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'EXECUTIVE SUMMARY

Ls\

4Purpose

The study described in this, document concerns a. comprehensive evalu-
k

ation of the Georgia Life Skills for Mental Health program, a primary pre-

vention program developed by the Prevention Unit within the Division of

Mental Health and Mental Retardation, Georgia Department of Human Resources.

In its operations, this program enlisted the support'of the Georgia State

Department of Education, local school districts, and community mental health

centers. Research for Better Schools conducted a 'three year evaluation of

the program, beginning in March 1978 and continuing through February 1981,

to assess the process by which the Georgia Life Skills program was imple-
.

mented and the outcomes of the program for its participants.

Program Description

The educational prevention program, Life Skills for'Mental Health,

was designed to provide students the opportunity for learning basic intra-

,personal and interpersonal skills which help in handling stress, respond-,

ing to major life decisions, and forming more satisfying interpersonal

relations. As a result, program participants were expected to be.better

prepared to take responsibility for their live? yithout recourse to drugs

end,alcohol.

1

The Life Skills program helps teachers introduce classroom activities

that deal with self-awareness, feelings, and relationships with others.
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11.

The program-includes a series of Activity Guide's for ages 5-8, 9-11,

12-14, and 15-18 years as well as inservice workshops to prepare teachers

,to use the Life Skills activities in their classrooms. It introduces

teachers to four strategies they can use with the Life Skills activities

and throughout the school day. These strategies are: Listening for
.

Feeling, Behavior, Feedback, Values Clarification, and Role P laying.

Thq Life Skills program is implemented through a network of community

mental health training teams that'has been set up across the state. This

. network if coordina ted by the Georgia Department of Human Resources.

The Georgia Department of Education, which participated in the develop-.

ment of the program, has approved, the Life Skills Training for Teacher

certification renewal credit. As part of the program ImplementatfOn, a

tateFraining team was. established. The state team trains the local.

teams which are coordinated by the mental health Icenters and often include

staff from' local education agencies and other relevant community programs.

These teams then retirn to their local areas and organize workshops for

training teachers in the use.and implementation of the Life Skills program

in the classroom.

Evalu4ion Design.

.

Both process and outcome effects were addressed in the evaluation

design. The major part of the process evaluation was conducted during

the first year of the study to provide feedback on program development

Nand to monitor program implementation. In the second year of the study,

the process evaluation continued and the pilot phase of the outcome eval-

uation was begun. The full scale outcome evaluation of students and

teachers was conducted during the third' year of the study.



L
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The process evaluation component of the L4ieSkillststudy was

designed to accomplish the following: to describe and assess the imple-

4

mentation of the Life Skills program plan, to provide ongoing feedback to

program staff as the basis for conceptual and operational programmatic

changes, and to.establ,ish a context for interpretation of the outcome

evaluation. In_orderto achieve these en , the following process evalu- .

aiion activities Were undertaken: (1) a r trospective evaluation and

documentation of the work of the coordinating' committee, responsible for.

the triginal design of the prograM; -(2) evaluation of the Life Skills

Activity (3) evaluation of the Training. of Trainers workshop;

and (4) evaluation of the Trainingof,Teachers-workshop. Data,collection

procedures included examination of materials, observations, interviews,

and survey administration. Descriptive summaries were prepared to dock:-
,

tlp

ment all activities related to the planning and implementation of the

program.
a

r The *tudentioutcome.evaluAion

ures comparison group design. Life

as conducted using a repeated meqp-

kills and control students in the

third, fifth, eighth, and eleventh grades were administered a'series of

carefully designed surveys to measure the dependent variables of self

concept, interpersonal skills, classroom climate, attitudes toward school,

attitudes toward drug tie, and actual use of drugs and alcohol. The in-

-dependent variables in '14e study were treatment group, sex, and ethnicity.

Student data ere collected on a pre/post/post schedule, in Fall 1979,
/.

ing 1?80, an'1 Winter 1980. Classroom observations also were conducted

iii
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to gather data on tudent affective behaviors; these observationsvere

conducted on a pre /post schedule.

The teacher ouec me on was conduCted,on a pre/post schedule,

and was designed to mea ure four dependent variables: attitudes toward

mental health, frequency of use of the Life Skills program, perceived

benefits of the Life Skill- program;--and teacher' affective -behaviors.
0 -

Data were collected through teacher surveys and classroom observations.

The sample was composed of the-teachers for all Life Skills and control

classeseparticipating in the student outcome evaluation.

Findings

Major findings of-tile process and outcome evaluations are summarized

below.

Process Findings

a

...The Activity Guides were found to be successful teaching
instruments which motivated teachers to try the Life
Skills activities in their classrooms.

The T raining of Trainers workshop was rated highly
by participants on attainment'of objectives, meeting

e- participant expectations, and ploviding opportunities

for involvement and participation;

The Training of Teachers wor kshop was rated highly by
participants on attainment of objectives and on ,

motivating participating teachers to ,employ the Life
Skills activities and strategies in their classrooms.

/The multi-level training and implementation system used to
organize and administer the Life Skills program was found

. to be successful in accomplishing, its objectives and in
establishing good working relationships among the various
agencies inliolved.

iv



A monitoring vehicle and follow-up technical assistance
were found to be nekded in order to strengthen the imple-
mentation system of he Life Skills program.

1

Outcome Findings

Evidence was found supporting theampact of the Life
Skills program in reducing disruptive behavior and in-
creasing positive teacher and student affectiVe behaviors.

Minimal evidence of support for effects of the Life Skills'
program in increasing student self concept, interpersonal
skills,. classroom climate, or attitudes toward school was
found in thit- study.

No evidence of support for effects of the Life Skills pro-
gram in reducing drug or alcohol use 'was found in this
study.

4

Previous findings on frequency.of drug use and in differ-
ences between the\sexes on drug attitudes and drug use
were replicated.

f

In reviewing the findings outlined abdirei certain cautions should

be noted. While the overall study was conducted over'a three year period,.

the outcome component of the evaluation was in operaXion foi only one

and one-half years. One must be somewhat sensiti e to the concern of

whethbr this brief period of time is sufficient to adequately assess

the effects of an affectively-oriented program such.as the Lifk Skills

program, which acts on many of the outcomes measures indirectly through

intervening variables. Many of the outcomes measured flay be long-term

effects which will show increased impact only when students' cumulative

exposure to the Life Skills program teaches. a higher level.

.1 ---\
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I. INTRODUCTION

This report describes the implementation and results of the Georgia

' Life Skills for Mental Health program, a primary prevention program for

alcohol and drug abuse developed by the Prevention Unit within the Divi-

sion of Mental Health/Mental Retardation, Georgia1Department of Human

Resources (DHR) . Under a grant from the National Institute on Drug Abuse

(NIDA), Research -or,Better Schools (RBS) conducted a three year compre-

')hensive evaluation study of this program beginning in March 1978 and

cOndiwaing through Febidtry 1981. The results of this evaluation are.

fully described in this report.

Program Description
1

The Prevention Unit of the Division Off Mental Health/Mental Retar-

dation developed dre Life Skills fbr Mental Health program as a collabor

ative effort-between the Division of Mental Health/Mental Retardation,

1,
si the StateJDepartMent of Education, and community mental h lth enters.

$

The Prevention Unit coordinated the development of the prOgram with

broadly based input from educators, communitylmental health staff, other

mental health workers, and representatiVes_of professional organizations. ,

The program began on a pilot basis in theFall of 1977: By Winter 1980,

more than three-fourths of the state's-community mental health centers

were offering Life Skills to schools and other groups in their, service

areas.

Life Skills is a<rnentel health education program dpalgned primarily

for regular classroom teachers, regardles,s of) the grade level or subject

10
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area they tbach. It is.easily adapted for ottter adult leaders who work

with young people,-such as Sunday school teacheri or scout leaders.' The
aa.

`,program introduces teachers torsimple ways that they can help their stu-

dents learn important skills in dealing with the problems and challenges

of living, changing, and-growing up in an increasingly complex world. For

example, children learn to identify their feelings and express them in a

productive way, to Clarify personal values, and to examine''the consequences

of the* choices. They learn about stress and ways to handle it,jhow to

negotiate rather ..Ehan fight when conflicts arise, and how communication

styles can build or destroy relationships with significant people in their .

lives. And they learn'to anticipate situations they may face in growing,

up and how they can handle them,/ In the view of the program, people who.

.

understand their day- to -dat emotions and deal with them honestly will

better be able to cope with serious stress:

Program Content

The Life Skil litogram helps teachers structure classrooM #ctivities
,

JJ
that deal with pelf awdteness ally acceptance, feelings,'and relationships

with others. The program includes a series of four activity guides and
.

an iilervice training=workshop to prepare teachers to use the activities

in their classroom.

Activity Guides. De four activity guides have saMilar.formats,-but.

each is geared to a specific age range: ,5-8 years,.9-i1 years, 12714 .

, 4
.

years, or 15-18 years. The guides are organized'into three sectionw which
. r -

1.
correspond to the three major Life Skills program objectives.

1

t

ti
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Goal I: To help young people become more accepting of themselves and
the significant people with whom they come in contact.

To feel better about self as an individual withtalents L
and personal quglities that are valuable.

To be less critical of personal /imitations.

To accept personal characteristicswhich cannot be
changed.

To appreciate others' talents and accept their-limita-

To be able to clarify important value issues: especially
in the face of conflicting messages.

To accept the decisions that others make and the values
that others hold as being legitimate for them:

To be able to generalize learning that occurs in
specific situations to similar situations.

Goal II: To help young people be more accepting of all feelings.,

To ident)ly feelings.

To accept all feelings as legitilate.

4

To claim feelings rather than camouflage diem.

To recognize personal responsibility in choosing hoW
__-to act on a feeling.

Goal III: To help young people form more satisfying personal relation-
ships with *significant others.

To express feelings and needs verbally to others and
to feel less scared and anxious'in doing so.

To accept the feelings an :needs of others as impor-
tant to them. ,

o. To negotiate productively.where a conflict ok_needs
exists.

I

`r-
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The Life Skills activity guides provide exercises designed to

strengthen student skills in each of the three goal sreas. Many of the

activities used In to guided have been adapted from other resources and

were .'previously ref4ned for use in other prevention programs. All acti-

vitied are keyed to use at the appropriate age levels.

A

It is recommended that teachers use the Life,Slcills activities in .

1

one of three ways. Virst, teachers can set aside a regular part of the

school day specifically for Life Skills activities, thus establishing.

Life Skills activities as a special part of the classroom curriculum.
4\

Second? Life Skills activities can be introduced at "teachable moments"

or naturally occurring opportunities during the school day when specific

Life Skills activities may lie used to resolve,issueS rai ed in the course

.

of classroom events. Finally,'life Skills activities can be taught in

conjunction.with regular subject areas, so that learning academic skills

and learning about self,'d cisions, feelings, values, and so on become

integral parts of the student's learning experiences throughout the

Q

school day.

The Life-Skills activity guides are meant to be means, not ends.

Teaches are encouraged to use other resources and their own ideas to

create activities which build on what is in the guides'or to raise issues

not covered by the guides. Teachers may decide not to use.every Life

$1,

Skills activity; rather, they may choose specific activities appropriSte

to their students and to their leVel of comfort in dealing with the

issued being disdussed.

I -4
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Training Workshop. Training is an integral part of the Life Skills

for Mental Health pr'ograi and is required for anyone who wants to'use the
.

materia The training program orients participants to the.progzam--what

it is what it is not, acqUaints them with the activity guides, and

shows them how to use the material in the classroom. Teachers learn four.

strategies they can use with Life Skills ajti;l't.ies and throughout the

school, day.

N
AeOve IiAening/listening for feeling helps the teacher to

reflect the content or feeling that is communicated in a
student's statement in order to aid the student in clarify-
ing what t being said, and'to she* the student that he or

' she has been heard without his or her opinion or feelings
having been judged "right" or "wrong."

Behavior feedback is a way of pinpointing thestudent's be
havior-and the effect of that behavior without judging,
blaming; or name calling.

Values clarification is a prcess for helping students de-
cide what isrortant to thgEl and just how strong their
convictions

Role playing, as it is taught in the Life Skills program,
shows the,4acher some simple "building blocks" which can
be used in the classroom to set a climate whare role play
can be used effective*.

The training workshop requires a minimum of 12 hours, plus some time-

for follow-up once participants have had a chance to use the program.

Though cooperation with the Staie,Department of Education, teachers can

earn two units of certification renewal credit. In this case, teachers

participate in 20 hours of training.

,
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Collaboration between the local community mental health centers

(CMHC) and the local school systems includes some of the following arrange-

ments for teachers parficifating in the training.

S

CMHC staff are available on reqUest to meet with teachers,
priricipal, and parents to orient them to the program and
to answer questions and concerns.

A__Itacher training and follow-up technical assistance to the
s hool reques ing the program tided by the CMHC.

Schools may puotide release time,for teachers.

Training for the Life Skills program may he written into local
staff evelopment plans\ This allows schooltsystems to

A use staff development funds to contract with CMHCs for
,trai ing services.

Community Mental Health Center Training Teams. The material in the

Life Skills for,Mentar Health program for the most part is not new. What

is innovative is thelrway it has been put together and the training net-

work that has been set up across the sate. The community mental health

center is the ..active agbnt in making the community aware of the

program and in providing the training and follow up to,interested schools

or other groups.. When the CMHC decides to offer the program, a training.

team is selected,, usually compo ed of four members, although some teams
X

are larger for CMHCs.that cover a.number'of counties. The team c f-

dinator must be a CMHC staff-person, butt other members of the team may be

-,appropriate school system personnel, volunteers, or staff from other

community agetcies. Often the team membership Nips to build or strengthen

bridges among groups in the area.

The loc41 training teams participate in an intensive Training of

Trainers workshop conducted by the state offide of the Division of Mental'

.4
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health and-Mental Retardation. Teams come together again for a follow-

up workshop several months later, when they have had a chance to stimulate

community interest and perhaps to try their first workshop.

The state office furnishes each team with,a supply of brochures and ,

a slide/sound-R-esentation'which describe the program, and a supply
the activity guides.for teachers. In short, the state office sets the

team up, and from then on it is a local program with continuing assis-

tance from the state office as needed. Also, the Division of Mental

Health and Mental Retardation serves as, an ongoing,link among teams.

Having the training available at the local level has a number of

distinct advantages, the leait of which is convenience to both trainers

and participants.' With local teams, follow up is much easier. But per-

haps the Most impoftant advantage is the link between the community` mental

health center and the school. In spme areas, the Life Skills program
o

has opened doors. As de trainers become,known in the schools, it is

much easier to go into the school to work with teachers whose students

are clients at the center. Also, teachers who become aware df special

problems with Individual students are more likely tosee the CMHC asta

resource. A number of teams'have commented that the kife Skills program

v.
has helped the GMHC gain more, visibility in the community a4wistaffN4Lav-

\-

eled the PTA, civic club, faculty meetircuit with their elide/sound

presentation. The community began to see the center as something other

than simply a place for peoplemith-problems.

I-7
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( II. EVALUATION DESIGN AND PROCEDURES

The evaluationef.the Life Skillsprogram has been a three year,
'

sequenced effort designed to assess the development, implementtion, and

effectiveness of the program. To accomplish this assessment, a comprehen-

'

sive process and outcome evaluation was designed and undertaken. This

Chapter' describes the objectives, design, and procedures associated with

both process and outcome components of the overall evaluation study.

'Objectives

The evaluation study focused on two principal objectives with regard

to the Life Skills'program. These objectives are lAted below, followed by

a more detailed description of the rationale for each.

Objective 1: To perform an intensive and rigorous process
evaluation of the Life Skills program that would:

. Describe and assess the implementation of the
Life Skills program plan.

e ____Itovide ongoing feedback'to,program staff as

the basis for conceptual and operational pro--
grammat Changes%

vstablish a context fOr interpretation of tha,
,,.

butcomeevaluation.
ts!

Objective 2: To perform an intensive and rigorous outcome
evaluation of-the Life Skills program that would:

Assess the effectiveness of the program for
participating teachers.

Assess the effects of the program on partici-
pating studs.

1 .4
The process evaluation was addressed to the description and assess-

:.

ment of program implementation, while the outcome evaluation was designed

to determine what impact the program had on its participants. The major,
t'

17
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1

part of the process evaluation was conducted during the first year of the

study, to provide feedback on program development and to monitor program

implementation. In the second year, the process evaluation was continued
4

and, after the program had achieved some stability in implementation,

, the pilot phase of the outcome valuation wts begun. The full scale

outcome evaluation was conducted uringthe third year of the study.

Further details on the designs of the process and outcome evaluations

are presented in the following sections.

Process Evaluation

Implementation of the Life Skillsior Mental Health program involved

a multi-stage training process culminating in use of the materials and

strategies In,the classroom. Inherent in this implementationcprocess is

the belief that the Life Skills program represents an approach to primary

prevention which has significant potential and which 'merits close evalua-

tive scrutiny. By utilizing community mental health agencies as the link
)

between ptogram sponsors and the public schools, the Georgia Department of

Human Resources had developed a new Program dissemination strategy which

seemed to warrant rigorouS testing and careful refinement. As such, RBS

was retalned to study the Life Skills program as aq)rototype which could

hold great, import for the prevention field.

Originally a coordinating committee was established between the

Georgia Department of Human Resources and the Georgia Department of Educa-

for the purpose of overseeing the development, production, and pilot

testing of the, Life Skills for Mental Health strategies and mateftat-Tr,

11-2
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As part of the program implementation, a state training team was estab-

lished for the purpose of passing on owleage about use of the activities

,

and strategies of the program to a group f trainers organized in the

_J
form of teams representing local education agencies and local community-.

mental health centers. These trainers and training teams were then to re-

turn to their local areas and to organize workshops for training teachers

in the use and implementation of the program in the classrooms (see Figure

2-1). Thus, in a-process sense, the work of the Coordinating Committee

was key in development of the program materials; the program materials

themselves are key in providing a vehicle for program activities; the

Training of Trainers and Training of Teachers workshops are key in trans-

mitting"knowledge about program materials and implementation; and the

actual classroom implementation of the program by teachers is key to

setting the stage for any potential program impact on either students or

teachers.

The process evaluation component of the Life Skills study was de-

signed to accomplish the following: to describe and asses% theimplemen-,

tation of the Life Skills program plan, to provide ongoing feedbaCk to

program staff as the basis for conceptual and operational programmatic

changes, and to establksh a context for interpretation of the outcome

evaluation. In order to achieve these ends, the following process evalua-

tion activities, were undertaken: (1) a retrospective evaluation and

documentation of the work of the Coordinating Committee, responsible for

the,original design of the program; (2) evaluation of the Life Skills
/-

activities guides; (3) evaluation of the Training of Trainers workshop;

and (4)evaltiallon_of the Training of Teachers workshop.

11-3

19



Coordinating Committee

(Department of Human Resources
and Department of Education)

.

.

Department of.Human Resources
Staff and State Training Teapl

.-

V

Training of Trainers
Workshop

/

,

V

Training of Teacheri
Workshop ,

Classroom Implementation

I

,

('-'11I

Program Outcomes .

,, , (Student/Teacher)

...

Figure 2-1,: Life Skills Program Implementation

11-4
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Coordinating Committee

The purpose of evaluating the,work of the Coordinating Committee

ibis threefold:

To document, through the use.of files and selected interviews,
the development of the Life Skills program from its inception
in the Winter of 1976 to June 30, 1978.

To offer sets of objectives and desired outcomes which would
4 be useful in establishing' evaluative criteria and developing

instrumentation. e

To provide a context for later interpretation of process and
outcome evaluative findings.

At the time this evaluation study was funded, active involvement of

the Coordinating Committee in the operation of the Life Skills prograth had

ceased. Thus, the establishment of objeCtives anemilestones for the

committee's work and the evaluation of that work had to b,e accomplished

retrospectively. This was done by means of reconstructing the history

and past activities of the committee from doCuments already collected,
O

and from information gained in interviews- with committee members.

Th0 results of this work rare summarized in Chapter III of this report and

'are detailed separately in a document entitleA Developmental History

of the Georgia Life Skills for Mental Health Program (Strandmark &

Duseigicz, 108).

TWo stru6tured interview schedules were developed and used in inter

viewing Coordinating committee members and pilot training team leaders.,

The purpose of the fiist interview schedule was to gain committee members'

perspectives pn the briginalegoals and objectives of the committee, to

document its working procedures, and to have the members reflect upon the
a

II-5'

1



\\\\

past development of awtLife Skills program andthe problems, issues,

successes, and failures One could expect to encounter in the future. The

purpose of +he pilot training team leader ,interview schedule was tcun-
..,

cover and document the experiences'(successes and failures) of trainers

who had had a year's involvement in both diffusion of the Life Skills

program and in presenting teacher training workshops, with/in the

school districts. Results from these4:terilewa and this documentation
riN

effort were intended to be conveyed to the Life Skills program staff for

analysis and planning purposes.

In conjunction with the process evaluation, an effort was made to

gather all available information and rejords relating to the history and

development.of the Life Skills program, so that a comprehensive documen-
.

.

tation 6f it could be compiled. Xhe documentation cold then be used

both as a source of backgroUnd information on the program for the ev4ua-
-

4

tion team, and as a perspective .from which future.evafuation efforts and

program development coixid be viewed.

t

a

A

Activity Guides

In order to evaluate the.Life Skills'materials as a comrronent of the

program, 3 consumer evaluation panel was c6nVeded to critically ass

the Life Skill§ activity guides: Elaborate planning and particip

seleCtion procedures were undertaken in association with the Life Skills

evaluation panel. The purpose of the panel was to bring together con-

sumers ,

sumers of the Life Skills program for the purpose of evaluating various

aspects-of the program with respect to effectiveness, efficiency, and



utility. It-was hoped tlat, through such a meeting, a better understand4pg
ti

of the problems and difficulties in areas of application of the Life

Skills program cou1, be secured. In keeping with these aims, every

effort was made to gain wide geographical representation while, at the

same time, providing for representation of teachers in each orthe.four
\\\

,Life Skills activity guide age-groups. The panel met with evaluation

staff for a full day.and completed an extensive packet of evaluation in-

struments. The basic concerns assessed by these instruments were: educa-

tional value, communicability; motivational value, utility, and format.
it

A full ref6rt on the results of, the consumer evaluationoanel is included

in a separate document entitled, The Life Skills fox Mental Health Con-

sumer Evaluation Panel Report (Swisher, Martinson, & Dusewicz, 1978).

Training of Trainers

Specific objectives were established for the Training of Trainers

workshop and these served as the basis for the evaluation o! aspect
S

of the program. The Training of Trainers workshop objectives were essen-

tially those stated in the training manual and derived from previous

training information. Some modifications to these objectives were made,

but these were undertaken by the Life Skills program staff, not the

evaluation team. Thus, the evaluation team played no role in originating

objectives, but rather acted as a catalyst in prompting their formulation

in revised form so that they could be evaluated. These objectives were

as follcips:

)
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To create an algreness of the importance of affective educa-
tion.

To increase understanding, of the relationship between affec-
tive and cognitive learning.

. .

To create an understanding of the rationale for promoting
yositiveaffective and' cognitive growth as a prevention
strategy in mental health.

To introduce and demonstrate selected classroom-activities in

1

the Life Skills program.

To facilitate teachers' /trainers' personal knowledge and skill
in the four LifeSkills strategies.

To develop and/or.increase trainers confidence in their
ability to conduct Life Skills teacher 'training workshops
and teachers' confidence in their ability to conduct Life
Skills.activities.

To provide resources for additional training, consultation,
and materials.

The same objectives were utilized for the Training of Teachers

workshop. Two different measures were used to assess the effectiveness

of the Training of Trainers workshop,. one revised from a previous measure

4
and one newly developed. The former was a questionnaire designed to be

It'
,

administered at the end of each weasIttop (see Appendix A). This was

based on revisions in' content, format, and scaling of a similar measure

used during the preceding year by the program staff. The latter.insiru-

.ment, an attitude assessment measure, was conceived of and constructed

as an entirely original measure (see Appendix A).

The attitude instrument was created in response to the belief that

it is ATssallY in any workshop with substantial affective content to . H

gain some knowledge of the effect of the workshop on its participants'

t.S
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attitudes. .The attitude measure was sensitive to changes in attitudes
.. . .

.ti
on variables relevant to the concepts stressed by the workshop content,

-including receptivity to the notion end utility o.,£. the-four Life Skills
,

I . el

strategies and to the concept of affective integratiOn as defined gY the.

t.'

/

training manuals. In order to obtai such a change measure, both pre and

'%1' 7 '
posttesting were required. Pretestifitzas conducted 'nder the,guise of an,

,

instrument serving as an"-advance orga4zer for workshop activities (a task

task which it(also accomplished).

In addition to these measurement Instruments, general observaions

were recorded about Training of Trainers workshop activities, and work-
.

shop participants were interviewed informally. Follow-up Training of .

Trainers workshops were evaluated in a'similar manner.

Trainingof Teachers

;,
The objectives outlined above for the Traini&of Trainers work-

shop were also utilized for the training of Teachers workshop. A special

questionnaire, representing a revision'of a previous-instrument in con-

tent, format, and scaling, was used as one of two instruments in evalu-
\

sting the Training of Teachers workshop (see Appendix A). This was

administered on a posttest only basis. The second instrument, 'an atti-

tude assessment meare, was administered on a pretest/posttest basis and

was used to determine attitudinal change in areas believed to be related

to the strategies-and-materials stressed in t e workshop (see Appendix A).

As with the Training of Trainers workshop, this tter instrument was ad--
,

ministered in the guise of an advance organizer for workshop activities.



.11

,

Data Collected on these instruments, as with the Training ofsTra'iners
V .

workshop, were supplemented with obsergation4 informat ionpagd in4ividual

interviews with participants.

Another concern of the prozess evaluation, related to t,he training

of teachers,.was the extent of use of the Life Skills activities in the

classrdom by teachers who Were trained t4rough,the Training of,Tedthers\
workshops. This involved the question of transfer of training. An:acti-

.v1ty log was constructed in order to provide information on the follow- -ft

ing variables:.--the degree to which Life Skills activities were used in

the rlaesroom, how the Life Skills activities were used' the classroom,

and the frequency and durption with which Life Skills strategies were em-

ployed (see Appendix C). T.9

.Outcome Evaluation k

The outcome evaluation was designed to determine what impact the

Life Skl.ls program-had on its participants. Studey outcomes and teacher

outcomes were the two major areas of interest. 4
cti
OP

SttIdent Outcomes

,

To address the objectives identified for students in the Life Skills

program, six primary research questions were formulated. These research

questions were used to structure,the design of the student outcome

evaluation. They are presented in Figure 2-2.

k

2.6
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A

'Research Questions % Dependent Variables,

Does the LS 'program have a positive
effect on intrapersonal skills?'

Does. the LS program have a positive

effect on interpersonal skills?

Does the LS Program have .a positive
effect on classroom climate?
,

Does the LS program have a positive
,..

effect on attitudes toward school?

Does the LS program have a positive.
effect in reducing drug - related bem
haviors?

. .

Does the LS program have,a positOe
effect on the frequency of disrup-

referrals?

Self-concept

Interpersonal skills
<

Classroom climate

A

SOhool attitudes

Frequency of drug use
Attitudes toward drugs

Disruptive behavior

Figure 2-2: Research questions for *student outcomes

Research Design. Student outcome data tQ address the research ques-

tions posed in Figure 2-2 were collected thrizugh the use)of survey instru-

ments and direct observations. A repeated measures comparison group de-

sign was used as the basis for the research plan. This design is shown

44,

In Figure 2-3

LS Group'
,4

0 0

Comparison Group 0 0 0'

FigUre 2-3: Repeated measures comparison group design

/011,..

27

o



This design allowed a compariSan of the Life Skills students with a

Similar group of control students, as well as measuring the effects of the

program over time. The time factor was ftlt to be especially important

in assessing the impact of the program on long term, drug-related behaviors.

Three independent variables were includeditn the rese,xch-design:

treatment group, sex, and ethnicity. Contributions of these variables 41,

were assessed relative to each of the dependent variables aping regres-

sion analyses. The analyses performed and results obtained using this

research design will be described in Chapter IV.

Sampling. Sampling was done in such a manner as to arrive at Life

Skills and control groups approximating the agcy range of the four levels

of.the Activity Guides used in the program. ,While the Guides are keyed

to age groups, classes within grade levels approximately corresponding to

each,age group were used in sample selection. Thus, four age/grade groups

of students were selected for the sample:

Early Elementary (EE) - Grades 3,and 4

Upper Elementary (UE) - Grades 5 and 6

Intermediate (I) - Grades 7 and 8

High School (HS) - Grades 10, 11 and 12

In each of these age groups, both a Life Skills sample and &Jcontrol sam-
N\

ple were chosen. These samples were chosen by classroom in order to

facilitate testing and tracking procedures.

Criteria for Selection. For the Life Skills sample, participa-

tion was limited to students whose teachers had received life Skills

training. Further, since all participation in the evaluation was volun-
z,

tary, student inclusion was dependent on,the cooperation of the principal

.4

a
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and the teacher. Three primary criteriawere used to construct the pool

.of potential rife Skills classes:

Valid evidence of teacher's recent Life Skills training.

Principal's willingness to cooperate.

Teacher's 7illingness to cooperate.

The procedure for implementing these criteria in selecting Life

Skillp participants began with the OHCs and followed several steps.

Step 1: Contact all 34 Georgia CMHCs and obtain lists of
Life Skills teachers trained within one year of
pretesting. ,

Step 2: Contact school principals and obtain permission for
Participation in the evaluation study.

Step 3: Contact teachers and obtain cooperation for parti-
cipation in the evaluation study.

0 o ng this procedure, approximately 35 percent of the principals

contacted agreed to participate, and about 80 percent of the teachers

agreed to cooperate.

For selection of the comparison classes, several additional factors

had to be taken into consideration. The most important of these was

'locating a sample of control classes which would be comparable to the

Life Skills classes. The procedure used to identify and obtain the coop-

eration of these control classes is outlined below.'

Step 1: Ask principals in Schools from which Life Skills'
classes have been selected to identify comparable
non-Life Skills classes,in the same school.

Step 2: Obtain permission from the teachers of these com-
parable classes to participate in the evaluation

. study.

Step 3: When the number of comparabie:control classes avail-
able in the Life Skills schools is insufficient, ask,.
principals to identify similar non-Life Skills schools
from which control classes could be selected.

11-13
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Step 4: Contact principalt in non-Life Skj.11s.schools identi-

fied in Step 3, check on comparability, and obtain
permission for participation in the evaluation study.

Step 5: Obtain cooperation from control teachers in these
schools for participation in the Life Skills evalua-
tion study.

To implement these selection procedures for the control group, six

primary criteria were used to determine the comparability of control

classes and Life Skill sses:

Grade level
Ethnic balance'
Male/female balance
Ability level,

-..Teaching style--
Geographic location

Following these criteria, -the sample of control classes was determined.

The composition of both the control sample and the Life Skills sample is

described in thenext section.

Sample Composition. Using the criteria disbussed in the pre-

vious section the sample of Life Skills and control students was chosen

in early Fall'19i9. EffOrts were made to include representative segments

of urban; rural, and sublistudents from all parts of Georgia. Schools

in the Atlanta, Augusta, Macon, Savannah, and Swainsboro area were in-
..

cluded in the sample. Table II-1 describes the pretest sample.

In each age group, the target numbers were approximately 600 Life

Skilloistudents and 200 control students. The actual pretest sample fell

short of these target numbers in the intermediate Life Sk/q.s group and

the high school control group. These Shortages were due in part to.a

lack of cooperation at the secondary levels. Representation of the sexes

I

11-1.4
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Table II-1

Composition of pretest Safnple by Age, Sex, and Ethnic Group.

Level Group Total Male Female White Nonwhite

Early
LS 644 .51 .49 .55 .45

Elementary C 278 .55 .45 .44 .56

Upper LS 591 .49 .51 .67 .33

Elementary C 228 .46 .54 .55 .45

LS 518 .52 .54 .46
Intermediate

C 378' .52 .48 .43.

High LS 573 .42 .58 .62 .38

School ,C 127 .54 .59 .41

LS _2326_ _ 52--- .59 :41-.48

.52
TOTAL

C 1011 .48 .54 .46

31.



in the pretest sample was approximate], equal; a slightly higher percentage

of wfiites'than'nonwhites participated in the.pretest sample.

Table 11-2 and Table 11-3 present the composition of the samples for

posttest I and posttest II. Both the Life Skiiis sample and the control

sample declined somewhat at each testing, but.the relative representa-

tion of males and females and ethnic groups remained approximately the

same as for the pretest. In most cases, the declines in student partici-
' .

irpation were due to principals' or teachers' decisions to no longer continue

involvement in the evaluation. When a principal made this decision, often more

than 100 students were affected. A single teacher's decision to discon-
,

titti,Involvement usually resulted in the loss of 30 students or more./

Thus, the,voiuntary nature of program involvement and the long duration
fl

of;the-evaluation effort resulted in higher attrition) rates than might be

desirable.

For many of the analyses performed in the evaluation, it was neces-

sary to have complete data on each student for all'three test administra-

tions. In ()icier to accomplish this, a matched sample was composed,

including only those students who had participated in all three test

administrations. Table 11-4 shows the composition of this final, matched

sample. Relative tepresentations of males and femples and ethnic groups

in this matched sample remained similar to that for each of the individual,

test administrations.

Instrumentation. To measure the dependent variables described

.

earlier in this -chapter, an instrumentation search and development

0 4

wok
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Table II-2 .7

Composition of Sample for Posttest I, By 'Age, Sex, and Ethnic Group

Group Total Male Female White Nonwhite

Early
.Elementary

LS

C

479

228

.53.

.4

.47

.46

// .53

.44

.47

.56

, Upper

Elementary

LS

C

538

205

.49

.47

.51

053

.62

:57
)

.38

.43

.

Intermediate
LS

C

439

349

.49

.50

.51

.50 ,

.56

.59

.44

-.41

High
School

LS

--C- ----7-

506

- 60

.43

- -.53 --

s

.57

.47

c
%

__.

..60

. .61
,

.40

.39

,

TOTAL
7-- \

LS
.

C

1962

842 :

,49

.51

.51

.49 .

.58

.55

.42

.45 ,

C'

I
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Table 11-3

Composition of. SaMple for Posttegi II, By Age, Sex, and Ethnic Group

Group Total Male Female White Nonwhite

.

rly,Ea

Elementary :

.

LS

C

305

. 126

.53

.49

.47

'.51.

.

.58

.61

... *

.42

\ .39'

.

Upper
..

Elementary

f

LS

C

475 %,
,N

_ 131\'
1

.46

'.47

.53

,53

.71

.59

.29 ,

.41

Intermediate.
LS

C

238

. 250

n

.47

.49

.53

.51

.54

.57

.46

.43

.

High
School

LS

C

. 219

58

.37

.56

.63

.45

.63

e71

.37,

.29 '

TOTAL
LS

C %

1237

565

.46

'.49

.54

.51

.63 ,

.19

.37

.41

A

41

A
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Table 11-4

Matched Sample Across Pretest, Posttest*I, and Posttest II
)3.y Age, Sex, and, Ethnic Group

::ebl.

rly

Group

LS

Total

....

Eleme tcy C
,

i (.,\

LS
Upper

Elementary C

170

102

.

'Male ' Female White Conwtkite

.53 .47

.51 .49

.62 .38

.60 .40

310

97

.45 .55

.58-

.66 .34

,.62 - .38

Intermediate
178 . 46 .55 .

. 50 .50

LS .50 .50

C .56 .44185

High
School

LS 120

37

.30 .70

.62 .38

.70 .30

.61 .39

TOTAL
C

LS 778

421

. 44 .56

. 4, .51

.62 .38

.59 .41

s



procedure was undertaken early in'the'second'Year of 60 evaluation: The

search for existing instruments revealed'very few measures which were

relevant to the Life Skills. objectives. Thus, instrument development

was begun. The newly developed instruments' were pilot tested in Spring

1979 and data from the pilot^test.were analyzed in Summer 1979. On the
4

basis of these findings, the instruments were revised and reanalyzed.

Complete descriptions of all these procedures and analyses can be found%,,

in the Impacts of a Georgia Dru Abuse Prevention Program: Second Annual

Evaluation Report (Research for Better Schools, 19801 --'

.F.igure 2-4 provides a summary pf the research questions, dependent
.

variables, and corresponding instrumentation for measuring student out-A /uA '''--- ..--6.4.. .
comes. Copies of all inAtrumentsgare included in Appendix B. For most

instruments, scale scores were computed by assigning numerical values to

C each response category, summing the values for all re ponses, and dividingA ,
by the number of items completed, These scale scores then were used in

perfortang'the analyses.

Validity and reliability infdtmacion was obtained for each' instrument.

.

Table 11-5 present's a summary.of these reliability and validity studies.

The reliability data reported in the summary tabli represents co-
o

efficient alpha computed for the second Rosttest. Previous reliability

studies were conducted for the pretest anfi, first p sttest. Over the

three test periods, the range of coefficients forkany one ,instrument

aged only .042 and was never larger than .083. Thus, based on the small

variations in the reliability coefficients, a decision was made to use
1

the most recent testing as the basis for the summary of reliability

11-20
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Research Questions -

.

Dependent Variable
,

Measures Used in Student
Outcome Evaluation

Does the LS program have
a positive effect on
intrapersonal skills?

Self concept
.

Myself XEE)

Myself (UE, T, HS)

.

Does the LS program have .

a positive effect on
interpersonal skills?

.

Interpersonal
relationships

.

.

My Class (EE)

School Life (UE, I, HS)
Life Sktils for Mental
Health Classroom Obser-
vation Form (EE, UE, T,
HS)

Does the LS program have
a positive effect on
classroom climate?

1

Classroom climate ' About Your Class (EE)
About Your Class (UE, I,

HS)

Does the LS program have School attitudes Attitude Toward_School'
d pOSitiVeeMOt on
attitudes toward school?

,

. '

(UE)

Attitude Toward School
ay

Attitude Toward School
(HS)

Does the LS program have
a positive effect on-
drug-related behairiors?

Frequency of g

use
,

Attitudes toward
drug use

My Opinion (UE)
My Opinion on Drugs and
Alcohol (I, HS)

Does the LS programhave
a positive effect on
frequency of disruptive
behaviors?

4.......

Disruptive behavior

,

a.

tisrup'ive Behavior

Scale (EE, ig, I, HS)

Figure 2 Instrumentation Plan for Student OutcChifes--
.!(,,
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Table 11-5

Validity and Reliability Information on the Life Skills
'Student Outcome` Evaluation Instrumentation

A

Research Questions Dependght Variables
Measures for Student

Outcome Study Reliability*
Tentative Factor

Structure**

Does the LS program have
a positive effect on`

interpersonal skills ?'

Self aancept Myself (EE)

Myself (UE)

Myself (I)

Myself (HS)

.690 Inner Directedness (a)
.fluter Directedness

.867

.874

.887

Self in Relation
Self in Relation
SelfAwareness

to Peers (a)
to Family

Does the LS program have
a positive effect on
interpersonal skills?

Interpersonal skills My Class (EE)

School Life (UE)

School Life (I)

School Life (HS) '

Life Skills for Mental Health
Classroom Observation Form
(Question 7)

.762 Relationship with Teacher (a)
Relationship with Classmates

.919

.903

.922

Relationship with 'Teacher (a)
Classroom Relationships Among Peers
Personal Relationships Among Peers

Single Underlying Factor of Student
Affect (b)

Does the LS pkogram have
a positive effect on
classroom climate?

4

Classroom climate About Your Class (EE) .798

About Your Class (UE)

About Your*.*C?/.1.5.9 (;) -

:857

.838

About Your Class (HS) .879

Single Underlying Factor of Classroom
Climate (b)

Ca
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Table 11-5 (cont-.)

Research Questions
Measures for Student

Dependent Variables Outcome Study

Does the LS program have Attitudes toward
a positive effect on school
attitude toward school?

Attitude Toward School (UE)

Attitude Toward School (1)-

Attitude Toward School (HS)

Does the LS program:have Frequency of drug
" a positive. effect on use
drug-related behaviors?

My Opinion (UE)

' Attitudes
Use

My Opinion on Drugs and
Alcohol (I)

Attitudes
Use

My Opinion on Drugs and
Alcohol (HS)

Attitudes
Use

Does-the LS program have
a positive effect on

, frequency of disruptive
behaviors?

Disruptive behavior Disruptive Behavior Scale

Tentative Factor
Structurd**

.921 Attitude Toward Learning (c)
qh

0 School Climate
0

.912° Attitude Toward Learning (c)
School Climate

.876 Attitude Toward Learning (c)
Attitude Toward School
Attitude Toward Teacher

-.844 Negative Utilities (d)
.799 Drug Involvement.

.906 Acceptance of Drug Use ,(d)

.669 Perceived Utility of Use

.817 Acceptance of Drug Use (d),.

.695 Perceived Utility oPUse

Form of this scale not amenable to standard relia-
bility and validity analyses."

*Coefficient Alpha
. .

..

**Based on factor analyses of appropriate data; (a) Principal components withixarimax rotation on pilot data; (b) analysis of item to total correla-

tions on pilot data; (c) factor analyses conducted for the Pennsylvania Educational Quality Assessment[see Getting Inside the EOA Inventory,.
Pennsylvania Department of Ed Lion, 1976]; (d) factor analyses conducted for the NAPA Project, Pacific Institute for Research and Evaluation.'
[see Scaling of Student Self-Re ort Instruments, December` 19701 *
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information.' Further discussion of the previous reliability studies and

.documentation of the factor structures reported in the summary table can

be obtained from the Impacts of a Georgia Drug Abuse Prevention Program:

Second Annual Evaluation Report (Research for Better Schools, 1980).

Procedures. Student data were collected at three points during the

evaluation study. Pretesting was conducted in Fall 1979, data for the

first posttest were, gathered in Spring 1980, and a second posttest was

conducted in Winter 1980. A each'of these three testings, all measures

listed in the instrumentation plan, except the observation form and the

disruptive behavior measure, were administered to each student. Total

administration time averaged approximately 40 minutes. The instruments

were administered by RBS field staff, who read standardized instructions

and followed predesignated testing procedures: At times, a tester may

have found it necessary to'modify procedures slightly in order to accommo-

-date-dOnditions in a particular school or a particular teacher's class-

room. However, the adjustments made in these cases were small. Identical

procedures were followed in testing the Life Skills classes and the con-

trol classes.

After student data were collected in Georgia, the forms were sorted

and shipped to RBS in Philadelphia for coding, data entry, and analysis.,

All student names were converted to number codes in order to preserve

confidentiality.

tr

A
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Teacher Outcomes

In order'to assess the effectiveness'of the Life Skills program for

participating teachers, both direct observations and survey measures were

to detetmine teacher outcomes. Four primary research questions were
14

formulated regarding teacher outcomes. These questions, and the corre-

sponding dependent variables'are shown in Figure 2-5.

.Research Questions e endent Variables
,

Do teacher attitudes "toward mental
healthdbecome more positive after
participation in the LS program?

..... .

A

'Teacher.attitude toward mental
health .

Does teacher use of the-LS program
change during extbnded program.
participation?

Teacher use of program
-

.

.Do teacher perceived benefits of
the LS program change during ex-
tended program use?

Teacher perceptions of program
benefits

.

.

..

Do teacher behaviors related to i

classroom climate become more posi-
tive during participation in the
LS program?

Teacher behaviors

.

0

Figure 2-5: Research Questions for Teacher Outcomes

Research Design. The research design used to assess teacher out-

comes was a pre -p9st comparison group design, shown in Figure 2-6.

LS Teachers 0 X 0
Control.Teachers 0 0

Figure 2-6: Pre-Post Comparison Group Design

-.-
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Teacher outcomes were assessed through the use of direct classroom

observations and--survey instruments. Since classroom units typically

remain intact for only one school year, this factor, had to be considered

in designing the teacher outcome evaluation. Student data were scheduled

to_he_coilected_in_Fall 197-9-,-SpLng 1980,--and-Winter-1980. For the Fall

1979 and Spring 1980 testings, a.high percentage of the students would

be in the same classr ooms, but by the time of the Winter 1980 testing most

would'have mov ed on to new teachers and often to new schools. Since the

validity of the observation data was dependent on the constancy of the

teacher/student classroom unit, it was decided that only two observations
Ac-

would be conducted - a pretest observatio in Fall 1979 and a posttest

observation in Spring 1980. Similarly, nce it was felt that the influx

of a new class might significantly affect a teacher's use and per ptions

of the LS program, only two administrations of the teacher survey instru-

ments were scheduled- -one at the time of student pretesting in 'Fall 1979

and one during the first student posttest in Spring 1980. These condi-

tiohs thus necessitated the use of a pre-post comparison group 'design.

Sampling. The teacher sample corresponded to the student classroom

samples drat is knee -a- class- was chosen to participate in the evalua-

tion of student outcomes, the:Ipacher was automatically included in the

teacher outcome evaluation sample. Thus, the maximum number of teachers

that was available for participation in the teacher outcome study was

represented by the number of participating classrooms. Thepe nU?nbers.

A
are shown in Figure 2-7.

1-
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Group
LS

C

Pretest Posttest I

94 8(3

43 / 37
5

of---elasisTooms_gurticipating
in Life Skills Evaluation Study

As explained earlier, all participation was.dependent on voluntary

cooperation from principals and teachers. When a teacher agreed to par-
-

ticipate in, the study; he or she was made

cluded not

ts. completion

voluntary,

aware that the commitment in-
e

only student testing, but also classroom observation and the

of teacher attitude surveys. However, since th4 study was

at times teachers chose not to participate in vatkious seg-

lack of cooperation naturallyments of the teacher outcome study. This

decreased the
tr
teacheroutcome sample size on bore measures. Speciflq,

levels of participation will be included in the discussIon of results

for each measure in Chapter IV.

Instrumentation. 'To measure, the dependent variables related to

teacher outcomes, three instruments were used. Figure 2-8 provides a

summary of the research que4fions, dependent variables, and corresponding

instrumentation for teacher outcomes. Copies oeach of these instruments
-4'

are included in Appendix C.

11-27
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Research Questions Dependent Variables
Measures Used in Teacher

Outco0Evaluation
Do teacher attitudes toward
mental health become more
'positive after participa-
tion in the LS program?

Teacher attitude toward
mental health

Life Skills for Mental
Health Opinion Survey

,

Does teacher use of the LS Teacher use of LS
.

Life Skills for Mental
--program-ehange-duting-ex-
tended program participa-
tion?

program= _ __ __ ea-- ea

.
,

Does the teacher's peiceived
benefits of the LS program

changeduring extended pro-'
gram use?

Teacher's perception
of program benefits

Life Skills for Mental
Health Teacher Survey

Do to her behaviors re-
lated tO-dIassroom climate ,

become more positive during
participation in the LS
program?

Teacher behaviors

.

".

.

Life Skills for Mental
Health Classroom Obser-
vation Form

.

41,

Figure 2-8: Instrumentation Plan for Teacher Outcomes

Development of each of the teacher outcome'instrumentsfollowed

somewhat different paths. The Life Skills for Mental Health Opinion Survey

waPinginally developed and validated by Life Skills trainers. This sur-

.vey was used-in teacher training sessions to assess initial teacher

orientation toward mental health concepts. It was adopted for the outcome

evaluation in order to determine if Life Skills teachers exhibited signifi-

cantly different attitudes toward mental health than the comparison group

of control teachers which had not been exposed to the Life Skills program.

Validity, information on this instrument is-limited to the content validity

11-28.
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oo,

established by the Life Skills trainers as they reviewed apd refined the
t

4
instrument in various training situations. The internal consistency re-

liability coefficient for the posttest evaluation sample was a = .707.

The second instrument used in the teacher outcome evaluation was the/

Life-Skilit-fbr-Mefital Health TeacEer Survey. This survey was developed

as a part of the outcome evaluation to provide descriptive information on

teachers use of the LS program and teachersiperceptions of the benefits

of the program. -The content validity ,of this instrument was established
of

by mental health professionals in the Georgia Department of Human Re-.

source6. The alpha reliability coefficient for the scale of perceived,

benefits (Question 6) computed on datafrom the posttest was a = .748.
Ma.

The third and final, instrument to measure teacher outcomes was the
- A

Life Skills for Mental Health Classroom Observation Form. This instrument

was developed at the same time as the student measures. After an txten-
.

sive search through existing observation measures, one Measure, the

Alternative Setting Observation Form1 , was located which corresponded to

many ofthe needs forhe Life Skills outcome evaluation.' This instrument

was adapted and pilot tested in Spring 1979. Detailed results on validity

ana ysea and paired rater resporises can be foUnd in lizacts of a Georgia

for Better Scifools, 1980). The internal consistency reliability coefficient

for Better Schools, Inc., Philadelphia, Pa.,.1979.

1Buttram, Joan L. Alternative Setting:Observation Form. Researc. h

11-29
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for the observation scale on teacher behaviors (Question 6)computed for-

the posttest was a = .898. 4

Procedures. Teqpher outcome data were collected in Fall 1979 and *

Spring 1980. The Life Skills for Mental Health Opinion Survey and the

Lire Skflis for Ith-Teacher-Survey-were-administered tote hers

while their stude s compl ted-the-student-survey-forms.

Classroom observations were recorded on the-Life Skill/for Mental

Health Classroom Observation Form. Generally, observations were scheduled

a few days after Life Skills survey testing had been completed in the

classroom. For both the F.a11 *1979 and Spring 1980 testing cycles, two

observations were completed in each of the Life Skills classes--one during 4

a Life Skills activity period and one during a regular classroom lesson.

In the control classrooms, only one observation was necessary for each

of the two testing cycles, and it was scheduled for a regular classroom'

lesson. All observations' were arranged at',the teacher's convenience, and

in most cases they were conducted by the.Same person who administered

testing to the students. Similar ob-Sgrvation'procedures were followed
4

-
in the Life Skills classes and in the control olasses.

a a were calidEted-in Georgia, the forms

7i,,Tere sorted and shipped to RBS in Ply.ladelphia for coding and processiig. 4

I)
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III. PROCESSIEVALU ON RESULTS

J

Results of the process ev tuition activities conducted in relation

to the fife Skills program a e presented in this chapter. The findings

are summarized and discussed for the following areas: -Coordinating Com--------

mittee, Activity Guides, Traini of Trainers, and Training of Teachers.

Coon inatin Committee

e process evaluation of e work of the Coordinating Committee

mittee members during the sum=centered upon the interviewing of Joint

mer of 1978. The wealth of data collected PI= these intery ews provided

a source of valuable information which was later fedba, i the

planning process for, both the Life Skills progr-ain itself and the program

evaluation. Associated with the interviewing effort as considerable

work expended in sorting andopifting through a large number of documents

and communications related to the development of the Life Skills program.

0 A summary of the ndings, from the,documentatton effort and the inter-,]

v4wing,is iireset pted,in thi

44,
ing of the events leading.to the,development and dissemination of the

Life Skills program, the reader is rakried to the doeumettt entitled A
o 4

a N

Developmental Higtory of the Geot Life §kirs for Mental Health Pro-

gram (StrAndmark & Dusewiez, 1978).
.

There were twelve majoi,chtondlogiqal,milestones in the development

of the Life Skills for Mental Heallk program that were identified for

the purposes of the above report. Tliese'cpuid be classified into two

dr. Jot a more detailed account-.

°

4
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major pha es of growth of the overall program: Program Development and

Pilot Program plementation.

Program Development

The history of the Life Skills concept dates back to the creation

of an Office of Prevention by the 1976 Session of the General Assembly.

Under Section 88-603 of the Mental Health Services Act (Act Number 1136)

the law states that "The Department (of Human Resources) shall assign
i

specific responsibility to one or more identified units of the Department

for developing a coordinated grogram of research, education and service

dealing with all aspects of prevention of mental disability..."

In February 1976. the Division of Mental Health and Mental Retar-

dation established an Office of Prev tion, with responsibility for

reducing the occurrence of mental reta dation, alcohol and drug probr,

and other mental-health-related problems:

Prior to 'ebruary 1976, prevention programmin in the Division of

Mental Health and Mental Retardation had beets a ftagmented effort. Most

prevention activities resided within the Alcohol and Drug Section and/the

o

Office of Child and Adolescent Services./ The newly created Office of

Prevention felt a need existed for a c prehensive prevention program

which would address the major mental/'health problem areas. The Life

Skills for Mental Health ame the tangible outcome of this

perceived need.

III-2
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The seven milestones associated with the development phase of the

Life Skills program, along with the dates of their occurrence, are

presented below.

May=Jul3--1.97.6 -Appreval Sought-for-the-Ltf-e-Stillacrairep-t-

July 1976 Establishment of the Joint Committee

July-August 1976 Early interactions with local community
mental health centers

September 1976 DeVelopment of a strategy statement

October 1976- Development of the Life Skills activity
Septeiber 1977 guides

February 1977 Selection of pilot areas for training

January-May 1977 Development of teacher training package

Life Skills Concept and Joint Coordinating._ Committee. A strategy

outline end timeline for development and implementation of the Life Skills

program waS promulgated in May 1976. Towards the end of May,_ the

Single State Agency for Georgia approved the program. In June, Office

of Prevention staff received approval from the Director of the Division

of Mental Health and Mental-Retardation to proceed with the program.
a

During*June and July the outline was circulated to the following people

..

within the Division of Mental Heal4h and Mental Retardation for review
3

and comment: the Director of the Alcohol and Drug Section, members of

41!

e

the Prevention CdMmittee of the Division, the Prevention Subcommittee of

the Governoei Alcohol and Drug Advisory Council, community' mental health

center directors, and superintendents of regional hospitals.

111-3
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Concurrently, the Division Director s ught and obtained approval and

support for the program from the Commissioner of the Department of/Human ;

Resources. The Commis'sioner agreed to
A

eet with the State Superintendent

of Schools in an effbrt to obtain dieooperation and ivolvement of the

State Department of Edugation. In pr paration for this meeting, a proposal

was developed for a joint working r: ationship which involved the follow-

ing elements:

The appointment of sever staff from the State Department of
Education to serve as li isons between the Office of Preven-
tion and the State Department of Education; Office of Pre-
vention requested repr-:entation from Health and Physical
Education, Guidance an Counseling, and Staff Develop-
ment.

-4) The development of a mental health education wide which
would provide clear y defined group and individual exercises
and expected outc.,-s which teachers 'Could use in- their
classrooms.

The development a training program to Prepare teachers to
use the guide in their classroom.

The estab'lishm= t of cooperative relationships with community
mental health enters to provide in-service\ training and con-
tinuing techn cal assistance to schools that request the
program.

.

--w -The-eg-tabli ment of a cooperative relationship between local

7 (

school sys ms and community mental health centers w reby
schools wo ld contract for staff development;in men al health
education rom community mental health centers and teachers .

would rec ive,in-service_credit. ,

The State Supe'ri tendent of Schools greed to the plan in late July 1976.

This was rapid followed by comple ion of the proposal's first objective.

The firs objective of the pro osal was to appoint Department of

Education st f to serve as liaisons etween-the Office of Prevention



Vat

and the State Department of Education. The State Superintendent of

Schools selected two individuals each 'Com curriculum development, health

education, guidance and counseling, and one from staff development to

serve in this capacity. These seven individuals along with the director

and assistant director of the Office of Prevention and a,com pity mental

health center representative formed the Joint Coordinating Committee.

The committee was designed so that responsibility for content and mechanics

of the program could be shared and monitored by all involved parties.

Other functions of the committee included A content review oI the activity

guides, development of a training package for teachers, and facilitation

of program dissemination through contacts made by committee members.

Early Interactions and Strategy Statement.' The Office of-Prevention

began cultivating relationships with local CMHCs and undertook development

of a stra egy statement for the Life Sitills for Merital Health program;---1

In this effo , Office of Preventiodtaff received support from other

central s ff, several community mental. health center people, and repre-

sentatives of the State Depaftment of Education. The ocument offered a

rationale for the program, defined terms, and presented a step-by-step

plan-with a timetable for the development and implementation of the Life .1

Skills program.

Activity Guides Development. Work began on the.

activity guides for teachers utilizing the Life Skills

1976 and continued for almost a year until August 1917.

Prevention staff utilized the following guidelines for

III -5

elmpment.of

program in October

Office of

.development of the

/
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guides (as set forth in the Strategy Statement):

. Four guides will be developed for four age ranges: 5-8
years; 9-11 years; 12-14 years; 15-18 years.

The guides will offer step-by-step instructions for struc-
turitIexperiences to help students learn interpersonal
and intrapersotfal life skills and to explore critical
issues they are facing.

Guides will be designed to be useful to teacherq but alsO
to youth group leadeis and others who regularly interact

o
'with young pdople.

Activities 1n the guides will4be designed to be integrated
into regular.class activities so that a separate'course
requiring a special teacher will not be needed. As such,
th- guides will be useful as resource materials for all
gathers regardless of the subject area taught.

O

1

velopedindividuallyi- After the-p-r-epatation ofeAref ,

.__the_guide_was ith a_ review sheet tb-appropriatestate level -

individuals and organizations, all community mental health centers, a

number of teachers, administrators, and counselors active in various

°school systems in Georgia, and staff developMent personnel at the State

Department of Education. Responses re tallied by various members of

the ..Joint -Committee. The committe then met to discuss revisions.

This information was then used by Office of Prevention'staff to

prepare a final version of each Life.Skills for Mental Health activity

guide. Final printing of all four of the guides was completed by December

of 1977.

Pilot Sites and Training Package. In early February 1977; a memo

4

was sent to all CMHC directors and, prevention coordinators. The memo

invited them to participate in the pilot phase of the Life Skills program,

54.
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outlined what their commitment would be if they chose to participate, and

delineated the immediate steps they should taker-Ill interested.

The Joint Committee selected pilot areas from among the centers

that agreed, to participate. Criteria fo'r selection of pilot areas -in-

cluded: previous prevention related activities, staff available, ex-

pressed interest in the program, demonstrated relationships with school

systems, ad perceived receptivity of school systems to the Life Skills

.program. Eight centers were chosen for participation.

Work then began on development of a training package in January

1977 with a meeting of office of Prevention staff and the Joint Committee

members representing __unity mental health_centersliAt_ this meetIng,-an

outline was developed for the training package which included a delinea-a

tion of skills needed to effectively impleMent the Life Skills program

and issues that merited inclusion in the training. The CMHC representa-

tive agreed to coordinate development of the training package.

Toassist in development of the teacher training package, Office of

Prevention staff dpveloped and received funding for a proposal providing

consultation support from the U.S. Office of Education Southeast Regional

Training Center. As a result, three consultants were eventually retained

to develop various training components and to assist in the early training -

efforts.

Four strategies emerged as being integral to achievement of Life

Skills program objectives in the classroom. The four strategies and

their respective purposes are outlined below:

III-7
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Listening for Feeling - To facilitate students' awareness,
expression, and acceptance of their own feelings; to
facilitate teachers' understanding and acceptance oftheir
'students' feelings.

Behavior Feedback - To help students become aware of the
effect their behavior has on others; to enable teachers to
express that effect in a way that will not damage the stu-
dents' self-esteem, but will help the student to understand
the effect and to make corresponding changes in his or her
behavior.

Values Clarification -_To help students become aware of,
express, explore, and affirm theif.personal values; to
facilitate an understanding of the values of others.

Role Playing - (a) To facilitate the demonstration of
life situations and interpersonal relationships, and to
enable them to become real by providing students the
opportunity to experience the thoughts and feelings under-
lying their behavior. (b) To facilitate learning, by both
teachers and students, in identifying problems, explorink
alternative solutions, projecting consequences of actioqs,
understanding causesof behavior, and developing`-the
,ability to empathize.

A theoretital construct which tied these strategies together and

linked them with the utilization of Life Skills material in the classroom =,

was also adopted at this time. This construct was "affective integra-

tion." Its practical application points out ways that teachers can

merge Life Skills activities with the cognitive materials they present

in class.

The four strategies coupled with the affective integrhtion construct.

became the core of the training to be provided teachers. \Between March

and May of 1977, each area was expanded, illustrated wity/examples from

the Life Skills activities guides, and formatted to ptovide a two-day
.

workshop for teachers.



Developers of the training materials also drafted a set of objectives

they considered attainable if the workshop was implemented properly.

These objectives are presente0d below.

it
To create an awareness of the importance.of affective education.

To increase understanding of the relationship between affec-
tive and cognitive learning.

To incree teachers' confidence in their ability to conduct
,Life Skills activities.

To motivate teachers to implement Life Skills activities in'
their classrooms.

To facilitate personal knowledge and.skill in Life Skills
strategies.

To demonstrate selected Life Skills activities.

Td4rdbide a resource for additional training, consultation,
and"materials-.

A draft of the workshop format was approved by the Joint Committee
jy

in Myr1977. To determine th4 efficacy of the workshop format, Office

f Prevention staff arranged with DeKaib County Schools to conduct a run-

through of the materials with 17 teachers and administratOrs: Sessions

Were conducted. on May 23 and 24,.1977- by the OMHC representative and two

bf the consultants. Feedback from the,participants was solicited and

then reflected in changes made to the workshop materials,

Pilot Program Implementation. With.tile completion of the seven mile-
Y.

stone's associated with program developme nt, the Life Skills program began

to shift its emphasistoward a pilot program implementation, or program

"try-outou This pilot implementation served as a field test for the

57
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program and was a precursor to the dissemination and diffusioU activities

which would come later-, The five milestones associated with the pilot

4

program implementation phase of Life Skilels, along with the dates of

their occurrence, are presented below:

June 1977 Training of the pilot community ral health
center teams

Development and use of slide presentationAugust-October
1977

z"'

'--- September 1977 ' Training for certification renewal Credit
. .

, ,,,

tr-XmaVember 1977-, 'Organization and activities of the state
June 1978 training team

March 1978

-4

Solicitation of teams for statewide imple-
mentation

Training.of Pilot Teams and Awareness Presentation. The workin

group responsible for the development of the teacher training workghop

also designed and conducted the first training session MC training

teams. The format for that first Training of Trainers workshop

called for essentially a "walk through" of what might be considered a

well-implemented teacWer training workshop. The intent was learning

through. modeling. Time was allowed in the workshop format for discussion

f questions and problems relating to training strategies. A block of

time at the end of the workshop was also set aside to provide "tips for

trainers." A tptal of 151/4 session hours was planned.
14

The workshop was held on June 7, 8, and 9, 1977 at the Center for

-Continuing-Education, University of Georgia. Thirty-four CMHC team mem-

bers were trained. Of these thirty - four, eighteen were mental health

, III-10
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workers, eight were educators, seven considered themselves "other" (this

group included four individuals who saw themselves as educat6iS and mental
. -

health Workers), and one individual declined classific ion. At the close

of the workshop, participants were asked to evaluate
r
the experience along

a number of dimensions. On one of these dimensions, participants were

asked to rate the extent to which the workshop met its stated objectives.

Most participants felt the objectives, were successfully attained.

In October 1977, a follow-up workshop was held for the pilot teams

The workshop had two objectives: to help solve problems encountered in

,implementation of teacher training workshops, and to spend additional
4

training time in the four strategy areas (listening for, feeling, behavior
t

feedback, values clarification and role playing). Eighteen team members

(twelve mental health 'workers, two educators, and four "others") attended

the two day workshop. The working group that .ran the June workshop also,

.ran this follow -up. To prepare for specific problems, a brief question-

naire was distributed to all team members six.weeks prior to, the scheduled

workshop.'

Response to this workshop was generally favorable. Almost all team -

members were pleased they participated. Over 90 percent felt their ,

A

expectations were at least "somewhat realized.",

Between August and October of 1977, a slide/sound presentation was,

deVeloped to introduce the Life Skills for Mentll Health program. It

wa-designed to generate awarenesSof the, goaliiid objectives of the

prograM, the types of activities involved, and the kind of outcomes to

?,rbe anticipated. The awareness presentation runs 16 minutes in length.

v
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All CMHC teams trained received copies of the slide show. It was used

on the local level to introduce interested groups to the Life Skills ce-

, cept and to orient participants in teacher training sessions. On the

state level, th slide show was presented to the Alcohol and. Drug Section,

representatives of the Citizens Advisory Council on Drug Abuse, the

,Georgia SChool of Alcohol and Drug Studies, the Steering Committee of the

Governor's AdVisory-Council on Mental Health and Mental Retardation, the

Prevention Task Force of the Division of Mental Health and Mental Retar-

.dation, a representative of the Prevention Branch of the National Insti-

tute on Drug Abuse, and to other interested agencies and individuals

within Georgia and other neighboring states.

Training for Certification Renewal Credit. In September 1977,

the State Department of ,Education approved the Department of Human
,o

Resources' Staff Development Plan for-Certification Renewal Credit. The

'plan represented one of the most significant accomplishments of the Join*.
1

Committee. It meant that teachers could earn credit, toward certification

renewal by Tarticipating in a somewhat modified Life Skills training pro-

gram designed to consist of ty contact hours. The twenty hour program.
.

is broken down as follows:

14 hours Inservice Workshop (the same workshop presented
to all teachers, with more time to practice the
strategies)

0.

1 hour Practice Plan (to be completed by the teacher
after theworkshop and approved by the train-

4 hours

ing team)

Follow -up (provided to teachers after they have
had a chance to try the strategies with Life
Skills activities in their classrooms)

C'; Go



1 hour Implementation Plan (completed by the teacher
after follow-up and approved by the training '

team)

After the twenty hours are completed, teachers are observed in their

classrooms to verify that they have met the staffed competencies and that
41-

they are using the Life Skills resources appropriately. This teacher

assessment is usually completed by members of the training team, who

frequently receive assistance from the school system. Training teams

-hi-V-e the option to offer Life Skills for staff development credit.

State Training Team and Statewide Implementation. During November

and December of 1977, Office of Prevention staff recruited six individualsj
from the eight pilot teams toserve as a state-level training team. The

team's fuation was envisaged as three fold:

To provide technical assistance in training-and advanced
`training as needed to current local teams in the pilot areas.

To provide basic training to new members. of current teams
as vacancies occur and are filled.

.

TO provide training n special situations to schools or
other groups in areas where training is not available from
the community mental health center'.

By recruiting six team members, Office of Prevention staff sought to

minimize the time any one individual would spend in state training acti-

vities, as each team member also has full-time job responsibilities.

A special training session was held for team members on February 21

and 22, 1978. This session allowed team members to arrange working rela-

tiunship-a-with each other and also provided intensive training from the

consultants who conducted the original pilot training of trainers workshop.
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Statewide implementation of the LifeSkilis program was initiated

with a mefulrandum dated Match 14, 1978 from the Director of the Division

of Mental Health and Mental'Retaraation to CMHC program directors.and

prevention coordinators across the state. The memo invited centers to

participate and informed them. of .their responsibilities if they chose to

do so. A total Of 11 centers responded affirmatively.

This solicitation represented the ehd of the development and pilot

,

implementation stages of the Life Skills program and marked the'beginning

of a new disseminatiOn/diffusion phase.

With this change in .program mission came new challenges to be faced.

As the program gained wider visibility and utilization, a greater ),

scrutiny of the merits of the program itself had to be made within the

context of an overall formative and summative evaluation plan.
. -

Summary of Interviews with Joint)pmmittee Members

This section presents a discussion.of issues arising out of the

develOpment and trial implementation of the-Life Skills program as well
.

as the perceived challenges faiLd by the program as it began its

statewide dissemination/diffusion effort. These issues were identified

and addressed in interviews with Joint Committee members conducted in

Summer 1978.

In general, committee members felt that the future held considerable?'

promise for the Life Skills program. Cited as an example was the fact

that over half of all CMHCs in Georgia had al-ready received Life Skills

training. However the committee members --also saw some unresolved issues



which posed potential problems for the Life Skills program. These issues

are discussed below and are then followed by some additional supportive

observations.

One issue identified as particularly problematic for the program,

according to committee members, was the question of whether local school

systems shoul be charged for Life Skills training workshops. Committee

members were s mewhatpolarized on this issue. Members from DHR expressed

a concern thit team members' energies would be redirected toward cost-

reimbursable activities unless there,was some charge for their training

services. In some catchment areas, this had become a critical issue due

to greatly increased demand for Life Skills training. Unless team mem-

bers in these CMHCs were able to charge fcr their services, there existed

(the real possibility that the Life Skills program in these cent rs would

/"--- be curtailed.

On the other hand, committee members from the Department of Educa-

tion'expressed the opinion that local school systems should recel. he

A training withoOt cost because the State Department of Education pariici-

.
pated in'the initial development of the program.

Another issue, of particular concern to those committee members

from DHR, was the problem of staff turnover on the training teams A

'number of team leaders and team members trained in the pilot_group and

the '78 cohort had either left their original, positions or had been re-

assigned to other responsibilities within their respective CMHCs. Since the
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Prevention Unit could schedule on14 one major training sessi for team ,

members per yearn this seriously limited training activities n the state

level that might otherwise serve to ameliorat

t

this problem.( Committee

members and Irrevention Unit staff acknowledged that some policy to keep

track of turnover and to control the training of potential team members

needed to be formulated.
1/01*

All committee members felt that, overall, the future did indeed

appear bright for the Life Skills program.' Over one half of all CMHCs

had thus far received training. School systems were generally receptive,

to the program, and in some areas demand had exceeded expectations. More-

over, informal feedback suggested that teachers were satisfied with the

Lie ning experiences they ceived.

All committee members expressed optimism concerning the joint work -

ing relationship between DHR and the Department of Education and the ex-

tension of this cooperative relationship to the local level. They

of5N
believed that: school counselors would become more comfortable referring

students to CMHCs; schools would call on CMHCs for assistance in areas

related to the Life Skills program; and CMHC staff would develop al more

complete understanding of the school environment. Finally, a number of

committee members were optimistic that the cooperative initiative embodied

in the Life Skills program would carry over to other efforts. One mem-

ber Cited as an exa plP a joint- educational effort then-being-contem-

plated tiy the Divi on of Physical Health within DHR and the State

Department of Education.

f34
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Activity Guides

For the purpose of reviewing the Georgia Life Skills: Mental

HealtheActivity Guides, a Consumer Evaluation Panel was convened in
-' -

Macon, Georgia on October 28, 1978. This meeting was sponsored by Research

for Better Schools, Inc. as part of ,,its continuing, comprdhensive, and
I

statewide evaluation of the Life Skills program supported

the National Institute on Drug Abuse.

a grant from

This section presents a summary of the procedures followed and re-

sults obtained from the Consumer Evaluation Panel. A more complete des-
:,

cription can be found in the separate document entitled, The Life Skills

for Mental Health Consumer Evaluation Panel Report (Swisher, Martinson

& DuseWircz, 1978).'

,Evaluation Panel Procedures

;

Elaborate planning and participant selection procedures were under-

taken in convening the Consumer Evaluation Panel. The purpose of the

panel wasto bring together consumers of the Life Skills program for the

purpose of evaluating various aspects of the program with respect to

effectiveness, efficiency, and utility. It was hoped that, through such a

meeting, a better understanding of the problems, difficulties, and areas

of,applOcation of the Life.Skills program could be secured. In keeping

with these aims, every effort was made to gain a wide geographical rep-
A

(

resentation while at the pr viding for representation of

teachers, at each of the four,Life gki ls activity guide age groups.

O



The Consumer Evaluation Panel consisted of teacherp from seven

sc ool systems across Georgia who participited in the LifelSkills Teacher

T aining workshop in 1977 and had ImPiemented the Life Skilils program ip

t eir classes . .Repredented.,dn the Panel were three men and \ ten.women.

S bject/specialty areas included early childhood, special 1 arning dis-

a ilitfes, 4ifte/Children, mathl English, art, choral musi science,

d social restudies. Frequency disq4butickfor age, education, and

ars of/Aeaching experience are presented in Table I

Table III-1

Profile of Consumer Evaluation Panel Members

Variable Categories-- Frequenty
Percent
of -Taal

Age Under 25 2 15s

25-34 8 62

35-45 3 . 23
Over 45 ' 0 0

Education B.A. 6 46

B.S. 3 23
M.A. 2 15

< M.Ed. 2 15

Years of Less than 3 years 7 54
7-Teaching 4 to 10 years

ti

3 23
Experience More than 10 years 3 23

These members had or;ginally decided to participate in the Life Skills

training for a variety of reasons including: it seemed interesting,

for self - growth, for help with teaching, for staff development and

college credit, it was free, release time was provided, and/or their

principal asked them to attend.
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The Panel members represented'each*age grouplof the guides. Four

r
teachers evaluated the 5-8 years guide; three evaluated the 9-911 l'ears.

1*

guide; three, the 12-'-14 years guide; and three, the 15-18 years guide.

The Panel met frOm 10:00am to 4:00pm and completed an extensive packet
. .

of 'evaluation instruments that coveted all sections of the activity guides. ),

The panel met with the evaluation staff for one full day and com-

pleted an extensive packet of evaluation instruments (see Appendix A). .

These instruments were designed-to assess the educational value, communi-

cability, motivational value, utility, and format of the guides and Mere

organized into five sections: overall' program use; rationale, format,

and clarity of text; activities; helpful notes; and anecdotes. After

each section, the responses of individual teachers were discussed by the
fi

entire panel. The discussions were designed to lie an integral part of

the panel sessions.

t
Evaluation Panel Results

1

The "overall program use" section of the evaluation packe't examined 4'

how the activities were conducted. Most o? the Panel members used the

activities More deliberately at first. Some used them as part of'a re-

search project or as an experimental mini-course. gfrater,-the activities

were'used more routinely and more often at teachable moments. All mem-i
r

'bers kept the guides in
i
handy locations for ready refemencs1.The__Ranel=

.1

members reached consensus on the folioWing major issues concerning imple-

mentation of the guides:

o

r 6 7 .



The 6ides should be distributed at the beginning of the
training workshops, rather than after their completion..

Trainers should provide more resource materials.

The guides should contain more activities.

More help should 'Oe provided to teachers in anticipating
problems they would encounter in implementing the guides
and suggestions for dealing with them. This included
such concerns as: opening and closing of Life Skills

' a ctivities; probing questions at the end of activitj,
sessions;, yoUng children copying each other's responses;
exercises turning into put-downs; and reluctance of stu-
dents to share feelings.

The "rationale, format, and clarity of the text" were also assessed

.

by the Panel. The principal results were as follows:
e

'Teach r responses to the six rationale questions indi-
cated a high agreement with the basic assumptions of the

' Life Skills program.

0 Teache2felt that the activities were well written and

, .

I that they were relevant and feasible for classroom use.

The 5-8 and 9 -11 level teachers indicated that they found
0e, the format slightly less appealing than the 12-14 and

15-18 level-teachers, because they felt a need-for-a
00 key `topic index in the guides.

The*"activities" section of the evaluation packet evidenced the

following tesults from the teadher questionnaires.

Teachers found most of the activities professionally re-
warding and believed that their students genuinely liked
the activities.

The 5-8 level teachers varied the-activities more than
the other teachers.

The 5-8 and 9-11 level teachers used the activities more
frequently as a mini-course, while the 12-14 and 15-18
level teachers used the activities more frequently at a
natural momentor as an interesting part of the subject
matter or curriculum.

The "self" sectiortof the activities is used more frequently
than the "feelings" and "others" sections.
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,The 12-14 level teachers tried the widest variety of
different activities.

i The 15-18 level teachers, tried the fewest variety of
used -them- frequently .

The 5-8 level teachers ftund some of the activities (e.g.,
-writing an essay) too difficult for kindergarten and
first graders.

The "helpful notes" section of the questionnaire asked the teachers

to indicate how much they used the suggestions printed at the beginning

of the guides. The responses indicated that the teachers don't aliqayS

post rules, discuss the activity before starting, or conclude :with a sum-

mary activity. The responses did indicate, however', that all teachers

used the activities frequently.

41,

In the "anecdotes" section of the evaluation packet; the teachers

effects they belieiied the Life Skills aetivities'had own

the stun nts. All of the effects

effects mentioned were: improved

teachers and other students, and

reported were positive. SoMe of the

se1r-concept, better relations with

the acquisition of more'respect for

other people. More observable effects were fewer discipline problems,

more cooperative and attentive behaViors and enhanced vocabulary skills.

One very important classroom effect reported was that, the students be-

came more open and trusting. They became more willing and better able to

articulate their feelings. The teachers', in turn, developed a more per-
I

sonal relationship with them.

69
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VC

Conclusions Apd Implications

fi"
The basic ncerns of the Consumer Evaluation Panel were to assess

the educational value, communicability, motivational value, utility, and

format of-*the guides. Upon analysis of the Panel's results, it becomes

clear that these concerns were met.
a

The responses of the Panel members indicated that the guides were

very valuable as a teaching instrument. The.teachers had all read the

guides and used many of the activities. They all kept their guides in

accessible locations. The positive effects reported in the questionnaires

and during the discussions indicated that the Panel membets all believed

the guides have great educational Value.

The results from the Panel showed that the guides have communicated

the purpose and.design of the activities to the teachers. Many of the

problems reported were related to the training and not'to the guides.

These problems pointed to the need for changes in training to be considered

by the Life Skills staff. Other problems in implementation seemed to have

occurred principally because the suggestions stated in the -"helpful notes".

section.of the guides were not always followed.

The results from the Panel also indicated.that"the teachers recognized

a need for Life Skills activities in the clasroom and were very motivated

by the guides to try them. Many of the problems they had in implementing`

the activities were..unrelated to either the Life'Skills training or to

the guides. Thq teachers felt there was often not enough time for the

activities or 'that their subject matter (e.g.,.math) precluded using Life

III-22
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Skills. Prevent use of the activities, however, might result in bettei

integration with any subject.

The utility and format of the guides were considered excellent,'but

it was felt that a key topic index was needed. This would help teachers

to locate more readily activities that deal with similar issues.

In reviewing the results of all areas examined by the Panel, the

following recommendations were found to be the most important as outcomes

of the panel session:

The guides should be incorporated into the training work-
shop.

The guides should have a kev topic index.

The number of activities in the 5-8 level guide should be
expanded to incorporate more activities.appropriate 'for
kindergarten and first-graders.

A summary of some of the more significant findings was prepared as

a handout for the November 1978 Training of Trqiners Follow-Up Workshop.

This handout was comprised of findings 'believed to be particularly rele-
,

vant to use of the guides during training (see Appendix A). The purpose

of this summary was to provide insight into the needs and prbblems faced

by teachers in implementing Life Skills programs, thus assisting trainers

to better prepare themselves and their workshops to be optimally re-

sponsive to,the training nee& of the teachers participating in those

workshops.

Overall, the Consumer Evaluation Panel session proved to be a very

worthwhile evaluation effort. The results'were presented to the Life

Skills staff, and suggested changes in the guides and in the training
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were communicated. The Panel embers' overall reactions to the,Life

Skills program were.very positive and their remarks were thoughtful, con-

,

crete, and useful. If these teachers are typical of teachers trained in

Life Skills, the training and the uides have been very successful-at

presenting the program.

Training of Trainers

The raining of rainers constituted a critical component of the

Life Skills implementation process. It was important that both the se-

lection and training of the local training teams be accomplished in an

effective manner if the program it§elf was to.be successfully implemented

in the schools. This section examines three aspects of the evaluation

.1!)

of the raining of trainers process: the Training of Trainers Workshop

evalu tion, the training team coordinator interviews, and the CMHC trainer
.

questionnaire.

Training of Trainer Workshops

Between June of 1977:and May of 1979,., total of eight Life Skills

Training of Trainers workshops were held. Table 111-2 shows the dates.

and numbers of participants for each of these workshops.

III -24
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Table 111-2

Participation in Training of Trainers Workshops.

.

Date
'Number of

Participants

June 1977 32

Octobek 1977 18

(Follow-up workshop)

July 1978 50

November 1978 38

(Follow-up workshop)

January 1979 16

March 1979 5

(Affective Integration workshop
follow-up)

16.

April 1979
ft

35

May 1979 .19

A total of 152 persons from 25 (of 32) CMHCs received training at

these workshops. Background information from the evaluation forms was

used to construct the profile shown in Table 111-3. Some participants

did not fill out evaluation forms. The 'information from thpeOctober

1977, November 1978, and March 1979 follow-up workshops is ()ratted be-

cause it is redundlane.

10-
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Table 111-3

Profile of Training of Trainers Workshop Participants

Variable CatepOry- Frequency Proportion

Age Under 25 years Y .05

25-34 74 .55

35-45 35 .26

Over 45 19 .14

Education*, BA/BS ,. 30 .33

Master's k .56

Ph.D/Ed.D 2 .02

Other 8 .09

Field: Mental Health 83. .63

Education 36 .27

Other (includes those
who marked both MH
and Education)

13 .10

Years Experience in Field:

Range: 1 to.21 years
Mean: 7.11 years

*This information,was not reported for the -june 1977 workshop..

Ailerthe CMHC training teats were established and had completed the

Training of Trainers Workshops, two problems arose that had some impact

on program operations. They were as follows:

Slow and delayed scheduling of teacher-training workshops
by CKHC training teams,

A,general Pack of formal and established communication
vehicles for monitoring activities of the training teams
and of school districts implementing the program.

111-26
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From continued telephone contacts with training team leaders, it was

apparent that the scheduling of teacher training workshops was proiceeding

at a .very slow pace_in the initial year of training. Thi% was believed

to be partly the result of two factors. First, because they had the in-

itial and not the follow-up Training of Trainers, Workshop at the beginning

.of the academic or school year, many training teams felt less confident

in their ability to conduct

i
omplet teacher training workshops and even

lacked confidence in their ability solicit interest from among school

districts. Second, on thether hand,- many school districts had already

made plans for other inservice workshops and sessions for their teachers

and found it difficult at the beginning of the school year t4 rearrange`

this schedule to accommodate what otherwise would have seemed an attrac-

t

tive and important program. To.remedy this situation, t.evalnation

team suggested.changing the dates of the initial Training of Trainers
A ,

Workshop to a spring scheduling in order to allow sufficient time for

preparation of training teams and involvement of school districts prior
0

to start of the next school year.

The general lack of an established communication vehicle for moni-

.

toring.theactivities of the trainingteams and the sthlipl districts

4

which had adopted the program compounded the scheduling gtoblem. Since

. .

training teams were virtually on their own after completing the Training'

of Trainers Workshop, there was no asstlrance that their ctivitiea would

be recorded or documented .and bade known in someway to he 'evaluation
.

staff or program staff. Moreover, even if'it could be assured that this

III-27 .
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information would become known to the evaluation staff, there was no

as surance that the transfer ofinformation would occur in a timely manner.

In order to resolve some of these problems, several steps were taken.

Efforts were begun the evaluation team todevelop a management i nfor-

mation system for tracking both teachers trained--and school districts

adoptin the program. A common participant registration form was developed

for use with both Training of Trainers and Training of Teachers Workshops,

and the central forwarding and filing of these registration forms was en-
.

couraged (see Appendix A). This mechanism helped to alleviate somewhat

the unanticipated problem of not hang a,current file of information on

the-activities Of trainers 'and the absence of an effective monitoring cap-

ability.

IndiVidual evaluations of each workshop4from July 1978 to May 1979

were conducted by RBS evaluators and results fed back to DHR program staff.

I V

For each workshop, a workshopaevaluation questionnaire was` administered
4

together with an attiude survey and observation schedule. These evalual

tions are presented in some detail in the first and second year annual eval-

nation reports on this study, published by Research for Better Schools in

1979 and 1980 respectively. Samples of these evaluations are presented

in the following ,pales. ,

.

July 1978 Workshop. For the July 19,8 Training of, Trainers Workshop, , 1

.'
.

It
therewere 39 .rapondenis.to

'

the instruments and questionnaires that were

concekned with assessing four aspects of_the workshop: attainment

of utotksh4p.,ob)ectives, teaching techniques, content-of the workshop,
.

. 111-28

76

nk



and the total experience of the workshop. The results of this workshop

evaluation appear in Table 111-4.

In examining these results several particulars should be noted.

With respect to attainment of workshop objectives, participants seemed

to believe that all objectives had been achieved successfully. This was

indicated by mean ratings for eac of the seven workshop objectives ex-

ceeding the 3.41e4el. If'the class interval for uncertain responses is

tnterpreted.as being those lying between the values of 2.5 and 3.4,

then all mean ratings appear to fall in the range: somewhat to very suc-

cessful. The least successful of the objectives, attaining a 3.5 mean

rating, was`that of developing and/or increasing trainers'' confidence in

'their ability to conduct Life Skills teacher training workshops. This

finding as well as other participant feedback was taken into considera-

tion in recommendations by the evaluators for the planning of the Train-
.

ing of Trainers Follow-Up Workshop.

With respect to p-articipant ratings of t9aching techniques employed

during the workshop", the most successful techniques seemed to be those

involving role playing and the audio-visual presentation. The least su

cessful techniques, falling into the uncertain range, involved the devel-

kping of lessbn plans and an improvised '.!rap session."

1

4

.r

ear ti
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Results
the Train

Table 111-4

July 1978 Evaluation.of
of Trainers Workshop

Topic Mean Ratings

Attainment of Warkshop Objectives (5 = Very successful...
141= Very unsuccessful)

1. To increase understanding of the
importance of affective education.

2. To increase understanding of the
relationship between affective
and cognitive learning.

3. To reinfofce the rationale for pro-
moting positive affectime and
cognitive growth as a preventive.
strategy in mental health.

4.,,To introduce a demonstrate sel-
ected clasiro activities in the
Life Skills p ogram.

4.5. To facilitat trainers' personal
knowledge and skill in Life Skills
strategies.

6. To devel p and/or increase train-
.

"ers' con dence in their ability
to conduc Life Skills teacher

)nservice w kshops.

7. To provide resourcesfor addi-
tional training, consultation, and

. materials. ov

4.2

4.2

4.1

`:3

3.9

3.5

4.2

78
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Table 111-4 (cont.)

b

O

Topic

Content

1. Rationale and objectives of Life

Skills program.

2. Listening for feeling.

3. Behavior feedback.

4. Values clarification.

5. Role playing.

6. Demonstration of Life Skills
activities. '

Mean 'Ratings

(5 = Very informative...
1 = Very uninformative)

4.2

3.8

3.7

4.1

4.5

4.3

7. ,Explanation of affective integra-
tion. 4.2

8. Developing effectively integrated
lesqon plans.

f

9. ,Evaluation of Life Skills

10. Guidelines and format for teacher
inservice

,

11. Tips for trainers.

3.6

3.6

3.6

./Total Experience '(5 = Very positive...

1-= Vety negative) '

1. How do y914 feel about the workspop? 3:7

.2. To what eXteit was the workshop
'successful in meeting your expec,
tations?

e
o 3.4

3. HoNvsatisfied were you witk the ---
opportunity for participation? . 4.6

1

,e

79

4
e

a

r

'41



f

Table (cont.)

Topib,

Teaching Techniques

1. lect&e
0 0

2 . Group Disgussion

Mean Rating'

O 0

(5 = Very effective...
1 = Very ineffective)

3.8

4

3. Skill PraCtice Exercises:
. 0

a. Listening for Feeling '3.8

b. Behavior Feedback 3.6

c. Values Clarification 4

.d. *Mole Playing 4.5
e. Developing°Lesson Plins 3.4

4. Slide/Shoo Presentation 4.5

5. Handouts 4.1

6. Rap Session . 3.3
40.. .

\
7. Panel ' 4.1

. '

,.:

0

7

77.

O

tO

o

4
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With respect to the contenkof t,4 workshop, all areas were deemed by
,

.
',. the participants to be informative, at least to some degree. The most

- ./

informative content,areas were judged to* be those dealing with role loklay.7,_,

'

.

.

,ing and with demonstration of the Life Skills activities. A substantial
. , h'i -

..
c-. .

.-.. .
prOportion of'participants werealready familiar with the four Life Skills

- , JDstrategies of listening for feeling, behavior feedback, vaires clarifica-

tion,'and role playing.

I t
In evaluating the total workshop experience, participantstended to

feel somewhat positive about. the workshop asa whole but were somewhat

e-4uncertain
/
as to the extent to which the worksho was successful in m et-

ing their expectations. Nevertheless, thgy t ed to be satisfied W th

the opportunity to participate in the workshop

The Training of Trainers Workshop Attitude Survey '0.1entiAl Health

Opinion Survey) resultsaOpear'in Table 111-5. This survey is a pre-post
a

measure that was'given to all participants at the workshop. An examine-
r+

tion of the results showed sever4,1 things that should be noted. When

adjusting for polarity of items, 23 ,pf 0 total 429 items .were foued to

<

.

1 exhibit,mean pre to posttest c e or sift inin atcitude toward amore
e

.
.

favorable position with respect to he Life Skills program. These posi--.

tive changes ranged from .03 to `.43. ._
.

.....
#

...

November 1978-Follow-Up Workshop. For the November 1978 Follow-Up.
Workshop, there were a total of 38 participants who attended. The work-

shop agenda included: anoperang session, a problem solving session,
t .

0
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Table 111-5

Responses to Mental Health Opinion Survey
from July 1978 Training of Trainers Workshop

Question

1. Counselors are more responsible than
teachers for the mental healthof stu-
dents. .

.2. Good mental health is desirable but not
absolutely essential for maximum class-
roowlearning.

3. The teaching of values:;has no place in
the classroom.

4. When children are taught to express
'ftelings, they can lose control.

5. Basic Skills need more emphasis than
Life Skills in'the schools today.

6. The time spent in school each day t not
enough to change anyodes bdhavior.

i7:- Affective education is not_relatea to
Basic Skills.

. Life Skills'is best taught as a sep-
arate course'and not integrated with-
other content areas.

9. Students should be taught to share 'and
publicly affirm their values',

Pretest Posttest Change Score Adjusted
Mean Mean for Polarity*

-.14

+.28

1.57

1.57

1:71

1.29

1.29 1.07 ' +.22

2.00 1.86 +.14

2.00 ' 1.71 +.29

.
1.14 .1,36

/
-.22

1.43 1.14' +.29

1.43 1.14 +.29
'

3.23 3.54 +.31

1

* Positive changes in'icate shifts favorable to the Life Skills Program, while negative
ehanges'indicate unfavorable progrard related shifts.
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Table 111-5 (cont.)

Question

,

10. Students should be taught to act upon
their values.

v,

11. The cognitive and affective are com-
pletely different realms and evolve in-
dependently and uniquely within each
individual.

12. Unless knowledge is related to an affec-
tive state in the learner, the likeli-
hood that it will influence behavior-is
limited.

13. Children are generally unaware of the
'effects their unacceptable or disruptive
behavior has on others,around them.

14. Disruptive behavior when dealt with, in a
, punitive way,, often increases.

15. Telling a student how he/she should be-
have takes away the opportunity for-the
student to*learn how his/her behavior
affe.Gts others.

16. It is nearly impossible to encourage be-
havioral change without risk of damage to
the student's self-concept, on to the
teacher's relationship with the student.

17. Students should.be taught to choose their-
values from among varied alternatives.

18. The teaching of personal values should be
relegated to the home, and not the schools.

Pretest Po ttest Change Score Adjusted
Mean Mean for Polarity

3.64

1.50

'3.86

1.43

+.22

+.07

4.

3.21 3.54 +.33

2.21 2.71 +.58

3.57 3.71 +.1.4

3.00 3.50 +.50

1.43 .1.290 +.14

3.71 3.-93 +.22

1.50 . 1.2§ +.21
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Table 111-5 (cont.)

Question
Pretest' Posttest Change Score Adjusted
Mean Mean for Polarity

.19. It is.wrong to:teach children to accept
personal characteristics which cannot
be changed.

20. AMPfunc*ion of the schools should be
that of preparing students to deal with

'confli!cting and changing values_ and to
be able to make their own value deci-
sions.

.1.71

3.57

1.21

3.71

+. 5Q

+.14

21.' The way knowledge affects,one's. behavior

3.64 3.93 +. 29

occurs only in the degree to which the
indjvidual has disepvered its personal
meaning for himself or herself.

22. It is important to openly express feel-
ings to others rather than camouflage,
them. 3./9 3.46 +.17

23. Whenever we sOve, or attempt to solye,
a problem for .a student we take a
learning opportunity away f the stu-
dent. 3.50 . 3.71 +.21

85-
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practice sessions_oa mini-workshop' preeentation session, a panel ses-

sion, an evaluation session, and a-general session.,

The opening session stressed that the follow -up workshop was don-.

strutteh in,response to feedback from the initial workshop participants:
c

It was indicated that the workshop leaders would merely serve as faili-

tators. That is, Sley would set up the strudihre but the content would

depend upon the participants.

For the problem solving session the participants were divided into

two groups and charged with discussing generA problems encountered in

ggtting up and giving Life Skills Teacher Training Workshops and with ex-

ploring possible solutions. Most of_the_teams_had_as-yet-giVen-no-teacher

training workshops, and consequently.few problems based on actual experiL

ences were discussed. The sharing of these few experiences, however,

appeared to generate great interest among inexperienced training ,teams

and,to inttill a greater degree of confidence within ;them.
;.

Durin the practice session, the groups were further divided into

five teams of three to four people. Each team was assigned a workshop

session to plan cooperatively and later present in the presentation ses-

sion., The five .presentations were Active Listening, Behavior Feedback,
1111, .

Values Clarification, Role Playing, and Affective Integration; The prac-

tice teams were given scheduled time to prepare their presentations. The

partidlpants appeared to use this time to full advantage. Many even met

additionally-after' the close of formal workshop sessions ip the evening.4.
*

a
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The panelsSSsiondiscUssion includedstte
or 6

. .. .. . ,, .

wits the Cooperative Educational Setvice Agenc .(CES,A$),itaff develor- .
i.

..
....

.. l o....
-
. .0.. 0

ment procedureguldelineg for team polOiestartir c1targing,for,4prvices:,
,-zi.^ _. .. .s. e .,i .. .

The guidelines wsre wilittdn by ih's Lge Skills program_difector to help .-.
, 7, . :k -. 04.... , , AP 4'. .

---- .. - Al, 0. _ .teams choose- Coor rnafbrs, lehm tsmbers, andolcdnduct training workshops.> %..

.-

-1 g4dAlinep werg distributed to all workshop participants.,

. 4..

llowtnvissues::working

The.mini-workshop presentations were given during most of tha second". 10
.

day. Participants who Were-not presenting and the workshop leaders

provided constructive feedback.to the practice teams.

The evaluation session and the general session were combined. The

general session provided a wrapzup of all-Norkshop.activities. -The eval-

uation session was used to fill out questionnaires assessing the quality

and effectiveness of. the tallow-up workshop to discuss the results of the

initial workshop evaluation and to discuss the results of the Consumer

Evaluation Panel session.

Twenty-three of the 38 workshop participants completed the evaluationdi

forms. Table III-6,contains the tabulated results of the evaluation ques-

tionnaires. The questionnaire contained three.sections: attainment of

workshop objectives, techniques, and evaluating the total experience.

There were seven workshop objectives. Participantswere asked to
A eDft

indicate how.well each Objective was attained. The scale ranged from 5'
.NN _

(very successful) to 1 (very unsuccesSkul)2 All the mean ratings were
(4

around 4.0,which indicates that the objectives were attained.

,
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Table 111-6

Results ofthe Evaluation of the
November 1978 Follow-Up Workshop

,

Topic Mean Ratings

Attainment of (5 = Very successful...
Workshop Objectives 1 = Very unsuccessful).

1. To increase trainer confidence in
ability to conduct Life Skills
teacher training workshops.

S.-

2. To'increase trainer personal knowl-
edge and skill in Life Skills
strategies through leading simu-
lated practice ses6ions.

3. To itncrease trainer ability to anal'
cipate and handle common problems in
conducting the teacher training work-,
shop.

4. To enhance traiher ability to work
in ateam relationship.

5. To increase trainer's knowledge of
the procedure for offering teacher
training wpr4hop for certification
renewal credit.

4.30

4.22

4.00

4.17.

3.78

6. To acquaint trainer with the Cooper- 3.87
ative Educational Service Agencied:

7. To acquaint trainer with the-policy 4.22
for bringing new-members into khe

training team.
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Tdble ftI-6 (cont.)

Topic , Mean Ratings

4Teaching Techniques
= Very effective...

1 = Very .ineffective)

1,
1. Problem Solving Session 4.00

2. Panel Discussion 3.65

4. Practice Sessions 4.48
(Preparation & Organization) .4 i"!

Mini-Training Presentations:

5.

a. Listening for Feeling 4.70

b. Behavior Feedback 4.)41

c. Values Clarification 4.36

d. Rol Playing

e. Affective Integration

4.50

Handouts. 4.05

Total Experience'
(5 = Very pleased...

' 4 = Very displeased)

1. How do you feel about -the work- 4.57
shop?

2. To what extent was the workshop

succedge91=±dEmeeting your bxpec-
, tations?

3. How satisfied were you with the
opportunity for particip.ation?-

4.39

.,r
4.70 Vie

P
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A consideration of the ratings of the techniques employee to obtain

the objectives ind icates. that theorespondents felt the technive$ were

all effective. The only technique with a mean rating.below-4.0 was the

paneL discussion,, and even this was,Within the'flsomewhat successful"

interval (p 3.5-4,4).

The final section of the evalUation,session was a set of ques-
,

,,

answered an
.

motions to be nswered by participants for the purpose of evaluating the

.
totalwa 14: l l KatiihE s;f, or quest ohs ifl'this ids07 ii r-

..,.._ .

dicated'the following:
. -.

dr

Participants were very pleased with the workshop.

The workshop was successful in meeting participant expecta-
tions.,

Those attending were satisfied with the,opportunity for
participation. 1

Ow

In summary, analysis of the evaluation results indicated that the

,- workshop objectives weresuccessfully'attained, the techniques used in

achieving these objectivesbjectives were 4ery'helpful, and the follow-up workshop

was successful in. responding to feedback from the initial workshop..

March '1979 Workshop. A statewide meeting.of Life Skills trainers

as held on March 12-13, 1979 at the Georgia Center for Continuing

Lion. A total of 45 individuals attended the meeting including 36 work-

shop participants, 7 workshop leaders, and two RBS evaluators. The

workshop was coordinated by John Swisher, an RBS staff associate, and

Xenia Wiggins of the GeorgiaiDepartment of an Resources. The meeting's

main 'topic was affective integration. The forma't of the workshop included

4

92 j

it.
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a ,

a

.general sessions and small group sessions. For the small group sessions,
*

*the participants broke doWn into three groups of apprvimately 15 members

each.

The 'genda for the two days involved six major activities: (1) an

'introduction to tOlTabrkshop; (L) small group problem solving sessions
.

11 which participants who have'held.woikshops in the Rest presented prob-

lems.whith hav6 occurred and discussed ways of solvipg them; -(3) affective' '

,

integration--a'group session which stressed ways iti Which trainers could

-----cometunicate-to teachers the importance of integrating Life SkillS into

)

their classrooms; (4) creative ways to-affective Integrationsmall groupp

a

sessibps to, Which lesson plans and techniques Were diScussed; (5), group
', . ,.

*
-a-- et . --__ _-__ ---------,.,

presenta;ions on- affective integration; land. (6) a wrap-up/evaluation in".z . - '-'1.

which future activities occurrf9g 'in the Life Skills program were dis-,
44,

cussed and in which participants evaluated the present workshop.

The results of the wrap-up /evaluation in which a total of 19 parti-

cipants took part sh5Wed the following:

The workshop was successful in meeting its six objectives.
On ascale from 1.00 (very unsuccessful) to 5.00 (very
successful), participants rated all six workshbp objectives
equal to or greater than 4.00.

The effectiveness arid usefulness of the six workshop tech-
. y niques were rated by participants. The scale wes from 1.00

(very -ineffective) to 5.00 (very effective) with 3.00 repre-
senting an uncertain The six means ranged from
3.22 for the techniques onstieted during the "Introduc-
tion to the Wokshop" to a 4.17 for the techniques employed
during the "Snail Group Session on Affective Integration."

Workshop participants were satisfied with the opportunity /
- for participation (X = 4.39).
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The workshop was rather" successful in meeting participants'
. expectations (X = 3.53).

t The mean response for how participants generally felt about
the workshop was 3.61, which was in the "pleased" range
(3.5074.40).

January 1979 Workshop. In addition to the State-Wide Meeting of

Life Skills Trainers held in March 1979, two other Training of Trainers

Workshops_ were.held: one in Griffin and one in Athens, Georgia. These

were regional workshops. The three day Griffin workshop, held in January

1979, was attended and o served by an!tBS field evaluation specialist.

At this workshop, two inst uments were administered (the Life Skills for

Mental "health Opinion Suryey and the Life Skills for Mental Health Training
4 147

;,Workshop Registration Form), data were collected, and an internal summary

report written. Results of the workshop eyaluation, completed by 16 par-

ticipants, are summarized below.

The workshop was found to be rather successful at attaining
its objectives. On a scale of 1.00 to 5.00, from lowest to

' highest, the means fo e seven objectives ranged from
4.06 to 4.50..

The teaching techni ues employed in demonstrating the Life,
Skills program we found to be effective. The means for
the five techniq es ranged from a low of 3.75 for lectures
to about 4.50 for Skill practice exercises.

The content of the discussed topics was found to be rather
informative. The means for the nine topics ranged from a
low of 3.86 for planning and facilitating Life Skills in the
schools to a high of 4.80 for explaining'affective.integra-
tion.

In evaluating the total workshop experience, participants
were found to be very pleased with the workshop (X = 4.56),
thought that the workshop was rather successful in meeting
participant exnectations 01. = 4.445, and were very satisfied
with the opportuniek for participation (X = 4.75).
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Training Team Coordinator Interviews

Telephone interviews with LHC Life Skills coofdinators in4twenty-'

..«

five centers were conducted. These interviews were designed to determine

r
Lifethe-status of the Li Skills program training in 1979. Thet-0 lowing

questiOns were asked:

1

When was your staff trained in the Life Skills program?

How many LifevSkills workshops have your staff conducted?

How many teachers and other adults have your staff trained?

6 .Does your staff have any future workshops planned?

P

Results shower ilat 28 percent of the staffs had been trained in 197T,.

,36 percent has been trained in 4.978, and 32 percent were trained in 1.

Of the 25 CMHCs surveyed, *percent had held one to five workshops and

co,

1

16 percent had conducted six to ten workshops. In these workshops, the

total numl7er of teachers and other adults.trdined ranged from 12 to 235.

However, 6 Percent of,. the CMHt had trained no teachers or other adults.

R garding laps for future workshops during the cuftent school yea,

72 perc of the i Cs had no future workshops planned, while the remain-.

ing 28 percent2had one or two-workshops-schedulPd-for the 4coming-monthe

,CMHC Trainer Questionnaire

In 1979, theoCommunity Mental Health Questionnaire was mailed to all
4

7

CMHC personnel who had trained people in the Life Skills program or who
t

\....

planned hold training sessions in the !Sear future. The purpose of the

C

4.
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survey was to deterMine the CMHC's level. of involvement in the Life

Skills program and to assess whether the Life Skills program had enhanced

interactions between the CMHC and other related 'community agencies.

Responses were received from 22 CMHC trainers.' Background informa-

tion on the respondents indicated that the majority held coordinator

positions for child and youth service programs. One-third of e respon-

dents were trained for the Life Skills program in 1977, another third in

1978, and t e final third in 1979. At their centers, the number.of-other.

CMHC perso nel trained in the Life Skills program ranged from one to five

with an average of four new trainees. Most of ,these personnel were from

yoh or drug and alcohol-programs, the areas most closely linked with

the Life Skills program,

e

Life Skills training teams ranged in size from one to fifteen, but aver

aged about four. The level of activity for.these teams was relatively

low. Thirty-two percent had conducted nd workshops; 32 percent had pre-

sented one or two workshdPs per year; 23 percent gave thee to five work-
..

shops per year, and only 14 percent had'presented more than five workshops

.per year. Thirty-eight percent of the respondents felt,the Life Skills

program had increased referrals in their programs, but the remaining 62

percent saw no effect.

_Table 111-7 shows responses to a. number of questions on how the Life

Skills program has affected communiaion with other agencies. The find-

ings show that communication with the schools and the Georgia Department

of Human Resources has increased 'substantially as a result of the Life .

III-45
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Skills program. Contact with other CMHCs and with dis,?ict school boards

also had increased since the Life Skills program began.

'Table 111-7

Effect of the Life Skills Program on
Idteragency Communications -

Question,
\\'

.

Percent

Has the Life Skills program affected your CMHC
communication or contacts with: .

Yes,' No

'

the schoOlal : 8t 4 16

the Georgia Department.. of Human Resources? .1 68 32'
other CMHCs? . 45 55

the district school board? 45 55

other state level personnel? 19 81

Training-of Teachers

The Training of T %achers is a,,second critical component to the

implementation process in the Life Skills program. The success of the

Traininglbf Teachers Workshops in large measure determines the extent and

quality of implementation of the program within the school classrooms.

Numerous Training of Teachers Workshops_ were oonducted_omer_the:in.--

itial year of-operation of the Life Skills program and during the evalua-

cion study. These Were convened throughout Georgia at varied times during

the ye4. Field evaluation specialists were not able to be present at all

of the teacher workshops,.but did attend several of them. A workshop evalua-

tion questionnaire walleling,that of the Training of Trainers Evaluation

Questionnaire was developed for use with the Training of Teachers evalua-

tion. The Mental.Health Opinion Survey Was also used.' Results of

111-46
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evaluations pf individual workShops indicated a range of effectiveness,

with most tending to fall between the successful/very successful. rating

categories insofar as meeting workshop'objectivesis concerned. The

general observation seemed to be that teachers rated the Training

of Teachers Workshops higher than the trainers crated the Training

o! Trainers Workshops, due chiefly to-the fact that the material covered
C.

in the workshops tended to be much more unfamiliar, to the teachers than

to the trainers.

In this .section, a compilation of information relating to partici-

pants of the Training of Teachers Workshops is presented, together with

... the results of a follow-up survey of trained teachers and an activities

assessing,use of activities and strategiei learned through the work-

shops.

irraining of Teachers Workshops

Between 1977 and 1979, approximately 1,000 teachers and 200 other

adults were trained in Life Skills at ten different community mental

health centers in Georgia. The available information.about the teachers

trained varies. Although some CMHC teams did not record the teachers'

names, most had lists of both names and schools, some had registration

Corms, and some had both registration and evaluation forms in addition to

.mentalkhealth questionnaires.

The Life Skills team coordinators.were asked to send all available

registration forms, evaluation forms, and mental health questionnaires to

.the Life Skills Evaluation Project, Atlanta office. The profile was based
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on information from 55 registration- forms and 76 evaluaticin forms.

'14KLuded in the registration forms were address, age, and educational '

level of participants, grade level taught, years of professional exp

ence, and previous training (and date trained) in activities similar to

Life Skills (e.g., values clarification, PET, eta.). Only the grade

level taught and the years. of teaching eXperience were requested on the

evaluation form. In an effort to increase he return rate of forms to

the Atlanta office, Team Coordinators were ailed additional forms with

a request for extra follow-up efforts. TY completed profile is presented.

in Table 111-8 on the following pages.

Follow -Up Survey of Teachers

.A questionnaire was developed and completed to survey teachers after

their attendance at Life Skills Training of Teachers Workshops. This

questionnaire, the Life Skills for Mental Health Follow-Up Survey on

Teacher Training Workshops, consists of multiple-choice questionl open-

ended questions, and Likert-type response questions ee Appendix A.).

1The purpose of the survey was to determine the workshop's effectiveness

in giving teachers an understanding of the Life Skills program and its

implementation in the classroom. The survey itself was designed to elicit

three types of information: the kind and frequency of use of Life Skills

activities in the classroom; the attitude change in students as perceived

by their teacher as a result of-Life Skills exposure; and the usefulness

of the btacher training workshop.

111-48
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Table 111-8

Profile of Participants in Life kills'
Training of Teachers Workshops 1977-1979

Variable Categories

Profession Teachers

Age*

K-3
4-6

7-9

-.) 10-12
Adults

Other Professionals

Counselor
Health Department
Special Education
Media Specialists
Music
Reading
!Principal
Speech Therapist

Under 25
25-34

35-45 7)
Over 45

Education B.A.
Level* M.A.

Ph.D. or Ed.D.

Other ,

A

Frequency
Percent of

Total

77

26

23

_ 1.2

14

59

20

18

9

11 1

2 . 1

54 41

26 20

9 7

9 7
A 3

. 2 1

.2 .. 1

1 1

- 1 1

4 13 ,

19' 63

,

6

1

20

3

23 58

208- .

0 0

9. 22

Years Range: 1-2 Years
Experience* Mean : 6.31 Years

Previous Train- Values Clarificatipn 7 11

4.ng in Activi- Role Playing 8

ties Similar .PET /TET 5 8

to Life Skills CdMmunication Skills 10 16

Ai6ertiveness Training 5 8

Other 3 5

No Previous Training 26 41

r

*Not requested on all forms.

.)
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The training of teachers followup survey waskconducted.during

April and May, 1979. Follow-up questionnaires were mailed out to all=.

teachers whf o had attended a Life Skills for Mental Health Ttaining of

Teachers Workshop. The results of this,survey are included in Appendix A,

The dodimentation of the follow-up survey on the teacher training
A

workshop involved reporting the results obtained. from '60 teachers in 23

schools. The teaching experience of the teachers ranged from 2 to 33

years, with a of 10.5 years. The methods used to report responses

were direct percentages, mean Vercentages, mean ratings, and actual com-

ments from .the teachers.

Data from the teacher follow-up survey showed paSitive results. The

majority of teachers reported that they were emploYing,the Life Skills
0

activities once a week or more, that they were using the activities in a
A

variety of ways,, and that they felt the Life Skills activities wer just

as effective or more effective th'am\similar.mental health materials. ,

Responses indicated an overall increase in the teachers' use of the four

affective, strategies (Listening for Feeling, Behavior Feedback, Values

Clarification, and Role Playing),.and positive changes in student be-

haviOrs related to the Life Skills activities and strategies.

In evaluating the orkshop,,respondents.generallyielt that the

objectives had been successfully attained but that more attention should

be given to helping participants in integrating Life Skills activities
-.

and strategies with lesson plans and classroom content.
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Activity Logs w /

,
...-4

An Activity Log wiA developed by the program evaluation team to

. sample the extent to which the training received by teachers through the
_.

Training of Teachers Workshops was transferred to.utilization of strate-

giesend activities in the classroom.

Acti=wity Logs were sent o t periodically to all trained teachers.
'

On theActivity Logs, the teach rs wtrefrequested'to'keep a record of the

Life Skills activities they.us d in the classroom, the manner in which

the activities were employed, the time spent on each activity, and the

fclass reaction to the activity. A sample of teachers was asked to maintain

this log for a period of weeks, then to mail it to-the RBS field sPecialist

or 5eurn it to the RBS tester at the time of posttesting.. Information

gathered from the Activity Logs was not only used to document classroom

use of Life Skills strategiea and activities, but was also used in refining
-

the data analysis plen for teacher and student outcomes.

vA sample Activity Lo is shown in Table 111-9. The Table indicates

that data requested on teachers were among other things: the level

of the Life Skills Activity Guide being used: the activity name or number

used; the size of the group taking part in the activity; whether this was
V.

the first time they used the activity;, how the activity was used;-the amount

of time spent on the activity; and the class reaction to the activity.

An analysis of the sample of Activity Logg returned is presented in

Table 111710. Results are shown for the sample stratified by the teaching

. level associated with different levels of the Guides.' As.can be seen by

the fihdings presented, the majordty of teachers across all grades utilized

10



Teac4er Grade Level

"

Table 111-9

Activity Log forLife Skills for Mental Health 5-8, 9-11: 12-14 15-18

'1,

School' Subject

.

'Activi:y Name
land . numbe r , if any)

Page
No.

Data

Group Size ( \)

Indivii-
duA

first time

activity
used?

ho)

Activity Use (l) Nye spent

on activity
t

kto nearest
5 minutes)

Class Peaction
Whole

Class

Small

Group
With other

subject
matter

As a sep-

activity

At a teach-
able
moment

'

Very

Positive
Very

Negative

-
5 4 3 2 1

.
,

5 4 3. 2 1

. -
5 4 3 2 1

,

- 5 , 4 3 2 1

..
, . 5 4 3 2 1

- .
.

.:
5 4 3 . 2 1

.:
1

,
.

5 4 3 2 . 1- .

-

,
5. 4 3 2 1

.

4 3 2 1.
-

-

.

'

.
5

,
4 3 2 1

For the time period covered above, circle the response that best describes the frequency with which/you used each of the followingstrategies in your classroom.

Listening for Feeling Daily Weekly Monthly
Behavior Feedback Daily , Weekly Monthly
Values Clarification Daily Weekly Monthly
Role Playing Daily Weekly Monthly

Research for Better Schools,, Inc.
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Table III-10

Summaty of Sample Responses to Activity Log

Group

Average No.
0 f

Activities

Per
Teacher

I

Group Size First Time Activity Ude Average
Minutes

AcPt;.vrity
Average
Rating

Whole
Class

Small
-. GroupGroup

Individual Yes No

With,Other
Subject
Matter

.

Separate
Activity

Tiachable
Moment

Lower
Elementary
(N a 9)

.33 942 6% 0% 622 382 122 82% 6%
X =
min.

33

1

- 4.64X

Upper
Elementary
'(li - 15).

X 1;-33 82% 12% 6% 81% i9%

../

18% 64% 18% X = 37.9
min.

1= 4.28

Intermediate
(N = 8)

X 6.25 742 122' 14% 792 21% 46% 38% 16%

'44

1= 37.4
min.

1 - 4.32

..

High,School
(N = 13)

4.92 85%I.8%
I

6% 56% 44% 47% 48% 5% X a 44
min..

X - 3.97

O.
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the activities in the Guides as whole class activities, devoted about 30-'

40 minutes on'each activity, and received very fbvbrable clans reactions:

Teachers,at the elementary levels tended to use the activities as separate

anti distinct from other classroom work, while intermediate and high school

level teachers tended to integrate the Life Skills activities more With

other subject matter. being taught.

s

A

:A

III - 4

Pa.>

1 ,

7 1
.40
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TV. OUTCOME EVALUATION RESULTS

Results for both the-student outcome evaluation and the teacher out:-

came evaluation are presented in this chapte

Student Outcomes
4t

Results of the student outcome evaluation have been organized accord-
,.

-ing to age group--Early Elementary, Upper Elementary,'Intermediate, and

High School. Within each.of these age groups, two major sets of analyses

were performed. First, repeated measures analyses of covariance were

conducted to determine the effects of the treatm nt variable over time.

Second, regression analyses were conducted to determine the contributions

of pretest scores; treatment effect, s =x, ethnicity in predicting

-

scores'on the second posttest. -For,b th of thes- lys= , complete data

for all three testings on eachst nt were ne ed. Thus,,the matched

sample discussed in Chapter II w s used as the data base for the analyses.

On the repeated analyses, pretest was used as a covariate,
0

to adjust scores on posttest I and posttest II for comparison. Similarly,

In the regression analyses, pretest was included as a predictor variable,

since in many cases it accounted for a large amount of the variance in

.posttest II scores. However, primary interest in the regression analyses

focused ;707(7Nontribution of sex, ethnicity, and treatment effect in

predicting. scores on poSttest II. Scores on posttest dl were not included
o

as predictor variables because of-the potential problems of autocorrela-

tion between scores on the pretest and on posttest I.
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On allAnglyses, a probability level of p < .10 was usedto determine

signiEicance,

Early Elementary Results

Four instruments were used to measure the behavior of early elemen-

tary students. Table IV-1 lists-takeinstruments and the dependent vari-

ables they were designed to measure.

Table IV -1

'Early Elementary Instruments
and Dependent Variables

Instrutments Dependent Variables

Myself Self-Concept
/

Interpersonal Skills"
,

Classroom Climate

Disruptive Behaviof
.

.

,My Clasg

About My Class 4

_Disruptive Behavior
Scale

J
Two other dependent variableseincluded in the upper age groups, were not

addressed at the early elementary le/el. Attitudes toward school were

notOneasured at the.early elementary level because of the difficulties

involved in (1),creating a survey which would parallel the attitude meas-

ures used in the upper age groups, and (2) developing survey of -this

type that early elementary students could read and understand. In,(addi-.

tion, no drug surveys were administered to the early elementary students.

"in order to prevent.prtmature exposure to drug-related information.

--a

c
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Findings. Data for each of the first three dependent variables

were analyzed employing a repeated measures analysis of covariance, using
A

pretest scores as the covariate. Two main effects were of interest,

treatment effect (Life Skills studentg versus control students) and per-

formance overtime (scores on Posttegt I vs. scores on Posttest II). Re-

sults are presented in Table IV-2.
o

r
The repeated measures analyses revealed two significantt findings°.

On the self concept measure, Myself, the treatment main effect as signi-

ficant, showing that Life Skill }s students consistently evidenced more

`positive self images than d d control students. On'interpersonal rela-

tionships, as measured by My Class, Life Skills and control students-

scored'at approximately the same levels, however both groups showed sig-

nificant positive changes over time by increasing their scores from the

firsx posttest to the second posttest.

A second set of analyses on the dependent variables was conducted

C7
using. regression techniques to determine the contributions of pretest

score, treatment, ethnicity, and sex in predicting scores on the second

posttest. Scores on the first posttest were not included as one of the

predictor variables, due:to potential problems of autocorrelation. Re-

sults of these analyses for the early elementary level on the first three

#
dependent variables are presented.in Table, IV-3. No significant contribu-

*.

Lion variables were found in. the early elementary regression analyses for

Myself, My Mesa', or About My. Class.

IV -3
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Table IV:2

Findings on the Repeated Measures
Analyses of Covariance for Early Elementary Data

DependInt
Variables Group N

166

100

168

102

.165

97

Pretest Post I Post II
Main

Effects
6

4.696

2.351

.000

7.088

.819

.297

.031

.126

.987

.000

.366

.586

Sisilificance

self LT

LS

C

LO

C

144.72 (0=10.09)

145.10 (SD= 9.76)

134.24 (SD=11.62).

133.42 (SD=11.77)

182.33 (SD=28.44)

3.90.99 (SD=24.87)

143.93 (0=10.57)

141.62 (SD=10.53)

136.72 (SD=12.81)

135.92 (SD=12.32)

189.11 (SD- 31.26)

194:97 (5D=26.33)

142.34 (0=11.06)

140.61 (SD=10.05)

140.02 (SD- 12.8l)

140.24 (SD- 14.13)

191.36 (SD- 28.16)

195.09 (SD=28.84)

E vs. C

I vs. II

E vs. C

I vs. II-

$

E vs7 C

I vs. II

*

NS

NS

**,

NS

NS

4

!Self ConciV

My Class
(Interpersonal
Skills)

About My Class
(Classroom*

Climate)

*Significant at the p < .05 level.

**Significant at the p

4
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Table IV-3

Result of Early Elementary Regression Analyses

Dependent
Variables

Self Concept

Interpersonal
Skills

Instruments

Myself

Classroom About My
Climate Class,

4

Independent
Variables Beta F

2_ Significance

Pretest -.002 .002 .969 NS

Treatment -.081 1.786 .183 Ifs

Sex 0
.096 2.401 .122 NS

Ethnicity .046 .547 .460 NS

Pretest .014 .049 .d24 NS

Treatment -.045 .552 .458 NS

Sex -.067 1.151 .284 NS

Ethnicity -.082 1.749 .187 NS

Pretest -.010 .027 .870 NS

Treatment -.017 .077 .782 NS

Sex -.042 .464 .496 NS

Ethnicity -.082 1.755 :186 ,,/ NS
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The fourth dependent variable for the early elementary level was

disruptive behavior. This variable was measured by, teacher repOrt of

changes in disruptive behavior for individual students, recorded on the

Disruptive Behavior Scale. The changes were measured for the time period

from Fall 1979 to Spring 1980, that is, from pretest-to first posttest.

Data were analyzed using a student's t test. Results are presented in

Table IV-4.

Group

LS

Control

Table IV-4

Early Elementary Results
on the Disruptive Behavior Scale

N Mean S.D.
_P.

407 3.42 .837 3.276 .005

197 b. 3.20' .724

Life Skills students were rated as having evidenced Agnificantly greater

changes toward less disruptive behavior than the control group.

Discussion. At the early elementary level, the analyses showed two

significant effects of the Life Skills program. First, Life Skills stu-
.

' dents showed consistently more positive self-concepts after the introduo-

tion of the Life Skills program than did the control students. Second,

the Life Skills students showed significantly greater changes toward less

disruptive behavior than did their control counterparts.

These findings are encouraging for the Life Skills program at'ihe

early levels. If students'develop a positive self image during their

1.
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early years, this may later impact on many areas, possibly including

those related to academjc achievement and drug behaviors. The change

toward less disruptive behaviors in the Life Skills, students also may be

lihked to their more positive self,concepts.

The analyses revealed one other noteworthy finding: the significant

increase, for both groups, in scores on My Class foom the first posttest

to the second posttest. Since bOth groups evidenced similar increases on

this variable of interpersonal skills, a likely explanation may be the

maturational change in social skills during the dearly elementary years.'

Upper Elementary Results

The attitudes and behaviors of upper elementary students were meas-
(.f,

ured using a set of six instruments. In Table ,IV -5, these instruments

and the corresponding dependent variables are presented.

Tablb IV -5
o

a;

UpperElementary Instruments and Dependent Variables

Instrumeilts

My Class.

School Life

Abut My Class

Attitude* Toward School

My Opinion

Drug Attitudes

Lifetime Use

,Recent Use=

Disruptive Blhavior_ScalP
1

Dependent Variables.

Self Concept,

Interpersonal

Classrooi Climate

School Attitudes

Drug-Related Behaviors

Attitudes Toward Drug1se

Frequency of Lifetime Use,

Frequency of ReCent Use

Disruptive Behavior

I.

IV-7
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Findinaz.. Data'on all measures except the Disruptive Behavior Scale
s'Yr-

were analyzed using repeated measures analyses of covariance and regres-

S'idn techniques. Results of the repeated measures analy4s are presented

in Table IV -6. -

The repeated measures analyses revealed several-tignificant findings,

11,

. all on the main effect concerning differences in scores for posttest I

and posttest II. On the self cont measure, Myself , both groups showed

significant decreases from posttest Ito posttest II. However,.on life-

'time drug use and recent drug-use, defined for the upper elementary group

as use of a1colil, cigarettes, or marijuana, both groups reported signi-

,

ficant increases from posttest I to posttest II. More specific breakdowns

on levels of reported drug usage for upper elementary students are *pre-
AD'

sented in Table IV-7. , '

The second' set of,.analyses on the upper elementary data was con-
.

ducted using regression techniques. Table IV-8 provides the findings
..
from these analyses.

The regression analyses shoWed some Interestingresults.Sex

: A

proved to bea significant predictor for school attitude,; drug attitudes,

.0'
and lifetime drug use. Femalea were more positive than maf in their

attitudes toward school, they were less tolerantin the attitudes

d
. toward drugs, and they reported,lower. lifetime uae of drugs.

Ethnicity also was a significant predictor of attitudes toward school and

of interpersonal skills. Nonwhite' had more positive attitudes toward

school than whiteal.but whites had higher predicted scores on measures of
4P

IV-8
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Table IV-6

Findings'on the Repeated Measures Analyses
cff Covariance for Upper Elementary,Data,

Instruments Group

"

N

308

98

306

96

307

97

307

98

291

93

.302

94

302

93

Pretest Post I Post II Main Effect P

.015

5.107

.046

2.051

.239

1.760

.810

1.922

.384

.177

3s158

.162

24.746

.902

.024

.830

.153

.625

.185

.369

.929

.166

.536

.675

.076

.688

.000

ceSignificance

N$

*

NS

NS

NS

NS

NS -

NS

NS

NS

NS

NS

* *

Myself LS

C

LS

C

LS

C

LS

C

LS:

C

LS

C

Ls

C

334.37 (SD..32.39)

335.95 (SD-32.65) ,

/111

344.30 (SD..53.19)

334.23 (SD=48.86)

322.09 (SD=52.07)

320.78 (SD-48.38)

300.52 (SD..45.94)

292.82 (SD- 53.38)

126.48 (SD...29.06)'

119.69.(SD27.04)

'143.81 (SD1.62.43)

132.06 (SD..55.64)

144.59 (SD66.87)

131.52 SD...54.59)

335.01 (SD34.22)

338.05 (SD.34.45)

324.29 (SD-60.04)

319.17 (SD..60.41)

315.84 (SD56.45)

319.29 (SD..56.55)

291.26 (SD.50.27)

285.98 (SD54.22)

132.51 (SD29.43)

125.25 (SD28.38)

158.25 (SIP.69.72)

148.02 (Slr57.98)

144.594p-66.87)

131.52 (SD54.58)

331.11 (SD...36.62)

330.38 (SD-40.23)

329.99 (SD61.35)

326.281.(S.Da51-.45)

31,2.02 (SD-55.37)

312.58 (97)=52.47)

287.01 (SD52.86)

291,78 (SD50.63)

132.89 (SD35.52)

127.53 (SD'35.45)

164.55 (SIP78.64)

153.83 (SD....74.83)

164.66 (,SD0.78.58)

153.33 (SD75.09)

E IZT.N.0

I vs. II

E va. C

I vs. II

E vs. C

I va. II

E vs. C

I vs.

E vs. C

I vs. II

E vs. C.

I vs. II

E vs. C

I vs. II

(Self Con-

cept)

School Life
(Interper-

sonal Skills)

About My Class
CCIasiroom
Climate)

Attitude
Toward School--"

(School Atti-
tudes)

MY Opinion
(Drug Attitude)

My Opinion
(Lifetime Use)

ok.1,

My Opinion
(Recent Use)

+ SignifiCant at the p < .10 level.
'* Significant at the p < .05 leyel.
** Significant at the p < ,005 level. n\
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Recent Use

During the last four
weeks, how often have
you:

smoked cigdrettes?

drunk alcohol?

smoked marijuana?

Lifetime Use

Have yoti ever:

smoked a cigarette?

drunk alcohol?

smoked tharijuana?

I

Table IV-7

Repdrtte.0 Drug Use for Upper Elethentary Students,
kgcorded is Percentages .of,Total -

MN NMI NMI

1)
. Pretest

LS (N=583)
Control (N=.220)

1-2 3-10 11-20 21 or more 1-2 3-10 11-20 21 or more0Never timei`.. times times times Never tithes times times , . times

91.1. 5.3 .9 .9
..

1.0 . 93.3 4.9 .4 .4 .9.

78.9 17.9 1.4 .3 1.5 80.5 15.4 2.3' .9 9 ,

96.$ 2.0 .3 .5 t ..3 96.8, 1.8 .5 .9 .0e

4
. .

,

fr

_ c

r

69.4 22.7 3.4 1.0 3.4 73.0 18.9 4.5 1.4 2.3.

`46.1 37.2 10.6 2.1 3.9 60.6 27.1 7.2 1.84 3.2

- (92.8 5.1 -.5 1.0 .5 r 94.1 3.6 .5 "."5 1.4

IMO

120 ,vs 121

,
4
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Recent Use

During the last four
week*, how often have
you:

smoked cigarettes?

1.4----=--drunk-alcoh.ol?

smoked marijuana?

Lifetime Use

Have you ever:

smoked a cigarette?

drunk alcohol?'

smoked marijuana?

,

1°2

Table IV-7 (cont.)

too

Post I

LS (N.4529)
Control (Nw205)

1-2 3-10 11-20 21 or more 1-2 3-10 11-20 21 or moreNever times, times times , times Never times times times times

92.2 4.9 1.1 .6 1.1. 89.8 5.9 2.4 .5 1.5

q6.2
.

-16.4 4.9 .6 1.9 83.4 ' 10.7 3.4. 1.5 1.0

96.8 2.1 .6

.

.2 .4, 97.0. 1.0 1.0
.

. 5 .5

. A 4

58.2 28.4 6.2, 2.5 4.7 65.4 23.9 5.4 1.5 3.9

37.8 34.6 14.9 5.1 .7.6 44:1 38.2 9.3 4.4 3.9
o

93.6 .5%.4 1.5 i .4 1.1 94.1 ,., 3.9 .5 1.0 .5
-

p

a

1.23



Recent Use

During the last four
weeks, how often have
you:

If

smoked cigarettes?'

drunk alcohol?

smoked marijuanat

Lifetime Use

Have yogi ever:

smoked a cigarette?

'drunk alcohol?

smoked marijuana?,

124

Table IV-7 (cont.)

.
Post II .

LS (N =447)
. Control (N=130)

-2 3-10 11-20 21 or more 1-2 3-10 11-20 21 or moreNever imes times times '-'times Never times times times . times

86.1 7.2 4.0 .9 ' 1.8 91.5 5.4. 2.3 .8 .o
/

76.4 6.2 .4 -,4 86.0 10.9 1.6 .0 1.6,

95.1 3.3 -9 .4 ..2

, -6

95.4, 3.1 ,..... .8 .8 .0

.---

55.0 27.7 '7.8 2.7 6.7 73.1 16.2 6.2 ,2.3 2.3

43.2 33.8 11.6 3.8 7.6 50.0 32.3 8.5 3.1 6.2

90.9 .5:8 2.0 . 1.1 .2 93.1 2.3 2.3 .0 2.3

125
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Table IV-8

Results of Upper Elementary Regiression Analyses

4.

Dependent
Variables Instruments

Independent
Variables Beta F 2 Significance

Self Concept Myself Pretest .076 2.306 .130 Ng-
Treatment -.008 .025 .873 NS
Sex -.012 .058 .810 NS.
Ethnicity -.033 .427 .514 NS

Interpersonal School Life Pretest .110
i

4:803 .029
.

Skills . , Treatment -,046 .889 .346 NS
Sex .008 .030 .864 NS
Ethnicity -.114 5.205 .023 *

t
-..

Classroom Climate About Your Pretest .122 6.039 .014 *
Class Treatment -.017 .118 .731 NS

Sex ..,--- .028 ° .330. '.566 NS
Ethnicity .021 .169 .681 NS

School Attitudes Attitude Toward Pretest . .222 21.017 .000 **
School Treatment .050 1.133 .288, NS

Sex .154 10.770 .001 **

Ethnicity --.158' 10.739 .001 **

Drug Attitudes My Opinion Pretest i -.,008 .024 x .877 NS
Treatment .-:043 .768 .381 NS
-S& -.204' 17.494 .000 _

**
Ethnicity .024 .247 .620 NS

Lifetime Use ' My Opinion Pretest :176 13:006 .000 **
Treatment -.049 1.062 ..303 NS

. Sex -.182 13.989 .000 **
I Ethnicity .0.74 2.400 .122 NS

*Significant at the p x.05 level.
**Significant at the p x.005 level.

*0-

41*
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interpersonal skills than nonwhites. Finally, pretest score was signifi-

cant in predicting the second posttest score on four measures: School

Life, About Your Class, Attitude Toward School, and Lifetime Drug Use.

The final dependent variable for the.upper elementary level was dis-

ruptive behavior. Measurements of this variable proceeded exactly as

those described for the early elementary level. Table IV-9 contains the

findingson this variables

Table IV-9

Upper Elementary Results on the
Disruptive Behavior Scale

Group N Mean S.D. t .2

LS 524 3.31 .

#

772 3.721 .005

C 188 '3.10 .658

As with early elementary students, pper elementary students were

rated as havi'ng evidenced significant). reater changes toward less dis-

ruptive behavior than the comparable control group. r-

Discussion. For students, at the upper elementary level, results of

the repehted measures analyses revealed a significant decrease in

self concept scores from the first;posttest to the second posttest.

Sipte the first posttest was administered in'Spring 1979, near the end

of the school year, and the second posttest was administered near the

middle of the school year in Winter 1980, one might attempt to explain

this decrease in scores by the difference in the time of school year at

which the tests were administered. That is, students may have been more

TV-14
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positive about themselves at the end of the school year than in the

middle. However, the plaUsibility of this explanation is ruled out by

the examination of self concept scores at other leVels. A quick review

shows that the phenomenon is unique to the upper elementary levels. Thus,

the observed results on self concept at the upper elementary lev41 may

be a function of some yet unidentified variable.

Findings for the repeated measures analyses of recent use of .cig-
1

arettes, alcohol, and marijuana showed significant increases for both

groups in recent use from the first posttest to the second posttest.

These results corroborate the findings Of other studies showing the

period from fifth to sixth grade to be a prime time for experimentatiOn

with cigarettes, alcohol, and marijuana.

In the regression analyses, sex and ethnicity both contributed sit-

nificantly in predicting performance on a number of dependent variabltt.

Upper elementary males'hadsignificantly higher predicted 'cores than

females on their tolerance in drug attitudes and in their lifetime use

of alcohol, cigarettes, and marijuana. This differen& in predicted

(
sco s may be due to a consistent difference between ithe sexes in use

an titudes across time, or just to a difference in the relative time of

exper entation for males and females. Later examination of results for

intermediate and high chool students may help to provide some further

\.._input for explaining this behavior. Males also had significantly less
/

positive attitudes toward school than females.

Ethnicity was a
.

significant factor in, predicting attitudes toward

school and interpersonal relations scores. 'On attitudes toward school,

6

4



predictions of scores for nonwhites were significantly higher than for

whites, hut,on interpersonal skills, whites had higher predicteesceres

than nonwhites. Later examination of results on these variables at the

intermediate and high school levels should proVide further insihtt into

the importance of tnese trends.

On the disruptive behavicqevariable, Life Skills students ,were rated

as showing significantly more changes toward less disruptive behavior

than theArigtrol students. For hoth the early elementary and the upper

-Elementary grotps, positive changes toward less disruptive behavior

seem to be linked to the implementation of the Life Skills program.

Intermediate Results

The attitudes and behaviors of the intermediate level students were ci

measured using a set of six instruments. These measures and the corre-
,

spending dependent variables are presenteI in Table IV-10.

Table IV-10 .

e."

Intermediate Instruments and Dependent Variables-

Instruments

Myself

School Life

About My Class .

Attitude ToWard School

My Opinion on Drugs and
Alcohol

Drug Attitudes

Lifetime Use.

Recent Use

Disruptive Behavior Scale

Dependent Variables

Self Concept

Interpersonal Skills

Classroom Climate

School Attitudes

Drug-Related Behaviors

Attitudes Toward Drug Use

Frequency of Lifetime Use

Frequency of Recqnt Use

Disruptive Behavior

IV-16.
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Findings. Repeated measures analyses wre performed on all data ex-'

cept those from the Disruptive Behavior Scale. .Results of the repeated

measures analyses are presented in Table

The repeated measures analyses revealed a number of significant

findings at the intermediate level. On the interpersonal skills variable,

School Life, both the treatment effect and the change from posttest I

to posttest II were significant.% Life Skills students consistently scored

higher than cJtrol students-on both'ipcistest I and posttest II, but both

groups also showed significant gains from I to posttest OnPOA-fe/st

.the classroom climate variable, About My Class, both groups of students

again showed significant increases over time, from posttest I to posttest

II. Finally, to attitudes toward school, the control students scored

significantly higher than the Life Skills students on both testings.
. _I

4 To examine recent drug use more Carefu ly, a second set of repeated

measures analyses was conducted.- The purpo e of these analyses was to
\
, determine if any significant changes in recent use of specific drugs had

' occurred from the first posttest to the sec

presented in Table

posttest. , Results are

The analyses, revealed a notable difference in."±ecent use of alcohol,

with the control group reporting significantly higher levels of alcohol

consumption than the Life.Skills group. Both groups showed significaht

increases in the use of alcohol cigarettes, and amphetamines from the

first posttest to the second posttest. Detailed figures on reported drug

use for intermediate level students are presented in Table IV-13.

IV-17 41
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Table IV-11

Findings on the Repeated Measures Analyses
of Covariance for Intermediate Data

Instrument

:,101,1f

(Self Concept)...

School Life '

(Interpersonal
Skills)

Abbut"My Class
(Classroom
-Climate)

Attitudes Toward
School
(School Atti-
tudes)

inion on
Dr :s and
A ci,nol

rug Attitudes)

My Opinio on
Drugs and
Alcohol
'(Lifetim Use)

!Mk),

LS

C.,

LS

C

gr
LS

C

LS

C

C

%LS

C

N

178

181

177

183

Pretest. Post I Post II Main Effect F

.543

1.376

6.904

8,088

.2.

.462

.242

.009

.11P1S1SDISS,

NS

NS

,I.

324i80_(SD.31.18)

334.89 (SD- 33.92)

330.85 \(SD - 44.04)

323.06 (S10..47034):

321.43 (SD- 29:08)

327.51 (SD- 35.68)

329.23 (SD..44.38)

311.50 (SIPi55.67)

324.26 (d$D-27.69)

329.02 (SD- 34.23)

333.10 (SD- 46.88)

322.79 (SD=51.35)

E vs. C

I vs. II

E vs. G

I vs.'/I .005

177 314.64 (SDP.46.77) 303.82 (SD-40.32) 315.98 (SDP.53.30) E vs.'C .824 .365 'NS
181 325.85 (00,43.57) 312.81 (SL*41.90) 321.54 (SD.48.46) I vs.IiI . 13.602 .000 -

171 369.42 (SL*2,2.68) 307.99 (SD=22.72) 308.82 (SD23.72) E vs. C 5.731 .017 *

178 314.53 (SD- 31.78) 312.73 (SD-29.40) 317.35 (SDu33.99) I vs. II 2.307 .130 NS

162 153.39 (8D42.13) 147.52 (SD- 57.09) 144.25 (SDP:53.03) .E vs. C 2.640 .154 - NS
.168 1 8 (SD.53.24) 154.41 (SL*51.11) 147.82 (SD56:42) I vs. II 2.607 .107 NS

1)

159 : 188.09 (SD- 13.57) 187.75 (S1P41.76) 185.44 (SD- 13.79) E vg. C .581 NS
171 185.88 (0..14.45) 185.08 (SD- 14.10) 186.92 I vs. II :122 :727(12.33)

4111k

* Sigitificant at the p < .05 level.
** Significant at the p < .005 level.
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1
Drug Group N Pre

Table IV-12

Findings on Repeated Measures Analyses of Covariance
on Recent Drug Use at the Intermediate Level

SD Post I SD Post II SD

AlCohol LS 145,

C 161

Cigarettes LS 149
C 162

1.628 .993 1.462 .850 1.697 1.023
1.708 1.023 1.733 ,.998 1.801 1.089

Main!Effects

E s. C
I s. II

E in. C
I 'vs. II

I
,--

E vs. C
I:Ars. II

Marijuana

Inhalants

*LS 151
C 165

1.322 .910 1.268 .811 1.490 1.107
1.444 1.142's 1.481 1.105 r.549 1.236

1.225 .750 1.126 '.545 1.245 .791
1.291 .870 1.261 .756 1.291 .819

LS 158
C 167

1.076 .340 1.063 .418 ,1.057 .378
1.114 .625 1.012 .522 - l.054 .368

Barbiturates LS D7
( C 169

-------77
159'H Amphetamines LS

< C 169
I

I-4

MD
159Cocaine 2

LC 169

1.032 .176 1.025 .158 1.076 .446
1.108 .493 1.924. .243 1.036 .241

Eivs. C
II vs. II

E vs. C
I vs. II

1.013 .112 1.006 .&79 1.069 .479
1.041 .296 1.030' .202 1.041 .252

E vs., C

I vs.' II

1.025 .193 1.000 .000 1.006 .079_r
1.047 .391 1.053 .350 1.006 .077

F p N

35.96669

.064

.015

APRIESE122
C:.

+
'

a
.526

6.564
.4E9

.
. 011

NS
*

1.196 :275 NS
2.626 .106, NS

.043 .836 NS

.981 .323 NS

.949 .331 NS
2.107 .157 NS

.005 .944 NS
3.022 .083 +

PCP,
2 LS 151

C 167

'IeSD
2

,
LS 4 160
C 168

1.025 250 1.000 .000 1.000 .000
1.036 .288 1.024 ti.218 r.000 .000

1.031 .325 1.025 .316 1.006 .079
1.036 .344 1.018 ..231 1.000 .000

Heroin
2 LS 158

C 170
1.019 .239 1.000 4.000 1.006 .089
1.053 .365 1.024 .216 1.000 .000

+ Significant at the p < .10 level.
*.Significant at the p x,.05 level.

1
1 - None in past three months, 2 - I.or 2 times in past three months, 3 - 1 or 2'times per month, 4 * 1 or 2 times per week, 5 - more thanonce der day.

2
Analyses on these variables

113

4

were not conducted, due to' the extremelly low levdle of!use..

c.
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NID

1

Recent Use (P-ist
3 Months)

How often have
you:

drunk alcohol?

smoked cigarettes?

smoked. marijuana?

H

0

sniffed inhalants?

takep barbiturates
or tranquilizers?

taken amphetamines
or stimulants?

sniffed cocaine?

used PCP/

taken LSD or

other psychedelics?

used heroin or
morphine? .

13Q

Table IV-13

Reported Recent Drug Use DuringIast Three Months for
Intermediate Students, Recorded ag Percentages of Total

%Pretest
. , .

4.

-,
....

.

r
LS (N=458)

o°

. Control (N=350)
......

1-2 times 1-2 times More than 1-2(times 1-2 times More than
1-2 per per once per - 1-2 ' peg per ,oncey, per

None times month day None -t4mag month week day
..,

62,9 21.0 6.6 , 8.3 1.3 59.1 18.9 -9.7 10.6 1.7'
0

77.7 8.5 1.1 4.6 8.2 81.0 6.3, 2.6 2.0 .8.0

85.5 4.7 4.0 3.8 1.9 83.7 6.3 3.1 3.4 3.4

.95.0 2.7 'v .8 1.3 .2 94.7 1.7 1.7 .6 1.4 ..

-
.

. ,

.

96.9 2.1 .6 .4 .0
\

.96.7- 1.4- 1.1 .3'
. .

.6

97.5 1.7 .8 0 0: 97.2 1.1 1.1 .6 0

98.1 1.0 ..4 .2 .2 97.8 1.1 0 .6 , :6

99.0 .4 . .2 . .2 .2 98.6 .8 .3 .3 0

-
I

99.0 .8 0 1p .2 9,8.9 0 .6 0 .6 .

99.2' .2 .2 .2 .2 98.1 1.1 .6 0
-,

,/
A
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Recent Use (Past
3 Months)

How often have
you:

drunk alcohql?

smoked cigatettes?

smoked marijuana?

sniffed inhalants?

t.)

taken barbiturates
Or tranquilizers?

taken amphetamines
or stimulants?

sniffed cocaine?

dsed PCP?

taken LSD or

other psychedelics?

used heroin or
morphine ?.

IP

Table IV -13 (cont.)

Post I

LS (N=415)

None
1 -2

times

1-2 times
per

month

1-2 times
per

week

More than
once pee'

day

64.3 20.2 8.0 6.7 .7

$1.6 5.3 3.6 3.6 5.8

84.9 6.7 4.3 2.6 1.4

95.7 2.1 1.0 .5 .7

96.9 2.4. .2 .2 12

098.1 1.2 .7 0 0

98.1 .9 .2 .2--

99.5 0 0 :5 0

99.5 ..2 .2 0 0

None

S'6.6,

80.1

87.4-

97.3

98.2

96.4

98.5

-99.1

98.8

98.8

Control (N=332) 1$,

1-2
times

1-2 times
per

month

1-2 times
per

week
c

More than
once per
day

18:7

'5.7

.5

16.0

4.2

4.8

8.1

2.7

2.4

.6
.

7.2

.9

.6 .9 .9 .3

er.64'0
-

;1

.9 .3 .6 0

1.8 .6 1.2 0

.3 9 .3 0

0 .6 0 .3

.3 0 .6 .3

0 :30 ..9

133 L._
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H

13

Recent Use (Past
3 Months)

How..-often have

ybu:

drunk alcohol?
.

smoked cigarettes?

smoked.Marijuana?,

'sniffed inhalants?

taken barbituiates
or tranquilizers?

taken amphetamines
or stimulants?

sniffed cocaine?

used PCP?

taken LSD or
other psychedelics?

used heroin or
morphine?

140

Table IV-13 ,(cont.)

4

. Post iI

LS (N =222)
,

Control (N=230)

1-2 times 1-2 times More than 1-2 times 1-2 times More than
1-2 per per once per 1-2 per per once per

None times . month week day None\otimes month week day

56.8 22.5 9.9 9.,0 1.8 55.2 15.7 17.9 10.0 \,2.

76.0 8.0 4.4 4.4 7.1 80.0 3.0 2.6 5.2 9.1

85.6 3.9...- 3.5 , 5.7 1.3 . 85.3 3.0 3.9 5.2 2.6

96.5 1.7 .9 .9 0 96.6 .9 .9 .9 .9

.

t.,

97.4 1.3 .4 .4 . ..4 96.6- 1.7 1.7 0 , 0

98.3 .4 .4 0 t, 97.0 1.7 J 1.3- 0 , , 0:9.1

P... t

99.6
.1

0 0 0 99.1 .4 . 0 .4 '0

100 0 0 0 0 99.6 0 (-0 0
r
.4 .

99.6 .4 0 0 0 100 0 JD 0 0,

. .
.

_

.

99.6 .4 b 1 o 0 99.6 0 :4 0.,
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The third set of annly

using revession-techmiq

forNthe intermediate eta was performed

At the intermediate level,' treatment group was a significant pre-

dictor of attitude's toward drugs, attitudes toward school, and classroom

climate. Regarding drug attitudes, Life Skills students showed a lower

tolerance toward drug use than their control counterparts. Next, corre-
,

sponding to the previous findings on repeated,measurea treatment effects,

'clontrol students scored higher on theirattitudes toward school than did

the Life Skills students. Finally, control students also had higher.

,predicted, scores on classroom climate measures, n the Life Skilli

students.
,

, -
Sex proved to be a significant predictor of self concept scores and

of scores on interpersonal skills. Ohjpoth-variables, females had sig-

nificantly higher predicted scores. than males. Ethnicity also was sig-
.,

nificant in predicting intermediate level attitudes toward school; non-
_

Whttes_showed_consi a tPntly au-t.thites-.Pretest

scores were significant predictors of posttest scores on, four measures:

Myself, Drug Attitudes, School Life, and About My Class.,

The final. dependent variableLZor the fptermediate level was disrup-

tive behavior. Findings on this variable are' reported in Table IV-15.

Table IV-15

Intermediate Results' oh the Disruptive Behavior Scale

Group N Mean S.D. \;/

LS

C -

345

302
2.96

2.99+

.862

.799
NS

J

1 t

IV-23
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Table IV -14

Results of Intermediate Regression Analyses

Dependent = 'Independent
Variables Instruments Variables' Beta . ,F Significance

Self concept , Myself Firet-e-at-Hk-----ve9-7--------31-3653)-- .067 +

.

Interpersonal School Life
Skills

Classroom About My Class
Climate

School Attitudes Attitude Toward
Sthool

DKug Attitudes MY Opinion oi
Drugs and

'Alcohol

Lifetime Use. . My Opinion on./
Drugs and -

Alcohol

Treatment .081
Sex

Ethnicity
.110

-

-.061

Pretest .233

Treatment -.062
Sex .094

Ethnicity .00J

Pretest .161

Treatment .086

Sex .068

Ethnicity -.058

k

Pretest %008
TreatMent .160

Sex -:-..028

Ethnicity. -.148

' Pretest .272
w Treatment ..121

Sex .009

- 2.373 . .124 , NS
4.447 .036

1.326 245
//NS.

20.737 .000 **

1.466 .227 - NSs

3.367 .067 +
.004 '> .948 NS

9.486 .002 %.j **

2.721 .100 +
1.745 .187 WS
1.259 .263 NS

'I..
,

..022 .883 NS
9.510 .002 **

.297 '' .586 NS

Ethnicity AOt

Pretest .017

Treatment .026

Sex -.054
Ethilietty --.0)0

8.130 :00'5 *ie.

- 28.162 .000
0 -lic

*54,

5.598 ,,e' .019 *
.035.- %853 NS

.....

2.280 .132 NS

. ..105 .746 NS
., .245 .621 NS

1

(1 )35

.310) NS

.576 NS.

+ Sighificani at the p < .10 level.

* Significant at the p < .05 level.

** Significant at the p < .005 leVel.
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No signific t differenc-: in ratings on Aisruptive behavior between the

Life Skills and the control groups were found.

' Discussion. Several treatment effects were found to be significant

in the analyses.of intermediate data.

significantly higher

First, Life Skills students scored. '

the repeated measures analysis of the interper-

sonal skills variable, School Life, than Aid .control students. This find-
,

ing indicates that the life Skills program may be helping students'to

better understand their peers.

On both the repeated measures analyses, and the regression analyses,

control students scdred sigraficantly higher4ha ite Skills :ttnts on

attitudes toward school. No ready sxplanati4 can be offered for' this

On the measures of interpersoanal skills, School Life, and classroom
app.

climate, About MY°Clads, 'scores for both groups increased significantly
. .

from iWest I. to posttest II. These findings may reflect a general in-

crease in,i the inte4eme
,

tate students ability to understand and communi-: ,..

441' , N.: Asp
catqA4tk.one aniithetg, Regarding drug use, the repeated measures analy-

.

. -r.
e

ses showed significant.increOes in use-of alcohol, cigarettes, and
.

amphetamines for 8th Witte Life,$kills and the control students from pOst-
N.s\:

test I to posttest II. This finding is similar to twat -4or the upper

elementary level, where 'there was a significant increase in recent drug

, 0,e,

use from posttest I to,posttest II. These results seem,to indicate a

414,

general trend toward increased drug usage at all levels rather than the

hypothesized' pefiod of'experimentation, limited to the upper

elementary level.

IV-25
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In the recent use of alcohol, control students reported-significantly

higher levels of use than Life Skills students, This result is the only

*
instance of a difference between the'treatment groups on recent or life-

time use of drugs.

-Sex was a significant predictor of, scores on self concept and, inter-

personal skills, with females showing higher predicted scores than males

on both variablA. In contrast to findings for upper elementary students,

sex was not a )ignificant predictor of drug attitudes or drug use for

students at .the intermediate leve. Ethnicity again proved to be a sig-
.

nificant factor in predicting attitudes toward school, with nonwhites

showing more positive attitudes than whites, as at the upper elementary

Level. Finally, the regression analyses-revealed that for students at

the intermediate level, treatmen'i-group Was a significant predictor of

' AV
classroom climate scores and ©f drug. attitude. Control stuents had

higher predicted scores on classroom climate, but Life Skills students

were less tolerant toward drug use than their control counterparts.

High School Results

The same set of instruments used to measure intermediate attitudes

and behaviors were used fo?""the high school level, with tl exception of

substituting a parallel form of the Attitudes Toward School measure.

Table IV-10 in the sectiop.ron intermediate level results lists these

measures.

Findings: For all measures except the Disruptive Behavior Scale,

repeated measures analyses of covariance were conducted. Results are
.0,

-rlirrted in Table 1V-16.

IV-26
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Table IV-16

)

Findings on the Repeated Measures.Analyses
of Covariance for High School Data

Instrument Gram

LS

C

'LS

C

LS

C

LS

C

LS

C

LS

C

120

37

120

37

118

37

110

34

116

37

112

32

Pretest Post I

Myself 326.98 (SD- 31.29)

333.11 (SD-32.66)

340.32 (SD-48.57)

305.27 (SD44.75)

332.99 (SD- 39.21)

318.92 (SD- 41.62)

262.86 (SD- 20.74)

262.59 (SD- 16.96)

133.03 (SD39.18)

137.62 (SD35.00)

187.28 (SD=11.73)

187.54 (SD-10.69)

324.79 (SD29.58)

328.27LSD*22.93)

342.15 (SD- 42.31)

.324.65 (SD- 48.06)

332.42 (SD- 41.54)

324.59 (SD-31.05)

. (SDs20.04)

0:35 s(SIM16.16)

2.40 (SD44.15)

137.19 (SD- 32.28)

187.46 (SD11.39)

187.34 (SDa. 9.93)

(Self Condept)

,School Life

(Interpersonal
Skills)

Abo t M Class
(C1 ssroom
Cl pate)

Altitude Toward
School
(School Atti-
tudes)

My Opinion on
Drugs and
Alcohol
(Drug Attitudes)

My Opinion on
Drugs and.
Alcohol

(Lifetime Use)

Post II

.326.07 (SD- 25.87)

324.30 (SD- 23.13)

347.38 (SD44.86)

327.70 (SD- 47.90)

333.87 (SD- 38.73)

316.84 (SD47.75).

262.47 (SD- 16.46)

260.06 (SD=15.04)

141.51 (SD-45.98

139.16 (SD- 36.57)

186.42 (0..11.20)

184.47 (SD-14.67)

Main Effect
_P. Significance

LS vs. C .209 .648 NS

'I vs. II .412 .522 NS

E vs. C .178 .674 NS

I vs. II .797 .373 NS

E vs. C 1.938 .166 NS

I vs. II .557 .457 NS

E vs. C .476 .492 NS

I vs. II .023 .879 NS'

E vs. C .106 .746 14S

1 vs. II 2.001 .159 NS

E vs. C .549 .460 NS

I vs. II 4.969 .027

* Significant at the p < .05 level.
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The repeated measres analyses for the highkschool level revealed

only one significant findinv/ On-the reports of overall lifetime use
, _-_-.L4

43.

. ,,b*.

of drugs, the analyses showed a statistically significant decrdase use

from the first posttest to the second pOsttest for both Life Skills &hd

control students. Since the actual decrease In scores from posttest I

to posttest II was small, this finding may baan artifact of sample size
2

or of the high school tudents' increased reluctance to report actual use.

That is, by the thi d test administration, high school students may. have ---.17-
4 4

/developed a'tendency to report lower levels 'of use than actual monitor-
,

:

)
. >F ,

ing of drug use would show.
'

........

Findings on recent drug use, presented in Table IV-17, show one

significant result: an increase in the use of alcohol for both groups

from posttest I tb posttest II. This result not only corresponds t

findings of increased usage at other levels,-but also further calls into
A

question, the practical 1si

use. More speciig f

students are presented in Table IV-18.,

icance of the reported decrease in lifetime

t_driLg,use-for high sehe

ti

.

Regression analysts also were conducted for the high school data.

Results are presented iii Table IV-19. On the variables of attitude toward

drugs and attitude towalkd school, sex was a significant predictor. On

attitude toward drugs, fmales showed less tolerant attitudestoward drug

use than did males. On attitudes toward school, females were less posi-

tive than males. Ethnicity watt also a significant predictor for drug

attitudes; whites were less\toleranttoward drug use than nonwhites at

4
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Table Iv-,

Findings'on Repeated Metsures Analyses of Covariance
on Recent Drug Use at the High School Levell

DrUg Group N Pre SD Post I SD Post II SD Main Effect F p Significance
Alcohol* LS

-c
108
30

1.565

1.633
.823

.928
1.704

1.767
.969

1.006 .

1.870

1.933
1.077
.1.015

E vs. C
I vs. II

.012

3.507
.912

.063

NS

+

Cigaret;ee LS
C

105

3]

1.486

1.516
1.233
1.208

1.514

1.806
1.249
1.493

1.533

1.581
1.279
1.311

E vs. C
1 vs. II

.885

1.301
.348

.256

, NS

NS" ....

Marijuana LS
C

109

32

1.147

1.188
.541

.592
1,193
1.375

' .713

.942
1.193
1.281

.739

,813
E vs. C
1 vs. II.

1.129
.707

.290

.402

- NS

NS

Inhalants LS
C

112

32
1.009
1.031

.094177 1.009

1.031
.095

.177

1.000

1.031

' .000

.177
1

E vs. C
,

I vs. II
2.657
.094

.105

.759

NS

NS

Barbiturates LS

C
112

)2
1.063
1.000

.386

.000
1.018
1.000

.189

.000
1.036

1.031
.230

.177
E vs. C
I vs. II

.445

1.229
.506

.269
4"A NS

NS

Amphetamines LS
C

112

32

1.054
1.000

.351

.000
1.036
1.000 i

.230

.000

1.036

1.063
.230

.354
E vs. C
I vs. II

.331

.870,
.566"

.353
NS

NS

. LS

C
-112

32
1.000
1.000

.000

.000

1.000
1.000

.000

.000

. 1.000
1.063

.000

.354
,

Cocaine

PCP
2 LS

C
110

32

1.009

1.000
.095

.000

.

.

1:000

1.000
.000

.00O
1.000
1.000

.000

, .000
.

.

LSD
2 LS

C
112

32
1,000

1.1)00

000
.000

1.000

1.000
.000

.000
1.000
1.000

.000
.

' . .000

.

-

1
.

Heroin
2

.
LS

C

111

32

1.000

1.000
.000

.000

1.000

1.000
.000

.000 t

1.000

1.000
.000

..,; .000 .

.

+ Significant at the p < .10 level.

Usage for eadh drug listed was reported in accordance with the following numerical scale: 1 None in past three months, 2 1 or-2-times in past three months, 3 1 or 2 times per month,,4 ,1 or 2 times pec wgek,,5, More thanionce per day.

2Analyses on,these variables were not conducted due to the extremely low levels of:Uae.

1

15o

p
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Recent Use (Past
3 Months)

How often have
you:

drunk alcohol?

smoked cigarettes?
. ,

smoked marijuana?

sniffed inhalants?

`taken barbiturates
or tranquilizers?

taken amphetamines
or stimulants?

sniffed cocaine?

used PCP?

taken LSD or
other psychedelics?

used heroin or
morphine?.

152

Table IV=18

Reported Recent Drug Use During Past Three Months for
High School Students, Recorded as'Percentages of Total

.

Pretest

LS (N= 532)' Control (N= 120)

1-2 times 1-2 times More than 1-2 times 1-2 times More than
1-2 per per once per , 1-2 per per once perNone -times month week day None times month week day

52.4 19.7 14A. 12.2 .8 48.3 24.2 10.8 15.8 .8

76.9 3.8 1.5 4.4 13.4 68.6 5.0 3.3' 4.1 19.0

.78.2 6.4S 3.8 6.4 5.5 78.5 5.8 .8 9.1 5.8

98.9 .9 0 0 .2 98.4 1.6, ' 0 0 0

94.2 2.4 2.0 .9 :4 95.9. 3.3 0 0 0

93.5 3.0 2.0 .3 .2 95.1 3.3 1.6 0 0

98.0 .7. .9 .4 0 96.7 2.4 .8 0 0
0

98.3 .9 .4 .4 0 100 0 0 0 0
D

98.5" .7 .4 .4 Q 100 0 0 0 0 ,
.

.
.

99.4 0 .4 0 99.2 0 .8 0 0---.2

...

E
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Recent Use (Past
3 Months)

How often*halie

you:

drunk alcohol?

smoked cigarettes?

4:
jPsinoked marpeana3

sniffed inhalants?

r
taken barbiturates
or tranquilizers?

taken amphetamines
.or stimelants?

sniffed cncaine?

used PCP?

taken LSD or.

other psychedelics?

4 t

used heroih or
morphine?

15:1

Table IV-18 (cont.-)_

4 4 Post I

LS (N=476) Control (N=55)

1-2 times 1-2 times More than 1-2 times 1 -2 times More than

,
1-2 per p r once per , 1-2 per per once per

None times month we day None times month week day

e,
49 .4 24.8 12.6 12.8 .4 56.4 14.5 18.2 9.1 1.8

75.0 5.0 2.5 1.5 16.0 80.0 1.8 1.8 5.5 10.9

80.5 5.6 3.8 6.5 3.6 78,2 9.1 3.6 7.3 1.8

98.4 1.0 -4 .2 0 98.2 1.8
.

0
,

0 a

96.7 1.4 1.2 .6 0 100 - 0 0 0 0

94.4 , 2.1 2.5 1.0 0 100 0 0 0 0

98.6 .6 .4 .4 0 100. 0 0 0 0

99.6 ,.2 0 0 .2 100. 0 0 0 0

99.8 0 0 .2 0 100 0 0 0 0

99.4 .2 0 --.2 .2 100 0 0 0 0
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Recent.Use (Past
3 Months)

How often have
you:

drunk alcohol?

smoked cigarettes?

smoked marijuana?

sniffed inhalants?

taken barbiturates
or tranquilizers?

taken amphetaminei
or stimulants?

sniffed cocaine?

used PCP?

taken LSD 'or

other psychedelics?

used heroin or
Morphine?

156

Table.IV-18 (cont.)

1

_ ,

.

Post II
.

LS (N:=218) .

Control s(11= 57)

--- 1-2 times 1-2 times More than 1-2 times 1-2 times More than
--)1-2 per per once per 1-2 per per once per

None times month week day . None times month week, day

48.2. 29.4 11.5 , 10.1 .9 38.6 .29:8 19.3 12.3 0

81.1 515 '0 2.3 11.1 79.3 5.2 3.4 1.7 10.3

88.9 4.1 .9 3.2 2.8 86,0 1.8, 5.3 . 5.3 1.8

*I.

99.5 0
..,.

0 .5
.

0 98.2 1.8 0 0 0

;

97.3 1.4 1.4 0 0 98.2. 1.8 0 0 0

,

96.8 1.4 1.8 0 0. 96.5 1.8 1.8 0 0

99.5. .5 _P 0 0 98.2 0 1.8
. Q, -

0

100 0 0, 0 0

4411$

100 0 0 , 0 0

100
4

0 0 , 0 0 100 0 Q 0 0

.,-

100 0 0 0 0 100 i \ 0 0 e, 0 0

YT-
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Table IV-19

Results of High School Regression Analyses

Dependent
Variables

a

I

Instrumenta
Independent

vVariables

,

Beta F

23.441

.502

, . 2

.000
lb
.480

Significance

Self Concept
.t/

Myself ..., Pretest
Treatment

.349

-.056.

4
**

NS
Sex .003 .001 .969 NS ,

r

Ethnicity .038 .234 .629 .NS

Interpersonal School Life Pretest .349 18.824 .000 **
Skills T eatment -.049 .384 .536 NS

S x .013 1.364 .245 NS
E hnicity .094 .028 .867 NS

Classroom Climate About My Class Pretest .102 1.629 .204 NS. %
Treatment
Sex

' =.099
.119

1.413
2.2.041

.236

.155
OS'
NS

Ethnicity -.038 .229 .632 NS.
=

\

School Attitudes Alt...1.'01de Toward PrPtPst -.015 .036 .849 4, NS
School Treatment -.131

,

2.501 ".116 NS
Sex -.199 5.571 .020
Ethnicity -.061 .589 .444 NS.

4
Drug Attitudes My Opinion on Pretest .266 12.357 4 .001 **

Drugs and Treatment -.085 1.t63 .283 NS
-Alcohol Sex 5.889 .016 *-'

Ethnicity 4.058. .049

Lifetime-Use My Opinion Qn %kretest .010' .017 .899 NS
Drugs and. :treatment -.082 .939 .334 NS

. Alcohol Sex -.104 1.508 .221 NS
Ethnicity .027 - .113 .737 NS

-* Significant at I p < .05 level.

** Significant at the p < .005 level.
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- the high school level. 45fretest,was a significant predictor for Drug
o

Attitudes, School Life, and Myself.

tilDisruptive behavior was the f al dependent variable fo'r the high

school level. Results are shown in Table IV-20.
k_

Table IV-20

High School Results on the Disruptive BehavidfNScale 414`

Group N Mean SD t p

LS 294 3.02 .606
C 64 3.06 .390

.695 NS

No significant differences in ratings on disruptive behavior between the

Life Skills and the control groups were found.

Discussion. ResultSat the high school level for the most part

showed no significant'differences.between the Life Skills and the control

groups or between overall performance on the first posttest and the second

posttest. The repeated measures analyses showed one statistically signi-
/>.

ficant-dedease in scores from the first posttest to the seclad posttest

on reported lifetime use of drugs. However, careful examination of this

result suggested that although the finding may be statistically signifi-

canl, its practical significance is questionable;in fact, very small

decreases occurred from posttest I to posttest II in lifetime use of

dry. The high school students also may have been more cautious in re-

porting eir history of drug use by the. time of the second posttest,

thus resulting in a slight decrease in lifetite use scores.

The regression analyses showed sex to be a significant predictor of

two variables, attitude toward drugs and attitude toward schOol. As at

IV-34
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the upper elementary level, females were less tolerant in their attitudes

toward drug use than males. However, In attitudes toward school, females

were less positive than males, whereas at the upper elementary level,

females were more positiv' than males in their attitude toward school.

Ethnicity also was a significant predictor f drug attitudes at the

high school'level, with whites.having less tole ance toward drug use than

-nonwhites.

Findings on Classroom Observations

Classroom observations were conducted as a part'of the outcople evalua-
,)

tion, using the Life Skills for Mental Health Classroom Observation

Form. IN a part of the observation task, observers rated students on.a

series of 14 affective behaviors, included in section 7 of the form. In

Life Skills classes, two observations were conducted-7one during a time

when Life Skills activities were taking place and a second during a regu-

lar classroom lesson. In the control classes, only regular lessons could

be observed. Thus, three groups of obServations were gathered: Aserva-

vtions on Life Skill's activity periods, observations on regular lessons

in Life Skills cliesses, and observations on control classes."

Scale scores were computed from the ratings on the 14 affectivb stu-

4 dent behaviors and compared using a 2x3 analysis of variance. Results

are-presented in Table IV-21:

The treatmenmffect w s significant. Inspection of the mean scores

shows that the LS activity oup students were rated highest on affectiire

behavior, while the LS regular e.son group was rated second highest, and

IV -3S
a
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Table IV -21

Results of Analysis of Variance on Observation Ratings
of Student Affective Behaviors'

Boretest

,Group Mean - S.D.
Posttest
Mean

Main
S.D. Effect FNX p Significance

/

LS Activity

LS Regul.'-a-1.\

.

CqptZ2.764

2.941

2.797

NN.

,

.

.494

.469

N

.548

3.045

.

2.947

. 2.76f

.

.570

..530,

.583

Treatment
Group

Pre st vs.

osttest
.

4.002

4.229

.i

.046

.

.041

,

*

*
.

.

,

* Significant at p < .05 level.

162
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the control group received the lowes ratings on both the pretes4 and

posttest. Differences in pretest and posttegt scores also were signifi-

cant; examination orthese differences shows a very interesting trend.

Both the LS activity group and the LS regular group studentg increased

their scores on affective behaviois from the pretest to the posttest, but

the control group stayed virtually the same over time, showing no increase

in their affective behavior scores.

These findings on observed student effective behaviors show some very

positive effects of the Life Skills program. Each of the 14 student be-

haviors included in the observation formscan be directly linked to objec-

.L tives of. the Life Skills program. Thus, these ratings reflect more direct

measures of program impact than any other measures used in the outcome

evalu:Ln: Life Skills students involved in both Life Skills activities
o

and regular classes were not only rated more highly on their affective

if 6 behaviors; but they also showed significant positive increases from pre-

test to posttest while the control group showed no change. These results

2

provide direct evidence that the Life Skills program is achieving itt

stated objectives.'

Summary

Results of the student outcome analyses have been presented and

discussed for each age group of student participants. In order to sum-

marize significant trends, the results will be examined across age groups.

and by type of variable.

Treatment Effects. Overall treatment effects will be addressed

first. A summer; of significant findings is presented in Table IV-22.

IV-37
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Table IV-22

Summary of Treatment Effects on
Repeated Measures Analyses of CoVariance

Dependent
Variable Instrument Age Group Direction p Significance

Self Concept Myself EE LS > C .031 *

UE LS = C .902 NS
I LS = C .462 NS4 HS LS = C .648 NS

rnterpersonal. 1yI. Class EE LS = C .987 NSSkills School Life UE LS = C .830 NS
I . A

LS > C .009 *
HS LS = C, 674 NS

Classroom Climate About Your Class, EE LS = C .366 NS
UE LS = C. .625. NS
I. i LS = C .365 NS.

HS LS = C .166 NS

School Attitudes Attitude Toward UE LS = C .369 NS
School I C >LS .017 *

../ HS
,

LS = C .492 NS

Drug Attitudes ( my Opinion ' UE LS = C .166 NS
My Opinion on Drugs I' LS = C .154 NS

and Alcohol HS LS = C .746 NS

Lifetime Use My Opinion
. UE' LS = C .675 NS

My Opinion on Drugs I LS = C /' .581 ' NS
and Alcohol HS .. LS = C -' ..460 NS

ecen Use My Opinion UE ZS = C .688 NS

Alcohol My Opinion on Drugs C > LS .064
and Alcohol HS LS a C .912 NS

- Cigarettes I LS = C .,469 ' NS
HS , LS C, .348 NS

Marijuana I LS = C .275 NS
HS LS = C .290 NS

* Significant at p < .05 level.
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For self concept at the early elementary level and interpersonal skills-
).-

fit. thellintermediate level, significant treatment effects were found favor-

ing the 4ife Skills group. On use of alcohol at the intermediate level,

results also favored the Life Skills group, since controls reported sig-

niftcantlyhigher-levels of use. However, regarding school attitudes at

° the intermediate level, results favored the control group over the Life

Skills group. Each of these findings was on a different variable, thus

providing no evidence for any noteworthy trends. Overall,these results

do not warrant any conclusive statements on treatment effects. There

appears to be very little difference in the performance of the Life Skills

and the control students..

Differences from Posttest I to Posttest II. The main effect measur-
.

ing differences in scores for both student groups from posttest I to

posttest II yielded a number of significant findings. A summary of these

results is shown in Table IV-23. First, scores on self concept at the

upper elementary level declined from posttest I to posttest II. This re-

sult was'somewhat puzzling; no explanation could be hypothesized for this

finding. On interpersonal skills, early elementary and intermediate. stu-

dents showed significantly positive changes from posttest I to posttest

II. The intermediate students also evidenced increases in their scores

on classroom climate during this time. A likely explanation for these

findings may be matutationaX changes which effect how students interact

with their peers at these ages.

Although not evident at all levels,,recent use and overall lifetime

use of drugs increased significantly from posttest ,I to posttest II for

IV-39
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Table IV-2i

Summary of Ch;Inges from Posttest I to Posttest II
Over Both Experimental Groups

Dependent
Varit.e Instrument Age Group Qirection p SignifiCance

Self Concept Myself EE PII = PI .126 NS
UE PI > PII .024 *
I PII = PI .242 NS
HS PII = PI .522 NS

Interpersonal My Class , EE. PII > PI .000 **
Skills SchooloLife UE PII = PI .153 NS

I PII > PI .005 **
HS PII - PI .373 NS

Classroom Climate About Your Class EE PII - PI .586 NS
UE PII = PI .185 NS
I PII > PI .000 **
HS PII = PI .457 NS

School Attitudes Attitude Toward UE PII = PI .929 NS
School I PII = PI gm t130 NS

'HS PII = PI .879 NS

Drug Attitudes My Opinion UE PII = PI .536 NS
My Opi:nion on I PII - PI .107 NS

Drugs and Al- HS PII = PI .159 NS
cohol

Lifetime Use My Opinion ITE PII > PI .076 . +
My Opinion on I '' PII = PI .727 NS

Drugs and Al- HS PI > PII .027 *

.,0

cohol

Recent Use My Opinion UE PII > PI .000 **

Alcohol My Opinion on I PII > PI .015
Drugs and Al- HS PII > PI .063
cohol

V
Cigarettes I Pll > PI .011

HS PII = PI .256 NS

Marijuana I PII PI .06 NS
HS PII .1 PI .402 NS

+ Significant at p < .10 level.

* Significant at p < .05 level.
. .

** Signgicant at p < .005/level.
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the upper elementarystildents. Intermediate students showed significant

increases in their use of alcohol, cigarettes, and amphetamines during

this same time period, and high school students reported significant in-

creases in their use of alcohol. These findings suggest' that students

in grades four to eight were experimenting more with readily assessible

drugs such as alcohol, cigarettes, and amphetamines; high school students

only showed increases in their use of alcohol.

One othef significant change in scores from posttest I to po;ttest

II was noted. At the high school level, lifetime use of drugs increased

from posttest I to posttest II. Consideration of the small'actual de-

creases'in use scores and the hypothesis that high school students may

have grown more cautious in reporting their actual drug use prompted the

conclusion that this finding, although statistically significant, could

not be considered practically significant.

Predictor Variables. The regression analyses examined the contribu-

tions of treatment, sex, and ethnicity in predicting performance on the

dependent variables. A summary of significant findings is presented in

.Table IV-24.

Regression results on treatment as a predictor showed control stu-

dents at the intermediate level to have higher Predicted scores on both

classroom climate and school attitude. The findings on school attitude

paralleled those from the.repeated measures analyses. On drug attitudei,

the intermediate leve l controls had higher predicted scores, indicatigt

more tolerance toward drug use and thus favoring the Life Skills group.

No trends or patterns were evident in these findings.

IV-41
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Table IV-24

Summary of Regression Results by-Predictor Varia'b'le

Predictor
Variable

Dependent
Variable Instruthent Age Group

V.
Result P Significance

Treatment Classroom About Your Class I C >LS .100
Climate

School Attitudes Attitudes Toward I C > LS .002 * *
School

Drug Attitudes My Opinion on Drugs C > LS .019. *
and Alcohol

Sex Self Concept Myself I F > M .036 *

Interpersonpl
Skills

School Life I
r- F > M .067

f

School Attitudes Attitudes Toward UE F > M .001 * *
School ' HS M > F .020 *

Drug Attitudes My Opinion N UE M > F. .006 *zr

My Opinion on HS M > F .016 *

Ethnicity

Lifetime Use

Interpersonal,

Drugs and Alcohol',

UE

ftuE

> F

W > NW°

.000

.023

* *

*

My Opinion

School Life
Skills

School Attitudes, Attitud Toward UE NW > W .001 * *
School I NW > W .005 * *

Drug Attitudes My Opinion on 115 NW > W .046
Drugs and Alcohol

+ Significant at the p < .10 level.

* Significant at the p < .05 level.

** Significant at the p < .005 level. 16O
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The findings on sex as a predictor 1piable yielded somewhat more

interesting results. On self concept and interpersonal skills at the

intermediate level, females had higher predicted scores. However, the

results regarding school attitudes were, mixed. At the upper elementary

level females scored better, but at the high school level males had higher

predicted scores on school attitudes. More consistent findings were 04

evident on drug attitudes. At both the upper elementary and high school

,- levels, males had hither predicted scores on their tolerance for drug use.

Males at the upper elementary level also had higher predicted lifetime

use of drugs.

Ethnicity as a predictor showed mixed findings. Whites had higher

predicted scores than nonwhites on interpersonal skills scores at the

supper elementary level, but nonwhites at both the upper elementary and

intermediate levels had higher predicted scores on school attitudes than
p

whites. Nonwhites had higher predicted tolerance toward drug use than

whites at the high school level.

Disruptive Behavior. Li4e Skills students at the early elementary

and upper elementary levels were rated as evidencing significantly more

changes toward less disruptive behavior, from the pretest to the posttest..

than the control studehts. No significant differences were found oh this

variable at the intermediate or high school-levals. These findings sug-

gest Oat the Life Skills program may have a positive'effect at the ele-

mentary levels in reducing disruptive behavior.

Observations of Affective Behaviors:. The findings onobserved stu-

dent affective behav4.ors shoWed very encouraging findings. Life Skills

I's 171)
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students were not only rated significantly higherfthan the controls on

their affective behaviors, but they also showed positive increases from

pretest to posttest while the control group showed no change. These re-

sults provide direct evidence that the Life Skills program is achieving

its stated objectives.

Teacher Outcomes

Results of iye teach outcome evaluation are organized according

to four major dependent v riables.
. Test measures and their correspond-.

ing'variables a listed in Table IV-25.

Table IV-25
-

Teacher Outconle Instruments and Dependent Variables

Dependent Variables ,Instruments

Teacher Attitudes Toward Mental 'Life Skills for Mental Health
Health Opinion Survey

Teacher Usg of Life Skills Pro- Life Skills for Mental Health,
gram. Teacher Survey

l'eacherTerceptions of Program
Benefits

Teacher Affective Behaviors Life,Skillslor Mental Health
Classroom Observation Form

4
.

.
.

For each variable, data were analyzed-according to the structure of the
. . . .

instrument. Findings are presented in the folldwing sections.

, N .

, O

Teacher Attitudes Toward Mental Health
.

. . . .

.,.. . ,' .
.

''

Attitudes toward menta lAhellth'were measured on the Life.Skills

4 I ,
Mental Health Opinion Survey, a 13 item questionnaire administered to

.

.
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both Life Skills and control teachers on a pre/post basis. Due,toifthe

wording of questionsion this survey, it was not possible to' construct a

* clearly defined continuum of scale scores reflecting entirely positive

or negativ_ attitudes toward mental health. Instead, item statlatacs

for each question were computed and will be discussed individtiallr:

Sample. The sample segments for this-survey are shown in Table

IV-26.

.LS

C

Table IV-26

Teacher Sample on 61e Life Skills
for Mental Health Opinion Survey

retest Posttest

N = 62r
./

N = 50

N = 25 6 N= 15
.

V

Within each segmeqt, the distributio n=across grade levels is des-'

cribed in Tire IV-27. In aty-segmen, a mtnimum of twelve pei-cent of

the teachers represeAted each grade level grouping.

a

A

Table V-27

Percent of Teachers Falling Within
Each Grade Level Grouping

Early,

Elementary

Upper
Elementary

Intermediate

High School

t

Pretest Posttest
.

LS
4

7,1 LS
(N=62) ' (N=25) (N=50) (N =15

.26

.24

.Z4

.26

.28

.16

.22 .20._

:34 .20

.18' .40

.26 .20

IV-45
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Findings. Item means and Changes from pretest to posttest fog' the

MentalHealth Opinion Survey are presented in Table IV-28. The results

are depicted graphically in Table,IV-29. On most items, changes were

small, and the means for the Life Skills and control groups were similar.

4
However, in several cases results for the two groups varied considerably.

On Item 1, Life Skills teachers, moved slightly more toward agreement with

the statement that "Good mental health is desirable but not absolutely

essential for maximum classroom learning;" control`ontrol leachers moved toway

stronger disagreement with this statement. Item 8 was worded "Telling a
\

student how he/she should behave takes away the opportunity for the stu-

dent to learn how his/her behavior affects others." Life Skills teachers

tended to disagree with this statement more at the posttest than at the

pretest; control teachers showed little change. Items 12 and 13 also

produced some moderate'shifts. Both.Life Sills and control teachers ex-

pressed more disagreement at posttest than at pretest with tihe statem ent,

';It is extremely difficult to effec"ively integratecognitive and affective

education within the same curriculum .activities." However, on Item 13,

"Children in sShool should be exposed only to those values,whrEh are com-

monly held by our own society," control teathers disagreed more at post-

test than pretest while Life,Skills teachers remained relatively stable

.in their, attitudes on this item.

1

4

.6

eaw
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Table IV-28

Item Means on the Life Skills for
MeAtal Health Opinion Survey

Item* Grou Pre Post Change

Q 1

Q 2

Q 3

.. Q 4

LS

C

LS

C

LSD

C

LS

C

2.016

2.00

1.355
1.440

2.283

2.583

1.419

1.560

2.200
1.867

V1.220
1.267

2.440
2.467

1.440
1.600,

.184'

=.533

-.135
-.173

.157 .

-.116

.021

.040k

Q 5
v

LS

C

3.371
3.417

3..300

3.267
-1071
-.015

LS* 3.214 3.109 -.105Q 6
C 3.087 3.200 -.113

LS 2.814 2.652 -.162
Q ,

C 2.565 2.400 -.165

Q 8 LS 2.650 2.222 -.428,
C 2.318 2.400 .082

Q 9
LS

'0

1.828

1.864

r

1.644
1.800

-.184
-.064

, .

110
LS

C '

3.288
3.130

3.370
3.200

.082

.070

LS 2:943 3.043 .110'4111 ,

C 2.818 2.933 .115

Q12 LS 1.797 : 1.630 -.167
C 2.136 1.933 -.203

LS 1.86 1.500. -.086Q13
C 1.870 1.667 -.203'

*See Table. IV-29 for a listing of actual items.

I '
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Item Findingspon,the Life Skills for
Mental Health Opinion Survey

7 Strongly Disagree
Disagree Somewhat

Good mental health is desirable but ,

not absolutely essential for maximum.
classroOM learning.

2. The teaching of values has no place
in the classroom.

1 2

I

1
. Basic skills need more emphasts,than

. I .

Life Skills in the school today:
,

Affective education is riot related to
Basic Skills.

Students should be taught to share and
- publicly affirm their values.

. Unless knowledge is related to an af-
fective state in the learner, the like-

. lihood that it will influence behavior
isl limited.

. Children are generally unaware of the
effects their unacceptable'or disrup-
tive behavior has on others around them.

8. Telling a student how he/she should be-
' have takes away the Opportunity for the

student tb learn'how his/her behavior
affects others.

144

tiSC
S
C

i

2
I

*LS
'

1 2

1

'Age gr Strongly'
Sonitwhat Agree

3- 4,

LS

3 \

I

4

I

.3
I I

4

....4 T S
44 C

I

t

4

I I

3 4

1

LS
C

-,4$

3

<-.
C
LS

C
LS

2 3
I ° I

41 I

40-4C
.

4 4
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Table IV-29 (continued)

Strongly Disagree Agree Strongly
Disagree Somewhat Somewhat Agree

1 2 ,3, 4

9. It is wrong to teach children to accept
11_1 1 1 I

I 1 I

1personal characteristics which cannot <--0LS
be changed. . E-*C

1 2 3 410. The way :knowledge affects ones
1

.behavior 1 I II i 1 1 I 1 'ill
'occurs only in the degree to which the

40-->LS -.,,,

individual has discovered its personal -> C
meaning for himself or herself.

11. Whenever we s4ve, or attempt to solve,
a Problem for a student we take a

. learning opportunity away from the stu-
dent.

12. It is extremely difficult to effec-
tively integrate cognitive and affec-
tive eddcation within eurricu
lum activities.

13. Children' in school should be exposed
only to those values which are commonly
held by our own society.

1

1 2 . 3
.., 1

It III lilt 1

*--> LS

4H C

4

1 2 3
ti 'I 1 1

1 2 3

.1
1

.4, 4241

1

4

1
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*7.
Teacher Use of Life Skills Program

The Life Skills for Mental Health Teacher Survey was administered to

Life Skills teachers in order to eollect feedback on the implementation

of the Life Skills program. At the pretest, 60 Life Skills teachers com-

pleted this survey; thirty-three Life Skills teachers completed it at the

posttest. In both the pretest and posttest teacher'samples, approximately

12 percent taught at the early elementary level; the remainder were dis-
.

tributed evenly throughout the three upper levels.

Frequency of Use. Teachers were first asked how often they used °

mental health activities before they received Life Skills training. The

average response was "Several tines a month." Later, as.teachers were just

beginning to implement the Life Skills program, the average response to

the question rose to "About once a week." Finally, at posttest, the

rote of use was close to "Several times a week."

Type of, Use. Life Skills activities can be implemented in a number

of ways. Table IV-30 presents a summary of how the Life Skills teachers
o 1.

typically used the activities.

Table

Relative Use of Life Skills Activities

I,
Use

_
.

.

Percent of Total

Pre Post

Used as Separate Activities 27.5 28.4

Integrated with Classroom
Lessons - 43.5 50.1

.

g
Introduced atTeachable -00-

Moments
se. 26.7 29.0

Other 20.1 26.00

°
0

1V-50---
4 . 7
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At both pretest and posttest, about one half of the Life Skills activities
4 . tr

were integrated with regular classroom lessons. Approximately one quarter

were used as separate-activities and atOthet-qUatter were introduced at

teachable moments. Other uses accounted for the final quarter.

Use and Usefulness of Strategies. Four strategies were included as

a part of the Life Skills training. Teachers were asked to indicate how
_

often they used thgse strategies and howiuseful they rated these strate-

gies. Results are presented in Table IV-31.

Strate

Table IV-31

Mean Use and Ratings' of Usefulness
for Life Skills Strategies

Use* . Usefulness**

1

Listening for Feeling
..

Behavior Feedback

Role Playing

Values Clarification

Pre Post Pre

.5130

.3.29'

2.90

3119

Post

'3.98
.

,
3.80

2.02

3.05

3.82

3.34

02.25

2.8?
_}.

---3-.-42----

3.25

/ 2:66

3.13
.

.

°

. .

*5 = Once a day or more, 4 = Sevgral times a week, 3 = About
once a week, 2 = Several times a month, 1 = Once a month or
less. .

.
.

. . .

**4 = Very useful, 3 =-USeful; 2= Somewhat useful, I = (::1t at

all useful .

Lis/ening for feeling received the higheStleVel of use (several times a
4

week) and the highest ratings on usefulness. Behavior feedback was

sec these dimensians; values clarification was third, and role play-
'

ing ourth. For all four stwtegIes, both use and 'perceived usefulness

IV-51
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showed slight declines from pretest to posttest, except for one case.

The one exception was the use of role playing, which rose slightly from

firpretest to posttest.

Perceived Program Benefits. On the Life Skills for Mental Health
1)

Teacher Survey, Life Skills teachers also were asked to describe the

changes they had observed in eight student behaviors since the introduc-

tion of the program. 'Scale scores then were compked for these eight

ratings. On the. retest, the average overall score was 3.91, indicating.,

.

that teachers perceived a. positive change in their students' behaviors.

On theyosttest, the average score was 3.90. There was no significant

A
difference in these scores from pretest to posttest (t = .07, df = 81,

p = .946).

Teacher Affective Behaviors

The nature of teachers' affective behaviors was observed and rated

on the -Life Skills for Mental Health.Classroom Observation Torm,48ection

6. Observers rated both Life Skills and control teachers on a series

of 14 behaviors. Life Skills teachers were observed twice, once d ing

a Life Skills activity and once during a regular lesson. Control glasses

were observed during a regular-Classroom pe iod. Ratings on the 14 be-

hAiors were combined into scale scores a d compared using a 2x3 analy-
4,

sis of variance, Results are presented in able'I -32,

f The treatment group effect was found to be significant. Examination
- . .

,

of the cell means shows that Life Skills teachers weie rated highest on

affective behaviors during their presentation of life Skills

181
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Group !

4 .

Table IV -32

Results of Analysis of Variance on Observation
Ratingsof Teacher Affective Behaviors

.

,Pretest Posttest Main
Mean S,D. . Mean. S.D. Effect F p ' Significance

z

LS Activity 3.138 .522

LS Regular 2.891 .579 2.986
1-4

0

Control 2.857 t .630 2.676

1S2

,.576

.563

Treatment
Group

Pretest vs.'
Posttest

9.935 .001 **

.013 .909 1/4- NS
erg

'o

,**Significant at the p < .005 level.
0$

/,

6

ate
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I

S

-.

,

9, :
1

4,

but even during'regular lessons the life Skills teachers recdived h igher
.. '.

'tatings than the-control 'teachers. No signliacent_diffgrentef in the
.

ratifigt Fere found froth preteseto peAtfe0t. .- - ...4 e
0.

"Afr.1 , n.

. -'Anothei tiabldstelaT,04.to:..iifeotile betinstrior's was the'relativetime
.

-. 00.. .
-. ..--. ....* , .

,!,.
.''. .

feaChers4spent using various lodestof pre'sentation in the classroom.
. . ... ,

Obqerves Kecfmded this information during their stay in the classroom.
4.;

, ,
.

s

Findings are preseno te& in Table IV-33.
. .

Table IV-33

of Time Spent in Presentation Modes

tt

Percent

Mode

Lecture

a

Lecture/Discussion

piscussion

Question/Answer

Drill

Individualized
'Activities

Group Activities

'Testing/Grading

Fe Time

Other

.4!

-Group

LS

C

LS

C

LS.

C

LS

C.

LS

C

LS

C

LS

LS

C

LS

C

LS

Percent of,yime

Pre Post

..182 .195

..310 .080

.442 .195

. 310 .067

.442 .414

..262 .293

..364 .218

5 i .187.

. 091 .092.

.262
1 !

.046275.273

.238 .,267

.201 .425

.4'.071 253

.032 ;

.143 A20

.039 .080

.095, .040

..299 241

.190 . 160
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0

a

or

0
The amount of lecture decreased considerably from pretest to post-

.

test in.control classe's, ri4Z the amount of_ lecture/discussion decreased

from pretest to posttest in both Life Skills and control classrooms.

However, the amount of discussion was consistently. higher in Life Skills

classes. There also was a notablb decrease in the amount of question/

answer activities in control classes.

Individualized a tivities increased in Life Skills classrooms, and

the time devoted to group activities increased in both--control and Life

iSkills classrooms.

Summary

The teacher outcome'findings reveale positive` results on a number

of dimensions related to program impact. irst,,,the f

mental health activities among the Sktils teaches incr

y of use of

from s'ev-

eral times a month. before training to'several times a week by time

of posttesting. A consistent increase in'fre

\

uency of use could be
... -\\.

observed from before training to pretest to posttest.

Of the Life Skills activities used, approximately 50 perc nt were

integrated with classroom lessons, ahigh priority goal of the Life.
.°

Skills training. About 25 percent were used as separate activities and

185
°

another 25 percent were introduced, at teachable moments.

Four strategies also iere introduced in the Life ;Skills training.

°

Generally, at both pretest and posttest,-the Skills teachers rated these

strategies as usefy.: Jhe teachers indicated that they included listen-
',"
k

ing for.feeling, behavior feedback, -and alues clarification in thejr
.

\L
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classroom activities from once to several times a week. Role playing was
-

/

used several times a month. .

When asked to describe-changes theyhad observed in their students'
/ 4 .

o .
. .

behaviors since introduction of the Life Skills' Rogram, teachers `rated
I,

these changes as positive, but little difference occurred in these rat-

ings froi pretest to posttest.-

Perhaps the most encouraging results on teacher outc s were fount

in the area of teacher affective behaviors. When rated by assroom

observers on 14 affective-behaviors related to classroom climate, Life

Skills teachers received significantly higher ratngs than control teachers.

a, \

Theloffectilie behaviors relate direCtly to the stated goals for the

Life Skills program. 4.

,

186
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CONCLUSIONS.

.

0 4

Results of the Life Skills for Mental lj.ealth Evaluation Study have

been discUsSeein the previous chapters. .Both process and outcome evalua-

tion findings have been prei\ted. The process evaluation focused .on
A

4 , . , i

documenting program development and monitoring iMplementation, while,thp

' 'outcome evaluation
4 examined the impact of the'Life Skills program on its

.
. ..-, .

-4.parlilcipants-..In this chapter, the ,final conclAions of ,theevq,J.uation
\sum- , . 3 1

'wail be pre 'eted.andielated to impIicationgfOn.irecontinned dev op
. .4

ment of the Life Sk111s,program.

Process Evaluation
_

Five major conclusions resulted from the process evaluation findings.

Each is discussed in detail in the follo paragraphs.
44

The Activity Guides are successful teaching instruments
which motivate teachers to try the Life Skills activities
in their classrooms.,

I' r
-

. .

' The Activity Guides-were originally developed-through a collaborative

effort of the Office of Prevention staff and the Joint Cooriknating Com:
f ,

' mittee. These Guides then were used as one of the major components of

the training workshops and a primary source of material for'teachers

implementing thiskife Skills program. They were later reviewed by a Con-

sumer Evaluation Panel, composed of teachers who had implemented Life
S.

Skills activities in their classrooms.

The Evaluation Panel result's in icated'that the Guides were well
44.

written, relevant, fele for c aisroom use, air valuable as'teaching

187 a
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instruments. The teachers felt that the,Guidps motivated teachers to

try the aetivities and thaethe activitiesywere well received .by 'students.,

A

The Evaluation Panel's primary auggetion for improving the Guides was

e.add*aKey topic IndeX which would help teachers to quickly locate'.

L
activitip4 that deal with similar issues. However, overall, te cflers

, ,
,

....

reacted very favorably to the Guides:.

, .

.

.41, The Trainingof Trainers Workshops ar successful in their
.attainment -of objectis, in meeting participant expeota- "

tions, and in prpviding opportunities for involvement and
participation.

. ,,
'

,

Training of Trainers Workshop were conducted to provide instruction

4-
to CMHC staff for training-lbachers.in the_ fe Skirls prcigr4m:. Thi

. "
6 5

cRu _partIciPantasznpfated,eN)aluation foems-at the end-o4 each kshop. . . . . ,A 'I , VA. ,.. -' 41.

to rate it on a numbertof variables.

Participants gene&tly felt*that all objectiv had been achieved

successfully, and that content areas covered in the workshops were infor-

mative. They indicated that the workshops m t their expectations, and

that ample opportunities were provided for involvement and participation.

Participants' only objections to the workshops focused on two areas:

lack of preparation for dealing with'school districts and the absence of

follow-up workshops and technical assistance. Methods for alleviating

these problems will be discussed in a later section of this chapter.

The Training o Teachers Workshops are successful in their
atteinment of objectives and in motivating phrticipating
teachers to employ the Life Skills activities and strate-
gies in their classrooms.

4

4
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Training of Teachers Workshops were conducted by CMEC trainers t

AP
firevre teachers to implement the Life Skills program in their classrooms.

Participating teachers completed evaluation forms at the end cif each work-
,.

shoP,and.they later responded to a follow-up survey on the training

workshop and of their subsequent use of the Life Skills program.

. Data from these sources indicated that the teachers felt the work-

-

shop had attained its ob4ectives and4that the workshop had motivated them

.

to employ t e Life Skills activities and strategies in their classrooms.

11.Modt were usi g the activities once a week or more, were employing

the activities in a variety of ways., and felt the Life Skills acti-

vities were as effective as or more effective than similar mental

health materials. The teachers also noted an increase in their use of

the four Life Skills strategies.

Participants felt that they needed more help in integrating the

Life Skills activ es and strategies with their lesson plans and class-

room content: Many suggested that follow-up workshops would)be useful.

The' lti-level training and implementation system useTto
org ize and administer the Life Skills program is rela-
tively successful in accomplishing its objectives and in
establishing good working relationships among the various
agencies involved.

The eebrdination of'the implementation of the Life'Skills program

revolved around a multi-level system, starting at the state level, with

the Department of Education and the Department of Human Resources (DHR)..

then filtering down through-state level, trainers and local trainers,

A,7finally t reach teachers in the local schools. In such'a system,
.
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opportunities for misunderstandings and interagency problems are great,. ffi

o 4
yet the Life Skills implemeitation system has successfullys-avided most,

it`

of these potentialipitfalls. A good working relationship between DHR,

the Depar.tment of Education, and local agencies was estan- tared early.

As training began, special efforts were made to establish inkages lug
4

all levels of trainers. On the local front, CMHC staff reported indreased

communication with other CMHCs in the state and with local school dis-

tricts.
1p

The success of the system in gaining cooperatibn of the CMHCs and

inAnsmitting infoription about the Life Skills program is evident

from its results. twenty-five of the 34 CMHCs in 41he staMof Georgia

were participadh in the Life Skills program during the three y

f

evaluation, and as evidenced by previously discussed findings on the

Training of teachers Workshops, teachers were enthused about the

and were using the activities and strAtegies in their classrooms.

.views with DHR and Department of Education representatives reinforced'

optimistic outlook for ileTrogram.

Jr2 Although the multi-level training system was quite successful in

accomplishing its, purposes, some difficulties did e)cist. _Among these,

the one of most concern was tee establishment of initial linkages between

CMHCs and local school districts. After CMHC staff had beentrained by

state level trainers, they oft?n were very slow in gaining acceptance 0
-...

in thethe s ool districts .and beginning workshops for teachers. CMHC staff '

'5...\1lacked confi ence in this area and noted the need for more technical
N,.,

assistance to aid in solvirit these problems.

a
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To most effectively implement the Life Skills program, a
monitoring system and follow-up technical assistance plan
are needed as standard elements of the implementation system.

Communications with the training teams and responses on follow-up

evaluation questionnaires revealed several areas in which both trainers

and teachers were encountering difficulties. After initial training,

many CMHC training, teams lacked confidence in their ability to trainr\

teachers and to establish 'contacts with,sbo21 districts in order to

schedule workshops The lack of an establisltd system for monitoring

the activities of training teams and of school districts which had

adopted the Life Skills program compounded these problems further.

Teachers Oto had been trained in Life Skills reported the need for fol-

low-up workshops which couldfbe used to discuss classroom implementation

problems and to concentrate on activities and strategies that needed

.clarification.

In an effort to resolve some of these problems, several steps were

taken- during -theeourse-o f -the 'evaluktion -study Individual -evai nA t on

of selected workshops were conducted by RBS staff, a management informa-

tion system was adopted for tracking teachers trained and school dis-
.

triots,adopting the program, and follow-up workshops'were conducted when

. possible. Although these efforts provided immediate respdffse to some

difficult problems, a more systematic approLh is needed to insure

continued effective implementation of the program.

Perhaps the best approach for insuring effective implementation

'would be (1) to continue or expand current monitoring activities and

V- 5
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(2) to provide more follow-up technical assistance. During the three

years4of this study, monitoring activities have included workshop evalua-

tions and document-anon of teacher and school district involvement.

It is suggested that these activities be continued and perhaps expanded

to include more in-depth monitoring of school diuzict involvement' and

of the linkages between the CMHCs and school district personnel. It

also is suggested that. documentation of participant involvement be

centralized so that the,information is readily accessible fop, later use.

Regal.ding-follow-up techni'cal assistance, a number of possibilities

exist to aid both teachers and trainers. One would be to increase the

availability of follow-up workshops; another.would be to establish a

statewide network df trained personnel available to answer questions re-

lated to the Life Skills program; yet another approach would be topub-,

lish a newsletter on Life Skills activities which includes a special

column on problems encountered and suggestions forosolving them.

Other possibilities exist. The important thing is to provide teachers

and trainers with the maximum amount of support available in order to

help them in implementing the Life Skills program.

Outcome Evaluation

Four major conclusions were drawn from the findings of the outcome

evaluation. Each of these is discussed in detail below.

ole The Life Skills program was effective in reducing disrup-
tive behavior and increasing positive teacher and-student
affective behaviors.

V-6
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On the two variables related most closely to the Life Skills

' objectives, affective behaidors and disrgptive behaviors,'the Life

' Allis program produced positive impact. Regarding affective-behavior,

students' and.teachers were independently, observed and rated on a series

of affective bOlaviors linked to the objectives ofAhe bile Skills Tro--,

gram., Results showed that Life Skills students were rated significantly
1

higher than thefr control counterparts and that ratings for the Life

Skills students increased significantly from pretest to posttet, while

the control group ratings showed no increase during, that time period.

For teachers, the affective behavior ratings showed the Life Skills

teachers, to be significantly fore effectively oriented than the control

'

teachers.

Regarding disruptile behavior, teacher\rg-tings showed significantly

more changes toward less disruptive behavior from the pretest to the

posttest for Life Skills students than for control students at the early

elementary and upper elementary levels. Differences were not significant

at the intermediate or high school levels.

These findings on affective behaidors and disruptive behaviors show

some very positive effects of the Life Skills program. Both teachers

and students were rated significantly higher on affective behaviors than

their control counterparts. Since these behaviors are so closely tied to

the Life Skills mogram objectives, these results provide direct evidence

that the Life Skills program is achieving its stated objectives. Simi-
,

larly, the reduction of disruptive behavior is a high priority goal of

N

t
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the Life Skills program. The positive results at 'the elementary levels

suggest thaldth 'Life Skills program maybe especially effective when

introduced in th- early, grades.

Minimal support for effects of the Life Skills program in
increasing student self concept, interpersonal skills,
classroom limate, or attitudes toward school was found
in this study. .

Although occass onal significant differences were found on some of

these variables; no cl ar pattern emerged favoring ei er the Life Skills

or the control group. t erall, the results did not arrant any conclu-

sive statement on treatm nt effects relevant to tie above variables:

One possible explana on for these"findings is the relatively short

exposure of students to the Life Skills program. Were the. ntensity and

length of program exposure i creased, patterns of differences on these

variables might be more distin t.

No evidence of support or effects of the Life Skills pro-
gram in'reducing drug or alcohol use was found in the
study.

The Life Skills program was d signed as an affective education pro-

gram, foc ing on intrapersonal and nterpersonal skills, The rogram

does not make any special effort to aodress drug and alcohol abuse,

although teachers may occassionally ins ude activities on this topic.

Thus, any reduction in drug and alcohol buse among Life Skills students

wodld be an indirect effect of the progra , attributable to students'

increased ability to define their value st ctures and/or to deal with

stressful situatitps. Since the reduction o 'drug and alcohol abuse is

an indirect effect of the program, it pay be :xpected to be a long-term

effect rather than a Short-term one.

y-8
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Previous findings on frequency of drug use and in differ-
ences between the sexes on .drug attitudes and drug use
were replicated.

Results of thi evaluatio4 showed significant increases from posttest,

I to posttest II in specific types bf drug and alcohol'use at all three

levels at which these variables were measured--upper elementary, inter

mediate, and high school. These increases were evident in both the Life

Skills and control groups, and they seem to follow a national trend Of

increasing alcohol and drug use at all age levels (Johnston, 1980).

Findings on differences between the sexes also agreed with Johnston's

findings,: males tended to haye a higher tolerance in their drug.

attitude Scores, and higher predicted levels of drug use. As most"

previous studies, ethnic groupiwas nor a significant predictor of drug

and alcohol use.

a
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LIFE SKILLS FOR MENTAL HEALTH

TRAINING OF TRAINERS WORKSHOP
/

. 1WORKSHOP EVALUATION -

Age: _ under 25 25-34 351451 _ over 45 .

Education- degree
0. years toward advanced- degree

Field: _ Mental Health _ Education rOther (specity)' _
Years experience in present or related fields- _ .

.e'

A. ATTAINMENT OF WORKSHOP OBJECTIVES

The planned objectives for this workshop are listed below. Please circle the number which indicates how

(

1.

well you feel each objective was attained. . 1

s
4f

4 Very
Objectives:,-

04 Successful

1

Uncertain 7
Very Un-

successful

To increase understanding of the importance of affective
.education.' .

5-44....-4-..-- 3. 2

,..1,

....).__

1

2: To increase understanding of the relationship between
affective and cognitive leerni,ng.

5
.

4.
.

3 '2 , 1

1

3. To reinforce the rationale for promoting positive affective 5 , 4 3 2 1

1

and cogriltive growth as a prevention strategy in mental
health.

.

i

,

4. To introduce and demonstrate selected classroomactivities
in the Life Skills Program.

5 4 3 -2 1

0-

5. To facilitate trainers' personal knowledge and skill in Life 5 4 3 2 .'T--Skills Strategies.'

it.

6. To develop and/or increase Niners' confid4nce in their
ability to conduct Life Skills teacher inservice workshops. '

. $

5

,

4
A

<,3 2 1

a

7. To provide resources for additional training, consultation
and materials. 4

5 4 ,- 3 2 7 1

uuA-22 j



e
B. TEACHING TECHNIQUES

. .
%

Please circle the numberwhich indicates, in your opinion, the effectivenesslofeach technique. How well did
- each technique facilitate ygiur,learnind?

,
A

1.' Lecture

2. Group Discussion

3. Skill practice exercises:

a. Listening for Feeling

b. Behattior Feedback

c. Values Clarification.

d. RoleTaying
e.. Developing Lesson Plans

. .)
4. Slide/Sound Presentation

.
5. Handouts

C. CONTENT

Please circle the number which indicEqes how informative you found each topic. That is, how m h did you

. -

.

.,

......_

Very . . Very In-
Effective . Uncertain effective

..
5 4 3 2 1

5 - 1 4 3 2 1

-- .

..,
''s . 1

5 4 3 2 1

5 4 , 3 2 1

5 4 3 .2 1

5 4 (33 2 1

5 4 2 '1

.4 3 2 . 1

5 4 3 2 1

\ . .

learn about each? If you were familiar with the material and therefore didn't learn much that wasnew, please
check first Column.

4

ii

, -

. c,
1. . Rationale and Ob'

Life Skills Prd In

,

'
ctives of

2. 'Listening ter Feeling Strategy

3. . Behavior Feedback

4. Values Clarification °

5., Role Playing
..

6. Demonstration of Life Skills
act iviti e*

.
. .-

7. Explanation of Affective
Intetration

8. Developiitg Affective ante-
grated, lesson plans

9. Evaluation of Life Skills

10. Guidelines .and format for
teacher inservice .

11. sips for Trainers

\

Already Very
Familiar Informative .

5

5 4

5 4

5 4

5 ,4

-5 4..

N. 5 4"

5 4

.5 '4

5 4

201
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. Very
Uncertain - Uninformative

3 -2

3 2

3 2

3 2
.

.3. 2

3 2

3 2

3 2
.

1

. 1

1

1

1

: 1
.. 1

1

1

3 2 1

3 ,,, 2 , 1



D. EVALUATING THE.:RiTA.EXERIENCE

1. How do you feel about the workshop?

Very Pleased Uncertain Very Displeased
5 4 3 2 1

2. "Id what extent was the workshop successful in meeting ptUr expectations?

Very Successful Uncertain Very Urlsucceisful
5 . 4 3 2 1

Comments:

3. How satisfied were you with the opportunity for participation?

Very Satisfied Uncertain Very Dis iatisfied

5

Comments:

4 3 2 1

.-
4. What was your major reason for coming to the workshop?

ti

5. a. What one aspect of the workshop was most helpful to you?

b. Was there one aspect that was least (or less) vhelpful? If so, what? And why? Please describe.- - ea.

6. How much of the.material presented in the workshop will be helpful to you as a classroom teacher?

All -- Most e. Some
yr None

. ;; .. . k .'7. List ways the workshop cbuld have been improved to have made it a richer learning experience for you,
. or to have better prepared you, to conduct the Life Skills inservice,wprkshop for teachers.

I A

8. What other topics or issues would you like to see addressed in futRre workshops?

9. What comments do you have about the general structure of the workshop? (Consyer facilities, numberof people, length, amount of material covered). .

L

10. General Comments or sliggestions. (Use back of page if y need more space.)

A-4 J 2 0 2



E. EVALUATING THE WORKSHOP LEADERS

To help us improve our training skills, please evaluate the wp kshop l9aders in each of the following fiveareas:

1.

2.

3

4.

5.

Preparation: Was trainer prepared for his/her prdsentiltion?
Knowledge: Did rainer convey understanding of the onteht of his/her presentation?
Skill:. Did t finer model the skills being taugtt
AppliCation: Did trai r convey an understanding of application of skills to.the classroom?

J _Effectiveness:. How effective was trainer's style in facilitating your learning?

Please rate each trainer independently (not in comparison td other trainers) on a scale of 5 (high) to 1 (low).

1. Preparation

2. Knowledge

3. Skill

4. Application

5.' Effectiveness

RATINGS

name name name, name

'

Please offer suggestions which you-feel will help specific trainers increase their effectiveness. (You may use
Behavior Feedback statements. Use back of page if you need more space.)

'TH kNkssy-efl-e4OUR PART.ICIPATIONI

A-5
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LIFE SKILLS FOR MENTAL HEALTH

TRAINING WORKSHOP EVALUATION

School System

Subject/Specialty Area

No of Years Teaching Experience

Date

Grade Level ._

I
a

A ATTAINMENT (*WORKSHOP OBJECTIVES
The planned objectives for.this workshop are listed below. Please circle the number which indicates howwell you feel each objective was attained.

43'

Objectives

1 To create an awareness of the importance of affective
education

9, To increase understanding of the relationship between
affective and cognitive learning. -'

,1 To create an understanding of toe rationale for promoting
positive affective and cognitive growth as a prevention
strategy in mental health.

0

To introduce and demonstrate selected activities in the
Life Skills Program. ,.i .

le.

.5 To facilitate personal knowledge and skill in'the4our
-4 Life Skills Strategies. i

.
6 1 o develop and/or increase personal confidence in the

ability to conduct Life Skills activities.

7 To provide resources for additional training, consultation
and 'materials.

A

Very
Successful

4

Unce in
Very

successiti;

5 3

5 4 3 2 1

5 4 3 2

5 t4 3 2 1

5 4 3 2 1

4 3 2

.5 4 3



B. TEACHING TECHNIQUES

Pleaie circle the number'which indicates, in your opinion, the effectiveness of each technique. How well did
each technique facilitate your learning?

Very
Effective Uncertain

Very
Ineffective

I Lecture 5, .-4 3 2 1

2. Group Discussion 5' 4 3 2 1

'3. Skill Practice ws.er.cises:

a Listening for Feeling 5 4 3 2 1

b Behavior Feedback - 5 4 3 2 1

c. Values Clarification _ 5 4 3 2 1

c. Role-Playing 5 4 3 2 1

e. Developing Lessdn Plans 5 4 3 2 1

4 Slide/Sound Presentation 5 4 3 2 1 'S
5 Handouts 5 4 3 2

C CONTENT

Please circle the number which indicates how' informativeyou found each topic. That is, how much did you
learn about each? If you were familiar with the material and therefore didn't learn much that was new, please`
check first column.

Already
Familiar

1. Rationale and Objectives of
Life Skills Program

2. Listening for Feeling Strategy

3 Behavior Feedback
.
4 Values Clarification

5 Role Playing

6. Demonstration of Life Skills
activities

7 Explanation of Affective
Integration

8. Developing Affective inte-
grated lesson plans

9. Follow-up services/resources

Very
Informative

5

5

5 .

5

5

5

5

5

A782,0 6

4

Uncertain

2

Very
Uninformative

3

4 3 2 1

No
4 3 1

0

4 3 2 1

4 3 2 1

4 3 +. 2 1

4 3 2 1

4 3 1

4 3 2 1



D. EVALUATING THE TOTAL EXPERIENCE

1, How do you feel about the workshop?

Very Pleased Uncertain Very Displeased
5 4 3 r, 2 1

2 To what extent was the workshop successful in meeting your expectations?

Very Successful Uncertain Very Unsuccessful
5 4 3 2 1

, 3. How satisfied were you with the opporfunkty for active participation in the workshop activitives?

Very - Satisfied Uncertain Very Dissatisfied
5 4 3 2 1

4. How informed do you now feel about the Life Skills program?

Very Informed Uncertain Very Uninformed

5 4 3 2 1

5. How comfortable do ydu now feel with your ability to implement and conduct the Life Skills program?
Very Comforable . Uncertain Very Uncomfortable

5 4 3 2 1

6: What/was your major reason for corning to the workshop?

7. a. What one aspect of the workshap was most helpful to you?

b. Was there one aspect that was least (or less) helpful? If so, what? And why? Please describe.-

8, How much of the material presented in.the workshop will be helpful to you in your profession?
All . Most Some None

9. List ways the workshop could have been improved to have made it a richer learning experience or you,or to have better prepared you to use the Life Skills program.

10. What other topics oe issues would you like to see addressed in future workshops?
3

tit
11. Wtiat comments do you have about the general structure of the workshop? (Consider facilities, numberof people, length, amount of material covered).

12. General Comments or suggestions. (Use back of page if you need more space.)

A-9 2 07



E EVALUATING THE WORKSHOP LEADERS

4
1,o help us improve our training skills, please evaluate the w rkshop leads rs in each of the following five

1
4
Preparation. Was trainer prepared for his/her presentation?

2 Knowledge. Did trainer convey understanding of the content of his/he resentation?
3 Skill. Did trainer model the skills being taught?
4 Application Did trainer convey an understanding of the practical application of the skills taught?
5 Effectiveness How effective was trainer's style in facilitating your learning?

q, Please rate each trainer independently (not in comparison to other trainers) on a scale of 5 (high) to 1 flow)

areas

1 Preparation.

2 Knowledge

3 Skill

4 Application

,5 Effectiveness

name

RA ZINGS

name name name

Please offer suggestions which you fee\ will help specific trainers increase their effectiveness. (You may

I

use Behavior Feedback statements.)

I

16'

pco,,,

THANKS FOR YOUR PARTICIPATION'

A-10

4

208



/
1

V 1

Z

i

..-

sr

e

r

I

LIFE SKILLS TRAINING WORKSHOP ,..

'ATTITUDE,CHANGE MEASURE

4

t

I r
,

\

\

A-11 I

.

v

IV

c f



Age:

',Education:

`under 25

Name:

LIFE SKILLS FOR MENTAL HEALTH
TRAINING OF TRAINERS WORKSHOP

JULY 10-12, 1978

25-34

degree

Field:, Mental Health-.-.

35-45 over 45

years toward advanced degree

Eduction Other (specify).,

Years experience in present or related fields -4

#

The following statements represent commonly held opinions in the fields of educa-
tion and mental health. Since these are only opinions, there are no correct or
incorrect responses possible. For each statement below, please check the response
which indicates most closely the extent to Which you agree or disagree with the
opinion stated.

1. ouns4ors are more responsible than teachers for the mental health of
,students .

. 1 = 2 3 . 4
Strongly Disagree Disagree Somewhat Agree SomAhat_AStronglq Agr'ee's,

2. Good mental health is desirable but not absolutely essential)for maximum
classroom learning.

1 2 c3
, 4

'Strorigly. Disagree Disagree Somewhat Agree Somewhat Strongly Agree

. 3. The teaching of values has no plade in' the classroom.

r,
1 - 2 3 . --4--

.,,,,Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

4. When children are taught to express feelings, they can lose contro1.1

1 2 3 4
Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

4

A-12
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As,

5. _Basic Skill's need more emphasis than Life Skills`

4

in the schools today.

2 3

agree Somewhat Agree Somewhat Strongly,AgreeStrongly Disagree

.6. The time spent in school each day is-pot enough to change anyone's behavio'r.

4 ,

1

.

2 - 3 .. 4
4 Strongly Disagree Disagree SomeWhat, Agree Som at Strahgly/Agree

. .

7. Affective education is not related to Basic Skills.

1 2 4

Strongly Disagree Disagree $omewhat Agree Somewhat StrOgly Agree

L
. . ,

4 :
8. Life Skills is best taught as a.s4arate course and not integrated with

other content areas. _

1 2 3 4

Strongly Di-sagree* Dis9/4e Somewhat 'Agree SomeWhat Strongly Agree

0

Students should be taught to share and publicly affirm their values.
' ,

1* 3 4

Strongly Di-sagree, DisagreeSomewhat Agree SomeOhat Strongly Agree

10. Students should be taught.to-act uloon their values'.

F

1 2 3 4
,,..

Strongly Disagree D

i
Agree Somewhat- Agree liOmewhar StroWy Agree

.

11% The cognitive and the affective are completely different realMs and evolve
independentlly and uni-quiry within each individual.

,r1 2

'

3 4
Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

1

A-13
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12. Unless knowledge is related to an affeqive state in the learner, the
likelihbod that it will influence behavior islimited

-

2 3. 4
Strongly Disagree, Disagree Somewhat Agr'ee Somewhat Strongly Agree

unacceptable
%13. Children-are generally unaware of the effects theirAdnacceptable or dis-_

ruptive behavior has on others aropnd tilgem.

i
.

3 4
Strongly Disagree Disagree,Somewhat Agree Somewhat Strongly Agree

14. Disruptive behavior when dealt with in a punitive way, often increases.
o .. 0

1 2 3 .ill * 4
Strongly, Disagree Disagree Somewhat Agree Somewhat Strongly Agree

kiee s

tr 4)15. Telling a student how he/she'should behave takes away the, opportunity for
the studerft to learn' how his/,her-behaVior affects others.

. 1 2, 3.
Strongly-Disagree Disagree Somewhat Agree Somewhat Strongly Agreea

',,
$

.

.1.61 It is nearly impossible to encourage behavioral change without risk of
damage to the student's self- concept, or to the teacher's'relationshipwith the ,student. de

1 . 2 '

.

-.- .> , a3 1
4

-Strongly Disagree' Disagree Somewhat AgreZ. Somelt Strongl A§ree_

177 Students should be taught to- Choose their values from among varied alterna=
J tives.

3 '4Strongly Disagree, DiVtite Somewhat Agree Someyhdt--Strongly Agree

4
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18 The teaching of personal values should be relegated to the home and not
//

the schools.

1 2 3 if

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

cc 3

19. It is wrong to teach children'to accept personal characteristics which
cannot be changed.

1 2 3 4

Strongly Disagree Disagree Somewhat Agree Somewhat / Strongly Agree----/

20. A function of the schools should be that of preparing students to deal with
conflicting and changing values and to be able to-take their own value
decisions.

1 2 3 4

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly, Agree

21 The way knowledge affects one's behavior occurs only in the degree to which
the .individual has discovered its personal meaning for himself or herself.

1 2 3- 4
Strongly Disagree Disagree SOmewhat Agree Somewhat Strongly Agree

22. It is important to openly express feelings,to others rather than camouflage
them.

1 2 3 4
Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

1 - 2 3 - 4
Strongly Ilisagree Disagree Somewhat Agree Somewhat Strongly Agree

\

Whenever we solve; or attempt to solve, a'problpri for a student we talcs a
learning opportunity away from the student.

4

A-15
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24. A person who is unsure or unaware of his own feelings and values will not

JP'
be successful in. solving his own problems or in leading a productive
satisfying life. °

2 3 14

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

25. There are some school subjects today that can be taught as either having
c gnitive or affective contqpkt.-7

2 3 4

Strongly Disagree .Disagree SOmewhat Agree,Somewhat Strongly Agree

26. leaching in the.cognitive area is a more important role fdr the schools
than to china in the affective area.

1 2 3 4

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

27. It is extremely difficult to effectively integrate cognitive and affective
education within the same cureiculum activities.

2 3 14

Strongly Disagree Disagree Somewhat Agree Somewhat StrOngly Agree

4
28. It should not be the role of the school to,encourage students to openly

express feelings and values which are of a personal nature.

1 2 3 ; 4

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

29.. ChiVdren in school should be exposed only to those values which are
commonly held by our own society.

*It

1 2 3 4

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

ti
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Name

011

N
Ora

A

EVALUATION PANEL ) y '

LIFE ulLys FORIMENTAL HEALTH PROGRAM ,

,October 28-; 1538

Macon, Georgia'

Address (gusiness)

V.

Sex,

(Home)

School System

Phone?

Phone:

Subject/Specialty Area

Grade Level

Levels of Leader's Guide Used
ck:

Age under 25 25-34' 35-45

Education

Years Experience.in Present` Field

over_ 45`

Date Trained in Life Skills Program

Where Ylrained in Life Skills Program --\\,

Why did you decide to participate in the Life Skills Training?

S

JO.

ry

Your-Cloperapon and participa'tion in/this Panel 'session is
greatly appreciated. The views_and opinions of the practitfon-
erS* in educbtion are, critical to the implementation. of any inno-4
vative. prograin. Your involvement in this effort at evaluation
of the Life SkillsGuides will provide information essential to
the future quplity aniv d utility of the Guides.

A--18
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I:, OVERALL PROGRAM USE

1

(1) How did you initially use'the Life Skills Activities Guides in the
classroom?

(2) Hai, d6 you use the'Gudes now in the classroom?

Where do you keep your cky of the Guides?

a

-\

Sk

a

;,*

21



OVERALL PROGRAM USE (continued)

(4) What kinds of problems have you encountered in implementing the
Guides?.

(5) What have been the reactions of students, parents and other teachers
to your use.of the Guides?

..

1

<

(6) How would you evaluate the overall benefits derived by students
from the activities in the Guides?

4 3.

...

r

.

A-20
.
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II. RATIOVALE

Directions: This section of the questionnair asks you to indicate the
extent to which you agree or disagree with various basic
assumptions upon which this program is based. Circle the
number indicating your opinion.

de"
5 = strongly agree, 4 = agree, 3 = no opinion, 2 = disagree,
1 = strongly disagree

1. The school Is a partner in, fostering 5 4 3 2 1

a child's total, growth (i.e., emo-
tional as well as cognitive)-.
Comments:

2. It is appropriate to spend time dur- 5 4 3 2 1

ing the school day to help kids learn
about themselves and explore situa

tions they are likely to face in life.
Comments:

3. The rapid change and high mobility in 5 4 3
our society has made it difficult for
young people to understand themselves
and others and to develop a clear set
of values.
Comments:

.

A -21
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RATIONALE (continued)

Many young people have a hard time
understanding or expressing their
feelings productively.
Comments:

5. It is important for kids to respect 5 4 3 2
the needs and feelings of others as
important and to develop satisfying
interpersonal relationships. ,

Comments:

9

6. dhat I do with Life:Skills in the 5 4 3

classroom is different from what
counselors do with individual stu-
dents who have problems.
Comments:

,

A-22
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III.' FORMAT

Directions: On the scale pertaining to each statement, circle the number

which indicates your opinion. The middle number is a neutral

response.
/

\

1, Now artistically appealing is 5 . 4 3 2 , t

the Guide to you?, F F V V
verylvery

Comments: appealing unappealing

2. How well do you think the vari- 5' 4 3 2 1

,I.---
ous sections of the Guide fit 4 ry well not lell
together?

$.

at all .

Comments:

-,,

3. How easy. js it for you to find 5 4 3 2 1

activities you want in the ,.

A

Guide?
veryeas very

difficult
Comments:

4. Now appropriate do you find 5 ' ' 4 3 2 1

the order of presentation of t t

materials in the Guide? very , very

Comments: , appropriate inappropriate'

$
.

5. How useful do you find the 5. 4 3 2 1

Guide's Table of Contents in -t

finding areas you wish to use? very useful not useful

Comments: 't" 9 at all

221



FORMAT (continued)

6. liow important do you consider 5 4 3 2
1,

the graphic,illustrations to it I.
i

the Guidets use? very very
Comments: important unimportant

7, How useful do you find the 5 4 3 2 1

Helpful Notes Section of the 1

Guide? very useful not useful
Cqmments: at all

8'. How useful do you find the 5 4 3 2 1

Additional Readings- section of .

the Guide? very useful not ei.eful
,Comments : at 1.11

. /

9. To what extent do you think the 5 4 3 2 1

lactivities fall under appropri- I 1 I I- I.

ate categories (i.e., Serf, very very
others, feelings)? appropriate inappropriate
Comments:

10. To what extent are the goals 5 4 3 2 1

and objectives of each section i i f ) I

'helpful to you in understanding very helpful not helpful
each section? at,all

Comments: A

A-24
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IV. CLARITY OF THE TEXT

Directions: On the 'scale pertaining to each statement, circle the number
which indicates your opinion. The middle number is a neutral
response.

1. How well does the Guide explain 5 4 3 /2 1

the purposes of the various
. t 1 t 1 t

activities? yy well very poorly
Comments:

2. How adequately do instructions 5 4° 3 2 1

for-the various activities pre-
'pare you'and the students for very very
the Life Skills experiences adequately inadequatly
you use?
Comments:

3. How would you rate activity 5 4 3 2
IA

instructions in helping carry I i 1 l
out the Life Skills experi- very high very low
ences you choose?
CCTrilints:

s

4. How would you rate activity 5 4 3 -v 2 1

instructions in helping to I I i I 4

bring the Life Skills experi- very high very low
ences t2 a close? V
Comment's:

A-25
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CLARITY OF IHE TEXT (continued)

,5. How feasible are the activities 5 4 3 2 1

in the Guide for you to conduct $

in your classroom .(e.g., the
need for special props or
groupings would decrease
feasibility)?

Comments:

very
feasible

6. How relevant are the actiJi- 5 4

ties in the Guide for fhe needs I , I

and interests of your students? Vvy
Comments: -relevant

,AMMMIP

very .

infeasible

3 2 1

1 1 1

very
r re 1 eyant

7. How appropriate are the ac- 5 4 3 2 1

tivities to the developmental
level of your students (e.g.,, very very
too advanced reading level ''4 appropriate inappropriate
for your students decreases .1
your rating of appropriate-
ness)?

*

Comments:

8. How clear is the relationship 5 4 ( 3 4>2
between the four Life Skills 1 1 1

l I

strategies (Listening for very clear very unclear
Feeling, Behavior Feedback,
Values Classification, Role'
Playing) and the activities
presented in the Guide?
Comments:

A-26



V. ACTIVITIES

1. How,would you rank the importance of each of the Life Skills.
,,strate;ies listed below insofar as their use in the classroom
is concerned? (rank 1 -4, with 4 being most important)

Listening for heeling

Behavior Feedback

Values Clarification

Role Playing

2. How would v,,u rate your Frequency of use of each of the Life
Skills strategies?

Listening for
Feeling

Behavior Feedback

Values Clarifica-'
tion

Role Playing

Never Seldom Occassionally Frequently tontinuallyd

2 3.
5.

A- 27
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VI

Figure 1

ACTIVITIES - EVALUATION PANEL

B.

Directions: On.the form below, list terr4to fifteen activities which you
have tried from the Guide.. Please leaf through the Guide
to refresh your memory. After you have listed the activi-
ties, 'turn to the next page for further instructions.

Level of Guide

ACTIVIP.t.(Title and page)D
F

-W-M -I WN/I L-D., V 1 - 5 S

.

.

.

.
y

-
-

.

...-

- ,.... ,-,

.

i

.

. . ,

r

.

. .

.

.

71
.

.

.
.

-
. .

.

.

.

.
4

.

F

. .."1
V

'
.

I

. :
e

, .

..!

0 o

A-28
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ACTIVITIES EVALUATION PANEL

Directions: The following steps are to be follbwed foeach activity
listed. Complete one column for all listed activities
before beginning the second column..

STEP ONE - In theirst column, marked F:

Write the letter D if you use this activity daily.
Write the letter W if you use this activity weekly.
Write the letter M i) you use this'activity monthly.

'Write the letter I i you have used'this activity less
frequent1/6,

TEP TWO
,

- In the second column,.marked MIN/I:

Write the letter M)..f., you taught this activity as a
part of a special, separate mini-course. You may have
begun the day, or filled in an extra 30 minutes with it,
or you do an activity at the end of lunch every day, etc.

Write the letter N if you taught this activity at a
natural or teachable mome This most often would occur
when something happens i ss that is related to one of
the toRics/activities in uide.

Write the letter
I if you taught this activity as an in-

tegrated part of some subject. This would require strucr
turing the activity so that the context of a lesson (e.g.,
history) and the process of the activity were integrated
(e.g., how would you have felt as a member of Nixon's
cabinet).

STEP THREE - In the third column, marked L-D:

Write the letter L after t ose activities that your stu-
dents particularly liked.

Write the'letter D after those activities that your stu-
dents particularly disliked..

A-29
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VI. HELPFUL NOTES

Directions: This section of the questionnaire asks you to indicate the
extent to which you use the suggestions provided at the
beginning f the Guides. Circle the number,indicating the"\N amount of tme you spend.

1 0
1 = Never 2 = Seldom, 3 = Occasstonally, 4 = Frequently,
5 = Always

1. When you use the, activities to what 1 2
extent to-you spend at least one-
half hour on an activity?

2. When you use the activirni4s to what 1 2
extent do.you allow ti or dis-
cussion as part of the activity?

3. When you use the activities to what
extent do you discuss the process
and purposes of the activity before
beginning the activity?

4. When you use the activities to what 1 2

1 2

extlent d9 you post'a list of simple
rufes which the class agrees to
follow?

. When you use the activities to what 1 2
extent do you participate.in the
activities?

6. When you use the activities to what 1 2
extent do you explain to students
that they do not have to share
their opinion or feelings if they I"
do not want to?

7. When you use the ctivitits to what 1 2
extent do you ra se questfons to
;encourage the students to reflect
on what has occurred during the

activity and what they have learned?

A-31 lf
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HELPFUL NOTES (continued)

8. When you use the activities to what 1 2 3 4

extent do you conclude each activity
with a summary activity (e.g., com-
plete "I learned" statements . . .)?

.9. In general, to what extent would you 1 2 3 4 5
estimate that you use the Life Skills
Activities in some way in your class-
room?

C,

A-32

I

g

7

or

4

"-\

/



a
k,

VII. ANECDOTES ,

, a.;>.
.

1

,......J

'Directions:' In is section of the questionnaire we are interested in -

lea ning about specific incidents that you have experiAnced.
4 S ce has been provided after each question for you to des-
b c ibe a specific situation Answey only those items appli-
cable to your experience, 4nd include both positive and
negative experiences.

1. Would you describe one or more occasions when you used an activity
as a separate piece or series of-plece,s (e.g., mini-course), ,

2. Would you describe one or more occasion; when an activity was used
.,,,because of a natural event (teaci ble moment) in your classroom.

Nis

A-33
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ANECDOTES (continued)

.
3. Yould you describe ene or more occasions when an activity was uSea

as part of a regular lesson plan in your content area (e.g., sciwce)

I

4

. Y6
-°

Can you dew ibe some effects that one or more specific
had on yo6Filass. (e.g., you enjoy teaching more, you
discipline problems) the students work better together,
Attempt to.connecf.the effect you have observed with,an
series of activities.

a

A734
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.4

ANECDOTES (continued)

5. If you were to recommend any changes in the Life Skills Activities
Guides, what would they be?

0

?

0104....................._

e

or

.4

C,
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SUMMARY OF CONSUMER EVALUATION PANEL FINDINGS

A- 36
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SUMMARY OF.CONSUMER EVALUATION PANEL FINDINGS

. -

Georgia Life Skills for Mental,Health Evaluation Project
'Research' for Better Schools; Inc.

On Sat., October.,28, 1978, we held_an__Evaluation-Panel Revtew-in-MaCon,Ga.
We invited 14 teachers who had been trained in Life Skills last year. We
asked then for an extensive review of the Leader's Guides. Here are some
specific suggestions they had.

1. They asked that the Guides be handed out at the beginning of the
.training Cessions. They felt that this was particularly impor-
tant when clissroom time occurs-between training sessions.

44`

2. They wanted to use more activities from the Guides during the
training tessions so they can see them in action. This also

° gives the teachers a chanc4 to trythe activities either during
the training sessions or in intervening classroom tide.

3. They felt the need for a Keyword Index. This has nothing to do
with the 'training sessions, of course. It is mentioned so that
you cap-fell them that, the Life Skills staff is, aware of the

Problem.

4. They wanted more activities. Perhaps you'could stress that.the
Guides are just a beginning--encourage the teachers to make Up
and try their own activities-or to consult the.extra readin9s
in the Appendix for other actiOties. A NewslOter has been
proposed--you might give it a "plug" during the training sessions.

5. Some teachers felt that the 5-8 level Guide had too great a
span. Some of the activities (e.g., writing an essay) were too
hard for K and 1st graders. Primary grade teachers might be
alerted to this problem-and-urged to contribute-their-own-n-0--
vitiesto the Newsletter.

6. The teachers wanted to go over the Guides during the training
sessions, The Helpful Hints part might be good for this--it
has ideas for opening and closing Life Skills activities and .4

general guidelines for use in the classroom.

7. The teachers wanted some examples of "probing" questions they
could use at the end of sessions--and they wanted to see the
questions in action so they could "model" the trainers' behavior.

8. teachers wanted the trainers to bring any materials they had
to .the sessions so they could look them over--i.e., they wanted
the trainers to share resources.

9. The teachers felt they needed help in anticipating problems they
would encounter and suggestions for dealing with the problems.
Sample problems were: young children copying each other--e.g.,
they all "feel sad"; exercises turning into put-downs; children
gigglingletc. when other children share'their feelings; occasions
when behavior feedback doesn't work.

Our evaluation is.attempting to gain informAtion for feedback to the 'Life
Skills staff. Are there any areas of information you are interested

in?

A-37
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.
LIFE SKILLS FOR MENTAL HEALTH

Training Workshop Registration Form

/
Job Title (occupation

Last First Middle

Business Address

c

e

Phone.

Home Address v

f Phone

Date of present Life Skill's Workshop _ Location
.,

Why did you decide to participate in the Life Skills for Mental Health Training?

,

Organization sponsoring your participation
, I

With what groups of young people (e.g., Scouts, Sunday School classes1 will you be using
_the Life Skill's Activity-Guides?--

What age levels?

Haveyou'had previous training in any of the following areas (check all that apply)?
.p..

0 Values Clarification

Role Playing

P.E.T./T.E.T.

,,

Communication Skills

Assertivebess training

other similar prograths (pleas? specify)

Yeirs experience in present field

Education .
Major

,under 25

ill

25-34 35-45 over 45

School System School

Subiect/SPeciality Area
Grade Level

A-39
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LIFE SKILLS FOR MENTAL HEALTH FOLLOW-UP

v

SURVEY'ON_TEACHER TRAINING_WORKSHOP
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LIFE SKILLS FOR MENTAL HEALTH
. ,

FOLLOW-UP SURVEY ON TEACHER TRAINING WORKSHOP

Name (Optional)

SEhool System

Subject Specialty
Area

Date

i

Grade Level

No. of Years

Teaching Experience

This questionnaire is a follow-up on the Life Vills Teacher Training
Workshop that you attended. Its purpose is to collect feedback for im-
proving future workshops. Please answer each question as honestly and
completely as possible. When you have completed the questionnaire, please
place it in the enclosed.postage-paid envelope and return to.RBS. Thank,you.

Iv .



Part I.

74:

Use.of Life Skills-Activities

1. Which Life Skills Activity

A. Ages 5-8
B. Ages 9-11

C. Ages 1k14
D. Ages 15-18

o you use? (Circle your answer.)

4°

2. On the average, how often do you use Life Skills activities in your
classroom? (Circle you answer.)

A.- Once a day or more
B. Several times a week
C. About once a week
D. Several times a month

I. Once a month or less

3. Which of the Life Skills activities have you found the most helpful?
Please- -name- or-describe these--ac tiy-ities. (List page -numbers when
possible.)

4.

-to

Have you tried any variations of the Life Skills activities or created
any of your own similar activi ies? Please describe.

A- 4 2
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5. Life Skills- activities can employed in a number of ways. Estimate
what percent of all the ife Skills activities that you have used fit
Into each of the foil. ing4categoies:

a

* integrated with classroom lessons-
Used as separate activities

% intr uced at teachable moments
0. % Othe

J

6. Four strategies were introduced in the workshop you attended. Please
indicate how often you have used each of these strategies - befowe
the workshop and now, after'the workshop.

0

For each of the strategLes, -6Tcle the letter that indicates f-Tiii'a\,
often you have used this strategy.

'AO

A.- Once a day or more
6 1, Several times a week
C About once a week

t D - Several times-a-monthL----=-111-----

E - Once a montor less

ieListemi0Wai Feeling

Behavior Feedback

Before Workshop After Workshop

'A- B.CDEABCDE
B t 'D ,E

r A O.

E

Valuestlethieatidn' AP. B C:DE
r

7. How do the-Life' Skills,cactiyities compare to slmilarulhaterials you have
used in your classroom-theal_with feelings, values or emotions?
Circle your answer. -

A. The Life Skills actl,vities are more effective.
B. The Life Sills activities are just as effective.
C. The Life Skills activi,ties are less. effective.
D. The Life Skills activities address different topics and

cannot be comparetto other materials.
E. I have not used other, affective materials.

Comments:

A B C D I

A ir t 1Y-- ET
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8.

9.

Part II: Student Response to Life Ski=lls Activities

How has (have) your class(es) responded to the Life Skills activities?

A. Very positivelw
B. Positively
C. Neutral
D. Negaiiively c%

E. Very negatively'

Comments:

i

Since you began using 'he Life Skills activities and strategies, have
you noted ny in your students in the following areas?

For each area, 'circle the letter that best indicates the degree and
'direction of change you have observed.

A. Very positive change
B. Positive change
C. No change
D. Negative change
E. Very negative change

Behavior Degree of Change

Students' abil-i-ty to express their B/
feelings.

Students' ability to accept their A B C. D E

feelings.

Students' ability to accept the .B C D E

feelings of others. L
4

Students' ability to accept the B C D E

I values of others.

Students' self-confidence and self- A ,BCDE
awareness.

Students' ability to get along with A B C D E

one anther.

StudentslObbility to cooperate and A B C D

relati.tYyou '(the teacher).

Student ability to control. their A B C D E

behavior and solye problems before
they become major disruptions.

A-44 241
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10. Have you seen any ndticeable changes in individual students since you
began using the Life Skills activities? Please describe.

Part III: Usefulness of the Work.s`c;i)

11. How much of the material presented in the workshop was new to you?

A. All

B. Most
C. Some
D. None

12. How much of the material presented in the workshop has been helpfulto you?

A. All

B. Most
C. Some
D. Nolte

.13. Did the workshop meet_your_expectatLons?

A. it.was exactly what I expected.
B. It'was close to what I expected.
C. It was different from what I expected. is

D. It was ve5y different from what I expected.

Comments:

ANC

A-45

242



14. What is the one aspect of the workshop that has been most useful to
you?

15. What is the one aspect that was least useful to you? .

*
16. How highly would you rate the success of the workshop in helping you

to integrate the Life Skills activities and strategies with your
lesson' plans and classroom content?

A. Very high success
B. High success Ak

0
C. Medium success
D.' Low success
E. Very low success

17. What additional topics do you think should be -covered in future LifeSkills Teacher Training Workshops? Should any topics be eliminated?

1

18. Was your attendance at the Life Skills Teactier*Training Workshop vol-untary or required?

A. Voluntary
B. Required

cr19. Did you receive any type of credit for the Life Skills Teacher Train-ing workshop? (Circle all that apply.)

A. Certification renewal credit.
B. Local 'school system staff development credit.
C. Coursework credit through a college or university.
N. No credit, Options were available.

i
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20.1 In what format was your Life'Skills workshop present1ed?

day workshop ///

two day_wiatkshop-__ _

neday workshop with later followzups
two day workshop with later- followlups
Several Satui-day sessions
everal evening sessions
ther

20.2 Would you have preferred a different format?

Mo. was satisfied with the format.
Yes. I would have preferred:

I. One day workshop
,

Two day workshop

One day workshop with later-follow-ups
_'moo day workshop with later follow=u115....0-------)

Several Saturday sessions
Several evening sessions.
Other

21. The planne 'objectives of the teacher training workshop are listed
below.' Ba ed on your experience with "'the Life Skills activities in
your, class DOM, please circle the numbe*r which indicates how well you
feel each objective was attain

Objective
Very Very Un-

Successful 'Uncertain successful

To create
importanc
tion.

an awareness of the
of affective educe-

To increase and
,the rela ionshi

tive and cognit

rst9Oing of
between affec-

ve.learning.

To creat an unCierstanding of
the rati vale for promoting
positive affective and cogni-.
tive gr th as a prevention
strateg In mental health.

To introduce anci'demonstrate

selectee classromactivsities
-in, the- Li fe Skills Progl:am.

A B C 0 t

A- B C D *E .

4
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Objectives:
Very.

Successful
Very Un-

Undertain successful

To facilitate teachers' per- A B. C D E

sonal knowledge and skill in

the four Life Skill Strategies.

To develop and/or increase A B

teachers' confidence in their
. ability to'conduct Life Skills

activities.

To provide resources fo r A

additional training, consul-
tation andmaterials.

22. As a group, how would you rate the ability of the workshop trainers?

A. Very ¢igh

C. Medium
D. Low

E. Very low

Comments:

23. .Additional comments on any aspect of the Life Skills workshop or
materials would be appreciated.
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SPRING 1979 RESULTS OF FOLLOW-UP SURVEY

ON TEACHER TRAINING WORKSHOP
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LIFE SKILLS.FOR MENTAL HEALTH

FOLLOW-UP SURVEY ON TEACHER TRAINING WORKSHOP

Name (Optional) Date Spring, 1979

School :74stem 23,Schools
Grade Level

Subject Specialty No. of Years
Area Teaching Experience

Mean = 10.5
Range = 2 to 33

This questionnaire is a follow-up on the Life Skills Teacher Training
Workshop that you attended. Its purpose is to col lec. feedback for im-
proving future workshops. Please answer each question as honestly and
completely as possible. When you have completed the questionnaire, please
place it in the enclosed postage-paid envelope and return to RBS. Thank
you.

Subject

Elementary Education 10

garly Childhood 3
English 4
PE and'Health 3
Social Studies 5
Special Education' 4
Math 5
Language Arts and Reading 5
Other 13
No Response 8

Total

Grade Level

Primary 13
Middle School 17

Junior High 15

Senior High 4

Other 8
No Response 3

Total TO-._

A-50
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Percent

Part I: Use of Life Skills Activities

0

1. Which Life'Skills Activity Guide do you use? (Circje your answer.)

34 A. Ages 5-8

23 B. Ages 9-11

31'
C. Ages 12-14

13 D. Agess\5-18 ,

_

Percent 2. On the average, how often do you use Life Skills activities in your

classroom? (Circle your answer.)

21

26
17

15

21

A. "Once.a day or more

B. SeVeral times a week

C. About once a week .

D. Several times a month

E. Once,a month or less

3. Which of the Life Sk4lls'activities have you found the most helpf1.0?

Please name or describe theSe activities. (ist page numbers when

possible.)

O

4. Have you tried any variations of the Life Skills activities or created

any of your own similar activities? Please describe.

41.110.

24 8

111.104*



5. ife Skills activities can be employed in a number of ways. Estimate
hat percent of all the Life Skills 'activities that you have used fit

i to each of the following categories:

Mean Percent

See attached

summaries

Percent

100%

Integrated with clasiroom lessons
Used as separate activi_ties

introduced at teachableemoments
Other:

6. Fourstrategies were introduced in the workshop you attended. Please
indi4ate how often you have used each of 'these strategies - before
the w)irkshop and pow, after the workshop.

For
(7--)

each of the strategies, ,circle the letter that best indicates how
____oftenu-havt used thfs-stratew.

A.-'Once.a day or more
B - Several times a week.
C - About once a week

"D - Several times a month
E -'Once a month or lest

Before Workshop After Workshop

Listening for FeeJing A B C D E- A .13 D E

Behavior Feedbatk A :c1CDE A B C 0 E

Ildle Playing -ABCDE A B C D E

Values Claris icat.ion A ,B C D E' .AB C D (E

7.. How.do the Life Skills activities compare to similar materials you-have
used in your classroom that deal with feelings, values or emotions?
Circle your answer.

31

50
05'

07

07

A. The Life Skills activities are more effective.
B. The Life Skills activities are just as effective.
C.. The Life Skills activities are less effective.
D. The Life Skills activities address different topics and

cannot be compared to other materials.
E. I have not used other affective materials.

Comments:

A- 5 2
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6. ,FREQUENCY OF

Listening for Feeling

USE OF LIFE SKILLS STRATEGIES

Before

Percent

After
A. Once a day or more 26 48B. Several times a week

29 34C. About once a-week
16 05D. Several times a month
15 07E. Once a month or less,
15 05

Behavior Feedback

AT --Once a day ur More
07 31B. Several times a week
26. 46--- C. About once a week
28, 07D. Several times a month a 13 11E. Once a month or less
26

. .

06

Role Playing
I.

A. Once a day Or more
06 , 09.

B..' Several times a week
02 16About once a week
13 20D. Several times a month
24 21E. Once a month or less
57 34

Value Clarification'

A. Once a ,day or more
. 06 17B. Several times a week

11 22C. Aboueonce a week
20 22

' D. Several times a month
-22 21E. Once a month or less
-41 19

ft

A-53
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Percent

,P

Part II: Student Response to Life Skills Activities

8. How has (heiel your c s(es)--responded to the Life Skills activities?

23' 5-A. Very positively
56 4- B. Positively
14 3- C. Neutral
04 2- D. Negatively
03 1- E. Very negatively

Comments:

Mean Rating

3.91

9. Since you began.using the Life Skills activities and strategies, have
you noted any changes in your students in the following areas?

For each area, circle the letter that best indicates the degree and
direction of change you have observed.

A. Very positive change (5)
4.., . B. Positive change .(4)

C. No change (3)
D. Negative change (2)

E. Very negatiye change 4(1)

Mean Response,

Behavior Degree of Change
3.87 Students' ability to express their-

feelings.

3.75 Students' ability to accept their
feel'ings.

3.77 Students' ability to accept the
feelings of others.

3.57 Students' ability to accept the
values of others.

3.79 Students' self-confidence and self-
awareness.

3.77 Students' ability to get along with
one another.

3.87 Students' ability to cooperate and
relate to you (the teacher).

3.7Q Students' ability to control their
behavior and solve problems before
they become major disruptions.

A-54.

ABCDE,
A B- C D E

AlICDE
'A B C D E

ABCDE
A B C D E

A B C D E

A B C D E
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10. Have you seen any noticeable changes in individual students since you

began using the Life Skills activities? Please describe.

Part III: Usefulness of the Workshop

Percent 11. How much.of the material presented in the workshop was new to you?

05 A. All

28 B. Most

58 C. Sople

08 D. lane

Percent 12. How much of the material presented in the workshop has been helpful

to you?

22 A. All

'30 B. Most

43 C. Some

05 D. None

Percent 13. Did, the workshop meet your expectations?

11 A. It was exactly what I expected.,

55 B. It'was close to what I expected.

25 C. It was different from what I expected.

09 D. It was very different from what I expected.

Comments:

1.

A

A- 5 5
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20.1 in what format was your Life Skills workshop presented?

09 One day workshop
1T To day workshop

19 One day workshop with laterlifollow-ups
19 Two day workshop with later follow-ups
- Several Saturday sessions
12 Several evening sessions

21 Other

20.2 Would you have preferred a different format?

75 No. I was satisfied with the format.
25 Yes. I would have preferred:

Percent 07 One day workshop
21 Two day workshop
07 One day workshop with later rollow-ups
21 Two day workshop with later follow-ups

Sever.e-S-ataary-eons
Several evening sessions

TyOther

21. The planned objective's of the teacher training workshop are listed
below. eased on your experience with the Life Skills activities in
your classroom, please circVe the number which indicates how All you
feel each objective was attained.

5 %4 3 ' 2 I

Mean Rating. Very Very Un-
Ob'ectives: Successful Uncertain successful

4.16 To create an awareness of the A B C D E.,

importance of affectiv educa-
tion.

3.95 To increase understanding of A B C, D E
the relationship between affec- ,

tive and cognitive learning.

3.96 To Create an understanding of A B C D E
the-r-ationate for-promoting

positive affectiVe-and cogni-
tive growth as a prevention
strategy in mental health.

4.o6 To introduce and demonstrate A .*13 D E
!elected classroom activities
in the Life Skills Program.

A

'o

A-56
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8

Very
Objectives: 'Successful Uncertain

Very Un-
successful

3..96 To facilitate teachers' per- :.A B C D t
sonal kdowledge and sEill in
the four Life Skill Strategies.

To develop and/or increase A 8 C 0 E
3.82 teachers' confidence in their .

.

ability to conduct Life Skills
A

activitiet.

To provide resources for A 8 C D E
3.79 additional training7-consul-

tation and materials.

Percent' 22. As a group) how would you rate the ability of the workshop trainers?

19 5- A. Very high
49 4- B. High
16 -3- C. Medium'
*09 2- D. Low
07 1- E. Very low

Comments:

Mean Rating

77-3.65'

23. Additional comments on any aspect of the Life Skills workshop or
materials would be appreciated.

A-57
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14. What is theone aspect of the workshop that haS,,been most useful to
you?

t

15. What is the one aspect that was least useful to you?

Percent 16. How highly would you rate the success of the workshop in helping you
to-In-migrate the afe dnd st rategies-with your

lesson plans and:classroom content?

05 5- A, very high success

32 4;--B. High success

32 1--C. Medium success

20 2- D. Low success
11 Very low success

P.

Mean Rating

3";02

17. What additional topics do you think should be covered in future Life
Skills Teacher fraiAlng Workshops? Should any topics be eliminated?

Percent 18. Was your attendance at the Life Skills T acher Training Workshop vol-
untary or required?

48 A. Voluntary

52 B. Required

Percent
19. Did you recei

Circled
ing workshop

e any type of credit
(Circle all that ap

or the Life Skills Tea'cher Train-

Y.)

35 A. Certification renewal credit.
46 B. Local school system sta f development credit.
22 C. Coursework credit thro gh a college or university.
43 D. No credit options wer= available.

A-58



APPENDIX B

STUDENT OUTCOME MEASURES

MYSELF-Early Elementary
MYSELF-Upper Elementary, Intermediate, High School

MY CLASS-Early Elementary
SCHOOL LIFE-Upper Elemer}tary, Intermediate, High School

ABOUT YOUR CLASS-Early Elementary
ABOUT YOUR CLASS-Upper

Elementary, Intermediate, High School

ATTITUDE TOWARD SCHOOL-UpPgr_Elementary___________
ATTITUDE TOWARD SCHOOL-Intermediate
ATTITUDE TOWARD SCHOOL-High School

MY OPINION -Upper Elementary
MY OPINION ON DRUGS AND ALCOHOL-Intermediate, High School

CLASSROOM OBSERVATION FORM--All levels
,DISRUPTIVE BEHAVIOR SCALE-All levels



.

Ally Name'

(Circle one in each row)

I am in grade: 1 2 3 4 5

I am: a boy a girl

I Black White Asian American American Indian Hrspanic

Early Elementary

Myself

Directions: The questions below are to find out what you like. Read each question
carefully. Answer each question bys,circling either Yes or No.

Exknple Circle your a

Yes

wer

Nb
Are you shy?

1. Are you a hpsy person? Yes No
*2. Are other children often mean to you? Yes No
*3.' Do you usually let other children have their day? Yes No
*4' 'Do you get in trouble at school? Yes No
*.5. Would you like to stay home instead of going to school? Yes No
-*6. Do you often feel unhappy in school? Yee No
4. Do your classmates think you have good ideas? Yes No
8. Do you have enough friends? Yes No
.9. Do you like being you? Yes No

10. Are you' easy to get along-with? Yes No
11. Does your family-think you are important? Yes No

*12. Do you cry easily? Yes No
*13. Do you often get in trouble at home? ti Yes No
14. Can you wait your turn easily? Yes 'No

*15. Do you wish you 'were a different child% Yes No
*16'. Do you often break your promises? Yes No
*17. Do you sometimes want to run away from home? Yes No
18. Are you good in your schoolwork? Yes No
*Item polarity reversed for scale score computation.

Research for Better Schools, Inc.
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Name
i

(Circle one in eacicalegory below)
%.

, Guide 5 ),il 7 B. 9 , 10 11 12

Ethnic Group: . / Black White . Asian Alerican .

Sex: Male / Female

.

A.

American Indian Hispanic

Myself

Date _

laterniri11.1:e
High h n..11

"kW

. °N.

Direct' s: , It isjmpor tent to know how you feel abut the statments that (allow. For each statement, ciclethe o e number which shows how much you agree or disagree with the statement. Remember, circle only
one number for each statement. k i . . a "

.Strongly strongly
Agree Agree. Not Sure Disagiee .9isagref,

,

1. It is easy for me to get along with others: 5 4 3

2. -"My parents ike to -know what I think about 5 4 3 2
things.

I feel I'm not as nice looking as most people.
PIO

4. If I work at something long enough, I will
succeed.

5 ti4 3 2 1

5 4 3 2-

* 5r There are a lot of time When I'd like to leave 5 4 t 3 , 2 , 1home.

* 6., I often feel ashamed of myself. 5 4 3

* 7. Things are all mixed up in my life.

.* 8. I often wish I,were someone else. 5 .

9. I have fun with my parents.

4 3 2 1

5 4 3 2

1

*10; I am often unhappy. 5 4 3 s. 2 1

11. I am a lot fun to be with.
2 1

*12. It's pretty tough to be me. 4 3.. 2,
13. I'm easy to get along with, 5 4 . 3 2 1

*14. Someone often has to tell me what to do. 5 4 1 3 2 1
. .. . -..,,,p, ,. .

.
*15. It is Paid for me to make friends. .,

6 4 3 -2 , 1,

tAi-,. I-16, The kids in my class make me feel-importanl. 5 4 3 '' 2 1, ' ,.. .. '717. My parents push me too much. 5 , 4 , 3 , 2 1

.4
.g.te fieswcri for Bettor Schools, Inc. a

(Go on try otIto
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4
StrongiySAtrocTegely

Agree Not Sure Disagree Disauroe

18. I like being the way I am.

19. I like to he called on in class.

20. i'm pretty sure of myself,

*21. .My parents expect too' much of me.

*22. t spend a lot of time daydreaming.
4 .

.."

23. My parents understand me-pretty well.

24. The kids in my class make me feel that I am
good at doing things.

25. I can be trusted.
<,

%,

*26. I get upset easily at home.

27. My family usually considers my feelings.

°a
)

*Item polarity reversed for scale score computation.

A 6

..

1w:4:arch for Bello Schools, In..

5 r 4 3 2 '1.

5 4 3 2 1

51, 4 3 2 1

5
..

. 4 3 2 1

5 4 3
,

2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 . 1

5 . 4 4, 3 2 1

5 4 3 2 1

,-.

r

,B-3 ,
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My Name Date:
(Circle one in each row)

I am in grade: . 1 2 3 4 5
I am: a boy a girl

I am: Black White Asian American - American Indian Hispanic

My Class

Directions: The sentences below are to find out what your class is like. Read each
sentence carefully.

If you agree with the sentence circle Yes.
If you don't agree with. the sentence circle No.

Example
..---- Circle your answer

My class is noisy. Yes No

*1. Many,children in my class like to cause trouble.

afraid to ask my teacher questions.
3. Most c dr think our class is fun.

4. My teacher likes all the children in.my class.

5. Most children like o'ur class.

6. I like being in this class.

. '7. My teacher is interested in things I,do at °home.

8. In my class I like to work with others.
9. I can talk to my teacher about my problems.

10. All the children in my class are good friends.

11. Some children in my class are not happy.

12. My teacher understands how I feel.
o

*13. Children in my class are always fighting.

'14. Somechildren don't like our class.

.15. My teacher likes some children better than others.

Reseaich for Oc.tler Schools, Inc.
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Yes No

Yes No

Yes No

Yes No

Yes No

Yes NO

Yes .No

Yes No

Yes No

Yes No

Yes No

Yes No

Yes No

Yes No

Yes No

(Go on lo the whet silo
.7,1



Circle your answer

*16. orne children don't like other childrerWn the class. Yes . No
17. Everybody in-my class my friend.

sit
Yes No

18. My teacher listens to me. Yes No
*19. My teacher doesn't understand me. Yes No
20. My teacher likes to help all the children in my class. Yes No
21. All the children in my class like each other. . Yes No
22. My teacher really cares about me. Yes No

*23..My teacher yells too much. Yes No
24. All of the children in my class know each other well. Yes No
25. The children in my class understand me. Yes No
26. My teacher helps me talk about how I feel. , Yes No
27. My class is fun. Yes No

*Item polarity reversed for scale score computation.

B-5
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Wienc

(C:sich; one in each catpcin8)

Grade 5 6 7 8 9 10 11 12

Ethnic Group. Black White Asian American American Indian Hispanic
Sex: Mate Female

Uppe). Flementary
Intel reietiLitt
1110 ;t Iwo!

) School Life

Directions: How stvdents feel about what happens in their classroom is important. For each of tne state-
ments that follow, circle the one number that best tells how well the statement describes the classroom you
are in right now.

IMPORTANT: Answer all questions only for the class you are in right now.

'Strongly Strongly
Agree Agree Not Sure .Disagree Disagree

1. Every student in the class is treated the same. 5

T My teacher ignores some of my feelings. 5

3. My teacher understands me. 5

4. Each student knows the other members ofthe 5..
class by their first names.

*5. Som groups of students always work together.

6. My'alassmates try to understandhow I see . 5
things.

7., All class members help in making class
decisions.

5

In this class I feel that When I talk nobody else 5
really listens.

9. .All of my classmates get along welycgether. 5

10. All of-my classmates know each other very well.. 5

11.1..z.1 ito:.naml-, for [kik r LI...hams, Inc.
r....'

14. I really look forward to discussions we have in
this class.

.

B-6
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5

11. When we have class discussions I have .a 5
chance to say what is on my mind.

12. I enjoy ping in this class.

:044
5

*13. Students in this class do not know each other 5
very well.

.

4 3 2 1

4 3 2 1

4 3 2 1

4 3 _ 2 1

4 3 2

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 1

I
4 3 2

(GO on to the oth^r Side
- - --,--



Strongly
Agroe Agree Not Sure Disagree

Stronoiy
DisitOrvi.:

15. My teacher is friendly and warm towards me. 5 4 3 2 1

*16. When we have discussions in class I just sit and
say nothing

5 4 - 3 2 1

,

fe1,7. My teacher appreciates me. ,
5 4 3 2 1

18. Each member of the class has an equal say in
making, decisions.

5 4 3 2 1

19. My teacher tries to understand how I see things. 5 4 3 2 1

20. This class help me to listen to others better. 5 4 3 2 1

21. This class has helped me to get along with
other people. 5 4 3 2 1

22. Each student has the chance to get to know all
other students in the class.

. 5 4; 3 2 1

23. My teacher is interested in knowing how things
seem to me.

5 4 3 2 1

24. This class is pretty good at having discussions. 5 4 3 2 1

)Even when ! can't say quite what I mean, my
teacher still understands me.

5 4 3 2 1

26. , Class members enjoy solving different kinds of
problems. 5 4 3 2 1

21. All of my classmates work' well together. 5) 4 3 2 1

28. I really.got to know my teacher in this class. 5 4 2 1

*Item polarity reversed for scale score computation.

Fresearcn for Better Schools. Inc
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My Name: Date:
(Circle one in each row)

I am in grade: 1 2 3 4 5

I am: a boy a girl

-Early Elementary

I am: Black White . Asian American 'American Indian Hispanic

About Your Class
Directions: LOOk at the examples below. Show how well each of the words in theexample describes your class by placing an (X) in the one square that shows how
much the word is like your class.

A
Example 1:

Noisy
tE xample 2:Try another one.

Kind

16 A Iot.Iike Kind of like Not at all like
my class My class my. class

El

El
Now do the same for all the words that follow.

A lot like - Kind of like Not at all like
my class , my class my class

1. Friendly
t

2. Hard-Working

"3. Gloomy

4. Care about eachother

.5. Understanding

*6. Sad
4

r.

f

7. Easy to belriends with

'8. Fun

*9. Fight a lot

10, Pleasant

RIResearch Jor Betts; Schools, Inc.

=p

*Item

O

ti

V

[1]

C
E E

polarity reversed for scale score computation.
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Upper Elementary
Intermethate
High Schoo'

Name'
Date:

(Circle one in each category below)

Grade: 5 6 7 8 9 10 11 12

Ethnic Group: Black White Asian American American Indian Hispanic,
Sex: Male Female

About Your Class

Directions: For each word below, circle the one number that indicates how well you think this worddescribes you)* classmates.

IMPORTANT: Answer all questions only for the claSs you are in right now.

My classmates are:

Strbngly
Agree Agree Neutral,

1 Strongly
Disagree Disagree

1. Friendly 5 4 3 2 1

2. Hard-Working 5 4 ' 3
,

2 1

*3. Gloomy 5 4 3 .2 1

.

4. Caring about one another 5 4 3 2 1\ ..
5. Understanding 5 '4 3 2 , 1

1 0

6. Easy to be friends with 5 4 3 2 1

*7. Unhappy
et

5 4 3 2 1

8. Fun 5 4 . .3 2 1.

9. Considerate 5 4 3 i 2 1*

*10. Unpleasant 5 4 3 2

*Item polarity reversed for scale score computatiori.

Research for Better Schools, Inc.
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tit, Ira each caltinry below)

Gracie 5 6 7 8 9 10 11 12

Ethnic Group. Black White Awl, American American Indian Hispanic

Sex. Male Female

Attitudes Toward School

Upper Elmentry

Directions: Below are 28 things that you might do in or out of school. Circle the answer which b*st
describes how you feel when you are doing the activity. Circle only one answer for each question.

1

* /
4,

Q
Q -It

Qs Q
Q

coC (IQ ro e roQ C- J Cro CC- 0 z, J

'HOW DO YOU FEEL: °

1. When you think about your schoolwork?

2. About learning,something by reading a book?

3. When you learn arithmetic in school?

6

4

4

4

*4.. On days When you can't go to school? 4

5. About having to remember so many things at school? 4

6. When you play g.amesthat make you think? 4

7. .When you learn about science in school? 4

8. When you talk to yourprincipal? . 4

9. About talking with a friend about the things you have
learned in school? 4

10.- When you write stories in school ?.

11; When you learn to read in school? 4

12. When you think about how much your teacher carps
about your class? .; *

'13. When you have homework to do?

, 4

4
,

,

14. About learning new things at home aboutscienoe? 4
15.- When you thinleabout haw fairly the children are 1i

, .

treated in your schbot?
.

4

,16. When you learn new things in school?

17. When you talk to your teacher?
.

18. When you think abou't bow much the princip al cares
about the children? ,

4

4.

.......* ...-..... 4,

3

3

.3

3

2

2

2

2 .

1

1

'1
'1

S

3 2 1

3 2 ,1

3 2 1

'3 2 1

3 2 1

2 1

.2 1

3 2 1

3 2)
1

r

3. 2 1

3 2
).

0, 1

2 1

3 2 1

3 2

.Adapted from the 1974 Pennsylvania -Student Oueeliopfilife, 1FeenftYlvania Department of EdUCatI(Jil, Cdtir.allOncil '.,i,dle../ , ..- Asst;ssmdnt . .

, . B40. 266% 4 ---', .. ..,
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I

$

4,\ 41 QQ co 41-b Q -c (b42 ro
Q

rt, : C I
C 421 0 / I

-N... 1
*a.

'
GI%

afi'
,

V.
19. About studying something with a friend? 4 3 2 1
20. When you come back to school after a vacation? 4 3 2 1
21. When you are given a ok for a birthday pi eserrt? 4 3 2 1
22. About asking your teacher for help? 4 3 2 1
23. When yo learn social studies in school?

4.1 2 1
24. Wncn you hink about your clas'sroom in school? 4 2 1
25. When you practice your writing in school? 4 3 2 1
26. When you study for a test?

4 3 2 1
27. About reading a book by yourself? 4 3 2 1,
28. On days when you are in school?

4 3 2 1

*Item polarity reversed fltA scale, score computatiop.

t

11,

C

4
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Name

Ar,

(Circle one in ()rich category below)

IGrade' 5 l) / 8 9. 10,, 11 12
.

, ,Ethnic Group: BLtck White Asian American American Indian Hispanic
ISex: Male Female

I
Directions: Below you will find a set of statements. Circle the answer which best shows how you feel abouteach statment. Circle only one answer for each statement.

Attitude Toward School

Date'

Intermodiate

Strongly disagree
N Disagree

Uncertain
Agree

Strongly agree

*1. Most of my classes this year are boring. 5 4 3 2 1
*2. I go to school only because I am made to go. 5* 4 3 2.
3. I would like to join a group to learn something new. 5 4 3 2 1
4. I feel that I would like to return to school from time to time 5 4during my whole life.

.

3 2 1

5. - I would like to learn a new game even if I Idse at it. 5 4 3 2 1,
*6. I don't like to learn new words. . 5 4 3 2 147. I have a need to learn as a thirsty man needs water. 5 4 3 2 1.

.8. I want to keep learning or'te rest of my life.k l i f h t f lif 5 4.. 3 2 1
9. I try to learn things wherever I am. . . 5 4 3 1

*10. Studying is a waste of time.'
. 5 4 3 2. 1.

11. I try to remember a new word. 5 4 3 2 1-
*12. Practice problems and drills are a waste of time: - 5 4 3 2 I
13. I like learning how to do something in a new and different way. 5 4 3 2 1.'14. I wish that I could learn everything there is to know. 5 4 3 t 2 1

*15. I don't like 'fames that make roe think. 0 6 4 3 2 \ 1
*16. It is a waste of time to read a textbook if I won't be tested on it. 5 4 3 2 117. I likeitchool.

5 4 3 2 1
*18.0 Tea.Chers are not interestied in students. 5 4' 3 2 1*19. I would like to quit school no or N soon as I am 16. .3 2 1*20. School is a waste oiltime.

k

4-\
5 4

c

3 2 1

Addpled from the 1974 Foorhylanra Student buirtionnaire.P24?ylvan,i
Department r., EtSuedison, Edut.a1leiial Ouality ASsossmenl0 Rnsearch for Better Schools. Inc.

r
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21. Scr4132:4-s..help to make this better country.

22. i like my teachers.

23. Going to school is a ";?.rivl

24. I like to get back to school after vacation.

tkost of my subjects this year. Are worthwhile;

*26. School is a dullOace.

*27. Teathe's dork't know vt.,hat they are talking about.

. 28. It'is vel y important to me to learn as much as I possibly can.

*29. Most homework my teachers give me is a waste of tirne.
I like fo do things that challenge me and make, me learn.

/

le

Strongly disagree.,

Disagree

Uncertain
Agree

Strongly agree

t :-. 11

ti4

*Item polarity reversed for sale *score computa4ion.

.

0

Reseal ch for Etittoc$chools. Inc,>1
le

B-1

111
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5 4 3 2 1

5 4 3 2 1

5 4 ,3 1

5 4 3 2 1

5 4 3 2 1

5 4
-3

2 1

5 4 3 2 1

5 .4 3 2 1

5 4 3 2 1

5 4 3 2 i

A

4?
S

4
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(Code one in each category below )

Coado 5 6 7 8 9 10 11 12

Ethnic Group: Black White Asian American Americefolndian Hispanic
Sex ) Male Female

Attitude Toward School

Directions: Following is a series of statements. Circle the answer which best shows your feeling about
each statement. Circle only one answer.for each staf'ement.

Date' °

High School

4

1. I enjoy my work at school.

1.

Strongly aaree
V

2.. School is usually interesting enough to keep me from
getting bored.

3. I find puzzles fun to do.

*4. ,Teachers talk too much in class.
.

*5.. Schoollhi;horities ha t6o much control over me.. "
*6. I would rather be Out working,than remain in school.
*7. I don't like games that make me thirik. .

8. I think this school prepares me to make better decisions'
about life's problems

Strongly disagree

Disagree
Agree

e

4 3 2

4 3 2 1

4 3 2 - 1 -
4

T.\

4 3 2 1

4 3 2 1

4 3 2 1 ,
4 3 2 1

4 3 2 1

3 2

-, 4

4'°'

3

3

2.:
2

1
.

,

4 3 2a

t
4 3 2 '1'

qr 3 2

4 3 2 1.

2

4 2 1

*9. There is not enotidh classes pre aug4variety in the way cla taught., 4
I. 10. Out school building is nice to be in, 4 .

U.__ I try to learn-things wherever I am.

I'12. Students in this school are often given the oRportu ity to
express their ideas about how the school ought to be run.

'V
. ;13. There really isn't much use complaining to theteachers

about the school because it isTimpossible to influence
them anyway.

14. et mote satisfaction from doing an assignment N,vell than.,
fro receiving high marks. ,

*15. Too much time is wasted during the school, day.
*16. There isn't enough variety in the kinds of courses offered by

this school.
\el*i7. Teachers arzsign too much homework.

Adavtoci from the 1974 Penrsylvan a Studont
OostIonnairo. Pennsylvania Departmont bf Education, Educational Ouality Asnesomitnt.

Research for Boiler Schools, Inc. B-14 270
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*18. 1 am often bored.

Strongly disagree

Disagree

Agree

Strongly gree

4 3 2 1

*19. There is littley'l can do about the way this school is run. 4 3 2 1

20. I think the e*xtWcurricular a tivitics offered in this school
are wotthwhile. vo 4 3 2 1

*21. My relationships with teac rs -are very formal and . is
impersonal. r 4 3 2 1

22. I would, rather learn,now ways to do things than keep on
doing them in the same way. 4 3 2 1

"f

23 The courses available in this school are extremely valuable
to me.

1
24. I often read and study`in, my.courses beyond what is

required by my teacher,

25.. I spend a lot of my free time reading.

25. I ike to talk with my teachers about my ideas.

upils in this school are given considerable freedom in
planning their ovrn programs to meet their future needs. 4 3 2

4

4 3 2 1

4 3 it 1

4 3 2 1

4 3 2 1.

I think,that most of what is taught in this school is
useless in tOday's world..

1,

4 3 2 1

29. Most teachers know what they are talking about. 4 3 2 1

30. I, would rather tackle a complicated problem than solve a
simple one. .

*31. Students should have morefree time during the scho

*32. TedcblVar's are q,oncerned -oenty'with their own subjects.

*.33. I know about everything I need to know to get along in life.

*34. We have loo many ruired subjects..

35. Teachers help us when we need them.

*36. There is too march emphasi§, on getting good grades,
not learning..

*37. There are not enough extra curricular activities offered in
this school.

*Item polarity revEFICid for scale score complitation.

.

e

B-15

4 3 2 1

4 3 2 1

4 3 2 1

4 3 2 :1,

4 ..(3 2 1

2

4

4 3 2
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Na?ne: Date: )
.... 0.(Circle one each category below)

Grade: 5 6 7 8 9 10 11 12 et
Ethnic Group: Black White Asian American American ndian A Hispanic
Sex: Male Female

0

f

0
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MY OPINION

Upper Elementary

This survey asks for your opinions about a number of different things. We think
you Will find this interesting and you will enjoy answering the questions.

. We need your help to make this a good study. R is important that you think about
each- question and answer it truthfully. If you want to change your answer, please be
sure to completely erase your first answer. If you object to answering a question, just
leave it blank.

The only p,,eftle who will See these answers are professional researchers from
Research for Batterchools, Inc. No information of any sort about individual students
will ever be given to anyone by the researchers. This means that your answers will
never be shown to teachers, parents, police, or anyone else.

PLEASE DO NOT PUT YOUR NAME ON THIS SURV

1

Items were adagfed-from the My Opinion Sur*ey, Pacific Institute for Research and Evaluation.

411.

Research fir Better Schools. Inc.

B-17 ,

271
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DIRECTIONS: Next to each question check (x) one answer.

1. DRINKING ALCOHOL (beer, wine, or liquor)...
a. is bad for a kid's health. yes_____ no_l___ not sure _____

.

b. makes a kid feel bad. yes _ no not sure ____'__
.-

c. gets a kid in trouble. yes no not sure
..

d. -,makes kids lose their friends. yes ___ no ___ not sure

e. mals-k-ids-ete--poorly in school. yes no not sure

2. SMOKING CIGARETTES ...
a. is bad for a kid's health. yes no not sure

b. makes a kid feel bad. yes no not sure _
c. gets a kid in trouble. yes no o not sure

d. makes kids lose their friends. yes - no not sure ____

e. makes kids do poorly in school. yes no not sure

3. SMOKING MARIJUANA (grass, pot, hash) ...
a. is bad for a kid's health. I

. yes no net sure,

b. makes a kid feel bad. . yes no not sure

c. gets a kid in trouble. yes no not sure

d. makes kids lose their friends. yes no not sure _
e. makes kids do poorly in school. yes no not sure

B-1.8

2,74

1
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,I. Have you ever smoked a cigarette? 7. Have you had a drink of beer, wine, or

_ never liqiior during the last four weeks?

.. once or twice never C
3 10 1.0 times ~ _ once or twice

. 11 to 20 times 3 to 10 times

_____. 21 times or more 11 to 20 times

21 times or more
ia
i

5. Have you smoked cigarettes 8. Have you Over smoked marijuana? Marijuana
during Lilo last four weeks? is also called grass, pot, and hash.

...__. never _ never
once or twice once or twice

_ 3 to 10'times 3 to 10 times

11 to 20 times 11 to 20 times

21 times or more _21 times or more

6. Have you ever drunk alcohol
(beer, wine, or liquor)?

9. Have you smoked any marijuana
during the last foOr weeks?

never y never

once or once or twice

3 to 10 times 3 to 10 times

______ 11 to 20 times 11 to 20 times

21 times or more 21 times or more

4.

(
Ali

4,

B-19
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Name< Date:
(Circle one in each category below) .,

Grade: 5 6 7 8 9 10 11 12 . .
Ethnic Group:, Black White . Asian American Arreerican Indian Hispanic
Sex: Male Female

c

4

0

CA

O

B - 20

o

t

4
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MY OPINION ON DRUGS AND ALCOHOL

Intermediate
High School

This 'survey asks for your opinion about a number of different things, including
your attitude toward drugs, and your use of cigarettes, alcohol, and drugs. We think
you,will find this interesting and you will enjoy answering the questions.

We need your help to m4ke this'a good study. It is important thpt you think about
each question and answer it truthfully. If yolfwant to ,change your answer, please be
sure to conioJetely erase yorkfirst answer. If you object to answering a question, just
leavekit blank.

The only'people who, will see these answers're professional researcher's from
Research for Better Schools, Inc. No information of any sort about individual
students will .ev,er be given to anyone by the researchers. This means that your

'answers will never be,shown tocteachers, parents, police,, or anyone else.

PLEASE DO NOT'OUT YOUR NAME ON THIS SURVEY.

-c

0

Items were adapted from the Drug and Alcohol Survey, Pacific Institute for Research and Evaluation and
from the Pennsylvania State University Drug Education Evaluation Scale, Personal brug Use Scale.

RIResearch for Better Schools, Incti

B- 21
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fiECTIONS: Circle one number next to EACH statement.

I 1111Nit Mal . .

a. drinking alcohol (leer, wine, liquor) is .

b. smoking cigarettes

smoking marijuana (grass, pot, hash) is

sniffing. inhalants (sniff glue, snappers,
poppers, gas) is ,

faking barbiturates or tranquili2.ers
$

(shieping pills, downers, barbs, franks,
soapers), is

f. taking amphetamines or stimulants (pep
to .

pills, uppers. beanS, speed, crank) is

g.. ,taking serotonin (wagon wheels,.
bumpers) is .

h .snifttrig cocaine is

i. using PCP (angel dust, krystal) is ..:.,:t:
lakifag -LSD o; other psychedelics (acid)

'is ,

k. using heroin or morphine (smack, jumk)
is

.,.

-.4

had
a very

thing
a bad
thing

not' good a
or bail

good
11 .

a very
good
Ming

0'

don't
.v

1 2- 3 4 5 DN
,1 4 ? 3 4 5 Dig

-. 1 2' 3 .. 4 5 DN
.

1 2. 3 4 5 DN
.,

0 1 .1 2 3' 4 5 DN
°

1 ,, 2 3 4 5 DN

1 2 3 4 5 DN

s .1 2 3 4 5 DN
1 2 3 4 5 DN

1 2 , 3, - 4 ., 5 DNS

° 1 2 3 4 5 DN

O

1"-s,
.4%;

4. o

4



,..
,_D/ECTIONS: Various substances are listed below. You mayor may not havp used some of these substances. in tk.e

II flst .\,,-, coturnn. Indicate whether or not you have used each substance ANY TIME in yot: rfe. In the 'act five
cok;mns, show the number of times you have used each substance in the PAS T3 MONTHS, withouta doctor's ore-

.4

s op-:t.on.,11 .ir enswe.,s will remain confidantiei
.40

i (4,,

. .
.*

2, How often have yOu

a. drunk alcohol (beer, w:ne, liquor)?

b. smoked cigarettes

c. smoked marijuana (cress, pot, hash)?

d. sniffed inhalants (sn:ff glue, snappers, poppers, gas) ?

e. taken barbiturates or tranquilzers (sleeping pills, downers,
. barbs, tranks, soapers)?
. ,

Nj. taken amphetamines or stimulants (pep pills, uppers, beans,
speolii, crank)?

g. taken serotonin (wagon wheels, bumpers)?

h. sniffed. cocaine?

i. used PC? (angel dust. krystal)?

j. taken LSD or other psychedglics (acid)?

k. used hetoin or morphine (smack, junk)?

LtedSome time
in your lifetime Use in PAST 3 MONTHS

YES NO
None in past 1 or 2 tines in4"1`or 2 times

3 months past 3 months per mdr.th
1 or 2 times.

per wee..:K

More than
donce per ay

eyes

ryes
Yes

Yes

Yes.

Yes

Yes

Yes

Yes

Yes

Yes

No

NO

No

No

No

No

No

No

No

No

No

1.

A

A

A

A

A'

A.

,A
A.

A

A

A

B

B

B

B

B

B

B

e

rs
...,

. C

C

C

vC

C

C

C

C

C

C

I.

.

,

It

< e

- D 41.

D ..
C

'D

D

D i

D

D

D

D

D

E .7--;:
:

E
. Vil'
E

E

E

E

E

E

E

E

J

I

5

2$0
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LIFE SKILLS-FOR MENTAL HEAL FH

.;Ln ul iol District
Oos ver

, Date Time Block to/

Classroom Observation Form

,r

9-

eache

afr

Grade L vel

Subjec in C lassroom

Nurnbel'

__Teach rs
_.. Aides

F.tudent

, Other

Subject Area

fr)raw Map ,.

4

./1

%. dor

R-

RI,.)srarchlor Setter Scnoo;s. Inc

2. Physical Arrangement

Number

Individual student desks ;

Sniali group tables

Resource arels

Carrels

Teacher desks

Other.

281

1.



a.
4,

3.. Major Activity Scheduled for
Observation Period

(check one category)

Life Skills Activity .

Acade'Mic instruction

Tutoring

Recreation/free time--

Other:

5. Types Of presentations

Record the number of minutes the class spends in each of the following categories during t
At the end of the period, total the ,time spent in each category.

Total rime

4. Mode of Group Participation
in Major Activity

(check all that apply)

Entire Clas

Small groups'

Individual students

Other:

1

4

class period.

Minutes per Segment

Lecture ___

Lectu re /DiscussioS

Discussion

Question /Answer

Drill

Individualized Activities

Group Activities

resting/Grading

Free Time

Other:

on this Activity

-6. Nature of Affective Behaviors of Staff (Rate behaviors at end of the observatiOn period.)
r

.1111,
Very High Hi Some No Not
Evidence Evidence Evidence Evidence Api licable

Thecteacher tendsto:

a. support students.
. .

h, show concerti' over individual ;;Iiident progress.

*c. frequently criticize or make fun of students.
1

4 d encourage students to discuss feelings.\*e. tolerate student behavior that causes classroorri
disruption. 282

. B-25
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42 % 3 '' 2 1

4 3 2 1 /A ,

4 3 2 1 /A

4

4

3

3

2 1

1

/A

/A

Ar-C,

7%



I

O

.develop "we" feeling with students. -

g. give students the chance to express their feelings.

11 discou'rage,studeat questions oi recruests for help.
, 1,

I. positively redirect deviant behavior.
. -

accept student feelings without making value judgments.
k. be fully aware of student feelings.-. .

11

- I. be enthusiastic.
,..

.,
ml - involve students 'in solving behavior problems.

,.%.
s - °.-n. be c,aring Itikard's dent ' - . i

"...,:.

Narrative on teach behavior
,

Very High High
EvidQnce Eidence

4 3

4 3

4
.

3'

4 3
1.

4 T3,.

4
'I

3

4 3

4 3,
..
:. 4 .1-' -. 3 k.

Some
&.idence

2 .

4 : 2 ,.

2..

2

2

2

2 ,

2

..:,..,

No
Evidft,

1

1.,

1

1

1

-1

. 1:

1

1

'At

N.:,

Ow

N A

Ni A

WA

N 'el

01 L,

N''A

NaA

N A
, -

NI?,

*Itemjpolarity reversed for scale score domputatipn.

0.

6

B-26
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Nature of Affective Behaviors of Students (Rate behaviors at end of, the observation period )

Very High fligh
S

No Not
Evicincee. Evidence Evidoemnece Evidince AWicahlo

Students tendto:

a. agree with or,upport classmates. 4 3

*tr. have difficulty communicating with the teacher. 4 . 3

c. be caring toward classmates. .. 4 3

d. require little supervision. 4' °. 3....

e. cooperate and share with classmates. 4 ' 3
.. * t

*f..41. engage in behavior .that causes classrobm disrupfron. - 4 3
g.: work easily with the teacher. 1,

4 3
# , Q

h. be aware of classmates' feelings in discussion situations. 4 3.
,

... ;3
i. be aware of classmates' feelings on a personal level...- u4

criticize gr maim fun of classmates. 4 3
,

.
k. show pride' in their work and5eeomptiehrtrentSt , .. 4 -3

2 1

. 2 1

e3

N/A

-N/A-

2 1 'N/A

2 1 NIA...

. N/A2 .- 1

2 1 A N/A.. .

2- 1 N/A

2 -1 N/A

2 1 N/A
P

2 1 *N/A
''

?-----7---1- N/A °
I. tak some responsibility for solving behavior problems. 4 3 f 1' N/A

m. .feel ree to request help.
44Iiot

.* 4 3 2 1- Nik
n. be able to communicate with classmates in digcussion

situations. 4 . 3 2 1 NIA

Narrative of student behavior:

li

)(,

*Item polarity reversed for scale score computation.

-

I

.
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DI4RUPTIVE BEHAVIOR SCALE
O

1

To the Teacher:- As part of the Life Skills Evaluation Study, we are '
i attempting to find out how much students have changed

over the course of the current school year. One area of
interpst- is disruptive behavior; often a change in the
degree of disruptive behavior. exhibited by a student in-
dicates a change in the student's attitude toward school

. or toward a particular teacher. This instrument is de-

1

.

.

, signed to measure some of these changes.
4

_

Directions: Please lisNhe name of each student in your class. Then
for each student, rate the change in disruptive behavior
yOu have'observed over the course of the school year
(5 = Much Less Disruptive404 = Les's Disruptive, 3 =
No Change, 2 = More,Disruptive, I =Much more Disruptive).

Thank you very much for-your participation and continued cooperation.

143-28

285



Student Name

DISRUPTIVE BEHAVIOR SCALE

Much
Less

V
0, Disruptive

5. 5

6. 5

7-. 5.

8.
/

5
..,

9. 5

10. . 5

11. . 5

12. 5

13.
5

14 . . ..

.5

18.

19.

20.,.

1/4

5

5

5

4

Change in Disruptive Behavior'

4 3 2 1

111

Less

Disruptive
4 No 0
Change

.
More

Disruptive .

4 3 2 1.

4 3 2

4' 3 2

4 3
.1
2

4 3 2

it 3 2

4 .. 3 2'

'4 3 2

4 3 ,c,) 2.

4 3 2
,...,

' 4 3 4' 2

k
4 3 2

4 3 2

4 3 2

3 2

24
/

3

4 3 2

Li.
3 2

3 2

3 2

1/4 B-29-,

-4Q6

Much'-.

4 More
Disruptive

1

1

1

1

1

1

e 1

1

1

1

1

O

1

kt.



40.
a

APPENDIX C

TEACHER OUTCOME MEASURES

LIFE SKILL FOR MENTAL HEALTH ACTIVITY LOG

LIFE SKILLS FOR MENTAL HEALTH TEACHER SURVEY

LIFE SKILLS FOR MENTAL HEALTH OPINION SURVEY

LINE SKILLS FOR MENTAL HEALTH CLASSROOM OBSERVATION FORM

e

4

t.
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/

Activity Log for Life SkillrTor Mental Health

Grade Level School

5-8, 9-11, 12-14, 15-18

Subject

Act,v.ty Name-
(and number, if any)

Page
.110.

. -

Date

Group Size ()
First time

activity
used?

,

(Yes or.No)

Activity Use () Time spent

on activity a^
f

to nearest(to

5 minutes)

Class ReactionWhole

Class
Small

Groep

imd,v,_

dual
With ocher
subject

matter

As a o pp-

crate

activity

At a teach-
able
moment

,

Very

Positive
. Ve y

Negative
-

.
,

.

. 5 - 4 3 2

a

,

t

k
N\

. 5 4 3 1 '

4, 4
....

.

.:
5 4 3 2 1. .

'
.

.

.
e

. .
5 4 3 2 I

...

.

.

.

.

..I.

,

5 4 3 2 I

1 .

*1.
5 4 3 .1t

'

5 4 3 '2 I

..,
. 0

'

5
:(:,

4 ..9 2 I

5 15 4 3 2 I

5 4 3 2 i......

2813

For the time period covered above, circle the response that best describes the frequency
with which you used each of the following

Strategies in your classroom.

Listening for Feeling
Behavior Feedback
Values Clarification
Role Playing

Research for Reiter Schools, Inc.

r

Daily , Weekly
gaily Weekly
Daily Weekly
Daily Weekly

Monthly
Monthly

Monthly
Monthly

4

29
,o

5,



LIFE, SKILLS FOR MENTAL HEALTH

TEACHER SURVEY

Name

- School System

Date

Grade Level

Subject Specialtyiga No. of Years Teaching Experience

Directions: This questionnaire is designed to collect feedback on the Life Skills program. Since you are
a pa rticip.gting teacher, if is important to obtain your reactions to the program. Please answer each ques-
tion as honestly and completely as possible. Thank you.

1. Which Life Skills Activity Guide do you use? (Circle your answer.)

A. Ages 5-8
B. Ages 9-11
C. Ages 12-14
D. Ages 15-18

2. On the average how often do you use Life Skills activities in your c ssroom? (Circle your answer.)
.

A. Once a day or more
B. Several times a week
C. About once a week
D. Several times a month
E. Once a month or less

3. Before you attended your first Life Skills workshop, on the average how often did you use similar,mental health activities and materials in your classroom? (Circle your answer.)

A. Once a day or more
B. Several times a week
C. About once a week
D. Several times a month
E. Once a month or less

4. Life Skills activities can be employed in a number of ways. Estimate what pertent of
activities that you have used fit into each of the following categoriei.

We of Life Skills Percept of
Activities Total.

( Used as separate activities %

Integrated with classroom lessons
°A)

Introduced a teachable moments %

Other

I the Life Skills

5A. Four strategies were introduced in the workshop you attended,. Pjease indicate how often you useeach of these strategies in your classroom by circling the corresponding letter below.

Strategy

Once a day Several times About once Several times Once monthor more a week a week a month or lessit
Listening for Feeling A B C D E
Behavior Feedback A' B C D E
Role Playing A B C D E
VSues Clarification A 'B C D E
"ft

Research for Better Schools, Inc. c-2 29 0 (Go on to the other side)
I _ ,
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5B Menlo indicate the usefulness of each of these strategies for your class by circling the corresponding
letter tielow.

Strategy

Very , Somewhat Not at
useful Useful , useful all useful

Listenirig (or Feeling A B C. D

Behavior Feedback A p sC D

Role Playing' B C D

Values Clarification A 8 C 0

i

6. For each behavior described below,'9,ircle the letter that best indicates the degree and direction of
change you have observed in your students with respect to this behavior since you began using the
Life Skills activities and strategies.

Behavior
't:

i
t

1

1

IVery Very
.

postive Positive No Negative negative
change change, change change" v change

Students' ability to
express their feelings. A B C D E.
Students' ability to
accei)t their feelings. A B C D E

Students' e'bilityle,
accept the feelings of
others.

Students' ability to
accept thie values of
others. A B C

. Student's self-
confidence and l

awareness. A 8 C D E

Students' ability E.z. get

Song with one another A B C
tudents' ability to .---

cooperate and relate to
you (the teacher). A B C D E

Students' ability to
control their behaitior
an solve problems
before fhey become -,.
major disruptions. A B C

I -
s C. D. E

,

D E

O E

1

D E

,7. Have you seen any noticeable Changes in individual students since you began using the Life Skills
activities? Please describe.

e

8. Other comments on the Life Skills program.
A N

.

C-3-
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LIFE SKILLS FOR MENTAL HEALTH OPINION SURVEY

Identification:, (ente last four digits of social security number)_
Date:

Age: under 25 25-34 35-45 over 45
Edutation: degtee Years- experience:' k

Field: Mental Health Education Other (specify)

This survey is designed to provide valuable feedback to the Life Skills program.
It should be admin s,tered both before the start of the training workshop anciagakm:after its completion Your cooperation is appreciated.

The following statements represent commonly held opiniOns in Ihe.\fields of educa- -tion and mental health. Since these-are only opinions, there are no correct or
incorrect responses possible. For each statement below, please check the response
which indicates most closely the extent to wbIch you agree or disagree with the
opinion stated.

V+ 1. Good mental health is desirable but not absolutely essential for maximum
classroom learning.

.....

1
, / _ i 4

(..--,-

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree
-

1,

2. The teaching of values has no place in the class oom. '2

1 2 3 4
Strongly Diree Disagree Somewhat, Agree Somewhat Strongly Agree

3. Basic'Skills need more emphas.is ehan,Life SIsills in the school today.
,

1 2 '3 4
Strongly Disagee Disagree Somewhat Agree Somewhat Strongly Agree

4. Affective education is not related to Basic Skills.,

2 3 4
Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree'

5. Students should be taught to share and publicly affirm their values.,

1
. 2

. 3 4
Strongly Disagree ;Disagree Somewhat Agree Somewhat Strongly Agree,

C-4
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.

6. Unless knowledge is related to an affectNe state in the learner, the like-
- lihood that it will influence behAior is limited. i

i1
. 2

,

. 3 4
I, Strongly Oisagree Disagree Somewhat Agree Somewhat : Strongly Agree
..-. . r

2

7. Children are gene'rally unaware of the effects their unacceptable or disrup-
tive behavior s on others around*thed...

ir
1 s 2 . 3 4

Strongly Disagree Disagree Somewhat Agree Somewhat ltrongty Agree

8. Telling a student hOW he/she should behav takes away the opportunity for the
s.tudent to .learn 'how his/her.behavior aff cts others.

lb
1 2 3

4
4

..

Strongly Disagree Disagree
.

Somewhat A ree Somewhat Strongly Agree

.1.

9. ,It is wrong to' teach children to -accept personal characteristics which can- f
not be changed .,

.

1 2 . 3 - 4- .

Strongly D sagree Disagree Somewhat Agree Somewha t Strongly Agree

10. The way knowledge affects ones behavior occurs only ih the degree to which
the individual has discovered its personal meaning for himseif or herself.

1

Strongly Disagree

r,

2 . 3 . 4
Disagree Somewhat Agree Somewhat Strongly Agree

2
11. Whenever we solve, or attempt to so ve, a .problem for a student we take a

learning opportunity away from the student.,

2 3
Strongly Disagree Disagree Somewhat Agree Somewhat

4

Strongly Agree

;"
12. It is extremely difficult to effectively-integrate cognitive and affective

education within the same curriculum activities.

1 2 3 4
I Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

I.
.13. Children in school should be expole'd "only to those values which are commonly

held by our own society.

1 2
. 3 . 4

Strongly Disagree Disagree Somewhat Agree Somewhat Strongly Agree

"II

THANK YOU FOR YOUR PARTICIPATION

C-5
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School/SChool District

Observer

4 r.
'. LIFE SKILLS FOR MENTAL HEALTH

. , Classroom ,Observation Form ..

%

Date _ Time BlOck to

Teacher

Grade Level

,

o

1. SUbjects in Classroom

Number

.Teachers
. .

Aides .

.Subject Area

L

No

Students

Other

Draw Map:

Y%

0

4
3

/

,

MI

Fleseayh for Bero-ir Schools..inc.

,.s

o

c26

i

2. Physical Arrangement

Number

_ Individual student desks
..

.

Small group tables

Resource areas

Carrels

_Teacher desks
.

_Other:

Of

NI(

294
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3. Major Activity Scheduled for
Observation Period

(check one category)

Life Skills Activity

Academic instruction

Tutoring

Recreation/free time

Other:

1

4. Mode of Group Participation
in Major Activity

(check all that apply)

Entire Class

Small groups

Individual students

Other:

5. Types of presentations

Record the number of minutes the class spends in each of the following categoriei during the class period.
At the end of the period; total thetime spent in each categor-

Lecture

Lecture/Discussion

Discussion

Question /Answer.'

Drill

Individualized Activities

Group Activities

Testing/Grading

Free Time

Other

Minutes per Segmetat

ow.*

Total Time
on this Activity

4

6 Nature of Affective Behaviors of Staff (Rate behaviors at end of the observation period.)

The teacher tenda to:"

a. support students.

I

h. show concern oval individual student progress.

*c, frequently criticize or make funof students.

d. encourage students to discuss feelings.

*e. tolerate student behavior that causes classroom
-disruption.

C-7 245

A

Very'Higt2 High
Evidence Evidence

Some
Evidence

No Not
Evidence Applicable

4 3 2 1 N/A

4 3 2 1 N/A

4 3 2 1 N/A

4 3 2 1 N/A

4 3 2 1 N/A



4 .

Very High High Somo No ' _ Not
Evidence Evidence Evidence -Evidence App bcdolo

4 3 2 1 N/A

4 3 2 1, N/A

4 3 2 1 N/A

4 3 2 4 N/A

4 3 2 1 'N/A
4 3 2. 1 N/A

4 3 2 1 N/A

4 3 2 1 N/A

4 3 2 1 N/A

f. develop "we" feeling with students.
3 .g. give students the chance toewress their feelings.

*1-1. ;discourage student questions or requests for help.

i. positively redirect deviant behavior.

1. accept student feelings without making value judgments.

k. be fully aware of student feelings.

1. be enthusiastic.

m. involve students in solving behavior problems.
n. be caring toward students. 4'.

Narrative on teach behavior:

le

'*Item polarity ,reversed farr scale score computation.

C-8
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7 Nature of Aft-calve Behaviors of Students (Rate behaviors at end of the obseivation.period.)

o

Students tend to:

a.., agree with or support classmates.

*b. have difficulty communicating with the teacher.

c. be cari4hg toward classmates. .
d. require little supervision.

,
e. cooperate and share with classmates.

* f. engage' in behavior that causes claSsroom disruption.

g. work easily with the teachei.:.-

h. be aware of classmates' feelings in discussion situations.

i. be aware of classmates' feelings on a personal level.

*j. criticize or make*fun of classmates.
,

k: show pride in their work and accomplishments.

I. take some responsibility for solving behavior blproems.
m. feel free to request help.

n. be able to communicate with classmates in discussion
situations.

-

Narrative on student behOior:

Very High High
Evidence Evidence

Some
Evidence

No Not r
Evidence Applicable

4 3 2 1 N/A

4 3 2 1 N/A

4 3 . 2 1 N/A

4 3 2 N/A

4 3 2 1 N/A

4
w

3 2 1 N/A

4 3 2 1' N/A

. 4 3 . 2 1 N/A

4 3 2 1 N/A

4 3 2 1 N/A

4 3 2 1
.

N/A .
.

4 3 2 1 N/A

4 ' 3 2 N/A

4 3 2 1 N/A

. 1
.

*Item polarity reversed for scale score computation,.

'

I

-
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STUDENT EVALUATIONS OF PSYCHOLOGY INSTRUCTORS

?The mode of faculty evaluation in which Students rate their. instructors

on anonyqeus questionnaires is widely used in American-colleges and unVer-

( Chr4ice of Higher Education, 1979).- Because these student ratings

re frequentlY used in making personnel decisions, and because,it is known
A ,\.

that a variety ottourse characteHstics, student characteristics, and

instructor characteristics are significantly related to student ratings in

some circumstances (Centra, 1978; McKeachie, 1979;Schultz, 1978), it'seenis

advisable for academic departments to investigate the student evaluation

process, as it occurs within the particular Circumstances'of their institu-
.

tions and disciplines. This is a.report of the methods and findings of such

an investigation Within the Department of Psychology at Humboldt State Unixer-
..

sity.

)),,

Prodedure

Responses on 1292 student evaluation questionnaires collected by.depart-
,

mental secretarial staff in 81 Psychology ,Classes during 1979 were analyzed. '

)

Sets of evaluations were obtained for 48 different course'numbers five

different lower division courses, 26 diTfereft, upper division courses, and

17 different graduate (M.A. level) cArse&. These evaluations applied to

27 different instructors, ranging in rat-c from part-time lecturers to tenured

mull professors. The student evaluation process was mandatory for part-time

faulty, non-tenured faculty, and associate,peofessors intending to apply for
,

p omotion.

The student questionnaire consisted of seven .instructor-evaluatidn .JI

two self-eva.luationljteths: and two course - evaluation items. Each of these

items was rated on a five-point scale. In addition, the questionnaire included



I

seven items regarding student charAteristics.

0

Results

In this set of evaluation questionnaires,
the general response of stu-

dents to their instructors was very favorable. The mean ratings on all seven

instructor evaluation items were between 2.0 and 1.5, where 1 was the high4

rating possible. The mean ratings on self- evaluation items and course-

evaluation items were somewhat lower -- between 3.0 and 2.0.

ResponseS on the eleven evaluation items were factor nalyzed by the

method of prificipal factOring with iteration, using rimax rotation. A

two- ctor solution produced the closest approximation to simple structure.

Table 1 shows that all seven of the instructor-evaluation items had

loadings over .60 on FaGtor I, with the "overall teaching effectiveness"

item having the highest loading. This factor was named "instructor evaluation."

Table 2 presents factor loadings for the four items which loaded on

Factor II. A course-evaluation item which asked students to rate their

"expectation that course material will be useful" had the highest loading.

Two self-evaluation items ("original interest in subject' and "classlarti-

,

//-

cipation"), as well as one instructor-evaluation item ("ability to stimulate

.1interest") loaded at lower levels on Factor II. This factor was-.named: -

dent motivation."

A set of factor scores was generated for each factor by simple aver4ing

of the relevant item scores on each questionna4-re. Thus, an "instruct&

evaluation, factor scort and a "student, motivation" factor score were:corn-

putedfor each questionnaire.

Multiple regressioi analysis was 'used to identify the instructor,mitwdent,

and course charaqeristis which were significant p7dictors of "instructor

evaluation" and "student motivation." Tables 3 and 4 show the following
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variables which were regressed on Factor I scores and on Factor II scores:

instructor sex, instructor age, instructor rank; student year in school,

student major, student act, student sex, student grade-point-average, ex-1

ipected grade in class, course level,', and status of course in student's

degree program. The correlations with the factor scores, the beta coefficients,

F-ratios, and significance levels are presented for each of these variables

Both regressions resulted in Multiple R values which were statisti-.

cally:significant, but small. The best .combination of predictors Could"
.

account for only 13% of the variance in 'instructor evaluation'' scores and

. for only 12% of the variance in "student motivation" scores.

Sandardi2ed regression coefficients and mean scores for Various cate-
.

4. -,,

gories of questionnaires were inspecited in order to explicate the relation-

ship of specific instructors student and course variables to Factor I and

f Factor II scores .°

Three variabl'es
\

had a small, but significant, effect on'both "instructor

ievaluation"
and "student motivation," when the effects of other variables,''

were held constant. .These were 1) expected grade in class, 2) instructor

Sii)

a , and 3) instructor status as full-time or part-time faculty member.

Students tendet1 to rate their instructors and their own motivation more

positively when they expected higher grades, had younger instructors, and

had instructors who were full-time faculty.

Two variables had a'small, but significant, effect on "student motiva-

tion" only, when tkie effects of other variables were held constant. These

were 1) course level and 2) status of course in student's degree program.

. Students ink graduate courses had higher motivation scores than students is
ti

upper division courses, who in turn had hiher scores than students in lower

division courses. For students in lower division courses only, those taking
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5

courses which did not apply to requirements in their, majors higher moti-
.

'vation scores than those takingcourseS which did apply to major quirements:

Discussion a
k

Within this set of 1292 questionnaires, the seven,different inStructor-,

evaluation items seem largely to be tapping a single evaluative dimension.

The item which asks students to rate their instructors' "overall teaching

effectiveness" is probably the best single measure of this dimension.

The value of extraneous student-and course characteristics in predicting

instructor evaluation ratings is reassuringly'low. It does not seem that

teaching a particular category of student or type of course gives instructors

a significant edge in instructor-evaluation ratings (although two course

variables were significantlyrelated to Student motivation ratings), 7

- is possible that instructorsof classes where many students expect

high grades (due to high student achievement, instructor leniency, or other

factors) have a small advantage in the student evaluation process. Other
V44

investigators have also found significant relationIships between expected

grade ancr.student ratings of instruction (Stumpf and Freedman, 1979; Osta

and Sarmiento, 1979). Perhaps class grade distilbutions should be included

with student evaluation questionnaires when the latter are considered in

personnel reviews. 449

Two instructor characteristics -- age and full-time vs. part-time

status -- had small, but significant, relationships Ioinstructor evaluation.

scores. These relationships are interesting to ponder and may deserve fur-

ther investigation. Centra (1978) reports that college,teachers with leis

than three years on more than 12 years of experience tend to receive lower

student ratings than teachers in the middle range of experience. Some older
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instructors may become stale and out of touch with oontemporary,studeht needs.

Part-time instructors may be relatively inexperienced and/or suffer from ph--

fpssional isolation.. Perhaps departments should recognize the potential

'problems of both groups and attempt to provide meaningful support,

° r
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Table 1

' Factor I: Insiructor. Eval uation

Items Factor Loadings

Knowledge of -subject

Clarity of presentation

Openness

Overall teaching effectiveness

Preparatiori and organization

Clarity 9f assignments and grading

Ability to stimulate interest

Table 2

Factor II: Student Motivation .

Items
,

Your original interest in subject

Your level of_class_ participation

Yours expectation that course material
will be useful

Instructor's ability to-stimul ate interest

a

.837

.641

.863

.738

.608

.624

Factor Loadings.

4

.416

.735

.497

1
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Variable

r

`'Table 3

/ 8

--)

l
Mul.t4ple Regression on Factor I:Scores

1
F p less than

Instructor sex

Instructor age

Instructor rank

Student year in school'

Student major

Student age

Student 'sex ,

Student GPA

Expected grade

Course level

Status of course in
degree program

, Iii= .36c

.18 .05

.11 .20

-.16 -.23

'
.

-.15 .01

-.15 -.05

:.., -1.16 .08

.10 .05

-.1'3 .00

-.23 .19
..%

-.05 .04

-.12 .01 ;
.

R2 = .13 p <

r Bete

1)9 .163

25.7 .001 ;
'V

39.2 .001 *

0.1 ' ".753

1.9
.

-.163

3.8 .852

3.5 .060

0.0/ .911

"34.0 .001

1.3 .256

\a.6 .817

.001
. - _/

\

..
..--;

G.

...

t

1

a

*

I

,
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Table 4

t

Multiple Regression on Factor II Scores

9

t

Variable r

.

Beta F ple'ss than

Instructor sex.

Inthictor age

Instructor rank

Student ye4r in school

Q
Studentioajor

\tudent age

Siudent sex

Student GPA
,

Expe\cted grade
,

Course level

Status of course in
:, degree program'

1

.10

.04

-.10

-.15

-.10

-.16

.02
4o

-.19

-.29

-.13

-.Q3

#

,

.04

.10

-.12

.04

-.02

-.07

-.01

-.04

-,..254

7.10.

,09.

1.6

6.0

9.7

0.8

0.2.

.3.4

0.1 .

1.2
.

59.3

6.7.

6.5

.212

.015

.002

.09

.644

.064

.744

)272
.

.001

.010

, .011

*

*

*

*

*
,

1'

.

R = .31 R2

-C

4

10

p < .001

,

4
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