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INTRODUCTION - . L

[}

"Purposes and Objectives of the Workshop
N o,

N

The initials "RUPS" stand for .l_i_é%earch _U_filiz_ing Problem Solving procgss.
. . »

LY
3

v . : N . -u A
There are two purposes.to the RUPS workshop, One is to try out the steps,f: of
) . . e

3

the RUPS process as a way of working toward improvements in the School

s
-

setting. The second is to try out some ways of increasing teamwork skills." ~
) . - AR o 3 .o
Innovations in education are emerging at a rapid pace. Experimentation

.

and research are producing a vast amount of resources for improving the

‘ quality of education, New kinds of curriculum and instructional approaches ‘are,

)

being developed. It is becoming increasingly feasible to provide beachin%
2 . v .
strategiqs that make use of a multitude of resources ard improve learner .

-3 - : L]
outcomes. Teachers in the past spent mout of their time instructing their pupils.

)

New 'materials and techniques may p;‘gbvlde much of this instructional function”
more efficiently., In the future, teachers may be freer to attend to the funétions-*
of problem identification, analysis and resource utilization. These functions

carr increase the availability of probler;l solving processes and resources most
. 0 7 . s
relevant to the needs of téachers and learners at any moment. Opportunities to

» ¥ »
S

learn problem solving processes and ?es\\éarch utilization processes can enable ‘

teachers to plan and manage learnihg ei’(perienées more effectively.
S The Research Utilizinge Problem Solviné wzrkshop is to ;;rovide teachers

with competencies iny : ; .

°

- Applying four guideline criteria for writing a problem‘statement B
- Pé.i'aphraéing in interpersonzl communications

- Using the force field diagnostic technique

©

a
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#+ Introduction - . s N

2 ‘ _ Selecting and creating instruments for data gathering

o * - Diagnosing teamwork relationships f\‘

° . ) - Spotting and analyzing major results in data collected

- Identifying one's personal style of operationalizing div- nsions s
of teamwork behaviors ~ .

-' . &
. . = Utllizing coni':eptsmnd gkills of giving and receiving?eedback . \

" , c, ' - Using criteria for deriving implications from research findings
- Brainstorming action alternatives to meet implications derived .
from findings ' R
- Applying guidelines for planning and implementing action
, - alternatives .

° a <
1

. ¢ ' - :
- Identifgring and evaluatiig small group dynamics - o

+
* &

-.Planning a back home project

f
. ¢ R s
. . <
. 2 .
.
.

- Evaluating solutioa plans,

2y

- Conducting a back home R‘IiPS. project -
Nature- of the Workshop SN “y - <

K
S . et . “

The Research Utilizing Problem Solving (BUPS) instructional system can

L)

gfVe educators knowledge, skilis and"echniques in retrieving and utilizing
_ knowledge while in'the process ,f identifying and diagnosing classroom or faculty . .
3 ' - -
¢ problems and designing action plans to resolve them, Fvaluation becomes a '

part of repeated data gathering for°objective diagnosis in this process. The . 2
" design calls for a 4-1/2-day workshop follofved by two'.:3-hour meetings while . >
engaged in a back home applicatibn project using the RUPS process., Emphasis- Lo
of the entire design is on educators practicing their "do it" skills to perform

. ‘ the pr'oblem solving process. Continuous active _participati'on is called for by i

t - .
12 -
- \ AR
o \ 2 —
R . « . i
- 1Y




Introduction =~ - \ . .

using a simulation situation in which the trainee "helps" a fictitious teacher or

s

principal solve a problem using the RUPS model.
In the\simulation, the educator-trainees will learn to ué the RUPS model s
_ 88 they: o . “ o . : R

help Mrs. Jones the teacher analyze her classroom situation in which the ,
studests apparently do not want to learn, or Mrs.. Jores the principal i .
. analyze her faculty situation in which there is a norm against sharing
‘classroom practices; select data- gathering instruments and process results
of data gathering to rediagnose the problem; ahd create a plan to work -
¢ toward a goal of improvement. -

Ll

The basic learning group of the workshop is a sextet in which participants -

train each other using criteria provided in the materials. A workshop leader

PRl
LA

gives instructions from a manual guiding educator-trainees through the design.
_ The workshop leader needs to be familiar with the materials and design, but

( does not need to be an expert in the RUPS process.

TR T
. fad r s
‘ ’
. .
. “'v
. .
7 i,

Workshop Participants R . _ _ T

froo=

¥
g
5,.
#
13
&
£

v

This workshm is designed for local school personnel who work directly

(%Y LI N

with students and/or building administrators. Reactions to the classrcom version

¢ Y- R

have been extremely positive when the majority of participants are teachers.

-~ :‘,».\. .

:i‘here can. be added benefits for team problem solving when a minority of other SR

" roles areoincluded ina workshop. Such\ roles have’ included building administrators,

curriculum supervisors, teacher's aides, secretaries, custodians, cooks and
N

students. Given the focus in this set of training materials, the majority of

participants ina workshop should be teachers. When a trainee gi‘oup's primary

LA

>

~

conceru is for dealing with faculty improvements, or when the majoritx of

2

.workshOp participants are administrators, the administrator version should be

T

u_sed,in_place of the classroom version of RUES. - . L .
‘ . ~ . , PN

N .
[ a . °o - N h
N . 2 N Yo . . R fe
. " - -, N ~ g - -
[ < ° = R .
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Introduction o A

Expected Outcomes .

A technical report of the summative evaluation of this training design is

. available from the Northwest Regional Educational Laboratory. It summarizes

results from five workshops conducted under favorable and unfavoratle conditions, ‘

‘ If the:suggestions and instructions in this manual are followed, the results
detailed belxow‘may be expeoted. |

At least 5 percent of the participants of a RUPS 'workshop can be expected
to reaci positivel) to their experiences in it. As conditions established for
involving participa.nts approach optimum, this percentage can be expected to
increase to iOO percent. Specifically\, optimaum conditions include: a) the
participa.nts do not already have the competencies being trained for, b) they
have an appropriate ex‘pectation‘of the snbstanco and nature of the training and
c) th:yk have a desire to be invoived\in the workshop.

At least 75 percent of the participants can be expected to achieve at least
75’percent of the basic "knowing" and "doing" competencies for the training
ob]ectives listed above. If follow—through sessions are inclnded and the back
home school setting s.xpports application of these skills, and participants in
the workshop represent back home teams, expectations can include increased
teamwork _aodc.objective data gathering_in problem solving efforts by at least
50 percent of the participants. Improvernents achieved in back: home RUPS

. projects have ranged from increased sharing of classroom innovations among
teachers to increased rates of spelling achievement by inner city, second-grade

pupils. K ' ~
“In the months following completion of the training, educators can be

expected to report they have become aware of many more needs for improvements

e

4

143
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Introduction

than was true earlier. Also, many report increased confidence iu dealing with

problems of working toward these improvements, of approaching others to work

collaboratively toward these improvements and of recognizing objectively what

-

they do and do not know about a problem situation.

Settigg'lp the Workshop .

‘Setting up a wori(s_hop is not complex but its success and effectiveness

13

depernds upon several factors.

1.

2.

The participants need to be involved. It is hest if they have volunteered
to be included in the workshop. It is crucial that they have a correct
understanding of what the workshop is about and the way it is conducted.
Evidence indicates that follow-through application is greater when people
who work together-back home go through training together, and when

they come to the training with real improvement projects identified

for which they plan to apply the skills they have gained from the workshop.
The basic work group of the workshop design includes six members. It

is important that the total group be multiples of six. These work groups - -

cannot be smaller than six. Some may have seven or eight if absolutely .
necessary, but this is awkward and not advised. It is absolutely essential -
that all participants™be present for every session of the workshop. The
design is sequential and cumulative and many exercises depend on roles
for frios and sextets.. One leader can work with a total group as large
as:;ghirty-six. It is-recommended, however, that the total group not
exceed twenty-four and advisable that only twelve participants be

included the first time an individual is attempting the leader role.

Be sure a11 leaders axre experienced with the system. These materials

are not meant to be used by persons who have not, themselves, experienced
the {raining as a workshop participant. Observation in nine workshops

has shown that, once having experienced the training, many trainees can
perform successfully the role of a workshop leader. Without such
experience one can expect to have difficulty understanding some of the
materials and knowing how to respond appropriately to participant

needs. .
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3.

4,

5.

. Introduction

e

Adequate time is needed to obtain and arrange all the'necessary
_materials and equipment prior to the workshop. The leader must
prepare charts in advance of each session as well as arrange handout
materials. Timing for such preparation must be carefully considered.
Be sure it is clear who is. to be responsible for each such task.

/

Be sure an adequate time schedule has bsen specified and agreed to
by all parties concerned. This training sequence cannot be altered
without grave risk of jeopardizing the reactions and outcomes for
participants. The continuity that builds up in the design is extremely
important; outcomes are best when the training for the first fourteen
subsets can take place ‘within a time block of five straight days.’

Two blocks of 2-1/2 days each, scheduled one week apart is a feasible

- alternative. Greater division between training sessions is not wise.

Arrangement for the two 3-hour follow-through sessions of Subsets XV
and XVI are essential to attaining the outcome of quality back kome
application. When these follow-through sessions are neglected,
evidence of application drops dramatically. Illustration of an ideal
time schedule for the entire workshop, including the follow-through
sessions, appears below.

The physical setting of the workshop is important.
easily movable chairs and tables for trios and sextets to group and
regroup themselves into varying arrangements throughout the course
of the workshop. The rcom should be large enough for the entire group
to divide into trios that can talk and work simultaneously without )
bothering each other. All trios and/or sextets must be able to work

in the same room so the workshop leader can keep time for exercises
and give instructions to all.

* Illustration of a Typical RUPS Workshop Time Schedule

Mon (8/23) | Tues (8/24) Wed (8/25) | Thurs (8/26) Fri (8/27)
8:30 amy Subset I Subset V . Subset IX Subuet X1 Subset XIV '
to’ Subaet I Subset VI Subset X ' -
12:00 END
1:15 pm| Subset ITI Subget VII | Subset XI |  Subset XIII -
to - (end at 4:00) | (end at 4:0)
Subset IV | Subset VIII ) /
.- 5:00
-
ll
Follov-Through Sessions: .
}
Wed (8/16) Wed (10/6)
2:30 pm{ Subset XV - 2:30 pm} Subset XVI °
to . to
5:46 6:30

There should be

16
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’{f Con'ductin&the Workshop .
1; -

The leader's job is carefully described in this manual. The leader gives
Hdirections, passes out materials, presents charts showing the agenda of each
subset and clarifies certain instructions, operates a tape recorder in early
subsets, keeps time for exercises, and occasionally leads a group discussion .

concerning progress of the workshop.

Wy

The design does not call for the leader to be an expert in either the RUPS
process or teamwork skills. The leader is never called upon to provide a function
, of instructing the participants in the skills they are learning. The needed expertise
is provided in the materials. The function of instructing is provided by the . )
participants for each other in the exercises. The workshop le.ader will be most
helpful to the participants by acting asﬁa master of ceremdnies,facilitatiné their
learniné experiences ra,ther than an expert or an instructor.

The following sections of this manual_ titled Instructional‘Stra‘tegy provide
detailed suégesﬁons for giving directions. Tt is e;cpected the leader will become '
familiar enough with thése: directions so he can d;feiiver them briefly in his own -
style. It is not intended that the leader read these directions to the participants,
‘but rather than he phrase themn in his own words. Many of the directions are on\
handouts which the participants can read, The leader should strive to keep his
remarks brief and be more of a clarifier of directions than a giver of them.

. Keeping time is a major'task of the workshOp leader. He can expect some,
expressions of frustration concerning going too fast or too slow. Until he becomes
thoroughly familiar with the training design, it is recommended that he adhere

quite closely to the suggested times. These times will need to be adjusted




- Introduction

:‘ . somewhat according to what happens in the workshop. Only experience can help
the. leader learn to be apprOpriately flexible about these variations in timing. In ‘

most cases, there are important rationales for staying quite close to the B
. suggested times, . :

.Occasionally, there may be timing problems or reactions of some participants
that cause the workshop leader to consider making changes in the training design.
Unless the leader has had considerable experience in designing and conducting

this kind of process-oriented training, it is strongly advised that he no\; attempt

R m

to alter or adapt the recommended design. Success of some of the exercises,

such as those concerning the "concept of feedback," depend heavily on the

sequence of prior exercises. Negative reactions can resulbwhen they are SBed
. . . _ | out of context. Other exercises are almost sure to gain positive reactions from

participants when used alone, ‘but contribute little to real educational improvement

unless used appropriately in the total context of the RUPS model, Shortened

versions of the RUPS_training, while well received, gr;eatly reduce the probability 2
of achieving the ultimate cutcomes which can be éxpected from the total design.

| *'v - The workshop leader should be careful to avoid defending the design to
participants who feel critical at times during the traimng. 'l‘here are many
possible valid reasons. for a participant to feel critical occasionally. There

are also possihle idiosyncratic reasons folr some individuals to be critical.

The design provides adequate opportunities for most individuals to work through

their needs to express criticism, while devoting most of their energies to

increasing desired competencies. In most'!cases, the leader can be of cgreatest




Introduction . s ' : o

3

aid to parti;:ipants‘by simplsr accepting ‘_the validity of their critical feelings,
expreésing th‘e hépe that they will find the next staige's of the wc;rkshqp to be more
(iesirable, and moving ahead with the'design as directéd.

There is an intentional "dis'cqvery" element; to this design. Evaluation has
shown that e;. majority of partiéipanté feel‘ coﬁfused at one or anot‘her-point, but

arrive at the dawning of a: personalized comprehension at some later point. This

effect is intentiohal and desired; it is believed to increase the probability of later
R )i .

] fmplementation of what is iearned more than would be the case in a seemingly‘

_clearer, more didactic training design.

One qf the less enjoyable aspects of the wqushop is that of assuring cogntive
mastery of l;éy conceptfs in ea;;ﬁ subset. Su;:hAmastery can be an important g
resource to the pq.rticipant when later attempting a bac}c home, fonc;w-throug'ﬁ
project. Itis strqngly récommended that this be po@nted out during the worl(&shop
and the questionnaires at the end of each subset be giveﬂ -serious attention as

called for in the design. I

The statements of raﬁonéle given for each step of each subset can help the

.0

workshop ieader anticipate possihle participant difficulties and consider the most

E h;zlpful way to react. Iﬁote especially the cautions in the rationale and directions

aibou,t iimes to avoid defending the design or the "correciness of the materials

for the "Mrs. Jones" simulation.

" The workshop leader should distribute a set of materials to each participant

at the beginning of the workshop. These include the booklet on data gath,fe‘ring

" instruments ,(Dfagnosing Classroom Learning Envirohment for the classroom - -

' vérsion, or, Diagnosing the Professional C‘limate of Schools for the administrator

9




. version), and all-the handouts that will beqneeded except those which concern the

_Arranggment of Materials

_Instructional Strategy. 'l‘here isa listing of the steps to go through, the rnaterials

‘needed for each step, the approximate number of minutes each step should take

' reinforcement as the workshop progresses. Display of those sheets which

' present the agenda helps clarify the overall design of the Workshop as it unfolds.

s easiest to do if they are left on display.

Introduction

Id

simulation. These latter handouts (blue) are to be removed from each packet and

distributed by the leader at the appropriate times indicated in the Instructional

Strategy.

Following the Introduction, this manual is arranged in accordance with the

sequence of sixteen subsets of the workshop design. Each subset begins with the

RNy

and detailed airections that the leader is to give to the participants. There is

also additional information concerning each subset. To aid the leader's

\\

preparation, this includes a statement of purpose for the subset, the objectives, .

—

the rationale for why the step is included as it is found in this design, “and-a list__
of all the materials needed for the subset. A typescript of the: tape recording of
"Mrs., Jones and Her Pupils," or, "Mrs, Jones and Her Faculty Members," is

available in Appendix A, .

Samples of information the workshop leader should have ready to display on

large sheets of paper are labeled "Newsprint Sheet." The reason newsprint
N 3

¥

sheets of paper are used rather than a blackboard or overhead projector '
. \ . o 5 -
transparencies is that the ixif_ormation can be left hanging on the walls for

Also, these and some of the other sheets, are referred to several times. , This

. T s S - - e _!




I.ntrqducti“(’m\ ‘ i
Handouts used by the participants ai'e alsc found with esch subset in the
manual, The leader must note carefully which of 'these the participants iiav'e .
from the beginning (green) as conipared to those which he is responsible for
distributing at the mqment of their use (blue). The leader has all of these
" materials required for ttnis fraining design bound sequentially together in his
) manual - Each packet of participant materials is unbound so it may be placed
in a loose-leaf notebook, It is divided into two color coded sections with the
blue handouts together at the back of the packet. These blue handouts, then,~
can easily be removed from the packets by participants and given to the
leader during the initial distribution of materials. As the leader gives them
back to participants at appropriate steps in the design, they can reinsert them

in the proper place in their set of materials,

14
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SUBSET I: ) I
ORIENTATION : , . 65 minutes

PURPOSE ‘
The activities in Subset I are designed to assure that participants have a

correct expectation concerning the dual purpose of the workshop and the nature of
the simulation in which they are to "help Mrs. Jones, " and to form the basic_
work units of trios and sextets.

W

OBJECTIVES . —

. - - N

Given the opportunity to discuss and ask questions regarding handouts H1-and H2 .
and newsprint sheet N1, each participant will be able to identify correctly the
dual purpose of the workshop and the idea of trying out the problem solving —
process in a simulation of "helpmg Mrs. Jones. " Permanent work units of trios
and sextets will be established. Dates and hours of this partxcular workshOp
will also be established. .

. ~ L . A
LEADER PREPARATION : - ..

’ Lo s
1. Newsprint sheet (N1) of workshop themes should be ready for display.

2. Newsprint sheet (N2) of the agenda for Subset I should be ready for d:splay
* during Step 3. .

3. Tape recorder should be ready with the tape of Mrs. Joxes and the chifdren.
If for some reason you feel participants will not be able to hear the tape -
clearly, refer them to the iypescript in Appendix A to read while the tape
is playing during Step 7. - ’

4, Paper and pencils .

5. PARTICIPANT MATERIALS
Handout 1: Purposes and ljesign of the RUPS Workshop o
Handout 2: RUPS Workshop Agenda .
Handout 3: " Agenda for Subset I: Orlentatxon . .
Handout 4: Assessment of Subset I: Orientation -

.22
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- SUBSET I’

B SCHEDULE MINUTES  RATIONALE : . @
1. Introduce the 10 Participants may have inappropriate
two purposes . expectations of the purpose orthe
of the work- nature of the workshop. This tends to
shop block active involvement. A chance for
clarification and establishment of -
correct expectations m?y‘be—ext%ely .
N important for getting off to a good start.
i At the same time, it has been found that _
' , too detailed an explanation of the RUPS o
- processes is meaningless or confusing
« at the beginning of the workshop.
v : Presentation of the RURS process is thus
found in a later subset, after participants
. have experienced the first steps of the
process.
« 2. Review the 10 Having participants fill in dates and
time schedule times reinforces their awareness of the
for the work- ’ agenda more actively than simply having _ .
shop them receive a preprinted sheet with ‘
. S ~the dates and times. It also allows
, . * opportunity for participants to raise the
) possibility of shifts in the schedule and,
thus, represents a higher degree of
respect for their needs.
3. Introduce the 5 Having the participants review the steps
agenda for of the subset helps create a familiarity
Subset I . with the structure and appropriate

expectations. Most of them probably

will not understand some of the "jargon"
at this point. They will gradually

achieve this understanding as the
workshofprogresses. It's better not.to
take too much time at this point attempting
to éxplain what is to come. If asked to
‘explain, suggest that meanings will -
become clear as they actually try things.

<

© 23




MATERIALS

SUBSET I

N1, H1

INSTRUCTIONAL STRATEGY

1.

Hand out the sets of written participant materials.
Tell the participants that they must bring the
materials to every workshop meeting. Then ask
them to separate out the blue°sheets in their

.materials and hand them in to you. These
-materials are to be handed out throughout

the workshop when indicated ix the instructional
strategy. Now begin hy referring to N1, which

you have prepared and put up in advance, to .
explain that there are two purposes to the workshop.
Refer to H1 and give the participants time to read it.
Ask if there are questions. Respond briefly to any

" questions and then proceed to Step 2.

H2

2.

Refer to H2 explaining that this is the agenda for the

‘entire workshop. Note that you have begun Subset I, the

Orientation, which will take about one hour. Have each
participant complete the agenda by writing down the day .

ax}d hours you plan to spend completing each subset.

H3, N2

3.

Refer to H3 and put up N2 to_explain that this is the
agenda for this first session of the workshop. Note
that this Subset I session will last approximately
another 45 minutes.

14
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SUBSET I (continued)

@

MINUTES RA'nox\IALE

%9

SCHEDULE ',

4. Meet Mrs, Jones 5 This early frontation with "Mrs. Jones"
is intended to create an involving reality
accompanying the learning process of
the workshop. It is to place participants
immediately in the active role of applying

. the process they will be learning.

5. Divide into ) 8 It is importanf that participants realize -

® that these work units will be maintained

trios

and that the reason for maintaining them
is to build a continuity of working on”

o

e o AR et ——— T

- & teamwork relationships.
. . P Yow -
-2 ..
\ 7
2 . (
6. Instruct 7 Participants should realize that sextets
triosto also help to build teamwork relationships. - ) '
form sextets - ’
. ¢ L K}
Ly .
Lt - B '
7. Hear Mrs. Jones 15 - This begins the trios' involvement ’ .
’ again and some of together in working on the problem
the children ’ ,
in her class -
- * ~'s ‘f
. v
¢ . .o ~
-8. Assessment 5 , Mastery of the major cognitive learnings, @
of Subset I - is an importang equisite from one
! suhget to thefiext. It also should .
: provide the individual cognitive P .
° guidelines to use in back home '
, applicaticns.
« ) v ) ) 9
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., MATERIALS

* «Tape
Recording

I ®

SUBSET I (continued)

*

¥
Y . . e . .
/“ , .
i . 3
'

INBETRUCTIONAL STRATEGY

4.

L

Explain that "Mrs. Jones is coming in to tell you about -
a problem she is having in her classroom and ask for

. your help." Play the tape recording (only Mrs. Jones--

not her children yet). Ahnounce that they will hear
Mrs. Jones again, but first, ‘subgroups need to be formed.
2 “.

.Explain that participants are to group themselves in trios.

© - ) .

s?

Announce that these same ttios will be maintained as the

basic work groups for the entire workshop. As they select N
two partners, emphasize, "You will stay in this trio  °
throughout the workshop.' (It tends to work best to have ‘-
people form trios with two people théy know "least well, '

ubless you have a reason to do otherwise.) (One or two

quartets may be necessary when the total group is not

divisible by three. Pairs or quintets will not work.)
S : & -

. ] o _ . . b ..
Instruct each trio to pair.itself with one other trio. Note
that any time small groups are called for or trios are
asked to-observe each.other, 'Your trio is to pair
up with this other trio which you are to select now. s
These pairs of trios will be maintained throughout the
workshop." Have them take a few minutes to get acquainted

with each other in these small groups. v

Tapeu
Recording

Announce that Mrs. Jones jis coming back to tell about her
problem. This time, eight of the children who are in her
classroom afe also going to tell about the problem as they
see it, Participants are to have a brief discussion of what
they hear as they meet together in their small groups.,

~

H4

8.

Refer to H4 and note that there will be a similar agsessment
handout at the end of each subset. Explain ‘that the purpose
of assessment questions at the end of subsets is to assure
each participant that he has mastered the major things - .
that he should know from that subset. Emphasize the"
importance of this mastering as'a basis for moving to the _
next subset. Have individials complete the question on H4.

A) hd k4 . . 12

- )




MY ) ) - ) . . oy .
NEWSPRINT SHEET N1

‘ (Copy this sample on a large sheet of newsprint
" ' and have ready t.o use in Subset I, Step 1)

- =t B
. . > <. s

e \ \ PR

1. Totry the reseai'ch utillen@ problem golving (RUPS)
' process as-a way of working toward improvements in

. the school setting S -

‘ 2, To try some ways of increasing teamwork skills
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'HANDOUT 1

¢

PURROSES AND DESIGN OF THE RUPS WORKSHOP

-

The initials RUI;S stand for Research p_tilizing‘gro.blem Solving
process. T‘her? are.two purposes to the RUPS workshop. One is to try out
7 the s%ei)s: of the RUPS process as a way of wc;rking toward improvementé in
the classroom. The second is to try out some ways of i;creasing teamwork
skills. ‘

V You,are asked to start out:by pretending that you have completed the
workshop and have just arrived l;ack at your own school buildiﬁg. Mrs. Jones
is a teacher in your b{xilding. éhe heard that you have just re;urned from o
a wox"kshop on clagsroom problem solving. She believes she has a problem ‘

\with her clasgroom group this year! She is going to ask‘;you to help her y
wo;'k toward improveihéﬁt in her classroom problem siiuaﬁon. |
The design of the workshop gives you a chance to ti’y out the Research
Utilizing grc;ﬂblgm Solving (RUPS) process by going .through it step by step
as you ""help Mrs. Jones" with her problem. During 801;ne of the workshop ‘
, .

- you will be working\on:skills needed to carry out the RUPS process.

At other times, you will_be working on your dctual teamwork skills as you

.
~ 3

* relate to each other in the workshop. At still other times you will find the
purposes are combined as you are asked to look at teamwork skills while

working on problem solving steps.

/A g
h

o
~

18
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(Copy this sample on a Ié.rge sheet of newsprint
and have ready to use-in Subset I, Step 3)

" AGENDA FOR SUBSET I: ORIENTATION

NEWSPRINT SHEET N2

Introduce the two purpos;as of the workshop

" Review the time schedule for the workshop

Intrpduce. Subset I agenda | .

Meet "Mrs. Jones"

Divide into trios -

“Trios fprm sextets

Hear Mrs. Jones again. and some of the children in
her classroom

Assessment

29

/i e ¥ ol et o Sl s W vinim e e T m

N2

EN

o

19




'@ | o " HANDOUT 2

P RUPS WORKSHOP AGENDA

® . The RUPS workshop is dlvided mto 16 dlfferent time biocks, or subsets.
| . The titles of the subsets are listed below. Blank spaces are provided
for you to write in the date and hours planned to complete the subset

7 - in this workshop.
Date. " Hours t Subset

1, Orieﬂtation
: ‘ 2. Ideﬁtifying the Probiem‘
3. Using Research About the Classroom /~ .
4, - Diagnosiﬁg with the use of the Force Field Techniqﬁe
5. Diagnoé:ing Teamwork Relationships
6‘. Data Gatl;ering Skills
7. .S;electing Tools for Data Collection
8. Spotting Major Results in Data
9. Group Member Ratings
10. The Feedback Concept

11, Deriving Implications-and Action Alternatives
from the Research Findings

12. Planning for Action
* 13, .Small Group Dynamics i
14, Planning Your Back Home RUPS Project

15, Follow Through Session 1 .

9

16. - Follow Through Session 2

-

20
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: ® ' | " HANDOUT 3

AGENDA FOR SUBSET I: ORIENTATION ! |

Purpose: To assure that participants have a cdrre_:ct expeitation

Zurpose 4 |
. concerning the dual purpose of the workshop and the nature of —
- . e simulation in which they are to "help Mrs. Jones," and “

to form the basic work units of trios and sextets. .

Objectives: - Given the opportunity to discuss and ask questions regarding

handouts H1 and H2 and newsprint sheet N1, each participant

will be able to correctly. identify the dual purpose of the

workshop and the idea of trying out the problem solving

process in a simulation of ""helping Mrs. Jones." Permanent ' »
. work units of trios and sextets will be established. Dates

and hours for this particular workshop will be established.

Steps: 1. | Introduction to the two pui’éoses of the vs;orksixop
2. Review of the time schédule for the workshop
3. Introduction to Sibset I agenda
4. Meet "Mrs. Jo\nes"
‘5. Divic!e into trios . \ )
.6. Trios form sextets

7. Hear Mrs. Jones again and some of the children
. in her classroom ‘

" 8. - Assessment
2 :
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- HANDOUT 4

-

ASSESSMEN'T OF SUBSET I: ORIENTATION

Th1s workshop has’ a dual purpose. It focuses on: (check two)

Research on using problem 'solving by teachers in a variety
of classroom settmgs

-

Trying out ¢ some ways of ihcreasing teamwork skills

Developing teams of teachers that can functlon as effectlve
units in their school set(imgs

N

Solving classroom probl ms identified by national research

-,

’~’,[:rying out a research utx}lizing problem solving process

.\ \ N l -
Understapding skills needed by a building team

of

»

H4

t

N
<

s
4



Answers:'

1. This workshop has a dual purpose. It focuses on:

N

. gwrong2 Research on usmg problem solving by teachers in a
variety of classroom settings -
(This workshop does not focus on research concerning the
ways that teachers generally solve problems.)
)
(right)  Trying out some ways of increasing teamwork skills
(You will experience several exercises that provide an’
opportumty to increase certain explicit teamwork behaviors.)
(wrong) Developing teams of, teachers that can function as effective
umts in their school settmg
: (This is not a primary focus of thxs workshop. This workshop
might aid a team from a particular school building toward such
a purpose if they went through the training together. But, the
target of this workshop is to provide you with skills as an
individual rather than to train teams as such.)
e
‘ : ) (wromng) Solving c1assroom problems identified by research
. (Tt.e purpose is to give the individual a process for solving
‘ ) ‘ problems in his own classroom rather than solv'ng problems
identified by research nationally. ) . {

(right) Tryingout a research utilizing problem solving process
(You will tryit out by "helping the teacher, Mrs. Jones, work
on a problem she has in her classroom.")

4 gwrongz Understandmg skxlls needed by a building team
I (As already noted, the purpose is for you to have an
y opportunity to increase your skills as an individual.
o Understanding skills needed by a team in a school building
oL is not a primary purpose, although you might get some
ER : insights about this.)
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' SUBSET II:

_OBJECTIVES

IDENTIFYING THE PROBLEM 100 minutes

PURPOSE

The acti.vities‘in Subset IT are desigbed to develop skills of writing a problem

statement and skills of active learning.

r

R

' Given four guidelines for ritmg a problem statement, each particlpant will

write a problem statement responsive to them. .
\

_ Given a definition of paraphrasing and an exercise in its use, participa.nts will

use paraphrasing when appropriate as they critique each other's problem
statements according to the four guidelines. They will also critique the
communication behaviors of the other trio members that were used while they
were critiquing the problem statements. Observation instructlons are
provided for this. purpose.

LEADER PREPARATION

1. Tape recorder should be ready with the tape of Mrs. Jones and the' children.
2. Newsprint sheet (N3) of the agenda for Subset II should be ready gor dispiay.

3. Newsprint sheet (N4) of the four guideliﬁes for writing a problem statement
should be ready for display during Step 2.
4. Newsprint sheets (N5, N6 and N7) should be ready for display during Step 5.
" These sheets are to be used one at a time, N5 after the helper has been
observed, N6 after the helpee has been observed and N7 after the mteractlon
between the two has been observed

5. Handouts 9, 10 and 11 are to be hahded out one at a tlme to the observers
durmg Step 5.

, 6 Paper and pencils

24




LEADER PREPARATION (continued) ’ .
7. PARTICIPANT MATERIALS

Handout 5:. Agenda for Subset II: Identifying the Problem

“Handout 6: . Four Guidelines for Writing a Problem Statement :

Handout 7: Instructions for Paraphrase Exercise

Handout 8: Instructions for Round Robin Exercise

Handout 9: Guide for Observing Helper Communication Skills (BLUE)

Handout 10: Guide for Observing Helpee Communication Skills (BLUE) .

Handout 11:. Guide for Observing the Interaction of Communication Skills (BLUE)
Handout 12: Assessment of Subset II: Identifying the Problem-

i 2 e et o o AL s Ebe s e\ s 5 o o Dra e e b ket mine e s S B
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for Mrs. Jones

writing a problem statement.

A

Paraphrase
exercise in
trios

N
¥

10 Most people,\including teachers, have

not had explicit opportunities to learn

active listening skills. It is assumed

here that misunderstanding in,

interpersonal communications is the

normal state of affairs. Field trials

indicated that work on the skill of

paraphrasing is essential\fqr'most

" groups that are evolving con\s&x:uctive ‘

norms of critiquing ezch other's
RUPS products. :

' 36
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SUBSET II =
SCHEDULE MINUTES RATIONALE
1. Introduce 5 This beginning activity allows the
agenda for participants the opportunity to -
Subset II . structure appropriate expectations. —
2. Study 15 The four guidelines are operational
guidelines criteria for writing what is defined
for writing here as a problem-statement,, Most _———7
a problem teachers can respond immediately in
statement applying these guidelinés. They are =~ “'*
‘ actually gross criteria inasmuch as
each can be further-differentiated by :
more sophisticated understanding of the _:
dynamics of systems. This level of
definition was arrived at as reasonable,
relative to tlie average teacher’s
awareness and the short duration of this . _
workshop. _
3. Writea 15 " This activity provides skill-practice iy
problem in applying the four guidelines for
statement N —

i




SUBSET II

INSTRUCTIONAL STRATEGY
V.

The agenda is on H5, so refer to N3 to ilote that
this Subset II session will last approximately
100 minutes. ‘ |

3

Participants should be in their trios. . Antounce that
Mrs. Jones and her children will repeat their comments
about their classroom in a few minutes. In preparation,
participants are to study the guidelines suggested for
writing a problem statement on H6. Tell them they will

-be asked to write a statement of Mrs. Jones's classroom

problem which mcorporates those guidelines. Allow 10
minutes for participants to study H6.

Ask participants to listen to tape for clues that will help
them in writing a problem statement concerning Mrs.
Jones's classroom. .Review the four guidelines suggested
in H6, referring to the newsprint sheet copied from N4.
Play the tape of Mrs. Jones and the children; then give

participants 10 minutes to write i dual problem
statements. -t '

@ MATERIALS
H5, N3 1.
t
H6, N4 2.
i
' Tape 3,
_ Recording
H7 4.

Tell the participants that before they work at helping each -
other improve their problem statements, they will try an
exercise on a listening skill called "paraphrasing."
Review the paraphrasing instructions on H7 and check to
be sure they are understood. Select one participant and
demonstrate paraphrasing with him briefly before the
group. Instruct the trios to follow the irstructions on H7

". for paraphrasing as they conduct a 5-minute discussion

about the suggesbeq guidelines for writing a problem
statement.. After 2 minutes of trio discussion time,
interrupt t6 yemind them to be sure to follow the
iastructions for paraphrasing. Then let then: continue
the last 3 mimites of the exercise.

27
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" SUBSET Il (continued)
SCHEDULE
5. Conduct a

.round robin
trio exercise

MINUTES .. RATIONALE

50

This.exercise begins to build a norm and,

- an understanding o the value of working
explicitly on interpersonal effectiveness,
while working on a task such as critiquing

© a problem statement. This is often
referred to as working on process (of

Ir how we are working together) while

working on a task (in this case critiquing
the problem statement "products").

_ 6. Assessment

5

This-activity assures the participant
that he has mastered the major cognitive
learnings. . ' °

-
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announce what the observers were watching for  °-
(N5, NG or N7) and ask them to report their
_ observations to their trio members. Allow 7to 8
[« ’ - minutes_for their report and a trio discussion of C oy
that report. There will be three complete rounds. -
o = -

é : ' SUBSET II (continued) .
%. . MATERIALS INSTRUCTIONAL STRATEGY ' . . *
& H8, K9, 5. Go over the instructions on the trio round robin ©
N5, H10, exercise (H8) with participants. The task is for ..
" N6, H11, participants to hely each-other clarify and improve I
N7 problem’statements. Emphasize that trio members .o
" . will take tarns as helper, helpee and observer. . ' : |
| . There will be different instructions foreach = _ - —
| ~ observer.’ (You will hand-out H9, HI0 or H11 to ‘ N
| , . .- - - 777777 obgervers before each round.) Each round willbe . . i
5 interrupted after 6 to 7 mimtes, when you will - ot
t ]
|

s
P

, . . °
y e

x—"
-

J

; H12 6. Direct participants to H12 and give them time to,

)
|
i . . ) . "answer individually the questions on it. ) |
| ’ l : ' W
t a
| -
[\ ‘ |
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} ) W p |
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NEWSPRINT SHEET N3 C

.~

; (Copy this sample on a large sheet of néwé';)fint
‘ and have ready to use in Subset II, Step 1)

-
»

- -

AGENDA FOR SUBSET II: IDENTIFYING THE PROBLEM

1. Introduction to Subset II-agenda
-2. Study guidelines for writing a problem statement
. ’ . = : *
3

3. Write a problen statement for Mrs. Jones

4. Paraphrase exercisé in trios

-

5. Reund robin trio exercise on cl

3

&

a¥ifying problem statements

i

o

6. Assessment .
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f AGENDA FOR SUBSET II: IDENTIFYING TH‘E PROBLEM "
3 1Y . B N

<

P\;mose:)
&

-t
«

Obiectives:

-

v v N

. Cx
» Y
~ v

\ 1 ¥ . sYoss 4 o

" \ - 3 ) ’ - . .
To develop skills of writing a problem statement and g'{)f active
learning. :

-

Given four guidelinés for writing a problem statement, each
participant will write a problem statement responsive to the
four guidelines. Given a definition of paraphrasing and an
exercige in its use, participants will use paraphiasing wheh
appropriate as they critifjue each other's problem statements
according to-the four guidelines. Trios will also critique
commupnication behaviors used by.the group while critiquing
the problem statements in accordance with the observation

g

2

~ & .

instructions provided. K o * N
1. igtroduction to Subset II £.ltgenda
2. -Study guidelines for writing a problem statement '

Wﬁte a ;)roblem stg}ter‘nept'for Mrs. Jon;s )

4, Paraphrase exercise in trios
. . , - ) .
' 1] S
5. Round robin trio exercise on clarifying problem statements
. - “ ) N . ! u - - M
6. Assessment v, -

“:\
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NEWSPRINT SHEET N4

(Copy this sample on a'i;u:g‘e sheet of newsprint -
and have ready to use in.Subset II, Step 2)

F: Al

FOUR GUIDELINES FOR WRITING -

A PROBLEM STATEMENT
4 N 5 -
is affected?
o is causing it? B - .
What kind of a problent is it? o :
¢ ©4. What is the goal foz;,imp'rovement?
L N \ ] ; .
; _ (/’
> ' N - < >
: . , \, .
. - ,
‘ L)
y o
. . .
- ) s ) 4 2 N
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'HANDOUT 6

. FQUFL GUIDELINES FOR WRITING A PROBLEM STATEMENT
) { 3

~

»

Suppose that I said to you, "We have a communication problem among our
faculty. What womil_gl you suggest we do about it?" You would undoubtedly
want to ask many questions before hazarding an action suggestion. What

" is it that is not being communicated? Who feels the need for such
communication? .Why isn't this communication taking place? Specifically,  who

o would need fo be communicating what to whom to improve the problem sfituation?

A good problem statement includes answers to such questions. Itis a
brief, specific statement about a problem situation. A problem situation
exists when there is a difference between the way thmgs are and the way
someone would like them to be. The word, problem, tends to suggest a negative
meaning to most of us. The definition used here can be applied to situations
which we feel negatlve about. It also applies to situations that are not
thought of. as negative ones. The situation might be generally good now and an
accomplishment of a new objective could make it'even better. You might have
a station wagon that satisfies your family's basic need§/and feel that having

" a sports car too would make th’ ‘ngs even better. o rﬁ .

- ¢
s .

"o

\ Using t'he definition of a problem situation as one where there is discrepancy
<between the way things are now and the way someone would like them to be
implies that there are almost always "problems" that could be worked on.
There are almost always improvement goals in educatlon that we would like
& - to be working toward. .
One of the greatest barriers to working cons,tfuctively toward achieving
* improvement goals is lack ‘of specificity in stating the problem. Compare ’)
the two followmg efforts to state aproblem. . . ; S\-

[ N

ST Lo "We have a communig¢ation problem among our fagculty."

- "We .se team teachmg in our building. Virtually all of us i
' involved in teains are concerned that we haven't ngen adequate
attention to creating ways to share innovative idéas across
teams. We need ways of sharing that don't take up the time of
_those to whom a particular idea is not relevant, but which
. share enough detail se that those who are interested will know
how to try it out in their own setting. " '
. . .
The latter statement covers four points that are suégested as guidelines
" for writing a good problem statement. It answers each of these guideline
questions: - ' ’
1. Who is affected? Members of the teaching teams are affected.
"Virtually all of us involved in teams are concerned..."

-

~

) B a . - y . ) - . .
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2. Who is éausing it? The members of the teaching teams seem
to see themselves as mainly responsible. ™...we haven't
given adequate attention...’

3. What kind of a problem is it? Note that the reaeon for the

problem is a lack of adequate means for doing something.
"We need ways of sharing..."

4. What is the goal for imigrovement? Specifically, how will things.
look when the goal has been achieved? In this case, it has
N\ been made clear that the goal is not simply increased
éommumcatmns. The goal is cxreation of "...ways of sharing that-
don't take up-time of those to whom a pa,_rt1cu1ar idea is not
« relevant, but which share enough detail so that those ‘who are.
intereéted will know how to try it out in their own setting. n

The most important guldelme for wr1t1ng a good problem statement is, inclusion

of a specific goal for 1mprovement. _Two kinds of confusion can arise when

you are attempting to describe the goal for improvement in your, statement.

One relates to the fact that there may be many poss1b1e major and minor.

goals. in the problem situation. It might require many, many pages of writing
to describe the entire problem sii;uetion. Describing the problem situation

is not the same.as wntmg a problem statement. A problem statement answers

~the four guideline questions in focusmg on one, spec1f1c 1mprovement goal

thl;m the problem s1tuat1on. '

' .

* The second kind of confusion arises from needing to be sf;ecific in writing '

* the problem statement, while at the same time being ready to change the -
statement any time new understandings of the problem situation indicate

that you should do so. In the early stages of working onaa problem, I may
have quite erroneous ideas about what kind of problem it is or what the
improvement goal should be. By stating specifically what I think is the case,
- I'll know what to explore. T-will be clear about what to change in the .
statement any tinte new mformatmn shows my 1mt1a1 ideas were wrong. The '\
problem statement should be as specific as possible, but always open to cha.nge oo
in the light of new.understanding. .

ir

Following are some considerations that can help you to be specifi¢ as you
respond to the four guideline questions while writing a problem statement:
1. Who is affected? Consider these possibilities before deciding
- what yo you u want to say-about this. Is it you? Is it one other
" person? Is it a small group of people‘? Is it an entire - +
organization? Is it the community or society at large?

g

~.7:




3.

4‘

- There are conflicts of 1deology.

Who is causing it? We frequently speak of prqbléms as though

they were caused by circumstances that didn't relate directly .
to people. This is almost never the case. There is almost Ce
always some person Or persons who could influence things being

dszerent. ‘Consider the-same posszblhtxes as above. Is it

you? Is it one other person? Is it a small group of people?

Is it an entire orgamzatlon? Is it the community or society

at large?

v

What kind of a problem is it? There are many \.vays to elassify
kinds of problems. The following considerations may prove o
helpful: _ . . T e

- - There is lack of clanty‘or dlsagreement about goals.

- There is lack of clarity or disagreement about the means
of achieving goals. . v
- There is a lack of skills needed to carry out a,particular '
means.

[N

. = There is lack of matenal resources. e

- There is inaccurate communication.

- There is too little or.too much communicdation.

- People have a different understandmg of the same thmg.
- There is insufficient time or schedules don't coincide.
- Roles are lacking or inappropriate.-

- Norms are restrictive, unclear, or mlsmterpreted

PN

- Thereis a lack of clarity or a conflict about dec1s1on makmg,
e.g., power struggles.

= ExpreSSlon of eehngs is mappropnate or madequate. .

- There is conflict related to individual differences.

What is the goal for improvement? Ideally,- this should be

. stated so clearly that anyone reading your statement would know 5

how to determine when the goal had been reached. It would tell
exact}y who would be doing what, where, how and to what extent.
Until you know where you are going, it's very d1ffwult to make
and carry out plans to get there. The more clear you are about
your intended target at any given time, the more likely you will
be to recognize that it is an incorrect target should this prove )
to be the case. ‘ 4 -

-~
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e L * INSTRUCTIONS FOR.-PARAPHRASE EXERCISE

3

-

-~ Your trio is to have a 5-minute discussion about the four guidelines for writing a
problem statement. You should adhere to the following special instructions.

©

) ) 1. Each time»you wish to speak, you must first paraphrase what was
: . said by the person who just spoke. , : -
s o : ) ‘ - ' = .

£, - ~ -

2. Once you have paraphrased the previous speaker's statement, you
must-secure his confirmation that your paraphrase rbﬂected a
' _ correct understanding of what he sa1d

-

A TMHERARTET n
<

unfil you get his okay. You may ask him to repeat his statement and
then try again to paraphrase him. =~ . — :
{
4, Only when you are told by the previous-speaker that you have para-
phrased him correctly can you make your statement.

o« =~ \

5. The next pexrson whe w1shes to speak must paraphrase you correctly,
receive your ok_z and then he can say what he wants ete.

N o N \
Paraphrasmg is stating inyour own way what a speaker's remark conveys'tc you
so that he can begin to determme whether his’ mesgage is coming through as he -
intended. Rewording what youheard is not enough. Instead, paraphrasmg should
be an extension of the speaker's statement. This jnay be done by making a general
statement more specific,” a specific one more general or giving an example it
suggests to you. Even if your, paraphrase turns out to be quite different from what
» was intended, you may gdin 1mportant additional mformatlon when the speaker
clarlﬁes his own understandmg of hlS point. ~ oo

* - v

This exercise of checking every statement throggh paraphrasing dramatizes how
we typically lose track of what the other person is saying as our own thoughts
~ move ahead. It 1ndlcates the extent of our failure to work at understanding others.

(4

The most useful 4pproach is to be continuously concerned about how accurately
you are-understanding and to use paraphrasing when youthave reason for dotibt.

N
.2
2,

3.  Ifhesays that yqur paraphrase was not correct, you must try again

This exercise also shows that trying to paraphrasé every statement is impractical. ’
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HANDOUT 8

INSTRUCTIONS FOR TRIO- ROUND ROBiN EXERCISE

°

)

"The Task: Help each other clarify and improve your problem statements.

’
'y .
7 i

The Procedure;: Round Robin of .three rounds.

. . 1. In each round

-°One person will ask for help to clahfy and -improve
his statement.” He is the HELPEE,

- One pe.rsor} will assist the helpee with his task.
He is'the HELPER. "
- - One person will watch the intefaction between the
" helper and the helpee. He is.the OBSERVER.

2. Ineach round, you,will be interrupted twice.
R —

* - Time will be called after 6 to 7 minutes. You will
be told what the observer was looking for. The

T ] ’ .observer will give his report and all three will have

a chance to discuss it.

by
&

fod

- Time will be ¢alled again 7 to 8 minutes later. At
this time the roles of helper, helpee and-observer
will be taken by different persons in the trio and “
.the above procedure will be repeated. The procedure
will be repeated a third time to complete the round
" _ robin. "Each of you will have had a turn in

o each role of helper, helpee and observer.

-

4 ) s

o




Y

The program diagramed:

-

ROUND I: 15 Minutes ¢ _

i

] A: Helpee o

\

(6to7
mimites)

C: Obgerver B: Helper C: Helper —g— (6 t0 7——p B: Hélpeé ‘
(7- to 8-minute . : minutes) ’
* report and -
discussion) -
X, e [} /\ —5:
) ¥
ROUND II: 15 Minutes , e
e Ay . y ,

‘

HS8
o Page 2

/

ROUND II: 15 Minutes

A: Observer
(7- to 8-minute
report and
discussion)

>

4
]

[

“

. ’ / A: Helper
4 )/ .
‘ “B: Observer E
o (7- to8-minute
oL . report and o
\1 discussion)
N S;, ____;\‘ -
(' . <
‘The trainer will call time after each step.
. 48 . ‘ 38 “
. . K.t \ .
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(Copy this sample on a large sheet of newsprint
_and have ready to use in Subset II, Step 5)

(g -

OBSERVE THE HELPER

Is he listening?- -

[y

What verbal, as well as nonverbal, clués do you

.18 he asking the helpee to give illustrations? .

o A}

Is he asking the helﬁée to c.arify?

>
7

Ay

iy

meg.ning?

In what ways is he shov&ing that he understands?

e

&,

Is he paraphrasing to check if he understands the helpee's

observe?

N

<
-




* bottom of this page. ) R -

- Make notes of exactly wha. is said and done that illustrates the things ¢

HANDOUT 9.

Y

GUIDE FOR OBSERVING HE LPER COMMUNICATIdN ‘SKILLS

, L o ~

. Observe only the helper. You will be asked to report what you see him doing -

and saying concerning the following questiens. Take notes so that you can be
ag specific as possible in accordance W1th the guidelines suggested at the

Is he listening? . . -

What verbal, as well as nonverbal, clues do you observe? L
z.‘ \ , -

Is he asking the heipee to give 'zllustration/s?

. 1s he"aski'ng the helpee to clarify? o '

LY

. Is he paraphrasing vo check if he undexstands the helpee's
meaning ? )

»

v

" In what ways is he showing that he ux;derstands? ' .

Guidelines For You as an Observer

0 » -
x . v ——

Your job as an observer is to be as much like a-candid camera_as possible.

you dre observing for. Use quotes when you report your observation.

Don't, evaluate in giving your report with comments such as, "It was good
when...." Don't mterpret why things happened or what they might have .
meant with comments ‘such as, "You confused him when...," or, "The reason
_you said that was... o' or, "You got mad when...." Itis up to your observees ~
to evaluate and interpret if they wish to. You are to report only the facts

“such as, "When she said, 'That's a silly idea, ' you turned your chair

around and stamped your foot. " : - .

1

R
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NEWSPRINT SHEET N6

(Copy this sample on a large-sheet of newsprint
o and have ready to use in Subset II, Step 5)
; . .

[ v

OBSERVE THE HELPEE ' .

Does he appear to be working at being clear? . *

¢ " What verbai, as well as nonverbal, clues do you observe?
’ .8
18 he giving illustrations?

w

B _ Is he using words and terms that seem to be understood?

- Is }fe be,iné direct a.n'd to the point?

s

_ “Is he paraphrasing to be sure he understands the helper's
o \ meanings ? ' i c

s he asking the helper what he is hearing?

-
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- HANDOUT 10

L3

.. ~ GUIDE FOR OBSERVING HELPEE COMMUNICATION SKILLS

-

~

, Observe only the helpee. You will be asked to report what you see him doing -
~ and saying concerning the following questions.” Take notes so that you can be
\ as specific as possible in accordance with the guidelines suggested at the
bottom of this page. :

Does he appear to be working at being clear? v

‘What verbal, as well as nonverbal, clues do yoh observe ? : ‘
Is he giving illustrativns? .

. T - .
Is he uging words and terms that seem to be understood?

Is he being direct and to the point? i

Is he paraphrasmg to be sure he understands the helper's —*\,
meanings? )

Is he askmg the helper what. he is hearmg?

] . 4
-
¥ N - . - '
5 N

. Guidelines For You as an Observer

Your job as an observer is to be as much like a'candid camera as possible. .
. Make notes of exactly what is said and done that illustrates the things you .
are observing for. Use quotes when you report your observatxons. Don't
evaluate in giving your report with comments such as, "It was good when. . oo
Don't interpret why things.happened or what they might have meant with .
comments such as, "You confused him when. ..," or, "The reason you said
that was...," or, "You got mad when...." It is up to your observees to
evaluate and interpret if they wish to. You are to report only the facts such
as, "When she said, 'That's a silly idea, ' you turned your chair around
and stamped your foot.' =~

o
- 7
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NEWSPRINT SHEET N7 -

° (Cppy this sample on a large sheet of newsprint
" ahd have ready to use in Subset II, Stap 5)

v, > L . °

. OBSERVE THE INTERAC'I‘ION BETWEEN THE HELPER AND HELPEE

f
.
B}

Are they checking periodically to be sure they are clarifying the problem
statement as they were asked? )

Are they following each other rather than switching the subject and jumping
around to ideas in unconnected ways ?

- . Are they f)araphrasing to be sure, they understand each other's meanings?
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HANDOUT 11

GUIDE FOR OBSERVING THE INTERACTION OF COMMUNICATION SKILLS

Observe the interaction between the helper and the help'e,e. You will be asked
to report what you see them doing and saying about the following questions,
Take notes so that you can be as specific as possible in accordance with the
guidelines suggested at the bottom-of this page. '

L4
A}

Are they checking periodicaily to be sure thefr are getting the
. job done of clarifying the’uproblem statement as they were asked?

Are they following each other rather than switching the subject and
jumping around-to ideas in unconnected ways?

Are they paraphrasing to be sure t};ey understand each other's meaningé‘?

[
I - . %
1 . 3 . &

M

(8
2 - . >
- » 5

.Guidelines For You as'aﬂ Observer

Your job as an observer is to be as much like a candid camera as possible.

_ Make notes of exactly what is said and done that illustrates the things you are
observing for. Use quotes when you report your observations. Don't evaluate
in giving your report with- comments such as,. "It was good when...." Don!t
interpret why things happened or what they might have meant with comments

" guch as, "You coufused him when...," or, "The reason you 'said that was...,"
or, "You got mad when..:." It is up to-your observees to evaluate and ,
ipterpret if they wish to. You are to report only the facts such as, "When

she said, *That's a sxllv idea, you turned your chair around and stamped

« your foot.™ : . ¢

3
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ASSE&MENT OF SUBSET II IDENTIFYING THE PROBLEM I
?« L 4 . ’
. ) ) ) > v B .:J
< 7 1. The four guidelines for wrltmg a problem statement are to answer
A » ' these four questlons. (check four) L .
¢ . < ) . T ; M 1 . N R b .
What is. the .problem situation\? What kind of a problem is it?> .
~ Who is affected? = - : .. Who should solvé it? o f
D . . .~ . ‘ L “ 4 S
* . ' Exactly what is wrong? T _ How-can it be solved? . ..
' . How did it become'a problem? How many goals are there?
: How'did you discover it? ) What is_the goa.l for 1mprovement?
5, _— oo . - g
e . . . ¥ Who is causihg it? . ' - Howwill you measure change‘?
- ‘2. -Paraphrasing-is: (check one)- N
o . - 1 - ’
% . - . Quoting as nearly as possible the person who just spoke
42: X ~ - . . B . - » ‘ K
Tgk‘ R . Interpreting the meaning of the person who just spoke . . : *
' v B -
X o . - Repeatmg in your own words the person who just spoke
3. The treasc)n for paraphrasmg is to: (check one) . - R
Z v . el « \ -t M . . 3,.“ .
% .- \ Share your mterpretat1on of, what the other person meant Lo
.. . » ———— = - LT
!7 4 « & k4 ~ ~ % R . L 4 } f
i N . - IR Be sure' you understand what the other person meant ‘ o -
:i ‘&,‘ . o : N o - N ! ¥
& . Shggw that you are hstemng to the dther person ° ~ ‘ .
:; ' * " -3 N . . v i ' . - . -
ﬁl‘ ' MY x \-=J ¢ 1 N . . "
* . 0 ¢ - -
- &= " '
Oky x .
. .
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A ' . oo (A problem statement zeros in on one- goal )

'Answers:

- four questions.® . 5,

(wrong)° What i8 ;he problem s1tuat1on?

y " o .. ~ possible, goals in a problem situation. ) ©

e ... Aright) Whois affected? ~ . o ]
v LY . N
¢ (wrong) Exactly what is wrong? )
‘ - (This will emerge from continuous diagnosis.) ‘

(wrong) How did it become a problem?x
(This question may-or -may not be relevant.)

e N b N
T rr— -

- . v _(right) ' Who is causing it? . , .
: - A
. (wrong) How d1d you didcover it? N .
x : .o . (Thls questlon ma\ﬁor may not be Televant. )

(rlght) What kmd of a problem is 1t?‘

‘ N gwrong2 Who should solve it? .
' g (Th1s }ssue must wa1t for dlagnostlc work to be done )

\
>
\

( ong) How can it be solved?
; (Questlons al{%\t solutions come ‘muth later.)

> (wrong) How many goals_ are there? _‘ ’ ’

¢ Lo N

(nght) What 1s the goal for 1mprov°ment? ) o
0] X 'l )
‘ gwrongz_ How w1ll you measure change? - .
N ) o , (This should .emerge from diagnostic work, )

; AR Paraphrasingis:

(wrong) Quoting as nearly as possible the person who just spoke; *

\

(A problem statement is written about one of a number of

-’

1. The four guldelmes for wr1t1ng a problem statement are to answer these

-~

i,

(Quoting word for word may not invite an exploration of meanmg.)

(wrong) Interpretlng the meaning of the person who just spoke. -

(Paraphrasing is an attempt to repeat rather than interpret. )

‘ (right)  Repeating in your own words the person who just spoke.

O ‘ ' f\ . " '.' 56
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Mwers- (cont'd) . o - ' i

.
T ae .

\The reason for paraphrasing is to: .
,\\
(wrong) Share your-interpretation of what the other person meant. “
(You should be seeking his meaning rather than you.r
. mterpretatlon of it when you are paraphrasing.)

« g

grighq Be sure you understand what the other person meant.

N

: : (wrong) Show that you are hstenmg to the other person. )

- (Showing that you are lxsternng is not the same-as checkmg to’
! be sure that you understand what you are hearing as the speaker

mtends it. ) ) .
L.
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Given a set of research findings on classroom conditions and supportwe trio”

- of these insights.’ They will also critique the use of helper and helpee

. 8o Eaper and pehmls ) o . g . -

4 PAI}TICIPANT MATERIALS" . o

‘SUBSET III:- ‘ * ' ' , ,

.USING RESEARCH ABOUT THE CLASSROOM © 120 minutes . S
. ~ PN . “‘ < . ' »
PURPOSE o . . - - B
Thé activities in Subset II are designed to enable the'participa'nt‘s to understand .
the use of research as a basis for problem definition and clarification. B "y
v N . . - N N - /‘.A

OBJECTIVES ) ’ ‘ ' . o ’

relatlonsmpq, partlclpants will rewrite problem statemeénts incorporating o
added insights gamed from the research. Trios will critique the validity

v

behav10rs in accordance with observation gu1dehnes provided for this pu&*pose. N

- "

Y

**LEADER PREPARATION . = e .

- . l

v

1. Tape recorder shouid be ready w1th the tape of Mrs. Jones a.nd the chlldren.

o 2. Newsprmt sheet (N8) of agenda for Subseﬁm s}lould be ready for d1splay

\ . ‘] ~

»

-~

Handout 13: Agenda for'Subset III: Usmg Research About the Classroom 1
" Handout 14: Classroom Condltlons Which Influence the Learnmg Expenence .. . {

of ChlIdren ’ Lo f; . ' . |

Ha.ndout 15: F1shbowl Trio Round Robin Instructlons ' J
Handout 16: . Trio Observer Guides: - |
Handout 17: Assessment of Subset III: Using Research About the Classroom
> £ = _—

? LY ”» -
>~ N v ¢ » "
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SUBSETIII

s / . \
'SCHEDULE MINUTES  RATIONALE °
) ~
1. Introduce 5 This exercise is intended to structure
‘ : agenda for . appropriate expectations. ,;’\c\/
Subset IIT - ' L,
2. Listen to 5 Participants need to have the glaté
tape of (statements by Mrs. Jones and the
- Mrs. Jones ‘children) fresh in their thinking as
- and children / - preparation for viewing research - :
™ ) " which iniplies insights. in interpreting
" . 0 . that data.’
A .
, 3. Read research” 20 ‘This is an experience of how research
b - concerning > can offer 'insights to 1nterpretmg
. + classroom L local data.
: ”  conditions " ' )
A . N
i " 4. ‘Listento . 5 . The data should now be heard with
tape again recognition of new 1n31gh,ts. For }
o example, the possibility of "plurahstlc
. “ . ignorance" among the children concerning
~ ‘ how active they.should be as learnérs
f - should now be recognized. '
PN © 5. Rewrite: 10 » The research findings pre%entégi' are®
o problem intended to influence awareness of the -
S F statements ;mportanée‘ of rewriting a problem
’ ¥ % statement wheén necessary. New insights,
. occurrmg at any time, can imply the
‘ ) need to rewrite. - -
‘ 8
49
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N8, H13

‘ . . "\ SUBSET II
) MATEhIALS INSTRUCTIO'NAL STRATEGY -
’ Y- EEE R - > -
’.. 1. -Refer fo H13,.the-agenda. Call attention.to N8 showing

- the sequence of steps for this session and note that-the

t1me will be approx1mate1y 2 hours5
:2» P . 2 t

-

'fape
Recording

4

2. 'Play the tape of Mrs. Jones and the children,

“

3. ASk the participants.to read H14 and underline phrases
P ‘which seem relevant to Mrs. Jenes's situation. Note
that:these ﬁndmgs from research offer clues to ga.lmng
a clearer understanding of her s1tuat10n.

'

Tape .
Recording .

o « . ‘ : ' . ’ .
. 4. , Play the tape again with instructions to the p‘articipantsﬁ
to_ligten for clues suggested by ‘the research findings
they have just read. . . .

L

x ~
- ~

. 5er D1rect the partlclpants fo rewr1te the problem statements
* -« which they.wrote earlier in light of any ‘clearer understandings
they have galned from cons1der1ng the research oA

. .
. . J;

rd
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SUBSET I (contmued)

* SCHEDULE "RATIONALE
Q - " [
_ 6. Present 10 “The next.ﬁxerclse in Step 7is complex
. instructions " and calls for special attentmn to g1v1ng
for fishbowl - the mstructmns.
* " trioround -° " “ ’
. robin exercise. - .
. - - ) -
. = , - . &
¢ N . FS .
- v ’ . '
¢ ‘. .. X \\, -
AN L “ - -
. . s LT J ;'
’ 7. Trio round 80 The fishbowl trio round robin is mtended
- robin exercise to glve sxmulta.neous practice in the .
. o - two themes of the workshop--problem -
e . Solving and teamwork skills. Observing
T : . -7 . .. and being observed by anotlier trio
) et helps break collusive norms such as
. . avoiding active involvement or honest
' . critiquing which may have begun to .
a - \ . . ' form within some trios, . ’
) 8. Assessment .5 ' - This exercise assures the participant
) > .. . that he has mastered the major
. T C " cognitive learnings. S
r— » - e a T ¢ - .
~ & X ™o s - . " 4
~ 61
o B
1IC

¥ -~

X
.
N
-
* 3
. 3
-
‘ ‘
«
v .
« .
P
hY
et |
x >
¥
-
s
.
b4 R
)
- PX
To. L4
.
f
N
.
-
y e '
x
° “
. -
.-1
- ¢
o
.
=
\
|
- |
|
|
|

- tera——



¢

\
.
N .
‘

1 . SUBSET HI (coﬁM »

L -
. MATERIALS . INSTRUCTIONAL STRATEGY

H15, H16 6. . Introduce the, fishbowl trio round robin exercise by

W ) explaining that they are going to -work in trios agam to
) ) Explain that this exercise will also continue to bu1ld ’

teamwork norms of helpfulness. Refer .to- H15 and

review the instructlons with the partlclpants. Ask the pairs
. of trios to form their fishbowl arrangements--one trio

in the center, the other forming an outer ring around

them. Next, refer to H16, "Trio Observer Gu1des, " and
Ty . review the guidélines with all the participants. Instmct

the trio in the outer mrcle, acting as observer, to clanfy S v

* with each other the order in which they will take. turns .
. observing a helpee, helper or interaction. Announce that

you will call out time as they move fhrough the steps of . )
thls exercise, : . T

- -

help,each othér improve their rewtitten problem statements. l

v |

|

I

¥ |
I

’ - ~ Lo

. - = i
’ 7. In this exercise, each member of the trlo in the center
gets 5 minutes of help from the other two members of‘
“the trio. Then the outer trio reports gt's observatlons
» and all six discuss these for-15 minutes. The tI’lOS

now switch-places in the fishbowl and the procedure is I "
repeated - - ) . .

a

[} “*

.=

!
1 \

; ! H17 a . 8. Give participants time to answer individually the q

‘ . [
+ questions on H17. i - ) v

. L ., - \
~ i -, ” ¥ - s B
; :
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2. Listen to tape of Mrg. Jonés and children

.

NEWSPRINT SHEET N8 S -

(Coby this sample ‘ona large sheet of newsprint
and have ready to use in Subset II, Step 1) ~

3 . .
b .
Y
4

AGENDA FOR ;SUBSET--III: USING RESEARCH' ABOUT THE CLASSROOM

¥ “

< N . v

1. Intrdductiou fo Subset TII agépda' |

o

3. Read research concerning classroom conditions N

3 < 34 -
. . h -y - -
4, Listen to tapes of Mrs. Jones and children again
. . ‘ . - ) . ’ ‘I -
5. Rewrite problem statements
» % h . ’. N
6. 'Instructions for fishbowl trio round robin exercise
i . X ' ’ M w ~ - .
7. Trio round robin exercise AU )
. ' . . N I . A ’ :
8. Assessment ‘ - -
' . - <\~ ’ ’ . , ~ - 4
{ .. ) N . . . . . .
- s
x /3 ' ‘
&
2 o
- ¢ —_
! ¥ : . x
! - X
. - N /‘
% . o -
b ) ' P
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‘ ‘Stegs: : 1. Introduction to Subset III agenda~ . -

¢

HANDOUT 13

- A

AGENDA FOR SUBSET III USING RESEARCH ABOUT THE .CLASSROOM

. hd - X

Purpose:,  To enable the participants-to understand the use of reggarch
il as a‘basis for problem definition and clarification.

Objectives: .. Given a set of research findings on ¢lassroom conditions and
supportive trio-relationships, participants will rewrite ~
problem statements incorporating added insights gained from

the research Trios w111 critique validity of these insights.

They will also critique \ se of helper and helpee behaviors in
accordance W1th observatxon guidelines provxded for this. purpose.

+

W

¢

2. Listen to tape of Mrs. Jones and children:

* 8. Read research concerning classroom conditions

4. Listen to tape of Mrs. Jones and children again’

.
x

5. Rewrite problem statements

«

6.+ Instructions for fishbowl trio round robin exercise
R Y - )

“« “ N . .o

7. Trio round robin exercise e

« i bR A . - b : ’

8. Assessment

[ . \

L%

€4
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. S o o HANDOUT 14 o

e

) e L - CLASSROOM CONDITIONS WHICH INFLUENCE
' ’ : THE LEARNING EXPERIENCE OF CHILDREN

[ PRy . * ‘_ N ] - . v X . : '.‘ . L . «"'
‘ The Pup11 as a SeIf in the Learmxg Experience , ‘

; FAl L] ;
)

Three types of motivation seem to be 1mportant. One is motivation to

A

p1ease others. (Jung, 1964) Second is mot1vat10n to learn content, or f1rst
h\

~{

> s

“ otrder, learning motiyati'dn.- Third is motivation to learn because of seeing

oneself as having the job or role 6f being a learner, termed second order

learning motivaticn., (Bateson, 1945) These three are arrived at through .
the process of becoming a sc'cialfzing human be'ing. "There is a fourth kind -

of motivation concerned with reinforcement of basic animal needs of people,

‘-

‘7 . ’ Does it matter if the child feels his teacher likes him? Fox, Lippitt
. ‘ and Sc‘hmuck found, "Isolation from the teacher is greater when a pupil LT

@ T ) percelves himself as being disliked by his teacher than when he th1nks he is
1 e

hked by the teacher. n (1964) Does it matter 1f the’ pup11 agrees with
the teacher about classroom behavior? Schmuck and Van Egmond found, "A . .
N . -.‘ 4 ) < N

. lack of congruence bet\_x;een the w‘ray a pupil feels about .cl_assr‘oomgbehavigr

. : T e ;’ , A .
and how he thinks the teacher feels is accompanied by a low level of

*

~

-»  academic herforﬁlance."' (1985) .

' Does’a pupil's percepticn of his relationships with peers in the /
classroom matter? Fox, Lippitt and Schmuck reported the 'follcwing findings._
Pupils who perce1ve themselves as ‘holding low liking status

(among péers) are lower utilizers of their abilities than pupils .

- with hlgher perceived status.

i ‘ Perceived hkmg status in the peer group is related positively
and s1gn1f1cant1y to both attitude toward self and attitude toward school.

55
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'best liked' by one or more other chi}di'en)._-" (1964),”

P . - " " Page 2.

o Pupils who have positive attitudes toward their class are higher
utilizers of their intelligence than those who are less attracted
to the class. (1964)

®

Classroom Peér Group Influénces

characterized by a wide spread of liking relationéhips have poéitive

emotional climates. Both peer group liking structure and pupil involvement
. - K .

Do actual relationship's between children in the classroom*influence

learning? Fox, Lippitt and Sehmuclt found that classroom peer groui;s

o=

Loy

\
\

irt the ‘classroom‘group help to¥ashion a pupil's perception of himself in

the group. Furthermore, the research shows this pupil evaluation of self

4 . . . .~ .

in relation to others is associated with his attitudes toward self and

&

school.in,general.‘ A puliil'.e perception of his place in thejp‘eer group,”

high staais or low, “is related also to his utailizatiop of his ability in
~ e - ' - - N * . s ~
academic learning. '"The attitude toward self of pupils with high potency

4 -

,' .?f involvement in the peer group (i.e.., the pupil cares ahout being a

» M . B .
-

member of that group) is more positive as peer group structure increases

- -
y . -

in diffuseness (i. e., in a 'diffuse' clags, most children are chosen as

3
-

Do peer groups in the classroom establish norms which influence*
. T ; ’ R . ’

fearning? One such norm, termed "pluralistic ignorance, " is reported by

Lippitt as follows: i N

»

We find, for example, .in-an a\ferage ele ry school class,

that the majority of the pupils perceive tfat most of the other

pupils are against too active cooperation with the teacher, are
against being 'eager beavers' about study and learning. Nevertheless
the majority of the group, in confidence, will indicate a great desire
to be more active, to become more involved. Yet there is

collusion to maintain mutual ignorance. (1962)
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. 3 . ! . . . ..')' - . - 3’
Direct Workers Who Create Learning Experiences - :\,
) . , i ] - . .
Does teacher behavior directly inﬂuence the pupil's‘ learning

-3 <
¢
.

exper1ence%- Fox, Lippitt and Schmuck reported the followmg findings. |
. The more a teacher likes a part1cu1ar pup1l the less isolated
he is fyom the teacher. s

-3

<

¢ - A high level of isolation from the teacher is ace.mpanied by
a high level of dissatisfaction with the teacher. ©
e Eay
A pup1l's dlssatlsfachon W1th his teacher is accompamed by
dissatisfaction for htmself (low self—ebteem)
Pupils who are isolated from the teacher have more negative 2
attitudes toward school than ‘those who are not 1solated from PN

. the teacher. ™ - ‘

.. Soatlsfaéti.cn; with the teacher is significantly related to. tlie :
’ utilization of 1ntell1gence for girls at every soc1a1 statu?
" level.

For both sexés. comb1ned satisfaction w1th the teacher and
<utilization (of academlc potential) are associated when the
. effects of social class,’ parental support and peer status.
. areheld constant (1964) - ~ . .

o

2

‘ Schmuck and Van Egmond found: ° s e

. ¢

\

. . ‘I‘he teacher, as-a soc1a1-emot1onal leader, hadoan effect on the . S N
. academic performances of both boys-‘and girls’ “which was .
w. . \ 1ndependent to a significant degree from the effects of parents and peers.

\
~ | ° « . * s H R

They also found . o

«
-
- -

\

. g, Lt . o
" Pupils w1th more compat1ble relations with teachers perform at

a higher level academically than those with less compatlble

relations., (19 65) - . «

© P ’ i

i a -

How directive should the teacher be in creating learning experiences

for children? ’Flanders has conducted a series of studies indicating the

teacher's methods influence both the pupil's orientation towdrd learning

and his achievement. Flanders categorized observed behaviors of teachers

9

i
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*

. *learning ég(cept when goals have initially been clarified and- made écceptableC

as direct influence and indixect influence. Indirect influence includes

13
14 -

<

naccepts and clarifies, feélings; praise and encouragement; asks questions

v )

> - -

2 . ~ .
¥of progedure; acckpts clarified student ideas; general questions." Direct

» ~>

influence includes "routine admi;ﬁstration or statements unrelated to

-learning; gives information,

. 3 . 3

(W} -~

Flanders' findings iricluded the following, "

have called indirect produce more achievement

. Y
» . > - A N sz . . - .
opinion; gives eriticism; justifies own
. ! x L )

-
N

authority." Collected observations are analyzed in an interaction matrix.

¢ ¢

.. .the teaching methods we

~

by use of ihdirect influence. '~ (1962) - s

\-

-
L

." "Direct influénce deéreases
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'HANDOUT 15 : [

' FISHBOWL TRIO I'}bUND ROBIN INSTRUCTIONS /

One trio works in the center while the other trio forms an outer _ /
- " /
¢ircle to observe thern for the first 15 minutes. Each member of the cente'z ’

trio has 5-mimutes to get help from his other two trio members on improvi} :
: /

his problem statement. Members of the outer trio observe according to the
. - . . ) /

. /
instructions on.Handout 16: TRIO OBSERVER GUIDES. '

!

ar

: At the end of the ﬁrst 15 xmnutes, the workshop leader will call/tlme.

The outer trio will report their observations of the center tr1o all six 4»1111

/

discuss the. reports for 15 minutes. The workshop leader wﬂl call t1me again
N

at the end of th1s second 15-minute per1od ‘ k /

The trio that has been observing and reportmg will move 1nt<] the center
for the second round. The ori'ginal center trio will move to form an outer
circle as ‘they be_come the observers. With the trios havihg revers'/ed their
roles, ,the procedure of the first 30 minutes is now repeated. |

Before beg'tnMng; all six should take a minute to look at the behaviors

listed on Handout 16. These are the behaviors which observers rwill be watching

.for and reporting on. ' , ) /

. y
| y
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'HANDOUT 16

- TRIO OBSERVER GUIDES

There are three observation guides below. Use a different one every 5 minutes.
so that each will use a different guide each 5 minutes.

™

4

" Coordinate with the other trio members

- Is he indicating how he wants to Is he paraphrasing ?

be helped? (e.g., argue with me,

ask me questions, tell me what - Is he asking for clarification
you have heard) ‘ and illustrations ?
- Is he being clear? . ‘ - Is he asking helpee to be more
specific?

Z' Is he letting helper know what .

, . he wants in the way of help? - - Is he letting helpee know when

‘ he is getting things clearly ?

- Is he letting the helper know
when he has been helped? When - Is he dirécting and redirecting
he has not been helped? In analysis by the helpee rathcre
what ways he has been helped ? than doing the job for him ?

~ Is he being supportive not just
"being nice" ?

S 31

- Observation Guide 1 Observation Guide 2 Observation Guide 3
____ Observe the helpee : Observe the helper Observe interaction
Note exactly what he does and what Note exactly what he does and what Note exactly what they do and
he says. he says. what they say.

~ Note when either helpee or
helper does or says things
that cause the other to .
become more active and involved.

- Note things that cause either
person to become less active
or withdrawn.

- Notice verbal and nonverbal
clues helping or hindering.

- Are they following each other °’

or are they jumping from one
thing to another ?

72
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. : _ : ‘ ~ H17

HANDOUT 17

ASSESSMENT OF SUBSET III: USING RESEARCH ABOUT THE CLASSROOM ' /

1, The norm which is termed '*pluralistic ignorance' is illustrated by S
the following example. (check-cne) . /

-

A teacher who is not aware of the pluralism of individual |
differences among her children '

A classroom in which the children are ignorant about the
expectations they have of each other

A classroom 'vhere pupils perceive each other as against

active cooperation with the teacher while each privately
desires it ' . .

”,

-

2. . A good helper behavior should: (che'ck one)
| Take over when the: helpee gets stuck
____ Support the helpee by being 'nice' at all ti'mes
‘Ask the helpée to be more specific’ .
3. A good helpee behavior should: (check one)
Have the_helper show you what to do
_____ Avoid arguments with the helper

Let the helper know when he has and has not been helpflil

(*suorysanb 20ay) 8S9Y] JO YOBS 0] ISMSUE }S9( dY} ST DANLILIS)[E SB[ 9YL)




: SUBSET IV: ,
S DIAGNOSIS USING THE FORCE FIELD TECHNIQUE 75 minutes
. PURPOSE o } ;

The dctivities of Subset IV are designed: -

To prowde an opportumty to study and practice the pnnmples and techniques
of the force field method of dlagnoms :

} ]

To make an initial presentation of the RUPS model

OBJECTIVES

Given Handout 19, "The Force Field Diagnostic Technique, ! the participants
. will produce a force field for Mrs. Jones's problem and compare Mrs. Jones's

force field with theirs.

_Given a model of the Resea:rch Utilizing Problem Solving process and a case -
study in which RUPS is utilized, participants will review how they are applying
.the model in "helping Mrs. Jones."

‘. "«.._ LEADEF. PREPARATION

" 1. Newsprint sheet (N9) should be ready for display.
2. Force field outline on N10 should be ready for Step 2.

3. Handout 20, "The Goal Statement and Force Field that Mrs. Jones Wrote, "
must be handed out to the participants by the leader at the beginning of
Step 4.

4, Nil, illustrating the Research Utilizing Problem Solving model, should be
ready to use in Step 5.

5. Paper and péncils
6. . PARTICIPANT MATERIALS
) Handout 18: Agenda for Subset IV: Diagnosis Using the Force Field Technique
_Handout 19: The Force Field Diagnostic Technique
Handout 20: The Goal Statement and Force Field that Mrs. Jones Wrote (BLUE)
Handout 21: Research Utilizing Problem Solving Model

Handout 22: A Case Study of the Research Utilizing Problem Solving Process
‘ X Handout 23: Assessment of Subset IV: Diagnosis Using the Force Field Technique

63

ic” I B *




SUBSET IV

SCHEDULE MINUTES ~ RATIONALE

1. Introduce 5 This exercise is intended to structure
agenda for appropriate expectations.

Subset IV .

2. Learnthe - 20 Using a neutral problem and goal
force field statement to explain the force field
diagnostic method of diagnosis increases the ability
technique of the participants to concentrate on the

processes required for writing a force
field. It also is easy for participants

) \to identify forces for and against the
goal of reducing an individual's smoking.

3. Writea 10 Writing a force field for Mrs. Jones's
force field problem will give immediate application
for Mrs. Jones's of the force field technique to the
problem ’ participants' problem statement.

4, Discuss 10, Comparing Mrs. Jones's force field
Mrs. Jones's with their own product will furnish a
force field basis for returning to the simulation

as a reference for moving ahead.

5. Study the 10 Presenting the RUPS model at this
Research . point will have more meaning than if
Utilizing Problem ‘ presented earlier. Participants can

Solying model

64

now identify themselves in the model
as they have begun to work with
Mrs. Jones. It is important for
participants to get the model. in mind
as they continue in the workshop.




[

'~ ‘ ~ MATERIALS  INSTRUCTIONAL STRATEGY °

SUBSET IV

_H18, N9 . 1. Refer to the agencia on N9 which you have prepared and
: posted. Explain the schedule for Subset IV using H18.

X

H19, N10 2. Illustrate the force field diagnostic technique by referring
h ) to the diagram on N10. Ask participants to give you forces
for and against stopping smoking and write these on the
newsprint sheet. Refer to H19. Tell participants it
contains all the instructions they will need to use the force
field diagnostic technique. Ask them to read H19 and to
follow the instructions.

3. Instruct the participants to individually write a force field
for'Mrs. Jones's problem. Tell them Mrs. Jones and the
children are important only as a way to practice problem
solving skills. The force field the participants write is

! . important only as an exercise to practice the skill.

‘ %“’ —

H20 4. Hand out H20 and instruct the participants to form their
groups of six to discuss their own and Mrs. Jones's force
fields. Tell them Mrs. Jones's force field is her first try

- and should not be considered *'correct.' Explain that they:
have probably done a better job. Tell them to look for
similarities and differences in their own and Mrs. Jones's
force fields and to discuss them for a few minutes. Note
this paper will be used again.

’

H21, N11 5. Refer to the Research Utilizing Problem Solving (RUPS)

model, H21, using N11. Stress the fact that the problem

solving precess in thé model is circular. _Explain that the

process may be entered at any point. Séy that the flow of

the process can go in any direction--top to bottom, bottcim

to top, right to.left, left to right, and so forth. Pay

special attention to the fact that tkis problem solving

model gives serious attention to the reed for and use of

knowledge of different kinds. Refer to the columns of

, kinds of knowledge listed on each side of the list of the steps

‘. . ‘ 'in the problem solving process. Reinforce the team-building
skills in dimension of this trainiiig.

i
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SUBSET IV (continued)

'RATIONALE

SCHEDULE MINUTES
6. Reada 15 Preseptiné a case study utilizing the
case study RUPS model provides an overview of
. thé ‘model that the participants can
grasp quickly.
7. As:essment 5 This assures the participant that he

has mastered the major cognitive
learnings.

e v




SUBSET IV (continued)

L

MATERIALS INSTRUCTIONAL STRATEGY

H22 . 6. Explain that H22 is a case study .of the research utilizing

’ problem sclving process diagramed on N11 and H21. Tell -
the participants to read the case study at this time. Tell
them it is used throughout the diagnosis of the situation

and the planning for action in subsequent steps, and thus -
_goes beyond the steps which have been covered to this

P

= poirt.
. ’ . 9 . 5
H23 7. Give participants time to answer individually the questions —,

on H23.
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N9

(‘ NEWSPRINT SHEET N9

(Copy this sample on a large sheet of newsprint
- and have ready to use in Subset IV, Step 1)

AGENDA FOR SUBSET 1V: DIAGNOSIS USING THE. FORCE FIELD TECHNIQUE

1 Ini:roduction tc Subset IV agenda .
. 2. Learn the force field dié.gnostic pechqiqué .
» 3. Writea fo:jce’ ﬁgld for Mrs. Jonpes's problem
| 4. Dig;:nss Mrs.“Jones's force field
f, Study the Resc:;arch Utilizing Problem Solving model

6. Read a case study of the problem solving process

7. ~Assessment

68




HANDOUT 18

.

AGENDA FOR SUBSET IV: DIAGNOSIS USING THE FORCE FIELD TECHNIQUE

Purpose:

. Objectives:

"~
-

1 3. - Write a forée field for Mrs. Jones's pro.blem

‘4, Discuss Mrs. Jones's force field

To provide an.opportunity to study and practice the principles
and techniques of the force field method of diagnosis. To make
an initial presentation of the RUPS model. :

Given Handout 19, "The Force Field Diagnostic Technique, the

‘participants will produce a force field for Mrs. Jones's f)roblem
_and compare Mrs. Jones's force field with theirs. Given a model

of the Research Utilizing Problem Solving (RUPS) process, and a
case study in which it is utilized, participants will review

- how they are applying the model in '*helping Mrs. Jones."

1. Introduction to Subset IV- agenda

2. Learn the force field diagnostic technique

5. Study the Research Utilizing Problem Solving model

6. Read a case study of thehﬁroblem solving process

\

7. Assessment o,

. 5=
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NEWSPRINT SHEET N10

’

(Copy. this sample on alargé sheet of newsprint
and have ready to use in Subset IV, Step 2.
Write and pumber the forces supplied by participants.)

Ni0

PROBLEM: I'ri causing myself a problem by smoking too much. I seem to

Opposite
of
Goal

have a conflict about setting a goal for a limited amount of

smoking. I waxit to reduce my smoking from two packs and ten

"bummed" cigarettes pex day to five cigarettes per day.

Now

V. -

-

B

<

4

Forces aganst

.Goal

—
1
|

14

(Kep xod sojpexes1o Jo syoed anoJg),

|
‘ | .Forces for

il —

Q

—

‘.(‘Kep Iod S93j91e310 ,powiwung,, ua) pue sy0ed oM L)

81
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“ because sets of counterbq’.lan?:ing forces aré keeping it that w?a.y. ’

\\‘\\ ~ . <
the other hand, there are forces against my earning more than $200. 00 next

* HANDOUT 19

THE FORCE FIELD DIAGNOSTIC TECHNIQUE

-

N -

»

A/problem situation exists when there is a difference between the way things

-

are and the way someone wanss them to be. Kurt Lewin borrowed a technique .
from the physical sciences and offered it as a way to understand social science'

problem situations. It is called the force field diagnostic technique. “The ide;

@

is that any social/psyéhological situation is the way it is at any given moment

For example, let's look at the amount of money I am apt to earn next week.

-

Let's say it is apt.to be about $200.00. There are factors, or forces, in my

_ life t! at might cause me to earn more than that. Thave some debts that I'd

like to pay off. My wife wants a new dress. I have some skills for making

s < -

extra money ~s an entertainer and as a consultant on teacher education. On

week. I'll have little time or energy rext week beyond the 50 hours demanded

by my job and the time I promised to spend with my kids. "There is also a -

'p'q'ssibility that forces might cause me to earn less than $200.00 a week. My extra

«

work might cause me to become seriously ill and have to miss my regular job,

thus reducing my income. ‘

1

"In the force field diagnostic technigque, you start by writing a problem

statement at the top of a page and drawing a line down the middle of the page.

-

The _lihe down the middle represents the way things are now. Draw a dotted.

line down the right hand side of the page which represehts how you would like

A4 a - N N [ |
~ ‘ T ’ 71 - "'

82
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i thmgs to be. For example, if I wanied to earn $250. 00 next week instead of my

2

usual $200. 60', I would begia to write out my force ﬁeid diaéra.m as follows.

Problem S\tatement:

1 am“pausing mfrself a problem because I want to change

my earning goal for next week from $200. 00 to $250. 00.

{
!

H19 -
Page 2;
1

1

|

Opposite , C e
Oof - . ‘f *r oy ° -
Goal o ., ' Now .. = «° Goal
> V1 . Forces for my goal ——3m- | «<st—— Forces against my goal |
I - ' T
o~ o R fo,
2 ' S &
U" « . (=] |U‘l ° 1
ol Y (=) (=8 «.}
. . .
g I ) r - g . s ‘g . {
?__4" . : N B % !
-y ' W . |5 e
o . . .. © ) B . ,f" B |(D
A ~ . yL
| N !l S ’\‘ {
I S |
' o ° Qe b '
] - : i
| .

Next I would wirite down all of the 1mportant forces I can think of that con&d

[

help push me toward aghlevmg my goal,

‘dlagram with an arrow from each pointing in the direction of my goal, I write |

Y L
down forces pushing against movement

‘ center line. _
- ~5 N L
; .

: Oplposite

of
. Goal

*' Forces for my goJl -—-—-——t»

Now

I wnfe these on the left s1de of the

toward my goal on the right side of the

-«

—ag-

-

Q
o
£,

—~—

. ;g ! ’

iTrd hke to’ pay off some debts —»

‘} 4 s . l

I have skr.lis for makmg extra—?

(3oam xou. ogts)

!
|
f
4
;My wife wants ane dress —
|
1
|
|
i

- t

—~— Forces against my goal
' ! li t
— 50 hours d%manded by my jbb
-1——T1me\prom;se‘d to my kids
’ \
{ t \ \
. \! v |

TR T 5028

At e e e e e ety e e e e —

-1
. N ‘

(WpoM I%3U 062$) |

.

R ol L

-
e
e N
-

somma— s
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\ Page 3

Now you try an example. Suppose you accept a_goal of losing fivelpounds\ 1

~
-~

during the nékt two weeks. Write out a force field for this g?al below, Write

. | ‘
out a problem statement, the forces for and the forces against. Then go to

the next page of this handout. o fi
. ’ I

—

Problem Statement: . N

|
. |
|
]
X {
Opposite / .
of . : ’ ’ . /
* Goal . NQ;V_ / ' (|}oa1
| . . ", *
*: Forces for ————» | -.«———TForces against :
B i ' |
' i
Py \ . ~
| l |-
I -
| {
i ? |
| I .
b {
N
I '
| A '
| ' !
] Q l
| P
! ) i
: < i
I - . - i
\ | ]
|
" L1 l .
1 ‘ I | | !
| [ | ]
| ! |
-1 . ! N S
| &
n N TR
\ | . g t .
l"' . 1 \ l\ S d' v ' : : . {
| . ; : \ : "
I S o | | ' .
! ‘ | l o
. u\\\ 84‘ ‘ . ‘ .t 4 - 3
R v Ia . e
“\\\ X 73 /
5




' H19

Page 4
Your force field on losing five pounds during the next two weeks should
‘ - look something like the following illustration.
" * problem Statement: You set a goal for me to lose five pounds during the next
Opposite two weeks.
. ~of . -
e Goal . Now Goal
*' o - ! *
, ! Forces for ———— 3 | -t— Forces against ]
. . T T _ ) i
) = : I tend to be a light ————— = |~ <s&—— I'm presently about three k=
E | eater ° - §. pounds underweight :?_
‘g1 t@‘ 1<
~+ 64 Iwanttosave some —— ¥ |, --t— ] don't want to accept 18
" T 1  money ] this goal =
~ 1, = K =
B | We are visiting my — = |& <e— My mother-in-law will 13
E‘ : mother-in-law this 18 ~ be unhappy if I don't eat Ig
@ | weekend and I don't §; well while visiting her :ﬁ
g : like her cooking ~ 13
' - v ' f |
o i
8 &
?g‘ : s
5 I
o | ‘ 8
B l ) N ' N lg
3 ’ 1
- Z1 2
1 1

Of course, the forces you wrote down are apt to differ from the ones in this
. T \
illustration. The important thing is that you understand the technique. Here are

~

some guideli\nes to help make the force field diagnostic technique a powerful one.

1. Be as specific as possible in the way you writle each force.

[
4

; l ! 1 - . '
' l{' Don't write, things P<q, ";}oo communication," Write, "Sally C e
. ‘ I ’ : . . §

and N{arth\a\don't tell each ot}1er t?eir reasons for usiﬁg différent\

©

h ' ' l instructional materials. "l Forces are stated most helpfully when
R ’ ! ]
; o I

.\.8

74
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3.

their are written so that someone else reading them would know
who to go to and what to ask in order /to get a fuller under'stamiiﬂ.g
of what is involved in each force. |
Try‘ to state disc‘rete forces rath;ar than global ones. A force
often can be broken down into further subparts. For example,
a forc;e such as "I find it har't‘i to lose weight, " might break .
down to three more discre.te forcqs as follows:

‘'] get a headache when I skip a meal"

"My wife ofte;n serves rich desserts"

nTelevision ads get me thinking about eating
in the evening"

Sometimes, you can think of ways to break down a force into

3

more discrete subparts by considering the forces for and .
against changing a force that you are considering!
Thinlgin?g about categories of forces can help you think of
ones yoﬁ might otherwise overlook.. Consider categories of
forces in each of the folléwiﬂg: :

Yourself: "I get a headache wl;en I skip a meal"

Other Individuals: "My wife often serves rich desserts"

- Groups: "We often.share materials in our department"

N ~ |
| Organizations;: “The district gives salary credit for this {
training" ' v ‘

[
|

- Society: '"Tele‘vis[ion‘ a‘c'ls ‘get me thinking about eating’

l,\

H19
.. - Page 5
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HANDOUT 20

i

THE GOAL STATEMENT AND FORCE FIELD THAT MRS. JONES WROTE

Mrs. Jones, a fifth'grade teacher, has asked for your help. She said:

The group this year just can't seem to get going. It isn't
a matter of intelligence, they just don't seem to want to
work. For some reason or other, they're dragging their
heels all the way and I don't know how to lead them. I
.want to do something, but I don't know where to begin.

What canI do? ‘ _ \ .

" According to this statement, the teacher has the problem. She is the one who

is "feeling the pain," so to speak. As she sees it, the problem is caused by
her classroom group, which apparently does not want to learn. The way she
states it, the type of problem might be a disagreement about goals: the
teacher wants higher goals than the children. The teacher! 8 improvement
goal is for the chlldren to "bhe more active learners. "

All of this information is quite vague, so you decided to start helping
Mrs. Jones by acquainting her with the force field diagnostic technique.
She then began to work out a force field on her problem.

The following page gives the goal statement and force field that Mrs. Jones
wrote.

.
—
e

e et e e e e s e e

H20
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Improvement Goal: To help some of the children in
my classroom become more
active learners.

NOwW

H20
Page 2

Forces for T

I waof them to be more active —— - 9<.Some act like they don't care

-1 see myself as responsible —— -
to help them to be active '
learners

They are an intelligent group — -

Some of the children are —— 3
active learners >

1 have good rapport with some —
The testing program indicates —>'

no one in the group has unusually
low intelligence

et il e e e R

-asf—— Forces agai‘nst

It!

(uxeay 03 JueM 0] WIS JOU Op UAIP

L

about learning

- Some seem to block others from

learning

- I don't have enough information

to know where to begin

--a£ ] am not as strict as some of the

teachers the children have had

- Some seem to fight me most of

the way
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' ‘ HANDOUT 21 \
A ’ - \\
RESEARCH UTILIZING PROBLEM SOLVING MODEL *
‘\ . -~ \

- | . \.

S\CIENTIFIC<-— - =AY draw Olfle — = = = « THE PROCESSw = = = -may draw on. - .-.\>KNOWLEDGE

KNOWLEDGE L “QF THE

\ EDUCATIONAL

. : SETTING

vt \
v
. . »
,

A =
% Identification of a Concern 3
B " l - \ %
, o , \ w
i [ ﬁ . 2 o
‘ 21 |z ' El |2 %
> & 2 Diagnosis of the Situation ol E |
Theory —» ; - / \ g =} 5 [=Priority |
o) 2 ) : o) S | of Needs |
. a ] . A 2z . .
Research o) 8 : " - “ Resources
indi Z 1™ « . . y ., ‘ ; j- § - '
Findings i O || Formulating Action Alternatives|e—— 3§ ol
- | | ' — X 2 g
‘ Methodologym] & | m % B = £y |-Existing
. . S - . . o . o} 8 Innovations .. -
‘ & gl Z = 9
S1 Feasibility Testing of Selected 5
E Alternatives, Including Training 8
=) and Evaluation t
] ) .
- Adoption and Diffusion of Good
) Alternatives .
’ y /
{ . ( May Re‘ ult in New \ May Resulj;’in New
| . . Sdientifid Knowladae e , ~Knowle@ge of the
;*,1 S }s (1 |- ‘ | : Setting |
f ' I A : |
| 4 i l o ,‘
A \ | i | | | |
S| ! t | | . ‘
| E \a | \ g \ | o ‘ |
! A : ] : o \
‘ ) : 'y ‘ t 1 - *\l' P | &
| ) *Jung, Charles and Ronald Lippitt. '""The Study of Change as a Concept--in Research , |

Utilization. Theory Into Practice, 5:25-29; February 1966.

-
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NEWSPRINT SHEET N11

(Copy this sample on a large sheet of newsprint
and huave ready to use in Subset IV, Step 5)

RESEARCH UTILIZING PROBLEM SOLVING MODEL *

SCIENTIFIC - ---- may draw on-- — ~ — - .THE PROCESS— — — - -may draw on - — - -»-KNOWLEDGE

KNOWLEDGE , OF THE
i EDUCATIONAL

" ' ) - ) ’ SETTING

]
é / Identification of a Concern \ %
2 ) <
. o : e
5] ﬁ . ’ . ’ @ -
o = E &
g. x
' Q Diagnosis of the Situation g
Theory —— E - ﬁ L— \ % - g <gPriority
g z2 1 E S| of Needs
\ 2
o} v
. Q
Research . | Olp 5 - Y ! 8 - E <\esources
Findings E ' c:% —»| Formulating Action Alternatives |-ee—— : ] '
’ = o} =
Methodologye] E - % g - - |[-Existing
™ ) | Innovations
= O y B o)
i 2 ‘ , B &
P S \ - Feasibility Testing of Selected / s . ’
E Alternatives, Including Training’ E
A and Evaluation g
=

Y
Adoption and Diffusion of Good

S Alternatives |
| ( 4{ * i
N ’( 1 \ ‘i . ) ‘\ N ' ;-
. N‘ay Result‘jxlkNew’ P \ ‘ i | May /Resglt in New | - .y
j ) ) Scientific Knowledge 1 ) \ "\ ?)Wledge of tl}e S . ..&\%’ K
x ‘ ‘ ' i Settin | : ,
“ \ | x R ) ‘N ’ { ’ ‘ e ] | I
I | X I { T
N f . l 1 l 4 . i “ i |
! - | | | ,
¢ i ‘Ix , l‘ ! : : ' ~ :
\ > i 3 ! . . }

Utilization." Theory Into Practice, 5:25-29; February 1966.

\

. , . - o . | R . (
‘ sJung, Charles and Ronald Lippitt., "The Study of Change as a Concept--in Research ‘ ‘
: .

|

i
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JANDOUT 22

A CASE STUDY OF THE RESEARCH UTILIZING PROBLEM SOLVING PROCESS

Suppose‘ that a teacher came to ym.\ and said, "The group of children

[y

~thatI'm wori{ing with this year is very difficult. There is one child in particular ‘

who seems to cause the trouble. D%) you think I should remove that child from the ‘

group? Do you believe this might solve my problem? ' \You would need to ask

many questions of this teacher in order to be helpful. 7Zhis situation can

. be compared to a patient who comeg to a doctor and s ys, "I have a terrible

headache. Do you think I should undergo brain surgery?" The doctorznaturally
would conduct a careful diagnestic examination bef;)re even considering what '
action to take.

— In both of these probiem situations, some%:ne has jumpéd direcﬁy fr.oml

a problem to considering a plan of action. The xieal problem in both cases is

" that several important steps in the proklem solving process have been omitted.

This paper will{review those steps and give particular attention to the. force
field technique of diagnosing a problem.

Action-Research Steps of Problem Solving - ‘
1

@ t

{ : . .
1. Identifying the Problem: Who is! c:'xuising it and who is affected \
VoL :
- by it? What specific goals wou\ld be\heeded to resolve it? What ‘
{a ( o R ARY ‘ L 1] |
kir\xd of a pfoble is it? For e)é’a?nple:‘
| SELﬁ: Contlic: of values ‘and attitudes; my lack of, | _
; skills; my inaLbility to express feelings;

a diffe’}ent perceptio
,: :

80
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OTHER: " . Lack of understanding or skills; .
unwillingness to.use his resources;
conilict about values and attitudes

ORGANIZATIONS: Lack of communication channels,

scheduled time and resources;

lack of clarity about membership
roles and norms; power conflicts in

- decision making; lack of support

£ for innovation - . :

. SOCIETY: Conflict betweefl community and
school values; lack of clarity about

- ) goals; other structures in conilict

- with school structures . e

£

What sources from research information would be needed to define ,

more clearly the type of problem and the validity of goal solution?

Diagnosing the Problem Situation: Once the problem has been clearly

stated in terms of goals to be attained, one should identify tlie forces

° cperating in the gitgatién which tend to push toward cr against a
particular goal. As the true forces are identified, it often becomes -.
clear that the go;ls which were fivst ’thought to represent a solution
are incorrect or inadeq_uate. New goals‘ must be stated and new forces
identified repeatedly as one works toward resolvixllg the prqblem.

2 x
Diagnosis is a continuous part of problem solving,

Considering Action Alternatives: As diagnostic work progresses, a

\
\ . i

¥

p44

\ \ ey \ .
1ange 1oﬁ act‘xn alternativeg should emerge. Each"‘ghgul? be

consicfered in\relation to knowledge of the forces obe\rating in th

problem sifuation. If one or some combination of the alternativc\as is

t}'ied,f what will happen to the forces pushing toward or lwaﬁ frcI?m )
] : . ’
4 particular goal ?

)

32
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Page 3

- *How will the forces operate to influence the success or failure of a /.
‘ [ #*
trial of a particular action alternative?

4. Trying Out an Action Plan: At some point, cne or a combination of the

. gcftion alternati- es will be attempted. As the attempt is made,

. information will be needed to assess whetker there is movement

¢

toward the'goals. This includes discovery of the forces that are
7 o .

<

» I . changing to understand what is accounting for movement, or the lack
. - . g . <

of it, Such assessment provides both an evaluation of progress and
a new diagnostic picture. It-clarifies the next action steps which
_need to be taken. Itialso may identify additional skills which may be

needed in order to move ahead. This latter typé of information should

be the basis of inservice training closely related’to any action program.

’J 5.  Diffusion and Adaptation: Information gained from action experience
. in dealing with a problem should be shared with others who face
simifar problems. Information to be diffused should include: a clear,

<

specific i)roblem statement; the forces involved in the problem éituation;

a description of action taken to change the forces; results of action

including failures as well as successes; special problems that were '

i

encountered; and special'skills that wepre needed to carry out

' l { -

! " : !
i/ particular actions. | These kinds of inf rmation} make it poss,ibl7 for ], )
. - Y | I v . - ‘

w

' N -
H ! - N : : 3 | !
‘ persons in.another ettiqg to adapt elements of what was tried to therr

N . own diagnoses of their particular problem situations. - Lo
> . - A l{ /
l l Continuous attention to diagnosis is the cornLrstone of the action-r}as'earclt
‘ . stef)s of preblem solving. Wit{xout complete, 'a-crurate c}/}'agnosis, Troblems in
> » M s .
. : co L 82
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N . ' .
youth work tend to multiply. Fads are accepted which don't really fit the local .

situations where they are applied.y Potentially good solutions are abé.ndoned

®

without realizing the slight chdnges that would make them work. Decisions are

made on the basis of peoples' ability to argue, or on the status of their positions,

-

rather than on the true facts ‘of the situation. Helpful innovations/in youth work

atre rediscovered and die repeatedly without being effectively shared because

°
.

people don't know what to tell-or what to ask.” -
There are ptobably several reasons why good diagnostic work is not

.- .

c;arried out ver§ activelg; by people whn work with youth. One is that it is.
‘comparatively difficult to identify clear éoals in helping youth to grow. An
engineer can make ?.ccuraté estimates of tne kinds and quan-tities of materials

he needs to build a power dam to produce a given amount of eléctricity in a

.certain setting. It is vastly more complicated for a youth wquer to estimate

the kind of experience that will help a group of children develop a trait, such

as interdirapendence-, appropriate to their innate abilities and the probable

opportunities of their life setting. -

\

It is often difficult to get accurate informatinn even when goals can be

stated clearly in work with youth. The medical doctor lister~ with his
i .

-4 : . l' . Il
stethoscope, Vi67WS with his x-ray machine and analyzes with his chemical -
* 7 — . i .
R '

by o7 t i
d electronic equipment. Youth wo kersl are onl&l beginning to be provided

with tools developed by social scientists to gather relevant diagnostic data.
4 ; ! ] y
1
These include sensitivity to feelingsJ inner values and attitudes; ways to

. , ‘J

le{am of the perceptions people have of each other; and the norms which operate

in groupg to ‘influence the behavior of the individuals in them.

-4
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An especially important barrier to becoming involved in good diagnostic .
o | e -
. . work is simply the lack of awareness of the importance and satisfaction of such

_an effort. Spending time gathering information, thinking about it and planning on

the basis of it is not a traditional part of the youth worker's role. There is little

i . support or reward for time which is not spent in carrying out action or for time sSpent

. - in working directly. with youth or in cafrying out administrative details. . s
- ’ Force Field Technidue for Diagnosing a Problem ,

To use this technique, one must first state a problem in terms of a clear

~

goal. An example will be used to illustrate the technique. Mr. Smith isa
" youth worker who states his problem as follows:

As an adult working with a group of youth, I'm ‘concerned about
developing interdependence between us. I don't want the youth

, in our group to do things just because I suggest them. "On the

. ) . - other hand, I don't want them to reject ideas just because they
come from the adult. I have a goal for the group of becoming more
open and active in criticizing what they see as helpful and ,
nonhelpful in my suggestions and of seeking my reactions to

» theirs.

Mr.. Smith now is ready to write out his first°force field. He takes a blank

. sheet of paper and wr1tes the general nature of the problem at the top He then.
r - s
‘ . draws a horlzontal line across the top. On the left side of the line he writes the ’
2 — - °

words 'forces for interdependence.," On the right side he writes "forces ;against

! ' . i
\’ ] ' ) . ‘ : -
} l l interdependence.' In the‘r}ght margin of t[e p p‘er he writes the goal’which he ; !

has specified for ﬁis prc‘>b lem, '"open and a

‘ 13

tivg criticism of iJ as between the

|
9 gropr and me." In the 1,e1't margin of the paperlhe writes the op‘posite of his )

- ! P
goal, '"no criticism of ideas between the group and me." } !
- : ! |

Now he draws a vertical line down the middle of the page
| ] . 1 LR

: represents th‘e way things are at the moment W'lth regard fo open and active

> ' . i ; : - - 84

 ERIC ) . 95
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criticism between him and the groups Things are the way they are at the

- ]
moment because there is a set of forces pushing from the left toward cpen

o (- : “and active criticism and an equal set of forces pushing from the right against
i T ' openness andactiveness. If the forces-:on the left becéme stronger while those-
‘.\\ - N s . . * .
. - o the right stay the same or get weaker, the line will move toward the ..
=, . right--toward more openness and activeness. Mx, Smith now must write out what
. Lo ' . ° s . ‘
he believes to be the important forces operating in this situation.- ’
Diagram I prese;nts his first effont‘at writing out the force field. a®
' DIAGRAM I .
B ; . . \ - : s ° . ‘ . : -
t Force Field No. 1 - Interdependence Between the Group and Me )
° ‘ . // 4 ) ¢ ’ o ' ,‘[ L
° .‘ A . » " ‘f
) forces FOR ‘ forces AGAINST
‘ N interdependence interdependence
- Opposite t ; Goal
: of Goal . R :
° youth want to try - youth afraid their ideas
their ideas . will look poorto others, ~
' No Critid  youth want good ideas *’ - youth used to letting aduits |Open and
. cism -of "from adults |, - ‘ tell them what to do . Active
- Ideas ‘ ‘ - j . Criticism|
s Between . . . _ ‘fof Ideas
> }Us . adults want youth to ° ' _youth afraid to criticize Between
_question and ,criti!cize adult openly - . "8 {us .
l ‘? ‘I hd L { - . : : -’
N P g2duit freqiently judgmental i« 1
I *- L in his criticisms R el
. i - > i - g - : .6\ ,. i -
© e T 0 x“ - °‘ ' :’“ T e 1y _‘!
[ - . ) IS ‘ x‘ P . ’ .3 ;:
o ¥ -t s d a * .
o3 v ' i L i ) 9' . ) :‘6 v 4
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@

Mr. Smith wasn't very satisfied with his first effort to draw the force

field. He suspected there were additional forces other than the ones he had

. thought of. During his next meeting W1th the youth he raised the question of

(

hOWApeople felt about \discussmg each other,.s 1deas. He asked specifically for
their reactions to sonie of the ideas he had recently‘su;ggested. He especialiy
\asked them‘cto share th\eir reactions. .However, they seemed reserved about

. g1v1ng them. Later, one of them told him privately, "We just don't talk

about that w1th adults. I would have said some things, but the other kldS would
fhave thought I was being an apple polisher. " '

Mr. Smith believed he had learned two things from the discussion. One was -

LY

that an additional "force for'* was to actively ask the youth for their reactions.

[}
(4

Another was that there was some kind of norm among the youth about not
talking to a_dults in a way that would be seen as "apple polishing.” This norm
~appeared to be an important "force against." He thought maybe the peer
leadership of the-group was an important "force against'' which was affecting
the way this norm operated in the groun.

In Diagrani I, on page 86, Mr, Smith has added these three forces to

the force field.

<

After adding these forces he 'began to do three more things with his force

field. First, he ranked all of/ the Torces in terms uf how important he thought

e

they were in trying tg,change the situation. He put a number 1 by that force -

o

field which he believed would yield the most movement toward the goal if it could

//

lﬁ,changed. He put a 2 by the force that he thought would result in the second

o~
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DIAGRAM II

Force Field No. 2 - Interdependence Between the Group and Me .

forces FOR ) : forces AGAINST
Opposite intérdependence- " interdependence
‘of Goal ] - - Goal .
youth want to try - yduth afraid their ideas
o ' their ideas . . will look poor to others
‘ ,/ No Criti- youth want good ideas . youth used to letting adults Open and
cismof | from adults - tell them what to do o Active /
[ _ Ideas . _ Criticism
. Between . : . . Jof Ideas
- Us adult wants youth to . youth afraid to criticize Between
question and criticize adult openly Us
’ adult actively asks | _  adult frequently judgmental '
‘ ‘ - . for youth reactions: in his criticisms
-__youth have norm of not ‘
’ talking with adults ¢
»
) —_Deer leaders suppart norm
of not talking with aduits

greatest amount of movement if changed, and so forth. Second, he rated each

force in terms of how easy he thought it wogla be for him {::) bring about some

change in it. He gave each force a rating of hard, medium or easy. _Thifd,

~

he again rated each f;frce, this time in terms of how clear he was about whether

-

it really was a force., Was he just imagining it to be a force, or was it really

‘ operating? He labeled each force as clear, partly ciear, unclear.

’ -
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. _ Page 9
) Diagram III presents Mr. Smith's force field as he ranked and rated °
’ ' - . the forces he discovered. _ - {1
- | . - DIAGRAMINI : S
Force Field No. 3 - Interdependence Between the Group and Me
e . forces FOR ' forces AGAINST
. Opposite interdependence interdependence ¢ ' ’
of Goal C ‘ ~ |Goal
) . ’ \\ - .
‘. (clear) (3) (easy) (medium) (10) (unclear)
’ youth want to try youth afraid their ideas
’ their ideas i will look poor to others
(partly clear) (6), (medium)|  (easy) (9) (clear) '
+ ‘youth want good ideas (youth used to letting adults + .
No Criti- from adults . tell them what to do [Open and |
cism of ' : Active ‘ !
. Ideas ' - Criticism| .
" Between (partly clear) (7) (easy) (medium) (8) (partly clear) of Ideas |
' ‘ o jus adult wants youth to | youth afraid to criticize * [Between
question und criticize adult openly Us

A}

©

(partly clear) (4) (medium) (hard) (5) (I;artly clear)
adult actively asks | adult frequently judgmental
for youth reactions - in his criticism

b

-

(hafd) (1) (partly clear)
o youth have norm of not-

° —~ talking with adults o ¢ .
. . ‘

]

(medium) (2) (unclear) .
peer leaders support norm
of not talking with adults

. 88
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Now, Mr. Smith had a picture of what he thought was going on in his

o problem situation. The most important thing that stood out to,him was that he

was not very clear about some of the forces which he guessed to be important.

<

~He went back to the 3./_outh to get more information about forces thét were not
éiear. He got_informationwboth through disghssiops and by using questionnairés; .
The force which he ha& rapked as most mportant seemed so cc)mpole)i to him tﬁat
he wrote out a force fielci diagram about it! ’
This helped him identify further forces and questions he needed to discuss .
wit‘h the you;h. Mr Smith also iqega;'éo consider ways..he could alter sc;me
of the forces. He put some of these alternatives into action. His efforts to
get infox_'ngxation from the youth to determine the force fields turned out to be an
action plan in itself which provéd helpful. Mr. Smith found the group changing‘

in .the direction of his goal.

At the end o'f several weeks, Mr: Smith found it helpful' to look lgack over
hisaefforts. 'Ier could nq'te the changes which had occurred in his force_field
over tir;le. H;a knew that his current force field diagram \;vas much more accurate
than his first attempts had been. It was based.c')n careful data gatheriﬁg. He had
gathered some kinds of data sevc;ral times so that he could see evaluatively how
some of the i‘ofces had changed in response to the action efforts that he and the
Xouth had worked out. h/fost exciting to Mr. Smith was his disc_:ove'ry that he
could share the force fieldltechn'ique with the youtﬁ. Now they were working -

together on diagnosing goal situations, planning action for the group and evaluating

) the reasons for success and failure.

\

89
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A person api)lying the force field techniqué in diaé'nosing a problem ar;d/ or
deri\{i:rig the most\appropriate solution will ha;ve completed the following
process steps: .

1, Identified a problem/goal

2. ;Ste;ted é—ﬁrobiem applyjng all ,criteria'

3. | Listed forceé for and :g._gg._iﬂsi_‘. in' proper f.orm

4, Ranked forces in numerical scales as to importance

5. Rated forces as to resistance to c;hange and clarity of evidence ‘
6. Gathered data about problem

7. Evaluate_a data ax;?/derived other forces, etc.

8. Derived and state‘d appropriate solution.strategy

9. Evaluated solution effectiveness

Summary for Criteria of Ranking and Rating

«

Ranking:

A. mportance is defmed as significance. How important or significant is
a force in yielding the most movement toward the goals‘?

-

Rating:

A,  Strength refers to resistance to change. How easy or hard would it be
. to change that force? Is it hard, medium or easy? ’ '

B. Clarltx refers te evidence. What evidence is thei'e that it is a force?
How clear is it to me_that it is a force‘?

\ _ _ H22 |
¢ Lo . ' . Page 11
.Summary s
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1

H23

When writing a force field, the line down the center of the page
represents: (check one)

‘The way things are now
“A way to keep your lists of forces. separated
Thé goal that you wish to achieve

o L

Forces are \stated most helpfully when: (check one)

They make specific who to go to and what to ask if you want
to gain a fuller understanding

They indicate the actions which need to be taken in order to
change the situation

They clearly evaluate all of the factors involved in the situation

102

>

ASSESSMENT OF SUBSET 1V: DIAGNOSIS USING THE FORCE FIELD TECHNIQUE

3

91
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. H23 "
e . - Page 2

Answers: .
‘ 1. When writing a force field, the line down the center of the pe{ge
. represents: (check one)

-

(right)  The way thing‘s'_\are now

(wrong) A way to keep your lists of forces separated
(It's not just a divider for two lists of opposing forces.
< . : It represents an identifiable condition that you wish to
change such as, "I weigh 243 pounds now. ')

(wrong) The goal that you wish.to achieve
(Your goal is represented by the dotted line down the right
side of the page.)

2. Forces are stated most helpfully when: (check one)

(right)-  They make specific who to go to and what to ask if ,
+ you want to gam a fuller understandmg

(wrong) They indicate the actions whlch need to be taken in
order to change the situation :
’ . . (Consideration of actions to take in order to change the’
‘ situation comes much later. It wiil depend on diagnostic
work using the force field technique, but statement of the
forces doesn't indicate how to change them!)
(wrong) They clearly evaluate all of the factors involved
in the situation .
(Evaluatxon comes later. Stating a force clearly can be
a step prior to determining ways to measure the force.
Repeated measurement. of forces over time can become
the evaluatio:n of a change project.)

e 103 . .92




1. Newsprint sheét (N12) should be ready for display. ' —

SUBSET V:-

DIAGNOSING TEAMWORK RELATIONSHIPS 90 minutes

PURPOSE . . ,_ =

The_activities of th1s subset are designed; ”
To apply the force field diagnostic technique, listening and saying skills,_ S

and helper-helpee behaviors to the exploration of teamwork relations

o

To gather data from selves relevant to improving these relations

>

OBJECTIVES =~ ' : -

Given a prior definition of the force field technique, listening and saying behaviors,
and helper-tielpee behaviors, each part1c1pant will produce a force field analysis
identifying forces for and against effective teamwork relations. Trio members
will share these with each other and explore their va11d1ty and meaning as tﬁ“ey-
experience help in interviewing their selves. "

PO

LEADER PREPARATION S ‘ =

2.

. Handout 24:
. Handout 25:
Handout 26:
Handout 27:

PARTICIPANT MATERIALS ’ -

Agenda for Subset V: Diagnosing Teamwork Relat1onsh1ps -
Diagnosing Teamwork Relatiunships -

Instructions for Tfio Work: -
Assessment of Subset V: Diagnosing Teamwork Relatlonshlps

e m A ——



[

SUBSET V

a

)

RATIONALE

SCHEDULE MINUTES
1.. Introduce 5 This step allows partieiparfts to structure
agenda for appropriate expectations..
Subset V b .
v
2. Diagnosing .15 Tlli:ﬁs‘;}raétice in writing a force -
teamwork ~ . fieldZas well as in.experiencing 3
" relations application of this technique to
interpersonal behaviors. It:implies an , -
. - objective approach to work on maximizing
productions of teamwork. = _
3. Instructions 5 Special emphasis given\to instructions
" for trio work © here is to bring out the perapective of _
. seeing oneself as a little used
. source of data.
4. Trio exercise 60 This exercise provides an opportunify
on getting more to experience how data from the self.
data from self can be increaséd by letting others help -
) you seek it. This is, in fact, a '

: data-gathering technique, e.g., letting
others help you gather data from ~

yourself, ' .

5. - Assessment -5 The particip'ént is assured that he has
mastered the major cognitive - -~
learnings. SR

94
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MATERIATS

° . SUBSET V

N12, H24

¢
!

/

* INSTRUCTIONAL si‘RA'rEGir\

. Al.

v

Review agenda on H24, referring to N12. Reinforce
purpose and objectives of subsét. Remind participants
of the two themes.of the workshop. - Point out that the
focus of this subset is on teani-~building relationships.

"H25

v
"_\.\ R .

Ask participants to read I;;}\%Clarlfy mstructmns
and reinforce procedure for the force f1e1d Direct e

participants to work alone

PO

<
3

<

3.

Refer to H26. Explain that each person is to select one

-or two forces involved in enhancing teamweork relationships

that he especially would like the other two trio members

to help'him talk about. Reinforce the concept of "interviewing
yourself' by letting the other two help "you" get data from
nyourself." Direct each participant to look at his force

_ field and select one or two forces. ' o

Interrupt and direct trios to begin sharing. Announce
that each'person has 20 minutes to share and discuss. his
forces for and against improving teamworl(relatlonships.

o

H27

Give participants time to answer individually the °
question on H27, then tell them to turn the page upside

down for the answer.
* «

S




1.

3.

4.

5.

¢
S )
. ‘\ﬁ >
- N12
NEWSPRINT SHEET N12 , .- -
" (Copy this sample on a large sheet of newsprint,
. and have ready to use in Subset V, Step 1) ..
AGENDA FOR SUBSET V: DIAGNOSING TEAMWORK RELATIONSHIPS .
‘ o k] & %
Introduction to Subset V agenda ™ '
‘Diagnoéing teamwork relations . > :
_ Instrvctions for trio work . - ~
‘Trio exercise on getting more data from self ' g -
Assessment ) . .
@ . N : . .
3 ° .‘ o )
° ! "
- <
s L3
oy * » . h
/ .
[ L -
1¢7. - - ' 96 )
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. oo ' HANDOUT 24- * - ' :

.

t
-

o~

. Pum‘ ose:

L J

™~ AGENDA FOR SUBSET V: DIAGNOSING 'i"EAMWORK RELATIONSHIPS

To apply the force field d1agnost1c techmque, llsbemng
and saying *skills, and. helper-helpee behaviors to the
exploration of teamwork relations.

To gather data from selves relevant to 1mprov1ng these ~
relations. D

R —
are

G1ven prlor dehmtxon of the force field techniques,
listening and saying- behavwrs, and helper-helpee
behaviors, each phrtlclpant 'wil] produce a force field
analys1s 1dent1fy1ng forces for and against effective
teamwork relations. - . ° o

DA S .

1. "Introduction to Subset ¥ agenda

2. Diagn_qsﬁxg teamwork relations " :
-y S ’ :

3. Instructions for trio work . - e

. 4. Trio e:’ce-fc\ise on getting more data from self

@
A1

A -

"5, Assessment 7 .
. . ..
- L)
‘: ~
¢ AN *
. *
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« L
7&,- L ']
‘ .
L4
. Scoa., . s ‘
- ‘
P <
-
v ¢ -
.
p
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", ¢ DIAGNOSING-TEAMWORK RELATIONSHIPS
. {;"n.y’ . ; ': . LN ‘_"i“ 3 ~ N
: . During the next T5-minutes:work alone. Write a force field on your
; - " ~:§ ) e A A Y .' o id ‘_ c ~% " 7 :‘;L :,_. b
% . teamwork-relationships; . Use data from your teamwork in the workshop up
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HANDOUT 26
e .

- .
INSTRUCTIONS FOR TRIO WORK

Prepapat‘lon for trio work

i/ . People usually have more. good data in themselves than they are

aware.of. In this exercise, trio members will attempt to help
each member get more data from himself.

In order to get ready for trio sharing, select one or more forces
from your force field that you want to share in your trio to let
the other two members help-y ou "interview yourself " .Take a few

mmutes to do this task.
&
Trio sharfng . .

‘2. You will each have 20 minutes to share your forces and get the
.other two persons to helpyou talk about them and get more data

from yourself.

3. _ When it's you;. turn to "interview yourself for more data, " the
other two members function as helpers--paraphrasing, asking for
clarification, -asking questions, checking to see if helpee understands,

agking helpee to paraphrase.

The x.vorkshop leader will monitor time for you.~

H26.

A TN

e 4
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H27

S HANDOUT 27

ASSESSMENT OF SUBSET V: DIAGNOSING TEAMWORK RELA TIONSHIPS

1. One major force that can aid or block our trio's teamwork relationships
is: (write your answer below) ’

i

e 1
]
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SUBSET VI: . .
FORCE FIELD ANALYSIS AND DATA GATHERING 125 minutes

!
PURPOSE

' The activities ot this subset are:designed:

To give an opi)ortunity to study and practice principles and techniques of
force field analysis ‘ )

To give an opportunity to study and practice principles and techniques of
- data gathering . .

T

Given Handout 29, '"The Force Field Analysis," the ; i 1 produce a

_force_fie;d analysis for Mrs. Jones by r /d rating/ﬁr forces.

¢ . . /
Given Handout 31, 'T or G /therﬁig Data, " and Handout 32, "Creating a
echnique/"fartxcipants will write data-gathering instruments,

LEADER PRE PARATION

1. 'Newsprmt sheet (N 13) should be reaoy for display.

2. | Newspri_nt sheet (N14) s}lould be ready for use in Step 2.
3. Handout 30‘ must be distributed at the‘beginning of Step 4.
4, i’aper and pencils .

5.. PARTICIPANT MATERIALS

-

[

. Handout 28; Agenda for Subset VI: Force Field Analysis and Dajg Gathering
Handout 29;: The Force Field Analysis
Handout 20; The Goal Statement and Force Field That Mrs. Jones Wrote (to
: ", be usedin Step 3) e e
Handout 30: Mrs. Jones's Force Field Analysis (BLUE)
Handout 31: Ideas for Gathering Data BN
Handout 32: Creating a Data-Gathering Technique
Handout 33: Instructions for Tryout of Gathering Data
. Handout 34; Assessment of Subset VI: Force Field Analvsis and Data Gathering

e

101 ) N




"SUBSET VI

SCHEDULE . MINUTES  RATIONALE

1, . Introduce _ 5 This step allows parti::ipants to re
agenda for appropriate expectations:
Subset VI :

Using a neutral force field to explain the

. procedure for force field analysis increases
the ability of the participax;té to concentrate
on the process of ranking and rating,
rather than the substance of what is being
ranked and rated. '

3. Analyze - 10 Analyzing Mrs. Jones's force field.will

Mrs. Jones's give immediate application of ranking
force field , and rating procedures.
4. Discuss _ 10 Comparing Mrs. Jones's force field
- " Mrs. Jones's analysis with their own product will,
" force field furnish the participants with a basis for

o , ’ _ returning to the simulation as a
-reference for moving ahead.

b

5. Ideas for : 10 Studying the underlying issues and .
. gathering . problems of preparing data-gat;zermg '\ﬁ‘
-data : . . instruments is an important - ‘

prelimmgry step to moving ahead with
the simulation. Support begins here
for being skilled and free f. adapt the
. . _ - kinds of instruments th~y will be given
8 later as well as éreatin new ones of
N - ///
‘ their own.

-,

1& , , o 113




SUBSET VI L

@) . - MATERIALS INSTRUCTIONAL STRATEGY 1

* - H26, Ni3 ‘1. Refer to the agenda on H28 and listed on N1'3. Review’
the agenda for this subset. -

- °©

H29, N14 .2, Refer to H29. Note that the instructions in H29 for analyzing
o . a force field are illustrated in H22, A Case Study of the RUPS
' Process. Allow time to read H29. Refer to N14 on which you
have copied the forces.they identified on N10 in Subset IV.
Demonstrate the technique of ranking and rating by completing

woo L ' N14 in front of the group. . \ .

R . x . . 4 » \ /

U . : - - . ’ \ oy .
H20 3. Instruct the.participants to write individually an analysis of

Mrs. Jones's force field found on H20, received during

Subset IV. Reinforce the idea that the simulation is"important

ko only as a way to practice problem solving skills. \\

\

‘ "7 H30 .4, Hand out H30 and instruct the participants to form their
N ’ groups of six to discuss their own and Mrs. Jones's force
- field analysis. Reinforce the norm of accepting Mrs. Jones's
product as a common siarting point for the next stages of
work rather than as a "right" answer. Their products
. - may be "better" than hers. - .

-

. H3l1 5. Explain that H31 presents principles to keep in mind when
gathering data and gives guidelines for'some ways to get
needed information. Tell the participants to read the

o . paper at this time. = .

("/




"’/ .
SUBSET VI (continued) ,
SCHEDULE MINUTES RATIONALE
6. Createa ' - 10 ¢ Creating a data~gathering technique and
data-gathering critiquing its use in role playing provides-
technique skill training and background for
. appreciating the instruments they will
receivé later in the SRA booklet.
7. ﬁractice . : 60 Creating a data-gathering techhique and
data ) . critiquing its use in role playing provides
gathéring skill training. In addition, it provides

supporting background to appreciate the
work involved in creating the instruments
which participants later receive in the
booklet, Diagnosing Classroom Learning
Environments. e '

[41]

8. Assessment

This assures the participant that he has

' mastered the major cognitive learnings:

104 | 11




SUBSET VI (continued)

INSTRUCTIONAL STRATEGY . R

H32

‘ ) . MATERIALS

6. Tell the participants they will find all of the instructions
required to design a way to gather information about one
of Mrs.. Jones's forces in H32. Tell them that in the next
step they will be trying out these data-gathering methods
in their trios. Have them read the paper.

7. Refer to H33 as you give instructions for the trios to try

out and critique each other's data-gathering instruments.

' Remind the participants that the one trying out his instrument
must give a role assignment to the others. Explain that the
critique must be based on the questions of whether the
instruments will produce the kind of inforriation needed.

Tell the participants that each person will have 15 minutes
for the task. Announce that you will monitor the time by
~ giving a warning after 10 minutes and then call time

~ \after 15 minutes. ) -

H34

—

8. Give the participants time_to _answer individually the
questions on H34 —

S - 3
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- N13

. ‘ . NEWSPRINT SHEET N13

(Copy this sample on a large sheet of newsprint
and have ready to use during Subset VI, Step 1)

AGENDA FOR SUBSET VI: FORCE FIELD ANALYSIS AND DATA GATHERING

- 1, ,Introduction to Subset VI ag;anda
' 2.“ A Anajlj;;; a force ﬁel-d |
3. Analyze Mrs. Jc;nes's force field
4. Discuss Mrs. Jones's force field analysis
- 5. Ideas for gathering datao_ - ‘ '
6. Create a data-éathering tecthue

7. Practice data gathering

&

‘ 8. Aé sessment

~




HANDOUT 28 A

———

AGENDA FOR SUBSET VI: . -

FORCE FIELD ANALYSIS AND DATA GATHERING e _— .

~ Purpose:

Obl‘ectives:

.
? -

To give an opportunity to study and practice princi ples and

_techniques of force field analysis.

To give an opportunity to'study and practice principles and
techniques of data gathering.’

Given Handout 29, "The Force Field Analysis, " the part1éipahts
will produce a force field analysis for Mrs. Jones by rankmg
and rating her forces.

Given Handout 31, "Ideas for Gathering Data, '.and Handout 32, .
1Creating a Data-Gathering Technique,' participants will =

write data-gathering instruments, role play thexr use and W
cr1t1que each other's efforts. . )

1. Introduction to Subset VI agenda - .

v

2. Analyze a force field
3. Analyze Mrs. Jones's force field ' ~ P
4, Disc{lss Mrs. Jones's force field analysis'
5. Id;-:as for gathe;'ing data

6. Create a'data-g_athering" Lech_nique
7. Practice data g.athe;'ing .

8. Assessment

) & ) 3 i
il : . 107 »




H29

©

HANDOUT 29

THE FORCE FIELD ANALYSIS

In the early staées of problem solving, ’prima:ry concern should be for B

gaining a clear diagné_stic understanding of the situation which exists "now."

. ¢ . ‘ '
The force field technique provides a diagrammatic picture of the forces that

PO -

are maintaining a situation at a zgiven moment. When you write a force field

on a piece of paper, ‘it probably indicates only a few of fhe actual coriplex

sets of forces operating in the situatibn you are concei'hegéi with, You might * -
feel very sure that the forces you have listed are important ones, but have
little dath to support your belief-or give you a usable understanding of just

how these forces are operating. Your force field can be analyzed to consider .

<

which forces might p'nofitably be investigated in more obj’e'activé detail. This

diagnostic snalysis involves three steps.‘

Ei‘rst,f rénk order all <‘>f the;> forces "fo;“' and "agéiﬁst:' in order of their
cimportan;:e. Importance is defined ip te;ms of éhe degree to which change of a
particular force would 'qau:e the situation t<‘> move most toward the gbal.v You

would rank as number one that forE:e which you believe, if changed, would
. RS
. result in most movement toward the desired goal. Force number two would

R

be that force which you bglie{'g, if changed, Would yield tlte second most

movement toward the’,’gnda'l. Continue in-this manner until you have rank

x

[

ordered all of the forces for and against movement toward the goal. .

1

Second, rate each force in terms of clarity. Look at your statement

of"a force. How clear are vou that it really is a force in terms of being able

v

o
o . . ¥
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Page 2

to show objective data about its importance, who is invvc;lved in it and exactly

how and why if is c{pexfating? Clarity is not a mattez: of being positive in your

. own belief, Sométimes, béing_"posjtive" is i)eipg wrong in a lgud voice.

'Clarii:y is defined here as having objective data with which you could stand

up in court and¢p_rove your case b.eyond a shadow of a doubt. Rate each force

as to wh'ether you are'.elear, paftly clear or unclear about it in these terms. ) “
Third, look at tile ‘combina‘tion of rankir;g and rating which you have

done. Forces which you have given a high ranking -of importance, but are

ux;ciear ‘about, 'are ob;/ious candidates for further exploration. Youxl'. ranking

and rating analysis tells you where more data is needed for diagnosing the . o ‘

problem situation. |

Y0;1 thight wish to refer back to Handout 22 to ’see' an inustra.tion of

;ﬁis analysis process applied to diagnostic work. Note th‘at the case study‘

inclu;jes rating forces as hard, medium or easy for resistance to change. This.

step comes in the problem solvihg stage of analyzing action alternatives, which

has not yet been ;;resented'to y'ouo.

»
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NEWSPRINT SHEET N14 o
(Copy this sample on a large sheet of newsprint and
have ready to use during Subset VI, Step 1. Note:
In the celiter column add and number the forces for
and. against smoking that the participants supplied for N10.
All the forces should be treated as one list. Option: Use ° °
one participant's force field 'on losing weight.) . y
 Rank Order of Goal: Reduce Amount of Smoking Rate: Clarity )
Importance ) ) ,
A a .Clear| Partly | Unclear R
9 o ' Clear
% -
‘1. > Yow.
2. -
B 3.
. 4. ¢ [l ‘
50 .
3 N ‘
' 6. - | . ' ) .
< ’ - 2 ~ ’
7. ‘ ~
of 5. .
r e
90 /J L
> Q “;__ \J
) 10.
. 123
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7z “ S A . -
- - HANDOUT 30 L ] - 5
‘ MRS# JONES'S FORCE FIELD ANALYSIS U
4 7 -
* Rank Order of]  Godl: . To help some.ofithe children | Rate: Clarity
Importance ‘ in my clascroom become more _ . P
o active learners Clear| Partly | Unclear .~ ¢
o Clear . :
. . 8 . 1, 7 I wany'them to be more active X L
“~ o - : . SR
:_9\ . > I'se¢ myself asresponsible to Sy Txe 2 A i\‘ :
o help them be actlve learner:s - ) T LA
A R L . <
. . : N o,
v 107 3 " The’ testing prognam mdica’ces . X N s
_ 3] T.r . rioonedn the group has . - S P
RNV =t Q unusually low m'%elligence - <
s \\E"‘. ~\ TRt
Sy ~6 ""é L 4 Some of the “children are - " X f - .
LR e actwe learners ‘ - .
oo X NPT (R . < )
. \‘ \ 5. -1 h;ive good-rapport with some *l X X
. S N . .-—’ ~ ’\: ‘\ & L ] . ,
S 277777 6. Somé act like they*don't care X ..
° L / about learning
NS 4 ) 7. Some seem to block others from : o X ,
- learning , “ 4
1 8. Idon't have encugh information X . .
- to know ‘vhere to begin ) .
5 “ 9. Iamnot go strict as some X -
. teachers the children have had. .
3 10. ~ Some seem to fight me most of X .
.. the time v
' N\
N L4
& . N . . - 3 . “
122 ¢ S
. » - l
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HAND‘(‘SUT 31

IDEAS FOR GATHERING DATA
There are many ways of gathering data. In one sense, we are gatbering

. . ‘\

o

data all the time by being aware of what 1s happening around us: nicst of the

(RS <y
v
.

w4
things we are -aware of are not really news to us. They are thmgs we fully

o °
- - )

- 22

expected The force field diagnostic technique can help us pick out thing\s we

- ‘ s:
want to check.on more carefully. Suppose we want to know how the ch11dren )

s

feel about a particular activity or about being helpers to éach other in the

- N
v \*»\ -

. classroom. There are a variety of ways to gather such data. Some ‘of these

e

wi11 be suggested below. Before you sele_ct one of them for any particular

occas1bn, thei'e are a few 1mportant questions to consider s

L

These are the kmds of questlons that soc1al scient1sts are concerned

*a

about when'they gather data, You will be increasing your own data-gathering
skills eachstime you work through these questio;ns as part of adata-gathering

. RO - h 5 <
. A

H31

-

effort. ’ .. - . \ ° <

1. What wil] be the respondents reaction to being asked th1s
. question in this way? » )
2. How will I know this question has the same meaning to the

_respondent 1 that it -has to me ?
-
3. Will the respondents feel free to give their own reactions, or
will they\be more apt to give answers that they think somebody
* wants to-hear ? - Lo :
oL . - '
. 4. Is this tiuéstion clear enough so a respondent will answer it
.. the same wdy each time it is, asked, barrmg some major*

s change in the S1tuation? ‘ v




. H31
Page 2-
Here are some ways‘t‘o gather data: i
. A.  Written Questionnaire -
1, \Op‘en-Ended Answers: Anything from finishing a sentence i }
" ) to writing an essay ‘
° 2, Multiple Choice: Forced choice where you must pick

only one, or free choice where you -
select as many as are correct for

you -
s : : 3. Preferred Choice: A form of forced choice where you
) ’ - select the things you like best or

least as compared with other things

(Would you rather be a helper in™" ‘\
reading or arithmetic ?) :

' 4, Scaled ii;sﬁqn\se‘:‘“\—‘-\On _a five point scale where 1 is "not )
. ‘ E at all" and 5'is "very much, " check
) 1 : ‘ how you liked the way we worked on

social studies today, ¥or younger
children: Check the face that shows
how you feel about our new workbooks.

B. Interview: May be open and free-fiowing, or highly structured with the
questions figured out in advance and closely adhered to.

““ 1. Total Group: . Discussion where‘question§ are raised -
\ .- . to .see how they are responded to in
b o - the total group
‘. ’ 2, Small Groui): * A certain combination of people who
' . . ' are relevant are brought together for.
discussion _ -
: i 3. Key Informant: Data is gathered from one or more

individuals whom you have reason to
believe can give accurate views on
what the others would say

4, Each Individual: An interview where each individuai
answers the questions by himself

124 s
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. Page 3
‘ . C. Observation: May be open-ended, e.g., subjective observations without
- ! ' ) use of instruments or-specific focus, or highly structureq,
£ - ‘ e.g., noting interaction patterns through some form of
° sociogram.
) 1. 'Individualz . Observes himself.
) 2. Other: . mdiﬁmal gives observation instructions

to someone else.

When selecting tools for data collect:lon, two factors should be kept in mind:

H

1 The selection of one force to seek data about should be based

~ onits probable importance. This is determined by an
exanination of the ranking and rating of all the fqrces.
2. The method by which data is gathered should be determined
by considering the kind of information needed dgainst a
* consideration of the possible effects of trymg to get that

mformahon ina partmular way. .

- The selectmn of the inquiry tool should'reflect the best possible match, -
”" . : between these two factors.

‘ﬁ‘:;’?gg‘{‘ftz\';?%?;;’ LY

I H=o
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HANDOUT 32

CREATING A DATA-GATHERING TECHNIQUE

INSTRUCTIONS:

1. Review Mrs. Jone's‘s Force Fielgl}g‘\nalysis (H30) and select
a force about which more data would be helpful. '

2. Decide where and from whom you would get the information.

3. Write the force and source-of information below.

- Force about which data is needed: L

Source of information: K ‘ .
\ ' R

-

4. Write below two ways to secure the necessary information.

N (Refer to H31, A, Band C.)
O * ’ ' v
\ L
2.
~ N
< . . E'
//

/ | 26 3 115




- . ) . . . Page 2
'. 5. Identify two specific questions you‘believe will be answered by the

iy information you receive through tiie two ways you have just chosen.

(These are not the questions you might ask your source of

mformatmn.) Write these questions below. You will be trymg ;
out the gathering of data with your trio.

Question 1 ’ )

. Question 2 ‘ '

127

116
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INSTRUCTIONS FOR TRYOUT OF GATHERING DATA

. Each member of the trio w1ll have 15 minutes to try out his data-gathering

techniques and crlthue them with the other two trio'members.

When it's your mrn for a tryout: - B}
1. Tell the other two trio members the kind of group from whom you
are seeking data, (e.g., Mrs. Jones, the children in Mrs. Jones's R
room, the principal, parents of the children, the teacher they had
_ last year, etc. ). .

[

"
2. Tell them the two data-gathering techniques you are using,
(e.g., "I'm having the children each wr1te an open-ended
response to the question, 'Do you—-etc."' or "I'm observing
Mrs. Jones for 30 minutes as she and the children--etc.").

. 8. <The other two members of your trio are then to tell you what the
information was that you collected, (e.g., "The range of answers
you got to that question can be summed up as follows: About half
of the girls in the class said--etc." or "During that half hour, you
observed that the response of the children to Mrs. Jones when
she--etc."). In other words, the other two members will invent
these answers for the purpose of this exercise. These answers
are to apply only to this exercise and are not to be referred to again
in later subsets of the workshop. .

4, Once you have your "data,' you and ybur two trio members are
to critique its usefulness and consider whether there might be
- better ways to seek the information you wanted. ’

When you are helping one of the other trio members try out his data-gathering

" techniques:

& .
1. ‘Invent the "data he received'" as quickly as you can.

" 2. Question him critically about the value of ""his data." Does his data
really answer the questions he wanted answered? Now that he has
that data, what does he think he knows? Why does he think the data
means what he 1s interpreting it to mean? Why is knowing that
helpful? What can he do differently now that he knows that?

- 123
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Page 2

3. Also, tell him how you think the people from whom he got the data
feel about his having discovered it by the technique he used. Did they
feel good about it? Did it create any negative side effects? Did it
raise any expectations in them about what might happen next or how
this data might be used?

4. Discuss ways that this cfata-gathering effort might be improved.

]

5 .
Ny

The workshop leader will call time every 15 minutes.

118
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HANDOUT 34 .

ASSESSMENT OF SUBSET VI:
FORCE FIELD ANALYSIS AND DATA GATHERING

1. When rank ordering forces in a force field for importance,
nimportance" means; (chaock one) o ‘

How difficult it would be%to change the force '
‘ *

How muc}bmovement there would be toward the goal if the force
was changed .

The degree of ccncern you feel toward the-force in terms of
bringing about change ) :

2. When rating a force for clarity, nclarity" means: (check one)
How positive you feel about the way this force is working

How much objective data you have about the way this force is
working

How specific you have been in describing how you believe fhis
force is working

i

130

119
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- Page. 2
Answers: ' ’ S
1. _When rank ordering forces in_a force field for importance, "importance" . >
means: .

gwrongz How difficult it would be to change the force
(This is an additional kind of rating you do later when
nconsndering Yyour action—taking strategy.)

(right) How muéh movement there would be toward the goal if the
~“force were changed .
: N :
(wrong) The degree of concern you feel toward the force in terms of
bringing about change
(Concern you feel is a kind of importance for you, “but not ,
the importance of the force as it influences change in the _
situation. Some forces may greatly concern you, bit not ’
-  influence movement toward the goal.)

2.  When rating a force for clarity, "clarity" means:

T gwrc;gg' ) How positive you feel about the way this force is working
(You may feel positive, yet be completely wrong!) )

P2 e
[

grigh‘tz How much objective data you have about the way this force is

working

(wrong How specific you have been in describing how you believe this
force is working
(The force should be described specifically. But, clarity is
defined here as having objective data showing that the force you
have described specifically is what you described it to be.)

131




~ . SUBSET-VLi— — _ __

N - SELECTING TOOLS FOR DATA COLLECTION 125 minutes
o PURPOSE
K - ' The activities of the subset are designed to introduce the booklet of data-gathéring :

instruments, Diagnosing Classroom Learning Environments, * and to provide
practice in the skill of selecting instruments related to forces in a force field,

)

OBJECTIVES B 3 o B} .

Given the force field analysis produced by Mrs. Jones and nine data-gathermg
tools in Chapters 2, 3 and 4 of the booklet Diagnosing Classroom Learning
Environments, and given the principles from the booklet for determining .
appropriate tools for data collection, participants will be able to select six -~
tools relevant to the data-gathering requirements that are specific'to the force '
field analysis of Mrs. Jones.

-—

LEADER PREPARATION

1, . Newsprint sheet (N15) should be ready for Hisplay.
. 2. Handout 37 must be distributed at the beginning of Step 4. K o

3. Newsprint sheet (N11) should be ready for the review in Step 5. -

" — -
= -

4, Paper and pencils

‘5. PARTICIPANT MATERIALS | ' a

&

Handout 35: Agenda for Subset VII: \§ electing Tools for Data Collection
Handout 36: Instructions for Indivxdua and Trio Work
-, Handout 20: The Goal Statement and Force Field that Mrs. Jones V?rote
(to be used in Step 2) \ =
.Handout 30; Mrs. Jones's Force Field Analysis (to be used in Step 2)
Handout 37: Tools Selected for Data athering\ (BLUE)
Handout 22: A Case Study of the Research Utilizing Problem Solving Process

- Handout 6: Four Guidelines for Writing a Problem Statement (to be used in
] Step 6) \
Handout 38; Assessment of Subset-VII: Selecting Tools for Data Collectxon
AN
AN .

*Fox, Robert, M.B, Luszki and R. Schmuck. Diagnosing Classroom Learning
Environments., Chicago: Science Research Associates, 1966,\p§). 9-50. -

N -

N
Noo121
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! SUBSET VI

" SCHEDULE

1. Introduce
agenda for
- Subset VII

" MINUTES *

RATIONALE

5‘4

This step allows participant /to structure
appropriate expectations. .

f

;

N}

‘2. Give

40

.
\

This introduces the instruments.for ;iata

instructions gathering in_a context of needing to
for selecting consider their relevance to an actiop -
tools situation, i.e., '"Mrs. Jones's classroom
situation." ' '
3. Sextets 10 The sextet discussion should reinforce
‘discuss trio ~ | ’ -application of criteria for selection of
~ seléction of appropriate tools.
. six tools : '
4," Mrs. Jones's 10 Work in the /sextets will be.increased

Fom this point 8o that data, ' ‘

© L3 .

solving model

Jsdelection : gradu
of tools will-Have been-created for later subsets
L where-focus is turned on teamwork .
- skills inthe context of small group
e, dynamics. ) EE
o . N ' - " - N
5. Review of This should help provide structure and
problem reinforce cognitive awareness of the

“w

RUPS nodel, In the past, ‘individuais o
who havé learned RUPS skills have - f

, become confused when involved in working

on a real problem back home because they
did not have enough of a usable .
awareness of the model to consider-where

they should be lt" it at a given time,
L7

- o
b

4

- -
. 3




SUBSET VII N

®

INSTRUCTIONAL STRATEGY

MATERIALS
N15, H35 1, Review the égenda on H35 using N15. Reinforce the
pirpose and objectives of the subset. ‘

S

. . ]
‘H36, H20, '~ 2. Read H36 with the participants. Take time to clarify
instructions for each step. Refer back to H20 and H30.

H30, Booklet
: Announce that you will monitor time, Distribute the
booklet, Diagnosing Classroom Learning Environments.

3. » Ask trios to form sextets and to share edch trio's
selection of six tools with each other.

H37 4, Distribute H37 and ask participants to discuss
Mrs. Jones's selections in sextets.

Ni1, H22 5. Review the newsprint sheet (N11) with the problem
- solving model. Review the steps of the problem solving

process, using H22. Point out "where we are' in the

problem solving process (Diagnosis of the Sjtuation).
Call attention to the various activities that make up a

step in the process. - . , 1
1
|
|
|

|

:
|
! .
. 123 .
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SUBSET VII (continued)

3

SCHEDULE ~  MINUTES

RATIONALE _

6. Writea 15
problem ’
stalement
about a
situation at
individual
schools

~

[N ’

Beginning to think about application of -.
the RUPS process to a real problem at
school at this stage can help participants'
willingness to practice skills as they
continue to move through the artificiality
of the Mrs. Jones simulation. This is
not done earlier because it is believed
that participants need to get far

enough into the. simulation to have a
usable awareness of the overall process.

kY

7. Sextets 20 This is generally a good point for review
‘f Giscuss ) . and for reinforcing awareness of the overall’
‘[ how things ~structure of the workshop. This continues
are goiny thedevelopment of "data't on sextet -
functioning. Lt
8/ - Total ‘ 15 Tbtal group sharing can be especially .\ °
workshop helpful for sextets that have experienced )
group some difficulties.” Hearing how members ‘
discussion of other groups are understanding and
‘ ' reacting to the workshop tends to be *
positively reinforcing. Legitimizing
. ‘ expressions of coufusion or concern is
R very important so that neghtive feelings
. don't continue and then block an o
o individual's active participation. -
9. Assessment 5. ¢ This assures the participant that he
¢ has mastered-the major cognitive
learnings. . !
. f
135
124
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* . .o SUBSET VII (continued) . -
Ve
- . L » x * 1 V- +
MATERIALS INSTRUCTI"VAL STRATEGY o ; o
. , : e .
" H6 . 6. Direct the participants to begin thinking about applying ey
i s L. . the problem solving techniques that may help a problem f
o situation in their own school. Ask participants to take v
. . 10 minutes to write a statement of the problem.: Instruct *
S " the participants to review H6, YFour Guidelines for
T , Writing.a Problem Statement. * - . e
- . * i . %
i .. ) 7. Direct trios to form sextets. Invite them to diséuss their ' ‘”
. - ' .” feelings about how'things are going. Invite reactions on"’ L
: - . . how things might h_ave been done better. ) . R
) ‘ °_ - - - - 0,
B A . g. Inviteparticipants to share some of the reactigns discussed ., -
‘ : . . in gextets. -Encourage a free flow.of reactions and invite
participants to respond to reactions, <
! .
- s *
R , H38 . 9. Give participants time to answer individually the . . .
" question on H38. . ~ \fi
. © ’ c *
v = ) ‘.i
0 a |
© d %
. s .
] . - B
'y . ) ’:‘
5 - o
; . . ‘ - -
. ’ 1
[4 3
‘if, 136: o 126 v
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AGENDA FOR SUBSET VII:

,.ﬂq
o RS

kK
P
L4
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»

4 ° «
* . - NEWSPRINT SHEET N15

s £ N
<

(Copy this sample Qc;n a iargé Shée‘t, of pews;;rint . . X
. and have Teady to.use in Subsef VII, Step 1) T

. . %
vy ¥ . - . v

.
NS
H gl A S

)

2.
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3.
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Share ‘in sextets the trio's selection of six tacls | .
» > + - A

,'fptal V\fprkshéﬁ group discussion 0 ‘ . _ R

SELECTING TOOLS FOR DATA COLLECTION
‘ ‘."‘{.K:H . | R M ’ S :*f
Introduction ‘tofSubs‘etJ”VII agenda . .. .

Instructions for individual work and teamwork in selecting six tools

s : - 7
N .

v ) . N - . . Q-

Mrs. J qhes's selection of tools for data gatheriiig :,

N N R S~ , N N
S - ar fr./ . ‘"r ~ N S ’:A—
B T e o g

e - - s Ay
v . ™ Pl

Review of fmoblen’a"‘.sxolving~ modé_l ' B ce T

Write a prol;leni statement applicable to own school - ) ! ‘
Meeting of sextets to d.scuss liovs; things are going- » ) ) ) R

& 2, *
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HANDOUT 35 .

AGENDA FOR SUBSET, VII: .
SELECTING TOOLS FOR DATA COLLECTION

Purpose: . To mtroduce the booklet of data~gathering mstruments and
practice the skill of selecting instruments related to forces in
a force field L

N -t . ) ) . £
et -

' Objectives:  Given: (1)"i:he force field analysis produced by Mrs. Jones,
" (2) nine data~-gathering tools in Chapters 2, 3 and 4 of the
SRA booklet, Diagnosing Classroom Learning Environments, .

. and (3) the principles in the booklet for dete¥mining appropriate o
tools for data collection, participants will be able to select six | --.x+]
tools relevant fo data-gathering requirements specific to Mrs T
1 : Jones's force field analysis.
Steps: . 1. Introduction to Subset VII agenda - ' - )

° N -
h

2. Instructlons for 1nd1v1dua.1 work and trio work in selectmg
_ blx tools T s

. " N -
+.3. Share'in sextets the trio's selection of six tools

o 2

‘ 4, Mrs. Jones's selection of tools for data gathering
4 ’ J «
5. Review problem solving model -

6. Writé a problem state‘ment applic;z.b‘le to own school
7. | Meetiﬁg of sext;ats to discuss how things are goi’ng : %
8. ' Total lvmrksh;pggr"oup diécussic;n

9. Assessment -

¢ > P S
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Staff will monitor time.

H36
7 ' © HANDOUT 36. )

i " INSTRUCTIONS FOR INDIVIDUAL AND
| TRIO WORK IN SELECTING SIX TOOLS

ox
4

°

1. [Receive booklet: Diagnosing Classroom Learning Environments.

2. Take 5 rrfinutes to skim Chapter ONE, Overview. -

‘3. Mrs. Jones selected six of the nire tools in Chapters 2, 2 and 4 to use N

*w1th her children.. Your trio is to decide which gix of the nine would give |
the best information for’ clanfymg Mrs. Jones's force f1eld Refer
back to H29 and H30. . 2

Ny o P ._-v- e v s 3 - - .

.\.~~«

4, I /our trlo, ass1gn Chapters 2 3 and 4--one to each tno member,

5. Take 15 minutes to read your chapter and be ready to share content
in your trio so that six of the nine tools can be selected.

6. Asa trio take 20 minutes: o)

a. Review I-fandou}:s 20 and 30 concer;mg Mrs. Jopés's=‘prol31em and her.
force field analysis. These are basic to the next step. .

b. Share content of three chapters.

c. Gi\"ren the force field analysis Mrs. Jcnes pr'bduced, select the six
tools you would use to gather data. -
.. R . ' -

v

3
3

« 3

)7~




AU o : HANDOUT 37

s . .

i ‘ - | I
s -

-:‘ -

TOOLS SELECTED FOR DATA GATHERING

Tool ) . .. Page*
1, ‘Class.room Life ° . 11
: _' ‘ 2 My Teacher 14
6.“ The People in My Class 27
: 7. How Th1$ Class Feels ‘ { 42
) o 8. _How Do Y‘ou Feel Abeut :I‘hese Thmgs . 43
44

9, ,How Do .You Think Your Teacher Feecls

N

-

RS

S o ’ " . NEXT STEP

= . - - »
3 . .

.. Mrs. Jones tabulated th_e children's respoﬁses and proceeded to ‘analyée the
results. She decided not to plan action steps until -she felt clear about the
meaning ¢ of this data.  She first decided to pxck what seemed to be the major

.
4

results. )

- -

-

. major results. ¢

£

»

s
4

In Subset VIII your next step will be to look over the data-and pick out the

*Fox, Robert, M. B, Luszki and R. Schmuck. Dig.gh;)éing Clas,éroom

.
EAR N

3 O

-

»

S 140
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Learning Environments. Chicago: Science Research Associates, 19667
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g e, . _HANDOUT 38
ASSESSMENT OF SUBSET VII:
SELECTING TOOILS*FOR DATA COLLECTION
1. The main reason for seiecting six of nine possible "*tools'* for data
. collection is: (check one) ' 7
. ~ To solve Mrs. Jones's -p_roblem

To begin what should become intensive study and use of the
o - booklet, Diagnosing Classroom Learning Environments

x

- * \ ‘ C T 0‘ * ~ M A - -
- . Because only six are correct
. _
s . 5.
~
€ - v “;
.
»
.
" -
.
3,
.
.
. .
4 -
2 ‘ *
w > N
- (Y
. .
L3 R‘
“ 4 “
k] ' b
- .
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: . .
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.
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1,

Answers:

The main reason for selecting six of nine possible ntools" for data
collectionis: (check, one)

+

(wrong)  To sclve Mrs. -Jones's problem
_ (Work on Mrs. Jones's probiem is only a means to the end
of experiencing and deveioping skills in the RUPS process.)

(right) To begin what should become intensive study and use-of the
booklet, Diaghosing Classroom Learning Environments °

(wrong) Because o_qu 'six are correct
(A case can'be made for using each of the nine tools.
Selecting six of the nine was required in the exercise as
a way"of focusing attention on the tools and the kinds of
considerations one must make in selecting tools.)
& (=] . R L



SUBSET VIII:

SPOTTING THE MAJOR RESULTS IN DATA - i 105 minutes
PURPOSE ' - .
. - The activities in this subset are designed to help the participants gain skills in .
analyzing data. ' K _ ‘
; OBJECTIVES

Given a summary of the children's responses to six tools used by Mrs. Jones and
provided the opportunity to apply the behaviors of helper and helpee in the trio,
’ participants will be able to derive and report the major results in the data. )

Given the major results Mrs. Jones identified in the data, participants will aceept
their application in revising her force field.

!

&

-~

' LEADER PREPARATION . ‘ - T

. 1. Newsprint sheet (N16) should be ready for display. ‘ R
2. “Handout 41 must be distributed at the ‘beginning of Step 5. : _ r

3. Handout 42 must be distributed at the beginning of Step 7.

¢

4. Paper and pencils : - .

5. PARTICIPANT MATERIALS . -

‘Handout 39: Agenda for Subset VIII: Spotting the Major Resulte in Data

Handout 40: Summary of Children's Responses in Six Tools Used by the Teacher
. Handout 41: * Major Résults of Mrs. Jones's Data (BLUE) ;

.Handout 20;- The Goal Statement and Foice Field that Mrs. Jones Wrote

© (tobeused inStep 6) =
Handout 42: Mrs. Jones's Revision of Her Forte Field (BLUE)
[Handout 43:- Assessment of Subset VII: Spotting the Major Results in Data

A
L
-~

143 1?2=




£
L " SUBSET Vil
SCHEDULE" ' MINUTES  RATIONALE
1. Introduce ) 5 This activity allows participants to
agenda for _ structure appropriate expectations. N
Subset VIl . ’ ‘ '
2. ngnié.ry \_ 10 _Teachers tend to be more. enthusiastic
* of children's S about giving questipnnaires than about
responses in - trying to figure out results in the data.
six tools used* - Starting by dividing up the data is the most
by Mrs., Jones - p . efficient use of time. It also involves

each individual in part of the responsibility.

1

n
i’ r

. 3. Trios work - 40 Spotting results from data can be hard

at identifying ’ .work. Trio members can reinforce
major results ' . each other's commitment to this effort
’ . ) as well as verify each other's
. . L findings in the data.
4, Sextets share 15 This reinforces verification of findings
,- the major results . = . and application of the considerations,
spotted by trios . ' applied to identifying the results. It
J ) : also adds to data eoncerning sektet }
L \ functioning which will be the focus of C e

*later subsets. ‘
i ’ -3

& v « 4

5. Major results 10 . Hdlisa "correct".sfaterhent of major
- of Mrs. Jones's " results in the data. It'has the same purpose
data as previous handeuts of "Mrs. Jones's" -

efforts: it gives all workshop participants a -
., common base for moving on to the next subset
j 5 of the workshop. )

4

6. Revigion 10 " Thisis to emphaéize the need to revise

of force L ‘a force fie;ld on the basis of new )
field in light - information. Repeated revisions of a ’
o force field during the course of working

of data:
: on a problem provides an evaluative
record of how dynamics of the situation
became increasingly clear and how they
. P, - ; changed over tlme.

P

o~
)
N




v

MATERIALS

. INSTRUCTIONAL STRATEGY

SUBSET VIO

¢

-

N16, H39

1.

Review agenda presented on H39 and N16. Reinforce
purpose and objectiyes. i

{i

v

2.

—_—

Suggest that, the trio members divide up the data sheets,
H40, to start looking for the results. Each individual
looks for the major ) results from one or two of the -
questionnaires. Note that you will interrupt in 10 minutes
to have them share in the trio and together demde on the

'+ results ‘from all of the data. . .

3.

Instruct trios to work at identifying major results together.

Encourage partlclpants to practice helper, helpee
behaviors as they help each other gain skills at spottmg
ma]or results.

-

Form sextets and ask each trio to share the major .
results, spotted. . _ . “

s

Hal -

5.

Distribute H41 and ask sextets to discuss., )

T

H20

C 6.

{

,Interx‘upt the sextet discussmn and ask participants to

look at Mrs. Jones's force field analysis, H20. Ask
them to discuss ways 1p which the information in H41
could-be used to make the force field-more accurate: ,
forces may need to be deleted, added or changed; some

. results may be combined to become forces for or against

nioving toward the goal.. .

- L 134
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L . , ) N
SU BSET VIII (continued) > p -
.SCHEDULE MINUTES RATIONALE Dt -
1 o o . B " A - - —.:-
7.- Mrs. Jones's- . I ( H42 réinforces the idea of revising , -
. revisionof a force field on the basis of new
*  her force field. = - " information. > ) '
, . . < « 7 -
. 4 ; PN / . e " :. . ’ o
. 8. Assessment /" .. 5 - This assures the participant that he has-
. ; ‘mastered the major cognitive learnings.
LT ,.QV’ £ 2
ES & ~\' ¥ . -
. s - e.' . « - :_
v ’ 3 Y t ,‘
s . Y b
. A £ s
: T ’ I R
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. S : SUBSET VI (continued)

'MATERIALS ' INSTRUCTIONAL STRATEGY
H42" 7. Distribute H42. Instruct trios to review and discuss the
o "+ revisions that Mrs. Jones did make,

¥
> Q
- & *

Give pafticipz;.nts time to answer individaally the-
questions on H43, ° )

-~

7 -
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R : . © N6
g,
. ) . .
% . NEWSPRINT SHEET N16 .
r ;;«” : _(Copy this sample on a large sleet of newsprint and
i have ready to use in Subset VIII, Step 1)
’: :‘Q Y »:‘ : 2 -
. _ AGENDA FOR SUBSET VIII: *
N SPOTTING THE MAJOR RESULTS IN DATA
. v Vo e - . A
. 1. Introduction to Subset VIII agenda T . ‘
¥ . - ) .
2t ; 2.- Summary of children's responsés in six tools . o,
" , ) 3. Trios work at identifying major results . i )
ST '4: Sextets share major results spotted by trios )
. 5. Major results of Mrs. Jones's data _ )
. L, R > ) .
y 6. " Revision of force field in light of data : ) :
—’ ' . .. Mrs. Jones's revision of her force field .
: 1" 8. Assessment K ‘ ‘ . ~ ' .
A
} ‘\ ) % . ’
Y ‘ ' B ¢ < A ]
‘ - N .
A\ ”
\ .
' .  ° \\. ) )
r/ ) * ‘\\_
¢ - , \ )
. 148 \ e
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HANDOUT 39

: .
e N
. x
-
. - ”
‘l ‘
| ) N

* AGENDA FOR SUBSET VII:

=

° SPOTTING THE MAJOR RESULTS IN DATA | 4
'v ~ A > ~ 4 . - . . } ] ) R
-, urpose: To gain skills in anglyzing data. _
. ] Y ° ) . 6} < .
- Obiecti,ves: Given a summary of the children's responses to six tools used . 3} :
T , - by Mrs. Jones and provided the opportunity to apply the =

. behaviors of helper and helpee in the trio, participants will be

 able to derive and report the major résults in the data. - "¢
‘ e , G:ivén the major results that s’./&on:;,s identified in the data,
o _l??rticipants-.wiw?s.ults to revise her force field.
_Steps: ‘1. Introduction to Subset VIII agenda ‘ . i
. o L 2. Summary of children's res'ponses'"in six tools .
: . 3. Trios work at identifying major results ‘
, * ' 4 Sextets share major results spotted by trios ¢
5. M;ajor results of Mrs. ‘Jones's data ,
L T .2 ~6_.‘ Revfsion of forc'; fieldgin light o'f data ) . « ;
- o ] . 7. ‘Mrs. Jones's\revision of iaer‘force fiéid ; ‘ '
. ‘8. Asséssment : - . )
j L
3 ) v AY !
{ ;
Ny ; : .
h " 149 ‘ |
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. HANDOUT 4gb

[
¥

- Lo
« SUMMARY OF CHILDREN'S RESPONSES
IN SIX TOOLS USED BY THE TEACHER

» L ) . s

.

Tool 1: Classroom Life* SR T

[y

1. Life in thlS class with your regular teacher has:
L 3 P
3 ) .

L

0 > a. All good things \' . .
5 . . b. Mostly good things . ;
10 _ . More good things than bad - E
8 . d. About as many good things as bad s \ - * :
6 e. More bad things than good e ?,
. | f. Mostly bad things " ) - :
2. How hard are you workmg these days on learmng what is being
* taught at school? .
4 ' a. Very hard ST \ )
6  b. Quite hard . ) T -
B c. Not very hard : . - . QQ. -
7 d. Not hard at all . ' . - ) °
9 ¢ ” N ’ “(\. . . . ’ -
. 3. _When I'm in this class,. I: - .
R o A . .t X " . <
6 a. Usually feel wide awake and very interested '
11 - : b. Am pretty interested, kind of bored part of time
10 c. Am not very interested, bored quite a lot of the time
3. d. " Don't like it, feel bored and not with it ;
“ 4, “How hard are yohorking on school work compared with the others
. in the class? e
7 a. . Harder than mos.
9 b. 'A little harder than mdst . "
8 , €. About the same'as most . - : oo
5 d. A little less than most _ “ .
1 e. -Quite a bit less than most . '
. . ) . 5
'y . t
] o ) i B .
' . *'How the Pupils Feel About Their Class, 't page 11. * )
150 : T I




.
N

' ) et - ) . < Pageg, .
T N 5, : How many of t.he puplls m this class do what the teacher suggests?

3 a. Mostofthemdo . -\ L ' .
o 12 -, b. More than half do . b : » R
ORI e 11 ¢. Less than half do ) X - ‘ c

o e L4 . d: ‘Hardly anybody does = = | o . '
L “. 7 .6, If we help each other with our work in this class, the teacher: R
t .2 a. . Likes it a ot DA L AT
, : 7 "p. Likes it some = » , .

Likas it a little ' T L _

T 8 d. ‘Doesn't like it at all — ‘ PN
® . N - .
L] -~ Y
: . 7. How good is your schoolwork compared with. the work of others in
the glass? - .- S 7 . -
. 2 * a.  Much better than most . " o ‘ : Y
T ' 6. b. - A little better than most ~ ‘ . a0
3 18 c. About'the saine as most —
.' - - 4 -d. Not quite as good as most ’ : " s
1 . ~ O - * - < - . . "
o . oe. Much worse than most - L E T
M . a B N N v o . N : -
‘8. » How often do the pﬁplFS in this class he1p one another with thelr
schoolwork ? . ) .
’ . v ¥ . S ‘ . R :
’ 0 , a. ¥ Most of the time |, - - A v .
. . 5 b Sometimes " s - o |
e 19 b Hardly ever B - o
S w ‘3 * . e o NI
P . 6 d. Never : . o s - A
R . . 9. .How often do the ‘pupﬂs in this class act friendly toward one o -
. A o c another? ° " - . * v : :
- > - > i v ) : ’ )
K X R . s . . l ~ - 14 - N . "
I ‘=°a.rA1way's° S .o T : ' Tt e
¥ v K S e N @ £ .
Lo 19 - bl Mostofthe t;.me ’ : ) T "
. i ’ 7 c. Somet1mes . “ et o » >
- 0 d: Hardly ever ) S S ’
« ] o . .
' = .43
. . oo .o
<‘:‘: > o ' * o F . -
-~ * 2 ” ® -
Y . - .Y
:. . ’ =
. ‘ . & 3 .
R . ‘ tol y 140
[r:;’ EMC ot N i . - . » N
E\’;; ’ . . i
5 < ’)
a e e e - . A - ~ S N “




i \-’,f ") "‘; N R : -
B ~ B 2 )
Voo N i
- s, . ] .
Ny ¢ s R )
w \ N .
¥ - . . . L " (‘
. . Tool 2: My Teacher* . T
- "Much more A little
- i)

B .. thanshe  more than

2o N * is done
N \. > “
\,\

hi LY

. "4 ~‘Askustéde- .. | ) ‘ R N :
S e cide about how N L ‘ U
RS © we willwork | 3 2 13 10 .2 : :
. woe e v ' ' ~ 2 :
e-" . . .. 5 Smileand X v .o R
‘ laugh 5 ' 8. . - 17. 0. .0 )
oo -». . '6. Make us behave 4 14 " 8. 3 S| >
: S 7. Trustus on e T 7 : RN
- T = our own. 2 4 o 12 9 . 3"
L LR . s . - ” . . 5
c “ - !
< 8. Make us'work b N . v \
w T hard 4 13 7 9 L2 2
. . q v, ’ L _ . . - :,
A ¥ < “ - - / ¥ v - h
w ‘ +9:" Show that, she - . . L
T ¢ understands SN .. S 0 ) SN
Soh e, T how we feel" 3 1 . 14 2 . 0 °/
e ro o ) ) T
.::.. - ) & - . ’ . ° * - 4‘('
- “" . o . . . ‘ N '.‘ .
3 - . AR
© » ’ T, ~
o v - a ” '
. . >
"4\, .
. N
’ *1How the Pupils Would Like Their Teacher to Act," page 14. |
5 \ U ;
E © - 152 141
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’ - ~ . N
‘
. . N 3y
a
.. .A"
- ¢ - <.
’ “+
v =

' The same A little
as she = _less than

Much less -
thanshe "=

’ ‘does now she does now doesnow shé does now does now .

A . 3, . . . . ’ ) N %

SR “1. Help with work -2 - N ° T 18 3 0 -

" 2.° Yell at-us. o '8 21 « 1 0 -

Lo &L : C . : s .

” * * 3. Make sure work - J' .\ - < : .
"6 T V1., 5° -3 0
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CL -t is' good to ¢

[ gQOd thing \ = | ‘ R ~

A

Tool 7: How This Class Feels*

k3
.

How Many Feel This Way ?

Some

3

Almost Many About
(AL ' Half

< N A

take part as
much as )
possible in . h : a
- classroom - . . :
work. ) .5 . 12 9

2. Asking the A o
teacher for - ° - &
help is a '

todo. . 8 8 9

3. Itis good to
. help. other
pupils with
their school- e o .
work except , - : T -
during tests. - 2 2 9 11

1

4. “Schoolworkis .« 1
‘more often fun
" than itis not . _, , ' . L
fn, 2 T U0 ‘8 "
5. The teacher -
- really under- . o
stands how - , L . '
pupils feel’ T 2. .8 . 10 5

[§

f Y
U
e

Only a

Few

N

143

.
N
Y
H
‘ ~
-
i
v
hY




.,

h v

. D Tool 8: ‘How Do You Feel About These Things?* ’ ; .
- Agree Agree more Agree as Disagree" Disagree

- almost than . often as .more than ‘almost - .
. v ' . always disagree fdisagree agree always”

N s,

»

’ 7. . " Al -
1.. Itis good to N .
take part as’
much as .
~+ possible in « .
: ¢ . P : ~ N
classroom . '
work. 13-, 9 .6 2 v 0

* - N -

% Fs
2. -Asking the ~ o ,
-+ -teacher for . . . e
' helpis a s .. . . )
good thing .y - ' .
todo. .. 11 7 N ¢ 2 ., 3
3. Itisgoodto = ' '
¢ help other | . . ' SN , . :
pupils with : N ) . ,
. their school- - ‘ . . "
work except i . )
. during tests. .2 3 8 8 9

4, %chcolwork is ¢
more often fun . .
than it is not - e . -
fun. . ' 1 * 6. 13 "8 2

~
s .

~ - 2 »

5. 'Thé teacher . % o )
really under- L o : \ .
stands how , oL . ' .-
pupils feel. 4T 11 3, - 5

-~
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5 * d‘ ‘ ' . ) HiO‘
" : ‘ . Page 7
" Tool 9: How do You Think Your Teacher Feels?* ' " .

\. “
> }" ) 3’.} x hd M ’
Agree ' Agree more " Agree as’ Disagree Disagree
.+ almost .than ' often as more than ,almost
p .always disagree . - disagree dgree always

1. Tfis good to S " 3 : . ,”_ B
take partas, ; ‘ o ' ‘

. much as . L T .
S possible in . o v ‘ o .
' classroom ' . . :
work. . - 214 0 12 . 3 1 0
» ' |:" * - - ¥ /
. * . . R4 N ;
2. Asking the * - L : /
teachér for = - . e j
& - N R

. helpisa <, ' : ) ' g
. good thing e . - 3 N
j todo. - 216 9 5 - 0 0 B /

3. Itisgood ‘e« P C ‘ , : N :
to help other . « ‘ ' o /
pupils witk <~ - - 2 ) o L /f "
their school- . ~- " . - ! . R
work except . ) LA ) ) ' L
during tests. 0 0 4 12 "14

4. ‘Schoolwotk is: * - - ' , _ RO
more ofteh fun .
thanitisnot , . -. . ) ] o

" fun. - L. .8 T . % 14 B a, 1 <

5. The teacher . s L - ot “* S

really under- R ' ‘ ‘
stands how -, R . » -

pupils feel. - s 8 - 11 .9 2 - 0Ly

” ‘ ‘ *ISummary of What Pupils Believed Their Teacher Felt," page 44.
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9 L . HANDOUT 41

o '~ MAJOR RESULTS OF MRS. JONES'S DATA -
K / N . . . - A X . N
- . Followmg are the maJor results that Mrs. Jones plcked ‘out of the collected

< data summaries.

1.V Most of the children did not see themselves work1ng as hard as
poss1ble at learnmg

L

2. Many of the ch11dren did not see the other children work1ng as °

hard as themselves at learning. s
. RN
. 3. -Half of the ch11dren did not see some of the other children doing

« » - what the teacher suggested . e .

/

4, Few chlldren saw pupllS helping each other- w1th schoolwork

i « "N

5. Most children thought the teacher should dec1de how they should
work, make sure that work was done and ma.ke them work hard.

. - - - ! . |
. e 6. . Of the seven children (four boys and three girls) seen as best able
- . to get others to do things, none were among those seen as mbost
cooperatlve with the teacher. . ©
L - 2 ‘ v
= I 7. . Three of these seven (two boys and one girl) were among those seen
. - . as most often agamst the teacher .

bd

8. -Almost ‘every member of the class was seen by someone 1n the group
as able to 1mprove the1r schoolwork if they wanted to..

‘E‘

-

P _ 9. Most puplls themselves, felt it would be good to take part in
o classroom work, but behcved that most of the others 'did not feel
. -  this way.. R - g

. ) 10. Most pupils did not feel it good to help others, believed others felt
- ‘ . this way and believed the teacher agreed. (In fact, the teacher did |
not agree!) ‘




”

" * no one in the group has ’

. HANDOUT 42

&

' &

. Mrs. Jones lookeci at her force field (H'2'0) again and d’ecided to revise it in
the light of the major results she had identgfied. . »

t

I3 ‘ AN N -

in my

re

Forces For

MRS. JONES'S REVISION OF HER. FORCE FIELD .
| . - -

active learners. . .

i

Improvement Goal To help some of the, children

classroom become more

Forces Against

1 want them to be more active
" Most of;th(e children say that
they don't see themselves working
- as hard as possible at learning.
S
¢ N ’.
Alnjost every member of the class
i5 seen by someone in the group
as able to improve h1s school—
work if he ‘wanted to.
Most.ptipils feel it would be
good to take part inclassfoom
work, but believe that most of .
xthe'others; do not feel this way.

The testiné brogram indicates

unusually, Tow intelligence. r

v v .

Few children see ather pupils
helpmg each other with schoolerk

Most children thmk the teacher should
decide how they should work

J

Four boys and three girls seen as
best able to get others to do things

' .are seen as most often agamst me -

Most pupils feel that it is not good

" -to help others, believe others feel

this way and be11eve I agree.

Many of the children do not«see the
other children workmg as hard as “
themselves at learnmg

-~ . oo |
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' HANDOUT 43

_ . ASSESSMENT OF SUBSET VIII: ~ 7
SPOTTING-THE MAJOR RESULTS IN DATA

®

v

¥ field analysis, you should:. (check one) -

- N » ¢

"Revise the Torce field aécording' to the results

' s Make a new force field using only the results .
r h < ’ * . .
"7 Leave the force field approach and turn to planning action
' . o N o
P - T . * i
- ) . ' .
—— - R 5 ‘N ' i - ".
) v
*—
y .
i N :
-] -
) . ), ) . ) -
’ - . be4
* ‘. - )
’ v " .
- . £ .
% - ’ '
A ) g )
' . 3 ¢ “t
' s T ” . . ‘
T 'e ' * + ~
£ 3 - 3 -
<+ 3 N
. .
.
- 139
! &

1. When you find major results in daa collected on the basis of a force =
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-Answers: - . A

analysis, you should: (check ORe) : . . ,

&’

‘rlght) Revise the force field accordmg to the results

X

P
(Y

(wrong) Make a new force field- usmg only the results

‘ (You should probably keep many of. the forces about which
you d1d not feel the need to.gather data as well as make

: addmons and modifications based on your findings. )

L
FIN

X :

(wrong) Leave the force f1eld approach and turn to planmng action
«(First, incorporate findings in improving your force field.
When it «s time to plan action, you will use your'validated

v ' force field to help you plan.) - ..

A

i . N . .i . ..

~

2

: (9] i .o i
1. When you find major results in data’collected on the basis*af a force field

w




. SUBSET IX: ' e » <
SR : GATHERING DATA ON TEAM-BUILDING RELATIONSHIPS 175 minutes i
- . PURPOSE \ ‘ £ S '
- 4 * o ’ . A ¢ - A 5
N . ~The activities of this gubset are designed: ' oo
5 o
' : To give particlpants an opportumty to practlce helper-helpee SkllIS in B
team-buﬂdmg relauonshlps : . [
. ' To prdvide criteria for pbjecﬁve assessment of personal behavior in groups ’ .
- . v b '\ N N 1
‘ S8 -
‘OBJECTIVES ' L . ?
Given a set of mstructlons, the participants will produce a force f1eld analys1s -
_ ofa problem experienced personally during the workshopo ' > ;7 ‘
SR leen Handout 46 "Guide for Group Membef Ratings, "' Handout 47, "Group Member
S Ratmg Scale" and a set of procedures, paruclpants will rate thefselves and others )
in their trio. Then, .they will discuss their ratings to 1dent1fy ways of' operatmnalizmg -
v, these scales. - . o :
) N N i i L~ . N .,
. . ’ . /,/ : < ) ) 5 .
¢ LEADER PREPARATION: .~ & e L

M 1. News%rmt hee/t(N/17) should be ready for display.

g/Paper and pencils . . . e

. /3 , PARTICIPANT MATERIAIS ’ .o ] . : ’," T

‘ P . ¢ . ~ _‘ N
Handout 44: Agenda for. Subset IX: Gathermg Data on Team—-Bullc(llm},Rela{wshxps .

. . ) Handout 45: Guidelines for Discussing Team-Building .Force’ FLel Analysis

~* ., -7 - Handout 46: Guide for Group Member Ratings

. Handout 47: Group Member Rating Scale - oo ‘

.. Handout 48: Gutdehnes for Discussion Wﬂ owl Trio Round Robin
Handout 49: Assessment-of Subset IX:~Gathering Data on Team-Building
. ’ . " 7 Relationships // < ‘ '
. -

-~

’

® 181
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FY AN ‘ '

A

statement on
team-building

SUBSETIX~ = .~ ;
SCHEDULE MINUTES - RATIONALE | R o :
S -1, Introduce * S ~ This exercise allows the participants to '
T agenda for | | : structure appropriate expectations. ‘ .
xs - SubsetIX- . o , i A
. i ]
i/ N \e
. : )
) | .
- — = «
" 2. ‘Writea L 5 This step will pgoﬁde the parﬁic,i'pant‘
- problem ¢ - ‘ . with systematic data about a problem

he personally is having in the \\/orkshop.
It serves as an introduction to Step 6.

) processes € .
. \\\. $ - N >
. .. ) N - . T
i 3. Discﬁsq ot - 15 - Sharing problem statements ‘in the trios .
L -problem , . will provide a way for)the participaxit to
‘ - statement . > see if others in his trio view the problem
: ‘ the same way lie does. - } -
P J ‘ . - . \
~ 2 - < 2 J
I N : . ~u P . :
. 4. .Write'a . -5 Writing a force field. analysis of his\r_
s T force field T _problem will help the participant clarify
_ .analysis of his thinking about it. This also prov1\de§
o problem an experierce in applying the techniqlie
- ce . ) ; 7. “to,oneself." ~ ) ;
a ) > FEN v N v :
5. Discuss : 30 . Sharing force field analyse§ with others’
. I force field . in thie trio will provide a way for the
, analysis participant to, see if others in his trio
. S . see hiS analysis as he doés. ‘
6. Review 5 Bécomin'g' aware of categories of behavioi'
MGuide for and their definitions will provide
Group Member information for gathering data about self.
Batirigs., " Emphasis should be on one's personal l
*  style of operationalizing such dimensions:
| as trust. '
- ' |
o 151 ' ) 162
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. SUBSETIX _ *

A}

MATERIALS & INSTRUCTIONAL STRATEGY

H44, N17 1." Referring to.N17 and H44, stress that the focus of this
o e . subset is to gather data about self from oneself ari ficm
' ) . others in the trio, paying particular attention to-
saying-listening skills and hélper-helpee behaviqrs.

«

3 - '
»

-F [ »

oy

[
<

= " Heé, N4 2. ' Instruct the participants io write individually a statement
. - of a problem they may be experiencing personally in this
+  workshop. ' Tell them their' statements will be shared in
" their trios. Remind the participants of the guidelines
for writjng é:‘problem statement on H6 and N4. -

v

‘ N

S L Y . - . . °

N - 3. Tsll the participants to share their statements in their
- . trios, using the problem statement guidelines as criteria. .
' o & Explain that their task is to help each other clanfy thelr
L LT statements. ‘Remind the partxdlpanés of the guldelmes for
lxstemng-saymg skills and helper-helpee interacfion: H7
(paraphrasmg) and H9 10 and 11 (observation gmdes)

R . N10 v -4. Ask the participants to write individually a force field .
L Co T " analysis of their problem statement to share with

. S - . their trio. Call attention-to Ni0 ds a ‘reminder: of the

‘ ; c " ' procedure required. o -

:
I \ . ¢ .y

LY A - .
\ ~oe . . *

\ N ~ B £ - . -

5
ELY

ES - LA ' R : % & ’

: « H45 - 5. Tell the participants to discuss their force field analyses

- AT ' in their trios. ‘Explainithat the purpose of the discussion

e = h : "' isto add forces and to review’the rankings and ratings of 4
. oo + ®ach of the other trio-members.. -

Sy e ~ . -
. - . o

H46 6. Rev1ew the 1tems in the gulde, H46 stressmg that the
i . focus of the guide is for the individual to consider the
) 3 behaviors which for him exhibit these d1mens1ons He
can then conisider how much of-each category he seqs
himself doing. Explain that in.the next step each
individual will have a chance to rate how much he has
" . . - used his behaviors showing these categories of
” listening, .openness, trust, etc.

.o . 152




W

T3

- l ° °
: . - ) 3" - L 3
" 8. Discuss | - 90 - Sharing: ratmg of self and otgers in‘the trxo =
group S o - e -and receiving an observer's report .
. '  member . . prov1des verification and builds data
ratings e for later work as a sextet. . ., _/J ¥
4 M
h & \ i B
hd ~ K
» ° '’
. \ ) ) ] i
- ° ' s " -
» - . h - . N - R .
.« > .v ) - , .t
° . -
_ 9. Assessment 10 s+ This assures the participant that he hag
e : . mastered the major cognitive learnings. .
. ) < o R oo
. o~ * : _/;: N
H = N IR} . : *
A <. o
[ ~ N , . .. , P
> * ’ N ) :‘ ’ "
¥ M = ! . ‘ ~ !
Bt ¢ ) : ' '
- ) '. - . - 1
x . ’ > . ~
. » 8 - - ¥ * R a ~
3 - - »
. y :
- v e -
1
* N » P - .
= “ : o,
o . ¥ .
153 ' . .
® - e -
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SUBSET&x;(coﬁtinu'éd) . o .

SCHEDULE MINUTES . RATIONALE .
7.' Rate self Tos- 10 " Rating sélf on the rating scale will give
? s “ on "Group, data gathering from oneself some objectivity.
« Member Bating’ In order to explain to others why he rated *°
Scale. " - ) « himself at a certain point on a scale, the ~

. o g « . . individual must state specific behavxors
. he uses for that dimension.> ~ ~ .




2SN RN R : B ) SUBSET IX (continued) -
S MATERIALS  INSTRUCTIONAL STRATEGY | - -
s% .‘ ' ' . -H47 -0 T Te11 the part.1c1pants to rate thqmselves 1nd1v1dua11y on g
; . . N H47. Reinforce thé instructions regarding the basis for . v
ot ’ the Tating (keeping in mind what he does and how much 7.
g ‘ . ‘hé does it.) . K CT
§ B b * H48" 8. Ask the participanis to discuss their ratings in a trio .
x\\ : . ‘ - fishbowl, using H45 as 4 guideline for the discussion. '
A ~ Explain the main purpose of the discussion is to share and - )
?f_: Co o verify behaviors that each uses for the categories. Stress
: ) . -tha this is a data-gathering session and the differing ,
' g . ' views are not necessarily either more or less accurate. - =
Note that the trios will be observing each other to spot :
) : ' uses of the behaviors that are being discussed. .
% - ‘ ’ > ¥ :
. . . H49 5. Give the participants time to answer individually the o
SES : o question on H49. ’ oo s
\ . v
» « « » o
. . . , * 3
> . .
o ’ .
. -
N ? “ - - -
~ ¥ ° ) N ’ "\‘4’,‘
IRV N SR 154 .
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¢ ~ / ;“ “
N ) N L. . /l r Y k N
C - . . /‘ . E “
NEWSPRmT SHEET N17 / :
- - . [ .-
» I - v

C K , (Copyoth.is sa{mplé on a large sheet of newsprix;t, - Y D -
& . < and have ready to use in Subset IX, Step. 1y ‘ /’ o L

-

LY ' AGENDA FOR SUBSET IX: 1
: GATHERING DATA ON TEAM-BUTLDING RELATIONSHIPS ,, L
. B " N \D * ' ) . / ‘ b i ;

e "1. Introduction to Subset IX agenda o / |

. /
.0 B S - / o
Lo - 2. Write a problem statement on workshop team-building processes- . : ..
- . N - . N - i s . ] . ) . :
k3 " 3. Discuss problem statements . /
Tt we &4, Write a force field analysis ('.’f problem statements . /I

"'5... Discuss force field analysis s ‘ /

. 6. Review "Guidé for Grou;; Member Ratings" // )
v ¢ .' *\ N v

. e ‘ _ , [
- 7. -Rate self on™"Group Member Rating Scale" - .
C 8. Discuss group member ratings - o o

e

9. ‘Assessment
*

Nl
Wt ~
“ 0% .
2/
’ *

'
H ~ -
. 3
¥
- ~
v @ ¥
.
'
p
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HANDOUT 44

. AGENDA FOR SU BSET IX:
GATHERING DATA ON TEAM-BUILDING RELATIONSHIPS .

_ Pu_I_'p‘ ose: . To give participants an opportunity to practice heiper—helpée

skills in team~building relationships. :

> * ' ) <
To provide criteria for objective assessment of personal
behavior in groups. '

' Objectives:  Given a set of mstructlons, the partlclpants will produce a
force field analys1s of a problem experienced personally during ;

the workshop. Given Handout 46: Guide for Group Member
.Ratings, Handout 47: Group Member Ratmg Scale, and a set

.' of instructions, participants will rate self and others in their
trios and discuss their ratings to identify individuals' ways
-of operationalizing these scales.

. Steps: 1. Introduction to Subset IX agénda_

2. Write a problem statement on workshop team-building
processes :

e.x . 3. _Discuss problem statements -
4, Wrii;e a force field analysis of problem statenientr
5. Discuss forcga field analysis * L
6. Review ”éuide for Group Menﬁbér Ratings"

7.” Rate.self on "Group Member Ratiné; Sjcale"

. -°8. Discuss group member ratings

9. Assessment

7

H44
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o~ H45 i
N . | . HANDOUT 45 .
- : | ,
i GUIDELINES FOR DISCUSSING TEAM-BUILDING
- FORCE FIELD ANALYSES , )
In your trios: ’ . .o oo .
.1:\ v \
1. Help each other by suggesting possible additional forces.
2. Check the way you perceive each _otiler by ranking and rating
each other's force field.
3. Discuss similarities and 'differences in the kinds of forces you
. tend to see working on yourselves. )
.4. Keep in mind that in this subset the emphasis is on practicing
getting information about yourself from yourself, -as well as
from others-#iryour trio.
Resist being caught in the trap of defending whether or not the . o

information you share is right or wrong. Instead; concentrate
on what the others in the trio tell you about what they think is
important and clear about your problem statement. You can then
put this information with you‘;? own view of yourself and come to
your own conclusions, '

1 88 | | 157




"+ HANDOUT 46

" GUIDE FOR GROUP MEMBER RATINGS?! .

“Here is a list of categories of behaviors which are important for good group
membership. As you read them, keep the following suggestions in mind:

2.

3.

N N

A. How much doIdo 15 eaeh of these categories in this wdrkshop?

B. What do I do that, for me, is a sign of my behavior in each
category?_ (For example; eyes closed may be a sign of "trust,"
not boredom; asking probing questions-may be a sign of "problem
solving effectiveness, " not hostility.) Note that much of what

“people actually do is a matter ‘of personal style. The focus of
‘this exercise is to identify the specific behaviors that are your -
style for each category.

3

. ﬁistemng Skills: Works at imderstandiflg what others are saying. Asks

others to repeat. Asks others to clarify. Tells others what he has heard.
Seems to have understood correctly what others have said.

Saying Skills: Says things clear'y, using words others can understand.
Speaks in a way that is direct and to the pomt. Asks what others have
heard and offers to clarify. Others seem to understand correctly what
he has said. : '

Openness: Shares feelings and ideas spontaneously. Willing to discuss
own strengths and weaknesses. Shows emotions clearly and appropriately
(]oy, boredom, anger, sorrow, etc.).

l Trust: Willing to listen to and try out others' idzas. Seeks and accepts

help from others. Shows that he expects others to be sincere and honest
with him.

Feedback: Asks’for others' impressions of him. Shares his views of
others with them. Seems aware of whether or not others are ready .to
receive his views; presents views in a way that is helpful. Lets others
know when they have been helpful to him.

1Adapted by permission from the Guide for Anchored Trainer Ratings, develope(i
by Matthew B. Miles, Teachers College, Columbia University in connection with

"the Cooperative Project for Educational Development, 1967.
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H46
Page 2

6. Awareness of Own Behavior: Shows he is aware of how others are reacting
to his behavior. Shows he is aware of how he is reacting to the behavior
of others. . Shows he is considering the implications to himself. Uses
this awareness in cdnsidering whether or not his own behavior is what he
wants it to be. "

7. Experimenting With Own Behavior: Shows flexibility in taking different
roles in the group at different times (leader, clarifier, etc.)

Shows increasing variety of ways to relate to specific members of the
group. Shows he is thinking about the meaning to himself as he tries
these different behaviors. ‘ :

8. Contribution to Group s Awareness of Itself: Helps members to be aware
of what is happening as a group. Raises questions about what the group
is doing, feeling, heading toward. Offers own views on what the group
is doing, feeling, etc.

9. Problem Solving Effectiveness: Helps the group to make realistic Iﬁrogress
in problem solving efforts. Is effectively oriented toward work. Aids group
productivity. : -

10. Helping Group Maintenance: Works well with own and others' feelings.
Helps develop and maintain‘ good relationships in the group.

11. Group Diasnostic Ability: Able to understand why things happened as they
. did in group. Can explain group difficulties as a basis for corrective or
supportive action. ‘

12. Overall Effectiveness as a Groilp Member: All things considered, makes
effective contribution to own and others' learning and work. -

Please keep this handoﬁt near for reference as you do the next step--"Group
Member Rating Scale.™

170 o — 159
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HANDOUT 47 |

GROUP. MEMBER RATING SCALE

Instructions:

Rate yourself on the scale below, referring to Handout 46: Guide for
Group-Member Ratings, for definitions. The ratings are for how much
you have shown your style of behaviors for each category while working
in your trio during this workshop. You will be asked to share these
ratings in your trios. ’

Rating Scale

. " 1. Listening Skills: - (little) ) (much)
‘ 1 2 3 4 5 6 7 8 9

2. Saying Skills:
. ’12345/6.789

3. Openness:

4. Trust:

5. Feedback:

6. Awareness of Gwn
Behavior:

k 7. Experimenting With -
Own Behavior:
N\ 1 2 3 4 5 6 7 8 9

8. Contribution to.Group's
" Awareness of Itself:

9. Problem Solving
Effectiveness:

160




Helping Group
Maintenance:

Group Diagnostic_
Ability:

Overall Effectiveness
as a Group Member:

1

v

2

-1 2 3 45 6 7 8 9

12 3 45 6 7 8 9

12 3 45 6 7 89

~
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Procedures:

. Al

+

B.

HANDOUT 48

GUIDELINES FOR DISCUSSION IN A FISHBOWL

" TRIO ROUND ROBIN

Sextets will use a "fishbowl'' procedure for the discussion. ; .

Trio A will conduct a round robin discussion for about 30 minutes .
while Trio B observes. Trio B will take 15 minutes to report ‘
.observations. Trios-will then switch positions and repeat the procedure.

N

The round robin discussion will proceed as follows:

1. Each trio member will first rate the other two on-_
item one. .

2. Each person in the trio will then share his self—rating on °
iter: one, followed by a report of ratings by the other two
members on item one. Note similarities and differences in
the ratings. Discuss what specific behaviors you use that

_cause you to rate yourself as you did on the scale as well as )
behaviors you saw that caused you to rate the others where .
you did. . ‘ : ’

3. When each person has shared his ratings and received reactions
from the others, proceed to the next item-on <he list. Repeat
this process through the whole list. NOTE: You may prefer-
to take clusters of items on the list (e.g., humbers 1 and 2;
numbers 3, 4 and 5; numbers 6, 7 and 10; numbers 8, 9 and
11; number 12). In any case, use the same procedure.

Members of the observing trio should decide which person in the .
other trio to observe so that each ihas one observer. Observe for
behaviors that represent the categories on H46.
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HANDOUT 49

ASSESSMENT OF SUBSET IX: GATHERING DAT!;

ON TEAM-BUILDING RE LATIONSHIPS

for: (check one) L

" 1. Rating yourself' and others on nine-point scales for such categories
of behavior as "listening skills" or '"openness" is most valuable

H49

. Determining who is best at each of these categories of behairior_

°

Clarifying that there is a specific set of behaviors that all should —

‘use for each of these categories

. Identifying to each other the specific behaviors each individual -
uses to represent each category in his personal style -

2 .

1

Y

4




H49

Page 2
, Answers:
) ‘ 1. Rating yourself and others on nine-point scales for such categories of
* behavior as "listening skills" and "cpenness".is most valuable for:
(check one) , —

- o
N .

] ‘ (wrong) Determining who is best at each of these categories of behavior .
; (The issue is not who is "best." The issue is for each to become
" more clear about the behaviors he uses so that, within his
- personal style, he can work at 1mprovmg with the help of his
trio partners.)
(wrong) Clanfymg that there is a specific set of behaviors that all should
“use for each of these categories -
(There are many specific behaviors that can represent each
. category. There is not, however, a specific ""set" that all
~ should use. There will be individual differences according to
style. What counts is to know that in one individual's "'style, "
closed eyes usually means boredom while for another it usually
means he is concentrating on hearing.) ‘

(right)  Identifying to eacn other the specific behaviors each individual
uses to represent each category in his personal style

Y
1
v




*SUBSET X: -
THE CONCEPT OF FEEDBACK

115 minutes

PURPOSE

The activities of this subset are designed:

To enable participants to learn the concept'and to gain skilio of giving and
rece)vmg feedback i in the context of a teamwork relationship

To increase skills of identifying mterpersonal data affectmg te“mwork
reiatlons, asking for and sharmg reactions approprlately

e

-

OBJECTIVES ° B - s s

@ o> R Yoo N . . o
Giveh a communication analysis matrix (Joe-Harry window), a work sheet from
each individual to identify reactions about others m the trio and about self and
given observation guides specifying guldelmes for giving and receiving
feedback, participants will carry out trio round robin feedback exerclse functions

as giver, receiver and observer.

N

LEADER PREPARATION o B . - .

3 _1. Newsprmt sheet (N18) should be ready for dlsplay

} A\ '
2: . Newspnnt sheets (N19 and N20), 111ustrat1ng the Joe-Harry window should
be ready to use in Step 2.

3. Newsprint \sheet (N11) should be available for use duriﬁg Step 4.

ave L

4. Paper and penciis

e

. \ .
5. PARTICIPANT MATERIALS . 3

»

Handout 50:

Handout 51:
Handout 52:
Handout 53:

~Handout 54:
Handout 55:

4

Agenda for Subset X: The Concept of Feedback
The Joe-Harry Window and The Concept of Feedback

. Preparation for Giving and Receiving Feedback

Guidelines for Giving and Receiving Feedback in A Trio Round Robin
Observation Guide for Giving and Receiving Feedback
Assessment of Subset X: The Concept of Feedback

3

»~

‘ . ' 165
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-SUBSET X

SCHEDULE MINUTES ~ RATIONALE ' _ .

-1.  Introduce 5 This reference to the previous subset is
agenda for to reinforce awareness of the interpersonal
Subset X . o dimensions and the context of .validity of

personal styles.. The following exercise
. will build on these awarenesses. The
- : : .. agenda review structures appropriate
expectations. - '

(e

EREY
\

\ }
2.\ Study the ’ 15 Handout 51 presents the cog'mtlve
’ concept. of understandmg of the concept of feedback :
feedback - and guidelines for operational behaviors

of giving and receiving feedback. Most
importantly,” these are presented in the
context of teamwork relationships that
support mutual growth.

t b

3. * Give and 85 - The exercise provides skill practlce in
receive applymg the guidelines of giving and
feedback \ receiving feedback. The key to skill % .
in trios - improvement is in having the ébserver N e
L - : report, which amounts to receiving
. . feedback on one's skills of giving and

receiving feedback.

¢

4, -Review 5 This is reinforcement of knowledge of
RUPS model . the RUPS model and aids a transition to
[ the next subset in which focus returns to -
R ‘ the problem solving simulation .
;o - following two subsets which focused on
" teamwork. .

°

5. : Assessment 5 "This assures the participant that he has .
-mastered the major.cognitive learnings. -

-




S — © 'SUBSETX <

~

MATERIALS  INSTRUCTIONAL STRATEGY -
H50_,: N18 _ . Re‘fer_ring' to H50 and N18, explain that the work done
. in Subset IX was a kind of warm-up for this session, t4 |
which the idea of giving and recelvmg feedback w111 be v
-explored. : * .
H51, N9, 2. Refer toH5L. Note that NI9 and N20 posted on the
N29 board illustrate the Joe-Harry window. Announce that "
after everyone reads H51 there will be 10 minutes in L
sextets to help each other clarify the concept and the - T
= _models presented. )
> N ) ‘ s s
H52, H53, 3. Refer to H52. Take 5 minutes to go over the directions,
H54 then give participants 15 minutes for indiyidual work on
H52. After 15 minutes, refer to H53 and H54. Emphas1ze
that observers should jot down key words descnpfwe of
what they see and hear. Begin 60-minute trio round robin. -
Ni1l 4.. Call attention to the newsprmt display of the RUPS \
< model (N11), review again how the model works and - .
: review the steps taken so far. i
\“\{ ) - -
s ;
£
H55 5. Give barticipaxitg time to answer individually the
X --  questions on H55. . .
. - L & 167
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. L AR - 'fNEwspRINT SHEET N18 . .
S . (Copy this sample on a large sheet of newsprmt and
-t .o ’ have ready to uSe in Subset X, Step 1)
" ; R ( , '
¢ - . : 3 °
N R ~ 2 . v \ AN ¢
o . " » AGENDA FOR SUBSET X:- THE CONCEPT OF FEEDBACK
ES T .- T g = 3 .
o . 1." Introduction to Subsét X agenda .t
. ‘ * o . i .. R .
Tt . 2; ‘Study c‘onpept of feedback X o
f'»';::» ) i " S e R , .
“=. ‘= 3. «Give and receive feedbacK'in trios T
4, Review RUPS model . . ' .
~ [ L@ - . N & o . ?‘ L -
- - T b - v MR - - ® "
5. Assessment SRy ) \
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HANDOUT 50

)

o - AGENDA FOR SUBSET X: THE CONCEPT OF FEEDBACK

o \ /}
Pugpose:

PREEEN \

.in the trio and about self, and given obse

4. Review RUPS model = R

.-;;ff, |

To learn the concept and gainsskills.of giving-and receiving .
feedback in the context of a teamwork relationship. '

To.increase skills of ideﬁtifying interpersonal data affecting .
teamwork relations, asking for, and sharing reactions
approprlately

Given a communications analysis matrix (Joe-Harry window},

a work sheet for each individual to identi?’v reactions about others
vation guides, specifying

guidelines for giving and receiving feedback, participants will

carry out trio round robin feedback exercise and the functions

‘of g1Ver receiver and observer.. ,‘ : :

1. ..Introduction to Subset X agenda A

~

2: -Study concept of féedback,'

3. Give and receive feedback in trios « .

. i .

.

5. Assessment” ) .

k]

‘3
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. . HANDOUT 51

' THE JOE-HARRY WINDOW AND THE CONCEPT OF FEEDBACK

H .« -
q, , ' -

. ) Lo

As you develop a helping relahonsmp with another person--a relationship where
each of you helps the other to grow--there are some thmgs you know about
yourself and some you don't know and there are some things that others know
about you and some they don't know. For you and any other specific person this
can be represented by the following diagram known as the Joe~-Harry Window. *

Things about myself that I--

Know’ . Don't Know
’ ‘ my blind spots that
°  Knows common even my best friends
Things knowledge haven't told me about
about myself W
that the other--
Does - my secrets and my hidden potential
Not things I haven't of things I never
Know had 4 chance to - dreamed I could do
: " tell yet or be

&

Tlfe'"ﬁﬁndﬁ)ots" and "'secret" areas become sSmaller as more information about
each other becom s common knowledge. It is not meant to be implied here that

a person should be completely or indiscriminately open. There are many things
that are not relevant to the helping relationship. As relevant things are shared
and found to be helpful, trust develops, which allows exploration and discovery

of new abilities in the area of hidden potentlal

developing effectlve teamu)o\rk relatxonslups. Feedback le sha:nng of yohr
reactions to anot er s behaviors with that other pers n,lls not 81mply eillg }

\
Ty 1
G1v1ng and receivmg feedback ig one of ths most m port anrocesses i
I
'
f critical. Positive feedback is just as important as axe eactiors that see

| egatmex .Shéantentmnis what counts if the feedbaek rg.s\tc—»helﬁ develop -

*Adapted from "The Johari Window" as developed by J. Luft and H. Ingha:
in Group Processes, by Josenh Luft. Palo Alto, California: The National
\ Press, 1963, pp. 10-15. :
i \ .
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. : relationship, Feedback can cla'rlfy perceptions. It can help an individual see -
himself as oLhers see him. It helps him know the partlcular v ays that different

individuals react to his-behaviors. He can then better match his behiaviors with
his intentions. He can more accurately match his verbal and nonverbal
behaviors. )

Our behavior constantly sends messages to others.

(Messages) .
Other o, T

When the other shares h1s reaction to our behavior this is called feedback.

(Message of Your Behavior) - - Othlbr
(Other Shares Reaction to 0/
- ‘ Your Behavior)

There are barriers in the other which allow him to share some of his reactions,

. but cause him to hold back on others.
! You ‘ Other ‘
o These barriers include such things as his values and }deologies, his assumptions

about how you might react to his feedback, his openness, trust and willingness
to take risks. - ’

There are barriers in each of us which allow us to receive some of this feedback; -

/ but which screen some of it out.
. You - . Other k ; ) )
' 4 T : - ‘/ >
Col | o | N L Yoo by
; WI These bar 1ezls include such things as your values an 1deolog1es, the im%ge !
1 ﬁf, you hold of yourself and the strength of your need to maintain it, your L ’

T — assumptions-about- hxs intentio l ] s,haru;giymrﬁp,er\ness:;tmst_a
\ v wdhngnesi to take risks. IT Y] ‘ \ -

D -
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l There may be barriers in the way your crganizations opefai:e that make it hard

‘ P for some kinds of feedback.to take place.
'Organization
, l :
l .
You - | Other
—————

|
!
1

-

These barriers include such things as highly formal procedures, lack of time
to build growth rélationships, isolation of roles, building layout, or norms
that ddn't support helpful kinds of sharing. S

There also may be things in you, in the other and in the way your organization
operates that facilitate constructive exchanges of feedback. A major helpmg
factor can be awareness and use of the guidelines foreglvmg and for receiving
feedback. Note that these are only guidelines, not hard and fast rules. There
are undoubtedly situations for each guideline that call for exceptions. The idea
is to be aware of these guidelines and apply them unless you already believe

an exception is called for. ‘

Guideline¢ for Giving Feedback .

1. Allows for receiver - -~ Has the receiver indicated he is ready to - /
readiness listén and accept the feedback as it is intended? \
- There is little point to giving feedback that
‘won't be heard or will be misunderstood.

2.---Is-deseriptive; Feedback is a description of your perceptiolis
not interpretive ’ and reactions. Interpreting meanings of
' another's behavior is often a guessing game
which the other resents. Let him share his
own meanings if he's so inclined. If you want
to check your perception of his meaning, be
very clear that is what you are doing. .

|
3. Covers recent - Generally, the closer the feedback is to the

| ‘ happénings j ' tlme thefbfhavior ccurred the more helpful v
, tis. When feedbdck|is given immediately,
o L 111 know|exactly (what|it refers to and feehngs .

\ T B R “é"ﬁddt’me thuauTl are most valid. ‘*
. ‘ ’
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Page 4
4. Comes at - . Don't, for example, share negative reactions
appropriate ‘ when there are others present who would not
times understand the constructlve intent of your
remarks. ] j
5. Includes things - Consider whether the reactions you are sharmg/
that are new are new information to the othcr. If they»a‘re SO
obvious that he is already aware of them, they
won't heln much Tellma another what vou
saw him doinig is often not news. Often, what
is news is the sharirg of how you reacted to
what you saw.
N
6. Ison - The'value of feedback to the other is in being
changeable able to modify his behavior if he wants to.
things Reactions to things that can't be changed are
' n~t usually helpful.
7. Does not - Feedback is:*sharing reactions. It's up to the
demand a receiver if he wishes to make a change in his
change behavibr based on the feedback. If you want to
ask the person to change, say so, but don't
consider such a request as feedback.
8. Isnotan - If you give another too much feedback or too e
- overload many things all at once it may be more than he
‘can deal with. He may lose track of all you
"are saying.
9. Is given - Consider your own motivation in sharing the ‘
: to be reactions. Are you really trying to help the _ -
helpful other person gain a useful view of himself?
If you are simply angry at the other and wish to
express it, say so, but don't present such feelings
as feedback. X
-10. Shares - Giving [feedback can create||a sense of imbalance
something _in the relationship. It gendrally helps the (
of the A receiver to feel more comfprtable and be moré
lgiver F \ \ active 1f the giver can sharg some of h1 }
\ | feehng%t Ed concerns as |h gives his reactloLs
| . \ __totheo her i
11. Is specific,. ! - Be specific by quoting and giving examples of 1
ot general what you are referring to. ' l

f |

~ .

PPN
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‘» 3 Guidelines for Rece€iving Feedback

— - « ’ ‘\\\
/J;cks - = Use such behavior as paraphrasfng to be
v understanding sure you understand the meaning of the other's
- . . reactions. Watch out for becoming argumentatwe

or taking a lot of time giving the rat1ona}1e for
your behavior, rather than working to understand

the other's feedback to you. AN
LY i * \ . Y
SR 2. Asks for feedback - - You can help the giver provide useful rea‘ctiohs ’
about specific. by asking for feedback about specific things.
things . This indicates your areas of readiness. to AN
receive feedback and helps him be specific o
rather than general. A \
3. Shares - - Sharing your reactions to the feedback you have ‘ \
reactions to received can help the giver improve his skills
feedback at giving useful feedback. It also lets him know

where he stands with you on a feeling basis so
that the relationship can continue to grow. If he
goes off uncertain about your reactions to his
feedback, he may feel less inclined to risk
sharing them with you in the future.

N

YOU HAVE BEEN PRACTICING FEEDBACK THROUGH REPORTING OF
OBSERVATIONS, (SEE HANDOUT 9, GUIDE FOR OBSERVING HELPER
COMMUNICATION SKILLS, HANDOUT 10, GUIDE FOR OBSERVING HELPEE "
COMMUNICATION SKILLS AND HANDOUT 11, GUIDE FOR OBSERVING THE
INTERACTION OF COMMUNICATION SKIY ZS.) DURING YOUR SHARING OF
OBSERVATIONS, YOU HAVE BEEN PARAPHRASING, DESCRIGING WHAT YOU
SAW AND HEARD AND ATTEMPTING TO BUILD MUTUAL UNDERSTANDING.

AT THIS POINT YOU WILL ADD TO THESE SKILIS THE SHARING OF YOUR
REACTIONS TO WHAT YOU HAVE SEEN AND HEARD DURING YOUR TRIO

WORK. THIS IS THE INTERACTION CALLED:GIVING AND RECEIVING
FEEDBA \ 7» |

. S
l 3 1 \‘l
Sl e | T

i

. N

»
——— -
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NEWSPRINT SHEET N19

(Copy this sample on a large shesct of newsprint
and have ready to use in Subset X, Step 2)

-

The Joe-Harry Window

Know

Things about myself that I--

Don't KKn'-‘,-w

- Knows common ) my blind spots,
Things about knowledge that even my best

myself that the
other person--

-

friends haven't told
me about .

" things I haven't

- . Does my hidden potential
Not had a chance to of things I never
Know tell yet and dreamed I could
things not do or be
relevant to our
relationship N
. °

g




N20

of ' NEWSPRINT SHEET N20
(Copy this sample on a large sheet of newsprint |
and have ready to-use in Subset X, Step 2)
4 ° N
’ In a growth relationship, the common knowledge pane grows larger and
discloses my hidden potential.
i\ _ ° T - .
. - ’ Things about myself that I--
Know 8 : Don't Know
° ‘ — 1 .
> Knows common _ | —»| blind
Things about knowledge - | »| SPOts
Cav myself the ' S T
other perscn-- | (discovered
{ ‘ ‘ potential)
- .
Does things . ! hidden
., Not not ! potential-
. o Know ~ shared : ) :
vl , ‘\ E\\
“ 1 i . \ | | | "\
‘ l\ ks l - i -
! 187
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PREPARATION FOR GIVING AND RECEIVING FEEDBACK

HANDOUT 52

Write thmgs you "know," but have not shared, about the others in your trio.
Next, wnte things you "know," but have not shared, about yourself-

I3

\\

-Reactions.to myself ,

Giving feedback: Things I have seen and reactions I have had but have not shared

First trio ‘member's name

I feel good about

I have some concern about,
i.e., am in doubt, unclear
or wonder about

Things I have seen
(description of
behaviors)

—

Reactions I have had
(to behaviors
described above)

Second trio member's name

I feel good about

I have some concern about,
i.e., am in doubt,’unclear
or wonder about

Things I have seen
(description of
behaviors)

Reactions 1 have had
(to behaviors
described above)

Re;eiving feedback: Thihgs about myself on which I would like to receive feedback

\
| | 1 \ ‘ Ifeél good apout

[ have sé\me"concern about,
.ei, am in doubt} nclgar
r wonder about \ Y ‘

(description of |

Thinés I have done \ \
behaviors)

\\\‘\

\i"i o

(to behaviors ) ‘
described above) !

177
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.. HANDOUT 53
— 3

-

GUIDELINES FOR GIVING AND RECEIVING
"FEEDBACK IN A TRIO ROUND ROBIN

The Procedure: Round Rebin of three round§.

L«

4

1. 1In each 20-minute round:

‘ Two persons will give and receive feedback.
R Each person has approximately 8 minutes to give
and receive. Co )

The third person will observe the 15minute
interaction using Handout 54 as-a guideline. The
bserver will share his reactioiis for 5 minutes.
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HANDOUT 54

OBSERVA;TION GUIDE FOR GIVING-AND RECEIVING FEEDBACK

[}

Write key words to remind you of what you hear and see while two trio

.members give and receive feedback. Try to see and hear as much as you can.

' o - ¢ . /
Your job as observer is to be as much as possible like a candid camera.
. -, LY ’ . '
In reporting your observations, use descriptive language; recall and
report what you actually heard or saw. The-form on the next page is to heip

record your observations. Put the names of the two people you are observing

- at the top of the page where indicated. The column under each name gives

¢

space to note the things that person says and does in relation to any of the

°

guidelines listed on the left when he is giving and rec;eiving feedback. | o

o=

° o . 179-
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”

. |
‘ 8. Is not'an

.....

OBSERVATION RECORD
Name
Guidelines When giving -and receiving

Name

E

When giving and receiving

1. Allows for
receiver o
readiness -

2. Is descriptive

not .
interpretive
3. Covers
recent
happenings

<

4, Comes at .
appropriate
times

5. Includes ' ,
things that ’ .
are new g

\J | ¢

6. Ison

Ychangeable
, ithings

{ P

7. Does not *
deman‘d I e I
change ! : ¢

g
3 i 1

overload *

My . . = <

L]

9.,1s given to

ot
o)
o

"be helpful

k]
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‘HANDOUT 55

ASSESSMENT OF SUBSET X: THE CONCEPT Of FEEDBACK
1. Feedback in interpersonal communications is defined as occurring when
one person: (check one) . ‘ ) c.
Despribes the behavior of another .
Interprets the meaning of the other's behavior to him 4

Shares his reaction to the behavior of another.

>~ .
°

2. Ten guidelines a:re suggested for giving feedback. "Three of these
guidelines are included among the following list. Check the three which

are correct guidelines:

b 4

Allows for the feadinegs of the other tc; receive
. Describes giver's ‘fe'elii‘lgs about the other
Seeks change iI.l the other

Is about things that can be changed
Summarizes past behavior4

I. given a*; an‘appropriate time
Demapds a response

Doesn't concern the give:

3. Three guidelines are suggested for receiving feedback. One of these is | ‘
" included in the following list: (check one)

Check the uxiderstanding of the giver
Share your reaction to the feedback

Tell the giver what you intend to do about what he has told you

182



_Answers:

1.

(wrong) Demands-a response

©

H55
Page 2

Feedback in intespersonal communications is defined as occurring when -

one person: (check one),
(wrong) Describes the behavior of dnother

(wrong) Interprets the meaning of the other's behavior to him

(right)  Shares his reaction to the behavior of another

Ten guidelines are suggested for giving feedback. Three of these guidelines,
are included among the following list. Check the three which are correct

guidelines:

. (right)  Allows for the readiness of the other to receive

(wrong) Describes givér's feelings about the other .,
(wrong) Seeks change in tzhe other |
-(rlightz Is about fhings that can bg chan;ged
° (wrong) Summ?.rizes past beha\;ior '

(right) 1Is given at an appropriate time

v

~ {(wrong) Doesn't concern the giver

Three guidelines are suggested for receiving feedback... One of these is

included in the following list: (check one)

(wrong) Check the understanding of the giver

(right)  Share your reaction to the feedback

(wrong) Tell the giver what you intend to do about what he has told you

#

If you missed any of th‘e'above, it is suggested you review Handout 51.

183
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- DERIVING IMPLICATIOﬁS AND

The activities of this subset are designed to allow participants to gain skills in -

PN

SUBSET XI

o

ACTION ALTERNATIVES FROM RESEARCH FINDINGS > 115 minutes

-

PURPOSE

’ .

deriving implications from research findings, brainstormihg and analyzing °
action alternatives.

' OBJECTIVES . ‘ .

_ Given definitions for deriving implications from research findings, brainstorming

and analyzing action alternatives, partICIPantS will correctly derive a list of
posmble implications from the findings of Mrs. Jones's data and will brainstorm

‘a list’ of related action alternatives. : ¢

LEADER PREPARATION - - ’

N\

\

1. Newsprint sheet (N21) should be ready.for display.

|
2. Handout 60 must be distributed during Step 5. L\
I 'y ’\x ° L6 .
3. Felt-tip pens and sheets uf newsprmt should be ready for the sextets to
use during Step 6.

4. Handout 62 must be distributed during Step 8.
5. Paper aﬁd pencils

R ——"

6. PARTICIPANT MATERIALS ./

b

Handout 56: Agenda for Subset XI: Deriving Implications and Actlon Alternatives
from Research Findings
Handout 41: Major Results of Mrs. J ones's Data (to be used again during Step 2)
Handout 57: Deriving Implications and ACthIl Alternatlves
Handout 58: Work Sheet for Deriving Implications and Action Alternatives
Handout 59: Guidelines for a Fishbowl Trio Exercise o
Handout 60: Implications Derived from Mrs. Jones's Data Results (BLUE)
Haadout 61: Guidelines for Conducting a Brainstorining Session on Action
' Alternatives N
: Handout 62: The Alternatives in Mrs. Jones's Action Plan (BLUE)
Handout 63: Assessment of Subset XI: Deriving Implications and Action
Alternatives from Research ¥indings

I
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‘ ld
SUBSET XI: .
o SCHEDULE MINUTES  RATIONALE-
1. Introduce . 5 This allows participants to structure |
agenda for o appropriate expectations.
Subset XI : : |
2. Review, 5 ‘"Mrs. Jones's data" gives all participants
major results . a common referepce point for the .exercise.
of Mrs. Jones's o
‘ data o
R Y h
, 3. Deriving 15 This is a sophisticated distinction. Its-
implications . importance is easy to miss. The act of
) i and action *  deriving implications before going on
-y alternatives to consider action alternatives may be the
. ¢ single most important skill in.research
utilization by practitioners.
L 4. Fishbowl - 30 This exercise provides feedback on
T trioon ° : applying the skills of deriving
deriving: 2 T implications.
-7 ¢ . implications
' - from resulis
o 5. Sextets 10 Mrs. Jones's implications provide a
© discuss common reference point for the next
/Mrs, Jones's exercise.
. implications . : ‘ o
; ) {
‘ 6. Q13"1'3.instorming oo+ 30 " This exercise provides guidelines and
“© . action practice in the process of brainstorming.

. alternativés

-

R

A7



MATERIALS

SUBSET XI

H56, N21 1.

INSTRUCTIONAL STRATEGY

A

Call attention to H56 and N21 showing the sequence of
steps for this session.

- ' . P .
) . .
¢

H41

[ B

~

‘ Ask part1c1pants to look again at "Major Results of

Mrs. Jones's Data, " on H41,

H57, H58 3.

Direct par,ticipzints to read H57 for 5 minutes. Then refer
to H58 and ask participants to write the first major result
of Mrs. Jones's data (see H41) on the first column of H58.
Direct them to work individually and write one implication
in the "what" column and one action alternative in the "how"
column. Allow 5 minutes. Instruct trios to share their
work and critique each other' 's product using criteria in
H57 and H58.

" H59

Direct participants to H59 and ask them to form a trio
fishbowl with Trio A in center, Trio B observing. Allow
time for participants to read H59 and begin the exercise.

Form sextets. Distribute H60 and direct part1c1pants to
discuss implications in sextets.

H61

[

‘Take out H61 and read with the participants.

Reinforce the
ground rules and announce that you will be timekeeper. '
Provide sextets with newsprint and writing pens.

Ll

186
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SUBSET XI (continued)

~o.

SCHEDULE MINUTES RATIONALE
1. Review ‘5 This reinforces awareness of the RUPS -
RUPS model and places the current activity
. model of the workshop in relation to it.
8. Analyze 10 This presents a cognitive awarenéss of
- action ‘ how. the force field can be used to
. alternatives ' analyze points of intervention in an
. : 3 action plan.
9.- Assessment 5 This assures the participant that he

has mastered the major cognitive
learnings.

187 -




- ) ‘ SUBSET XI (cortinued)

MATERIALS  INSTRUCTIONAL STRATEGY

! 'N11 7. Call attention again to the RUPS model on Ni1. Point

. out that testing for feasibility comes after a good effort is
. : made at producing many action alternatives.
“H62 8. Distribute H62 and. ask the participants to read and discuss.
-H_63 9. Give participants time to answer individually the

questions on H63.

'! ' : - 189 R 188




1.
2.

‘3.

. L3

g ‘ , . . N2l
. NEWSPRINT SHEET N21
. (Copy this sample on a large sheet of newsprint
\ and have ready to use in Subset XI, Step 1) .

AGENDA FOR SUBSET XI:- DERIVING IMPLICATIONS AND
ACTION ALTERNATIVES FROM RESEARCH FINDINGS

a

+ T a

. : ) .
Introduction to Subset XI agenda

Reviéw major results of Mrs. Jones's data ‘
Derive implications and action alternatives .

Fishbowl trio on deriving implications

Sextet discussion of implications .

Brainstorming action alternatives '
Review RUPS model
- Analyze action alternatives

Assessment




HANDOUT 56

AGENDA FOR SUBSET XI: DERIVING IMPLICATIONS AND
ACTION ALTERNATIVES FROM RESEARCH FINDINGS \
B ® L -

’

Purpose: To gain skiils in deriving impiications from résearch findings,
brainstorming and-analyzing action alternatives.

Objectives:  Given definitions for deriving implications from research
: findings, brainstorming and analyzing action alternatives, >
. participants will correctly derive a list of possible implications
from the findings of Mrs. Jones's data and will brainstorm a
list of related action alternatives.
Steps: 1. Introduction to Subset XI agenda
2. Rev_isw major results of Mrs. Jones's data
3. Derive implications and action aiternatives
4." Fishbowl trio on deriving implications
5. Sextet discussion of implications
6. Brainstorming action alternatives
- 7=—Review RUPS model

. 8. Analyze action alternatives

9. Assessment

Q T e Bttt vt o 3

¢
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, finding. First, one must'decide what he believes to be the implications of that

action alternatives for a %ving the objectives you select from among possible .
implications. This consideration of action alternatives has a "how" dquality. .

one.tries to think up as many different '""how we raight achieve it" ideas as . :
. . o - o Py ’

° ‘ ' ~ Hs?

° : . HANDOUT 57

DERIVING IMPLICA TIONS AND ACTION ALTERNATIVES

/ . :

' »

[ .
Research findings seldom have direct application to action. Two steps

e .

N, rl

§  f m—

A . .
are generally needed in order to develop ac%i.on guidelines from a research

findfng for his-particular action situation. These implications have a t'what"

- AN
‘ \ 4
quality. They are not "'what ought to be done" but rather "what the objectives

&

NN
ould be" given the things that have been learned from the research. Usually,
. / 4

e —

different kinds of implications ca‘ﬁ Be\derived frém any one research
he appropriateness of each implication usually is determined in /

relation to other facts about the sitﬁatioh and the kinds of attitudes, values and

[+
w

ideologies which xist. The "what" relates to goals to be achieved.

The second step toward coming up with action guidelines is to consider

g

Given a clear‘-dbjective, how can it be achieved? Again, there usually are

several diffex—'éipt ways that an objective might be achieved. In this secoﬁq step,

S

&

possible before selecting those that seert best for an action trial. The "how"

-
f— o

implications 5elate to methods and processes to be employed.

o




- R "H57
. ,! ~ Page 2

Below is an illustration of a generalized finding from research. It is
(o]

‘ followed by.two possible implications derived from this finding. Listed'next

are three possible-action alternatives for each. A

. . ~ o a2 & LY N
Finding: . S e :

IMPLICATIONS:
¢ «
WHAT THE OBJECTIVES SHOULD BE . i
) P _;J:.m v
Pocsible Implication No, 1 ] Possible Implication No., 2 ‘
> ) . ) <
Delinquent teenage boys should Negatively oriented young adults should
o be kept away from nege.tively be involved as helpers to del.inquent .
oriented young adults so they . teenage boys in thinking through’the _ .
won't be adversely mfluenced implications of their behavmr, goals
by them. - _ and the means of their goals.’ -

4 3

"HOW TO ACHIEVE IT" ALTERNATIVES '

2

Action Alternatives for Action Alternatives for

- Implication No. 1 ° - Implication No. 2 . o0
1. Set up a series of lectures ' 1. Start a training program for .y:)ung )
for teenage delinquent boys . adults who wish to be helpers to _
© ' ' about the pitfalls of evil - delinquent teenage boys and enlist v

. : companions.‘ ) .+ a50-50 ratio of negatively and .
. . positively oriented young adults.
2. Passa.law agﬁinst teenagers

' . with delinquent records . 2y Starta program of training older
R associating with young adults ’ proféssmnal youth workers to work
- with delinquent records. as pa of a-team with young adults
in opera ing programs which seek to *

3. Conduct a campaign of excluding inciude d lmquent teenage bcys.
negatively orlented adults -
from all crgamzed teenage 3. Start a program of trammg delinduent’

. functions. - teenage boys tgq be helpers in operating )
o ‘ activities' clubs\for younger boys.

" ” 20 3 ' 192
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"A fine line is always preseﬁt between the implication and the action alternative.

> . o - , ' H58 .

- KANDOUT 58 - ’

)

WORK SHEET FOR DERIVING IMPLICATIONS -
AND ACTION ALTERNATIVES :

.
»

An implication i 1s derived after lookmgéat the major results gleaned from the
data collected. From these results a "what" implication can be developed.
That is, f'what the objectwe(s) should be--what goal we desire to achieve.,"

The action alternatives are developed later. o , ' )

N v
L °

It is necessary to be sure the two do not get confused. Make sure when looking
at the WHAT (implication) that discussion does not shift4o the HOW (action
alternative).

°

. £ v H
. ’ ¢ T ‘ o .
7 "What"' implication *""How" alternative 57"
» Major"Result Data What the objective should be How we might achieve it ;‘
’ What gbal we wish to achieve Action Alternatives *
. Action Steps —
FREN N K DI v * 3>
+ ) . _
Fd - ./ -
¢ 9 ) “~
- » *
. - R2 LS
: (7) , * =%
N '3
% A 2 M )
’ - 2 O 4 < ¢
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HANDOUT 59 - .

GUIDELINES FOR A FISHBOWL TRIO EXERCISE

.

Trio A works and Trio B observes for 10 minutes. Trio B shares
observations for 5 minutes.

S

Trio A works in the center ring at deriving "lvhaté
implications from H41.

Trio A uses H58 as a worksheet and applies criteria in
H57 in deriving implications. °

Trio B observes procedure and uses H57 and H58 as
guidelines for observing Trio A application of criteria
for deriving‘implications. Trio B keeps notes and
prepares to report.
)
When t
Trio A%

e is called, Trio B shares observations with

°®

2.* Trio B works and Trip A observes for 10 minutes. Trio A shares

observations for 5 mimutes. .

',

-

Repeat the same procedure as above.
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WText Provided

ERIC.

HANDOUT 60 °

IMPLICATIONS DERIVED FROM MRS, JONES'S DATA RESULTS

Mrs. Jones derlved the followmg nnphcaﬁons

1.

The chlldren needed to find their own motivations for leammg and
setting learning goals instead of relymg so heavily on the teacher

"to do this for them.

The children needed to discover that almost all of them wanted to
be more active in class, rather than continuing to assume the

opposite to be true. ) Ca

N

The children necded to know that the teacher wanted them to help
each other. They needed to have positive helping experiences with
each other. For this to happen, they would probably need some
help in learning to give and receive help in constructive ways.

The children needed 2pportunities to exploreoopeply what they
wanted their learning goals to be-~without being influenced by-their
assumptions about what others thought.

The high influence children who were seen as among those "most
often against the teacher" needed to be involved with the class in
reexamining the role of teacher and the norms that the class really
wanted to have.

The teacher needed to stop and find ways to think about the things
she was doing that might be supporting these results!

195
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HANDOUT 61

-

GUIDELINES FOR CONDUCTING A BRAINSTORMING
SESSION ON ACTION ALTERNATIVES

ground rules for brainstorming;
1. Seta time limit (10 minutes)
2. Produce ideas at a’ rapid-fire pace ®

3. No discussion or evaluation is permitted

4. The-emphacis is on quantity, not quality
. 5. Suspend judgment for 10 minutes
6. Encourage the practice of hitchhikiné on others' ideas

7. Be sure and have a scribe to write all action alternatives

) . Procedure: , : . :

1. In sextet conduct a warm-up exercise for 3 minutes.
Brainstorm: "How many things can you do with a brick?"

2. In sextet take 10 minutes to brainstorm as many action -
alternatives. as you can on one or all of'the ""what" implications
derived by Mrs. Jones. (See Handout 60.) Ask two persons in
sextet to use newsprint and write the action alternatives. Each
person writes on a different sheet of newsprint, alternating in
order to capture all ideas produced at a rapid pace.

. >

3. Take 10 minutes to review sextets' results and to move around
room to look at results from other sextets.

'} -
v

- . 196




: e . ’ HANDOUT 62

THE ALTERNATIVES IN MRS. JONES'S ACTION PLAN

Mrs. Jones did considerably more work than the handout materials show at this
stage in her RUPS project. She developed a long list of action alternatives from
her list of implications. She gave special attention to possible actions that could
reinforce each other and/or serve several needs at once. She created new force
field diagrams for several of her major goals. She rated forces for ease or
difficulty of change. She also looked for forces that showed up in more than one
force field. ' ' -

The analysis that Mrs. Jones did earlier in her RUPS project was diagnostic.
It was to help spot where she needed to collect more data. This later analysis

" of forces in several force fields, v’vith ratings of how easy or difficult it might
be to change forces, was made to plan an action strategy. In a.real RUPS
improvement project, you will be aware of many factors beyond those included o
in this practice simulation of "helping Mrs. Jones." The thing to be aware of
is that there are two kinds of analysis you can do with a force field. ‘One is a
diagnostic analysis to consider what is known and what needs to be checked into
further. The second is a strategy analysis to plan which forces you will try to

“ change and the actions you will take to change them.

On the basis of her strategy analysis and her own feeling of comfort related to
. each of the action possibilities, -Mrs. Jones selected a few of them to try out.
- ‘Her action plan included the following: ‘

1. Electing a classroom student council with six members, two
dropping off and being replaced by newly elected members
_every two weeks. The function of the council would be to

. - involve the class in-problem identification diagnosis, action
taking and evaluation as a continuous procedure. The purpose
would be to make actual and desired norms open and involve
all in decisions about how the ‘class should operate. The
teacher would take the role of helping the pupils learn skills
of data gathering and feedback and consider the adequacy and -
acceptability of procedures a3 they were tried out.

2. The teacher would be especially careful to support the pupils
in including data gathering about hcw her role and behaviors-
were seen, so that feedback and influence upon her would |
become legitimate. . . - _ ' :

— : - . N ' A3

‘ o 08
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_ within the classroom would also begin. Sociometric questionnaires -

'in which areas. The teacher would take the role of trainer in

At the same time the council would be started, a helper program

would be used to identify who was seen as potential helper to whom

conducting skills exercises for the pupils on how to be a helper
and helpee. This program would eventually become part of the
studant councll's review respons1b111ty.

‘The most negatlve high influence chlldren would be grouped with
some who were not so negative and would be given the opportinity
of working as helpers to an after-school activities club of ysunger
children. The teacher again would take the role of trainer.in the
skills of being a helper that especially included receiving and
using feedback ffom those being helped.



HANDOUT 63 -

ASSESSMENT OF SUBSET XI: DERIVING IMPLICATIONS AND

ACTION ALTERNATIVES FROM RESEARCH FINDINGS

1. Implications fx;oﬁl research findings are: (check one)

What ought to be done, given the data

What the objectives should be, given the data

2. Actidn alternatives givé you£ (check one) \

Statements of specific results from the data

<. ] } \
A set of ideas about what needs to be done
Many different ideas of how to achieve objectives

“An analysis of the action strategy needed C Y

S

A
.
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Answers;

H63
Page

1. Implications from research findings are;: e

- _(wrong) What ought to be done, given the data

-

(right)  What the objectives should be, given the data

(Implications from findings are goals about which you next
consider what ought to be done. )

-

(wrong) Statements of specific results from the data

(Statements of specific results from data are research
findings! Implications are the goals or objectives
derived from these.)

» 2. Action alternatives give you:

(wrong) A set of ideas about what needs to be done

(Action alternatives are statements of how to achieve objectives.)

(right) ~ Many different ideas of how to achieve objectives

wron

An analysis of the action strategy needed
(A strategy analysis to plan action considers action
alternatives as well as other factors.)

2




. SUBSET XII: ,
PLANNING FOR ACTION . . 100 minutes

-

PURPOSE

The activities in this subset are designed to help participants gain skills in
consxdering planning resources when deciding on a strategy for implementmg
action alternatives, =~ " -v - . . .

OBJECTIVES
Given two papers, "Fiye Resources in Planning and Taking Action, ' and
. "Organizational and Community Conditions Which Influence the Leatning
Experiences of Children, " and given work sheets and directions for trio work,
- __ participants will identify and write questions for getting information about
\supportlve resources and management considerations. Participants will also,
perform a fe force field analys1s on the first action step in Mrs. Jones's action plan.

\»\
~—

e

, “.LEADER PREPARATION "~ - <
A : I :
Y o1, “Newsprint sheet (N22) should be ready for display.. ..

2. Haﬁaqut 68 must be distributed at the beginning of Step 5. - o

s,
2 .
™,

o 3. Paper'a'itc} pencils
’7
4, PARTICIPANT MATERIALS

Handout 64 Agenda for Subset XII: Planning for Action
Handout 65: Fw%e Resources in Planning and Taking Action
——Hangout 66: Organizatlonal and Community Conditions Which Influence the
/ Leal;ning Experiences of Children
Handout 6‘I~ TriolExercise on Discovermg Supportive Resources
Handout 68~ -Notes from Interviews Mrs. Jones Conducted with Principal
and Several. Teachers in the School (BLUE)

Handout 69 urvey«of—Management-eonmderations
-Han&out 70: Work Sheet for Force Field Analysis of First Action Step in
o * Mrs. Jones's Action Plan

. "y, Handout 71: Assessment of Subset XII: Planning for Action

.

S

L ‘ ’ . N 212 >4
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SUBSET XII

SCHEDULE ‘MINUTES  RATIONALE ‘.
1. Introduce . 5 This allows participants to s!:,ructure. » 46‘
" - agenda for ) appropriate expectations. ' - .
Subset XII ’
2. . Five resources 10 This handout reinforces cognitive . '
in planning ‘ learnings and structures several in
and taking relation to the RUPS process. Also,
action this provides additional knowledge in a

form that can be referred to later.

»

3. Consideration 10 This illustrates how retrieval of a

of organizational v different kind of research finding from
and community those looked at earlier can help in a
. conditions | ’ different stage of the problem solving
process. L -
.4, ‘Trio exercise 15 Reinforces awareness of the need to collect ..
.- in discovering new kinds of data from the action setting,
supportive - Data was collected earlier to clarify the ~_

resources b . nature of the problem. Later data is to . -
- " diagnose factors that might influence
the plans for action. ‘

5, Murs, . Jones's . 5 Prdﬁges practice in analyzing and .
" notes from L . considering data relevant to planning v
‘. interviews action, '
A
RN ?}ﬁ‘ - B
6. ‘_Triéxsurvey 20 Provides practice in consldering those
of management questions while reinforcing knowledge
consideratiog of the questions.
7. Force field - 10 Illustrates use of the force field in
. analysis of ~ relation to planning an action step.

.. first action step




o

MATERIALS,

I

SUBSET XII

INSTRUCTIONAL STRATEGY

H64, N22 1.

Call attention to H64 and N22 to show the seq\uence of
steps for this session.

H65 2.

Ask participants to read H65 individually. Note
suggestion for trio activity in last paragraph of
page 210.

H66 3.

«

Refer tc H66 and ask participants to read it individually. -

-

H67. 4.

I

Ask trios to use H67 and take 10 minutes to bujld an

interview guide for determining supportive resources and

helping relationships-that Mrs. Jones could use in her
school, ' :

H68 5.

Distribute H68 and ask participants to read it individually.

H65, H69 6.

Instruct trios to read H69 and to work for the next 20

“minutes on management considers iens in H65.

H70 7.

o

Ask participants to do force field analysis individually
using H70. Announce that it will be shared in trios.

-

:"
f‘; 203
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-:'/ O L F3
SUBSET XII (continued)
SCHEDULE MINUTES RATIONALE ‘ . \ ‘
8. Trio 20 Provides practice in lapplying critéria for
discussion : this use of the force field, -
of force 5
. field analysis
9. Assgqémént 5 ‘This assures.the participant that he has
: mastered the major cognitive learnings. -
. )
G -*
. 215
. -
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SUBSET XII (continued)

" MATERIALS - —INSTRUCTIONAL STRATEGY

> <

" 8. Direct trios to share force field analyses and discuss them.

H71 9. Give participants time to answer. individually the
: ‘questions on H71. ’

LN
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AGENDA FOR SUBSET XII:

-
A )
I3 ©
.

NEWSPRINT SHEET N22

(Copy this sample on a iarge sheet of newsprint
and have ready to use in Subset XII, Step 1)

N “

° >

v

PLANNING FOR ACTION

L

Introduction to Subset XII agenda - ;

Five résources in planning and taking action

¢ .

Consideration of organizational and community conditions

Tcio exercise in discovering supportive resources

Mrs. Jones's notes from interview with principal and

. several teachers

. Trio survey of management cgonsiderations.

Force field analysis of first action step

Trio discussion of force field analysis

]
o

Assessment

o




N

. ' . H64
- . kY .
& HANDQUT 64
: AGENDA 'FOR SUBSET XII: “PLANNING FOR ACTION, . .
[ R ' ’ : ) . .
. Purpose: * To gain skills in considering planning resources when .
. , deciding on a strategy for implementing action-alternatives.
» ) '..\ . . . -‘.g‘ ne .
.. Objectives:  After receiving papers on ''Five Resources in Planning and .

Taking Action" and "Organizational and Community Conditie~s

« Which Influence the Learx{ing Experiences of Children,'" work

' ' N sheets and directions for trio work, participants will'identify and
¢ write questions for getting information’ in two categories g

(supportive resources and management considerations). They

-
-

‘ s ) . T B will then perform a force field analysxs on the first action step,
in Mrs." Jones 's action plan.
BN . . Q
: B St.eES: : * 1¢ Introduction to Subset’XII agenda ) ) ] 9
. T : > 2. Five re‘s_our;és in pi'a..nning'_and' taking action )
3. Con‘si_deration of org'anizat\iof:aal\ and community conditions:

LN . ’ L4
4. Tfio exercise in-discovering su}iportive resources
¥ B ~

L

5. Mrs. Jones's notes from interviews wzth principal and
several teachers . . N

. » -
Y -7

2 ) 6. Trio survey of management considerations

7. Force fleld analysxs of first action step °

.
$ ¢

W

8.- Trio discd’ssion of force field analysis \ -

9, Assessment \
¥

A1l
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HANDOUT 65 Ve

FIVE RESOURCES IN PLANNING AND TAKING Ac'rldN

°

ey y T
o T YRR T
PR . 4

. . 1. f\’Fo‘i'?ce Field Analysis N N e . S

+ . °

Two kinds of analyses can be done on a force field-- the diagnostic .

o
N
[ A

. analysis and- the strategy ahalysi . During the diagnostic phase of :

prob'lem solving,"forces“ can be ranked for importance and rated \for

YT
‘_\f gy,

oy
(SRS
. -

clarity. ' ;i‘he force field is then analyzeé to cons.ilder the need for collec':t‘ing(
_data to furtl{qf clarffy the prot}iem simé{ion._ During the la£er phase of . o
. plann;n:g fbr actidn, the forces can be rated for changeability. That is, how
easy or di&icult w<‘>u\ld it be to _chargxée each ffc‘;;éé? Force fields lpaiy be.

- - . .

: written,fér each of the forces concerning their changeabi}i%y. These are

\
-

- , analyzed to p,l:m a str‘ategy"of action. One generally aiﬁ;s to change
those forcés that appear high in importance"and most changeable.

) The following factof's ‘are considered in using the force field to.plan

a stratégy of action. There are four wafi's t6 cause the situation to change

from what it is now: - -

N . Add a force’ S . o

. .o Eliminate a force -

%

Strengthen a forcé\ :

. . Weaken a force . : ' . .

Usually we"t'r,v_ to bring abov.'l;c chanée by adding forces. The result is
that we don'f getﬂcloser to the goal, but only wind up with greééer forces on
both sides and more tension in the situation. It is often h;elpful to take . S

S ; 219 " ' 2:08"‘ ,
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&

an approach of seeking to reduce some of the restraining forces, the

»t

forces pushing against movemen* toward the goal. ‘Sometimes it even

}

helps to start by reducing a force pushing toward the goal tc reduce

. tension in'the situation The force field diagram can help you select the

forces that might best be used to bring about a constructive change.

L
tn

~

2. Management Considerations
~It will be very important t{o work through the following management
considerations carefully as you carry out your action plan 'for improvement.
‘ It is not intended that these questions imply a general right or wrong way

of doing things. E‘verLsitiiation is unique. It is suggested that, in any

\ .
given situation, the way you work out the answers to these questions of

. management will strongly influence how your action effort turns out and

the kinds of side effects it may have! The overall question that applies to each
- ‘\ ‘ -
of the following is: What is the most constructive way to do it this time?

Questions

A, Is there an awareness among those who will be affected by the
proposed change of a need for change?

B: What are your own mot1ves why do you desire to see this

change come about?

o C. What are thc motives, present or potential, among those who
will be affected for desirmg to see this change come about?

. D. Whatis the nature of your relationship with those who will be
s affected by this change? (For example, are you the '"helper"
and they the "helpees' ? Is it the other way around? Are you
seen as an authority figure and/or an expert? Did you mutually
° establish the relationship or ig it simply one set up by your
roles as with a teacher-pupil, etc. ?)°

220
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E. Are those who will be affected by the change working with you on
clarifying what the nature of the situation is?

F. Are those who will be affected by the change involved in considering
' alternative ways for bringing it about? .

G. If you and the -others have ar r1ved at a point of having some clear
intentions for change, what has to happen to move from the stage of
having good intentions to the stage of making actual change efforts ?

H. Are those who will be affected by the change the ones carrying out
the plan to bring about the change?

1

1.. How will you know if the change has really hagpened, and if so, why
it happened, or why it didn't happen?

7 ) L

J. If the change has happened, what support will be necessary in order for
it to continue in the new way ?

K. Are those who we{ inuolved in this effort now more able to carry
out other change f(orts in’the futnre? '

S

flel@ng Relationships
Research indicates most of 'us benefit from having support from others
when we try to do something new or different. _In fact, many action efforts
never really get started because of lack of active support. Inundertaking
‘ an improvement effort whom can you turn to for encouragement, for fresh
jdeas and ways of looking at the smxatlon, to argue with you to help bring
out the things you haven't thought of, etc. ? Whom can you seek cut to

) build these klnds of helpiag relatlonships for yourself?°

Scientific Knowledge ; Co

Implicatlons for action can be derlved from research findings. First,
‘ one must retrieVe research that fits a part*cular action ques*ion. Research
is available not only on classroom conditions which influence children, but

also on organizational and community conditions which affect the learning

-, R21 B 210
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Page 4

experience of ohiidren_by influencing the teacher and the ways things
happen in a school system,

. 5. Self-Initiation Skills

-

\ The most important resource may well be your .own willingness to
take initiative. The whole process of problem solving/action taking involves
many steps. There are many pomts along the way where you might get bogged
down. It often can b/e,he}pful to ask yourself '""Where am I m the process
: right now and what are the next steps 1 need to take?" Sometimes itis hard
.to stir up your initiative to really take a next step. When you get bogged
down th1s way, it can help to take a few minutes to work out a fox:ce field on
. yourself. What are the forces for and against your getting active in moving
on to the next step? Once you've spotted these'fo-rces, you can work out a
plan to sdpport your own initiative. - N 5
If time permits, trios can think of and consider the first step which

Mrs. Jones might take in startmg her action program. Refer to Handout 62,

. Voea

Ve

"Aiternatives in Mrs. Jones s Action Plan. " You are not to decide on one

action step, but only to think of possibilities and discuss them. !

) T 211
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HANDOUT 66

ORGANIZATIONAL AND COMMUNITY CONDITIONS WH\ICH
t INFLUENCE THE LEARNING EXPERIENCES OF CHILDREN

Tooa

Those Who Influence the Direct Workers -0

What actions of the principal facilitate or inhibit innovativeness of teachers?
"Chesler and Barakat reported:

... teachers who see their principal as exerting substantial upwards
influence with the superintendent and minimal downwards influence
on the local staff are most likely to innovate, Some guarantee of
profess1ona1 autonomy in the form of mediation of external pressures
and freedom from internal pressures may be at work here.
Principal-staff congruence on professional matters seems to be
relevant for staff innovation and sharing.... The principal may be
: more facilitative of professional growth by his indirect efforts at
encouraging a supportive peer network than by direct efforts at

" stimulating teacher change. (1967) . : ’

‘ ) ‘ How does the position cf the teacher in the informal pattern of faculty .

: relationsnips influence innovativeness in her classroom? Chesler, Schmuck
and Lippitt reported . \ )
Those teachers who .saw themselves involved in dyads or triads O
were more innovative than those teachers who said they were '
either isolated or who perceived themselves on the edge or in the
middle of large clusters, not in the center, nor in dyads or triads.

(1963)

A
- B

Those Who Influence the School System as an Organization o X

.

In surveying a number of case studies of change in education, MacKenzie
noted inﬂuehc,.e sometimes comes from superintent&énts, boards of education, .
citizens, state legislatures, state departments of education and state and oo 3

federal courts. (1964) ' -

SR - R23 ) . a2
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have on the curriculum in ord

reported: ‘

‘ Chesler; et al. , réported further:.. {

\ N o : H66
a \ Page 2

How much influen Tganizational structure should the teacher

to share inpovétions? Chesler, et al.,

\'

ence, they are likely 1o feel
their colleagues. Howcver,

If teachers believe that they have i
it is worthwhile sharing information w
if they do not believe they have influence)or-if they are alienated -
from the social system of the school, then they are likely to feel

that there is really r.opomtin sharing because no one will listen.
This observation is readi supported by data

ich reveal that
teachers who are seen by-their ¢olleagues as influential, competent,
and enthusiastic about teaching innovate and share wore than teachers
who are not perceived .in this.way.——-———

. ., Ve
The objective structure of the school seems to have a diffgrent
effect on adoption than on innovation. In.those schools where
the communication structure was more hierarchical, teachers
adopted more often than in schools with a diffuse structure.

On the other hand: \

In those séhodls where the communication structure was more
spread or diffuses~and where almost everyone was linked to’

Fox, Lippitt and Schmuck fgimdi

from others about how to behave at school combine {5 relate si

someone, teache¥s innovated and shared more than in school
with hierarchical or nblﬁfuse structure. {1963)

Are pupils' perceptiorls of parental attitudes toward school 'imp rtant?

Indices for parental ggp{port of scho 1, self-esteem, and attitudes
toward school show that pupils_who v1§w their parents as supporting 4
school have higher self-esteem and more positive attitudes toward
school than pupils who view less parental support of school. (1964)

Do all the various important reference.persons in a child's life have

influence on hi's school béhavior? Jung reported the percéivéd "messages"!

&

observations of the socioemotionally handicapped child's positiveness in

[£~3

relating with teachers and peers in the classroom. (1964\)

- ' 213

224

e ;




H66 °

Page §

Are thet'e different'refet'ence groups.within' a community wh:i'ch influence
*  the socialization of youth? Inv 1962, Logan conducted a’ st:.xdy in a middle-sized - ‘
city in which key inﬂuencet's of'yotlth—programe were identified and interviewed.
He rex;orted:. »

Agreements of division of labor, perceptions of goal similarity,
and reports of communication patterns indicate a meaningful
structuring of the youth development and individuals whose
youth development tasks are

a, therapeutic services, law enforcement and social control
b. formal education

c. economic integration ‘

d. rehglous development recreation, leisure time activity

Logan found: ''Beliefs abou.t best wa}fs of working with children and youth
differ according to which youth develo'p}_ment area ort'e bi:longs to.!" He found
further:

Some youth behaviors are positively valued and ~viewed as worthy
of support; others are disliked and ones we would like to change.
There is a fair amount of agreement in the youth development
community that work achievement behavior (ambitious, good
workers, striving to do better) and social relations behavior
(being cooperative, getting: along well with others,. respectmg
athers) are the most desired behaviors. There is stronger
agreement that the most disliked behavior, br behavior that
most needs changing is social relationships behavior (disrespect
for others, disrespect for authority, misbehaving legally, being
poor citizens). The different subparts have different views
about this. There is a general agreement in the community that
the family is a primary source of the development of positive
youth behavior. There is much stronger agreement that the
family is the source of negative youth development. (1962)

- How adequate is the training generally available to those who work with
- youth? Morse, Dunn and Bloom found that teachers responses ‘concerning
‘ their orientations toWard working with youth were not significantly related to

. reports of their pupils, or reports of trained observers, as to how they

_225
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actual'ly were working with youth, (1960) Jung foungd no significant
ot
relationship between teachers! awareness of "'good classroom group dynamics"

p:incipleé and the extent to which they practiced these principles' in their

classrooms. .(1961) Knowing and believing are not the same as doing!

- oe -
"Q’ . . . - N
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. . " : - HANDOUT 67

* TRIO EXERCISE ON DISCOVERING SUPPORTIVE RESOURCES

= N

Mrs. Jones decided to investigate the supportive resources she could

-

count on at school in order to supplement her force field analysis of her

hY

first action step. -

w, ¥

[ \
‘Construct a questioﬂnaire to use in interviewing the schdql principal

ard several teachers to ascertain the kind of support in thé school
" Mrs. Jones can expect and to identify persons with whom helping

relatic;nships can b; ‘explored and built for trying out new ideas. (Refer
to Handouts 65 and 66 for ideas.) : !

&

H67




" Six other teachers expressed interest and asked to be kept informed.

- The Principal

Mrs. Jones's principal was impressed by the data she céilected. He

i

. . 218

- NOTES FROM INTERVIEWS'MRS. JONES CONDUCTED WITH
PRINCIPAL AND SEVERAL TEACHERS IN THE SCHOOL

~ A\ .
-

o

encouraged her to talk with the other teachers about her plans. He asked
her to think about ways to inform parents of her children about some of her
plans which the children would be likely to mention at home. He offered to

HANDOUT 68 ' ' B
4
|

help with this.

Other Teachers

Mrs. Fisher and Miss Arno were enthusiastic about her ideas. They asked
to be kept informed and offered to help by observing her'class if asked.

Mr. Thomas suggested that she try her 1deas one at a time to get a clearer
picture of what was working. ,

Mrs. Blakely questioned whether these efforts were worth so much time and.
energy. Mrs. Blakely's friend, MTs, Towm,asked Mrs. Jones if she didn't
feel she was going beyond the responsibilities of the teacher.

Four other teachers did not-seem interested.

All of the teachers that Mrs. Jones talked to said they had tried one or more
of the kinds of ideas she was planning at some time. In this first round of
questioning, she did not explore these claims in detail.

M °
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HANDOUT 69 -

_TRIO SURVEY OF MANAGEMENT CONSIDERATIONS

Taking into consideration all information on Handouts 65, 66, 67 and 68,
and the altérnatives in Mrs. Jones's action plan from Handout 62, work as a

trio and produce appropriate responses to each one of these management

consideration questions from Handout 65.

Answer How Things
- Seem to be Now

i
1. Is there awareness among
those who will be affected
of a need for change?

2. ‘What are your (Mrs. Jones)
own motives for desxrmg N
the change?

5. What are the motives
of those who will be
affected? -

4. What is the nature of
your (Mrs. Jones)
relationship with those
who will be affected?

5. Are those who will be
affected working on.
" clarifying the situation?

8. Are those affected
involved in considering
how to bring about change ?

7. What has to happen to
move from intentions to
making actual change
efforts?

©8. Are those affected the
ones carrying out the

plan? e ', N ¢ 230

. Answer How You Think

Things Should Be




10.

11.

How will you (Mré. .Jones)
know if the change has
really happened ?

'If change happens,

- what support will be

necessary to continue

” in the new way ?

Are those involved in
the effort more able
to carry out other .
change efforts in the
future ? -

Answer How Things

4

Seem to be Now

il

-

H69

R

‘page 2

Answer How You Think

Things Should Be

7
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uaNDdUT 70 ' .. .

" WORK SHEET FOR FORCE FIELD ANALYSIS OF °
FIRST ACTION STEP.IN MRS, JONES'S ACTION PLAN _

)
AN

The election of a classroom student eouncil is pla‘nned with six members, °

two dropping off and being replaced by newly elected members every
two weeks. - The function of the council would be to involve the ClaSo In
problem identification diagnosis, action taking and evaluation as a
.continuous procedure. The purpose would be to make actual and desmed
norms opeh and involve all in decisions about how the class should
operate. The teacher would take the role of helping3 the pupils learn
skills of data gathering and feedback and consider the adequacy and .
acceptability of procedures as they were tried out.

Procedure
1. Do an individual force field on the above action step. -

2. Rate the changeabxlity of ‘each force in your force\field as "hard "
"medium" or "easy" to change.

3. Share and discuss force fields in trios.

v

Forces For i |* — Forces Against

-

‘0




at . s N
\ ' . HT
"« .~ s. _ HANDOUT 71. .
' . _ASSESSMENT OF SUBSET XII: PLANNING EOR ACTION .
1. When doing a strategy analysis on a\force field to plan action, '
you: (check one) . . . .7 [
R " Rank order the importance of the forces ’ -
? ® x IS N R o v
- Rate each force for clarity
Rate each force for changeability £
»2. In any fumre RUPS improvement project you undertake, the correct
answers to the foIIowlng management questicns will be: »
a. Are those who will be: affected by the change working w1th you . Lost
.on clarifying ~the na'aire of the situation? ° Ce '
.. ; 'Yes_ ‘ No ¥ Maybe . '

b Are those who will be affected bS' the change involved in considering
. alternative ways for bringing it about?

v

1o ’
SR

P ’ ‘ .. Yes ® Nol_t. ., Maybe____ -
L _ G Are those who will be affected.by the change the gnes carrying ’
b A out the plan to bring about the change? ~ »\

% - / N

é : ' © 7 Yes No R Maybe

ptd
.

e

°

ey
A
F
L

4

. »

[ (g




‘ . Answers: _ . - LN

1, ,When doing a strategy analysis on a force field to plan action, you:

(wr t_lg) Rank order the importance of the forces
(This is part of diagnostic analysis)

AL

wrong) Rate 'each force for clarity
) [(This is part of diagnostic analysis)

-

. ‘ “(right) Rate each" force for changeab'ility

2. Inany future RUPS improvement project you undertake, ‘the correct -
* answers to the following management questions wiil be

;, ‘ a. Are t’nose who will be affected by the change working with you

i - on clarifying the natnre of the situation? - - | .
v N R ' ves (wrogg) | _ No (vj'rcr_ig) 'May"be {right)
f - " ' S . b. ' Ai‘e those who will be affected by the change involved in considering .
e - alternative ways:for bringing it about? ° .
h Yes (wrong) - No (wrong) ii/laybe . _(r_igﬁ)_

o ' - out the plan to bring about the change ?

Yes _(wrong) No (wrong) _ Maybe (right)

3 .o . £

i |
i .« c.  Are those who will be affected by the change the ones carrying

| .

!

|

. (Every situation will be unique. In an actual project, the answers to these
questions may be yes sometimes and no at other times. When answering
the above questions akout any future project, the correct answer has'io be
maybe.) " . N .

1 »
- N N ?
. N .




SUBSE™T XIII:

SMALL GROUP DYNAMICS | L. : 145 minutes -
- PURPGSE = ’ . o

A ~

" The activities of this subset are des_igne?i\ﬁaaislow participants: - -?
. To become familjar with additional dita-gathering tools

Te apply acquired knowledge and skills to a small group planning task and.
objectively analyze the small group's dynarhics .

. To produce a plan for use when explaining the RUPS process "back home"

v

,
oL i
. ) .
"’4 o PR 3 e -
R RN AN P T R ~

" OBJECTIVES - . - . - Co

¢ .®

4
«

Given a set of procedures, participants will scan and share ideas- found in the
remaining chapters of PES}IOSLDE Classroom Learning Environments.

8
%’Q |
[
i
B

B

W

L 4

Given an assignment, the sextets will produce a plan to explain- the RUPS process
* . to a specific "back home" group. o . _ ) .

. Z
~

5 Gwen a planning meeting and Handout 75, ""Five Dnnensions of Group Growth, "
r participants will rate their small group dynamics, analyze and mterpret their

ratings. - :
< N I i

LEADER PREPARATION -. ‘

u * / - v
EN R

, L Nerlsprint (N23) should be ready for display.

?

2. 'Papér andpencils i

3. PARTICIPANT MATERIALS

Handout 72:. Agenda for Subset X[II Small Group 'Dynamics , = - .

Handout 73: Instructiohs for/Reading in Diagnosing Classroom Learmng
Enviropments -

Handout 74: Planning Assignment »

Handout 75; Five bunensxons of Group Growth . .

Handout 76: 'Rating of Group Planning Meeting ’ " : SRR
. Handout 77: Composite Rating of Group Planning Meeting- * .

B Handout 78: Assessment of Subset XII: Small Group Dynamics




SUBSET XIII

RATIONALE

oo . SCHEDULE MINUTES
i 1. Inti;oduce 5 "This allows participants to structure
agenda for . appropriate expectations.
Subset XII - -
X 2. Review 5 A continual reinforcement of the circular
‘ . RUPS model and dynamic nature of the model will

o

2

increase the probability of its being
learned by the participants.

r ¢
M 3

Read qhapiers

Famlharlzmg oneself with additional -

-~ Yy e

'«0

3. 25
remaining in data-gathermg tools will broaden the °
' Diagnosing . perspective of the participants, as well
Classroom , as reinforce the concept of evaluation
- < Learning. " as a function of the ongoing process .
Environments ‘ and mtegra.l to it.
’ 4. Plan a session " 45 Planning a presentation of the model to
C to explain the a group back home should increase the .
e RUPS process probability of participants both
. : "back home"' remembering and using it.
5. Read "Five 10 ! Handout 75,."Five Dimensions of
* Dimensions Group Growth, " will be read in the context
. of Group of a small group, sw1tching attention
- Growth" ® from trios to the dynamlcs of a small
-J'f . ~ group, It should provide a base for ¢
: applying the trio team-building skills to
: work in sma.ll groups.
. a
£ N X .
- 6. Evaluate the 10 Rating self on scales derived from
planning " Handout 75 should reinforce the ideas
. session on that paper, as well ag provide an
objective base for the discussion that .
follows.




' MATERIALS

SUBSET XIII

NSTRUCTIONAL STRATEGY

N23, H72

TN

Sall attention to H72 and N23, pointing out the se.quence
of a\ctlvmes.

\

H %

N L.
PRy

2.

AN

In this review of the RUPS model stress the tendency of
-people to want to proceed in a straight line from 1to 2 .
to 3 and so forth. Reinforce the dynamic nature of the
.model, using Nil. It usually needs to be a "back up, go
forward, back up, ‘go forward" process.

™

“n
H73 -

Ask participants to meet in their sextets to use H73.
Explain that following the instructions will give the
participants the opportunity to familidrize themselves with
the rest of the tools. Scanning these chapters will also -
give the participants a chance to broaden their perspectlve
of kinds of problems they might tackle when they return
home.

o

P )

1 fl
: . :
Inform the sextets they will have 45 minutes in which to
accomplish the task.called for in ‘H74. Explain that this
task will serve as preparation for study of small group

dynamlcs in the next steps.

H75

5.

Direct the partlc1pants to read H75 md1v1dua11y, explaining

that the paper offers a way to look at how groups grow and it

may furnish ideas for assessing the planning session .

just concluded
!

]
A

HT76

6.

Refer to H76, Tell the participants to follow the
‘instructions, explaining that this 1s a data-gathering step

before a distussion of tlie planning session. .

Y
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SUBSET XIII (continued) °
. . ‘ . ’ ‘
SCHEDULE MINUTES - RATIONALE ) 4
7.  Composite 10 Producing a composite of individual ,
rating of group - ratings is part of analysis from which
. planning meeting - the interpretive discussion of the Iy
‘ ) v . . groups' dynamics can follow. -
3 ,r \ ;
8. Discussion of - 30 Discussing their planﬁing session within
what happened - the framework provided by Steps 5,6 and ;
during the 7 will give an opportunity to clarify the ,
planning session - concepts in Handout 75 as well as an
: - opportunity to practice and reinforce
- ’ the team-building skills used throughout . y
- the workshop. ‘
) < < o ’
L > . - ‘
T ! 1
& K i ]
9. Assessment -— _ 5 This assures the participant he:has e
' A mastered the major cognitive learnings. : .‘
) . ﬂ\\ ) .( B
N y % T |
* \ \\‘
o N \\_ \ R
o o ¢ ¢
, - - ‘. ‘.
P - . . a .
. . . B .
. . - ® , 2 . X
{: R - - ' ~ .
. 2 . ® :
& ) , . -
r c . 1
4 LW i ¢
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MATERIALS

3

H77

INSTRUCTIONAL STRATEGY

7. Ask participants to meet in their sextets to use H77 .

_SUBSET XIII (continued)

Instruct them to produce a composite group evaluation

of their planning segsion, following the instructio

given.

»

8. Direct' the participants to discuss their composite ratings.
(H74, H75, H76 and H77 should be used to guide the

i

discussion.) Suggest that the sextet discussmn might
include the following: - (1) the reasons for wide ranges

of participant ratings on any items; (2) what rating means
in terms of how the sextet has developed throughout the

workshop.along the five dimensions given in H75; (3) _

(3) effect of:their group process.rating on actual commit-
ment to plan produced (how they feel about it and use they

_ may ultimately make of it).

A

9, »lee txme for participants to answer 1nd1v1dually the

questlon on H78.

et

Fod
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‘4,

* 60,

7.

9.

" Introduction to Subset XTIl agenda

Reiview RUPS model

.
»

" NEWSERINT SHEET N23

(Copy tl{is sample on a large sheet of newsi:riht
- and have ready to use in Subset XIll, Step 1)

AGENDA FOR SUBSET XIII: SMALL GROUP DYNAMICS

Ed
4

14

Read’ remaming chapters in Diagnosing Classroom Learning
o

' Enmronments

Sextets plan a session to explam the RUPS process to a group

in their own schools

Read "Five Dfmensions of Group Growth" .
Evaluate the planmng session P

Composite rating of group

-

Discussion of what happened during the group planning session

]

Asgsessment - .

» . ~

N2

L]
N
o

N23

“

wa

g
2R

~

¢
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i

HANDOUT 72

Purpose:

.

g

'Objective:

‘"'Five Dimensions of Group Growth, " participants will R

AGENDA FOR SUBSET XIII: SMALL GROUP DYNAMICS

To becqme familiar \’vithaadditienal data-gathering tools.

T apply knoWledge and skills acquired to a small group E
planning task and ob]ectwely analyze the small group s ST

‘ dynamlcs .

To ;')rodilce a plan for use when explaining the RUPS
process in own school. - ) . ‘ >

[
14

' Given a set of procedures, participants will scan and

share ideas found in the remaining chapters of

Diagnosing Classroom Learning Environments. Given .

an assignment, the sextets will produce a plan to explain . .
the research utilizing problem solving process to a specific '
back home group. Given a planning meeting and Handout 75,

rate their small group dynamics and analyze and
interpret their ratings.

230

‘ Steps: 1. Introduction to Subset XIII agenda o
- / 2. Rev;ew RUPS model .
3. 'Read remalmng chapters in Diagnosing Classroom Learning
[P ' Enwronments o . | ' 5 .
: - ' ' 4. l;lan a sessiona‘ to'explain the RUPS process "'back homet
| . 5. ~R'ead "Five ﬁimensions of Gx"oup Growth" ’ , &
8. Evaluate the 'planilixllg session
1. -Comp'esite rating of-grou5p g '
v :
, 8. Discussion of what happened duria;g<the group planning session
* . 9. Assessment 4 | |
. . .
p - |
: ‘ 2 41 ) < 1
/ @ ’



H73

HANDOUT 73 - o y o

" INSTRUCTIONS FOR READING IN
"DIAGNOSING CLASSROOM LEARNING ENVIRONMENTS" .

» T ’ 5
Task: Rapidly scan renraining chapters of Dlagnosmg Classroom ~
: Learnmg Environments in sextets.

Procedure: 1. Each person in the sextet accepts the az _nment to
. ‘ scan one of the remaining chapters in th. book. The
chapters should be read in a rapid, skimming manner.
Major tools for evaluating should be noted for’ sharmg
. during-the sextet dlscussmn.

*

= )

2, In'the sextet, share and discuss major data-gathering .
tools.in the six chapters. Focus on helping each other
. - identify and clarify the major evaluatmg tools. Pay .
- . particulay attention to the fact that evaluating is viewed -
) ' " as ap’ongoing process, closely related to other
- ] classroom processes.- .

r

L
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e : ‘I.{AITIDOUT 74

TN ARG e  RIR

PLANNING ASSIGNMENT

.

Task: To design a one-hour session that aﬁy of you could pit
on for a faculty of thirty with the purpose of giving them .
an-understanding of the RUPS process.

. >
t

OUR PLAN FOR A ONE-HOUR SESSION
LY [

Yy

g~
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X W N - | HANDbUT’:g

'—;’IVE DIMENSIONS OF GROUP GROWTH

RS R e
~
$

23

There are*ﬁve dlmensions along which groups typically develop and grow.,
They have to do with clar1ty about membership, influence, feelings, indlvidual
differences and productivity.» People in new groups tend to concern themselves

with these dimensions in the order just given. E v

\
Membershig- -

When y&x_ become part of a new group, the first thing you're apt to care

-about is what it:\ﬁﬁ mean to be a member. How will others expect you to act?

When should you speak and how do you go about it? If you say something as a

P

joke, will others laugh or will they think you are being serious? 1Is it all right

: .t : . - Y . '
’ . to come late, to leave early, to smoke, to dress informally? Will membership

~

in this group hold the same values and uttitudes? Will membership in this group

« facjlitate or conflict with other roles you have in life? Will membership in this

group be stimulating, boring, e}tciting, threatening, rewardmg, inconsequential ?

bl

» Influence - R i
As the mea.ning of membershlp becomes clearer, attention generally turns
to questions of influence. Who is the leader of this group? Is there'a chairman?

—— S ~

¢, ‘ ) AHow do decisions get made? In what ways do pe0ple try to influence each other?

e

; " » Are individuals open to lettmg others influence them? What opportunities are
there for you "to influence or carry leadership functions? Are there individuals
in the greup who care more about the power of being leaders than-they do about

. the goals and issues of the group?" .

>
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2 UL NS s Y o ’

b et G \
<.

=]




P

e..

o

o

A3

Q

-

Individual Differences u

- ‘ H75
. ) ‘ o Page 2
. X : A

Feelings

As norms of membership and inﬂuence become clear, the expression of

feelings becomes increasingly important. When others like an 1dea or action, do

they say so‘? When there is boredom, frustration or a‘%ger, is this shared 0pen1y

-

so that it can be worked out constructively? Can you5 express your feelings freely

'as they occur so you don't have to bottle them and let them build up to a point where

they burst through inappropriately" Do people wait until they "get out. the door" to

w

tell one or two colleagues how they "really felt about the meeting"" Is the T

expression of negative feelings seen as honest feedback that°'can help, rather thah

L% ks
<

as a destructive attack? Again is expression of positive feelings seen as’ honest

- &

feedback, rsther than as simply trying to influence or "gild the lily""

PR,

v

Each member of a group represents certain unique experience's,a knowledge "

.

azd skills, Few groups seem to reacl; a point where they' take maximum advantage
) - . . N 4 ) - . ‘.
of these individual differences. It's rather co:mmon for members of a group to ‘| s

1
-~

reack a level of sharing feelings where each sees the others as’ likable because

- e °

they are pretty much-the $ame as himself. This is sometimes referred to as the

’

!:"honeymoon stage. " If enough trust develops, the members may begin to. be able

to both recognize and value the individual differences that each possesses. A new

set of questions takes on meaning. Do the members take time and effort to learn
about experiences, attitudes, knowledge, values, skills and ideologies of each

other? Does each work at sharing his own ideas in order to get others’ reactions v

3> ’ . \,z

and different ways of looking at issues? Do they iat each other know they appreciate

[}

these differences even when they don’t necessarily agree ‘with them'P

N

L - 245 ¢ 234




‘ productivity. Ideas of different individuals can be combined into better new ideas

confusion and frustration where individuals readily\ leave the group. . t

vy
o

»

) e% - H7S '4”
v Page 3
- . e |
Productivity . s . g
. o
Most groups exist for a purpose that involves some kind of product. It might .

simply be to have fun together. It might be to build better mousetraps or to improve

the learning experiences of children. The product of many groups tends toward

. -
a "lowest common denominator" of that potential which the individuals in thé group

are capable. Dependmg on how norms of membershlp, influence, feelmgs and

e N N

.individual differences get worked out, a group can reach a level of creatlve

which no one would have thought of ‘alone. These questions ‘become important.

How much energy goes into arguing about which ideas are 'better" or nright" as‘ -

¢ o

compared to energy spent on deve‘}10ping'new ideas from combining o{% ofes?
Is effort spent on diagngsing situations to bring out underlying issues? When "~
problems:are 'raised, is there a value for working them through thoroughly as

< N

opposed ato moving quickly toward action? Do members take the time to seek

. your reactions and ideas? Do the norms of the group's organization support .

¥
.

o L4 * .
time and.ways for you to.give your reactions and ideas? - .

Results ) "

¥

s

There are two kinds of resil}ts frout the ways a new group works out

o L%

these five dimensions of its growth.. One cohoer:s ,task accomplishment.

i

Tasks may be accomphshed efflclently or mefﬁmently, thoroughly or only .

'partlally, with hlgh quality or in a shoddy manner. The other kmd of. result

ﬂ

has to®do w1th mamtenance of the group. There may be high esprit de corps_

where md1v1dua1s are pleased and excited to be members. There may be ‘ LT

Y -

L

’ By .246 SR 235 | .
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- ~ HANleUT*76 '. o A .

* ;

. o t

RATING OF GROUP PLANNING MEETING
. [ . 3 . ‘ < ) ;A o

Instructlons- *Circle the number on each scale which comes closest to be1ng ’ A
£ your asseSSment of the planmng meeting Just completed ‘

i ~ . ) - - - »
How clear were you about your membership role in the sextet‘?

»

/1/2/3/4/5/6/7/08/9/10/11'/

1.

e

12 /

- \Clear on some thmgs,
confused about others. ¥

A

o Completely

. * Completely
confused T

© *clear

P - ) ™~
v, ‘s\ ‘(-o v

How completely did you ‘share your ldegs m the meetmg‘? "

1 2, ;
7’1/2/3/4/5/6/7/8/9/10/11/12/
v
I.did not - Ishar,ed about llalf-of Icompletely o
share any my ideas’, shared every
of niy ideas . T o idea that . v
B T occurred to me
3. To what extent were»your efforts to influence the meeﬂng successful? ) o _ N
/1/\2/3/4/5/6/7/8/ /10/11/12/
. Nothmg I did had any ' About half o'z my-attempts ‘ 1 strongiy ‘ ¢
influence on-the'group. - influenced the group - " influenced thé- .
. . A CLr ' group every time.
QoL T - T : _Itr1ed
"% 4. _How clearly did you.cammunicate your positive and negatwe feelings when you

- were aware of them?

/'1/2‘\43\/:1/5/“6/7/8/<9/\10/11/12\/*

LY

Not at_all--no

I‘coxpmunicated to them Confpletely Cod
one knows how I . clearly half of the clear to e
was feeling time .. everyone

\

L d

-
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?;".:" . ' 5. ‘

: I had no 1dea ‘about
’ how_,anyone felt, -

-7 6.

-buildmg on each other's ideas)

' ’ i « . E LI <
" How clear were you about how 'others' were feeling in the sextet?

-/1/2/3/4/5/6/7/8)(9/1,0/11/12'/

,/1/2/3/4/5/6/7/8/9

. They didn't find out -

2 1 / 2 / 3 / 4/ 5 / 6 /.\7 / 8- /

_ nothing worthwhile .

. Not creative at all--

/ 1/ 2 / 3 / 4 / 5 / 6 / 1./ 8 / 9 / 10 /.11 / 12 /0
Q . . <.
" 1 was clgar about half I knew exactly D

of the graup how everyone felt

& [ N v .o - ) Al .
To what exte‘t{t d1o the team benef't from the umque contr1but1on of each person
in 1t? (By. v1rtue of his role in the system, tralnmg, experience, etc.) !

o . -
"t

Not at-all=-no’ About-50—5(_) - % Completel - .
real benefit. . w2 benefited from .
from anyone L, ‘ everyone in the* ‘
S s ‘ . ., group as much

.')’, k] -
. . . . as possible:
. , e .
b2 . - ~
K W ‘ ° o

To what extent d1d the team work at discovering how your umque background R .
and role could contr1bute to what was going on? . R

/ 10. / 11'/ 12 /*

They found out TN

-~

They got about half of
the contribution I everything about
could have made = me that could be

o - - L
L, . ofanyhelp- . . %

anything about me that.
would hate helped .- ’

X

y . ) Y
3‘

¢ ' .

" How" product1ve was the work of the sexter,'? - ‘ . PN -

o, 10 7 11./ 12/
- About haIf as productive Very productive=-
as we could have been as much as '

‘ a7 possibly could
have been done

Completely
unproductive--

o .
- a

How creative was the plan produced? (For example, actively testmg and

/1 /7 2V 3 4/ 5/ 6/ 7 /8 /9 / 10/ 11/ 12 /"

Extremely creative
plan-7—is better than

) About 50-50 .
thé plan came out of the

-,

lowest common denominator
of ideas from the group

anyone could have
~come up with alone

237 “\///
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HANDOUT 77,

COMPOSLTE RATING OF
GROUP PLANNING-MEETING gx’
[l :
. Instructions; 1. Record the ratingé on this chart as each . ; .
. individual reports his ratings for each itém. 4
. ‘o, ‘Clrcle the pomt on each scale where the largest number ;
of ratings occur. - For example, if two consecutive numbers ‘
¢ each have three ratings, circle both numbeTs, < .
. . AN, J B
. - 1 2\3_4/56 ] :
- 3. Connect the circles with a line, producmg a proﬁle of your " *
o group work during the planning session. R )
A A P A A A A R A . /
oo 1. .2 3 4 5 6 7 8 9 - 10 ° 11 12 -
. / /[ ) S L S ) )
.1 . 2.8 -4 5 7 6 7 8 9 . 10 11 12 -
E A A R S R A B A
"1 2 - 3. -4 5 6 1 8 9 .10 11 12 -
a . . . . ) . . AL KL \ N "“’
4. / / -/ / ./ / / /Y / / / /-
' 1 2 . -8 4 #5 6 7 8 9 \10 11 12 K
AN A R S Y B S .
I\ - 2 -3 =4 5 6- 17 8 9 10 11 - 12 .,
P . . . ' . - o o+ .3 * . . ':-' Lh
N A A S Y S S S R AR / }
1 2 . 3 4 5 6 7 ~ 8 ) 9 . 10 11 12
2 AR Y A AR Y Y A A Y /-
1 2 3 4 5 6 q 8 9 - -10 11 12 ¢ ;
i
8. [/ / / / / / / / [~/ / / .
1 2 3 4 5 6 . 7 8 9 10 11 12
9. /- / / / / / / / / /: / ./
1 L2 3 4 5 6 7 8 9 10 11 - 12
249 238 o
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S ... HANDOUT 78 -

-

¥

3

«

e

" Reward System

-
¥

Consensus . .

3

)

- Membership

Task Accomplishment

~ ~

~

-

Influence

F SUBSET XIII: *SMALL GROUP DYNAMICS

/’*’T - )
1. The five dimensions of group growth are: (check five)

]

- .
h e
~
e d
+ .
vy, \
. b
- TR
»
‘ ] R
i \
. >
Lo
; ' a
b -
- ~ Y
+ e > . i
- '
w §
'
~ ‘£ n !
-
-
~
. 3 b
N
& Y -
. ¢
¢ t
3
s

.

Feelings

)

- Structure -

Individual ._Differences

Productivity

Maintenance

e

2

~
r'd
\
t
=
\
\
ALY
>
»
¥
%
> N
I
. v
R
]
‘ ’
.
v
9
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g; RN . R ) g ’ . : ) o
) ‘ © 7~ Answers: . - + ) S
1. ' The five dimensions of group growth are: (check five) A Co

S

o ) ) , .
- » (wrong) - Consensus " . (right)  Feelings “« o,
) . {right) ; Membership (wrong) Structure

' &

he ) ¢ ° 'y 3 : ’ s__e ‘ . .
. a (wrong) Task Accomplishment (right)  Individual Differences
(right) . Influence . (right)  Productivity . .
. . . 3 < . : - V " :
- - (wrong) Reward System - v (wrong)- Maintenance
’ N i " X =
” A A . > . * A . ."‘
N N ®
8 ) - - . N . s . 0
. B Cr " :
3 * ¥ .
w * . . : ‘ P
3 & ¥ < . ] . <
- ~ L
v ‘ .
» ’ o
R e " ” G - ’ E ~
- 1 . v > 1 ! ¢
13 , & “
. . . . \
- . o
- > » { LS ¢ X
3 . h
. . &
« 4, R t - %
* . 3z [N
! ! 5t N M *
- > . © -
& . « —
L & . . R ' s > - [§
v x b -~ - - .
» r s,
N .~ -
. " . - N - - r
i 3
~ R 14 .
1 ~
. . .
t -
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SUBSET XIV: - - .~ . T ) - )
PLANNINGYOUR BACK HOME RUBS PROJECT 180 minufes
" ’ v N sv (4 . . .‘ ~ .

. PURPOSE - Cos

The activities of this subset are designed to allow the participants:
“
To begin work on 1dent1fymg a real problem for a back home RUPS
1mprovement pro;ect o N
. < . 1
" To review and reinforce the RUPS model and other major cogmtwe
learmngs of the workshop . - .

3 ' . g
% o RN . >

OBJECTIVES ‘ . o a

& ) @< ~ *

Given instructions and support materials, each participant will write problem
statements, and a force field analysis fofr a’back home RUPS proJect. With
reference to gurdelmes and ‘critexia given in earlier subsets,- these statements .
will be cr1t1qued in sextets. i g . _ \ . ) <

-
-

Given instructions, each ‘participant w111 do a force fielg on h1s abihties to follow -
through on a back home RU},?S project and share these in his sextet. Two follow
through meetings will be specified With reference to the assessment handouts ’
from all subsets, participants wm review all major cogmtwe learmngs to msure X
mastery. g -

-
3

"

° O
LEADER PREPARATION * .~ '~ -
1. ’ Newsprint (N24) should’oe r‘eady for display. )

h € D v ’ ‘ i
2. Newsprint and felt—tip pens fOr use durmg Step 3.

f;

3. Newsprint (N25) should be- ready for use durmg the’ critique in Step 4.

3

L1

4. . PARTICIPANT MATERIALS .

Handout 79: Agenda for Subset XIV: Planning Your Back Home RUPS Project
Handout 80: Back Home Probplem Statement and Force Field Analysis
Handout 81:- Plans for a RUPS Project . T

Handout 82: Force Field on Myself

Handout 83: Plans:for Followup Sessions I and II

Handout 84: Assessment of Subset XIV: Planning Your Back Home RUPS Project

252 S o



<

back home RUPS

“project guidance ~

materials

SUBSET.XIV 7 ' .

. ! co T ‘.

SCHEDULE MINUTES RATIONALE

* 1. Introduce 5 This allows the partwfpants to strifcture
3 ‘agenda for appropriate expectations.
. Subset XIV \

2+ Discuss - 10 Havmg sextets discuss possible problems
possible . ) ) : to work on at home promotes a range
back home of con51derat10ns. -

, broblems for - S
a RUPS project ‘.

3.. Write a 30 “This begins the back home follow through
back ;116me _ et project in the content of teamwork ~
‘problem relationships which have developed °

statement during the workshop. R
.and force. . T -
- field analysis " x i .
s N . ‘ ‘L;
s v . < , N I3 > ,
T r '
4, Critique each " 45 Th‘xs prov1des assessment of skills
T .other's problem applied in beginning to formulate the
statements'and back home projects. - - ’
force field, e ‘
- analyses ‘ , ' B .
/ . , :
s e e . ;
5. Overview of 30 "' This familiarizes participants with the

forms provided to use in carrying out °
their back home RUPS project and
anticipates sharing of the two followup

‘meetings.




'MATERIALS | INSTRUCTIONAL STRATEGY - - »

_ . suBsfx1v ¥-

-

CHT, N24 L.

4

Call attentmn to H79 and:N24, mtroducmg the sequence’

of act1v1t1es for the subset,
L

Have the participants meet i their sextets. Agk them

-to take 10 -minutes to discuss the kinds of problems they

think they might like to work on at home. Explam that
their discussion will-serve as preparation for the next step,

‘which they will do 1nd1v1dually. ‘ ,‘

|

i

HSL‘ 3.

~

t : E {

'D1réct the - part1c1pants to use H80 to answer md1v1dua11y a

-problem statement for a goal they really want: to work o

.

on‘when they' get home, and do a force field analys1s of
their 1mprovement goal. “Remind them of Handoufs 6 °
and 19 which give criteria and guidelines. Distribute
sheets of newsprint and felt-tip pens on which they are to
copy their statement and force field explaining that the .
crifique will be written. Emphasize this is the start of
the back home follow through project. S

1

i

i
‘ - 1
.~ . ” |

Dii'ecti barticipahf:s to post their newsprint pfoblein b
statements and analyses on the wall. Announce a |

. ‘general critique that follows directions posted on:N25.

Explain that the cr1t1que should be as‘thorough as possfble.
Partmxpa.nts should contmually check what they are reading
against the criteria. Reinforce the first direction that

participants should critique as many products as poss1b1e .

in the time ava11ab1e. \

> ) - ' i

_H81 5.

. . o |
Refer to H81. Take time to go through the entire
workbook with participants, showing that all necessa
instructions are given and that there are extra forms for
the various parts of the process. Stress that there will
be two followup meetings of the trios in the comm% we ks.
Point out possible options in case a meeting of the enynie
workshop for these sessions is not feasible. \

243




5
5% . . 3 :
: ' SCHEDULE +  MINUTES: RATIONALE ) o ‘ :
: . = s — ) .
. 6. Individuals 10 Provu{es a chance to identify
S write a force ..resistances. . - . \
| . fieldabout K h N
g ) - carrying out . S : p
[(_ ‘ ©“ . backhome . . .. “ .
}*' : * RUPS project > .
l ’ - - .
. ©
_ 7. Sextets - 20 . Provides teamwork support for - - . ‘
: share considering ways to overcome )
- S . individual . resistances and strengthen facilitative .~ -
" force fields ) forces. - - .
- ‘ . ‘ K v * .
' Q . u * ¥
« 8. Announce 5 . Spec1ﬁes expectations for followup - o
- plans for-, . meetings. : . -
" followup ' g : -
. h " sessions ) N - .
¥ “ M
* - ' . R . .
x - :
8 ’ 9. Review:" - 25 Reinforces cognitive learnings and - ‘
. ’ assessments ¢ assures participants of their mastery.
) o .
s N ~ ® 73 P ' . »
" 3 . : .
hd . ‘\ L4 b ’ .
t v . s 3 4 ¢ . , 1t
¢ - . - " v X
' . N ?: . ) P 3 -
< ' ~ . - M ' -
) b ‘ . ’
5
&
%39 e
FRIC - ~
- N ¢ | B l

o " SUBSET XIV (continued)




b ]

e e T

o
-

»

’
.

-~

e e
< . .

Lo - SUBSET XIV (continued)
{ ’ > ! . .

INSTRUCTICNAL STRATEGY

MATERIALS *

- A

6. " Refer to/H82. Tell the gartlclp ts to follow the :

mstruchj,ons on this ha.ndout

personal (orces for and against'doing a back home
" project will be shared in the sextets.

SR
. R N

EE
Pl

*

NP
Virect the participants
-probabilities in sextets.

-/

-
*

.are their f?'rce fields' on

i

£, r |
|

1

- . .

®= '+ HS83

/

8. -Direct partlclpants to H83. Ind1v1dua1s should enter .
the dates, t1mes and places for the1r followup trio
. sessions.” - ’ \ ¥

h N

|

" H84
(Refer to

13 previous
assessment-

handouts)

- &

. \ . i i
9.
' handouts from each of the previous subsets, ‘Emphasize
_ the importance of theirj mastering the cognitive learnings

of these asséssments a's they move row toward carrying
out their own real RUBS pro;ect. Note that H84 which '
¢ assesses, their knowlec ge of the RUPS model is especlally
important as a guide t conducting a RUPS‘prOJect Ask
them to review individ ally all the assessment hapdouts -
to be:sure they have mastered the cogmtive learnmgs.
. (Handouta 4412, 117, 23, 27, 34 38, 43, 49, 55, 63,
S,  78) S : : 4 ;

A

245
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e NEWSPRINT SHEET N24 _* 1
(Copy }his sample on a large sheet of newsprint S ‘
and have ready to use in Subset XIV, Step 1) | -
+ AGENDA FOR SUBSET XIV: PLANNING YOUR ' -
BACK HOME RUPS PROJECT ’ R
'// ’ - . v " : ~
Introduction-to Subset XIv agenda . . - . N o
2 Discussion of possible back home problems for.a RUPS project
3. Write a back home probf“em statement and force field analysis |
'4, Critique each other's problem statements and force field analyses
- v 0T | ‘ e - - :
5, Overview of back home RUPS project guidance materials- K
6. Write an individual force field abbut carrying out back home " R
. RUPS project, = . . ‘
’ T L N ERR SR < . -
7. Share individual force fields in Sextet . ?
8. Announce plans for followup sessiqrié ot . K R
9. Review assessrﬁént o, . S
< T - ' . \ ., T
; SR RN *
; , w
/ ?
/. ;
‘\l&_ /l .
- / \
\ L ,'} ) \“ i |
|

"\ | 257 * ’ 246 .



- ‘\-HANDOUT79

=2

AGENDA FOR SUBSET XIV: PLANNING YOUR BACK HOME RUPS PROJECT

I

.
A .’

- Purpose: To begin work on 1dent1fymg a real problem and plan for a back
. home RUPS 1mprovement prOJect
To review and reinforce the RUPS model and other major )
c cognitive learnings of the workshop -
Obj ecti\;e: Given instructions and support materials, each participant’will
; _write problem statements and a force fieid analysis for a back .
home RUPS projects With references to guidelines and criteria
given in earlier subsets, these stitements will be critiqued in
" sextets. Given instructions, each participant will do a force
- . field on following through on a back home RUPS project to ‘share
‘ in sextets. Two follow through meetings will be specified. With .
reference to the assessment handouts from all subsets, participant"s
will reviéw all major cogmtwe learnings to msure masteryt

’ \SteE?: -1 Introductlon to Subset)C[V agenda - T ' — el
2. Dlscus_slon of possible back home problems for a RUPS;project
. X N N R o

3.  Write a back home. problem statement and force field ‘analysis
-4, Critique each other's problem statements and force f1eld
-+ analyses ' _

5. Overvie of back home RUPS prOJect guldance matenals

»

Write an md1V1dual force f1eld on carrymg out back home
RUPS prA]ect o . v

- . ’. ¢ ! .

7. .. Share mq1V1duaf forceé fields in sextet !

!
i

. 8.  Announce plans for followup sessions

&

9. ° Review assessment
9

'

/ , ' 247
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HANDOUT 80 - ~ -

¥

‘BACK HOME PROBLEM S'\I‘ATEM'ENT AND FORCE FIELD ANALYSIS

.

~ ' n . -
'Statemen‘t of a problem’I think I want to work op: o
3 ] ‘
! <@
~ . \ - ~
o ! wé
- . ) 1 *
. - B b
. . .
> ¥ M
« R e N . - ’ >
- . - A R . - .
- R Y T *
’2.,  Force field analysis of my improvement goal: !
[ : Goal: - . , : o
‘ ’ . - Forces For ————»| == Forces Against -
- A .. LT N
vy N v ) ) .
N - 0 ’ o - - ¢
\ ° “ s ° )
»“ s ' " - Pl . ~ “
‘/’ . N -~ - v ’ . 2 J ’ ¥ o
:/ - 5 . [P R
, - AY A Yok - -
'/ . * - - v * P - T\ "
X
h - l’ 3 L ‘ -
' Take the last five minutes of this permd to copy your problem statement and
force ﬁeld on newsprint for others to critique. .
Instructions: 1. Write your problem gtatement and force field analysis on
. o a largé.piece of newsprint ‘
2. Post your newsprint with another piece of newsprint next
‘ . ' to it for written critiques from others
: Q : ‘O
. : - C
ERIC | RS9 248
. ) _ ¢
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¢ -
.
N
.
. o
‘e
A
~
- .
N
o
S -
+
ey
~ ‘ M
L ]
B
°
AY
L-d
4
.
.
7’
&
w7
> -
.
3
.

-
H
:
v
\
v
»
B
-
.
. *
.
-

Th15 Space is for notes you may wish to copy from the critique statements .

wh1ch others wrote on your newsprint,

Y
-

* Cri thue of problem statement~

. .- .. -
b1 . 1 R
v Q ° -‘ » .
. L.
[} N . » .o
N 3
. ~ 1 .
r
“ - 1 N
2 >
L
.
. s
. . -
*
v
- _
Y .
“’n " -~
s b
.
-}
. .
.
,
‘ LY
Critique of force field analysis:
.
g o .
td
N | . } .
-
l .
. .
¢
.
. . L N
L d . ‘
. 3
. . ,
.- . .
» N I 8 3
A .
N
I
~ “ . ’ . 4
. .
. 3
.
. . ?
- »‘ ¢
. >
?
&
© [y -
k)
>
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NEWSPRINT SHEET N25 “—
(Copy this 'Sample on a large sheet of newsprint )
and have ready to use in Subset XIV; Step 4) )
'DIRECTIONS FOR CRITIQUE .

Read thé statements as posted, get to as rﬁg.ny as possible during time L
allowedo ’ ' N ) e 4 IS RS ] #
On the newsprint provided write any critique you maf' have of the problem
statement and/or the foree ficld. .’ : S . N

[ 3a

S N . LY
. sqs . -, k
Sign your critique. . . . . . 20
t . : ' e,
¢ . [
<
<
. s
. .
.
< ¢
> A
- . )
- . ¢
N
’
>
¢ e
¢ .
. -
53 ¢
"
2 \o
L
-
-+
& »
.
A
b4
. 7
" - -
Al . s \ N
.
. ~ -
L4
A} -]
x
. .
t 3
.
- - K
> ‘N . v
.
A ¢
-
»
AN
. - A
* w
>
. .o TR
: > » R oL LR
-~ I
1] \“,) 3
N .
» . t
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(] | ~ HANDOUT 8. : / \

PLANS FOR A RUPS PROJECT S

<o

This folder contains a number of blank forms to use as-an aid in carrying out
a real RUPS project back home. It is suggested you use these and keep yhem
filed in chronological order to refer to as-a way of keeping track of your
progress. . . ‘ '

Form 1 is for keeping track of when you are workmg on chIfe ent
" parts of the RUPS model . i o
i PR - i
o N
Form 2 is for wntmg statements of your problem /
Form 3 is for writing force fielgis /
" Form 4 is for maici.ng data-gathering plans
% '
. Form 5 is for stating results from data, deriving implications
- and listing possible action alternatives .

kS
—
R Te—

; . . : Form 6 is for stating action plans .

Form 7 is for reco;'ding xﬁajor changes and goals'h achie//\;ed

There may not be enough blank forms for your project. If you/ need additional
copies of any form, simply write them out for yourself on blank sheets-of

~ s paper.

-
o et

~

. e At e
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H81L
Page 2

FORM 1

. PROGRESS RECORD OF A RUPS PROJEGT

This RUPS i)roiect is concerned with:

P ¥

Approximate dates that I worked on d.tf.ferent phases of the RUPS prciect are
- recorded below: .

‘Date °  Phase

1. - : The phases of the RUPS
2. model are listed below as
3.0 . ’ ’ a reminder. You may re-
4, o : peat some of these plans
5. ' several times in carrying
6. - . o out a project
7.
8. .. . ~ ~ Identify concern
9.

10. ' . - Diagnose situation

1i. - :

o 12, ‘ K ‘ - Consider action

13. . ‘ alternatives

14. . ’ ,

5. . . ~ Test selected

16, : \ , . alternatives .

17. , _ o

18. Coe . ‘ * =~ Adopt and diffuse

19. = ’ oL

20. . : - Retrieve knowledge

21. A of setting

- Derive implication
from knowledge of
setting

~ Retrieve scientific
knowledge

25 3 ~ Derive implications
from scientific
knowledge

252
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. FORM 2 o o

PR?BI;EM STATEMENT NO.

’ w
-
~
>
~
Al
B .l .
[
-
/\ .
® -
, -
- ~ -
N ¢
.
°
i f

4 "
”
Al 4
"
-
- “
A
\
'
L
1{‘
#
N ‘0‘"
L
4
<
td
et
‘ e »
- \‘
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FORM 3

Date:

H81
Page 4

: \
FORCE FIELD NO. ___

’
,
Goal:
.
.
y .
'
.
.
£
-
.
-

Forces For

4
- | Forces Against
- }
" /
- - [
2E5
/

-
2564



HS81
Page 5
Date: - )
FORM 4
DATA-GATHERING PLAN No.
Force about which-data is to be gathered:
From whom (or where) data is to be gathered;
Way in which data is to be gathered (tools, observation plan, questions to
be asked, etc.): '
\
i 2 £6
255



Date: ‘

H81
. Page 6

Y

FORM 5 ¢

RESULT, IMPLICATIONS AND ACTION ALTERNATIVES

. A major result from the data is:
One implication that can be derived from this result is:

Some action alternatives that might deal with this implication are:

e

{

Another implication that éan be derived from this resulf is:

A

Some action altefnatives that might deal with this implication are:

\

" Another implication that can be derived from this result is:

Some action alternatives that might deal with this implication are:

-~

~
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Date:

FORM 6

STATING ACTION PLANS

The major parts of the action plan include:

L3

-

Resources I have considered in carrying out the action plan include (e.g.,
management considerations, helping relationships, own initiative, etc.):




H81
~Page 8 .

Date: -

FORM 7

. MAJOR CHANGES AND GOAI PREPARED

©

A major change in the forces of the problem that has taken place:

o

v

,
8 B .
-
-

2 . A major goal that has been achieved:

Concrete evidence that this goal has been achieved:

’ ; .r’ﬂ

l
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'HANDOUT 82

FORCE FIELD ON MYSELF

Instructions: Identify the forces for and against your moving ahead to carry

out a RUPS jmprovement project back home.

=

FORCES WHICH WILL AFFEéT THE PROBABILITY
OF MY DOING A RUPS PROJECT

Forces For ——»| -.«——— Forces Against

[N
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@ - L HANDOUT 83

PLANS FOR FOLLOWUP SESSIONS I AND II

/

i

Followup Sessioml~ will be held on

. (date) .
i /'l i ¥ ‘<’t¢f
¢ at o'clock. We will meet at ° .
T e T L (time) N (place) -
//' .t
The meeting will end at ‘ o'clock. b
. - ' . . (time)
Followup Session I will be held on
) (date)
N ' ) at . o'clock. We will meet at_ .
(time) | ‘ (place)
U _ The meeting will end at o'clock.

(time)

The purpose of the two followup sessions is to help each other analyze progress
a=1 plans for your back home RUPS projects. You will meet and work in your

¢ =inal workshop trios. You are to bring all of the materials from the work-

» v to these sessions so that you will have them to refer to if needed. You

a.. to bring any materials you have developed as part of your actual back home
RUPS project. You will help each other consider where you are and what

steps are needed next in relation to the RUPS model. You will critique problem
statements, force fields, data~gathering plans and resilts;action plans and
outcomes. I : .
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' . . HANDOUT 84

ASSESSME ‘ T OF SUBSET XIV: PLANNING YOUR BACK HOME RUPS PROJECT

/
1. Fill in the missiyg labels in the empty boxes of the Research Utilizing Problem Solving Model below, g
KNOWLEDGE ° Lo OF YOUR
. ’ : SETTING

SCIENTIFIC g/ — — e e e e e — ~THE PROCESS — = — = — = — — ,— — — »KNOWLEDGE

'

~ w

. i

‘3 | | | 3

, \ . |

g \{ _ 272° i ‘
e (e | : : 261 : ‘
o | \ - . 1




‘ i : H84
' . . ‘ . . Page 2 °
Answer: : . ) )

1. Fill in the missing labels in the empty boxes of the Research Utilizing Problem Solving Model below.

: . . ] .
{ : SCIENTIFIC__ ' 'THE PROCESS _ KNOWLEDGE ,
KNOWLEDGE" ) OF YOUR
.. ~ SETTING
» . ) - . s . }
Identify a Concern )
l ) \ .
. . .
Theory - g Diagnose the Situation® g - Needs
® - <
A e |2 | =l |2 ‘
| Research % —g‘ . .§ % Resources
" . ;ié -~ = , 1E5E™ & .
j & |——"=| Consider Action Alternatives|~e & j
Methodolo g — |8
‘ - l ' T -
Tést Selected Alternatives ‘

Il

- Adopt and-Diffuse

\\\

-
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SUBSET XV: NP - .
FOLLOWUP SESSION I - : 195 minutes
PURPOSE _ - . ..

B »

The activities of this subset are designed.to provide supf)ort for carrying out a
back home RUPS project and further.practice in applying RUPS skills.

OBJECTIVES : L

. T
Given reference to previous RUPS workshep handouts, participants will apply
ci'iteria to analyzing each other's progress in implementing skills while
carrying out a real RUPS prOJect Each participant will further exphcate
plans for support and the next steps of his project.

s

.

LEADER PREPARATION i ' =
. 1. Newsprint shee; (N26) should be ready for display. )
2. Paper and pencil s. v ‘ . -
. : ~. ’
'3. PARTICIPANT MATERIALS ‘ P . |
Handout 85; Agenda for Subset XV:~ Fc;llowup Session I‘ T oYL

>~ Handout 86:. Analyzing Progress of a RUPS Project
Handout 87; Developing Back Home Support to Carry Out a RUPS Project
Handout 88; Next Steps of My RUPS Project -

~

HY ) . N . - - .




. J
SUBSET XV~ . ‘ ;
.SCHEDULE‘ . ~ MINUTES RATIONALE . . ¢ !

1. Imtroduce . "5 This allows participants to structure Do
. agenda for -« B . * .. appropriate expectations. oL - e
Subset XV ;¢ ‘ o : N . . < :

. .2. Discuss’ 15 . Thxs m1t1ates sharmg of RUPS pro;ects {

rewards and , T ' * beginning ‘with aspécts which are most \‘-ﬁ

«  frustrations- - , S i‘relevant’ emotionally. . o .

© 7 of individual . - S O . "o ‘;

" ‘RUPS prqjects ‘ o P N L . ‘1

2 . . L / ‘ ‘ . ' )

3. Analyze . <90 » Work in the trios takes advantage of ) o,
progress of ‘. / " help{ng norms developéd during the Lo

* RUPS projects . workshop. This should.increase the. L
. " - ' valuhty of applying the RUPS skills TN
) < Y, . +, criteria to analyzing progreus. ‘

4. Consider , 30 ‘Tfﬁs activ1ty emphasmes vaJue ‘of seeking .
support _ . back home teamwork support, comparable . .
needed ¢ , - to the trio, to support conditions that o i

' R have, been experienced. . "’ = . -
A ) A . . , .
5. Plannext - . . 20 This directs attention to clarifying
_ steps - L. - next actions and- makxng a psychologmal N
’ commltme"st to them. - . d N

. 6. 8hareplans . 30- Thig provides opportunity for critigue - 4 -

- ' and socially reinforced commitment. . - R
O . ' : - .

. . .\ - . . . -
7, State time of ] . 5 -This assures shdred awareness “of next ‘ S
|° mext s;{gess'ion [ ¥ mgetmg tll‘j dplace and remfolr es thej - A
e v - sneedto brmg atenals. j o : )

f ) S T . P

! ’ /“ e - f\ ,‘\\ ‘ o . K / ( . ' |

:; \ ‘\ . \ ;\ 4 . 3 e - |

oo T - ' R s, ’ e ‘
: R_75 ‘ o 9.
. » y . . . .
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'MATERIALS

-

I

SUBSET XV :

INSTRUCTIONAL S'I‘RATEGY

H85, N26

1. Refer to H85 and N26 in reviewing the agenda. Note that
participants will work in the origmal workshop trios
throughout this session. . . ’

N

N

1
i

" In trios, e,aq'ri person is to share brieﬂf, the most rewarding
and the most frustrating experience encountered thus far in -

|
.working on a RUPS project. {

|

|

. ¢

H86

Instruct partlclpants to use 1186 to help analyze each other!'s
progress in carrying out RUPS prOJects. Workmg in trios,
they will have 30 minutes to work on eac_:h member!'s project.

i

LN I
° w

Instruct partlclpants to use H87 as as gulde in helping trio
members consider support they need in continuing to carry
out their RUPS prOJects. 3

L]
|
{

Direct participants to spend 10 minutes alone using H88 to
specify plans for next steps to take.on their RUPS projects.

!

o

Héve participants share plans for next steps in t1ios,

-

6".

ao !

! Y

1 I R

7.- Announce the tukef and p@ace of gillowu Sessmn II. | Remind
participants t? bring the r materigls from the orlglﬂal
workshop and/ their baclg home RUPS pro&ects.

l r

- |

|
. T
. -

‘ 1
:
¥ \‘ I'

i \
U
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1.

2.

3.

5.

6.

7.

NEWSPRINT SHEET N26

(Copy this sample on a large sheet of newsprint
and have ready to use in Subset XV, Step 1,

t
\

" AGENDA FOR SUBSET XV: ’FOLLOWUP SESSION I

- Introduction to Subset XV agenda

Discuss rewards and frustrations of RUPS projects

‘Analyze progress of RUPS projects
Consider support needed °
Plan next steps

Share plans' )

State time of next session

e e A e et et S o s e b b 2N m % e o b BN ok marm om oeam ER R e e m o mm am e - o
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TN

Purpose:

Obj ective:

e ——

HANDOUT 85

AGENDA FOR SUBSET XV: FOLLOWUP SESSION I

~ To provide support for carrying out back home RUPS projects
-and further practice in applying RUPS skills.

Given lre‘ference_to previous RUPS workshop handouts, '
participants will apply criteria to analyzing each other's
progress in implementing skills while-carrying out. a real
RUPS project. Each participant will further explicate plans
for support and the next steps of his project.
1. Introduction to Subset XV agenda
2. Discuss rewards and frustrations of RUPS projects

" 3. Analyze progress of RUPS projects
4. Consider support needed -
5. « Plan the next steps °

+ 6, Share plans

-

7. State tifne of next session

% -
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HANDOUT 86 !

ANALYZING PROGRESS OF A RUPS PROJECT

\~ .

' Itis suggested that you use the following ideas to help other trio members consider the progress being
made on their RUPS projects. '

First: Help the person consider where he is on the RUPS diagram. Which phases of the RUPS process
has he covered? Has he cycled back to repeat some phases in light of new information gained? What
evidence can he show of the phases he has been through? What phase is he in right now? Is he clear
about this? Are his current efforts appropriate o does it appear that he should be in a different phase
_right now? . Use the diagram of the RUPS model below to work out the answers to these questions with him.

0

SCIENTIFIC.,._ -~ -may draw on___ . .. .THE PROCESS. . ... may draw on. .. --KNOWLEDGE
KNOWLEDGE OF THE
- EDUCATIONAL

SETTING

¢

a , - ]
<}
2 Identification of a Concern g
‘ . ) %{ / . l . \ 2 |
z ol
: P Diagnosis of tke Situation . _
&
Theory ——#=| ; - 8 / : 1 \ ‘;2 - g <aPriority
o : g a of Needs
2
| g 5
Research. _ | o, g & - | Resources
Findings E s .Formulating Action Alternatives|«e—-— g ig
@l {d g | &
Methodologym] E - A A | [ |~aExisting
- & g % | Innovations
g 9 It ( 2
N Feastbility Testing bf Selected / E : | (
R Alternatives', Including Training 8 Vo
3] and‘E\’mhmtlo m P
3N it g o
T oy - l flfTL CUL%

Adoption and lefuélon of Good
Alternatives




Second:

- H86
Page 2

. Critique the qualfty of the work done so far. Were the four guide-

line questions clearly answered in writing the problem statement(s) ?
Are the forces in force field stated specifically .enough to know who
to go to and what to ask in order to clarify a force? Are force fields
rank ordered for importance and rated for clarity ? Was data
collected.in order to clarify forces in the force field? Were results.
from data written out and implications derived from them prior to
considering action alternatives ? Was action planned using force
fields to consider ways to strengthen and/or weaken specific

forces? Is there any objective data to show that any forces have
been changed or that measurable objectives have been reached ?
Some, or all, of these questions should be answerable depending

on how far the RUPS project has proceeded.

~
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HANDOUT 87 , \
. = \ \\\ - .
DEVELOPING BACK HOME SUPPORT TO
CARRY OUT A RUPS PROJECT \

There are two irriportant ways to think about developing back home support
to carry out a RUPS project. One has to do with support for yourself as you
work on the project. The other has to do with the involvement and
commitment of others who can contribute to success of the project.

Support for Yourself

Most of us benefit a great deal from the kinds of relationships and activities
shared by the trios in the RUPS workshop training. Your fellow trio members
may be from your home school setting. If so, consider whether there are
additional persons in your school setting witk whom you could work at building
these kinds of helper-helpee relationships. If not, how can you start from
scratch to build such relationships? Your ability to use the RUPS process and
skills give you one Kind of support. The help you can get from colleagues who
. are also skilled in RUPS often adds critical perspective to your efforts. Working
with the help of others in your school setting can have added advantages of
their gaining from knowledge of your work. It also can build nornis among a
school staff of sharing innovations, helping each other's professional growth,
using an exyerimental approach to deal openly with problems and forming

trust.

Support for the Project

The success of your RUPS project depends on the kind of involvement and

commitment that you elicit from others. This in turn largely depends on hew

you answer-the management questions. Many successful RUPS projects have

been especially creative in ways of ipvolving pupils. In some situations, pupils

have heen involved in using the force field techniques, data gatheringj and analysis.

As jo ed earlier, there is no advance prescription. You must diagngse what

makfe the most sense in your situation. Here again are the management questions

N, | for yo ocons1der . e \ ol
e o i : - f‘ ,

1. Is t[nere awareness amOng those who w1h be affected by the proposed
change that a change is needed;? ‘

2 What are your.own motives—-why do you desire to see this céange ‘tome R

* about? ° .
3. What are :he motives, present or potential, among those who will be
affected for desiring to see this change come ‘about?
4. What is the nature of your relationship with those who will be affected by
this change?
5. Are those who will be affected by the change workmg with you on clarlfymg
‘ . what the nature of the sgituation 1s? '

281 ' ) 270
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%

-out the plan to bring about the change?

-happened or didn't happen ? .
' If the change has happened what support will be necessary 1n order for

.. Are those who were involved in this effort now more able to carry out

Are those who will be affected by the change involved in considering '
alterrative ways for bringing it about? :

If you and others have axrived at a point of having some clear intentions

for change, what has to happen in order to move from the stage of having
good intentions to the stage of making actual change efforts ?

Are those who will be affected by the change the ~nes who are carrying

How will you know if the change has really happened, and if so, why it

it to continue in the new way ?

other change efforts in the future ? -

~—
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NEXT STEPS OF.MY RUPS PROJECT

_ HANDOUT 88

L

Outlme br‘eﬂy* pelovv”the next steps you plan to take in carrying out your
This will be for sharing and criticizing-in your trio. Be

RUPS project.

PR

clear about how these steps fit into the RUPS model diagram. Be ready to
discuss how your present data and analyses lead logically to these next steps.
Be ready to discuss how the way you plan to carry out these steps speaks to
your needs tor back home support and to answering possible management

questions. -

My next steps ’}viil be. . .
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SUBSET XVI: o
® FOLLOWUP SESSION I - . 180 minutes )

rd

SR e s b B

13

PURPOSE

.These activities are designed to provide support for carrying out back home RUPS
projects.and further practice in applying skills.

OBJECTIVES

Given reference to previous RUPS workshop handouts, participants will apply
criteria to analyzing each other's progress in implementing skiiis while carrying,
out a real RUPS project. Each participant will further explicate plans to support
desired changes. and share-his RUPS project experience. - . -

LEADER I:J‘R‘EPARATION
1. ‘Newsprint sheet (N27) should bev ready for display.
2. 'Paper and pencils .

® 3. PARTICIPANT MATERIALS . ‘

" Handout 89: Agenda for Subset XVI: Followup Session II .
' Handout 90: Analyzing Progress of a RUPS Project ’ -

Handout 91: Developing Back I.ome Support to Maintain a Desired Change
Handout 92: My Plans for Further Sharing

ey

——
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SUBSET XVI

. -~

SCHEDULE MINUTES® RATIONALE

1. Introduce 5 This allows participants to structure

; agenda for appropriate expectations.

Subsewv XV .

2. Discuss'what 15 This activity initiates sharing on emoti~nally
should have relevant aspects and supports a work
heen differgnt norm of critical review. -

3. Analyze 90 Work in trios takes advantage of helping

. progress of ~ norms developed in the workshop. This
RUPS projects should increase the validity of applying
RUPS skills criteria to analyzing
: progress. °

4, Consider 30 This introduces the concept of need for
support for maintaining change as an addition to
change concepts of how to bring change about.

5. Plan further 10 This is to orient participants toward
sharing back home sharing similar to the kinds

of sharing experxence? in the workshop /
. secting, \
< | ’ \\.
30

"6. Consider
' ggh r RUPS
[plrc;q\cts

v

! RUPS\p‘{'ocess. (
¥

This supports commitment to’ folloxsil \
sharing and follow through u i of th
{

{1

K\,ﬁﬂ |
: oo




SUBSET XVI

| ‘ MATERIALS --INSTRUCTIONAL STRATEGY - ..
" H89, N27 1. Refer to H89 and N27 in reviewing the agenda. Note that
" participants will work in the originul workshop trios.
~ 2. - In trios, instruct each person to briefly sha{e one thing he
3 _ - 'would do differently if he were starting his RUPS project
., over at the beginning.
H90 3.7 Direct partlclpants to use H90 to help analyze each other's
. ‘progress in carrying out RUPS projects. Working in trios,
-y they will have 30 minutes to work on each member's 'prOJect
\ H91 4. Direct particip'ants to read H91 and discuss in trios their
! . ideas about ways to maintain desired changes.
H92 5. _ Direct parhmpants to read and react md1v1dua11v

to H92. . . o
' ' \

\ oy

Direct partlclpants'}lo shalre in trlos their ideas about
yrther sharing fro l H92 |arid- alslo consxder\'ltlon of other
RUPS prOJects they xlmgh}\ wish to undertake.\

\ 1\.\

. /"'9
>
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, N27

i i )
S / - NEWSPRINT SHEET N27
(Copy this sample on a large sheet of newsprint’
and have ready to use in Subset XVI, Step 1)
} o ’ ’
L3

AGENDA FOR SUBSET XVI: FOLLOWUP SESSION II

Introduction to Subset XVI agenda
Discuss what should havé been different
Analyze progress of RUPS projects

- Consider support for change

” . \\\ "/
Plan further sharing v
Consider other RUPS projects ’ c
2 o
Q °
> ' \ <

. - ' |
Tt \ \ A i c >, - 1 - S

A~

©
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‘, . ' HANDOUT 89 _ / )

AGENDA FOR SUBSET XVI: FOLLOWUP SESSION II

-
7

: Pugj ose: To provide support for carrying out t;ai:k hqme RUPS projects
: and further practice in applying RUPS \s_k/llls . Y
. - > - N < .
: Objective: Given reference to previous RUPS workshop handouts, participants
) will apply criteria to analyzing each other's progress in implementing
' - skills while carrying out a real RUPS project. Each participant
. R will further explicate plans to support-desired changes and.
L ) ' share his RUPS project experience. o e
‘,; - i Stepgg .+ 1. Introduction to Subset XVI agenda . . . . — o
¥ 14 . “ ’ . Y . ) ;:: R . « N nE
A 2. Discuss what should have been different -~ .~ T
. N » . . . [/ L. : ' '
. 3. Analyze progress of RUPS projects . .
- 0y . . ' > e o, -
" 4, Considér support for change - * . '
, ‘ ' " 5. Plan further sharing . - R
R . 6. Consider dther RUPS projects - ' -
. i o Tt B -
. i .. . . . .
v ° d 3 , H
; N ’ \ . ) ’ ”
! - - - U
~o / ) 3 N /T S ~
' » \ .
( f ) i °
a - . 5‘ v -
i o ! { » "
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ANALYZING PROGRESS OF A RUPS PROJECT

HANDOUT 90

It is.suggested that you use the following ideas to help other trio members consider the progress being

made on their RUPS projects.

First: Help the person consider where he is on the RUPS diagram. Which phases of the RUPS process
has he covered? Has he cycled back to repeat some phases in light of new information gained? What
evidence can he snow of the phases he has been through? What phase is he in right now? TIs he clear
about this? Are his current efforts appropriate or does it appear that he should be in a different phase

right now? Use the diagram of the RUPS model below to work out the answers to these questions with him,

T 2 . ’ 5

SCIENTIFIC.oq- -~ --may draw on. . — .. . — - _THE PROCESS- - —- -may draw on- - ~ -»KNOWLEDGE
KNOWLEDGE ‘ OF THE
o, EDUCATIONAL
- SETTING

«
.

Diagnosis of the Situation

/ Identification of-a Concern \
: Y T

2

Theory ——s ; -
:

Research O -
Findings E
. 2]

Methodologym E -
up
[+

DERIVING IMPLICATIONS FROM KNOWLEDQE

Formulating Action Alternatives

|

Feasibility Teétlng of Selected -
Alternatives, Including Training
and Evaluation -

IOATTMONN WOHI SNOLLVOIIAWI ONIANMIA

|

Adoption and Diffusion of Good
Alternatives

P

IDJTTMONN ONIATTHLIYH

«~Priority
of Needs

<Resources

-Existing
Innovations
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H90
Page 2 -

Second: Critique the quality of the work done sb far. Were the four guideline
_questions clearly answered in writing the problem statement(s)? Are thé forces

in force fields stated specifically enough to know who to go to and what to ask in
order to clarify a force? Are force fields rank ordered for importance and rated

for clarity? Was data collected in order to clarify forces in the force field? Were
results from data written out and implications derived from them prior to considering
action alternatives? Was action planned using force fields to consider ways to
strengihen and/or weaken specific forces? Is there any objeetive data to show that
any forces have changed or that measurable objectives have been reached? Some, or
all, of these questions should be answerable dependmg on how far the RUPS project
" has proceeded.
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HANDOUT 91 °

JDEVE LOPING BACK HGME SUPPORT TO MAINTAIN A DESIRED CHANGE

At the beginning.of the RUPS workshop, a problem was defined as existing
when there is a difference between the way things are now and the way someone
would like them to be. The force field technique describes things as being the

way they are at any given time because of the balance of forces that could push

° N

|
<
them toward and away from a goal. The goal is a specific statement of how you 1
would like things to be. You move toward the goal by changing the curvent |

balancevof forces. But, in many change px:ojects, things don't stay changed.

A goal mﬁas’ be reached foxz a short period of time. Then old forces begin to ®
operate again. Things slide back toward their original pattern. 'Not enough
attention was giyen to wa&s to maintaihn«:the forces needed to carry on the desired -
change.

Up to now, you may have used RUPS skills primarily to consider ways to

-
.

bring apout a desired change. Importa:nt additional actions may occur to you by
using these techniques to consider what will be needed to maintain a desi_red
change. th;.t would a force field of forces for and against maintaining the goal, ’ s
once reachedzalook like? It might be some‘}vhat different than the ones you've

N

used in considering how to move toward the goal! How would you answer the
management questions in terms of maintaining the change? You might answer some ‘
of them differently than when you were working to bring the change about. You

might also need to consider some different kinds of support for yoﬁrself in

maintaining the change. o
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" H92

HANDOUT 92 .

MY PLANS FOR FURTHER SHARING

&
\

\ Y

Things you have learned from the successes and failures of your RUPS

. projects can help others. Understanding of the RUPS process and its skills®

can also be shared. There are many forces for and against effective
sharing in the field of education. Your RUPS training probably makes you
more sophisticated than most educators in thinking about this problem.

If you-were to accept the challenge.of sharing knowledge of your RUPS,
project and the RUPS process with others in your back home setting, how
w\ouId you go about it? Make some notes of the steps you would take.

You will be asked to share these ideas in your trio.
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~ APPENDIX A

’

TYPESCRIPT OF THE TAPE OF MRS. JONES'S CLASSROOM PROBLEM

TEACHER

Student 1

Student 2

Student 3
Student 4
Student 5

Student 6

" .Student 7

Student 8

The group this year just can't seem to get going. It isn'ta
matter of intelligence, they just don't seem to want to work.
For some reason or other, they're dragging their heels all the
way and I don't know how to lead them. I want to do something
but I don't know where to begin. What can I do?

The other kids in our room just don't want to learn too much this
year. ButI want to learn more, but if I did they would think
that I was trying to be teacher's pet.

I don't think Mrs. Jones is very strict. She ought to be nore
strict because the kids are always messing around all the time
as if'they can take care of themselves all the time. Last year
our teacher was very strict and she made us do everythmg
she said.

Well, Tom, he helps me in arithmetic but we dpn't let
anybody know because it's cheating.-

I don't work very hard in school this year, nobody else does,

so why. should I? - :

¥

Our teacher last year was really bossy. We had our own ways_
of gettmg around thmgs.

Johnny makes Mrs. Jones get mad, he's a neat guy.
I like school. Most of the kids in our class don't.

Mrs. Jones tries to be nice but the kids just don't believe her.
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