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_ FOREWORD

PPN
7 . -
. .

A\
/ ’ - /

LLhave worked with the Model Sex Equity Program over the past year with a great
deal of uncertainty and hesitation. Oftentimes | found myself asking, “What am | doing
here?”, for the feelings very often emerged that | was going against everything | had ~
been brought up tobelieve. But | always came back to that originalidea that we started
out with—everyone should have the right to choose whatever vocationatl training they
want wnthout be|ng restricted by other people s biases and prejudlces g\’

In thrs book we do not advocate a change in the order of society. Any intelligent
person will recdgnize and admit that there are certain roles that men and women hold
that should not be changed. Indeed they cannot be changed, nor should we want them
. to be However, when we look at the way the work force has changed—the fact that
more Women are entenng the work force and more men are expressing interest in”
non- tradlttonal jobs—we must ask if we should place such rigid male and’ female roles
oncareers and jobs. Our answer will come back that we should not restriat people in
their job options because of our expectations. Everyone will tell us that not all women
can be diesel mechanics, carpenters, nor welders, nor forthat matter, can all men. Ifa -
man or woman wants to tty a non-traditignal vocation, they may fall oh their face
trying, but 1t should not be so because we have Imposed our biases upon them -

We muist not rush into this matter headlong without first considering_cthe impli-
cations We must maintain a level head and make sure that all people are treated
_. fairdy whether they be women or m .

. { '
_ In this book, we have attempted to give a plan that will help to rmplement sex
equity into vocational education. Approach it with intelligence and a mind for fairness,

" and the book should prove to be very helpful. As you read this, please keep in.mind

that we are not advocatlng the change .of the makeup of.people..

hd -
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INTRODUCTION
Title Il of the tducapon Amendrnents‘of 1976 has delivered a rnandate to State

and Federal vocational education programs, to eliminate sex bias.and sex

’

stereotypin g.

-

PR}

“Most educat(#rs have been aware of Title IX which prohrbrts sex discrimination.

since its passage tn 1972. Most people are aware when sex diserimination EXIStS and

all farr m|nded people are willing to take measures to correctthis However sex blas _

~and sex s’tereotyprng are harder to deal\ with All peopte at some trme or other are .

’gbrlty of btas, and most people tend to categorize people a'cco‘rdlng to sex.or to group

>

them according to sex stereotypes. . .

g

and think in certarn ways b,egause they are members of & certafngroup Therefore the

‘mandate given by Trtle Il ts much ‘harder to comply with than that of Trtle !X

° : . kY . . -
People-must first learn what sex blas and sex stereotype means and be able to

identify and correct them. In this gurde a model and plan d'r*e presented that will

expedite |mplementat|on of sex equrty in"vocational educatron

- «
<
\

* The elrmlnaiion of sex stereotyprng and sex bias will not be accornpllshed
. overnight It will be a long, slow o\rocess The thrnkrng and expecta’oon of people will

have to be'changed Educators w:ll be most ‘influential In this procedure ~

-Because of socialization and learned behavior, many of us expect'peoole toact -

L]
'
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" .USE OF PUBka\ATroN

’
3

This publlcatlon contains five teaching units for |mplement|ng sex equity into -
vocatnonal education All or. part of each unit can easily be adapted to any teactﬁng
situation There are generally ejght sections to each unit, with each section color-
codéd according to its purpose within the total unut The sections are ordered as

foIIows

o
-

Unit and Specific Objectives '
Suggested Activities and Instructional Materials -
lnformat|on Sheet . ‘ ' -
Transparency Masters (when appropnate}
Assignment Sheets .
Answers to Asslgnment Sheets , >
Test + . -

Answers to test

Y .

OO O WM —

Unit and Specific Objectives'" . ' =

The unit objective states in inclusive; behavuoral terms whataétron 1s expected to
dbe done, who will be doing the actiongand to what degree that action will be -
accomplished It gives an overviéw of act|V|t|es and goals which should be met for
satisfactory completion of the unit The unit objective is accompanied by specific ob
jectives which explain in more detaal all the activities necessary to fulfill the unit

3

objection. . ~
The unit and specifig ob1ect|ves are to be given to the students, The instructor
shodild explain these objectives fully to the students so that they know exactly what is
expected of them The objectives give direction to student effofts and should serve as4
amotivational tool to énhance student’ interest by showingthe relevance oftheunitto
+ the students’ lives and activitiés. Whenever possible, the instructor shoutd t|e Inlocal
situations and personal goals of the students as weH
If necessary or appllcable .more SpECIfIC objectives may be added to suit the
needs of instructor and sttidents Objegtives may also be omitted If the instructor
chooses to shorten any umt due to hmited teaching time or .differing instructionafl
-needs When objectives are added ‘or omitted, the instructor should remember to.
adjust the information sheet, ass|gnment sheets and test questuo]ts related to those.-

\ objectwes ‘
Suggested Activites and Instructional Materials (White) . ’ ' -

The suggested activities portionisin two parts—those forthe unstructor and those
for the studehts. This section Is intended for the nnstructors tse only yt need,not be «
distributed to the students ) o

t - -t 1 -

The suggested actrwtres portion is intended to remrnd the instructor of aIl the ’

major tasks‘that should be done before and whrte the umit 1s presented

.
- »
, .
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. " These activities are merely suggestions and the instructor should feel free to
pertorm or omit any of them in the course of tailloring a unit to a specific teaching

situation. .
_ The nstructional materials portion lists the contents of the entire L? item by
item It also includesa listing of additional references which may be (#%&d for the .
instructor’s information or to supplement the unit. Prices. showing times, and
addresses of compannes havée been inciuded wherever possmle

. Information Sheet (Green)

The Information sheet contains all content material WhICh should give students
the knowledge needed to accomplish each specmc objective. Each main division of
the information sheet parallels a specific objective and is numbered to correspond to

. it Thus section of each unit is desngaed as a permanent reference guide, a kind of
‘“textbook” for the students The ‘information sheet should be duphcated and dis-

trnbuted‘ to the class

“ The instructor should use a variety of teaching strategies for presenting the
material on the information sheet. Students may also appreciate an opportunity to
familiarize themsel¥es with the information sheet before the material is dJSCUSSEd in -
class. ’ : -

. ) S

’_ - Transparency. Masters (White) e .o

) ¥he transparency masters offer, instructors ready-madeé vnsual materials with

- which to supplement the teaching sessions. Referehce s made to a particular

transparency in any section of the information sheet to which it apphes. Before
‘teaching the unit, the instructor should prepare’the transparencies and |ocate the
necessay equipment for showing them in class. The ideas inthe transparencie$ pight
also serve for.bulletm boards and other class dlsplays if these are appropnate
- Q
Occasnonally handouts are prowded Ina upit in addition to or mstead of trans-
parency masters. In this way, students may be given coples.of information on the
-transparencies as a supplement to the information sheet:

) Assignment Sheets (Canary) i - L
Assngnments in each unit give the students a chance to practice what they are '

learning All are designed to reinforce the learning which occurs through.the study of
the information sheet

-

-

[

As with all other parts 6f each unt, the. instructor is free to use any or all of the
ass:gnments and to adjust them to suitthe neells ofthe students involved. It is helpful
to scan these assignment sheets in. advance, since occasionally the |ﬁstructor may

"need to make some preparatians for the assigned activities The instructor should

. also be aware that some assignments must be completed outside the classroom and

" should distribute thé asstgnment sheets at a point when the students will have
PR suff;csent tsme to do the requnred tasks

. .
¥, . v

T
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Answers to Assiénment Sheets (Pirik)

‘Answers to assignment sheets are provided to aid’both the instructor and student

in the evaluation process. Instructors nfay choose to allow the students tocorrecttherr
own assignments where approprnate or may keep the answer sheets ina permanent

- mstructlonal manual \

4

degree .

Test (Goldenrod)
In order to determine if the specific objectives have been accomphshed with the
prescribed degree of accuracy, a test is provided for each unit. Each test item s

sequenced with a specific objective and an informationsheet division

The test may be administered in whatever manner the instructor feels s

"appropriate For example, it may be given at the completion of all unit activities, as a

pretest and later post-test, or, at various stages of the teaching process as each
specific ob;ectlve S accomphshed Whichever method the instructor. used to
administer the test, the test score should show both the insturctor and the student the
degree which performance objectives have been met. Inthese units, a score of eighty-
five perce_nt or above indicates that the student has mastered the material

'

) Answers /o Test (Pink)

Answers to the test are provided -at the end of eachteaching unit.If test results
indicate that the student has not mastered all or any part of the unit, it Is
recommended that theestudent review the appropriate material, complete any
ec;idnhonal activitiesiassigned by the instructor, and retake the test at a trme when both
student and instructor judge that the material has been learned to the prescribed

?
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‘ LEGISLATION AND DEFINITION
(.- TERMINAL OBJECTIVE

. After completion of this unit, the participant should be able to give pertinert facts cort
cerning vocational leg|s|at|on of sex equity The participant should also be able to
identify terms relating to equity This knowledge will be evidenced through~
demonstratlon and by scoring eighty-five percent on the unit test '

SPECIFIC OBJECTIVE

<

Aftet completion of this modu_le, the participant should bgable to

1 List the two pieces of legislation that are‘ﬂ‘elevant to sex equity |:1-.

education

2. Name threk ways Title [Xand Title Il are different .

3 Give the mandate that Trtle.ll-had delivered to vocational education

4  Match terms associated with sex equity to the correct definitions

N\
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: LEGlSLATlON AND DEFINYTION

® S © ' SUGGESTED ACTIVITIES
. | Instructor - '
A Provide participant with.objective sheet (
' S

B Prodee participant with nnformatnon and assignment sheet.
C Discuss termmal and specmc objecttves

D Discuss unformatlon and aSS|gnment sheets

.
¢ '

E Gnve Test

L]

I Partmpant ) ,
A Read Objective Sheet el

B Study.nformatioh sheet

C Complete assignment sheet

D "Take test
' . INSTRUCTIONAL MATERIALS .
I Included in this unit o
' ' _ A Objective sheet
& . N e
B Information sheet . : ,

" C  Assignment sheet

’

D Answers to assignment sheets s

-~
- -

* ©E Test. ' | S

F Answers to test ¢ el

Il References

"A Dt Nishmal Duffy, “Do You Know Your Anti-Discrimination Laws?” Conyord,
" New Hampshire, Division of Vocational-Technical Education, New Hamp-
shire State Departmverit of Edacation, 1979 - .

B Key Words—Source Unknown
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LEGISLATION AND DEFINITION
INFORMATION SHEET y . B

I.- Thtle IX: ) ‘
KA. Title IX was par[ of the Eaucétion Amendments-of 1972
B. It addresses:'sex discrimination |r'1 all. aspects df education -
CC. _Title IX requjreé that persdr'ms__m-ay not be excluded from, denied partl‘apatl(;n
. in, or.be_treated. dlffer'ently in education programs. )
D. Title IX 15 almed at local educatuon agencies. +
. Title’ ll
'A. Title Il was part of the Education Amendments of 1976, PL 94.482
B j It addresses vocational education. A
C. Trtle Il addresses sex discrimination, sex bias, and sex s’ter\eoty/plng Invoca-
tional education. . ’
D Tntle Il apphes directly to State and Federal vocational educatlon programs
E.r T|t|e [l gives a mandate to develop progra‘ms‘ to overcome, sex blas

stereotyping and dtscrlmmatlon In voc- -ed. - .

M *Terms defined: - | T

1. "

Sex Dlscrummatuon —eny action which demes gpportumhes toa person or
group"because of their sex.. ]

Sex Stereotypnng -believing that males and females have dnfferent abilities |
in relatlon to work. ' .3 . :

other.

. . LB . v
SexusmTtreatlng people unfairly becausé.of their sex. - .

Sex Equity—being fair to'all people regardless of their sex. '

Roles—the wayppeople act in different situations because that is the way they
are expectedtoact. (Forexample, a 12-year-old boy may have thesolés of stu-

" dent, brother, son, paper-carrier, Class officer, club member, nephew, etc’)

e .. ' J
13 '
127

s,

Sex Bnas—beh/avnor resulting from the belief that.on'e sex is be\ter«than the

, @
;

\

-~
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G. Expanded Roles—acting in a greater variety of ways thanis usually expected
of a.person of your sex. (For example, a male works in an important job and
cleans house; a female cleans house and works in an important job).

H Sex Roles'—_'—characterls'tlcs, beha\'uors, and functions a%sngned on the basis
¥ of gender. .

Non- tradxtlonal Student—a female enrolled 1n a male-intensive program ora
male enrolled in a female-intensive progr&m -

J Tradltnonal Student-— female enroIIed in a female-intensive program or a
male enrolled in a male-intensive program

t - . N

e

K. Equity—fair and equal treatment of all people’

v




LEGISLATION AND DEFINITION

L4

ASSIGNMENT SHEET #I—NAMING AND DESCRIBING LEGISLATION AND

DEFINING TERMS

Complete the following assignments’

o/

1 Na_me the two pieces-of legislation that are relevant to sex equity

” 4

\ , y ‘
2 What 1s the mandate given to Vocational Education by Title'H?
. o ]

3. Give defrimitions of the following terms
A. Sex discrimination : .
B. Sex bias
C Sex stereotyping -
D Sex'eguity ) .
E. Roles ‘ )
F. Expanded roles

G Non-traditional student

G- ’

@,
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‘ .-, ' LEGISLATION AND DEFINITION
. S . L R
" ASSIGNMENT SHEET #2—MAKING A POSTER .
' Complete the following assignment: :
Make a posteron Title IX and Title'll Show comparisons, kenesses and differences
. . . . ; . . C L ’
t L R ] . . SN {
4
L4 . . - ‘;
. s H )
’ i~ . ,
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. ! LEGISLATION'AND DEFINITION . ,
¢ ~ ANSWERS TO ASSIGNMENT SHEETS - - R

Assignmeng sheet #1:

L - Title X and Title Il o . S
) ) _ _
2. a. Title IX addresses sex discrimination in all aspectsrﬂf education, Title H
addresses vocational educ’atlon

-~

" b Title It addresses sex discrimination, sex bias, and sex stereotyplngwhrle .

¢
Title IX addresses only sex discrimination
Ty
, . ¢ Title IXwas part of the 1972 Edudcation Amendments, Title |l was part of /
the 1976 Education Amendments . -
3 Todevelop programs to overcome sex blas stereotyping, and dlscrrmrnatlon
In vocational education
e ‘ 'y ¢ . , )
, 4 a ahy action which denres opportunities to a person or group because of
’ . their gender T,
b behavrang from the Belref that one sex Is better than the 6ther.
( o c believing that males and females have different ab|I|t|es n relatron to

work o . e
’ k * N ‘
d. being fair to all people regardl,ess of their sex.

e. -the way people actin dlfferent srtuatlons because that lsthe waythey are
Y expected to act - ) -

PR
4@ N [l
.

f actingin a greater variety of ways than is usually expected of a person of
" your sex. . .
g. afemale enrolled in a male-intensive program or a male enrolled ina .
female-intensive program.
”/. A
4
s . . N ‘ ’ ]
Assignment sheet #2: - /
. Answers and responses wili vary -7 ' ;
! .
-~ .
. -7 )
E 1() .




v -, LEGISLATION AND DEFINITION

AR 7 TEST - :

i

Lrs‘t' thHe two ne‘uces of legislation that are relevant to sex equity.
Name three ways Title IX and Title I1 are different.

Give the man_date Title JI.has delivered to vocational education.
I\'rlatch the fol}owlng terms and definitions.

sex discrimination .

. sex stereotyplng s o=

sex bias’

sex equity

_ roles

« ¢ f expanded roles , : N
g. non-traditional student \

O Q00 To

1, Fair and equ'?l treatment of all people

2+ Actingina greater variety of ways than is usually expected of a person of
your sex. R

-~

'3 Any action which denies opportunntles to a person ok group because o#

th gender . . . .
The way people act in different situations because that is the way they
are expected to act.

s

(8
\

Characterrstrcs behaviors,” and functlons assigned on the B<5|s of -
gender. .

o

6. A female enrajled in a female-intensive program or a male enrolled in a

{ ———

male-intensive program. -
7.  Believing that males and females have different abilities in relation to
work. ’
= 8. Treating people unfairly because of their sex.
. *




- ) ) -

A female enrolled 1n a male-intensive program or a male en"rolled n a\
. femalé-intensfve program. .

Jo.

- ’ -

10 Behavior resulting from the belief that one sex 1s better than the other

11 Being fair to all people regardless of their sex. -
. ‘ - ‘ . / ’ 5

P
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LEGISLATION AND DEFINITION

¢ . ANSWERS TO TEST o

1 Title IX of the Ed\ucatlon amendments of 1972 and Tnt!e Il of.the Educat.on
amendments of 1976 ,

.2 1 Title IX addresses sex discrimination in all aﬁpects of education, T|tle I
addresses vocational education.

2 Title Il addresses sex discrimination. sex bjas, and sex stereotypmg while
¥ Title IX addresses only sex disCcrimination

> 3 T|tle IX was part of the 1972 Education amendments Title Il was part of the

1976 Education amendments

3 To develop programs to overcome sex bnas stereo*ypmg and dlscrummanon in
vocational education

Pl
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FACTS AND FIGURES

' TERMINAL OBJECTIVE

—

. \ .
After completion of this unit, the participant should be able to list facts concerning

pe8ple in the workforce The participant should also be able to discuss sources of sex
stereotyping This knowledge will be by demonstration and by scoring eighty-five’

percent on the unit test, )
SPECIFIC OBJECTIV}ES

After completion of this unit, the participant should be able to:

1 Specify the percentages of women in the workforce

. 2, SpecHy two ways'the workforce has changed in the past decade Jf\\
}ng.

Name the percentages of homes with bpth men and women wor
. < N .
. List two occupations that are male-intensive!

List two occupations that are fen’wale-nntegswe.

- -~

Discuss In a written. report the-sources of $éx stereotyping®

<

&

-~




. FACTS AND FIGURES S w - :

- i L
SR SUGGESTED ACTIVITIES ~ . .-, . - . . =
' J- h " - . ' < : i \ .
» | Instructor: T K o .
v A Arrange for film stripifused - _ L
B. Make transparengies - b oL '
- . . . . R ". L 4
C PJOCldevpartnc;pants with objective sheet. °_a R \ B
> s . S ‘ & Q‘ . v . ° \'
D Prowvide participants, with meEmatnon and gssignment sheets. ’
B & e s . h L4 .
. E Discuss terminal’and specific objectives. , “-c .. ‘%
% " F  Discuss |}1formatnon and assignment sheets. . rw - "L,
: A * S . z ) B
Il Participant N R
. ‘ . . . . - . . .
A. Read objective sheet.” e s oo /
] L e s NI : e h
.. ‘ RN . . A
B Studw information sheef. . - % #e® s . .ol ’
. N - . . o . = .r‘ Y ’ ‘;‘a R °
C Complete assighment sheet. - c T .
D. Participate in-classroom activities. o T C .
N . AR e -, Co
T E Takeupittest - T : _ o T
F Review and retest as needed =~ E o
ST nz/STRunLONAL MATERIALS ~ ° ‘
. Inclided in thisunit: * . .| * <
A. Objectiyes ) LT
B. Information sheet : . - T
C. Handoutg. - S T &
" 1. Handout #1—Workforce Quiz ‘ . -
2.* Handout #2—1t's A Fact *
» [} } . ) ' ' ' )
* N o
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) ‘
' £, Assignment'sh o | g
) . . Assignment sheets . < . , T L
N e 2 - ) .
- 1 Assignment sheet #1—Facts and Figures ' . '
© MY - ’ . \
2. Assignment sheet #2—Male and Female Roles. T
F Answers to assignment sheets
G. “:Tesl . : \ ‘ = * .
H Answers to test. _ 4% L E
. ,Réferences: ]
T .~ A Matthews, McCune, TRY IT, YOU'LL LIKE IT. Washington D C ,.Resource
-5 Center on Sex Roles in Educatiop, National Foundation for the Improvement
[ -~ of Education, ¥.S. Government Printing Office, 1978.—Cost— 75 /
o " B Farris, Charlotte EXPANDING ADOLESCENT ROLE EXPECTATIONS. Ithaca,
- | New York: Media Services Printing, New York State College, of Human
) . Ecology —Cost—$2 25 ) . ‘
Il. Addttional Teaching Materials: . '
~ . . ’
;o ., A Filmstnp and cassette kit: MALE, AND FEMALE ROLES, Coronet, 65 East -
‘ South Water Street, Chicago, Illinois 60601. Cost $210.
" a\ - ‘ . ﬁ‘ , - l‘.g .
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FACTS AND FIGURES

INFORMATION SHEET ‘ r &
Wotmien make up approximately one half of the nation’s pard labor force
Both husband and wife work in close to one-half of the nations’ marriages.

< ! .
Two wégys the_work force has changed in the past few years Js that-more women are
working and people are beginning to consider non-tradrtloﬂal jobs more than before. ‘

-

%

Men and women tend to be concentrated in different occupatronal groups For
example: (Matthews; McCune, 1978) 3

—"I//o of all employed men work as managers or adenrstrators only 5% of
all employed women hold these jobs.

—35% of all emptoyed women work in clerical occupations; 7% of employed -

- males work in clericat pesitions. '

% of all men in the paid workforce are employed as skilled crafts

workers: less than 1% of wemen im the workforce are employed in crafts
"+pccupations., ,

—18% of all employed women are employed as service workers, only 9% -of
males in the labor force do service work -

- P . 'S

% -~

—The largest number of employed women work in clerical occupations The
next largest group of men are employed as operatrves

The sources and stereotypes of male and female roles 3re a resuIt ‘of our cfftural

upbringing and condstigriing. (Fiimstrip kit: Male and Female Roles) '
¢ ,\ ’ ’
&
. g
] / _
e
. )
n-42 4 -
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FACTS AND FIGURES ]
HANDOUT #1—WORKFORCE QUIZ

TRUE OR FALSE ' ' “ o -
Studies show that 9 out of 10 girls will work o@tside the home at some:

11
12
13

14.

»

15
16

17-

18

e time in their hives.

—_____ A majonity of women-work because of economic need i
- ----- Women have a much higher absentee rate from their jobs
. Recently. more warhen are leaving work for marriage and children.
_______ Job requirements are usually un[elated tosex =« »
" Ahe sole supporter for the majority of familres is‘male

___. The average woman worker is stightly less educated than the éverage
man worker.

”

. _____ Fullyemployed women who are high school graduates have less income

on the average than the fully employed men who have not completed
elementary school. -

~

—__ __.._ Today morethan half of alt women between 18 and 64 years ofage are in
the Iabor force. . , .

-~ -~ Amajority of women who leave work to have children never returntotherr

Jjob. T ' -

-——___ The single woman usually works less than 25 years in the labor force.
e .- Women have a much higher furnover rate in labor than men

______ " Mest unemployed men do not have the education or the skill to yuahty
* for many of the jobs held by women.,

—__ Less women ae o’ffer‘ed positions of responsibility than men
B The employment.of mibthers leads to juvenile delinquency.
ol

., — ) .
) __ Most men who have worked for women-supervisors do not complain
. about working for a woman. —_—

Te

e 7rhe number of worklng mothers who have chlldren under 18 has not
“increased since 1940.

" _ The average woman worker earns less than three fifths of what a man
does, even when both work full- tnme

o “-5 25
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ANSWERS TO,WQRKFORCE QUIiZ

.
1 True

2 True
3. False
4. ‘False
5. True
6." False
1.~ False
8 True
9 True

10 False

" 11 _FaI;e
12 False
13 True
14 True
15. False
16 %Thrue'

17 False

X

18. True
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FACTS AND FIGURES
'HANDOUT #2—IT'S A FACT

t

< A recent Congressional study predlcts that women will stream into the work force
at a rate of a million per year.

Sixty percent of all women will be worknng outside the home by 1990 "Fifty-two
percemnt of all women hold jobs today

Betause morewomen are entering the workforce, unemployment for women will
rise This will helptoforce womento change from holding traditional female jobs such

_as teaching; nursing, and secretanal work and to enter non-traditional work.'

Fo% e ok %
3 .

Recently the Bureau of Labor StatlSthS of the U.S. Department*of Labor released
data for the first time relating workers’ eafnings to the families in which they live.

Women who support their fam|hes earn less than half (46.9%) the amount earned
by male breadwinners. Husb%nds who .are sole family wage earners averaged $322
per week dr $16,744 per year, while wives as sole earners averaged only $151 per
week or $7,852 per year. e

It's a woman's world as far as numbers go, with females making up 5t percent of
the total world populat|on But where dollars are concerned, it's a man’s world—
women perform two-thirds of the work hours annuaily and* receive one-tenth of the
world's wages. They own only one-hungdredth of the world s real property. (Interna- X

tional Women's Conférence 1980)% . _ - .

.8
e
**#**

@Salanes earned by wémen continue to be IGWer than those earned by men in a(
occupational fields, reports the Departmeént of Labor inits newly released publication,
PERSPECITVES ON WORKING WOMEN: A DATABOOK.

The usual weekly earning in selected f|e}ds hsted in the report include:

Sales .oorrnnn... e e, Men—$311: Women—$159

. Clerical ...... D Men—%$287: Women—$183
B 012 11 S ‘Men—3$310;: Womeh—$ 188
Professional and Technlcal ............ Men—$372: Women—$263
Service..... P . Men—$208: Women—$139
s FArma " .i... Men—5163: Women—$130
“ For the second quarterin 1980, women made $63 for every $100 men made, says
the Department of Labor. That compares wuth May 1979, hen women earnec $62 to |
" every $100 made by men.* ) M

d % % kR

*
’ : L

- 11-7- é.? ’
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FACTS AND FIGURES 2

. HANDOUT #2—1T'S A FACT s
Now that over 50°. of American women work, men have had to begin pitchingin
with the housework. Albeit, in many cases. reluctantly. Accordingto a recent surveyby
the advertising firm of Cunningham and Walsh, 70 percent of husbands cook, 56
percent go grocery shopping; 47 percent vaccum, and 41 percent wash the dishes
Chores'that husbands enjoy the least include dusting, cleannng‘the bathroom. soyting

. the laundry and tleaning the oven. Eighty percent of husbands really do take out the

(

garbage.

-

~

'GOOD HOUSEKEEPING, April,.1981, Vol. 192, No. 4, page 32.

-
-

2“Project Move Bulletin”, Vol. IV, No. 1, October, 1980, page 1, 8.

*UPDATE, Volume 3, Number 5, March, 1981, page 5. _

* “Project Move Bulletin”, Vol IV, No. 2, December, 1980, page 3.

-

i' 28
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'FACTS AND FIGURES

¢

Assignment Sheet #lj—V\{hat ,{\re The Facts?

Complete the following assignments’

‘1.1"

A

Specity the percentage of women in the workforce .

¢ - -
.

2 List two ways the workforce has changed in the past decade

Name the_percentage of homes with both men and women working.

(S0

5 . N

_4  List two occupations that are male-intensive

Y S

5  List two occupations’that are fer‘haﬂleilntensu\;e.
1] s,
. ) .
'
. K‘
o k
N > T
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N : FACT AND FIGURES

. h #
’ Assignment Sheet #2—Mald and Female Roles
' After viewing filmstrips on male and female roles. write a one page repoOrt on the
sources and causes of sex-stereotyping.
Q. .
. s
oC
R > t
a
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’ S
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L T ,FACTS%D FIGURES. ' ..

C ' " ANSWERS TO ASSIGNMENT SHEETS
Assignment sheet #1 . ’
1. Over 52% ' T o
LI
‘ 2. a.. More women.are working. - €

b People are beginning to consider non-traditioral jobs more

n

3. Close to one half ,

4. a, Craft workers
b Operatives

- ¢ ,) ~
5. a. Clerical

. b Service work , .o
Assignment sheet #3:

Answers will vary. ' -~

.Q : . | 1-11 3‘1 - \




FACTS AND FIGURES
- TEST ‘

£

N Wntea Qe page report d:scussmg men and women in the workforce, using per-
tinent facts and fxgures .




' * FACTS AND,FIGURES

. . _ .
N ANSWET TO TEST ,

- 1 AnswerS will vary . . .
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7 RECRUITMENT ' ~
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: RECRUITMENT .- ™ - . ,
- ‘ TERMINAL OBJECTIVE : . :
After completion of this unit, the participant will be able to list and er‘age in
. activities which will help increase non-traditional enroliment This know‘ledge will be
s " evidenced through demonstratron and by scoring e:ghty five percent’on the-unit test
, ) r~
SPECIFIC OBJECTIVES ]
After completion of this unit, the partlc:lpant should ‘be able to: . Y L - e
1. List two actlvmes to reach h|gh school students with recruitment J o,
. N
2. List two ways the media can be used to help in recruitment.
3. Give two 'suggestléns to insure that ne\?éspaper,articlés are sex-falr,(:
. v 4. Specyfstwg ways to use radio and T.V. to promote equity. ' e . ’ ‘
5. Give three ways to assure that brochures are sex-fair N ’ )
s -~ 7 V ‘ -
- ’ a,\ ] N ’
. » . L] .
7 ) » o
d .
J' ) @ -
o &i‘ , ~ 0 ’ \M,; ™
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A © " RECRUITMENT

. : SUGGESTED ACTIVITIES. - -
I Instructor - ) . )

A. Provide pargcnpants with objective sheet.

1

B. Provnde participants with snformatlon and as&gnment sheets

~ s

% Make tr(\nsparenues - ' I

Q. Discuss unit and specific objectives

"« é
E. Discuss information and assignment sheet

? “a . s
F. Give test, : % ’
It Partighpant. .
A Read Objective sheet . Ce
. , &

B: Study information sheet

~

\Qv Complete assignment sheet
* *

D TaKe test | ‘ -

Pl

“INSTRUCTIONAL

-« 3

I <Included in this unit: ) Y
A. , Objective sheet |

. B “Information shelet

" C Transparengy master : S )
1 T.M 1-—Newspaper article; lq'en:trac‘jltlonm student °
2. T.M 2—Sex-fair brochure ‘ -

D Assignment sheets-

E. Answers to assignment sheets . . R
F Test
G.. Answers to test
¥ ) .
‘ -2

R
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RECRUITMENT -
UNIT Il

INFORMATION SHEET

L
High School Career Days .
A. _Excellent opportunity for non-traditional recruitment. -

B. Make sure that all material given out is sextfair.

- C. Tfell prospective students of advantages of taking non-traditional courses.

Présentation to High Schools
A. Present a program tg increase awareness of non-tradijtional roles

B. Career awareness or career orientation classesioftqzn are looking for some-
one to-speak to them about vocationai training. -~

-

Newspaper Artucles . .
A. Can increase geneyal knowledge about non-traditional roles.

Make sure that all newspaper articles stress equity.

¢

B
C. Regular news article -

1. Include statement of assurance

) . i
2. If the statement of assurance is not included, make sure that a state-
ment is included stressing equity.

Radio and T.V. can be utilized tq promote equity
A. dnclude the statement of assurance

I /7

B. Stress equnty in each, spot

Brochures and catalogs should be sex- falrln order to exhibit equal training oppor-
tunities for all people. - ‘ .

- A. . Sex-fair Janguage shouild be included.

B. Pictures should Be sex-fair. -

C. Statement of assurance should be included. .

%
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“: BLACK RIVER VOCATIONAL TECHNICAL SCHOOL ‘
3 P.0. Box 468 ;
- z Pocahontas. Arkénsas 72455 . }
° ' i i
2 ’ NON-TRADITIONAL STUDENTS ’

Non-tradmonal.. What does it mean? This is a term that people are beginning to
hear more of lately. But a lot of people don't know or understand what "non-tra-
ditional” means in‘terms of career training and jobsk.

u,

Y

Non-trachtional refers to.a male in a female-intensive program or a female ma_
male-intensive program Persons are considered non-traditional if there are 25% or
less gf members of their sex by national statistics in their particular field.

-People at Black River Vo-Tech in Pocahontas not only know what non-traditional

" -means. but they are seeing it first hand Mr. Richard Gaines, Director of Black River

Vo-Tech, points out the fact that there are eight non-traditional students at Black River
Vo-Tech Three non-traditional students have recently graduated.

"y

There are three women students in Residential Carpentry, two women in Auto
Technology, two women in Electricity and one in Welding.

lack River Vo-Tech accepts persoﬁs of\either—sex in all areas of training. All
persons are treated equally regardless of therr sex. :

Nine courses are taught at BRVTS4ncluding Auto Body, Auto Technology, Diesel
Mechanics, Industrial Electricity, Licensed Practical Nursing, Machine Shop, Office
Occupations, Residential Carpentry and Welding Located on Highway 304 approxi-
mately one-half mile from Pocahontas, BRVTS has students that come from as far
T away as Jonesboro, Hardy, Paragouyld and towns in between. ’

.
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EQUAL GPPORTUNITY. %
" FOR ALL - o ’
< ‘ MACHINE

SHOP

| GG 2/ sesueyiy ‘sejuoyesod

“In keeping with guidelines on Title
-VI, Section 601, Cwil Rights Act:
— of 1964; Title IX, Section 901,
= Education Amendments of 1972; and
¢n  Section 504 of the Rehabilitation
‘ Act of 1973, the Black River Voca- - '
tiohal-Technical School assures N
that no person‘in the United Stétes
shall, on the basis of race, color, " ‘ ' N
national ongin, sex or handicap, ' ' -
be excluded from the participation
in, be denied the beqefit of, or »
be subjected to discrimination |
under any program or an actwity -
administered by the school.” \

JooYoS |EdIUYDD | -|[RUOIEIOA JBAIY YOB|g

o0

t

N The coordinator for Black Rivéer
' s Vocational-Technical School is
- Warren Guntharp, P 0. Box 468, B -
Pocahontas, Atkansas 72455, ’ : %
Phone: (501) 892.4565 ‘ ’

N
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MACHINE SHOP

The goal of the Maching Shop Department
is to train students for employment with a
% ng knowledge of the machine trade
in%he fields of repaining and redeslgnn g
rqacnnne:, and tools required n our
modern industrial society

The student will, be trained n the tech-
niques ‘and mechanics of the machine
trade and develop skills and abulities to
the point that they can accepta job as an
apprentnce machinist

Training in safety methods gross hazards
involved in working with machmery and
how to care for the machinery are m-
clyded in the course. Students will also be
expected to develop self-discypline and
respect for the rights of others to the point
that others-will find working relationships
both pleasant and productive. -

The»students wnH be taught the impor-
‘tance of keeping mfofmed of new meth-
ods and advances in machinery

To acquire the knowledge, instruction will
be, given in the followmg areas: machine
tool operation, mathematucs btuepring
reading and sketching and basic tool and
diemaking. -

.COURSE QUTLINE .

Shop Math .......... I 120 Hrs.
Blueprint Read‘ng ............. 90 Hrs.
Safety.... ... 30 Hrs.
Shop Theory...,................ 130Hrs,
Shop Practice ......... P 970 Hrs.
Job Application ................ 10 Hrs.

~
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GENERAL INFORMATION

T'h\e Black River Vocational Technical
School is located in the Industrial Park on
State Highway 304, Pocahontas, Ar-
kansas. The campus consists of appro«i-
mately 44 acres

The school 1s a state supported agency
under the supervision gkthe State Board
for Vocational Education, and was bt to
help mieetthe need for trained personnel
in Arkansas.

,The Black River Vocational-Technical

School I1s open to all persons 16 years of
age and over. A high school diploma s not
required, with the exception of the Prac-
tical Nursing Program. Nursing appli-
cants must have a high school diploma or
its equivatent. For counseling purposes,

an aptitude test 1s given by the schodl or

the Arkansas” Employment Security
Division.

Registration fee is $120" for the eléven .
months; payable at $30 per quarter. Cost

of books and supphies varies from $30 to
$180, depending upon program chosen.

_Several financial aid programs are avail-

able to .eligible applicants. All fulltnme
programs are approved by the Veterans
Administration. | . e .
The school year begins in August and
ends in June of the following year. How-
ever, enrolimient’ may be obtained in pro-
grams on the first Monday of each month, ~

‘except in Ndrsig. Enrolimentin Practical

Nursing 15 1in August onty:

h ¢

1]

7 PLACEMENT
Black River VYocational-Technical
School works closely with the Emploj
ment Security Divison in secuning em
ployment for graduat.ng students Many
employers contact the school directly to
seek quahfied employeés

TRANSPORTATION
Six bus routes orniginate in towns within a
50 mile radius of Pocahontas. Students
may meet the bus at designated points
and ride to and from school at no cost

COURSES AVAILABLE .

Besides Machine Shop, nine other
courses are offered at Black River Vo

Tech. They are:

AUTO BODY REPAIR
AUTO TECHNOLOGY

DIESEL MECHANICS

INDUSTRIAL ELECTRICITY

OFFICE OCCUPATIONS-SECRETARIAL
OFFICE OCCUPATIONS-CLERICAL
PRACTICAL NURSING -
RESIDENTIAL CARPENTRY

WELDING ‘

For further information, write:
r_ 3
BLACK RIVER VOCATIONAL-TECHNICAL
SCHOOL .
P.0? BOX 468
POCAHONTAS ARKANSAS 72455
TELEPHONE (501) 892-4565 %

&
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_ - RECRUITMENT
‘ . ] K ' ~
ASSIGNMENT SHEET 41—WAYS TO INCREASE NON-TRADITIONAL RECRUITMENT

Complete the followmg assignments:

1 List two activities to reach high school students withr recruitment

’ ®

- ' b3
2. Listitwo ways the media can be used to help in recruitment.- )
~ . 9 ! ) . .
3. Give two suggestions to insure that newspaper articles are sex-fair.
. »
4. Specify two ways to use radio-and T.V. to promote equity. ) "
#
5 Give three ways to assure that brochures are sex-fair. ‘
173
.o . &
N :
. X '\
¢ . .
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: o RECRUITMENT

- -

. e Y
«  ASSIGNMENT SHEET #2—NEWSPAPER ARTICLES
Complete the following assignment: o«
) Writea hewspaper article about non-traditional roles, stressingequity in recruitment
] - . - = <
. ‘_ . \
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RECRUITMENT

. ANSWERS TO ASSIGNMENT SHEETS

Assignment Sheet #1:

Career Days.

-

Present program to high school students to increase awareness of non-tra-
ditional opuons ‘ ‘

Newspaper articles

Radho acnd TV spots

Mahe su;e that all newspaper articies stress ec;u:ty
Inciude statemen 't of assurance 1n~regular articles.

Inclixie the statement of assurance

’

Stress equity 1n each spot

Include sex-fair language.”
Pictures should be sex-fair: b

M 4
Statement of assurancé should be included. -

Assignment Sheet #2:

Responses will be different'f'or each participant.
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- RECRUITMENT

<

, TEST .
-~ .

e r :
1 List two activities o reach high school students with recruitment.

1]
~

.

2 List two ways the media can be used to n2lp in recruitment

- -

3 Gwetwo SLxggemlq_ns'to make newspaper articlas sex-fair.

’ -

4 Specify two ways to use 1acio and T.V. to Lromote equity

] N *
5 Give three ways to assure that inochures are sex-fair
a
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RECRUITMENT

JAMNSWERS TO TEST

Career Days

Y
»

-
ae

Mgh s noo! s

3
~

Precent pregram
aditional opticas

2

»
Newspaper arti_ios

Radiocand TV spois

- .

Make sure that ali newsparer articles stress equity

Inciude statement ot assurance of non-ciiscrim ation in reuglar articles

~
. -

Inciude the staternent of assurance ¢f [1on-\drsczllw1:naiion.

N . N
Stress equity in each spot o° :
Include sex-fan language ) © &
R r} EX SN
Pictures shou!d be sex-fair v C‘
’ - »

Statement of assuraace cf non-ciscrimination shauld be includedy «

¢ .

’

.

nts to ncrease awareness of NGN-t7
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WHAT CAN BE DONE?

- TERMlNAL OBJEC'TIVE R
_ ==+ Aftercompleting this unit, the participant will be able toidentify cases where€ sex-
fanrness does not exist in actions, language, teaching Jpractices, curriculum, and
facilities. This knowledge will be gvidenced through demonstration and by scoring

eighty-five percent on the unit te7t 4
M)

SPECIFIC OBJECTIVES

— DY

After completion of this unit, the participant should be able to:

4. List two examples of sex bias and stereotyping that can be .displayed by
mannerisms and methods of speech. o\

2. ldentify and list five examples of language that is not sex-fair.
. / v

3. ldentify and list four examples of illustrations that displaybias and stereotyping.

a

e s, . & R
4. List three examples of A.V. matenals that are not sex-fair.

5, List five cases where stereotyping may exist in curriculum and teaching. -
6. List five ways an mstructor can msu‘re sex-fairness in the classroom

“ 7 ’Laist three ways that fairness may not exist in facilities and equipment.

8. erte a plan of action for implementing sex equity into the classroom.

PN
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G. Give test.
"

WHAT CAN BE DONE?

4 &

L

SUGGESTED ACTIVITIES

Instructor:

A. Provide participants with objective sheet. - N

_ S
B. Provide participants with information and assignment sheets. ~
’ < 3

-

%

C. "Make transparéncies. o -

D. Discuss terminal and specific ebjectives.
T . "

E. Discuss information and assignment sheets.

F Direct participants through thé different learning paths for each specific .
objective. )

Participant: . - - .
- F
“*Read objec'tive §

B Studx r‘nformatlen sheet ) iR

0. °\,, o - * -Q 3
C. qCompalete each- assugnment §heetm

A P ‘\

D Make sure you are able to perfo%‘ acco }r}g to the type of performance
called for by each SpeCIflC Q,bjectl\(e [ 57

- E N

E. Take test. - C

-~




.- INSTRUCTIONAL MATERIALS., _

» %
| lﬁcludéq in this unit: '
A Objectives. )
B. Information sheet.» - ‘ " |
C. T,ransparerly master.- { .
1. TM.

J—Examples of Language Usage. ,

D. Assignment sheets.

E.- Answers to assignment sheets.
F. Test.

G. - Answers to test. ‘ v

" lI» References:

A. Expanding Adolescgnt Role Expectations, Cornell University, Ithaca, New
York. Cost—%$2.25. » ' .

x‘ ) b r
B. Farris, C.J. and Smith, A.J., Pioneering Programs in Sex Equity: A Teacher's
Guide, American Vocational Association, 1980. Cost—$6.00.- -

[

c e
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.WHAT CAN BE DONE?

- ~ INFORMATION SHEET -

o .
People can dis*glay sex bias and stereotyping by their speech. (Refer to handout.)

.. {
E

A. Exclusionary language: Excludes one gender. -
: o» .
B. Negative language:
1. - Negative “female” fanguage Gives a negative connotation to fem3les.

2. Negative “male” langue/ge. Gives a negative copnotatiQ@ to males. -

People can display sex bias and stereotyping by theur mannerisms and methods
of teaching.

A. If men and women are treated differently inthe shopbr classroom, this could -
demonstrate bias and ste'reotyping

& l

B. lfmore is expected from persons ofonixthanofthe other, thus;blasand

e

- .stereotyping.
.
Textbooks can exhibjt sex bias and sex stereotyping in their content. .

=
-

AT Language,can be biased or stJereotyped. L

3

—1. The generic ‘he’ used to include both males and females.

2. The generic ‘she’ used where-the antecedent is stereotypically female.
- e

3. The universal male term used when the word is meant to include both'
sexes. &

4. When referrmg to both sexes, the male term consistently preceded the *

N ~ -
5. Occupational titles are used with man as the suffix.

6. Non-parallel terms are Gsed in%ferring to males.and females.
. v \

_ 7. Sex-fair material is used initially and then slips into the generic ‘he’.

s s

- A




S

lﬁustratuons |n a text book can dlsplay btas and stereotx&gd content

1.

2.

> *

In 5( le Intensive program, only pnctures of men are used.

In a ferrale intensive program, only pictures of women are used.

Women are portrayed as secretaries and nurses while men are portrayagl

as bosses or dqgctors.

2

A book can start off with sex-fair illustrations and lapse into stereotyped
rpicturzes as it progresses.

i

IV. A.V.materals can dlsplay bias and stereotyping.

. . v
Language can be male biased or female biased.

Pictulres and illustrations can be male biased or stereotyped.

%

A well'-balané:ed A.V. aid could have the narration shared by a man and a
woman.: . , ‘

’

V. Tests, handouts study guides could show bias in thetr content.

V.

An |nstructor can do vanous things to insure sex falrness in the classroom

SN—

A. Develop supplemental materials to be used with existing materials.

B.". Point out the_ biases and stereotypes portrayed and show the fallacies sug-

Wnte your own sex-fair materials

o gested by them.

v

Revnew all new materials to make sure that they-are sex-fair,

7

- R . -~

Refuse to buy any ‘materials that have biased or stereotyped cbntent. <

Estabhsh the same”saféety and/or samtatlon and dpess requurements for all

studénts regardless of sex.

Establish and apgrfy the same gradi.ng systef to students of both sexes.

“ )

~

s -

*h
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WHAT CAN BE DONE?

INFORMATION SHEET

*

PROBLEMS AND ANSWERS OF BIAS AND DlSCRlMlNATlON N FAClLlTlES AND
EQUIPMENT: . ) | /

f Restroom and wash room facilities may be provided for only men or only for
women in areds that are usually male-intensive or female- lntensuve programs..

Y

cessable to ail people.

t
~

>Care should be taken to provude such faculltles s0 that they will be equally ac-

tI.  Furmiture ma)l be designed for only one group of oeople\(Ex'am ple: desks and

chairs in female-intensive programs may also be too small for persons of large
stature.) -

. H i
S 0 o

Furniture should be adaptable or adjustable for people of larger or smaller
frames and builds. :

tH, Work tables in shop areas may be designed for people of taller stature.
Tools and equlpment may be too large or too heavy for women to handle. -

IV. Adaptability is the answer to all of these problems Use common sense and
there should be no problems arise.

-~

W,
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. N/
' .WHAT.CAN BE DONE? , .o , (
| | ," % | _ - ‘ .
e _ .+ » INFORMATION SHEET . =~ .
I - Terms defined: . . . T ' :
’ - %.u q"1, ’ '}
. " A Male brased men are predominant in language, prctures illustratiéns
- - \ - <
a ~ 8 / .
. B. Female biased—women are most evident In Ianguage pictures, rllustra

. t|on

& - s

s
-

C. Balanced—Both ' sexes are featuréd equally in pictures, illustrations.
lariguage'uses, neutral pronouns and terms.

~

- v

=

Il Possible ways instructors might show bias or stereotyping. R
o A, ‘E§ulletrn boards—bulletin boards show persons of only one sex.
- B. Textbooks—use of textbooks which have biased cgntent.
. . ‘ . 3
C.» Posters—posters displayed which are not balanced. "
| T a : | . - (
- . D. Classroom.and'shop atmosphere. -~ C,
oL 1. Use of biésed Ianguaée and terrns; ) . a7 . _
v 2.+ Expecting more of persons of one sex in class and shop than is expected '
) of persons of the other Sex. . CF T T
A . rd v
. + 3. Failtocounsel the non- -traditional students on thrngsﬂ'they might face that
‘ ' traditional- students would not face. C 3 -
i 4. All tools and equrpment are not available to all students on an equal
. ) .,‘basrs . 4 _ .
5. Furniture is not comfortable or adapta‘ble" to all studen’ts. .
. . ] c o

mt Instructors can write their own |nd|vrdual plari*of actron to |nsure equ:ty usrng
above gurdelrnes ’

t

' . . v.7 L e

o} : . a; .




—Th&iouowng_examples show_the-difference between exclusionary and negative -
language on the one hand, and neutral Iangﬁ@e*scnhe other. Many examples come

EXAMPLES OF LANGUAGE'USAGE}

~ from the McGraw-Hill Book Company and Scott, Foresman and Company (2, 10).

Exclusionary Language

Neutral Language -

When man invented the wheel. . .

4

The statesman spoke about. . .

The average American drinks
his coffee black

The lady lawyer dzlivered.

The chairwoman sat down. . .

Negative “Female” Language

’ ‘Neutral Langugae

When the wheel was invented.’.

B

The public servant-spoke about. . .

The average American.drinks black
. coffee

The lawyer delivered. .. -

The presiding officer sat down. . .-~

The old maid answered the. . .

The girls In the office. . .

| -

The-consumer-should buy her

-

. The woman answered the. . . 4 - '

The women in the office. ..

Consumers should buy their. . .

"Jim Wiess allows his wife to
work part-time

12

Judy-Wiess works ;iarttime

Al hstened to the Iadles ’
“chatter . K

Pioneers moved West, taking
their wuves and children wuth

them

i .

Negiative “Male” Language

Al listened while the women talked .

Pioneer families moved West.

: 3
. \\
WA
. -

Neutral Languague’ ' N

ks old man.said, “No,"’ -

"The boys in the office

oo
When the breadwunne%geté his. . .

Jim helps his.wife dQ:fhe
housework

+ His father said, “No,"

The men in the office. .".

When wage earners get their. . .

Jim shares the housework. . .

. . . [

"W's 58
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Hitting the nail instead of
. the thumb is a triumph for boys.
. Cutting out paper dolls is $ood
- for girls. '

\]
+ - -

.~ Boys like action stories, and

: .both,f~35ys and giris like anima-
tion and comedy. Girls will
read stories that boys-like,

but bqys wil not enjoy “girlish”

'f'-'or a child, hitting the nail instead
of the thumb or cutting out recognizable
shapes is a triumph

-

17
T

Most children like action. animation
arid comedy In stories. Some children;
however, will enjoy lighter or more
sentimental types of reading materials.

3
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S o - WHAT CAN BE DONE? C
. . A% Y * '
S Assignment sheet #1: = - e ,
- ‘ ( &

Complete the following asssgnments: \

3 ' : [ ]

1. List two examples of sex bias and stereotypmg that can be displayed by our man-

]

nerlsms and methods of speech
B 2. List five examples of language that are not fair o \ /

3. List four examples of illustrations that display bias and stereotyping.

——— 4. List three examples of-A V. maternials that.are. not sex-fair “

-

'5,  List five cases where bias or stereotyping may exist.n curriculum and teaghing.

6 List five ways an instryctor can ensure sex fairness in the classroom.

. 7. List thrée ways that fairness may not exist in facilities and equipment.

. )1

O ) . - . ¢
mc .- . . V-10
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Assignment sheet #2—Wriiing Your Plan of Action

Complete the following assignment:

1

Write your-own plan of action for Implementing sex equity into your classroom

¢

(S

s N . :/4
WHAT CAN BE DONE? ’ C
_ y) —
s S ( 3
L3 \/ N
S,
s L '
/ ) .
¥
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[ {
- A o
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-
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- Assignment sheet #1

WHAT CAN BE DONE?
ANSWERS“‘TO ASSIGNMENT SHEETS

l..“’ 1.  Exclusionary
- ’ 2 Negative ‘ R
) é 1. Treag@g men and women drfferentl)r in the shop or in the classroom.
: 2. Expectsng more from persons of one sex than the other.
3. 1. The generic “he” used to mclude both males and females
¢ 2. The genenc “she’ used where the antecedent is stereotyprcaHy female
3. Theunwersalmale term used wheri the work is megnt to include both sexes.
~ ; 4, When referring to both sexes, the male term conslstently precedes the .
) 3: female. , . . < '
< . " 5. Qccupatiorial titfes are used with—man as the Suffix. .- “/
4 1.. Ina malle igfenstre prog'rar'n. ‘onLy pictures of men are used’. . ”
2. In a female intensive program, only*pictures of women are used.
3. Women are portraye‘d as secvetaries and nurses. | )
. A A book can start nff_wrthsex fair |Hustrat|ons and Iapse into stereotyped orc
» tures as it progresses % o
5. .1. ~Language can be male b|ased or female b|ased
- 2. Plctures and |Hustrat|ons can be b|ased -
' 3. Narration is done excluslvely by a manl orzwomani
: 6. 1. Speech, ¢ : | ) )
| 2. Mannerisrns and methods of teaching. >
3. Textbooks ’ - t *
C 4. AV materials '
5. Tests, handouts, study guides bO o~

B , ' .




Develop supplemental materials to be used with existing materials.

2. Point out biases and stereotyp%ortrayed and show the fallacies suggested
by them

3 Write yourown sex fair materials
4 -Review all new materials to make sure that they are sex fair
L,

5. Refuse to buy any materials that _have biased or stereotyped content.

6. Establish the same safety and.’or sanitation and dress eguirements for all

students regardless of sex. = .. —

7 Establish and apply the same grading system to students of both sexes:

8. 1. Restroom anaj washroom facilities. o, T
< . . . o ; .
2. Furniture _ . - v
3. Work tables tools. or equipment .
Assxgnment shee*‘#Z : W .y )
Answers will vary : - . \ -
I , \
™ .
. . .
' » [»)
) *° ' *
* “ . ) ’
a4 ¢ o ¢ o
. ’ ? '. v
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WHAT CAN BE DONE?

TEST

1
t
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"~
Write your own plan of action including the principles you have learned in this unit

"

4




- s
N [ 2 - 3 =
e . % i . ¢
. : " WHAT CAN BE DONE? :
» ANSWERS TO TEST . . .
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Answers will vary. " i ' .
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: | PLACEMENT

UNITV
TERMINAL OBJECTIVE - .

4 -~ i
After completion of this unit the participant will be able to plan and utihze
activities that will i increase placement of non-traditional students. This knowledge will

be evidenced through demonstration and by scoring eighty-five percent’on the unit:

fest. | o e

, " SPECIFIC OBJECTIVES

p b

After completion of this unit, the participant will be able to:

1. Plan ways to increase prospective employers’ knowledgeof advantages of hmng
non-traditional people. _

2. Makea list of current businesses In your area which have government contracts.

S~ Find ouf what businesses have afflrmatlve action plans and what they plan to do
along the line of sex eqmty . ; - w“

s

-4, Form a.plan to enlist hetp from advisory committee members In placement of

non-traditional students.

>
[N




PLACEMENT

[

¢ SUGGESTED ACTIVITIES-

I - Instructor:

A. Provide participants with objective sheet.-

B. Provide participants with"info'rmatio;%énd assignment sheets.

[} ' -

C. Make transparencies.

3

D. Discuss terminal and specific objectives

E. Discuss information and assignment sheets.
Direct participants through the different paths'for each specific objective.
G Gie test

Il Participant:

.

A. Read objective sheet

B Study inférmation sheet

Complete assignment sheet

" Make test.
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' INSTRUCTIONAL MATERIALS
lncluded'in'this unit: R , - ,
A Obj'ectivg sheet ‘ ! o ]
B. Information shest )
C Assigri[?:ér:t sheet 5 o : . o
D. Answers to qséignment she;;ts ’ ‘

\ry

IS
N - Y
»

E. Test ) - . . \

F. ‘Answc_ers to test
Il Re.ferenceys: : . . _ . ~
A. U.S. Néws and World Report. July 7, 1980 ,

A}

B. jDr. Nishma I. Duffy, Do 'Yﬁﬁ Know Your Anti-Discrimination Laws? New

Hampshire State Department of Education, Concord, N.H. 1979, '

. . ;
L . * . -
B : Tt
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PLACEMENT ‘ PR

INFORMAﬂON SHEET #1

-

Because of quotas set up by Federal Leglslatlon Department of Labor etc many

" firms can benefit from hiring non- tradltuonal persons "N .

R

A The Department of labor has said that 6 5% of all workers on qontracts that
are federally funded must be women (U S. News & Warld Report, July 7,
*1980) .

B. Title VI of the Civil Rights Act of 1964, amended by the Equal E loyment
. Opportunlty Act of 1972. (Duffy, 1979) ‘ / . _

| Applres to all employers with 15 or more employees employment
agencies, and-labor organlzatlons

7,
2 . Prohihits-discrimination agatn'st employees on the basls of race, xcolor

. religion, sex, MWS includes h|r|ng T
, . }
Afflrmative Action Plans: _ . 3 .

7
( 0
In all employment areas Federal contractors and subcontractors must ensure

that qualified minorities, women, members or religious and ethnic groupgh

handicapped persons, and veterans are not discriminated against. And they
must further guarantee positive actions to h|re and promote members of gnder-
represented groups

A

. Affirmative Action is not preferential treatment Nor does it mean that unquali-
‘}IEd persans should be hired or promoted -over ojher people. What affirmative ,

*action does mean is that positive steps must be taken to provide equal oppor-
tunity for those who have been discriminated against. : -

l - ,
Large contractors and subcontractors, those yith $50,000 ormore in government
business and with 50 or more employees, must prepare. and |mplement wrrtten
affirmative actlon programs

Afflrmatlve action programs set forth ways in whlch employers expect toimprove

employment opportunutles
- 4 ‘ \

In 1pb areas where minorities or women are underrepresented employers must

establlsh goals and timetables for hirings and promotion. *

Afflrmatlve action programs may also |nclude new traunlng OppOl’tUnltICS tar-
geted out-reach efforts, seminars, , Cooperative activities with local interest

. groups, job restructuring, and other Special attempts to bring underrepresented

groups into the workforce o ' o

~ %
68
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a ,© PLACEMENT
- * } - ! X . .
INFORMATIGN SHEET #1 (con't) o :
4 S - Yr ¥
re ., . . . . A N
Affirmative Action helps the traditional victims ofjo\bdlscrlmlnation “minorities,
women, those of Vanous redigious and ethnic groups, handrcapped persons and .

véterans, catch up with the rest of society. o . oy

- . -
- )

. Th rough an executlve ordér issued by Former President Jlmmy Carter, the Office *
_of Federal Contract and Com phance,Programs (OFCCP) now has all enforcement
as well as admnmstratlve and policymaking authority for the entire contractcom
pliance program (Degt. of Labor, 1979)
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1

l " PLACEMENT

INFORMATION SHEET #2

Ways to increase placement of non-ttaditional students.

e o

A -Keep hist of business or firms with Federal contracts.

—C.

& .
1., Newspapers carry public notices of contracts that are let.
Visit with area firms and businesses.
1.. Point out advantages of hirlng_ non-traditional students. \

2. Recommend good non-traditional students as being-good employees.
o - L -

b

3. Find out what firms have Affirmative Aétion plaan

When prospective employersﬂ students to hire, remlnd 'them that
Federal law prohibits us from ¥nding students for mtervrews to people who

discriminate.. .

Fats

“If a recipient enters into a writtén agreement for the referral or asslgnment‘

of students to an employer the agreement must cantain an assurance from
the employer that students will be'accepted and assigned to jobs and other-
wise treated without regard to race, color; national origin, sex, or handicap,”
FEDERAL REGISTER; Vol. 44, _no. 56\~l\/larch 21, 1979, Section VII.
Enlist ard of advisory committee members in placmg non-traditional
students - re ) : s
N : S B

1. These people are |nte/rested in the welfare fthe sc,hool and are wnlllng

to help. .

2. They have,a link to thejob‘marke"t. -
/’ . ' b(\ . RN . = . ,‘u (
a. Prospective employers themselves. =

b. Can help to get othler employersto hire non-traditional students.

3

» 3. Discuss placement of non- tradltronal students at regular advrsory com-

&

‘mlttee meetings.

4. Increase thelr awareness of the problem of non- tradltlonal placement

by personal cpntact
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» ‘ ‘ . ASSIGNMENT SHEET ' _ . :
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S

Complete the following assgnrﬂ%pts;

‘1. List two Federal regulations that prohnbit discrimination in hin!ng because of sex. .

. v 1 - ‘ i .
, - e ¥
S , e A -
~ . .- ' : s . Al }
. 2 Define an Affirmative Actign Plan. 7 s
- - 2
A . . P ) N

3 LISt-fOG‘I ways to increase placement of nc’;n-traditlonal.;astuder'lts.
» -

R - ~ . : -
T4 st two-ways to énlist help frd;n.advisory commiittee members in place‘ment of
“  non-traditional students. . ‘ . - -

- g . ,
‘ 5 Make a list of cunrenvtgusmess in your area-which have government co? racts.
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PLACEMENT

ANSWERS TO,ASSIGNMENf SHEET
1. Title VIl of the Civil Rights Act of 1964
2. Department of La\bor requirement.

Plans designed to implement equity.

1, Kee'p._hsts of business er firms with federal contracts.
. }t . ¥

2. Visit with,area firms and-busiresses. B

.

3  Recommend good ripn_-tracfitional students as being good employees.

4

P . . t .
4 Enlist Aid of Advisory Committee memibers.
1. Regular meetings - . -
2. Personal cont"acf ' '

Answers will vary
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Write out a plan to.enlist help form advisory committee members in placement -
of'non-traditional students.
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