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The Mountain Plains Library Association is pleased to be involved in this
proiect documenting the country school experience Funding of this project
from the National Endowment for the Humanities, cost sharing and other
contributions enabled us all to work with the several state-based Humanities
Committees’as well as many other state and locai libraries, agencies and
interested citizens. \we are deeply impressed not only by the enthusiasm for
this work by all concerned but by the wealth of experience brougnttobearn
focusing attention on—and recapturing—this important part of history. and
how we got here. This project seems to identify many of the roots and “charac
‘er formation” of our social, political and econornic institutions in the west

Already the main Project objective seems to be met, stimulating hbrary usage
and increasing circulation of historical and humanities materials in this region
Public interest s rising In regional, state and local history. Oral history programs
are increasing with greater public participation. The study of genealogy—andd
the search for this information—is causing much Interest in consulting—and
presecving—nhistorical mr:aterials what has been started here will not epd with
this project. The Immediate results will tour the entire region and be avaitable
forany who wis 1 the program. film, and exhibit. There will be more discussion
of--and action on—the issues involving the humanities anct public policies,
past and present. The Mountain Plalns Library Association is proud 10 he o
nartner in this work, the Country School Legacy. and its contribution o under
standing humaniiies on the frontier

Joseph J Anderson

Nevaoa State: Libranan

Past President .
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Chapter I,

Nebraska and ths Country School Legacy
In 1980, the Mountain Plains Library Association, employing a grant

from the Mational Endowment for the Bumanities, authorised a study of the
rural schools of an eight-state area. This report is the Mebtrasks section
of that investigation.

Acting in sccordance with directicns supplied by Andrew Guliiford, the
Project Director, three people in Mebraska have deen primarily req‘)onsiblo
for the research phase. Miss Sandr® Scofield of Chadron State Collegs
has coversd the western tie s of counties. James po:-tien, Librarian for the
Bellevue Public Lilrary, has studied rural cchools in the eastern ssction,

As humanist for the state, I have dealt ~¢enerally vith the central counties.
This report vill make use of materials from their findﬁ:ga.

Although project directiohns suggested ve might consider as "rural”
those schools having up to six teachers, we have mors than not concentrated on
those with but one -r two. Whereas a part of the problem in interpreting
statistical analyses of rural schools is that govermmental agencies ofien
consider as "rural," a town of up to 2,500 inhabitants, for purposes of this

" study, ve have emphasised the one~tsacher school cften situated ir a comparatively
1sclated area and in a rural setting.

An important feature of our efforts has been its oral history vherein
ve have placed on tapes the exveriences of a varioty of people--present and
past rural schooltsachers, students, and county superintendents, as well as
others who have had experience with cént.try schools, 4s a rule we have
photographed these participants. Our {nterviews will be substance for
scholarly research into the American scene. Also, with an e¢ye toward the future
of historical studies, eavecially those having to do with "material" culture,




we have secured information (photographs included) on two kirds of sural school

bulldings-—-those refurbished and presently serving as museums and those which
pressrvation agem?ias might decide to convert into historicael sites. Many of the
latter group are presently used for teaching purposes. In these attempts, we
bhave gathered data on where rural school memoribilia may be found, and have
acquired, as one instance, a camp%eu set of school board records dating from

the early 1880's. While those two portions of cur research hsve dealt with
"primary" materials, we have also compiled an aextensive bibliography consisting of
county, school district, and state history sources pus "literary" accounts

of the rural school experience, In these efforts, wes have received help from
Bany agencies--libraries, mseun oréauutiou, historical societies, both state
and local, colleges and other educational groups. Scores of individuals

have come forwrd vith offers of assiéfance. These materials vill be placed

in a central depository in eech state and an index to each state's collection

will be /isseminated.
What motives lead one to such a study of our heritage? Can one suppose

that C. Relnhold Miebuhr was correct when he pointed out several decades ago
that as a nation ve are lately (and commendably! becoming more comscious of
our past, and, having lost our "innocence,” vill therefore come to act in more
mature ways what wvith an improved recognition of our history, as Walt Whitman
and T. S. Bliot have both noted, of the "pastness of the present"? is to
Netrasks itsel’, we hope that the pestness of the country school can bring to
us & hetter recognition of the present situation in education.

Several factors mey account for our present investigations into the

rural schools of Netraska; and, vhereas students of the culture of this state may




also be blessed with a portion of that histourical avareness vhich Niebuhr

|
attributed %o our nation, jome factors msy be cdistinctive in a few wvays. 3
To use the phrasing of Walt Whitman as he exglteq, over the vastness !
of our country, Nebraska is a "varied and ample land,” measuring about |
200 by 500 miles. It has had a greet mmber of school -buildings to match
its space. ms large area wes settled in a comparatively irief span of
years. Despite the first school house being built in 1822 just outside the
walls of Ft. Atkinson on the Missouri River north of Omaha, the majority of

beginning of territorial settlemsnt to the end of the nineteenth centpry, when

3

1

|
Nebraska's schools were constructed nearly within a fifty-yeer s:pu.n, from the |
virtually all of its empty lands had been taken up. Alsc, Jjuring the -~eriod of

ths state's ravid settlement, the public school movement burgsoned. ‘inis-

fact, added wo the grsat influx of immigrants who wished educational advantages

for their children, led to the forestation of the plains wvith rural schocl
buildingzs.

Since many of those tuildings erected within the last century are still

standing, Nebraskans have a vivid yﬁae visual sense of their heritage in

rursl schools. In the state in 1979-80, thoy existed in relative profusion

M

vith over four hundred of the nation's total of over 1100. Often, one can see

them along an interstate highvay near a mestropolitan center ar tucked away in

a remote area thirty or forty miles avay from a porulation center. Still

predrmirantly rural, a majority of the population .has had some knowledge of

the country school in one form or another, although the incidence of their

confactz is undoubtedly lessening.
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Further, controversies over consolidating the mra’l sc'hools arise i
overy few years and keep theam in the public eye. Also, in recent years, |
the imerican public has heard ﬁat its "modern" educational system is not as
effective as it should be, and seeking a palliative for this ailmeat, some
have advocated a return to what it was that the rural schoole did for them
or their grandparents. Such nostalgic reasonings have brought the rural
schools into the forefront of attention again.
This report will deal with several phases of the country school
experience. Ths firss concern vill be on these sch.ols ay historic sites.
The second vill be on the:n 48 comsunity centers. The third vill assess
the role of the rural schocl in Americanizing ethnic groups. 4 succeeding
chapter will deal with curriculw, another with the role of the teacher in
her 1ittle school, and a fimal chapter vith its future. N
I,
Contrary to my early expectations, I discoverei that Nebraskans
ar¢ in the forefront in attempting to perpetuate the rural school tradition.
They bave preserved a fairly large number of rural schools. While the
lst I vill sutmit here is not a definitive one, Klthough I suggest that

one might profitably be made, I can report on enough of them to demonstrate

that the citizens of this state bave had a deep interest in our educational
past. Following a discussion of those schoolhouses rresently serving as
historic sites, I will éanont on scme that could conceivably be added to

them, This series wvill first consider the eastern part of the stats, for it was
there that settlement began and school districts were first formed.
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Ihe Capp Creek School. On June 26, 1980, Marvin F. Kivett, Netwasks
Historic Presomti;n Sites Officer for the Nebraska Histcrical Soclety,
anncunced that the Camp Creek School, District 54 im Otoe County, had besn
entered into the National Register of Historic Places. This sehool district,
located eight miles south of Nebraska City, close tc the Wissouri River, had
been founded under an impetus supplied by Congregationalist Church members
newly arrived from Connecticut and other Eastern states. ‘Goorge ¥, Lee aszsisted
in setting up a schoolhouse in Bain's Grove, also the site of e Sunday school.
Lee had served a term in the Territorial Legislature in 1858 vhere he voted to
establish a system of schools. MNo records exist to testify that school was
ever held. |

In 1861, Alexander Bain, also a membsr of the Territorisl Legislature
but in 1859, gave a conditiomal deed for the site on which the schcol building
stood:

Conditional Deed, Alexmnder Bain and wife

to
. School directors of Dist. #1 /Tater 5,7 '

Filed for recocrd Seot. 30, 1 at 10 A.M.

Aug. 13, 1861 entersd between ilex Bain and vife Eleanor A. Bain

of Otoe County to school district directors and thair successors in office,

for sum of 1 dollar. Comvey 18 sq. rods for purpose of building a school

house, and keep property well fenced. Also agreed that if aihool is
abandoned property shall revert back to party of first part.

Soon after the Civil War cme statehood for Netraska and vith it in 1869
an Act to Establish a System of Public Instruction for the Stute of Nebraska.
Somehow in the transitional process involving a change of stats officials,
District 1 became District 54. Mnally in 187,.75 this comparatively redord-
less schoolhouse gave way to a hrick structure, the one now on the National
Register.

In 1875, H. K. Raymond, County Superintendent of Schools for Otos County,

submitted a report to the State Superintendent of Public Instruction regretting

that such ciroumstances as the grasshopper "raids" had militated against the

(VR 8




6
best interests of the schools, but he found much positive to say. Of the

county's seventy-elght schoolhouses, two were stone, twelve brick, sixty frame,
and thz‘-ee sither log or dug-outs. The average value of the wood szhoolhouses

vas $529.50, he reportsd, while that of the brick was $,,075.00. °resumably,

the Camp Cresk School fall within the 1a£terqutegory. District. 54 drew his

"high ccamendation,” along with others for "manifesting a . . . laudable emulation
in supplying their children with a home during their school hours which may

at once be a scurce of pleasure and profit to them."

Other districts had not done so well by their children-"some districts
are too well satisfied vith their uncomfortable, dilapidated and mi erable
tensments, hardly fit for man or besst." Several had broken panes of glass
in their wvindows, The plaster wae off and foundations were botk poor and
unbanked. Some had no hooks, nails, or shelves for ths children's clothing
or lunch bucl’:ota. Others had no troom. Raymond's criticism extended to the
outhouses. How, he asked, could the morals of their children be otherwise than
contauinated vith the public exposure such fa:ilities often afforded?

He would bs in favor of requiring every district to erect ons or more suitabls
cuthouses and to keep them in good repair. Not wishing to damn absolutely,
he saw encouraging signs thnt these unconcsrned districts would improve things,

Visitors to the new Camp Creek School will find an up=to=date building,
vith indoor tollets installed in 19735 run or water piped into the building
by the Rural Water District No. 1. They will notice ths electric lights that
have replaced the kerosens lamps and reflectcers ranged along the walis.

Shades and curtains now cover the windows as ageinat the wooden shutters of
earlier times. The old bosrd floor is covered. Purther, they will see that the




school is still in session, with six students taught by Mrs. Martha Brief.

The tuilding is stuccoed and is, in the words of Mrs. Brief, in "pretty good
condition.” The equipment for teaching is as modern as that in any other
s;:}'xool. It is served by Bducational Service Unit #4 based in Auburn. When
asked whether any special use is made of this new "historic site," Mrs.
Brief replied that, while visitors would be velcoms, thms far there had been
none. The cnly notice the school had received up to January, 1981, was a
plaquc.z
3t. Deroip School. The .ortunes of St. Deroin Schocl were intimately :.ied
in vith those of the Missouri River and the small town the school served. In
1853, Joseoh Deroin, a half-breed, laid out the settlement as a trading and supply
post for Missouri Ri;gr traffic. In 1858, a subscription school was organised
but superseded in 13@6 by a public school. It was a wooden structure, cne
fortunately short-l;hd, if this description by the Nemaha County superintendent

is aa apt one:

The school house is rather inferior to any. I will not attempt ‘
to describe it, as Judge Ritter informs us here a nev one will be erected
soon. However, we vill speak of the stove. Judge says it is the beat
in the state. We do not know how that is, but ve can say of a truth

here,_ 1t is the best in the County. This is to their credit; it ocught

to be in a better house and hope it will be as anmother yesr rolls arcund.

Judge litter's forecast wvas accurate., In +872, a trick schoolhouse supplied
a better duilding for the supposedly "best" stove in the ocounty. It vas a good-
sized structure and housed sixty-one students thet year. Arcund the turn of the
contury, however, difficult times came for the village of St. Deroin, at its
Senith having 300 habitants. The Missouri River began to changs its tenks (1508)

and destroyed the town sventualiy. Its citizens decided to relocate the school

i T .
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building on a bluff though still within the townsite. For six months, the
salvaged school served thirty students, but the town of 3t. Deroin began to
dvipdle away as a river portage. From 1909 to 1944, Nemaha County operated
ths school as District 56.

In 1978, the Nebraska State Game and Parks Commission restored the
brick building erected in 1872 and moved in 1908. The Commigsion sought to
make the restoration, in its terms, "as authentic as poseible." It researched

old photographs, studied the ruins of the structure thoroughly, and interviewved
former teachers and studenta.3

Ihe Preepaf School. In 1973; a Historic Pressrvation Team under the
Naticnal Park Service laid cut plans for a $31,000.00 project designed to Freserve
the Mresman School and to make it a part of the Homsstead kﬁoml Monument,
situated near Beatrice, which commemorates the o?igiml homestead of Daniel
and Agnes Freeman, often considered as the first plot of land to be filed for
under the Romestead ict of 1862, Their plans materialized. In 1976-77 tne
school building was completely restored.%

Five families lived within the district when it was formed in 1868. One
of thess was Daniel Preeman's, whose homestead is the present site of tr;e
Homestead Natiomal Monument. ' In ths spring of 1871, a log building valued at
$5.00 vas used in the newly formad District 21, Yonry anoger, the teacher, then
sighteen taught seven children during the spring uaaion-q,pd earned $75,00,

The next fall he taught three months for $112,00.

The log building gave wy to a brick school located in a nev site on a
plet of land purchased for $1.00. The brick was made locally, possibly by T. H.
Freeman, rather than by Daniel Freeman, as was once claimed, But it is Danjel
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Freevan's name that has been best rsmembered, since it is associated with

the "original” homestead. It is remembered for still another reasoz. In 1899,

the teacher, Miss Bdith Beecher, asked ths school board for permission to conduct

religious exercises in the schoocl. It was granted. She read passages from the

Xing James versicn of the Bible, sang songs from a gospel hyrn book, and offered

prayers %0 God. Daniel Fresman objected to these religious observances and

petitioned the state superintendent of schools, William R. Jackson, to stop them.

Jackson thought them not improper, commenting that the Bible did not promote

th? causes of any sect but was, rather, a classic that would teach moral lessons.
‘In further litigation involving the Gage County District Court and

sventually the Nebtraska Supreme Court, the latter body found that the exercises

vere sectarian and thus in violatior of the state constitution. While later

clarifying its position, the state court decided that the mere reading of the

Bibi@ was not unconstitutional and became so only when the teacher besame a

propagandist for a particular sectarian viewpoint. Pollewing this judgment,

the teecher went on with 3ible reading sans interpretation or exagesis, ~

To ensure against a further violaticn of the state constitution, Freeman,

once an int¢lligence agent for the Uniom Army, visited school oftern.

Improvements cams, as thsy“did for most rural schools. 4 woodshed and
vater closet were added just outside the schoolhouse in 1916, a relatively ’
early time for the latter item. In 1914, the Dempster Campany put in a nev
wvater well, Electric lighta came rather late, it would seem, in 1940. The first
monthly slsctric uill was $0.75. In unst same ysar, the taachar drew $55.00 per
month but by 1950 the district paid $140.00. The total cost of operating the
schoql iz 1950 was $2595.42, in 1954, $3012.40, and in 1964, $5448.10. This

last amount, the whole 08t for aducating sevanteen children for a school year,

-~




10
vhile considerably more than the $75.00 spent in 1871, seems hardly a lavish
expenditure, even for 1964.

The Wrick tuilding served the area as a polling place, ua community
center for debates, literary society meetings, and as a place of meeting for
the Mirst Trinity Lutheran Church in the 1879's. It fell only two years .hort
of being used as a schoolhouse for one hundred years. School vas discontinued
in 1968:

The school stands quist now. The acunds of the tsacher's bell,
the children at recess and the Sunday hymns have faded, just as the
tallgrass prairie has all tut disappea™ed. Today the school gives us
a vindov to the paste—a small glimpse of 1iZ. on the prairie frontier.’

School on ihe Oregon Irail. West of the Freeman school in Jefferson
County sits anothsr restored one-room schoolhouse with a long history of its own

and vith still other historical connestions. It is District 15, commonly c=lled
"Sehool on the Oregon Trail.” Just scross the road from this school, located
one~half mile south of the Big sandy Creek and one-half mile north of the
Little Blue River, is the cite of the Oregon Trail.

Like the St. Deroin School and others, the genersl ares around District
10 first had & subscription schccl, backed by Joel Helvey and taught by Valentine
Kyle. Its erm was three months. Three years later a territorial district
school board fixed the district's boundaries and employed & tescher. Tbs year 1865
sav it as the Meridian School in the townsite of Meridian, a village that may
have been davastated in 1275 by & tormado. The town was not rebuilt but the
ac!ioolhoulo wvas. Around 1890, however, so many pupils vere living st a distarce
from it that patrons looked arcund for & more centrsl loeation and moved the
building to its present site on land deeded by Jacob and Wilhemina Dein for as
long as a school tuilding sat thers. About 1900 the present frame building

13




i8]

revlaced. the old structure which sold for thirty dollars to Jacob Dein who used
1% lumber to erect farm buildings.6

l

Through the next six decades, teacher succeeded teacher , enrollment \

swelled, tien declined, and improvements in school textbooks came along.
Finslly it tecame difficult to find s tescher for ths 1960-51 term at which
time the district voted to contrast with the neighboring town of Alexandria
to accept its students. Four vears later, its patrons dissolved the district,
and the school vhich had served ths rural area for nearly a century shut its
doors.‘

‘It shut its door®as an educetional institution, but kept them open in &
senss to preserve the memcry of/ the rural school. The ysar following the
dissolution of the district, the Jefferson County Historical Society and the
Alexandria Community Club leased the property for ninety-nine years and bsgan to
preserve the buildings--the schoolhouse, two privies, and a shed-—as a museum.
A leaflet distributed by the twc sponsoring organizations states that it is
oven every Sunday from three %o six p. m., or by the special ccoparstion of
George Dein, a farmer who lives esst and north of the schoolhouse one and
cne-ralf miles. The museun itself is located two miles esst and two south of
4lexandria,

On the grounds ou. - one stone marker commemorates the Oregon Trail.
It vas placed there in 191, by the school district and the State of Nasbraska.
Two stone and bronse markers, erected in the 1960's and 1970's, similarly
memorislize the Pony Express and the Mormon trek. A wooden sign notes the two

sponsoring agencies. As vith the Camp Creek School, District 10 is nov a dezignated

State of Nebrzska Historic Place. Its inside furnishings are gquite as they were

vhen achool closed in 1960, though, as & museum, it holds much of the memoribilir

14




o¢ the country school of many years past.

Rlatrict 17, Polk County. In an ures with low population and with no large
or even modf;m-ciaod cit.ss, the Polk County Historical Society has created a
museun complex that seems especially.to stand out. Among its holdings in Osceola
are an old-time "Grandpe's” shop with forge, harness, f1ly nets and tools of a
long gone day, a German Lutheran Church with all its original furnishings moved in
from nerth of the city, a complete barbershop, the first postoffice in the county
dating from 1870, an original log house built in 1872, a sod house constructed
vithin the last few years, and a mansion, the Mickey house, bullt in 1884 by Johmn
H. Mickey, a former Nebraska governor. Within this cluster of buildings sits the
schoolhouse which onos served neighboring Distriet 17.

It is equipped just &s it wes, with a few additions. The cutaid; toilets,
the merry-go-round, the outdoors pump, bocks, desks were left intncﬁ. Thery
are period outer garments hanging in ths vestibule where a water tucket and
wvash basin are placed for an often chilly use. Text-books and pictures dating
back to the early days of the district in the 1880's have been donated by residents
of the Osceola ares.

Using the resources of the school-museum, the Historical Society gave a
Christmas gchool rrogram cne year. Another time, Mrs. Mildred Flodman, dravirng
on her memories, and hsr Mother®s, as former rural. school teachers, had classes
in reeding, art, srithmetic, and geography. In an October, 1980, meeting
held at the Senior Citisens' Center in Stromsburg, Mrs, Flodman led classes in
such subjests ae Neuraska history and mental arithmetic. The participants
vore clothing reminiscent of pioneer times.”

Ihe Cunningham School, Harilage Yillage, Stats Fair Grounds.  The
schoolhouses just discussed have beer displayed in a more or less degroe

15
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for public vieving. The next two or thre= in line can be sald to serve the
general public, of conrse, but “hey have taken up a different functiofe-
that of being invsived in the day-to-day educational processes of present-
day school childyven,

JThe Cunzinggam 3chool, District Add, vs situsted in Newman Township,
seven miles northwesu of Valparaiso in Seunders County. Like most other rural
school districts in Eastern Nebrzaka, it has & history running btack to the dates
of first settlement. The origimal building turned in the 1930's tut was
rabuilt vhere the first sat. As 2any as thirty-two children attended the school,
often carrying their own water to school, sitting three at a desk on occasion,
ard running outdoors to the cutacuses at recess time,

Because, in 1966, caly four youngsters lived in the district, the school
board contracted elsevier® for their instruction. There it sst for ine years
until the Nebracka State Fair Board purchased it and moved it to the State
Fair gounds ‘n Lincoln where it, along with such other buildings as the Hudson
log cabin and the early-day Roca depot, now constitutes Heritage Village. The
Lincoln Public Schoois permit studeats to spend one day each u‘mbqrs of
docial studies classas in this uilding that they can exnerience actually one
phase of their state‘s histary.s

Ihe gibbop School .t the Stmhr Museum. Materials suvrlied by the officials
of Stuhr Museum tell the story of how this one-room rural school came to be a
part of its complex:

\

In August, 1967, a o:¢ room, white frame school; house in
excellant condition was moved from northwest of Gib n, in Buffale
County, to Stuhr Museum. It was donated by Dr. Kenrdeth Pierson of Neligh,
Nebraska, who attended the school in the 1930's, -

The county superintendent's records of School District 25 show this
achool must have been in c;eration in 1876, and it could possibly have
been used a year or two earlier. /

The floor frame of tongue and groove and dowel construction confirms
the date of conatrustion uf the uilding. The side walls and windowa
are balieved to be of a l:ier comstrustion. Museum officials estimate that
the desks, stove and othe: furnishings inside the school building wvere
manmifactured and placed in the building near the turn-of-the-century.

16
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The bell tower and wood window framea (used to replace alumimm
counterparts) ceme from an unused building near Prague, Netraska. The
vary old lightning rod and veather vane came from Prague, also.9

Stuhr Museuw has & fairly extensive list of books once used in rural
schools. Older titlss include James Montieth's First Lessons in Gaograchy,
1863; Haroer's Sehool Geograohy, ca. 1875; Joseph H. Allen's 4 Magmal of
instruction in latin, 1887; Patterson's Copmon School Speller, 1874; A Complete
Arithpetic, Oral and Written, 1878; and the well-known Palmer Method of Dusiness
¥ritiog. 1915. '
The Stulr Museum cocperates with the Grand Island School District in a way
that makes good use of th> Gibbon School. Each grade aligns a spscial topic, say
one in Nebraska history, with special artifacts at the school, in what is now a
Grades I-VI program. A portion of the following release spesks for this
joint effart:
Grade IV, which averages about 480 students each year, utilises the
museum's rural school. AZter prework in the classroom studying rural school
inatructicn, one class a day is transported to the museum by school vanms.
The class is then divided and eech half rotates at lunch time. Half the
class spands half a day in school, The schoolbouse is well supplied with
sarly texts, slates, slate pencils, straight pens and ink. The class does
spelling bees, penmanship exercises, and studies Netraska history and
geography. Students and tescher are responsible for :arryi.ug in firewood
and water. Recess i3 tixe for such games as hoop rolling and Red Rover.
Once the museux employed former rural school teachkers. As it became more
difficult to find them, it had to use those from the regular classroom.
After one-half of the students have their half-day in the rural school, they
move to the blacksmith shop wvhere they have a hands-on activity. The basic
pbilosophy of the museum study, one similar to that practiced at 0ld Stur-
bridge Village in Comnecticut, is to let the students see, hamile, and work with

the artifacte, Obviously a day sneat studying in a rural school setting will
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impress a situation on the students' minds in & way that will complement
the more abstract mode of reading words alone. In traveling around the state in
recent years and being concerned with whether the humsnities have made use of
musoum facilitles in any systematic way, I heve learned of very few programs
such as those at the State Feir school and Stuhr, of few where curriculum
makers seem sufficiently awvare of the artifact as symbol, which, when looked
into closely, will tell the viewer so much of what lies behind it, or is encom-
passed in it. As g system of study used by literary critics, it yields surprising
results and vill be similarly effective for teachers in such other areas as
social studies,

As a last note on the educational use of their museum, Warren Rodgers,
the sducationsl officer, has receatly received a mini-grant from the Nebrasks
Comnittee for the hxenities to take the museum to all schocls in Hall County.
His touring collection of artifscts, housed in compartmentalized truvnks, w:lll
be programned into classrocas for two weeks per school. It will include photcs,
teacher guides, suggested activitiez, and evalvation sheets. Considering the
problens involved in transportiag students to the museum, it is well that students
learn ol the pionser heritage through such artifacts that can be bundled ints
trunks sven though the ideal would be to have them attend the school itself,
as the Grand Island students do.

MeCorkindale School, Wavne State Collegs. The September 26, 1980, edition
of the Waype Stater, s Wayne 3tate College rnewspaper, shows Dr. lyle Seymour,
President of WSC, explaining a plabetarium of £4fty years ago to a group of
children dressed in the garb of that or an earlier time, in a one-room school-

hcuse whose furnishings aprear to be about eighty years old. 4in issue of the
¥arne Herald, dated Septambar 29, 1980, has & photograph showing Mrs. Shirley
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Hamer, a teacher at West Elementary School in Weyne, conducting a class vith
her fourth grade students at the same schoolhouse. They too ars dressed in the
clothing offtha early twentieth century. It is not exactly a aovel experience
for Mrs. Hamer. She was the last teacher in this building when it wis situated
in the country,

This one-rocs structure on the Wayne State campus is the McCorkindale
School, named for Miss Mamie MoCorkindale, an oducation\ teacher on the Wayne
campus from 1920 to 1949, Formerly, it was District 12 in the cownty. The
Wayne State Foundation restored it in period items of the 18?0-1910 decades,
The btuilding itself, a typical "box-car” kind so comm-n throﬁg&\zout the land,
iz about one hundred years old. Besidee the old furniture vhic;h includes o
parler argan anu a potbellied stove, there is a collection of 250 textbooks,
all at least fifty years old, and two sets of oncyclop.dias; one published in
the 1880's., The building, acquired inm 1966, serves, in vhe Hayne Herald's terms,
"as an official Nebrasks Centennial museum to recognize an era in Nebraska
education to which Weyre State College made an early significant contribution.”
At the dedication in 1966, poet John G, Neihardt, whom I will cite later,
spoke about his wemories of m;l school education.i®

Gocse Yalley School in Iomahawk Pack. In 1970, the "Little Red
Schoolhouse,” standing unused in Goose Valley three nileg northeast of the
village of Berwyn, caught the eye ‘pr Orin H, Talbot of Brokem Bowv; Through
his efforts, the City of Broken Bom bought th:ll building and moved it to
Tomahavk Park in the northwestera edgo of the city, There, it is maintained
by the Broken Bow Retired Teachers' Association which furnished it with old
deaks, books, a globe, and other fixtures. On one occasion at least, the
Custer County Association of Retired Teachers held one of its meetings thsre.

19




|

i

17

This box-like structure with a smell entrywy, three vindows on each side, stands
in Tomahawk Park "as a tribute," states the Suster County Chief in its September
15, 1979, iasue, "to the rich heritage of tho,pionnrc and dedicated teachers who
sducated the aren children despite nany inconveniences and lack of materisls,*ll
In this genersl area, at Callaway, citisens there have restored a former one-
room souniry school and have placed it in their Seven Valleys Musoux.

Several school-museums have been established in South Central Nebtraska.
In Loxington, in 1959, the Reed family pressnted to the Dawson County Historical
Socisty a one-roca school, formerly District 55. It was set on the grounda of
Memorial Park and ister in 1972 moved naxt to the Historical Society's mm
building for permanent display. It is equipped vith the furniture normal to such
schoolhouses-—double desks, pot-bellied stove sitting front center, lamp
brackets, a vestiule for lunches and coats, wall maps, and the inevitable
picture of George Washington. The Museon s.nagement is in the process of lining
up the many pictures it has of older schools and their patrons and children,l2

The smll town of Bdison in Purmes County moved a schoolhouse into its
city perk. District 102 was situated three and one-half miles south of Edison.

Pirst formed in 1896, the district had its last school in 1935 and was dissolved

in 1949, but the building sat unused until 1968 when it vas moved into Edison,
Its Nelrasks Historical marker bills it as "The Small Schoolhouse," and

rightly so, for it measures fourteesn by ci.xtni feet. Mry. Clara Cerey, the
caretaker in Edison, noted that for some time it was regarded to be the smallest

schoolhouse in the state but it way later learned that such was not the c:uo.:"3

Say iullside, A1l Castwides Park. Adolph Thumin, who becane s besker
in Cambridge, started to school at Sunny Hillside fuur miles southeast of
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Canmbridge in 1896 at the age of six, A mmber of years later he bought the
building for the City Park at Cambridge and he am:; his cister (pame not given)
moved it in, A frame txilding about twenty by thicty feet, vith the usual
three windcws on u;:h side and the small vestitule, and pump outside, it
oéeasiomlly serves teachers as a place to hold classes.’* Quite close to
Camtridge, Orleans also has a country schoolhouse, once called the Midway School,
District 76. It was located between Alma and Orleans and is nov a part of the
Harlan County Nuseum.
Marp School, Piopesr Village, Minisn. The school-museums thus far
discussed have come from the work of some noneprofit organivation like s city,
a state or a county historical society. The Warp School, & part of the large
Pioneer Village complex at Minden,is privately owned. Owner Hareld Warp,
Chicago industrialist and & former student of this rural school, had it moved
into Minden completely intact about 1947 when school was discontinued in it.
It is equipped exactly as it was at that time. All of the textbooks, for
'insuncc, remain locked up in bookcases as are the school recards.
I vill next consider country schools in the Western third of the state. |
My rrincipal source of information viil be an essay prepared by Migs S‘ndra _ 1
Ssofield for "The Country School Legacy” in January, 1981. Throughout the .
1940's and 50's, one might hare expected to see a rural schoolhouse every
five or six miies even in this dsnsely populated area. Though our state still
ranks high in mumbers of country sehool districts, the 430 or 20 that remin
are but & fraction of wvhat there were once. In the vast 2,063 square miles of
Sioux County, for example, there are nov only fifteen school districts and
thirteen schools whereas at an earlier time there wvers sighty-rive districts,

most of which were couniry schools. Dawes County, as another instsnce, once formed
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119 districte across its 1389 square miles. Iz 1900 it had seventy-six schools.
Today only seventesn districts -emain of which fiftoen are rural and fourteen main-
tain their own "town" elementary schools. Three counties in the Panhandle area
no longer maintain Class I districts, the tarm gensrally used to refer to rural *
schools.} This condition holds for viitually all cther sreas of the state.
Hatrict 17, (haridan County. What has happened to the iiterally
hundreds of country school buildings that ance dotted the landscaps of Western
Nebraska? 4 letter from Mrs. Robert Gealy, Gordon, respecting Mt. Pleasant,
District 17, Sheridan County, to the "Coun*ry School Legacy Project may reveal
¥
& disposition of and attitude toward these old landmarks that is coemon:
District 17 ceese’ to exist about eight years ago when it merged
wvith two other districts to form an enlarged District 83. School
contimued in the Mt. Plesssnt Schoolhouse, however, until last yesr,
vhen a new, more cestralised facility wes built. Thus right now the
oid schoolbouse is unused except ¢3 4 community center. We hope very
much ¢to maintain it in good condition, feeling that we may again need the
space in case of enlarged district enrollment, and also believing that a
schoolhouse which served faithfully for so many years deserves a great
deal of respect,
Many say of a bullding that may heve sarved three or four generations of a
family, "I hate to see the old school go." Their foresight may hsve been like
that of the patrons of Peaceful Plains School in Thomas County. Built in
1968 and closed soon thereafter for ten years, it was recpened in 1979 whare
it continues in 1980.81 to host school.
Evergraen School. Private individuals bave oreserved others. One ;t these,
the Evergreen Schocl, situated southwsst of Chadron on the Deadhorse Boad,
has been maintained by Mr. and Mrs. Jack Lindsken.
This school, established iz January, 1886, wvas construc ed of logs taken
from the pine trees that grew in the area. The log cabin still stands on the

original site. In 1912, it wvas covered with finished lumber and Mcr
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addsd. The tuilding has not changed significantly since that time, and, vhile
8chool in the Evergreen District #22 has not been in session for over thirty~

five years, the Lindekens have maintained it so that it looks quite as it did

when school was being held.

Liag Buttg. There is a link between the Evergreen Schori and another
"preserved” school. When the Evergreen Sc{xool closed, ita children went to
District 18 three miles to the north. ¥lag Butte, as it wvas called, closed
curing the 1970's, ut the Deadhorse Comrunity preserved the bullding constructed
in 1387,

P . An interesting atory ties the nane, Flag Butte, to the school and its

“’ﬁistory Ons Sunday in an early time, settlers, meeting at the home of Ben

Davis just west of the butte, thought they nseded an eminence where a flag could
be raised on suitable occasions like Indevendence Lay. What would serve better
than the tutte nearby? Thus, it received ita name. The flag-raising neti;ity on
the Fourth of July lapsed until the locgl 4=H Club revived it in 1957. Mow
100 people attend a sunrise flag-raising event every July the Fourth and meet
for breakfast served by the comnity'; extension club in the schoolkousas.
Clssing the school in the mid-70's did not mean the end of the building,
Members of the Dudboz}bo Community decided to save it and began a fund-raising
drive aimed to gather money to buy it at auction. Bidding opened with $100.00
offered by the club members. Thare were no other bids, Apparently word had
spread arcund that the old structure vas to be caved for future community use,
With the remaining sum of $500.00 left from thei. fund-ralsing efforts, the ciub
was able to purchuse the contents of the schoolhouss, and, these, together wvith
donati.ns, enabled the nevly incorporated, non-profit Mlag Butte Communi ty
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Center to have a building that serves it to this day. They help maintain the
Center by staging « Farmer's Market each fall.

Harrdson, Sioux County Historical Soglety. While collecting histories
of country schools, the Sioux County Historical 3ociety decided to move an
0ld schoolhouse into Harrison to restore it. Two men, Dr. Grayson Mead and
Pote Nunn, donated the $200.00 for uying it. HNow it sits on the main street of
the small town beside a small post office, aiso restored. ‘!‘he.buildinz,
although changed slj{ghtly in outward appearsnce when one of two doors vas
sealed shut, has an interior restoration quite complete in an early twentieth- m
century motif, Most items have been domated. They include slste blackboerds,
an antique round stove, desks, bookcases, a vater jug of crockery, and books "
from the county suparintendent's office. A small jacket hangs in the eloakroom
%o give it the same kind of persooal touch as thn.: in the Osceols schoolhouse
described carlier,

Agh Hollow and otherg, Westorn Nebraska offers still other examples of
schoolhouse preservation. In tl;a southern Panhandle, the Xeith County Historical
Society has put the old District 7 tuilding on display in Ogallals. The Banner
County Histcrical Society has moved a small log structure built in 1886 pext to
its museum in Harrisburg. A stons schoolhouse, comstructed in 1903, and now restored,
is o part of the ish Hollod State Hiquaric% Park near Lewellen, on the site of
Ash Hollow, a major campground for ‘ravelers on the Orsgon Trail. PFsrther sast,
the town of Bessett in Rock County maintains a emall, restored acfxoolhmo ou
the grounds of the Rock County Historical Society.

Buah Cresk snd Mud Jurings. Two other schools, nov being rssesrched,
are of historiczal intsrest. R.unh Creek 3chocl, District 14 in Cheyenne County,
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was built in 1921 and has been in operation sincs. The\ present uilding replaced
the original one that began opcrating in 1893. It was first known as the "erman
School until 1918 vhen the name,apoarently being unpopular with patriotic
enthusiasts, was changed to Happy Hollov. Some of the childrenm nov attending
the Rush Creek School ars grandchildrer of the original German .ipils. The

Mud Springs School, first built in 1901, located in Morrill County southeast

of Bridgeport, is currently working through the offices of Congr wsswomen Virginia
Suith to be designated as a mational historic site, The school district has
been dissolved but the building is still used by thel commmnity. The Nebraska
Historical Society hag offered seasonsl exhibits in the sciicol. The area 1s of
particular interest beczuse it was the site of a stage, Pony Express, and
telegraph station. It was also a‘nilg«uy outpost snd the scene of s battle
betwera United St'utoj soldiers and C{zeyennc Indians, o=

-
I1.

Bural Schools ag Potential Museus Sites. While ii.: was not the chief
intention of "Tae Country School Legacy” imitially %o discover rural school
buildings that are already functioning in & museum capacity, we did locate
nearly thirty, as previously dsscribed, in what is adeittadly not a definitive
search. Our mein efforte have been exarining and photographing nearly
100 existing country school buildings that might in the future swell the mumber
of preserved structurss to more than thirty. We will assume that the forces
that worked to mark that thirty might similarly, using the resources we have
garnerod, work ic name a{dditioml ones. I will next consider selected instances.

Arsas th Hlstoricsl Sigmificapos. The Alexandriam schoolhouse near the
Oregon Trail, the Preeman School at the Homestsed National Mormment at Beatrice,
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the St. Dercin School near Indian Cave State Park, and the Mud Springs 3chool

just discussed have received advantages from being situated in an ares of hWroad

historical significance. This has surely enhanced their suoport from

preservation agencies and from public attendance., Can ochers be similarly sided?

| later, I vill cite instances from the writings of Mari Sandos, the well-

regarded author of Q14 Jules, bearing on her country schoolteaching. Because

she is significant in a literary-historical senss, it seems both desirrble

and logical \that a country schoolhouse be restored in her memory and named for her.
ilso, later in the report, the name of Bessis Straeter Aldrich will

apnear in respect to the country schonl pleture in southesstern Nebraska, avd, vhile

she d1§ not teach as Mari Sendos did, she.wrote knowledgeably about one.

Similarly, John G. Neibardt sight also be commemcrated for he did teach iz a )

country schocl as a young man, as ve shall htu; note, About seven miles weat

of the small town of Tryon, Nebraska, in the Sand Hills, sits a rural building

*

knowvn in the area as the Snyder School for the family of which Nebrasks
auther Nellie Snyder Yost is a member. School is still in session at this
small, modern building. It would be well to give this building some kind of

——__—Public notice in the name of the author of »0 Iime on Her Hands, even though

it )}s not exactly the same ons she attended nor in quite the game location.
|

\ Structures bearing the names of such historically sigmifioant people as
jnat\h(gutcd will gain attention from the name, cf courss. But, it is aot
mandated anywhere that only the vell-known can be remembersd. Why not also
the '%mng lahorers in the vinmrd‘ of rural school education? They will be
remembered through their testimony given us on teped interviews, but,

regrattably in faw other places but for an occasicmal news alipping, and in

/ A}
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fading mepories. There are many teachers who have devotsd their lives to
country schools, many long-term county superintendants, and ever school
board members for wvhom country schools might be named. It is not an uncommsn
practice in oitiea. It oan be done in the country alsec.

I vill not hesitate to call the Sand Hills of Nehraska an area of
historical significance. Students of Nebraska history know how large snd for-
bidding it loomed in the imaginetions both of Indians and early vhite settlers,
They know the Sand Hills vere setiled relatively late. The Send Hills are
an aroa distinotive to Netraska—~is there another quite like it? I suggest,
then, that one or more of the small, isclated country scheol buildings that
served this vast area 80 well be preserve? gy an iaportant component of its
history. There are many choises. One possibtility is the Triangle School,
about ten miles northesst of Arthur. i smmall, frame building, it is situated in
ons of the namerous valleys of this county without a river, vhere rain from
the hills finds & subterraness exit, if exit at all, in thcse hollowed-out cups.

(*, But, one hear~. the site would be so insccessibie. Shculd it not be
moved into Arthur sc it would be closer to the Lighway where motorists traveling
from Ogalalla to Hyarmis might viewv it? Mo, leave it vhere it is. In so
stating, I bail Bmerson's poem "Each and Al1l" into court. The poet admirsd
the sea shell a8 it rested on the beach in its aatursl surroundings. He found
it bad lost its luster vhen he placed it on the mantel in his perlor, fe had
not brought home the sea. In much the same -vein, Thoreau insisted that ore could
Bot eat the true huckleberry in Boston, only in the hille ercund Boston where one
picked it for one's self in its patural setting. One needs the semse of setting.
Obe neads, further, to travel seven miles on & narrow asphaltic strip, to note

J
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the vast stretches of grassland, to ride up and dovn the hill svalls,
then by chance to come over one of them to see, as I did, & herd of whitefaced
cattle, and in the same line of vision, a tiny white schoolhcuse, framed
sguinst a file of trees, an ummsusl sight in that land. When we can not have
the sea on our mantels nor pick our own bucklsberries, we have to tuke the shell
into the parlor and huckieberries in a can, and in most cases the sountry school
in the sity musewm complex. Once .n a vhile, however, people will savor the
complete experience of a thing in its natural, normal setting,

ke Country Scheol in Ceuters of Govermment. About amy school building
we have photogranhed can be a candidate for development, quite 1ike the
Cunningham School on the Nelraska State Pair Grounds which i3 viewed by many
people as & vart of the annual State Fair, a magnet for thousands of Nebraskans
every fall, and vhere it can be ussd fpr educatiomal purpcses as remarked
sarlier of the Lincoln Public Schools. ' The ;:nce rural school on the camwus
at Chadron State College is another instance, as are those at such locations
as Orlesns, Edison, and Cambridge. In this respect, the general awereness of
the countiry school as being of historical interest has revived conversation
at Kearnsy State College about itself moving & country school onto its campus,

I suggest that "The Country School Legacy” has sparked this mevived interest.
The opportunities for such groups as senior citisens, city service organigations,
and higtorical socioties are nearly vithout limit,

One instance might lend specificity ta this comment. In Valley County
in Arcadia, & group of energetic women, led by Mrs. Winnie Arnold, City
Libtrarian, and Mrs, Wilma Pickett, Historien, have researched the sites of
country school buildings within a ten-to-fifteen mile radina of Arcadia.
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Several photographs of abandoned structures reveal some "ragged beggars
sunning.” They have found scme that nov sarvs &8 machine sheds and, in ons
instance, a2 a bee house. They have located aome that are in good conditien,
including one northwest of the olty that i& still in session. It is this
kind of interest in discovering the community's resourcus that will leed
them in time, I predict, to consider bow it is they might get one of these
buildings set aside as & historic site.

Like them, others will alsc become conscious of their own resources and
vill take steps to ensure tht the country school not become a vanighed
part of our history. It is well that they do, for the country schools are
not as mumsrous by far as they once wers. Nor Just the physical attributss
vill be ir danger of disappearing from our knowledge but also the memories
that wvill grow dimmer with passing decades.

If appropriate follow-up activities are conducted, using the several
bundred photographs and desoriptions produced by "The Country School Legacy
Project," there is a good chance that future generations will be able to see
tha physical actuality of this early, first step in education in the mountain-

plains area.
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Chapter II,

Rural M: as Commmunity Centers

Nobrasks writer, Bess 3treetar Aldrich, had Abbie Deal her leading
sharaster in 4 lsatern In Hez Hand sttend & log school house in Iowa dvring
the early years of the Civil We-, and, vhile her description of the prinitive
building says notlhing direc of Nebraska's, it does indicate somet:ing of
the conditicns under which childrem of the day attended achool. Rough =helves
fastered to the walls served ax desks' frontsd by long benches of equal height
vhich in a Procrurctean way acccamodsted the six-foot boy and the six-year-cld
girl at the sane time. .Thus, vhile studying, the students had their beoks toward
the teacher but had to whip their legs arcund to face him at recitation time,
Abbie carefully concealing her petticcats while & mors daring Regina Deal
flounced around, daringly oblivious of showing hers. The students' cuter
garments hung on rails around the empty wll. Everyons drank from the same
dipver. They were hested to some degree by a stove placed in the center of
the room. € ten their food in the lumch pails was frosen.

With husband Will,Abbie moved to Nebraska. In 1876-7" she attended the
meetings of a reading circle vhich met at Weodpecksr School every Priday night.
The participents wore ribbon badges initialed "S.C.L.R.C." which stood for Stove
Creek Precinct Literary Reading Circle. Ons team wvas the Reda, another the
Yellovs, and & third the Blues. ERach group would recits in its turn on a
Priday night the pcem, "The Wrenk of the Hesperus," or Hamlet's spesch to his
father's ghozt, or Poe's "The Raven," among others. On the fourth Friday night,
all members would congrugate on the stage, resplendent in their ribbons, to be

Judged. It vas in this vay that Aldrich's farm people found surcease from

i
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an exceptionally bhard wiater,l

4 feu pecple have thought that Abbie’s early school was in Nebraska.
That belief does not stand the sorutiny of careful reading. The story plices
it in Iowa. Aldrich's description of it, howewsr, could just as well have been
about a school in eastern Nebraska. Outside of her account of the raading circle,
vhich bas the ring of actual truth gbout it, Aldrich says nothing else about
the dey-by-day life of the school, strange in that she spez s sc often of other
"cultural” matters, espscially painting and singing. Neither of these figures
in the school and ctmmmmity relationship, howsver. Still, her account of the
reading circle is velcoms, for she does describe in some detail vhat went on
there a3 to names of songs and poems recited and the naturs of the event othervise.

School matters get considerable attention in Grace Snyder's account of
her life in Nebrasia, as told to her daughter, Nellie Snyder Yost, and related
in Mg 14ms on My Hands.® Several times Mra. Snyder tells of commnity activities
held in counection with the country, both in the ares about ten miles northwest
of Cozad and eight to ten miles ves: of Tryon, alsc in Nebraska.

As she relates it, esch schoolbouse in the area hosted s 3unday school.
Annually, several would convens for a pienic, generslly out-of-doors and
wvidely attended. The event would featurs a parade compased of banner-ladsn
groupe representing each school, followed by a program with singing and speaking
of "pleces." In this way, as vith so many other districts, the school house made
religious observances possible and tied several localities together, Where
shurches were nisain'g, the country school QW as mogxta.3

The family sttedded the literaries snd Orange meetings also. Ons night
on® was held in & Lilly arem called "Little Kentucky," aftsr Eentuckians who
had settled there. Everyone trought food to the mesting in thc‘ schoolhouse,
After the meal, the remainder was suctionsd off. Mrs. Snyder's father bought a

roasted chicken to take home but was himself roasted by his wife the next day
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vhen they began to serve it, to find that the viscera had not been removed.
There were debates also at the achoolhouse in which Mrs. Snyder's father

would argue, taking either side cof a question. He sang too, Mrs., Snyder has

given the whole of a tallad, "Fair Charlotte." It concerned a young girl who

lived with her parents in a .ecluded mo'mtain home, "and she was fair.’

In time Young Charles in a sleigh appsared on a bitterly cold night to cake

her to a bell in a village fifteen miles awvay. Although wrapped up, she

began to get cold, then colder, and colder still. Then she died, tut Charles did

not know it untll, offering her his hand to assist her from ths sleigh, he saw

she did not move. Then he spoke:

"Why sit you there like & monument

That hath no power to stir"?

He oalled her once, he called her twice.

She answered not a word.

He asked fcr her hand again, . \
And still she never stirred.

He took hsr hand in his. 'Twas cold, 9\ ’
And hard as any stone,

He tore the mantie from har face,

And the cold stars on it shone,

Then quickly to the lighted hall,

Her lifeless form he bors,

Fair Charlotte was a frosen corpee,

She spoke to them no mors,

He took her to her parsnts' home,

dnd they no harsh word spoke,

For they sav by the sadness on Eis face

Thet Charlie's heart was btroke.

Mcdern listeners could sasily disapprove of this poem as being
unduly sentimsantal, nurtured as many have been on the Mark Twain kind of
roalism. FKe despised what he thought was false seantimentality in the popruler
poatry of his times and lampooned it accordingly in his Stephen Dowling Bots

posm in flyckleberry fian. Mark Twain to the contrary, and perhaps H, L.
Mencken, whom a professor once accused of killing sentiment in literature,
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there is little doubt that many romantic hearts thrilled to the voice of the
ginger as his lyric notes filled the country schoolhouse with the sad story
**of young Charlotte. /

In the mid-1898s, the country had & drought and crop failure. Residents
of Cass County, Missouri, from which the family of Mrs. Snyder had migrated,
sent a carload of supplies for their stricken friends and relatives in Nebra.ska.
A relief comuittee set up its headquarters in the schoolbouse and frem it
administered suonlies to the needy. Since the community had little work to do
that winter, what with the crop failure, it had time 4o socislize at literaries
in the schoolhouse. One humorous, ironic song caught on and vas repsated cften:

Wo have reached the land of drouth and hesat,

Where nothing grows for us to eat.

For winds thet blov with scorching heat,

Nebtrasks land is herd to beat.

Oh, Nebraska land! Sveet Nebraska land!

While on your Wurning goil I stand,

And look away across the plains,

A\nd wonder why it never rains.

Till Qabriel doth his trumpet sound,

They'll say the rain has gone around.5
One rarely finds the same richness of detail about the commnity meetings as
found in the Aldrich and Snyder accounts. It is @ subject that generally comes
up in any digcussion of the eountry -clool., Barly settlers in Nehraska often
lived too far from a clty or town to use its facilities as centers: further,
they anjcyed being with their own kind. So, if the area did not have a church,
people had to rely on the only building they had, sho.. of a barn, in which to

congregate snd to hold their hox socisls, litersries, Sunday schools, Grange

meetings, and dances. In succeeding pages, I will display several eccounts of th.

use of the schoclhouse as commnity center, as supplied in letters, intervieus,

and histories, then come to congider the role of those centers in the present day.
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In his autobiogranhical [ife ip an American Demmark, 2lfred C. Nielsen
tolé of activities around 1910 in the Danish folk school in Nyeted, northwest

fivo\nilu from Dannebrog. Studente put on plays in the Danish language, Nielzen
recalls, and many people from the commnity attended them. His father and

mother also went and, since baby sitters were unknown, the children accompanied
the parents. Before hs knev about Shakespeare, he had heard the names of

Macbeth and Hamlet. Faculty members would lecture on literary and historical
subjects.. Frequently, students and faculty would joir to Porm r wall

orchutu.é In thic way, the Nysted school served to help Danish settlers retain
& senge of their national heritage. We will note later, however, that the

public school, in Nielsen's judgment, was the princ’pel influence in Amerinsaniszing

young Danes.
In early-day Nemmne County, in 1858, the local schoolhouse helped *he

Ploneers cultivate their love of music. Mr. Dye, ¢« dancing instructor,

taught round dances, the waltz, the polka, and the schottische, He and his
brothers give open-air concerts as vell. At a nominal sost per nember, they
set uvp » dancing schoocl in the Nemaha schoolhouse. There, he demonstrated
the rudiments of music sc his scholsrs could learn how to sight read. He must
havo had some success, for reports indicated that the children could be heard

vhistling and singing his hymns, folk, and patriotic zongs on the streets.”’
As & collateral matter, touching on this use of the schcolhouss, the editors

of the book cited above did not see fit to give the smll scunty or village
schoole any more attention as "cultwral" ceaters than Just that the schooihouse
served as a place for teaching smusic. Apparently, what went on in the school~
hoase Juring instructionsl hours wae noc considered cultursl. There is one
exception to my statement, Tuey cited the difficult exveriences of the Orimsen
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children in the schools of the day as in Sophus Winther's Iake ALL to
Nebraska (1936).% Thesa vers hardly cultural. I do have to question whather
the editors of Auburp, in selecting only the crueltiss of the country school
in the Winther book as their virtually sole mention of the cecantry school,
overtalanced matters against it,

Everett Dick, Union College historian, addresses the question of

the rural scheol as community center:

The country schools vere definitely comzunlty oenters. The cld
8od schoolhouse was a center for preaching, Many Seventh-day Adventist
Churches had their beginniSgs in schoolhouses. There vere almost no
Adventist churches in the towns and cities until 1890. The schoolhouses
all over the plains were the soenss of literary societies which met about
once every two weeks in the winter. Not every school had one and this not
overy year but they were a widegoread i{nfluence. Evary school had & box

< supper or & pie supper annually if there ms s live tescher. The money wae

used for school equipment, library, eto. last day of achool pionics vere
sonetizmss held. The Orange met in our schoolhouse and it was uged for
political cancuses and voting, although only one in a tovnship was g0

used. This is all gonms today. !anauuldmkmuthnrohtd been & scascol-
house vhere it stood in most places.

Some further idea of the substance of the literary societies of the day

(eirea 1915) can be gleansd from the recollections of former United States
Semater Carl T, Curtis. Interviewer James 3mith, a historiasn at Kearney Statse
College, asked him about issues current during World War I:

In the country school that I had come fron they had vvat they
called & Literary Society; it vould meet on Friday nights and they would
got the adults around the school distriat to debata. Well, many of thex
didn't want to do it. I don't know if they were backwerd peonle, but they
were timid sbout taking part in that sort of thing. But I do remember
the debate on women's suffrage, out theve in the achool distiict two miles
vest and two-miles south of Minden. And, I think about two or three people
debated on & side. But I remeader one farmer who wag opposed to it, and -
his idea wvas pretty much to ridicule. He classified vomen who were in favor
of wuffrage as ecosntric or exhiditionists, He said that not lotig ago there
wag a vomen's suffrage aeeting in Mirden and some voman ceme in from scme
distance and ssde quits & sveecch and he happened 0 be in town the next
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morning and he saw her leave tova. she was leaving the pocl room. Wwhat
kind of voman was that"? he said. The man that carried the day was sn
individual vho had served in the state legislature. His name vas
Viotor Anderson. He was a large mn, impressive. He lived s half-mile
south of the schoolhouse and he wa. for extending the vots to women,
And the principal thing ho talked aboute-the mother's rigtt. He sald,
"Who his & right to say something about how this conntry's rune-the
mothers”? Naturally, he had an emotiomel spoeal, btut he also mede it
very logical and it wvas a complets answer to individuals vho used ridicule
and classified vomen vho were ravorini vomen's suffrage as scoentric or
axbibitionist or something like that,i0
Even prior to the frame or log buildix?ia whizh vere the centers for
sctivities described earlier in this chapter, early settlers met in the sod
schoclhouses that served generally in the treeless sreas vhers lumber was not
eadily accessidle. Among other writers, Frances Jacobs Alberts has preserved the
memcriss of pecpd vhu had experience with these privitive tildings, as
oditor, he has collected thrae volumes of "sod house memorics," some of vhich
tell of the school as community center. }
They céngregated in tuildings thet may have been but s fest by
twenty, that had dirt floors that, when \ut,yn they frequently/vere from
leaky ceilings, became as "slisk as greese," that ‘conld bar shakes az in a
story told by Mari Sandos in her Sapd Hills undayg, thet had desks placed
against the walls as in the earlier Aldrich account, that had low ceilings, ]
and, having but few wvindows, were generally quite dark inside. |
In such a scd schoolhouss, Mrs. Gladys Shattuck taught at Burge,
twvelve miles south of Valentine, cloze to what one might call one of the
"lake districts® of the Sand Hills. Often in fear of prairie fires, she rode
four miles to schocl against a rorth wind to teach {welve pupils. At a draving,

often a feature of the box sccial, she won an old horse which she sold. later

for ten dolhrs.n
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Rarly-day ssttlers et Brownlee in Cherry County slso used their sod
schoolhouses as commbity centers. Theirs is a distinctive story in that they
were blacka, onse living as slaves in the South, then escaping via the Under-
ground Railroad to Canads, sfter which, when word of free lands in Nebraska
reached them, they settled first in Overton, then in Cherry County about 1909,
Doing wvhat they ocould with the sandy sod, the7 built etores, a church, and a
schoolhcuse. There were about 175 settlers to beginm with but by 1940 the colony
was gone, In a chapter, "Negrc Homestesding in Nehrasks,” (M Hounae, II,

P. 261) the conditions of scheol life are demcribed, especially the graduation
day at Riverview, District 113, vhen there vere not snough chairs for ¢ll the
visitors. The men rougbt 1. .ards and luid thes across the chairs for seats.
Thea there were recitations, spoeches, snd singing, "Wait for the Wagon,"

as one titls. Bveryone gloved. The young men wore new suits, the girls had
ribbons, long sashes, and full skirts. The school superintendent presched about
tvo things=that teachers vere underpaid, und that knowledge was pover.

There are veveral other instances. E. E. Bowers, Stronsburg, recelled
that the school board charged nothing for cmity use of his sod schoolbouse.
Someone might x*ing a magic lantern, a phonograph and records and put on a show.
(Sed Bouss, II, p. 12) Arother contributor remsmbered that a Sunday school was
organised at her sod ashoolhouse, also that it was used by a literary society
and & singing school. Because litraries wers virtually unheard of in her ar.a,
Ber father veuld write poems and recite them at school programs. (Sod House,
II, pp. 68.29). Elesuer Pont;y. Sunsst Ranch, Sargent, commented similarly in
recalling that the sod schoolhouse she knew had church services, utcr;rﬁ:oa,
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and spelling beeyl (Sod House. I, p. 63)

' Mrs, Mag/Manion spent her first seven ysars of school in a sod school-
house in Sheriden County. Ske was borm in 189) of parents vho settled south of
Hays Springs some time around 1888, Teaching like #0 many others of those early
tines at the age of saventsen, she had two careers as country schooltescher
spenning fifty-five years——from 1908 to 1912 and from 1946 to 1963. Compiler
and editor afmmm‘g:mmm, and now writing about her
recollections, she granted an interviev, a portion of vhich touchss on the
community use of her rural schoolhouse. ’

0f cne community mesting, she remembers being stood on a table at the
age of five reciting, "Twinkle, twinkle, little star." She recalls that the
school had debates. One wmsual question, debated with humor, vas resclived
th{ s dishrag is more useful than & broom. inother debate might center on the
worth of William Jennings Bryan, and, presumably, on the issue of the free
coinage of silver. They often had spelldowns at the literaries, vhich, Mrs.
Manion recalls; she once won over & "wall-educated” men. She still remeabers
that her defeated opponent may not have understood the proper meaning ol the
word that sank him, Some songs were taken from the Civil War, "&rching
Through Geargia,” for instance. Others were prohikition songs and there was
the popuiar "Row, row, rov youwr boat." All adults partisipated. At times,
the z2chool children would put on a program for their parents. Often the
sciaoolhouse served as s voting place. Mrs. Menion tells of a sod schoolhouse not
far from the South [akota border that had {ts windovs boarded up at the time
of the Wounded Kuee Indizn scare. People congregated thare for protection,
leading one rsaident to say wryly that the whites wvers all gathersd together
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80 that the Indisns could get them all in one bunch,l?’ 7
The experiences of Mrs, Maude Chamberla’n MoGuire are worth relating

36

because they say somthi@!:ut thy spirit of & community in Box Butte

County in the %ﬂipgford ares. gh™hov 1iving in Indianapolis, Mrs, McGuire
attended three country schools there for har first five @ades. Hers vad the
only hlg;:}_,hnily in each of the districts, and, although related to Roba:
Anderson, an ex-slave wvho settled in Nebruska in 1870 and becams & pre 3
rancher, her owvn family was poa:'.l3 i

Like so many other country schoolhouses, thome Mrs. McOuire ettended sarved
as phcoq for religious exercises. . First there was Sunday school for both
young ard old. Then the children were let out to play on the basis that twe
sessions n: & lot of sitting for them. Such a circumstance is not in itself
distinctive. What was vas the sense of toleration, of trust, and of communi ty
closensss. PFor example, the uilding was never locked. Should a stranger
be stranded he knew he would find a en in it, could build a fire, and. go
to alnp; On no ococasion vere these privileges ever abtused. Vandalism did not
exist. Should a teacher send & note home relative to a student's behavior, she
got the utmost in cooperation from the parents. There was a mutual trust and
respect, as Mrs, MeGuire ;uw it, between parents and teacher.

It vas the board's obligation to find s taacher a place to board, so
gonerzlly it prevailed on soms rancher with a vecant bedroom to put the teacher
up, a responsibility, I suggest, few present~day sciaool boards would voluntarily
assume. On th?day when the salary check was due the teachsr, s member of Mrs,
McOuire! family might pick up the check at the treasurer's house, keep Lt
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At bome until they retraced their steps ant found it. She was distuobed

. that her cher wight not be vaid. Mrs. McGuire liked the country school much

better she did her latar oxperiences in city schools. She found no
b?.ckoring or wrangling around in the former places, and did not notice any
ti-black feelings vhatsoever in the tuggl areas. As a black student in a
vhite schcol, she wes treated equally, although, actually, as she relates it,
she vas not really ever conscious cof boing black. She visited at homes of
vhito families vhere the mothers might have varties for them, offering the
children *olls, chicken ealad, and fruit.’4 These communtty-school
relationships made Mrs. MoGuire's experiences in country achools happy ones.

I have commagted that comntry school bulldings oftem housed aiurch
services. I2 some instances, however, a community might have both a uouhr'
achool u}i & chhrch strudture standing in fairly close proximity to each other,
as in the Tallin area, west of Callaway and south of Arnold. Moreovar, there
vere places vhars a chu:t\h{hnd its own schocl. One instance is St. Paul's
Evangelicsl Lutheran Chn";h, Missour! Synod, located six miles north of Falls
City. It is a small cluster of buildings with a still-active church. The
school was closed two years ego. Its students ettend the district school Just
veat,

A similar chwrch and school S_ibination vas situvated at Friedenshau
(meaning Valley of Peace) asar the Littlo\BlQe River, four miles vest axd two
north of Hebron. Here, Mrs. Katherine ﬂikcr:\}\:ow County Superintendsnt of
Schools of Dawson County, Lexington, received r:i,car her grade school education
from aer father, the sole teacher in the ocne- 8chool which offered
instruction in grades ons through eight to'a body of students often ranging
from twenty to twenty-five. The church and the school vere closely connected.

g . 10
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Social sctivities that ¢ lginated in the church generally tock place in the
school building. Taese included recreational games, mission festivals involving
tae church alone and those outside it as well, ladies' Aid meetings, quilting
b_oas once a month, and qusrtarly meetings of the church elders.

This community of Germans formaed a tight little enclave. Mrs. Eliker
recalls that contacts outside it vere infrequent, remembering that she and
others taunted childien from the public, district school. Whersas the integrity
of this school brought them such blessings as the religious instruction ard the
advantages of studying under a really good scholar and musician, her father,
times cams when it worked cgainst them, especially in the period of World War I.
Then, they learned it was-vell not to speak Germen in public, as they had
been doing, and net aven to let their German accent be heard. The school
dropoed Geraan in the 1920's ut the church services retains . that lrnguage
until World War II. This conflict, H:;a. ‘Eliker’suggeam ~s the largest
single factor in t.e assimilation of Gcrman-Lut‘erm into th; commor: American
culture. All wnted to be good American citisens end found, when they went as
workers to the war 1ndust:ioa, that 1t bshcoved them to give up the German
ian age, 15

Just south of Shelton, across the Platte River, the Damman school
sits, an;maaaod by trass, in & hazle* of four or five famiiies. Apprearing
well-kept on neatly trimmed grounds, it is large enough to have had sevsnty-
five pnpiin at one time but is now shendoned., Its ten or tvelve potential students
g0 to the Shelton City Schocls. ‘The hrisk schoolhouse wes constructed in 1914
and wvas, in the wvords of Clifford Woodman, who attended it beginning in 1917,
the main amusemsnt center for people arcund. It housed literaries and even

bad & home talent club which started up in 1915. One Liay givsn was "The Irish
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Detective.” There were debates, often on p,litical guestions, One in fun
detated the merits of the horse and buggy versus the automobile. They had
spelling bees and organized smell instrumental bends.

In time, the population dropped in this diatri\;t that lies along the
south side of ths Platte River. The mmber of farmsteads declined. Once,
there may have been a. family living on every eighty or One hundred and si:;ty
acres, but this is =g longer the case since the farms ars larger, W thin a
mile of his house, Mr. Woodrmen noted, three farmstsads ha;o di=appesred in the
last docade or so. At last, the school closed and the furnishings were sold
at auction. An alumni group took 1% over in 197.. At the time of its anmal
pienic, nembers donate money to keep the building meintained.l®For the most part,
it is the older former students vho attend and keep the spirit of commnity alive.

Mrs. Lorraine Englebrecht now teaches iz a small country school juet a
fev miles vest of Cgalalla but once taught in the Sand Hills ares between that
city and Arthur. In earlier times, she suggests, sveryons lived so far from
town that they had to find their soccial life locally. For instance, all con-
gregated for church and Sundey school services in the small frame schoolhouses.
Once a month, the young people of the comtiuni ty would put on a pLrogram at the
school, safter having practiced at the homes arcund. Pie sccials and box suppers
vere big s.onts. A girl or woman would tring a lunch for two in s brightly-
decorated box after which heated bddding for it tock place. Generally, the
tescher's box as in great demand, and therc were times, Mrs. Bnglehracht recalls,
vksn & bidder, cuught up in the enthuaiasm of the moment, bid more than he had
money to for and had to sell something in order to settle accounts. Not unlike

our present times, whe» s school becames in part an entertairment facility with
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?
its athletios and musicals, the teacher was expected to supply the progranms. [\

This custom is, in fact, not unknown among country school expectancies even now,
I suggest. Sc, she had Christmas programs at times, at others skits with
patriotic emphases, and recitations of poems written bty such poets as
Longtellow ("Evangeline”), Emerson, and Poe !"The Ravenn),17

In 1955, the commissioners of Arthur County asked Wilsie Cross, son of
an early-day rancher, to be its acting county superintendent. He accespted the
position and has held it for more than twenty-five years. Previously, he
taught a country school for five years before moving into the Arthur eity
schools for another five.

The family ranch was ten miles northwest of Arthur in a prsture area common
to the Sand Hills, and the schoolhouse of the ares did serve in ee. ier times
88 a community center. Dances were the occasion once & month. The musicians

vere local people, supplying with viclins, pianos, trumpets, apd guitars the

msic for round and square dances and the schottische. Debates were frequantly

the substance of the literaries. One quastion, M. Cross recalls, was whether
8 tractor or horses proved more profitable to a farmer. The subject ev-xed
considerable warmth. A debater against the tracter said one had always to run
to town on his horse to get parts for = broken<down machine.

Now, few schools have literaries. That is unfortunate, Mr, Cross
decides. Should one go out to his home area ten miles from Arthur, one would
not find enough people fcr a meeting since the county as a whole has heen
losing population and grest mumbers of people have left.1® It is the problem
of the Derman school transferred from the Platte River area to the Send Hills.

The pasture and hay lands of Rock County supply another inaight into
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school-cammuni ty relationships. About forty miles or so southeast of Bassett,
MiZs Audrey Schoenbeck teaches a country school. \Aftor having graduated from
Concordia Teachers' Collage at Seward, in 1972, ther tsaching in Fort Lauder-
dale Florida, next studying. and teaching Japanese language and culture in
Japan, she returned to this comntry and to the sersnity of southern Rock County.
The last move was a cl,;ingo for her. For one matter, she discovered that her
field of allusions wﬁon teaching did not always fit that of the Sand Hills
youngsters, Their backgrounds were not necessarily hers. Something, Miss
Schoenbeck said, having to do with tha great distances and the long winters,
for example, froduced a different kind of character among these kock County
children. She did not denigrate it and did not really explain how the environ-
ment wrought this character. One atteapts, I suggest, to account Sor a parson's
character in terms of "place”at great risk of error.

Her schocl tuilding was ot used as a cecmmmunity center, Citizens' Band
radios took its place in a senss. Whenever a truck or car went by, she could
hear the crackling of i%s ..B. .If a =hild did not reach his home on time aftar
scnool-—sand the distercs could be ten miles—a call for help would go out on
the CB and in time rbs <5ild woula be found. When she scught’to interviev for
her position, a bc ¢ nember told her to stay right vhere she was. He would
locate the other bo.. d members on his €3, and they would come toc her. Ope has
qnly to travel through tiese graijalands to realize how sound his advics was.
The patrons strongly support the school. They are sold on education, but they

rarely convens at the once.used comumund ty centar, 19

Miss Schoenbeck’'s students may write poetry in their small school
deep in the Sand Hills of Rock County, tut they don't recite that original
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poetry at the commun.ty literaries or hox socials, And, one doubts that they
read it over the CB's that now serve as a cementi g influence. Who has attended
recently an event similar to those once featured in the country schools-—e

ng socials, spelldowns, cake-walks, postry reciting, and debates?

Few indeed, for it is not only CB's that have replaced the country
school as social center. The television set pulls its listeners toc a different
center auch farther awvay than the district school, to be sure. Another ceater
for country people is the basketball game at the local high schozl. Sueh
svents with their hoopla and glamour, where the spectator can be Just that,

a spectator, seem far more attractive 'than putting on a skit on = schoolhouse
state with bed Qheets as draw curtains. For these moderns, the magnet that
has pulled them away is a distant one.

How, asked Thoreau, can the bird sing if it has no forest? There can
be no community ac\tivity in the district school if the desire is gone, and
scon the building as well. »dd the fact of change of interest to that of
depopulation, a result of the first tractor's being driven out on -the land,
and one can understand vhy the rural school as commuity center is a matter,
largely, of history. Of the schools discussed in this chapter, no more than
two are standing today.




Chapter III.
The Country School and the Americanization Process

In the previous chapter, I commented that ths country school no longer
serves the ccmmunity as a center to the extent it did mevsral dacades past.
Its function in Americanizing othnic‘ groups is also a matter of the past.

The teatimony of Dr. Anne Camobell, Commissioner of Bducation for the State of
Nebraska, speaks %o that point.

Born in Denver, Dr. Campbell grew up on a cattle ranch in Colorado vhere
she attended a rural school. After high school graduation, she wanted to enroll
in animal hustandry at Ft. Collins but could not gain entry because of being
@ vomaa. She vent into education instead, gaining a mejor in physical education
and a minor in mathemetics. This detcjnr into education was, she observes, a
later satisfaction to her. &xbsqpnnﬁy, after moving to Madison Zounty,
Netraska, she taught, then in 1955 was asked to be County Superintendent
of her home county where she had sixty-eight districts with schools ranging in
studeht population from one or tuo each to tvanty-five. In 1974, shc came to the
position she now holds. It is from this varied educational experience that she
resvonds to the question of the rural school in the Americanization of ethric
groups in Nebraska. '

Many immigrants to Madison County, Dr. Campbell notes, came in groups
or families, but somehow never wishad to be provincial; rather, they desired tc
be asgimilated intc the general Amqican culture. So, although they were
Swedish, Danish, or Czech, they Popéd to become as "American" as poasible,
to participate in the melting-pot idea, a difference, shs points out, from a current,
pravailing notion of cultural pluralism. The country schocl in early times may
then have been & factor serving these nawly-arrived peoples to become assimilatad

into rtevailing vayes of doing things.
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But, it does not now operate in that manner, for there are it fsw ethnic
groups that have not been sc asaimilated either in Madison County or in the entire
state in the sreas served by rural schools. Por instance, she explains, the
largest Hispanic group in the state is not in the Scottabluff aroce, as ccmmonly
supposed, but in Omahs. Those in the western part have been "settled-out,"” so
to speak,she suggests. Trus, a nocket or sc of ethmic groups, or perhaps a
family, but no large concentrated population existe to te served by rural sckools.l

A study, Statlatics and Facts about Nebrasks Schools, prepered by the
Netraska Department of Education under the direction of Harley Pfeiffer, lends
specificity to Dr. Campbell's remsrks. For example, in Sheridan County in
northwest Nebraska, there are thirty-two country schocls vith & total of oizh;:y
neabers of "minority® races, namely Asian-Pacific Iglander, Higpanic, American
Indian/ilaska Netive, and Black. Of these, sixty-seven are in the third category,
logloml in that Sheridan County touches the southern limits of the Pine Ridge
Indian Reservation of South Dekotse. Another example is Cherry County, the largest
in the state, vhich has only thirteen students of a minority race attending
thirty country schools. Of the thirteen students, eieven are American Indsan/
Alaskan Native. Like Sheridan County, Cherry County touches the South Dakota ]
line and is close to an Indian Reservation, the Rose Bud. A mors dramatic
example is Custer County, also a large county. It mmbers for C]._nu I schools
¢ total of six minority students, Holt, also large, has around forty-five country
schools that serve but seven members of minor!ty racwus. Obviously, count’y schools
today are a negligible factor in Americanizing members of minority races that
may not already be in that condition.?

Let us consider a single exception, that of Mrs. Engletrecht's school
\slready cited) west of Ogalalla. Occasionslly, a family of farm workers will
move into the district to work in the sugar baet fields much as Germans-from-

Russia did in the Scottsbluff ares several decades earlier. The ytudents attend
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her school often for trief periods of iime. The reguiar Anglo students
receive them well and help them %o ges further acoustomed to Nelraska culture,
if they have arrived lately in this country. When they attend, the teacher
takes up the latin-Amarican unit of study so that her Anglo students can have
the advantage of picking up a fev words of Spanish and, ccossionally, learn
something additional gbout the culture. It is a §ovd exchangs, she is certain,

beneficial to both groupe. This is one example of the isolated pockets

Dr. Campbell alluded te.}
The rural school's contridution to Asericanizing Netraska's etbuic

pecples is a mtter of yosteryear. I will deal with this influence in twe
categories—=hov writers and others not {n that profession necessarily viewed
the matter,

The Americanization of Hans Grimsea (previcusly alluded to) in s country
schocl in Nebraske was x rough experience indeed, not like the gradual,
benevolent process we vill hear about later fiem Harry Tounglund. The Orimsen's,
s “amily in Winther's Igke ALl o Netrasks, came to Nebraska from Dermark via
Massachusetts. Their exverience in that Eastern state vas trying enough to make
" them somewiat apprehensive about a never land. It was especially evidenced vhen
young Hans'® mother bad forebodings about his going to school. Hans
anticipated it; swinging his red tobeceo-bex lunch bucket and dreszed by his
mother ir short pants, topped by & cream~colored blouni, and vearing black
stockings with nevly polished shoes, his.yellow curls freshly combed, be
soon found school to be amything but a Pleasant experience.

First of all, a group of hoye, knoving the Grimsen children vere
foreigners, accosted them rudely. One tried to got Hans'-pail, sc different
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from their plain syrup buckets. He averted the attempt but it led to znothsr

boyle punnhing Alfred, Hans'! trother. A fight emsusd. It was hroken up by the
teacher's rirging the bell. Quite unlike the normal picture of a seventeen-
yearsold girl, Hans' teecher vas middle-aged. She was tall and dressed in gy
calico. When she talked, she roiled her upper lip back from her teeth sc that
her goms shoved. They were ugly and red.

Then school took up. There was Bible reading followed by their singing
"Way Dowvn upon the Swanee River." Hans, with only a few English words in his
vecalntlary was nonplussed by it all, He did notiae the altermting red and green~
chalked motto on the board and thought e pretty, although he did not comprehend
the motto, also in Engiish: "That truth will prevail should encourage ui in cur
trials.” After opmning exeraises, instruction in the alphablt begen. Finally,
the teacher asked for some one (o recite s poen from namory, She received 20
Tesponse. At last, Hans volunteered and gave her two lines of a poes in Danish
before laughter stopped him. She quisted the rocm down and told hia, in the
least cruel account of her Winther chose %o give, that he must not speak in a
foreign langusge, only in English. The boy had learned, =t the cost of shame
and confusion, a hard lesson in becoming Americanized. To top the miserable day
off, the school bully, a man of twenty years, gave him the "flying jump,”
propelling him off his feet a distance of twenty feet, throwing Hans on his
face, His brothers tock hin home at once. Such vas the lsss-than-gentle
inlocotrination of one fictive Denizh ant in an early Nebraske country
sclmol.‘

The rurel wchool schocltescher comes off even less well in a later
chapter of Winther's bock. One, a Dane, vas "plump, attractive, laughter-loving,
and kind." From her, Hane came to expect decent treatment. Winther gives her
teaure scant treatment and settles on a "self-complacent, little woman about

~
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tventy-five years old." &0 wore & "hard, supsrior smile that seemed to be

frosen on her face." In short, she was zn sutoorat without campassion for
her students. For the slightest infract.on of her Tules, she would approach
studeats frem the back and vhack them over the hands with a short stick. This
was but one of her ways of tyrannizing over the children who soon grew to

bate her. Amid such eonditions, the Grinon children did not assimilate thea~
selves vith the "American® children there. . While the children's experioences
in this rural seat of learning are toc amndod to relate here completely, I
conclude that Winther did not regard the rurd. school in this case as helving
to Anericanize the Danish children.’

Ia the previous chapter I called attention to the Nysted folk school
wvhich A. C. Nielsen attended. Just a half-mile esast sat & two-room heick
building, the public school. It way poorly maintained, not ocne to command
Tespect for learning. In dry weather, tus yard vas quite dusty; in raimy times,
it vas & porass of mud. fot, in this building, as in 30 many others around
the United States, the mcst important vork, § Pluritas Jowun was done, as
Nielsen stated it. The school uncomsimly mads Awericans of Danish children.

Wharesas & fev "misguided” teachers of the vacation school told them they
oved their primary allsgiance to Demmark, the public school, which requirea
studies in American history, not Danish, helped make thex American. For
theze relative neweomers, it was not the ‘ars of the Danes against the Germans
in the school games. It was those of Laxington and Concord, of Bunker Hill, of
Gsttysburg, and San Juan Hi1l. The Amarican Patriots fought the British
Redcoats. While this kind of progress was slov, and v accompanied by
instances wherein outsiders, like a Polish family,fslt Danpish discrimination,
generally the meking of the one from many was done effectively in "the Little
Red Schoolhouse,™ as Nielsen viewed thb aituntion.6 His account invites com-
parison with Winther's,
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A third writer, Nellie Snyder Yoat, treats of immigrant Swedish studenta
in the Roten Valley School north of Gothemburg, in a way that leads one to con-
clude that immigrants and American children got along quite wsll in the oursuit
of American ways. What distinctions existed were notgd, of course, but the
Mish children were subject to only mild forms of tessing. nothing of the
sevarity as pictured by Winther in the instance of Hans Grimsen. For instance,
on seeing a stranger in school, the teacher wert over to her and attempted to N
be kind to this new student who could not speak English. Other students
helped her o lesrn their language and found but gentle humor in such a mishandled
phrase as, "Huh, I don't fesi no smell,” or "Ch, please let me use you to
leg," when the speaker wanted to lean on soneone.7

Ancng people interviewed for "The Country School legacy," there wvas a
varisty of testimony respecting the role of the rural school in Americanizing
ethnic grouvs. Generally, howvever, it is more characteristic of the cone! 3ions
of Nielsen and Yost, as againatl those of Winther,

I noted that the Friedenshau parochial school consistently sponsorsd
classes in the German language until the 1920's, so the school itself may not
have been a major factor in Amsricanizing the predominsntly Gesrman community
there. Instead, Mrs. Eliker suggested, it was the imtermixing of peoples
mandated by World War II.s I suggest, however, that vheu the school began
in the 1920's to offer instruction in English, while the church ssrvices
wvere still conductod‘\ in German, tk language must have been something of a

4
v

facter, P

Author Mrs. Manion, cited in Chsoter I, commented that the Jules Sandoz
children lnr‘:jfy.nh in a sod schoolhouse, District 125, in Sheridan County.

T
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She wae asksd about language problems. In response, she questionsd the
present-dey practice of mandatory bilingual classes. Students in the sarly-
day schools learned English via "exposurs.” The teacher heiped them, of
course, and they mastered their lezsons and became well-read people. In her
first year of teaching, she had a Swiass family which lived :outheast of Rush-
ville. They spoke German at home but soon picked up English. In this first
term, which Mrs, Manion taught at the age of sixteen, she taught several
children from Holland, and they, too,picked up English. 3She taught some Indian
childre_n, singling out ons boy who did quite well for her and became the first
member of his family ever toc graduate from high schcol. Thess children would
sonetimes endure teasing tut, othervise, there vere ne particular problcms.9
Mrs. Caroline Pifer, sister of Mari Sandoz, described how her sister sought
to complement the "exposure® method. Once four youngsters cames from Vienna to
her school. They spoke Bohemian, so Mari ordered translation books. While
the speakers of “ohemian learned English, the Americans picked up some Bohemian.
One of these youngsters mastered the first eight grades of rsaders in one year.,
The teacher could readily sympathize with the immigrant children since she
knew no English when she first went to grads school.10
Two other residents of the Gordon-Chadron area recounted their exverisnces
and feelings on having ¢o learn the English language while in school. Jack
Lindeken sooke only German whe® he began bu. made the transition to English
readily because his tsacher could also speak German. Mrs. Lean Delsing attended
s~hool on her father's hamestead northeast of Hemingford. Because nesarly all of
the aettlers were German, nearly evaryone in the school spoke that language, ‘
sxcepting for the teacher. Mrs, Delsing commented: "We all talked German
and then when ve vent to school we had to learn to talk English. We all had a
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heck of & time ao/ﬁting started. . . . It wasn't as bad for me as 1t vas for
the older bnog%ocam vhen they want to school then they vanted to teacn us
English.” ‘An inability to speak the common language led to Mr. John Olden- |
burg's (Gordon, NE) beingicalled a "dumb Dutchman” vhen he began schoocl in
tt‘xe 189C's. He took the tessing in good hmor.n

Harry Younglund of Stromsburg, Nebraska, had no bitter memories of his
assinilation as a full-blooded Swedish boy, though born in America, into
American ways. He wvas born northeast of Stromsburg to faymers and recaive'd
his cnly formal education i a covntry school, later augmenting it with home
study, He could rud bafore he st;rted school, but, Jike most Svedish childrem,
had trouble in acquiring the proper Engaish accent. Although Mr. Younglund
experienced the English language in school and Swedish in Sunday achool, he
concluded that he had no particular difficulty. He and his conteuporaries
soon droppod their sense of belonging to an ethnic group. He notes that nov
some attunpts aave beling made to revive. that sense through Swedish festivala
and the likc. His assimilation, he suggests, was a gradual process, One
followe: cne's neighbors into the maingtream of American culture and hardly
noticed the transition.l2

Clement W. Christensen lives in Eoyd County on the same land on which
his p&onta, newly arrived from Demmark, settled. The son narrowly sissed
attending school in a soddy. Before he began school, he could talk English,
Danish, and German, his parents h“ing learnsd Germen whep st&ppod over at
West Point, Nebraska, before settling in the Lynch area. He picked it up
also frox some Germans from Russia who vere in thst locality. The neighbors talked
English and English was alsc spoken at Cchool, 80 he learned it in that wey,
althougir the family at home apom}::. A feu Bohemdians lived in the area.
Mr. Christensen observes that he could not understand them. In this mix of
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peoples, he never sav any discrimination practiced. They vere, Mr. Christensen
remarked, "all the same kind of people, but they grunt different." A1l
vere well assimilated. Apparently, the rural school helped in that direction.l3

An interview with Wilsie Cross (previocusly cited) relative to the
role of the country school today helping to Americanize Nelraska's ethnic
groups will punctuate remarks cited earlier by Dr. Campbell.

In the State Department of Education report earlier cited, Arthur County,
for which Mr. Cross is Superintendent, has none in the four groups considered
"minority.* It is not listed. All the inhabd tants of his county have lived in
it for years. If there ever was s problem in an imrigrant group's becoming
Anericanized, Mr, Croas ébnms, it would have been long ago, well beck in
the sarly 1900's wvhen much of ‘Q;o land was first claimed for settlement.
Therefore, the country schools of Arthuly County, situnted in an interior
position within the state, do not function as an Americanizing agency in =
population that mumbers people who first settled the land and have remained.l4

As statad earlier by Nielsen, the country school often helped ethnic
groups to become Anmricanized. Both he and Mr. Younglund suggest that this
process occurred without any ona's making a conscious sffort to effect it.

There vas no oath-taking, Nielsen suggestad. When one considers that ethnic
groups to be a’rvod by conntry schools settled in a body they might have

tended to rewain 1sclated in s small ares unless some extraneous force broke
their insularity. It is logicai that the schooltsacher from outside who spoke
English could well have been such a force, a.ided by .he American history texts
of, which Nielsen spoke. Of course, other movementsethe W8ld War of vhich
Mrs. Eliker spoke, and the inilux of other pecple noted by Mr. Younglund--helped

break up the lutegrity of such communities. 3till, vhen one reflects how aducation

in genersl makes one more universal in ideas, then one might with some good
54
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‘redsonr credit the rural schools.

Way there a heavy price paid in terms of human feelings when children
of etlnic parents began the Americanization procsas? If Winther was basing
his fictinnal account of Hans Grimsen on actual experience, then the country
school could have been an ordeal for others as for Hans., It is posaible
that for Nielsen, Younglund, and Christensen their recalled effortless
transition was trvly a hectic experience which eventual well-being and time
have made oblivicus tu them. Picture s youngster today coming into a class-
room speaking & language strange to his peers. He would be made to feel
that he vas a bit different and anguish would be a share of his lot.

Whatever the case may have bnn with thousands of country school
children, without doubt the rural school wes a mjor factor in bringing

them into the mein currents c¢? Americaa 1ife.

\
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" Chapter IV.

The Curriculum of the Country School

) Ag n;ontionod earlier, psople soncerned with the current malaise in
sducation frequently turn back in time to see vhat existed thers that might
help current ‘itions. One such attempt.wms that of Stan Hartzler as recorded
in s M‘g ixiupe Service story carried in the Felxwary 17, 1981, issue of
the Omahs World-Herald. Now a graduate student at the University of Texas at
Austin, Hartsler, vhils a mathematics teacher in Illinois, began to use old

E Y

mathemrtics textbooks and noticed that the older the toxt the more contests his
students wvon until, using those of 1900, they had taken five conference
championships. At Austin, he began to concentrate on collecting and studying
the mathematics texts of daya gove by, .
I nesd not asses the value o. Bartzier's findings. His account can
" propel us similarly into an izvestigetion of the rural school curriculur of
sevaral decades past. -
Wnile the idem that instruction should be both informative and moral
did not originate with rural p-ople of seventy-five years ago, it loomed
large in their thinking. Consider this instance as related in ¢ letter sent me
about lercy P. Grundy, once a teacher and wounty superintendent in the Falls
City area:
In those day» che public schools taughy the health hasards of alco-
bolic beverages aud howv they were & risk to fawily and social life, as well.
I have never forgotten his admonishmeat to the - .ass. Theose are not his
exac’ worde-—"Boys, (ke addressed the boys only, because in those days,
aiddle class women and girls shunned salcoholic drinks) it is the easiest
thing in the world to keep from being a drunkard; vhen temptation comes,
Just refrain from bending your elbow. Never take that first drink."

At one time in his 1ife he had been an agent for an organ company
and traveled through the country selling them. He had sold cne to & farns
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family and as soon as possible had delivered it to the farm home.

It wvas evening when the organ was unloaded into the parlor and the hushand
had not yet returped from town, sc when the wife invited Mr. Grundy to
spend the night vith them, he accepted because he wanted to stay near the
organ since he had not been vaid a nickel on it as yot. Mr. G, retired
for the night wvhen the hushand came home, roaring drunk. He wouldn't g0
to bed, but prowled around shouting and cursing. He would go ocutside and
tark and howl like dogs. He went into the parlor and seeing the organ,
said, "I am going to get the axe and chop that d___d peeannie to places.”
When those words came through the floor of Mr. G's bedroom, the chills
ran up his spine. Fortumately the drunk's attention wes diverted to .
something else and he did nct carry out his threet. Afier an hour or so,
he quieted down and vent to sieep. The next morning he had slept off his
irrationality and after treakfast wrote a eheck to Mr. G. and sent his
teenags gon along to the tank for identification. The banker told Mr. G.
that this man had recently inherited money and the farm and was drinking
it up as fast as possible. Thus Mr. G. p{o & graphic i{llustration of what
might happen if one tock that first drink.

Somecne once stated that the single greatest influence in getting pro-
hidtion adopted natiomlly was the Methodist Church. Given the fact of such
dramtic arguments as Grundy's above, one might slso put in a word for the country
achool teacher as a poteat force. Didacticism was the order of the day in other
respects. Moet grade school students prior to the 1930's can remember the story
of Abrabam Lincoln's walking ssveral miles to return a borrowed book, and they
can recall George Washington's "Rules of Conduot® Joverning such untoward actions
as tying one's shoes in public. And, they read with plessure and a aense of
prophecy how the boys in nonuo){ Alger's books susceeded and how they also
might if they but applied themselves, 2nd had a bit of luck at the same time.

The McQuffey's reeding series comes into most conversations on the subject
of moral instruction in public schools and is often held up as a model for modern
schools. Without question, these books in widespreed use pleasad the moral
palates of the late ninetsenthk and early twentieth centuries. In Lesson II of
the Jecond Bclectic Reader, Revised Edition, 1879, s young girl of about seven
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is pictured in an idylic natural sstting, lying on the ground reading a

book. In a story, "Bubbles," three boys blow soap !“bles down on a cat and, in
8o doing, learn the varicus colora reflected in the bubble. The lesson i& one
that delights and instructs quite like an expressed aim for litsrature in the
eighteenth century. Willle wriles a letter to Santa Claus asking for a rubbeyr
ball that will not break his "Momma's" window. The Indrd Eclectic Resdsr is
'noro didactic. One poem is "Spesk Genily," 4 stansa of which will suffige here: _
Speak gently to the aged or;o;
Grieve not the care-worn heart:
The sands of life are nearly run;
Let such in peace depart.
In another selection a father taught his sons to stick together s> no ons could
cheat them out of their inheritance later. To make his lesson clear, he asked
each of them 0 break a bundle of sticks as & whole. None could. He then broke

each one separstely, snd, tc make sure his lesson wvas clear, added:

But if the bond of union be broken, it will happen to you just as it
bas to these sticks, which lie here broken on the ground.2

Sevaral older teachers interviewed recalled having studied from the McGufley
series.l v

These readers, even the First Eclectic Reader, placed discriticsl markings
on the words 1t isolated for special study, as did others, sz if to stress the
izmportance of phonics in reading, an empliasis,one recalls, that Rudolf Flesch
found wanting in his attack on current reeding practices in'Why Johonw Gap't
Read, published in the early 1950's. Vocabulary study was slso deemed important
for the study vords vers defined. Rach story had study questions, presumably

to whet the students' interest and to asaist the teachsr.
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As to meral instruction, several older teschers seemed to recall
@ shift in the textbooks from such New England poets as longfellow and
Whittier to those less instructive and more lyrical. While none could
pinpoint the period when this occurred ;zor the reasons for deemphasizing
moralistic literature, it came, I suggest, in the late 1920's and early -
1930's undes the imnetus of the notion that "thou shall not indoctrinate,”

2 result of the scientific attitude towards education that, possibly owing
something to John Dewsy's teachings, argued that the various modes of behaviar
shoul” be laid out for the students' independent examination and free choice.
Admittedly, moral imstruction that follow; one line, that of rd work, of
uvixig, etc., does not examine gliernatives, snd is not sabjezt to inguiry

is rutrican and hardly permested with the scientific spirit. These
admonitory lines from Longfellow's "Psalm of Life"—-"Be not like dumbedriven
cattle/Be a hero in the strife"-.are unmi stakably imperative.

Selutary or not, another kind of shift took place in types cf literature
studied. Mise Berniece Anderson (previously cited) noticed in her forty-year
temire that the "classics” of literature came to be neglected. At one tine,
especially wvhen she wvas a stu&nt in a country school in Polk County, she raad
Gray's "Elegy in a Country Churchyard,"” Hehry Clay's orations, and Deniel
Webster's speeches. She knew Longfellou's poems and something of Emerson.
During her last years of teaching, hcwever, she was teaching the students of
Central City stories that dealt, for instance, with the problems of ethnic
groups, attempts, that is, to teach Nebraska children something of the pluralism
<f America culture. "*hars have commented similarily. A visit to the Harold
¥arp School in the Pionesr Village Museum at Minden is instructive. One can

09
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#9¢ book titles by Thomas Carlyle and Shakespears on the shelves of this
schoolhouse closed in 1947. This is not to say that these were ever read.
Semator Carl T. Curtis (previously cited) remsmbered that the poetry he studied
in the eerly gredes of rural schol was writtem by New England posts:

They had to live in Boston or wvithin fifty miles of it, and I think

that vas because they bad a corner on the publishing business,

They wero great literary men. Yes, in @ede school it vas longfellow

and Bryant. I thought of "To a Waterfowl" today when I saw the birds

/sandhill cranes/.

When asked if contemporary rural school students could read such authors
as Carlyle and Shakespeare, Mrs. Raglebrecht (previously cited) said they
could, if they had good teachers in a good reading program for sevaral years.,
Unfortunately, she sdded, modern reading standards have "gone backward,"
principalls because schools have lost the "gooc old texts" thut stressed "o
cabulary and comprehensior skills. The present reading texts have little
meat in them, she jwéed. The fact that her students can read frem ome to
two grades ahead of their own lavel is bad, for they need more depth than they are
getting. This condition has come about, Mrs. Engletrecht decided, because
t;xtbooka are aimed at the slow learner's level and the better students are
therefore devrived of challenging material. For memorization, she gtill prefers
Longfellow and Emerson, mainly becauss the nev poems are too obscure and do not
relate closely enough to ta ture,

An advertisement in Ihe Nebragka Ieacher, p. 303, V. 13, 1906, may be
pertinent to this point. For ;auna ranging from rive cents up, a tescher could
select from The lakeeide Claesics. Third grade bocks included an adapted version
of Boblpson Crusge. Some t:mrth grade selections were Rip Van Winkle and The
swiag Pamlly Rovinson. Fourth graders who could work through Irving's descrip-
tions would be doing well by today's standards. Bryant's "'rhnmtapais.' and
Hawthorne's "The Great Stone Face™ would be over the heads of most fifth grade
students of the present day, I suggest. They would find "To him who in the
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love of Mature holds/Communion with her visible forms, she spea.s/A

various language” quite dirficult, and may have in 1906 for that matter.
Soventh graders mignt notice Golduiita's Deserted Village, Coleridge's Rime
ef the Apcient Mariner, and Tennyaon's Enoch Arden listed for them,

A;ly one of these would tax all wt a few of modern day school childran

of the lqvcnth grade. One must remark that these bocks wsre for collata-al
reading. It is likely that not all studemts in that early time could read
them e.ther. Apparently the gxpectancy existed tiat students should read
the "classics.”

We can not determine whether currictlum and textbook makers of the
pre-1930's had Ben Jonson's notions in mind (from his Tigber, or Discoveries)
when thuy . et ribed good :mhu'e.’ Jonsca contended thut a persor sculd
learn how to write by listening to the best soeakers, by reading the best
writers, and by much careful practicing of one's own style. I weuld suppose
that curriculum people knew that one somebow learned from onme's models in
langmge in the sare way one learned marmers by the imitation of good examples.
"Set a good example for yowr students," teachers often heard. The intellectual
rigar required to read the classics could well have carried over into an
intense cars as to how one spoke or wrote,

The atten%ion toc phonics just noted made teachers awars of the nesd for
croper diction properly enuncisted. People were conscious of their speech.
They knew that a short "e" u‘u pronounced like one, like an "eh.” They insisted,
if purists at =11, that "elephant” be pronomnced "ehl eh fant (as in fan)."

If pot, how could one then sound it out? This is somewvhat distinct from our
contemporary practice of "leveling” the seucnd "e" and the "a" to ®uh, "

the schwe. How can one spell from such & promunciation? Earlier teachers

*
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carefully placed the complete "ing" on the end o* "running." Not, to, was
to be sloppy with onn's~innnciation. They wers also proper in their use of
_pronouns, and led their students through the intricacies of when toc use "who™
and whea tc use "vhom." They vere sspecially negative on the use of “ain't"
and would tell their students that no such voré existed, only to be confuied
vhen students found the ostracized word in their dictionaries, not choosing
to obaerve that it was denoted sub-standard Enéiish.

Hinself a product of a rurel school in northern Custer County, William
Christy, now an English teachar in Sidney, editor and writer, basass a story,
"The Ain't Box,” on & rural schoolteacher's obsessive hatred of this word.

In & practice that muct have beenn common, she had students who heard anyone ?ae
"ain't" to place the culprit's neme in a box labeled "the ain't box.” A

month latar, the tescher would count the names. Whoever had the most slips with his
nane in the box loat the conteat.4 Her concern for the right word served to

spark s short story that snabled Christy to deal with other features ol the

country school. Most other teachers shared this precccupation with proper

diction. Present-day teschers of English need not wonder why it is that

from those whc should know better, even lawvars and doctors, one is likely to

hear, "Oh, an English teachor? I'll have to watch what I say." There is a

long history beyond such comments.

One might speculate as to why the country school teacher wanted her
students, and herself, to speak pure and undef{lsd English. Reason mist have
told her that the thou-shalt-nots she was teaching wers in common use around the
homes of muny of her patrons. It must have told her also that most of her
graduates would go from her clasaroom directly into picking corn ind puttinug
np hay whers their choice of the right word was likely neither to interfere

vith their daily read or their rising socially. Whether or not she put on the
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mantle, she wes considered as the representative of "culturs,” and may
have concelved heraelf in that light becau}e the community wanted her to.
We hear cften that immigrants wished thuw‘? children to speak English properly
for reasons of ecomomic and social benefit, and it is quite likely that
others sawv such speech as a means of riging in society so that their children
would not be, one presumes, _ Silas laphams. The demand for books on diction
parsll ? e rise in status of so many people. It was true then and 1t is
true now that social and economic motives can make many want to acquire an
"instant® proper diction or an improved vocabulary.

After interviewing many pecple who came through that regimen of reading
in the classics and eaforced care in chocsing words, I have to respect their
modes of axpression. While I concede that for many their rural school teaching
and attendance are far behind them, and intervening factors may have affected
their language for the gocd, still I find a wost exemplary manner of speaking
vhere the few years alone of country school expsrience would seem n ¢ to warrant
it. One might see here an argument for intellectual rigor and discipline
practiced on wbrthy objects.

Iovariably, the question of back-to-ths-basics comas up in any cone
sideration of present.day curriculum in schools, for this has been a possible
- Temedy in the minds of many to make up for alleged deficlencies in education
at the present time. They talk of Frescriptive grammar, of spelling lists,
of a return to the McGuffey Readers, and of stricter standards in pepmanship.
These, they believe, were the characteristics of the country school.

When & country school teacher is asked whether he or she would favor a

return to the "basics," the reply without exception is, "We never left therm.”
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They point to the rural school as belirg the bastion of three mainstays of the
basics--reading, writing, and arithmevic. Such was Wilsie Cress's (previously
cited) reply. He thought students needed a great deal of reading and especially
written composition. Hc’ told of his offorts to emohasize it. Nezrly twenty
years ago, the Board of Education for the City of Arthur became dismayed that
30 many of Arthur's students were averaging a "D" in the collegs freshman
composition courses. They hired him toc coordinate grade and high school training
in composition, with the¢ hopes that the averages weculd climb. Now, wvorking
in that role, he supervises this cne feature of a return to the tasics, so~called,
The program is successful.

| Former career teacher, Miss Barniece Anderson (previously cited)
commented that she had nover left off teaching the basics. In her early
career in the late 1920's, she taught subjects that wers all "besic." later,
the "enrichment" courses came along which, she thcqght, took emphasis away
from the basics. She continued, nevertheless, to ;c.nch phonetics, the alpha-
bet, and the cfundamsntal processes in arithmetic. She vas at first frightensd
by the "new math," but did adjust to it, though continuing to stress such
drills as multiplication tables. In grammar, she taught the parts of spasch
and correct usage. Her training in traditional grammar helped her to learn
latin, she recalled, oncs required at Kearney State College of all teachers.

w
Robert L. Conger of Kearney was moved by publicity surrounding "The

Country Sxhool Legacy” to write a paper on his rural school experiences,
dedicated to his wifs, Mildred. A former entertainer, Conger grew up in Slaine
County and attended +-e first ten grades in District 15, socuth of the Calamug
River. It discontimued school in 1966. After opening exercises which might

conslst of Bible reading or an ongoing reading of a Zane Grey novel, followed

-
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by the flag calute in un;son or reciting the preamble to the United States
Constitution, studeats would turn to what one might term the basics—e

. "Majo~ emphasis was vlaced on reading, spelling, phonics, mathematics, and

English." 5
In an earlier citation, Mrsa, Englehrecht recommended schools return
to a higher level of reading ms terials » Suggesting the literary classics.
Some might terl‘l such a regression a retwn to the bmsics, In general, she
maintained she had never quit the basics. In mathematics, she took up the
"new math" but retained the old as well and, in effect, taught two kinds.
Now she teaches the new math in some ways but will do so only if students know
the trsditiomal arithmetic. She favers memory work in postry, especially in her .

various school programs, i. e. patriotic poetry during the month of February.
Mten teaches technical grammar, even to conjugeting verbs, noting that'

modern English programa that emphasize litarature do not provide adequately for '
gramar. Primarily, she shows students how a ssntance grows 'out 02 its two
msin parts, the \mbject and the verb. This practice, ons notes, while a part
of traditional grammar, is not unlike the new "generative" grammars with its
talk of "deep structures." As a fimal point in regard to curriculum, Mrs.
Englebrecht contends that too much watching of t;leviaion at home, partinularly
the horror shows, is harmful. They upset the students even into the pext day.
While educational television displays some good things, she cofidludes, zhe
has never really found time for television in her classroom.

Joseph E. Thackrey, now living in Athens, Ohic, wrote to Andz-a\'ﬂJ Guili-
ford, Project Director for "The Country School Legacy,” recounting some of
his experiences in Cherry County, Nekrasks. Born in 1898, twenty miles south of
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Valentine, Thackrey began living in a sod house on a homestesad in 1906,
Two ysars later School District 109 ves organized and school began in the
ranch house bf J. C. Reese. The students had no desks and but one three-
legged stool and a squeaky rocker. Depending on the weather, the f3l11 roundur.
branding, stock feeding, and other chores, the seven students attended regularly,
one riding nearly nine miles. Classes consisted, wrote Thackrey, mainly of
reading and arithmeuic, certainly the core of the basics. He did not speak either
of msic or of art nor of other enrichment subjects. The follewing ysar the
v Bu- V Ranch donated an unused buggy shed which was remodeled for a school.
It was taught by Mr. Thackrey's aunt, Cora Thackrey, who had a degres from
Kansas S\:.atc University, then Kunsas E{uta Agricultural College. Classes then
included grammer, history, and geograpny. FEduecation in those times and in that
Place was "strictly for results with little regard for comfort or commetic
effect.” In 1912, vhen his Aunt Cora was elected county superintendent,
the family moved to Valentins.®

Mry. Helen Waits, Tryon, began teaching-on a normal training certificate
soon after she graduated from Gendy High School, situated Just east of Staple-
ton, Nebtraska, in 1935. She taught intermittently until 1955 when she became
county superintendent of McPherson County, serving until 1975. When she taught,
She asked her st dents to memerize many poems, and to write poetry and short
stories. In grammar, they diagrammed sentences. She did not understand the
"new math," she remarked, but believed in a strong background in arithmetic.
She emphasized reading. The education the children of ranchers received couldr't
be beaten, she points cut. It wvas the background of their ciwilization. Her
husband, she suggested, had only a rural schocl education augmented by experience
and he became quite successful.”
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Would contemporary readers recognize the subjecty taught in the early part
of the present century? If they ware to axamine a list of subjects teachers wore
to face examination on in 1920, &s taken from a Nemaha County Superintandent's

=

publication, they might wonder a it at "Civics:“ but more at "Orthography"
and "Mental Arithmetic.” Orthography, a really important subje-t in earlier
yoars and often regarded now as the sine qua non in educaticn, was "spelling.”
It 1s'a word that grev etymologically out of a Sanskrit root that meant

groving d’Q upright then standard, its present signification-sundard‘ writing.
Mental arithmetic was worki{:g sans pencil ar blackboard.

Some of the examination problems vere difficult. Here ars some sample
questions worked out by the Nebrzaka Department of Certification in 1910:

”

How many more fifths than fourths are thers in 10007

A wtch costs $70.00, and 2/5 of its cost ia twice the cost of the
chain. How much does the chain cost?

A oun bought 4’5 of a farm and soid 2/3 of the farm. What remained
unsold wes vorth $2,000.00. Vhat was the value of the farm?

For 4 2/3 pounds of meat I pay 22 cents more than for 3 3/, pounds.
How much is it per pound?8

One empathizes with the zixteen~year.old girl as sb- nervously tries to solve
such problems read to her, her career denending on correct ansvers, and all
this for $35.00 a month!
The teacher of Semator Curtis (previously cited) asked ner students less
camplex questions in mental arithmetic than these cited above:
This teacher was quite good at it. She would say, "Cluss, add with
me," and she'c say, "Add twelve to fourteen to thirteon to tventy~one,"
and 30 on. Then we would give her the answer. She'd go along like that
& wvhile then she'd ssy, "Now, add forty more, and subtract fifteen." I
enjoyed it., It was good exerciss.
Most of the teachers interviewed gloried on their admitted success in

the basics. Few gdmitted %o competency in teaching music as more than just
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singing with an organ or piano, or a capslls, if neither instrument nor
musiclan vere arcund. One or two taught note values, time and key signatures,
and harmony. No cne of the older teschers taught music appreciation in the
classics. Songs for their choral singing were such as were found in "The Golden
Book of Favorite Songs."” These might be "Old_thk Joe," "Home Sweet Home,"
and "America." The level of art instruction was probably lower. Most admitted
their deficiencies in teaching painting. As a rule, they held up pictures to
the window and tl‘l?'d- A fow encoungo;l free-hand drawing., Through their
small chapbooks of art classics—-"The Angelus,” "The Gleaners® "The Horss Fair"—
they had a fairly high level of art apprecistion. The fine arts’ instrustion
obviously did not match their instruction in reading, writing, and arithmetic.
For cne former student, teachers had s problem in not integrating the
several subjects. A comment by Dr. Fred Schroeder might introduce the concept.
Writing about his rural school teaching expariences from the perspective of &
univ@rsity teacher, Schroeder comments:
But the farther I travel from that quaint ard fragrant teginning, the
closer 1s my affinity to the goals of the rescurceful and idealistic
rural teacher for whom no subject, course or age was separated from its
of experiencd, widening ocutward from the common room so that child,

communi ty, nature, bocks and imagination wers unified in an adventure
of growing and 1earnin¢.9

7 Q/ neighbors, and with whom the school day cecame an invitation to circlee

As author of & bock on the humanities and as a consultant in interdisciplinary
studies, Schroeder was avare that in his rural school he was freé to synthesize,
combdne, sad compare, Neithsr history and geogravhy, nor literature and history
vere separate subjects. Each had affinities viih the other. To paraphrase

Keate' phrase, the muses did dance together. Faced with having to work many
classes into a short day, teacher with an eye for resemblances could economically
mlg&nto. tb{ f}gp&ﬁlinu. Who would have a potter opportunity tc teach the
youngster thaé\ the world is indeed one organism?

L3
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That former student was Harry Young’und (previously cited). His teachars
failed to unify the world they preszented to him. Each subject was separats.
Each bad {ts owvn pigeon-hole, Younglund suggested. Nothing was related to
an;thing else. Rather than to integrate subject matter, his taachers seomsd
interested only in how many posts it took for a fence. They offersd only prac-
tical education. After all, farm children were not supposed to know anything but 7
practicel matters. His instructors even neglected mature study co readily
avalliable to them. And, t;hcy’could have had a s;ience of ecology. But thay
didn't. It was a weak spot in his education. It was not until he left grade
school, his only formal education, and read widei: that lLie began to establssh
relationships. Did Younglund blame his teschers? Not really. He condemred
achool boards for hiring teachers as cheaply as they could get them. These
were invariably girls of sixteen or sevantesn who, once they got & few years
experience and education, left for the tcwn schools. In Younglund's comment

oD salaries, old-time country schoolteacherss must hewr this familiar refrsin

80 often declared at hiring time—"We owe it to ths taxpayers to get a teecher
as cheap as we can.”

It calls for a mature judgment tc see what both Schrosder and Younglund
dide~tha* the world, though it has many parte, is of one piece, Not anly
that, as a firat consideratiocn, one needs to know pretty th-roughly those sntities
vhich have points in common. One could not sxpect 8o much of & girl of sixtesn
or nineteen. still, one might argue sith some justification that ad,’ alart
teacher, driven by the necessity for connecting ideas and thereby reducing ths
mmber of recitations, would socn see that not oaly the muses but the content of
all subjects might dance together. Yet, such a persuasive philosophar-poet as
Enersor had to urge vigoronaly vis essaye and lectures that this principle
pervaded the universe. So, he must have found a comidm_blc amount cf apathy
towmrds {t. It is possibly a universel sonditionm.
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As vith Schroeder, my interest in ncting the affinities that exist among
sll things has led me to an Americau Studies degree and to setting up classes
in interdisciplinary studies. It began from teaching all subjecte to several

grades in a single clagaroom in rural schools in southeastern Iansas.

How, them, sho. * one rate the curriculum of the couniry achool of
an early day? If indeed ell things sre relative, I conclude that in relation
@ the conditions under vhich it was offered it waz succesefnl. Those
conditions were bardly favorable, however, judged by today's standards.

After securing the coveted certificate and suffering the tenseness
of getting a contract, the t;chu' had to find & boarding place, often a
difficult task, vhere the accommodations were often not especially ccafortable.
One teacher got room and board in a farm howe in vhich the bed had & strav
tick filled once a Year from the strawstack. Many either rode a horse to
school or they walked, arriving at the school house on cold days to build
fires with cobs, coal, or cov chips, or, in several cases, from corn worth
eight cents per bushel on the market. If the schoolyard had no well, she either
brought wvater from her bearding place or carried it from a neighbor’s well.
She sometimes thewed hers and the students’ lunches by carrying them from the
freesing o. iry way to the ares around the poibellied stove. Some schcols in
early times had few books. In some instances, not all the class members could
use the same reading text.

This list of impediments, as incompletes as it is, makes the esarly-day
tenching wsem like & marvelous success story to those who have bsen accustomed
to the idea that equimment and supplizxy ars ‘he major factors in implementing
s course of study.
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Chapter V.
Teachers: Their Foles, Rules, and Restrictiona

In Nebraska before high schools wers available to tham, young
farm girls looked about for ways to meke a living at a level higher than
being house servants in farm homes or in the sael]l towns. The thousands of
rural schools springing up in the 1880°s and thereafter offered them the
caresrs they sought. From thet tims on, running nearly to tho present day,
the district school has put meny young peopls into careers.

How vere they certified to tesch? In 1886, Kate Fanning received a ‘
"Second Grade"” Certificate at Hastings. It was signed by H. E. Allyn and bors
the following attestation:

This certifies, that I believe Kate Fanning to be a person of good moral

character, and thet she has passed a satisfactory examination in all of

the tranches required by law and the regulations of the State Superin-
tendent to entitle her to a SECOND GRADE CERTIICATE. She is thersfore

qualified to teach in any District in this County, for one year from this
date, unless this Certificate be socner revoked,

‘Also on her certificate wers the grades she had msde in t.h: examinations, all,
incidentally, in the 90's but orthography and pemmanship. Those were 88 and 85
respectively. Apvarently, she never wrote on mental arithmetic, for no grade
wvas listed in it. One examination showed her receiving a 9+ in "Theory a..d
Ar¢ of Teaching," an indication that the rrofessionsl education courses now in

vogue in the training of elementary schoolteachers had then a small pcx't.1

Mari Sandos, born 1896 in Sheridan County, although beginning hsr education

al the age of nine, .arly became interested in reading and writing. PFollowing
only four and one-half years of schooling, in 1912 at the sge.ef seventeen, she
passed the rural teachers’ cxamination snd signed a contract to teach school.
She had neither gradusted from the eighth grads nor attended high schoo.>

2 ¢
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The early careor of Mrs. Fay Christensen (previously cited), who wvas
born about the same time gs Mari Sandos, follows somawhat the same pattern as %o
certification. Mrs. Christensen attended nine grides of school in Wisconsin,
then moved to Lyunch, Nebraska, wherse she took the teachers' examinations.

Having passed them, she taught District 34, south of Lynch on a "Third-Grade"
Certificate. Like Mari Sandoz, who left teaching to enroll at the University
of Nebraska at Lincoln, Mrs. Christensen went to sunmer school, first to Fremont
then to Weyne. Following another pattern familiar to oarly-day country-school-
teachers, she met her fnture husband at Highland SchozsI his bone district,

and they became married. ‘

In the same manner, Mra. Iva Mundschenck (previcusly oited) first taught
on & normal training certificate, then attended college during the summers as
converient. She took her high school courses in teacher training at Albion,
Nebraska. A federal relisf program in the 1930's financed extension work from
the state university. Her first contract was from District 39 in Boone County
in 1935-36. She was on trial for three months. If satisfactory, she would get
a longer contract. She received the district's vote c;f confidence for that
tern and for many more in different schools, even cne in Illinols in the late
1940's. She resigned in 1978-79 but in the fall semestsar of 1975-80, she
accepted a position in District 75 of Greeley County. The great mumber of
schools Mrs. Mundschenck taught is not really exceptional., It was & commonly
accepted belief among country school patrons that two years was "about enough for
& teacher in one place." It goes practically withan\t s.yiné that the itinerant
natw v of the position did little for a teacher's sense of permansnce in her job.
Thorstain Veblen's description of early women teechers as (I paraphrase locsely)
& BB of mobile meidens seeking mt_rdimmkes considerable ssnse, Being a
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farmer's vife would bs more stable. Yot, Veblen's witty and alliterative
coument saide, seeking matrimony is hardly an abnormal impulse.

Teaching a period of rorty years sounds like a long time. Actually,

a‘ country school tsacher who" graduated from high school at seventeen and went
directly into teaching, picking up college hour: in summer seesicns, could chalk
up even more than forty years in the classroom befors normal retirement age.

It is not unheard of that a teacher has worked fifty years, as earlier

stated of Misa Crace Corners of Auburn.

Terming hersedf "sn old maid schoolteecher” with forty years of exverience
in the classroom, Mrs. Bernisce Anderson (previcusly cited) attended sight
grades in a rural school. After she took the normal training courses in Stroms-
burg High School, she taught four years in the same school she had attendsd,
teaching some of the ssme children with whom she had earlier been schoolmates.
Her father had attended the same school.

An interesting matter cams up prior to graduation. Although she had
taught for thirty years, she had never taken a course in practics teaching, a
requirement for graduation. The college permitted her to be supervised in
her own school. The suvervisor came out, sat in the back of the room, and
thus both met the college requirement. She concluded her caresr in Central
City, teaching there for scventeen years, and, ironically, supervising teachers
for the college in Central City before she had passed the course herself.

Mrs. Anderson observed that the students in the normai training program
at Stromsbarg vere highly motivated t}p work. They knew thess were "the most
important courses they were taking." They were aware they would have to pass
state examinations in every subjsct they might later teach plus tests in the
organization of rurasl achools, discipline, and pub '~ relations with rural people.
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The courses and the examinstions were rigorous and tiring,

The career of Mrs., Edna Peniska in respect to her preparation for teaching
and certification is distinctive. She was born in 1907 of Indian parsnts on
the Santse Sioux Indisn Reservation in northeastern Netraska, one of elsven
cixildren. At seven rhe enrolled in the misai;n school there and later attended
Santee Normal which was designed to train pecple, she recalls, for living and
wvas not a teacher training institution. She completed the twelfth grade. She
then took one ysar of college in Oskaloosa, Iowa, 80 became eligible for a
third-grade certificate, she states. Later she took education coursss in Moline,
Illinois. Her teachers' examinations covered seventeen srees. She vrote on mine
in one day, passed them, then came home. later she worked in private homes in
Minneapelis, then married., Her husbend became disciplinary officer at the
Gensva (Nebraska) Indian School. When World War IT came and brovght with it a
teacher shortage, she was importunsd to teach., Mrs. Peniska's one year of
college and her education courses stood her in good stead. She retired recently
from teaching at the Santee Siowux Indiam School,’

vhen asked about major changes she had observed in the Norfolk ares from
the time she began there until now, Dr. Anne Campbeli (previcusly cited) pointed
to differences in certificstion, some of which we have just observede—that a -
teacher might be certified wvith no high schocl schooling at all, as in the case
of Mari 3andoz, or with quite little. Dr. Campbell recalled that first one cculd
teach on a normal iraining certificate, then on twelve hours of college, then
thirty, then sixty, then finally a bachelor's degree, now a requirement excepting
for those holding & "life" certificate which is honored as a "grandmother's
clause.” Asked about the quality of work of sarly teachsrs who lacked college
preparation, Dr. Campbell commentac that they often did a good job. A range of

abilities can be encountered smong teachers at sny time, she suggestad.
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Did these teachers do a good jobT There is evidsnce that they did
or could have, if one can base a judgment from the kinds of psople they wers.
It is a difficult question to answer. Colleges can not adequately respond to it,
They meet problems #n evaluating their owm instructors. Public schools have
the same situstion. They waver between svaluating the teacher as socislizing
agent or the teacher as content master. As I noted rlier, in evaluating the
country schoolteacher, it is probably "character” in the hromdest sonse that is
significant, and it is that quality that I 2ind among ac many of the present
and former country schoolteachers I.have interviewed. If character is pressnt,
beneficial results will likely follow.

The harsh and restricted life undergone by the rural schooltesacher
in times ranging from the 1880's to the 1930's 1s often a matter of comment.
To be sure, she often lived in primitive conditions, slespirg on a straw-tick
mttress, chilling in a back bedroom, or bYeing asked to sleep with a visitor
as John G, Neihardt recalled, walking to school, and sc on. The life wvas
harzh, as I shall ncte later, Was it as restricted, however, as often depicted?
Was the szhooltsacher often considered as a community chattel?

A "composits" Mattie Simmona coméntod that she drew $35.00 per month in
1885 but would have that amount reduced if school wms canceled due to bad weather
of if many of her students happene¢ to be in the fields. She addressed hersel! to
the question of her private life:

My dress, hours, and habits were strictly régulated for the protection
- of my students. I was to set & perfect, or nesrly perfect, example.

v Some contracts in those days even regulated courting, including the mmber

of evenings that the teacher could go "out.” She must be in by 9:30 or
10 p.m. A drink of elcohol or a puff of smoke was grounds for automatic
dismissal. There vere fev married schoolmarms.

Helpful hints for the teacher later apneared in The Nebrgska Teacher,
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first issued in September, 1898. We muddlel g
The magazines carried instances of teachers ‘se hg dropped for dancing and
card playing. It noted that marrisd women wgfe di{scriminated against as
wera Catholics.

Some school boards wers said to be conce
teackers seemed overanxious for husbands, havin
do their homework.

An editorial warned of bad breath and body odor, suggestiag that s
teacher brush his or her teeth three times = day and svend 60 rather thay
15 cents on laundry.

AN

Nebraska parents thcught the teacher could supply a good example toward a better
1ife than theirs for their children, Mattie Simmons concluded.4

The composite Mattie Simmous commented on conditions in 1885 as taken
from the written record. On the basis of intervieus of teachers who were in their
clagsrooms nct much sarlier than 1920, I find her depiction a bit stromg, if
not dramstic.

No one of more than twenty teachers replied that they vere considered
as the property of the community. Mrs. Mae Manion (previously cited) did remark
that contracts stipulated that the teecher, in addition to doing the janitor
work and conducting the pledge of allaegiance to the flag, was not to be married.
The place for a marrisd woman was commonly thought to be in the home. Mrs. Helen
Waits (previcusly cited) contract required her to live in the district. The
commnity did not vant a married voman teacher. Should ons become pregnant,
it did not think it seemly that she should appear before the childrsn, overluoking,
I suggest, the circumstance that those children's mothers could become pregnant
at home, The community, Mrs, Waits noted, looked to the teacher as a person of
good morals and good report. Mrs. Berniece Anderson recalled that her patrons
vere pleasant and friendly. Thers was"nons of that non-dating, not getting
out of the house business.” What the patrons required of her was not as bad as some

of the jokee or extreme statements she had heard., A teacher should be above
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criticism at any rate, Miss Anderson belisved.

If, in the latter years of the ninetsenth century, teachers were often
restricted, it should not be surprising to us. It was the Victorian age when
the public ;t large belisved in a strict code of morality for decent women.
Schooltea~hers would maturally be subject to the ideals .old by socisty. If the
age asked more of women, and sought guarantees in their contracts, nelding the
threat of d;smissnl over their heads, such is understandable, the spirit of
the times taken into account. Another thought on the idea of restriction, if
it did occur, is that the public likes to have a voice ir the affairs of its
public servants. The force that a homesteader tuenty miles out might exert on
his county officers would be negligible indeed, ani lighter still on the governor.
But, he could make his voice heard in his home 2chool district. The country
school teacher was the only servant of the public over whom he could have any say.

Fever restrictions applied to t.e teachers of the 1920's. One reason may
have been a kind of freeing-up of strict moral codes in general in vhich rural
schcolteachers would logically share. It was a different age in some respects.
Knoing thet vomen won the right to vote at national electioz;s and perhaps
being aware of the less stringent sex mores of the times, whether or not one
attributes them to Preudianism, school boards came to write less restrictive
contracts,

The duties imposed on the country schoolteacher wers surely heavy enough
to debilitate her by the end of the day and woulcd render unnecessary restrictions
on her "goix;ag out,” for instance. Beyond t% pressing need to have recitations

nearly all of *“:e time just tc get the classes in, she had heavy demands laid
on her physically.
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In her 1398 contract, Sarah Fann g (at Stuhr Museus, previously cited),
for the salery of $32.00 per month for nine months agreed to "keep the school
house in good rspair, to provide the necessary fuel and supplies.” A phrase,
”gnd to furnish the janitor work,” was lined out and replaced with, "Miss
Fanning is to do the janitor work." (he was personally to sweep the floors and

could, apvarently, not hire it done.

‘\
building\ good repair was not clear as she to replace troken windows at her
own exvense? Mr. Robert L. Conger (previously cited) recalled the many duties of
his former teachers:
The teacher aside from being teacher, was counselor, a mediator,
nurse, judge, jury, disciplinarian and jack of all trades. He or she was
also the duly elected fanitor. This included the housekeeping as well as
starting and msintsining the fire in the coal stove. On winter mornings the
temperature on the inside was about like the outside. The teacher tried
to get there early and get the fire going before the pupils arrived.
Any teacher, worth his or her salt, was enterprising enough to incor-
porate some of the janitor work into their discipline program.
That is to say that students might dust the erasers to pay for being mischievous.
Any rural schoclteacher up to the 1940's could agree with Mr, Cong%r's
account and round it out with details of his own. Modern teachers are inclined
to feel sorry, for the physical labors their early countarparts endured. One has
to consider the times here also. Many of the teachers, take Miss Anderson as an
instance, had sttended country schools themselves and knew what to expect.
Further, being farm-reared, they knew what physical work meant. Thus, regarded
in the context of their times, t:. work, relatively speaking, I emphasisze,
seemed less onerous to them than to us. My interviews show them to be made of
pretty stern stuff. PFinding mice in the cupboards, leaving through the windowe

t> avold the rattlesnake that blocked the doorway, pouring kesrosene on cobs to
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start the fire, and sating cold lunches were not insurmountable obstacles

for them, and maybe not even distasteful. All of the former country school-
teachers I interviewed nov live in comforta'le places, but none seemed really
to regret this phase of their lives.

In the quotation above, Mr. Conger called the country schoolteacher a
disciplicarian. All teachers are that, of course, whether of yesterday or
the present. Discipline in achools is as much as ever a common concern.
Somehow the subject arises when we lock back to the rural school,.for we
often picture s young lady cr man iimorously going out to the first school
in which the students, including overgrown farm hoys, are aching to "drive
the teacher out."” Of course, the teachers faced their new situations with some
trepidation. Did mot the patrons look on "keeping order® as one of the first
prerequisites to "keeping a good school"? I will consider the problem of
discipline from research iito the records and from personmal interviews.

Frank Grady recalled some festures of student disciplinei™:

The first tsacher in Raymond school was run out by the boys, who
used stones as wveapons of assault. The second met the same gang, but
vhen he had soundly thrashed one boy, and the youth's father coming to take
up the attle shared the same fats, the reign of terrcr ended abruotly,
and a new respect for the school was established,’

Mr. Grady commented on another teacher:

Jo Wo Kerns vho used to pull up the window and spit s gob of
tobacco julce clean down to Main Street. . .the discipline on the
vhole was mretty good. . . .There were no high-fulooting laws, and the
teacher could vhale the very devil out of you if it would aid in your
bringin to time, ‘

He recalled another story about a teacher:

[He_/ ws already in the school onx New Years Day, and they threw

brimgtons=—gulphur I reckon it's called--down the chimney and smoked him

out, getting possession of the premises. . . .Quite a percentage of the
big fellowse considered the teacher Public Enemr Number One. The worst
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thing of all was when the parents took up the battle of the kids. . . .

That happened quite often and they vowed that if the kids couldn't put

the teacher ou*, they would. They usually got the worst of it, however.
Apparently the rough-and-reedy discipline recounted in Mr. Grady's salty
language worked. The students did not take over the schools he mentioned.

In the instance of the McCarthy School, District 29 in Washington
County, the teacher found it difficult controlling the seventy-five students.
Many wers largsr boys there becaure they could not”rarm in the vinter. He was
driven out. Jimmy Van Duesen in taking his place laid a gun across the top
of his desk said, “"Boys, I'm hers for husiness—to teach.” He had no troubls.®
Charles Wertz of Richland had proven himseif capable of handling the boys
by reason of his activity in other really manly pursuits. He frequently took
leaves of absence from his school to Join cattle drives, to hunt horse thieves,
to serve as a payroll courier, and to join posses searching for criminals.
Meanwhile he contimied to attend col.lego.7 Pow large boys, I suspact, would
have had the temerity to challenge this man.

The paddling or whipping was a common ocourrence in country schools,
as elsuvhhera. A student would be asked to kneel ovar frontwards to make the
trousers, amd the skin, more taut and increase the pein. A teacher might draw
a small ring on the blackboard, tell the gtudent to put his nose into it, and,
if he could not, boost him skyward with blown frem a heavy, thres-foot ruler
appiied to his rear section. Mrs, Carcline Pifer relates how her sister, Mari
Sandoz, administered corporal punishment. No ons but members of her family
received it, although they may have been scolded. Mrs. Pifer wvas punished at
least once & yoar, either with hand or book. One time Mard became axasperated with

her bkrother who was not learning fast encugh, so she sent her sister Flora to get
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s strap, suppesadly to beat the subject inioc him. She struck him i-eps;atodly.
When he shielded his rear with his hands to protect it, she strapped then until
the buckle on it raised velts.®

Matiers of discipline with the big boys in his school cams out all right
for John G. Neihardt in his first job in the country. He approached it with
forebodings. The Moderator of the school board had warnmed him that the boys in
the school needed a good thrashing, and ly/e knev that a young woman teacher had
been driven out weeping. The "three my/ky cornfeds” might think they could do
the same vith him, '

But, this short young man no;:/ much taller than five feet strove to
screw up his courage. Didn't he l;ﬁ:ve & chest expansion of ten inches, and
couldn't he tear a pack of playing cards in two with just his hands, and didn't
he have the high score of 1705 on the striking machine, all this and a trick
wrestling hold, he told himself”

He got & chance to use his strength and wrestling skill. It came in «
snow £ight (school began for him in December) when the children ganged up on
him. Suddenly, 3111 Kendrick, "amply ahould%red and chested like a buffalo
bull calf,” scooped up a handful of snow, bent on washing the teacher's face.
The time for the wrestling hold had come. He upended the pupil and slammed
him down on his back. EKendrick was humbio. but reached out, placed his hand
on his teacher's shoulder .nd laughed.? After this show of strength, discipline
was nc prohlem.

Speaking of his Send Hills experiences, Robert L, Congar (previously
cited) observed that four of five of his teachers wsre "very efficient”
in discipline, in an ers, he stated, where the teacher had "full avthority."
They could have good or .ar beczuse the parents stood behind them. He recalled
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& year vher: the teacher set up a system of student goverrmesnt to handle
discipline problems:

We elected a sheriff and a panel of Judges. The judgss vers usually
alvays the same girls. We had witneszes on both sides of the quaastion.
The fate of the culprit wes settled by the last word of the judges. The
pemalties varied grsatly. Thers was staying after school, a vhipping by
the teacher and ons fight to a finigh by two of the accused culprits.
One of these fellows accused the cther of calling him & liar. The
accused was hauled into court and scntenced to fight the other till neither
could go anymore. As the fight Progressed and the psce slowed, the teacher
added to the tempo. He uged a cottonwood svitch to speed things up.
Timo took ita toll and neither could fight any longer. They both gported
black eyes and fat lips. There were lesser sentences vhere the tsecher
.86t the pemalty. I might also add thut there vere very fav acquittals.
I don't resember having held.office very often; after all, someons had to
be the culprit. I wac a recipient of vhippings by the tescher and boe of
the combatants in the fight to a finsik. There was a strange force pulling
ne to vhere the action was. The teachers Nad & vay of taking 3 very dim
view of some of xy activities. I think they my bave been in cahoots
vith my parents. Thers was a rule at hose thet 1f T got a whipping ¢
school, I also got one at home. I avertged twc a day for quite an alieve-
able period of time. My tattling brothers and sisters made sure the scors
vas kept evan, ,

I discussed this method of order and disecipline vwith the former
teacher recently. We decided that it was a bad thing, that never should

have W. 1

My interviews show that such violence in disciplina.r);i matters was the
exception, not the ruls. Few are the teachers in any age who like to admit
to having had problems in discipline that got out of hand and required strong
corrective measures. They might be branded as poor managers. Nome the \?aa, .
no former teacher that I interviewed reported hs or she had to resor: such
corveral punishment as dgacz;ibod in the Mari Sandoz account. Most/said they
avoided severe problems because they and the students respscted sach other.

It vas the country teacher's lot to be underpaid,’ An old saying seems to
rule. It says when hard times come it will be tncherg!who absorb the cutback
in revenues first. With the teachers under our eusm;ion, however, who in truth
probebly were underpaid, one haus t> recognize that cash was bnri tc come by

4
for many districts. For the farmer-supporters of the school, it involved thei-

selling & thin surplus of grains, or meat, or milk they were able to spare
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beyond their domestic vants. With the slender fundz thus received they muat uy
store products-—and pay their taxes. Often, to them, the salary paid the
teacher must have seemed munificert indeed. Ir rursl arsas in general, those
persons who held salarisd positions received for their efforts what the farmer
frequently did not--the currency of the realm. A figure of spesch in Mark
Twain's vritings r “arred to a man vho felt as happy as if "he was on salary."

In the present day, when a & ,‘nning teacher can draw $10,000.70 for =
a nine-months' term and exvect to make as much as $14,700.00 after savecal
years. iy sums peid those working the 1880's, say, or in the 1930's seem like
Pittances. The Annual Reports of School District #54 to the County Superin-
tendent of Public Instructior for Ctoe County, available in Rosalie Trail
Puller's A History of Cagp Cresk School (previously cited), lists these amounts
peid teache:'s for selscted years: '

1969 60 days, salary $111.90 //

1872 60 vays for $30.00 per month

1885  11© days at $33.33 per month

1892 5. Jays for $35.00,

Figures for District 61, Clay Covnty, are not much differsnt. In 1883,
J. C. McKee drew 330.70 for one month of teaching. By 1920-21 Bertha labedz
drev $85,00 per month as did Rose Rchmidt in 1923-2. In 1934~33; during the
Great Depression, the district salary was $30.00 » nont.h.m Phosbe Johnion
Morgan recalled in Barly Dava in Polk Gounty, p. 258 (previously cited)
that she began teaching in 1900 at $25.00 per month in & country school twe
miles south of Oscecla, where she swept the floor, carried in eobs and coel,
and took out the ashes. After f .- months, the school board raised her aalary
to $35,00 per month., In Antelope fousty, nbout the time Lhe county sunarin-
tendent was rorming schoo). districts, Miss Xlla Wyman taught her first school
in Ddatrict #8 for 88.,%0 s month and boarded hers 'f. Other teachors generally

.

received frou twelve to fifteen dollars moathly, IWo vears latcr they
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went up untll the county-wide average was $20.00 per month with three teachers
draving $32.00 and $50.00.11 In the early 1880's, Benjamin F. Grundy taught a
ecuntry school oa Prairie Dog Creek in Harlan County sixty days for sixty dollars.
Liks other men teachers of his day, he suvplemented his teeching wages by
{farming and vorking with his team of horzes on the Burlington Railrocad in the
Holdrege ares.

Salaries had to come up from the lov sums paid in such instances as
those revorted above by Leach. They climbed gradually to the time of the
1929 stock market crash, then fell, though rarely dropping to the thirty
collars noéthly reported for Clsy County in the 1930's. Mrs. Zrns England,
vho began teaching in 1932, drew $60.70 per month and nothing lower than $55.00
for the remaining years of the Depression.l? One feat.re often reasmbared
ii@chera of thr.e times but not especially recal‘ed in my intervisws, but

for Mrs. Manjon's comment, was the oractice of a district's paying off in

v 4

varrants vhich the teacher often had to cash in at a discount st a bank, in

Mrs. Manion's instance, at 2%. Despite the low slaries, one temcher, Mrs. Dessis
Bellew (previously cited), wus able tc save money on her £ifty dollars and attend
school.
" The salaries just listed could hardly have provided for a plush living,
to be certain. Fpr the vast mmbers of daughters, and it was women who carrisd
the brunt ¢l filling the desis of teachers throughout Nebraska, teaching the
district school was oftsn their only altermtive as a career,
Mrs, Neva Nicolars- enjoyed her teaching in the several cus-room
schools mostly north( of Kearney hut, in looking brck, remembers i1t was a relisf

to move into & town school where she would not be so rushed trying to get her
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recitations in. Others probably felt this wmy since most of them did leave the
country schools fot town positions as soon as they could, as Mr. Younglund
stated. Their moves were dictated in many cases by declining enrollments, of
course.

Miss Grace Cormer of Auburn (praviously cited), who bsgan her carser right
out of high school, wanted from her earlisst childhood days to teach. When
she won her first position, she was thoroughly happy in it, teaching grades kinder-
garten through the eighth. Everyouns was busy; they loved working together.
They became fine citizens. Many vent back to the farm life. Miss Cormer
taught but twe ynrt in the country, moving into Auburn for a tenure of forty-
five years. che testified that she thoroughiy enjoyed her two-ysar stint and
voluntesred her belief that tqday's rural schools do a fine job. Mrs, Ira
Mundechenck (previously cited) regarded herself as a professional in her
several years in country schools. She tried to listen to the students and to
understand them. She took each student as an individual and dealt with him on
that tasis. Purther, she sttemvted to of fer students a wide range of learning.
One way to do this, she was convinced, was to' stress reaiing, particularliy the
indepsndence they cm;l);d gain ir ruding‘through ohonics. A ’history enthusiast,
she felt that a mvﬂodgo of the past would help them., For discinlinary reasons,
she swayed on the f::hmlgromd at recess and ncons; howvever, if there were 5
problsas, they wers locked up in the schoolhouse and not sent home at night to ( "\
the parents. These she saw is wys of mnifesting her professionslism,
Robert L. Conger aredited his rural school teachers °-lely with arouging his
curiosity about the world to the extent taat he has traveled widely over it.

When asked wvhether tney would elect aguin to undergo the seme often harsh
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sxperiences of their rural school teaching, the invariable, rarely hesitating
ansver was "Yes."

The next two citations with which I will end this chapter recapitulate
the various features of a teacher's country school experience. The firsst,
a'nwspnpor &rticle, discloses a teacher's joyous feelingé about her work
in earlier years. The second, a poem, gives a poet's imagined insignts into
the faelings of a yeung aschcoltsacher;

Those wonderful one rocm school days! How I enjrved them. With
love and affection we were all just one happy family. From coaxing a fire
in the old heater each morning to sweeping the wide board floor each late
afterncon, every hour wes a delight to me. ‘

The younger ones learned from the older ones, ‘the larger ones helped
the little ones and all worked together to help each other and to help me.
I loved my 32 pupils in all eight grades. They vere great! I had never
attended or visited a rural school, g0 it was ail a new experience. I was
only 17 years old and just out of high school.

The lunch buckets around the stove on esld days, the starched dimity
curtains, the dark gray woodwork, the green ocetmeal wallpaper, the stone
water jar, the tin curs lined uponm the shelf, the crudely built shelf with
the Webster's large dictiscnary on it were all typical of the one room
school of 1922. Mine had & gray cuvboard at the back, double seats for
the pupils and a2 large tescher's desk with the recitaticn bench in the
front of the room. Pupils would mareh up in front to recits their
leasons,

What fun it was to : ractice dialogues, songs, and recitations for the
school program and annual box supper. Usually mumbers were sold on a five
pound box of candy which was raffled off. The money raised would buy new
library books. I recall our Negro mingtrel mmber at that first program
vhich made quite a hit with the audience. A second grade boy could jig and
greatly added to that dialogue.

We had sttendancs contests, cyphering and spelling metches and worked
for veekly reading awards. The award vas a oratty picture card with the
words "Reward for Merit" om it. The County Superintendent provided beau-
tiful attendance certificates for the puoils. Some of these pupils, now
grewn, still have these certificates,

There vas ac discipline problem as these conscientious pupils worked
80 hard to get their lessony and developed initistive and reevonsibilities.
My four eighth graders worked diligemtly to pass the dreaded 8th grade

| state examinations held each May at Osceola, the county see* of Polk County.
Cube root and square root were 8th grade a: _thmetic requirements and mental
arithnetic, draving, penmaaship, English compositior. were serarate tcsts
the 8th graders had to pass in addition to the other regular study tasts.

I recgll with deep feeling those happy days. My 8th grade pupil is now
my trother-in-law ss he marrisd my youngeet sister. And the presty little
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second grader married one of my urothers, and the sweet little pre~
schooler who visited one day now is mar..ed to my youngest hrother,
My mother, Mrs. William Steven:, ny two sistars, Mrs. Grayce Burney
and Mrs, Hazel Hill and myself all taught this same school, District
45 in Polk County. My mother tsught there in 1892 before she was merried,l12

Edwin Ford Piper is the author of "The Schoolmmstress”:

I

In morning breeze, the Indian summer's gold
Of sun on Mildred's cheeks aglow

Beneath dark hair; it gliatens on the horse,
A glossy chestmut tossing his thick mane

In spirited canter; held straight on the path
Across the rolling prairvie the four miles

To the little, low, schculhouse by the creek,
Two wvindows on the side, a home-made dnor,
Sod roof a trifle weedy, the rough ends

Of split ash rafters shoving at the edge.

A shed, and ponies that will carry double=-
Half of the children ride. e

Within the house
Pine tables in four rows, benches to match,
incipiently notched: a joyous map,
A painted blackboard; a high walmt desk
Brightened vith flowers abovs the slender stem
Of a glass vase. MiA-room the mighty stove,
A swllover of enormous chunks of wood
So that the fire may roar within the drum,
And all ths stove's girth turn a glowing red
In challenge to the fury of vinter vind,

This i= but trisk October. The bell calls,

And the trnned children iz coarss, home-made
elotig )

Coms cisttering to stow head-gear on the hooks

Above the baskets, tiptoe tu the seets,

Siag, hear the Bills, fall to study fast.

Jimmie's work shoes must dangle in mid-air

As he prints with pride old news about the cat;

Here dark curls with rad ribbons sheke and
hob

As Susie struggles with hor fraction sums;

Here Philip's mouth 1s grim as he tears amwrt

Some tough old sentenne, :xttling word and
vord

On the painful diagram. Here Johnnie sits

Enraptured <ith the anirals and trees,




Cities and ships and wondrous waterfalls

Of the big geography, while up in front
A clase drones heavily through Paul Revere.

The walls are chinked with plaster; overhead
Run tie-beam, purlin, ridgs-pole, cleanl barked,
Supporting rafters overlaid by willows
Cut ir green leaf, and now upholding sod.
Sometines a mcuse runs rustling; harmless
snakes
Come sliding to the floor, or up the logs
A dusky lizard darts.

'Tis hare she moves,
The genius of *he place, viewed as all wise
In booklore, honest, patient, loving, kind,
Courageous: all these talents for ths sum
Of twenty-five a month and board herself.

II.

Shall not L fe pay the man who catches dogs?
In his soul's garden, mildew. Does a tree
Not utier unconscious joy in the exguisite
Color and form and fragrance of its fruit?
There's patural joy in healthy human service,
Natural, not sacrificisl. Monthly salary
Is token laborers are somehow worthy;
Useful, toc, for bocks, besfateak, and vacations.
For Mildred much of worth lay in the store
Her memory could troesure: the old roon,
The children clustering, happiness in eye
And grace in movement; Willie's gentle lisp
'Struggling with stubborn words; the lame buy's
look
Of epeschless worship with a yollow rose;
The five-year-olds clinging about her skirta;
The half-grown girls with arms aoout her wmist
Asking her to their homes; great awkwvard
boys,
Heady as bulls, the slaves of her every word,
Toiling prodigiocusly in Ray's Third Part
Over cube root, and roaring at recess
In Prisoner's Bass, or old-time games of m1l.




If Mildred locked out when the sweeping rain
Jurred the grey prairie, limiting her sight
To gcanty fields. dld fancy mark far miles
#ith rose-lanes of romance, nor show the
drudgers
In sweat and dust, or did she clearly sense
Workaday folk with private griefs &t heart
And & tune on the lips in the field?

If she had dreams

They conlored and parfumed shrines not unveiled

To vulgar gesze. The girl hsd been through
aollege,

Traveled to California and New Tork;

For some seven months she rode a chestmut
hm@,

And was ‘he taachen cf ihis country school

At tuenty-five a month and board harself.l3

o
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Chapter VI.
The Country School Today

There is a greater range in the kinds of country schoocls today than
in the ninetesnth and early twentisth centuriss. To illustrats, a rural school
in Buffalo County north of Elm Creek has cutdoor privies. Another such school
si'ts on a hill in southwestern Custer County. It kas no water on the graungs
so the teacher must tring it from her home. Nor doss it hsve indoor restrooms.
In the Triangle Schocl northeast of Arthur and ir the Snyder School west of
Tryon, the school hoards have managad to squeess restrooms into the small
frame buildings, both supplied with wells on the grounds. Five miles south-
vest of Kearpsy, District 11, Alfslfa Center, named from the alfalfa fields
and mill thereby, a two-rocn building of the style generally built in the
1920's, is completely modern. It is now augmented by a "double-wide" moved in
from the Glenwood District. In the pew Glemwood School five miles north of

Keerney, students and teachers enjoy the finsst of up-to=date facilities in

a new brick tuilding which houses six fnll .ime teachers., These ars but examples

of the varieties of buildings that nowv constitute the country achools of
Nebraska,

Virtually all of these schools ars well equiovped. I know of none that
lacks electricity and teleohones. All I have investigated have some form of
gss for Lmating, either matursl or propane. The present-day teacher does n:t

have to wait on a new fire to warm up the' ilding. In soms, the teacher still

does the custodial work, although this practice is becoming less common, Consider

Alfalfe Center. Two full time teachers preside over the education of forty
children, but for music and kindergartem unich are taught by a half-time person.

An aid helps the tescher of gradee one through three for a half day, then moves
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to grades four qnd six. For one semester, a student majoring in physical
sducation at konrncy Sta.. College comes out to help in that ares. One full time
aad one part time cook prepare hot lunches for the students and teachers,

The district also employs a custoc;ian to take care of the carpsted floors
and the modern toilet faciliities. Ths school has the learning machines common
to most schools. While one can find schools where teachers do not enjoy the time
they should have because short-handed, it is obvious, taking the school above
as an example from many, that the country schoolteacher of today has improved
her lct in those respects.

in one sense, the country school with a single, unaided teacher no longer
exists. Though only one may be under contract, she has ou:ers helping her, as
prov.ded for by Educaticnal Service Units and, in one ares, a cooperative
service zgsncy. In 1565, Lhe legislature of the State of Nebrnski passed
L3 #3C1 as follows:

In order to provide supplementary sducatioral services to local
achool districts, there are hereby establishsd ninetsen educstional
service units. The official Dane of such L'.niti shall be Zducational
Service Unit No. ___ of the State of Nebraska.

A letter from Rodney D. Smith, Administrator of EST #11 a* Holdrege, encapsulates
the services his and other units can supply a teacher:

Our initial services included a lémm film libtrary, school Durses,

sveech therapists and art teachers. Through the years Lhg.program of
°~Tvices has expanded to include a wide range of programs for handi-
capped students and programs for the gifted. Ws are alsoc axtensively
involved in providing teacher in-service programs. Additional service-
include: audic visual equipment repair, microcomputers for loan to
schools, production and copying of instructional matarials and cooperative

purchasing of school supplies and equimment.
Mr. Smith lays out some of the provisions for agsistance:

Decisions regarding the kinds of services that we provide to the
schools are made by the schcol districts thomselves. Naturally the
schools want these service units to provide services that they find
difficult or impossible to mmintain within a single school district.
For this resson, it is my judgment that ESU #11 has had a significant
positive effect on the sducational programs tvat the individual schools
provide far their smdonta.z
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A tecchsr who wvants a heafing snd vision test fo= her students,

vho wants materials for a bright child, has & film projector that neads
repair, vants a picture lamimeted or ¢ transparency mede, or who vishes to
order out & film from the ESU catalog can get this helv, not so. reedily
available before 1965. )

7

Of special note are such programs as those sponsorsd by ESU agencies,
often, in the instance of the poet-in-the-sahiocl, handled Jointly vith the
Nebruska Arts Council. Csnsrally, a recognized poet skilled in working with
young pevole will spend a wesk's residency in s school teaching various
grade levels how to write poetry. The following peoem by Dr. Donovan Welch,
Poet=in.residence 1t Kearney State Collisge, 1is & touching account of one
session at a raral school:

Poet in Hesidence at a Country School

The school greets me like & series

of sentence fregments sent out t0 recess.
3¢foro I hit the froant door

I'm into 2 gzoe of baselmll soccer.

My first kick's & foul; my second sails

over the heads of the outfielders:

rounding third mse, I suck iz wy stomach
and dodge the throw of & small hlue-eyed boy.
I enter the school, sucking apples of wind,
In the fifth-grade section of the room

I stand {n the center of an old rug and ask,
Where wculd you go whers no one could find you,
& swcret place vhere you'd be invisible

to evarycne except yoursalves;

viet wvould you do there: vhat would you ssy?
I esk thaa to imagine they're there,

and writing a poem. Ay I welk around the room,
I lock st the vrists of the kids,

green and alive, careful with siZesnce.

They are writing themselves into fallen elns,
corners of barns, washouts, and alkali flats.
I wetch until a tiny boy appreeches,

via ssyw he can't think of & placs,

vho wondere todsy, at .east, if

he just souldn't sit on my lap.

Tomarrouw, he says, he'll write.

32




And so the two of us sit under a clock,

teside & gaudy picture of & butterfly,

and & sweet poex of Christine Rosetti's.

And in all that silence, neither of us

can imegine vhere he'd rather be.’

An sgency, similar tc the ESU's, sarves Custer and Blaine Counties,
its director, Martin L. Heflebower reports. It is the Sand Hi{lls Educationsl
Services Group, headquartered in Brokem ow. An excerpt from hir lettar
explains the circumstances of its being established:

.- + » vhen all of the counties in the State of Netraska had the oppor-

tandity to vote either into or out of the Educatiomal Service Units,

Custer and Blaine Counties were two of the countiee that voted to stay

out. When LB 403 was passed, tiere was no ESU to call on for service,

so the Coop vas formed.

Thers are two school districus in Custer County that do not belong
to the Coocp, tut contract for services from Educationsl Service Unit #10

in Kearney. This peints out that participation {n the Coop is a volune
tary thing.

Mr. Heflsbower says that his Coop has no taxing rowsrs, as do the ESU's and is
paid ty districts for services provided only, thersfore Joss not present a  tax
burden on the coumnties. He further mentions that hiy Coop does not provide
audiowvisual materials and equipment. A list of services provided includes, I
Judge,about every other special assistance-tsacher sids, classes for nentally
retarded, gpeech therapy, and the like--that the ZSU Sulletin describes.%

One hears frequently s etory of the earlier days in vhich 2 dim=~wvitted boy of
thirteen attends classes with the third grrdufs vhere he poaes & problem vho
had neither the time nor the abdlity to deal with the situstion. So, the boy
drifted, probably to his and her frustration. The modern teacher hag a source
of halp. .

Getting an adequats~ supply of hooks concerned most sountry schoocltsachers.
Zarly attempts to alleviate this problem were mads by the Netraska Public Library
G’milﬁon established ix 1901, after six years of work by intersatsd persons.
One aim wvas to improve school libraries. Accordingly, it published "A List of
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Bocks for School nbx'u'iu,* distributed through the offices of county
superintendents to all teachers in the state. In 1902, the Commission

had thirty collections of forty volumes each traveling about the state.

It reported "phenomenal” circulation. Each velume was loaned out 6.5 times.

In 1905, the Comdssion placsd sample twenty-five dollar collections of books in
each ?f the junior normal schools, and also set up Iibrary Days. At the time,
the Secretary of the Commission noted that nothing on the state statute bocks
either required or encouraged school districts to possess books aside from

texts.”
In today's rural achool, like those described in McPherson County by

Mrs. Helen Waits, a bookmobile will drive uo tc the door om a regular schedule
of two veeks. Children will walk through it, checking out vhat suits them,
and turning in books they bad resd. In two weeks or sc, the bookmobile will
return vith a newv crop of ocks for the children's use,

Most students of yesterdsay's rursl schools were somewhat awed by a
visit from the county superintendent. He would chat wvith the tescner and possibly
valk through the aisles looking over & nervous youngster's shoulder at his
vriting, reminiscent of the scene William Butler Ysats painted in his voem,
"Among Schcol Children." This man, the only one the children might ses in
& ysar wvearing a business suit, was also a great help to the tescher. As Mr.
Gordon Hansen, County Superintendent of Adams County,noted, ths peopls in the
county office were the cnly administrators country school:ieachers had, end, as
such, they mediated between the State Departnant of Education and the schools.”

Ax account by C. W. Crum, & county snperintendent around 1900, reveels
something both of the nature of his duties and the awe he inspired:
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When I started out co call on the rural schools, I went as far 1
saway a8 I could and called on 62 in the S. W. corner of the county
QMadison_/. Miss Tena Thompson was teacher and Miss Anna Torgerson was |
visiting her that day. They were scared stiff and I was scared worsae.
They were the finest type of Norwegian, and the finest type of teachers--
the kind we wvant to keep in the work, but unfortunately for the schools,
the kind that get married. . . .A few days later I called at Nc. 10 wast ;
of Battle Creek, Miss Pearl Reese, teacher. . .one of _he best tsachers |
I have known. Quiet and sweet and modest and forceful.’ |

Miss 3ernisce Anderson of Stromsburg was quite apprehonsiveﬁp{bhar superintendent's
first visit, but found that she vas quite heloful, with ideas on art and the
school program. Also, she would show the fledgling teacher how to complete the .
school records. This visiting ~*“icial wvas always "nice" aéd asked alvays

how she could assist, !

AN )
Speaking from a background of eight years as student in a rural school

-

and eight more as tsacher in one plus ten or more years as a city junior high
school principal, Ray Craig, now Superintendent qf’Schools for Lincoln County
for the past ten years, supervisss fourtaen Class I districts which exploy
forty teachers. Hs is responsible for keeping the records for them (as well
as for all other schools in the county) and certain supplies. He must by law visit
each school once a year, although it is often necessary, he states, to visit
scmas more than once. He aprroves annual budgets submitted by the various,school
boards. He makes certain all teachers have valid teaching certificates. Also,
he is responsible for the : nual schoo’ census. As a corollary matter, his
office verifies birth certificates. At the time of recoraing his recollections
on tape for "The Country\School Project,” he was planning for a county goverrment
day.8 ‘
Four years agu, Mr. Glen Estes ended a carssr of thirty-sovon years as
suverintendent of Rock County Schools. He supervised sixty-two districts in
the 1930's when he took office and helped to consolidate them down to the
present fight. Helping boards of education to prepare sixt;;ﬁgﬁgota was, he
X coumonto*s a hea¥V job and took his entire summer. In this position, he noted
Q \ 5353
/
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in passing, he mrde’ enough to live on in only one Year, at all others being

obliged to work as an accountant and as city clerk. Similarly obligated to

visit each school once a Jear, he attampted to cover them all before the

Shovs came, the open nature of the lani considered whers the southern part

wvas Sand Hills and some schools quite difficult to find. Some in the southeastarn

and sé&thvestarn parts of Rogk Conntyj might be as much as forty to forty~five

miles away from \&Qutt or a‘g' 0 town in the county.

\- There could ,po?toachers, Mrs. Estes suggested, and with some he

Just about "had to v;,in the district.” One could not teach grammar, so

every year Mr. Este d do it for her. On one occasion he had "to sattle

the students down," and when ey found out they could not rule things, school

resumed in an orderly mnn;i'. As the administrator for the rural schools, he,

as did so many others, held teachers' inetitutes. One custom, also in general

practice, was to bring in speakers, and Mr. Estes rscalls with satisfaction

having invited Nebraskans Val Paterson and Freeman Decver to his institutes.®
At the time of my mtavvieving Mrs. Jane Peterson, successor to Mr. Estes

as Sunerintendent of Rock County Schools, s)(e wag conducting a teachers' insti-

tute. It was gratifyin® to ses that she a/nd the teachers very', involved in dis-

cussions of ways %o teach sLbJact matter, in ore instance the inductive metliod.

Typical of the practices of other superintendents, Mrs. Pecerson supplies a miety

of services § the tuchers. She encourages them to continue their collegc

education by ,\18& axtensi-n courses held in &uot‘t from Nebraska coPleges.
One vas /g,ourse 1n—_.:|.~a\arning difficulties sponscred by Wayne State College.
Teachers respond with-enthusiasm to such courses, Mrs & Petarsor suid. Their
“Bthools were the first in the nation, she suggests, to have the North Start art

Program, funded by the Federal Government for the disadvantaged in art. A serson

has been in the area for six years working together with the local 23U, to acquaint

the students wvith arf. The program drought a large mobile conveyance by which
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it took art to the country schools. It hired artists in wvatsrcolor, pottery, silk

screening, and textiles to demonstrate them to the students. The funding ended
in 1980 but art instruction througk the ESU will continue.

Once a year teachers organize and conduct a music festivael. It is held
in April. In the morning the students of all schools combine to practice and
“in the afternoon present a program to persnts and friends. A btrother of two
sisters who teach in the county hes been returning to helov with the festival.
He, a member of the Sybrant family of Rock County, 1s a graduate in music of
the Uﬂd.'f!a:sity of Nebraska-Omaha., At the time of the festival, the teachers
select songs for the next year's event. This past spring their theme was cow-
boys. All in all, students will learn twenty new songs per zau.:.lo

While there are these and many more servants that wait on today'!s country
schoolteachers, for example the Netraska Educational Television facility, one
has to comlude that they have a great more help than their counterparts of
1900, for instance. One further concludes that the agencles for assistance noted
above have dons much to make the comitry school about as well equipped as its
city cousin, though different in terms of mumbers served.

No longer can a girl of sixteen with aspirations to teach take the state
leachers' examinations at the county seat and hegin her career. Nor can the
veventeen year oid high school student take the teachers' training course nlua
examinations and secure a contract. He or she can not even go to college for
one ysar or for two only and be certified. But for the "life" certificate .
earlier alluded to by Dr. Campbell, ceachers to be recommended to the State
Department for certification must have & bachelor's degres. Not to get into
the thorny issue as to whether the [Tesent requirements produce better teachers
than those with the normal training preparation, it is obvious thet the formal

preperation is more extended now ths: ever,

7
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It is probably valld to say that today's country schoolteachers are more
cosmopolitan than, say, the farm girl who went at an early age to teach in
either her home or a neighboring district school. Mrs. Peterson (previously
cited) remarked that in her county, the teachers, while relatively young, have
members from Iows:, Xansas, and Michigan. Many have travelad. One teacher
has been 2 memoer of s choral group that sang at the White House and in South
America. For many teachers,travel outside Netraska is a common matter.

The nev cars parked by the district school can attest to their capability.

In commenting on the programs of a few schools, I will be unfair, of

|

\

T course, to those which may have equally good programs, but, time being of the

} essence in any research and writing project, I will have to choose several

L that see:m distinctive, recognizing that my samvle is partial.

E Should a person wish to visit Miss Audrey Schosnbeck's school in Rock

| \ County, he would be well advised to follow her directions: "Go south from

l QQDJ Bassett about thirty miles, turn left just before you get to Rose, you'll have

| fourteen miles of trail road before you reach a church. Turn right. Go

‘ straight to a dead end, then turn left sbout eight miles to the Jordan Ranch
House. Turn right, follgv the road about five miles over automobile gates
(don't turn left). At the Y go up over a hill, and after twc more valleys on
the right i> a trailar and the school house.," Aill this distance of forty=five
miles takes one through realatively unpopulated areas, Rose, with a schoolhouse
and a post office, being the ounly settlement.

Here, Miss Schoenbeck, ;;rmnrly a staff memhber of a Fort Lauderdale

school and a girls' college in Japan, teaches four students in three gradss.
Asked about her thoughts on the buck-to-the-basics urge, she noted that ;he sav
instructional modes swing to the basics in Florida around 1973, but {n her Rock

County school, they bad never lsft. At District 75, Pleasant Hill, she vas trying
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to add diversity, not with the taxtbooits she used, for they were fairly % asic,
but with other msans. In the teaching of reading, Miss Schoenbeck, with a
master's degree in reading nearly completed, used a variety of methods: phorics,
the whole language approach, word attack skills, structural analysis, word
recognition, and comprehension skills.

As to written composition, "we write all of the time, something every
day." Her students compose poems just as anyone else would procse. che taught
them how to write free verse. How? First she put some rhymed lines, abab,
on the board, "and we talked about them." Next, she pisced pcetry before them that,
while it had the sbeb rhyme scheme, showed lines of different lengths. later, came
some e & cummings poems. She gave them a sheet of poetry with d:fferent voetic
forms snd asked if they could write after these models. The response was, "Well,
I guoss;” and she reports, "If they could gusss they cculd, they would."”

Through these msans, principally «nalysis and imitation, she got them to writing
both traditional and free verss, also Haiku. A fourth grade studsnt now writes
postry outside of assignments. '

Her students now see history as aiive. Befors, she suggests, they regarded
it as something that happened in the past, and nothing more. Now it i¢ events
that have besn built upon. History is dynamic %o them., While this growth took
two yesrs, they finally began to comment on history, by asking, "Did you see
what the Umited States did"? Then conversation would drift to other, similar
doings in the past on which these were baged. She developed their historical
consciousnessea through a regular history text which had some conversation
aud through historical novels. She used her experiences in Florida and Japan
on which to draw, looking at the United Statoa/f/;om a vantage pcim\". outside it.

What qualities should she hope for in her graduated eighth graders?

She would trust them to know how to listen to others. She would wish they

had initiative, yet.not overly so. She would want them to fit into their own
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culture, for the good of their own self-concept. For hc-self, shs expects
to be a guide, to tesch students to make choices on their own and to work

constructively, to develop good dtudy habits and thus to acquire a rich

‘background. She hopes that education will open doors and windovs for their

minds, L

Sisters Christy Sybrant Keller and Judith Sybrant Duvalle, wnile not
twins, are twin-like in their approaches to teaching. They grew up onm & ranch in
Rock County and found their way into country schoolteaching which they like,
principally because the position ~ffers them indevendence. Respecting the
basics, her fathu,dei:th remarked, advised her that vhoever mastered them had
vhat he needed to succeed, and, she suggested, that had been the case with him.
As to written composition, she wvas certain that a xmowledge of the structure of
the language will lead a student into sentences that "go together well." The
more her students write the more they like tc. It is "hard to get them to
stop.” In creative writing, they might get their writing ideas from films.

The whole Sybrant family loves to “u'ita, Judith commerted, and try to transfer
the love of it to their pupils. The sisters bslieve that 1f students ses their
teacher writing and liking it, they will enjoy trying it also.

The writing of poetry is a reguwlar part of their curriculums. The
students like Haiku and free verse especially well. Ideas for them fome from
several sources, I.ybe thc:Lr disappointment with their teachers, or problems
at home. A boy student who hsd not cared at all for writing vas ai:io to write
"the most beautiful Aeiku." He did 0 well bacause Haiku had a form; it gave
him e "boundary” for his thoughts. Students need & guide, Judith declared.

To say only "Writa a poem" is to pose & difficult and imposing “ask, but setting
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forth & form helps one to start. Arn important thing, she suggested, was to get
students tc put the firsé line down and let successive lines grov from it.lz
These avarenesses in the teaching of writing are, I sugges:, qu‘ite mature ones and

coma rrom psople who have %ht about the creative processes and have put tham

Christy began cpllege as a ic major, so it is a special part of her

\
t
!
| to practice.
life, she noted. The ¢

er school like country-western music so much
that she tries to give them other kinds as well. For instance, she might teach
her children to conduct to classictl music on a record plaer. She has put on
musicals, not musical festivals, she points out, but musicals. Recently, three
rural schoqla combined their talents to put on "4 Look at Broadway, Country
Style." Organized by the teachers, it was a success and showed the patrons that
"hick country kids can really do amﬁu."

The students learn something of the language of music, time signatures

effort to teuch students to read notes. The two specialize in dance more thar

in technical musio. It is, one said, a real challenge to teach dance in a four

by four schcol house. Not only do they chorsogranh dances but they also teach the
students to. They try to create dance steps that fit the nature of the music.

If the music sounds like galloping horses, they fit the steps to 1it,

Do they integrate other disciplines? Yes, they replied, science and
mathematics, music and art. They might put a Tschaikowsky record on and let the
feelings of the music be racorded with the paint brushes on paner. The students
draw what they hear. If the music is loud, the colors may show up as bright
red. If light and soft, thin, tiny lines may appear. The words of one song.

they use, "Sad, bad leroy Brown,"requires close listening, they sugpest, so that
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the peinted feeling-states can be preperly representad. These ways of
handling their sﬁ;bjocés seem distipstive,

District 114 neer Kearney has a masic program similar to that dis-
cussed above“. For one public performance, teachsr Mrs. Elsie P, Grundy
p'resonted a pageant of American history through song and dance, writing the
continuity her},lf, teaching the songs and dances, and presenting it to an
audience of mﬁents, grandparents, and friends. The text of the intmoduction
is as follows: l

"This is Americs's story in music-—-days of poverty and prosperity,
hours of smiles and tears, all recorded in song through the yesars. The
Indians, who inhabited our land before the white men came, contributad thair
part to our music through their songs and dances. In these chants and dances,
there were rhythms of the drums and often melodies playsd on flutes.”

In due course :ame a mimuet by Mogart danced by four youngsters accoutcrgd
in powdered wigs reminiscent of the days of George Washington. The Spanish
influence in Florida and in the Southwest was commemorated by "The Msxican Hat
Dance." A Negro folk song, "This Train" and "The Cowboy" followed. Mumbers
draving the most enthusiastic responses spoke of the. nodern period--the Charleston
danced to "Five Foot Two,” a jazz tune, "That's A Plenty," one celebrating the
ontry of Hawaii as a state, "Hu Xi La,” then a disco tune and dance complete
with flickering, purplish lights. Two patriotic songs, "America the Beautiful”
and "You're a Grand 01d Flag" rounded out this historical musical.

Information about Miss Tina Christensen's Peaceful Plains School, District
4 in Thomas County, comes to me principally by letter, the "Historic Sites" form,
and the schocl's newspaper. Peaceful YPhina, like the rirst two schools discussed
in this chepter, lies in the most sparsely s{ttlod segt.ion of Nehraska, twenty-five
miles south and fifteen west ;sf Thedford. The 'séﬁ‘o'ﬁ vas muilt in 1968, wasz in use

for three years, then vacant for ten, but has besn in session since the fall of
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1979. The teacher lives on the grounds.

Somewhat indicative of the ngture of the school is the fact that it
is a member of the Nelraska Historical Society. It is the Psaceful Flains
Paper, however, that speaks eloquently of the school. -

On Friday morning, September 5, Miss Tina's school lsft for 'I'hed’ford at
8:30 for health checks about 10:00 a.m. Afterwards they went to the library
and "got lots of books and scme Sesame Street records.” This was followed by
lunch at the perk whers the students got "lots of big laaves and beans from the
catalpa trees in the park." They saw a lizard "that was rotlly fast." After
lunch, they visited an "nntique m&." They saw many things including "an
old bed that had a note from a woman in North Platte who said she was born in
that bed,” a quilt, and " a pair of resl logghora horns." That sams night
vas "Night school for the stars.” Teacher and students bre:ght their suppers
and ate up in the trees, then vent inside to study their hooklet on the stare.
After the'sun went down, they climbed a hill and sawv scme satsllites, 2 shooting
star, and some jet planes, the paver reported. They located such constellations
as "The Great Square” and "The Northern Cross," 'also stars like Antares, the
red star, and Vega, the blue star. However the day wasn't entirely educational:

Tazmy's 1itile sister fell in ths cactus and got stickers all over her

legs and hande and wrists. It took a long time to get them all out.

On the way back we saw some shiny things. That was eves from thrse

desr. They were pll does.

Friday, September 12, was "Jelly Day." It consisted of the students
picking prickly pear apples after dinner. (It is "dinner" at noon and "supper"
in the evening for these youthful writsrs.) After scraping "the little
whiskers off,"” they cooked them, and found "they had a funny smell that smelied
like vegetxbles and fruit together.” While some wild plums wvere cocking, they
took turns reading poems. Four boys took the peelings out to dump: "They ate’

some of the peslings all the way down and all the way back.” The next day,
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Miss Tina took sach of them two jars of wild plum and two of prickly pear

Jelly:

and stringy.”

"The prickly pear jelly is good on pancakes. But it's kind of slimy

Stacy brought back a ewe's head to add to ocur collection on our fence."

story,

For movement, earthinsss, and compression a la Hemingway, the following
"Fo~d for the Indian-Villace," is notable:

4e vere riding the three-wheeler getting the milk cow in and we

ran over the snake's tail. Shane was driving. Scott thought the snake's
tail vas & rope. He turned Shane arcund and ran over it again. It waen't

dead, but we went up to get ‘thc milk cow, up on the hill where we look
for her. Then we must have run over the rabbit's hole because a rabbit

jumped out from under the tire, We chased him on the three wheeler. Shane
Jumped off. Mittens tackled the rabbit and crippled him. I stomped on his

stomach. Then I went back and got Shane, and Shane caught him, We put
him in the guany sack from the tool box. We got the milk dow. Then we
followed the snake's trail. We got a trick from by the cow's trail and
threw it on the snake. Then we went tack and got a shovel and a asteel
pipe. He was hard to kill. Ve chopped his head off with the shovel.
We brought the rabbit and the snake to school next day. We got our
picture taken.

Should one have been wondering what the title of the previous gtory had to do

with its action, the rext story, "A Burial, A Bat, and Slue Pills," published

the following Friday informs him:

3efore school this morning we buried the big snake and the rabbit

because they stunk too much. We put them south of the trses by the Indian

village. When you shuffled your feet sround vhere the rabbit wvas
buried, his feet cams out of the ground. His ears came out, too.

The last page of Volume II has verses from, "Comna Take a Ride on My

Three Wheeler":

Gonna take a ride or my three vheeler,
Gonne take a ride omw my three vheeler,
Zoom goom rattle txmp fly along,

Gonna take a ride on my three whesler.

Coat and lunch pail on the back,

Tie 'em up in an cld cake seck.
Climb climb rattle get or benind
Climd elimb rattle on down to school.

Editor Craig Connel, fourth grade, signs off with

This was & long paper,
August and Septen
Had & lot of stuff.l’ 104

Aguin, the contributor's account of the day had a coda: "Shane and
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In this chapter, I have attempted to describe the rural school today
2z to {ts capacity for educating its youthful clientele. It is clear ‘hat

1}1 respect to physical conditions-~warmth, sanitation, hot lunches, and th~

B ﬁko—-it is well or at least gdaquately endoved. So many agencies stand ready

to help-ecounty suverintendénts' offices, ESU's, educational television, and
otl?ars_. Tezchers have more formal education. The few school activities just
recounted, a partial list to be sure, speak well of the accomplishments of
rural schools. It remains to speculate on its future.

The question most often bruited about on the c;nmtry school is not
vhether it will contimue to imorove. Rather, it is wvhether, having declined
in numbers so markedly, it will continue that decline and fall below the
400 schools now in existence, or be aholished altogether.

This is a perennial questiom. One reason is that rural popu.htioné
in some sectors are declining. Consider Arthur County which has lost
pooulation in the last desade, vhere in certain areas Superintendent Cross
observed one could not get enough people together %o warrant having s
literary. This is but an instance of many. Obviocusly, maintaining a school with
a hsndful of students is manéive. In epite of that, many districts would
prefer to keep the school going than to have their properties adaed to a city's
vhere the tax levy might be higher.

This problem-—~that tax support for schools is not universally equale
has disturded groups of taxpayers who argue that many areas do not pay their
full share of the tax load. Accordingly, they sesek to pass legislation vhi?:h
will bring those districts, generally Class I, into larger taxing units. For

example, ringing the City of Kearney are several quite modern Class I school
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distr.cts, at least three with new school buildings. Their eighth-grade graduates
can go to any high schoQl in the state because a county-wide levy pays their
tuition which, in Buffalo County I am informed, runs tetween two and three
thousand per year per student. A Class I District vhich ends instruction at the
;1xth grade has to pay tuition from its own funds for the seventh and eighth
grade years. Whether such contiguous districts around Kearney will be required to
become part of a X-12 taxing entity is the subject of a bill now before the

state legislature. A recent news story quotes Governor Charles Thone as saying
he will veto it in its present form hecause it would interfere with a district's
right tc local determinmation.

A fe\; schools whose boundaries run right up to a 2ity's find that the
housing subdivisions encroaching on the country school's taxable lmda are
creating problems for them in as much as the added valuation of the new
residences will not ;say for the increased numbers of students added. One board
member of such a rural district reported to ms “hat a new house sitting wvhere
only a field existed befores might add 3$500.00 %o district revermes mt, if
two more children came in whose per student expense might be $1500.07 each,
the district would fall behind. In tims, the movement to the country will
create sericus financial problems for his district as it has for others already.
Ray Craig (previously cited), Linecoln County Superintendent, remarks that this
situation prevails arcund the City of North Plaite where some schools have a
full complemant of teachers axd a principel but are feeling the pinch of increased
enroliment. Such a school district might find it profitable to let its land be
Joined to neighboring units.
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Observing that much consolidation of schools has occurred recently,
Gordon Hansen (previously cited), Superintendent of Schools for Adams County
alsc a longtime administrator, states that many other cities have this
situation which might hinder their expanding, In Adams County, Hastings is
surroundec by rich Class I districts that are also a part of a Class VI
(21gh school) district. Ten of them are consolidated imto Adams Central
District {Class VI) which gives it a quite high evaluatiom of $78,000,000.00
for 450 students, Mr, Hansen noted. Apparently, then, these Class I districts
(rural schools), having thus far siff-icient enrollment and ample tax bases,
will not be affected by the legislation mentioned above,

The City of Hastings can oaly with great difficulty expand its taxing
area for school purposes. An Associated Press release published in the Omaha
World-flerald, February 2, 1981 (when this chapter is being written), notes
that a bill offered by Maurice Xremer, LB 13, was \hea:'d by the Education Committae
Fetruary 23, The release reported witnesses to this sffect:

the Kremer bill likely would result in residents of the suburban and Vo

rural Class 1 and 6 districts voting to stay out of the three city dis~

tricts in Grand Island, Hastings, and Columbus, which are also Class
3 districts.

Uo to this point, under certain conditions, the City of Hastings might bring

in outlying districts without their voted consent. Kremer's bill would

rrevent it. Dwarme S. Strasheim, Hastings schocl board member, spoke against
Kremer's bill on the grounds that it would, in the terms of the news release,
"strangle growth of the city school systems.” L3 308 introduced on the same

day as Kremer's bill would desl with a similar situstion in areas surrcanding
Bellevue and Papillion in Sarpy County. It would remove s statutory provision,

as the news release states matters, "requiring a vote on expanding school district

boundaries to include persons in territory proposed for annexation to Bellevue.”
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The situaticn is ultra complex, especially in rogard to districts that
lle in areas of expanding or shifting populations. Most peoole interviewed had
pre sty clear opinioas on contiruing school whare only two or three pupils
remained. They thought it inadvisable. In some isolated districts, however,
long distances and bad roeds might make it desirable to retaip s school for

those small numbers even. Those persons most devoted to the rural school

‘concert seemed fatalistically to accept the fact that the one-room school

would eventually pass out of existence.
i hope that if such a contingency does come to pass that this sndeavor,

"The Country School legacy," will let it live in history, at least.
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Chapter VII.

Reflections and New Directions

Throughout this report I have refrained from campaing the country to
the city school. To do so, would have more than doubled the resesrch task,
and there has been insnfficient time as it is. Some comment on the value
of the rural schools themselves might profitably be made hsre, however.
It will amount to a kind of justification for their existence. MNch values
as they possess, or have possessed, can well be read into the present scene
as ¢ way of validating the worth of history.

Virtually all present and past country schooltsachers argued for the
place of the "basics" in elementary s~hooling. Now, to scme people, the
"basics" are what they studied yesterday that was difficult. Most teachers
I intervicved sav them as subject matter basic to further learning. For
instancs, they taught phonics fcr thew were the sound system of the language
without a knouledge of which spelling itself was hard to learn. Further, to
fuse properly spelled words into ssntences, one needed grammar, they thought,
They wers convinced that knowing the sounds of individual syllables would lead
youthful readsrs better to decode the printed page. It gave them independence.
Alsc, knowing the sounds vorked for better prommeciation. So, phonics, the
eound system of the languige, the smallest units, had to be mastered first. Why
skip that needed first step in reading or spelling, they seemed to ask. I'n the
sane vay, they had students practice the Palmer exercises in permanship—the
ovals contimuous, the ovals linked, the p\}ah and pull exercises, Why so?
Because they contained practically every stroke one would need in cursive writing.
They were basic to actual penmanship. While not many country schoolteschers
taught singing by note, a tew did. In ého same vay, "do-re-mi" were the funda- -
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montai parts of song. Then the rural schoolteacher taught the facts of
mathematics--sddition and subtraction facts and multiplicatin tables.

One could not figure the mumber of posts in a quarter-mile fence without
them. These facts were the first necessary step in problem~solving.
Thus, behind fhe basic reading, writing, and arithmetic courses lay the even
more beaic s;t of skills and informetion. Jf it is well to emphasize the
fundamental skills as proroqv.ﬁ.site to the fundamental subjects of reading,
writing, and arithmetic, and most psople suggest the country schoolteachers
taught them well, then their practices offer much for contemporary scrutiny.
A rurel schoolteacher calls school into session to begin classes that
may take in several grades and several subjects., The third grade student liste.s
in on the upper grade physiology lesson where -ht learns the physical bases
underlying the heal'h habits he has been adjursd to practice. The fourth
grader who is reading fairy stories in his resder finds a story about a World
Wer I air battle grasping his interest. Perhaps the apt £4fth grader has
vicked up simple square root from the sighth grade classes. These students
sample the whole spectrum of svudies befors they reach them in their own grades.
In the same way, upperclassmen revieu. Senator Carl T. Curtis thought this
kind Jf experisnce beneficis! ‘s education bave to follow the step=by-step
progressicn religiously? Can not something good be said for reviews and previaws?
If a country schoolteacher is a poor one, and if she does not move on
“ier ths two years thought about right for temme in ome school, then she could
be a youngster's sole sducational influence for four or five years, and that
could be undesirable, as Dr. Anne Campbell suggested. Contrarily, if she is

good, then a long temure could bless the student. Another feature c¢® the rural
%
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school. 1s that students lsarn of b;aya and girls in s larger variety of ages
since they sit in the same classroom with them and share the recaess games. They
are likely to know them better. Something beneficial can accrue frem this.
Let us assume that we early learn types of people. Those types—vicious,
pleasant, curious, patient, mild, quick-tempered-—can serve as the physical
equivalents of such qualitiss as we see manifested in otherés. They. then
becoma symbols. Formg vell in our impressionable years, they becoms the
categories by which we sort out pegscnality types we meet further along in
life. They are the vehicles of our thoughts in future times.
A Wordsworthian romantic would want his children reared close to

nature. The farther they get away from it, the fartier they are from God.
"The child is the father of man," said Wordsworth. Truly, does takiag a
child, who is astural, away from his natural setting do damage to his psyche?
If that is the case, thLa child in the rural school probably with undeveloped
nature close at hand is in his best place. Note in the Deaceful Plains
hp_Q:_ how the stories smack of a firsthand rubbing of noses with nature,
both in the violence shown and the more tender portions, as well as in the
simple, direct language. It makes Emer<on sound like a prophet when he
argued that the man of nature, he of the fields and the forest, would speak
2 more piquant langusge than any other. Is there sn instruction here for those
who would ask children to get their exarcise in physical education classes
in gymoasiums or live in lighted aress vhere they can not see the stars?

Several pecple suggested tha: mesny country school patrons sincerely deo
not wvant their children to attend town schools where, they vere convinced,

i
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disoipline proved a pr-hblem, also where they might get inte Lad habits

as per dope, especially. 3e that as it may, scme thought it quite imprac-
tical and undssirable to transport ckildren miles and miles, through long
morning and evening hours to a larger school. The country school, as they
sav it, hud the advantage of buing a place less tempting to error and also
much closer to home, If the latter factor seems invalid, one reflects that
many city psople do not faver furced busing which takes their children to
schools in other neighbqrhooda than their own.

With but one required visit yearly ®rom a county superintendent, the
country schools work with a minimum of supervision. Whatever the disadvantages
Day be, QRawle=thed she does not have u layer or two of administrative
officiala over her. She likes the {ndependence of being her owm hoes, largely.
Having no principal, she has tc be resowceful. She faces problems with
parchts on her own, similarly those involving discipline. She is the hour-
by-hour counselor for her students. Baving in Nebrasks no ;;rncribod course
of study, & .5 has to plen her own, for t:“:- greeter part. Thus, she develcps
in herself the quality of self-reliance. Most country schoolteachers travel
several miles to their schools. They have to open the ilding and, set the
physi lant to going thenwelves. Most of them have no coffee hreak and,
in fact, little isolation from their students for et least six hours. I have
found them t¢ be tough, resourceful, uncomplaining pecple. They are good
models for a profession. "

N

Researsh comes about becauso one has & problem that ro.quiru a 'solution.

Maybe this burr under one's mertal saddle blankst ia Jmt’; that one does not

know and needs to. Whatever it might bc, onc expects that research will turn
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up other knotty quesiions that demand answering. Here, I will suggest a

few,
A year ago, I asked the State Dspartment of Edusation for figures com.

/ pu'ing the academic performances in high school of country achool. graduates
\ vith those from larger, city schools. It had none. Three weeks past, an

assistant to a state senmator asked for the same information from me, I
ed
could give her nnwne., Within the past two weeka, I have field the query
K} / from two citizens whose children go to Glass I, rural schools. Again, I

5\' \ could supply none. LB 319, discussed ir an earlier chapter, has stirred
\
' 69"\33-/ up seme furor,

N

Sach a study should be made. If country schools are to face canditions
>aat vill militate against their contimued axistence, then scmeone should
know if really effective oducatio\nl inatitutions are going under. Then,
at least yome s0lid reasons would guide the voters, one way or the other,

In a few aress, churches and schools are located close to each other.
Whethar they are closely comnected, that is if school is a part c? the ok-rch
communi ty, or-not, the influence of one on the other as & purely historical
stady might well be undertaken before one or the other or both cease
operations. '

In the northern sections of Netraska, Indians from the reservations in
South Mot, or- from the Santee Sioux, Winnstago, and Omha rsservations
in Nebrasks have attended the while man's, non-agency schools. While I have
commented on one or two of them, there mst have beex many more. One needs the
kind of study for the Iadian that parallels tliose of Winther and Nielsen for
the Danish immigrants.
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In another way, our research is but a beginning., It might well oa
extended in ancther senss. Our instructions stipulated that we should try
to cover most geographical areas of Nebrsska. Thus, it was impossible to
cover any area in depth. In Holt County, for sxample, there are around
forty-five one or two-teacher schools. This is a phenomenon that needs
intensive investigation. There are others.

In closing, it remains to make a comment on the country school to
this effect. It i2 a beleagured institution and will not, for long,
withstand all the forces that are working for its extinction. I have touched
on most of them throughout the report. No one can say vhen they might
disaprear from the Nebtraska scene, but when they do as they will largely,
researchers on the "Country School Lagacy" ean say they have had & hand

in pressrvipg its hiatory.

A
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Postscript Highlights

My research hss had highlights that I have not woven into the report.
. They are the spice that lend piquancy to a study. I shall "list" them here.J
, \3; A doctoral candidate in Minnesota who is writing a dissertation on
3@?: N / the spinstar schoolteacher circa 1900 is exchanging material with me, GShe
\\:\;_., \ will supply me with ccmments from a woman of over ninety vho taugh* in the
North Platte srea, and knew Buffalo Bill, \

A professcr of urban studies in Wisconsin is readying a book-length study
of country school children in Nebraska. We are cognizant of sach other's
efforts and have exchanged some information.

An English headmaster over s three-teacher rural school there will visit
the United Statss this soring. We plan to confer, He is at;.xdying rursl
schools in Europe, Australia, and the United States.

s 4 request of a southeastern Nebraskas newspaper for copies of crnate
handuriting turned up many<-and slso a relative, previcusiy unknown to me,
in Califobnia,

Acting on a suggestion by Andrew Gulliford, the President of Kearney State
College is activating a committes to plan for a rural school teachers' day
at the anrmual homecoming festivities in the fall of 1981f ,

Seve.'al meetings h‘e in proepo\ct for me--lectifes, newspaper articles,
a naticnal meeting this fall, an adf;horitl, all these to complement three
television appearances. An oral hisiory voriahop wvith “ancy Whistler and
Andrew Culliford, with forty-five influsntial people in English in attendance,
pas s mjor Jamary, 1981, feature.

A truly major highlight-.the people I have met from near and far in this

X

endeavor plus the knovledge gained, etc., from the research and writing.
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Notes to Chapters

Rosalie Trail Maller, A fiztory of Comp Cresk, Its Chueh,
and Schogl. Subsequsnt references to the Camp Creek

SaRatery
School come from this book. Published by Mrs. Muller at

Linooln, 1920, ‘

Telephons interview by Ernest Grundy of Mrs., Martha Brief,
January 23, 1981. Mrs. Puller's Cagp Creek School (see note #)
is u rick source of anmual school board reports from 1869 to 19CO.
It includes school censuses.

This school building, which served its times as church, cammunity
guthering place, and polling loeatiun, is a part of the Indian
Cave State Park situated in the southeastern part of Nemeha County.
Informaticp has been supplied me by the Netraska Game and Parks
Commission, Lincoln, Nebraska.

Ses Lemard E. Brown, historian, and Rerzo Riddo, engineer, for
[latoric Structure Report: Freeman Scheol, Homestasd

Momment, Nebraska. Denver: Denver Service Center, United States
Departasut of the Interior.

From a Homestead Natiomal Momment vigiters' pamphlet. Ramon G.
Brende, Park Ranger, Homesteud Hatiomal Mopument, Beatrice,
Nobraska, has supplied me with the information above.

Elle Mae Burlbut, Schaol hy sha Trail, published in 1967 by the
Alexandria, Nebraska, Community Club anc the Jefferson County
Historicsl Society, Inc., co-guardisns for the preservation of
Distriot 10,

Mildred Newman Flodwan, Davs in Polk Coupty. Lincoln:
Union College Press, 1966. Chapter 1., "School Days," discusses
many features of early country schools.

Infornation on the Cunninghem School wes supplied me by a leaflet
from the Nebraska State Fair Board., - ..

The material above and that cited below comes from hrochures cone
tributed by Warren Rodgers, Bducational Officer, Stuhr Museum of
the Plains, Grand Islsnd, Nebtraska.

Information on the MoCorkindale School has desn supplied me by
Dr. Lyle E. Seymour, President of Wayne State College.
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Notes, contimed

Data on tae Goose Valley School supplied by Philip Gardner, Secretary
of the Custer County Historical Society, Broken Bow, Nebrawks. An
article, "Historical Museums and Points of Interest,” Nebraskaland,
November, 1978, p. 5, discusses this school hriefly.

Information comes from a printed leaflet supplied me by Mra. Jackie
O'Donnel, Curator.

~Information “aken from the Historical Society marker and from a telephons
conversation vith Mrs. Clara Garey, Edison.

From a letter from Adolph Thumin, n. d., and interview by Diane Hoffman
of Mr. Thumin at Cambridge, December 23, 1980,

According to Sectiom 79~102 School Districts, Classification of the
Nabeagka Scheol laws, revised 1978, & Clasa I district is "any school
district that msintains only elementary grades under the direction of
a single school board." Such a school as Englement Elumentary at

4360 Vest Capitol Avemue, Grand Island, Nebraska, can have a faculty of
niueteen and still be classed as a Class I school.

Shapter II. »
1. Bess Strester Aldrich, § lantern in Her Hapd. New York: Grosset &
Dwlap, 1928, .
2. Grace SJmyder As told to Nellie Snyder Yost, No Iime on My Hands.
Caldwell, Idaho: Caxton Printers, Ltd., 1963.
\ ~s
3. Soyder, No Iine, pp. 88.91.
4. Soyder, No Time, pp. $8-100. .
'
5. &U-:Q!‘, & m’ ppo 171.720
6. Allred C. Nlelsen, Life in an American Demmark. Des Moines: Grandview
Prese, 1962, p. 29. Righta to tiis book are now owned by the Arno
Press, Mr. Nielsen has infoimed me by letter.
7. Auburp and Southesstern Nebraska. Lincoln: Small Towns Institute, Center
for Great Flains Studies; Univarsitv of Nelraska-Lincolz, 1979, pp. 30-31.
8. Anbutg, p. 32.
9. Letter from Fverett Dick to Andrew Gulliford, December 17, 1980. P
i0.

Oral interview with Semator Carl T, Curtis, conducted by James Smith and
Roy Jarnard, Kearney State College, May 30, 1980.
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Notes, continued

11. PFrances Jacoba Alberts, editor,Sod House mnz_, Vols. I, II, III.
No city: Sod House Soclety, 1972, Vol. III, p. 162, Subsequent
references will be to volume and page mmber.

12. Oral interview of Mas Manion by Sandra Scofield, December 5, 1980, One "
of Mrs. Manion's best known students was Mari Sandos.

13. Robert Anderson, Irom Slavery to Afflyence. Facts of publication nct
available.

4. Interview of Mrs, Maude Chamberlain McGuire by John Nickens at Alliancs,
Nebraska, September 6, 1980.

15. Oral interview of Mrs. Katharine Eliker by Ernest Grundy, October 9,
1980, at Dawson County Court House, Lexington, Nebraska.

16. Oral interviev by Ernest and Phyllis Grundy oi Desss and Clifford
Woodman at their farm home southeast of Sheltin, Nebraska, November 10,
1980,

17. Oral interview of Mrs. Lorraine Englebrecht by Ernest Grundy at Ogallala,
Nebraska, August 13, 1980,

18. Oral interview of Wilde Cross by Ernest Grundy at Arthur County Court
Houge, Arthur, Nebrasks, August 12, 1980.

13. Oral iaoterview of Audrey Schoembeck by Ernest and Phyllis Grundy, at
Rock County Court House, Bassett, Nebraska, Avcust 20, 1980,

Chapter III.

l. Oral interview with Dr. inne Campbell by Dr. A=ne Cognard, Coedirector,
Nebraska Committee for the Eumanities, in Lincoln, Dexember 17, 1980.

2, Farley Pfeiffer, Suvervisor, Statistics and Macts m& Netmaska, Vol. I
1979-82, LincoJ’.n: Nomm'suu Departuent of Education, 1979-80. g

3. Interview with Mrs. Lorraine Englebrecht by Ernest Grundy, August 13,
1980, at Ogallala, Nebraska.

4. Sophus Keith Winther, Jake All to Netrsgka. Lincoln: University of
Netrasks Press, 1976. Mirst published 1936 by MacMillan Coupany. pp. 45-51,

5. Vintber, Take All, pp. L1-163. °

6. Nelsen, [ifg, pp. 83-84.

7. Soyder-Yost, g Time, pp. 1i5-46.

8. Interview vith Mrs. Eliker, previcusly cited.

9. Interview with Mrs. Maniom, previously cited..
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Notes, continued

Oral interview of Mrs, Caroline Pifer by Sandra Scoflield, December 11,
1980, in rural Gordon, Nebtrasska.

See "Country Schools and the Americanization of Xthnic Groups,” peper
prepared by Sandra Scofield, Chadron State College, for "'he Country
School Legacy," Jamuary 20, 1981,

Oral interview of Harry Younglund by Ernest Grundy at Stromsburg,
Netraska, October 14, 1980,

Oral interview by lLoren Pinkarman of Clement V. Christensan, December 26,
1980, at Lynch, Nebraska, five miles east and two north.

Intervlv of Wilsie Cross by Ernest Grundy,August 12, 1980, previocusly cited.

Chagter IV,

1.

2.

3.

be

5.

7.

8.

9.

Letter from Ray G, Parrish, Rulo, Netraska, to Ernest Grundy, October
11, 1980.

Excerpts taken from Heritage Villags Schgol, published 1976 by the
Office for Publications and Information, lineoln Public Schools, linecoln
Netrasks. ‘

An unsigned, undated paper in possession of Stuhr Musewm, Grand Island,
Nebtraska, Warren Rodgers, Educational Officer, is informmtive on textbooks
in general and on the videspread use of the McCGuffey Readers in par-
ticular, stating that 122,000,000 copes were issued from 1836 to 1920

and that many Netwraska schoocls uaed them.

William Christy, "The Ain't Box,"” And Never Let us G, Thexis, Kearney

.State College, July, 1966,

Robert L. Conger's pa/por, written February, 1581, for "The Country
School Legacy," sent to Ernest Crundy.

Letter from Joseph E. Thackrey, iAthens, Ohio, to Andrew Gulliford, Silt,
Colorado, dated Jammry 14, 1981,

Interview of Mrs, Helen Waits, 'i';'icn, Nebraska, by Clayton Dobbins,
City Superintendent of Schoocls, Tryon, Nebraska, Septamber 25, 1980.

From Nebragka Iemcher, Vol. 13, 1910-11, p. 13<. Early copies of this
unindexed journal are valuable sources of information on early country
schools.

Fred Schroeder, "Educational legacy: Rural One.room Schoolhouses, p. 9
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Notes, continued 16

Chapter T.
1. “See the Appendix of Nobraska's Ccmjon Sghools, Stuhr Museum.

» .~ 2. From an essay by Karmen L. Karre, "The lLife of Mari Sandos as a
0 ’\ Teacher," prepared for Dr. Helen Stauffer, Eearney State College, n.d.

3. Oral interview of Mrs. Edna Peniska by Helen Barber, a teacher at Santee
: School, 3entes, Nebraska, Jamary 12, 1981,

4. By Mattie Simmons as told to Faye Musil, "Memories of a Schoolmarn, "
nd, Vol. 48, April 1970, pp. 36=39, 52-53. The editors add
that "Mattie Simmons" is a fictitious character representing all school-
teachers of the times.

5. James Dertien's papsr for "The Country School Legacy," Jatuary 2, 1981,
P. 8, ss taken from the W. P. A. Writers' Project, "Pionesr Lile in
Netraska Pamphlets, Series II, p. 25--"Interviev with Frank Grady (Raymond)."

6. Reported in Dertisn's paper, p. 9, a story related by Grace Thampson
to Berry larsen, Orum, 1980.

7. Reported in Dertien's peper, pp. 8-9, from Y¥. . A. Writer's Project,
"Interview vith Charles Wertz (Richland) 1940, pPioneer Life in Nebrgsks
Papchlets, Series II, pp. 10-18.

8. EKarmen L. Karre paper, p. 17.°

- 9. John G. Neihardt, ALl i3 But a Begicning, Iouth mm%mw
New York: Harcourt Brace Jovanovich, Inc., 1972, pp. 156=163.

10. Jo Ann damus, Glonville Nebrasks Ceptennial 1872-1977, n. d., no .
publisher niw, presumably by the suthor in Glenvilie. '

1l. A. J. Leach, History of Antelope County. Chicago: R. R. Donally and Sons,
1909, pp. 147-70.

12, Mes, Mildred Anderson, taken from Polk newspaper, no date, cirea 1980, ( ?w
read onto tape during oral interview by &riest Crundy at Stromsburg,
Ngmﬂh, October 16’ 19800

13. Edwin Ford Piper, "The Schoolmistress," Barbed Wire and Wayfarars.
New York: The Macmillan Company, 1924, pp. 48=52.
Chanter V1.

1. HNebraska Educatiopal Service Units, A Decsde Progrews 1967-77.
Published by the Eduscational SorvicoAUnits of%omglm and the Nebraska

Educatibonal Service Unit Boards Association, mo city, no date.
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Notes, contimed

Letter of November 5, 1980, from Rodney D. Smith, Admind strator, ESU #11,
Holdrege, Nebraska, to Ernest Grundy,

Don Welch, "Poet in Residence at a Country School, The Rarsr Gams.
Kearney: Kearney State College Press, 1950, p. 11,

letter from Dr. Martin L. Heflebower, Director/School Psychologisat,
Sandhills Educational Services Coocp, Broken Bow, Nebraska, Dec. 5, 1980,

to Ernest Grundy.

"Three R's," from James Dertien's remort on "The Country School legacy,
PP. 8-1i, previocusly cited. <

Oral interview with Gordon Hansen, County Suparinteadent of Schools for
Adams County, hy Ernest Grundy, November 5, 1980, at Hanover Sghool,
District 75, 10 miles southeast of Hastings,

Reported in James Dsrtien's paper, p. 10, taken from an unpubiished,
untitled typed letter by C. W.Crum, Madison County Superintandent around

. the turn of the present century. Letter deposited with Madison County

Historical Sceiety.

Tape prepzced by Ray Craig, Superintendent of Schools for Lincoln
County, for Ernest Grundy and "The Country School legacy," at Morth
Platte, October 22, 1980.

Oral interview with Mr, Glen Estes, former County Superintendent of Schools
for Rock County, Bassett, condvztad by Ernest Grundy at Kearnsy State
College Sept. 3, 1980, Kent Estes, son and XSC faculty, present,

Oral interview of Mrs. Jane Peterson, Rock County Superintendent of
Schools, Bassett, by Ernest Grundy, August 20, 1980.

Oral interview with Miss Audrey Schoenbeck, District 75, Pleasant H{ll
School, Rock County, Nebrsska, August 20, 1980, by Ernsst and Phyllls
Grundy. Plessant Hill is about thirty-five miles northwest of Burwell,
but similarly across sparsaly populated lands.

Interview with Mrs, Christy Keller and Judith Duvalle at Bassett, August 20,
1980, by Ernest and Phyllis Grundy,

Deaceful Plaing Paper, Peaceful Plains 3chool, Thomas County, Nebrasks,
Sept. 1980, Vol. II, #1. Teacher: Tins Christensen, North Star
Route, Stn;loton, ME,, 69163.
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