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INTRODUCTION

t .
Publlc Law 94- 142 mandates that severely handlcapped

‘ students receive educatlonal serv1ces that are age appro—‘

priate and least restr1ct1ve to the/,axlmum extent pos51ble.

In order to be able to act1Vely ehgage, .fo the maximum ex—

-

teht possible, in heterogeneous natural envrronments,.se—
verely hand1capped students need skllls whlch\enable them to

' interact w1th nonhandlcapped persons.~ Most'severely handi-

13

capped students have received the1r educatlonal training - in

segregated 1nst1tut10ns for the greater part of the1r 11ves.
‘ $
. Part of their educatlonal tra1n1ng may have attempted to

teach them € perform self-help tasks, language SklllS and
®

poss1bly even }job SklllS for their later adultﬁiifev How-

D \
evervgun.orderﬁto use these SklllS in natural environments’

the severely hand1capped student needs to“learn to soc1ally

interact while performlng these Skllls w1th people out in

natural environments. 1In the past, educators wrote programs

for'severely handicapped students. with an emphasis on teach-

ing a particular task. The amudents may have, beén taught in
)\ . . i A

-a one—to-one situation_in,an isolated environment or_in a-

1

simulated envirgnment with artificial materials. The pro-
grams usually mentioned that the severely handléapged students

would meed to learn to.generalize these skllls,.that is, be

able to use these SklllS w1th dlfferent people.in a-variety

2

W - . - fl
*Severely handicapped as .the phrase used here, refers t
lowest functioning two percent of our population at ang\g;ven
chronological age. .
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of situations and times. However, when'the severely handi-

»
.

'\capped students were taken 1nto communitiés to demonstrate
the1r use of these skills, they often failed miserably.
* 4
They were then brought back to the :simylated env1ronment ' .

for more tra1n1ng. It 1s debatable, however, who failed

, more}-- the traiﬁer or the‘severely‘handicapped_students:, N
\ , ) ' .
\\There are many 'instancg$ where interactiofns of severely,

A . - : ¢

.handfcapped studentsiin natural environments are not as suc-
ot .
" ceszul as possible. For instance, in community stores{ . S,
“ many lnteractioﬁs involving both nonhandicabped‘persogs and *\
’ a severely handicapped students are\ lnitially uncomfortable.

.

D ) Some are waiting in line together, counting' out money and
’ ) - A 1 -

hand1ng itsto a person at the checkout who is unknown to the

W
2 severely hand&capped student. For the clerk to receive money
£y ‘ . N
v from a severely handicapped person, who m}ght need assistance -

and‘may be slower than many other people who pﬁrchase items,;
% t N

4~ . "% could be equally as difficult. The teathers of severely hang-

¥ : ' 1., . . .
! L .. _1capped classesdwafter many such iditial community interactions,
.o . have reallégdmthat the interactions in communlty stores’ were )
w‘?“-;.":u , . ’
g0 not as successful as they had anticipated or they mlght wish.

P

Unless the skills' severely handlcapped students are taught

include skills in social interactions and prepare students to.

Ve perform them in community stores, etc., many of these same

problems may redbcur in other programs. "

y As regular educators, a questlon/that must be answered

1.y
.

-
e

Rz
~

is '"Wgat is the role of regular educators in the ihstruction

of severely handlcapped students’" The follow1ng represent

-

S only a few of the ] roles wh1ch regular educators and other mem—
% 1 V‘:;_,; . R , o '
i 5 2 . .
Q. - : -
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bers of the communlty contrlbute to the educational prognggr—

mlng of s?verely ‘handicapped students. Nonhandlcapped persons:
.‘A._ forp*a part of the Aage appropriate, least restrictive

environment w1th1n whlch , severely handicapped stu-

‘ ;"’('f'\ )D
dents- -will be funétlonlng and:interacting;

r

B, are models of the types .of 1nteractlons and the

Jkllls seyerely hand1capped students need to learn

4
Ad ~

in order to perform age appropr1ate and functlonal
’ e '

activities in the. natural environment:; and

o

Eod

C. are evaluators of the appropriateness or inappro-

pr1ateness of the severely handlcapped students"

actlons and the edudatlonal programs Wthh are set

up to teach these students appropr1ate actions.
~
It is to the advantage of'all concerned that the complex

of interactive skills essentfal to successful integration of

severer_handicapped.students with' their -fiture employers,

-¢o-workers, supervisors, friends and fellow citizens be sys-

tematlcally planned for and 1n1t1ated as soon- as poss1b1e.

As edubators, th1s then becomes part of our responsxblllty.




. s . ’ I. Goals aﬁdkbbiectives X
< . ’ - . ’ . S ¢
) . "3 The goal of this tra1n1ng sess1on is for part1c1pants ;
‘ v to 1ncrease the range of péssible optlons for worklng w1th .
. v severely handicapped students- in thelr bulldlng.
The objectives are: : - T .

LIRS
’ .

i; To increése'knowledge of the handicapping ‘conditions

- of the severely-handicapped. ‘ R -

‘2. To identify possible interaction options with the
\ - ) ] '

. , severely handicapped,: . T

.

3. To'develop an actlon plan for 1nteract1ng w;th the

- .

. severely handlcapped at a bu11d1ng level. . .
.’ . > . —_— . @ '~ . . 4
Training Design . .

The sequence of activities msi‘occur in the following
. T v oo
o  ways: L ' . o

. - ; ‘:_;U ., - ‘ 71

¢ + 1. One full day (approximately 5% hours)

, - 2.- Two half-days ofu2%¥3 hours each, designed as folloﬁs: )

4

. 4 Activity 1 : —_
. ' : Purpose: To increase knowledge ég%ut both the handicap-

ping conditions of severely handlcapped students and the pro-

fes51onals who have expert1se 1n'a"§11ng w1th these probiems.

Materials: o !
/ e . N .
. v .
. e 1. Handout #1: List of professional resources;

2. Worksheet A with handlcapplng conditions and pro- .
fessional resources to match up‘, ‘ -

3

3. Wbrksheet A on transparency,‘and
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. - - :
\' . ] . K % H
4. Overhead projector. '
. v _ T :
. - . : s
. Time: 30 minutes . e ..
. . * -
Process: ) . ) -
. E L] —

NOTE:

S Et

1. Réad handout #1 " v

2. Indiv1dually complete Workshéet A. ,\ .

-~

3. fTrainer leads\dlscu551on, citing types of pro-

. fessional assistance. . : .
o ' )

fhd = \A

L]

There arg a wide varlety of pro§e551onal resources,
~
‘that can be utilized. Empha51s is on-matching_skills

of’ professionalé to problems. .

4 , . N
3 ' s

g
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" dities of bones and joints.

’ HANDOUT #1

 DESCRIPTION OF PROFESSIONAL RESOURCES
] * * X . . .

’

Audiologist: An expert in, or‘'studeng of the science of hear-

. ing. . .

~ 5

ﬁ%ﬁiﬁizen Advocate: A concerned citizen who volunteers to be-

com® a friend to ‘a mentally retarded person.
Géneticist: A person trained in genetics or-in the under -
standing of origins and natural growth‘hnd genetlc inheri-
tance through gene transmission.

1y

* -~

Internist: A physician, as distinguished from a syrgeon. A
person who treats internal dlseases, or those of the.internal
‘organs not curable by surger%/ o

MObllltV Spec1a11st A person trathed in techniques for help—'
‘ing people with sensory and perceptual deficits move through

spage. . <

-
‘

Neurologist..'h physician who has spec1ai training in the diag-
nosis and treatment of diseases involving-the central “nervous
system (i.e., the brain, the spinal cord and nerves)

* Occupational Therapist: A profess1ona1 who treats persons
having physical or mental disabilities through,specific
types of exercises, work, play, etc., to promoté‘rehablllta—
‘tion. Relates facilitory and inhibitory 'techniques to the
individual's functional ability. , May be. referred to as a

' Developmental Therapist.

thhélﬁoloqist; A doctor who specializes in the eye and dis-
edases of the eye.

Orthodontist:” A dentlstjwho specializes in the practlces of
stralghtenlng dental structures, allgnlng the teeth and shap-
ing the jaw using braces in order to bring the teeth 1nto
proper relatlonshlp to each other. .

Orthopedlst. A surgeon who deals with diseases and deform—

Orthotist: A person who is trained ,in using metals aﬂdspkas:
tics to construct adaptive equipmerit, splints, braces and =
varlous types of appliances €or physically handicapped persons.
Otolarzngollst. A physﬂé1an who specializes in ‘the diagnosis

and treatment of dlseases and conditions of the ear, .nose, and

\

throat. . , . . .

”

‘ - ’ 6 - 9 [ 4

~
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. " - HANDOUT #1 (Continued)
‘ . Parent/Teacher Organization: Parent groups who come together .
. in dealing with special problems related to child rearing -

through schools or other community agencies. Parenting is
a discipline and parents are natural teachers. -
g

Pediatrician: A phy51c1an who has’ Spec1allzed in the dlag-
nosis and treatment of the diseases of chlldren, and in the
care and development of children. .
Pedodontist: ‘A dentlst who spec1§llzes in the diagnosis and
treatment of conditions of the teeth and mouth in children.
. ) Prosthetist: A person who is tralned in .using plastlcs and ° .
: wood in constructlng artificial limbs. ‘ &y

thsacal Therépist A profe551onal who treats persons having
physical or mental dlsabllltles through specific types of
. exercises, work, play, etc., to promote rehabiljtation. Re-
) lates facilitatory and inhibitory téchniques to’'the individ--
ual's functional ability. May be referréd to as a Develop-
‘ mental Therapist. . o , .

-

Psyghlatrlef \phy5101an who spec1alizes in the diagnosis
and treatment. of\mental and/br emotlonal disorders.

v 3

" Psychologist: A profe551onal trained in the sciences that
deal with the mind, mental functlenlng processes, behavior ) N
d * @ and psychopathology. N ‘

) .

Special Educator: A professional having expertlse gp cur-
riculum’ and management of children with exceptional edu-

‘ cational needs (home/trainer) and/or a.person speclallzlng
> " in behav1oral disorders. _ . £

S8ocial Worker: A professional who works with other profes- .-

*. > sionals -‘in helbing persons and their families to overcome . |,
social, emoticnal and environmental problems They prov1de
services, resources and programs and develop an atmosphere -
that enables children-and youth to make an appropriate life
adJustment p

‘ \ 3
4 - 1

Speech and Langquage Clinician: A professional person who’
treats persons with speech and language .disorders.

- -

Il

t 4
Speech Pathologist: A professional person who is engaged in
the study of the disorders of ‘speech and language.

Respiratory Therapis; A professional with:'special training
and knowledge in the area. of mechanical breathing apparatus
and medicdation. related to pulmonary functlon.

. i . - »

- A ~

e S N




. Q ’ .- L -
. . . N ‘:\ AT ) ’
. P r/f
\
‘ A .
L] \\:'-\5‘ - .
4 Lu <~
) ~ " HANDOUT #1 (Contfnued)
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Reqular Educator: W®A professional trained to teach students
who learn within regular education programs and refer students
N ‘'who need additional help and evaluate the effectiveness of

: Po,e e additional 1nstructlon. . .
L ] . e

. . .
s ’ <

“Not all profe551onals in’ these cagegorles will have the
expertlse to swer questlons related to individuals with
severely/profcgndly handlcapplng conditions. One should ask -
the extent of that professional experience with such per-

, sons, so as to provide perspectlve on the accuracy of the
+ °- answers given. ) :

P . . . K .-




L]
¥

WORKSHEET A
N - ,
HANKTCAPPING CONDITION.

The severely handicapped student
has a problem in. chewing and
swallowing ~soflid food.

The severely handicapped student
is often unintelligible when ver-
balizing to other adults and peers-.'

v / -
A slight tremor of the foot or hand
is noted. May interfere with the °

" severely handicapped student's at-
tempts to ambulate or grasp an obJect

. . '
. .

The'severe1§ handicapped student may
appear to be staring off -into space
and doesn't always respond to voicesg
sounds, or touchlng.

A
- L}

o

Dressing is very difficult for this
student . : .

The severely handicapped student
doesn't "remember" where objects

" are usually kept or how to get to

certain other rooms in the school

‘'or other buildings . ‘ ' '

&

The, body moyvements gf the severely
handicapped student are very awk-.
. ward and often rigid. '

~

Sometimes the severely handicapped
student makes. loud noises and is
disruptive.

¢

The severely ﬁandi&appgd student
doesn't seem td be able to keep
his head if an upright position.

-

2 9

,‘., ',' ‘. | 12

.
L]

PROFESSIONAL RESOURCE (S)

1 4

R

-

i
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% WORKSHEET A (continued)

-

-

HANDICAPPING CONDITION ) PROFESSTONAL RESOURCE (S)

The severely handicapped student ' ' .
may poke his eyes and wave his ’ N

N

handstin froht of his eyes. _ 'a _ r
This seVerely- handicapped ‘student _

has difficulty in balanc1ng and
walking and can stand only with “

support. . . . .
PP ‘ . . . - —

Bladder control and t01let training )
is still a problem for this studen

- ‘q - N .
Phe muscle t¥e of this severely 5
« Nandicapped student. is Qescribed as
“hypotonic. The stgdent also looks L
to be overwelght Ly L )
This student drools. . +° : - . : ol
. . ‘ '
o } g . °
"This severel¥y handicapped stugent}m : J -
. doesn't look at people when they * - >

speak to her and her gyes don't @
always+'follow objects when they «™ #
move %n her field of vision. ‘ ,

A

r ’ - ‘ N\
This student makes vocal clicking . .
sounds often, even-when watchlng .

.

television. . :
/\5\ 4 - h «
. . . 4 £

This gqferely handicapped student . g7 { - - ’P : A
has never made many sounds, and : e )
has said no words that the adult . S EaN
who interact with him can remen-— ° et
ber. * . ) ‘
!
~ ‘ N 13




Activity 2 : o o -/

Purpose: To6 identify.and categorize some of the common
% . f s

'interactions that are.possible:

1. proximal, =~ o -
2. helping, -

. 3. service,

4. reciprocal, and .

- 5. other. o . | .
- N ) * ‘ . -
Matefials: Suff1c1ent numbers of copies of worksheet B,

4

. ’*-\‘worksheet B transparency, overhead penc1l ‘overhead projector.

4 \

. - Time: 40 minutes . - . '

v
. .
Thatw .

Process: ' . . S N
®° «
1. Review Handout #2 individually (10 minutes):;

2. In small groups brainstorm'examples of each tyﬁe of
P "interaction. (total time for four types 20 minutes).

o NOTE: example9” of each type are included on Work-

o sheet B (for tfansgafency). N

. 4
Directions: Think,of all. the proximal interactions

. ° you had yéstgrd;y; Listfthe interactions on Work- ’ :*
SR , ) e ‘ sheet B. Then list four hélping interactions you have
S S ,
;.,' ) | . i béen involved in this week, four service int;factions
@ l, . «h ‘;6uﬁhavé'H§d today, ana four reciprocal interéctiéﬁé j .
v; -t * you have had'today. These interéctions may® or may ]

not ﬁave included the severely handlcapped

3. Di%scussion felated to:the range of potentlal 1nter-
LN — t et .
g + actions that peoﬁle have (10 mlnutes)

-

- | b o S T | - :
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HANDOUT #2
\

il . I . . -
DEFINITIONS OF SOME MAJOR.TYPES OF INTERACTIONS

An, interaction will be defined in this context as a

mutual or reciprocal action.

-

The definition implies that

" there are at least two people involved in the interaetion

and they, each acknowledge the other person in“some manner.

An interaction might be:
(1] ’

looking at or observing others,

-

;. ! « b « .
standing near someone, talklng to someone, or assisting an-

other person.

-

51dered

1),

2)
3)
,4)

Each type of interaction is defined dnd examples ‘are.given to

illustrate the interaction process.

1.

ting next “to each other and taklng lecture notes here are en-

gaging in at least a préx1mal interaction.

proximal interactions,

»

.

helping interactions,

service interactions,
l 4

.

and

reciprocal interactions.

.

Rfoximai Interactions-

.

»

[

¢

1y

'

That is,

v

»

>

proximal

There are at least four types of 1nteract10ns to be con-

“

’ 1nteract10ns refer to be1ng in g105e prox1m1ty to another per-

son and notxng &whether it's visual tactual,

that anogher person is near.
£ .

'frequently occur are:

2

auditory, etc.)

5 5

{

,a) seeing a severely handicabped person on the bﬁs;

-

15

b) hearing a conversation between severely" handigapped

2

Proximal interactions that might

students behind yolt in a grocery checkout countér; and

.
T

Most'of the people who are sit-

@




P

~ .

c) watching. a severely handjcapped student playing at -
the park. . T
A 2. Helpinq Intéractions:’ This type of interaction refers

A o

to helping another person or offering assistance to another

-
~

person. The assistance may be bhysical, or verbal, or gestu-
4 ~ : ' '

ral, etc., and is given by’one person in order'tq help another

-

person perform some Sklll In the casi;of severely handi-

, Ccapped students we mlght engage in helping interactions by:
a) verbally remindrng a seuerely handicapped sJLdent tQe.

, ' line up when the recess bell rings; ' ’
' ) b) physically ass1st1ng a seuerely handicapped student

-

in maneuverlng through a turnstyle in a department -~

' store; and i -

{ . .0 M . . 1
| c) gesturally pointing to the art classroom when the
" 4
severely handicapped student is in the school hallway

. loqkiné for the art room.

3. . Service Interactions: Serwiée interactions involve ¢
-? ’ . *

.

one personfperforming a job or a service action and inter-

.

s v % e 4

° ice. Examgl@s of service 1steractlons that educators might

N 4 Lo . .
perform during the scheelrday may include:
Howmr , N . “ -

°

. a) handing a severely handicapped student a lunch ticket;

. e
b) signing a hall pass for a severely handicapped per-

A [

- - son; and . .

c) disciplining a eeverely hand}capped student }er inap-
»

‘« .

propriate pla§ground behavior. . }

4. Reciprocal Interactions: 'geciprocal interactions in-

~

voive a mutual exchange between two peopIe with possibly theyf?

L A 13
7 1

15

. acting w1thwanQ;her person while performing that job or serv_' '_

C e
PRaedt kz"u"(‘

ageds 4
.

W




éame-orwdifferent‘resulting benefits. Two students might

€hQOSe each other to play-a gage during recess and thus en- )

—-—

gage in a reciprocal interaction. In a school situation,
b
b‘a ‘(\' . hi ., . e - ~ , . °
reciprocal interactions between nonhandicapped and severely

handicapped students might_include:

' i; a) a severely handicapped student and a nonhandicapped
: T
¥ . N student SOClallZlng in the school halls or lunch .
'lineg

b) a reguiar educator and a severely hand;capped stu-
/ Lo dent saying "hi” as they pass in the halls: and
c) two nonhandicapped students asking a severez;\handi—
a ‘ . capped person to sit With them during lunch.
In each of the above examples the 1nteractionsyare prob-

ably easier and more enJoyable if all the persons involved:

1 ) 4 ’ ‘ . ’
- a) have knowledge about each other: . j i
% P4 ;
. a0 b) acknowledge and. act in accordance /w1th the differ-
. : . g ?
' ) ences and similarities of each peqson- and
LY \ - “ s

1 . c) acquire the necessary skills to e gage in the inter-

. actions. ‘ ’ , ; .| ' . -
- ?hrough these types of interactionﬁ'both npnhandicapped
‘; and séﬂbrely handicapped,persons_can le‘rn about each other. >
2' ' Severelyahandicapped students‘ghose edu ational programs are
. based in Legular’public schools ratheerhan\segregated facili-
"ties haue many more opportunities for interacting with non-
handicapped persons which can contribu¥t to their:
: ’ o~ ‘ * o a) engading in appropriate and relatively functional and®
2 ' efficient interactions; &
. ’ t,

fg :{'

)




'd

by‘participating in more longitudinal and more varied -

[

interactions in natural environments:
Q

A c). observing and modeling the 1nteractlon skills non—

ﬁ%ndicapped people perform-:

v
\

-

JY
a) performing interactions more* appropriatély in later
« o p

»

adult env1ronments L- with bus drivers, employers,

K

[ .

co-workers, and store clerks; and . —

e) utilizing their fulT potential as citizens to enjoy’

1

W%;\

e
fﬁkb

.= _the environments and interactions most of us enJoy g
& ¢ .
Nonhandicapped persons also have more opportunities for le rn-
i me
ing when severely handicapped people are integrated into @ﬁe

publjic schools and communjty enVironments‘ They have opg r-
r

tunities to:

‘p N . . 3 " .
education.instructors, nurses, doctors, s 1af'€du-
\ cators, genetig¢ counselors and others:

. . E ! .
c?’develop an interest and work with seggrel handicapped
’ . - [4 g . .

-

persons;. . '
d) engage in positive and constructive int ”;ctions th@t
s are facilitated ij the p&blic school eduéational set-
tings; . , ‘f: ) .
[ : i A

e) acquire knowledge about the many possible causes‘of

severe handicapping conditions; and .

-
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/f' BN

-

f) learn about a minority population of citizens that- .

preV1ously have been isohated for fiost of their daily

-
. -

“* enviromments. > ‘
¥ T . y
4 .
~ in order for both severely handicapped and‘nonhandicapped_*

’ 1nd1v1duals to successfully interact in publlc

.

school set- .

~

thgs and later in adult settings, educators must_ systematlc—

ally plan for and prOV1de opportunltles for at least all of

) the four types of interactions listed above .. L '

. ) ’ . .
. >
¥ j '
- ¥
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WORKSHEET B (trdﬁsparencv)

.

<

Proximal Interactions

1. Wavigg-to a friend

4

2. 4heading newspaper in the.
teacher's lounge at break

L7
3. Watching a movie ‘at a
theater.

Helping Ihteractions

Holding the door open for the
delivery person.

{

Poihting to an item a student

is looking for ]

Service Interactions )
; ‘ . (
Sending a student- to the prin-

cipal's office for discipline.

Answering a parént's question
over the telephone.
-~ v

s

Reciprocal In ctions

malkipg to a group of students
Qn the playground

o N
Smiling at another teacher in
the hallway, who then waves back.

L3

Talking on the telephgne.

‘Stealing money from a purse.

: i

{

~ o

—
\
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Proximal Interactjions

-

~ 2)

3) ; o
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Heiging Interactioils
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b§ervice Interactions
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o, Dellneate poss1bie 1nterad§%ons, settings, and

¢ s

act1v1t1es in your loca%/school where you and your students
& S
might inferact with’ severely.handlcapped‘students.

+
-

Materials: ' Worksheet ge(hangoutA s
Vet , Overﬁead{fransparency worksheet C, blank
. e . .
- overhéad, ovérhead préjector, and over-
s head pencil. ’ x
- 5 i .2"“‘@ Ny
K ime: 20 minutes to write out interactions .

-

. . 20 minutes to discuss examples and possible

' °
« ' concerns. o S‘,_ ) ‘ "
. ) : ‘< ,‘ N . — M
- Process: i . -
' ) 1) Have suff1c1ent numbers of Worksheet c to hand out.
-~ . a - g
’ . : birectors: Identlfy as many 1nteractlons as pos- '
N ' sible  that might occur in your buildiﬁg. In- ‘ .
! . e clude,different‘types of  interactions that might
— . » ocqur’ as well as citing where, when, and how the
: interactiommight occur.- : " :\\\V
) : . ° ~! B . . b
RS - a), the settings within the school building
- s N ~ g -
’ ' . ’ = and en—the school rounds ere 1nter—
) , j ﬁ” k g El-%‘ ‘
actlons occur, f‘ f e / —

A ] s

o ‘I b) .the @any_differenﬁupeoéle\within the build-
“ T ing with whom the inéeract;ons;occun; N
N . . ! $ow s

. ¢) the different types of actions and skills

such as gestures; ﬁalk;ng, fjﬁsﬁ” waiting
.. (always a ﬁerd,one‘to teach!), watching,
. 2

T g etc.; ¢

. “ Aol :32 \L ';% AN ’ '-°.




3 A <y \
. ° 3 .
- ! ¢ . ’ :' ] )
N ’ ' .0 . ) ° - )
RN : d) the many different times within the day,
f} ‘ ’ . 4 ’- \g * v .
{ L =~ the'durationlof, and the number of people
G c T, ' involved in the $nteraction. >
X 2) .Reguedt participants to recite some of their ex- -
% ~ S 4 dsecuss”
' . amples. List examples on an overhead apa discuss
. the following variables related to the occurrence
.t ) N
. § . .. Tt e . R , .
' ' ,Of interactions: /
. L)
- -
© o
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* : . * WORKSHEET C / v

. s ~
. . 2>

. "%

. _ . AP BN "

4 . A Y 4” . <

_ Interdctions between severely . S+ ~0 < [ & o - .
- handicapped students and ) Q¢ :

)

I d

EDUCATIONAL BUILDING
STAFF
N

. - J .
1) * Saying "hi" to each other ooy
in the ha ys: 8

Watching the activities of ' T
.. each other on the school
playground;

. ‘) g S }

)

< e

- 1) Waiting in the cafeteria ' '3
' line for lunch;- ‘ _ _ ‘

- ., -

°2) Walking together on the X &
playground; . .

N o 4
3) Riding the school bus
together; ’

STUDENTS

tJ /
’ -4) Severely handicapped stu- X

dents getting ass¥stance g :
N with a wheelchair going #nto -7
school from the school bus. g "\

— 1Y Vi

NONHANDICAPPED -

~

1) Watching the severely handi-

. capped student going to o X
school with frieflds; _
L

2) Assisting a "lost" student; ' X S
. r .

3) —Acting®as a crossing guard, .
.-and offering street xrossing _ =
assistance. )

s

\

PARENTS AND

»

-

\

CHOOL. BUILDING NEIGHHBORS

ETC.

~
b

3
C/OLUNTEERS,-

.4 ',
' 21 24 )
ERIC C | | ’
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VOLUNTEERS, PARENTS AND
SCHOOL BUILDING NEIGHBORS, ETC.

(3

7
NONHANDICAPPED
STUDENTS

o~

EDUCATIONAL
BUILDING STAFF

-
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Activity 4-
,‘ e,

. gl

Purpose: To deyelop an action plan to ihsure that a range

» -

of possible interactions w%th severely handicapped students

and their corrective procedures are impléhented/;t a Muilding

o
<

level. Py

v

»

Materials:.

I) Worksheets D, E;-F; v
2) Worksheets D, E, gnd F on overhead transparencies;

L3
L 4

3) Overhéad}oand

4)'Overhead'pencil.t

¢

T;me: 90 ‘minutes _ -

A

Procéss: ' ' %
1) Piscuss some ' example problem interactions, cor— -

rection procedures and antecedent evenpts such as

-
.

\
those listed on.worksheets E and F.

. %

2) The participants will break up into small groups
of 5.7 Qéople. ‘BEach person in the group, will £ill

out a worksheet. After approkimately 15 - 20 min-

‘utes of wriiing the indiv;dual group members

s

will decidé on: <t N ) .
.a) a'perlem interaction .and a correction pro-
. . . a
cedure that they will role play to the rest of

@

o g

‘/ the groups:; and . .

- L4
b) recommend an antecedent event, such as PTO meet-

5 .
¢ .

ingS';o discqss the possible probiéms, planned'
wa - I 4 e
A

exchanges between nonhandjicapped and sevérely

@ el

3

>

b




¥ UE TR

2.

~— 3.

7.

-

handicapped classes, etc., which might’ have

helped to prevent the problem interaction.

]

Problem Interactions -

1.. Nonhandicapped persons feeling embarrassed- because they

are unsure as to how to interact-with a severely handi-

capped person. ¢ '
A severe%y haad;capped person acting inappfapriately in
the school hallWayi -7 © .
A special education teacher feeling his/her students: are
causing others to feel uncomfortable.

" Séverely handicapped students being teased.

A

Severely handicapped students getting special privileges

without an assessment being done to determine if the

e

- €

privileges areiwarranted.
Parents of nonhandicapped students protesting that severe-
ly hangicapped students wi¥l be "mainstreamed" rather

than integrated and the educatigna% standards of the sshool

-~

will be leowered (\E
Parents of severely handipaﬁped students forming a separate

-

"PTO" from parents of nonhandicapped students, or becomlng

QY .
‘J{sgiated 1n»school meetings as “"speci@al parents" only.

!

'.d . : 24 .
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o N . ) * ‘W‘- ‘
POSSIBLE - "NEGATIVE" INTERACTIONS - ° ] )
£ - . . & .
severely handicapped student —" nonhandicapped person
€.g., is walking down the hall €—) teases the severely
: handicapped student and
v ) others’ laugh at him
' 1. . ‘
PATt == 7

2. 'Y . . «

3. ' ‘
- -~ - }

. " 4. :
" ) . . ) . . o
) r 5. - £ ¢ >
. "“" :
; “ ’ ¢ f” .
N B oo .
3”” ‘ nonhandicapped person H severely handicapped
- M ) ‘ student
€.g., shows the severely handi- drools on the baseball
capped student.a baseball car
catd . .

N . 1., . a2
X 4 = -
3 2. :
L " 0 .
£ g N
s G Y -




.. WORKSHEET E
POSSIBLE HELPFUL ANTECEDENT EVENTS.. \
e.g.,: Set up asseverely handicapped rstudent/nohhandicapped
o . ‘student buddy system on the playground before prob-

. + ¢+ lems arise there

e.g.,: Arrange dbuddy“ pé{fﬁers with whom the severely handi-
, . capped student can walk to and from school or a buddy
' . °" to assist the severely handicapped student in getting
from the Dbus toithe playground, etc. - > °
e.gl,: The PTO might set up a BLOCK PERSON nétwork whereby
homeownérs who display a certain symbol are willing
‘\\; and prepared to offer assistance to any child needing
help either in going to or coming from school. °
1. . LN o

*

+
.

.




L FAER ., - ) P “';,i‘
B . , ' .
- » - ' —/\\
. “ WORKSHEET F s
e e ] ,/;j.
" CORRECTION gﬁOCEDUREs»that might help remediate in a situ-
\/\ r & . .
ation where a negative interaction is occurring. 3 ok
S .€.9.,: ~a) Physically assisting 'a severely handicapped stu-— -~
e dent to play "catch" with a nonhandicapped stu- R
- : *dent "who has thrown a ball and wishes to play o
L catch with the severely h&dicapped student. ) ,
. / Db) Showing a nonhandicapped student how to help a
) severely handicapped student who has fallen ~down
L ) » and needs assistance while .on the playground. - . .
L 1. «il ' , - . )
‘ ‘ . . A ?
\ - - - Ve
‘:'J' ) R s » . \
o —
s - ( .
3 2. - ~ .
- i .. "
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" Actlivity 5

N

.'f. -
AL .

LS

Purpose: To prlorltlze the fOllOWlng actLon; in the

order in .which the part1c1pant feels able 'to be 1nvolved in

4

the eduCational programs of severely handicapped students.

' a4
Materials= \

1)'Worksheet G; y

2) Summary Sheet G (for overhead) ;

3) ?verhead projector;

A\ ]
4)' overhead pencil. )
30 minutes: a) 10 mlnutes to prlorltlze 4 ;'

' b) 10 minute break
c) 10 mﬂnutes to review group priotities

/’;qProcess: Individually the part1c1pants w1ll anonymously
prlorltlze the" actlons on Worksheet G and then turn them in .
to the activity, manager: — T '
The act1v1ty manager will add the pr10r1ty numbers listed

\

for each action, divide by the number of respondents who
| -

" prioritized the actloni and determine the average priority

-

listing.

~

The average priority listing for each action will then®
be shared with the participants. The priorities may be
ntilized in evaluating the increase in skills and knowledge

. 4
ga@ined from the inservice process.

’




JWORKSHEET G

PRIORITIZE the following actions from 1 (most c;épable oﬁz—
oll .

‘forming) to 7 (least capable oﬁiperformingﬁ. Use the £
: - -

+ing priority scale:

v

1 .

Least . ) Most.
capable - I capable

v

»
P -

Teach a severely hand&capped student a s%ilf.

Tell nonhandicapped persons about some of the educa- .-
tional needs of severely handicapped students.

‘\
Answer- questions of nonhandicapped parents about the g
integrated school settihg for nonhandicapped and severely
handicapped students,

Engage in a proximal,
s

heiping, .

, -
servic
-

. . L& '
recipriocal ‘interaction with a severely
handicapped student.

. / .

Assist nonhandicapped students/other staff to engage in a

proximal, . PR
\‘ . V

helping, ke

A
service,

reciprocal 1nteract10n W1th .a severely handicapped student.l

Team teach a c}ass or* perlod with a special educator
which contains both nonhandicapped and severely handi-
capped students.. N
Ask quesglons of proféss1onal staff about the handlcgt:
ping conditions of or remediation technlques used with
severely handicapped students.
. \ .
Intervene when a problem arises,in a situation which in-
”“%volves a severely handicapped student and a nonhandicapped
student, . s

-




WORKSHEET G (continued) . - -

« . . — - .-
.

. Refer a persdn who asks a question abput a handlcapplng
condltlon to the relevant profe551on(s) .

o Advocate for educationai—servrces for severely handi-
capped™s Students.

]
— . ;
v >
Evaluate the appropriateness or 1nappropr1ateness ot .
~actions of severely handicapped students. . g
Evaluate the appropriateness or inappropriateness of
actions of nonhandicapped sEﬁdents. r )
° . - -t R ’ ‘e
3 v . .o
t . \"'o a3
\
. .
* - ¢ ’
» -~ , s o
\ » ° .
4 ’
A ] &
-“
» \ - __- ~ ~ \
J ) B ’ .
. z
1] \ .
. - 9. \ N
o - u —" -
-t ,‘ . ' . . . -
‘ - ®
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]
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Inservice Manager: ‘ P Co
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e o1 b2 3 T 4 8 \
D ’ ‘.,6' ~* //' R
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- . . ' . i . L N i
Poéf\).\ Fair Average’ Good Excellent
Inservice ' - .o -
? -~ . ‘ h Fd ’ ) "J )
Clear goals . e
-~ Relatedness of content to goais ' . s
= " Appropriateness of a¢b1vrties Lo ; &
Appropaiateness of readings and lecture.’ ) Lot
Value in professional preparation: ~° -,
Evaluation Procedures . l,-;f« S ‘
Lecturer/Activities Mandger ' r : o
v ° S
- Preparedness o C . AN :
. . . " - Vig ::‘3,\_/@ }
Knowledge of field ; T '
» / H . s ‘
Ability to communicate with partigipants ;‘
' ,' * . * ) b - ) -
. _ Ability to generate interest in subject matter
. . - "
’ Ability to answer‘hueitions K o .
COMMENTS OR SUGGESTIONS INDICATING WHAT YOU LIKED MOST ABOUT
_ FTHIS™COURSE: . o -
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R Bfocedure: . > -

.

R

-

district.

v

Srarce
J o\

+

Session 1 may be givenlﬁo a large group, or a/school

-

Day 1 .,
= . A. Priority Activity ) +5 minutes
AW " B. Ledture . ; ' 30 minutes
“ ~ C. Activities: 1°'°® . 30 minutes
\\\ 2 * ° 40 qminutes
: L 3 40 minutes
; : ‘
: Dax'2 $ :
- - | cLE
SR A. Activities: 4, . 2 hours
- * . . ¢ . /
: 5 20 minutes )
{‘: B. Insgagice Evaluation 10 minutes
= O .
: JTarget AAudience: ~
:‘ “ t l% ¢ . . ° .
: Regular education and special education teachers, admin-
. L3 -
"y .
; ) istragors, and other educational building staff. )
-y * ‘

~

- \ -
P —_ Sessiop‘g is to be givenat the builhing level(s) to
: i -, school building staff. .
g . . s
i . .
3 a5 .

S8
28 ,
. v .
. 34 s
wf% . - % e X
’ [}
Ic »
, ~
R 25 e B - .
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II. Lecture . &

“:: " What is the Goal of Bducation? ' toa
N . : Jou3

Most of us as regular_educators would agree that educa-

tion needs to prepare students to function ;L their maximum

®

potential. The success of_educational programs for most sgg—‘

dents can be determined by standardized test scores and the

- e

o ' students' later abilfaies to perform adequately as adults
working in/ cQmmunities, rais1ng families, and finding life

enjoyable. N *
For severely handicapped students, the goal of edtcatign,

. . P - : - ‘

is the same! Educational programs for these students need to

: 'mhx1mize their potential for participating in at least the

. . A SN

N fOllOWlng activ1tieS° ‘home‘livinga_working, recreational/

leisure activities, and general community functioning. Se-

oo verely handicapped students, however, have certain handicap- .
ping conditions which necessitate their receibing speciaiized
L . services;,iBy severely handicapped; we'mean'the lowest
é | functi niﬂg‘two percent ogaour population at any bTVen chron-
ologic 1 age. Persons described Js severely or profoundly
retarded, autistic, deaf and blind; etc., fit this defin}tion.
: , Handicapped conditions may involve orthopedic mental,. emo~

e &
tional, Qr médical differences which make it hard or mOre aj £~

i ficult to\perform certain activities. Thus, severeiy handi-
k] \

g capped stu fnts'may«partigigate in‘activities in.dirferent ’..
éﬁ' ‘ ways than nonhandicapped pergons, but this does not ;ean that
25‘_‘ the extent or the range of_the‘activities or environments in

- s 7. : -

00 T 39 L

‘e N -
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e

)

'Y . . e . . % . -
* , separate living arrangements in commun1£§és. And, we have ¢

. )‘
4

N : ol
. M ‘ Qv' i .t
which they perform must be limited or restricted. Histori- .
. N . p -~ - . . « © .
cally, we Nave limited théfIife spdées and FctiVi%ies of se- ~ 4
. ~ .
. : @ Lo
verely handicapped students. ﬁ% have limited them to living

-

in institutions around the world. We have isolated thém;in' .

"

provided special camps and jobs in which they work and plabe?‘ -
Public* Law 943ﬂ42 demands) we change. It demands pro- e

grams in which .severely handicgppgd.studenfs héve the opporf

-

tunities to perform the same activities we.peqform7 in the \L s

. " -\
same places we perform, and at approximately the same chron-’

ological ages at bich we performed these actiwvities.
.’.‘ - ’ © 3 \
WHY? An historical perspective is needed in order to evaluate
¢ ? Q
why these program changes are necessary. Many cinstitutdional”
- ’ . .

programs and segregated public fscilities attempt to teach . -

. N -

skills to ;sevérel& handicapped s%udentél/f o

[ - : .
~ For example, in one segregated public school, severely
‘ . . *

handicappedfadolescents'were invglved #h a program to teach

I'd

purchasing skills. A school-stqore was set up, -supplied with é
items a student migWt find in a grofery store, and the stu-
dents were initially-taught to: 14‘identify and discriminate :

v coing (pennies, nickels’, dimes and quarters); 2} éount coins :
* " »

and money of -up to_a one dollar value iusid@‘combinations of .

R -

thé above listédﬂcoins)r-and 3) recognize modgy values p{}hted

on items of up to one dollar in value. And, in the gchool = - \
) PR - .
'store the students did really welll They pqinted out the item”
e ' ) . -~ . .
they ﬁanted iq‘th? stIre, counted out the money, gave the money .

¢

to the teacher, and got the-item. But,”why %each/this&skill

unless. the students will get a chance to use it where we use.
° " M

. . 4 <, ‘e - .
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the skllls the grocery store? The teachers in the school

..

thought so, too. ' . ' . °
The students were taken on a f1eld.tr1p to a local gro-~

T cery store~where they could buy an item and this is where the

program fell apart These seyerely handlcapped adolescents

)
had rareiy been in ascommunity grocery store. There were a
. ¢ A N .

lot of distractions in the store; a lot of strange people,
o » r-4 -

b v

a lot more jtems than in their little school store, and a lot

of people in-the-store who had never seen a seyerely handi-

’

capped person before and did not know how to react. 1In
addition, ‘they had been taught to count out, coins to pay for

an item. In school, the important consideration in counting

v
a

-
]

'm”%;;;:t the coins was'to get the right amount. ~In"the grocery
store this was only one of many cons1dera%10ns at the check-

,out counter. In the realﬁgrocery store, the students needed

o >

to count out the coins at a relat1vely fast rate so as not

K

to hold up the checkout line. They could not rely on the"

checkout clerk,to tell them they had ;he right amount, or

to praise them for ‘counting out the right amount of money.

s - L

' In addition to the large number of skills associated with

just paying. for the item corr'ectly there were a large number ;

Y

‘of socialointeraﬁtions which were not taught in the simulated-

. store. Waiting in 11ne with strangers, ask1ng for informa:

- o . ”n

‘tion from a stranger, and performlng the correct actions when
B

a clerk might say, "That will be 97 cents," or y97 cents,

please," or just. look -at the studeni anq wait 'for the money.

1

" Then, of course there are always those change return sachines

.
-
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Which give change; rather’ than the clerk handing over the .
. . \\ N
change! N . 4 ¢

Some of, the problems both the teachers and students en-

° -

countered were due tc the variety and complexities of the
'natural world which' severely handicapped people have rarely
been exposed to. And, part ot the problemfhas to do with

the fact that severely hand1capped students and nonhand1capped
people do nif know how to interact with each ot}er. What '

do severely hand1capped students and thelr teachers do after -
this trip, to the grocery store? Do they.go bach to“the.simu—
lated schoclystore and practice more? Do they change thet
program and atEEmpt tc teach these students the skills they'

e

will need in real grocery stores? Programs have been written

to teach these skills in real grocery stores (Wheeler, et. al.,
1979) and the data from these programs for severely handlcappéd////ij

‘students 1nd1cate shat glven 1nstruct10n in natural s1tuat1GnS“§

-

the real grocery, theserseverely hand1capped students can per-
form quite adequately there.‘ They may need adaptive devices.
They may need specialized personnek*to'train them. They may

need more t1mev1n§which to learn these skllls, but, they ca
2!

and do learn the skfils."But they alsogneed YOU to accomplish:

this. - N - . ..
WHY YOU? What do I, as a reguiar educator, have to do

@
with the education of: the Severely hand1capped student? The

teachers of the sevezely handicapped and adm1n1strators of
thése programs are not asklng you to teach the skll\s\these
students need, buat we are asklng yod to interact with these

Al

students and to. evaluate how these students are d01ng in non-

LI "
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s g ‘ .
: ‘2. isolated“environments. : - , .
: if anything; a goal of this inservice i's‘to have all of
*you believe that there are no severely handicapped behauiors,
. There ‘are people with *handicapping conditions who are labeled
; - _ severely handicapped‘ But the behaviors that these people 3
often have (e.g., giggling while waiting in line, talking ‘

: 'to strangers, picking their noses) are not behaviors that nd
these people haué'to have: Imagine yourselfain an environment
where the onlf people you see are people with handicapping con-

+ ditions, or people who take care of you?vand then imagihe
: . yourself going out into the community. What a surprise! And, ,
. , N .

that "surprise" is a part of the problem. -

Let's'consider the following'types of interactions, iden- -

-

tified by Brown and others (1979): (PUT OVERHEAD 1 'C)I\;7HERE)‘2

proximal #nteractions, where we acknowledge another person is .
.9 - : :

L}

‘o there; helping interactions where we offer assistance to
' another person; service interactions, where we receive a serv-

- ice from another person due to his job or occupation;*and

.

; 4
reciprocal interactions, where some interactive exchange oc-

<

curs between people: These basically are the interactions

o

which you andii engage in during our day and these are the

4 . interactipons which severely handicapped students must learn

| . * + 1in order to interact with us inﬁthe natural environments.

' - We‘'will-be passing out handouts that‘further explain

vJ% thege interactions~§f€é§:§he lecture, and-there‘will be . <

¢ more discussion on the.types of interactions then. ’ ‘

]

Right now, let us‘¥onsider just the variety of inter-

* .

f_ ‘ _ actions. Mest of us have-: become quite adept at saying "hi"

. : - "39 S
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e

. . 3 . . .
toveur“’friends,.listening to them talk about their day and
telling them about ours However, how many of us find it com-
fortable to decide to go to the movies by ourselves and not

think while we are waiting in iine for the ticket or trying

~to find a seat, that other people are staring at us, _‘wonder-

ing why we are there alone?. The poi t here is that Ehe types
of interactions are not necessarily £ ing a hierarchy from |
‘é&gy to hard or from.good to better. Vereli'handicapped
students need experiehces in interacting. n all‘these types
of intgfactiohs. -It is not that one interaction is better
than anotheratype of interaction, but rather, that in & speci-

fied situation, one type. of interaction ?s more appropriate

' than another interaction. If adults who go to the movie

¥, - .
theater engage in proximal'inter%ctions (that is, .sit in.the

. 0 b
theater possibly next to another’persdnfgnd watch the movie),

' then severely handi&spped students need to learn to,go to the

movie theater and sit next to a stranger without talking to

hat stranger during the movie. 1In other words, they need to .
- . o . N .
learp fhat in‘'this situation a proximal_.interaction is ac-

Q

ceptable and a recfprocal or service interaction is not ac-

*

ceptable. - (REMOVE (OVERHEAD 1 HERE)

In considering the educational needs of sevérely handi-

capped students, special educators. have decided that in plan- .

ning ghese programs -tHey must look to the future enz}ronments
of the seVerely handicapped students. It is too late if a

oo
Severely handicapped student has his first exposure tora pub- "’

&

lic school program,*to a community restaurant, or to a home

oWt
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-~

-~ &.
living situation whgn he is fourteén onafifteen. These stu:
dents "and nonhéndicapped students, in order to effectively
interact as adults, need to learn to interact with each-other
»‘;s soon as possible. Tﬁus,'it is logical for séyerely hand-
‘icapped students to atténd a public school where nonhgndi;

capped students are already attending. Institutions and iso-

lated public school facilities.do not offef many 6pportuni%ies .

»

for interagtion. .Thus, special educators and severely handi-

capped students NEED YOU AND YOUR INTERACTIONS in order to

learn and‘éffect£Vely program for later adult interaction#.
Without daily opportunifies for a variety of interactions, it

is reasonable to assume that both*nonhandicappea persons

[ 4

and severely handicapped. persons w;ll remain strangers to

each other. . ’ S ' '

\

* And since we are all such nice people, it seems a shéme

. that we cannot get to know éach other! -
. . 4 ¥

During the rest of ‘this session.we will explore ways in

which we can get to know each other. \93‘

-
- O ' ’

~

2 ¢
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