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ABSTRACT .
This report provides in matrix forr 2 ccmgrehensive
., overvies of three Parent Child Devielopaent Centers (ECLC) prcjects
located in Birsingham, Houston, agd New Orleans. The report is
divided into five sections. In Se¢tion I, -the introduction, a brief,
y description is given of the study/'s. purpose. Section Il provides
” demographic. data from each of thg three PCDC sites anfl irief
descriptions of the locus of each program. The demographic data.
includes the gthnic characteristicse, family structure, education and .
A econofaic levels, age ranges, and recruitment procedures of grograa
' particirangs. Section III highlights the overarching gcal fcr- the
three projects as well as the specific prograa goals,of each project. -
Coamon across the project$ vere the goals for mothers tc imgreve -
their self-concepts, improve their efficacy as teachers and parents,
. and increase their knowledge of chiild developsment, behavicre, and
«discipline. The theoretical constructs iaplémented in the three
' projects and the assuaptions underlying these constriucts are e
presented in Section IV. Consistent across the three prcjects vere
the—development of a set of assusptions related to ctild developrent,
. the nother-child relationship, the faxily, &nd the surrcunding
" community. Pinally, Section V provides an overview of tie three
projects in teras of their content focus and delivery, sugpert
systeas, defining featgtes. paraneters of interventicn, patterns of
staffing, methcds of pPogram delivery, evaluative measures, and ,
curriculua saterials. (Author/®P) . Mo
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- .- . I, INTRODUCTI%§ .
' N 3 . A 'l . . :‘ . ‘ - ) '
. PRE It is the primary purpqse of this gepbrt to provide a ’

comprehensive overview of the Birmingham, éHouaxon and ‘New
Orleand -Paren¢ Child Development Cehters. ﬁ{‘ ‘ .
"In ordep ta accomplish this task the reviewers were -
" provided with copies of reports previously submitted to
ACYF. From those reports, the authors ‘have corpiled this .
doqpment consisting ©of the projects! background infokmation, /2>*ﬁ\
. goals, theoreticallconstructs, and overiall progrém design : .
and implementation'y To facilitate co ‘ison of the.projects . .
across the various categoried, the in ormation that felloys ) -
, 1s provided in matrix form. Y ] .
The reader should remember that 4t is' noty the intent of
the writers to pass judgement on the appropriateness, adequacy,

€.

-

or impact of each of the three projects.

To fully maximize

the uge of this document, readers are éncouraged to get

famili r with other reports prepared by ETS and Banks
Street College. ,
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It 1s the purpase of this section)to provide the’ :
demographic (datd and locus of progwam from each of the
three PCDC dites

famlily structure

. Specifically, the information that
follows. documents the ethn

ai characteristics of partlclpants, . —

.‘l'
educatiofifecdnomic leyel, age ranges of .
participants, ané recgritment procedures.ﬁ In. additioh
a‘prief descr;ption oIV the locus of program is provided .
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Famil§ Structure

. \-,

_ Approximately 1/3°
married

Approximately 1/3
extended
families

Approximately 5.6
person in home

I

Primarily intact/
family

Approximately 5
persons in home

#

75% married

-{ISZ father oyesent
in home

Approxi&ately 2
persons in home

- Education and
Economic Level

Approximately 11
years of school-
ings . -

Family per capitd-

r

" incowe approxi- i

. mately $735/.
" year -
A
’, A

Approximately‘?.s\
years of school~
ing .

Family per capita
income approxi-
matély $1,000/
year

‘ LA ‘,

Approximately 11
years of
ing

Family per cavita
incpme approxi-

mately $1,000/

year
‘

14 - 40 Years (40%
uader 21)

_Average 6f 27 years

\- old '
b 'i'}

. House to house can-
. vagsing and vol-
unteers who contact
center (attempts to

House to house® can-—
vassing

L8

" pecruit expectant ’
- I!a. Lo .

)

Mothers contacted
after birth of
child at Charity,

Hospital

¥
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. Birmingham % . Houston . , New Orleans
- M * _ . “
. LI T V4 . . L
. Total Center Based " LeDuring first yeat. ot Program,! .Center Based o :
[y X ] R L *
The program offered by the -when chi.l_d is. one Y?ar ,°f . (During first two waves
Birmingham Project is con- P age the pl.'ogr?m jjs‘ condaj:cted " an in-home',pfogram‘ wa
 ducted entirely at.the in the hom.e week?.y_fqr total: also mdintained but was
|, | Center. - - oo 25 sessions. - - ) y subseqfently droi:oe&)
N . . b | . I "
; .. ‘ - eDuring the second. year of - Originally, the ‘first.

program, when the child is. ‘l. two wives of tHe New .

. two, mother d child.attend .
two, mother and child.at Orleans -Project, were. con-

an In-Center program fout * | . .y .44y the home, but |-

=~ —
motnings each week. this procedure was Bub-

i ’Ehe child’s ﬁirst year pro- ' sequently Teplaced by ‘a
"gram in the Houstom -Pro;ject; . tofally center b_ased\.
"(at } year-of age) cpnﬁists 1 __program" . .
o‘f;a\'}otal of 25‘se§§i;ons . . v g :
which ta‘:e place wee!cly'in 3? -
thé child's home. ' . )
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. This.section attemps to highlight the- overarching

- GOALS

w

goal for

,assumptio

the three programs and delineates the flve
.common asgumpiATns' as speéified by ACYF. From these
each, of the three projects developed their

own goals for progrdm, mothers, mother chilld interaction .

and-¢chlldren.

P

-

Gomm n

¢ross the projects wég; the goals for mpthers

,teachers and parents, and 1ncrease thelr knowledge of ¢

to 1lmprove t

ir self- concepts,limorove thelr effivac

dev&#lopment, behaviors, and discipline. In addition, the
common gpals for children-rested primarilx‘in the cogniti e,

language, and soclal-emotional -development:.
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Overarthing’Goal for the ~ to assist low 1neome mothers in beccming__pre powerful agents

:l‘h?‘ee Pro_grams ’

for. fostering Ehe develoggent of their own children, thereby

.- ... Dreventing socioeconcmic-status-linked enVironmentally.based

developmental Ie&_. . , -
- :' & Y, . ) T Ll AN . \,0
L ’ * . ! }
Five Common Assumptions of 3 PCDC Programs Implications for-ﬁrpgrams.

) : . : Lk
./ - . ' SR
.. . R E .

. . . -

b. Jd, - Primary'ie caregiver treﬁendbusly - 1, Mother as intervention target. The A
.- . . _ N .
.+ + important 1n fostering the development mother is seen as the most appropriate‘
of the child. , . o intervention target.
- b N
23 a) By age four performance differnece 2, “The period between birth and 36 months
have already begun to emerge bEtween chosen as general target period for
. * - A
i . poverty chlldren and othe:s. . the children. . N .
b)’ Women with children have a high 3. 'Collaborative input by participants
interest level in a child develop- -and professionals is of significane -
. Ll - - . .
ment* program. . . ' value to the programs .
¢) The Qualicy of parent-infant relation-| 4. Programs mu;%’be multi-faceted.
o ?hip is important for infantrdevelop- 5. Suf{icient duration of éhrtlcipation
.ment. S o \ .in program - 2 years minimun. A
" 3, Low income mothers have been'surviving; ) sufficient duration of parﬁicipa;ion
and raisigg children in high-stress ‘in the program is viewed as necessary’
. siiuations befére educators became for it to be effective. Thus, a
involved. . ., ' minimum of two years is recommended.
4. Even if mother learns to be better .

facilitator of her child's development, ,
she is cften f;ustrated in her attempts | ) '

fo, utilize this knowiedgé by the multis ) , ‘
faceted problems of life in a low-income | ) * .
environment. -" . ' .

F

5. Sufficient~time_is neéded to allow for , ,

graduél adaptation to ﬁtogram and ¢ - .
ot (a . ’ *
e individual needs and skills of the I///A
: mothers. ' : o, i Ct - )

ebas. o R g P A P ' C 5 P
st ‘ o : - -6 \
y . i ’ ) . I
WA Tt . . . . -4




Program Goals

. Birmingham

Houston

—

-V

New Orleans Y

r

1

y

K4) Identify and build on ™

'1) Decrease stress experlenced

by each participating family"
to a point at which change

can take placeﬁind gradually -~

intrease input, providing . .
"opportunities to participants’
to change.

[2) Select groups of participants,

"and staff with easily identi-
fiable similarities (such asy
race) that facilitate develop=<
ment of subgroups within the .
program while maintaining
sufficient heterogenelty to’
facilitate change. To provide
for cholce from a2 range of

* intéraction opportunitiés

for ‘both staff and - ‘
participanbs. -

'3) Most of the program's ’

activities shodld relate
to clarifying and changing
current quﬁpio&ships 2nd
situatfbns, ooy,

«

. strengths or pdsitive aspects

« of participants' rel tion~
- ships, even if the primary
consequences of these ‘relac-
lonships are initially
undersirable. To deal with
conflicts, hostilities'and
other unpléasant emotional
aituations by.clarifying
the rglationships of the
individuals involved rather
than the complexity of

, gmofions.

5} The program should leave

- flexible guldes that are
goaleoriented as opposed
" to rigid, absclute rules.

(1) Mother whe bend!it
from the program will’
be affectionate, use
nonrestrictive control,
provide opportunities for
exploration and curiosity,

. encourage verbal inter-

action, provide for inter-
resting, challenging play’
experiences and view
herself as a teacher of
the cnild, and view the
home as a learning
enviroument znd 2 most
significant-areng for
reincorcing cultural
valdes,

Fathers who benefit will
understand and take an
active part in the program,
support the panticipation
of thelr wives in it, and
s£e. themselves as important
teachers of and advdcates
for their children. ’

@

Children who benefit from*
the program will be
) cﬁpetene scognitively,
’ guistically (bi-
linguistically), and
'socéallya

(3)

-

. |(4)-Parents  will have an

{opportunity to examine
.« major idsues iIn their” .
lives,. including questions
related td cultural °
value gystems, and will
‘' . find the eXperlience ~
enhances their sélf- "
concepts and affirms
' their identity. oot

L3

»

“(1) The program needs to

(4} Maximize the opportunity

T8

!

Y
+

. maximize the status,
gellf~esteem, and
‘percelve power of the
'mother participants.

-2y The interrelationships .
between staff and parents
must be comductive.to the
mother's personal growth ~
and development.

&

(3) The model End'progrﬁm
must be responsive to,
the parents' needs
_and wishes and still be
flexible encugh to meet
the needs of a wide~- ° ,
range of culturzal and -
ethnic.values, attitudes,

» and life-styles. y

-

for meaningful adult
‘learning. Regardless of
the' specific techniques
used, all learning
experlences should be‘
characteriz ¥y an open,
accepting éxchange of -

* information of feelinjs
2and of experignces which
are necessary for
individuals to incor-
porate new thoughts Iin
ways thdt are personally
meaningful.

-

L
(5) Use methods~and tech-
niques which support
meaningufl .adult learn-
ing such as role play,
modeling, demonstration, -
and observationt

-

(6) Provide support servicef
to~minimize sources of
enviromen;ai stress 30
parents can more fully
benefit from the program
experience.

-

-
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» Goals for Mothers-

”~ -

o

Birmingham'

Hﬁﬁston

New Orleans
= t

(D

- faction are expetted to

{2) Increase the participants'

Increasing the pafticipants'

'accept new and more appropriate

Improve the participants'
and their world -so that more
desirable modes of interaction
are facilitated. Improvement
in:feelings and attitudes of,
ingreased efficacy, assertw
iveness and general satis-

contribute to the participants'
ability to learnm and incor-

porate new and more appro- y
priate transactions.

general communication skills.

Skills in reading, wriging
and speaking should stregthen
the tendency for others to -

transactions withe the partici—
pants.

"

*

(1)

@y

(3)

(4)

{5}

" behaviors:

: bilingual sﬁills.

Y
Fér the mother to become

an effective teacher,
cargtaker, advocate, and
source of, support for hef
child.

For the mother to be
.aware of her child's
readiness to learn,
sense of the approp-

" riateness of activities

for the child's
"development levél and |
ability to the child’'s
needs at the time.

In affective relations
the mother will -
demonstrate the following
behaviors: have a warm
affective relationship
with the child: use
positive reinforcement .
of the child's behavior
including praise

when appropriate.

In cgntrol techniques
the mother will demon-
strate the following
use control
techniques which recog-
nize autonomy-striving
of the child; maintain
clarity gnd consistency
of dig€iplinary rules;
use rational COnceptual
rather than arbitrary

"regulatory strategies;

grant’ freédom and
reSponsibility keyed

to the child's develop-
ment level; provide
opportunities for self<

reliance and independence:

In language int&ractions
the mother will emphasize

verbsl interaction, pro~ |

vide elaborate language
models, give child reason

-and explanations for inst-

ructions, commands and
disciplines, and have

;1]

(1) To increase the mother's
parenting abilities.

information acquigition
.(to increase-.the,
mother's knowledge about
altemative ways ‘of
dealing with problems
of child-rearing, child’
development principles,
the relationships
between "early
experience and later
¢ behavior, ways of
structuring the home
environment})

W

attitudes (to help
mothers recognize -the
significance of their
role as parents, their
beliefs in their child's
potential to be an
adaptive and successful
_ young adult, to-help
mothers be more adégep~
ting of an sensitive to
‘their'chi]jd's needs)

_behavior (to Increase
those materi inter-
action behaviors the
literature review .

;reveals are most =
probably benefiédal
to child 8 development
of competence. S

warmth and demon~ ~
\stration of pogitdve
"affection contingent
.xresponsiveness
, encouragement-of
child's activities
praige '
. varied and contingent
stimulation:
¢ cooperation not
interference with
child
. initiated activities
cognitive-based,
rationalaand
consistent control,
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Goals for Mothers Cont. . . Coe .. %
- _i_ - . ‘e ) bt J
Birmingham . ) ’ ) Houston . .. New Orleans - t
* . T - (8) The mother will provide . including notion of age=~
_ e intellectual stimulation . ' approperiate behavior
] ! by engaging, interesting{ _ positive reipforcement for
~ . * "toys and other play sit- . _Pprovisicn of opportynity
e , ‘uations; providing books . |- for and yeinforcement of .
™~ and other written materials; exploration & curio%ity
* providing world expanding * behavior
» opportunities such as to " materials s‘ponsor-heiper-
5 stress zoos, and parks; participant role in child
oh . . . engaging child in -imag- © activities
. . , % inative play; viewing , provision.of a lang¥age.
. : K the homeffhs learning - |  model which utilizes
* setting And using every *  elaboratiom, labelling,
“ T day experiences to teach . focuging, abstractionQ
: » ~concepts, classifications and feedback
o ' and relationship and ' _ .
L X encouraging the ctxild's (2} To increase mother's sense |
. spontaneous learning . of personal competence -
< b . efforts. .- - .. and mastery over the
a . oa : ' - : environment.” - .
(?) For mothers to take a re 1— s L. roo
’ istic stand in achlevemert " Information ‘acquisfkion:
- ) . expectatiohs for their to Increase the motHhr's
. . e ' ..children; therefore setti general knowledge about
v . MR ~ stan®ards for each chil‘d,'s‘ " health car me mahage-
C, achievement that are = v p;ent,.cnmm :Eresom:ces.
consistent with the child's | , methods 3f.sedkihg and””
developmental level, and giving inforpation to
. i + " valuing intellectual mast ry . -ofher adults,. y
) . ! and achlevement not only . ICTCTR S PR
T \‘ * school but 1in everyday L attitudes. to increasey
: . problem solving. _ mothers" view of- themselve#
o s .. Y ds &mpetent prove
. ) ’ (8} The mother shqgld feel that'} . self-esteem, and feelings-.
- r ~ghe really does have an . of conttol oved environ-
; ' | influence on her own child' s - . fental, sigyations :
. \ : life, that she have a sense . . . .
T ' * + -of efficacy: she should have1 behavior: tn incrgase .
: : a high regard for hér child ~ mather's, skills, lllntte'.r:'--
’ and self-view herself as "‘acping wlth other adults
having persohal control of |  in obtaining #formatidn >
. : her own and hér child's | to increase fréquency
. : . situation te the extent o with which mothers uge:’
. that this is ppssible "available resources and
* .. -and be-able to socialize "' solve prcrblems in their
ol T . " effectively with her own , life. . .
{ : peers, . : N '
. Pl LI . . ’ , !
(9) The program efforts are | } R
. ' primarily directed toward ' o, e
- I * enlisting the father's ’ - -
T y understanding sypport of ‘ ", »
v ERIC - © _ the mother's qhild cave . \12 - e
o il ) N taking efforts ends. ' - S R
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Coads for Mothers con't. o : : ' e
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x N— T - T . N
Birmingham S . Houstom - .o New Orleans .
L : f s - i P
' A ~T Jncludes supporting ‘the mother's ' oL e d
teaching eddorts. and seeing C , A
s s . *|. himself . as 'g‘;'t:eécher of his ' ) .
. ‘ : v child and actively, participates | ° ’ . ‘e i
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. : Goals for Mother-Child Interaction ) i,
: - * Ithese are the same as goals for .
i .o ljimingham . s mother) ~ Houston e I New Orleans. A
‘" (1) Increase the cognitively 1) In'affective relations ) To increase those material
_ ' stimulating aspects of’ ) _ the mother $i11 demon~ ° interactioa behaviors that
mother—child transactions: [ strate a warm affective | are most probably beneficial
T N g " relationship with the .. | 'to child's deve}.opment of
lacrease the quantity- - child and use positive ' | competence: ' . ’
' of ‘intelleetually .. reinforcement of the ’ ,wamh and monstrat{on bf
stinulating interactions, €hild's behavior,’inclu- " positive dffection contimgent
such as problem solving . ding praise when appro- I’ resﬁnsi&ness '
. .and achievement-oriented “priate. | . entouragement of child's
behaviors. < ¢ - . activities prdise
L~ . ' . 2) The mother will use ~~ . varied and contingent
Increase the quajity of control techniques - stimulation cooperation,
intellectually stimu- - - which recognize- . not interference with
lating igteractions, autonomy-striving of the . child initiated activities
such as praising, ‘ child; maintain clarity c%gﬁ‘itive-based, rational |,
encouraging and joint- and consistency of A d consistent control,
ly participating in. disciplinary rules; use including notion of age-
problem solving, ' rationale-conceptual . . J- appropriate behavior.
. ’ ' wrather than arbit.rarY positive reinforcement for
__ .Increase the {uantity f  regulatory strategiles; achievement provision of
* . " of language-stimulating . - grant ‘feedom and respon= opportunity for and
+ Interactions, such as sibility keyed to the reinforcement of exploration
, describing events. . .| . child's developmental and curlosity behavior
- : « =~ |+ levelj-provide opport- material sponsor-helper-
“¢2) Increase the social-emot- - [ .unities for self reliance participant role in .
iopally stimulating aspects |. and independence. ) child agtivities '
.. o©Of mother—chi].d transactions:' o provision of a language.
K ) ) 3), In"language interactions model which utilizes
. . Increage the quantity of the mother will emphasize eloboration, labelling,
w. soclal-emotionally verbal Interaction, provide focusing, abstration and
" ’stimulating interactions, ’ ‘ elaboxate language models, feedback.
. <. such as comforting be- VL : glve the Child reasons and .
¢ haviors during the .|~ explanations;for instruct- .
child's distress. * . lohs, command and discip- -
Cee e . . line, and will have bil- .| .- e 5
i ... Indrease the quality of- | -lingual skills. ~
8% gocial-emotionally . r. ’ ’ Iy -
" - stimulating iateractions, 4) Intellectual stimulation: ,
e | such ag varying the style - cftoys, books, wide }'8'183 -
"7+, of interactions agcording '{ of e.xperiencés. .o
«.i¥  to the situational demands = )
... and developmental level . . ¥ ' , g
"\- of ‘the 'child. - ' '
h‘ ) . )’ . .
~ A -
¥l ) “ b "t .
o- 14 ' .
[ - N ‘ . . .




.Goals for Cpi;dgen‘

[l
-

12

Birmingham .

F

- *
L Houston’

.

" ‘\‘

New Orleans
-~ . —

F

program children:

Improve.the cognitive and sociald’

emotional development of the

Improved cognitive develop-
-ment includes increase both
in general intellectual
competence “involving such
factors as attention,
categorizing, reasoning and -
general communication

_dbilities including receptive
and expressive language.
Improved soclal-emotional
development includes in
quality of attachment,
adaptation to unfamiliar
situations @nd use of adults
as resources.

Broad-based'competence aqd

'high level functioning in

the following areas: I
Cognitive and perceptual
(able to use concepts;
capable of creative’, imag-
inative thipking; has prob-
lem solving skills and
general learning aptitude;
has a broad range of -
information; perceptual
development is age-approp-

riate). Linguistic (ablé to

-function with age-appro-

priate linguistic, skills-
in one “language; is well
enough grounded in one
language to.be able to

LY

. profitably learn a second

language); Soclo-emotional
(has a positive and distin-
ctive self-concept; enjOys
social relationships, -able
to express feelings; able
‘to learn from others and
to draw on the skills of
others as resources}.
Motivational (wants to
learn; show a.high level’
of exploratory and curios-
ity motivation; 1& task-
oriented). . '

. +
v

rd
-

¥

- Compe

a8 resources, and to get the

nce in Soclal, Affective
and MJtivational Skills (a.
desire for exploration and
intellettual mastery and

the development of g sense

of pride in achievement; the
ability to form p&sitive,
#ffective relationships; the
development of feelings of
self-worth, and independénce;
the ability to use adults ~

attention and help of adults
in appropriate ways at the
times; the abilities to both
lead and follow peers; the
abilities to express both
affection and hostility
appropriately to both peers
and adults). P

L3

Competence in cognitive -
abilities.(ability to mani-
.pulate abstracting, such as
symbolic concepts, numbers,
and letters; the ability -2
to'anticipate cqnsequences, :
ability to note discrepan¢ies;
ability to make associgtions;
ability to take the perspective
of another; attentidmal skills
such as the ability to focus

on a task; ability to plan and
carry, out mqltiﬁtep activities,
solve problems and utilize
resources effectively).

'

Competence in Linguistic ‘
Abilities (receptive and oA
expressive abilities).

. { .

Ll




‘ -

¥

IV. THEGRETICAL CONSTRUCTS :

x
a

. The common theoretical base emanates from a Plagetian/ ~
Interactionist/Developmentallist perspective. Although the
actual implementation might differ In format the breadth

* and scope of the projects operation 1s baslcally the same.

Consistent across £he three projects were the development
' of a set of assumptionS in child developslent, child relationshipy .
:, adult development, family, and environmental network. 1In
" order to glve some functional meaning to the assumptlons,
the reviewers have included a section on pﬂogram impl*cat*ons o,

for each set . :
) . : . . '

v
"w 5‘."
Y
.

" ! e
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»  Theoretical Comstructs

. {The B-PCDC states that it incorporates an

interactional view of development)

" -

r

" The B-PCDC is based on systems theory. The
bagic assumptions of this theory are realized
in the five assumptions common to'tHie three
The B-PCDC Project, however,

documents this in greater detail.

Projects.

;l‘
1. 'The B-PCDC employs the Piagetian view
P_ of - cognipive and social-emotional
development and envitonmental .
o ‘jnnariants.‘ ‘ ) a
- ‘ vigwed as interact-
ing with and'ectively organizing

L

the environment. -

b. ‘Both cognitively stimulating and -
soclal-emotional athmulating
experiences are seen as necessary,

for development

- features that remian c

. through various changes and trans-

formations -- are comsidered’ to

e
"

- inwariants.

c. ﬁnvironmagtgl invariantg -~ R . .
staat C

-'mc1udiiggupw p " | .

—_ ~ Child Development i v
. # - - - -
Assumptions - N R Implications for Program
3 T 2 ‘
v .4

_'l. Thesenvironment,should allow the
. chilé}to function as an’actor/
initiator as well as a recipient/

- 'follower.

* 3
The program must adapt to individual

foea

aevelopmental levels of the partic-
ular children.

3. The .environment must be cognitivetff
" and sofialaemotionallf stimulating.

4. The occurance of invariants should

be maximized throﬁgh consistent

— - ing pattetns and consistencies that
’ characterize a given relationship
L ‘Q

(the types of interactions that
occur over and over again - the )
’ _ transactionL).
more fluif than are the physical

Thesp are obviously S




==—=——"""_ _gégtent with the 5 commpn:ésspmptioﬁs which are'éqghesized to a greater or

e e—

' B~PCDC documents these to a greater degree.

A

rd L]

The Birmihgham (B-PCDC) is based on systems theory. This theory is com- .
* + —— - .

lesser degree in each program. It. perhaps should be pointed out that
4 P

although the three programs have very similagrsterting assimptions, the

’
- .
% - *
3

. + [] "f .
Theoretical Assumption of Systems Theory - basis for B-PCDC :

-

——"/ ' I-‘
SRR (1) The family (or any system) is organiz ~tb’f3;; a unity which resists .
* / » -
change and maintains its boundapies , éven with the introduction of
. . new information: l
] e e
(2) The relationships among members; of a family are at least as important
P ' as the individual characteristics of the ‘members.. '
| (3) A famii§“3r“other syptem is made uﬁ of a number of functional subgroups. .
" (4) What happens to one "member of subgroup of a system generally has a
T ) Spreading, circling ‘effect of all other members, eventually coming back
.,.p . .

| to the initial member affected. And, the consequeqces of input into
a family is mediated by the relacionships aﬁBng the family members.

»
o -

vy
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. Theéoretical anstructsJ Y
. ' Mother - Child Relatlonship . ’
y ‘ ' - - . 4B-PCDC .
) * . \ . . LN '
Assumptions . C Implications foerrogram'

-

1. Ainsworth research leads B~PCDC to the 1. The mother i$ potentially the most

assumption that the qualicy of cthe - powerful intervention agent. (One.

. . atcachment relacionship between mother, . of 5 common features). ‘

and child is a major determinant of
both future socialization and cognitive 2. Mothers should be taught ways to-

" development of the child: stimulate bath cognitive and social-

’emotienal-growth: )

2. Detachmént’(a positive, constructive ' ’ : . _
independence in the mother-child 3. The ptogram.should support the mutual
relationship) is seen by B-PCDC as an adaptations of the mothers-and the’
essential aspect of héalthy development, children, not just chaﬁgéﬁ in the -

. of both the child and his/her parents. mo thers. -
" - . : . - * .
3. '"Not only &oes'theumother fsogialize' TG, _Expectations for chgnéés spould be
the infant,nbht‘éhe infant also - as parents, not as "teachers."
e ,1;ocigl;2és' the mother. p ‘ .
o o . .. .
I o i : . .
v 7 ! : I.\? - .‘ﬂ’.
AL 5
, r N . ~F
. N e '
. ’ , E ’ ; ‘, ’
l ’ * * " -
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- Theoretical Constructs
The Family — An Intimate Group (System)

" . B-PCDC

-

-

Assu@ptions

-Implications for Prggran

Mother~child intéractions are imbedded
in°and influenced by interactions and
relationships with significant others--

f
spouce, relatives, close friends, etc.

The Anfluence of small group member-
- ship can be understood through con-

sidering three characteristics of

group:.
actions

a.

\

structure,

roles and trans-

The program focuses on intimate inter-.

. personal relasions of adulf members

in addition to mothe(-ohild relations.

-

The program helps’ the mother develop

.gkills to counteract and redirect

" negative forces arising within her

own family and friendship groups, and
teach these skills to other famil

-

members.

.Structure of a group (the

- " nurturer, socializer

ch;ractetistios of its sub- .
groups and roles and relation-
ships among them) - teachers

and learners form gimilar types

L

of subgroupings. ..

Roles (fdnctionq and respunsi-
bilit;es assumed by ;ndividuala.
in varioug subgroupings. .Roles *

can be catagorized as emotional

L economic etc) - ‘

»

! i. Parent rolés might be

+ . physical and ‘emotional

monitor of contact,between
shild and society, supporter

of development independence. :

"

ﬁ&Child roles might be .
- achiever of a certain degree’
l'of biological matutitj, pro=
wider of emotional eupport
for parents and protector bf

o

The program helps moahers improve
k -

their own roles by clarifying exist-

>

ing structures, roles and transactions

L] ‘
-that result in more effective problem ’

solving and mutual idvolyement."

The prbgram recruits staff who 'under-
stand and accept significant influénce
of extra—prbgram fatéors, and who are
able to work with participants-in ways .
appropriate to their individual home

situations.l o

The development of structure, roles_' .

and tranactions of the Program occurs

. 8o that 1t operates in a mander con- ¢

sistent with _the ideals of &n effective

functional /Zntimate group.
g

-




The Family -T\An fntimate‘%toup (System) con't

Y -

A

{

F]

»

; Assubptions

Implications for Program

‘ . -_— L4 .
parents against social censure,

» » .
iii. Sibling subgroup roles might be
provider of peer models of

".behavior, ally in conflicts

between generatiéne and facil-
" itator of established personal’
identity. ) '

iv. Traeac;iqgg of a group
¢ (8pecific ways in_wﬁich group -
members regﬁetedly‘and.con-.
sistently £ill their roles) are
an hmportantcfecus a}Eﬁohghl
larée number of éossiblg% -

" trapsactions within any part- -

T icular group, novel inter-

\ actions relatively few in ;

';- e number.‘. )

]

3, Group membership has a major influence e
on individuals, . .

" a, The structure, role and trans- . -
actidns of groups forms a set bf
rules which govern behavior of *

2

‘ individuals, L - ..

-

b. The group exhibits a'strong‘
tendency to maintain it rules.

L] \))I’ . -

¢. The group establishes a value
'-system that determines the group
member's susceptability tod . . ‘
' ‘;nfluences from outside’ the‘grqup.
- % e . ' .

L4
4

o

5




cond1C1oﬁs, adult adapcations to
., these conditions, and child develop-
t ment. within the boundaries of ithese

v _aonditions y as'forming a comp]..ex‘
interactive netwogk (a system)— which

Cegd; to perpetuyate ipself-

+- a. The two common condition3°of

poverty, limicted acceptance, .

oppertunities, and authority-

o

based forms of treatment by .

¥

= sgervice agencies ggnerally ‘force
worker/recipiegs into waicing for

,someone else in authority to make -
-

a decﬁsion or Cake action before

they can act or geo needed

» t

attention. . .

' : ¥

b Adult adaptive responses to this

-

condicion°

: e

1. The adult perceives himself/
heroelf a.f;oylossl wi:tﬁ x0

"% decision méking power- dnd thust
depend on- authority flgures o

. for decisions. "“_ To.
ii.‘Th;.tendency cowrads restricted
" use of language as quescionable-
and propogal of altemacives is
often discouragquby agencies.
Thus, they become 1neffecc:].ve in
comu.micating needs and _circum-

¥ stances. and fails to é%allense

ag;nt:iu to accomodatle (revise)

ERRAS by ba

3

. @ .
A N L * . ,'?
‘i . ’ %j__‘__ " . - Ll I' N . R " 9"
ok - ® retidal £ X Yo
. . L : Theoretiga «Constructs/ e . .
. . . !nvi:o enofligggggzﬁfrfjr. ,
- f , H-.:'_’-Q- 6%0 . o
.o . ‘ - -
N ’ " / _—"" '
- S ¥ Jé L4 -
ASSumpcions «° Jmplications for Program
. ’ . i "
1. Systems oriencation sees pFoverty *The ppogram is multi-faceted con-.

Eisging of services &hd information
" appropriate to conditions/situations y

TN
of parc‘icipant:s. {(one of 5 comion , .
features) Y )
2.7 Tc provades informa:iog and

bpporcun;.ty to use information
-that will help the participants
rather chan perpetuate,

‘,cﬁang Che,

”detrimencal ﬂfpeccs of this necwork.

.; .The program provides boch informacion
and, opportun@Cies to use informacion :
that is helpful to mocher s dealings
wich large community, and in her -

s facii1CaCion of - the, deyelopmen: of
- et child "

LY
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Eovironmental Network con't * © . C .
Assumptions T - Implications’ for Program ' .
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their authoritarian style. . <, . Coe .,
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Theoretical Corgtructs
Child Development

~ " (Houston) H~PCDC ; .

‘{ksgumption
Y .

Impljcations for Program °

-

-

“

-

CTREN

Sl

92

lg_% oI ..

A Child's‘habits of' learning, and ﬁgpbelm—
solving, .motivational patterns, 3Jocio-
emotional ‘behaviors, modes of inter-
peréonal relations>and cognitivé atyle
are formed, in maqy important ways,
early in life, th a large extent, in

tnfancy and the preschool years.
1 . .
A child's learning.patterns, motivation-

al patterns, problem-solving behaviors,
socioemotional Behaviors, modes of :
interpersonal relations, and cognitive
style aré formed in many imporgtant wﬁys
early in life.
infancy and preschool are significant in

Thereforg, the years of

the &evelopment of fOUndations.

1. !Eg_program requires participation

~ ' for a period oftZ-years‘beginnihg

when the child is 12 months old,

L]
.

2. A sequential program pattetn is as-
* the established thild moves from
. home in the first year to center in

4 the sec¢ond year. - ( '

3. Learning takes plage in groups of
’ mixed.siées and varied settings.
. f .
A it
- : ‘. .
.
; -. K L)

*
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. Theoretical Comstructs
Mother - Child Relationship .

.

H-PCDC -’

Y

— ' v

- %

. -
Agsumptions

Implications for Program

- ¥

- A child's habits of learning and
problem—soving, métivational_pa;terns;
go¢loemotional behaviors, modes of
interpersonal relations and cognitive

- atyle ;re formed, ip many important
ways; early in' life, }6 a large - extent,

1n-infancy and the preschool years.

1

X childﬂq\learning patterns, motivation-
al patterns, problem-solving behaviors,
soclocemotional bheaviors, modes of -

interpersonal relations, and cognitive

‘styleiare formed 1in Eany important
.?Lays early in life, Thérefore, the
ydars of-infancyland'preschool are
significant in.the development of.

foundations.

Early influences that shape these
characteristics are over?he}mingly
. those of 'the child's family ~-

parents, siblings amrd other close
relatives. v ¥

1

-

" 1. The major program focas is on the

fmothegﬁand her child in the family

-

settiné.

— ¢
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s H~PCDC .

- f .
= . % «
Asdumptions . A Implications- for Program
Y > a -
- o {
. ¥ 4‘

1. Acquifing kriowledge of child develop-

ment and learning will take place.best

in settings where parents ére,éble to |

«

_ try out ideas 4nd to exchange informa-

" 1. A sequential program pattern ig as }

' the established child moves from ‘

L

home in the first year to center in . '

-

the second year..

»

- . . ]
.~ tion with other parents coe Lo - '
T parepts. i 2. Ledrning takes place in groups of -
. N . . ;
o a niked sizes and varied settings.
» . ¥ .
{
» ..
= . v -
t . y .
L - »
i
] ‘-_ ° . J . % - [ j L3
' . . . \ , s’
. s ¥ . -
> - % . -
& - ¢ r » ' . ! . r . )
. v * 5 - It ",
r - - ‘ o
- - +
» * . ‘ \
- ’ e
> * “ o ) . ~
\. 5 . - '. e . ‘-
. * . . s -
¢
L) * » .
- v
* LY L4
- * . . »
, - ' Al '
* & ) - - -~
- 2
.u 7' * 3
4 N - -
= ? - " * x
w i . .
L ) t L " * '@ - -
. oy - N - o T
% r o '
" N N N ) 7 '.' o \;
7 . [ H R
: . - | # . 3
. . - . N N ] ‘.\- .,‘!I
.’» - L] " r\ . : -
"s: . - 1 hd ’ir
. . i
N / - . » . T 1
L : i . ’ :
T .- - . * Fa - ot
A - T - N
4 27 . L4
2 . S %
20 . * L " 26 . v %
::’.E lC“ K . a [_— - [ . £ -
R L L . . f ! ) ] . £ ., .. ’ . s
e L ML L N L AL S I R i

et <~ . . " - —— i -
¥ ' * ¢ . * o
7 N -, . t. ' ’2“ + £, - e,
y ’_l K » — . - -
-"' L] - ] .
‘ . . . s ] . . T
. Theoretical’ Constructs . . . Y _
Adult Development . . . ,‘4




R . e " . o N 5 s
- i N - . PR L
; o R . e .. S’ . _ 25" M
0; B " ";:.;A. . r '.\ ‘ L - (Y \
. s ~Theoretical ponstruct; . B
. I . . ’ i =
. " The Family :
. . ’ o H-PCDE :
' Assumptions ‘ ' X " Implications for Program .
1, Relevant child rearing information 1: The q.hild's entire family is - ’

: .is st;ructured by culturgs: into - i ipcluded. . ‘ - :
systems Of fa_mily values and that . 2. The model is especially Quitable ‘
th‘ese .values nust be recognized and . for a bilingual po;mlation. .
.respected by the educational .program.

' 3. Sharing education approach is »
- ”’__..-l
‘ emphasize,d.
* 4, ‘The staff rncludé_-s proféonals
' o and paraprofessionals.
. ’ - 5. - 'Btue(program is cult:ug:ally responsive.’ )
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Theoretical Constructs™ s
. oy S . * Environmental Network - )
e "H-PCDC )
. . - * . f.
o e . 'MsmptiN ! Implications for Program
1. Families with limited economic __A variety of educationzl methods
- re_s&urces‘may need comprehensive are used. *
.Qh;:-tport to cope-witfh stress . 2, Support;\ie' services are provided—
4 .
_ lthereby facilicating the parents ' . to ensble families to bemefit .
. in their c.hj.ld-;eaning functions, meximally from the program. .
[ . LT o ' ) T
' N . . 3. Program effects are intended to be Byt
N ) prevgntative rather than remedial..
L] . .
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st ¢ Theobetical Constructs . o .
h ' « Child ‘Development '(:? ’
r (New Orleans) N-PCDC™
! L ‘0 " 4 ——
" Assumptions | Implicgtions for Program’ - -
1. 'The cilild's iutell'igence'and social . ¢ 1. The progran focuses on basic process
developme t-ig™the ‘rge:ult of con-\ b of cognitive and socicemotional
wing inl:eracl:ion between the / devel&opment and structuring env:lron-.
/0 - . .
child and his environment. ‘ ment to facilitate development.
* 2. Hé/sh:a lzrings to each new e;:perie};a'j 2., The environment is made éhallenging‘
a set of bilological characteristics. ) for child if there' is a slight mis- .
] + ) 1 )
3. Cognitive mastery stimulates the match with child'd existing cognitive
desire to éxplore, enhances effect- © structure. (Moderate novelty,
, ance motivatiou and is a mechanism principle) . . !
through which content of cognitive : -
_ and intellectual abilities is ‘
developeds ~
L4 . o i \
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\ ® .L Theorecical Constructs - .
- ~ RN - Hocher - Child Relationship ;
T R . N-PCDC
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Assumptiong C Impligations for Program
1. The imtﬁer is che ephatcer of her 1. The program helps che.mocher_become“'
child's 1qcellectuai and social more familiar wich the basic con- - -
. /f development. L cepts of child development and
. 2. The infao® has imnate éeéd for an ' role of parental atcicudes values
attachment relactionship. . and thaviors related to_child
‘ PN ' ) developnient.
3. As the infant interacts with the ’ -
- - r
environment -in the forfm’ of the 2. The.program‘enhances th? mother s
primary caretaker, an enduring ' abilicy Fo utilize language fo
_ affective bond is formed. abstract the essentials of environ-
‘ N ¢ mental objects and encode them in
. ' .
4. The mother's attachment behav}ors language.. . ) .-
are critical to child's: , .
_ . : . 3, The program enhances the mother's
— -~ 3 Developmenc of sequre.attachw ability to interpret and respond
went bond ‘\ .o to c¢hild's behavior, including
" b Development of incﬁeased'social ‘ understanding of child's needs,
. behavior towgrd\moéper intentions, and limications.
i} ¢. Development of future relacfon- " 4, The program encourages the mother's
ships with other people' support of her EPg;d's attempts

d. Enhancement of intginsic exploring
behavior, sense of mastery and

effectance motivacion

e. Development of ahcéntienal skill _
’ ~ !

coward euvironmenc

-

' *—“f““Enhancing objects and person-

at achievement and magtery over hisﬁ”"

. her environment. -

1!
vt 5.

’ ,:F‘

related aspects of early semsory-' . - 1%

i - :';

‘ motor debelopmenc ' g

o ; i : i

- ' . 3

» - ’ 3“{
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Implications for Program

-

LT

Pt i

1. Before parents can understand their
child's needs, they must be-able to

b
_underscand themselves.

2.~ The social, motiva®ional, and cognitive
“orientation of the parents is a result

of experience with environment.

. «

-

-
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The program should provide a

supportive context for ‘iearning.

The program must meet parents'

~ overall as well as individual needs.

The program must provide parents
without enviromment which will
help facilitate a feeling of greater °

N .
control over their lives. o

£ . )
The program should maximize Parent's
experiences of competence and
increase knowledge of child's

development.

The'progra@ should allow opportunity
to observe and practice specific
ways to enhance their child's

developument.

The parents have many individual
skil}s and abilities. These

strengths shouMl_be the basis of

- the program. -

A "//
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N - The Family ' .
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oo > Asgumptions L Implications for Program
» . ¥ ._-'_ e .
! - s
\ . T ) T . ' “m‘___—'-"f«w
1. Home is the child's primary environ- 1. The programs Z( parents must
. menc. , . accommodate fémily, cultural/ -
- \ : ¢ ~ - . ethnic values, attitudes and life- P
v styles.
“ . r .
- ‘ . b
o . : ¥
. A
.ot . ) # - -
. - . 3 A
L — ) -0 - ¥
1 I ) ( .
\ : : ,
+ )
T r\ —
e » f .
. . "
’ ¢
\ ] ’
3 ) .
' ) " N » - x ) . "“"
. ‘{(- “T= 32 - .‘ . ' : S ':{
S i‘f‘?irj ! L N R \ . R ri,:é¥




& :
: . - ‘ § ‘ 31 .
L] .' L] _ - L] )
T . Theoretical Constructs ‘ .
. Environmental Network
. ' N-PCDG . -
Assumptions Implications for ?ro%;%g'
e * Y - ; ;
%ﬁ@@;ﬁhers who do not have 1. ‘The program should being multiple
. positive gelf-concepts, who do not ) ,resources to bear on\maﬁy problems
feel acceptance by the larger society associated with povexty and w
, an who 'do not __see the worlfl_ﬁs & :Taréiiting. T v
Lo 1ca1 ordered place will not 2. The proéram should increase the-
interact with their children in X awareness of existing resourceg in
' such a yay as to traq.sm)it these community, and ‘how they ¢an be used
. concepts. ; . to best advahqager
2. To ¢hange parents d?ﬂdt rearing 3. The prograim should develop skills
practices their experiences and of relati%g to oth4rs.
. . relationships with the world
L] fl . Fi
Ll . . , . 8
. must first be changed. . 4. The program should help increase
- S gsense of maste,ry over environment.
4
3 ! [
1 .
| \ .
[ ' . .
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.SQV.'TPROGRAM DESIGN AgD'IMPLEMENTATION
ah
. This sec¢tlion provides an overview of ¢t content .

focus and deldvery, support systems, defiding features of
models, parameters ¢of intervention, patterns of staffing,
methods of program delivery, evaluative measures, and
curriculum materials. The varilous aspects of serve to (.
aslize the distinct-operational features of the three
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" Content Focus and Delivery

Birmingham

S e

3 i

Houston

&

i Q, New Qrleans . HM/Q//

.
™.

==——"""other childreq

" 4. Mothers progress from |

LY

Child Curricolum
1. Adapted from Karmes Input
Stimulation Curriculum and/o¥

@ekaraky, Kogan and Kearsley

Curriculdm and.résponse tg
participants needs

_ 2. Developmentally sequence

3. Learn new transactions wish
own children, adults,

participating mother to
senior participating

etQE; to model mother 1
to mo mother 2 to

senior mode
experi

. (increase own
’ and‘tespousibiligies to
modeling for and teaching
‘others) ’

»

by
L

Mother Curgiculum

(prsgresses from 3 days/week
4 %5 hours to 5 days/week.for
8 hoursy .
Childcare

Classes in home economics, +
health, child development
adult development, -lesson
planning and classroom
magement and. electives

In-Home Visits.

1. 1/week -~ 1'% hrs - 25 total

2. lst year'ﬁ-child age 1
3. Mother practices teaching
activity

o

& Discussion on child .
development

In Ce ter Ptogram

1. 4 mornings/week 3 houis
each

*

-~

2. 2nd year - child age 2

—3.~Mother Spends halﬁ her
t e management
" activities

4, Hother spends half her
time in child-development
including time in child's
-clagsroom and microteaching

5.'Pslmei concept currigelum

»

Language.

»

1. English lessons.

2. Individual and group
activities in domant

- "\,dr

B Epe v pt

lan%f /
Family Workshops - '

./ v
Fogus on communication, -
decision making, problem-
solving, role-relationships
L + j .

Activities Iim family units
‘and peer groups .

“‘“‘"‘"“/‘/ 35 .

P
?..

.

e x ot —
—"r\ Py .

Child bevelopment Discussiow}
“ Groups: {1 hKf/week) :

Interply between parentd
gpecific needs develop- -
mehtally sequenced -
child developme
information

2. Focus in basic process
of cognitive ané;sﬁiigi:-
| emotional development
arfd®structuring the
enviromment to fatili-
tate development

1,

B

Three volumes of dis-
cussing group lessons .
. ____._._.-—"
Parent Child Laboratory
(e en: 6 hrs/wk;
._mg‘hsgs ‘2 hrs/wk

3.

"

1. DsgeIOpmen sequenced

Karnes Curricuh;;Mh{?a&H‘

Visual, motor, auditory,«
amd kinesthetic exper=_—-
iehces

20.

3o

L

4, Discyssion group, content
: contained in 1ab.
Material to Child Health
Eduéation 4
(about; 1 hour every othet
week):

1; DQVelopmentdliy seqﬁenced

2. Focus on preventive .
- health care -

Social Development.

(about.l hour every other

ﬁeek)

: VRN
Curriculuﬁ‘rangeé from
understanding self to how.
te use community resources :

¥

JTEETLERL T
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. . - , . New Or e.an" : .
. * Birmingham: - .. .§ - Houston i leans
. . . " . |, Pareats Activities zad oum’/
ource. Education
' - . © (2 hou
) i .. 1. Toy workshop . -
. - - -
' 3 ) - — - )
* L 20 s‘ewing )
‘f; : vt - .
Ch . 3. Nutrition, food purchasing, -
<
‘ : . ' cooking
\ ' F ‘ a -, ) ) o h .
4. Field trifp? to idcrease
. ¢ - familiarity with struture
’ . - . ' of’ community .
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3irmin3hmn

Houston -

New Orleans

.

Transportation to and from

'center{ Stipend of $5£day;

~ Preveative aad ‘emergency

health care and counseling
. {staff, ourse and, consulting
_pediatrician).

‘Provis;on for various.
social service assisfghcg '

-~ staff serves as advocates,

,
[
-
/
N * !
& \
+,
3
-

-, 3
H L
K -
wo, .
gE !
1
= » !
-'%;‘." 3
2 .
ke ! '
7,
Fd
2
b
i
3G s
\‘t- [

3

Referral to community services,
(e.g.: legal aid and counselng)

A physical exam for each c’ld
and follow up as indicated

(nurse). : :
t

L r‘
*Lessons in learning English.

-

Group leifons in request.

-5

n

., .
LY
-ﬂ_\ -
-
o
T
—
- e
.
‘ bl
.
.
-
w
-
+
- -
-
' Y
. .
- L3
+

F

Transportation to and from
center? stipend of $5/day or
testing gession.

Free medical care (well-baby
and emergenc§ treatment and

referrals) - R.N.
Midmorning snack for childrea.

Full-time social worker .
available to help pareats
(with housing, food, stamps
etc.)

Food-co-0p. .

»

-Rarticipants receive evaluatiof
battery every 6 months

G.E.D. classes.
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Defining Features of Models ) *
’ (according to models) - . '
- g -

Birmingham

.

AR
. Houston 7

o

Rew Orleans

1.

2.

Program utilizes ‘mother-
teacher-mother approach

Biracial participation and
the degree of responsibility
given to parents

The model ,itilizes systems
theory and research to
provide a wholistic frame
of reference

. #

‘e

B !‘-

2. Model especially suitable

:e».z“‘ ﬁ's- 9«5-"‘“3\‘{52‘*4%%

1. Model especially suitablé
for bilingual populdation.’

for intact familiar-activities
include father .and entire
family, '

3. Family enroiled at child age

12 months, cdéntinue 2 years.

4. Strongest focus is upon
mother and her work with her
ctiild and in the family
setting.

Emphasis‘on experimental
approach including micro-
teaching formation of coop-
erative buying group, ete.

6. Discussion with inquiry
approach used ‘i pareat s

education child, development
sessiong as-Compared to more
approach.,
T
) / -
7. Program mozgafgfidually out

a sequential

taffing, professional and .
paraprofessional, allows for
staff with a variety of -~
educational backgrounds from
a few years of elementary
education through college
and graduate school. )

9. Theoreticdl orientation

- eclectic. Integration of
behaviorist techniques,
Robert White's work on child
competence, Piggetian
principles, Eriksonian -and
child devel. point of view

*
.

r's

. £
..“__;,. ,J a i s,

o,

-,

.

1

1. Coumunity baged staff
(program-trained educators
from the same communicy
and cultural background as
program mothersg) .

2, Supportive atmosphere for

adult learning (conductive

‘to mothers’' personal growth

and development through thef

establishment &f the help~
ing relationghipe in which
both participants are

equals)

-
L)

Training Model: a training
chain which passes from
professional 'to paraprofess|
ional to mother (each link
in thé\ chain uges the 'same
techniques of adult - =]

educat jon) e
4, A,multi—discuplinary
educational experience in

parenting and related
supportive services.

e

b
~d
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. Parameters of Intexrvention .
) - ‘ /* .
o {
» . Birmingham ‘ Houston New Orleans
+ Age of .3 to 4 months .| 12 months 2y months
Intervention : . ’ :
y N » 4 / .".
‘ L) / .
Time span of 3 months to 36 months - 12 moriths to 36 months 2% months to 36
Intervention (3 years) | » (2 years) months
, ) . '{ (3 years) .
E J N +
- L ‘ .
— i ol N e -

. for 8 hours- . ¢
4 * - ’ . ’ - * - -
Model mother 2: 5 days/wk \ -
‘ * * »
: for 8 hours ) . . ’ o
. LN - - ' . ) . ' *
- Senim; madel mother: » ' .
5 days/wk for 8 hours. K T .
M P < - o
: . ' , ‘ e &
i + 2 ‘3-. q
5 - .y :
E.‘ . . . -, . .
* - ) - "
4 oo ¢ . . L1
:" & Y . \‘-a - :,_ - \
4 ' .o - .
T - - - |
E;’" v *
Lty L] -
;.-;.r' - - .
Q‘?!::' - o~ - I h hd -
2. o . * \:
i O . . ] oy * K
3 ) & .\ 4 A.B 39 b * C s
7 o " : g
4 ;L ".%n;a?# - * Al " * ’ s Lo ': ;__u%j‘%

. Intensity of
Intexrvention °

* " Modél mother 1:.5 days/wk

Participiting mpther: 3
days/wk- for 4% hours . .

Senior participating mother:
5 days/wk for ‘435 hodrs

ist yeat: 25 weekly Rome
each about 1% hours

2nd year: mother and-
child atterid center

. program 4 mornings’ a
. weeks . :

+

’

" 2 Mornings/weeks .
.hodrs each

for all’'3 years
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) . * . Pattérns of Staffing e
8 - \ T~ . - * L
. ~ ‘ ‘ ®
. Birmingham > Housgton " New Orléans . .

P‘roject' Director “ Professionals Director ~ \4—// K

Supervisory Staff o Paraprofessionalt— - Supervisory Staff ’ T .

In-Home edq_cat ors paren t-child lab . coordinat or
| \crain:ing coordinator : L . e parent education coordimator’ .
program coordismator \ . social services coordinator .
supetvigor - , , heal#h coordinator
: s . , administrative coordinator
Educacion Staff N , ’ TNl
. ' . Program Logistics Cbordinatgr 2y :
Home ecounomics instructor: - ' .
Librarian apd Arts and Crafts|-, Education Staff -~ ‘
Instructor parent-child lab. speacialist (?) .
Senior Model Mother + parent educators (3} -
Model Mother II g home resource specialist (1)
Model Mother I . home economics specialist’ (3) . .
Senior Participating Mother educational media specialist
Participacing Mother ' . . -
L. Internal and Procegs Evaluators, L.
" Other Staff A o . - SV
«  Nurse . # } ’ . J
Secretary . . . i - , \ .

. Cooks-- . . . . }‘1
Bus Driver ’ . . N - & . d
Building Maintenance . = _ .
Personnel” P ) / te .

-————-—--':‘"‘“_‘“__—.‘—"*‘# o e . r °

‘:.' : \. [ ) :‘- e' .
. 'y -
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: Methods of Program Delivery ., : - ’ )
‘Methods” Birmingham . ' . _Houston. i . New Orleans
. Pl M . N a
: - -
o . N Y ' -
. *Ofte to One Approach Model mothers to Used for In-Home . | Used in paren%hild
e o particular mothers _ sessions lst year - | laboratory
* to communicdte content |- :
. ° - 4 m'

* Discussion
. e Y

b

e

-

‘ -For trainimg classes |

g direel:ed)—;l.nformal -and

i

(topic and-leader , ,

social—Advisory Bd.
Meg.

+
—

Most commonly used-
in-home visits

»

-

A Y

Used fof: child deve-
lopment, social deve~
lopment:, .Parent Ad~-
visory Committee

, Didactic Teaching

Used for home econoinics
elegtive classes”

, conteng~outside

Used to present some

Used to present iﬁfo!
heilth:ed. Arts and

L3
. Role Playing

-

Fd

<+

e - i s health education arts mothers' experience | Crafts toy workghop re

. B and crafts . v home economics speeial
- - o] A R lectures field trip Lo
[, o : i / e \ . : )
.o . ‘ . Used in child deve-] Used in child devel.

lqpmem: sessions. and
‘English language
classes %

groups and. lab. -

]
P "
. f -w

'
- L B ]

[ -

%Wrrtém Materials
4

v

N i . N
Guides, ‘manuals _et%xu- '
edgy to read Information '

also gommon through,
discussion -

‘Sessioqs_ :

Scme written or
mimeographed activi-
.ties in In-Home

13

iianuals -of activities

and confq‘& e

»” !

./%ﬂvl'tit tpation : and
t,Relnforcement °

other tothers and all
, -mothers witﬁsEBEIf“rnﬁﬁh

Used by uothers with

childr en ’

, Mothers participéf

in child's classro
algso uged to prac-
ertain tech-

Practices modeled .
behaviors, in parent/
child lab. .

2 FEII ' . g i ‘niqﬁes an terialyg .

o . . - .

: s . Majo_r l:echniques used - . Some content lends mu&r{'\rtunity to

s e to new transactions to itself tq_this met~ | observe exHEOpmental
Observation/modeling hod such as cooking | stages an behavior . .

mother/child, also

’ ?Demonetrat:ion technique taught to and sewing disc. p&raprofessim
o ’ _ mothers for interacting ' model and demonstrate
" T © with child. A P behaviors
23 e N . \ _ -
o= ed Used to commupicate rolel ~ Microteat¢hing-video ;lsed fzr :;aff‘ae,ve“
£ Reinforcement Fe "estpectations and reim= |': of mother/child opment -only , v_:;
ec%{?iﬂeo and.-Discusa "force mother behavior interactional used . T
‘ ’ - use video tepe and for self feedback - ) _
‘written evaluation and group critiquing ! A
. e . .- ~ . o
< x0T « Films, slides, film- Minimal use K
T strips and videotapl IS
. ’ used ‘to conv%gj’some A
# - 4 o
' - . _content R \ "
e 7 SR 5 -
sed\ in parent cbild - S *
n@aﬁtm'*» L. &i:;?ﬁ \‘.‘, o ';t;#;_'{ﬁ? v > ;&g‘z’
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Evaluative Héaéureé T

. Birmingham -

-

Houston

L

New Orleﬁns .

=

- | Measures of child
‘ competence

- . - -

148

Y

and at 10,16, & 22
months)° Scanfordh
Binet (30 & 35 months
and every 12 months
thereafcer);  Kagan-
Zelazo (at 3%, 7%, 11k
and 13% months);-Re- .\

and Reunion Procedure
(3&, 7, 11%,. and 13%
months); Mother—-Child
Interaction Procedures
(13%, 18, 24, and 36
months); Concept.
Familiarity Index (30
and 36 months); Video—
taped Waiting Room .
Situation (24, 30, 36,
nths); Videotaped
Mo her-Teach—Child -
Si,uation (24, 30, 36,
A8 months).

./

-
. N
- .
e -

-

Bayley Scales ogginfanr
‘|Development (in

. (at-ages 1 and 2);

action,to Physical Cong
'tact.(3&, 74, 1%, &
13% -ménths) ; Separation (1, 2, 3 years);

Bayley"Scales of
Ipfant Development

Stanford-Binet;
Palmer's Concept
Familiarity Index;
Schaefer;}a}onaon
Classroon! Behavior
Inventory (at ages b
and 7); Receptive
+Language Inventory

McGarthy Scales o -
Children's Abilit
(Spanish tfanslat

‘ . .
’ .

E

m' ment  (ar 2, 4, 6, 8,

'Development (at 7,

-1Palmét’s Concept .

.|During Interaction

Uzgiris-Hint Scales
of Infant Develop~ 1

10, 12, 14, 16,-18
months); Bayley
Scales of Infant

13, 19, 25 months), h
Meyers Pacific test
Series (at 24, 28,
30, & 36 months)

Famifiarity Index
{at 36 months);
Stanford-Binet .
Intelligence $cale
{at 36 ‘months);
Ammons Full-Range
Picture Vocabular
Test (at 20, .30, §6
months); Effectance
Motivation (adapted)
(at 36 months):
Purdue Self—Concept
Scale for Pre-school
Children (at 36 mos.)
Chfld Language

L

—7

with Mother (per-
ceéntage of units,
mean~length of utter-
ance). - '

H

‘{ship Evaluation (at 24,

PCDC ‘self ‘constPucted
check lists of Ny
questionnaires (intake
rand every 12 months);
Parental Attitude
Research Instrument
{intake and every 12
months); Matermal
Actitude, Scale (intake
and every 12 months):;
Hother-Child’Relation—

30, 36, and 48\’months‘),
At:tachment In'terview
(at 7%, 11k, 13%, '18,

Child Interaction Pro-
cedure (13%, 18, 24, .

agd-36wmonths); - ,

_yaternai Interaction
Structure Situation;
Caldwe¥ls Homé® Observe

vatien for the Measuref-
[ment *of the Envire

ment ;. Tradicional’

Family Ideolog§ Index
of Achievement Valpes;
Child-Rearing Beliefd

. |measure; Psychological

Well-Being Scale
(yearly); Parent
practices Interviews;
Locus »of Control Scale

and 24 months); Motherd -

Socioceconomic Statuﬁ
.{at 2 months),;

- Parent Behavior
Inveptory (6 monthsy
Ratings of Mother’s
Personality (2
monthS) =*by Social
Worker)' Verbal Com-
‘petence-WAIS (at 12
months); Mother.'s

Rotter Scale - at

12 months); New
Orleang Mother-Child
Interaction Scale
(2, 12, 24, 36
months) -

£

P

Self-Esteem (adapted.
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.  Birmingham

Houston

L3

t

New Orleans '
%

- L]
a

Hother measures
- . con't

Graduation Interviews
(at 36 months); Videor
taped Waiting Room
Situation (24, 30,

36, and 48 months);
Videotaped Mother-
Teach~-Child Situation
(24, 30, 36, 48,
months) ’

oy

—

.Room Situation (48

Videotaped Waiting

months)

Videotaped Mother- -
Teach-Child Situation
(48 months) -
Stanford-Binet (every
12 months, aFter 35
months)

P EORE S

, -

Schaef;;—Aaronson
Clagsroom Behavior*
Inventory (at ages -
6 and 7)

v

i

Unstructured. inters
action observation
of mother and chil
(48 months and onc

a year thereafter);

structured. teachin

interaction _ .

observatjon (at 48

months and once’

year thereafter)y

Stanford Binet
(child at 48 months

and yearly there-

i after); Effectance
motivations test
(child at 48 months|
and yearly ther
after); Purdue
Social Attitudes
Test {at 48 months
and yearly there-
after); Ammon§'

'Vocabulary Test
{at 48 menths and
yqarly thereafter)
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. ‘ Documentation: Curriculum MaRuals p
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Birmingham - Houston New Orleans
- L3 :,:" -
“ o ~:k . - %
1. Procedural Hanuals . l ‘Program Desaript‘ior’f """" 1. Procedural Manuals
" Program Rationale & theory < and Objgetives guidi’to replication
. Supervisory~Instructor . 2. .In-Home Curriculum . admi:ni:strativ& ;manual
" Staff Text . ‘ v -,
. . : . part 1 - visits 1-9 " recruitment proced.ural

. Administrative Guide T part 9 — visits : . manual ' .-

"*  .Program Operations Mannual 10-16 V' gocial servides pro- . - .,
Guide 3-6 year old Nursery' part 3 - visits. cedural manual o
Evaluation/Feedback Cootd. 17=24 compunity resources .

- Manual . part 4 - visits ry :
'y - ¥ . rent advisory com-
* Teaching Manual for, Model 25~31 pa |
) Mothers' Matetials - \ . ’ . .Mittee pro.tedures
) 7 3. Family Workshop health service pro-
. Guide for Use of v1ado ] 7 Lturriculun .. sedural
tape "’ } - - . . ) ..
- - part 1: Pamily Work-|. media specialist-process
'.1 Gulde for Lil::rar:l.es\ ’ ’ shop Manual , ‘ procedural mannual
. r M L4 - .
2, Teaching Manual for part 2: Family Work-| , . .
P . ild Development Dis-~
\jvi:?nmental Support N B shop Coordinator |. cussion group curri-
- e - -~ "Handbook culum
3. Teaching Mdnual fof =~ .. att _Z-i—hG ) a
" Music Workshop . .'P roup i
. LT J o Leader's Hand- 3. Health Education Curri-
6,.--‘
* 4, Teaching Manual/Social " book . culum
Se‘rvice“:WogkshOP. 4., l'n-Center Curriculum 4, Socizal Development
';._ * 5. Teaching ManualyHowe* - +  part 1: Home s Curriculum _
: Economics a gz::g:ﬁz; 5, Parent Activgziea and :
(RS . . . * ...\—
rd i e Home Resources Curri—
s 6.. ﬂTeaaggigfaI;i::ual/Arts L part 5s ‘English  _J culum -
E . & o .
. Langusge Lesslons | . oy yorkshop curri- -
= 7. :Eeathing Hanual/Adult . 1k E o culum ]
i Bducation ) L making classes b economi cu?ti C
b . Lo part 3:Child Develop: L el vatiine 5
5. 8. Guide for Ch Class - ment Curriculum for. . . : _ 23
& Instructio ~. . Mothers ¢. list of suggested ~ - &
s P ' ¢ activities * el
5 - part 4: Ghild L ) * Bt
‘?E"f* 9. m:i;ﬁiis for Parti A Curriculum I‘ e, v - . gv?:‘
Y r - M} . LS . ff
Participating Mothers’ part 5: ‘Palmer Curz g
; .. culum . P
.- Book o : ) . \ . i f&
_Senior Participant Y : Ny -« ¢ ;&
* Motlrers' Book. C . « %) ,‘
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Houston

yew_Orleans

Participants guide to 3-6
year Nursery

Model Mother-T k
Lmh_Mbdel Mother II Book

Mother—ChiIﬁ Arnivityh
~  Manual .

L4 T e

F

5. English Language Lessons
"for Spanish-Speaking
Adults

6. Communit} Sérvices

__ 7. Health Curriculum

o

6. Orientation Guide for
Educators

“i,qgmplementing Training
Model for Educators

Loe




