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This bibliography has been compiled as part’of a continuing series designed

to nake information on relevant dissertations available to users of the ERIC

system. Monthly issues of Dissertation Abstracts International are reviewed in

order to compile abstracts of dissertations on related topics, which thus

become accessible in searches of the ERIC data base. Orderiny information for

the dissertations themselves is included at the end of the bibliography.
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~—~- & STUDY OF THIRD AND FOURTH GRADE GIFTED

STUDENTS' READING ACHIEVEMENT AND ITS

RELATIONSHIP TO THEIR SELF-CONCEPT
OrderNo. 8122587

Anpaews, Jane A. Bauen, Eo.D. The University of Nebraska - Lincoin,
1981. 88pp. Adviser: 0. W. Kopp :

The puipose of the study was to determine if there was &
diferance in self-roncept of two groups of gifted students: (1) third
- and fourth grade atudents who were identified as gifted achievers in

reading and (2) third and fourth grade students who were identified
as gifted underachievers in reading. -

Forty subjects were selected from five eiementary schools. They
were randomly selectod from a pool of ninety-four gifted students who
had st leest an intelligence quotient of 133 on the Slosson intsligance
Test or at lsast 134 on the Stanford-Binet intelligence Scale.

The forty gifted students were identified as gifted achievers or
ofted underachievers in reading based on the stanine scores taken
from the 1977-1078 Metropolitan Achievement Test. Those who
placed in.the eighth or ninth stanines on ali reading areas were
idenified as achievers in reading. Those who placed in the seventh

- ghaning In one or more skill areas were identified as underachievers.

Data for the se-concept was collected by administration of an
orsl sell-concept inventory developed by Dinkmeyer. The data was
analyzed in Yerms of the following hypothesis: .ifted third and fourth
grade achievers in reading will score-higher on the seX-concept
messurs than gifted underachievers in reading. Fisher's Test for
uncomelated data was used and t was significant at p < .025. Given
that the mean seif-concept acore was higher for achievers than

1 underachigvers in reading, the hypothesis was validated.’

3 ‘Concivsions. The results of the current study suggest that thare
s a significant reiationship between reading achievement and self-
concept in gifted students. The nature of the relationship in terms of
cause and effects remains uncertain. The question needs to be raised
28 10 whether the gifted underachiever’s performance is directly
“related 10 & low self-concEpt or whether chronic underachievement

- — -valugs, peer relationships, parental environment, and school
enwironmant. Each case needs to be considered and evaluated on an
individual basis. -

In arder 10 discern the nature and extent of each student's
probiemy, aducators would want to consider the scope, the duration,
the effects of the problem, and the gap existing between aptitude and
achievement. Based on these findings the school would need to
consider the following questions: (1) Is an intervention program
warramied? ¥ so0, would individual counseling, group counseiing,
parent involvement or some other form of intervention hoid the
prestest promise for providing successtul intervention? (2) Does it
appesr that the root of the probiem is 80 deeply embedded that
referral or collaboration with other professionals is warranted?

(3) Would the student profit by modifying the content of the matenad,
the method of instruction, the nature of the learning environment, or a
combingtion of the three? -

Whatever steps are taken, a humanistic approach is of the utmost
wnportance in heiping underachievers feel better about themselves
and their performance.

A COMPARISON STUDY- OF SELECTED CONTEXTUAL
VARIABLES IN INDIANA IN 1944-1945 AND 1976 IN VIEW OF
THEIR RELEVANCE TO THE READING ACHIEVEMENT OF
SIXTH AND TENTH GRADE STUDENTS Order No. 8114937
RoMDeDG, Pavta Mariz, En.D. Indiana University, 1981 274pp.
Cheirperson: Dr. Roger Farr .

Ressarchers, the public, and the medis have focused considerable

changing
A secest comparison study of the reading achievement of Indians
sudenss (Farr, Fay, & Negley, 1978) is an example of ooe of the reading
stmendde wudies that primarily examined test score data. This study provided
Y lest opportunity for a stdy to be made of the contexts in Indians
EMC [944-1945 and 1976, the two periods when students were amemsed.

IToxt Provided by ERI
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As emergent variable design was adopted. This design is one in which -
variables were determined as the data were gathered and analyzed, Because
4 seemingly iofinite array of contextual varisbles was identified during the
daea collection process, parameters had to be set to make the study feasible.
Four guidelines to select variables were developed and 2 rationale for each

Application of the first three guidelines selected 143 variab
Application of the fourth guideline—availability of data about a variable
from both periods—eliminated 83 of these variables. Thus, the finsl variable
Bist included 45 variables. These were grouped in clusters for reporting
mémwcmmmk‘m:mdh

were collected through two qualitative methods—content analysis of writtea
documents such as state and federal government reports and interviews— .
and validated through the process of tri i - -

The findings of the study support four major conclusions that have
impBeations for future research. First, substantial changes were found
between the 1940s and 1970s in all 65 contextual variables investigated Itis
mn;ngndedkn{&ml}“ghmmmwmblsmum
85 it js probad evidenced similar changes. Investigating
sdditional varisbles will yield an even more comprehensive description of
the influential contexts in which learning takes place.

Secomd. comparison studies of achievement that rely on test scores in
isolation and ignore corresponding study of the contexts do not yield
information of valid use for purposes such 2s deciding policies or judging
um&e ofed;xanonmmhmp because of the substantial changes in the *
coatexts, the comp! ip among i
inability to establish causal relationships between variables and
achievement. [t is recommended that comparison studies should only be
conducted when a rich description of the “then and now™ contexts i
included and urgeted reasons has e been established for the investigation.

Mmjadﬂmwmwﬂinmeuﬁablsnaoﬂym >
variability make it imp ssible to parcel out eduaationsl achievement from
the other varisbies sad study & i isolation. It is recommended that data
abowt the contextual varisbies be gatherad concurreitly is aay achisvement |

sudy. ‘

Fourth, this isvesti; o peovides sn alternative srachare for resc_ch
because dats were incluced thet had been collected by both quafitative asd  —
quastitative inquiry techniques. It is recommended that researchers should
e gitermative methods in tandém whea studying d .

This study dearly indicates that schools in Indiana were respoasive 10 !
the societal needs of each period. Since schools are to serve sociaty, .
American schools and educators must continue to adjust and refloct the
current needs of society.

bE.SC‘!IPTI\'E HISTORICAL BACKGROUND AND POSSIBLE
FACTORS AFTECTING READING ALOUD Order No. 8116850

BoxDt, Epimi FRIEDLAENDER, PH.D. East Texas State Universiry, 1981
1lpp. Adviser: Mary L Jernigan

Purpose of the Study. The major purpose of this study was{1) to
determine the essent’ - features of pracuices for reading aloud duringthe -
period 1966 to 1980, (2) to describe factors that affect reading aloud
proficiency, (3) to make recommendations for a systematiz reading sloud
program in elementary curricula, and (4), 1o provide suggestions for the
most promising avenues of further reszarch in oral reading.

Procedure, The 1966 10 1980 period was divided into five nme periods.
Professional literature on oral reading was surveved for articles angd/or
fudies peraining 1o oral reading. Obuined information was caalojued

M

" into the categories of pracnces in oral reading and factors affecting oral

reading proficiency. Based upon the specific purpose, this information was
then catalogued inte three distinct practices and three distingt categories of
factors. The three practices were catalogued as Insuruction and Diagnosis,
Communication, and Fine Arts. The three categories of factors were
catalogued as Symbols, Physical Behsvioral, and Transmission Factors. The
resuking information was analyzed and recorded with and across the time
periods used for the stdy. .

Findings 1. Three major functions of reacing aloud occurred during the |
period of 1966 to 1980. (A) The functions were instruction in reading and |
disgnocis of student performance such as: omissions, substitutions, |
repetitions, insertions, reversals, other perceprtion skills, and comprehension ,
of the printed page, while reading sloud. (B) The functions were
cotununication techniques of oral expression, speed, listening, breathing,
aritulstion, or pitch tb strepgthen communica©on with choral reading,
reading prepared stories, sharing book reports, poetsy, and puppetry, while
reading aloud (C) The functions were fine ans performances in music,
literature, drama and theatre, combined with seading aloud I1. Three 1



. . S . .

* wejor cxuapoties of functions were cited as possibly affecting reading aloud
proficiency. The (A) One'category represented symbols. (B) One category
Tepresssted physical behavioral factors. (C) One category represented
vanemissibe factors. ,

Recommendations. As a result of the study of reading aluu J practices

«  (1966-1990), the following recommendations for future research are

presemied: (1) The development of a systematic program of oral reading in
elementary school curricula. (2) The study of the impact of read:ng aloud
on readers’ comprehension and retention. (3) The study of the effects of -
iternal factors on théteading aloud process, such as students’ five senses.
{4) The study of external factors affecting reading aloud process, such as
posture, time, symbols, hght, and color.

EFFECTS OF EXAMPLES AS CONTEXT ON LEARNING NEW
INFORMATION FROM EXPOSITORY MATERIALS .
- QOrderNo. 8127552

By, Nemmara G, Pn.D. University of lllinois at Urbana-Chanpaign,
1881. 138pp. ~

Two studies are reporied dealing with the effects of contaxt on
ndhawehqﬁmwmormaﬁongﬁndﬁmondmum
expository materials. In Experiment 1, the simple physical science
principle ¢/ pulieys was presented in three dilferent forms. For the
subjects in the no-context condition, the principle was explained with
"0 exampls. in the other two conditions, the passage described
pulleys as a component part of construction cranes and vence
Sghteriers. Since most of the subjects knew about construction
cranes, 2t did not know about fence tigh'eners, the former was
named the familiar example context condition and the latter became
he unfamiiar example context condition. Subjects’ existing

a mdmmmdpukysmwmmmksmb
the pressntstion of the passage.

Results of Experiment 1 indicated that subjscts in the no-context
Mpeﬂmdpdméannybenuonﬂreerecaumeasurew
On & jen em short answer test than subjects in the familiar example
and unfamilisr exampile context conditions. They also gained

_ significantly more information sbout pulieys. It was found that

~fmmmgmuaedwueysoﬁneddmmmw

5 mmmﬁonlboutpuleysmmwhiectswithmpﬁot

- delenbutonlylmqueﬂiomummu‘
wmm«mmwmmmm

mummmmmmmmw

mwzmmummmmm
nd ears were constructed, namaly, a no-context version, 8 familiar
enampie conlext version and a fictitious example context version. in
uwwmmm,mmdwmw
98&rs ware presented as a part of construction cranes and bicycles
Wy.mwmm:exmmcgndiﬁm.mum
MMWaspamo!mmﬂswbyMam
mncmchanoesmmmmeﬁnﬁmtemwbb
xiraneous taciors contributing to the results of Experiment 1.

Results of Experiment 2 complemented those of Experimient 1. For
dmﬁqmdtheno-conuncondnimmhimm
Mbrhwprtuocondiﬁons,mitmmniﬁcmuysoforu .
fres recell measure.

In conclusion, it wouki seem that fifth gradiers can leam mors
mm.mmﬁﬂcm‘mnawm
directly without the contextual support of an example. Posdibly what
happens in the contextual conditions is that the young learnerhas a
dilicult time extracting the new and relevarit information from an
example.

o Y

PERCEIVED TEACHER EFFORT AND STUDENT
' MCHIEVEMENT IN READING Order No. 8112915
EGax, ManGaret Tenesa, ED.D. Yeshim Universir; 1981, 196pyp.

t This study investigated the relationship between perceived teacher
ﬁtﬂmwmmm:mdymm“,
saplicscion of Blair's (1975) investigation of teacher effort-student
achievement relationships in a New England school system. Blair's fndings

the theary thet teacher effort in tesching is associated with
i achievement in reading.
The prasent study was conducted with an urhean noopublic school
of students and teathers in New York State. Twenty-six
< ::duir olmlucl;efx{md;mm‘rm
B I in Resding ~ The reading scores through sixth
= LMMhMlMWIMmMW

s

< (2) 18 there a significant difference

- areas. The team teaching environment affected lessar achievement ata

The questions explored in the study were: (1) Is there a significant
difference between the reading achievement of students in self-
coatained classes and a randomly chosen ison sample of students
from cross-class groups at the upper pnmary and muddle grade levels?
between the reading achievement scores
of upper primary and middie grade swdents? (3) Is there a significant
difference between the reading achies ement scores of students of high
effort and low efforf teachers at the upper primary and middle grade levels?
(4) ds there a significant difference between the reading achievement scores
of students in Title 1 £bd Noatitle 1 schools? Will there be siguficant
cdifferences between the scores of studeats of high effort and low effort )
teachers within Title 1 and Nontitle 1 schools? . ’
A four-way sualysis of cozgriesce tened the sigailicaace of differences
and interaction effects of the and independent variablcs. The
SCOCCE; were

teacher cffort and student SES. The two covaristes were the 1978 SRA
-soores and years of teacher i

'was statistically significant in fostering higher
mmmmummmnwx.mum
ere more proncumcad 1 e Ut ey o o Uabieg
ware more 4t the upper primary grade wea
Statistically significant difference between the reading scores of Tide 1 sad
Noutile 1 students. In addition, there was 3 signiScant difference berwesn
%kmo:lrymm oflﬁgh’eﬂm::fndlowd‘mudu:'m in the Tite
. The covariate, years of teacher experience, was sigaificast in

its relationship to students’ achievement scores. .

mm«mmmwumeﬁmhmﬁh
additional credibility to theories that emphasize the importance of the
teacher variable in reading. Thus, the study has important implications for
the selection and training of teachers.

I «

THE EFFECT OF TEAM TEACHING UPON ACHIEVEMENT IN - 4
AND ATTITUDE TOWARD MATHEMATICS AND ENGLISH
Order No. 8117231 S

Forp. Karv™ LaRmE, Pu D Michigan Stiare Universiry, 1981  108pp.

Team teaching. which grew from the teacher shortage of the 1950's and
survived the shift 10 teacher surplus. has proved (o be an endunng
mnovation; vet, its suppont has been denved more from affirmation than
through vahdauon based on empincal evidence Supporters of the team
approach claim that it piomotes developrhent of a posiive atutude toward
subjeat while sustaining cogmitive achievement. This study was an attempt
to evaluate the effectun eness of the team teaching method versus the
tradsonal method 10 advanaing student achievement and evolving a
postive attitude toward subject in mathematics and Eaghish so that more
informed decisions regarding the continuation of the team environment 1n
the Linden Senior High School could be made

A review of the Iterature intimated that no clear or cor.sistent data
existed to support or refute that team teaching is supenor to traditional
teaching in promoting supenor cogniv - or affective outcomes

The instrumentauon uulized 1n this study 10 ascertain cognitive growth
and data on athiudes toward subject consisted of the SRA Achievement
Series, formis E and F/Red Leve], mathematics and English subtests, and
the Youth Questionnaire

The subjects used in the study were freshmen students randomly
scheduled by computer into the team or traditional sections of mathematics
or

The English team taught group evidenced consistently lower
achievement than did the English traditionally wught group 1n all subtest

significant level in reading and 1n vocabulary when the data were analyzed
for the wial reaument group .

In mathemaucs, the tradiuonal environment produced higher
achievement in math concepts than did the team teaching environment, but
oot at a significant level Achievement did prove sigmificant 1n math
computation when the daw were analyzed for the total treatment group
with the team taught group regressing more severely than the traditiona! s

The results from the Youth Questonnaire failed 1o provide conclusive
evidence thai either environment affected attitude change at a significant
level excep( for & negative change 1n the tewn taught students’ attitudé
toward the importance of high grades in English, which vas significant

7
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;rhen uulyzed for the total group Responses from both reatment groups
in Eniglish and mathematics clustered in the average to belcw average

ﬁe study evidenced litue significant difference between the team
ught and the traditionaily taught stadents in either achievement or
feelings of competency 1n subject The tendency for the team taught group
_ 10 actaeve less ang for the traditional group to have more positive attitudes
. was consigient in both mathemanics and English The study inumated that
the sean environment was less successful than the tradibonal environment
in producing cogmitive or affective growth. although not at statstically
sgnificant levels except in 1solated subtest areas

2 m

THE CONCEPT FORMATION PERFORMANCE OF ACHIEVING
AND NON-ACHIEVING READERS IN THE FIRST, SECOND,
THIRD AND FIFTH GRADES OrderNo.8115872 °

Frascu, Q.lrgono ALLAN, Pu.D. Temple University, 1880. 130pp
Major Adviser: Dr. Elizabeth Davis

The mejor purposes of this study are to determine if there are any
diflerencas in the ability of high intelligence and average intelligence
sohisving readers and high intelligence and average intelligence non-
achisving readers to form concepts, and to respond at concrete,
functional snd abstract levels and in their fendencies to be rigid or
fismilis when presented with a new conceptual fask. Subjects for this
shuoy wers clasaified as achieving and non-achieving readers
dependirg on their performance on both an informal and a
standardissd measure of reading. The subjects were selected from
the first, second, third and fiith grade population of an urban school
diatrict in-the Mid-Atiantic states. The final sample consisted of 25
achisving and 25 non-achieving readers from each grade leve! who
ware divided into four groups atcording to inelligence. The Gelb-
Golduleiin-Weigl-Scheerer Object Sorting Test (1941) and the Gelb-
Waigl-Scheerer Color Form Sorting Test (1941) were used to messure
peviormance concept formation. M he Similarities subtast of the WISC
(1948) wes used to measure verbal concept formation.

Rosuiis. Within the limitations of this investigation, the groups of
schisving and non-achieving readers in the first, second, third and
fith grades did not differ statistically on the verbal and performance
maaswres of concept formation employed in this study. Therefore, the
AN potheses were not rejected.

Conciusions. Within each grade the groups of achieving and non-
achieving readers, grouped according to inteligence, seem o be
more alie than different in terms of their concept formation when the
el of their responses were analyzed statistically. Noteworthy
frands were found, however, that suggest that differences exist
between achieving and non-achieving readers in their ability toferm -
concepts and in their ability to conceptualize at leveis measured in

this investigation that may be of practical value. 2

Object Sorting Test. (1) Achieving readers in afl of the grades tend
to maks conceptualizations on the abstract level more frequently than
do 0 readers who tend to make conceptualizations on
the concrete level more frequently-than do achieving readers. (2) -The
non-achigving readers in all of the grades tend to make incorrect

- sortings of objects and give incorrect verbalizations for their sortings

Similerities subtest of the WISC. (1) The schigving r=aders in ali of
the grades tend to make conceptualizations on the abstract level
more frequently than do non-achieving readers and the non-achievine

fenders in all of the grades tend 10 make conceptuaizations on the
concrete level more frequently than do achieving readers.

(2) Achisying readers in the fifth glade tend to make correct
varbalizations more frequently than non-achieving readers in the fitth

grade.
Color Form Test. (1) Non-achieving readers tend to respond to the

concrele azpects of each of the objects,more frequently than

achieving readers. (2) Achieving readers in the first, second and third
grades tend to note the common characteristics of ail of the objects
more frequentty than non-achieving readers. (3) Achieving readers in
ai of the Qrades were more flexible in shifting to a new metpd of
prouping than non-achieving readers.

!
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~  hypotheses, which predicted a positive relationship between

?

¢ GRADE STUDENTS AND THEIR READING ACHIEVEMENT

-—
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THE HOME ENVIRONMENT AND ITS RELATIONSHIP TO ,
LATER ACHIEVEMENT IN READING COMPREHENSION IN
RURAL SOUTH CAROLINA Order No. 8123413

GausLE, MARGLRET JoNes, PH.D. University of South Carolina, 1981
This study examined mkma environment and it relationship to
the ctiid's later achievement in reading comprehension. . .
The sampie for this study was comprised of seventy-two fourth .
grade children presently attending an elementry school in rural 3
Clarendon County, South Carolina. The investigator requesied and
was granied permission to conduct the study using the entire fourth
grade population as the sample. !
A letter of explanation, along with the Parent information 1
* Questionnaire and Home Support inventory, was senthome to the ]
pareni(s) of all fourth grade children who had on file a score onthe
comprehension section of the reading test of the Comprehensive LV
Tests of Basic Skills. - . .
The Pearson Product Moment Correlation Statistical Procedurs
—was used to test the six hypotheses in the study. The first and second

achipvement in reading ion and levels of income and

' educasion of the parent(s), were upheld by the data. Statistically

significant inverse relationships were indicated between -
comprehension scores and family size dnd birth order, s pradicted -/
by hypotheses three and-four. The fifth hypothesis which pradicied 8.~
positive reistionship between comprehensionscores andthe  °
“IMIMWMIMNWCMWIMUMM“

o 3

The only hypothesis not supported by the data was hypothesis six.
No statistically significant relationship was revealed between
comprehension scores and home cupport Hy the parents. As the level
ol home support incressed there was not a corresponding increass in
reading comprehension scoree. Although thestudyfoundno -
comesponding increases, the resuits do not necesaarily conclude that
the home environment is insignificant 1o achievement in reading
comprehension. The ilems on the Home Support ‘nventory did not
address the qualitative aspects of the home environment which
previous studies have shown to be ggnificantly related 1o

. achevement. Specifically, information with respect to the quakitative
aspacts of parent-chéld ihteractions was not addressed in the present
study. Theréfore, one may conciude from the results that in the
particular setting in which this study was conducted, the items on the
Home Support inventory, as a whole, were not significantly relsted o
iater actwevement in reading comprehension.

e

A STUDY OF THE RELATIONSHIP BETWEEN SELECTED
LEARNING INDEPENDENCE CHARACTERISTICS OF THIRD- -

Order No. 8114509
Haves, Vmeou B., Ep.D. The University of North Carolina at Greensbero,

1980. 210pp Director: Dr. Barbara D. §LOOdt

The purpose of this study was to develop a scale to measure the learning
independence c{ third-grade students and to deterthine the 3 ~
. between the in Jependence measure and the student vanables which follow:
reading performance, intelligence. sex, educatiqnal level of mother. and
income level of parents. Another purpose of the study was to determine the
“relationship between personality Usits of teachers 2i.34 two variables:
Learning Independence Scale (LIS) scoref assign * - students by the
teachers and reading scores obuuned by studentr andardized reading
1e8L

The subjects were 187 hird-grade students ard eight classrcom
{eachers. Studerts werd rated by their 1eachers on 23 indicators of °
independence The classroom teachers were administered a personality
profile. Demographic data oowined from school records included 1Q), sex,
eduaational level of mother, income level of pargnts, and reading scale
score from the California Achievemnent Test

Descriptive stacistics were er ployed to describe the vanables in terens

.of a measure of central tendency (mean) and vanability (standard

deviavion). The analysis of variance prodedure 1o conjunction with ¢ |

Duncan’s Multiple Range Test was employed to 1est the significance of
differences between and among groups for the educltionalslevel ‘mothers
and the income level of parents. Corvelationa! statistics vere used to obtain
* reliability coefficients and to determine internal consistency for the
Leaming Independence Scale. Regression inalysis was employed to
examine the relationship berween the variables to determine whether
combinations of the vanables could be used to predict reading scores and
leaming independence.

+
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0001), the educational level of the students mothers (p € .0001), and the
imcome Jevel of the students’ parents (p< . e study revealed that the
imelligance quotients, sex, and educational level of the spudents’ mothers
a8 b¢ combined to predict Jearning independence ratings of third-grade
studesss; and that intelifgence quotients, LIS ranngs, and sex of sudents
- e be combined to predsct the reading peiformante of students.
. No significant correlation was found between the self-reported
personality traits of 1eachers and the reading performance of students. A
sigaificant relationship was not observed between LIS ratings and sex of
sudesns / ! °
- Is cooclusion, the resuljs indicate that teachers can reliably measure
learaing independence of third grade students. There is a significant
j between Lais measured student trait and the reading
petionmance of students, intelligence quotients, educational levé! of
Sudents’ mothers, and income leve! of the parents.

relstionships .
| ings assigned to students and such factors as
. uwmmmm (: :l.’g()l) mg telligence quotients (p<

THE RELATIONSHIP OF INDNVIDUAL STUDENT TIME

ALLOCATION TO READING AND MATHEMATICS ¢ <

ACHIEVEMENT Order No. 8107839

JacoasoN, Kerny RaY, PH.D. The University of Wisconsin - Madison,
1900. 209pp: Supenisor: Professor Richard A. Rossmiller  *

The major purpises of this study were: (1) to determine whether there
were differences in student use of time in elementary schools; (2) w0
ine whether students who spend more time ia readiag and
achievement: and (3) 10 determine vhether there are “qualicy” measures of
time wisich are related 10 achievement paiss. Jt was hypothelized that the
wiys in which individual students utilized time would be selaed
signiicantly 10 their achievensent gains. Students were stratified by severa)
ackground «arisbies to deteraine the relationship of background
chantterinics to time allocstipn measures. R
- The major hypotheses of the study were: (1) The total number of
salaumes & sudent spends in reading and mathematics instruction has mo
 _significant ip with that student’s gains in reading and mathematics

ware collected on 200 third-grade snadents at three separate
~ domentary schools is Wiscoasin. Time utilization data included classroom

Ay X
ad (D Allocated time in resding and r.thematics
varied sigaiicantly by school (3) Mmm”wd
m
mathamatiés (4) Individual mmwuﬁuyhmw
10008 i yending and (5) Time-on-task rates in 1v:ading and
weréi related to the student’s school; teacher, sad

amount of student time on task in reading and

significantly
achisveunent guins in mathematics. (8) Individua! students received
Wﬂmmdmﬂﬁmhmmm
mdmmnmﬁmmmmm‘ eve
mthematics was related 10 the student’s teacher. (10) Lower-gbility
nﬂnub!: i ﬂgmmﬁmﬁnmﬁummm
high- or medium-shiligy level students. Medium-sbility students received
move eacher time thia did high-ability students. (11) The amount of |
- wpacher thme an individual student received in relstion to other students’
varied by B method used 1o calculate teacher time. (12) Students with
Fmdmmmmwumm

-

AL AND DESCHIPTIVE STUDY OF
IC ON READING AND LANGUAGE

. Orcder No. 8117881 -

KeLLEy, LiNna Loutse, Pu.D. University.of Pennsyhwahia, 198). 273pp.
Supervisor: Mbrion B Bote! .

A combined experimental and desqipﬁvestudymurriedmmg
explore the effect of music on the reading/language arts perforpance of
Wmders.CbﬂdrenwennndmﬂylssignedtoonéoflhreeMOrl-

music, visual arts o control. Following premeasures, the music
and art groups met three times weekly for thirty minutes from December &

Pre and post measures included psychometric and edumetric tests: the
Metropotitan Reading Readiness, the California Test of Basic Skills and the
Botel Milestones criterion referenced reading test Related areas of
measurement were metalinguistic awareness, auditory-visual i i

Mmmmwmmtwwcm .

* “Draw-a-Person™ test. Quantitative findings were ireated by comparison .
plotting 2nd analysis of variance, including mean differences, carrelation
a0 regression anslysis with confidence level determination.

Qualitative procedures and assossments included documentation with
mmples, individual background dats and assessments for following
dirertions. Qualitative results were treated by retrospective analysis of feld

Vaotes, interviews, chservations and

leyssmdedmnﬂnmuﬁcmpbennnamm
significantly lower leve] that the other two, imni
Metropolitan Reading Readiness test. By the end of the program, they hed
imporved to the level of the other groups in reading and related arens.

hﬂrvidudﬂnlysisofiniﬁaﬂypoorperfomersiuﬂthmm
showed that this improvement was not simply a growth spurt, but rather
the effect of the music treatment.

The regression analysis revealed the strong impact of music trestment
an concept development and reading perfomnance, the latter not 2t a high
confidence level. It also revealed a strong, adverse effect of non-English
bome on reading, overcome only in the music group. The small
sumber of such children here advises treating this result with caution.

-visual integration assessment compared. success in three game

Auditory
Bke tasks for sound reproduction, manipulation, and visual coding with
mdn.mgeandnmﬂhmisﬁcwm,fomwmus‘cgrwpuly.
Mmleswmﬁninaumm;lqe{sofgmm

D i modalities, growth in self- and -
A modelfor the relationship of music to reading s propaed.

ining research in the areas of music, psycholinguistics, auditory-visus!
integratidn and Piagetian theory suggests that the child's purposeful
mnmmﬁmmmipauummmm .

organization
fyshem, where the musical note acts as & syllable. Music provides this
imtersection of coordinating schemata, where the child learns strasegies o
and segment the sousd and its visual representation.

conclusions are that music shows 3 demonstrated potential for
ehancing reading and language development in the first grade. The
uﬂ_ndmethodolo;ier‘qmﬁuﬁveandqudmﬁvmaﬂw
mvesling the phenomens. ) . ‘

¥

AN L\VESHGAHON INTO THE EFFECT OF TEACHER
EFFECTIVENESS TRAINING UPON STUDENT ACHIEVEMENT
IN READING AND MATHEMATICS X Order No. 8120124 .
Laszree, Jesss QLavpe, Pr.D. Georgia State University - College of
Education, 1981 110pp. :
hpn.Thépumgeofmkmdywwdammwhahuum
nduswm,ldmhxﬂwoudﬁucmenttminﬂumofm ¢
4 mathernatics as & resuit of their exposure to icachers who had been
Syweratically ‘runed 10 use specific interpersonal skills in their classrooms.
The taacher training model used in the study was Thomas Gordon's
TmEﬂqctivenesTﬂinin;ﬂ'EDmodulechh'uduignedlouh N
Masien relations skills in a 30hour program. <
J(dhod:wfmcdummwbjminumaudym?”m
and eighth grade students. The students were exposed 10 teachers trained in,

L)

though undiscriminsted by the

o

L

T
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TET in varying oumbers ranging from zerot0 six The Catifornia
Achievement Tests were adminisiered to each stud i a pretest and.
pommat. Each stident’s monthly personal rate of lerming ir reading and in
mathamedics was calculated by taking the students raw scores on the pretest

snd dividing the score by the student’s age in montt s
arsing, considered a predictor of achievement, wa: ssacovariaten,
smlyting mudent achipvement gains. Student gain vas determined by
ssbancing the student's bretest score from his/her posttest sbore.

‘The analysis of covanance statistcal procedure +7as used 10 analyze
ackievemant gain as the dependent variable relative to the personal rate of
fanrning as the covariant and the following indeprndent variables:

ﬁ“)' m&;ﬂeﬁ) I&T‘EI teachers; (2) Economic status of students; (3) Sex;
*  Toferther analyze the data, two-way. Yiree-way. and four-way

were analyzed by analysis of covariance relating exposure 1o *
TET 10 the variables of grade level, race, sex, and economic status of the
Sl

_ Renviss The two null hypotheses presented in the stadj were pot
> sapporwed. The data indicates that exposure to TET trained teachers does

- makeasignificant difference in student achievement in the areas of reading
aad mathomatics. ’

emmgmuQmednwﬁumMmdy:
) There wasa znt difference in the mean gain in reading .
schisvament scores of students thavis attributable to their exposureto '
achers who have been trained in TET. (2) There was a significant
in the mean gain in mathematics achievement scores of studeats
et is smributable to their exposure to teachers who have been trained in
TET. (3) The data indicates that the more exposure students have to TET
Wained machers, the more their gain in reading and mathematics
athiovamant tests scores. (4) The data of this study suggested that, studests
- u&mmmmm‘mwmm“
o ing and respect for their students. (5) This study supported a
Sy by Aspy and Roebuck (1977) which conchuded that teachers’
skills were positively related to students’ achievement.
8 Tencher Effectivengss Training was an effective program for training
Wnchers te more effectively utilize mterpersonal skills in the classroom.
(7) The data of this study were positive and indicated that trachers’

Swecimed with verbal skills that parents might teach or stimulate in the
The resutts of the study suggested that how teachers manage

B mwyMwmwmmmmuiﬁﬁud

Sasic skills. (10) Gioup climate appeared to be au important factor in
. *m 2

H

" YTME EFFECT OF SINGLE-GRADE AND MULTI-GRADE
PRIMARY SCHOOL CLASSROOMS ON READING
ACHIEVEMENT OF CHILDREN OrderNo. 8125455
Lmcous, Rosert DoucLas, Pu.0y, The University of Connecticut, 1981,
142pp. e . s
The debate surrounding the advantages of certain vertical and

horirontal organizational'putterns of elementary schools is not new.
Detismination of-whether the multi-grade classroom produces
cognitive skill cutcomes different from those of the single-grade
clansroom is particularly important at this time of educational
retrenchment. '

" The purpose of this study are threefold: to fill the longitudinal

. reseerch void that exists in the assessment of the cognitive effects of

. skhool organizatién on children; to analyze pupil characteristics that
. mm by achool organizational patterns; and to determine

the multi-grade classroom produces reading skill outcomes
diflarent from those of the single-grade classroom at the primary ¢
grade levels. A review of the fiterature demonstrated that importent
deficiencies, including the Hawthorne effect, inadequate research
deaign/statisticul procedures, and other shortcoings exist in the
Imited number of research studies comparing single-grade and muii-
grade classrooms. -,

Four hundred two children who completed grade twain 1977,
1978, and 1979 were the subjects of this study. This is an ex post
facio comparative study with post-treatment obaervation only utilizing
acohort, noraquivalent group des.gn.’ Tests for meaningtul

@farences among groups were performed using analysis of
o covariance and 1-tust procedures, ‘ollowed by Student-Newman-
Kusle's (8NK) a posteriori comparison of means when warranted.
. Cartair: festures of muitipis regression analysis as well as
=405 " Metric statistics provided a Jditional interpretation of the data.

. Nor findings of the study include: (1) Reading achisvement

" ERI C ydo not vary significantly tcr chidren who spent first and

.

.

10

£3
# M * M
sscond grade in single-grade or multi-grade classrooms. () ™he
te F-ratio for the effect of chronological 2ge (within the grade)
on‘reading achievement is insignificant. (3) Althaugh 4 narrowly
significant difference favoring multi-grade was detected for older
children within the grade, nc /other age category produced such
difterencas. (4) Thé signifi~ance of intelligence and sex as
of primary school reading achievement i3 affirmed. (5) Children of low _

~ 206i08CONOMIC statusscored substantially the same in reading as

pupils in the average SES category. -

The principal implication of this study is that school officials may. ‘.
consider the multi-grade primary grade program a viak ‘2 akernative to
single grades and expect that such placement will not hinder a child's
reading attainment. N

[y

Q )
THE EFFECT OF FAMILY ENVIRONMENT ON ELEMENTARY
SCHOOL CHILDREN'S READING ACHIEVEMENT =
. .3 . OrderNo.8124311
ManGoues, AuomeY Gowp, En.D, Hofstra University, 1981. 107pp.
This study was an effort to identity some factors that influence a

" child's reading, The specific factors investigated included birth order.

parantal acceptance and home literary environment,

Related lterature concerning the effekts of birth order, tamily
relalionships and home Kitarary environment was analyzed.

The sample coneigted of forty fourth grade chiliren chosen from a
middie class Long lsiand parochial school. The sample consinted of
ton firat bomn children, six middie born children and twenly-lour last
born children. The mothers of the children completed the Porter
Parental Acceptance Scale and a Home Literary Environmant
Questionnaire constructed by the i 2

Findings indicated that first born children scored significantly

mmummmmwmmmmmnumu

N

lary. There was no significant diference in reading
achisvement as messured by o
children and other children. There were no significant differences a8
meaaursd by vocabulary or comprahensidn between middie birth
order children and other children. There were no significant
diflerences in reading achisvement as measured by vocabulary or
comprehension between last birth order children and other children.

Birth order was significant as a main effect for reading

achisvement as measured by vocabyjiry. Home literary environment

~There was significant interaction between home literary

environment and birm order for comprahsnsion. The level of
comprehension was sigrificantly higher in the first born birth order
group when compared to the last birth order group for high, mid or
low home literary anvironment. The middie birth order children from a
low home literary environment were significantly higher in
comprehension than last birth order children. ,

There was a significant main effect for reading achievement as
measured by vocabulary for. children whose mothbrs scored high, mid
or low on the Porter Parental Acceptance Scale, There were no
significant diff in reading achievement as measured by
comprehension for children whose mothers scored high, mid or low
on the Porter Parental Acceptarnce Scale. ’

There were no significant ditferences in reading achievament as
measured by vocabulary or comprehension of children whoss parents
scored high, mid or low on the Porter Parental Acceptance Scale and
of those children who came from. a high, mid or low home lerary
environment. .

Thvis study suggested that first bom children have higher reading
achievement as measured by vocabulary. This study also suggested
that parental acceptance and home literary environment may not be
a3 important factors in reading achievément as generally assumed,
Reading achievement may involve other factors such as the
influences of television, stress and elements within the school
situation

The conclusions ofiiis study must be viewed within the kimitations

ofthestudy. ©° .

+First born children scored significantly higher in reading
achievement as measured by vocabulary than other birth order
children. The level of comprahension was higher in the first birth
order group when compared to the last birth order group for high, mid
or low home literary environment. Middle birth order children scored
significantly higher in comprehension than the last birth order
children wvhen measured by home literary environment.

The implications for the classroom teacher are that while birth
order. parental scceptance and home literary environment are

’
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10 have an effect on reading achisvement, their elifect may not
- 1808 gesat is many teachers think. This study suggested that the
T pevay of the school swvironment is well a8 the sgnificance of the
aacher pe a catalyat for reading achievement méy be greatly

Further studies are needed 1o beftei underst
N ies are 0 u and the factors tha.
meke & child successful in reading -

.

PEER INFLUENCE AS A FACTOR IN STUDENT READING _
PREFERENCES : - OrdarNo.8121630°

O'Leanry, PaTmicia Joseruie JoHNSON, Eo.D. University of San
Francieco, 1981. 166pp. Chairperson: S. Alan Cohen N

Statement of the Problem. This study examined the degree ol
polsncy that peer or authority identity play in influencing emerging
adolescants (grades six and eight). Check-out prefeténces on new

_ Wbrary books were compared by peer or authority recommendation
sources, sex-maich of the student gnd the presenter, grade level, sex
and achisverhent level of the student. . . :

Procedure. V' nvestigate these comparisons, three Zx 2x 2

- compietely randormized block factorial designs were used, testing
thres theoretical hypotfieses: (1 & 2) youngerstudents, especially
femaies would be more influenced by () an authority than by a peer
pressntation, (b) a same-aex than an opposite-sex presentation,
£3) higher achieving students wouki be more influenced by an

nm@mwbwnmmms
T sisted of four orders of video-tapad book-talk
pressntations, given by two authority figures and two peers. Subjects

asigned to one of the four orders of video-talks which were

carelully controlied o achweve sameness of script and delivery, by
indicating their 1-4 preferences for future book check-out Score
conversions, based on three interval scales, (Peer-Authority-PA. Sex-
Match-8M, and combined Peer- authority/Sex-Match-FASM) prepared
e el for chi-square cross tabulations by grade leve! (6 & 8), sex (M
& F) and achievement (Hi & Lc). Then three factorial ANOVAS based
on the three interval Lcales (PA, SM and PASM) analyzed the

—ercentage of variance due 10 main effects, and two and thres-way
ineractions.

Reswits. Reaults, with ofie expectation were not statistically
significant. The two-way inferaction between sex and grade ievel,
based on the PA scale was sipnificant at .02. However, before -
aginning ihis study, treatment effect size (the amount of common —
within standard deviation necessary to be considersd edutationslly

- gigniicant) was defined. Game rules setting aipha, beta and effect

- - gk were set prior 10 data collection. Based on these game rules, no
hypothesis achieved educational significance. -

' Conciusions. implicstions are to redesign grade levels, using .

" primary-grade students (e.g. grade 3) as the preadolescent
Sompariaon group, maintaining the middle-grade students (e.g. grade
8 s adoleacént comparison group. With preagoiescent students now
maturing al @ much younger age, a greater age-span seeins )
nacsenary o detoct treatment effects.

THE RELATIONSHIP BETWEEN AURAL CLOZE, PIAGETIAN
SPATIAL CONCEPTS, AND READING ACHIEVEMENT AT &
FIRST GAADE LEVEL Order No. 8115968 %
Perxorsxy, Ruti Banp, Eo.D. Temple University, 1981. 122pp.

The complex process of learning to read invoives many interactive
factors. Goodman's pycholinguistic theory of reading suggests thet
Maaning can only be extractad from print if the young reader viikzes
anguege knowledge and the cués in written language. The reeder
must coordinate multiple cues and hypothesize about what is to follow
masningiully in written language.

Plaget's theory suggests that role taking skills and communicative
bahaviors develop from a céntered to a decentered state. Chiidren's
orieiation to the physical worki may be refated to their ability to take
ather's and coordinate multipls cues.

This skudy focuses on/the relationship of two aspects of the
sccomplishment of the ng process; children's ability fo supply
daletad words in a story read to them (sural cloze) and ability to
coordingls perapectives in the physical world (level of decentration)
with reading achisvement.

™ mwmamcunarnmury&hoolm

R served as the subjects of this investigation. -
. 9O uaily tesied at the beginning of the school year
v|= R | o cioze seet prepared by the investigator, and two portions

IToxt Provided by ERI
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of the Laurendeau and Pinard tests of the developmen: of the concep?

of space in the child. The same tests were Jdministered attheend of

the school year in order to gauge the dependability of measurss and | -

stability of varigbies. The Stanford Achievement Test Battery wis aiso |

administerad at the end of the school year. Statistical Package for thw

Social Sciences (5~SS) multiple correlation and muitiple regression
was utilized to analyze the data. . .
analysss yielded these major findings: A significant positive 1

correlation exists between aurai cloze scores ing

schievement scores (r = .35). A significant positl iats

beiween ievel of decentration scores and reading achievement (r = °

.28; r = .27). Asignificant positive correlation exists.between aural

cloze scores and level of decentration scores (r = .22;r = .26). Aural

cloze scores and level of Gecentration scores together at the

baginning of first arade are a better pradictor of later reading

- achisvement than either score alone. (r = .43). Pos{ hoc analysis

revealed these findings: There was a significant difference in -

performance on the eprfier and later aural cloze tests (M = 64.11; M

= 72.26). There was a significant difference betweerfcorrelations of

> aural gloze and reading achievmerit for thie earlier and lateg .

adminjstered aural clozetests (r = .35;r ='47) Correlations between -

the earlier and iater adminsstered Laurendeau and Pinard Tasts and

reading achietement differed significantly only for conceptsof left =~ .

and right(r = .27; r = .46). . .

Thae results suggest the following conclusions and implications:

The ¢iariables studied are independent and contribute to some

variation in reading achievement. Reading achievement is relsledto ,

concepts of left and right {projective spatial concepts) at first grade .

level. Word reading and comprehension, while both components of

the reading process. requiire different levels of cognitive functioning. |

Reading is a cognitive act-and shauld be taught with emohasis placed

on meaning. * *
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AN ﬁvesnmnoq OF THE RELATIONSHIP BETWEEN -
SELECTED ACOUSTIC ENVIRONMENTS AND SOUND, AN
ELEMENT OF LEARNING STYLE, AS THEY AFFECT SIXTH-
GRADE STUDENTS' READING ACHIEVEMENT AND
ATTITUDES i Order No.-lﬂngo i

Pizzo, Jeanne Sotmie, Ep.O. St. John's Univoréily. 1881. 287pp.
Mentor: Dr. Rita S. Dunn 3 }

Lseming atyie, an emerging theory which proposes the utiization
of students’ learning styles as the basis for instructional planning, »
prw“i?:d the M&e;:c.d framework for this investigation.
purpose is study was to investigate the relationship
betweed selectad acoustic snvironments and students’ diagnosed
prefersnces ior sound, one element of learning style, on the reading
achigvement and attitudes of sixth grade students.
Rt was hypothesized that students tested in acoustic environments
that were congruent with their diagnosed preferences for sound
ynuld achieve significantly higher scores than their peers teated iy
incongruent acoustic environments. .
~ TheDunn, Dunn and Price (1973) Learning Style Inventory (LSIF
was sdministered to 125 sixth-grade students attending a middie
achool in Western Nassau County to diagnose their preferances for
sound in the acoustic instructional environment. ~ -
Based on those scores, two acoustic preference subgroups ware
formed: (1) Preierence for Quiet, and (2) Preferenc Sound. '
Further delineation Based upon sex resuited in four roups.
A total of 64 sixth-grade students comprised the sample
popuiation for this investigation. Thirty-two male and 37 femasle
subjects identified as having a distinct preference for either quiet or
sound were assigned randomly and equally to one of two conditions--, -
quiet and noise--of the expgrimental variable, acoustic environmerd.
Halt were tested in an acoustic enviropment that was cong@m‘wm
their diagnosed preference for sound; half were tested in a
mismatched situation. | -
Subjects in both the quiet and noisé conditions were administered
the subtest of the Gatés-MacGinltie Reading Tests
and a 8¢ antic difereritial scale developed by the researchento
.. Yattitudes of students tested in acoustic environments
incongruent with their diagnosed preferences for sound.
. sound pressure levels in the quiet condition, when combined
with the ambient sound levels in the classroom, varied betwesn 40
. In the noise cordition, an audio-recording tapé cassetis —
ictable classroom sound produced from an sudi .
m noises varied between 75 and 80 dBA. it consisted of ¢
tervals of bursts of noise of varying duration, provided in
ond steps that occurred im between one and nine-second a
interpolated random periads of silence that varied in .

,
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asconds.

A postiest:only control group design was employad aub;ecu
diagnosad as having preferences for sound tohgruent/incongruent
MMMNMWWGWNOMW as the contsol
groun for each condition.

. Thwes-way analyses of variance procedures and Lfests were the
statisticel procedures applied to the data:
: The indings of this study may be summarized as follows: .
- (1) There was a significant interaction beyond the .01 level between
4he acoustic environment and individual learning style preference.
Specilically, the ing comprehension and attitude scores of

sty graders tested in an acqustic environmerit congruent with their . .«

diagnoned learning style preférences for sound were significantly
higher than thoss of their peers in an incongruent dcoustic
environment. {2) There was a significant interaction at the .05 lavel,
betwesn learning style prefetence and sex; males and females tested - -
In acoustic enviror:ments congruent with their learning style
.. prelerences achieved significantly higher readmgcornprehens:on
© and stitude scores than their coumorpamm inincongruemt ~
acouistic snvironments. (3) There was.no significant interaction
- evidenced between acoustic and sex. Therefore, neither
_ " sex achisved either higher mean reading comprehension
- or attude scores. (4) There was no significant interaction eviden;ied
among acoustic environment, learning style preference and sex.
i the light of these findings, it was concluded that: (1) individuals
do dilier in their preferences for sound and (2) leaming style .
maiching can significantly enhance educational outcomes, lending
support 1o the contention that individuals, rather than males or
fernglee, require varying acoustic enwronments to perform at their -
optimal levels.
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THE RELATIONSHIP OF SELECTED VISI;AL PERCEPTION -
ABILITIES TO THE READING ACHIEVEMENT OF FIRST
- GRADE STUDENTS . OrderNo.8124783 .

Raluanoedn, Km MancaneT, Pu.D. Temple Umversiry. 1981. 213pp.
Major Adviser: Dr, Stanley Rosner - ,

Deapite numerous studies of the relationshin of visual perception ~
skilla to reading achievement, the precise nature of visual perception *
* s Rs relationship to reading achievement remain controversiil,

- Multipls definitions for one term, the lack of a theoreticat
framework for nany studies, the wide range of instruments used-40——— -
Measure aspects of visual perception and reading achievement, and
the tack of multivariate studies appear to contribute to the confict. -

-~ The purpose of this study was to provide an initial basis for the

: clarification of the relationship of visual perception to reading
achiovemant, . R

Theaa major areas within visual perception which appear to be
directly related to the reading process'were defined and two major

. research questions were developed; (a) Is there a difference be'ween

- . the parformance of students of high reading achievement and low
* maading achievement on selected measures of perception of shape,
* parceplion of space and perceptual attention? and (b) How much of
the variance in reading achievement scores can be accounted for by

~ e sslected measures of visual perception? 2

In the spring of the first-grade year, 62 male children and 85
female children were tested; individually on 17 measures of visus! -
perception and on an informai word recognition inventory, and in
small groups on the vocabulary and comprehension subtests ofa
standardized test of reading achievement.

® ‘For the firs? regéarch question, three multivariate analyses of
variance were performed, each analysis comparing high and low
achlaving readers on the same 17 measures of visual perception. The
three analyses differed in the criterion used for identificatiort of high
> and low readera (word recognition inventory, vocaou'ary test,

| comprehansion lest). A significant diffe: ence in the mean vectors of -

. visual perception scores of high and low readers was found ift each of

| the multivariate analyses of variance (p < .01). Post hoc comparisons

! . were made using univariate F tests and a Discriminant Function

Analysie. .

- For the second research question, three multiple regresdsion
analyses were performed, each using a different measure of reading
schievement as the criterion variable. . The multipie correfation
cosfficients between the criterion varisbies and the 17 measures of
vieual perception ranged from .66 to .80, accounting for 44% to 84%
ol the veriance in the reading scores.
i Basad on the results of the study, it was conciuded that high and

Q ievars st the beginning reading stage of instruction appear to
]: KC itrdie significantly amnm abilities in visual perception, tn au

R B 74

. USING A COMPARATIVE ADVANCE ORGANIZER: THE :

" © ° EXPECTANCY FOR SUCCESS =0

areas of the perception of shape, high achievers demonstrated -
?  gresterskill thanlow achievers. This wau the case regardiess of the«
' measure of reading achievement useo-to classify high-and low
achigvers. Two abilities in the tion of space were measured in
" this study and, for both, the high achievers in beginning reading
+ demonstrated greater skill than low achievers. Within the ares of
3y perceptualattention, high achievers demonatrated greater skil than
. wummmmmmdmpmdmubgm
. measures within the parception of shape were larger cont:thutors to
the muitiple corrélation coomcumm measures within wm
of space or aténtion. ~
Practical applications include the need for regarding "visual
percophon 83 a-composite of skilis and fotusing diagnosis and
instructiondn a viriety of skills. Specifically, it.appears apgropriste
. __~-halthe perception of horizontal-vertical orientation of letwers
- eonﬁnuotobeadhqnomc and instuctional concern of teachers of
pre- and beginning rasders, and that structdred opgortunities bs -
" provided for the cnud to an understanding of form m
‘Uid the role,of spatial orientation in the accurate recognition of &
orm. R

N ’
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EFFECT OF IDENTIFIED RELATIONSHIPS ON STUDENTS’
Order No. 8123938
Roogens, Camity ALLYi, Pu.D. Syracuse University, 1981. 208gp. -

dudy was concarmed with the efect which a comparsiive
o Mugouiwhnmnudentexmmmmﬂ

. achisvament. The researchuestions were derived from previous 3
research in the following diverse areas: (1) instructional sirategies -

~ which snhance-earning (particularly cofhparative sdvance - é
orwlun) (2) tearner motivation.and the-effect of expectancy for i

.

4

B

s

E

mlnd(a)themuuemeoucadem:culwwnonm
performance. -

.. Spetilic predncbons were made bued ‘on past research, -
conduciad in these areas. This was essentially an cxploramm
intended to identily thoae effects, bayond the m i -

© incorporstion of naw information into cognitive structure, which may
resull srom exposure 1O an advance organtzer. This study was. -
predicied on the assumption mnmmumny
improving affect toward the learning task as well as by incorpoiation
of inlormation into memary. It was preducted that knowiedge of v
relationships between what is known and what is to be would -
enhance expectaricy for. success, resulting in increased efiért mlﬂ'

z 1o the kearning task, and thus improved achievement.
While the predictions that the advance orgmzer group would
greater enhancesnent.of expectancy for siiccess snd
- mm\m the control group were not supported, nm :

ergenizer did evidence strong effects. in particular, the advenes .

organizer suppmsed the positive rélationships between aotesm ol -

achisvement, expectancy for success and achievetent,'and iovel of ¢

‘prior knowledge and achievement which are genarailyfound in " -

lsarning situations. In addition, the positive relationship betwesn-ivbl

of prior kn and expectaney for success, which,is predicted in

, the therature and exhibited by cohtrol group members, was reverssd

among those who read the advance organizer. . .
This study raises many questions about the atsility of nm

organizer to benefit those stycients most in nead-tl help--siudenta” |,

with low academic esteem, low eéxpectancy for success, ang poor

prior preparation. While it did not provide definitive ansyers 10

whather the overt identification of relationships can enhance

students’ expectancy for sucgess, it indicates that there is much 1 bé

lsamad about the motivational propemes of instructional urm -

known to enhance learning. . -

-

[
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EFFECTS OF ADJUSTED TEACHING STRATEGIES ON -
RZADING ACHIEVEMENT OF IMPULSIVE THIRD GRADE
STUDENTS - Order No. 8120208

Simerxme, LyLa Jovce Lavne, En.D. Virginia Polytechnic institute ang
State University, 1981. 126pp.

This study was undertaken primarily to invowomwtloud
using seletied reading sirategies (error-analysis record, aself-
directed scanning technique, dgndwords.“mumwﬁ)m
the reacling performance of impuisive students. in addition to this .
primary focus, several secondary hnalyses were conducted, which
mmwmumkmummmmuw




- o

ohidren and a companson of time and ervor scores on a retest of the
Matohing Familiar Figures (MFF) test. The subjects were classified as
5 cognitive style (impuisive, impulsive/fleld-dessndent, not-
impuiniva; on the basis of the MFF test and the Children's Embedded
Pigures } est. Subjects were 217 third-grade students selected from
wo aimilar slementary schools in southwestern Virgine For both
schools, subjects comprised the total population of third graders.
There were 80 subjects in the trastment groups and 127 in the
eempariaon groups. The treatment groups were the focus of spacific
mmmwnmmwmﬂdiw
I reading achisvement. Theae were carried out by the
* meguiar classroom teacher during the reading period. AN subjects,
regardiens of ctgniive style classification, received the adjusted
siratagies. The Metropolitan Achievement Teat, Primary !, Forme F
and G, ware used as the pretest and positest measure3 of reading
achievemer.t. The Short Test of Educational Ability was used as a
meaau.s of academic potential. ,
Upon the completion of the treatinent periad and tha analysis of
- the pretest and postiest data, it was found that the subjects in the
> reatment groups made greater gains in all ureas of reading {woro
Snowiedge, word analysis, and comprehenaion) than the compariec .
groupa. Furthermore. the treatment groups performed significantly
bolter at the p € .05 level of probability in the of comprolangir
A rotest of the MFF test resulted in the trea grmups significe o,
slowing their resconee time and decreasing the error rate. jfact «
ndiysis of the kinds of reading errors mide by impulsive subject.
— not ahow that the errors made by impulsives were unusually differert
frem those made by the other cognitive-style groups. The difference
was mainty in the number of errors made by sach cognitive-style

Foup.

The results of the study led to the conclusion that instructional
Wchniques developed on the basis of what is known about cognitive
functioning of impuisive children were successiul hot only in

> improving reading achievement for impulsive children but for a
chiidren. Theretore, instructional techniques such as those used in
this study might be considerea ior use in the primary level reading
program.

R is recommended that this study be extended using addisional
Waching siralegies such as a decoding technique and that the study
be carried vt over a longer pericd of tima. It s further recommended
that an additional measure for impuisivity be considered when
classifying subjects according to cognitive style.

" $EL.F.CONCEPT, ANXIETY AND LEARNING FROM READING
OrderNo. 8121858

80usa, Mamia o FATIMA GUERRA DE, Pr.D. The Ohio State University,
1981. 257pp. Adviser: Professor Marlin L~ 1guis .

* Resoarch on seN-concept, anxiety and academic achievement
heve suggested that self-concept tends to be positively associated
with academic achievement. An inverse relationship has been found
between anxiety and academic achievement. No research has
qyestionad if these gelationships are maintained when specific typea
of sel-concept {i.e., self-concept of academic ability) and situational
(a8 opposed to trait) anxiety (state-anxiety) are considered. Mayeover,

" meearch on effects of self-concept dnd anxiety on academic
achievement has neglected an important part of this achievement:
lsarning from reading. @

present study observed the effects of self-concept of d

" ability (SCA) and state-anxiety (SA-1) 6n learning from
~ mading (gain of information from text--GIT). in addition, it also aimed
fo investigate the relationship between SCA and SA-1 -
Subjects in this siudy were fifth-grade children (18 giris §hd 14
_ _hoys) with mean age:of 11.2 attending a school located in an area
« with high density of blue-collar occupations, in central Ohio. The data
sollection was carried out in March, 1981. All children were given a
ssli-concept of ability scale, the state-trait anxiety inventory (STAY), a
pre-cioze test. atexi, and a post-cioze test. ) -
Sin hypotheses were formulated' (1) An increase in the ievel of
. gell-congept of academic ability will be positively correlated with the .
~, * pin of Information from text; (2) Controlling for state anxiety. an
‘ increash il the level of selt-cbncept of academic ability will be
_ positively Correlated with the gain of information from text; (3) An
incresee in the level of a:?g\xiety will be negatively correiated with,,
e gain of information frony text; (¢) controlling for self-concept of
_ atademic ability, an increase ip the jevel of state-anxiety will be
“ nagatively related with the gain-of information feam text; (5) an
Foranes in the level of seif-concepl of academic ability will be
— Q relsted to the ievel-of-state-anxiety’. {8) controlling for gain

13

- - conforences with the teachers are the preferred mode by parents w

lcl:ot;nic adility, will be negativaly correlated with the level of state.
anxiety.

Correlational analysis (zero order and partal correlation) was
performed for the verification of the hypotheses. A weak positive
relationship (.13) was found between SCA and GIT The partial
correlation (controlling for SA-1) indicated that SA atfectea the
relationship between SCA and GIT. Overall, the empirical findings of
3 study did not support the expectation that SCA was positively
related with gain of intormation from text,

The verification of the relationship between (SA-1) and GIT
showect a weak and non-significant negative relationship between
staie-anxiety and gain ot information from text (--.13). The partia
correlation {controlling for SCA) indicated that the effect of SA on
gain was in some way affected by SCA. The overall empirical findings
of this study did not support the expectation that state-anxiety was
negatively associatec with gain of information from text.

The analysis of the relationship between SCA and SA indicated
that &3 expected, self-concept of ability was negatively associated
with state-anrxiety (-.66, p < .01). The partial correiation analysis
indicated that GIT did not infiuence the inverse association between
SCA and SA-1.

In the discussion of the results important factors that might explain |
the low coefficient found in the analyses of the effect of both SCA and -
SA- 10 GIT were considered. In addition to that it was suggested that. *
the empirical findings might have been influenced by a statistical
probiem at a more general level: the measurement of changes.

\

PM‘ PERCEPTIONS OF THEIR ROL:"S AND NEEDS AS
RELATED TO THEIR CHILDREN'S READING DEVLLOPMENT

: Order No. $118110
TrOMPSOY, BArRARA JEAN, PH.D. North Texas State Universiry, 1981, -
20pp.

The problem of this study was that parental perceptions of the roles and
needs related to their children’s reading development had not been
successfully :nvestigated T..  imary purpose of this investiganon was to
determine parental perceptions of their roies, influence. and skills most
needed to assist them relating to their children’s reading development; tht
information sources on which parental beliefs about their role are founded;
lctors foreseen by parents that might hinder their ‘nvolvemen? in that role;
parents’ preferred mode of receiving desired infor nation relauve to their
assistance in their children’s reading development; and existing varistions
in parental perceptions.

A total of 192 randomly-selected subjects participafed in the study. All
subjects were parents who had children in kindergarten, first, second, or 1
third grades, and responded to the research instrument (quesuonnaire).

Data consisted of participant responses to a parental questionnaire j

l
|
%

e

developed and validated for the purposes of this study. Additonally,
demographic data were obtained using the questionnaite. regarding the
persdn completing ihe quesuonnaire, the number of parents and children
iii the home, the educational level of the parent, ethnicity, and the average @
family income, to determine the separation of groups defined according to |
these cnteria. 2
Frequencies and percentages were reported for all items on the .
questionnaire. Stepwise discriminant analysis functions were employed to
determine the significance of the separation of groups. To establish the
discriminating power - existed in the variables being explored, the
Wikk's lambda test of siuficance was used. Standardized weighting
coeficients served to identify the relative contributions the signiticant
variables (respcnses to items on the questionnaise) made to the
differentiation of groups. Percentages of correctly preclassified group
members indicated the accuracy of the separation of .he groups.
Findings indicated that parents in this study perceive that they are parn

" oftheir children’s reading development, although a significant number do

pot view themselves as the major influence. The predominant method of
amistance used by parents to foster their children's reading development is
listening to their children read. Parents do not perceive reading sloud to
their children as the most significant snethod of influence on their children's
reading development. Parents believe they influence their children's

- reading, but are divided in their cpinions of whether the influencs is more

or Jass than that of the school. Parents want information to 2«sist them in
siding their children's reading deve.opment, parucularly informaiion
oconceruing phonics. However, perceived lack of time and lack of
knowledge are inhibiting factors to parents relative to their involvement in

* their children's reading development. School teachers are the damisant

information source on which most parents base their beliefs relative 1o their
roie in their children’s reading development. Additionally, individual .
receive
information relative to their role and needs in their children’s reading
Gevelopment. |



L

‘The results of the discriminant analysis functions indicated that groups ; .
of paracas defined according 10 the person completing the Questionnaire < .
and the sumber of parents in the home both form distinct separations for

. < growps based on the analysis of their perceptions. Groups of parents,
dafined sccording 1o the number of children in the home, the pareats’
ofucational Jeve!, ethnicity, anJ average family income, dad not distinctly
aperate with the discriminant functions according to their reported :

s
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