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- Humanistig'Education and the” Handicapped Chi}d:
. Implications for Quality Day Care Programs - .

1 -
v
. . .
- ) ~ - . ¢

Introduction . ) . . . . .

N

o
-+

- Education in a free society is a cwzstantly changing, constantly evolving
process. At no time ig the history of our country, have educators been more
. ’ .
involved in the improvement of techriology and materials to meet the learning
) X , . -

needs of our children. More recently, educators have refocufed their attention

upon the issue of finding the young handiéappéd child in the educative process,
b 4

., The issue of humanistic education directs ‘the attention of educators to assure

sound phygical growth of young children, to foster a good self-image in children}

to create caring relationships among children, to guide ghlldren to value a world

of d1ver51ty and change, and to va11date the experiences and feelings of chlldren.
The purpose'of‘thls artirle is to examlne a mérger of two methods that are

presently hav1ng a major 1mpact in Early Childhood Education, Humanistic Educatlon

and the Mainstreaming of Handicdpped Young Children into quality Day Care Pgograms.
L s , . t‘

Quality Day Care Progfahs
/ v

)

'The,pasi decade witnessed the unpré&%dented growth of Day Care Programs in the
United States. Statistics show that more than 800,000+ children between the ages.of
2 and 5 are currently enrolled in DayACare Programs (U.S. Censush'1980). These

children may come from wealthy, middlq;income; or low-income families. Whatever yﬁe

economic level of the' family, when no adult is available to care for the young child,

-

a quality Day Ca¥e Program may offer nurturing and educational experiences (But;er,‘

5
1970).

_During the preschool years, quallty Day Care Programs can support a, young child's
13

development by offering the child the kind of care he recelves from his own parents‘

and bf‘providiﬁg méaningful,‘éocigl experiences for children with competent,

\
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concerned adults and peers. Quallty Day Care Programs, geared to the unlque

needs, ab111t1es, 1nterests motivations, and dé/elopmental maturlty of each
~ ) ’
child, can provide the multiplicity of challenges that summon eath child to

experiment with, explore, and manipulate‘his environment with zest and exeitement.

These programs also, can and do support the chlld's famlly by involving parents
) \
in the program thus, makrng parenthood a pleasant and reward1ng opportunity

-

rather than an extra burden.

.Humanistic Education

-
. <

As educator$ continue to examine and re examine those elements that promote .
‘ v
or erad1cate a conducive learning environment of ‘young children, pigfe551onal

. . = .
assistance must bé offeyed to help Administrators, teachers, paraprofessionals, .

—~ -

and community people to become mere humane in the conduct of their educational - o

S

If educators want to humanize the process of learnlng during the early years,

programs. =

-

they must make a systematic search to 1dent1fy those elements that enhance or :

destroy effectlve learning of youﬂ% children. Currently, special attentiom is

being given to handicapped chiidren attending Day Care Programs. These children
suffer conditions which not only preclude, the development of skills in the domains
] of learning but also demand specialized teaching., A mode humanistic approach to

quality Day Care Prggrams will be needed to¢/ teach’ these children to learn, to

val{ie learnihg,’ and\bp 1ntegrate a s%ﬁge of self worth in thelr deve10p1ng

‘.

persona11t1es\ ’ - \ -
r'4 i
For the purpose of communrcatlon, wé should like to provide a worklng def1n1t10n
4 & .
of terms to be used in this context The de£1n1t10n of Humanlstrc Educatlon that

-

- L4 ]
appears most relevaﬁf here is one used by Valett (1977) to wit: .

'
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, technology that ‘allows us to survive and actually eiplore physical worlds that ) -

, education was based. The complz&éfy of ou;.present sqciéty may be due, in part, - . |

> ) : '3 .

LN * -

£ .. “«

- Humanistic Education is concerned with the development of ghe ‘
. total person. It is concerned with designing and providing
-learning experience that will help people of all ages, and
in all stages of 1ife, continue to develop their uniquely
human potentials. It is concerned with facilitating our '
growth and changing our behiyior 0 that we may become a e
more, wholesome, balanced, self-actualized and respensible. ‘

-

The emphasis of this kind of educational p&oce§s ?s on the needs and

aspirations of the individual as opposed to’the need of the society to -
. 4 . )

perpetuate its social and cultural valdes.L .
~

> -

Valett '(1978) goes on to describe the difference‘betwgen humani zed

-

education and traditional education and points out that most ccntemporary
. ,; hd - ) v » .
educational programs are concerned with providim% the learner with the basic skills

13 - .
netessary for insuripg the survival of the culture into which he is born. These

$kills have been identified as reading, writing,~calcu1a;iné, the ;solving of .

arithmetic problems, and the acquisition of some level of capability to work. -

“Fhese kinds of skills are necessary tools. for people who are in the process
. , . P
cof learning to understand their environment and who need -to develop technology \ l

- .

to enable them to, survive in an alien or simplisti¢ world. We have developed

. ‘.. - "
were beydhd our comprehension at the time thé thesis upon which traditional

. . ’ b %
to the fact we have expended moréanergy in exploring the world around us than

e .

we have in underStanding‘%he uniqueness of the human orgahism. Humanistic education

» .

oL - :
attempts to integrate 11 learning in meaningful ways that enablés the learner to
LA . . : -
adapt more effectively to himself, others and ‘his enyironmenﬂ, and to play, care
7 . . L2

L4

for, aspire to treate and realize a more wholesome way of life for .everyone. .

Mainstreaming Handicépped Children \
. N F} N T‘ .
Agcording to Carl Rogers (1969), the goal of education is one which assists

.

students to become individuals who are able to take self-initiated action and bef/

responsible for their actiops, who are capable of intelligent choicé and self- - v

- . ’
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dirdction, who worh for, not the approval of others, but in terms of their own
socialized process. Within the mainstzeaming paradigm, mainstreaming means the

| .
designing of”educational programs including placement and teaching strategies

el B [}

to meet the optimum,potential for learning of -each.child as indicated from

‘appropriate testing and observational techniques. It is incfmbent upon educators
to cr1t1ca11y analyze facets of the chlldahevelopmental patterns for clues of

- 1 -
how best to prepare the phlld to utilize all of his potent1als for 1earn1ng about

a A

himself,.others, and the environment in which he lives.
Historically, educational programs for hand1¢apped ch11dren have operated

on the premise that when a child demonstrated some of the symptoms, usually,
- ’ A
based on the tota1 score earned on I.Q. tests, he should be 1abe11ed and placed

S

[ -

%
1n a 5pec1a1 c1ass sett1ng . Little consideration is given in testifg or teach1ng

4

A to other areas of development as the soc1a1 1anguage',and perceptual-motor
’ - . *

-~

: behaviors. ' .y

. In order for mainstreaming to be effective, it will demand a humanistic
- . app;oach; There will have to be changes in the-three critrcal areas of the. ’ «
edpoationa; process upon:which we identify: gl)’children'with iearning needs,
(2) the quaiity‘of teacher interaction with these.chiidren,|and (3) the actual

-

teaching strategies used tg intervene on the handicappirig conditions. We can view

. these ohre?iareas'in light of Valett's aforementioned description of Humanistic :
S e . - »’ .
- . 4 - - - ) . . -- ‘a - - -4
' ‘Education in .three coordinates (1.%£, individual total development, facilitation of
4 : B .
. _ - .. . \ . ) i .

’ growth and behavioral change, and quality educational progran). : .

. K § ' ’ '

‘\"/ . - . .

Procedur@l Steps ) . ’

1

The first step in the Mainstreaming process is the identification of the

Y ™ %pecific lbarning needs 6f the individual child. Humanistic education theory
’ ‘ s ;
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H - “
-would mandate that this identification process should be made in terms of the
3N * +

r »
total developmental pattern of the child. Given the limitations of test”

instrument’s that have valigdity for predicting learning success as it relates
. \ . .
to development, it seems in our opinion, that historical information of the child

£

should be of vital concern in the examination process.‘ We know,;for example, that
13 . i
]

. - . & . .
children who demonstrate similar behaviors on psychological and educgtional

A -

tests, often, do so for different etiological reasons.. Therefore, unless we know .

Vv

when the indications of the handicapping condition was first noted and what other

. areéa,of the child's behavior were affected, we cannot plan_ educational programs
. , %

’ l to meet all the affected areas of the handicapping condition. Psychologists and

educatprs who are experienced in working with young handicapped children are aware

-

that too often educational stfategies fail because the child is unable to respond

to tRe tasks.as designed. This 5511%2? often reflects the lack of attentiom in

~

' the teathing strategy to the secondary behaviors 6f the child. For exapple:

children who demonstrate failure to learn to read are often assigned to reading
readiness tasks involving recognition and discrimination of letter form. Historical
s

' A
and observational information relatingsto this child could reveal he cannot button

L

his coat or tie his shoes or use eating utensils appropriately. These behavidrs

-

would _suggest that the_child has not made the appropriate visual.motor matches for

non-verbal learning experiences. Therefore, the ‘expectatiéon that he make the
. . '

» -
£3

matches for letter and word matches (verbal learning) are inappropriate. We are
. . 1 " - - , ) A
not suggesting that this verbal learning should be delayed umtil he has mastered

hd Al

the nonverBa;/aspeEts, but we are suggesting that the teaching strategy er
. <, ) . e .
Individual Teaching Plan should include strategies ‘to develop these competencies:

Learning is developmental and requires sequential approaches to attain success.

Y

- ” . N ‘ wt
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Another facet relating to the importance of using history and observational

inforMation as a‘part of the diagnostic-remedial plan is evidenced in the approach ~
~ Y
to deaf and blind children .whd are being corfsidered as’mainstreaming candidates.

'According to Piaget, the f1rst two years.of life of the child are spent in
collecting and 1nterpret1ng informatjion taken in from the senses. When a child is

«

deprived of 1nformat10n from one sensory pathwayh we can expect a profgund impact
on his.total learning potent1a1 This does not mean these'chlldren will® necessar11y

perform within the retarded range on 1.Q. test, Bt it does mean tha},when it does,

[y

other areas of their development should be carefully evaluated’ before the labelling

and programmlng are attempted It also would suggest that for some of these
. {7 L .
' children, there may have been restrictions on their motor, perceptual-motor, and

.

. social behaviors that have limited their learning experiences;.consequently, some

P

of the okills tﬁey have accomplished may be too ideocentric to support new learning
in a large group. . . . . ‘ i L

The point of this part of the d&scussion is that diagnostic and screening
l * . ‘ \
programs involving young handicapped shotild include more information than their

abili¥y to perfarm on standardized tests. We do not know all of the effech of

*

handicapping conditions on the total'developﬁent of young children. However, we
do know that contrary to adults, these kinds of deficits appear to affect more
than one area of the childs behayior profile; therefore, we need more inclusive

diagnostic progedures to provide specific information necessary for the teaching

plan.

( ' . - -

The second consideration from Valett's model is the importance of the child's .

perception of himself and others as it relates to the teacher in the teaching
process. Braun and Lasher (1978) state that it is of primary importance that ) }

*

teachers of young handicapped children first learn to ungerstano their own strehgths

>

and weaknesses and to degermine how she/he will use these to deal with such

variables as the use of peer teachers, adult teacher aides, and parent involvement

v Fa




in the teaching process. Too often, teachers tend to view thgir classroom as .
. . N . -
- . . .2 . -
miniature empires in which they reign as soverign-supreme. They set the goals for

academic and social learning, they dispense the knowledge and decide the standards.
Normal children have the caiacﬁty to survive in this autocratic kingdom by using

.

techniques not available to handicapped children. -

- i

Moreover, Braun and Lasher (1978) suggebt that teaching young chi%s?en

’

¢

«

involves the creating oﬁ a learning environment‘in which the teacher: (1) builds
aalevel of trust that allows the children to learn to depend on people and the
classroom environment; (2) share autonomy erJ}each children to make choices, to
exercise their will, and to experience a sense of authority and independence;

(3) encourage initiative by guiding children to a realizdtioﬁrand utilization of
their .strengths andiweakhesses that permits them to interact among themselves and
with adelts in positive rewarding ways; and (4) help'ch}i&;en to establish common
concerns about‘classroom interactions that permit them %o recogniie and respond
to individual differeqces in productive ways.

The third .step in the process of deve}oping a humanistic edug;eion approach
to m;instreeming young handicapped cRildren is the curriculum itself. Vﬂletf
would have us devise the eurriculum around the six ﬂeeds basic to human de¢velopment:
\phyeical security, love, creative expre$sion, cognit'J% master&, social competeﬁcy X
f‘—worth. While the eeaching'énd learnieg experience for all children

s

should be concerned with providing learning in these*areas, it is vital that !

and se

young handicapped children hdve these experiences.

His first level. is physical security which range from good physical health and ,

basic self-ﬁelp skills to food (and balanced diet. Children who suffer from .

hand1capp1ng ceﬂéhtlons such as crlppllng disorders (cerebral palsy, loss of

limbs, deafness, b11ndness, moderate to severe perceptual disfunction op—combln!tlons
o

of these disabilities) may need some adaptive equipment such as wheel chairs, §tand1ng
boards, walking rails and boards, adaptive manipulative:devices, trampolines etc.

These equipment should be arramged to permit optimum facility of movement in meaningfu][},‘et

. - , . / /
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T 1ndependent take-over,_ are 1nappropriate to this concept of physical need.

‘ié The second level is the need to love and be loved by a respomsible humgn
o : ' C LT :
_bei g. Atcording to Glasser (1966), this is basic normal emotional health. Most
. “1 ’ :
schopl programsfare plagued by the lack of disc1p11ne, inability to respond to

r

11m1t6 and to control emgtional outbursts in children. Too many of these chjldren

3 _ . .
are being labelled as‘emotionally disturbed without due consideration to the family
style_%nd previous experiences of the child. 1In our opinion, all classrooms, but

-
R ~

};ﬁ - .
particularly those whiih educate young children, should have a planned curriculum for

teachinéUaffective behavior to children. It seems to us that educators are for-

getting "a ba51c change in'the- life style of today's children. B(\far, the greater
e i .

majority of children in today's society come from homes where the parents or
Y -

parent workﬁl This necessarily limits the amount of time adults spend with the

child as weiQ'as the qualit} of the adult-child interad%ion. Parents are more

L . . . .« e
likely to be preoccupied with their job or tired from the work experience during -

4

the time allotfed for the child.

k

Childrén with handicapping conditions have oftén been sheltered from social

"i MY . - . :
, experiences that .preclude the ability to develop an awareness of themselves
g |
.t : .
as individuals sep%rate and distinct from' the significant others in their

environment. Thé& cannot be expected to 1earn to. relate to others, until ithey

..
.,

s first learn they aré’ 1n control of way to be and to allow us to be, or not to be,
. in relation to themse&ves This should be the first step in the educational plan
for every child. P '

vy
-

The third 1eve1“isﬁtreative expression. Once the child has learned 'to use his
\{ senses to explore his edﬁironmeut, he has to 1earn to internalize the experience
+ in terms-of pleasu:: of\rejectlon that is derived from his unique 1nteraction.
- Creat1v1ty should be guidegf it can not be taught. The purpose behind it is to

Y

allow the cRlld to share the uniqueness of self with others Therefore, creatjve

At

4

expression is dev01d of normsa and Judgmental grades.are imappropriate.

Q : . . . » : . 1(} . .
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The next level

is cognitive mastery. Safford (1978) outlined the learning

needs for seyeial categories of ‘childrer yho,shoul& be considered for mainstreaming
in Day Care programs including children with speech ggf language disorders, hearing

-~ .

impairments, visually impairments, mental retardation, learning disabilities, .

. ? ) :
' . rd . .

emotional disturbances, behavioral disordersd, and physical, neurological, and

mu%tiple-handicapping coﬁditigns. Ms. Safford has been.very tﬁorquﬁh in listihg
. specific curricular needs for each category of disabil%‘y.~ To unsophi%ti%?ted

. persbnnel just becoming involved with the problems of young handicapped children, -
' . : s
the diversifgjsf the needs of these children may seem insurmountable. The truth

is that as teachers learn to respect the role of perceptual and cogni%ive deve}dpment'

3 M YN %

. H . . -

' to the learning of academic skills, the easier it is to plan curriculum to meet )

S

the learning needs of all the children. ) ’

Strategies for Change -~ . ‘ . . i

In resﬁoﬁdipg to the young handicapped child, the physical organization of
3 . ) . L . ]
the traditional classroom will need to be changed. Learning Centers should be
* , i p .
designed to imp%ove the shild's perceptual experiences in'recognizing, discriminating,

aSsociating, and remembering visual and auditory noverbal and verbal information.

Through this kind of arrangement, retarded, deaﬁfzylind, learning disabled and .

some children with emotional problems can use the siMe materials in.a similar
i 5 - 4
manner as they progress in their, cognitive development.

2
2

ar

The essence of the teaching apgroach is on teaching to the ﬁghy\isvels of

Fl . .
readiness of the child. Most of the teacher's time is spent in observing and
¢ . planning learning experiences as opposed to telling, showing, and evaluating. ~This
LS
specific planning allows for structured input of the information as well as
* rd

structured output of the task, thus, affording an opportunity for self and peer

®

evaluation. More important, the instructional procedure promotes more peer
¥ ‘.




.
L & . K 10 '
Al ) N . -
* 5

) ) R , . ‘ .
interaction, thus, providing the atmosphere to promot¥® the affective, cognitive,

- . and psychomotor abilities of the child in ways’the child can experience the

* interaction., ) g

N -

. - '
.

By relating tRe learning needs to several areas of the‘child's development
and planning and teaching strategies to provide direct 1ntervention on all\the

affected areas, the child Is able to'relate to what is happening to him in ways .

3

presentation, and the evaluation are intricately rdlated to what the child

a -

already knows. ) ‘

L4

Since handicapped children usually demonstrate more behavior that is similar
to their peers than behav1or that is different from their peers, the teaching
. ¢ process allows teachers to concentrate on the child's integrated strengths rather

than focmsing=on the isolated weaknesses. *Another advantage to this kind of
programming is that it, also, ailows normal children to focus more on the\strengths
.l ' ™~ .
K of the }oung handicapped child. Thus, the child becomes more aware of the
individual dIfferences among people inrpositive rather than negative ways. \

In its most e1ementary form, sociai competency among children is a measure of

children's. ability to 1nteract with each other in "acceptable" ways, The Judgment

J
of this 1nteraction is usuali& dependent upon how others view the self. In

\) - "

_humanistic education, the" task is to get the ch11d to interpret the moral and

-

£
ethical valu®s as behaviors he omits because they express a better him rather than

#£or social approval. Again, the concept of responsibility for'seif predetermines
- ;

”

thefqhality of responsibility to others. '
~ -
For young handicapped children, it should be stressed that the presence of a,

-

handicapping condition does not precludg this dyal responsibility since }he

.

handicapping condition does not diminish the humanness of a person. Helping ,

. . . Y v
- whandi'capped children to separate th; handicapping behavior and learn to use .

. adaptive behaviors to circumvent social failures in ways that allow for the

"

2 . .
that promote integration of the new experience. Learning materials, task \\ .
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presentatlon of self to be a whollstlc experlence to others. Therefore, the

0 (s L3
. earlre; handicapped ch11dren are exposed to this kind of reality in the social

.
kS

::world, the broader their experience’ in deaiihg with that world in healthy ways will

be. . o A < o

. . ) ] ' SN ”
N - Summary ’ K .o . 'a{\

- ~

-

4

, _ . . o | ‘ ~
If Quality Day Care Progfams are to move toward humanigm, then humanism

[

' ] o g <N .
. must become importapt to all of ys -.administrators,. supervisors, teachers,
. o . - Y ) v ' (
'Shildren, and community individuals. Deciding that imani sm is ‘important is &ot
N . ' A ‘ 1 - * . \
’ " enough. Everyone is in favor of programs for young children, both non-handicapped

and handicapped, but not everyohe_is;committii to them, There is a vast difference

<

-

between an .intellectua acceptance of an idea and the belief that it is,truly.

. . - . . . . » - .“
important enough. to warrant acting upen it, - . ’ ’
4 ) bl ) h ,

-

+ 7 A commitmént to humanisr calls for a shift in thinking-from self to learner.
* e - . ) ‘

It means we have\t&'be less concerned with what we do and more‘concernéd about

A i N ‘* *
what, happens in the hearts and mipds of young children espec1a11y handlcapped

. oneéi A Esgcern fpr‘hgmanismé§alls for the devploppent 0f deep sehsitivity on
the part oggadministrators, supervisors, teacherf, phraprofessipnals, and support
services personnel so that ‘they may become aware of‘the conqequenées of theéir
behavior in‘tzfiéyternal lives of yoﬁng non-handicapped anﬁ handicapped children.

rMaihs@réaming, while expressing education's attempt to respond to a Jider

*.iange of human need, must be approachea as an evolving proéramrtbat will need to

“

be taken one step at.a time, if we are intending te be sucqessful in our efforts.

As you contlnue .to develop and deliver educational programs to young, non-

Y

handlcapggg,qﬁd handlcapped children, ponder the questlons raised by Tumin (1967)
- » . , : K

P « * °
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What do we want our children to become?

A
What do we want

our children to come to value? What do 'we want them t
be able to feel and sée and-hear and smell and touch?
. . . What do we want them to understand about themselves

and~the world of nature and man?

, ¢

How do we want them
to behave toward other human beings? . . .

el
{
\
7 ¢
n
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