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ABSTRACT

The Practice-Theory-Practice Model (ETFM), a methcd -
desigred to infuse theoreticay perspectives into case study materials
and tc serve as a guide for ‘examining chance processes in
institutions cf higher education, is described. The ETEF considers
the historical "and experiential environment that acts UEon an .
institution, its g;actices and its actors. The model shcws the

- histcrical-experiéntial perspettive tc be an examinaticr cf the’
forces acting to reinforce and maintain a particular Eractice. .
Normative and systemic knowledge are seen as flowing frcm a study of
this practice and comprise the majcr bodies of knowledge surrounding

. this current practice. The PTEM also requires careful analysis of

- research decisions and planning-based decisions made .as they pertain
to the ,practice. These knowledge and decision analyses prcduce the
information necessary for the study of the interactiorns among the
different types of knowledge, and Letween the actors and the
knowledge frpor a practice. The PTPM establishes the valuaticn process
as the medjation point for these actions. Thus the ETPM provides a
methcd not cnly fcr studying the ¢cmponents of an institutiopal
change, but also for analyzing the copponent interacticrs thkat lead

. to reinforced or altered practice. The application cf the .
practice-theory-practice model™as a guide for the study of ,
dinstitutional change can be either recenstructive or rredictive. The
PTPM provides a ‘theoretical cutline of the instituticnal change
process and also gives an enriched method for studying such changes.
A biblicgraphy is aprended. (SW)
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" The case stidy metfhod has proved to bé an execellent way to cata-

i

in a chronologlcal format, "the case study is{ the product of 1ntensive
~

instltutional research which is*generally of value to the’ research
\

i
loguing the actors and events in a change prgcess. Of ten reported

551teu- When-v1ewed by a broader raﬂbe of students of higher education,

however, the case study often provides little-information of use to

a more'general uﬁderstanding of institutional change (Scriven, 1975-

Lincoln and Guba, 1980). The problem with the external appllcablkﬁty

. ochaee study materials stems not from poor research proc >dures or

" be expanded with thetestabfishmént~and'ﬁtilization of a theoretical

rrom improper top1cal focus; tHe problem inherent in the case study
method, when it is used tq examlne 1nst1tutlonal change in hlgher

education, is its lack of theoretical foundation.

Y -

Thé understanding of institutional charnge in higher education can
%

foundation BPOP which td formulate its étudy. This base® serves as a
link betmeen'the exiifiﬁb practice being studied and the changed
practice which‘reéults. The Rractice;Theory—Practice Model (gTPM)
preaemted in this paper is designed to serve both as a method for
infuging theoretical perspectives intp case study materials and as

a guide for examining chance proceeses in institutions of higher
educatidn. - e Y

Organizatidnal theory is postulﬁted upon the influence of en-
4 ;

vironmental forces on organlzatlonsé Katz and Kahn (1978), Hage

(1980) , and Meyer (1977) ali emphasize the role which social,
political and economic forces play in the health and growth of

organizationsl Institutions of higher education are most certalnly

subject to—~and often f/«a\helghtened senge~--such andrnnxm?”’fanxs

.
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In thé PTPM these forces combine to make up the historical-egperiential ./

envirqQnment which acts upon an ihstitution, its practices and its
actors.’ Since these forces pervade the change process, trey are
depicted in the Model (Figure 1, #1) as thée support for the ertire

change process. .

Any practice of an institution can be.exemined thrcugh an

historical-experiential, normative, or systemic perspective or

’ rs

knowledge base.

3

The Practice-Theory-Practice Model shows the historical=

experiential perspective to be an examination of “he forces
acting to relnforce aﬂ? maintain a particular practlce. Normative ’
"and systemlc knowledge are seen as flow1ng from a study of this

~practice and comprise the major bpdies of knowleuce surroundrng

this current practice (Figure i, #2). Whlle it appcars that the
historical- -experiential knowledge pertaining to a practlce doas not
flow‘dlrectly from the practice itself, this knowledge surrounds,
supports and presses the practlce. Th%s, in turn, influences the .
sources, structures and contents of the normaclve and systemic know-

ledge which can be developed abcut the practlce (Kuhn, 1970; Fleck,

\.

1935/1979). Normetlve knowledge describes the current practice and

is generated through census data, Survezs,~taxonom1es or cerrela-~

tional studies. Generated through experlmentatlon or th.orlratlon,

~
systemic knowledge interacts with normative knowledge to form an

T

explanation of the current practice or its components.

3

As an individual or a group.of people within an institution
determine the need to examine a specific practice, there is move-

ment in the PTPM frém the initial practice to the theory stage.

»
]
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This has two major diViSions. Planning and DeciSioning.‘ Generally,
in higher education, institutional planning .represents the Planning
Section (PS) ‘of thé\theory component, nd the central administration
is the DeciSioning Section (DS) . Bothjof these units have normative
and systemic in-flow components (Figure 1, 83? providing'the major
‘types of knowledge Surrounding ané emanating from the practice.

(See Smith, 1980, and others for more on the techniques for °

-

disseminating this knowledge).

-

-// While these 1nformatibnkbases are mutually supportive and inter—

active, they are separated in the PS and in the DS by Valuation

5
‘Process (VP - Figure 1, #4). This separation is actually a medxa-

/ftion’which occurs ,when an individual or a group of people within -
a

n institution internally examines both.normative\and systemic
¢
information and analyzes and-evaluates it according to personal

Y

value structures.based upon a priori knowledge.-

v

The Valuation Process, while rﬁnningucounter to pleas for-a.
-~ ?"1« ’
value-free science of administration (see Foster, 1980, for further

14
’

explication of this), is a pivotal component in the PTPM. 1It.is

-
s <
——

the mediation poxnt through which- normative and systemic knowledge

interact. The results of this interaction form the bases for

explanations and questions pertéining to a practice and its

reinforcement or alteration. ‘
The location of the Valuation Process as the‘mediation point

- between normative and systemic knowledge is graphically shown in'the

Model by the movement of the arrows flow1ng from these knowledge

components toward the VP (Figure 1, $5). The VP occurs not only
A . 5

¢
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within the separate PS and DS, but it also arises during the inter-

actions between the two°sections. Throughout these interactions. a

. valuation' process and &xchange takes place which affects all “sub-

¢
LS

sequent actions,~ . . .

?he illustrated”"shoehornino" of a wide range of\kngsaedge into
three simple categories--social, political and economic--may appear
to be,intellectualiy presumptuous. It does,\however,‘allow for two
main operations in the PTPM.

First, viewing knowledge as having social, poiiticil and economic
elements providee a way to simplify and manage the vast amount of
information which surrounds and emerges from a practice and which p
flows into the Valuation Procese. Thls soc1a1 political and
economic knowledge is utilized' in the VP, upon which Reoearch and
Plannlng-Based decisions pertaining to the practice are based
(Flgure 1, #6, #6a).

Tﬂe second operation permitted by the use of social, political
and economlc categorles is the solid movement toward identifying -
those researchable value components which are used in ana1y21ng and
acting upon normative and eystemic information in the PS and DS.

The Practioe-Theoryeﬁraotice Model holds that these social,
political and economic bits of contemporary information are
compared witf the PS*'s and LS's eocial, po&itical and economic’

componenté\of their own a priori knowle#ige bases. The Valuation

\ -

Process, then, is a‘comparison of these’contemporary bits of know-

ledwe with an a priori knowledge base, a value schene, consisting

of the same three categories.
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The VP céapérison of: the three categoriés-of contemporary in-
formation consists af two simuitanébus actioné: Ranginé and Balancing. =

Ranging (Figure 2)'is the placement of contemporary and a pridri‘
normaéive and systeﬁiq information onto én-ideglogical éontinuum for
each of the social, political and econdmic categories. Each
continuum runs from conservative (scale value of 1) to dynamic
(sca%e value of.10;, Once the ranges have been established by the
valuating section, the coptemporary’and a prioriscales are comparéd
by the valuating ;ection. This RaAging action; the comparison
progess and ‘its resultgg constitutes one action step i; ¢he VP.

Balancing (Figure/B), the other action step in éhe VP; is the

process of assigning importance to each information category in

(3

s . . . . b
relation to the other two categories. This weighted importance may

4

be for the strength of the informqti%n in relation to the other

information contained in the remaiing categories, or it may be

*
by

for the sheer bulk of a category's information in comparison with

the other dimensions. Each contempofary and a priori information .

L]
~

-

category is given a minimum weight of 1 and a maximum weight of 7,

with a total numerical value of 9 for contemporary knowledge and

v

for a prioxi knowledge. In theg BélaQCing action the numericalz

‘balance of the contempo.ary socials, political and economic cate-

gories of the normative and systemic information is compared ~
A4 * ¢

by the valuating section with the numerical balance among the samé

&

three catégories in the a priori dimension. As the~Ba1ancing process
AN

takes pldce, the qteater the similarity between the weights assigned ~

the contemporary and the a priori knowledge categories, the greater

.
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the’chances for value congruence or agreement from which decisions
are ‘made. -Both the Ranging and the Balancing ‘actions comblne to -
form the Valuatxon Process in the PTPM. . ‘A_ |

Following the flow of normative and systemic knowlelige from the

initial practice (Flgure 1 #2), the information is filtered through

the Valuation' Process of the Plannlng Sectlon. - Oncge the 4nformation

' .

)
‘ has been examined and valuated the PS elects elther to research the’

[-4 4 4
practice fopr more normative or systemic information (Figure 1, #6)}, -

-

thus entering a research cycle,.or to pass the filtkred information

on to the Decisioning Sectfon‘(Figu}e 1, #7). S,

When the Decisioning Sectiowﬁ:eceives the PS's valuated informa-

tion, a process slmllar to the one which occurred 1n the PS ‘takes

place. Given 1nformatzon from the PS, along with the DS's’ aYbrlorl

e

_normatlve and systemic knowledge, the DS also valuates..

7

At this point the DS may request more nommative .and/or systemic ’
« N v\: :,’

information from the PS (Figure 1, #8), or it may make a Planning- % §$§h‘

tion. Should the Ds request more 1nformatlon about the practlce the

PS will- valuate the requeet,as it would any other information it

~

fen. > . C s
collects. This new valuation action produces either a new research
B v

cycle or the resubmissjon of the information to the DS in some

altered form.
In the case of a‘Plannlng*Based Dec191on, the DS has, generally,

two choiees. On the one hand, the DS can elect to contlnue the

"practice in its current state (Figure 1, #9) , thus reinforcing the

* practice, its histofy and its tradition. On the other hand, the DS

can select or form an Altered Practice (Fignre 1, #10). In either

c. ' , .

. -.9_
14 ' 7




case;_the DS bases-the decision for practice or altered-practice
upoﬁ the Valuation Process. This valuation mediates not only the
" different types of knowledif flowing from a practlce, but it also
mediates between. the interactions of the Plannlng and Declsaonlng
sectlons. Furthermore, on a grander scale, the Valuation Process
gerves as a pivotal medlation process between an initial practice

and the final reinforced or altered practice."

. %
PR R ' . _
,The Practice~Theory~Practice Model can, be used to strengthen

‘the case study method. It provides the theoretical perspectives
and foundations for the large amount of material collected in a

study, and it provides the guide for studying higher education ,

— *

inetitutional change, As a catalyst for. the inclusion of
J . . -

theoretical foundations, the PTPM requires the examination of

) historical-experiential, normative and systeﬁic knowledge .which

surrounds a practice. It also requires the careful analysxs of

., Research Decisions and Plannlng-Based Decisxons made as they
‘pertain to the practice. These knowledge and decls;on analyses

produce the 1nformat10n necessary for the study of the interac-
e

tions among the dlfferent types of knowledge, and between the

actors and the knowledge from a pr;ctlce. The PTPM establlshes the

Valuatlon Process as the‘medlatlon point for these actons. Thus,' /

the PTPM pProvides a method _not only for studying the components of

but also for analyzing the component inter- , -
AN

an 1nsf1tutlona1 change,
actions which lead to reinforced or altered practige.

The application of the ?ractice—Theornyractice Model as a quide

for the study of institutional change can be either réconetructi%e

N
i o

or predictive.




In a reconstructine applicetion;jthe events of a completed cpange
proqgss are reconstructed according‘to the PTPM in an attenpt to
identify the major Planning and Decisioning sections and eheir
"actions employed in the cnange. T?rough this application, the
identification of utilized, underutilized and aveided'sgeps in the
change process provides clearer insiqht into and, thus, more useful
explanations for the cnange eutcsnes.

In the predictive application of the PTPM, the Planning and
Decisioning sections and actions are outlined inkan effort to
realize an orderly change precess. The use of the PTPM in the
predictive mode serves as a guide which promisee to help foster
a change process which protects the separatq_identieies and rofés -

‘¢0f* the Planning and Decisioning sections.

The movement from a practice to a' reinforced or altered practice

~

remains a rich field for -institutional research. . The Practlce—Theory-

Practlce Model prov1des a theoretical outllne ,of the change‘process.
It also gives an enrlched method for studying. such changes. Thrbugh

the reconstructlve and predlctlve applications of the PTPM a 'cledrer

understanding of institutional change emerges. ~
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