questionnaire was ‘reduced to 41 items based on endorsement frequenty
~ ' )
and a rational and empirical scaling procedure (i.e., principal components’

factor-analysis). This procedure yie}dea four subscales consisting of items

-«

_corresponding to the major four Schur interventian orientations.

.

Next, an evaluation for convergent and discriminant validity was completéd
to ensure maximur hbmogeneity of each of the four subscales., Any item which cor-

related higher wjth a subscale other tRan its own was eliminated from the ques-
! . - .

tidnnaire. ° ol

- > -

A

11
.k L . . L i
Alphas, indicating .the degree 0° internal consistency within each subscale

were computed and rgvealed an ample degree of inter-Stem reliability: punitive

subscale, :alpha = .79; treatment subscale, alpha = .81; social reform subscale,

alpha = .75; and radical non-interventjon subscale, alpha = .72.

Finally, all remaining items: were factor ana]yzéd utilizing & principal

components solution with a varimax rotation. Again,,this analysis confirmed

the existence of four orthogonal subscales (punitive, individual treatment,

social reform, radical non-intervention), resulting in the final questiOnnairQ
§

(
(see Appendix &).

( »

Procedure

-

. “ ‘ : -
Prior to selection for participation in the field experience, all under-

graduates were administered the DOS along with several other personality measures

at the required introductory group meetings. Undgrgraduatgs were then'randely

assigned to the experimental (n=16) or control group {n=36). The control group

consisted of those who were not selected fbr program participation and had no
H

further contdct with the program during the school year. At the end of the
n|. M -

third school term, control students were recontacted and offered $12.00 to
- AN

complete a series of measures which included the DOS. Experimentals were also

Al

administered the DOS at this time. . ’
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]21 item quest1onna1re was 'reduced to 41 items based on endorsement frequen y
and a rat1ona] and empirical scaling procedure (i.e., principal components”

factor-analysis). This procedure yie}den four subscales consisting of items

<«

_corresponding to the major four Schur interventian orientations.
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A]phas: ind%catlng.the degnee 0° internal consiséency within each subscale-
were computed and revealed an ample degree '0f inter-item reliability: punitive
subscale, +alpha = .79; treatment subscale, alpha = .81; social reform subscale,
alpha = .75; and radical non-intervention subscale, alpha = .72.

Finally, all remaining {temS‘were factor ana]yzed utilizing & principal
components solution with a varimax rotation. Again,, this analysis confirmed
the existence of four orthogonal subscales (punitiﬁea individual treatment,
social reform, radical non-intervention), resulting in the;fina] questionnaire
(Eee Appendix @').(

Y

Procedure

. - ‘ -
Prior to se]ection'for participation in the field experience, all under-

graduates were administered the DOS along with severel oE%er persgnality measures
at the required introductory group meetings. Undergraduates were then‘randqmly
assigned to the experimental (n=16) or contro} group {n=36). The control group
consisted of those who were not seiected fér program participation and had no
further cont ct with theAprogram during the school year. At the end of the
third school term, control students were recontacted and offered $12.00 to

N
comp]ete a series of measures which included the DOS. Exper1mentals were also

Al

administered the DOS at this time. ) 4




' - -7-

s
comparisens were nat significant. Tﬁhs, the significant Condition by Time
interaction apéears to be the result of.a decrease over time by the experimental
group in their endorsements of individual treatment while the control group
remained constant in their degree’of endorsement.. -

%

Social Reform Subscale

+

Results ‘ndicated no significant main effeets or interactions. “See Table 3

’

for means, F ratios, and probabilities.

Radical Non-intervention Subscale

Results indicated a main effect for cordition which approached significance,

f_kl,SO) =3.77, E}.O6:’such that the experimenta’ group mo:% strongly endorsed
:iradica] non-intervention principles than the cogytrol group. There was a signifi-
’ cant main effec*t for Time, E_(1€50) =+4.70, p<.05, such that the experimental
]
and control groups increased their endorsements of these princibples over time.

However, Scneffe tests to examine differences between pre and post measures

avere not significant.

L]

Qiscussion

It was predicted that undergraduates participating iﬁ the field experience
. would show decreases in the degree of their endor§ements of punitive and in-
dividualized psyhhotherdpeutic interventions witH delinquent youths. Results
showed that participating undergraduates decreasgd their endorsemeﬁts of 4
psychotherapeutic interventions over time while nonparticipatj%g undergraduates
did not. -Thus, the field experience was successful in achieving its goal of
d%auading ‘undergraduates of the useful?ess of this technigue with de]i;quﬁnt
youth. However, participating undergraduates did not significantly decrease the
strength of their endorsements over time o% punitive teEhnique% in intervening
with delinqueﬁt youth. Interesting]x, pgrtiéipating undergraduates were sig- }

nificantly less skrong in their punityve endorsements “than nonparticipating '

undergraduates at the end of the fie]d\experience. Thus, the field experience

~

’ . \9\ (
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s
comparisens were not significant. Thus, the significant Condition by Time
interaction appears to be the result of a decrease over time by the experimental

group in their endorsements of individual treatment while the contro] group

remained constant in their degree of endorsement.

&

Social Reform Subscale

Results dndicated no significant main effeets or interactions. ‘See Table 3

for means, F ratios, and probabilities.
¥ X B

Radical Non-intervention Subscale

Results indicated a main effect for condition which approached significance,

¢
s

F (1,80) = 3.77, B}.O6:’such that the experimental group mo:; strongly endorsed
:iradacal non-interventicn principles than the cowytrol group. There was a signifi-
’ cant main e%fect for Time, E_(1:50) =-4,70, B<.O5,‘such that the experimental

and control groups increasec their endovsements of these principles over time.

However, Scneffe tests to examine differences between pre and post measures

amWere not significant.

.

QiSCUssion
It was predicted thet undergraduates participating iﬁ the field  experience

. would show decreases in the degree of their endor§ements of punitive and in-

" dividualized psychotherdpeutic interventions witH delinquent youths. Results
showed that participating undergraduates decreasgd their endorsemeﬁts of
psychotherapeutic interventions over time while nonparticipatjhg undergraduates
did not. -Thus, the field experience was successful in achieving its goal of
d%iuading ‘undergraduates of the usefu]Tess of this technique with de]i%qu@nt
youth. However, participating undergraduates did not significantly decrease the
strength of their endorsements over time o% punitive tefhniqueé in intervening
with delinqueﬁt ybuth. Interesting]x, pgrtiéipating undergraduates were $ig- }

nificantly less strong in their punityve endorsements “than nonparticipating

undergraduates at the end of the fie]d‘experience. Thus, the field experience

S
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'may have prevented part1c1pants from becoming more pun1t1ve in their orjientation
* toward de11nquent youth, but did not disuade them of the potent1aT J*sefulqpss

. . of pun1shment in reducing de11nquency (Note that the cell means for participating
. ‘ ;
students indicate a degree of agreement between the ratings of rieutral and agree,

[y

rather than,being in the range of disagreement, see Table 1). o ' -
It was also predicted that participating undergraduates.wod]d increase the

. N g .
strength of their endorsements for social reform principles and vhe/principle :

.

of radical nonintervention. Contrary to predictions, participating undergraduates

‘
. N - ~

. did not significantly increase their endorsements of social reform principles.

Nor™ were toey significantly di{ferent}from nohparticipating undergraduates in

-

the degree of thejr endorsement. In fact, both part1c1pat1ng and nonpart1c1pat1ng

undergraduate.egdorsements remained unchanged over time at rat1ngs indicating

. " agreement (see Table 3). This lack of findings may be due to the genera]]}

high 18vel of agreement for social reform existing prior to the field experience

(i.e., a ceiling effect). That is, among those applying for the field experience
|

there was a generally positive attitude toward social-reform principl In

Ay ) > ~
4i:dit1on, the social reform suqfcale may not haviﬁQeed sensitive to’ the con- '
pts taught in tra;Fihg ahd the field experience. .Further examination Qf'

this social reform dubscale showed that the majority of items addressed issues

of the gggéeé(of delinquency, rather than(the treatment of de]inquendy which
Wae the emphkasis durdng training and superﬁdéion of the field experienée.

Results trom the analysis ©of the radical nonintervention subscale showed a
trend in the predicted direction. That is,” part1c1pat1ng undergraduates endorsed

these principles more than nonpart1c1pat1ng undergraduates . Since radical non-
“ !

intervention principles were stressed;dur1ng tra1n1ng and field experience

D

©supervision, ‘it appears that participants’ att1tudes reRlected th s emphas1s .

AN

In addition, the increase 1n endorsements of. non intervention ‘principles

>

. over time seems to be strongest for the experimental group. Again, since the

~

10 A\
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scores of both groups were initially highy increases_in endorsements may have been

difficult to measure However, the experimental:group méans seem to ref]ect a

{ ' . , . -
_greater degree of change over time (see Table 4). \.

Two fina] points shou]d be noted. First, the utilTization of a self-selected
control group presents d1ff1cu]t1es in interpreting ‘results. These diffiEu]tres
are lessenged somew&it by the fact that the self ge]ected c0ntr01 group d1d not
differ s1gn1f1gant1y from the experimental group on any of the numgrous demo-
graphic and attitudrnal vgriabfes measured prior to rend&u selection and assign-

- ment' (Mitchell, 1980)£ Second, it is unclear whether the training, the.fie]d

/ exper}ence, or both was respdgsible for the participants attifudinal change.

However, the Delinguency Orientation Scale was also administéred to participants

after training and midway through their field experience, offering the oppor- s
R tunity for future research to investigate attitude change at variots points in
-G time. : i ; o _ !

. In conclysion, it is ¢tear that an extensive field experience can be an -

+ effective teaching strategy, producing desired- changes in "targéted" attitudes

among part1c1pat1ng students., — . ) .
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This ‘appendix does not represent the actual format of the final
questionnaire., It has been reorganized ¥® more easily reflect the
structure of each of the four subscales as well as the structure of
the items. The final questionnaire is available upon request.
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Instructions
The following statements present a wide range of opinions regarding \
‘the causes and treatment of juvenile delinquency, as well ds the . .’ ‘
role of the juvenile justice system. Please. indicate the extent to e e
which you agree or disagree with each by c1rc11ng the appropr1ate R
number. // . ¥

Sample Item

Juveniles would be better off if they were not officially handled by any

1.
_agency .
1 2 3 4 <5
strongly T ' strongly
disagree disagree neutral agree agree
Individual Punitive Scale Items ¢ i .
t 1. Delinguents should be prosecuted. le]j + '
2. e have every right to force our /outh to ¥01low laws set down for- them
by legislation. ‘
. . 3. Giving adults within the community more confrol and power will have a
direct effect on delinguency-rates. .
A The juvenile court is. generally too lenienf with de]inquents%_
:‘, 5.- One must be strict when dealing with a dé11nquent ’
\\\\_,;A!.‘ By separating the delinguent youth from the rest of the community refprm
will be made easier. ‘ g
7. Immediate punishment will reduéé delinquent behavior.
r
8. If pohco arrested more youth there would be less delinquency.
. * N E
9. “Police should release fewer of the kids Ehey arrest.
10. Programs utilizing the ”soft“.approach will not remove de]idégg;;;.
11. To prevent delinquency it is neceSsary to make it known that\the offendér .
Wwill receive complete punishment forf.their act.
12. - Courts must see to it that delinqdengs a}ezédequately punished. .
LY hﬁ hd -
R . P
Individual Tre.tment Scale Items " «
1.

Increas1ng 1nd1v1dua1 therapy will 1essén delinquency.
. Iy
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. ©.2. A basic disturbance in the orocess of socialization of the individual
" ..y - causes deJinquency.
{ . - .
) ,71. Individual service should be prov1ded for those youth identified as
n predelinquent. .
4. It is ossible to spot "predelinquents” before they get into seribus \
o trouble. g - ' . ' 4
5. Providing more cou selors will aid greatly in decreasing delinquency N
problems. ° ? \\\\
6. The best way to prevent deiinquency is to identify predeiinquents ear]y *
‘ 7. Prevention of delinquency should be based on psychological principles.
8. The most beneficial approach to the delinguency problem is to improve
the quality of counseling. ‘ .
'15:' Schools are the best agents to identify potential delinguents. . .
: 10. Spec1a4 counseling programs snould be prov1ded for the youth who engage
‘ " in delinquent actiVities =~
"Social Reform Scale [tems
1. The soc1eta1 factor of racisw is the most critical variable under]yins N
delinguency.
- 2. .Lessening discriminationst and inequality will lessen delinguency.
3. Redistributing the wealth in our society so that all individuals receive
‘ equal wages will reduce delinquency. |
4. The best way to prevent delingquency is to bring about changes in the
economic structure of society.
. ‘ . . R
- 5. De]inquency'causing’factors are not under the cgntrol of the youth. A
- e d
. . . o0 . . . ..
6. In dealing with delinquency one should aim at chenging groups and ne€igh-
borhoods not individual youngsters. .
7. Factors giving rise to delinquent behgvior are found in external social
and economic ¢onditions rather than within the personalities of certain
"individuals. S ’
8. An investigation into the cause of delinguent behavior should involve
a look at societal rather than psychological factors.
' 9. Poverty.casues de]inquency.'; o ‘ . .
10. The most important causes of de]inquency~ére to be found outside of the
individual. -
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. Non-Intervention Scale Items- .

_l.g Juveni]eé'wou1d be b
agency. -

gtter af f if'fhey‘were not officially handled by any

13

2. .There is no -such thing as a delinquent.

w

,The jyveni]e'court strips the youth of their identity. v/) tﬁ?”' 3

E=

- : N .
The*search for the cause dof crime is useless since everybody at times is
criminal ﬁut'Oﬂly certain people happen to come to the attention of
officials. .

5. - It,should no longer bé‘illegal to run away or skip school.
Makiﬁg a youthfu]~ef%ender of the law go through juvenile court proceed-
ings can only cause more problems in the future for the, yduth.

(=)}

7. Juveniles are/gggﬂ served if they are diverted totally from the court.

8. It is of primary importance that the juvenile court limit its activities-

to crimingl acts only. :
]

8.” The 6rganizationa1 structure of the police department determines who
becomes a deTinquent. o . . . -




