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" THEORY OF VERBAL COGNITION ~ NeSLIZ64 epch group for a total of forty-two subjects The subjects were

-
. N . . .
* .

alsoooam adininapoﬁdoninthethe&yofverwwgnim for the

* RELATION OF COGNITIVE ABILITY AND RECEPTIVE et o e e e of the episemoloy of

LANGUAGE ABILITY IN CHILDREN OF PRIMARY: SEHOOL Navya-Nydra philosophy. émm New Logicians such as Gaigeda,
AGE OrderNo. 8122236 Raghuntha, Jagadile and Gadsdhara wrote imporunt bodks oo
Baviess, Juanita Carot, Eo.D. Northern Illinois Upiversity, 1981 m notthe theory of verbal cognition is essential B
152pp. ) l . undersanding of the NmNﬁ philosophy. e vatigs
The present study drew upon information contnwd in pgevious The theory of verbal cognition was yjtilized in juliging the validity of a
studies to systematcally investigate the effects of cafntiveabilities, statement (Sabda) A verbal satement is vahd, pramdna, if the verbal
statement voice, and questior} voice upon primary sohool age cogrition, rising from 11, 25 vabd and logicqlly intelhigible. The theory was so
Children's abilities to give correct response€ip questians. The main . influential that other philosophical schools of India accepted 1tas art of
investigation of the study was concerned with the’possibility that an ) their system. However, the other schools, particularly the Gmlmmnx
interaction of cognitive abilities, statement voice, and question voice (¥aiwtkarapas) and the Rituahsts (M imamsakas) adopted it with several
might affect children’s apilities to respond correctly. n addition to the modificanons and within a different theorencal framework.- These
possible interactions, the main effects of the three variables were theorencal differences are often the subject of argument and disagreement
~-examined. The examination of the main effects was similar {o the ’ in the lustory of these philosephical traditions. In order 1o understand
procedures utilized in previous studies Unlike previous studies, these, we shall discuss the theories of verbal cognition according 10 the
" jnteractions between ali three variables were also examined . Nydya, Vydkarana and Mimémsd in Part L
Mesgsures of cognitive-sbilities (Concept Assessment Kit- . The verbal cogaition of the New Logicians is an analytical
Conservation, Form A) and of correct responses to quéstions about + _understanding of semantical and episiemological properties such as subject,
Statements were taken for §7 children. Cognitive abilty was classified * object, action, etc. The New Logicians analyse the subject as\t
lsconu;vgr._tm\sibonalwnoncomemr&sproposedbysomckl ofmeauim.meob)ealsmepmorofmed'ea,mdme
(1876). The conditions of measured receptive language ability were +  Gi¥Ee of the effect. Since the analytical understanding of these
{1) active voice statement-active voice question, (2) active voice  ° the key to the understanding of verbal cognition, we shall provi
statement-passive voice question, (3) passive.voice statement.active ' _ analysisand definition of these properties in Part II - ]
voice question, and (4) passive voice statement: passive voice "+ To substantiate the hstorical background of the problent of verbal
question™ cogmﬁon,weshangiveamnshﬁonofsdeaedporﬁonsonheﬁmtwo
The analys:s of the data.in this study revealed main effects chapters of the Vyusparrivada in Past II1.
co_nhrmedand In previou: sstudﬁ r:?:rdmg cog;mve mty. s"tfetemen' ) The present work addressas primarily students and scholars of Navye
voice, questhon voice, but this support did not in the anaiysis Nydya and secondarily f Indian phi ]
interaction. Cognitive abiites were related 1o the overall correct lope lﬁlone ° Y
responses, but did not interact significantly with statement voice
and/or question voice Correct responses for active voice statements / ’ )
were higher than for passive voice statements for both active and A STUDY OF VERB PHRASES IN THE WRITING OF SIXTH
- passive voice questions, but became lower at the passive voice GRADE »CHILDR‘EN TAUGHT GENERATIVE-
guestion level. As a main effect, question voice was not significant. « TRANSFORMATIONAL GRAMMAR COMPARED WITH SIXTH

There wés a disordinal interaction of question voice through | s .
statement voice The investigation revealed a sigruficant hierarchy of GRADE CHILDREN TAUGHT TRA DITION*; g::;:“:rzzooo
. r . N

dithcutty withun the four conditions of statement and question voice . .
forms The order of difficulty was (1) active voice statement.actve BoisveRrT, Louis WALTER, Jr , Pu.D Bali State University, 1881.
voice question pairs. (2) active voice statement-passive voice 127pp Chairperson' Dr. IrmaF Gaie

Question pairs, (3) passive voice statement-passive voice question ’ - .
pars. and (4) passive voice statement-active voice question pairs The purpose of thus research was to analyze the status of the

P The present study was based upon the premise that a twolold . English auxiliary systemwn the verb phrases of the writing of a

Comprehension task underlies children’s respdnses to questions To _ selected group of sixth grade children to determine whether there
respond 1o & question about mformation that has been presented, the . would be measurable differences between the incorporation and
children must first comprehend the information and then the question. comprehensich of verb phrase expansions of childrentaught
‘1t seemed reasonabie 10 expect that cognitive and/or language generative-transiormational theory and those taught traditional
Gevelopment factors which have been fbund 1o influence children's theory. — "
comprehension of statement voice forms meght also mﬂuenc'e The research was desigried to answer four Questions relevant to
chidren's abikies to respond'to question voice forms. The present the eflects of the experimental treaiment on the writing praductivity of
study indicated that primary schoo! age children may be inagvertently the subjects in the study. | collected writing samples from the subjects
restricted in their abilities lo demonstrate comprehension when a for pre-test and post-test evaluatian. The first 100 verb forms
Questioning process s utikized. The present study confirmed a need " collected from the subjects’ pre-test and post-test writing were
for better understanding of pnmary school age children's receptive analyzed for changes in the subijcts’ use of expanded vérb forms The
language abilities in relation to their cognitive abilities. porpose of this analysis was to determine if the experiinental subjects

) . utilized fewer simpie verb fom}and morg expanded verb forms in

( > ) their post-test sampling. o
The sampling consisted of fitteen Caucasians and six Blacks in

~

PaD. > students attending the Henry Barnard School which serves as the
BeLATTA, VOuTAZA PurasEstvARs, PU.D. Ugversitfof California, laboratory setting for Rhode Isiand College The groups were

Berkeicy, 1980. 177pp. equalized in terms of 1.Q. and ianguage achievement. While | _

The present work offers s detailed study of the theory of verbal ‘ collected the posy-test dat, the expenmental subjects studied
cognition, fbdabodha, and related problems besed upon the Vyuparmada generative-transformational methods of verb phrase expansions and
of Gads . . the control subjects studied tradithonal methbds of verb phrage
From the very beginning of its history, the philosophers of the Nydya expansions. & .

. 'School showed a great deal of interest in the theory-of words and meaning. ’ The data were analyzed by means of a two-way factorial analys:s

, modern period of the Nydya School, the new Lopaaans which computed the statisfical differences for the experimental
&m&m) developed a very systmnc theory of the verbal * (Black-Caucasian)/control'(Black-Caucasian), prp-test, post-test
statement, fabda, and its understanding, bodho. They tried 10 answer the vanables In order lo determine statistically significant dfferences for
questions: "How do words convey meaning?” and "What are the steps in the groyp, t-scores and fescores were analyzed. The following
apprehending the meanings from a given siatement?” The New Logicians « conclusions were drawn from the ststistical findings. .
analy y statements i ir meanin such as roots, verbal . - -
endiﬂ:d m m'in%mdinp. ﬁ ;’::1“ they held thateach | Although none of the statistical summaries were significant at the

5 i : Osmu.ﬂnexpeﬁmwmmwndmgammtheiruseot
‘¥ part refers 10 a paro eaning Accordin em, verbal cogmubion is L X
A the l;egnh?;;m ofcttll)l:xs:mnﬁc‘re;dor:s be'nl?e!ehn the‘referm:s of expanded verb forms in their post-test writing than the coritrol group
E. | I- ry l l ‘ | -~

showed. Among the experiméntal'subjects:who made gains in their *

Meuph: s, logic and epistemology cas be said to consatute the - use of expanded verb.forms, the Bigck population made the greatest

7 subject macter of Navye Ny aya phulosophy. Therefore, the New Logicans gains The most complex verb forms did not apgear in the post-test”

N

'.E( ‘ ~\ 7

samplind of erther group. These compiex forms seemed to be beyond
R N * , the written inguistic productivity of sixth-grade children
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CONTEXTUAL METHODS, OF TEACHING VOCABULARY IN
QRAN ELEVEN - - Order No. 8126882
BrassaRD, EsTven Lona, Eo.D. Boston University Schoolof
Equcation, 1681. ..Maijor Professor: Dr. Thomas E. Culi®n, Jr.
The problem of the was (0 investigate: (1) differences in
pre, post, and deiayed vocabulary scores of eleventh grade students
of vocabulary lessons
vocabulary words via

E

method for thyee of the program; (3) differences in Review
Test scoles of sfudents expoiad to an aural sssistance or silent
reading method for each of the six weeks of the program;
(4) differences in total Review Test scores &f students exposed to an
odd or even sequential pattern of aural assistance for weekly ‘
. vocabulary lessons; (5) correlation between measures of specific
vocabulary, reading performance, listening performance, a é
level, inteliigence, sex; (§) the combined of selected
variables on Total Heview Vocabulary of involved in the °,
iment; (7) differences between total Review Test scores
by eleventh grade students who received aural assistance
. during weeks 1. 3, and § of the experiment vs. scores gbtained by
' students receiving aural assistance during weeks 2, 4; and 6 of
experiment; (8) differences in pre, post and delayed vocabulary
scores of sleventh grade students over two succeeding six-week
“periods; (9) differences in pre, post and delayed vocabulary scores of
dmmmmnwhoreeeivedanmpaﬂundwduu
forms over two six-week periods vs. scores obtained by
students who.received BABpanemofvogAbuhvtaafomovef
the same period of time. .
The sample for the study consisted of 182 eleventh grade
students, 60 males and 122 females, who attended a large subuiban
public high school: The mean 1.Q. of students in the sample was
1qaam-mmmmwmmmmmmgn..
The study spanned a 4 week period during the months of February
. through May of 1978. During the first week of the study, students were
administered a serieq, of meesures, followed by'a six-week
vocabulary development program. Students were administered 2
mdposmduﬁngmewepkfolwngmeprogmm.%weeks
after the completion of postiasting students wage given a delayed
vocabulary measure. — - N
- Duﬁm“six-mekvocabuﬂogmm.smdmm‘ 24
. lessons, 4 lessons each week, which provided direct teaching of 240
specific vocabulary wprds via contextual analysis. Over half of these
words were judged as unfamiliar according to criteria developed by
Eichholz, Dale, and O’'Reurke.
. Pretestmeasures i ed Form 2A of the Cooperative English

reading Compnhznslon Test, Form BM of the Brown-Carisen

Listening Com nsion Test, and two parallel forms of a muitiple-
choice Vocabulary Test developed by the author. Postiest measurbs
inciuded alternate forms of the tests ksted above. Students also
WMMVocabuMywaomnadeayedm.

The masor conslusions of the study were: (1) Pre-posttesting of
specific.vocabulary taught during the experiment indicated that
dwmwﬁamnmdhedawmmra
Differences between pre and delayed SCores were also
significant. Differences between post and delayed vocabulary scores
were not significant. (2) Total specific vocabulary knpwiedge of

th grade students acquiced through an aursi assistance vs.

silent reading method did not differ significantly. The sequencing of
wwmmn\qhod:mroughoum\edxmhdmee_xmt
sppeared to significantly influence posttest scores. (3] Except for

‘sex, all correlations of specific vocabulary measures with reading and

most listening measures were positive and i Correlations of
ail measures of specific vocabulary with academic and
intelligence were significant. (4) Intelligence and Academic Level
wyre two ipal determinants of variance in total specific

.(5) The ined interaction of methods
(aural va. sitent) with saquence of' :
on total specific vocabulary of eleventh grade students. (6) The
sequencing of pre, post, and delayed Vogabulnry’Tutform
influenced the non-linqar trend of scores.

g

s had a significant influence -

-
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Order No. 8112;

CaABON, ROCHELLE STEDBERG, PELD. Unive ity of Pigtsherah

11%-& - ) ’ U‘ Qf > w:
~ . - . - ‘viﬁﬂf

e thirty-two normal and thirty-two ariculation '

M(A-Dyhﬂdmvs:e:gueg‘mfonrusbofphmic y

awarenesy: auditory analysis; ditory synthesis; visual analysis: ;

syrithesis. Questions about reading and bow each a5k wes soail tocr

ic bac)
h'milddm' laticn
. Useofa fourway ; o
four or three way & Tepested measures ANOVA revealed no significant

z;. inlﬂlcﬁonsofmodem‘
Questions

%mezymﬁmm'ﬁ'w’-mm“i““‘“
The distribution of the eight high scores on the auditory analysis
?mmmhﬂ?mmoﬁmfmmmm
T higher than the distribution vf scores of

ever, whea the eight lowest scores obtained by
compared to those eatned by the children in each su the
@ibumo{mo{ht:ebhckd:ﬂdrmofuﬁmm'm
wm 7 oa the suditory tasks; and the A-1 childres receiving

y had a sgnificantly higher distribution of scores on the auditory
analyss and visual synthesis tasks. The children earolled in therapy had a
wSaificantly bigher distribution of scores ou the uditory analysis and

al syathesis tesks than the eight lowest scores of the A-I subjects not
Chi-squasé tegts did not reveal
s AL S e e
_The major conclusions were as follows: (1) Children with normal

" articulation skills perform significantly better than A-I children os tasks

pmmdvh&emditowmodgﬂ)?ufamceonnstsofphonunk
mrmdougmmynaﬁmcﬁonofmdu.(s)mnsbofphmemn
awareness, the visual mode appears to be significantly essier than the -
mdnoty.n;wnlesofvlgeﬂ:ermemkinvolvesamlyﬁsorsynm&s.
(‘)Anﬂynstasbmmtbansynthdsusnwimmediﬁem
hgtwqeumtsgmmpmnqmmdinthcmdimmodc(ﬁ Four-year-olds
perceive tasks'of swareness as unrelated to their preschool
activities $and are move £pt to report simuilarity betwdén visual asks and
reading be;weenwdnpgyusksmdmdin; Four-year-olds who can
pmdezsl;mnmgﬁudeﬁmuongmnypomymdinnsadecoding
Process. .Reprdlaquodeofprsmndommwmchinvolve
nn_tchmgmumpsqmmosewhichrequmundaecﬁmofa
Musmatch ‘wbetweensnmuhﬂ') As xﬂﬁneginthep t study, auditory
analysisCauditory synthesis, visual lysis and openate as -
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;HE EFFICACY OF LETTER CLOZE AS A PERCEPTUAL
RGANIZING TECHNIQUE OrderNo. 8127244

CuarpeLL, HoLmes Saxown, Ep.D.
. y , £0.D. Uni
Major Professor: fvin L. Ramsey niversity of Arkansas, 1881. 1800p.

ﬁwpou. The pur, of
letter clo P e v thes stud

- =on » fourth graders, and .
thera be a significant differene in idarning, uuu'zm gﬁ'ﬁf?ﬂﬁ’ "
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= poor TesssTs pariormancal on the PPVT. (b) no significant

- who met the abo

A
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[ 4
re and . The data were collected from one hundred

fortyh-:cm““mwm two, four, and six, attending a northwest
Arkansas public school during the Spring of 1980. )

Experimental students, (N & 68), received letter cloze exercises
for four days. The control students, (N = 73), received word lists to
: study. , ‘
; , The variale evaluation, prétest, posttest and gain were
2~ compared utlizing the t-lest for independent means. "l’#&

Findings. The major Aindings of the study were these: (1) e
was no significant difference in learning, as measured by pretest and
posttest scores, for the total population of the study (2) Forthe

o £

fourth grade, and second grade. (3) For the control group

significant difference in learning, as measured by pretest and

scores, between the second and fourth grades and between the

second sixth grades but no significant difference betwden the

and sixth grade. (4) For the expenmental group there

ificant difference in learning, as measured by pretestand ~

scores, between students grouped as above average,

, and below average. (S) For the control group thers was a
significant differerice in learning, ‘as measured by pretest and
scores, between students grouped below §rerage and average and
between students grouped below average and above average but no
dignificant difference between students grouped average and above
average. (6) For the expenimental group there was no significant
difference in learning, as measured by pretest and posttest scores,
between giris and boys. {7) For the control group there wasa )

- significant difference in learning, as measured by preight and posttest
scores, bétween giris and boys with the giris learning significantly
miore than the boys.

Conclusions. it wasmiuded that the letter cloze technique was

as eftective as, but not effective than, those methods utiized by
the control students. , . !

.

THE RELATIONSHIPS BETWEEN AUDITORY PROCESSING,
ORAL LANGUAGE AND READING IN A GRGUP OF THIRD.

GRADE CHILDREN . Order No.8127571
Cougman, Gerrr-WaTson, PH.D. University of Ilinois at Urbana-
*  Champaign, 1981 119pp. . s .

The present investgation was concerned with examining the
relationships and differences among the following factors in 25 good
and 25 poorreaders in the third gréde: oral language as indicated by
analysis of language samples using Developmental Sentence Scoring
procedures, and auditory processing as indicated by the Flowers-
Costelio Tests of Central Auditory Abillties. .

The subjects were 50 normal children, ages 80 to 8,9, who
attended an elementary school in Champaign-Urbana or Sp,
South Carolina. Each subject was characterized by the foligwing
critena: (a) had hearing within normal limits, (b} received rpceptive
vocabulary scores between 90 and 116 on the Peadbody Prcture
Yocabulary,Test (PPVT); (c) were identified and grouped
poor readers on the basis of their performance on the Standfdrd
Diagnostic Reading Test; and (d) demonstrated sufficient visual

. capabilites by passing the practice items on the reading test and
~—-—— picture vocabuiary jest. Children were tested individually and those
nteria were then administered two tests used for
comparing their performance. Lee's (1974) Developmental Sentence
Scoring (DSS) procedures, and the Flowers-Costelio Tests of Central
Auditory Abihities The data were then subjected to statistical analyses
empioying the Pearson Product-Moment Correlation Coefficient
procedure to investigate relationships. and t-test analyses to
investigate differences - - '

The Pearson Product-Moment Correlation Coefficient analysis
resuited in correlations that indicated no significant relationship was
shown between the children's oral language scores and the Flowers-

CosteNo Tests of Central Auditory Abifities Resuits of 1-test snalysis
revesisd thet the two teading groups were significantly different on
the DES procetiures, but not on the test of auditory processing.
. When the children's PPVT scores were correlated with the reading
scores, a significant relatjonship was found for the total sample, but
, ot for either of the two sub-gr the good and poor readers.
Results also revesled. (a) & signiticant ditference good and

rélationship was shown between PPVT scores and orgl language
scores for the tolal group or the two sub-groups, and (€} no

burg, |
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aigniﬂunmmipmmgaled between the total group or the -
two sub-groups’ performance on the PPVT and on the gl{:::rs-
Cos;ehlelod'rom t:; Central Auditory Abilitles. .

ata obtained in the present study seem to suggest for future
research the following concerns: (a) d vel?pement of ggbetter
theoretical model of auditory processifl; and (b) utilization of a
measure that better evaluates several other aspects of auditecy
processing. * ’
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THE DEVELOPMENT OF*A FREIRE-BASED
LITERACY/CONSCIENTIZATION PROGRAM FOR LOW- -
LITERATE WOMEN IN PRISON Order No. 8112793
CratG, GILLIAN MarY, PED. Jhe Pennsylvania State University, 1981
326pp. Adviser; Many M. Dup! . .

purpose of this study was to develop an educational program
dzf.ned specifically for a group of women in a state prison. The program-
used as its model that of Paulo Freire, the Brazilian educator-philosopher .
who developed for lliterate peasants or a program that deaht
with thewdmialskﬂkofmdinundmthepmm
worked wirh the people, not for them, for the development of
conscienjization, a word which Freire uses to describe the siep beyond &
consciousness raising into action. This is a pedagogy which empowers the
Jearners to be acuve parbapants in therr hives, 1o adt out of a entical
consciousness, able to think and responsible to act For Freire the opposite
1o a cntical consciousness is a magic one, the state in which one passively
accepts the things that happen. v ‘

The biteracy/conscientizabon program was designed for a group of 24
women in Huron Valley Women's Facility, Michigan, reading at or below
Grade 6 level according to institutonally admimstered standardized tests.
Freire and his workers spent up 10 six months to discover the concerns and
interests of the campesinos, and also their language Given the restrictions
of a prison setting, this was not possible. Instead the decinon was made to
utilize a semi-structured interview format to develop an understanding of
the women In order 1o develop ah interview that would speak to at least
some of the concerns of incarcerated wamen, the hterature on women in
confinement was reviewed A ists between the outlook of poor
women who will be branded on release a5 ex-offenders and the Brazilian

&

peasants for which Freire initially developed his program, in that both ~ +

groups are marginated from participation in the larger society.

As far as possible given instinstional parameters, the atmosphere
“maintained during the interviews was nonjudgmental and the women were
asked to share their feelings 45 well as demographic data From these tape-

« Tecorded interviews, 11 themes weréSelected as those which arose most

frequently and with emotional content for this group. They were

(1) children, (2) self-image, (3) violence, (4) reactiors to prison, .

(5) mother/daughter relationship, (6) responsibility, (7) problems s an

ex-offender, (8) education, (9) friendship, (10) homosexual relationships,
* and (11) race. Using the Freire model described in Educarion for a Critical

Consciousness (1974), these were deemed the generative themes for these

women.

The fins] stage in the model as Freire outlines it is the development of

//codiﬁunons.duimagswbeusedtodnvthewomenmmdiswsion

initially about a reality other than therr own and then into their own. From
these discussions the women might Jearn that others share their congerns
and from this draw forth the strength to move beyond. The two principal
codifications suggested in the agenda were for colored girls who have
considered suicide when the rainbow is enyfby Ntozaki Shange and
“Prisoner: Cellbock "H™ (Grundy Television). A list of additional resources
for codifications compnising films, records, television programs,
photographs, fiction and nonfiction, and poetry was included, too.

THE EFFECY OF DIFFERENTIAL FEATURE TRAINING ON THE
USE OF GRAPHIC CUES IN CONNECTED DISCOURSE AND"
ON WORD RECOGNITION IN LISTS AMONG IMPULSIVE AN

NONIMPULSIVE FIR§“T GRADERS OrderNo. 8123883

* CuLLEN-BENOER, PATRICIA ANN, P D. Syracuse University, 1981.

70pp. 1

“Biemiller, in an examination of oral reading errors'(1070, 1871),
faund that the rapidly progressing children in the first grades he
studied were, by the middle of the year, demonstrating reading
behavior that was characterized by errors which refiected use of
graphic cues Poorer readers in the muddle of first grade  *

-
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demonsirates oral reading errors where contextual cues dominated.
Attention to graphic features seemed to separate the most from the
least successtul first.grade readers (Barr, 1975b; Biemiller, 1970,

. Clay, 1967). - s V-
A.large body of research su that chwidren are less accurate
in their visual matching responsesas a result dt individual variation on
the cegnitive dimension known as conceptual tempo (Kagan, 1964,
Zeiniker and Jeftrey, 1976). Correlational investigations reveal that
those children classified as‘impulsive on a measure of conceptual
tempo perform less well on school-related tasks thando,children -
characterized as reflective. Zeiniker and Oppenheimer (1973) found .
that a training procedure which requiréd subijects tb note the features
Which diferentiate one stimulus from another facsihtated performance
on a discnmination task and modified impulsivity. The presént study
was conducted to determine if middie-of-the-year first grade context-
users’ attention to feAtures which differentiate one graphic stimulus
from another would: (1) increase use of graphic cues within
connected discourse, (2) improve SCCUfACY in recognizing words out
* of context, (3) modify the conceptus! tempo of context users
characierized as impulsive. .
Tomwm:mmmmmmnwm
Context cueing. oral reading passages were adminstered Trained
examiners wrote down any deviation from the text as the subject read
Errors were classified as 1o tyn%”u:’no the criteria for classification of
, oral reading errors outhined by Biemilier (1870, 1971). Context users .
were then identified as displaying either an impulsive or nonimpulsive
conceptual tempo by their latency and error scores on the Matching
Famiiar Frgures test (MFF) (Kagan, 1863). A table of random numbers
was used to assign impulsives, first, then nonimpulsives to either a
treatment or control condition. The subjects in‘the treatment group
received training (following Zeiniker $nd Oppenheimer, 1973) for
thirty minutes a day over a twenty-day period. The control subjects
had children's stonies read to them Statistical comparisons were for
sixteen subjects in the treatment group, fourteen subjects in the
control group. —t
Eachofmereeeuchhypothmposed was tested using a
repeated measures ANOVA. The statistical model was for one
between subjects and one within-subject factor. The between-
subjects factor had tho levels corresponding to the two grougs,
treatment and control. The within-subject factor repreaented‘;e time _
of testing fTime 1, Time 2) associated with each of the folowing
measures: word recognition strategy (the Biemiller weighted score),
word recognition accuracy (the Wide Range Achievement Test), and
- conceptual tempo (the Matching Familiar Figures test).
. » Within the context of the hmitations of this study, findings and
conclusions are as follows: ini iti

daily c'laasroominstruction or maturation. Biemiller's suggestion that
removing context cues from first graders whose word recognition

strategy is predominantly conextual cyeing, and training those
U to foous on graphic features id result 1n an increase in
or Cue use when reading connec discourse, was not,

Supported by the present resuits. (2) Performance on the word
mgn-uon measure was significantly higher for treatment subjects

!pt controi subjects. This finding lends support to the view that
drawiffg a subject’s attention to visyal detaiis that differentiate ¢
stimulus from another would increase word recognition accu:z;‘\ h
(Gibson, 1969). (3) Training did not significantly modity impulsivity
Implica urther

tions and suggestions'ior h were presented.

N

VERBAL PLURALITY AND ASPECT
Cusic ) Davio Dowewe, PH.D. Stanford Un,

The purpose of this study is to show/that muitiple events,

’ incomplete and compiete action, Huration are all facetsof a .
single general system of expressing.quantitative retationships in the
domain of action, and that aspect, tense, nominal plurality and event _
structures are all components of this same system. . .o

- ~Tha study first explores someof the basic concepts of and
aspect, restating them.in terms of quantity and plurality. it de¥elops a
notion of boundedness to relate the mass/count distinction in noun
phrases to verbal concepts and time reference, showing that aspect

Mnd mrp&m

OrderNo. 8124052
, 1881. 385pp.

on the boundedness of events, and that plurality of
eventsnvoives unboundedness at the phase, event or occasion
levels in a situation. =~ s : . : .
‘ The study then offers evidence, from a large sample of languages,

\ of the broad rapge of plural meanings invoived in event plurality and K
) develops afour-foid classification of the conceptual domain of verbal -
plursiity. The way plurality in subject and object noun phrases is
"M by verbal piurality supports the claim that there are different * -

- ERIC

. '

.

- 3 N
besic grammatical structures corresponding to events in raristives,
ind intransitive ciauses, but thet transitivity is 8 gradient property,
related to ergativity, which is affected by massness, plurality and
agentivity in subject and object noun phrases. .
The ramifications of this view of event plurality are then exploredin
detailed descriptive studies of several languages: Dieguefio, Pomo,
Moru-Madi, Klamath, and Efiglish. These studies shaw that singularity

and mulg_iplicity of phases, events and occasions are more uséful '

analytical concepts than the usual perfective/imperfective and
durative/non-durative categonesof aspect. The study of English, pays
particular attention to adverbidl bxpressions of event plurality such as
AGAIN; urality in the Vendier verb phrase classification; the
Progressive; and the temporal connectives WHEN, WHILE and AS.

The language studies demonstrate that,(a) mass-quantifyinq

devices pluralize events intenally; (b) cauint-quantifying devices
-plurahze events and occasions external {c) noun phrasé pluralily is
“ ja part of event plurality; (d) noln phrases belong 10 a basic event unit
which depends on the degree of transitivity and source- or goal- -
orientation; (e) durativity is a by-product of event plurality;
(N boundédness or unboundedness of events 1s a crucial element in
the ordering of events by tense and aspect.

The results obtained from this study are particularly relevant to the
investigation of language universais in the areas of plurality and time
reference, and will also be of use in the development of a ser_r_tant»cs

“tor plurality and aspect in individual languages.

t‘ | - [\ ' ’
ON THE EVOLUTION OF BRAIN LATERALIZATION AND ITS
IMPLICATIONS FOR LANGU'AGE OrderNo.8124876 °
Dunair-HaTTiS, JANET CECILE, PH D. Northwestern University, 1981,
372pp.. . * -

Thig g tion reviews the literature on the evolution of bran |
lateralization for speech and language. The mvestigation of functonal
and structural brain lateralization lends special insight into how and
why humans evoived the Capacity foc language, and how thig, \

41

condition corresponds to that found in non-human species. The (

present-day manitestation of brain lateralization was discussed. The
evolutionary and tic relationship between the two major fieids of
functional la ization, handedness and cognitive dominance, was
considerad. The undeclying structyral mechanisms and the .
devel tal bass of brain laterahization were also Investigated .
Resuits indicate that though human brain lateralization s a
species-specific adaptation,f i1s best viewed on a phylogenetic
continuum the emtlelishments occurred upon an earlier-established
plan. Bilateral symmetry, as well as asymmetry, plays an important
{ole 1n an animal’s spatial orientation within its Umwett. Increasing
complexity in the "perceived” world is accompanied by the evoiution
of greater complexity of the neurai mechanisms for &nenting in . in
norl-human primates, this spatal orienting function has extended into
" asocsal Sphere, as an adaptation to incredsed complexity in Umwelt,
InclGZhng in the Mechanisms from the processing of auditory
communication signais The pattern is further embellished in humans.
who live in a highly complex and unpredictable Umweit Brain
asymmetry sefves a number of adaptive functions, including in spatial
orientation, in increasing the emcienc\él f cortical activity, through a
central-control mechanism, in “doublingY the power of the bran, by ,, -
eliminating unnécessary redundancy of action, iricreasing the
problem-solving techmiques, and doubling the memory storage - -
capabilities of the hemmspheres Brain agymmetry may aiso be
rmportant for symbolization, which is pivotal for language Aiso npted.
1S the great need for more research, especially on the physical
mechanmisms underlying functional asymmetry, and as to its
ontogenetic basis Cross-species and cross-cuitural studies are
particularly encouraged

]
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STRUCTURE.§U1LDLVG OP) TIONS AND WO ORDER
' Order No. 8117994

FLYNS. MICHAEL JAMES, P D' University of Massachusetts, 1981 142pp
Drect&Pro{essor Barbara Hal} Paree .

One Xf the gaals of linguistic theory 1s to discover generahzations about
the svntax and semanucs of natural languages. and to construct theones of
human cognitive capacity and deﬁ)l‘(‘)pment that explgin these
generahizations Each statement about a language 15 theory-laden, that s, \
the charactenizations of a possible generalization are.determined by a ’

)

;heor,v (regardless of whether or not nt'is explicit) about the nature of
10 | ‘ i
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* .+ humans acquire the languages they do.

-

o )

;. . human hnguue» Further, statemnents about a particular language carry
<. varying degrees of theoretical commitment’ Compare the statements in (1)
and (2): ' ' o
(1) The basic word order 1x Enghsh is such that the object noun phrase:
follows the verb, while 1n. Hop1. the bbject poun phrase precedes the verb

(2) Enghshhasa rule 1o expand the VP node which has as a special
case: VP — V' \P: whereas the corresponding rule 1n Hopi has as a special
. case: VP —= NPV > .
" Thongh, in a sense, the method for checking both (1) and (2) is the same, .
(2) presupposes a claim that (1) does not. thé ncorporaton of context-free *
phrase structures rules (PS rules) will lead to a reveahing theon abguz how

However, if PS grammars are adopted as a component of the
representanon of the knowledge (or belef system) humans acquire 1n this
domain, as was a natural assumpuon 1n the early days of generanve
grammar, we requirg some theory about these rules from which

sgeneralizations stated 1n terms of them follow .
+ For example, alongside (1) and (2) consider (3) and (4):, -

(3). Enghish is a preposiuonal language: Hopy 1s postposiuonal .

(4) Enghsh has (a subcase of).a tule: PP 5 P NP; for Hopi: PP — NP
p .

As Greenberg (1963) nouced. statemehts ike (1)and (3 are not unrelated.
In fact, with much greater frequency than chance, (5) and (6) hold:
(5) Ifalanguage has VO order, 1t will be prepositional
. ¢ (6) Ifalanguage has OV order. it will be postpositonal.
1n Montague grammar. there has been hrtle attempt to account for such
generalizauons. Thus dissertahon proposes a theory of syntax which shares
someyof the features of Montague's work, yet atempts to give a pnnaapled
¢ aexplaBation of low-level generahzauons. The first two chapters are an
" muroduction to the theory. Montague’s methodology of stating a ught
confiection between the syntax and semantics 1s embraced and some of his
technical apparatus 1s borrowed. Some ways 1n which the theory differs
from common practice in Montague arein(7)
(7) Phrase structure rules are nurely X
Given tategory assignments to lexical tems, hierarchical organization of
phrases 1s defined umiyersally * )
For languages with strict word ‘order, left-to-nght prdenng of
» " constituents of phrases 1s specified by a language-particular word order
convention, which by its very nature 1s cross categonal,

- . Chapters three and four extend and elaborate on the proposal 1n the

first two chapters A “wrap” conventon 15 introduced for discontunuous
consttuents, as are category changing and relating rules which account for
nominalizatons and the doubie role played by adjectives wn English In the
fifth and final chapter. word order conventions for otheranguages (Hop

" among them) are adduced. ,and the first steps toward a theory of ordenng

“# . - conventions are aken .

The goal of the dussertation is to offer support for the view that while (1)
and (3) are generahizatons about the languages 1n quesuion, (2) and (4) are
not. Thus the focus of interest shifts away from a theory which explains
how children acquire a set of PS rules to one which must explain how they

- acquire word order osaventions. - A4

'INDIVIDUAL DIFFERENCES IN ACQUISITION AND USE OF

~.>" ENGLISH 'DERIVATIONAL MORPHOLOGY OrderNo. 8127023

Frevp, PAmELA Panxer, Pr.D. Uplvcr'y of Pennsyivania, 1081,
200pp. Supervisor: Dr. Lila Gleitman
Claserqom observation together with evidence from the literature
" indicated that and use of Engiish derivational morphology
~ might be possible factors of differences in readjng and
ability in schooi-children, Saveral experiments are ed.
Wduﬁmmt«hﬂham@ucﬁm&kmmu R
wbiocbingnduttwutodqhtmukodwwmmmhmm :
novel bases in & contextual situation. Results indicated that frequency ;
" . and variety of derivational endings increased with age, although thers
was much individual variation. Productive use of derivational endjngs

.+~ sppeared to begin at fourth-grade, although younger children wdre

4 observed to change lexical category using zero dervation or

o  Ooae ing. The firs 7 -mycmmi?“wi"

2

a derivational function tended 1o be those which aiso hed syntactic

.t use. . - .. ../

. muwmwmmmwg
w

-

AV

) l

. i R -

A omn,é:mmrn STUDY OF RECOGNITION SPAN, - .
PARAFO (

" each presentation location was defermined. For the orthographic

* lassww
. 'Wword recognition

_ vocabulary ability. -

. print. Proficient readers have large

- 7 s .

“umwmeiahmondnmhoouumi\mu e
mm‘mhmmmmw e

A lexical decision experiment using words segmentsd to influepce
the-way they were retrieved was designed to examine whether use of

. derivational reiations was a factor distinguishing better readers from

average - The results showed that average students appeared
1o use morphological analysis in werd recognition but top readers did
not. This was attributed 1o the fact that top readers were p
better users of spelling-sound rules for word recognition. Because
results were obtained only with word boundary ems arid not with
morpheme boundary items, acquisition in the sense of lexical storage
and.ietrieval lsv)ought_tobeo?apﬂncipledbm -,
RIS 2

EAL WORD RECOG@NITION, AND ORTHOQRAPHIC
KNOWLEDGE o Org\e/.No. 8125482 ‘
GeLATT, RORERTA KapLaN, Ep.D. Harvard Universty, 1981. 11Spp. 5

During fiuent reading-the eyes of the ieader make a series of brfef .
left-to-right movements across a line of print. The op after each
movement making a pause catled a fixation. The largiflr the span of
information that a reader can perceive and compr during each
fixation, the féwer the number of fixations required to read a line of
ns, and to develop fbem may

o

take asmany as twelve school grades

This study investigates development of the recognition span, or
avgrage span of informatiori perceived betwsen congecutive fixations,
in relation to two factors hypothesized to be important to the span's -
growth: Parafoveal. word recognition and W knowiedge. !
Paratoveal word recognition refers to the a ity %0 recognize words in .
mepanfove;.thefeqionbtheleftorrightdmbm. smal
eennlregionofcl'earviaion.omogmmicknowhdge toa
reader's understanding of the letter combinations and sequences
permissiblg in English . : .

Measurements were made of the recognition spans of skilied and
Iusskilledthirdgudersmdﬁfmgmdersandskﬂled eleventh
graders. Performance on-the recognition span task was compared
with performance on a parafovea! word recognitioo task and an *
orthographic knowiedge task. - ¢

For the recognition span.task students read a short passage while
atelevision camera recorded their fiXations. (Spans were the number
'of words in the text divided by the total number of fixations.) For the
parafoveal word recognition task, students identified high frequency .
words presented at central fixation and at two locations each to the
left and right of center. Percentage of words correctly identified at | .

knowiedge task readers identified letter strings with fourth-order i
approximations to English (highly predictable sequences) ang zero-
order approximations (unreiated letters) presented at central fixation.
Individual presentation times for fourth-orger strings and percent
correct on the zerp-order strings were determined.
As hypothesized, mean recognition span increased signifitantly -
with grade. Third graders’ spans were less thas one word per fixation,
graders’ sphns weye approximately one word per fixdtion, and
venth graders’ spans were greater than one word per fixation.
Spans of skilled readers were significantly greater than thbse of fess
skilled readers. The profiles of less skilled third graders were
characterized by a high number of regressions and these persisted in
the profiles of less skilled fifth graders. ~
Parafoveal word recognition shbowed a significantinc with
grade and reading ability. A sigrificant interaction between yrade and
reading ability was attributed to scores on words presented to the
of central fixation. For all grades ahd reading atylities, right parafovgal
jor to left, ¥ of skilled a
supgested that during third grade, parsfoveal .
mmm-mumwmmmeu. :
in fitsh grade development proceeds primaniy in The rignt paratoves,
and mm&mwg’mmmm occurs in the left parafovea
For the orthographic knowiedge task, presentation time ,
significantly decreased with grade and reading ability. Both effects
were attributabie to the long presentation fimes of less skilled thirq
graders. The results suggested that orthographic knewiedge and its
inhuence on single-syllable word recognition are fully developed by «
the third grade. A significant incgease with grade on the zero-order -
strings suggested that impro R indetter'recognitionjindependent
of word structure continues to improve until at least leventh o

9' m. . rd . » »
hypothesis that parafoveal word recognition and orthggraphic -

. The
knowledge are important factors in the devalopment of the L
. 1 .
4+ jk
’ L
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‘ recognition span was confirmed.
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' CHILDREN'S H’(AiOlOL’S LANGUAGE: ‘A CURRICULLM FOR.
DEVELOPING MASTERY OF VERBAL SKILLS Order No. 8115517 )
- GrLLeR, Lovoa STaudus Gissos, En.D. New York University, 1981,
X4pp. Chairperson: Professor Ffances Minor -
"¢ Thépuiposes of this project are as follows: (1) 10 invesuZae and
.~ define relatioaships among aspects of the elementary child's language
development, the fture of word s_oundgand meanings-and children’s
+humorous verbal play, and €2) to construct curricula guidelines for. teachers
of fi\e to eleven year olds for eliciting language play in the dasrpan&'
~- -~ Provedires are described below. First, the writer reviewed the nature of
* humor and language and the ontogenetic development of each as they are
- _expyessed in elementary youngster's hymorous language. This was
" accomplished thiough an interdisciplinary search of material dawa from
#  psychology, linguistics, literary cnticism anid education. The theoretical
- material provided evidence of genera] patterns of apprecuanon of humorous
language in the 5-11 age range. Humor as incongruity is appreciated by the
younger ages (5-7's) in presentations of perceptual or ezperiennal

inconsistencies. These examples may be represented (elephants on
roller skat2s) or inguistically rep. {Dogs meow/ And cats bow-
wow). Also these.ages appreciate verBal productions which have discernible

patterns of sound (nursery thymes, chants, etc.). The appreciation of
incongnuties 1o thg later years (8-11's) expands to include the viofation of
~ logical relations. In their verbal play, these ages turn their attention-to a
scrutiny of linguistic structures which permit the sare phonetic sequence to
allow for multiple interpretations. Basicilly, they explore instances of
. ~ homophpny (What is black and white and red/read all over? A newspaper)
and polysemy (What has an eye but cannot see? A needle, potato, etc)
] Secondly, the prm'i@ng of opportunities fof play 1n elememary
o classrooms permut an exploration of verbal play from two additional
perspecuv?h (1) acompans¢fi of data derived from the theoretical
. material with data gathered in classroom settings and (2) the analysis o
ways in which classroom methods and structures can bs utilized in .
explorations of verbal pjay. Basically, youngsters in the 6-11 age range were
offereéd two types of opportunities for play: (1) Play with ambiguities
derived from homophonic and polysemous structures in language, ie.,
titeral interpretation of figurative expressions, and (2) play with the-
* creation of parodies through idon of labels/ntles of products,
~ TV shows, books, i.e., “Eveready nes” transposed to " \eveready
Barteries.” The childpen's responses to each type of play were evalusted in
* \_terms of adequacy of play and subjected to quanntaive as well as

qualitative analysis. The younger and older children exhibited marked '
differences in their responses to the creation of ékamples of thése types of

", play. Generally, the 8-11 year olds created adequate exanipies while the 6-
7's were only able to "appreciate” these types of play rathéy than to create
examples in response to. these oppogunities. On the whole] these findings
substituted the dat2 gathered in eoretical review,

- Finally, the writer coristructed a set of curricula guidelines for 2iding  °
teachers.in integrating appropnate serbal play opportunnes into their
language programs Because, in fact, the guidelines are meant to help
teachers déselop their own problems, their strength derives in large part
from their juxtaposition.to the thegretical and research descripnons of the
nature of word symbols and the stages of humor appreciation and language
development in the elementary ages. An M@ areas s ,
winat will make it posaible for teachers to ¢ opportunities for
play 1n the guidelines 1 ways which are best suited to the character of therr
particular c;g;roups “ .

| - . e
L .. A STUDY 0; INTERACTION TECHNIQUES TO FACILITATE
" . LANGUAGE DEVELOPMENT AMONG PRE-SCHOOL CHILDREN -
Order No.8126507

-
Har, James Josery, Pu.D. Michigan State University, 1961. 169pp.

opmerit and competence in language usage is a
early childhood competence. Atthough many
mas incorporate language development
research reports either the results of
language developgeafitechniques, or
the more casual, unddcu approach to language development  +
of whole-child programs. None of the prbgra&s reviewad for this
study ssemed as effective as they. might be. -y
v+ The purpose of this investigation was to compare the effects of two
- spacific adult-child interaction patterns in smali group settings. For
. Purposes of this research, a Language interaction Mode! was
- .presented and tested. - .
Audid Tapes arid Observational Data.were coliected over a five-
week period. Subjects were 24 three to three and ope half year old
* chiidren attending 4 day caretacility in A lower soclo-economic’
| - neishhorhood randomiy selected 1o be in one of two grouping b
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conditions: those exgosed 1o language interaction techniques and
those exposed to more tradifional fechriiques. The pro':r"aqm consisted
“ ot half hour sessions four days each week far five weeks .
© - There were three Categonies of dependent variaples. Child
Language Type consisting of the number of chiidren initiated
Communications, the number of-responses for the complexity se
communications. ' '
. Child Language Style consisting of the number of direct or
. interaction types of communications used by the subjects.
< Child Affective Variables consisting of measures on variables
g;ﬁp?:;! 4s enthusiastic, happy, unhappy, and negative,affective

Significant differences were expected on theYollowing (1) More
unsolicited Initiations and Compiex Initations by treatment subjects
than by control subjects. (2) More use ofinteraction types of
language (i.e.; reflections, interpretations, new ideas/uses, etc.) by
treatment subjects than by controf subjects. (3) More displays of

+  Positive affect by treatment subjects than by control subjects.
‘« (4) More Language Interaction techniques used by adults in the
treatment groups than in the control groups. :

A One-Way Analysis of Variance was used to test the
Observational and Audio Tape data Several significant findings
surfaced inthis investigation

First, fyeatment sub;ectsjhih)fed more communications and these
mmunnuﬁom were more complex than communications by control
subjects. This was a major finding in the study since it was considered *
!n?portant to create an environment where’thildren were free fo ‘-
initidte communications with adults and other children in the group.

Second. qontrol subjects used more-vesponses and complex
respopses‘than treatment subjegts.’ . A

Thrrd: treatment subjects had significantly longer statements than

. gontrol subjects and openly expressed themselves in the small
roups. ) )

Fourth, treatment subjects showed more enthusiasm than control
subjects because of the more relaxed atmogphere created.

Fith, treatment group subjects received higher ratings on the v '

Group Interaction Schedule measuring the amount of interaction w"h
The evidence here strorigly suggests that adults can cresse an
atﬂmptmpwpich communication can easily take place and that
this communication can influence positive growth in language
some variables were examineg that did not
show significance, enough evidence exists to warrant further
investigatioh, ’

A STRUCTURAL COMPARISON OF ORAL AND WRITTEN
EXPOSITORY GENRE ~ *, Order No. 8114682

Hescu, Juse s, Pu.D. Stare University of New York at Byffalo, 1981.
261pp. - .

The purpose of the research is to discover and to structurally compare
the underlyingsemantic complexity of oral and wntten expository genre.

.Pan | of the dissertation presents the research desigrt The two-part i
Preliminary Rivestiganon sought (1) to classify the vaneties found in the
every day languaffe used by representanne.college Freshman and the ,
language vaneues found in college rhetonc texts, grammar handbooks, dnd

jterature anthologies and (2) 1n these varietiesto discoser the presence of

oral expository gense while confirmng the presence of wnitien expository
_geare Expository genre 15 defined as expression that informs, explains
relations between concepts, deselops an idea, makes 2 point. The three-parn
Primary Investigation sought (1)~To classify the language varieties found in
2 spontaneous, naturally occurring com ersation and W subject the textgo
predieation typing, (2) 1o classify the language varieties found ia
traditional, itory Freshman papers and 1o

-

~7

representative expository compogition X
. mbjea&et’gmwm:onmuda) to compare oral and written”

predication type profiles. Predication typing requires the paraphrasing of
the sentgnces of 2 text using a preselected list of predicanon types and
paraphrgsing schmm. the latter generally characterized by the form "A is
in some way s function of B.” The profiles, or semantic schemata, that
result are tategorized and analyzed (o reveal the underlying ssmantic
S
. of the tion presents is of the data. The
Prehmmny Investijation identified four everyday language varieties
(intimate, casual, corisultative, formal) with expository geare operative in
all 39d two college-text language varieties (formal, frozen) with expository
jente ¢ in both. The Primary Investigation identifed one
éFldnm' ’ wﬁmmw;(fo;ml)(m‘ )and one
4 ' , €XpOSitory genre is
operative in both varieties. The predication type pm&: #"Zemw
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- . - profile, (2) the extest of concasenation, (3) the extent of embedding, and
, - (4) the extent of concatenation and embedding The analysistevialeda” -
2L quemmmmofmma@mm and

3 combinations of concatenation‘and embedding is exhibi the written
tex{ than is exhibited by the oral text. -

Part Il of the disseration presents the assessment of the analysis. As
"noted above, the everyday language varieties of selected college Freshman
. er from those varieties found in representative college texts, and the -
;e .ofhnmfmndinmespomneousaﬂeonvnﬁmdiﬂ'mﬁnq
.~ - . thevariety found in representative Freshman compositions: These - © -
b Mmamnﬁudﬁunawdbﬁngukﬁcmdpedazogicpmpecﬁu

\

M

bos .
significant differences in the underlying

.- and written texts. Implications and/or applicati
- leaching of composition are exploted briefly.

ic complexity of the oral
of these findings for the

.
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) TRANSFORMATIONS IN THE ENGLISH VERB PHRASE ' ' --

Lo * o OrderNo. 8115302
BOFFMAN, Conx; Wart, PRD. The University of Connecticur, 1980. -
l4pp. T : -

, * >This thesis 1s an investigation of phrise structure rules, ..
subcategorization, and transformations in the English verb phrase. Chapter
1is an introduction in which an outline of the thesis is given. The

. cal framework assumed, the Revised Extended Standard Theory, is

briefly reviewed
Chapter 2 contains a discussion of thre traditionally assumed eategory ..
jonal Phrase is not a category at

Prepositional Phrase. | argue that Prepositional
and, further, that including it in a grammar of English only serves to

s -

b
¥

-

¢ all
"+, clowd generalizations about the form and application of phrase structure

Tules apd transformatioes: I will propose three independent categories—

. Locative Phrase, Particle, and Dative whisk I will argue differ significantly

. ~Trom éach dther as well as from those phrases which remain of the

«in Chapter 3, I propose a festrictive theory of subcategorization that
merdyﬁmitsmenqmbuo&:(:ble subcategories ptedicted. 1 argue that
the full subcategorization of is dijded into two steps; these are |

" represented in twd distinct levels of structure in.the vesfs phrase.

: .. 1n Chapter 4, } offer a transformational #nglysis of the English Dative )
*%, *ahewnation T argue that this ahternafton is fully predictable and that
' Jexical analysis of Datives msges this significang gegularity. The analysis of*
Datives proposed includes # il of NP movement which 1 argue is also
responsitfle for ahernations ionally discussed in terms oftwo .
independent rules of Particle Movement and Heavy NP Shift
Z S ..

: CATEGOIIZA'IK)NNH-!QNO[DGY: AN EXPERIMENTAL
" APPROACH . ., OrderNo. 811308]
Jascee, Jxni JuantTa, Pu.D. University of California, Berkeley, 1980.

423pp. . .
The categorization of diverse phenomena into functional or perceptual
* unities is a well-documented aspect of human behavior. The present work
plordlheingrmllndm_ztwmucgmofphonolog.idumﬁesin
guldevd?psapcxmtfld&gnsbrperformm;mm
* " In Chapter 1, three points inherent in Sapir’s “The psychological reality
of phonemes” are discussed: (1) theoretical entities can reflect
¥:,>  psychologicaly real Enguistic structures; (2) behavioral evidence may be
medtomppot}dai:mabmﬂ‘psy@xolgﬁglmﬁty:(ﬁi) the phoneme is a

-
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- entity. These point the use of the concept
A formation (CF) technique for testing claims ing the grouping of
s . phoneﬁanydimnsumdsimophom:theymoa_msme

., usefulness of this technique for exploring other linguistic p! .
4l Chapter 2 Experiment 1, a classical conditioning experi
T mmul%mmmmmpwm
" . English speaking Ss consider the various aliophones of the phooeme /k/ to .
[, * * be 'thé ssme sound’, i.e. to belong to one speech-sound category. Sswere 3+
‘ [kii vh(;hpmx):vnhm: mtheun:::inted nllophone,
: 7 contaiping

school, Ss exhibited s.geoeralized response, giving evidence that phogemic !
- categories exist at low levels of consciousness for these speakers. [4
. InChapter 3, the main components of CF experiments are discussed A -
- CF experiment, sgain exploring the phoneme /X/, is presented. Ss were
' ™ wihad, vig visudl feedback, 1o push butions indicating inclusion/exclusion -
‘;.Elﬁc«mmmmuﬁ“m[ﬂ}wmmduedm[k}ma

S

P
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- The comparison of the oral ant| written predication profiles underscores the ‘

R & oo

<@

Their responses showed that this phioneme category alse exists at « more
volitional level-of consciousness. A similar experiment, studying the

phoneme /t/ in Japanese, involved the traigind of Japanese Sitorespond ¢

tively to words with the [Lts] allophones, and then exposing them to the
t4] allophone. They also exhibited phoneme-tike behavior. Differences in
behavior among individual Ss and between English and JapanseSsze
atributed to differences in ‘basic levels’, and sound- vs. spelling-oriented
decision-making strategies. Differences i reaction-time behavior are.
. Chapter 4 presents several experiments, performed witha CF design -
" “using verbal responses. In Experithent 4, English’Ss were again tested on
/x/, an exhibited essentially the same behavior asbefore. They were also
trained tofonn.the category ‘words beginning with consonant elusters’;
. their rejections of the affricates [t§] and [d¥] showed that theseare §
*" ‘considered to be-unitary segments. In Experimant $, Ss.were tested on their
knowledge of English vowe! shift alternatiops. Their responses did not
support the psychological reality of the set of alternations designated by
Chomsky & Halle's Vowel Shift Rule, but did support the psychological
reality of the set designated by orthography. In Experiment 6, Ss formed
categories based oy the phonetic features fantenor], [sonorant], and [voice],
. and were pr with the ambiguous test segments [w]. [b], and word-
* initial /b, d, g/ respectively. Their responses indicited that some phonetic
. features have psychological reality; structurally they are dimensional rather
*  thap binary; and the caregorizaton of soce segmentsdn terms of these
features is psychologically ambiguous. ) ox
- In Canter 5. the conclusion is drawn that the CF e:;g‘:nm;;uta.lddgxa%n
© “ishi ropriate for testing linguisuc quesnons, and it 1s argue :
hngusil;ﬁc‘g:orm which are inended fo be psychologically real hust be
able to account for the results of such experimenss. Finally, the internal and
exiemal structure of linguistic categories is dj in terms of attnbutes.
prototypes, and basic leveks; it is argued that the explanatory apparatus
. by Rosch and others 1o sccount. for semantic ang aatural
. %x:m also ascount for phonological categorizations. -

. i . €
SUBJUNCTIVE .
Order No. 8113082

* Jamzs, Faancss, PED. University qualyb!Bokdq. 1980. 232pp.

-

My dissertation, “Unified Theory of the English Subjunctive,” is a study, |

in the semantics of mood. I argue that there is a‘dichotomy in the modal
system of English which reflects agiyndamental djstinctions between two
ways that any ich, linguistic or otherwise, can be intended: these
are (1) asa record, something which matches the states of affairs in the
world, or (2) asa blueprint, which states of affairs in the world
are,to match. Starting with this ise, | argue thilt the English .
subjunctive signifies the mand#ér of représentation which is comparable to &
blueﬁmﬂmmﬁveauﬁﬁmmufoumﬁd;engSmm
what forms have replaced igin the history o language an v
fomsm‘mnﬁanyﬁmgumn{mupmmemmyyﬁg .
of James Harrisand the philosophy of G. E. M. Anscombe, J. L. Austin, -
dechnRSaﬂefaﬂaﬂﬁmﬁmof&edinhmy.lmehﬁnnMd’s
analysis ol accusative and infinitive constructions and his and othefs’
analyses of modal verbs for further evidence of the dichotomy.

CHILDREN'S QUESTIONS AND.THE DISCOVERY OF i
INTERROGATIVE SYNTAX Order No. 8124087
) JounsON, CanoLywEckoLs, Pr.D. Stanford University, 1981. 382pp

This dissertation investigates how children learn 1o ask questions
and construct interrogative sentences in English. The research
consists of an observational study over a 2%-month period of eight
normal ‘childsen, a boy and a gir at each 6-month age intervais from
1,6 to 3:0. The children came from middie class where only ~
English was spoken. Each child and his or r participated in
aix play sessions that were audio and videotaped ina livingroom
setting in a television studio. All conversation from the sessions was
transcribed from the audio tapes in standard orthography, and ali
child directives, which include questions, were transcribed in IPA .

- With the support of the videotapes, all the directives were coded for
formal and functional features; both phonetic and pragmatic'features.
were taken into consideration in the analysis of lexical and
grammatical structures. .

The results showed that chiidren firat leam wh-interrogatives as,
unanalyzed formulas. Once learned, these formulas are extended _
both seantically and structurally beyond their initially restricted

contexts ahd gradually yield their internal structure to analysis, As this

analysis fakes piace, the child-learns the individual wh-words and the .
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Sbout the composition and behavior of linguistic categories like wh-
pronouns or AUX. :

This study provides evidence for repeated reorganizations of
nguistic knowledge as.children learn how to construct interrogative
sentences. This view is compatible with claims that phonological
development proceeds from individual fiem learming to organization
and izath damwmoreabstnctphonolooicalsystem.
L hx consistent with claims that second language learners use
mmlnedmuthemwmmﬂmmwwmdm
target tanguage. The present findings demonstrate the importance of
viewing language acquisition as a compiex interaction of analysis and
tible with currént theories of cognitive
development that &m the role of repeated reorganizations of
knowiedge and item-to-system learning, £inally, it offers further
support to the notion that organization in langyage includes
collocation-sizé units as well as smailer such as words and

. .
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CASE RELATIONS IN GENERATIVE GRAMMAR

™ - Order No. 8113457
Lawson, Jacx OpaLL, PuD. University of Washington, 1981 .180pp.
Chairperson: Professor Frederick J. Newmeyer

The treatment of Case Relations in generative grammar has been
surprisingly noncontroversial considering the diverse nature of Case facts.
Charles Fillmore used some of these facis in the refinementof
transformational grammar that he Case G . My goal is to
present 3 more systematic account of facts that bear on this 1ssue
forthepurposeofshowingthagaCase—Gmmma:typemml'mndls

better thao any other account . )
%mﬂm&eb&’ywﬁoaﬂmtof&sﬁmﬁps&a&ns

ed by an i ive process operajing oa iniual phrase
s (suuhedh'y WM).WM@SMﬂ,&QMm
several traasforations or ether reguiar grammatical that offer
wmsmuw_mmmm rule
wmwuuuwmmummummm -
setences as "The jodge married Annabelle /Annabelle was married by the

. Judge.” The active sentence is ambiguous betwéen g reading where the

judgerperfi the cefemony and one where the judge is the bridegroom.
’ae‘pasi‘::fmﬁm)yunﬁmmdm& It 8 not clear how the

interpretive rules could assign both readings to the active sentence given

enerated configuration. Similar arguments are presented from
gv‘ . ch-movement and certain regular alternations between
sentences t subjects. N
Icon ,mwummnmdnmumbym
Syntactic process into the [PM before the interpretive rules or
jons may begin-to Chapfer three develops this Line of

with regard to various

~

ENGLISH WGlRD-MAKING Order No. 8118546 *
LEDERER, RiCHARD HENRY, PH.D  Unrversity of New Hampshure, 1980
22pp g .

English Word Making presents the content and methods of modemn - *
research in morphology 1n the form of a textbook for secondary school
English students '

The opening section offers a rabonale for the usas of morphology at the
secondary levgl. The emergence of Ehghish as a subject 1n the cumculum i
traced historically: and the study of morphology 15 related speaifically to
humanistic goals and to th enhanang of skills in language analys;s,
% voubuflry growth, and usage study, spelling,
composition, and literary interpretation. - - . .

The main body of the text consists of ten &hapters, each exploring,
diachronically and synchronically, a primary category of Enghsh word-
formation: compoundirig,
back formation, acronyming, blending, and eponyming,

Each chapterinciudes exercises that require students to apply what they
hlvehmedaqummmummeendofud:dnpmm
Q .

.

lication, derivation, conversion, olipping,  *

r

- . . )

main text .

Appendix 1 15an exposition of English spelling through a cataloguing of
vanous phoneme-mpheme correspondences. Appendix 2 is an atiempt to
apply to the slang laxicon of St. Paul's School (vintage 1978) the principals

awnﬁveNmsthnrdnfmmdnmndmemewdz’me

*=~of morphological analysis that are treated throughout the manuscrpt. -

. 4 *
THE IN EFFECTS OF SYNTAX, PRAGMATICS AXD
. TASK DIFFICULTY IN APHASIC LANGUA )
COMPREHENSION Order Ne. 8113528
Lesure, CLauou Maxe, PuD. Columbia University, 1981 147pp:
ilécmtwo;tonsenteqacnmpreheysioa:pmin_iphqs'ahas ’

othernon-lingnisﬁcpmcmﬁn;diﬁwlﬁesThepmunmwd:,dnwin;

N gnmqrehohsﬁcmodelsofmomlinedbylackmﬁckmdmhm

mvestigated the question of whether observed syntactic deficits are the
among the syntactic, semantic and heuristic
components of the sentence comprehension process, leading 1o
overactivation of some systems, while obstructing the utilization of other
latent syntactic strategies., )

Anterior and posterior aphasics, right-damaged and non-neurological
subjects were tested on a group of sentences in which Syntactic complexity

. and pragmatic difficulty (as defined by degree of plausibility and

+ 1o wiiich a distracior

a

reversiblitity oftherehﬁonbetweenmandobject)weresystmaﬁcally
vaﬁedekdimnym.mtronedbythemeofbmhluim]md
structural disactors.

hmhypothemy!.inaepordwiththeﬁndingsofpreviwsrwm
thuerrornwonasmm/pimmxdxiugmkwwldinmasns )
symcdc,pnmﬁ:mduskdiﬁdxkyinuased.hnsﬁmhercxpeaed
that the error patterns obtained for the main effects woul
nﬂeuiveofmenhﬁvediﬁuxlqofmyﬁvenpmgma{id tactc type,
but that variation would depend on the interaction between the lexical and
mmnaldismanrundthmpuﬁwhrmmetype.- '

The for main effects and interactive effects were confirmed.
-t was fopfnd that the strongest factor influencing performance for both
aphasics and right-damaged subjects was the type of distractor picmm
mdthauhediﬁmltyofagivénsﬁmumssenmdependedonthe
tapped the sernantic, heuristic and syntactic
information offered by the sumulus sentence. - -
‘ Hmny,ﬂndeyeetowhichmerelaﬁonbaweentaormdobjea.md
the reversal of that relationship, were consistent with real world *
upeaaﬁonspmvedwbeapountfaaorinthecomprehmmprom,m
rega:dtobothmor.meandprocaﬁngtimehemhsmggmdatwo-
Stage model for the comprehension process in a sentence/pi matching
nsk.whereintheﬁxstmgemvolvsdiﬂ’erentimngmnningmdme
second invalves rejecting one of the two meanings.

)
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RELATIONSHIPS BETWEEN THE LANGUAGE PROFICIENCY
OF ADOLESCENTS AND THEIR. MATHEMATICS
RFORMANCE .

CENTIRE, Mary El.llABEl"H, PH.D The Umversity of Texas at Austn,
1‘981 218pp Supemsgr. J Lee Wiederholt { v

The relationships between language proficency 1n listening, speaking,
reading, and wnung vocabulary and grammar and mathematics
performance 1n computaton, concepts, and problem solving were
examined for 112 eighth grade students assigned to four abibity groups in
English. Two standardized instruments were utihized, the Tesr of Adolescent
Language (Hammill, Brown, Larsen, & Wiederholt, 1980) which yielded 8
sublest scores and 6 composite scores, and three SRA AchieveMent Series

_miathematgs subtests (Naslund, Thorpe, & Lefever, 1978).

Prdcedures. Pearson product-momeny correlations produced posiave
coefficients ranging from .50 for g gra ’
for wnitten language with computation and with cong
was partialed from the relationships. the only coefficrents to retain
sigmficance were the correlatons of wniting to computation or total,
mathemancs scores Canbrucal correlatons resulted 10 two significant hinear
traits between the language subtests and the mathemancs subtests. These
trasts were interpreted as: (1) the ability to recognize syntactic or structural
relationships among words or mathematica! symbols: and (2) the ability to

- utilize semantic qr content features of language or mathematics Canonical

14 s

be entirely ~

(?rder No. 8119335 _
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" language rather than word languag
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correlations between language composite scores and mathematics subtests
produced one significant linear tran interpreted as a negative Jelauonship
betwéen spoken language and ma tcal measures containing symbol

A senes of one-way ANOVA's, two ANCOVA's with reading asa
cavariate, and a senes of stepwise discnmnate analyses were computed to
" examine whether or,not the measures of language proficiency and measures
of mathematics performance discnminated among remedial, basic, regular,
and honop English classes or amonj mathematics groups denved by 2
quartile division of the total mathematics score Sigmficant mean score
* differences werp folind among both language and mathemancs groups for
all language andmathematics measures Reading differences among the
language and mathemancs groups accéunted for a large portion of therr
variance. However, wnibng skills continued to differentiate the groups
wheag reading was covaned. The discrum te analysis of language groups
Wndicated that Reading/Vocgbulary and nting/ Vocabulary subtests, the
Wnitten Language composite, and the mathemates Concepts subtest were
the best discnrminators of remedial English class placement Membershup 1n
. the poorest mathematics performance group was discnminated by *
- Reading/Grammar, Wnuing/Vocabulary, and Speaking/Grammar
subtests, and the Wnitten Language compostte score
« Results Results indicated that language proficiency, parncularly
proficiency 1n reading, was a correlate o mathemancs performance with
Stonger relationships to measures of computauon and concepts than to
probiem solving In addinon, language proficiency in wnung was found 1o
have a direct positnve selabonship to mathemancs performance beyond any
‘ -co ity measured by reading An infererice was drawn that levels of
mathéMgces Performance may be more related 10 language proficiency 1n
the utthzatioff of sy ntactcal or structural relatonships between words
and/or symbols than to language proficiency 1n semantic or content
features of language,

" THE ENCE OF LINGUISTIC CONTEXT ON WORD

¢ RECAGNITION ACCURACY AND MISCUES  Order No. 8112486

o) SHERRY LYNN, Pu D Kent Suare Unversity, 1980 231pp
Director. Dr Carl L. Rosen .

Recem models and theones of the reading process support the
contenuon that the reading act invalves use of multiple spurces of .
mformabon via interacuve processing sprategies Graphic, syntactic, and

- Semantc cue systems are perceived verging sunultaneously Higher
level hnguistic and meaning cues 1o facihtate graphic level processing
Thus. the reading process 1s viewed as holistic and fiexible 1n nature The

reader 1s recogmzed as an active participant, exercising various degreesof .

strategic control over the matenal read.

Purpose The investgation was pnimanly directed-toward examining the
effect of condition- providing additonal amounts of hnguistic information
{sentence and passage prose) over and above isolated word hists, on the two
-dependent vanables word recogmuon accuracy and types of miscues A
subsichary interest was to examine the diffenng effects of cehdiion on
Accuracy and miscues commutied by subjects of two reading abibty groups
and grade M were examined on two levels namely, the pnmary

(independently considered graphic, grammatic, and semanpic miscues) and

on the tonial leve! (combined graphic, grammatic, and semant;
considenn type,of complete miscue as committed)

* Procedutes. The current Investigation sampled 61 first (27 males and 34
females) and 56 third (31 males and 25 females) graders, drawn from two
parochial, elementary schoo! Populanons 1n a suburb east of Cleveland,
Ohio ‘The instructional program 1 use utilized vanous basal reading senes

, Which were accompanied by a developmental phonic &pproach to word
recognition. .

Individual and group testing was eoédpcwd in late May and early June

of the 1978-79 school year, by reading Wanicians. Two measures were
administered 1o all subjects 1n this investigation. First an nvestigator-
designed instrument consisting of three condibons, namely, Isolated
Graphic. (word lsts), Sentences, and Passage Prose; one separate set per
grade level The instrument, was based upon 2 well-defined and graded
word source, The Harns Jacobson Basic Reading Vocablulanes, (Harns &
Jacobson, 1972)

The second instrument, the Comprehensive T\m: of Basic Skills, was’
adrmunistered on a group basis 1o serve as a basis for determining reading
abihity groups for later analysis. .

Administration of the invesugator designed instrument was conducted
on an individua) basss. Esch subject received a randomized sequence of
three task conditions to read aloud mto a tape recorder consecutively as
cued. Examiners recorded oral reading accuracy and miscues by hand on

+] sudent protocol sheets dunng oral reading examnation sessions Later via
bl .(apes careful coding and scoring was undertaken by investigator it
. o — o
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accordance with 2 set of systemancally estabhshed and oums:cnuy-deﬁned
cntena. o s

‘Starstcal Design and Analysis A repeated measures design was
followed 10 reduce the influence of practce effects A three-way repeated
measures ANOVA was computed for each of the two dependent vanables
for two between subjects factors (reading aiity and grade) and one within
subjects repeated measures facior (task condition) The Scheffe muluple
compBnson post hoc test was apphed to test for sigmficant parwise
differences ' g

Findings and Conclusions For the total sample as well as for the first
grade group, presentation of S and PP types of hinguisuc information over
and above 1G, served 1o significantly increase mean word recogmuon
accuracy Context served to reduce pnmary miscues for “undesirable
pes” (Dprx, SU, GU) under sentence and passage prose over 1stlated
graphic performance Findings were obtained which showed 1nstan
reading behaviors Supporung our interpretation of interacove proc g
for the total sample and the firs; grade group In addition, context gve

* wolated graphic presentation seemed 1o effect an increase 1n the single' most
~ -accepiable combinatonal ) pe muscue while servingto reduce the two most

unacceptable combinatonal miscues The findings of this study seem 10 be
1n accordance with current theory and research, hence supporung an
lnteracive modei of the reading process .
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A MULTIDIMENSIONAL MAP OF THE PHONEMES OF
ENGLISH: A PERCEPTUAL STUDY (?rdor No.8122484 .
MaEDa, Anv REIKO TAKETA, Py D University of Hawaii, 1981. 164pp. °

The, primary purpose of this dissertation was ¥ denve the smaliest
set of distinctive features that best described and explained the
perception of the 40 phonemes of English.'It was of addrtional ‘
importance to determine the distances (in the n-dumensgonal solution)
between each pair of phonemes in the stimuius set While the intent-
was to identify the set of distinctive features that would describe gpd
distinguish all of the vowe! and consonant phonemes of Engiish, it
was hypothesized that, for the most part, separate feature systems
would address the vowels and the consonants. Additionally, it was
hyposthesized that, despite-the lack of a one-t6-one correspondence
between the articulatory, acoustic, and auditory stages of speech
sound transmussion, articul features would be compatible with +
the significant characteristics of phonemes that affect thewr .-
perception (the auditory stage). )

Areducboninﬂsedmaetsizewasmweusingacycucdgggn
(Sperrce and Domoney, 1974). Thus, the 26 listener-judges initially
rated the dissimilarity of 515 of the 780 phoneme pairs . '
Multidimensional scaling analysis of the incomplete lower hatf matrix,
however, did not aliow satistactory interpretations for any of the ,
dimensional solutions. Therefore, additional data were collected for
the remaining 265 phonemes and analyzed. A four-dimensional
solution afforded the best intepretation. .

Separate feature systems were recovered to describe the vowel ” - .
phonemes and the consonant phonemes. The features important to
vowel perception were: tense, retrofiex, diphthong, front, round, and
high. The perceptual feature system derived for the consonant
phonemes included the features voiced, nasal sibilant, sonorant,
plosive, fricative, glide, and liquid L

The present investigation was quite successtul in identifyirig the
distinctive features important in the perception of the 40 phonemes of
English. Moreover, the results confirm that articulatory features
mediate in the auditory discrimination of speech sbunds. The presentt
research also derived imerphonemic distances batween all phonemes
in the stimulus set. Of particular importance, these daa allow
quantification of word similarity which cah be used tgffacilitate )
msvucﬁgn for persons with auditory difficules N
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GENDER BIAS IN EARLY CHILDHOOD r:m'c.xT\oc;n's_s]'0 «
NTIFICATION OF TODDLER LANGUAGE FU h

e ‘ o Order No. 8117454
MANN, BARBARA ANX, Pu.D Umiversity of Missouri - Columbia, 1980
120n@ Supervisor: Dr. Stevie Hoffman

. Purpose The focus of this study was to measure gender bias as it may
have oz:gmd when female teachers of prekindergarten, kinderganen and
first-grade children 1dentified the verbal language funcuon; of male and .
fernale woddlers Both appropnate and wnappropnate 1dentificaton of A
language funcuons were cdnsidered
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Procodwis. The Langunge Functioa Identification Tést (LFFF) was

constructed for this study which was composed of 3 score theet and4.
video clips of male a:alfhcnnje toddlers portraying functions of language a¢
posited by M. A K. Halliday: incirusgé#ntal, regulaton, interactio
personal, heunstic and imaginatve * onl

The language funetion performances mchiied v the LETF were
selected by 100 percent agreement between independently achieved
judgments of the researcher and two experts in undersianding Halliday's
theory of language functions. Selecuion critena were that video chp -

performances were representative of & hnguage funcnon and each function .

was specifically identified as one of the six-langyags funcnong.
A set of training clips ensured yhat observers would be aware of what

each function was by example prior o viewing the LFIT video chps. The 24
items of the LFIT score sheet was giringed 18 cogresppmt with the -
presentation order of the video clips. the six language fupchons

" were demonstrated twice by male tod fwice by female toddlersAll
clips were randomh ordered with a msle clip always followed by 2 female
clip. The LFIT was administered to 34 female graduaté sudents whose
scores represented correct identification of funcrions-71 perceng and 72
percent of the time for male and female wddlefs respecurely This
procedure qualified the LFTT as capable of disCriminanung the abihty of
female early cuidhood educators tq correctly identify male and female
toddler performed language functiohs equiivalently. ‘

The volunteer subjects of the sy were 45 female teachersof =

prekindergarten (N = 15), kindergarten (N = 15) and fim grade (N = 19) i

who were not informed of the true purposg, of the study unulafter t
The teachers correctly identified,71 percent nd 72

female toddler performed functions respectively. A r )
.82 berween the correct scores of the 45 teachers and 34 graduate students ’

indicated the LFIT's reliability to measure egfiivalently different female
subjects. . . v
. Findings.) and variance comparisons of ieachers' torrect scores of
male and fe toddler language fuicdon identification failed.to reach
significance ‘Howen e1,.the teachers inappropriate iden on of language
"functions analy y bitiomia] probability demoastrated greater than

chance eccurrence by gender in four ofithe six Yanguage functions: .*
instrumental. interactional, heurisnc and imaginative (p < 05).
Conclusions. The significant probabilities of gender by function
misidentification 1n four of the six lafguage functions w ere srong
indicators of the teachers’ diffening wappropriate expectaions foranales’
and females. As gender bids 15 a condition wher@by £ gender 1s “seenl,
mappropnitely, the evidence supported the igvestigator's belief that fi
earh d:ﬂdhwdedummwﬂddmmﬁgmdﬂ-bns\henidenﬁﬁmg
language funcuons demonstrated by teddlers: / -
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" TRATT AND PROCESS ASPECTS OF VOCABULARY .
KNOWLEDGE AND VERBAL ABILITY _ OrderNo. 8124107
. MansuaLex, Bracwia, PRPD. Stanford Univifsity,1881. 111pp.

The purpose of this study was 1o investigate the construct validity
of vocabulary lests and the nature of verbal abikty by integrating
*Aindings and theories of cognitive psychology with those of differential
psychology. The study included three kindg of measurements: an
experiments! faceted test, referagce ability tests,.and a
' verbal exposure questionnaire. The.faceted vocabulary test was used
to study sources of difficulty in vocabulary test performance and how
these sources of difficulty affect the relations between vocabulary
‘eats and other ability res. Ty
+_ The experimental task was & 3x 3 x 3 x 2 faceted vocabulary test.
The facets were word abstractness (concrete, medium, abatract),
word frequency (low, medium, high), item type (vague recognition,
accurate recognition, definition), and blocks (two paraliel blocks). The
Rem-type facet included two contrasts: definition vs. recognition
#ems, and vagué- vs. accurate-recognifion items. The reference
ummcedtmo!malmtajlbany. verbal ability, spatial +
ability, memory spen, and ciosure speed. The vérbal exposyre
Questionnaire assessed frequency and time spent in reading, writing,
doing homework, and viewing television. Subjects were 74 high
school seniors selected to represent the bivariate distributioh of
vuwwmwlbnityinardereqcepopumionofhighachool )

The results indicated that vocablary item difficutty increased with
word abstractness, word infrequency, when item format required
thore precies word

*

*  The following findings point 10 the role of reasoning processes in

the acquisitiopy or definition of woris: (a)*some responses indicated

that subjects could give cormect examples of how the word was used

n sentences but i incorrect defining fsatures; (b) students.

with low Teasoning ability hyd maior difficulties in the inference

during the definitfdn.stage; (c) the reasoning composite

related to vocabulary measures at the lower end of the vocabulary
distribution but not at the higher end. This suggests that a certain
leve! of reasoning ability is necessary for effective extraction of word
meaning. Above this level, reasoning ability makes ittle difference in
performance on vocabulary tests; (d) vocabuldry items that required
the student to do more thanmerely recognize the correct meaning of
2 word had higher correlations with reasoning than recognition

Verbal ability as represented by reading comprehension and
reading vocabuiary tests red by frequent of medium-
frequency words rather than by words On the other hand,
difficult recognition vocabulary tests such as advanced vocabulary
tests seemed to measure mairily sources of difficulty due to infrequent
words--sources that were relajed to individual differences in verbal
exposure. - - .

The results also suggest that students with poor verbal-seq{uenhal
skills had particular difficulbes with sbstract words Students with
relatively littie verbal exposure had particular di_tﬁcultiu with rare
words, students with poor reasoning skills had major difficulies with
definition items, and students with high spatial abilty had an -

~

advantage in the acquisition or definition of concrete wordg. The roles

" of exposure and interest variabies in the acquisition of vocabulary and
other verbel knowledge were aiéo diecussed.

g -
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‘ SEGMENTATION AND AMLTﬂS OF PHONEMIC UNITS AS
RELATED TO ACQUISITION OF THE INITIAL CONSONANT
PHONEME-GRAPHEME CORRES] Order No. 8118092
MATHEWS, BARBARA ASHER, Pi.D. North Texas Stgre Univergypy, 1981.
05pp 2 '

The abihty of students to segment the speect stream into phoneme
unitsand to analyze (make yudgments as to same or different) beginning

1 phonemes was assessed at grades kindergarten through third
both high and low socioeconostic groups. Lo ’
entation ability was assegsed by the use of a tast of actual words 1n

Judgment and a task which required deletion of a phoneme from a known

' word to fonm a new word. Three prerequisite abilities were also assessed:
auditory acuity and understanding of the concepts “same” and " dsfferent™*
with regard to sounds, and "beginning” with regard to sequence of sounds.

Findings indicate: (1) Approximately 30% of stu from low-
socioeconomc groups do not possess thus ability dunagthe years of
beginning reading acquintion. (2). The ability o be a mastery

Jearning task (3) Lack of the ability appears to result 1n patred associative
learming when the e-grapheme correspondence 1s taught. (4) The
most appropriate 1}, of the ability for younger chuldren requires a test of

3 actual words while th test of older students must utilize a test of synthetic
words. (5) The ability to segment speech 1ntd phonemic unuts 1s m

hughly correlated with achuevement 1n reading as the demands of
are increased.
" The icanions of this study are: (1) The prerequisite concepts must
be and taught if necessary before the ability to segment speach 15

»  assessed ¢gr before instruction 1n the phoneme-grapheme correspondence 1
mitiated. (2) Itis necessary to assess the students ability to segment the
speech stream into phonemi¢ umits and make analysis before 1nstrucnon 1n
the phoneme-grapheme corfespondence can be imitiated. (3) Placement of
the phoneme-grapheme corfespondence instruction 10 the curnculum
should be different for groups with dufferent abulity (4) Students who are *
unablato gerform the segmdatation task should be ipstrugted by (2) an

approach to beginning reading that minimizes the importance of the sound

symbol correspondence and emphasizes visual learming, (b) a method
which helps these students acquire the ability, or (c) both (5) A formatve
-evaluation of studesgJearning should be condlicted as the phoneme-
grapheme correspon 15 taught 50 that if faired-assoqational learning
rather than concept learing occurs, it is detected.

»

3

ch-to-sample task, a test of synthetic words requiring a same-different’
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TIVE CAPABILITIES WITHIN
PERSPECTIVE OF LANGUAGE
. DEVELOPMENT: ANEXAMJNATION OF COHESIVE
HARMONY OF STORIES DUCED IN THREE CONTEXTS
RETZLLING, DICTATING AND WRITING Order No. 8115145 _

Parras, Cumstrse ConLEl, PH.D. The Ohio State University, 1981,
151pp. Adviser: Pr‘Pf&o: Victor M. Rentel .

Much of recent 1 explofing children's developing narrative
. mmmmu%mwogm ways: (1) it has been
cross-sectional research looking at either retelhngs or spontaneous story
tellings, and, (2) #t has focused on story form using schemes developed
from spproaches whose onentation has emphasized the already &pert or
competent siorymaker. The genéral finding of this reseatch~namely, that
children hav e acquired or learned story form by the ime they enter first
grade—-was quedtioned 1n terms of a ic, variable model of language
learmng The synergistic aspeat of the model suggests thaf children donot ™
Jearn form, then megmng, then use of language 1n an additive way, but that
they learn these aspects of language $imultaneously Determmanons about
the form bf stories produced by young children which are frequehily bnef,
fragmentary and/or laden with ambiguous referent items are difficult to
make. Thus, a focus on form alone may have led to musfeading conclugons
about children’s narrative capabilities. The wanable aspect of the language
model suggests that language learning is sysiematically variable, rather than
categoncal so that language behavior is different depending upon cifferent

arcumsiances, Thus, attribung general narrabve capabilines to children
%f:m i a single context may have been unwarranted

THE DEVELOPMENT OF °
A SYNERGISTIC, V

Jor aim of the present investigaon was to demonstrate that the
development of e capabilities is best understood within such a
nergistic, variable mode! of language development. To that end, this
dy compared the cohesive harmony of stoniesproduced by eleven first
grade childrén in three contexts—retelling, dictating and writing The
cohesive harmony indes, a result of a series of analyses in which Jexical
lokens in interacoons of identity and similanty chains are computéd, taps
both glotal structure and semantic cohesive properties in stones The data
analysismployedintheswdymagne-faaorrepawd desgn
hivariate analysis of vanance procedure (MANOVA) on this cohesive
y index as well as five other dependent variables with context
(reellifg. dictaung and writng) fupctioning as 2 within-subjects treatment
comparison. A significant multivariate test stansug, for contéat resulted and
was followed up by unnariaie anglyses'of vanance (ANOVAs) on each .
dependent variable and by %ﬂe post-hoc tests, °

The o erall results of the demonstrated that the narradve
Gapabilities cisplay ed by the childsen in the smd¥ was variable depending
upon the context 10 which the children created their siones 1o terms of the

de of the cohesi e harmon) index variable, the children 1n the
sudy producedhe “best” stories in theretellmg context and produced
“beuer” dictated stones than writien ones. Conclusions about the findings
, included considerations of three kinds:' charaensucs of the sumulus book
used in the retelhng context: composing factors inherent 1n the dictation
and writing contexis: and, mecharfical and orthographic concerns of the
children 1n the wriung context. | !

Different pauerns of results for the other five dependent variables
examined in the snidy were reported and discussed. A way toview the
results of two measures—the cohesie harmon) index and another index
‘called cohesive density—in terms of emic and evic perspectives was offered
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"THE EFFECTS OF PREPARATION AND INCURATION UPON
PRODUCTION OF ORIGINAL VERBAL IMAGES

- " Order No. 8119213
- Panyasys, ] Ki», PRD. Mississippi State Untversity, 1981 99pp. Director:
Dr. Joe Khatena ) .
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exercise i 2 60-minute imagery-trmming program which was a modified. .
form of the Creative Infagination Imagery: Action Book by Joe Khatena
mmmwawmw 20-minute sutogenic
Telxation procedure. Creative imaginauon was measured by the
Onomatopoea and Images test. This test assessed the degree to' which
onginal verhal responses were produced as a result of exposure to sumuh
which were presented in theform of onomatopoeic words. Hypotheses
were formulated in order to test.the main and interacton effects of
preparaton afid incubation.
) The subjects were 72 mald and female volunteers enrolled in college
introductory educanonal psychology classes. Subjects were asked to SIgo up
for any one of 12 2-hour time blocks, their choice of blocks presumably =
being random This procedure resulted 1a 12 groups of from 4 10 8 subjects.
Edch group was randomly assigned to one of the four treatment condinons
" Condition | recetved both the preparauon and incubaton procedures,
Condition 11 received the preparation, but not the 1cubation procedures.
Condiuon HI recesved the incubation, but not the preparaton procedures
Condsuon IV did not receive either the preparabon or the incubation
" procedives Other acuvibes such as films and lectures were received by
. condwons I1. I11. and 1V such that subject partscipation n all conditions
was for approximately 100 minutes. . .
-~ ImuaMy, the data’ were subjected to 2 hierarchal analysis of vanance (
which suggested that the group of which each subject wat 2 member
sgnificantly influenced his/hef score on the postiest Expenmental _
hypotheses were tested by a factonal analysis of vanance for unequal cells
The factonal analysis showed the main effects of preparation and =~ -
incubauion to be nonsipmficant. but the interacpon of the two vanables was
significant. The results were interpreted to suggest that preparation,
. speaifically the mmagery-trainiog exercises, was effective in enhancing
Creauve undgination. but only wher nbt followed by the inodbation penod
(relaxauon procedures). The incubation penod {relaxauion) was also found
10 be effective 1n enhanaing creauve imagination only whg not preceded
by preparanon (imagery-traming) The hypothesis that creduve unaginduon
1s enhanced as a result of subjects receiving preparation (imagery-traming)
. followed by incubanon (relaxauion) was not supporied
It was concluded from the investpfuon that Khatena's unagery-training =~
procedure has great tial 252 quick, effecuve means of sumulaung .
treauve mmaginanon ton, by itself, was also concluded tobe 2
. procedure winch subjects 10 enhaxtxce therr creative mmagination.

T M N o

SENTENCE BRIDGING AND READING PROFICIENCY
. ; Order No. 8118847
PHILBIN, MARGARET M ED.D LeAigh University, 1981 139pp

The pu f thie study was 1o investigate bndging performance of
third and fifth grade chuldren. Bndging 152 subprocess in reaching
comprehension which hinks auater sentence 19 an earher one. For&xample,
consider these sentences. (1) John went into th garage (2) He admired
the car’s beaunfu) fimsh#Sentence 2.1n this e refers the reader back 1o

~ sentence 1. and the bndge constructed 1s Therbpas g car in the garage. The
two major questions were these: first, how jated 1 bndging
performance 10 reading profiaency: and second, do different kinds of
bndging require different abiliues? Other queshons were mvesugated
regardmg the effect of grade and sex op bndging performance gnd
regarding the role IQ plays in the relationship between bridging
performance and reading proficienéy* . .

" The sample consisted of 155 thurd and fifth grade students enrolled 1n
seven classrooms during the school year 1979-80 Of tle 67 fifth grade
subjects included in the final sample, 31 were male and 36 were female Of
the 88 third grade subjects, 47 weré males and 4] were females. .

Three instruments. the Paragraph Reading subtest of the Merropolitan

» Achievement Test, the OnsLennon Mental Abiliy Test and a bndging test

" 'were used 1n the testing of hypotheses. No standardized test for bridging
existed: therefore, a pool of 26 items per bridging type was constructed by
the investigator and pretested 10 determine their indices of discnminauon
and overall rehability Half of the items for each were the items with the _
hughest indices of discnmination It 1s to be noied that the bndgng test was
read to the subjects whule the wntten form of the test was in front of them
thus reduting the role of reading to a munimum

Two-tailed t-1ests were used 1o analyzing the correlation toefficents A
Step-wise multiple regression’ equation for reading proficiency was
alculated 1o find the predictive surengths of the bridging types and IQ A
factonal analysis of vanance was performed on the bridging test data to
determme the effects of grade. sex. and their interacuon
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*  Themajor findings of the study were: (1) The relationship between
bndging and reading was satistically significant. (2) There was no
wdication that bridging types require different abilies. (3) When
the effect of 1Q was paruaM¥ out, the correlation between bndging
performance and reading proficency was nol sigmificant mn grade 5 but was

« significant, for the most part, in grade 3. (4) Bndging performance 15
significantly affected by grade but not by sex The interaction was not

significant. - . .
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THE m OF NATURAL LANGUAGE TEXTS: AN
INTERDISCIPLINARY APPROACH Order No. 8115458
Panurrs, Guues Pasan, PR.D. Uahus!ryqfﬂm 19%0. 176pp.

with thessubject of processing and comprehending
&mwmmdam.WMkm
when the:reader takes an active part in recoastructing it by means.of his
feader competency, the objective of this study is to determine the necessary

relationships among text, read¥r; writer, and context.
considers reading and writing to be complementary
ing to be an act of icati buveenrudetqd
writer, it focuses oo the interaction of and the dynampic
quality of the procest. Roman Jakobeon's ofanactof
s¢ation is the best tool for this.Xind of analysis because it is

inclusive; it treats the whole agg of ication 25 an organic whole. His
model provides the basis for this study uhspeennpandedto )
mpmm\evmm;hnﬁun fields since they help to flesh it
out.

hadcwtgstheapmdedmo&d:?dmfoasm‘gquymph
interaction of the components in an act T I
chosen'o use 2 pon-traditional text, the “Hodnesbus amonmpso.rg
n,rmm,uw&-nmmm
s of natural language is conceptual This conceptual content is
o language by means of realization rules. These rules come

3 Human

ng must take into sccount the context as well a5 the

sitigns and expectations of the reader and the writer. Since
Jakobson's aiodel views language 25 a multi-dimensional system, it has
proven the best tool for investigatinig how a readet understands a multi-
‘atmdedmodelofrudm:lu;'medmt_hpmdy )

' ' : { in which linguist ; :
MM&mWhaWMdm

THE EFFECT OF una:ﬁfousé‘rs ON THE SUBSEQUENT
RECOGNITION OF THOSE'WORDS BY FIRST GRADE

"! CHILDREN R
PosTon, Canes Eowano, E0.D The University of Tennessee, 19681
117pp. Major Piofessor: A. Montgomery Johnston‘ ,

The purpose ¥f this study was to determine the effect of %mg

objects in the 00m upon the subsequent recognition of those
words by first m children. All first grade children in four schools

@ tested to those students who were unfamiliar with
&te 3 words 10 be used as igbels asdociaied with -
concrete obpcts. Dnly those first grade chiidren who were unfamiliar
with the eight were considered as possible subjects for the
srexperiment. | .

+ The pretest-postiest control group design was used as {he

experimental design for this study, consisting of four experimental

) wwm.sudmmm\doniqunedtoonedqm #roups,
including the labei-object group, labei-onty group, a%-o‘nly group,
and no label-no object group. Subjects in the label-oblect group were
Wwwomhmdc\rcmmmu)usoduhm
2800Ciated withf concrete objects (stuffed animals). SUbnctsmthg
label-only group were exposed to words used as labels not associated
with concrete obyects. Subjects in the object-only group were
exposed to obyects and words as used in the Language Expernience
Story. Subjects in the no labei-no object group were not exposed to

or Jabele associsted with concrete dbjects; they served as the
‘):'.:" participsted in a Language Experience ;

OrderNo.8123172 .
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Mpmamw&aymaﬁnaywbd.mwm
mnmmmwmsm.m.mmm
circus scenes and discussed ddfferent aspects of the circus. On day 2,
students discussed animals found in a circus. During day 3, students
beganmiﬂno&mryaboutcirmmmsmdenncompletedm
aorynbomcimmimafsonday4.0riday5,studonmeadw
compietad story. Thrpughout the five days, the expenmenter served
as a guide, discussion leader, &nd facilitator. All students were
posttested the week following tffe treatment. .

Andymmmadeotmedﬁermeahmemnumbuof
words recognized betwgen the label-object grau, label-only group, .
object-only group, and no label-no object group. Data were
staﬂ_stica]lymuymdbymeuudnwo-mledt-twwmisof
variance to test four null hypothése. .

mehypoﬂuudmmdymmmmm&fomfw N
testing purposes only. They are: (Ho1) There will be no significant
dm«mmv‘emdmmbersdwordsmdaslam
recognized by first ggade children in the label-object group as
oomparedwithﬁrstondechildrminﬂnnolnbebnoobmgroup.‘
H,1 was rejected. (H,2) There will be no significant difference
betweonmemmofnumbendwordsuaedulabelsrebomiudby
ﬁrstgradecmidmnhmolabd-onlygmupascompqedwwmm
wadechildrenhmenolabel-noobiectgroup:H,z\nsreiected.
moa)ThaewmumﬁgnMumdiﬂmoewmnmm;i

: numberaofwordsuaed\aslabdsmcognizajbyﬂutoradechildrenh

) Nobiect-onlygmpucompuedwiﬂmﬂrstomdecmdmhmem )
label-no object group. H,3 was rejected. {H,4) There will be no
ﬁgmﬂcmtdmmbotwmmnmofnuugbersofwordsuud
aslubelsmcoqriudbyﬂmtgradeboysucomparedwnhﬁmm
giﬂs;blacksascomwedwimwma;lowaocioeconomcleveuw i
compared with high socio-economic levels: and low chi
levelspcomparedwiﬂmhighachievan«nbvep&( was accepted.
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THE EFFECTS OF THREE INSTRUCTIONAL ACTIVITIES ON
CHILDREN'S CONCEPT OF WORD: A OF -~
METALINGUISTIC AWARENESS

Puots, BernaoeTTe Many, Pu.D. Northwestern Univor'sﬂy. 1981,
148pp. . : .
Research has showh) that young children's understandings about
@oubﬁcmmduﬂnowyean‘inachoolmdmmh
devmtmmm;beinﬂmbymacq igition of reading
and writing skills (Downing, 1968; Francis, 1973; , 1968;
Vygotsky, 1962). Méley of the relevant studies in this drea use
children’s verbal descriptions of linguistic terms as a measure of their
metalinguistic understandings. There are, howgver, few direct tests of
the influence of instructional tasks upon children's ability to describe
hnguistic units'verbally.
This study was designed to investigate the effects of three school
tasks upon children’s ability to verbally deacribe one linguistic unit,
the unit “word.” In this study, three specific school tasks were
designedand&mparedwmu"Whmileord?"imyminordu
to measure the chiidren's verbal description of "word." In order to
extend the findings of other research (Berthoud-Plpandropoulou.
1978; Downing, 1973; Sulzby, 1978, 1979), thé major focus of this
study was upon children's discussion of the unit "word" as a
semantic unit as well as a unit consisting of lettars and/or sounds.
Ninetfehildren from grades one, three and five were randomly
chosen and piaced into either an experimental or a control gropef for
each grade level. Thus at each grade level there were fittean Children
in the experimental group and fifteen in the control group, with each
chiid taking part in three, sessions. The experimental group at each
- grade leve] was asked td complete instructional tasks (randomiy
assigned) and then respond 10 the interview schedule with

" approximately one week between sach task/interview session, The
instructional tasks were a Directed Reading Activity (DRA),a writing
activity, and a flashcard activity. The control group simply responded

. fothe interview schedule without the instructional tasks at the same
weekly interval. These repeated nterviews without instructional tasks

**munhmwummmmummm
IMMhmmmqubﬁgdu
10 the instructional tasks,

i Theindependent variables were grade leve! (fwst, third, ffth), type

1 of task (reading, writing, fleshcerd), order of task (first, second. third),
and group (experimental, controf). Type of task was 'G'GV‘ only to,

.
'
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" THE INFLUENCE OF LINGUISTIC GRAMMAR ON-THE -

The results indicated that the primary difference
A ima appeared to be
:ue to grade level. There were no significant dfferences due iq task
order. anver.therewasonegroupdifgermcohbnédto&e

o AN EXPERIMENTAL STLDY OF VERBS{ THE SHAPING OF
THE MEANING OF WORDS IN MESSAG Order Nox 8115150

Ray, WaYNE ALLEN, Pu.D. The Ohio State University, 1981 165
Adviser: Professor Joha J, Makay ” P

This study examines the effects of four English verb ev
activity, and pr'oc&) upon judgments of the meaning oft} v'l,:)?dfss?:gs:a?a
Wallace Chafe's Meaning and the Structure of Language postulates the.

) pnnpcyoftheyu'binmesemzndcrehdonslupsmmmasenmm
study hypothesized mmxs were the case then the verb should be Judged
the most wnportant ing word in a message. It was further
pypéthm_zed that each verb type exercises a more or less stringent semanoe
mﬂ_ugnee 10 a message. State \ erbs exercise the least control with event,
activity. and process verbs showing more control :

The hypotheses were tested by asking 100 student subjects in the

speech communication class to take 16 ten word telegraph
messages and rank the words from the most important meaning word to the
ifas& mportant The first hypothesis was not supported. Thus was accounted
or through the difficulty subjectshad in ranking the final core messagé*

- Words. The second hypothesis was supported. Process \erbs were more
semanticallv powerful to focus and frame meanung in messages with the
&cuvity verbs oext and the event and state verbs less effectual

Th_e verb operates 1n the basic role of shaping the ruled relations of .
words in expression. These rules emerge from the use of words in message .
expressrons. Language behavior is keyed to other larger behaviors
personally and socetally Research into language can disclose the keys 1o
barger, more complex behaviors. This study suggests the examination of

modes 10 understand other larger behaviors. .

\ . .
THE EFFECTS OF SET EXPECTANCIES ON LEXJCAL ACCESS
' - - * OrderiNo. 8119361

RIESETT, MiCHAEL FRaNGsS, Pu D The Uniyersity of Texas at Austin, 1981)

81pp. Supervisor: Beeman N Phulhips i

< Most models of reading positthe existence of an internal lexiepnn~ °,
which the syntactic, semantic, phonologic and graphemuc informpation fora

ven word1s stored. According to these models, th2 internal lexicon must

geléwsed to achieve comprehension: but opimons diffet regarding how
tus Jexical access is accomplished. The phonemic encoding model holds
that words are encoded using a phonemc based code, pnor to lexical
access. The graphemic encoding model posits thathe visual features
word are the key to lexxcal access. The parallel processing model hol
a word 1s encoded both visually and phonemcally. All further processing of
that word occurs 1n both 4 grapherfuc mode and a phonemuc mode )
Yimultianeously A word-nonword on task to determune the relanve
reaction tme and error rate to several sumulus types under two
experimental concations, the results of this study provide some support for
the phonemic encoding model, and are consistent with a paralle! processing
model Interpretatiog of these results indicate that the phonemuc encoding
model 18 hmned 1n 1ts usefulness and that a paralle! processing mode! might
well have more general appheabihity  » .

" chiidren--one

IN THE SECONDARY SCHOOL AS
Order No. 811333

GRAMMAR
MEASURED BY TEXTBOOKX ANALYSIS

RusszLy, LETITA ANN, En.D. Oklahoma Suate University, 1980. 89pp.

Seope and Method of Study. The present study investigated a total of 20
gammar and compaosition textbooks from the Oklahoma
8 period of 12 years extending from 1967 to 1980 in
of linguistic theory on the teaching of -
composition. The twelfth-grade level was selected for study
becguse it was assumed that the instructignsl elements of gnmmarand
composition should be fully coordinaged at the highest leve! of public
school instructien: A 12 year perigd involving four state adoptions was
established by the litprature a5 being significant. The first adoption
considered, 1967-68, - was the next to follow the publication of Noath
ka{sdmdh%d&nm(l%ﬁhbqobmwbjea .
10 analysis of percentage coverage of 16 language items using both
Findings and Conclusions. Results of the inferential statistical analysis
using the arcsine transformation showed no significant differences in the
percentage emsphasis on the selected langudge iiems over the 12 year period
hmmdmipﬁv«mwwmdman:\};ﬂ::ph&m

the selected language items both within and between su .
(1) Nature of Language; (2) Structure of Langusge,
Beckground of the Raglish Language. The results of these comparisons of
topic coverage revealed distinctive patterns of differences between items
during the four adoption periods. Since the inferential statistio used to do
the trend analysis between the four

4

proportions are significantly different. The analysis demonstrated some

* very large differences These differénces indicated an abrupt change in

lnguage-teaching textbook philosophy in the 197172 adoption period w0
accommodate the newer linguistic theories. More recently in the 1979-80
adoption period anothér abrupt change in the textbook contents was noted,
modifying tepg to resembie the eartiest adoption period 1n the
study (1967-68),

covenage
two exceptions. The linguistic topics which were
stressed in the 1971
Iggs covérage

‘nt:vmwnc,smmnc, AND PRAGMATIC ORAL
LA

UAGE PRODUCTION OF NORMAL AND LEARNING
DISABLED CHILDREN: A SINGLE-S‘UBJECT APPROACH
. . Order No. 8125148
RusseLL, Seven CHaRLES, Pu.D. The Universityof Michigan, 1961.
350pp. Chairman: William M. Cruickshank .

This study was designed to descriptively explore the differences in
the oral language production of three children: two learning disabled
svidencing auditory processing/perceptual deficits and

percepiual deficits- 5

~

talling one-and-one-hall hours

per subject, served as the data base analysis to delermine each ~
subject’s nguistit maturity, symactic development, sementic
encoding. semantic/syntactic encoding, and pragmatic competence
in sponiansous conversationsl interaction.

' Hopults, though often tentative, indicated centinuum for
subjects in each of the aress n the aress of
ety i ks o e T
dissbled child with processing deficits, appeared to be
M'MMM%.NMMdWWUMM
MMNM.MN..MWM.hmuu
ammmdm.mv.wbum
Mwmk;mﬂnﬁy.bhnﬂ.m.hhmd
Mmmmmxmmv.muu
mmmn.muumummm
mmmkummumdmmm
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children, these resulls suggest that audiiory and visual processing
. deficits Willerendially 10 the oral language competence of
) Wmmmekaﬁonmhpomvalud‘
’ methodology as that of single-subject research in an effort to
e o tiate subgroups within the léaming disabled
populsition. Finally, for fulure ressarch wers discuased.
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*,QUANTITATIVE AND QUALITATIVE SEX-RELATED
\ LANGUAGE DIFFERENCES IN CHILDREN: A
SOCIOLINGUISTIC STUDY OF MALE AND FEMALE
COMMUNIGATION OrderNo. 8122335
Staiey, CONSTANCE MARE, Pu.DNJnivorsny of Colorado af Bouider,
1981. 181pp. Directors: Assistant Professor Stephen B. Jones,
‘Associate Professor George A.Matter . .
Although scholars, explorers, and mssionaries have dbcumented
sex-remeg'| language differences in exotic languages, .m real
~  evdence of such differences exists for Amencan English. Much of
avaidsbie contemporary literature concemmg‘s‘ea,wdaﬁed differences
. mthe speech of American adults has been criticized as .
mwmm.mmmr\w.amw exists
on the speech.of American children,‘mough resum conc sex
dferences are mixed. . .
) This study was concerned with the acquisition of sex-v,elawd
uage ditferences in children four, €ight, tweive, and sixteen.Ten
wmﬂmgndespaagegroup»mw using a picture
' task with five minigtures of prt masterpieces. in order to
reduce sex bias, half of the children were iMerviewed by a mele

'

expenmenter and hall wers i by a femaie experimenter.
With regard 10 ; difierénces, it was hypothesized that
girts would be more than boys at ages four and eight and

iwould be more verbose than giris at ages tweive and sbteen:

' were found 10 be more verbose than girls at every age level but

year old age levei, where both sexes talked an equal
amount. Chi-square tests, however, revealed significance only stthe
four and tweive year oid age levels.

A content analysis scoring systefn was developed t0 measure,
-quaiitative or stylistic differences between the language used by boys |
and girts. Baseg on research conceming Both adult ind chid -
language, it was hypothesized that males would use more I
* ‘Descriptive’ language and females would use more ‘Interpretive-
Emotive’ language, ‘Refexive’ language, and 'Hedges'.

Frequencies of octurrence in each of thess four majar language
categories and their subcategories were combined and analyzed
'Mma&um“memwd
Difference Between Two Proportions. The latiar statistical technique

mpered frequencies of occurrence in each major language
\:moqwmwmdmmw and giris at each
age level. Tests for Significance of Diference Two

WMWdﬂmhwmd'W'
language at ages eight (in favor of males) and sixteen (in favor of

females)! significant diferences in the use of ‘inierpretive-Emotive’

ianguage and 'Reflexive’ language at age four (in favor of females);
and no significant diferences in the use of ‘Hedges'.

While general sex-stersotyped expectations ware demonstrated in
younger children, the speech of sixtesn year oids showed some
reversais of the ianguage stereotypes under investigalion. Although

such findings for shrieen year olds may anomolous, they
concur with pesults of recent studies in mm“
reporting no differences where d thought

oo ) between male and

« ' unexpected differences (contrary to h
female adults in a variety of communication.contexts. An implication

‘which mybodmwnfrunmwnylmnm-%—n
win%mypmmm-~mymmu )
we once thought. .

{
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THE FORMAL SEMANTICS AND PRAGM'ATICS OF FREE
DJUN?TS AND ABSOLUTES IN ENGLISH

- Order No. 8121859
Stump, Gaegony TNO!AS. Pw.D. The Ohio State University, 1981.
400pp. Adviser: Professor David R. Dowty o

* ‘The goal of this dissertation is fo describe theﬁnterpvétation of two
constructions in Englfsh: the free adjunct and absolute constructions,
exempiified in (1) and {2), respectively. (1) Walking home, John found
adollar. (2) Her chiidren asieep, she watched television. Perhaps the
most notable peculiarity of free adjuncts and absolutes is that they
may function semantically like a number of different types of adverbial

- clauses; for example, whilethe adfungt in (1) intuitively serves as a

temporal adverbial, that in (3} seems to function as a reason
adverbiai, and that in (4), as a conditional clause. (3) Being a
gardener, John knows all about greenhouses. (4) Wearing this ootfit,
he would look much tailer. Despita the absence of any overt

sybordinating conjunction in these sentences, users of English have ’

no difficulty picking out the logical role of r adjuncts.

My thesis is that semantic and pragmatic Myctors jointly determine
the relation feit to hold between a freeqadjunct by absolute and s
superordinate clause. | argue’(i) thatin certain a free adjunct
or absolute may serve as the argument of afunctio expression
whose inkerpretation either fully détermines the logicsl rgie of the
adjunct/absoiute or greatly limits the range of logical rdles which it

© may be felijo play; and (i) that when the logical role of a free adjunct

or absolyte 18 not fully determinad by the interpretation of some other
expression, it may be constrained to uniqueness by thet
inferences of language users.

" In Chapters Il.V, | argue that modflis and adverbs of relative
frequency are best analyzed as dyadic operators, in addition, | argue
"that a dyadi ‘generalization operator’ must be postulated for the
analysis of certain sorts of generic sentences. | demonstrate that an
adjunct or absolute may serve as the first argument of any of these *
three sorts of dyadic operators, and that when it does, its logical role
s fully or partially determined by the semantics of the operator. |
show, however, that only certain sorts of adjunets and absolutes can
Serve 3s arguments in this way; 1 conclude that the dishnction
between thosé that can and those that cannot corresponds precisely
10 the difference between adjuncts/absolutes with stage-ievel
predicates and those with individual-level predicates (the
stage/indwidual distinction being thatdra y Carison 1977). A
Montague fragment for adjuncts and absolut®s s developed to
elucidate these notions; included in the fragment is a new treatment
of the parfect and the progressive which socounts ¢ the semantic
peculiarities of perfect adiuncts/sbeoiutes and those deriving from
present particimal phrases. c. '

in Chapter V1, | consider the means by which lanjguage users infer

melooicdrobdl'reeadiunctorabaolutehcaeithnotfuly
determined by the semantics of English. | discuss in turn five factors

. which play an important role in such inferences: the presence of a

stage-leve! va. an individual-level predicate in an adjunct or absolute, !
the relative duration of the events'or states of affairs to which an
adjunct/absolute and'its superordinate clause relate: the order of,an
adjunct or absolute with respsct to its superordinate clause: language
users’ knowledge of the worid; and the presence of a ‘connective
adverb’ in an adjunct/absolute or its superordinaje clause.

Carison, G. N.{1977) Reference to Kinds In English. University of
Massachuseits docioral dissertation. <
- R ’ ' . \/
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THE EFFECTS OF PICTORIAL AIDS ON INFERENTIALLY-
RRODUCED INTERFERENCE IN YOUNGER AND OLDER
CHILDREN’S SENTENCE LEA‘RNING Order No. 8112570
TRuMAN, Diane LYTTON, PU.D. The University of WiscSnsin - Madison,
1981. 181pp. Supervisor: Ruwofessor Joel R. Levin

# This study was a continustion of a series of les deaking with
mdhtenmainmlemingu by mult
choicg teats. Methodology in these studies invoived presenting
children a series of sentences and later testing recognition memory

for target4nformation with a multiple-choice test. The test included

distractors from sentences variously relatsd to semences in which
target information occurred. The basic finding in these studies was
that children rhade more errors on mulliple-choice items whose
distractors appesred in sentences on the study list and shared similar




’

distractors did not appear previously. The amount of interference was

moderaind by the study strategy used.
mobﬁctdhemwudymtoexmmwecnd
picjures on inferentially-produced interferance in' recognition memoly
for sentence information in two age groups. Younger children had a
Mmdmmmmnmiadercmdrh‘snwm
mob\myun.twomonmmerem1mwbbctsnuchm,'
level. '

strategy (no-strategy control or provided pictures), contextual

relatedness of distractors and test question (related or unrsiated) and

mwmm“iwicm.nmpmwoldach&dm
would spontaneously infer and thus would have similar leveils of
interference from implicit information and explicit information, under
a control condiion. Younger children were predicted notT3 infer
spontaneousty, and therefore their level of interference wouid be
higher on explicit items compared with implicit items. .
Pichnresdisphyedallmminfmionexeemwhat would
later become a multiple-choice distractor. The pictures were -
wwkbd’wddbunmaurgeﬁruormaﬁon for both younger and
older subyects compared to controi subjects. it was also predicted
that when pict Were provi @ would be no diffetence in
and imphcrt items at esther age-

interference between
level.

The major finding was thatlearning with pictues was significantly
' better than learning without pictures The results of comparisons of
overall leveis of interference indicated no differences due to item type
{exphcit or imphicit) at either age level. There was no primary evidence
of interference withun each item type. Possible sources producing no

» contextual interference jn the control condition may have nvoived the

use of vanous covert strategies. e
Patterns of conditional old errors (the percentage of old errors
among all errors) tHustrated that mphe%mormabon may have been a

Source of error for younger pictures subjects, u‘-d’for both oider
control and pictures subjects. -

¢
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TEACHING LINGUISTICS TO THE T STUDENT:
IMPLICATIONS FOR SECOND LANGUAGE LEARNING
Order No. 8116533
VRGwio, HENRY ALEXANDER, PH.D Georgetown Universiry, 1980. 178pp

o

The study tested the hypothes:s thit there is a staristically sigmificant s

positive correlanon between obtaining knowledge of lipguistics and
acquinng a second language.

Measurements were made between students sdying s foreign language
at level [l and students studving hinguistics (with two years previous study

in French or Spanicsh) The investgator believed that the results of these
- measurements would dicate that learning a foreign language czn‘be '
greaty aided by linguistic study )
Tye work is organized into five chapters and fmrfppendxca Chapter
one presents the problem: 2 radinonal grammar-onented approach 1s oot

sufficient to bnog the student to a level of sophusicanon about the structure
of language needed to handle the tisk of acquinng the elements of a second

language .
Chapter two discusses the nature of the experimenta) and control
groups The experimental group was composed of fifty -ser en members
studyio} linguistics, while the control groups were made up of forr -three
students studying French and forn -two studying Spanush. Information
* mcludes type of school, grade levels, age, sex, foreign languagegdied,

verbal and ndn-verbal 1.Q., verbal and abstryct reasoning test scores. Aulgf <
tro

this data is lustrated with wables and graphs. The studeats in the con!
and experimental group are well maiched in mental ability and
background 0{ *

e third chapter ¢laborates od the procedures used in the tesung and

the nng instruments Details welude: (a) linguisuc aspeats taught to

e« .(®) instraments designed by the
. mﬂmmmu:‘wmm the toms were admibustered.

+ The experimental group was gnen trunung in phoaology .
mosphology. and symaz-first in thes in French and Spanish  _

Measurements in these three areas made contrasong these students
with sradicionally trained Jevel 111 gudents of French and Spanish.
Thetesung instruments, designed by the investigator, included the

f :
Phonology (two separate tests). (A) Sound recognition tests in which

there were fifty items each in French and Spdnish (a1l sound units 1ested

5'd occur in either inial, medial, or final posinon) (B) Producbop of

The desigh consisted of two levels each of 8ge (younger or oider). -

. . v
nmése@ofmwaprwm) In this secBhd test each student was
handed a sheet which eontained eight words in French'and a combinanon
of five single words and phrases in Spenish. Each student was asked o
record the set of words and expressions placed before him -

Morphology. In this section the experimental group students were

- acquainted with individual parts of words, first through English, then

» French and Spanish. Cognates were used as a means of effecting second
language \ocabulary learning "The experimental group sdied twenty-two
prefixes and twenty-four roots. The investigator 1zed and construcied .
a coghate test in French angd Spanich in which all the students had
(2) underscore the root of the word, (b) indicate the meamng of tHe root,
and (c) give the English cognate. . )

Syniax. The experimental group was taught syntax through case
grammar as developed by Charles J. Fillmore The tests were set up in X
which thre¢ sitegnents (sentences) were stated in different ways-
two of them were active and one passive. Each test (French and Spanish)
contamed fofty items. ) .

All 1e5ts were administered under normal classzoom congunasam
sound recogmtion tests and the syntax tests were computenzed, and ali the
others were hand scored. )

Chapter fgur ¢ontains a measurement anal) sis of all the tests
adminwstered”Forty graphs and tables illustrate the test results,

The conclusion (chapter five) contains a table and graph depicung a
composite score of all the tests gven. The results show the expenmental
students out performing the control groups. The stdy suggests that ,
linguistic knowledge is an important aspect of foreign language
performance. . -

The appendices to the dissertation encompass all the tests administered,
course cumculums written in behaviaral objectives, and @sbsonant and
vowel charts referred to in the body of the work. ’

-
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THE ROLE OF NOUN PHRASES AS CONTENT INDK;ATORS
- . OrderNo. 8123949
WaLDSTEIN, ROBERT KEMNETH, PH.D Syracuse Universiri.1981 258pp.

Th:s thesis is an investigation into noun phrases as content -
ndicators and their potential role in retrieval systems. ldentification of
conwntismmoﬂamatbomendsoumievalsywn:tprmigning

~ponbnti'idicatotstoadodup\efu (indexing), and for idéntitying an
information need from a Query (user interfacing). Pasticuiar focus is
phcedonmerelaﬁomhphetweensynmmd index terms since they
nmmwmwmm,mm. <

- Two basic approaches are used in this dissertation to nvestigate

the role of noun phrases. The first approach examines past research
mvestigating the interaction of semantics and syntax. Evidence is
grawn trom psychology, linguistics. and hilosbphy which port the
relationship between the content of Engli8h text and noun :I&s&s in
addition, strong evidence 1s presented that grammatical structures,
especialiy noun phrases, are psychologically real. .-

The secorid approach used to investigate the role of noun phrases

.. Was to lest the implications for the information retneval environment.

“i was foundhat: {1) Index phrases nearly aiways take the form of
nounphnm.forbothcomrolledlnduncontromdvocabu:uy. -
@ Mu:hmmmc;adymwﬂnnounmaa
on database and indexing rules. (3) intermediaries appear 10 use the .
mmm:mswehsymwkupuwnounphrmﬂi,
nmmtmboemunmmmmmieveddocumonu. ’
m:hrm were abie to discriminate relevant fron norfirelevant
significantly better than were just the of refrieved
wm-mmbymcws n
mmmmmmw-um. ance
* Thede findings support the overall 1hesis concerning noun phrases
28 ol the ressarch questions were anwered in the expetisd
way. However, beforé derived phrases can be usied as content
Nicltor:oﬂ\evfncmwtobemidm.m.dmbmh
represented and how acceptabie the representation is to a user are
two important practical considerations. In
was found tha
. e, based
mmwivnyandmdﬂcmmm,nounphmumm

» ressonable database encodings. (6) Uisers are aiready using indexes

based on noun phrases and other derived index keys. The major
nmdmeumuﬂcumumwfm-mmm(e.g.
LEXIS). Th&bcommdmmddm
phrases without the controls used in standagd index vocabularies.

~

;"E

Y IText Provid

lkkl C.d segments (both the expenmental and control groups read from the-

.
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THE ENGLISH LANGUAGE . OwerNe. 8114054
WALLECH, STEVEX, PU.D. Clzremont Graduate School, 1981. 615pp.

The Emergerce of the Modern Concept of ‘Class' in the English
Language deals with the usige of the word “class™ in the and 19th
centuries and focuses on the development of the modern ization’
of social division. This thesis concentrates oo a history of word preferences
used to describe the social order, and explains how the term “class™ came to
be the most popular choice for these descriptions among authors writing
betwees the years 1750 and 1850. .

: During the 18th century the preferred termns used td describe social
division included the set of synoayms assocated with the word “rank”.
These words described a world of status that was very rigid and stable.
These terms placed indviduaks in precase locations in the social hierachy
and mplied that these locations were fixed positions within the
commumty's structure. The whole social vocabulary of the 18th ceatury *
communicated the exact degree of differences between mndividuals in their
possessions, their skills, their intellect, and their ethical natures. ™
The of tie modern concepi of “class™ upset this stable world
of socal status. The word “class” came to be associated with an elastic
concept of social divinon that developed out of the hisfory of political
economy. Af the concept of production developed, the roles played by
individuslsn generanng goods began 1o identify the primary économic and
social qualities of the unity's stucture. The ways in which political
econpmy divided the ‘the manner in which these divisions
functioned in the production of goods, and the implications these funcoons
had upon social characier and social divison-communicated to the word
“clas”, previously a snonym for “rank”, a completely new meaning This
meaning becamgge the central feature in the modern concephion of the soqal
sructure: "class” replaced the older vocabylary of rank as the preferred *
term 10 describe uns n sbaety. ' . .
In order 1o present the hisiory of “class” and the i of ths
word with polibcal economy, this thesis consists of a presentation
of changes in the descniption of social division between the years 1750-

The first pant of the thesis concentrates on the vocabulary of "rank”,

in to provide the reader with a sense of the stability and order this

sysem of words commusicated i the 15th ceneury. This first pan descrides -

the ierminclogy of “rank” and its syncayms from which “cless™ emerged:
- ing of how tns olderdanguage was used heips 1o estabhsh
why “class” became the preferred iemm is the 19th ceotmry.

The second part of the thesis focuses on how the meaning of the word
“class™ developed withun the field of poljfical economy This portion of
history of “class™ is designed to show how the modern elasbc conception o
social division developed within the new field of economxes. Bythe  ~
wndusionofﬂ:issecﬁon.'dass'hadmmredmmdudegm%it
effecuvely dominated the field of social language. .

third pert of the thesis is des 1o show that as poljtical economy
the common vision i the 19th century o account for the origins of
“clast™ gained a solid hold on the popular language of social .
2 ifyi } ", such as “upper”,
“Jower”, - .

the term “class” becoming real divinons within the nation.

All three sections of this thess are designed 10 convey an understanding
of the emergence of the modern concept of “class” in the English language.
Each section functions as a separate level in the development of this -
concept. Together all three parts explain how the word “class™ acquired a

nqpanh;hthelﬁhmmndbmmeprdmedmfaw&!

division.
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LANGUAGE . :

WHERLER, ERi STANLEY, PH.D. Univérsity of Toronto (Canada), 1980,

Supervisor: Professor B. Brainerd | v
Ualike grammars which generate or p

language, a recognition grammar is used

natural hnmuprusions ith

¢ gnmmar Wufauxummdoq’

grapumars. | descride several of tifiimcial problems facing the designer of
» S¥Gojtition grammar. and | varipus grammar models failx

. lbeu!ngofm&auaalp?obl models faul 1 accept any inpusat

0

‘

. ’ {
auomendompto'videqwlputvhileofmaethagdoproﬁdel
mmore 'u; output, mwwm too little information and others demand

information than is available to the grammar. But the cntical problem
thatallmodelsfaeusmthemppingotheinpmtomeouzpuL Onp
WMm;i&fomugxmmeulmmreedisﬁna -
pauerns in language and these panerns are nog-isomorphuc to each
other. However, the three patierns do interact in such commoa
grammatical phenomens as Edglish Subject-Verb Number Agreement
;Pmmn_mnmmjxnnﬁsbmdmu'mm tnd
paterns in one that our current grammapcal models
‘ lc:?mtedfa. phenomenon th - have not
propase a gammar model, called Interblock, which i
ovigromes each of the problems I discuss. Ithasbeenhpmyua
wmpuwtystem.dsmbedmmappendix.Ampleter
woﬁhnmerequimmondmﬂ

o

" THE EFFECTS OF ORGANIZATIONAL THEMES AND
ADJUNCT QUESTION PLACEMENTS ON CHILDRENS' PROSE
LEARNING: A DEVELOPMENTAL PERSPECTIVE

' Qsder No. 8125038

WHITE, R»cuAnoEm;Ano. PH.D Northwestern Universi
oo o & versity, 1961.

Developmental changes in,memory capacity and or;
developmen‘ > t of children were'studied using ren:all to pr%:em:;?na‘
in addition to the developmental question, two other questons were
- addressed (1) What were the effects of prose organization on recali?
(2) What were the effects of differential piacement of adjunct ’
questufns? Passages were constructed to represent one of three
organizational structures: name, attribute, rapdom Adjunct questions
were made before, after, betore & after, and riei . Each passage
consisted of four paragraphs, with each paragraph describing either
::)e n;pe of ckmate, terrain, peopie, or government of a fictitsous
untry '
The sample consisted of 600 children enrolled in gr
7. Thesd children were assigned at random to one ofg":d:'ithrough
passages and one of the adjunct question placements. Each child
maskodtomadoneofthreepossib‘epamoerand then recall as
much as he could. The recall scores were anglyzed-usinga 3 x4 x 5
fect snalysia of variance, uling the three prose

mvwbmmmmnmomamuﬁonmm uestions r
& after was superior for grades 3 and 4. Children in:rldu 5, 61.’:'!:1;
were able to recall attri te prose and name prose better than
Jandom, with before & adjunct question placement supenor. ¢

The results suggest that memory for prose organizations should
hawve before & after adjunct.question placements for children of
different grade placements. Childrens’ schemata for these prose
organization dovelqp at different rates, with name first and attribute -
somewhat iater. Adjunct questions are limited by the development of a
:hu:d;:t:" thr::’ ftc.tg;s':o:;gahr:uﬁon of prose, placement of adjunct

or \,wm.d mportan

recall of prose material. e been . ! tohe

L3
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A REAL-TIME PROCESS MODEL OF MORPHOLOGICAL
. CHANGE Ordet No. 811932
an.DA\‘l:, PaD. State Unrversity of New York a1 Byffalo, 1981, N
158pp. ,
This disseruarion aims at praducing the ru
.~ which 8 analy2e the linguistic das of morphological

testifg two theses: (1) That
mphab@a]d:angeuisuinthepmduedonofmorphology.hiovel‘
mamu'ﬂ mmbkmfomi:eceammpmamwhwmmﬁ:
informatipn that novel mwbeqwgonnd, with well-known
forms by giving an oven phonefic cue linking the novel and the well- )
known. (2) That, since the creative process is bound to categonzation, then
/‘theobmvabkeﬂecuofchangewinfonowmedmipﬁonomeinmw
structure of categoties. ’ R
Furthermore, using & notatioh that 2 word that is 8 known ity .
(known whole) is & source;, that that source is modified: and the process
I isolated source-oriented and producyfors
} modification, the novel i interpreted
ical similarities 10 its source; in a P-orieated
ion, on the basis of phonological similarities 10 an established

mmmmmm:mmemuﬁumm
&aapwmmmemmdmsrmmm

iants of Modetn Greelfpassive voi forms. It is found that they can be
accounted for as an example of $-oriented modification.

Chapter three concerns the tiature of

e S e

mmeuma;tedasdowsmvmh
is shown that, while there is 0o single set of (: ic or phonological)

defining the u-pretetites; and no sructunal -
mmmmfammmmmm
a5 & forma] category. The explanation offered is that there is P-oriented
mdiﬂaﬁmh:volved.mdttmmemoﬁmenu-pmﬁﬂ-vis ¥
the class u-preterites is different from, and more potent than, the
structure memu-pm%%isgmt

-
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