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+ 1. INTRODUCTION ‘ | : ' .
L4 ’ N

The San Diego Plan for Racial Integration,.as originally approved by the.
r ’ ' ~

Court, calls for a yearly report oflprpgress being mede toward alleviating .

-

o C i
minority student racial and ethnic .isolation in the Disgrict. This report, in

two parts, is the fourth such report to be given. Part 1 follows the design , v
s ‘ 1

" and- format of the previous reporis as closely as possible in order .to provide

'

for comparisons.1 In addition some tables have been supplemented and others

.~

added to provide additional information. Part 2, which:is new this year, is
iqtended to ré%éit progress made by the Distr#t's Achievement Goals Program

(hereinafter referrqé cJ as AGP) towards raising the achievement levels of
. ¢ -
mipority—isolatedzstudents to meet the mandates as set forth by the Court in
> . i
its Order of Decemﬁer 2, 1980. . s ) '
’ . . ’ .

L]

’ ’ - =

. Four methods were used in Part 1 to report the progress awade by the

t

District during 1980-81: i o . d

-

1.~ The Pupil®“Ethnic Census taken annually in November,~ by school.

2. , The number of minority, minority-isolated, and majority students g&

each iftegration program. - "\

3, A comparison gf tHe students enrolled in the various programs with the.
k-3

goals for the Srograms’ (new this year). 1

£

4, Integration measures in the form of one index which reflects the,

~

exposure of minority to majority students and another index which assesses the

- ~ - -

ethnic balance of the Distrilct's teaching staff.

y o )
' 5 . . ’
B o

- ' N -
.
B 1

: ’lOne majBr change is that thig year, for the first time since 1976, the
District did not include the school integration surveys as part of its‘reaort. -

) ZA miﬁgrity—isolated student is oné whose schéol of geographic residence
"is ohe of the 23 court-designated schools.
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. : HNIC REPOR1 SUMMAKY--TUTAL SCHOOL DISTKICT L/ - ) e
1Lf N N
. - . )
_ Y P ) N
Districe & . Elementsry Secopdary - Total -
Enrollments 1976-77"* 1978~79 1979-80 1980-81 1976-77 1478-79 1579-80 1980-81 1976-77 1978-79 1979-8‘0‘1980-81 A
Majority 41,397 36,961 33,543 31,515 37,914 33,953 31,841 29,645 1 79,311 70,9k 65,384 60,958 .
Hinority 22,966 (és,osz 26,376 28,902 | 17,610 18,850 19,394 70,332 | 40,576 43,902 45,770 49,234
Percent . . .
Hinority B ) 35.7 40.4 44.0 47.8 31.7 35.7 37.9 40.8 33.8 38.2 41.2 44,7 -
64,363 62,013 59,919 60,415 35,52& 52,803 51,235 49,777 |119,887 114,816 111,154 110,192
% A - :
M - . -, . '
TABLE 2 T
. - ETHNIC REPORT SUMMARY FOR THE 23 1/ - ' :
. MINORITY-1SOLATED SCHOOLS ) ’
« .
* L \ ’ N *
_ Elementa,y N Secondary ~ Total N .
Earel jments 1976-77 1978-79 1979-80 1980-81 1976-77 '1978-79 19579-80 19806-81 1976-77 1978-79 1979-80 1980-81
7 s > .
Majority . / ' ‘ .
Enrolled 534 841 13005 1,228 616 613 722 802 | 1,150 1,45 1,72F  #£,030
Minority . . : ) PN . : .
Enrolled 9,282 9,070 9,009 9,068 | 4,892 4,589 4,404 4,244 14,174 13,659 13,413 13,312 7
Percent of District & i ) ’ . .
Minority Enrolled 1n s v , -
Hinor ty=-isolated . * . . )
Schools s 40.4 36.2 34.2 3.4 27.8 26.3 22,7 2009 [ da9 st 1 29.g 27.0
T — . . ¥ ]

. ) . ]

/ _ . . - R . .

/ Based on Uctcber enrollment figurgs ftor 1Y76-77, and 1¥i&-7Y, and November enrollmgnt figures for 1979-s0 and 1980-8i. Figures ad pusted
teo sxclule students not ethmically identified and does not include students with home teachers or physicaily? handicapped ‘students 0

1astitational programs. - .

I
i

[

"? ) .
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In addition, the feporé ipq%pdes descxiptivg accounts of other projects

-
. - . .

.

designed to remedy the efiecks

Q
rh v

racial isolation in minority
.-

& -
schools, including the District's Race/Human-Relations Pro§ram.

e

- | . . ~
II.° REPORT .COMPONENTS o ‘ B .
" A THE PUPIL ETHNIC CENSUS ' ' ? y oo~ ‘
- ThéxPupil Ethnic Census has been %ssu?d ??nuaily sigce f9?;. IF is Qased
on the visual identification of the r;ci i/ nic barkgrgund of students and/or

¥

the “parent's verbal or written identification of the student's racial/ethnic

-

. N / -~ ' ,
background.” The census report summarizes the mumber and percen%{éf students
\ :

of major ethnic groups,cin each school. A copy of the ?uﬁil Ethnic Census

November, 1980 is attached as Appendix A.

oo

-

Taglé 1 compares data fyom the 1976-~77 through 1980—%1 t;eports3 to show

»

- A
enrollment trends for majority and minority students. Since 1976 majorij&

.

student enrollment has declined from 79,311 to 60,958. Minority student enroll-
- [ &

ment has increased from 40,576 to 49,234, and now comprises 44.7% of/ the total
; . b

ehrollment. During the ‘last yéar,the District Yost 4,426 majority students, a

<]
.

- loss of 6.8%. Duriﬁg the same period,th& District gainéd 3,464 minority students,

L
a gain of 7.6% . . ~
P ]

“

L

Enrollment‘treﬁdé for students attending the twenty-three schools,originallly

»
designated as mingrity-isolated,are seen in Table 2: Minbfity enrollment in

- #

those schools decreased from 13,413 to 13,312, or a reddotion’ of 101 students.

-

7
.

- 3The data from the base line year of 1976-73 has been retained in the
ta%}e, data for the year 1977-78 was dropped due to space limitations.

-

v;f

-+

'S
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White‘enroliment for those schools grew 'from 1,727 to 2,030, a gain of 303., The
percent of the total number of District minority sStudents enrolled in these
minority-isolated schools dropped from 29.3% to 27% from 1979-80 to 1980-81.
" . :
As with most large ies attemptlng to desegregate schools, the demographix
makeup of residential communities make it more and more difficult to ensure that
individual schools are 1ntegrated For example, the recent f large growth in the )
numper of Indochinese residents has not been spread throughout the c:.tv, but to the
contrary, has been concentrated in-certain areas such as Linda Vista, girilarly,
large huNbers of Filipino and other Asian residents have recently concentrated in
Mira Mesa and Paradise Hills, two developing areas. Other new minority residents
have concenﬁrated in other re51dent1a1/éreas wn:}e military or affbrdable houS1ng
is availab?e% The District, by itself, cannot reverse that trend, so that it

becomes netessary to create and sustain more and more magnets and otner\progrars

within these schools in an attempt to keep them in ethnic balance.

V\-
“ PROGRAM PARTICIPATION _COUNTS '

Student participation in the Voluntary Ethnic Enrollment Program (VEEP),
¥§Magnets, Learning Centers, Career Centers, and other integration programs are

summarized in Tables 3, b, and 5. 5 ) . )

. oy - L3

1. Voluntary Ethnic Enrollment Program (VEEP) ‘ - F

Table 3 summdrizes participation in the District’'s Voluntary Ethnic

.receiving schools and indicates the ﬁumber of minority and minority-

isolated’ participants, as well as the percent of majority enrollment at g
each school.- Of the total number of minority participants, 4 ,663, there
is an increase of 93§ studgnts over 1979—80\ a percentage.dncrease of
25.8%Z. (At the elementary level, there is an increase of 634 participants,
for & tote} of 1,100, or a ﬁercentage increase of 136%. Total secondary

+ participation grew fronm 3,241 to 3,563, an increase of 322 or 9.9%. oOf
the VEEP participants, 3,989 came from minority~isolated schools; 566
from minority-imbalanced schools.é /f\ )

4A minority imbalanced school is defingg,as a school which has a proportion

of minority students more than 15% higher thdn the District total percent of

minotity students, and which is not one of the 23 Court-identified minority- . =

1aoiated schools. This term is not gynonymous with the plaintiff's term

"tipping school," by which they refer to all schools which have less than 50%

majority students. Appendix N, Table 1 (1ist of imbalanced schools), Table 2
(1ist of tipping schools).,

]

Y g 4

H
¥ :

- Enrollment Program. It lists all secondaty anH most elementary VEEP ?f‘—ﬁ\\




1980-81 PARTICIPATION COUNTS

= - =y
14
-
’
+
«

FOR YOLUNTARY ETHNIC ENROLIMENT PROGRAM }_/
™ k
. ~MINCRITY
ELEMENTARY TOTAL _TOTAL PARTICIPANTS PERCENT
RECEIVING ENROLIMENT HINORITY FROM ISOLATED WHITE IN -
SCHQOL IN SCHOOL . . PARTICIPANTS _2_/ SCHOOLS ° SCHOOL
- .
Alcott 341 45 M 70,4
Barnard 3A1 9 9 72.0
Bay Park A4 30 30 71.3
Bayview Terrace 475 6 & 6 74,1 - . :
"Cabrillo 304 44 44 79.0
Cadman 307 97 97 61.2
Chesterton 588 f7 ‘0 68.3
Clay 232 25 0 7Z.8
Curie 488 14 14 84.4
Dailard 572 30 30 87.9.
Decatur 284 ,(-""62 » 62- ®.9
Fletcher 251 14 ; 0 56.6
Forward 304 30 30 79.9 .
Franklin /306' 31 2 69.6
. Grant \ 337 10 0 78.9
* “Hardy 264 64 8 66..7
Hearst 303 17 15 86.5
Jackson 375 11 11 51.0 '
Juarez 220 12 4 58.2
Lafayette 492 27 ’/ 27 68.7
La Jolla 415 54, ) 54 74.5
fma Po;ta,l 265 6 0 80.0 «
Marvin 490 23 23 83. 5 ,
Mason 834 30 0 645
Miramar Ranch 481 14 - 0 87.5
Ocean Beach 489 43 42 78.5
Pacific Beach 261 6 6 76.6
Scripps 226 62 62 71.2
Sessions N _) 423 12 12 87.2
Toler 206 LV 12 80.1
Torrey Pines 329 77 77 JA.0
Weinberger 166 31 0 71.1
Whitman 360 8— v 7 77.5
Whittier 280 23 23 68.9
TOTALS p 12,303. 1,056 752 s
_15 other schools .
with 5 or less . .
VEEP minority . ' &
students .3/ - 6,699 44 11
TOTAL ' ~ ’ '
ELEMENTARY 19,002 1,100 763
N -
r -—5-1 1 R %‘
. N J




i .. AN R .
| \\%;;>//’\“-———’/// . N A {
) o AN TABLE 3 (Cont.) )
MINORITY
JUNIOR HIGH TOTAL TOTAL PARTICIPANTS _ - PERCENT
RECEIVING ENROLLMENT MINORITY 'FROM ISOLATED WHITE IN -
SCHOOL — IN SCHQOL PARTICIPANTS 2/ SCHOOLS . 4 SCHOOL
. Follier . 691 81 80 61.2
ana 779 . 133 132 75.5 :
Einstein 1,145 N 191 191 - 48.0 ~
Hale' 1,228 202, - 194 64.0
devis - 1,093 \ 195 190 71.4
Mann 1,362 ‘* 19. v 19 56.0
. Marston 1,120 ’ 320 320 56.5
Muirlands 1,083 296 T 294 63.4
Pacific Beach 1,169 . 226 214 63.5
' ershing 1,619 407 * 407 y 66.9,
. Setrra Jr. 1,062 19 0 7.3
Standley 1,116 122- 122 77.1
Taft 743 29 0 70.3
Wangenheim 1,568 , 3 0 70.0
Wilson 1,253 . 2 2 ~_/// 50.2 ©
* TOTAL N .
JUNIOR HIGH 17,031 ’ 2,250 2,165 .
R
. . L, » MINORITY
SENIOR HIGH TOTAL TOTAL PARTICIPANTS PERCENT
RECEIVING ENROL LMENT MINORITY FROM ISOLATED , WHITE IN -
SCHOOL IN SCHooL 4 PARTICIPANTS 2/ SCHOOLS SCHOOL
' Clairemont 1,930 262 : 174 1.8
Crawford 1,513 27 25 63.0 ~
) Henry 3,05H 421 421 76.8 -
/ Hgover 1,207 2 2 54.7
Kearny . 1,97¢ 96 ' 96 52.9
La Joiia 1,342 88 j\ 0 85.0
~ Madison 2,538 270 269 64.0 ’
- Mission Bay *1,467 53 2 80.6
" Point Loma - © 1,628 78 56 76.5 .
Serra 8r. 1,223 16 16 76.5
TOTAL _ \
SENIOR HIGH 17,935 1,313 > 1,061 %
~ TOTAL DISTRICT 53,968 4,663 , 3,989 T

. _\/ N - ; N
1/A11 data are based on April 1981 enrollment reports except the total enrollrent
in school ahd the proportion whfte, which .are based on November 1980 Pupil Ethnic

Census data. . *

%
.2/In addition to thegéinority participants, there are currently 20 white students
in the VEEP prograd attending schools as VEEP participants. Of .the total number
of minority participants, 3,989 come from Court-identifjed minority-isolated
schools, and 566 come from minority-imbalanced schools, and an additional 108
. come from.schools with minority populations whidh exceed.the Pistrictwide average.

3/Includes Farb Middle School, which has 4 elementary and 3 secondary participants.

. ) e 12 "* . -,
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The District sées the growth of the VEEP at the elementary leyel as a
. - * * ¢

°

, major accomplishment. There was also an Amportant ‘dncrease’ in the number of g

-

students enrolliﬁg in the VEEP froﬁ minoritytimbalanced aﬁd other schools which

exceed the Districtwide average minority populatign: from 382 in 1979-80 to «

674 this year--a 292 numerical incfease represenfing 76.4% growth. Thie

€

growth'is becoming particularly important in maintaining a balance in schools

which are located in areas of minority growth, outside of the area of the Court-

.

designated minority-isolated schools. In addition, two -secondary schools, Serra

Junior/Senior High School and Wangenheim Junior High School were added to the

. . i daan -
list of VEEP receiving schoods. " A

el
et

2. Magnets, Learning Centers, and Other Programs . ' g
Table 4 summarizes the ptogram participation counts for the District's
Magnet, programs. :fhis year 11,711 students partlcipat?d in the District's Hagnet
programs. Of these, 5,455 were majority students; 6,256 were minority. Of the . z:

minority studgnts, 4,208 were frop g%nority—isolated schools and 385 ffom minorityg

imbalanced schools. Compared to last year this #epresents a growth of..1,541 d

-

students. This represents an increase of 516 white students and 1,025 minority *

- .

students; of which 911 were from minority—-isolated schools. The respective

res

.growth rates were 10.4% for white students, 19.6% for minority students an%ﬁ?

27.67 for minority-i)solated students. Of the total growth, 659 of the new students -

came from!kmerson, a hew,magnet: 581 of these were minority-isolated students and
v )

78 were white students.

t
In,addition to ﬁEgHGE program data, Table 4 includes program parFicipation

. . “ .
counts for Legnﬁfggx;enter programs, the Extended Elementary Instructional”

Exchange program; Career Centers, the Secondary Instructional Exchange program,

-

and the Balboa Park and Outaaor Education programs. i .

4 . /
. . :%
. . S \ . .
3?-\ = ¢




¢ ) . .
\) TABLE 4

, s Ve
*-1980-81 PROGRAM PARTICIPATION COUNTS '

N - ¥

FOR MAGNET AND OTHER INTEGRATION PROGRAMS L/

s

T - TOTAL :
LY » ELEMENTARY TOTAL , TOTAL TOTAL MINORITY- PERCENT
.’ v PROGRAMS\, * PARTICIPANTS . WHITE MINORITY “~—~ISOLATED WHITE
I . . ~
wuor,{a’{ SCHOOL : T
MAGNET PROGRAMS:
/ v :
Jaker : 543 55 - 488 488 10.1
." . , %
jBenchley 250 171 79 40 a8l
HEmerson _ 659 : 78 581 581 11.8.
/ Encanto 1,276 W 568 708 — 1 44.5
| Foster 541 ©..338 - 203 77 " 62.5
/ Fremont 292 165 127 31 56.5 S
/- Fulton 515 e 166 349 349 32.2
/  Green 408 243 165 84 59.6
/ Johnson . 356 116 . 240 240 32.6
/ " Lindbergh . ' 730 | 444 286 93 60.8 ’
" Longfellow - 449 245 204 T 78 54.3
’ Lowell 379 € .37 342 342 9.8 )
Muir Alt.(K-6) 124 84 40 7 \_‘Jém
. A
C Rolando Park 347 "181 166 71 7 52.2
. 2
scea (4-6)% 161 96 65 25 59.7
Silver Gate 598 388 210 164 64.9 .
*#Spreckels 641 396 " 245 - 128 61.8
Sunset View 362 . - . 250 112 70 69.1 f
Valencia Park 714 142 572 571 19.9°
Hebster ) 452 198 254 . 239 k 43.8
- PROGRAM WITHIN A SCHOOL - .
' MAGNET SCHOOL PROGRAMS: NN
Horton - . ’ -
Program only 66" 49 17~ 12 74.2
Total %chool 500 66 434 . 429 13,2

. . “*Designates programs that began. in 1980-8l. N
#%Spreckels became a totay school magnet this year,

. ®

el V0 14 -

_ s— g -




TABLE 4 (Cont.) o
( . 7 . T
i 1
- A ’ TOTAL { *
ELEMENTARY TOTAL “TOTAL TOTAL MINORITY- PERCEN_'_T/ s
PROGRAMS . PARTICIPANTS WHITE MINORITY ISOLATED WHITE
PROGRAM WITHIN A SCHOOL . ; ‘ : ; -
MAGNET SCHOOL PROGRAMS: s ’
(cont.)
a 1]
Knox
oy Program onlvy 56 - 36 20 .19 64.3
Total school 419 40, 379 378 9.5 /
. . R
t‘ Vak Park .
Pregram only 195 107 88 9 '54.9 )
Toral schnol 554 243 311 9 43.9
e Sherman : -
Program only 84 12 72 70 14.3
Total Scho?l 1,042 49 993 99] 4,7 (
. MAGNET PROGRAM
TOTALS : 10,198 4,565 5,633 "3,789 46,7
«  LEARNING CENTERS:3/
L
Carver 4
N Program only 895 432 463
“atal school 400 214 186
Chollas ,
* . JProgram only 887 475 412
’ Total school 576 108 468 6.
Freese \
Program only 913 436 477 317 47.8
Total school 831 184 647 615 22.2
* ~
Grant
Program only 891 = 484 407 292 54.3
Tocal school 496 348 148 58 70.2
Crantville 1
Program only 903 519 384 303 57.5
A 'A .
Grantville 1I ¢
Program ohly 905 429 476 283 47.4
* _ -
. 15

=10~
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[ )
’ ) ‘ . .
=t N TABLE 4 (Cont-)
R , ‘ : B N tota C
ELEMENTARY TOTAL . TOTAL.. TOTAL MINORITY- PERCENT
PROCRAMS ) PARTICIPANTS * WHITE MINORITY ISOLATED . WHITE .
LEARNING CENTERS: 3/ e -
(cont.) o : o
. Kennedy S - '
Program only 856 447 409 252 52.2
Total school 663 ~ 104 . 559 527 15.7
Stockton . ) ‘
Program only 811 : 446 365 246 55.0
Total school 646 105 . 541 517 16.3
LEARNING CENTER 7 ‘ ¢
PRUGRAM TOTALS: 7,061 3,668 3,393, 2,277 52.0
= ' ~ * ’ ’
. OTHER PROGRAMS: 4/ 1
L, e / |
Balboa Park ' : , , |
(gr. 5) ., 4,013 - 1,713 2,300 1,172 42.7 :
: - f
ODutdoor Ed. 3/ i
(gr. 6) 12,771 ] 8,301 4,470 867 65.0
. EXTENDED ELEMENTARY ¥ i . e
INSTRUCTIONAL ¢ " '
EXCHANGE PROGRAM w ~
£
Boone, Jones Exchange o -
é Program only 336 163 173 0 g 48.5 ° Y
~School (Boone) 767 ™ 205 562 0 26.7
School (Jones) 332 ) 248 . 84 0 74,7
Burbank, Ocean Beach “
Exchange
Program only 55 ‘ 21 34 29 -38.2
. School (Burbank) 399 . o 4 395 - 395 . 1.0
School (Ocean A . o
.. Beach) 489 -384 105 42 78.5
Dailard,” Mead Exchange ¥ :
Program only 182 76 106 99 41.8
School (Dailard) 572 503. 69 30 87.9
School (Mead) 275 . 9 266 266 . 3.3
‘Freese, Ander‘sen -Exchange .
Program only 123 50 73 53 40.6
School (Freese) 488 % 103 " 585 585 15.0

School (Apdersen) 264 188 ‘76 1 71.2

'y ’ ) — lgill' .




" TABLE 4 (Cont.)

- - 8

1

) .

~~
v £ g TOTAL
SECONDARY TOTAL TOTAL TOTAL MINORITY=~ PERCENT
EROGRAHMS FARTICIFANTS WHITE MINORITY ISOLATED WHITE
EXTENDED ELEMENTARY °
INSTRUCTIONAL !
EXCHANGE PROGRAM
h (eﬁntc) - b
Kenned):’, Curie -Exchange :
Prograd only 330 170 160 134 [ 51.5
School (Kennedy) 509 L* Y5 494 594 2.9
School (Curie) . 488 412 76 14 84,4
EXTENDED ELEM. i ‘
INST. EXCH. TOTALS: 1,026 { 480 546 315 46,8
ﬁOLE SCHOOL
MAGNET PROGRAMS:
Muir-Ale.(7-12) 165 117 48 13 70.3
SCPA (7-10) 275 o 101 56 63.2
Wright Bros. - —_—
Part time 81 47 T34 6 58.0
Full time 243 139 104 81 57.2
PROGRAY WITHIN A SCHOOL ‘
MAGNET SCHOOL PROGRAMS:
Collier /= o~ - N .
Program only 104 41 63 33 39.4
Total school 691 423 268 112 61.2
‘ . -
Gompers -
Program oply &/ 434 273 161 148 62.9
Total school 738 287 451 438 38.9
*Memorial 8/ D
Program only 68 i3 35 32 48.5
* Total school 825 58 767 767 Y.Q
#
~ O'Farrell
Program only 6/ 90 - 53 37 37 58.9
Total school 733 g4, 104 629 630 14.2
- 3
. 17
*Designates programs that began in 1980-81.
: - 12~
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: TABLE 4 (Cont.) * , .
. ' a TOTAL .
SECONDARY TOTAL TOTAL TOTAL MINORITY- ' PERCENT
PROGRAMS PARTICIPANTS WHITE MINORITY ISOLATED WHITE

)Y

Point Loma Z_/ ) ' ‘ -
ngzram only 134 60 74 19 » 448
Togal school 1,628 1,245 383 75 76.5

\ANET PROG RAM ) .

TUTAL 1,513 890 623 419 58.8
L‘ ke

TOTAL ELEMENTARY & J 4

SECUNDARY MAGNETS: 11,711 - 5,455 6,256 4,208 " 46.6

CAREER CENTERS: 8/ T

Cra&fcrdl/ , ¢ .

. Part time 173 g3 84 *10 33.8
‘Full time 73 46 27 16 63.0

, Total school 1,513 953 560 41 63.0
-t Kearﬁyl/ e
Part time 93 51 - 42 11 54.8
Full time 221 95 126 ) 19 43.0
Total school 1,978 s 1,046 932 ¢ 115 52.

Lincoln #. - . -
Part time 123 47 % o 16 38.2
Full time 15 0 15 s, 15 0
Total school 943 3 940 940 31
Mission Bayl/

Part time 116 62 54 6 53.4~
¢ Full time 199 120 .79 29 60.3
“ Total school 1,467 1,183 284 31 4+ 80.6
. [} -,

Morse § ; ’
Part time 106 - 31 75 7 29,2
Full time 62 25 37 35 40.3
Total school 1,808 350 1,458 " 1,458 19.4
San Diego . N
Part time 52‘{ 32 20 3 bl.5
Full time * 9l 46 45 10 50.5
Total school 1,466 345 1,121 10 23.5

CAREER CENTER
TOTALS:
Part time 663 316 347 53 47.7
'+ Full time 661 332 - 329 124 0.2
Total career center }
participants 1,324 648 %676 177 4%39 J
-13- ]




TABLE 4 (Cont/f)

N ‘

>

TOTAL
SECONDARY TOTAL TOTAL TOTAL MINORITY- PERCENT ™
PROGRAMS PARTICIPANTS WHITE MINORITY ISOLATED WHITE -
seconpary 3/ : TN
INSTRUCTIONAL EXCHANGE . ~ *
LS
Memorial, Lewis ~
Exchange :
Program only 23 4 V19 14 174
School (Memorial) © 825 58 797 797 7.0°
School (Lewis) 1,093 780 313 190 71.4
w
0'Farrell, Hale - § "
Exchange,
Program ohly 72 30 42 39 41,7
School (Oztarrell) 733 104 629 629 14.2
School (Hale) 1,228 786 442 194° 64.0
- )
Lincoln, Clairemont {
Exchange
¢ FProgram only 58 28 30 28 48.3
School (Lincoln) 943 3 940, 940 0.3
School (Clairemont) 1,930 1,385 545 174 71.8 N
Lincoln, Henry .
Exchange
Program only 47 23 24 23 48.9
School (Lincoln) 943" 3 940 940 0.3
School (Henry) . 3,059 2,348 711 421 76;§ ‘
~Morse, Maéison - : '
Exchange ) .
Program only 3 46 » 13 s 33 20 28.3
‘School (Morse) 1,807 350 1,457 1,457 19.4
School (Madison) 2,588 1,656 932 269 64.0
San Diego, Point Loma
Exchange ‘
Program only . 42 27 15 0 - 64,37
School (San Diego) 1,466 345 1,121 0 23.5
School (Point Loma) 1,628 1,245 382 75 76.5
SECONDARY INSTRUCTIONAL : «
EXCHANGE.:PROCRAM TOTALS: 288 125 163 124 43.4 '
. 19
- ) -14-

!
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‘l/DaLa.represénEs April 1980 enrollment counts with the exception of
Balboa Park, Outdoor Education, Learning Centers and Instructional Exchange.
The figures for these programs are based on data collected for the programs,
and are accumulated weekly totals of all program participants. ‘' The total
_school figures shown are based on the November 1980 enrollment counts. The .

,total school minority-isglated counts reflect VEEP and Magnet students where
applicable. . .

2/The School of Creative and Performing Arts is currently located at the

same site as Roosevelt Junior High School. \ ' ) .
: "3 -

3/The program participant totals at the Learning Centers are Qgta accumulated
from the records of students enrolled in the participating Classrooms. The
participation counts represent the average number of sgudents who could be
found in attendance at the Learning Center during a given week of the ~
semester. THe total school figures shown are a combination of the average
daily non-resident school population and the resident school population
and should therefore be representative of the average number and ethnic
distribution ¢f students at the site_on any parti:ular day of the week.

4/The data for Balboa Park and Outdoor Education are actual accumulated™
totals of participants gathered weekly from September; 1980 to April 1981.
The data for the remaining school yehr are extrapolated from the Balboa Park

and Outdoor Education schedules. - . 3
r 3

-

5/Total participants, total majority, and total finority figuresfinclude
participants- from other county sgpools when the county school participated
at the same time as San Diego City Schools. Total S¥n Diego City Schools
participants in Outdoor Education program: ~7,935; all minority-isolated
data are in San Diego City Schools. Total participation is shofm here tg
: indic€t5 the complete nature of the integrated situation of the fxperienég-

- 6/Gompers, Memorial, and O'Farrell receive some minority students from other

- _district schools to allow the stﬁhents who beganh in special Magnet programs
to continue ormto these secondary Magnet programs. -
13 . hd
- 7/Some minority-isolated students at Collier, Crawford, Kearny, Mission Bagi
e and Point Loma, are coming to the site as VEEP students. 1 x
i! 8/Career Center daf} represents April 1981 counts for full-time (4 - &r more
hours) students. The part-time {2 hour students) counts are collected by
the sites }pvolved in January 1981. & g
) (]

9/The Instructional Exchange program at the secondary level reflects the data
collected by the sites involved in the praé}ams. The total school figures
for all participants reflect the November 1980 Pupil Ethnic Census.

A

, <f)
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In the Learning Center program, 7,061 students participated, of whom 3,393 .

, -\ . .
were minority stugen®s and of these, 2,277 came from minority-isolated schools.
<

This represents a decrease of 287 students, le_majority students and 76 minority

- A
gtudante ’ -

-3 3518424 B0}

ES

In }479-80, there were three Extended Elehentary Instructional Exchange

<
*

programs, with a total of 570 students pagticipating This year's report shows

*

five sueh exchanges with 1, 026 students 1nvolved +0f these, 480 were white students

and 546 were minority. Of these, 315 minority students were from minority—isolateg
LY

schools and 137 from minority imbalanced schools. New programs added this year were

those at Burbank/Ocean Beach and at Frjjj%;Andersen. “ | . |

In 1979-80, 550 8tudents participated” in the Secondary Instructional Exchange

o

program, this year the number decreased to Zéﬁ. It is apparent that this program -

must be modified if it is £o gain acceptance. - v ' ,‘ h
E] / = . &

Table 4 also shows the participation in the District's Secondary Career
g 1

Centers;, The table shows the number of students participating full-time--4 hours

A

or more-~-and part-time--two hours, With no new Career Centers added this year, 2

}
total participation grew by 97 -sfudents, from 1,227 to 1,324 5ix hundred and

fifty-four were majority students; 670 were minority students; of the minority (\
students 177 were minority—isolafed students. With the exception 6f Lincoln,
all the centers showed acc%?table representation of both majority and minority

students; at Lincoln there were no full-time majority students participating

and only 15 full=~time minority students, However, there were 47 part-time

majority students at Lincoln. 80 that overall the programzwas 347 white.
0 ,( N -

'17£3j, ’ :
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3, Summary of VEEP and Magnet Participation ' - .

Table 5 summarizes minority-isolated student participation in VEEP and

-

Magnet School programs., Line A shows that during the last year minority
population growth was 2,526 (from 26,376 to 28,902) at the elementary level, .

and 938 (from 19,394 to 20,332) at the secondary level, for a total growth in

<

minority population of 3,464. Line B indicates that the minority population in
r' 4

‘the Court-designated minority-isolated schools grew by only 59 btudents at the

2

elementary level, §nd fell by 160.at the secondary level, for an overall reduction

0

of 101 studegts. Line E shows that participation’ in the VEEP and Magnet programs
by minority {tudgnts residing in one- of the Court-designated minority-isolated % o
school attendance areas grew by 1,240 students at the elementary level, 333.at

the secondary level, and by.a total of 1,575 overall. Line G shows that 457 of

-
. - #

the 18,371 minority students residing in the Court-designated minority-isolated

i . . i
attendance areas are participating in either VEEP or a Magnet program. ’

” . ‘ -

- . ”

.
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- . R TABLE 5 . X
T * : ==
v ’ SUMMARY OF MINORITY-ISULATEU STUDENT PARTICIPATION i V.E.E.P. & MAGHEt SCHOO. PRUCKAMS . M
L T 1 - . .
1 ~ . -
Minorsty T Elementary xSecoadary A Total
Estrollments 1976-77 1978279 19079-80 1+80-81 1976-77 1976=79 1979-80 1980-81  1v76-77 1975—79 9. 1979-50 1980-81 §
N L Y "
; — = = !
A. Total Minority L/ o . ! .
1o District 92,966 25,052 26,376 28,902 17,6106 18,850 19,394 20,332 40,576 43,902 45,370 49,234
$ — = i
B. Mot in Minority-l/ T . ]
lsglated Schools # 4,282 ~ 9,070 9,009 9,068 4,892 4,589 4,404 4,244 14,176 13,639 13,6413 13,312 -
C. MNo. in VEEP from 2/ ’ - o,
Hinbrity-Isolated - ——
Scheols 136 220 - 310 763 2,509 2,867 3,015 3,226 2,645 3,087 3,325 3,489
D. oHo. in Magnets from 2/ 4 v
Minority-Isolated R N -
Schools 205 1,442 3,002, 3,789 59 194 295 419 264 1,036 3,297 4,208
L4 - H : t\
E. Total No. \n VEEP 2/ o * .
. & Magnet Programs . 341 1,6h2 3,312 4,5%2 ], 2,548 3,061 3,}10\ 3,645 2;90911 4,723 % 6,622, 8,197
F. Grand Total Hinority-ll B 3., * 4
1scflatd by Schonl of . ' \\
Geographic Residence . '9,623 10,158 10,038 10,709 ©7,460 7,560 7,564 7,672 17,083 17,718 17,602 18,381 -
G. Percent of Total 4/ \\\
1solated Minorities . < -5
Participatinhg in VEEP ; ‘
or Magnet Programs 41 161 331, 43 341 - 40% 44% 47x 171 27x ¥ 38t 45%
4

7
1/ Pigures from Hovember 1980 Pupil Ethnic Census Report.

- .

2/ 1976=77 figures from October 1976 enrollment counts; 1978-79 figures from April 1979 eaurollment counts; 1979 80 figures from April 1980
enrollment counts; 1980-81 figures from April 198l enrollment counts. »

.

3/ The sum of B and E minus the number of minority-isolated students in the Baker, Emerson, Fulton, Horton, Johnson, Knox, lowell, Sherman,
Valencia Park, and Hebs:er Magnets, and the Gompers, Memorial and O'Farrell Magnet programs who have already been accounted for in their

school totals, ,& . .
4/ Determined by dividing E hiF. 3 ks ; * ] 24 )
N - 23 - . / » )

i . .
SR A . Tox Provided by ERIC == - = A
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C.  COMPARISON WITH DISTRICT GOALS

This year the Digtrict’is including in its report additional tables

comparing the number of participants with the District's 1980-81 goals.

. ) . )
/ : b
« 1. Voluntary Ethnic Enrollment Program (VEEP)
< Table 6 shows that once agair the VEEP Program exceeded its oal.
[
2. ‘Magnet Programs oo s v
Table 7 shows that certain Magnet programs exceeded alf‘their goals ’ k b

(e.g. Foster, Fulton, Johnson, Gompers),; others fell far short (e.g. Baker, Horton,

>

Lindbergh, O'Farrell). The District reached 88% of its majority participant goals,

103% of minority participant goals, for an overall to‘al of 967,
L
- : 1

3. Learning Centers and Career Centers *

.Table 8 shows similar results for Learning Centers, with the District reaching
¥ <

8.7 of its majority participaﬁt goals,‘120% of its minority participant goals,

for an overall total of 985.. The same is true of Career Centers as shown on

s‘ Table 9, with the District reaching 83% of its majority goals, 143% of its minority

’

goals, for aé overall total of 1067.

- {

- 4, Elementary and Secondary Exchange Programs

Unlike the above mentioned programs,the goals for these two programs have
not been defined on a school by school basis, and . therefore comparisons with goals

are more difficult. However, it is apparent that the Secondary Exchaﬁge program,

with only 288 students, feéll well short of its overall goal of 800 students.

“
]

-
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. o TABLE 6
¥ . ’
! 4 COMPARISON OF PAi{TICIPATION AND GOALS FOR
, Co VOLUNTARY ETHNIC ENROLLMENT PROGRAM 1980-81
* 2
Actual Participants 1‘;80—81 Goal ’ Comparison
1980-81
A ©
- ‘ g
ELEMENTARY - 1,113 ~~ 945 +168
SECONDARY ‘ 3,570 ¥ 3,450 +120
. . o M K
TOTAL 4,683 4,395 +288
Actual Participants as % of Goals ) .
& - -
N . L ’
ELEMENTARY ’ " 118% )
SECONDARY. ' 104%
e - .
. Lot , .
TOTAL = ) 107%
- ) i ' . -
3 L .
. ‘ . R
. ] . ) :




TABLE 7 '

] < 4 COMPARISOM OF PARTICIPATION . D GOALS FOR MACNET PROGRAMS
ELEMENTARY MAGNET PROGRAMS 1980-81

-

Actual Parcicipant-_;

1980-1¢81 1980-81 Goals Compar%n
. Majoricy Minority Majority Minority M
SCHOOL ¥ TYPE . Ho. ¥  No. z TOTAL * No. 4 No. 2 TOTAL *  MAJORITY MINORITY TOTAL
k-
Baker T0T " 55 10 458 90 543 97 16 =~ 508 84 605 Ay -20 =62
‘Benchley T0T 171 68 i9 132 250 186 64 104 36 290 -15 -25 -40
Emerson TOT 78 12 561 88 659 85 13 573 87 658 -7 +8 +1
Encanto TOT 568 45 708 55 1,276 425 36 761 64 1,186 »  +143 ~53 +90
Foster TOT 338 63 203 37 541 302 63 174 37 476 +36 +29 +65
Fremont TOT 165 57 127 43 292 196 64 109 36 305 =31 +18 -13
Fulton TOT 166 32 9 68 515 123 35 232 65 355 . +43 +117 +160
Green TOT 243 60 165 40 408 . 255 61 161 39 416 -12 +4 -8
Horton SWS 49 74 17 26 66 122 68 58 32 180 -73 -4 -114
Johnson TOT 116 33 2t0 67 356 92 31 205 69 297 +24 Nb +59
Knox SWS 36 64 0 36 56 . 85 71 - 35 29 120 ~49 -15 “64
Lindbergh TOT / 44k 61 266_-39 730 598 65 322 35 920 -154 ~36 -1590
Longfellow TOT 245 54 204 46 449 260 56 202 44 462 . - =15 ) +2 -13
Lowell . TOT 37 10 32 90 379 1064 25 17 75 421 ~67 +25 -42
Oak Park SWS 107 55 §8° 45 195 - 178 80 45 20 223 -71 +43 -28
Rolando Park T0T 181 52 166 48 347 212 62 128 138 340 ~31 +38 +7
Sherman SWS 12 14 32 86 84 36 30 84 70 120 -24 -12 =36
Silver Gate T0T 388 65 210 35 598 455 67 226 33 681 -67 -16 -83
Spreckels 10T 396 62 25 38 641 . 423 60 277 40 700 -27 -32 -59
Sunset View TOT 250 69 112 31 362 290 69 133 31 423 -40 * -21 -61
Valencia Park TOT 142 20 512 80 714 229 3% 437 66 666 - -87 +135 +48
Webster ., 10T, 198 44 254 56 452 228 46 265 54 493 -30 -11 =41’
TGTAL ELEMENTARY 4,385 44 5,528 56 9,913 4,981 48 5,356 52 10,337 -586 +172 ~424

.
-

-

TOT = total school magnet ’ ;
. . ‘ ) =y,
SWS = program within a school magnet |

=

/ .
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= Table 7 ((Mnucd)
SECONDARY MAGNET PROGRAMS 1980-81

. Actual Participants - \\\

1980-1981 1980-81 Goals Comparison
Majority Minority Majority Minority
SCHOOL TYPE KNo. % No. b4 TOTAL No. % No. 14 TOTAL MAJORITY MINORITY TOTAL
: Collier .7 suWS 41 39 - 63 61 104 60 50 60 50 120 -19 +3 ~16
Memorial SWS 33 49 15 51 68 40 617 20 33 60 -1 +15 8
O'Farrell SWS 53 59 37 4} 90 180 60 - 120 40 300 -127 A -83 -210
. Gompers SWs - «273 63 161 37 434 200 67 106 33 300 R +51 +134
Point Loma SWS 58 43 76 57 134 60 50 60 50 - 120 -2 +16 +14
xWright Bros. TOT 139 57 106 43 243 208 65 112 35 320 -69 -8 =77
TOTAL SECONDARY 597 56 476 44 1,073 748 61 472 39 1,220 ’ -151 . +h -147
ATYPICAL ;
Muir (K-12) TOT 201 70 88 30 289 192 '64 108 36 300 * +9 -20 ~11 -
SCPA (4-12) T0T 270 62 166 38 436 253 65 137 35 390 +17 +29 +46
¥
i SUMMARY MAGNET PROGRAMS 1980-81 N
b - £% X
&!ﬁ Acfual Participants . i
1980-1981 . 1980—&#60315 Comparison
. H‘ajw Minority Majority Minority
- SCHOOL Ho. No, 2 TOTAL Ho. % Ho. Z TOTAL MAJORITY MINORITY TOTAL
Elem. Total (w/o < .
! Muir & SCPA) 4,385 " 44 5,528 56 9,913 4,981 48 5,356 52 10,337 596 . +172 =424 -
Sec. Total-{w/o .
- MdTr & SEPA)——— ———— 597 56 476 44 1,073 748 61 472 39 1,220 =151 o, -147 .
Muir Total . 201 70 88 30 289 192 64 1087 36 300 +9 - -20 -11
SCPA Total 270 62 166 38 436 . 253 137 35 390 +17 +29 +6
TOTAL MAGNET 5,453 47 6,258 53 11,711 6,174 5o\§aq7\3 50 12,247 - -721 +185 =536
<,
. - Actual Participants ‘ v . -
(% As % of Goals -
Majority Minority Total
Elem. (/o Muir & SEPA) 88 103 96 “ &
.. 1 Iy
Sec. (w/o Muir & SCPA) 80 100 88
Muir & SCPA 106 o104 105 <
50 . . , 31
D U TOTAL 88 103 96

P -
1
3

= T
*Wright Brothers High School Actual Parricipant figures are full-ti=e only, whereds the re-la include both part-time and full-time students.
With the part-rime partictpants of 47 majority.and 34 minority, the program cumes much closer to its goal.
h)

.
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B TABLE 8
COMPARISON Ut PARTICIPATION AND _@ALS FOR 4
, - - LEARNING CENTERS 1980-81 X‘\
. hd E4
Actual Purticipants <
198(-81 1986-81 Coals Comparison
Majority Minorify Majority Minority
SCHOOL No. Z K., % TOTAL No. z "N, i TOTAL MAJORITY  MINORITY TOTAL
7
Carver ,j ) 432 48 Lh4 52 896 548 61 352 39 900 -11% +112 -4
Chollas 475 54 412 46 " 887 - 538 &0 362 4 900 -63 +50 =13 .
Freese 436 48 471 52 913 548 61 352 39 900 -112 +125 +13
Grant 484 54 407 46 891 . 547 61 353 39 900 . -83 T 454 . -9
Grantville 948 53 860 .7 1,808 1,097 61 703 39~ 1,800 -149 4157 48
Kennedy 447 52 409 48 856 547 61 353 39 900 -100 +56 ~h
Stockton 44 35 365 4 811 . 548 61 352 39 900 -102- +13 -89 .
O
TOTAL - 3,668 52 1,394 48 7,062 ¥ 4,373 61 2,827 39 7,200 -705 +567 . ~-138
: .
- . » .
i .
- N — — e e - — - — N
. , i ACTUAL PARTICIPANTS AS % OF GOALS R
Mijority  Minority  TOTAL
847 120% 987 . .
J \
. * T }
. N .
. L . . !
t - “ M 3 3
32 ¢ ' -
i ) ‘. . - -
+ ey . -
» . 4 ) . . . .
L] . ’ - Y : e e he qj' -
T
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TABLE 9
L] -
COMPARISON OF PARTICIPATION AND GOALS FOR
CAREER CENTERS 1980-81
Actual Participants 7
’ 1980-81 — 1980-81 Goals Comparison
Majority Minority . - Majority Minority
SCHOOL No. Z No. b4 TOTAL No. % No. 4 TOTAL MAJORITY _ MINORITY TOTAL
— L3 R
Crawford 139 57% 107 437 246 180 642 100 36% 280 =41 +7 =34 .
Kearny 146 47 168 53 - 314 230 66 120 34 350 -84 +48 -36 e
Lincoln 47 34 91 66 138 75 50 75 50 L150 =28 +16 -12
Mission Bay 182 58 133 42 315 180 65 95 35 275 +2 +38 +40
i Morse K 56 13 112 67 168 60 60 40" 40 - 100 =4 +72 +68
Lt $San Diego ‘\ 18 55 65 45 143 60 60 40 40 100 <+18 +25 +43 .
J €8 4 676 56 1324 . 785 63 40 37 1255 137 +206 9 =

ACTUAL PARTICIPANTS AS % OF GOALS L
— : ) S
- e = -

_Maj. - Hine Total
837 - 144% 106%

ERIC ' e
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D. - INTEGRATION MFASURES —

- -

One of the main concerns of the Integration Program is the extent te . .ich
maaningfulgintegration is going on between minority and majority students. One

way to evaluate the success of the integration plan is to measure the degree and

S

extent .to which minority and majority students attend the same schools or have

=

experiences in the same setting.

»

1. Desegregation Index iD)

g

The:Desegregafiop Inig; measures that fraction of Ehe Districtwide .
percentages of majority students in schools afteqded by the ave§§ga'minority
student’. It was designed to assess the*%i%ent of desegregation in terms of the
schools attended by minority and majoritftstudents on a full-time basis. The

_index can range from 0 to 100, where 0 .reflects total minoritv isolation’and 100

reflects total racial/ethnic balance in every school. The District has a

e — —

™M

declining white percentage each year, and this-index.gives a relative index for

-
-

éomparing the success of the District's plan from year to year. In 1979-80,

»

white students comprised 58,97 of the District students: the Pupil Ethnic Census

for 1980-81 shawg the percentageQthte for the District this year to be 55.32.‘

A Desegrggation Index value ;f 50 means that the aver;ée minority student received
exposure. to wﬂit;é to one-half the extent that he/she would in an ideal’miz of

the Distrfct's'student population. e Desegregation Index for the entire

District th§s year reached 78.4%. This is an increase of 3.5% over 1;St year.

This means that the average mincrfﬁy student in’the San bie%i(ﬁxy Schools rggeived'

exposure to 78.4% of that possible in an ideal mix of students, given the number

of white students and the number of minority students.

The Desegregation Ind}ces for the-past 15.years are presented graphically
in Figgré 1. In 1965-66, the Index stood af 52.1/ With the omset of the
District's expanded integration program in 1976=77, the Index climbed rapidly.;
This year's Index shows that the ratio of majér ty students mixing with minority

studeats continues to improve at an accelerating pace. An explanation of how

“this index was calculated is set forth in Appendix B.

- Y
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FIGURE 1
TOTAL DISTRICT DESEGREGATION INDICES% 1965-66 TO 1980-81 . - J

79 - ' ’ P
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L.t 1. L.t g 1 1.1

..GZ..

Wl———TT 7T T T T T T T~ T T T T T T T T 1.
65 '66 '67 -'68 '69 '70 ‘71 '72 '73 '74 '75 '76 '77 '78 '79 'g0 '81 '82 '83 '84 '85 -
'66 '67 '68 '69 '70 '71 '72 '73 '74 '75 '76 '77 '78 '79 '80 '8l '82 '83 '8 '85- '86

Year  D. Index Year  D. Index Year  D. Index Year  D. Index

1965 52,1  “—., 1969 . 57.6 1973 63.1 Lo 1917 69.4 v
37 1966 53.8 . 1970 60.3 1974 65.4 41978 . 72,2

1867 57.1 1971 60.8 1975 66.3 ;1979 74.9
. 1968 " 57.0 1972 62.1 1976 67.0 . 1980 - 78.4




'S

. 2, The Clagsroom Teacher (CT),Integratio% Iniex

» N « . . -
The classroom teache:\kntegration can be méasured by 'an index based oh
M . ) ' ‘ .

- H -

s " L .

each school's proportion of, white classroom teachers to the District's white

v teacher percentage.

or all white teachers (total isolation§.> It is 100 if each séhool has a white

l

teacher proportion equal to the Distrigt proportion. rThisayear 1980 81 the

-
-

-
Index g¢rands at 81.08° as compared vith 1ast year 5n81.1. In Appendix ¢

v,

be found an explanation of how.this index was calculatéd. g
. . F A\l *

A
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Appendix D contaius a 'Report of«?rogress, 1980- 81 “"Mistrict. .

¥

Affirmative Action Employment- Program' dated Marcﬁ 24, 1981. Thié.repontlshowe‘

“that the percentage of m
1

¥ seven years from 10 7% to 18.0% It shows that for total staff employment, O

~ .this period of time, minorities increased from 15.5% to 25.7%.

E. OTHER INTEGRATION ACTIVITIES °

Teacher-Initiated Projects and
Site-Initiated Projects for Integration

-

1'

The purpose of Yeacher—Initiated Projects for Integration (TIPI) and
Site-Initiated Projedts for Iptegration (SIPI) is to.tap the inngvative and

creative talents of fthe District in designing programs to foster integratiom,

of racial isolation, and/or create climates conducive to
?

etween ianviduals and groups of differing ethnic backgrounds.

remedy the effects;
better relations

Funding for these projects is competitive

R - LY
and evaluated by a committee of teach€§:’:::\T

-

IPI's and by a‘committee of
administrators for SIPI’s. Points are awarded for each segment of the project

application. Projects are recommended for implementatioﬁ’onﬁthe basis of the

=
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The index is 0 if all schools have either no whfte'teachérsj‘

..

S

* "'r.
-

inority teachers-in the District increased over,the last -

All pr03ect appllcations are reviewed

ik
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. .
highest "number of puvints réceived and on, the amount of funding available. Dyr%gg

.

. \ -
the 1980-81-.school year, the Bgdard approved fulding for 17 Teacher-Initiated

.

Projects gor Integration and 9 Site-Initiated Projects fog’Integration. The ;
total fundfng for all projects was $68,866.00. Though it is extremely difficult
. to détermine and keep track ?ﬁ}all students who benefit from these projects,\it
;an'be reported with reasonabfz certainty that 5,388 students regeived benefixs
from these pfograﬁs this yéhrl These are students who in one way or another

_ came into direct and beneficial contact with the programs provided. .Many other
\-‘ \ s
stydents received secondary benefits from the program through such means as

progr¥ms produced and materials developed. Appendix F gives a more detailed

L8 . =
. account O% ghe program. ‘There can be f&g{xd a report of the numbers of participants
* . R . ' s

.

~ Tn each project, an approximate number of héurg students spent in an integrated
. . .

setting beqauss of the project, and a §§ief synopsis of each project carried

out, ) ; ZJ!
S S

-

. hﬁ%;;fﬁ: Oral Communication Instfhction Program .
-7 In.{fs order of December.2, 1980, "Ordér Re Integration'PlaK/1980—81,

No. 303800," the Court said "Digsseminate the oral communications program

. - fhrqugl;out ‘the District as quickly as possible and advise the Court by November 15
- o . "

at which schools the program has been implemented, in how many classrooms and ~
specifically of what the 1mplementatién consists (Report, Recommendation No.8)."

Reports were delivered-on February 2, 1981, and May 26, 1981, entitled

s -

) "Oraiﬁfigygnication instrugtion Program’ and "Oral Communication Instruction

+

Program Implementation, 1981-82," respectively, to provide program descriptioﬁs.
Co -
These reports indicated that by Septémber, 1981, specific structured oral

'commupicétion lessons, as integral parts of the district -English language arts

x

e
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program, Grades K-S,Eﬁill be used in all elementary and junior high schools. .
. 4 .
. -~ TN o '
Similar language instruction matgrials will be provided for students in Grades 9-12. .
N . ¢ . ) " R "
An oral communication instruction handbook for program implementation will be

.

~ —

-

provided each school site.: . ’ . . -

.

-

To provide more intensive attengion,for program implementation, direct

assistance thfough demonstration teaching.and on-site inservice to classroom *

teachers will be provided at’sélected sites, including minority-isolated schools

¥ -~

and a representative cross-section of schools throughout the district. These

reports as accepted and approved® by the Board for forwarding to_ the Court may be

found in theig entiretyl{in Appendix;K{A S

He

U;der,the directiigjggépéf Iillian Beam, Analyst to the Board, three feview'
teams'were established wgo visited each school for the purpose of reviewing the
Race/Human Relations prograﬁ at thirty-six schools: eight senior high schools,
eight juqiqr high schools, two atypical, and eighfeen elementary schools. As
a part of the prin;ipalts interview, %3ch team leader asked at each school,
"Explain the Oral'memunic;tion Instruction Program as carried out in your

. school.” The thirty:—six answers, supPlied by the principals may be, fogndl in . .
* Appendix L of this volume. There‘was a wide range of answers. The following

generalizations may be made from the data: ’ .

N .
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(a) Thé efforts of the District have created a renewed awaremess of

‘the need for emphasis on oral communication instruction. "

-

(b) Each site has appointed a "Key Teacher" whose responsibility it is

s .

to attend District inservice meetings, be aware of thérdﬁvelopment of
all materials, communicate to the sites developments in the program,
P :

act as a demonstration teacher, and provide inservice for site

personnel,

~ N

c¢) Many site personnel feel that they have been doing a strong and

2

credifable job in providing oral language instruction. This is

particularly true at the elementary level. . As omne principal said, ]
; . N
"Some might think 'Show and Tell' is dead but, it lives on in tems

of new and creative ways." Other P’{ncipals pointed out that the ‘

P -

S, "Achievement Goals Program, the DISTAR Program, the English-as-a-

Second-Language Program and many aspects of the school's programs
PR

e

are intrinsically focused ggxstfgﬁgloral language instructioﬂ?“““h\h
= e o T
(d) Secondary schools rely'primarily on their English, Speech, Drama, .,

=4
and Social Studies teachers for carrying the major.responsibility

of ghé’brogram.
EY

-

(e) Many sites are finding that they have strong elements of oral

language ihstruction already in their curriculum: consumer education
classes where students give demonstrations and instruct, industrial

¢ a X, . L.
arts classes where students show off projects and tell how they did

them, science classes where, students explain experiments, and social
\ | - )

studies classes where students give reports, reviews, and debates.

(f) While the;g is cognitive undérgcgnding of the principle that each

*

child's home language be accepted and used as a base on which to’

=

build, many teachers reject the concept and demand

EY

. . . »
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or attempt to deménd the use of standard English at all- times while the

3

child is in school. ' - ’ o J

« 3.  Beale Indochinese Center

Beale Indochinese Center was established in 1978-79 to meet needs

-

created by a lnrge influx of Indochinese students into the Linda Vista/

Clairemont area. Ninety-five Indochinése are attending the center this'
year and participating with the home students of Beale in a fully integrated
L 3

setting. Classroom mixtures of students are in full OCR compliance

E2

and all students are integrated into the regular classrooms. Native-speaking

Indochinese staff, ‘as well as monolingual ESL teachers, work ‘ndependentlyp on
a pull-out basis with the students to enable them to function in the English-

speaking classrooms and to teach them English. Bilingual instruction is

provided in math, social stndies, and reading. With 21 Hispanic students,

15 black students and 95-Indoch§nese students integrated in a sehool totaling

280 students, Beale provides a éetting in which all cultures ecsn work and

-

learn together.

4, Burbank Pfimaty School Project .

Kfndergarten Project Partnership (K.P.P.) at Luther Burbank' School .

*  began fnnctioning in Janaary of 1980

9

reduce the efﬁects of minority group isolation by improving student

} n

preparation for school learning experiences through the inVolvement of

The purpose of this project is to

parents and teééhers in a partnership. Since January of 1981 parents have

" been p;osiﬁééf;;;t{uction on a weekly basis er understanding their child’s

growth and‘development. The major topic¢s covered have included\ positive

lh

~34- . . .
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) , . .
discipline, language developme‘t, sociaiization, intellectual and physical

growth and development. The activities have included the provision\of the:
- %
K.P.P. use of the educational games library which issues games on a weekly

basis; a get acquainted K.P.P. field trip for all kindergarted parents,
4

teachers and students; individual counseling for parents (by qualified staff);_

. *

-

and other activities. Parents are notified .of each meeting by, weekly,telephone

i

calls.and bulletins. ) -

P
-~ ‘
[
3

Another accomplishment of the program has beep the teluction of class

4

- size, at the kindergarten level by provision of five (5) kindergarten teaphersz

-

The project 1is further enhanced by the preschool program, which prepares‘// e

four year olds to enter kindergarten. Finally, teacher consultation and

[
-

inservice meetings have resulted in the formulation of specific goals for
kindergarten students and parents at Burbank. Altogether, Kindergarten
Project Partnership has involved’flve (5). kingergarten classes consisting of

106 children and 83 preschool. Appropriate materials have been produced or

purchased, and parents Have availedlthemserpes of these materials for use at
home witi their children. The Kindergarten Project Partnership Program is .
presently being coordinated by a bilingzal guidarice aide possessing counselor
qualifications. .

-

5. ,Project Lincoln: Pride in Excellence

1 . -

At Lincoln HithSchool there are eighteen identifiable and separate
programs. Project Lincoln hasras oné of its major thrustls, to enhance
various programs and facilitate communication in sueh-a-+/ay as to achieve

maximum benefit from the proéréis. Another major goal of the project is to ‘

-25-44




imﬁrbbe the total program and climate of Lincoln and to ensure that the -

- *
y '

~ LT ¢ - S .
educational needs of every Lincoln student are met. A schoolwide survey of - *
. . 5‘ u N -

-t

N . .
all ﬁrograms was completed on February 23, 1981 A copy of’ the complete

.
[V- TN - o

-

survey with results 15 attachéd as, Append;x M . Co T

s
. .

s , - ¢ . . a ., .
. a - ] . . . - -

- . - -

< Sixty percent’ of the studeitts ééidfthat Projéct Lincoln was going well
) oo g - R

as indicgted byasorajsona scale of I to 5 with 5 being high. Only 5%

v M * &

A of the s&udents rated the pr03ect a 3, whlle 27 rated ir 1. Exghty\percent of

the pa*ents responding fel; +that it was going well. " The results of the survey
s :
indicate a general acceptance and.positive assessment of the various

instructional activities and programs a® fincoln,High Schocl. 1Y :
: €
- .. b, San Diggo State University - San Diego Ci%y Schools

Cooperative Writing Project
P pia !
The Cooperatlve Writing Pro;ect began in September 1980 at Lincoln Eigh

- *  School has expan&ed from one to two classes at that school znd to two classes ‘
each ;t Morse and San Diego High Schools. Theﬁpattern at each gite continues (
the one e$tablished at Lincoln, except for minor modificatiens. Benefits
include a high level of writing instr’j:tion, a lowered student-teacher rat%o .

.and an articulated high school toiuﬁiversity gurriculum. The teachers from

both levels of instruction have shared expertise and are enthusiastic about

i

L)

the project. Students have'demopstrated substantive growth of skill in.
writing as evidenced in pre and post—wrltlng samples. Some have met

San Diego State University proficiency standards.

X s
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7. Race/Human Relations Program: Assessment and Monitoring
- ¥ =

In the Couf}'s O;der of Deéember 2, 1980, the Co&rt ordered that
"On or before October 15, 1981, submit to thé Court a detailed explanation
as to h;w‘the Réce/ﬁhﬁan Reléq}ons Progfam is monitoreﬁ; what the p?ogram
consists of and how successes in one sch;ol are communicated and replicated
in others." ‘This‘portion qf this report will first detail Ehe program,
then géplaié!how the program is‘monitored,.akd finally, indicate er plans

for communicating and replicating 'successful programs. . 7 ) -

- *

LR

a. Components of the ' Race/Human Relations Program

-

The heart ;) the District's Rabe/ﬂuman kelations Program is thé
individual site plan. .This plan is constructed to meet the goal of assisting
all studgpts, all staff;—including administrative, certificated, and classi-
fied--and all parents:

(1) to become kﬁowledgeable‘abdut and appreciative of their own

background, self-worth, and acceptance;

W

(2) to ufiderstand and appreciate, and effectively communicate with

all peoplerof various cultura;,iracial, and éthpi; backgfounds;

¥
.

. (3) to develop‘galents and capabilities of each individual;
(4) ‘to show énd;demonstrate concern for all individuals eveéry day
of ‘the year; N F
‘(5) to establish and maintain a program at each school site that will

be an integral part of the school atmosphere, emphasizing mutual

understanding, common goals, and open communication among students,
parents, all sc¢hool staff, and the community; and,

(6) to ideniify, train, and provide competent personnel who will act ’

.

as resource specialists to teachers, school site personnel, and

— =
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. -

parents to facilitate develop%gntal, preventive programs at .

.
'

school sites - striving to meet the needs of all persons, with

—

acute awareness of the individual's needs in development'and

~

understanding. &

Individual school sites are given technical assistance in writing their
plan. The booklet, "The School/Site Plan, 1980-81, Guidelines for Plan Development,"
outlines the requirements for the plan. Guidelines reflect District and

e . \ ) -
Board 6f Education directives, ég well as mandates from the Court reflecting

- changes in the San Diego Plan for Racial Integration, (see Appendix E ).

‘ ‘ '

Further guidance is given by the Community Relations Division and bv the
School/Community Race/Human Relations Facili-ator assigned to the school or

) the site. Each program or plan must include activities in three academic

.
1

disciplines: human relatioﬁs, race rel%;ions, and multicultural/m.ltiethnic
education. Each plan must include a component for staff development, a
component detailing experiences for students, and za ccm?onent;outlining a
progran for pa}ent/community involvement. Within the content areas, stress

is given to the development of self-awareness; cultural/ethnic awareness; -

. . T . , 4
intergroup/interpersonal relations (including, but not tifiited to, communication, .

communication skill development, and awareness of others as_individuals); and

-

-

to problem solving, including decision-making strategies and conflict

resolution. ' )

Each year each site conducts a review of its plan from the previous
V10

year. This review leads to a needs assessment through which the site
' T e ¥

i
identifies areas of needs and begins to formulate its plan for the year.

In October, the Community Relations Interdivisional Review Committees,

, 47
‘ -38-
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™composed of teachers, administrators, students, and community representatives)

.

are established to review each plan, specify weaknesses in the plan, and nake

suggestions for rewriting the plan. Sites then have a peg;od of two weeks to
’ -
complete the revisions requi&gd in plans and commence implementation. Facilita-

£

tors assist in preparation of site modifications and revisions of plans. Plans

-

are then reviewed and, once approved, copies are kept on file in ‘the school and

L 7
in the Community Relations Division office. Upon approval, plans are implemented

-+

with the assistance of District Race/Human Relations Facilitators, site staff

the District. . - . .

f

In addition to what occurs at sites, each central office department or -

divis}on is responsible for conducting a Race/Human Relations program. A4

race relations committee tepresentat{beﬁgf!tge certificated and classified staff
in the division planned and implemented a program which specifically focused on |
eitending the level of positive racial awareness. Presentatiopslin the form of
drama, noted speakers, fiim, tours, exhibits and orientations by curriculum

3

staff were used with strgctured opportunities for interaction, discussion and

P

-

ro .
problem-solving in race relations. Oral communication and appreciation for .

persons who speak a different language received special emphasis. !

(

There aTe~ other important components of the District's Race/Human Relations

Program. Under financing supplied by the umergency Scheol Aid Act (ES

<,

a ‘number of wlde-ranging programs are implemented at VEEP receiving schools,

-

Magnet schools, and schools impacted by mino}ity isolation. ESAA guidelines

. . .-

require a strong progtaﬁ of human relations, and these require yearly evalpation.

¢ ¥ / - .-

1

mepbers, ‘community aides, parepts, and consultents emploved by the siférpr by -

S




During the 1980-81 school year, students, staff, and parents at seventy-six
ESAA project elementary and secondafry schools received program assistance in

-

. ré -
the form of personnel, materials, equipment, resource personnel, and evaluation.

.
- = -
. . “a
L] - R e
- 14

] . .
Teacher- and Site-Initiated Projects to Support Integration (TIPI and $

SIPI; were instituted as gsrt of the San Diego-Plan for‘E?cial Integration in

the fall of 1978, During the 1980-81 school year, the Board approved funding

&

e

for seventeen Teacher-Initlated Projects for Integration and nine Site-Initiated
Projects for Integrationm. Total funding for all projects was $68,866.00. C

Collectively, 5,388 partiéipantg can be specifically identified as having

A

benefited from the TIPI/SIPI program; of these, 3,192 were majority students
and 2,191 were minority students. (See Appegdix\?,‘for £.2 1980-81 Evaluatior

Report and a symopsis of projects.) : . e

Al Y
. B

b. Evaluation of tHé Race/Human Relations Program
T t

‘

Both formal and informal strategies are utilizéd to evaluate the
h - * . ; i ) . )
effectiveness of the Race/Human Relations Program (see Appendix G, Race/ ' .

Human Relations Documents for lisFing of the 10 elements which cohprise’
v "

. -
!

this evaluétionfﬁ ‘In past years, major.emphgéis hasg been on the School
«Integration Surveys conducted gy Dr. Oscar Kaplan and on Evalud{iqn/‘
N . '
4}ssura;c;<uacefﬂuman Relations $chool/Site program. With the 1980-81 schpoll o ]
/ |
‘year, increaééa emphafis’was pléﬁed on monitoring of the program.

—

e"" 49 ) . ;
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Appendix H). - , o A

*
-

Each Elementary and Secondary Schools Director was directed to |
~ . : ] i

R"

complete the’Integration aritd Race/Human Relations School Appraisal form

Y

-

for each of his/her schoolss (For this form see Appendix I.) Directors
made site visits and the assignment was carried out during the month of

February, 1981. Each of these reports is on file in the Community Relatiqﬁﬁ PR
Division office. Most importantly, these site visits were used by the directors

4

to help sites asseaf their Race/Human Relations program and atmosphere, identify

weaknesses, and make plans to inten51fy efforts in ‘areas of weaknesses. “The ~

"

visits presentedtaéyideal opportunity for directors—to counsel with site v
. - ' - ’
prinecipals and leaders,
1 “ - L3 - &
i ’ i . ¢ :

Additionally, each site wae; beginning this year, required to‘complete a
bimonthly repoft listing the\ hree major activities from their site plans
which had been carried during the preceding two-month period. This report

allowed for the listing of the three activities, the topic of the meeting or -

¢
H

evéent, a report of those attending, and a report of the evaluation of the evént.

(See Appendix J, Race)? umag Relations Documents.) District adnin%strators

»

were required to furnish a Race/Human Relations Assurance Form indicating

the level of participation.of individuals under his/her supervision. (éee

s

>

., .

A third element of evaluation which received strong District suppp%t

this year was the site monitoring process carried out under the direction of _
- ", D N

£
“

Dr. Lillian Beam, Analyst to the Board. At Df. Béam's reqqug,,tpree‘program

evaluators were made available to conduct day-long site visits at thirty-six

elementary and secondary schools. The District will study with great care j‘

J
the recommendations made by Dr. Beam and will implehent them where feasible.

[ L] +
) ) - “ *




Another aven. ¢ evaluation of the Race/Human Relations Program of .the
+ Distriect is that dc-e by the San Diego Ihtégration Task Force. Their report
of May 12, 1981 has received careful study by'the DisErici, their tecommendations

-~ £ , - .
will be carefully analyzed and will be carried out where possible and where
cémpatible with those of .other reports. .

<
) v - ) . ‘
. . ‘ - ’ ) . . Vd
Another important element of the evaluation of the Race/Human Relations .
Program and of fhe VEEP of the San Diego Plan for Racial Integration, which

will receive close scrutiny this year, is the "Evaluation of .the VOLUNTARY

ETHNIC!%?ROLLMENT PROGRAM," prepared by the Soéiél Science Research Laboratory

of San Diego State University. This treport was submitted to the Integration
. Taék;Fo}ceﬂin May, 1981:' This evaluation consisted of a number of surveys
'd;aligg gith the ". .‘.~motivations;that result in VEEP participation; the on’
'ﬁ}g%léms and benefits of VEEP from the perspective of various populations

;dggbved in the program; and how the various populations at VEEP receiving .
\schoqjs perceive the school they share'" (page 1). No summaries, contlusioné,
or recommendations were provided by the study; however,)the data paint a

« - .

favorable picture of acceptance and benefits of the VEEP program. The District

will work with the :Integrat'ion Task Force, the VEEP pavents, the VEEP students, .

-

and the VEEP receiving schdols toward improvement where signified by the

study.

- . -

Finally, reports are compliled 4nd presented eagp year by tberpiaintiffé

to the Carlin Case. Though the District may often find ;tself in opposition

to some of thé contentions made by the plaintiffs, and though we may not agreé)‘
a7ith their interpretation of data in many instances, their reportéﬁhave been
and will continue to be studfed carefully. Where weaknesses appear additional

- —,
resources will be directed and improvements made.

EI A
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,III. PRINCIPAL FINDINGS, CONCLUSIONS, AND AMENDHEHTQ -

.. A. FINDINGS - s

=

1. Majority enrollment continued to decline as the strict

i ] ’ ’
lost 4,426 majority students for a loss rate of 6.8%. Minority enrollment

, b

continued to gain”as the District gained 3,464 minority students or 7.6%. %

2. In the 23 Court-identified minority-isoléted schools, minority

errollment declined by 101, from 13,413 to 13,312, while mdjority enrollment

.,grew by 303, from 1,727 to 2,030. ¥

4

3. The VEEP Program continued to grow, gaining QSé minority students

for a percentage increase of 25.8%. Elementary participation in VEEP gfew<%y

> 634 students or 136%.

{ 4, The Magnet programs added an additional 1,541 students for a

J

percentage increase of that increase was ~

of 15.2%, 659 students or 6.5%

am at Emerson. While Encantoy

attributable to the opening of a new Magnet progr

Webster, Valencia Park, and Gompers ontinued to attract.large

Fulton, Johnson,

.numbers of majorbty students, other Magnets such as Baker, Horton, Knox, Lowell,

attract significant numbers

Sherman, Memorial, and 0'Farrell have been unable t7

of majority students. 1

&
5. Participation at the Learnirng Centers dropped slightly this .past

.

year'while the Elementary Exchhnge program grew by 456, or at the rate of 80%

as two new programs were added it Burbank/Ocean Beach and Freese/Andersen.

.




N B ' o s

¢ 6. The Career Ceriters continued to increase in popularity but .
have continued to make littlehimpact on the racial/ethnic balance of Lincoln,
Morse, and San Diego High SchooI: While 47 majority students attend Lincoln

for a part-time career program, none have yet been attracted to full-time

-
study there. _
e
xﬂ\
ol '7: The Secondary Instructional Exchange program experienced

w
severe declines this year and has to be modified in the future.

' ' J | e

y

i

N 8. Forty—féve percent of the minority students~re%iding in g:
school attendance areas of one of the 23 court-identified minority-isolated * ’
A ‘ '

schoa%ikage now enrolled in a VEEP or Magnet program.
. 2

» - ) H
- - -
-

S~ 9. Once again the VEEP Program exceeded all its goals. The

performance of the other programs varied with certain Magnets exceeding goals

-

*

~ while others fell short. Overall, minority participation tended to exceed

expectations while,majority participation gemerally reached between 80-907%
3 _ i

of its stated goal. N : .

10. The District's Desegregation Index continued to progress

-
[N

“Tipward and the Classroom Tegcher Index showed that teacher balance is being

maintained. , ,

o

11. The District's Race/Human Relations Program continued to

add greater emphasis to race re??tioné and was more closely mdnitored

.

—

this year. : 4

. ] ) 53.
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. . o &
12. Teacher-*and Site-Initiated P}ojects for Integration provided

Te

13, ~The Oral Communication Program and Cooperative Writing Project

-

has cgntiguéh to be offered to more students, providing a renewed emphasis on
e - o .

effective oral communication.
: ¢

14. The Beale Indochinese Center attracted some 95 Indochinese

c_l}@lr‘er\_for its Bilingual Study program. ®
¥ T, ﬂ

= 15. Project Lincoln and The Burbank Pfimary School project helpéd:

‘ T LT . EN

enric%}the instructional programs ‘at those sites. N )
2

»

B. CONCLUSIONS*

-~

- 1. The District's desegregation program.’is making proﬁtess towards

-~

the alleviation*of segregatlon for minority-isolated students and at some
&

minority-isolated schools. (Table 1, page 2, Table &, page 9 , and Table‘S

L]

page 19.) -

2. Each iear progress becomes more difficuit since the number of
- .

minority students in the District incrijigs, while the number of white students &

decreases. (Page 3 , II A. Pupil Ethnic Census.)

@ : e
3. i'VEEP coptinues to make substantial contributions toward the

[

allé&&ationrof minority isolation. (Page 4 , IT B 1. Voluntary Ethnic

+  Enrollment Program (VEEP), and Table 3.) .
P . K “k

-
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4. Certain magnets appear to, be more effective in attracting

. N
students., While Encanto, Fulton, Johnsqu Valencia Park, Webster amd Gompers
. ¥ "4

continued to attract large numbers of white students, other Magnets such as

-

Baker, Horton, Knox, Lowell, Sherman, Memorial and O'Farrell have been unable
% . -
to attract significant numbers of majority students. (Table 4, page 9 .).
% .

1

5. It appears to be difficult to 6perate both the Elemeatary

Extended Exchange program at the same time, along with Learning Centers.

) (table 4, page 9.) - .
@? The Secondary Instructional Exchange program must be modified 2
8 in order to attract greater ﬁarticipation. (Table 4,{page 9)

Y
3

\
7. ’VThe Career Centers must be modified in order to attract greater
majority participation both full- and part-time. (Table 4, page 9)

%—- - 5 -
q%?. 8. The District's Race/Human Relations, Oral Communication, and

other -integrration rogramé continue to aid in alleviating the effects of racial
P

- - ’

isolation. (Pages 37-42. ) 6
* ‘ . :

C.  AMHDMENTS . » - ~
1. ‘Certain Magnet programs should be modified to attract more
kﬁlmajority participants.. (Baker, Horton, Knox, Lowell, Sherman, Memorial,

and 0'Farrell.)

< Action: Baker Undversity Lab School Magnet - Change to Baker

Music Conservatonyrﬂagnet: z

o
Ut
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Horton Intercultural Language Magnet Progrdi = £nlarge to’ include students in

K-6 by consolidating Oak‘Park (3-6) with Horton (K-2) Intercultural Language —/j

X . .
Magnet program into the Horton site.” Change Oak Park to Center for Enriched
. , ) )
Studies. )

£

Knbx Intercultural Language Magnet - Contfgye to oberate as a programwithin-

a-school during 1981-82 and subsequent school years. Involve the remainder of

the school in a new magnet program beginning in September 1982.

Lowell Bilingual Magnet School - Change to Lowell Center for Enriched Studies.

Memorial Junior High Intercultural Language Program - Continue current program-
- [}

within-a-school and add Academics and Athletics program-within-a-schocl to begin

-

September 1982. (Proposed Revisions to Elementary School Magnet Programs,

+#

May 5, 1981 and Secondary Schools Integration Programs ?roposed Implementation

Schedule Revisions, as adopted by the Board of Education, May 26, 1981.)

’

0'Farrell Fundamental Magnet Program -' Relocate the School of Creative and

Pérforming Arts Magnet at the O'Farrell site. Establish a fundamental middle

school at Kieller site (grades 6-8). Ninth-graders to Morse High School. 5

(Proposed Revisions to Secondary Schoecls Integration Prografis, as adopted by the

Board of Education}épecember 11, 1980.)

Sherman Individualized Magnet Program - Delete magnet program. Study new ways
e “

rJ

kd

2. The Secondary Instructional Exchange program should be modified

to meet needs.of students at that site,-

—

to attract greater participation. . ’ A
5 ’ Action: Extend implementation of the Secondary Instructional
Exchange program over a three-yeag period, 1981-83. Continue to support

successful high school models. (Secondary Schools Integration Programs

Proposed Implementation Schedule Revigions, as adopted by the Board of Education,

i

May 26, 1981.)
\ =
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3. The District should continue to utilize addgexpéné its
- Racefﬂupan Relations and Oral Communicatian Programs to aid in the integration
process. ) ’ .
} ) is ~ R N N :
£ Action: Continue to monitor and evaluate the Race/Human Relations

Program with continued emphasis onfquality'programs and individual needs of sites

-

-

and centrai 6ffices. -Develop Sequential Staff-.Development Program in Race/Human -

Relations during the Summer of 1981. Continue'to‘study\the Integration Task Force

%t Rebort and Dr. Liilian Beam's Recommendations. qulement the QOral Communicatigg

‘Program, Phase III, during the 1981-82 school fear. (Oral Communication Instruction

-

Program Implementation 1981-82, as addptéd by the Board of Education, May 26, 1981.9 .

4, Learning Centers and the Elementary Extended Exchange program

need to be carefully reviewed to determine their most effective role for the

future.

%
»

Action: Delay for one year implementation of instructional
exchange programs at grade 4., Allow continuing participation in the Elementary
Learning Center program for grade 4 students from Bélboa, Freese, Horton, Kennedy,

Knox, Logan, Sherman, Stockton, and schools having predominantly majority student

populations. (Propoééd Revisions to Elementary School Magnet Programs, as *

.
-

adopted by the Board of Education, May 5, 1981.)
a4 o £d
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DEFINITIONS OF RACIAL/ETHNIC CATEGORIES

HISPANIC .

H -

A person of Mexican, Puerto Rican, Cuban,'Centrai of South American or other
Spanish culture or origin, regardless of race. e

WHITE _ C

White: Not of Hispanic origin (not Portuguese): A person having origins in
any other of the original peoples of Europe, North Afri%a*or the Middle East,

Portuguese: A person having origins in any of the original peoples of

Portugal.
~da -
>

- e
. —_— = 5 ~ A a
o= - ~

. Not of Hispanic origin: A person having origins in any of the black racial
groups of Africa.

ASIAN

Asian or Pacific Islander (not Filipino or Indochinese): A person having
origins in any other of the original peoples of the Far East, Southeast Asia,
the Indian subcontinent or the Pacific Islands. These areas include for
example, China, Japan, Korea, and Samoa.

Filipino: A person having origins in any of the original peoples of the
Philippine Islands. -

=

B

Indochinese: A person having origins in any of the priginal peoples of Indochina.

This axea includes r example, Vietnam, Cambodia, and Laos.
INDIAN - L ,

American Indian or Alaskan Native: A person having origins ih any of the original
& peoplesvof North America, and who maintains cultural identification through tribal

affiliacion or community recognition.

E 3 -
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DISTRICT TOTALS HISPANIC WHITE BLACK ASIAN ALASKAN/INDIAN
TOTAL ) ) .
SCHOOL ENROLLED | NUMBER % | NUMBER % |NUMBER % _|NUMBER %2  |NUMBER z
. , B i
ELEMENTARY SCHJOLS 59,662 11,860 | 19.9 30,926 | 51.9 |'9,183 | 15.4 7,452 | 12.5 154 .3
\ ‘ (87)* . ’
JUNTOR HIGH SCHOOLS 21,958 3,969 | 18.1 [12,453 | 56.8 3,202 | 14.6 2,248 | 10.2 64 .3 -
S (2% - . - .
SENTIOR HIGH SCHOOLS 25,294 3,546 | 14.1 |15,411  61.0 3,873 | 15.37 | 2,358 9.3 71 .3
(35)*% ) .
ALTERNATIVE SCHOOL 293 23 7.8 210 | 71.7 | 39 | 13.3 12 4.1 9 31|,
FARB MIDDLE SCHOOL g 1,103 68 | 6.2 | 820 | 74.4 88.| 8.0 123 | 11.2 2 2
o (2)* 1o - - - .-
“ GOMPERS SECONLARY 740 56 ¢ 287 | 38.9 373 | 50.5 20 2.7 2 .3
) (2)*
INDEPENDENT LEARNING ) .
CENTERS 849 (140 | 16.5 575 | 67.7 113 | 13.3 19 2.3 2 .2
SCHOOL OF CREATEIVE & .
. PERFORMING ARTS 441 54 | 12.2 276 | 62.6 102 | 23.1 6 1.4 3 .7
HOMEBOUND 89 14 | 17.1 33 | 4t 2 25 | 30.5 10 | 12.2 0 .0
N (7)* .
PHYSICALLY HANDICAPPED :
EH INSTITUTION PROGRAM 302 20 6.6 218 | 72.4 54 | 18.0 6 2.0 3 1.0
- (1)*
DISTRICT TOTA.S 110,731 19,750 | 17.8 61,209 | 55.4 17,052 | 15.4 [12,254 | 1.1 310 .3
‘ i (1563 * ..

( )* Student(s) mot ethnically identified; "Total Enrolled" includes figure in parent™:ses 82

-
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** Special school for handicapped pupils.
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;

ELEMENTARY SCHOOLS - HISPANIC WHITE BLACK ~ ASTAN ) _ |ALASKAN/INDIAN
X ' z
. , \IOFAL ' ) x , -
SCHOOL ENROLLED | NUMBER % |NUMBER %  |NUMBER % . |NUMBER %  |NUMBER %

ADAMS 812(3)* | 123 15.2 | 445 55.0 | 67 8.3 | 173 21.4 1 .1
ALCOTT 341 58 17.0 | 240 70.4 14 4.1 28 8.2 1 .3
ANDERSEN 264 " 36 13.6 | 188 | 4#1.2 7 2.7 32 12.1 1 4
ANGIER 753(3)* 3 4,0 | 466 62.1 84 11.2 | 166 22.1 4 6,
AUDUBON 575 174 30.3 | 172 29.9 | 151 26.3 75 13.0 3. .5
BAKER 515(1)*% | 159 30.9 53 10.3 | 269 52,4 33 6.4 o |* o
BALBGA - : 964(1)% | 779 | 80.9 | 65 6.8 | 8 | 83| 39 4.0 0 0
BARNARD v 322(1)- 59 18.4° | 231 72,07 19 .9 10, 3.1 2 6 .
BARTON** 96 26 27.1 39 40.6 { . IS 15.6 16 16.7 0 0
BAY PARK 314 67 21.4 | 224 71.3 7] 22| n 3.5 5 1.6 %
BAYVIEW TERRACE 478(3)% | 68 | 14.3 | 352 - | 741 24 5.1 26 5.5 5 1.0
BEALE ' 274 19 | 6.9 [ 137 | s0.0 | 14 5.1 | 103 | 37.6 1 4
BENCHLEY 273 19 7.0 | 183 67.0 | 64 | 23.4 6 2.2 Jh
BIRD ROCK, 196 - 19 9.7 168 85.7 -} . 2 1.0 7 3.6 0 0.
BIRNEY 607 107 X| 17.6 | 328 54,1 25 4.1 | 147 24.2 0" 0
BOONE -769(2) 161 | 21.0 1 205 26.7 | 171 22.3 | 229 29.9 | 1 1
BREEN 328 12 3.7 | 216 65.8 | 4 | 1.2 96 29.31 . 0 0
BROOKLYN 778(1)* | 347 44,7 276 35.5 88 11.3 61 |/ 7.9 5 ° 16

. BURBANK 401(2)% | 352 | 88.2 4 Lo | s | 102 1 31 3
CABRILLO : 304 48 15.8 | 240 79.0 o o3e 5 1.6 0 0

P ‘

( )* Student(s) not ethnically identified; "Total Enrolled" includes figure in parentheses. \ 64
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, .
ELEMENTARY SCHOQLS HISPANIC WHITE " BLACK " "ASIAN .  |ALASKAN/INDIAN A
' TOTAL 1 \
/ SCHOOL ¢ |ENROLLED |[NUMBER ¥ %  |NUMBER %  |NUMBER % |NUMBER | %  |NUMBER %
CADMAN - _ . | 307 | 88 | 28.7 | 188 | 61.2 | 18 s.9 | 13 4.2 | o .0 P
CARSON 649 J10 17,0 | 2217 | 340 | s 7.9 [-267 | 411 | 0O .0
CARVER 227 48 | 212 | 132 | s8.2 | 30 | 13.2 | 15 6.6 | 2 .8
CENTRAL . 613 - | 237 | 387 |1 |28 | 125 |20 | 76 | 124 | 1 2
CHESTERTON sgo(1)* | 44 | 7.5 | 402 | 68.3 | 43 7.3 | 98 | 167 | 1 2
CHOLLAS | hasezy* | 137 | 3204 | 1w | 3,3 | 170 | 40.2 | B02 | 261 | 0 0 |
CLAY . | 232 35 15.1 | 169+ | 72.8 18 7.8 10 4.3 0 .0
CLEVELAND _ | 233 1'8 7.7°| 205 88.0 7 "9 6 2:5 2 93
CROWN POINT* . .| 265 . | 71 _| 29.0 | 159 | e4.9 | 10 4.1 5 2.0 | 0 .0
CUBBERLEY | coeh s 227 25 11.0 | 154 67.8 | . .9 4.0 36 15.9 3. 1.3
Coore TOVEL | s Tl o260 f s |42 | ss | 16 |.33 | 3 | 7.0 0 .0 :
7 partarp v N | sae* | 24 4.2 | 503 | 87.9-} 27 47 | 18| 3.2 | o .0
DARNALL 373 | se | 198 | aes | 527 a2 | 154 | 32 | 117 el "
DECATUR . ... ,° | 284 - - ug | 169 | 200 | 72.9°| 18 6.3 | 11 3.9 | 0 .0 .
DEWEY Co ] s21(3)* | 38 9.1 | 200- | 47.9 | 37 8.8 | 143 3.2 | -0- |* .0 T
DOYLE 353(1)% | 34 9.7 | 213" | 175 12 3.4 | 31 | 8.8 2 .6
EDISON 475 114 | 26,0 | 233-| 49.1 |. 51 | 107 | 74 | 15.6 | 3 6 .
EMERSON C 72200)% | 404 | s56.8 | 86 | 12.1 | 221 | 31.1 0 o| o .0
ENCANTO 1,269, 300, | 23.6 | 560 | 44.1 | 361 | 28.5 | 48 3.8 o | .0
ERICSON - 11,224 72 5.9 | 907 | 74.1 42 3.4 | 203 | 16.6 0 .0 -
: : 1 .

T L2
-

( )* Student(s) not éthnically identifed; "Total Enrolled includes figure in parentheses.
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) 4
, HISPANIC WHITE . BLACK ASIAN ALASKAN/INDIAN
TOTAL )
ENROLLED | NUMBER % |NUMBER %  |NUMBER %  |NUMBER %  |NUMBER %

EUCLID 859%2)% | 216 25.2° | 292 34,1 | 195 22,7 | 150 17.5 4 .5

FATRHAVEN** 122 23 18.9 67 54.9 23 18.8 9 7.4 0 0

" FARNUM 233(1)* | 24 | 10.4 [200 | 86.2 7 3.0 1 " o 0

FIELD 291 63 21,6 | 185 63.6 13 4,5 29 | 10.0 1 b .3

'FLETCHER 251 49 19,5 | 142 56.6 33 .| 13.1 23 9.2 4 1.6

' FLORENCE ' 294(1)* | 62 21,2 | 188" | 64.1 14 4,8 26 8.9 Y3 1.0

- FOKWARD 4 | 32 [ 106 | 243 | 79.9 7 2.3 | 21 6.9 1 .3

,, " FOSTER y 53 | 68 12.7 | 330 61,8 | 100 18.7 29 5.5 7 1.3
© FRANKLIN 302(1)* |- 50 16.3 [-213 69.6 23 7.5 |~18 5.9 2 g ] -

- FREESE, - 688 - 110 1859 | 103 15.0 | 343 49,8 | 111 16.1 1 .2

FREMONT 4 67 22.8 | 170 57.8 L8 16,3 9 3.1 ¢ G

-FULTON 512 31 6.1 | 161 3.4 | 7+ | 60.0 f3 | 2.5 .0

+ “GAGE ° 590 . ¥l 44 | 7.5 | 485 82.2 16 2.7 41 6.9 4 J

GRANT ) 337 35 10.4 | 266 78:9 14 4.2 19 5.6 3| .9

GREEN ; .413 56 13.6 | 246 59.6 | 89 21.5 17 4.1 5] 1.2

HAMILTON “g38 o |ase 2.5 {278 . | 43.6 | 127 19.9 45 7.0 G, 0
HANCOCK ~ 980 85 8.7 | 589 60.1 | 100 10.2 | 198 20,2, 8]

&  HARDY 265i0)% | 31 | 117 |16 |67 | 4s | 171 |/12 4.5 0 0

HAWTHORNE . 312(1y% | 43 13.8 | 216 69.4 9 2:9” ' 40 |112.9 1.0

. L/

* . L g 4
7 ( )* Student(s) not ethnically identified "Total Enrolled” includes figure in parentheses. , E;B

Q *k Special school fbr handicapped pupils.

ERIC

-

_rEX

B

wll Toxt Provided by ERIC

L 2




4

ELEMENTARY SCHOOLS HISPANIC WHITE BLACK ASTAN ALASKAN/INDIAN
B TOTAL . ~

; SCHOOL ENROLLED | NUMBER % | NUMBER Z |NUMBER | T % |NUMBER*| % . |NUMBER %
HEARST 304(1)* 5 1.6 | 262 .| 86:5 25 8.3 10, 3.3 1 .3
HICKMAN "1 ess 80 11,7, | 441 64.4 | 30 4o | 134 19.5 0 0
HOLMES 396(1)* | 24 6.1 | 333 8453 12 | 3.0 26 6.6 0 0
HORTON "502(2)% | 127 25,4 66 13.2 | 289 57.8 | 18 3.6 0 0
JACKSON 377(2)% | 45 | 12,0 | 191 51,0 83 22.1 56 14,9 0 0
JEFFERSON 591 145 | 24,5 | 314 | 531 | s0 | 8.5 | .79 | 13.4 3 .5
JERABEK 375 15 4,0 | 333 88.8 3 .8 18 4.8 6 f;‘;fe
. JOHNSON 376 24 6.4 | 125 33.3 | 225 59,8 + 2 .5 0 0
T JONES 332 19 5.7 | 248 74.7 16 4.8 49 4.8 | 0 0
< JUAREZ 220 20 9.1 | 128 58,2 23 10.4 46 20/%9 3 1.4
- KEILLER 270 100 | 37.0 | 71 26.3 | 87 | 32.2 12 I 0 0
KENNEDY * 509 116 22.8 15 2.9 | 365 71.7 13 2.6 0 0
KNOX ' 420(1)* | “26 - 6.2 40 9.5 | 330 78.8 23 5.5 0 0
LAFAYETTE 492 61 | 12.4 | 338 | 68.7 | 48 9.8 | 45 9.1 0 0
LA JOLLA -] 15 88" | 2172 | 309 | 74.5 5 1.2 | 13 3.1 0 0
LEE 791(2)* | 254 32,2 | 275 34,9 83 10.5 | 176 22.3 1 .1
LINDA VISTA 1,046(3)* | 132 12,6 | 225 21,6 | 75 | 7.2 | 610 | 58.5 1 1
~  LINDBERGH 774 91 11.8 | 474 61,2 | 141 18.3 68 8.8 0 0
LOGAN 848 611 72.1 8 9 | 223 26.3 6 .7 0 0
LOMA PORTAL 265 22 8.3 | 212 80.0 | 7 2.6 24 9.1 0 0

( Y* Student(s) not ethnically identified; "Total Enrolled” includes figdre in parentheses.
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P
ELEMENTARY SCHOOLS HISPANIC WHITE BLACK ASIAN ALASKAN/INDIAN
TOTAL - .

SCHOOL | EwROLLED | NUMBER % |NUMBER % | NUMBER % | NUMBER % |NUMBER %
LONGFELLOW 463 Y 18.8 | 248 53.6 | 111 24,0 10 2.1 7 1.5
LOWELL : 388 344 88.7 40 10.3 3 .8 1 .2 0 .0 .
MACDOWELL 366 28 7.7 | 291 79.5 14 | --3.8.] .33 9.0 0 L0
MARCY 367(2)* 24 6.6 | 303 83.0 3 .8 34 9.3 1 .3
MARSHALL 454 80 17.6 | 184 40.5 93 20.5 94 | 20.7 3 .7
MARVIN 491(1)* 33 6.7 | 409 83.5 34 6.9 14 2.9 0 .0
MASON ) 834 92 | B0 538 64.5 25 3.0 | 179 | 21.5 0 .0 .

. MCKINLEY 581 o7 | M16.7 | w18 | 71.9 | 36 6.2 |. 26 | 4.5 R

= MEAD 277(2)* | 113 41.1 9 3.3 g0 | 29.1 | .72 [26.2 1 3
MILLER 1,205(2)* 80 _6.7-| 780 64.8 | 135 11.2 | 206 .{17.1 2 .2
MIRAMAR RANCH 481 17 |- 3.5 | a21 87.5 8 1.7 33\\‘ 6.9 "2 4
MISSION BEACH** 130 28 21.5 69 53.1 28 21.6 5 3.8 0 .0
MONTEZUMA ‘| 284(1)* 18 . 6.4 | 151 53.4 20 7.1 93 | 32.8 1 .3
OAK PARK 554 74 13:3 | 243 43.9 | 206 37.2 30 5.4 1 .2
OCEAN BEACH 489 71| 4.5 | 38 | 78.5 | 16 3.3 | 18 | 3.7 0 .0
PACLFIC BEACH 261 1 s1 19.5 | 200 76.6 8.~ 3.1 | 2 .8 0- .Q
PARADISE HILLS 999(3)* | 233 23.4 | 251 25.2 | 121 12.2 | 390 |39.1 1 1
PENN 830 © 95 | 11.4 | 317 38.2 | 155 18.7 | 263 }31.7 0 .0
PERRY 828(2)* 66 8.0 | 320 38.7 53 6.4 | 387 |46.9 0 .0
REVERE DEVELOPMENT - ) )

. CENTER** 143(2)* |~ 16 11.3 98 69.5 18 12.8 9 6.4

( )* Student(s) not ethnically {denfiied; "Total Enrolled" includes figure in parentheses.
** Special school for handicapped pupils.
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ELEMENTARY SCHOOLS HISPANIC WHITE BLACK ASIAN ALASKAN/INDIAN
|
TOTAL 7 :

SCHOOL ENROLLE& NUMBER % NUMBER % NUMBER % NUMBER Z NUMBER %
RILEY** \ 121(1)* 8 ,;6{; 79 65.8 28 23.3 4 3.4 1 .8
_ROLANDO PARK \x " 361 56 |15.0 191 152,9 110 [30.5 4 1.1 2 .5
ROSS 318 49 15.4 226 71.1 25 7.8 18 5.7 p .0
ROWAR 240 58 24,2 118 49,2 50 20.8 11 4.6 3 1.2
SANDBURG 842 854 110.0 565 67.1 24 2.8 164 19,5 5 .6
SCHWEITZER®* 122 16 13,1 86 70.5 17 13,9 3 2.5 0 .0
SCRIPPS 226 49 2i.7 161 71,2 12 5.3 4 1.8 0 .0
SEQUOIA 308(2)* 54 17.7 188 bl.4 16 5.2 46 15.0 2 .7
SESSIONS 423 20 4,7 369 87.2 23 5.5 9 2.1 2 5
SHERMAN . 1,049(1)* 903 ‘86,7 49 4.7 66 6.3 24 2.3 0 .0
SILVER GATE 615(1)* 17 2.8 350 63.5 194 31.6 13 2,1 0 .0
SPRECKELS 645 207 32,1 398 61,7 14 2.2 26 4.0 0 .0
STEVENSON 300/1)* 55 18,4 199 66.5 19 6.4 25 8.4 1 .3
STOCKTQN\‘ 505(2)* 160 31.8 17 3.4 325 64,6 1 «2 0 .0
SUNSET VIEW 3804 43 11.3 265 i 69.7 60 15.8 11 2.9 1 o3
TIERRASANTA e 621(1)* 33 5.3 533 86.0 13 2.1 41 6.6 0 .0
TOLER 206 19 9.2 165 80.1 12 5.8 10 4.9 0 +0
TORREY PINES 329 58 17.6 237 72.0 25 7.6 9 2.8 0 .0
VALENCIA PARK 722 54 7.5 133 | 18,4 480 | 66,5 55 7.6 0 .0
VISTA GRANDE 516 12 2.3 465 90.1 15 2.9 23 4,5 1 2
( )* Student(s) not ethnically identified; “"Total Enrolled" includes figure in parentheses.

** Special school for handicapped pupils.
74
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ELEMENTARY SCHOOLS HISPANIC WHITE BLACK ASIAN ALASKAN/INDIAN
hd H
TOTAL : g
SCHOOL ENROLLED NUMBER 4 NUMBER Y4 NUMBER % NUMBER Z NUMBER b4
WALKER 1,105 56 5.1 | 770 | 9.7 74 6.7 | 204 18.4 1 .1
WASHINCTON 233(2)* 128 55.4 ‘ 70 30.3 13 5.6 16 6.9 4 1.8
WEBSTER 504 35 6.9 240 47.6 229 45.5 0 0 0 0
WEGEFORTH - 335 ¢ '38 TI.3 | 215 - 64,2 33 4.9 48 14,3 1 S .3
WEINBERGER 166 23 13.9 118 71.1 21 12.6 4 2.4 0 0
WHITHAN 360 4 11.7 279 77.5 i 3.0 28 7.8 0
WHITTIER 280 46 16.4 193 68.9 }4 5.0 .27 9.7 0
Y £
s - .
L X
( )* Students not ethnically identified; "Total Enrolled" includes figure in parentheses ‘?8

¥

o




** E%gure includes Jjunior high pupils only.

>

JUNIOR HIGH SCHOOLS HISPANIC WHITE BLACK ASTAN ALASKAN/ INDIAN
TOTAL . |
SCHOOL ENKOLLED | NUMBER % | NUMBER % |NUMBER % | NUMBER %  |NUMBER %

BELL 1,326 262 19.8 | 349 26.4 | 338 25.5 | 370 27.9 5 4
COLLIER 692(1)* 195 28.2 423 61.2 43 6.2 29 L. ! .2
DANA ' 779 73 9.4 588 75.5 11 14.2 6 .8 1 .1
EINSTEIN 1,145 152 13.3 | 550 48.0 | 140 12.2 | 294 25.7 9 .8
HALE 1,230(2)* 137" 11.2 786 64.0 216 17.6 53 6.7 b .5
LEWIS . 1,096(3)% | 68 6.2 | 780 71.4 | 218 19.9 25 2.3 z 2

" AN B 1,369(7)% | 193 14.2 | 763 56.0 | 273 200 | 128 9.4 5 4
MARSTON 1,120 313 | 27.9 | 633 | 6.5 | 112 10.0 6l 5.5 1 .1
MEMORIAL 827(2)* | 570 69. 1 58 7.0 | 194 23.5 3 .4 0 0
MONTGOMERY - 1,052 135 12.8 | 453 43.1 107 10.2 353 33.5 4 .4
MUIRLANDS 1,083 225 20.8 686 b3.4 137 12.6 34 3.1 1 i
0' FARRELL * T 73enx| 8l 1.1 | 104 14.2 | 497 67.7 50 6.8 B .2

- PACIFIC BEACH 1,169 360 |- 30.8 | 742 63.5 34 2.9 32 2.7 1 !
PERSHING 1,619 221 13.7 11,086 66.9 | 212 13.2 98 6.0 3 2
ROOSEVELTq\\_,EJ//j,i) c973(2)* | 273 26.1 | .586 60. 4 48 4.9 59 | 6.l 5 .5
SERRA JR./SR.A* 1,064(2)% | 72 6.8 | 757 71.3 | 101 9.5 | 130 12.2 2 .2
STANDLEY 1,116 55 4.9 | 861 77.1 | 148 13.3 51 4.6 1 .1
TAFT 766()% | 72 9.7 | 523 70.3 64 | .8.6 75 10.1 9 1.2
WANGENHEIM 11,568 135 8.6 |1,098 70.0 77 |7 4.9 | 254 16.2 4 3
WILSON 11,2560)x] 377 30.1 | 629 50.2 1311§g;f10.5 113 9.0 3 2
()* Student(s) not ethnically identified; "Total Enrolled" includes fiéure in parentheses.‘ 72
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SENTOR HIGH SCHOOLS : HISPANIC ;/,WHITE o : BLACK |- - ASIAN ALASKAN/INDIAN
TOTAL . o S . S ‘ :
SCHOOL ENROLLED | NUMBER Z | NUMBER X |[NUMBER [ --%- |NUMBER | ~"%  |NUMBER %
CLATREMONT ' 19322y | 247 | 12.7 | 1,385 ¥ 78| T97 | 16.2 | 100 5.2 | 71
CRAWFORD 1,504¢1)% | 174 11.5 9s§f/ 63.0 | 246 16.2 | 133 8.8 7
HENRY 3,067(8)* | 209 6.8 | 2,348 | 76.8 | 332 10.8 | 162 5.3 |= 8
‘ 'HOOVER 1,213(6)* | 317 | 26.3 661 | S54.7 | 117 9.7 107‘\\;__§l9 5
KEARNY 1,979(1)* | 242 12.2 | 1,046 52.9 | "241 12.2 441 22.3 8
LA JOLLA 1,344(2)% | 108 8.1 | 1,142 | 85.0 69 5.1 22 1.7 1
LINCOLN#*##* 943 125 13.3 3. 3| 795 84.3 20 2.1 0
MADISON 2,593(5)* | 242 9.3 [ 1,656 | 64.0 | 287 11.1 | 401 15.5 2
> HADISON-EVENING 186 13 7.0 169 | 90.9 1 5 3 1.6 0~
T MIRA MESA®** 2,679(2)* | 274 10.3 | 1,840 | 68.7 | 164 6.1 | 397 14,8 2
MISSION BAY T ,468(0) %] 179 12.2 1,183 | 80.6 48 3.3 50 3.4 7
MORSE 1,808(1)* | 293 16.2 350 | 19.4 | 872 48.3 | 286 15.8 6
POINT LOMA 1,628 211 13.0 | 1,245 | 76.5 | 118 7.2 48 2.9 |- 6
SAN DIEGO ‘ 1,672(6)% | 793 54.1 345 | 23.5 | 242 16.5 81 5.5 5
SERRA JR./SR,** 1,223 77 6.3 936 76.5 106 8.7 102 8.3 2
WRIGHT BROS.&&# 245 42 | 17.2 | 19 -f-60.8 | 38 | 15.5 5 [T 20| 11
& 4
- = /
. | !\ -
( )* Student(s) not ethnically identified; "Total En:olledh includeirfigure in parentheses. . - . s

*#% Figure includes senior high pupils only.
*%* Includes 9th grade students.
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ATYPIGAL , HISPANIC - WHITE - ] "BLACK ™ ASIAN ALASKAN/INDIAN
. - ; - ) . ’ ¢
L ¥
_ TOTAL
SCHOOL | ENROLLED |NUMBER % | NUMBER T |NUMBER % |NUMBER % |NUMBER %
B ( FARB MIDDLE SCHOOL L, 103(2)% | 68 6.2 |\820 74,4 88 | 8.0 | 123 1.2 2 | .2
GOMPERS SECONDARYa - | ~740(2)*| 56 7.6 | 287 38.9 | 373 50.5 20 2.7. 2 .3
v ‘/ -
INDEPENDENT LEARNING .
CENTERS : -
-~ ¥ N "
“ 4 GARFIELD | s07 64 .| 15.7 | 270 66.3 65 | 16.0 7 1.7 | .3
- . TWAIN . 442 76 17.2 | 305 69.0 48 10.9 .|, 12 2.7 1 .2
= o ’ * g - - N
MUIR ALTERNATIVE
o STHOOL 293 23 7.8 | 210 71.7 | 39 ‘13,3 12 4.1 I @31
i - . s
i - - “ .
‘> <§CHOQL OF CREATIVE & ' , .
. 'PERFORMING ARTS 1 a4 54 p2.2 | 276 | 62.6°| 102 23.1 | 6 1.4 3 .7
) “ * 1 ‘ 6
OTHER PROGRAMS .
HOMEBOUND = I samx| 14 17.1- ]~ 33 | 40.2 25 |730.5 [ 10 1272 |7 o g
PHYSICALLY HANDICAPBED N E : . l .
EH INSTITUTION PROGRAM-'] 302(¥)* 20 | 6.6 | 218 | 72.4-| 547 |*18.0 | 6 |- 20| 3 1.0
" R s |
J . . f’ o 5 Ly B
s - 1
4 i 1 " . . - -
— - ‘-"4 ) ! - . / . )
. i 5 Yt . -
()* Sc’udeng(s, not ethnicahly identified; "Total Enrolled" includes figure in parentheses.
. P )
- * . ' ! - r " =
81 v ? . L . = . [ 3 82 s
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\ - APPENDIX B

Y
The formuTa for the Desegregation Index (D) is: -
S
= ‘i& P c
L [y
p = 1 1 ¥y o0
. . My ’
N
where zi = The sum of all the indiwidual school vélues, Mi PW
i
ﬁi = Number of minority students in school i
M = Nnmbeﬁyof minority students in the district
Pw = Proportion of white students in school {1
i
PW = Proportion of white students in the district
o .

&
The calculation qf the index is a straightforward task. To obtain the

numerator, one simply takes each school in the District and multiplies
o - :

its number of minorities times its prOpoftion’of white students. Whgp

_this value has been computed for all ghe:schools in the District, 3

these are summed, producing the numerator.

. 4

The denominator is simply the number of minorities in the District times

the proportion of white students in the District.

The index is obtained by dividing the- numerator by the denominator and

multiplying the result by 100.. .
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APPENDIX C

P v -
The formula for calculating the Classroom Teacher Index (CT) is:

t, T T - T }
T = p- o4 Y Y1 1x 100
2 . -
TT (1-T,) .
where: g = The sum of all the ‘1‘i Tﬁi - Tw values ) sh;;
] -
for each school in the district or Elementary/
Secondary Division
Ti = Number of classroom teachers in school i
T = Total number clagsroom teachers in the district ‘
r Tw = Proportion of white teachers in school i

T.,, = Proportion of white teachers in district
T. -~ T..| = The absolute value of the difference A

The calculation of this index is somewhat more complicated. To obtain

the numerator, one fir;t takes eaé%‘school in the District and multiplies
1

the number of teachers im that schooLKPy an absolute number obtained by

-
e S .
* subtracting the proportion of white teachers in the District from the &
¥

proportion of white teachers in that school. When this value has been
computed for all schools in the Disttict, these are'summedrproducigg the

numerator.

- s

1This means that 1f Twi - TW produces a negative number, the negative
agpect is ignored. .

r ®

5t




The denominator is obtained by multiplying 2 times the total number of
teachers in the District times the proportion of white teachers in the

Distq&ct times a value obtained by subtracting from 1 the proportion of

white teachers in the District.

The numerator is then divided by the denominator and thé result is

subtracted from 1. T

_The index is then obtained by multiplying this final number by 100.

o
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- 36% to 54%.

thirty percent of all new hires.

SAN DIEGO CITY SCHOOLS - —
Personnel Division APPERDIX D

1

REPORT OF PROGRESS, 1980-~81 -
DISTRICT AFFIRMATIVE ACTION EMPLOYMENT PROGRAM -
= March 24, 1981

[

The school ﬁistrict's Affirmative Action Policy and Procedure for Equal Employment
Opportunity for Certificated and Classified Personnel was adopted by the Board of
Education on March 12, 1974 and revised on January 14, 1975 to include women in
employment and promosional goals. Affirmative action reports issued. each year
have dealt primarily with an annual assessment of progress. Since“the 1980-81
report marks the end of the seven-year affirmative action commitment set forth in

our policy and procedure, it is appropriate to list some of the more important
achievements over the entire period:

* Made substantial increagses in the percent of minority employees in
each major employment category: -

: Management: |, from 12.5% to 23.1%
N ' Teachers: . . from 10.7%Z to 18.0%
Classified emplovees: from 23.6% to 33.7%

 _Total sgaff:* from 15.5% to 25.7%

* Increased percent of women ip management positions from 22.1% to 35.0%
anéd doubled numher of women managers from 82 to 164,

i > - -
* Increased number of wcmen, directors or higher level management positions
from 2 to 8 and number of women principals from 24 to 44.
A .

# More than doubled the number of minoriti€s<§h management positions
fenm 51 rn 1DR .
from 51 t¢ 108,

*

* Increased the percent -of women on Leadership Development Lists froR
- p z

* Made substardtial progress in ideufifying and dismantling personnel
policies, procedures, and practices which in the past have worked
to perpetuate discrimination in the school district.

The primary goals of t gchool district's affirmative .action program were to -
achieve, within a seven-year period, a total staff which 1s balanced with regard
to racial/ethnic backgrounds in proportion to the student population distribution
within the boundaries.of the San Diego Unified School District, and balanced with
regard to sex in accordance with the number of qualified and available applicants.
4n overall objective was set that.minority employees would constitute twenty to

When the school district's affirmative :action policy and procedure was adopted,
ten possible constraints were recognized which might operate to prevent full
achievement of goals and objectives. Several constraints were concerned with re-
striction in ability to hire or promote sufficient numbers of employees to provide
opportunities for employment and promotion of minorities and women. These con-
straints included lower staff turnover, district financial strictures, shrinking
pupil enrollment, and decreasing promotional opportunitiess. Other constraints




dealt with possible difficulties in recruiting qualified women and minorities for
teaching and administrative positions. Two constraints which were not recognized
in 1974-75 when the policy was written concern the rapid increase in the percentage
of racial/ethnic minorities in the student population and the shortage of minority
teachers credentialed for math, physical science, and special education. The
school district's aggressive policy of recruitment, encouragement, and counseling
has made it possible to hire and promote.substantial numbers of acial/ethnic
minorities and women. Statistics on progress towards affirmative action goals

and objectives are as follows:

-

b

=

Percent of

Percent of Minority Employees Minority Students ’
Total Staff New Hires
1973-74 , 15.5% 29.47
1974=75 16.7 30.3
1975-76 21.1 39.3% 32.1
1976-77 21.5 . 30.8 33.9
1977-78 23.0 35.4 36.0
1978-79 23.6 ' 38.0 4 38.2
1979-80 Vo255 36.6 41.0 L
1980-81 25.7 33.0 (lst 4 mos.) 44.6 T
1. Empisyment of a minimum of 20 to 30 percent cf all new employees in minority-
categories. This objective has been exceeded in each of the years. However,
. one of the major vehicles facilitating the employment of minorities, the
Comprehensive Employment and Training Program (CETA) is expected to end by
September 30, 1981.. The school district erployed from 400 to 650 CETA

emplovees during most of the seven-year period.

2" graff balanced with regard tc racial/ethnic backgrounds in proportion to the
student population. Because the percent of minority students increasecd from

29.47 in 1973-74 to 454.6% in 1986-81, the very substantial increase in staff
ooy

zinority percentages (from 15.5% to 25.7%) was .not sufficient to achieve the
goal set.

-

%

The schcol district ia committed to continue a program of affirmative action
designed to increase the number of minorities and women at levels of the classi-
fied apd certificated workforce where they are currently underutilized. The
goals and objectives which will guide the district during the cominz vears
will’be developed in a meeting of the Affirmative Action Advisory Committee

and brought to the Board of Education for consideration later this vear.
ormarion in the attached statistical report summarizes the ethnic.

tion of the staff for 198G-81 and the preceding three years. The

cal report also serves as a report of progress fpr 1986-81 of the

's Affirmative Action Employment Program, both for ethnic composition
and emplovees grouped by sex and employment category. Statistics are
presented for management employees, contract teachers, and classified employees,
along with organizational, occupational field, and salary_level breakdowns.
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1. MINORITY EMPLOYEES AND TOTAL STAFF

The numbers and proportions of minority employees to total staff have increased
steadily during the past ten years. The table that follows illustrates significant
progress toward stated affirmative action goals and the achievement of annual
ijectives accomplishedaén the past three years.

\
Proportion Mlnority
of Total
1978-79 1979-80 1980-81 1978-79 1979-80 1980 81
R Ky

Minority Management 98 102 (+ &) 108 (+ 6) 21.1%2 -21.9% 23.1%
Total Teachers 5,722 5,912 (+190) 6,089 (+177)
Minority Teachers . 982 1,037 (+ 55) 1,097 (+ 60) 17.2% 17?5% 18.0%
Total Classified d;) 5,090 5,680 (+590) 5,966 (+286)
Minority Classifie 1,587 1,941 (+354) 2,008 (+ 67) 31.2% 34.2% *33.7%

Total Staff 11,277 12,058 (+781) 12,523 (+465)
Minority Staff 2,667 3,080 (+413) 3,213 (+#133) 23.6% 25.5% 25.7%

Between 1979-80 and 1980-81, our total regular staff in all categories increased from
12,058 employees to 12,523 employees, or a net gain of 465 employees, The increase waS’«,
due largely to the addition of employees financed by specially funded projects and the
State Master Plan for-Special Education. g

2. EMPLOYMENT OF -MINORITY EMPLOYEES -

The increases in numbers and percents of minority employees reflected in the total
staff figures shown above represent, net increases rather than total hiresi The
employment program for a given yé&ar First has to replace emplovees who have termin-
ated before it can effect an increase in the previous year's totald Hire and -
separation figures for the past two years are shown below.

1978-79 ’ 1979-80
Total Minority Z Minority Total Minority % Minority

4
Separations 1253 382 3
New Hires 2280 867 3

0.
8

5% 1336 526 *39.47
.0%

2568 940 . *36.6%

1 4 -

*xLoss due primarily to reduction in the Comprehensive Employment and Training
Act program (CETA).

Total Management 465 466 (+ 1) 468 (+ 2) I




MINORITY EMPLOYEES AND TEACHING STAFF

—
Minority teacher representation throughout the staff continues to increase:

‘Net Increase in Number Proportion of Total
; 1979-80 1980-81 Increase 1979-80 1980-81
Hispanic 346 380 + 34 5.9% 6.2%
Black 489 497 + 8 8.3% 8.2%
Asian 109 129 + 20 1.8% 2.1%
American Indian/
Alaskan Native 93 , 91 - 2 1.6% T 1.5%
White 4!8?5 4,992 +117 82.47 82.0%
TOTAL 5,912 6,089 +177 100.0% 100.0%

NOTE: Figures shown include all categories of teachers and do not represent total
employment, which includes replacements. For example, 24 new Black teachers
were hired, but 4 members of the current staff were promoted to management
positions and 12 retired, .resigned, or went on leave of gbéence, leaving a
net gain of 8 Black teachers.

4. MINORITY PMPLOYEES AND CLASSIFIED STAFF

Classifieﬁ employment continues as the outstandin£\§§hieVement in the affirmative
action program, The proportion of minority personn employed in the classified
service has egualed or exceed the proportion of minorities in the population and
work force of San Diego for ndne years. The proportion of minorities to total
classified staff totals 33.7%

. ' -
5. MINORITY EMPLOYEES AND MANAGEMENT STAFF

*

In 1980-81 iherelfere more minogity staff in eagh management category that in ;
1979-80. <n P %
&

1974-75 1975-76 1976-77 ‘19??—?8 1978-79 1979-80 1980-81

Principals b oas 23 - 25 27 30 31 32
Vice Principals 20 22 o 25 25 32 33 37
Other ManiEment Employees 23 26 42 43 36 38 39
Total -Minority Management 61 71 92 96 98 102 108

Percent of all Managgment (15.9%2) (18.3%) (21.5%) (21.5%) (21.1%) (21.97) (23.1%)

-
i

6. WOMEN AND TOTAL STAFF

E

The -school district employs a majority of women in. teaching and classified staff
categories and continues to improve the percentage of women in management category.
The table whith follows sets forth figures for the past three years.

~ o~
3
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6. WOMEN AND TOTAL STAFF (continued):®

[y

No. No. No. . Proportion Women of Total .
1978-79 1979-80 1980-81 1978-79 1979-80 1980 81
Total Management .. 465 466 (+ 1) 468 (+ 2) ) (\~
Women Management 154 160 (+ 6) 164 (+ 4) 33.1% 34.3% 35.0%
Total Teachers 5,722 5,912 (+190) 6,089 (+177) ’
Women Teachers =, 3,699 3,884 (+185) 4,041 (+157) 64.6% 65.7% 66,47

Total Classified 5,090 5,680 (+590) 5,966 (+286)

Women Classified 3,596 4,126 (+530) 4,364 (+238) 70.6%  ° 72.6% 73.1%
Total Staff 11,277 12,058 (+781) 12,523 (+465) .
Women Staff 7,449 8,170 (+721) 8,569 (+399) 66.1% 67.8% 68.4%

N éf
WOMEN IN MANAGEMENT X

The school district's affirmative action goal is to achieve a distribution of wome
in the management category in relation to the propo n of women qualified and
available in the staff. Special emphasis is placed én increasing the proportion of
women in the Leadership Development Program. Several statistical summaries
{llustrate the progress which has been made toward the first goal.

(A) PROMOTIONS OF WOMEN AND MtN TO MANAGEMENT
® ’
No. to First Management Position No. Promoted Within Management

Men Women Total Men Women Total
1972-73 15 4 o1
197374 4 4 8 15 4 19
1974-75 11 12 23 15 12 27
1975-76 17 9 2 7 11 18
1976-77 35 28 63 17 11 " 28
1977-78 13 * 15 - 28 14 15 29
1978-79 16 ’ 22 38 14 16 30
1979-80 15 14 29 ° 25 10 T35
1980-81 - 13 ‘60 : - 23 14 8 22
(B) WOMEN IN SPECIFIC HANAéEMENT CATEGORIES
No. No. No. Proportion Women of Total
. . 1978-79 1979-80 1980-81 1978-79 1979-80 1980-81
Total é;;ectors 51 55 (;é) 4 (-1)
Women Directors g8 AF(+0) * 8 (+0) 15.7%2  14.5% 14.8%
Total Principals 170=, 168 (-2) 165 (-3)
Women Principals 42 45 (+3) 44 (- l) 24.7% 26.8% . .26.7%
Total Vice Principals 101 106 (+5) 109 (+3) ty * . .
Women Vice Principals 47 47 (4+0) 50 (+§? 46.%; ' 44 .3% . =45.97&-

H

Total Coord/Supv/etc. 143 137 (-6) 140 (+3) - =
Women Coord/Supv/etc. ° 258 : 60 (+2) 62 (+2) 40.67% 43,87 .t 4437

33
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7. WOMEN IN MANAGEMENT (continued) ' -
o -

©) PROMO&IONS OF WOMEN TO HIGHER MANAGEMENT CATEGORIES

1976-77 1977-78 1978-79 1979-80  1980-81

Assistant Director/Supvr to Director - - 2 - -
Principal to Direcrtor ) -2 2 - - -

Vice Principal to Principal 6 5 8 4 3
Coord/Supvr to Vice Principal- 3 1 - 2 1

Vice Principal I to Vice Principal - 7 6 3 3

v Consultant/Supvr to Specialist = - - _1 1

- ~
TOTAL : i1 15 16 10 8

The follewing points concerning women in management are of special interest:

1. Women in the total management staff increased to 35.0% (.7% more than
last year).

2. Of the 164 women currently 'in the management staff, 53 (32.3%) are
ethnic minorities. .

3. Many more women are now preparing for management posit}gas’fﬁ?bugh
participation in the Leadership Development Program. Increasing the
proportion of women in the Leadership Development Program has been a
continuing major district objective. 1In 1974-75, women comprised 36%
of the employees in this program; in 1975-76, the proportion increased
to 42%; in 1976-77 to 48%; in 1977-78 and 1978-79 to 54%; and in
1979-80 to 56%. Applicants for the 1980-81 school year number 136
women (64.8%) and 74 men (35.2%).

>
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REPORT ON ETHNIC SURVEY OF EMPLOYEES

Eghnic Composition of Staff: 1975-1980

Table 1 -

Table 2 - Management Employees - Ethnic Minority Groups = 7
Table 3 - Percentage of Each Ethnic Group Employed by Divisions and Departments - All Employees .
Table 4 - Percentage of Each Ethnic Group Employed Within Major Certificated and Classified Categories

. Table 5 - Employees Grouped by Sex and Employment Category
Technical Appendix ‘

NOTE: Tables 1 Ehrough 5 include only monthly saldried employees.
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- SAN DIEGO UNIFIED SCHOOL DISTRICT

. Personnel Division o o
\ Table*_l_ * ..
-t ETHNIC COMPOSITION OF STAFF: 1975-1980 .
- : 1 z 3. 4 5 6
MAJOR EMPLOYMENT ALL ASTAN/PAC, |AM. INDIAN/ |. TOTAL .
CATEGORIES YEAR s~ | EMPLOYEES } HISPANIC WHITE BLACK ISLANDER |ALASKAN NAT,| MINORITY
. _ No. No. % 1 No. % No. % 1 ¥e. % No._ __ % 1 No. . %
MANACEMENT (a) | ,1980-81 468 40 8.6 360 76.9 57 12.2 8 (1.7 3 0.6 108 23.1 \
) 1979-80 466 38 8.2 364 78,1 54 11.6 7 1.5 3 0.6 102 21.9
1978-79 465(b) 37 8.0 367 78.9 51 11.0 7 1.5 3 o.gj{ 98 21.1
1977-78 6h6(c) | 35 7.8 350 78.5 51 11.4 7 1.6 37 0. 96 21.5
' 1976-77' 428(c) 32 7.5 336 78.5 52 12.1 5 1,2 % 0.7 92 21.5 .
1975-76 388 23 5.9 | 317 81.7 42 10.8 4 1.1 3 0.5 71 18.3
CONTRACT TEACHERS 1980-81 6089 380 6.2 {4992 82.0 497 8.2. | 129 2.1 91 1.5 1097 18.0
1979-80 5912 366 5.9 | 4875 82.4 489 8.3 109 1.8 93 1.6 1037 17.5
1978-79 5722 <} 318 5.6 | 4740 82.8 467 8.1 101 1.81| 96 1.7 982 '17.2
| 1977-78 5715 299 5.2 | 4787 83.8 4Ll 7.7 92 1.6 98 1.7 930 16.3
1976-77 5710 785 5.0 | %818 84.3 426 7.5 8¢ 1.6 92 1.6 892 15.6
_ - 1975-76 5759 279 4.9 | 4878 84,7 425 7.4 88 1.5 | 89 1.5 881 15.3
, , .
— + { :
< CLASSIFIED 1980-81 | 5966 749 12.6] 3958 66.3 950 15.9 | 243 4.1 66 1.1 2008 13.7
. 1979-80 5680 675 11.9] 3739 65.8 1002« 17.7 195 3.4, 69 1.2 1941 34.2
< 1978-79 5990 1 604 11.9] 3503 68.8 750 14.7 159 3.1 7% 1.5 1587 31.2
1977-78 4788 566 11.8] 3297 68.9 715 14.9 129 2.7 | 81 1.7 1491 31.1
1976-77 4396 504  11.5] 3118+ 70.9 601 13.7 101 2.3 72 1.6 1278 29.1
| VO 1975-76(4d) 4218 469 11.1| 298p 70.8 587 13.9 109 2.6 1 68 1.6 1233 29.2°
'TOTAL STAFF 1980-81 12523 1169 9.4 9310 74.3 1506 12.0 | 380 3.0 | 160 1.3 3213 25.7
T 1979-80 12058 1059  8.8] 8978 74.4 1545 12.8 | 311 2.6 | 165 1.4 3080 25.5
1978-79 11277 959  8.5{ 8610 76.4 1268 '11.2 267 2.4 | 173 1.5 2667 23.6 -
/fﬁ\\ 1977-78 10951 900  8.2] 8434 77.0 | 1207 11.0 | 228 2.1 | 182 1.7 | 2517 23.0
1976-77 | 10534 4821 7.8] 8272 78.4 1079 10.3 195 1.9 | 167 1.6 2262° 21.5
1975-76 ro3es § 771 7.41 8180 78.9 1054 10.2 201 1.9 | 159 1.6 2185 21.1

Source: A self-determination ethnic survey was taken durfﬁg November, 1975, based on categories specified by new Federal
and State guidelines. Also, new employees (after employment) have been tabulated by this method since 1975,

(a) Category includes managers, supervisors, and specialists on the Management Salary Schedule. .

(b) Special Education Program Specialists (18), req%ired to implement THE STATE MASTER PLAN EOR SPECIAL EDUCATION, -

were included in this category.
(¢) Administrative Intelms (22), children's Centers Supervisors (21) and Clagaifieé Supervisors (15) were iBCI“dEd.

1975. , 100

in this category due to Rodda bik} managem%nt definitions. .
Q ) Comprehensive Employment Training' E.T.A.) program commenced Ma

ERIC, g9 : = ;
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SAN DIEGO UNIFIED SCHOOL DISTRICT - . : . : -
- Personnel Division ’ :
— ) Table 2 ¥ ‘!;
. | MANAGEMENT EMPLOYEES - ETHNIC MINORITY GROUPS )
' ’ ‘~ ASIAN OR | AM,  INDIAN/
) HISPANIC BLACK PAC, ISLANDER | ALASKAN NAT,  TOTAL
b . — - i, - . —_—
PRINCIPALS : -
1980-81 10 17 3 2 32,
1979-80 / 10 17 .3 1, 31
1978-79 ( 10 : 16 3 1 30
1977-78 ) .10 15 1 1 ’ 27
1976-77 - .9 % 1 1 , 25
1975-76 5 i 9 12 1 i TR .23 o
- . . . . x N
VICE PRINCIPALS o , . i
~ 1980-81 15 17 4 1 “ Y 37
v 1979-80 - 13 . 4 15 3 -2 33
1978-79 . . 12__ 15 3 -2 32 '
~ 1977-78 i 7 13 4 2 26
7 1976-77 . 8 3 14 2 1 . 25
= 1975-76 ’ 4 16 1 1 22 .
! - ) .
OTHER MANAGEMENT ' : X v -
1980-81 15 . .23 . 1 / - i .19
1979-80 .15 22 1 - ’ 8 . Eg
1978-79 , i 15 20 - 1 - 3 A
1977-78 ‘ 18 . 23 . "2 - ,63
1976-77 ) A5 24 2 42
1975-76 a 10 14 2 - 26
TOTAL MANAGEMENT
1980-81
1979-80 .
1978-79
1977-78
1976-77
1975-76
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SAN DIEGO UNIPIED SCHOOL DISTRICT b

. ¥ Personnel Division
\O « Table 3 -
FERCIRTAGE ¥ _EACH ETHWIC GROUP EMPLOYED BY DIVISIONS AND DEPARTMERTS - ALL EMPLOYEES
(Employes Data Base as of November 15, 1980} . .
L T - - = -
o ! g! 2 3 4 ©5 6
' I ALL . b ASIAN OR AH, INDIAH/ TOTAL
EMPLOYEES HISPANIC WITE BLACK » | FACIFIC ISLANDER ALASYAN NAT. MINORITY
Mo, ¥o. % Ho, % Ho. % No. % No. % Ho. h 4
' . 3 a R
S A\
El}jesmtsry Schools 5559 « 621 11.2 | 3989 71.8 736 13.2 166 3.0 47 0.8 , | 71570 28,
. N , (' >
Secondary Schools (a) 4639 340 7.3 3586 77.3 5091 11.0 ° 117 2.5 87 - 1.9 1053  22.
7 2
? * Prograess Division 3(;‘3 56 15.0 |V 225 62.5 33 3.1 42 11.7 [ 1.7 135 37,
gtudent ’Se:'-!icg; pivision f 838 68 8.1 658 78,5 95 {.l‘ 12- 1.4 5 G,é 180 21,
. -Personnel Diviszion , 89 8 9.0 57 64.0 19 21.4 5 5.6 - - 232 * 36,
- " )
- L3 -
- Business Services Division 717¢ 60 7.8 596 77.4 71 9.2 28 1.6 i5 2.0 176 22,
. . ) . . ) .
Adsiniscrative Departments (%) 268 , 18 6.7 199 74.3 41 15.3 10 3.7 -, T 69  25.
v S : A N
- 12523 1169 ?.{3 9310 74.4 1504 12.0 |~ 380 3.0 160 1.3 3213 25,
# () Includes Junior High, Senlor High, and Continuation/Opportunity s,ﬂx%ols. *
(b} Includes Evalustion Services, Data Systems, Finance, Commnity Relations, Uyban Affairs, Legal Services, Public Information

fstrati srvicas . Planning sad Research, Systema a.d Proce lures, Employes Relations, Special Projects pffice, and

£ _ -
Administrative Servicesz, FPlanning 2ic

General Administracien. - - e, - ’ - \ .

L

A FuiText provided by Eric - :
. \ .
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’ L SAN UAIFIED 8CAOOL DISTRICT . X co
: - Personnal Division * , ‘
. vk 7 \ ;
- ¢ < Table 4 * \ ! ’ I .
o - PERCENTAGE, OF PACH m\i ¢ GROUP EMPLOYED WITHIN MAJOR CERTIFICATED AND CLASSIFIED CATEGORIES - S P
- ' (Employes Dats Base as of Hovember 15, 1380) ] ' -
- . . 1 2" 3 4 : 5 ' 3
) ©ALL M ASIAN OR AM, INDIAN/ TOTAL
EMPLOYEES . HISPANIC WHITE . BLACK PACIFIC ISLANDER ALASKAN HAT, MIRORITY
Ho.' No. % Ho, % Mo, % Ho,* % Ho. % Ho, 1 %
/’Z ?! - N s
HANAGEXENT (a) 468 40 8.6 360 76.9 57 12.2 - B 1.7 3.
CORTRALT TRACHERS (b) 6089 380 6,2 4%2 82,0 497 8.2 129 2:1 1 79
e F]
CLASSIFIED EMPLOYEES (¢)
) Professional - Technical 210 8 A.8 | 172 819 16 7.6 13 6.2 1 0.5 38 18.1
para-Professional (4) 2401 431 18,0 | 1338 55,7 499 20.8 115 4.8 18 0.7 1063 44,3
gecratariel and Clerical -1 10 99 8.9 861 77.6 104 9.4 35 3l 11 1.4 249 22,4
office Machine Operators 39 $ 12.8 24 81.5 5 12.8 4 16.3 ~1 2,8 H 38,
' Conbt, -Haint, -Repair 226 18 8.0 | 181 80,1 14 6.2 7 3.1 .6 2.6 45 19,9
?!-7 Custodisl 767 AT 1.6 51%, 67.0 170 22,2 17¢ -+ 2.2 - 8 1.0 253 33.0
R Gardeners 143 77 4,9 ] 119 832 8 5.6 6 4.2 . 3 2.1 24 16.8
b Warehouzsing & Transp. 138 12 8.7 108 78.3 9 6.5 7 5.1 2 1.4 30 21,7
Food Sarvicss 1 859 102 11,9 590 68,7 114 13.3 39 . 4,5 ° 14 1.6 269 31.3
Hiscellaneous Classified 73 g 12.3 51 69,9 11 15.1 0 - 2 2.7 2}.; 30,1
Ve ; i - .
g s 4 & - - i L
{ A n T .
TOTAL CLASSIFIED 5966 769 12,6 | 3958 66.3 950 15.9 |_ 243 4.k 66 1,1 2008 &331.7
. — — - i - / Nakee -
ALL EMPLOYEES 12623 1169 9.6 | 9310 74,3 | 1504 12.0 380 3.0 160 1.3 32131 25,7
o, * r -
(&) 1Includes managers, supervisors, &nd specialists on the Management Salary Schedules,
(b) Includes classreom teachers, counselors, nurses, 1ibrarians, children's cemter tzacharz and resourcse seachers,
(¢) Classified suparvisory &mployees are {ncluded in group supervised, . ,
(d) 1includes Instructional Aides, Community Aides, Career Mdgh\ugalth Aides, Guidance Aldes and Special Education Assistants,
. . . - > .
N . . .
- ‘ '
: e ) | ‘ 106 -
! * - 3 - "
Q . - + ) . B
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Table S

SAN'DIEGO UWIFIED SCHOOL DISTRICT
Parsonnel DiVision &

EMPLOYEES GROUBED BY SEX AND EMPLOVERT TATEGORY

(Employee Data Base ss of November 15, 1980)

Directors and
Higher

LY

Frincipals

-

Vice Principale

Coordinators,
Supvrs., Etc.

=

All Hansgssent

TEACHERS

Hale
Female
Total

Hale
Pamale

Total |

Male
Female
Total

Hale
Female
Total

- Male
female
Total

. HMale

Femsle
© Total

CLASSIFIED EMPLOYERS

3900/m - up

*

Lass than $900/mo

-

Total Classi{fied

TOTAL STAFF

Male
Female
Total

Male
Female
Total

Hale
Female
Total

Fxx;‘\\ﬁéle

Pepale

Total

® T T : . ' "_-
1 2 . 3 4 s 6
ALL , ) ) _ASIAN OR AM, INDIAR/ TOTAL

EMPLOYEES HISPANIC WHITE BLACK PACIFIC ISLANDER ALASKAN HAT. MINORITY

B, - Ko, rd Hu. % wo. % NO. % NO. % - ¥o. %
) - a . e @ _ = -

= & *

46 _8%.2 . 1 2.2 39 84.8 6 13.0 - - .- - 7 15.2

B 14.8° 2 25,0 3 37,5 3 37,5 - - - - 5 615

sS4 100.0 3 5.6 42 77.8 g 16.6 - B 4 - V12 22,2

! - A

121 73,3 7 5.8. 104 86.0 8 6.6 1 0.8 1 0.8 17 14.0
44 26,7 3 6.8 29 65.9 9 20.5 2 4.5 1 2.3 * 15 34 4
165 100.0 10 6.1 133 80.6 17+ 10.3 3 1.8 2 1.2 32 19.4
59 54,1 7 119 41-_ 69.5 8 13.% 2 1.4 1.7 18 30.5
50  45.9 8 16,0 N . 62,0 9 18.0 2 4.0 - 19 18.0
109 100.0 15 13,7 72 66,1 17 15,6 4 N 1 0.9 17 13,9
78 55,7 3 11.6 65 83.3 & 5.1 - - - - 13 16.7
62  46.3 3 4.9 48 11,4 10~ 16.1 1 1.6 - 3 16 226

. 18 100.0 12 8.6 113 80.7 14 10.0 1 - 0.7 - - 27 183
304 65.0 24 7.9 249 81.9 26 8.5, |~ 1.0 2 0.7 55 18.1
166 35.0 - 16 9.8 111 67.7 31 “18.9 3.0 i 0.6 53 323
468 100.0 40 8.6 160 76.9 .| 57 12.2 “1.7 3 0.6 108 21.1
2048 33,6 124 6.0 1754 85.5 50 4.4 16 1.8 47 2.3 297 14,5
4041  66.4 256 6,3 3241 80.2 407 10.1 93 2.3 44 1.1 BOO 19.8
6089 100.0° 380 6.2 4992 82.0 497 8.2 129 2.1, 91 1.5 1997 18.0

3 £

1427 44,8 106 7.4 1051 73.7 200 4.0 54 3.8 16 1.1 376 26.1
1756 55,2 A\? 193 11.0 1276 72.7 224 12.8 41 2.3 22 1.2 480 27.3
3183 100.0 299 9.4 2327 S 73.1 424 13.3 95 3.0 3B- 1.2 856  26.9

* N . M

175 6.3 16 9.1 [ 16.6 63 ‘3'6.0‘_ 31 17.7 1 0.6 111 63.4
2608 93.7 434 16.6 1567 60.1 463 17.8 117 4.5 | »7 1.0 1041 39.9
~2783 100.0 450 16.2 | 1631 58.6 526 18.9 , 8 5.3 28 1.0 1152 41.4
1602  26.9 122 7.6 1115 69.6 263 16.4 85 5.3 17 1.1 487  30.4
43664 73.1 627  l4.4 2843 65.1 687 15.8 158 3.6 49 1.1 1521 34,9
5966 100.0 749 12.6 3958 66.3 950 15.9 | 243 AN €6 1.1 2008 33.7

C S - o
1954 31.6 210 6.8 3115 78.8 179 9.6 |* 124 RER! 66 1.7 839 21.2
8569 68,4 899  10.5 6195 72.3 | 1125 13.1 256 _ 3.0 94 1.1 2374 21.7
12523 100.0 1169 9.4 9310 74,3 | 1504 12.0 380 3.0 160 1.3 3213 25.7
")
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The figures for each survey are based on the data from a point in time and reflect the accuracy possible
by an employee self-determination survey. After each survey additional employees have been hired, and
other employees have resigned because of illness, maternity, etc. Also, reasgigniients have been made to
cover the latter changes and hiring has taken place to.staff vacant positions, °* -

<

The, San Diego City Schogls survey 1is compatible with -the Equal Employment Opportunity Commission (EEO-5)
survey if certain line igems are combined. Employee categories specified by the EEOC.agency are different
from school district affirmative action requirements. A.copy of the Elementary-Secondary Staff Information
(EEO-5), EEOC Form 1684, aggregate -réport for the entire gchool system normally printed on the last page of -
the TECHNICAL APPENDIX has not been compiled as of this date. - ' *
P .

- -

Racial/ethnic categories and definitions have been agreed upon By the Office fgr Civil Rights (OCR), the
Equal Employment Opportunity Commission (EEOC), the General Accounting Office (GAO), and the Office of
Management and Budget (OMB) for all compliance reporting and recordkeeping requirements of OCR and EECC
as follows: | ’

"Race/ethnic designations as used by the (agency name) do not denote scientific defini-

tions of anthropoligical origins. For the purpose of this report, an employee may be
included in the group to which he or she appears to belong, identifies with, or is
regarded in the community as belonging. However, no person shoued be counted in more
than one race/ethnic group. ) )

[

-

-
Amerigﬁn Indian or Alaskan Hative=—A=person'b§ving origins in any of the original -
peoples of North America, and who maintains Acultural ideng}fication through tribal
efffliation or community .recognition.

Asiéi,of Pacffic Islander--A person having origins in any of the original peoples of
the Far East, Southeast Asia, the Indian Subcontinent, or the Pacific Islands, The
area includes, for example, China, Japan, Korea, tb§§Philippin Islands, and Samoa.
42%55' 4 F] “
% .
Black (not of Hispanic Origin)--A person havidg origins in any of the black racial

groups of Africa.

=

Hispanic--A person of Mexican, Puerto Rican, Cubdn, Central or South American, or other
Spanish Culture or origin, regardless of race.. .

A

White (not of Hispanic Origin)--A person having origins in any of the original peoples
of Europe, North&ca, or the Middle East. ’




This set of 'five mutually exclusive and exhaustive' categories represents the minimum
number of categories to be used. Under some circumstances, OCR may require a school
system to maintain and/or report data about subgroups within one or more of the five
basic categories. If state and local agencies have need of further detailed information
apart from OCR requirements, they are encouraged to- subdivide the categories, so long

as the data can be recombined into the basic OCR categories. As an illustration, the

Hispanic category might be subdivided into subcategoréﬁs for Mexicans, Puerto Ric&og.
Cubans, and Other Bispanics.

4. The State Departmant of Education requires a staff ethnic report (R-30) periodically. Employee categories

: again differ from both federal and district guidelines. The employees are classified ethnically and
according to the manner in which the salaries are included under object of expendiutre classification in
the California School Accounting Manual. A magnetic.tape 1s supplied to the state agency by the Data
Systems departmént wvhen the R-30 report is requested.

& ) | 1
5. Hourly classified emplo'eés are excluded, but Comprehensive Employment and Training Act (CETA) restricted

status employees are included in the survey. Classified supervisory employees are included with the group
supervised. .

t
Add}tionél information, addendum to Table 5, is noted below.

. 6. .
qé_ ’ ) ) Male Female .

Ho. % No. % -
* Administrators 304 65.0 164 35.0 ) .
Contract Teachets 2048 3.6 4041 66.4 - ! .
Classified . 1602 26.9- 4364  73.1 -

TOTAL EHPLOYEES 3954 31.6 8569 68.4

7. Ethnic composition of two significant intermittant or temporary certificated hourly groups is summarized

below. . -
T ASIAN/PAC, AM, INDIAR/ TOTAL
e m TOTAL  HISPANIC WHITE BLACK ISLANDER  ALASKAN NAT,  MINORITY
' No. No. % No. %, No. % No. % No. % No. %,
(a) Substitute . CTN ’ .,
. Teachers 1281 44 3.4 1151  8%.9 59 4.6 26 1.9 3 0.2 . 136 10.1
{b) Teacher 7 . .
Assistants 1477 230  15.6 929" 62.9 219 14.8 90 6.1 9 0.6 548~ 37.1

~

’ 13_1 i % ’ i % 112 v
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8. Table of Separations and New %%%es for the past three years on ¥ full fiscal year basis - July 1'to June 30.

AM, TNDIAN/ - TOTAL
ALASKAN NAT, - MINORITY - ‘%

—

ASTAR- OR

SEPARATIONS 1979-80

MANAGEMENT 22 - 22 - - - - 18.2
CERTIFICATED 222 12 191 i3 3 3 31 14.0
CLASSIFIED 1092 131 597 295 52 17 495 45,3
* TOTAL 1336 3 810 308 55 20 576 39.4 -
NEW HIRES 1979-80
MANAGEMENT 5 - & 1 - - 1 20.0
CERTIFICATED 570 50, 459 36 22 3 111 19.5
CLASSIFIED 1993 263 1165 454 95 16 828 41,5
TOTAL 2568 313 1628 491 7 19 9,0 36.6
i‘i-' ¥
SEPARATIONS 1978-79 .. (
MANAGEMENT 22 1 - 18 3 - - 4 18.2
CERTIFICATED 226 7 205 10 - 4 21 9.3
CLASSIFIED 1005 108 648 - 194 43 - 12 357 35.5
TOTAL 1253 11 871 207 %3 16 382 30.5
NEW HIRES 1978-79 . o :
MANAGEMENT 4 - 3 1 - - 1 25.0
CERTIFICATED 446 38 363 38 7 -~ 83 18.6
CLASSIFIED 1830 264 -1047 436 91 12/ 783 42.8
TOTAL 2280 282 1413 475 98 12 867 38.0
SEPARATIORS 1977-78 i/
MANAGEMENT 17 2 14 1 - A - 3 17.6
CERI;§§ZAIED 279 I 11 244 15 5 A 35 12.5
CLASSIFIED _831 _89 366 144 22 16 271 32.4
TOTAL 1133 02 824 160 27 20 309 27.
NEW HIRES 1977-78 <
MANAGEMENT 5 . , - 5 - . - - -
CERTIFICATED .383 45 © 265 . 54 15 4 - 118 30.8
CLASSIFIED 1332 168 841 252 52 19 . 491 36,9
TOTAL 1720 13 111 - *306 67 23 . 609 35.4

H

* x
NOTE: Long term leave of absence emplo

TOTAL  HISPANIC  WHITE® BLACK . PACIFIC ISLANDER

k ]

Promotions are not counted as a New Hire.

*
#

yees are not counted &s & Separation or a New Hire.
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RACE/HUMAN RELATIONS PROGRAM . ] .
) L _ < . ~
THE SCHOOL/SITE PLAN, 1980-81
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\\ ’ ' GUIDELINES FOR PLAN DEVELOPMENT

A suécessful race/human relations program is more than a paperwﬁrkfplan. Effective implementation

requires the involvement of a cross section ‘of thg total school community. \
. -

“m \1‘1 t

* The School Site Eommittee

The process for selecting the site committee should include provision for :differing points of view
and represent all ethnic groups in the school community. Membership should incl{ide representatives from
classified and certificated staff, parents and community members. Student participation is also valuabie,
vespecially at the secondary level. ' . - f

A description of the school/site cammittee members ‘and the nature of their 1nv01vement should be included
' in the school/site level plan. - B

School Community Descriptign

=
-
N

It 1s helpful for reviewing team members to know spegific information about the site whose plan they
are %eviewing This is epecially true for sites with unique situations such as enrollment of bilingual
or handicapped population, or coordination.with Children' s Center :

&

Needs Assessment -

The needs assessment for each year will be based on the evaluation of the previous year's program.

However, certain new needs may be identified or priorities changed. In the submission of plans,

. certain rdcurrent themes emerged. An inventory of priority needs named at individual sites through-

out the district identified the following priority needs: 1) communication: interpersonal/inter-

racial/intergroup relations, 2) cultural awareness: 3) self-awareness; 4) climate of acceptance

in schools; 3) enrichment-of existing programs (curriculum devglopment, etc.); 6) parefit and commun-
ity involvement; 7) staff training; gnd 8) volunteer training. ’

Fi - ~

P
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Uiy

Y . -
As you identify needs appropriate(to your site, remember that Key needs identified for the current

year should be listed *in order of Importance, with top priority needs receiving the primary emphasis.

It is important “to refer to your original plan and the evaluation completed for the previous yea
determine the most effective method for identification of needs at your site.

. e
The following techniques are appropriate for determining needs:

] - - N
--a formal, district-designed needs assessment, which may be obtained ﬁiom Evaluation Services
and machine-scored by Data Processing. !

; --an evaluation of the precedings year's plan. Any student, parent or staff group involved in
the-implementation of th; prag%am can help to determine its effectiveness. Questions t¥ con-
, pider might include the followlng
---What was the most effeqtive part of the plan’ ’
---What was the least effective? <.
---1f an activity didn't work, why not? : : k ‘% N .
--=What do we need to do next?
- ' . --a written needs assessment .designed at the school/site to obtain responses about specific
L situations unique to the site. Questions may be objective or open-ended.
t'or example:
---How can- we help our students understandkthemselves and how they relate and communicate
with 0thers° .
--=How can we help our students to understand and have anlappreciation of simllaritleﬁ and .
differences among peoples? T
~--What are some practical methods of SOlVlng intergroup problems, both racial and “cultural?
) ® ---How can we increase our students' understanding of various ethnic groups and cultures?
---What suggestions do  you have for parent/community invdlvement in our school's race/human
relations plan? , .
-~
--a needs assessment and gogl 5ett1ng discussion carried out at the site in a classroom session,
staff, CAC, PTA or compunity meeting. Be sure to use the following guidelines:
--~Plan each meeting carefully. Y
---Decide on format, structure, and personnel required for the meeting.
---Involve the race/human relations facilitator assigned to your site to help ycu implement
{ each needs assessment ‘and goal setting discussion.

119 |
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- Relating Needs to Goals and eamponeﬂts . ~~ ,

- Priority needs identified at each site should relate directly to the goals of the San Diego Plan
* for Racial Integration, as well as the comoonents and subrnmnonents presented on the following pages. .
*  The subcomponent descriptions in pages 4 and 5 will be helpful in relating specific needs -

to the four subcomponents. ey

*

.
ve

Goals of the Race/Human Relations Program .

-

The race/human relations programs at school/sites are gesigned to implement the goals of the San Diego
. Plan for Racial Integration. As stated in the origiral San Diego Plan for Racial Integrationm, 1977-78,

¢ . \

t o~ The human relations -program in the San Diego Unified School District will assist students,
all staff (including administrative, certificated? classified, and contract persons), and

parents to: ¥

" 3 )
1. Become knowledgeable about and appreciative of their own background, self-worth, and
acceptance. .

2. Understand and apﬁfeciate, and effectively commumicate with all people of varidus
culturalﬁ%%gcial, and ethnic backgrounds. B

-

3. Develop talents and capabilities of each individual. ) i

- .
-

4. Show and demonstrate contern for all indivigyals every day of the year. =

5. Establish and maintain a program at each school/site that will be an integral part

. of the school atmosphere, emphasizing mutual understanding, common goals and open
- coméuggcation among Students, parents, all school staff,-and thehcoﬁmunity.

. ¥ .
6. , Identify, train, and provide competent personnel who will act as resource specialists to
+ teachers,- school/site persqnnel, and parents to facilitate developmental preventive pro-
- - grams at school/sites, striving’ to meet thé¥needs. of all persons, with acute awareness
_of thé individual's needs in development and understanding.

-

These goals form a basis for the race/human relations programs and should be kept in mind by school/site
committee members throughout the plan develeopment process.

- T ; T 122
‘f /" EE;! =




Coméonents ’ ' . .

The plan at euch site should address all populations involved in the school; i.e., students, classified
and certificated staff, parents ‘and volunteers. Each school/sne plan in required to incl% three
major components: ) ,

£

=
--a staff development program -
--experiences for students .
--a program for parent/community involvement - .

i

Subcomponents

" Each site level plan should address the following four major compdnents which comprise the content
areas of the race/human relations program:

’} . - - . (Relates to District Goal# )

1., Self-Awareness - _ o ’ 1,3,6

Self-awareness activities seek te build 2 sense of worth in each
individual and to emphasize the positive nature of differences. - -
The teaching personnel should work closely with the total school
staff and with parents to provide positive-experiences ‘for students.
Children develop a self-image based on their own perceptions and
the attitudes of others. A climate of acceptance for individuals

- in every classroom'is essential. a , .

9-4

Self-awareness workshops léd by facilitatorg include these topics:
--Values education: How do values affect our attitudes toward
others? R . '
--Identify, self-concept, self-awareness, self-development: " How , )
do self-concepts develop in a multiracial society? ‘ . . -

2, Cultural7Ethnic Awareness ‘ 1,2,4 = -

% _ . Understanding and appreciation of otHer cultures is attained by
acquiring information, and by personal sharing with people of other
races and :ultures. Through participation in activities which
. build awareness and empathy for people of other groups, people’ -

/ R 124
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Subcomponents (€ontinued) ) ,
- P o ~
. " : N (Relates To District Goal #)
can build bridges of undegstanding and friendship. Students N
- learn to recognize and prize diversity, to respect all cultures
K and to develop positive relationships among diverse cultural
groups. .
3. Intergroup/Interpersonal Relations ((Including but not limited to 1,2,3,4,5,6
communication, comnunication skill development, awareness of .
others as individuals) ) .
Communication skills programs are aimed at improving the exchange |, 1

of information and feelings between individuals and groups. Work—
shops may focus on communication skills or may use communication
skills as a vehicle for learning in other area: . Programs emphasize

% human development, decision-making, intergroup sommunications, and
parenting skills. ’

4. Problem Solving - (Including but not limited to, decision-making . 2,4,5,6
strategies, conflict resolution). ] .
Problem solving programs use skillsdeveloped in othevfécrkshops
to facilitate degtsien-making processes in actual or simulated - .
situationé. Problem solving includes conflict management, which ) .
accepts disagreement as inevitable. The basis ¢f each disagreement. ,
must be identified and discussed if it is to be resolved and an .
agreement reached, These processes assure each participant the
opportunity to contribute thoughts and feelings to group commitments.

Over a five-year period, all personnel should be involved in all subcomponents.

Relating Goals and Components to Objectives and Activigiég. . .

Goals, components dnd subcomponents should rekate—ﬁf§£;tly to the objectives stated for each .
recipjent group. For example, the expected outcome for students, parents or staff should relate

to oné of the four major subcomponemts or an optional subcomponent identitied at the site.

Activities should also reflect the component and subcomponent described in the plan. Proposed
activities should represent an increased commitment of school/site race/human relations involve- &

ment baséiﬁgn the program evaluation of the preceeding year.

As goals, components, subcomponents and objectives are considered, it should be remembergg that there may
be several subcomponents needed to reach a goal and several objectives in one component. " Over the five-

year period, ‘each school level plan should include, but not be limited to, the subcomponents listed.

I
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. . *Geal--A Point To Be Reached (Fistrict Level)
Goals should reflect district’goals described in the $an Diego Plan for Racial Integration; .

i.e., "a human relations program will assist students, all staff Y}ncluding adminiatrat%ve,
certificated, classified, and contract persons), and parents to establish and maintain a
program at each school site rhat will be an integral part of the school atmosphere,  emphasiz-
ing mutual understanding, cormmon goals, and open communication among students, all school
staff, and community.” y T

] B ;
Components: A major area of emphasis; i.e., 1) a staff development program, 2) experliences
for students, and 3) a program for parent/community involvement.®

*=Subcomponents: A specific area relating to the goal and the component stated; i.e., Self-
Awareness, Cultural Ethnic Awareness, Interpersonal/Intergroup Relations, Problem Solving.

é—, - -
: - — -1 )
Objectives (School Level) ¢ ’ . -
. . . S
An objective states the desired behavior or outcome you hope to attain in order to reach
the overall goal. An abjective must be stated in measurable terms, An objective should

describe the following: q .

A .
--Who will accomplish fhe desired behavior,

e

—~What the yafticipants will do to attain the desired objective,

; =--When the behavior or task will be completed.
An objective may also provide a general description of ’ . x\\
--Why the participants will do the task or behavior,

x//’( --Where and How the behavior will be accomplished. . \
For example: By June, 1978 (when) students, parents, staff, and community (who) will participate
in a minimum of five special multiculfural or race/human relations programs (see below) as scheduled
on a master calendar.
-=What - Ethnic Awareness Week . -
Iinternational Music Festival -
Multicdltural Fashion Show
International Foods Festival
Ethnic Art Show .

’

‘There may be manyabjectiveg‘tc?teazh each goal. Objectives will~reflect the specific needs identified
by the sehool/site committee and will be related to the needs>assessment survey.

127 .
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Budget

v
~ —

Budget allocations are determined on the basis of 5250 + .40 per stydent per school and 5100
allocation per Children's Center. — .

An estimate of the total race/human relations budget based on the allocation provided by the district
is required.- Each budget description should {nclude a detailed accounting of proposed expenditures
including substitute and consultant payment, transportation and additional costs.

. Planning for program implementation occakionally necessitates release of certain funds before
individual site plans have received final approval. Any expenditures you incdr during the planning
period will be <harged to vour race/human relations program allocation. s

Evaluation’

Evaluation of the implementatation of school/site level plans is accomplished through a variety
of_evaluative tools. One major tool is the Evaluation Assurances form developed to determine how

effectively the objectives of the race/human relations program at individual sites were net,

to indicate to the court the effectiveness of race/human relations programs across the districe,

and to provide the ce/human relation team of facilitators with data base for identificatien -
of needs for futtigyilannihg and for “implementation of continuing programs at individual

sites. o

Byl

The school/site plan requires a time line and an evaluative measure (ijé., documentation of

« attendance records, lists of classesy meetings, efc.) for each objective. The’inféfmatioﬁ_ig\\
compiled inta a process evaluation to assess the accomplishment of objectives outlined by each
individual site. Responses reflect the degree to which objectives stated in the original.plan —
were met. Documentation to validate the responses indicated should be kept on file in the scheool

office. . .
. < . -

%

To ‘supplement data obtained through use of the Evaluation/Assurances forms, specific evaluation’

of race/human relations, multicultural and/or bilingual components are used from appropriate

sources such as ESAA, SIP, SCE, EIA:LES/NES, and other specially funded programs. .
: H

Ta addition, data is gathered from specific responses related to race/human relations programs
assessed in the Kaplan Survev. -

Evaluations or assessment conducted on an {ndividual basis by the district race/human relations

, team of, facilitators, district offices, divisions, and school/sites are also used to determine
- the effectiveness of the total race/human relations program districtwide,




) A
Evaluation (Continued) . (v/ﬁj?\

v
u

One of the district's goals listed in the San Diego Plan for Racial Integration is to develop the

talents and .apabilities of cach individual. Two criteria mentioned in the San Diego Plan for Racial

Integration under "Evaluation" are Standardized Measurements of Basic Skills Achievement and

Attitude and Opinion Survey. The success of the school-level plan is also measured, in part, by

s;udént_attitude and performance. The rationale for these evaluation criteria is that as the

atmosphere in the school improves,; students will feel better abouf themsglves and their relationships
“ with others, and this will have a positive effect on their performance., -

-

Coordination With Other School Programs

. } * -
As the district implements plans for integration, it is essential that the site committee and the
race/human rel lons facilitators work in cbordination with other appropriate district resource
personnel and the school staff to include available resoudrces in the school/site level plan.

== - .

" The counseling center program’ I many elementary schools can become the hub for ‘race/human relations
and multicultural activities. The effective inclusion of the counseling center, the multi-media

" resource or learning center, and the career center in race/human relations site/level programs will

continue to make meaningful and positive contributions to*the integration effort districtwide.

4

- -

The role of the elementary school counseling center and appropriate suggestionk for its use
in integrated programs are described in Appendix I. )

v DT~

’

Summary ~ .

Requirements for school/site level programs dre recommended by the Community Relations Division in
coordination with operating divisions, the Interdivisional Race/Human Relations Review Tedm, and the
Evaluation Services Department. These requirements reflect the recommendations of the court and an
ongoihg evaluation of race/human rélations’ programs districtwide. --

- = = e
—

/1t is expected that school plans will represent deepening involvement of all personnel in f%%%éégQ
human relations programs over the years, and that all personnel (staff, students, ﬁérengs/cgmmﬁgf?y}
" will be involved in all components and -subcomponents. T 7

[ 4




In developing the plan at individual sites, follog thede guidelines£

Staff Development ' .
-Proposed plans for staff training must relate directly to stated needs and objectives for all ' "
recipient groups. y .
-Inservice plans must be appropriate for the school/site and must 5upp1ement the overall
district plan. ) - ) .
- - . ) "4
L4 ’

Sggdent Experiences - A
+ -Learning eiperxences for students in race/human relatxons programs mdst address the real issues
of an integrated program including racial and cultural awarenessy understanding of self and” e

others and interpersonal/intergroup relationships. -

w

™ . . a n
Parent/Community- Involvement - ~ .. . . )

-
4

-Objectives and activities for parent and community involvement should be based on input from

those groups_concerned as well as from school persbnnel. . .
-Objectives and activities should be appropriate to the ¢ommunity to be served - ‘
-Objectives ang ‘activities should represent meaningful opportunities for participation of ’
parents and volunteers. . o - T
- ’ P N ) %@—

. Persohnel, Time Lines, Budget, and Evaluation
Ka . .t e
-Qualified personnel should be identified to implement each activity.
—Time lines should be realigtic and give adequate detail to indicate progress of proposed activities.
-The budget should give a detailed accounting of expenditures (i.e., substitutes, consultant
payment, transportationm).An estimate of the total program cost should be included.
-Procedures for evaluation of each objective should be listed in parenthesis beneath-the objectige
These should refer- to specific records kept by the school which will validate completion of

that objective.

-l;h*ﬁeyfeﬁ Process and Implementatinn of School/Site Plansg
School/site”level plan applications are reviewed by the Interdivisional Plan Review Committee, which
includes students, teachers, race/human relations facilitators, site and central office administrators,

=




+

Review Process and Implementation
of School/Site Plan'- Continued -
Working in teams, review committee members read plgns for

«

ahd parent/coumunity members.

*- 'completeness, clarity, and consistency with district guidelines
Because the race/human relations programs are ongoing at all sites, it is expected that activities
will be operationa} before the current year's plan has been reviswed by the committee.:
Individual school/sites will be notified of the status of their plans as soon as possible after

hould meet periodically to
nd to decﬁmeqt achievement of

0
During the school year, the site committee

the submission date.

monitor progress, regége objectives and activities if necessary,
Forms used by the Interdivisional Review Committee are {ngluded in Appendix A III
3

proposed activigies.
1f you have any further questions, contact the Community Relations Division (293-8300) or the

\\\' :

i race/human relations facilitator assigned to your site (275-3922)
. 3@ \ . . = %
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San Diego City Schools ‘

COMMUNITY RELATIONS DIVISION

RACE/HUMAN RELATIONS PROGRAM SUBMISSION FORM

7z
k4

SCHOOL/SITE LEVEL PLAN

NAME “OF SCHOOL/SITE:

TITLE ANB/OR THEME OF PROPOSEY PLAN (OPTIONAL):

=

(

1
NAME AND TELEPHONE NUMBER OF SITE ADMINISTRATOR(S):

o~

DATE QF SUBMISSION:

SIGNATURE: — Y
7 (Site Adminiatraior(s)
) _ . ‘ ’
. : SIGNATURE: 7
_ (Site Committee Chairperson)
% " =
SIGNATURE:
= : (Director)
REVIEWER(S): )
4
; . JFACILITATOR: L
RN o : '
JOINT SUBMISSION WITH CHILDREN'S CENTER? YES NO
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fl)l*"?l

SCHOOL/SITE

comawrry pesciferon ,

ETHRIC COMPOSITION

SCHOOL/SITE/COMMUNITY DESCRIPTION:

% HISPARIC

% WHITE

% BLACK % ASTAN

" Total -school enrollment

Approximate number of VEEP students

.

.

PLEASE CHECK THOSE THAT APPLY:

Enrollment of handicapped population,

Enrollment of bilingual students
(Spanish, Asian, etc.) .

Children's Center on site,

" Involved in other programs (indicate): 2
SIP | )

 Title 1

ESAA

'SCE

EIA:LES/NES

Follow Through, State Preschool

Ozhér (nsae); .




C. HNEEDS ASSESSMENT.
1. State key race/human relations and multicuf;uraireducation needs identified at your site.

|

-~

D. NEEDS ASSESSMENT TOOLS AND TECHNIQUES.

i. Desgcribe procedures utilized to assess needs of pateptéjfstudents, staff, and community.

- e

M”
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b
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;- .. PROGRAM DESCRIPTION ) :
PLAR: : SCHOOL/SITE _ .
COMPONENT: [ ] Staff : ~ PROGRAM YEAR _
| | Students ‘
D Parents ’
} d , )
: SUBCOMPONENT : D Seflf-a%rsreness_ : Qther (optional) * ‘ )
, . D Cultural/Ethnic Awareness bt
~[] 1ntergroup Relatibnsﬁips
(1 Problem Solving . -
- ) L © PROGRAM-DESCRIPTION- - :
- - -— L - — -: } N - .
= ‘Objectives/?ersonne}./.zvalua}ion Activitj;.es (Solution Procedures) _Event Schedule
5 7 » » ~ JalalsjoN|DlIjFMIAIM|I}I
- DN
gz%*r %
- Fa N
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\ . - RACE/HUMAN RELATIONS PROGRA.Q#JDGET o

PLEASE NOTE: Food items, personnel positibns, and capital outlay are not app}oved expenditures.

k3

NAME OF SCHOOL,STTE COST CENTER
PROGRAM YEAR ’ , BUDGET ALLOCATION .
ADMINISTRATION AND INSTRUCTION ! AMOUNT

£

Certificated Heurly Salaries fNon—Classroom Teachers, ) .
Materials Development, etc.)

_[Classified Hourly Salaries (Community Aldes, Instructional -
Aides, Clerical, etc. ) :

Inservice Substitites

Consultants
4
Reference Books

Ingtructional ‘Supplies .

Office Supplies (Multicultural Newsletter)

Other - EXPLAIN AND ITEMIZE
' T~

!
J -

AUDIOVISUAL

A-V Materials

A~V Supplies
FIELD TRIPS

Admission

Transportation

TOTAL EXPENDITURES 19 -~ 19 .

I:C :', ‘ . ‘ b ‘
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CHECKLIST FOR COMPLETING YOHWR SCHOOL/SITE RACE?HUMAN RELATIONS PLAN ' “
. 8 . . i
“As you complete your school plan, be sure to check and see if you have included the following:
- e .
1. Identification “ 7 ‘ '
-— School name ) . - .
-~ Name of  principal and/or supervisor- —
a Name of .school site chairperson ) . ~
" e.-~"Date Submjtted to Cgmmunity Relations Division ‘_)
-— Title or theme of plan (optional) -
¢
I 2. Asaessment of needs . ‘ . . ..
: - 4
~ -— Have you identified priority needs? ’
~ ~— Have you described how needs 1déhtified for the 1979-80 school year program were updated for .-
“‘;QA} .. the 1980-81 school year? <4 “ .
"7 “~-- Have you given some ipdication of how needs were assessed and how thisiggg§rmation
. was used to write your objectives? N
F%3. Goals, components’ and subcomponents
’ - Are—goala, components and subcomponents clearly identified7 - . .
. e 8 . -
-, . ‘ il &, 8
4. Prqgram description——objectives, gsolution procedures (activities), ang evaluation )
-- Are your objectives clearly stated (i.e., what do you hope_ to accomplish)’ '
- -~ Have you described the steps taken to determine needs ané’the relationship of needs~to proposed
© activities? - ; T
-— Have youeqytlined the main activities prcposed to aceomplish the objectives? &
.—— Have you identified program recipientsg(i e., studentb, parents, staff, administrative,
. and teaching personnel)? < .
-- Have you .provided a 1list of school site committee members and described involvement of other!@?g%urces?
-- Have you identified personnel required to implement each activity?
-- HaVe you indicated proposed dates of implementation for each activity on the time line pi>ﬁided?
> ‘ _— % ' - ' .
5. Budget - 5 % :

!
Planning for program fmplementation occasionallﬁ?necessitates release of.certafﬁ Tunds befo:e individual site plans
have received fin apgroval. Any expenditures you incur during the planning period will be charged to your
race/human relatd program allocation.
3

L4 2

z
P < .
1 ' -

=

~- Have you given an estimate ofdffznmch your proposed program will cost to implement7 .
-- Have you given a detailed accounting including substitute and consultant payment, transportstion,
equipment, and additional costs? .- A v
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GUIDLEINES FOR .UPDATING THE RACE/HUMAN RELATIONS PLAN ! .
: ‘ T X

“ . -

If a site committee determines that many of the objeetives of the race/human relations plans from

previous years will continue in'the 1980-81 school year, you may submit an update plan. . L
The updated race/humaﬁ“relations plan remains the same as previBus years except for one major change.

L 1f your site determines to continue one or more of last years' objectives (minor changes perritted).

- it is only necessary to f11l out the -page entitled Update Program Description. .

e

Even though you submit an update form for one or more previously submitted objective(s), it is expected
that a minimum of one additional objective be fncluded to reflect your increased commitment to the -
race/human relations program. - -

LY

It is necessary to complete all pages marked EBATr FORM for your plan to be considered complete.
This includes a current: .
School/site Level Plan (page 1)

School/site Committee (page 2)-

School/site Community Descr@pt‘ionn(page 3) s
Needs Assessment (page 4) . .

Update Program Description (page 5)

Program Description (page 6) ]

Program Budget (page 7) N

i
G'i):»’deOm;P

-

-

DIRECTIONS FOR SUBMITTING AN UPDATE FORM - ) - ’ é?

)

1. - Complete pages 1-4 identified as Update Plan.
1I. Complete page 5 of the Update form. .

Column 1 - Objective Number
List the number of the objective that is being submitted from a prior yeag 8 Blan.

]

P
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.Directions for Submitting an Update Form (continued) -

P

—_—

Column 2 -~ Year Submitted Originally -
For the purpose of reference, list the year this obJective was originally submifted.
Your previous years plans are om file in the Community Relations Division. Copies
should also be =vailable at sites.

£ F -
Column 3 ~ Staff, Students, Parents Objectlves
’ . Identify the population for which the objective was de51gned by placing’.a check mark in

the appropriate column.-
v Column 4 - List and Explain any Changes in Personnel, Evaluation or Activities ’
‘ ‘If it is necessary to make changes in the objective, please list and explain briefly.
For example, -if new activities are added to’'carry out the objective, list the activity.
If the evaluation is changed “from written to oral, list. .

fIII. Idénfify an additional S%j;ctiiéfandgéomﬁléée ﬁ%ge 6 of the update fotn.

* =

o
i
wt
8

IV. Race/Human Relations Program Budget - ) -
Submit a budget for the current program year, page 7 of the Update plan.

£

V. Consult the CLecklist for tbgpleting Your School/Site Race/Human Relations Plan, page 8, to determine
if all necessary items are completed.

-
fa
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Pace/HumMan DeLATIONS' PROGRAM UPDATE PLAN
- SuBmM1SSION FORMS
(BLANKS) ™~
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°. San Diego City Schools .
COMMUNITY RELATIONS DIVISIOW

RACE /HUMAN RELATIONS PROGRAM SUBMISSION FORM : -0 .
) * e t
SCHOOL/SITE LEVEL PLAN /
~ “ ’ s - o R
NAME OF SCHOOL/STTE: , . - L
TITLE AND/OR THEME OF PROPOSED PLAN (OPTIONAL): _ - -
3 - -
NAME AND TELEPHONE NUMBER OF SITE ADMINISTRATOR'S): ’ < |
’ % ) ) B = J 3
DATE OF SUBMISSION: - _ _ K
iié . SIGNATURE: _ - f—
- »{Site Administrator(e) j ) Q
SIGRATURE: _ 4 =
’ (Site Committee Chairperson) )
SIGNATURE: ,
_ - - . (Director)
1 REVIEWER(S): _
- - B
150
. FACILITATOR} _ i
_ JOINT SUBMISSION WITH CHILDREN'S CENTER? YES * NO__
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SCHOOL/SITE .COMMITTEE

ETHNIC IDENTITY

1980-81

B -- BLACK
W -- WHITE

RACE/HUMAN RELATIONS
SCHOOL/SITE COMMITTEE

H -- HISPANIC

A -- ASIAN
A/1 -- ALASKAN/INDIAN

POSITION

‘i
-~ 1
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' SCHOOL/SITE COMMUNITY DESCRIPGJ , ' -
‘ -

ETHNIC COMPOSITION

SCHOOL/SITE/COMMUNITY. DESCRIPTION: -
Total scﬁool_enrolhmént

d Approximate number of VEEP students

- - - -

PLEASE CHECK THOSE THAT APPLY:

3

-

s

% ALASKAN/

% WHITE | 7% BLACK | 7 ASIAN | . INDIAN

%, HISPANIC

-~

r

Y

SCHOOL/COMMUNITY LOCATION AND DESCRIPTION

Enrollment' of handicapped population.

Enrollment of bilingual students
(Spantish, Asian, ete,)

i

Childten's Center on gite."

Invoived in othér'prcg:sms (indicate):
51P : ‘

Title I

ESAA

——— [

SCE

EIA:LES/NES

Follow Through, State Preschool

L]

Otﬁér (name): .

¢

'UPDATE .PLAN

-




. J" . & ‘ w

v

C. NEEDS ASSESSMENT.
. Yo ‘
1. State key race/human relations and multicultural education needs‘édentified at your site.

-

D. NEEDS ASSESSMENT TOOLS AND TECHNIQUES. .

€

1. Describe procedures utilized to assess needs of parents, students, staff, and community.

»
b -

Ty-3

UPDATE PLAN

]
¥
-




SCHOOL/SITE:

| N

. UPDATE PROGRAM Dr-:scﬁwuoﬁ.

YEAR : ~

Ly -

OBJECTIVE -
NUMBER

YEAR SUBMITTED
ORIGINALLY

STAFF [STUDENT[VPARENT

PLEASE LIST AND EXPLAIN CHANGES, IF ANY ;
OBJECTIVE :

(1.e., Personnel, Eval-
uation, or Activities

1"(

e




. PROGRAM DESCRIPTION . ' X
!

SCHOOL/SITE
] stetf PROGRAM YEAR :
‘ i Students : ’ oo
D Parents ' !
SUBCOMPONENT : D Self-awareness . Other (optional)

D Cultural/Ethnic Awareness

T D Intergroup Relationships
D Problem Solving

PROGRAM DESCRIPTION

Objectives/Personnel/Evaluation Activities (Solution Procedures) Event Schedule
- T ' ] JAalsjoln|p|I]|F|M]A|IM]JI|J
N

UPDATE PLAN




*
.RACE/HUMAN RELATIONS PROGRAM ‘ET

PLEASE NOTE: Food items, personnel positions, and capital outlay are not approved expenditures.

NAME OF SCHOOL SITE ' / COST CENTER
PROGRAM YEAR ° : BUDGET ALLOCATION
ADMINISTRATION 'AND INSTRUCTION AMOUNT

-

Certificated Hourly Salaries (Non-Classroom Teachers,
Materials Development, etc.)

Classified Hourly Salaries (Community Aides, Instructional
Aides, Clerical, etc.)

Inservice Substitutes

Consultants

Reference Books

Lpstructional Supplies

Office Supplies (Multicultural Newsletter)
Other - EXPLAIN AND ITEMIZE

. ya |

4

UPDATE PLAN

.
&,—.—u‘\

AUDIOVISUAL -

A-V Materials

A-V Supplies

FIELD TRIPS

Admissions

Transportation

TOTAL EXPENDITURES 19~ - 19,

i
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CHECKLIST FOR_COMPLETING YOUR SCHOOL/SITE RACE%UMAN RELATIONS PLAR

As you complete your school planm, be sure to check and see if you have included the following:

1. Identification

—= School name

-- Name of principal and/or supervisor

—-- Name of school site chajrperson

-~ Date submitted to Community Relations Division
—- Title or theme of plan (optional)

! 2. Asgessment of needs )

—- Have you identified priority needs?
— Have you described how needs identified for the 1979-80 school year program were updated for

' the 1980-81 school year?
__ Have you given some ipdication of how needs were assessed and how this information

was ugsed to write your objectives?

3. Goals, components and subcompénents
-~ Are goals, components and subcomponents clearly identified?

if
[

‘UPDATE PLAN

4. Program description--objectives, solution procedures (activities), and evaluation

-- Are your objectives clearly stated (i.e., what do you hope to accomplish)?
—- Have you described the steps taken to determine needs and the relationship of needs to proposea

activities? '
-- Have you outlined the main activities preposed to accomplish the objectives?

-~ Have you identified program recipients (i.e., students, parents, staff, administrative,

and teaching personnel)? —_—
-- Have you provided a list of school site committee members and described involvement .of other resources?

. —— Have you identified personnel required to implement each activity?
-- Have you indicated proposed dates of implementation for each aetivity on t

7 I— ~

he time line provided? i

[_——_ 5. Budget

,fﬁ —- Have you glven an estimsté of how
l Ry -- Have you given a detailed accounting

equipment, and additional costs? , ;
gitates release of certain %unds before individual site p}an?
planning period will be charged to your g

171

muéhuyour proposed program will cost to implement? 5
including substitute and confultant payment, transportation,

--Planning for program implementation occésionally neces
have receiwed final approval. Any expenditures you incur during the

race/human relations program allocation. - -




section 1s for your information only and need

be submitted.
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APPENDIX IT1 —

Review Process Forms

REVIEW OF SCHOOL/SITE RACE/HUMAN RELATIONS PLANS

The Interdivisional Plan Review Committee includes students, teachers, racg/human
relations facilitators, site and central cffice administrators, and parent/community
members. Working in teams, Review Committce members read plans for completeness,
clarity, and consistency with district guidelines.

Forms used by the Interdivisional Review Committee are included on the following
pagecx.

' 173
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San Diego C %y Schools . - . n.'
COMMUNITY RELATIONS DIVISION S

REVIEW OF SCHOOL/SITE LEVEL! RACE/HUMAN'RELATIONS PLAN
- I )

a

The purpose of this review is to provide the school/sitd with information “about the qualicy~8f each individual
plan., It is hoped that this information will be useful during the ongoing process of refining each plan, identi-
fying needs and developing solution strategies, and implementing> the program. - -

District Race/Human Relations Facilitators are looking forward to assisting each school/site in refining each
plan and accomplishing required tasks. Please notify the Community Relations Division, 293-8300, if -further

assistance is needed in the implementation of the program. \x;\_‘sk

Name of School/Site:

Title and/or Theme of Proposed Plan:

Name and Telephone Number of Site Administrator(s):

SIGNATURE: B
(Site Administrator)

Date of Submissions_

" Joint Submission with Children's Center? YES NO
' SIGNATURE:
/ (Site Administrator)-
, SIGNATURE:
. , (Director)
REVIEWERS:

- FACILITATOR: ,

»

.
\I
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N
[y
-1
1
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* Comments from reviewers: °®

w—ﬁt v . "

e —
’ ' N —
g:‘ t " - A . - -
) - - . - : . f
’ SCHOOL/SITE LEVEL PLAN ACCEPTANCE ~ FORM A - -
N .
. SCHOOL/SITE NAME: . ‘
— — . - e ——
. _ a“ * f\ * L=
1. Your plan has been reviewed by the Interdivisional Plan Review Committee and has been
=== & approved as submitted. Congratulations!: . : : .
‘¥ )
2. Your plan has been reviewed by the Interdivision Plan Review Committee and has been
fs ¢  — approved but is in need of clarification on the items indicated. Please contact your™
facilitator for further agsistance. (275-3922) 1 i
o, . School/Site Cémmittee Activities:
i Schocl/Sitefommunity Description Stafd Development
- Needs Assessment ) Student Experiences
. Goals, Components, Sub-Components Parent/Community Involvement
TR — - _________Objectives ) Personnel Requirements . . gi‘
A _— ) s . Time Line : ’
o i s oA A Budget .
H ) ) * . ,:ﬁﬁﬂluation - ' N i
S i o — — i

&

’ 4 B
» -,
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SCHOOL/SITE LEVEL PLAN ACCEPTANCE - FORM B

- -

’ g SCHOQL NAME: -
: '.\“'F '
— L‘
- h ."
3. Your plan has been reviewed by the Interdivisional Plan Review Committee and reflec%%d‘
- a unique need in the items indicated. Contact will be made by your director. Your
race/human relations facilitator will be available to assist you. Please contact the
facilitator at 275-3922, or Community Relations Division, 293-8300, for any questions
you may have regarding the review of your plan, and the revisions required.
&
- . -« -
: “School/Site Committee Activities
. School/Site Community Description Student-oriented
Needs Assessment - \ Parent-oriented
- Goals, Components,_ Subcomponents / Staff Training
4{£_ 1 . ) Objectives S . . Personnel Requirements
= ) - - - = ~ - -Time-Line — - -
Budget
. ) . Evaluation
]
Comments from reviewers: {
. -
i o -
5 . .
. . i
,- . ) * .
™ LI _ = 1?




., ‘ SCHOOL PRAN CRITERIA v &
; 4 RACE/HUMAN RELATIONS o &P
§ §F &
. ~ 9 <
QG .
g v
S ~ £ Comments
A. School Site Committee. The application describes/provides &
the following: .
1. List of site committee members, their ethnic identifi-
cation roles and position (parert, teacher, etc.)
2. Involvement of site committee Mn determining needs estab-
l1ishing goals, setting objectives, preparing budget and’ -
writing the plan. ‘ﬁ\
3. 1Involvement of other resources, (local agéncies, colleges, N
n—._\

etc.)

Additional comments: -

L4~4

.B. School Community Description.

E.
1. Unique situations or school innovations are described

Additional commentse

C. HNeeds Assessment. v

1. Key needs are identified.

2. - Information is clearly stated.

*

3. Assesdment seems to reflect realistic iaeptified {FEdS of
the gxommunity and of individual students.
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, SCHOOL PLAN CRITFRIA . &8 -
RACE/HUMAN RELATIONS ¢ Q&
Q" S «
& S .0
s ,_5.‘ = .
i ™ . Comments
\’4, Assessment Iincludes pertinent information
from all recipient groups: students,
4+ Parents, staff, and community.
5. Assessment reflects student attitudes, .
intérests, self-concepts. e
if ‘c:fg
Additional comments:
v,
D. MNeeds Assessment Tools and Techniques.
1. HNeeds are based on evaluatfion of the
_ ~ previous year program.
s;‘a
N gé _ 2, _Techuiques for assessing needs are - ) 4 - T
described. _ — -
' Additional cowments: . -
g. Goals, Components and Subcomponents -
1. Goals, components and subcomponents are clearly identified.
2. Goals, components and gubcomponents reflect both district _
guidelines and individual site needs. . : ,
- = Fs =
Additional comments: J - )
3 L ]
153
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SCHOOL RLAN CRITERIA
“RACE/HUMAN RELATIONS

W

Objectives.

¥ e
1. Objectives are cleariy and logically stated.

f
ﬁw’

2. Objectives are clearly related to the needs
assessment at the individual site.

3. 'Objectives represent a significant effort
to improve the effectiveness of the district
integration program, as well as the site
integration program. -

4. Activities represent an increased commitment
_ “'school/site race/human relations involvement based on
program evaluation of the preceeding yearl.
- . _‘_w; P L=
5.  Objectives are addressed to total school
population. :

6. Objectives express axﬁgptations for all
recipient groups. .

Additional c&mﬁents:

P
- - ’

Activities. -

1. Staff Devefopmeng

a. Proposed plans for staff development
relate directly to stated needs and

objectivesngi‘fii recipient groups.
b. Inservice plans are appropriate for -
the school site and supplement the

overall district plan.

- &




ﬁ

SCHOOL PLAN CRITERIA
RACE/HUMAN RELATIONS

>

G. Activities. (Continued)

c. Proposed plans ifclude all staff at
1 the school/site.

2. Student Experiences

a. Proposed plans are appropriate for
the student population involved.

b. Plans are based on input from students
as well as from school persennel.

3. Pareiifﬁommunity Involvement

a. Activities to promote parent and
community involvement are based on
input from those groups concerned,
as well as from school personnel.

09~

b. Involvenent activitiesg are appropriate
to the community to be served.

c. Activities represent meaningful oppor-
tunities for participation of parents

and volunteers. o ' ,
Additional comments:
. .
™
4. Program Design '
a. Acrivities are clearly related to attain- )
ment of the objective they address.
. b. Activities indicate an apprvach conslistent .

156 ®
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© SCHOOL_PLAN CRITERIA A
‘ RACE/HUMAN RELATIONS DA
: A
§ & & -
© £ Comments” -

G. 4. b. {Continued)

@ith the identified needs of program recipients:
staff, students, parents/community.

c. Activities are gpecifically stated and include
solution procedures appropriate to the needs of
the individuals, achool apd community.

d. Activities are addressed to the following sub-
coaponents,

1) Self-Awareness

3 culryral/Ethnic Awareness

19-4

3) Intergroup/Interpersonal Realtionships

A
4) Problem Solving

Additional Cosments:

H. Personnel

1. Required personnel (positions) have been identified
for each activity to indicate persons responsible
for implementation. . . ¥ R
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RS —)

, SCHOOL PLAN CRITERIA w & .
, RACE/HUMAN RELATIONS 9
A ¢ & &
) . > & R -
& & :
-« 7 QO A [o)
. & Cofdnents .
H. (Continued) b T ) .

2. Personnel identified to implement the program ’ R

dre qualifiéd to accomplish specific tasks
. required to meet stated objectigfs‘
_L,;;f . 1]

.~ ’kd@itignal comments: v
: Ly .
* . ¢
I. Time Line/Budget - )
B ., ¥ -

1. The time 1ine clearly indicates proposed plan- :

ning agdﬁimplemen;gtion procedures for attain- 4

ment of  objectives. - 2

+ 2. The time line is realistic in terms of expectatioms.
3. The budget glves a detailed accountin expendi- S
tures (i.e., substitutes, consultany/ payment,
7transporta;ion, equipment, and addifkional costs).
[
Addigional comments:ig '
¥
<J. Evaluation . ’ ) ' i
1. The proposed plan is based on measurable opjectives
congistent with the overall district plan. )
. »
2. Time periods for collecti?g and assessing infor
. tion are appropriate. “
\’\}\ ) . . * s
FAFSNE
{ou , ‘

i
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N SCHOOL PLAN CRITERIA
* RACE/HUMAN RELATIONS

J. (Continued5

3. The proposed solutions are consistent with one or more
. of the four major criteria established by the district-to
evaluate the Sar.Diego Plan for Racial Integration.**’
T -

v

~Pupil Ethnic Censug by schools and programs.

—Standardized measurements of Bésic Skills
Achiﬁxement. A N

o

—Attitude and Opinion Survey.

—étudent and school :écotds.

Additional comments:
£

£9-4q

’ . N >

hk év&}uation: San Diego Plan for Racial Integration, page 193

1 -~
.

192 .. | -




W

This section yill be required at the end of

the school year. You will receive a
copy through the mail with a cover

memo.
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« San Diego City Schools
Community Relations Diwvision ’ .

EVALUATION/ASSURANCES '
RACE/HUMAN RELATIONS SCHOOL/SITE PROGRAM -

" SCHOOL/SITE : . SITE ADNINISTRATOR(S) !
. P ‘ *

DATE L - : -

3

. . . - . 3
DIRECTIONS: Check only those items that apply or have been accomplished. \Documentation'
to validate the responses indicated should be on file in the school/site office and/or

children's center office.
: %

-

1. School/Sitk Committee Involvement ) )
School/Sife Committee was involved in: (Check those activities that apply.) °

l.a. |- Planning ‘ S

Ll'b' Implementation N ¢
l.e. |____| Evaluation

2. ‘Ongoing Needs Assessment: (Check those that app{;.) .
* ' ! -
’ .2ﬂa. - Origtﬂéi plan activiziea were appropriate to identified needs.
) .2.b. - New needs were identified in carrying outfthe ﬁlaq.

2.c. Original needs were reduced subsequent to the plan‘implementation.

-~

3. Comgbnent Objeé%ives: (Check one for each component objective.)

3.a. Parent/Community Involvement: | ng
" 3.2.Q1) l Objectives essentially met.
. 3.a.(2) \ Jbjectives not met. ‘
s 3.a.(3) ! Data insufficient to judge.

3.b. - Student Development:. ; : -

. 3.1 Objectives essentially met. '
- ,3.0.(2) | Objectives not met.
oo 3.p.(3) | Data insufficient to judge.
e '

3.c. Staff Development:

, 3.e. ()] - Objectives essentially met.

£ 3.e.(2) ) Objeg:ives not met.
. 3.c.(3)4__ | Data insufficient to judge. ’f’///i
. o .
‘A - © 67 195
e ~ . ¢

|
|
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EVALUATION/ASSURANCES
RACE/HUMAN RELATIONS SCHOOL/SITE PROGRAM \
Page 2 ‘ ] L

-+

1 _
3. Component Objectives: (Check one for each component objective.)
(Continued) ’

s
-

'3.d. Please select one other component your plan may have addressed and K
. identify that component in space provided below (e.g., communication,
school climate, multicultural/racial awareness, etc.):

. -

Selected Optional Component Title:

In the boxes below, pIease check the appropriate measure of your
selected optional component:

3.4.(1) ObjﬁctiVes essentially met. . . ) .
3.4.(2) Objectives not met. :
. 3.4.(3)| ° Data insufficient to judge. °

”-

4. Solution Procedures (Activities) : L
Approximate percentage of activities carried out (over all components) :

(Check one.) . , S ’
' 4 )
4.a. | 0- 337 .
4.b. 3% - 7% . ’ )
4.c. 68 - 1007 - - -0

5. Time Lines |
°  Approximate percentage of’activities egsentially carried out according to
individual plan: (Check those that apply )~ '

. P -

5.a. 0 - 33% . :
5.b. 34 - 67%
5.c. 68 - 100% Ny
5.4. | .Many time lines for specific activities were unrealistic.. .
\ 6. On a scale of 1 -,5, with 5 being the top ranking, indicate your asséément ;f

the effectiveness of the race/human relations*program at your site this .year
1979-80. (Circlewne.)"

r
12

1 2 3 4 . 57

) . .

7. Was the effectiveness of your program evaluated in any way by participants?
If so, please attach a summaryief findings. ’ . -

+ —._.: .

8. 1In order to supplement these general findings, please indicate the specially.

. fun?ed programs in which your site participates: . 5
- SIP . . Follow Through, State Preschool
. Title I ESAA . . »
) - s - v - i .
_ SCE Other programs
- _ EIA:LES/NES -

Q - © E-68 A 1§;R . ) ;x




EVALUATION/ASSURANCES
EVALUATION/ASSURANCES

RACE/HUMAN RELATIONS SCHOOL/SITE PROGRAM U

Page 3

Documentation may be obgained by contacting:
%

-

=

1]

‘.
14

' J
9\ What evidence is there on file to validate the responses to this evaluation/
assurances instrument?
-

9.a.

h

9.b.

{Check those which apply.) &
L . A ~ >~
Documentation: P . ’
9.a, (1) Attendance rosgters or number of participants
9.a,(2) ; Teacher personal records, logs, plan books
%9.a.(3) Minutes of race/human relations meetings
9.a.(4) Feedback from° .
- Oral Written ,
1 . Parents
Students
Staf
Written
Ccormrunigation to
parents , ] \
P-Tok’o I3
- Newsletters )
Flyers
9.a.(5). | | 0fficial school activities calendar _
)9.a.(6) Printed agendas of meetings |
9:a.(7) Student publications
9.a.(8) Other-written or printed mategials
9.a,(9) Hedia>productions (f'e., slide tape; scrapbook film;
+ photo displays; etc.)
9.a.(10) Inddvidual workshop evaluations . £
%
9.a,(11) Individual inservice class evaluation
) -
Check the participation of the race/tuman relations facilitator at

7N

‘your school/si

9.b.(1)
9.b.(2)

9.b.(3)

9.b. (4).

9.b. (5)

te.

H

* Conducting staff wo:kshops . ' -

Conducting studen workshops

Conducting parent rkshops ’ .
Obtaining resources for school/commun%iy meeting
Crisis intervention \
Plan writing

Other ' L

7

1«97 ) Name of person(s) responsible

E-69

<




EVALUATION/ASSURANCES I

RnuE/HbﬁﬁN RELATIONS SCHOOL/SITE PROG
.Page 4§

-

— -

-
[l b2

With the excepylons listed below, I certify,that all staff members of this \

site have participated in at least ten (10) hours of race/human relatlons
activities, - ’

B2

* * *

‘0: * , ,(. ¢
4

SCHOOL/SITE NAME - ADMINISTBRATOR'S SIGNATURE

— k = 3
1

YJi:jgnm - ,
5/15/80 ' - 2

¥ . )
/ _
l { DIRECTOR'S SIGNATURE ( .




APPENDIX F

. = TEACHER-INITIATED AND SITE-INITIATED
PROJECTS TO SUPPORT INTEGRATION £980-81




f B ’ [ * ' . “ ) ,
N o San Diego City Schools
P . . Comqunity Relations Divisaion.
. August '5 y 1980 * ’ . "
- TEACHER-INITIATED AND SITE-INITIATED .
PROJECTS TO SUPPORT INTEGRATIOR 1980-81 : .
- .

» /
EA

Bacggréund

Teacher-initiated Projects to Support Integration and Site-initiated Projects to
Support Integration were instifuted as part of the San Diego Plan for Racial
Integration in the fall of 1978. The purpoge of these teacher-initiated and site-
initjated projects is to provide teachers and schools with the opportunity to

conduct new and unigue programs to furthef the goals ¥ the district's integration
program. This is an opportunity for all teachers and schools to propose programs

to meet specific integration needs particular to a classgﬁbﬁ, groups of studgnts .
or the entire school. /

o

Since the inception of the TIPI's and SIPI's, $75;000 has been allocated to fund
this program. Each year, also, funded projects-have been evaluated by the district's
Bvaluation Services Department. These evaluations are included as part of the

annual evaluation reports of the{San Diego Plan for Racial Integration.
. - 'l‘ . s ‘ . \

. / . T - ‘v
Projects demonstrat}qg a high degree of guccess are reported in the Commupity .
Relations Division's Newsletter which is disseminated to all schools. Additionally,

schools are encouraged to implement thesge programi as aagropriate.

#

Projects RecOumended for 1980-81

!

_Each of the fifty-one project proposals sulmitted for the year 1980-81 (31 TIPI
and 20 SIPI) was evaluated by the respective TIPI and SIPI Integration Grant
Review Committees. Each proposal was evaluated according to criteria outlined in
District Procedures 5308-3 (TIPI) and 5308-4 (SIPI). J

- Each project broposal was read individually by three persons and scored
independently according to an established point system.

- Each proposal was then discussed among the team of threeyppoints from each
individual rating sheet were added and general commentg were récorded.

- Project proposals were placed in fank order according to the tptal points

- awarded by :::jieams. )
gased on this proc ’; seventeen TIPI and nine SIPI projects weéé tgé, ended for
funding by the Integration Grant Review Committees. - .
. ~ / e

o g

’ 200
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INTEGRATION ‘\Gm REVIEW COMMITTEES
\ .

Teacher-initiated ~ \

Clifford Mendoza, Chairperson ' ! '

~—

lean-Brown - Horton Elementary Y A i :

Donna Clay - Florence Elfmentary *
Doris Garrett - Student Services

iane Fickett Johnson - Ross Children's Center .

ets Kashima - San Diego High ’ : -
Cérleen McGlothin -~ Pershing Junior High - ) ’
Linda Miller - Whittier Children's Center
Bob Murray - Penn Elementary . ~ : ~
Beverly Young~47pgawford High ’

Site~initiated iy . ‘—-/

" ¢

rd

Clifford Mendoza, Chairperson .
Richard Camacho, Pringipal - Bird Rock Elementary

Michael Casghman, Representative - Business Services
Charmaine Del Principe, Vice-Principal - Hsle Junior High
Mary De Witt, Supervisor - State Preschool .

Joseph Ford, Principal - H&miltoﬁ Elementary -School
Robert Foster, Representative - Programs Division

Carolyn Morris, Representative - Student Services

Judy Urifstegui, Representative - Personnel Division

B ( ?
. - -

/ L4
Total Sums Recommended for Funding ‘ I ~
a i
Teacher-initiated Projects: $35,083.00 .
Sité-initiated Projects: 33,783.00 . \ .
- \ ~5
Total of all projects: $68,866.00
o« F
¥
k 3
. ) * * \ 7
CH:ss . ,
Attactments: Criterid for Review and Evaluation of Projects
H.2.a Teacher-initiated Projects to Suppert Integration
- H.2.b Si;e—in%tiated Projects to Support Integration
8‘:5‘!8Q * - i + F“Z' » (




‘ é:‘:g - ’
* ‘. p= *
San Diego City Schools .
. Community .Relations Division . N
. . .
" TEACHER-INITIATED PROJECTS- B ' ‘
! ~  INTEGRATIOR GRANT REVIEW CO} \ . ’ ’
' ] . CRITERIA R
FOR REVIEW-AND EVALUATION OF P@EC’I‘S - -
- (Prdeedure 5308-3 % : e
. x 4
. . ® | ‘
* -~ N , \\
. Title of Project ) School/grade level o Budget Reviewer
RATE 'EACH ITEM ON A SCALE OF 1.- 5, WIS 5 BEING THE HIGHEST RANKING.
1. Project should support the desegrégation, integration effort. {Circle one):
1 ' 2 3 4 5 .
‘Reviewer's comments: .
' =~
% -’ ‘ - ’;‘ “{ ;
2. Project is fundamentally sound in terms of the learning process and feasible in T
terms of involving students from different ethnic groups. (Circle one)
) y I 3 4 5 ° R
Reviewer's commefits: ' < -

. B . %? i
¥ . | .

v
=

L

3. Statement of purpose and objectives are presented clearly and completely, %%}rcle one)
' 1 2 3 4 "5 - - a

H

Reviewer's comments:

{

B
. %
- .

[
4. The project will likely result 'in measurable or observable improvement in
the educational program for students and teachers. (Circle one)
1 . 2 ¢ 3 4 5
Reviewer's comments: :




¥ - = ( &
* -
« R

Integration Grant Review Committee . 2 -
Page 2 ? . T a o v

5. A Evaluatiog Plan 18 provided: Yes ___Ro Included‘are: (Check those

t#at apply) _ . -
‘ . ¢ L

evaluation component * 4 .

clear indication of how objectives will be. evaluated, i.e.,*
by whom time line ; ’
what techniques L .. services required

. Reviewer's comments: i oo
‘ ‘% L] - ‘ ’ r ¥ § '
. ‘ R . ' ‘ L. . . R . .
6. Students in the classroom are the primary beneficiary of the“project,
Yes No - ’

Reviewer's comments:

>

. ) )

7. The project can be mastered by other. teachers in a reasonable time. (i.e. has
exemplary qualities, appropriate and practical techniques, and staff development.)
. Yes __ No .
Reviewer's comments: ' L -

-

8. Project is financially feasible for hroader implementation---does not require
extensive school or district resources to expand to other schools.’
Yes No ’ )

Approximate budget amount

Approximate number of cﬁildren or participants " -

9. Are pergifnnel and paraprofessig

1815 funded Sﬁt of TIPI resources? The fund
should Oe related to materials, ;

ment, etc.

Ygs No
Reviewer's comments:

o

10. Sta.ements of support from other individuals (i.e., "department chairmen,
consultants, specialist, or site administrators) are included.
__Yes __ro ]
Reviewer's couments:

(
= - - - - - — -— - - — - - - = - - - - - t‘

. Total mmber of. answers _(YES) COUNT ONE POINT FOR EACH YES ANSWER
(5-10) ) :

%

203

TOTAL POINTS (1-4) TOTAL YES AHSWERS (5-10) . PROJECT9TOTAL (1-10)

*
=




"Aﬁgancement via
Individual Deter-
mination" (AVID) °
Grades:
Students:
<=eachey:
Mary Catherine :
Swanson =

30

ROOSEVELT JR. HIGH

"personal¥ty Models:

for Ethnic

Identity" .

7-9
1,000

Teacher:

OARK PAPK ELEM.

*Motivating Lan-
guage Arts Through

sPHotography"

3-6
120-240

Teachers: :

Grades:
ptudents:

Rosa Lee Seward and

Patricia Cheesman

10-11-12

|- adult involvement will be improved through

elevent?- ard twelfth-grade low achievin
students who have the potential and interest
to pursue a college/university education.
Preference-will be given to;students enrolled
in the VEEP program. These/students will be
schedfled into a period per day withan ° ~ -
English teacher and a tutor from UCSD to iden-
tify and strengthen academic weaknessess.
These students also would be schédwled one
period per day with three (3) UCSD tutor$ for
morp individualized assistance in the "academic
areas. The student experiences will include
interpersonal/intergroup relations skills.
The tutors will alsgo be racially mixed.

L LT

#

Some of San Diego's better known leade®s,
representing various ethnic groups, will be
inyjted to address students on a bi-monthly.
basis. Students will achieve a better self-
identity, a better perspective of' the multi-
ethnic composition of the city and gain

some insight igée the opportunities avail-
able to them udent self-esteem and

these integrative experiences.

. This magnet school plans to select inte-
grated groups of students to produce film-
strips, slides and language experience
books. These gtudent+produced materials
will be a means of providing oral language
experiences for these-students as they
share them with Oak Pagk classrooms, com-
munity assémblies and their alliged VEEP
schools. :

t

A~ f;‘ \
+* e
- -San Diego City Schools
Commufiity Relations Divigion . .
TEACHER-INITIATED PROJECTS TO,SUﬁ?ORT INTEGRATION
A} p . . ~ ) .
. i .y‘
. — > FUNDS
4 SCHOOL/PLAN TITLE SYNOPSIS OF ?HE PROJEFT . REQUIPRED
M -~ . '
CLAIREMONT HIéH This project proposes to identify 30 ten;ﬁl, 51'542.60




~

o . _ San Diego City Schools
Community Relations Divis. dn

3

- . .
’ J
N oy
- P
-

s‘ ]
TEACHER-INITIATED PROJECTS TO SUPPORT INTEGRATION

.
R i . -
N .

. : FUNDS
. SCHOOL/PLAN TITLE ' SYNOPSIS OF THE PROJECT ! REQUIRED
4 /7 ) $
BAKER/SUNSET VIEW The project will combine a program of $3,155.00
*An Affective and ' | traditional instructiom in the basics
Cognitive Apgroach and preventive counseling in race/human
to Integration” relations to,dgvelop positive
grades: 5-6 — | interaction among: students of various
v Studentss 120 ethnic and cultural backgrounds. The program ‘
Teachers: K. Callaghan, will involve exchange of studénts on a once-
J. Woodson, C. Hoobler, | a-week alternating basis. -
R. Brooks - . '
SUNSET VIEW/BAXEPR A first and second grade from each school
"Buddy Bystem-- will interact through art, music, language,
Getting to Know social studies and physical education
You" - activities. Parents from both schools will be
grades: 1-2 ' ° | encouraged to participate in the program,
. Students: 120 This is an expanded version of kast year's
Teachers: S. Jew, .{ program. ¢
A. Richafdson, L. Lewis L
‘ \ ,
* MONTGOMERY JUNIOR Twenty Indochinese and‘20-non-Indochinese 1,531.0C I8
HIGH students, will be paired in teams of two, ”~ B
fYour World: How As a 4roup, the students would participate
to Speak San . in nings excursions about the city thus
+ Diego” | enhancing a cross-cultural exchange -
Grades: 7-9 through oral communication and actual
Students: 40 cultural experiences.
Teachers: J. Schwartz , :
"B.” Loucks . A
SPRECKELS ELEM. This plan proposes to structure game/ 3,014.00 B
"Project Play" sport activities during recesses, lunch .
. . -Grades: K-6 periods and after classes or the Wednes-
Students: 300 day mofified days. These activities
. would mix bilingual-magnet, gifted &g
Teacher: . _ regular program 'students during times
C. Strohbehn where they may <luster according to
program or ethriic group. During Ci\hy .
class time the guidance aide, with 4
support from the assigned district (/f

counselor, will conduct small group A

sessions to prcmote‘in;egration-
This plan is an expansion of last

year's program. .

/ ) , - 205 \
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San Diego.City Schools
Community Relations Division

~

s .

TEACHER~INITIATED PROJECTS TO SUPPORT INTEGRATION

TUNDS
SCHOOL/PLAN TITLE SYNOPSIS OF THE PROJECT REQUIPEL
SUNSET VIEW ELEEZ This project proposes to bring together $1,931.00
“creative Extended children from Baksr and Sunset View to study
Educatien” - a variety of subject content not ordinarily
crades: 4-6 covered in the elementary schools. The
students: 75 +children will participate in this after-
reach . .C. Boobler school program, of four to six weeks each "
eachers: -%. | ‘semester, on.a voluntary basis. These
classes will take place at Sunset View,
: “s{ Baker or Point Loma College depending upon
& .~ } the content to be studied.
-~ ? é -
EDISON ELEMENTARY The teachers proposing this project have 2,533.00°
" N established contact with schools in Kenya,
ngaiging Out To South Africa, and Fukuoka, Japan. There
p B will be an exchange of letters, biographies,
Grades: K-1 & 6th photographs, "art and musit between the
Students: 60 classes at Edison and the schools abroad.
Teachers: R. Davis/ | The Edison students will conduct an indepth
Norman, & M. Cox study of the cultures and also will partici-
. pate in self-awareness activities using
4 district materials.
s é.;.lh » ‘.ga\h
- ! L_ .
) -\
by
#
v -'
¢ .
S
P F—7206 41'1
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San Diego City Schools
Community Relations, Divisiqn

q -

-FUNDS .

s’caoo;./pm'&rm,s SYNOPSIS OF THE PROJECT REQUIRED
MEMORIAL JUNIOR HIGH Selected students from drama classes will $1,165.00

"Ethnic Diversity" C
8-9
65 4
5. Sample
Escamilla

Grades:

~Students:
Tedchers:
and C.

e

CRAWFORD HIGH

"Multicultural
Magazine”

Grades: 10-12
Students: 1200
Teacher: D. Mayfield|

BIRNEY ELEMENTARY

“Bilinguai Health
Communication Tapes"”

Grades:. K-6

Students: Approx. 55
Teacher:

R. Mac Kenzie, RN.SNP.L

GARFIELD INDEPENDENT
LEARNING CENTER

"Multicultural Class-
room Library”

Grades: 9-12
Students: 120
Teacher: D. Barr

. Memorial.

produce a 30-minute videotape about the
personal and ethnic values held by members
of the major ethmic groups represented at
The videotape will be utilized

a5 an instructional medium in other classes.

The videotape also will be presented to

| teachers and parent groups.

I

Students of diverse ethnic backgrounds will '
contribute, select,
for two 20-page magazines organlzed along

multlcultural themes. The aga21ne will be

nelghborlng communlty

0

This progect proposes to develop audiotapes
using Spanish and the five main Indochinese
languages to explain the health program and
requirements to LES/NES students. 1In
addition, these tapes will familiarize and
orient the parents of LES/NES students to

the health services provided at the school.

.

edit and layout material

-

Students will be provided with an array of
high interest books with multicultural
themes. Students will discuss, ‘once a week,

books about people of a different ethnic
background. Students will write papers
on multicultural themes which will be
dlsplayed at the school and/or published
in the school journal.

<&

1,570.00

3,275.00
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San Diego City Schools
Community Relations Divigion '

TEACHER-INITIATED PROJECTS TO SUPPORT INTEGRATION
. s

-

"Successfull Integra-
tion of Handicapped
Students as a Step-

pingstone to Main-

< streaming.”

Grade- Kdgn

Téac %EE?‘G éurran,

l and L. Tarleton

for the physically handicapped will combine
on a three-hour-per~-week basis to share in
academic and socjal experiences. The acti-
vities to be conducted will emphasize
integration on two levels: racial and
handicapped. .

9 208

i ¥ 3
",

D - FUNDS
SCROOL/PLAN TITLE SYNORSIS OF THE PROJECT REQUIRED
SAN DIEGO HIGH This project proposes to provide information| $4,219.00
"parent Involvement abodt schools and its events to parents and
program" community and provide opportunjties for
their involvement. Included in the plan are
Grades: 10«12 the publication and distribution of a
Students: 1,350 monthly newsletter, flyers for special
Teacher: C. Levoff events, Spanish version provided, and the
- establishment of a communications "telephone
tree.” Through these means, the teacher in-
intends to increase community awareness of
the school's race/human relations program. ,
¥
POINT LOMA HIGH Ttig pioject will address the needs of 3,280.00
., ¥ . students new to Point Loma. Big brothers
New Student Orienta-| or gigters will be selected froz the
tion and Follow-up resident student body to orient and famil- .
Activities iarizé the new students to the community andl
Crades: 10-12 to the school in general. The program is
Students: ,100 modeled aéter the "buddy system.”™ 1In the
. - process, because the incoming students will ;
Teacher: B. Holman be racially diversified, 1n;ggrat1ve activi-
ties will be conducted to promote assimila- d
tion into the hainstream of student activi- '
ties at the school.
GE%NT LOMA HIGH Q;Special education studempts in the resource 365.00
. . specialist's program will be ‘the benefici-
“égggizéﬁg ?gisugh aries of this project. The racially mixed
Visual Language" group of' students will use photography to
explore the heritage and multicultural
Grades: 10-12 nature of the community. Language Arts
Students: 50 activities resulting from the photography /
Teacher: P. Ladd will promote appreciation and understanding
. among the group and the entire student bedy.
'SCHWEITZER/LINDBERGH .Racially mixed kindergarten students from 1,078.00
ELEMENTARY the Lindbergh magnet and Schweitzer schoo?




San Diego City Schools,
Community Relations Division
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SITE~;NITIATED PROJECTS TO SUPPORT INTEGRATION

)
%

5

+

SCHOOL/PLAN TITLE

SYNOPSIS OF THE PRQJECT <

FUNDS
REQUIPRED

WALKER ELEMENTARY
"Multicultural
Counseling”
Grades: K-6
Students: 1,080

Principal:
P. Derzipilski

WANGENHEIM JUNIOR HIGH

"MAP "(More Awareness
of People]

GCradesg: 7

Students: !528

Vice=Principal:
C. Suzuki (

JEFFERSON ELEMENTARY
"Cultural Exchange
for Integration"

K-6
450

aGradss:
tudents:
-]

Principal:
R. Six

A

This project proposes to develop a coun-
seling center in which the student body is
to be scheduled by groups. Multi-

Ple guidance approaches emphasizing self-
awareness, intra/interpersonal relationships
and problem-solving skill building will be
presented. In addition, students will be
offered multicultural activities. The
counseling center and the proposed activities
will promote harmony between individuals and
groups in thie multiethnic school,

The proposed program is to off content

to improve individual self-wo '

develop confidence, develop skills to solve
various personal problems and make decisions
relative to race/human relations. The pro-
gram is to be offered on a quarter-course
basis for all seventh graders cycling with
art, industrial arts and careers. ’

This is an expansion of the, first year's
plan which now includes sixfeen (16)
classrooms at Jeffersqn., These classes will
arrange exchanges withyminority-isolated
schools for multiculturhl events, field
trinms to lbcal places of interest, or other
activities at either of the schools. Such
activities would be the culrination f lettey
and small group exchangesg.

$4,500.00

3, 538.00

1, 600.c0
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San Diego City Schools - o .
Community, Relations Division

A

SITE-INITIATED PROJECTS TO SUPPGﬁT INTEGRATION

"Project Interact”

Grades: 10-12
Styflents: 1488
Principal:

R. Menke

successful program. Multicultural multi-
media materials (including video programming]
will be developed by a cadre of 40 students
representing many ethnic groups. THese
materials have been planned to support the-
school's race/human relations plan and the
Business and Office Management Career Center.
In addition, these materials will be used

in schoolwide multicultural activities.

4 2if)

f . s . * -ﬁ'
- = FUNDS
§CHOOL/PLAN TITLE SYNOPSIS OF THE PROJECT REQUIRED
ﬁ/[ : \ =
GOMPERS SECONDARY' /Zha primary focus of this project is to pro-| $5,078.00
" e ote positive interrelationships between
grossnggitggii" resident and non-resident students. The “
ommu program will consist of a ‘cross cultural
Grades: 7-12 . communications center staffed with a teacher \
- Students: 750 and an aide who will team teach with English
Principil; class teachers. Resident and non-resident
R. Presd magnet students will be scheduled into the
center for the development of communication .
skills. Manners in which different ethnic
- groups express and reflect values will be -
studied. These experiences are expected to
) broaden awareness and promote understanding
i - betweén individusds and groups of differing oz
ethfiicity. ; ,
- : ~
\ :
1] H L]
SERRA JUNIOR/SENIOR |  The plan includes the selection of twenty 3,931.00
HIGH SCHOOL school leaders of various ethnitc backgrounds| -
I . Sesoh to provide orientation and integration ac-
Serra Orientation tivities to all new students under the supert
Grades: 8-12 vision of a school counselor. The program
Students: 600 is modeled after the "buddy system." Be- ’
"Principal; cause of Serra‘'s highly transient enroll-
L. Sullivan ment, a program such as this is necessary Q
to insure a rapid and satisfactory adjust-
.ment by new students to the school plant,
staff, programs and studént body.
3
CRAWFORD HIGH% This project is an expansion of last year's' 5,091.00
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SITE-INITIATED PROJECTS TO SUPPORT INTEGRATION

-

FUNDS
SCHOOL/PLAN TITLE SYNOPSIS OF THE PROJECT REQUIRED
i -
SPRECKELS /LOVEELL Selected students from the two schools $1,270.00
ELEMENTARY (mirror magnets) will visit each other's ,-
" . " schools and communities. During these
Project Exchange visitss; students wilLfbe paired with other
Grade: 4 students of another ethnic group. There
Students:” 60 will be six visitations during the year,
’ o . two of which will be in the community.
zrlgiégal. This project will .provide thé participating
* _ students with the opportunity toparticipate
in activities~in each other'icommunities.
/ ’ i
Va P}oject will establish a marine science :
*  SUNSET VIEW ELEM. laboratory in the.existing media center, 3,271.00
- - - utilizing U.S. Navy and Point Loma College
Marine Science resources and the ocean. This program will
Inschool Lab involve magnet students from predominately -
Grades: K-6 minority schools and resident students.
Students: 380 The marine science lab will provide unique
R learning opportunities for these magnet
Principal: students. Upper grade students will be
J. Senour scheduled into the lab three afternoons$ per
week and primary students will han the
mornings available.
This is an expansion of last year's successtg 5,504.00

< :
HESTERTON/ROSS
"éLEMENTARX \

"Center to Assist
in the Integration-

. of Indochinese,
VEEP and Learning-
Handicapped
Students"

K-6
629 b

Crades:
students:
Principal:

F. Venn .

ESF:CM
88

¢
d‘ 2
g

8-5-80

ful project. Both student bodies partici-
pate in the Center's activities to promote
greater understanding between the racially
mixed students-.at Chesterton and handi-
capped students at Ross. Kearny High
School tutors and parent volunteers will
be trained to assist- in the center. 1In
addition, four Ross tlasses will exchange.
with four classes of the same level at
Chesterton to provide the real experience ‘
of attending a muliethnic school and a
school with handicapped students.

” - -
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A )




.'il Program Participation Counts .
Teacher—lnitiated and Site-Initiated Projects for In%egxation
L ; Approx. ’
. ' . i - Total - i Hours in
Participating Partic- - Minority- Integrated .
Schools ipants Maj. Min. Isolated Setting
&

TZPi'sg , .
1. C;airemont High -(Advancement via Individual Determingtion)
PROGRAM TOTALS : 55 18 37 " 26 360"

3 —

2, Crawford High - (Multicultural Magazine)
PROGRAM TOTALS: , 26 17 9 ' Daily A

4 +

I

3. _Edison Elimentary - (Reaching Out to People) .
N)ROGRAM TOTALS : 80 24 -56 0 72

4, Garfield ILC - (Multicultural Classroom lera}y)
PROGRAM TOTALS: 161 94 g7 " 30 170

5. Memorial Junior High - (Ethnic Diversity)
PROGRAM TOTALS: 39 13 26 26

— 7 6. Montgomery Junior High - (6ripatation for Indochinese new to America)
PROGRAM TOTALS: 38% 8 30 0 26

7. Oak Park Elementary (Motivating Language Arts) .
PROGRAM TOTALS: 242 134 108 14 10

8. Point Loma High School - (New Student Orientation)
PROGRAM TOTALS: 250 145 104 82 0

Y

9. Point Lbma H{gh School - (Improving Race Relations)
PROGRAM TOTALS: 27 17 - 10 0 60

10. Roosevelt Junior High - (Personality Models for Ethnic Identity)
¢ . PROGRAM TOTALS: 901 544 357 L 2

=

11, San Diego High Schqgl - (Parent Involvement Program).
The thrust of this program was to increase active
va . ! PROGREH TOTALS participation of parents in the;program of the school.

xxTen hours weekly
* 8 white, 3 black, 6 Pil%pino, 1 Guamanian, 1 Samoan, 19 Indochinese newly arrived

(4

‘ , ) ) F-15 212




4 .
Program Participation Counts (continued) ,
1) - o~
' Approx.
v ‘ Total Hours in C -
Parririnarine o Poavredrne ¢ Minard +ve TrnrooyataAd
B il h‘-h——.rl‘h-hhb )’ . e e b . llﬂ-bh\‘ﬁ-ﬁhl ‘Ahl—ho' hhhhh
—Schools ipants Mai, Min’ Isolated Setting
. N —
5 -
¢
6. “Spreckels/Lowell - (Progect Exchange)
PROGRAM TOBALS: 24 6 18 <16 17
fl »

7. ngker Elementary School ~ (Multicultural Counsgling)

PROGRAM TOTALS: 1,068 780 287 0 _undetermined*
b o ’ oy
8. Wangenheim Junior High School - (More Awafeness‘&é People ¥ MAP)
. PROGRAM TOTALS: 477 315 162 0 45 .
L 3
- -~
TIPI's: ' \ /
TOTAL ELEMENTARY: 816 435 328 214
TOJAL SECONDARY:  ~ ° 1,497 856 640 _le4 - o=
SIPI's: N _ _
TOTAL ELEMENTARY: 1,685 1,091 593 131
TOTAL SECONDARY: 1,390 810 580 366 ;
\
» TOTAL ALL SCHOOLS: - 5,388 - 3,192 2,191 875
b\ *
. )
» é‘ )
i &
%
b ”»

*A11 students were introduced to the counseling, center and received its serviles
throughout the year. Of the 4,616 visits of individual students recorded, 1,523
were minorify students.

SR | | 215
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Program Panticipation Cqunts (continued) A
. . « s ~“Approx.

. Total - , v, & - Hours in
Participating - Paftic- . ) Min&%\t,-’ - Integrated
Schools “ipantg Mai. Min. Isola - Setting ¥

B v s {
TIPI's (continued) *

12, Schweitzer/Lindbergh - (Succeesful Integration of Handicapped)
Elementary Schools '

PROGRAM TOTALS: 33 7 4 16 § 14 3. . 16 n

13, Spreckels - (Project Play)

PROCRAM TOTALS:» 191 132 59 59 30
14, Sunset View/Baker - (Buddy System)
PROCRAM TOTALS: 110 46 64 v 59

= =

15. Sunset View/Fultop - (Creativ§ Extended Edugation Prograh) .
PROGRAM TOTALS: 160 83 77 79 -8

v

L3 / ’

SIPI's: X v
1. Chesterton/Ross - kCenter to Assist in Integrationm) - f
. )
p; Chesterton - 152 - 100 52 0 7
(" Ross - 142 104 38 0 . 10
PROGRAM TO H 294 204 90 . 0 _-»
: . -
_2. Crawford High School - (Project Interact)
PROGRAM TOTALS: 31T - - 18 13 30
3. ~Gompens Secondary - (Cross-Cultural Communications)
PROGRAM TOTALS: 161 392 369 336 ™\ 8
4., Jefferson Elementary - (Cultural Exchange for Integratiom)
- PROGRAM TOTALS: 299 . 101 198 115 ¥ to 5 hours
5. Serra Jr./Sr. High - (Serra Orientation)
PROGRAM TOTALS: - 121 85 36 0~ 2

\ ¥




‘ %

i *

\\ L] > l »

~
* 3
( -

T J %
V) :
3
3
<
*
J v
N4 —
o
3 ¥ o
1 .
t
Y
Y é ’ N
\- ) a3
«©
&
I rd

APPENDIX G

- j RACE/HUMAN RELATIONS:
ASSESSMENT/MONITORING 1980-81
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. , . APPENDIX G’
o

. RACE/HUMAN RELATIONS: AR
ASSESSMENT/MONITORING 1980-81 )

&

In addition to the on-site monitoring of 36 schools by the Board-
Appointed Analyst's Race/Human Relations team, additional strategies
were employed to assess effectiveness of program planning and
T ; implementation.
. ) - 7
~ : hd
I.. STAFF ASSESSMENT AND MONITORING .

A. Individual race/human relations site plans are submitted to the
e~ Community Relations Division annually. Plans are written at the
site level and ,submitted, via elementary or secondary directors,
. to the Community Relations Division. Plans from oXher units such
' “ as Progtams; Administrative Services (central office); Division
3 offices (secondary, elementary, children's centers); Business
Services (transportation, custodial, gardening, maintenance,
] security, etc.) and Personnel Division are submitted directly. Plans
. are reviewed and returned to sites. When the process is compieted,
. all plans are on fileig the Community Relations Division office,
o room 2233, Education Ct#er. (For examples see Appendix B and G.)

) (/f B. Pimonthly race/human relations activity reports. The purpose of
s 4

these reports was to identify a minimum of three activities involving
staff, students and parents related to specific objectives written in
s the site plan. These activities were to be representative samples of
accomplishments: they in no way were designed to report all activities.
Reports-were due’ Community Relations Division on the followinéﬁ\\'
. dates: December §, 1980; February 6, April 3, and a final report on
. " . June 5, 1981. Thése documents are on file in the Community Relations
‘ Division. ,(f"or examples see’ Appendix B,) S
, * - ' »
C. Elementary and Secéndary Area ‘Director's Integration and Race/Humarg3
- Relations School ‘Appraisal Forms were completed for each school in
" his/hér region (see Appendix B.1.) The purpose of the appraisal was
to afford the director the oppertunity to focus on aspects of the
integration programs as they affect the school site.- Subcategories
included preparation of staff, orientation of parents and students,
race/human ‘relatdons, integrated stud activities, administrative
concerns, transportationh discipline ‘and instructional programs .
These forms are %B file'in the Cbmmunity Relationg Divisdion.
gTeacher-Initiated and Site- Initiated Projects for Integration. As a
supportive service to the race/human Telations programs teachers,
) administrators and community members are given the opportunity to
. . .« design creative ‘ways of providing integration activities. Funds are
set aslde for this purpose. The id as are submitted and compete for
, acceptance, - A listing and summary of projects are filed in .the
Community Relations Division (see Appendix C).

)

. r
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and at individual site locations., (Samples in Appendix E.) ¢

Vet e,
Evaluation of the San Diego Plan for Racial Integration. This is
an annual report.submitted to the Superior Court detailing the progress
made in carrying out the San Diego Plan for Racial Integration.éa oy

Emergency School Aid Act (ESAA) QRace/Human Relations Program Evaluation.
The guidelines for these funds require #strong program of race/human
relations and require yearly evaluMgion.” Evaluation is conducted by
independent evaluators working with Evaluation Services of the district.
Evaluation for the 1980-81 school year is currently in progress.

Race/Human Relations Facilitators' Weekly Integration Activity *
Reports. Facilitators file a journal of weekly activities detailing
their work with the schools, departments, divisions and related

assignments. (For examples, see Appendix B.3.) Documents on file in
Community Relations Division. -

Evaluation of Services Provided by the'Race/Human Relations Facilitator.
This is a yearly evaluation, carried out by site administrator, of :
services provided by the facilitator assigned. These are used by
Community .Relations Division for planning inserviceg, personal growth
counseling and upgrading services -to sites rendered'by facilitators.

(See Appendix B.4.)

-

Race/Human Relations Continuing Education Classes. The number of class
participants 1is uged as a gage of the success of the program: Docu-
mentation is on file*ingthe—eontinuing—EﬁdeazlehféfgiéeaggAglisx_nf

[y

class offerings for the 1980-81 school year is in Appendix D.
. 4 s *
Individual Workshop Evaluations. At the conclusion of workshops,
participants are afforded the opportunity .of evaluating the workshop
process, as well as théir own personal growth: + Evaluations are kept
both at the Race/Huian Relations office at Longfellow Elementafy School

+
[
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A - . APPENDIX H .

»

SAN DIEGO CITY SCHOOLS ;
COMMUNITY RELATIONS. DIVISION - ~
URBAN AFFAIRS‘DEPARTMENT

#

-
<

& '“‘

RACE/HUMAN RELATIONS ASSURANCE FORM

"DUE DATE: JUNE 12, 1981

&

1

This form is to He submitted to your Division Office. Assurances by
Assistant Superifjtendents to be furnished to the Community Relations
Division for permanent record keeping as a record for the court.

N )

. SCHOOL/SITE/UNIT NAME

Al]l persons under my direct supervision, with exceptions noted below,
: .

have completed the 10 hours of‘race/humén relations required for the

1980-81 ;choof year. - e~

s 2 ,v
i 7 , . -
- Signature
A ’ Datg
o N NUMBER OF
NAMF N~ : : HOURS COMPLETED REASONS NOT COMPLETED
ax\
i
L3 . - R /'
i
: ~ %
<19
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INTEGRATION AND RACﬁ/HUMAN RELATIONS
SCHOOL APPRAISAL FORM

-




School:

tDirector: APPENDIX 1

-Date

INTEGRATION AND RACE/HUMAY, RELATIONS
-
SCHOOL APPRAISAL FORK

.'This school-appraisal document should be valuable in identifying the strengths and
needs for a positive and successful integration program and/or race relations
program. As needs are identified which cannot be met on site, it is important
that the appropriate division be contacted for assistance. On 2 scale of*1l to 5,
with 5 being the top ranking, indicate your assessment of the fgllowing:

| &
}. PREPARATION OF STAFF: INTEGRATION AND RACE/HUMAN RELATIONS

PROGRAMS .
1. StafffRembers appreciate the top priority given the voluntary
integration program and uaderstand the necessity of 1ts being 1. Scale:
successful| '
' , 1 2 3 45
* Needs/Comments: ’
/.
o 2. There is a scheduled/activity to update staff on the district- ;
_ vide integration program and prepare staff for successful
{mplemantation of school integration activities and the race/ [ 2. YES y 4
human relations program. . :
Needs/Comments: . . ‘=' g0 NO ’
L
3. Staff members are enthusiastic about developirg and
L] implementing good integration programs and/or in partici- 3. Scale:i,
pating in integration programs. v ¥
¥ .. . - : 1 2 3 &4 5
Reeds/Comments: - or
/7 (‘\ E
. N/A )
. - /I
4. 5taff members are enthusiastic about developing and .
izplementing a good ;age/human Eeletions program. 4. Scale:
Reeds/Comments: R .
: .. ) 1 2 3 4 5| ¢
— Y p -
LY
] (

DUE IN COMMUNITY RELATIONS DIVISION OFFICE
! " "BY FEBRUARY 6, 1981. - _—

9

o
‘ . =

- | , I-1 *221
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NMIRTEGRATION AND RACE/EUHAN RELATIONS SCHOOL APPRAISAL %ORH - P;ge Z

o -

A. PREPARATION OF STAFF (continued) '

5. Staff at VEEP receiving schools, =£gnet schools, learning,

centers and student exchange schools are prepared to deal 5. Scale:
with a diversity of learning styles, attitudes and achieve- .
ment levels within their class or subject matter areas. 1 2 3 45
Needs/Comments: - ' ‘ or °©

. ﬂxR/A .

B. ORIENTATION OF PARENTS AﬁsggTUDENTS TO INTEGRATION PLANS/PROGRAMS

1. Students are knowledgeable about the district integration ,

program. 1. Scale:
Needs/Comments: A ¢ 12 3 4 5S¢
'(4 “ - -J
B 4 o
2. An orientation was conducted for VEEP, magnet,i1learning o
center and exchange students and their parents this year. 2. YES ’
Needs/Comments ) . : " NO
* N/A

. ¥
3. There is evidence of community and parent involvement work~

ing for the support of the district integration prograc 3. Scale:
//J’} through PTA, parent advisory groups and other councils or
committees. 1 2 3 4 5
Needs/Comments :
- ' ) . ) ‘
—F " 1
4. There is a plan for incoming pérent and student orientation .
programs throughout the year. . . - 4, - YES
‘A o~ ) .
Needs/Comments : &* ' o + NO .
: N/A
5, Provision was made in the orientation program for those ‘ :
parents who do not understand English. i , 5. YES
Needs/Comments: ) . NO
' . ) N/A
P .
™
[=—ol

R22
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INTEGRATION AND RACE/RELATIONS SCHODL APPRAISAL FORM - Page 3

! C. RACE/HUMAN RELATIONS PROGRAM '

-

* h -
. 1. Staff, parents and students participate in the development
of the school race/human relations program and are able to 1. Scale:

describe its goals and major activities. .
’ . \ 1 2 3

I~

Needs/Comments:

P

2. There is evidenge that race relations.are being emphasized .
in the race/humin relations program. 2. Scale:

* - -
P

Needs/Commeﬂts: 1 2 3 4

/ | ' ‘

3. The general atmosphere of the school is positive regarding
interracial relations amongst and between students, parents, 3, Scale:
. teachers and administrators.

‘ ‘ 1 .2 3 4
Needs/Comments:

D. TINTEGRATED STUDENT ACTIVITIES

~ . ¥

1. Students of different ethnic backgrounds associate during

pre-school time, class time, passiag time, recess and lunch 1. Scale:
" periods. .
1 2 3
Reeds/Commentg:

v .
' 2. Student attitudes toward one another appear to be positive.

. /\ Needs/Comments:

2. Scale:

v

g ) i} 12 3

3. Teachers encoutrage participation of all ethnic groups and

achievement levels in classroom activities, assemblies, clubs| 3. Scale
'and special events. ' : )

1 2 3
‘Needs/Comments:

p—

4., There are programs and plans to prevent clustering
of students into racial/ethnic grotps in the classroom, on 4L, Scale:
the playground, during passing and lunch, and during special
activities and events. 1 2 3

Heedg/Comments:




INTEGRATION AND RAC%/RELATIONS SCHOOL APPRAISAL FORM - Page &

D. INTEGRATED STUDENT ACTIVITIES (contipugg)

P

5. Nonresident students are provided the opportunity to parti-
cipate in after school activities. 5.

Needs/Comments

a i £

6. At the learning centers and in programs-within-schools,
there is contact between students in the program and the 6.
regular students.

Needs/Comments:

E. ADMINISTRATIVE CONCERNS

i

1. The staff is aware of the need to balance students ethni-
cally within regular clessrooms. 1.

Needs/Comments: Y

=

2. Documentation is available to show a balanced ethnic mix of

students within regular classrooms?* ~ - . -1 2.
Needs/CommentsY
F. TRANSPORTATIOX C

r

1. There is satisfaction with the transportation provided
students in the integration program.

Needs/Comments:

2. lLate bus arrivals are reported to the transportation office.

Needs/Comnents:

) 3. The school has attempted-to involve parents of .nonresident
) students in school activities by providing transportation.

Needs/Comments :

) 224




INTEGRATION AND RACE/RELATIONS SCHOOL APPRAISAL FORM - Page 5 (
F. TRANSPORTATZ0N (continued) * ) ~
4. Bus drivers are positive and fair in their relations with
students. : . 4,™Scale:
Needs/Comments: o 12 3 45
' . or
N/A
L
5. There is effective, warm and positive supervision of
students during the loading and umloading of buses. 5. Scale:
Needs/Comments: L2 ib 4 3
. v T R ' - ' - or -
N/A
. N e . .
6. There are plans to handle transportatior emergencies such
as buses- failing to arrive or late bus arrivals or 6. YES
departures.
NOC
Meeds/Cotmments :
C. DISCIPLINE L ,
- i . . .
{. Students feel that they are well-informed concerning rules,

) regulations, and the basis for these rules and regulations. 1. Scale:

" Needs/Comments : .

- z
£ N .

2. Students accept a share of the responsibility for the
school's disciplinary procedures. : 2. - Scalg¢:

I .

Needs/Comments': .
i 2 3 & 5

. .
3. Teachers and ssaff are knowledgeable of and accepting of

responsibility for disciplinary procedures. 3. ,Scale;:
) ' S
Needs/Commentg:
€ 1 2 3 4 5

hd

4. There are school plans to cover emergency situations and/
‘or school disturbances. 4r YLS

Heeds/Comments: . : NO

L e —— e —e— ——




INTEGRATION AND RACE/RELATIONS SCHOOL APPRAISAL FORM - Page b

G. DISCIPLINE (continued)

3.

Parents are informed of the school's disciplinary ,

procedures. 5. YES
Needs/Comments: NO
A Y -
H.. INSTRUCTIONAL PROGRAM
1. Teachers-utilize the multicultural instructional materials
prepared by the district for classroom use. 1. Scale:
Needs/Comments: 1 2 3.4 5
= .
2. Instructional programs are inf‘-i'd with multicultural topics
or emphasis. = 2 Scale
Needs/Comments: 1 2 3 4 ’
3. Teachers are emphasizirg cultural/ethnic contributions and 3. Scale:
the positive aspects of cultural differences and ' '
gimilarities between ethnic groups as a regular part of the 1 2 3
instructional program. ‘
Needs/Comments: - '%’ : - _ B
4, nstructional activities are cofiducive to positive
intergroup interaction. 4.+ Scale:
" Needs/Comments: ’
. 1 2 3 4
5. There i{s a positive effort to avoid clustering of students
into racial/ethnic groups for instructlonal purposeg. 5. [ YES
Needs/Comment s :
| 3 NO




’ .
4 1 . ﬁ N
) ¢
. ~
. APPENDIX J
[4
RACE/HUMAN RELATIONS ACTIVITY REPORT -
\ 4 !
’h%t.‘g‘
¥
Y » .




SCHOOL

DATE

3

KERIHCIPAL'S SIGNATURE

DATA FROM RACE/HUMAN
RELATIONS PLAN

"San Diego City School
Commumity Relations Divi

af'

) DATE ] OBJECTIVE NO. -
ACTIVITY MO,
_ ] No. of Participants:
COnntnts."(Optfonal)
. .
oy
'J_‘ . ‘
- y .
. ) q
~ DATE_ JoBJECTIVE MNO. ajblc el f| 8 hii|j |k|lp|n
ACTIVITY NO.
No, of Participants: ) )
Comments: -(Optional) .
» »
N .
?'omaérxvzno. 4 c| d el f] g hji|ijk|l|m|n
TicomiTevo. 72— ‘ :
. - ’ No. of Participants:
i . Comments: (Optional)
% ‘;: 3 o ’




‘o 8 ® . @

-

- s ,/ 4
UMAN RELATIONS ACTIVITY REPORT. " T8 report should include the three most significant activities at your school
RACE/H . R . during -the reporting period: (This form is to be completed for school

T activitieés only. Individual teacher responses should not be reported.)
DIRECTIONS FOR COMPLETION: . ANt . ;
. DATE: Include the date of the activity.. ' ;
DATA FROM RACE/HUMAN RELATIONS PLAN: Include the objective and activity numbers .and the topic.
“SUBCOMPONENT: * Check appropriate box(es): Self-awareness, Cultural/ethnic, Intergroup, and/or Problem solving.
WHO: ' Check appropriate box(es): Staff, Students, or Par(ent/ comsunity. List ghe number of participants under

l

the section, "comeents." .
RE: Check location of activigy..
RATION: Check the length of-activity. ] ' .
LUATION: Assess the success of the activity based on participants or the ledder's judgment. A rating of
. one (1) 1s low, and five (5) is high. ) C
COMMENTS: May include-itcms guth as? i S ‘

=

:

|

&

F

= - N
. .1l. Specific successes. 4, Resources; e.g., district facilitator,
. 2. Specific.concerns, : outside consultant, parent, staff mesber(s).
3. Additional need(s) identified-as 5. Audiovisual materials included.
. a result of this attivity. ' :
“ AR OHPURY. } L
?
& * ‘et
S AMPLE b ¥,
N # o o
. ) & a 47 A
- 7 i Vol A
BATA FIOM BACE/WEMAN 3 ) .gr""n.li'af o748/ o
-, aurions na - S f c’v_».,bﬂg ‘5. & "6" 3 4 .
mmﬁ 3 v ) /s CISEA 0
. - g}m ACTIVITY MO, 1.8 - LN -.‘. .nxj i'l<l| :pqr I} 23%3
' E ¥ te s Classroom Ko, of Phrticipents: 120 (feer third~-grade clasess)
- ' . - Prossatatfon st (Optissal) . B )
AlL.third-grade clasess sre doing clssercom We te We sctivitiss, twice y
during half-hour pericde, in arsss of spyrecisties of similaritios and
B d1ftarences. Vs heve fowad 1t bamafictal to heve all grewps wirhisg ia
B - ty Male 8T,
; ﬂm e cl 4 a]f .’ Y3008 . 1sls s »
“. g Al L and PSS ICTIVE W), __ 2 o o LALI LS
. Sy w, LT of o "la - it o
. 1/1yn Be. of Perticipante: 1) toachers, J secrataries, 1 custodians = 33 tetal otaff,
Tess Deilélag Commonts:  (Optionel)
Al ncl%nnulnud md oinlustions exprasesd Teal valus in Mviag the .
. eppertumity te lesk ot weys to verk tegether mere effecti 1y.
¢ . \
. -
— i madhy - ——v—
il d OWIECTIVE WO, 4 ¥ o[sfefd] Ja[tls hlun-- .n]v 1 alns
. AcTIVIYY Mo, .6 [*) - s p {4 . ‘e
R - e, of Parcicipsnte: &) ptudents
SR Prevemtation of muititndtorsl| bomencer (oo tool) Lot
2 < 0 - dance/art/meate After the presentetion, each clags tosk half sa howt te éiscves the valwe ol
J 1 diftarances and vhat diffarswt cultures haws contributed 1o sl seciefy.
® . Yory woll recofved, It wede the presentation Swch mere walusble.

L ) -—
s ) \\ L3
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SAN DIEGO CITY SCHOOLS . « '

EDUCATION CENTER ] 4100 Normsi ftreet _ !

t [

OATE: February 2, 1981

MEMO TO- Stern’;ia Patrick

~ FROM Sgaiaez . . . ) ' ’

sussecr  ORAL COMMUNICATION INSTRUCTION . ’
‘ PROGRAM ~
AN - ' -

Enclosed are concrete descriptions of teaching methods and materials used
~ to instruct students to develop and strengthen standard English language
" skills. “These activities are representative of those used by teachers

. trained in the district's oral commugication instruction program. While
these activities are used by teacherg of many different subject arezs, they .
occur chiefly during. the language périod at the elementary level and the
English class at the” secondary lé@gﬁ. Also enclosed are examples of oral
language lessons used in:Englighﬁis a Second Language instruction, in the
DISTAR program, in the Achievément Goals Program, and in the new disttict
spelling program to be introduced in all schools Grades 2-8 next September.
All of these programs supplement -district instruction in oral communication.
Information about the location of these programs also is enclosed. (A

. partial listing of prograg locations appears on pages thfee, four, and five.)

The materials on the Dallas program have been carefully reviewed by the "
language arts staff who have had frequent contacts with Dallas personnel ’
about the implementation of their program. By September, 1981, San Diego's
oral communication instruction program will provide instructional materials
similar to those used in the Dallas program for teaching standard Ehglish.

. San Diego's program will be broader because in most San Diego schools
(including those that are minority~-isolated) pupils speak a variety of

dialects of English that reflect. in some cases backgrounds in languages

R other than English. Also, the San Diego program has not been limited ‘to

four grade levels, as in the Dallas program, but is being developed for
¥ ; h

-

Grades, K-12%

-

# -
” » N ) <
The first and second phases of San Diego's oral communication instruction
+ program development have focused on teacher training about how ctandard

i English is learned and on model classroom activities. Now in Phase 111,
curricyfum staff members are developing a specific framework with sample P
structured lessons for teachers of Grades k=8 to usc as an integral part of . 2.7
the, regular English language arts progiam. These lessons will be piloted in 7
Spring 1981 at sites to be determined and will be introduced in all elementary

and junior high schools during the 19€1~82 school year. Similar language
instruction materials will bg.déveloped for students in Grades 9-12.

[

B

o




. " Memo to Stern via Patrick , - o
- Page 2 3 ) -
February~2,-1981 .o
. oo
2 ) . . F
Dr. Orlando Taylor, Howard UniversiLy and the Center for Applled Linguistics,‘ )
Washington, D. C.; Dr. Roger Shuy, George Washington Univeysity ahd the i‘ o

Center. for Applied Linguistics; and Dr. Ken Johnson, formerly of the
University of California, Berkeley, all of whom have worked with the Dallas -
program, have served as key consultants to the district's oral ‘communication

¢ instruction program. The Jistrict will request furthet assistance.from
these consultants in the continued development of the program.

~ . Program plans for Phase III are as -follows: i - . N
' Febyuary - May, 1981 * ~ <. : T
14 ’ . At T ~ - "_A )

In February and March, Q.representative grqup of ~teachers, including
ones from minority-isolated sc¢hools, will select and compile from district -
materials and textbooks struttured classroom lesspns.that address problems
- - iln language usage. The language usage problems identified will be those
: cTd on to nonstandard English speakers within the San Dlego school’ popu-.
lation. Examples include the use of verbs to 1ndicate tense which is ne
) a part of Chinese languages. the usé of word endings to indicate word j .
.8 functionis which are not a.part of Japanese or Kerean languages, the
. avoidance of double negatives which is a part of some Black dialects as
well as those of other English speakers, and the avoidance of articles
o~ before certain nouns which is characteristic of the Spanish language
; but.not of English, -
Y . : .

In April ana May the abov® structured classroom lessons.will be pilgted

' b in selected K-12 classes, revised as necessgry, and published for use
by all schools in September, 1981.
. To support program implementation, five inservice classes for teachers

are being offered: Téaching Standard English to Nonstandard Speakers, .-
Interviewing Techniques, Puppetry/lmprov1sationa1 Drama, Developing
Oral Ldnguage Skills in Kindergarten, and Verse Choir.

p o June - July, 1981 o . .

‘ An oral cbmmunication instruction handbook will be*developed for wse by
those responsible for conducting training of administrators and teachers.
This handbook will contain model classroom activities teo'be used in
specific grade levels and courses. The handbook will also provide” .
.background information about the program's rationale; goals and objectives;

N des¢riptions of speech patterns characteristic of the San Diego school,

+ population; 1mplementation procedures including time-allocations; and

information that schools should share with parents about language developTent.

-

A training program for all teachers of English language classes will be
conducted with demonstration lessons provided. Finally, prior te
September, 1981, principals will be provided training on Phase 111 of

A the district's oral communication instruction program and will submit
. a site plan for program implementation and monitoring.

el
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The above described program is in addition to the focus on'Oral‘lanéuage

develqpmeng 4in present instruction;

oral activities are- fundamental parts

of reading and language periods in &ll- elementary classrooms; at secondary .
level, a2ll students are enrolled in- English couxses, a major component of
"teacdhers throughod{ the disfrict serve as
models in the use of oral language for thedr students; instructional materials

which is oral language study;.

also’ provide models of language use.

.In addition, all-students whose primary |

language is’ not English receive an intensive program’in English as a Second

Language

-

- -
‘ol . -

I.. Partial listing of claasrdbmsfﬁﬁefe Phase II of the Oral Communicatien
“Instruction Program instruction otcurs during the English language arts

. period

v

-~ Interviewing Techniques

- -

7 - .

Choral Speaking

Puppetry

Reader's Theatre

®
Student Evaluation?
via Tape Recorder

Group Discussion

/

~ e

- serraMigh School

é;andley Junior High School
Gompers- Sec¢ondary School
Serra High. School

Encanto Elementary School
School of Creative and
Performing Arts -

Chesterton Elementary School

Vista Grande Elementary Sch001
Kearny High Schgol o7 s
Webster Elementary School

*

-

Gompers Secondary School

Lewis Junior High School
Angier Elementary School

Serra.High School
Lincoln High School

&

Barbara Johnsono»\?(?
Bob MacGilliss
Jan.Gabaywv

Lois Gubitosi .

Paul Combs*”
Marilyn McGee ~ Gr. 2+
Karen Meinke - Gr. 5~

Jackie Singer w
Bonnie Raer «— -

"Bob MacGillis e
"Jan Gabayv

Sandie Hallum. ~
Beverly Vowinkle»/ (

Jan Gabay»/
Sue JensenY

II. Supplementary Language Instruction, a partial listing of schools and ?
classrooms - which-supplement the district Oral Communication Instruction

Program:

A, English as a
Second Language

Emerson Elementary School
Cadman Elementary School
Birney Elementary School
Henry High ,School

Standley Junior Iligh School
Memorial Junior High School
Gompers -Secondary School

Nancy Oekel
Donna HNassett
Nan Erick
Barbara Myer
Bnrbara Johngon
Lisa Duniphan
Era Turner
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» . -

II. B, DISTAR Oral Langﬁigg '
Program " Balboa Elementary School Ed Zintz - Kgn.
T, . : ' Arminda Sanchez - Kgn.
) - . - Janet Varshock - Gr. 3
i ) . Adrea Lisko - Gr. 3
. . Sherman Elementary School Jeanie O'Dwyer - Kgn.
R S , - , - Catrol Munoz - Kgn..
. . Jeanine Haggerty - Gr.
' . - Rosarto Barajas - Gr. 1
- ’ ) Kay Moore ~ Gr. 2
. . Carmen Chavez - Gr. 2’
Horton Elementary School Joan Prye - Gr.-1
) ’ o Barbara Sam - Gr. 1
: ‘ . Marcia ONéal - Gr. 2,
\ ) - Daisy Blackmon - Gr. 2
’ Nurleen Browr - Gr. '3
. . C ' - Juanita Johnson - Gr. ‘34
’ Stockton Elementary School Barbata Dean - Gr. 1
Knoxie Reels ~ Cr.l
Kathy Stoklosa - Gr. 1
Ms., Riger - Gr. 1
. ‘ ' - Carole Benesch -~ Gr. 3
Norma Jackson ~ Gr. 3
Logan Elementary School Mary Patton - Gr. 3
- M Reba Lester - Gr..3
Mariam True - Gr. 3 -
- Clara Fisher - Gr. 3

F

T . C. Achievement, Goals
Program ’ Baker Elementary School - Nicholynn Hayman, Gr.l- =,
Chollas Elementary School - Vanessa Alexander,.
- o - 7% - Grade 3-4
’ Martha Sevilla - 6r: 4V
"“’\f Emerson Elementary School Beb—€amacho - Gr. 5 .
CLMLAQA4V64 ’ Ron Filson - Gr. 6
Freese Elementary School Bol, Carney - Gr. 6
s

=

ra Moxley - Gr. 3
telle Irving ~ Gr. 4
? - :
D. Disgtyict Elementary .
Spelling Program Emerson Elementary School Dorothy McAndrew - Gr.
’ “ o Ron Filson - Gr. 6
Dick Anderson - Gr. 4
= . Vista Grande Elementary School Dorris Thomas ~ Gr. 3
: : . Thuvia Freese - Gr. 4

Karen Meinke - Gf;’é\\
Farb Middle School Bernie Groom -~ Gr. 6
i Joe Pince - Gr. 6
Foster Elementary School Peggy Vergos - Gr. 2 :

—— L
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‘a
Sandburg Elementary School
Silver Gate Elementary School

—

4

Sara Killebrew - Gr. 2
Eleanor Ross - Gr. 4

-

¢ - ‘
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[
r

rd

Oral Communication Instruction Program, English
Language Arts Exaég?es
_ Activities T\K;NV

English as a Second Language

of ‘Instructional
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Page. 1
Page é

_DISTAR Oral Language Progfém Page 14
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SAN DIEGO CITY SCHOOLS
C e ;
ORAL COMMUNICATIOK INSTRUCTION PROGRAM
ENGLISH LANGUAGE ARTS
EXAMPLES OF INSTRUCTIONAL ACTIVITIES

T

The San Diego City Schools program in oral communication instfuction; like the

Dallas program: :

- Stresses selection and training of a teacher at each school to serve as

2

a site resource person to focus faculty attention on the importance of

¢ Y - - -
. -
[}

oral languége development. T -
- Provides adminlstrators and teachers with model activities and guidelines !

for developlng an oral communication progran. (See page 3.)
ﬁ .

b4 v

- Promotes the teaching essentials of standard English as { second dialect for

nonstandard English speakegé.

. L N
Phase I of the program consisted ?f training a cadre of teachers who studied lang:age

"research, developed the philosophy of the district program, and identified and

field tested materials to be incorporated into the curriculum. Phase II expanded
N - - Z = .

]

the staff development program to more teachers and provided additional classroom

activities and materials.

3

1

Oral communication instruction fg a fequifed part.of’the diﬁtrict English language

arts curriculum K - 12, Oral communication activities incorporating district specified
<

practices are being used in the English language arts tlassrooms of ieachers trathed

in this program. Examples of these activities are listed below '
.

: ~5
Interview techniques~ Students in Grades 7-12 interview cotmunity adults and

"are interviewéd as job applicants for a realistic use of s;andarﬁ English
~ ‘ -
N

(See page 4.)
R AN T ‘

dhoral speaking:’ tudents, K-12, orally and in unison discuss iiterature {

*

to over came reticence about speaking and to"?inforce atandard English patterns.

.




OCIP Examples of
‘Instyuctional Activities -

i \
Puppetry: Studgnté{ K -6, take on different roles to understand that differenf

=4

situations require shifts {n language style,

ansléting: Students, 7 - 12, rewrite a short story into a felevision script,

.
radioscript, or reader's theater presentation to focus closely on differences
p in language patterns demanded by gifferent purposes of communication. (See
page 5.)

practice to

Reading aloud: The teacher, K - 12, reads aloud as a-xegular

introduce reading assignments and to reinforce the sound patterns of standard

. R - ¢
English, )

. ¢

Tape recording: Students in Grades 7 - 9 make tape recordings to prepare and’

- ’ - \
L

evaluate classroog presentations. (See page 7.)

»

~

Group discussion: Total. class and small group discussions are conducted at

all grade levels as a way of developing vocabulary and thinkiné skills about

the topic under study in the particular classroom.

3
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- * TEACHING METHODS FOR WORKING WITH STUDENTS
¢ ' ) WHO SPEAK A NONSTANDARD VARIETY OF ENGLISH

- . .
- - J‘ v -
. N N

&
1. Do not make value judgmenfE of students' language. Acknowledge that {t is
= ..the language they use with family and friends. Concentrate on having stu-

dents recognize situations where standard oral English is more appropriate
and effective. r

<

2. . Refer to practical and vocational advantages of speaking standard English.
Encourage students to examine the jmportarice of standard oral English in
achieving their vocational choices. ( ’

3. Hake students aware of the. contrasts betaeen their language and standard
English. i

i

4, Encourage students and build their sclf-cOnfidence. Immediate reinforcement
through praise and approval is effective.

. 5. Teach standard oral English as it 8 spoken. Focus on gross deviations, not
fine grammatical points. Distinguieh\ijfjjjn/ftandard oral and standard

o °, "Vritteanﬁnglish .

. 6.~ Give<stnaents many opportunities ‘to practlce oral language skills during
N - - ~ragular  English lessons.
- )

.Y 7. ‘fncourage students to translate nonstandard speech into standard speech.

8% Avoid emphasizing grammatical terms during standard oral English lessons.
concentrate on the pattern instead.

g, Use recordings of students' speech for peer or self-evaluation. Emphasize
fhe positive. N

10. Use the term "translate”.to have students rephrase or rewrite syntactical
® N i

- 11. Reinﬁorce what has been learned in previous lessons.
12. Tapes may be used independently or in small .groups after the teacher has
presented the concept to be learned.

13, Chéral reading allows for practice and anonymity. It therefore allpws the
shy~$tudent to speak out. e

' 14, Arrange furniture so that students face each other to facilitate and

; " encourage &iscuesion between students. ~

&

R {,.
; 15. ' Encourage students to keep a langu%ge notebook in which to write daily L '
/ observations about communication. ™\
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) Sample Student Activity Sheet

STANDARD ENGLISH: WHERE IT PAYS : * L ’ : \

{ In this™activity you will: . ) ) ’ -
\ ) 1. Simulate an employment interview. . . -

) 7. Tvaluate your speaking ability ) .

3. Practice competent and cleaf oral communication.

®hat to Do . e

Background. For most jobs, placement requires an employment 1 ew. For\Bany people this is an anxiety-

provoking experience. This anxiety 1s partly due to the burden on the interviewee tgd conyey confidepce and

capability through marmer and speech. Practice, of course, helps. This exercise 1s\to /et you become aware -
- of typical interview questions and to become aware of how you present yourself and how you sound in &

formal situation that requires standard English. ,

1. Work in groups of four. One person is the interviewer; one is the interviewee; the other two are
. evaluators. Rotate the roles so everyone has a turn.

2. ,As a group, decide on a job all of you might apply for. If that's not -possible, each person may select
a job for which to be interviewed. In this case, it .is recommended that you interview for students' ]
long~range caresr objectives rather than jobs for which they Fould qualify now. This will aid ia cover-

-

= ing broader questions, and it will help formazlize the interview more.
~ 3. Tlse the career center to find current information about the joh(s) chosen=
#,. EBach student should have a list of Interview Questions aad an Interview Reaction Form
. . : .§tudents interview each other. If possible, you may wish to tape the interviews. -

- ' i
Follow-up

1. ‘Affter all the interviewing, regroup for discussion.

2. Rdad and discuss the Interview Reaction Form. )

3. Make a list of "do's" and "don'ts'" -of interviewing. . .
4., If your group taped the idhgrview, use the Self-Evaluation Form for Tape Recorded Speech.
S . ’

s
- . - - -
. / - H
:
.

*In the instructional unit from which this lesson is cakéﬁ, preparation and evaluation materials are
provide the student. ' ) '

= | | A, 243 -




) . . s p
— DIALECT IN LYTERATURE , ’ ) : \
& "’"“‘5‘,,‘ aa'iln Epis activi"ty you will: . <~ ) (
oo 1. Translate nonstandard varieties of English into standard English. 'g
> 2. Determine what value dialects have in literature and in everyday language.
v 3. Sharpen ypur written and oral skills in standard English. . - .
| ) 4. Work with a partner.or a small group“of three to four students to share infbrmation and understandings.
. . ®  about "dialects. . . '
< L= . .
. What to Do ) ’ r;)
- ’ ¢ *
" 1. Work with a partner or in a small éroup of three to four stq§enis.
2, Read each of the exce}pts below, and as a pair or group determine how dich passage would be rewritten
e into standard English. One perso%'should be the recorder. . o
A ’A?ﬁégggpmple A. "I was real hung oved the next mofning. Besides that, I had to get up early and go to work,
.‘Mark woke me up. He was a human alarm clock and never needed more than five hpars sleep a night. Me, if ..
. I don't get at least nine hours, I feel dead. 1 felt dead that Saturday mor#dpng. I°wished I was, anyway;
= ¢ 1 was feeling so bad- that I actually stuck a loaf of bread in a grocery bag and dropped three cans of soup
= on top of it.. Bread always goes o# top. In a ‘supermarket this is likejthe Ten Commandménts all rolled
t (s. E.NRinton, That Was Then, This Is Now)

r

-

Sample Student Actiyi‘heet A ) ‘

i
.. .
. A -
. -
-

{nto ones It was'a wonder I-didn't lose my job that Saturday.”
‘ ’ R o

ay,'“annougﬁgd the §riend as he
gs. I hate™* see th' boys
-~ Yeh ain't at all like yeh was,

"'Jimmie Rodgers ses I'll have t' fight him after th' baddle
"He ses he don't allow no interferin' in his bus
The youth laughed. 'Yer changed a good b

Exampte, B.
again seated himself.

themselves. '

fightin' 'mong ) ) .
1 remember when you an’' that Irish feller--' He stopped and.laughed again. "No, T didn't use t' be that
way,' said his friend thoughtfully. ,'That's'trué 'nough.'!" (Stephen Craue, The ‘Red Badge of‘Cburage)

Example C. "He.went through the door, hearing it sl;h\ggain behind him. ' 'Ahma git some money from Ma '
Only two dollahs!' He tuckedathe thick Natalogue undet his drm and hurried. 'Where yth
His mother held a steaming dish of black-eyed peas. 'Aw, $a, Ah jus stopped down the.road t'

been, boy?' i
talk wid the boys.‘ 'yuh know bettah t' keep suppah waitinl'" (Richard Wright, "The Man Who‘qugﬁimost

a Man" )- .

Satedéy! de marnin' break, To de. pastur whe' de harse kve

Soon, soon’market-people wake; - Feed along wid de jackass, ) .
An' de mule cant' sbn de track

An' de llrht shine frotggg’moon
. While dem boy, wid pantdloon Wid him tail up in him back,
A1l de ketchin' to defy, .

Roll up ober dem knee-pan, ,
'Tep acroqs‘jg buccra lan’ Ho ca' how dem boy might try. . ‘

buy me a gun!

Exarnle 1.
<

(Claude McKay, "Two-an'Six," Dialect Podtry) v -

"' !
4

$
L ]
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DIALECT IN LITERATURE (Cont.)

. - . -

-

L]

Example E. "Human beings are able to bﬁke sense of the world because of their simultaneous coordination = &
of six or seven sensory inputs (eyes, ears, and so on) within one central nervous system of experience. N
Man is an interacting place where all kinds of impressions exchange with each other and are recorded as a
uniquely personal memory. What in the language of computers could enable people to similarly relate to -
each other in a mational or global ‘nerve? Perhaps then a global g¢onscipusness could develop as each person

< exchanges with and relates to all other people.”" (Rdward J. Lias, "The %anguage of Computers') '

~

A

Follow-up ’ . .
'—_-__ = = - -

In your group or with your partner discuss the following: -

-

- 1. What value does nonstandard dialect have in literature?

o Is it also valuable in everyday speech?
s <
b‘ -
) 2. Example F could be called standard written English. Describe its features.
- N 3. Example D is an ékce;pt from a poem. Did this,complicate translating the dialect into standard
\;;; > . English? How? Wwhat effect does the poet greate with the use of dialect?

of eacﬁ of theAwriters or "speakers from the kind of language

4, Do you get a sense of the personalities ‘
w about the relationships of speakers to listeners or readers?

they used? What conclusions do you dra

encouraged to use gtandard FEnglish in your formal writing when dialects

=

5. Why do you suppose you are
geam to add color and excitement?

.
-~ .

#




SAMPLE STUDENT ACTIVITY SHEET .

Name T Dote Period _

r €+ .
"\. . ¥ ’,. "?‘
SELF-EVALUATION FORM FOR TAPE-RECORDED SPEECH ‘ o

LISTEN

«

As you answer each huestiqn below, determine whether the speaking qualities ]
mentioned are assets or liabilities: .

1. 1s my voice as I want it to be?r_a.

2. 'Am 1 able to project my voice without straiging it?

*3. Am I able to read without knowing the material well?

4. Am 1 able to relax when reading or speaking?

-

5. Am 1 able to pronounce words correctly?

6. Do I have confidence in my voice when speaking?

EVALUATE

Replay your tape. Evaluate eakh {tem and answer below:
. :
1. Do I speak at a moderate pace?

- s
2. Does my voice flow smoothly?
3. Do 1 speak loudly enough?
.4, 1s my voice pleasantly pitched? \pff

5. Do I speak with expreséion? >

*

6. Do 1 use standard English when appropriate?

* * R
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SAN DIEGY CLIY SULHUUILD

. : ENGLISH AS A SEC(ND LANGUAGE =
Limited %nglish proficient s?udents at the elementary and secondary levels

in.the district receive daily instruction.in English as a Second Language (ESL)

~

as their basic program, Students learn to understand, speak, read, and write the

standard English language through a sequential program. “The ESL program emphasizes
s ) ’U . N
oral language instruction and oral language experience before formal reading and
, . .
_writing are introduced. Students are grouped for instruction according to their

ptoficiency in the English language. The basic ESL program consists of a district—'

developed curriculum with five instructional levels (A-E) for elementary school

M

- -
students and three levels (beginning, intermediate, and advanced) for secondary

QN < - Lo

3 - = - -4
school students., The curriculum consists of objectives and daily activities to

(3

teach vocabulary, grammar, pronunciation, and fluency. These are teaching guides

for each instructional levellcontaining behavioral objectives and specifying inst;uc-

- 4
L

ti'onal activities to achieve the objectives. All of the activities include a
. A S
listening, speaking, reading, and writingssequence. In addition, all objectives
are assessed using oral or written mastery tests. .
s ’ o

'Beginning ESL is completely oral consisting of pattern vractices and drills

LY

designed to teach specific language structure. ;Reading and writing are not J;h
introduced until mastery of beginning Pral language levels has been achieved.
Intgémediace levels continue the oral language dgv;10pment with an emphasis on
pronunciation, intonation, vocabulary development, and comprehension. Students
are tauéht éo write using the o;al language grammar and iocaﬁulary that has been
developed.

The ESL program includes diaghostic instruments for the placement of students
. !

in ESL as well as assessment of progress prior to transfer to all-English instruction.

2l§i} *




Sample Lesson - Elementary ) N |
Grade o Workbook <
- | Level " REINFORGEMENT ACTIVITIES Pages COMMUNICATION ACTIVITIES' . s
P Let a student pick the location where he/she _35 Students éhpose partnérs and tell each other
) | - | will be and whisper it to you .and one other : wiere they placed the people on workbook padge 35.

* | student. The students then ask "Where 1is he/ The participation of the teacher/aide should
ghe?” The one student responds, "He/She 1is {nfluence the use of the language patterns.
in the kitchen." Repeat the cycle. . (
Materials: , b : ’ -

Voeabulary Picture Book A 23.

Review workbook page 35 and any new

vocabulary. - .
3] Concentration (two teams) 38 Activity 1: (Same activity as above. Use
) . : workbook page 38.)
Arrange pictures of rooms in three rows of .
" three~with a.free space. Cover the pictures Activity 2:. Draw large outline of a house using
and have one student ask, "yhere is he?" butcher paper taped on board., Have students
' . Another student tries to guess by saying, suggest what should be drawvn in the house such -
' "He's In the " If answer 18 correct, - i as: living room, kitchen, ete. The teacher/

' student places a colored square on the ] aide should interact -to eldcit language patterns/
picture. The team with the most colored vocabulary. ‘ .
squares wins.

L1

Materials:

pictures of a boy
pictures of rooms . .
colored paper squares

e

Review workbook page 38 and any new

vocabulary.
PRONUNCIATION “ A LANGUAGE PATTERN/VOCABULARY ESL
i Level
.The wh sound zay-be substituted for the w soimd. Have T: Where is he/she? l1iving room A 22
Bt g-1: He/She is in the (bedroom). = bedroom .

fthe studeats practice the contrast with these words:

;wide, water, gay,'gall, well, vhite, whip, where, what, T: Ask him. (s-2) dining room

whiz. Also review words from the pronunciation practice S-1: Where is he/she? ) kitchen

for A 2. : 5s-2: He/She is in Ehe (bedroom).  garage ¥
. . *attic

' - ) ' *basement

Q ‘ 23:;() : ‘ : -

IToxt Provided by ERI
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L ENGLISH a3 A SECuby Ladsusus | .
~ Sample Lesson - Elementar * .-
g * t 4 i
@ , o
~ '00 .
& A '
I . ) L
& Q . - H
* T . - - . ,
| REINFORCEMENT ACTIVITIES o COMJUNICATION ACTIVITIES {
P/U CLIMB THE STAIRS 25, | Activity 1 : i
y s . \ -
On the chalkboard or a large piece of paper draw a house and ’ %6 Students use Workbook pages 25 and 26 and

divide it into five stories. On each story draw

of the vocabulary items below.

one or more

talk about their moving van with the furni-

ture. Teacher/Aide should encourage the
expanding of the language pattern in s
natural way. . o
Activity 2

Students role-play cleaning the house.

[y

- Ask the children i{f they can reach the
fifth floor. They can do this by
starting at the first floor and gaying
correctly "Yesterday I (did something
with one of the objects on that floor,
e.g., made the bed).” 1If this is said
correctly, the child may move to the
gecond floor and repeat the same
activity. The child continuas »
climbing until he/she reaches the
f1fth floor or makes a mistake in
repeating the structures.

¥

Scene &4:
Students

whet they did yeaterday

(Moon, background)
(Sun, symbolizing next day)
git in a circle and ask each other

5 Scene 1: Students talk (pantomime) while
4 they are eating udBll all are ip agreement
on what they are to do. i .
3 Scene 2: They each start cleaning the house.
5 Scene 3: They all eat and go to sleep. .
1

-

b4
LANGUAGE PATTERN/VOCABULARY - 4

=

PRONUNCIATION !

tords for practice/Drill

chair dusted couch

cleaned

fixed poligﬁei chest-of+drawvers

Y

T: Yesterday I (made) tﬁe (bed).
T: What did you do yesterday?
5-1: Yesterday I (made) the (bed).

T: Ask him/her.
S-1: What did you ggfzesterdaz?
S-2: Yesterday I (made) the bed.

k4

made ~ bed ‘

cleaned: -~ cabinets/sofa/
“couch, firéplace/catpet/
rug/toilet/commode/chest-
of-drawers/desk )

dugted - lamp

polished - piano/table

f{xed - rocking chair A\

ta *

e
ESL LEVFL

253
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EHGLISH AS A szconn LANGUAGE

-ngple Lesson - Secondary

Secoadary school students at

the beginning level of 'ESL a
to respond orally to this leg

re taught
son

ESL Lova“l 1

Obfective §: -

-

-

"Be" {n the Present Tenge

- Have students practice using the correct form of "be" {in sentences?
1., She N '3oing to town, . . o

2, They going to school,

.1 going to the store. - o l ‘ T
4. What _ you dodng? '

5 Fhat = she doi'ng? r .

6. What - I dogngz' ‘

10

7. Ve interested,
' - <

. You »__ happy, .
.9« Be'. A here.
10, 1

happy to meet you,

£

4.--’.—-?—-.—“-——-n—&n--h-u——-—g--—nnu--n-.

-

Have students respond to ques%iona using the presenc tense: ' -

£

1. Where are you from?

I am from San Diego. -
o 2. ‘Hhere_f_._g he? He 18 here,
3o Are they here‘é They are here, "4
4. Who 18 Mary? I am Mary.

5. Who 18 hungry? She is hungry.




R ENGLISH AS A SECOND LANGUAGE . -

S8ample Lessor. - Secondéfy ] )

Secondary school students at the beginning level of ESL are taught
. .to respond to this lesson in both'oral and written form, T

I
— s

3

T
ESL Level I -~
~ +|_objective 5

" Present Tense of "Be"

\ F111 ig the blank with am, 18 or are. ﬁ

1. 1 f from 2 (name of country).

i .t . 2. He ' a goad student, ’

-

I 3. They __ - nice children.
FI . - . - . i ')
L L

T4, dhat’ - - you‘btudyiné?'

s & -
. . .

SR 5. Who! thirsty? .
PR -.. ,):7 - ]
Change "to -the negative, S

Example: -Mary ig here. © “Mary is not here. -

6. The teacher is busy. :

. . 7. They are playihg soccer.

8. It 1is time to-eat lunch. N

Ed s - *
. . .

9. I am tired.

10. She is late to class.
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ENGLISH AS A SECOND LANGUACE '

L. ~

SAMPLE LFESSON--SECONDARY

: ‘ . . ‘.
This lesson is also used with beginning lével Becondary ESL students.

e
- 2

ESL Level 1 :

2 A S
Objective 6 - C T ,’

-

Answering Questions in Past Tenses Using "Be"

Ask the students questions. Give them a cue word to indicate whether they
are to respond in the affirmative or the negative.

Example: Teacher: Was the girl there yesterday?. (Cue word "no") '

Student: The girl was not there yeatérday. '
Teacher repeats: The girl was not there yesterday. \ : ‘
- - o ) " \ ‘ ) 4

1. Was he a short man? (Yes) ‘ o
He was a short man, )

+»2, Were they ligtening to you? (Yés)
They wére lisgtening to me.

3. Was it a rainy day? (No)
. . It wag not a rainy day. "

4. Was Ricardo a short boy? (No)
Ricardo was not a ehort boy.” !

5. Were you intarested tn the story? (Yes)
I was interested in the story. ’

6. Was the test difficult? (Yes) ,
The test was difficult, : ’ L .

" 7. Were they both Italian? (Yes)
" They were both Italfan. : L .

8. Were they absén; from classl (Tes} ®
They were absent from class,
o N s\..
‘ .9, Were they part of the gfoup? (No)
’ They were not part of the group. o r

10. Was she happy? (No)

She was not happy. ' ) LT
e ) . !3 "
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DIEGO CITY SCHOOLS / >

%

DISTAR ORAL LANGUAGE PROGRAM

The DISTAR Iepaoné and drill practice currently in.use in 98 classes at

12 elementary schools, is designed tc‘be'taught in small groups with daily

face to face instruction for 30 - 40 minutes.
~
The sequenced program consists of teaching objectives for each day

specified in the form of a script which the instructor uses to teach the

| [

different tasks in each lesson. Student materials such as workbooks, criterion

referenced tests, and "take home" sheets are coordinated with the teacher

:

materials. (See attachedféxamples.)
" The three‘lévels within the language program are designed to teach

language as a basis for f;he comyrehension of reading and t'he precise production .
o;gspoken language.' Levels 1 & 2 focus on the lgnguage of instruction. '
General information ig also Eaught. The advanced lessons teach logical

processes, questioning strategies, sentence analysis and usage. Level 3
iﬁcuqes on basic grammatiéal rules and written expression. The ﬁeaching
strstegies built into‘:he program are designed to assure mastery of each

= -

lesson by every child. The strategies include: hf‘ , .

a) Group responses to provide the maximum amount of pThctiée for each

child. - ’ . ' .". *

b) 1Individual turns to .test whether individual children know the

. infégmation presénced dupinglggoug instruction.

c) / Correction procedures to provide teachers with cQEfistent sptrategiles

-

- fb;,correctihg errors so that thei\?ecome positive learning experiences

- Ay

. ) for the child. .

d) "Pupil evaluation to insure that each child has mastered the skills

-

taught.s ~ . .

-

‘Specific staff development is required along with a' training prOgram;fb?

phrgnts and voluteers on how to reinforce instruction. . *
: ) - - L - L B
K—’ZZ oy < . ' ,‘} a‘ .. )
“R3T . SR
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.. Touching my wrist.

~ @

%. Everybody, touch your wrist. Signal.

. ’ e
'

TASK 1 Actions

it's time for some actions.

a. Everybody, touch your chalr. Signal.
Wwait. What are you doing? Signal.
Touching my chair. i

b. Everybody, hold your hand in front
of your eye. Signal. Wait.

What are you doing? Signal. %
- Holding my hand in front of my eye.
_¢. Everybody, touch your hair. Signal. wait.
What are you doing? Signal.
Touching my hair. . .

d. Everybody, hold your hand over the floor.

Signal. Wait. What are you doing?
Signal. Holding my hand over the floor.

e. Everybody, touch your wrist. Signal. Wait.

What are you doing? Signal. '

Fd

f. Repeata thr’ough'e until all children’s *
responses are firm. . -

~g. Everybody, tpuch your hair. Signal. Wait.

What are you doing? Signal. .
Touching my hair. Say the whole thing.
Signal. /.am touching my hair.

<h. Everybody, touch your chair. Signal. »
Wwait. What are you doing? Signal.
Touching my chair. $ay the whole thing.
Signal. L am touching my chair.

1. .Everybody, hoid your hand tp front of your

eye. Signal. Wait. What are you doing? .

" Signal ‘Holding my hand in front of my eye
Say the whole thing. Signal. .
| am holding my hand in front of my ey#’ -

J. Everybody, hold your hand over the floor.”

Signal’ Wait, What are you-doing?’
Signal Holding my hand over the floor.
Say the whole thing. S'gnal

1 am holding my hand over the floor.

058 L

DISTAR ORAL LANGUAGE PROG
Sample” Lesson

Wait. What are you doing? Signal.
Touching my wrist. Say the whole thing.
Signal. | am touching -my wrist.

Repeat g through k until all children’s
responses are firm.

m. Everybody, touch the floor. Signal.

Individual Test

wait. What are you doing? Signal.
Touching the floor.

Are you touching your hair?

Signal. No. Say the whole thing.

Signal. | am not touching my hair.

What are you doing? Signal.-

Touching the floor. Say the whole thing.
Signal. / am touching the floor.

’

Repeat a through n,,calling on ditferent

c

hildren for each step.

TASK 2 Ph#ra,gs- Actlons

Let's find out If you can really listen.

-

Note: Pronounce $388 as 1zz2.

My turn.’l'll tell you if | hold up
hand or handssss.

Hold up both hands. Handssss.
Hold up one hand. Hand.

Hold up one hand. Hand. i
Hold up both hands. Handssss.

" b. Year turn. Tell me if | hold up

handssss or a hand.

Use the following correction for any
mistakes the children make in b.

Error X
GChildren give the wrong respoense.
Correction ~

3

.

Tell the correct answer .
. Have the children say it with you
. Repeat b. .

“Hold up one hand, then signal. Hand.

.

Put your hand dowit.

Hold.up both hands, then signal. Hands.
Put your hands down. ’
Hold up both hands, then signal. Hands.
Put your hands down.

Hold ub one hand, then signal. Hand.
Put your hand down. Repeat b

antil ali chitdren's responses are firm.

+ My turn. I'll tell you if | hold up

fingerssss or finger. Lisien careiuily.
Hold up two fingers. Fingerssss.
Hold up three fingers. Fingerssss.
Hold up your index finger. Finger.
Hold up four fingers. Fingersass.
Hold up‘your little finger. Finger..

. Your turn. Tell me if | hold up
“fingerssss or a finger.

Hold up three fingersws Is this fingerssss
or finger? Signal. Fingers.

" Hold up two fingers. Is this fingerssss

{

or finger? Signal. Fingers. -

Hold up one finger. Is this fingerssss
dr finger? Signal. Finger. Repeat d )
until ail chiidren’s responses are firm.

.My turn, I'li tell you if | touch my

eye Or my eyessss.
Touch one eye. Eye.
Touch both eyes. Eyessss.
Touch one eye. Eye.
Touch both eyes. Eyessss.
Your turn. Teil me if | touch-my
eye Or my eyessss. .
Touch both eyes, then signal, Eyes.
Put your hands down. : )
Touch both eyes, then signal. Eyes. .
‘Put your hands down.
Tauch one eye, then signal. Eye.
Put your hand down. )
Touch both eyes, then signal. Eyes. .
Put your hands down. .
Repeat f until all children’s responses
are firm. Then say™® Good listening. 2
|l
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:

TASK 4 Plurals

iy §

Tell me i1 | touch carssss.

Note: Use this correction for all wrong
responses’

1. Tell the correct answer.

DISTAR ORAL LANGUAGE PROGRAH

Sample Lesson

b. Touch one car. \ \

Am | touching carssss? Signiaf. No.
What am | touching? Signal. A car.
Touch one car.

What am [ touching? Signal. A car.

Corvection s Am | touching carssss? Signal. No.
c.

2. Have the children say it with you,
3. Repeat the task from the begipsfing

8. Touch one car
Am | touching carss96? Signal. No.
Touch two cars at tfie same time.

Am | touching carfsss? Signal. Yes.

! Touch three cary at the same lime.
Am | touching arssss? Signal. Yes.
Touch one car.

Am | touching carssss? Signal No.
Touch two cars at the same time.

Am | touching carssss? Signal. Yes.
Repeat & until all children’s responses

are firm. B}
26

_ Touch two cars at the same time.
Am 1 touching carssss? Signal. Yes.
What am | touching? Signal. Cars.

Say the whole thing about what | am/dp{ng. .

Signal. You are touching cars.
d. Repeat b and c until all children’s

¢

responses are firm. Then say: Good talking.

Indlvidual Test
Repeat a through ¢, calling on different
children for each step.

. TASK 8 Concept Application

You're going to figure out & hard problem
about a cat. C v
a. Listen to the rule.
The wet cat wiil sleep.
Everybody, say the rule with me. Signal.
Respond with the ghildren.
The wet cat will sleep,
b: Again. Signal. Respond with the children.
The wet cat will sleep.
c. All by yourselves. Say the rule. Signal.
Do not respond with the children.
The wet cat will sleap.
d. Again. Signal.
The wet cat will sleep.
e. Repeat a through d until all children can
say the rule.

Let's look at the cats on the next page.
Turn the page quickly.

v
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DISTAR ORAL LANGUAGE PROGRg

Sample Lesson ‘ v
TASK 8 Tense~Actions Let's do |t again. TASK 8 Concept Application
] - c. Put the book on the paper and polnt to It.

You're going to figure out a hard prob!em
aebout a dog.
a. Listen to the rule.

You will need a piece c¢f paper and a book.

Where is the bock? Signal. On aper.
Ve're going tu talk zbout a plece of paper and ' Signal. On the pap

Say the whele thing. Signai.

a2 book. .
- Th k n the paper. :
. a. Hc'd up the piece of paper. Ho?dbti\o t:zc?k o er‘ihg ra er. Listen The big dog will run,
B What is tus? Signal. Paper. & v paper. ' Everybody, say the rule with me. Signal
wrhat s Lais? : ’ Where was the book? Signal. On the paper. ' . .
Hoid up the book. . . Respond with ths children.
. . , Say the whole thing. Signal. .
What is th:s? Signal. A book. _ The book was on the paper The blg dog will run.
b. Wa'cn. P! the bcex on the piece of paper d iy ) b. Again. Signai. Respond with the children.

. Again. Signal. The book was on the paper.
Repeat d until ali chiidren can make the
statement.

e. Repeat b through d until all children's

The big dog will run.
¢. All by yourseives. Say the rule. Signal,
Do not respond with the' chu!dren

ard point 10 the dook.
Wnere is the book? Signal. On the paper.
liow walch. Hoid thebook over the paper,

1 14 & h H [
Lrsten V/here was the book? Signal. responses are frra. Then say: . The big dog will run,

= On ‘e papar. That was very good , d. Again. Signal. .
™ ) The big dog will run. -
~ Error . e. Repeat a through d until'all children can

Chi.cren say over the paper. Individual Test ' 35‘,\%!19 rule.

Correction Repeat b through d, calling on different .

1. The pook is over the paper. | asked children for each step. Let's look at the dogs on the next page.

Turn the page quickly.

where was the book.
2. Let's do it again. Repeatb.

]




SAN DIEGO CIT- SCHOOLS

ACHIEVEMENT GO LS PROGRAM

Instruction and development of oral language is an integral part of the
Achievement Goals Program in reading. This program is underway in 17 elemehtary

schools. Because it ig a basis “for written language, oral language must be used *

and strengthenad in order to emsure success in reading.

Activities called "Word Warm-Ups" precede instructiom in all third and sixth
grade classrooms, Their purpose is to -assist students to expand their vocabularies,
The activities affer_opportunities for students to use s;d practice new vocabulary
and learn synonyms for known words. The strategies build interest in language
and motivate students to improve and become interested in the use of language.

*

The reading program includes {nstruction in the skills needed for decoding

or sounding ocut words and understanding written material, Students reading |

at the preprimer level are asked to identify root words orally and add the ed’

and ing suffixes. The wq;ds are identified, read aloud, the endings explained

and read, and” the combined words read aloud with the teacher acting as & model
Selections are read aloud and gtudents listen for specific words and endings.
geudents then indicate in a designétéd manner that they hear the word and ending'
read asloud. This provides practice in both hearing and pronouncing words contain-
ing suffixés. Exaﬁples‘of the instruction in the ed ending may‘be seen in Level
5, 6, 8. Examples of instruction in the iggrending are found in Levels 6 and 7.
Pronunciation and spelling of the word are taught to emable the pupil to recognize
and read the word. -

Oral language is used by teachets to evaluate ~& student's comprehension

of reading. One question asked of primary grade students may be to determine
which sentences say the same thidg. A sentence such as "What a big elephant®”

.

might be written on the chalkboard. The student would be asked to determine

264




whetiier the senterce, "This {s a bip elephant,” or "This elephant can run."
has the szpe wearning. This assists children in undereterding and learmning

the ovder of lenguage and the chefces available,

More advarced students are given silent reading assignrents that always

include a Read to Find Out Question, which is the purpose for resding the
material. This purpose--finding answers to specific questions will be the

basis of the oral discussion which always follows silent reading., These

i [4

discussions provide opportunities for stulents to reud aloud from thelr
Lexts, Lo ansWer questions or to suoport their answers. The oral diszussion

. also provides practice in oral lIanguzge and allows stulents to use new

voecgbulary {ron the reading selection,




ACHIEVEMEN® GOALS PROGRAM c
Sample Lesson

{g_minJ?;sl WORD WARM-UP - Whole class activity [One to Gr (m - Level b-*j
for students in grades 3 and 6 only Unit 4 - Lesson Plan 4 ‘

LESSON 4: To decode words containing doubled consonants with the suffixes
ed and ing. e

To recognize the main idea of a reading passage.

Stery  Materials Vocabulary
"Three in a Tree,"
pp-  147-154 Work Sheets 4, 4a eagle
EB> three
charts furnished another
with lesson. .
items to be .
i prepared by teacher
beforé the lesson
-7 FIRST CIRCLE MEETING
EE minutes| Sugpested
o . o Tﬁmv ~
FPOCELURE: [ASSEMBLE] students at circle. 4=6 min.
,EISCUSS} the Read to Find Out quealion: What was the boy's
new name? How did it come about?
. [CHECK! comprehension of "The Little Boy with the Big Name" .
through oral reading and discussion. Ask:
-~
What are some of the reasons the littie boy couldn't .
drop any of the names?

How did the owl help him? et

. _|CHECK/COLLECT] work sheet 3b.

-

{RETEACE skills as necessary.

[TEACH DECODING SKILLS.]

lpoubled Consonant with ed and ing

E§> s Point to the following words on lesson chart 1 of 2:

shipping trapped swimming napping padded
getting

stopped

*

Assist students to read the words. Point out when two
letters are the same, they usually represent one sound.

Ask students to frame the root words within the inflected
. forms.

o _ L . K-28 26{’5
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)

"Three in a Tree," pp. 147-154 One To Grow On - Level 6
Ginn 720 - pmit 4 - Lesson Plan 4 | ™
-2

Sugpested Time

-

PROCEDURE: [INTRODUCE NEW VOCABULARY| from lesson chart 2 of 2.

E§> e Point to the words eagle, three and another on
the chart.

Read each of the words to the stﬁgents.

Ask individuals to use each of the words in an
oral sentence.

Have each word reread.

THOTIVATE. ESTABLISH] reading purposes for "Three in a Tree.”

. e Have students locate the story on the Contents page.

Tell the group that this story is about thrée animal
- friends—-a cat, a plg, and an eagle-- who live together

P83 834 3 -l

in a tree.

e Ask students to suggest how these animals might get along
« together.

i
What kinds of problems might they have? . .

Have the students read the story to find out what happened
with these three animals.

3
EEEHASIZ@ Read to Find Out Question: What did the cat do
’ . about not telling the truth?
! J .
{INSTRICT STUDENTS IN PROCEDURE§gI%pr independent seatwork: 4

-Complete decoding and vocabulary work sheet 4.

. -Read story, "Three in a Tree," pages 147-154, as time
L . &llows.

lDISTRIBUTEi work sheet 4. -

Be sure students understand directions for completing ,
the work sheet correctly.

Work the first item in each section as necessary.
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Samp le Lessous (Cont.)

LEVEL 6
Unit 13
OBJECTIVE Students will.practice the correct spelling of words by using
alphabetizing and sentence combining skills.
MATERIALS Student Instructional Folders (page &) :
Pencils . .
Chalkboard or chart -
Chalk d
PROTEDURF  Write the ,following words on the chalkboard or chart:
Page ¢ . type
shape .
> tame }
serve -
saving -

Review alphabetizing to the first, second, and third letters.

Select students to rewrite the
chalkboarzd. ’

rds in alphabetical order on the

b;”Ii:> Write the following sentenced on the chalkboard or chart:
. )

The company is manufacturing electronic parts.

r

The parts will be ysed flor the new computer.

Remind students that when combining sentences they will leave out
some words and sometimes will add connecting words, such as and, but,
or, because, which, and that.

Asx students to combine the first two sentences, leaving out some,
words, Posgible answer: The company is manufacturing electronic
parts for the new computer. .
Discuss the fact that there is more than one correct way to combine

pairs of sentences. (The company is manufacturing electronic

party which will be used for the new computer.)

Explfin directions on page 4 and direct students to complete the
pa . . -

Remind students to: '

-Use Steps & and’5 of the Whrd Study Method when writing the
words on the lines.

-Use the pocket of the Student Folder to covér the list of
spelling words.

Assist students to check/correct page 4.

268
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SAN DIETO CITY SCHOOLS

DISTRICT ELEMENTARY SPELLING PROGRAM

The Spelling Program develpped by the achool district for Crades 2-6 iz '

being piloted in eight schools during the 1980-81 school year. After changes
N i ’

are made in the spring of 1981 based on the pilot teachers' recommendations,
the program will be implementéa‘in the year-round elementary schools in

1
July 1981, and in the traditional elementary schools in September 1981.

The SpellingAProgram includes 32 Student Instructional Folders with daily
activities which students complete after the teacher has taught a spelling
lesson outlined in the teacher's guide.

The Spelling Program focuses on written language but expands and

enhances the oral language program in many of its written activities such as
the followi;g:
1) 1In-spelling a word,’(students work from sound to symbol. Weekly,
; students hear the correct pronunciation of the words by the teacher
" and study the spelling of single sounds such as k and word endings

‘such as ed. (See lesson sample.)

2) There are some words in The Spelling Program that have ﬁoEg_than
m‘oné'acc;ptable pronunciajion such as aunt (/ant/ and /ont/).
Rggionalslanguage differences and a standard spelling system are
discussed, i.e.Jno matéer how the word is pronounced there is
only onegeay to spelllit. (See lesson eanle.)
3) In Grades 3-6 students combine sentences containing their spelling '
words. Sentences used in this activity are standard written in

-

English. Students then combine them into one standard written

-

~English sentence under teacher supervision. (See lesson sample:




IS
-
A
.
v
r 7 -
3 4

N Z’heee activities do oot occur daily but ar~ built ‘into thé*épéfiin'g

prograd plan structure throughout the scheool year along with proofreading,

distionary and word study skKills. o :

~

.
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DISTRICT ELEMERIAL: .:nLLLLNG FROGRAI i
Sample Leu:son - + LEVEL 3

A
bt d

OBJECTIVE  Students will practice writing the correct spelling of words
with ed and en‘suffixes. .

-

MATERIALS Student Instructional Folders (page 3)
- " Pencils . Vr
Chalkboard or chart )
Chalk ) - CC

a f o

PROCEDURE Write the following on the chalkboara or a chart: - P

A EN
»

Page 3 | ed en ' mail
3 - - ' . "~ want

e [:;, /d/ - /e/ /ed/ ‘ : ”::§§

Tell students new words may be made from words they already
know how to spell by adding the suffixes ed or en to the end
of the word. . .

.. "Ask a student to read the first word. (mail) -

Add ed to the word and ask a student to read the new word and-
use it in a sentence. ({mailed) -
¥
.’,f Explain that the letters ed spell three different sounds
(/t/, /d/, and /ed/) when used as a suffix. & ‘ .

Ask students to listen to and identify the sound they hear at
the end of the word mailed (/d/). Select a student to write the .
word under the correct head ing. :

-

Repeat the procedure with the second word’ (wanted "/ed/) and the
third word (worked, /t/@. b

Ask a student to read the, fourth word, add en’fto the word, and
write it under the correct heading. .

A
.  Explain directions on page 3 and dixect students, to complete the
s page. .

Remind students to: ‘ N

*

‘—=tlse Steps 4laﬁd 5 of the Word 'S‘tudy Method when writing
the words on the lines. . .

-Use the pocket of the Student Folder to cover the list of
7 spelling words.

Assist students to check/correct page 3.

a
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DISTRICT ERQEMENTARY SPELLING PROGRAM
Sample Lesson’

The suffixes ég and en may be used to foim
new words.,’ ..

Rxample: pull s pulled

A. . DIRECTIONS

v

Agd ed to.the words below, Write the words on
thé Iines..

-
test L. - © . sand
need N paint
a - ’
’ _ b
wy .
i ] - . . ) ‘
is. DIRECTIONS k ‘ ;

Some of the spelling wordgehave -the suffix.ed or en
Write eath word under the correct heading, ™=

i

"[SPELLING VORDS

o > ed. - . en
/d/ YA ¥4 /ed/ e
- g *
B I . L
. A\
PR
» i ’
¥ —
. .
™~
“'g Al A
———_-—-f—-u- ‘ - ] ‘
) ' t -
2y
2]
,»l’ el - -
4 : > .
1, " “ ,
A ’ :

taken

writeen

broken

given

seemed

finished

decided

kilied
“pulled

test

wide L

friahtencd
~“sond - : s
néed .

paint

Wyl




DISTRICT ELEMENTARY SPELLING PROGRAM . ¢
P " Sample Lerson i - .
’ LEVEL 3 i
Unit 13

’ * OBJECTIVE Students will practice writing words with the /or/ sound.
3 ! ‘ .
Y » * } N
MATERIALS  Student Instructional Folders (page 3)
. { Pencils '
‘ Chalkboard or chart
Chalk * ,
PROCEDURE Read,ghé instructional box at the top of tage 3'of the Stu&ent -
. Instructional Folder as students follow alorg.
. Page 3 n. . .
- Write the words below on the chalkboard or chart:
. mo;e horse house ~
Ta door warm i , for
broke . before story
- ’ % ’ ) .
‘ Ask students to say each word and ‘select students to zivcle .
the words with the /or/ sound.. , _
. 2 : . ) §

Ask students to find the word in which the /or/ .sound is spelled
o - with the letters ar.

‘ [
i :

¢
, ' Explain to students that there are often exceptions to rules they
B |

" . learn. The Word Study Method is helpful in learning the excepcions:
.. Explain, dlrections on pagew) and direct students to complete
' the page. - . -
- . Remind students tos

. ’ ~Use Steps 4 and 5 of the Word Study Method when writing
the words on the lines.

4

. Lo ~Use the pocket of the Studenf Toider to cover fﬁe list of
spelling words. - ) *

EX1
N -,

Assist students to check/cogrect page 3. o

, ’ o & AnsuErs |
S ) i TS report . forest* C. party i
north . short * L . -~ awhile
- S  bon © 7 fele o :
- . impo}tnnt‘ order ;' ’ 'hépvy_- z 3
. ’ atore : ralne. .
o ! ’*‘ ) o, . = _1’ G number ~; :
. ’ff:Pronuncia;ioh may y%py; sgéiexgension'activity. 7
t P — .

*
-




Sample Lessons (Cont.) .
_ LEVEL 3

Unit 13

v”,;TENSION Explain the word fbrest may vary in pronunciation. The

- letter ¢ may be pronounced Jor/ as in for or [o/ as in
. hot. Both pronunciations are correct.

. . '4‘
- - - - - ) h
LESSON 4 * : A
_OBJECTIVE Students will practice the correct spelling of words by matching
: antonyms and by combining phrases.

%

-

MATERIALS Student Instructional Folders (page 4)

o
Pencils . R $ .
Chalkboard or chart -
Chalk-
PROCEDURE' Write the following on the chalkboard or chart. )
~= .
/ - .
. - - Page 4 » - o ‘awake . e i e -‘!’a,it; = e e e m mm— _,ve
¥ D> question ' . % answer
. ‘ %
) push catch
theow, asteep
X
hY
. leave ! 5 - pull
1 . ’ g ’
Remind students that antonyms are words with opposite meanings.
- ’ ) i’

Select students to write words from the list at the right that are
antonyms for the words on the left. 7

’ E> Write theé foli?%ing phrases on the.chalkboard or chart:

,- i i ) o . : fly gsouth many birds for the winter._ e
X R - Ask students to determine in which order the phrases should be

written to form a complete gentence. (Many birds fly south
for the Winter )

Explain directions on page 4 and direetion students to complete
the page.

Remind students to:

- ' i

~Use Steps 4 and 5 of the Word Study Method when writing
. . the™words on the lincs. )

. &
A
. kS
s
* . ) {‘j =
.

[l

3

v » ’ E(—36 . ’ -




LESSON 4

OBJECTIVE
MATERIALS
PROCEDURE
v Page 4

Sample Lessons

* Write the sentence on the chalkboard:

ont.)

~

Students will practice the ¢ rrect spelling of words by )
rhyming words and by combinjg sentences.

Student Instructional Folders (page 4)
Pencils -

Chalkboard or cgfrt

Chalk

Write the word kite on the chalkboard and ask studeniS to think
of rhyming words, “

Review with stédents the idea they are listening-for the sounds °
that will rhyme, even though the sounds may be spelled with

“.different letters.

Seleck_students to write rhyming words on the chalkboard. )
(Examples: night,—height, quite, invite, might, fight, light.)

writée the following sentences on the chalkboard:
_The dog plays on thé beach.
The child plays on the beach.
Ask students to combine the sentences to make one longer sentence.

The.hog and the child
play on the beach. (Answers may vary.)
Ask students to note how the verb play &hanged.

Tel® students the verb changes from the s-form when the subject
is singular to the simple form when the subjecteis plural.

( .
Explain directions on page 4 and direct students to complete
the page. A o -

—

Remind students to: .

=

-

-Use Steps 4 anx 5 of the Word Study Method when writing %
the words on the lines.

-Use the poéket of the Student Folderfto cover the word
list. .

e

Assist students to check/correct page 4.

]

[

= |

- e — =
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Sample Lessons (Cont.)

A. HWrite the sets of rhymlng words from the list of spelling words. Listen for
the part of t@e word ﬂgth the same sound. Underline the jetters that make
the same sound.

.

:- .
™
a

2

%

right ' plain

ol
Q.

s

v~ B. Combine the following pairs of sentences to form one sentence. Some endings,

hava to be changed to make the sentence correct.

5 1. John ties the tail on the kite. ) 0
n ties the tajl on the kite. -

(What word did you change?

2. The hu:&and stood bﬁswde the tab?e.
The -ife Stnﬁd heside the table.

) v
(ci¢ you change 3 word? : ) - :

3. Lonnie thinks of a grand idea.
gim thinks of a grand idea. . ' ;

T (What word did you change? to )
i THE SPELLING PROGRAM \ : San Diego City Schools
) Level & - Unit 3 - 2'}*8 San Diego, California
Student Instructional Folder - . . Octuber 1980




» , - APPENDIX L

SCHOOL APPRATSAL For} _
RESPONSE OF PRINCIPALS REGARDING THE FOLLOWING QUESTION:

"EXPLAIN THE ORAL COMMUNICATION IﬁSTRUCTION PROGRAM
AS CARRIED OUT IN YOUR SCHOOL?"
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- . ®  APPENDIX L

SENIOR H. S. LEVEL

\\\\ San Diego City Schools

Integration and Race/Human Relations ‘

SCHOOL APPRAISAL FORM
N N

H. 3. Explain the Oral Communication Instruction Program as carried out in
your school?

RESPONSE:

T.
Through English program, English Department and implemented via English
classes. Upcoming minimum day with Lincoln High School Jesse Perry will
talk about Oral Communication. -
Have jeoordinator of program who has incorporated minimum day program.
Central office specialist came out to discuss Oral Communications and its

Q .. _importance._ ~ . ~ B o

English Department Chairperson and central office specialist will be expanded
g much more later. <

Inviting Lincoln High School to lunch on next minimum day.-with subject to be
"Oral Communication,” divide by department for small group activities. This
is to reinforce development of Oral Communications Program of the School
District to be transmitted to classroom. -

Informal program: teachers who have researched this and are using it in class
on a regular basis. Formal Program: Language Arts Program is based on
objectives involved with Title I.

All teachers told to emphasize the importance of different dialects, etc.

Key teacher orients all staff at beginning of year and works with department
chairs at instructional council meetings. Conducted an analysis of how each
staff member will implement the Oral Commuﬁﬁgation Instruction Program in
thier classes. Key teacher has disseminated her program to other schools
and other Districts.

o

-

“Indicate to teachers what it is. Being aware that street lang. is okay in
its place.

é
-

English Department: every English Teacher has responsibility for this program,
and key teacher is assigned. Very proud of Writing Program coordinated by
state college. Also proud of Exchange programs and participation which gives
students a chance to look at others and begin to understand. Proud of )
resident students who are showing improvement in Scholarship and Cit{izenship
and raising test scoreg, and staff who have been making progress and helping

" students. This school has eighteen programs in addition to regular tomprehensive
curriculum and programs.

1 278 B
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SENIOR H. S§. LEVEL
S. A. F. -
# H -3, - cont'd.

. l 4
All departments, Active and.constructive program for a good many years..
Capitalize on teacher leaders; respected for staff and communication ability.

Excellent program, high quality drama program. Weekly Town Meetings. Secondary
RAP (problem solving) sessions develop high verbal and thjinking skills. Also,
in scheduled classes. Process of Town Meetings and RAP Sgssions is good.

Students are very verbal and are encouraged to speak up i1} an acceptable way.
Site conducts Speech and Drama Classes. ’

JUNIOR H. S. LEVEL '
e e — - A S e

One minimum day, resources from the District, outside consultant was used.

Stress to all that it is a part of the school plan and‘all are involved.

Minimum day workshop for.all teachers devoted to Oral Communication. Departmental
meetings devoted to brainstorming ideas for fostering Oral Communications in all
classes. -

Tried to establish an organized approach. We have a chairperson who meets with
Mary Barr. Building awareness. Staff have been told and of concerns notified.
5% might know what it is all about.

Faculty meeting devoted to Oral Communjcation Instruction Program. Special
program for faculty by police departmenk dealing with gangs and language styles
on minimum day. )
One teacher is coordinator and she reports back to English Department. Jesse Perry
has been on site. Coordinator is liaison between District level and English
Department. ‘ . .
English classes are the vehicle. Head of English Department constantly working
on itc - - -

3 -
In English classrooms. All site members are encouraged in correct grammar usage
at all times. ’ .

. —

Is similar to the curriculum and is stressed in every class that spelling, pro-
nunciation and Wandwriting are important. Is taught in all classes. Lack of
problems. There is a dominant ethnic group. This precludes probleme developing.

People are goimg to workshops and it is to be implemented:

. Not familiar with program.., \

) 27y oy




S. A. F. _ .
# H- 3. - cont'd. ‘ -

ELEMENTARY LEVEL , i

Have a staff‘represeﬁtative. Some District materials have been pulled back.
Effort is made to give c¢hiidren language ﬁ}tterns that are acceptable.r*

‘They have a chairman and two teachers who ' 'carry the message;' have staff
development in oral communication and _assemblies related to it. Classroom
.teachers carry out the program as mandated

All teachers are the standard English model and practice standard English
model in all subjects. Extensive DISTAR Oral Language, -and aid in DISTAR.
E. S. L. in oral training in S. E., meeting the needs of all students.
Teacher #s always the model, practice is built in. e ,

Don't acaept'kids using street, language. Teachers are geared towards it.

School has a small television .studio where they prepare nevs broadcasts, etc.,

however, not used this year due to losing funding.

School has active representative to District level meetings who reports regularly
t faculty meetings, and works witl teachers in small groups divided by grade’
level to insuré appropriate implementation at each grade level, o

.

Component of Title I, site contact teacher, built into objectives,K of Title I and
schosl curriculum on a conscious level. Evidenced in the activities of the plan
which principal displayed. There are workshops developed for this purpose and
given on site. (District program is nebulous. Implementation guide is no

help at all. Needs to be more explicit, -more concregte, more solutions, through
activities. Elementary principals, especially, should be consulted on the needs
in the oral language prpgram.)

Each teacher keeps a checklist record of activities conducted in the classroom.
taff workshop was devoted to Oral Communication techniques.

Ny

Again we are lableing. Has to be an integral part of the instructional program.
Have been doing, as Show and Tell, which is really oral language. Must not be
something tacked on. Recognize that At is a national,social and economic problem.

Systematically implemented. Principal reviews with each teacher.

* =

Key teacher provides inservices to other teachers. All teachers active in u‘iﬁg
these concepts in their individual classes, as appropriate.

Site contact teacher, inservice. Teachers are apprised of.the oral communication
philosophy of the District, and about half agree with the philosophy. Generally
a part of the elementary curriculum. =

A minlmum of 507 of students participate annually with oral language presentations.

‘ . 250 - —
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ELEMENTARY LEVEL
S. A FE.
§ H~ 3. - cont'd. -

Two workshops have been held with faculty and District resource personmel. ALl
teachers have been given one on awareness of non-standard English¥_a}though
emphasis in classroom is on instruction ‘of standard English.

Guide is simply not appropriate. What it boils down to is to make sure that

each child is given an opportunity to speak without being criticized. Good
teachers encourage this anyway.

Purchased a bungalow and have a language lab. directed towards the Oral
Communiction Program.

Use language lab. Major emphasis this year in the lab. has been in Oral
Communications area.

~ é
Thread runs through everything in school because of the nature of instruction.
~English, vocal, music and drama classes.

They have a need for more inservice. ﬂ&y have "Readers Theatre,” where kids
learn material and read. Enunciation and standard English are worked on in
"Vocal Music" elass. They discovered they need more work in oral language. and
will be developing course in oral and written language.

Key teacher at site has developed monthly activities designed to promote, reports
regularly at staff meetings and other teachers adapt this material to their own
classes. : T,

District resource teachers have come in to explain it, Funds are directed (for
purchases etc.) towards meeting the ‘requirements, e.g. Media Center.

Creating awareness, inservice on site for Indonesians, emphasized Oral Communication
acceptance.

Y .




APPENDIX M

LINCOLN HIGH SCHOOL MID-YEAR ASSESéMENT




APPENDIX M

SAN DIEGO CITY SCHOOLS
Secondary Schools Division -

L
*

LINCOLN HIGH SCHOOL MID-YEAR ASSESSMENT

=

¥

r

. INTRODUCTION

The following pages contain a summary of results from the Lincoln High School
Mid-Year Assessment (Appendix I1). The survey was conducted with parents on
February 17> 1981, during the SAC meeting; with the certificated staff during
preparatiomrperiod faculty meetings on February 18; with the classified staff on
the same day; and, with students during third period classes on February 19.
There were, in total, 217 respondents. A breakdown of participants is found in
Appendix II. -

The survey called for reactions to 20 questions on a scale of 5 to 1, with 5 being
the highest possible rating, and one open-ended question, number 21, All responses
to the latter question have been included in this report except for those making

personal references.

Individual group results, e.g., students and clasgified, give the number and per-
centag?{/of those responding to each question. ;S\ggdition3 there is a sumhary
of all fesponses to each question and the percentagedof the total responding. *

7

/
The report contains two additional secticms: Summary and Conclusions and
Réecommendations, for considegig}on by the site for continued planning and implemen-
tation.

The Preject Lincoln staff and the committee would like to thank all participants
for their support in carrying out this assessment. The cooperative spifit and
willingness with which each respondent undertook the task is much appreciated and
again reflects the support and interest of the total Lincoln High School community.

Project Lincoln Staff

LN ULALA,
Regional Birector §//— .

=

February 1981 ° | d




Lincoln High School Mid~Year Assesset
Page 2 .
February 23, 1981

Project Lincoln is

Center- for Medicine
_and Health is

Exchange Programs with
Henry and Clairemont are

Proiect Student Concern
(Attendance Project) is

Alternative Program is

High School Diploma

Program is N

_ Reading ig Fundamental
(RIF) is

Sustained Silent Reading
(SSR) is .

ESEA Title 1 support is

Raéé/ﬁdman Relations
Program 1is

~

*

‘ e

NUMBER AND PERCENTAGE OF RESPONSES
FOR EACH SURVEY QUESTIOR

Total Responses

(Going Well) N (Unsatisfactorv)
5 2 1

26 372 | 72 357 | 49  24% 6 3% 2 1%
63 357 | 63 35% | 38 21% | 12 7% 5 32*49
41 2372 | 61 34z | 58 337 | 12 7% 5 3%
19 107z | 5o 32% | 63 347 | 28 152 | 16 . 9%
35 21% | 53 32% | 57 3% | 16 10% 7 4y
42 26% | 62 39z |39 24% | 11 7% 6 4%
so 267 | 56 20% | s& 287 | 19 . 10% | 12 6%
25 . 132 | 32 167 | 60 31% | 42 227 | 35 18%
30° 20% | 47 31% | 50 33% | 19 137 4 3%
41  21% 55 29% 52 27% 32 17% 11 6%

205
181
177

185

168

160

191

194

. 150

191
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Lincoln High School Mid-Year Assessment”

Pag’e 3 ' ] . » - ., s

~

February 23, 1981 '

’ P

-

F

E OF’%ESPONSES

. NUMBER AND PERCENTAG
~ . FOR EACH SURVEY OUESTION
R . -,
J (Going Well) - (Unsatisfactory)
5 4 3 2
- (; Total Responses
11. Counseling & Guidance’ ) ‘ A !
Program is . 53 27% 6} 31% 49 257 19 107 12 6% ’ 196 -
12., Bilingual Program is .17 11% 46 30% 54  36% 26 16% 9 6% 148
13. College Writing Classes 4 )
wofking with 5,D.S.U. are 73 46% 49 31% 24 15% 9 67 2 17 157
14. Basic Skills (including .
reading,- math, ldbs, etc.) 46 257 75  417% 56 31% 11 6% 3 27 181
L ] 1
15. General Instruction (not . -
. included in #14 above) is 18 11% 59 35% 68 407 18 117 5 3% 168
) \
16. Student Activities,are V. 48 24% |70 35% 52 267 14y 7% 16 8% ?PZOO
1 General Discipline is 16 8%, 69  34% 72 357 28 147 20 10% 205
18. Schgol Climate is - | 32 16% 77 38% 62 '31% 21 - 107% 10 5% v 202
19. Facilities are 35 17% 62  30% 68  33% 22 11% 17 8% ?0&
20. Adrinistration is 38 19%.| 564 27% | 75  38% 18 9% 15, 7% 200}
' ) P
[ ; »
. > § L]
Nﬁh 286 . - 28{
\.1 ) + f h ,
4 L]
N - ®
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Lincoln High School Mid-Year Assessment”

Page 3 : ) ) s o ’
February 23, 1981 ’ . .
: ’ . . ' ' F3 - .
. ¥ P ) )
© ‘ . NUMBER AND PERCENTAGE OF’%ESPONSES ‘ )
v . FOR EACH SURVEY OUESTION R
L ] - - f‘\ ‘ ,
B ' (Going Well) . ] (Unsatisfactory)
‘ ' 5 4 3 2 1
i ) L Total Responses .
11. Counseling . & Guidance’ . . A : )
Program is - 53 277 6} 317 49 257 19 107 12 6% ’ 194~ '
12, Bilingual Program is .17 1% 46 30% 54  36% 24 167 9 6% 148 y
13. College Writing Classes . ) o
wotking with $.D.S.U. are 73 46% 49 317 |- 24 10% 9 67 2 1% 157 :
14. Basic Skills (including ) ) ‘ *
reading, math, ldbs, etc.) 46  25% 75  41% 56  31% 11 6% 3 27 181 '
: ' , %
& 15. General Instruction (not ) _ . . t
ST included in #14 above) is 18 11% 59 35% | 68 407 18 11% 5 3Z . 168
= \ 4 -
16. Student Activities,are V. 48 24% | 70 35% | 52 26% 14 7% | 16 8% ?200 N
P/l?. General Discipline is 16 8% 69  34% 72 357 28 147 20 10% ’ 205
18. Schgol Climate is o 32 167% 77 387% 62 317 21 - 10% 10 5% v 202 T
19. Facilities are - 35 17% 62  30% 68  33% 22 11% 1 17 8% _20&
20. Adpinistration is 38 19% . 54 27% | 715 38% 18 9% 15, 7% 200‘;
; . . 1
¢ - . * %
J £
Y
/ |
. > R 4
\’\}\ 286 . - 28 (
\V‘l - , ﬁ
; L]
L - ® _
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Lincoln High School Mid-Year Assessment

Page 4 -~ ‘
February 23, 1981 ‘ - r
y .o . 5 \ ) P
1., Project Lincoln is ‘Goinyg Well ) ' , , Un‘satisfactor)'r
5 . 3.« z. . 1
" Students 320 3w 30 29% 33 2 5 sy 2 2% ’
Parents a { g 5 33y 7 '472 37 20% ’ox ‘ 0% 0 0%
Classified 10 48% 8 38z 3 1% "0 0% 0 0%

. Counselors ' 3 43% 3 437% 1 14% 0\‘ 0% 0 dZ N
" Teachers \ , 22° 407 23 424 9 16% 1o o.on Y
Administrators o4 s 1 206 .0 ox. 0 ot o 0%’

. . > .

e Center for Medicine Going Well Unsatisfactory
and Health is . .5 : 4- - 3 B 2 1
Students 35 35z 29 20% 20 207 11 ‘n&., 5 5%
Parents . 4 272 5 33% 6 407 0 0% 0 0%4- -
Classified .- - 70 33% 7 33 3 33% 0 0% 0 0%
t Counselors . 1 1% 5 72 "1 1% O 01 o 0%
. Teachers * ) 14 4% 14 422 4 124 1 3% 0 0%
Administrators 4 2 40% ’ 3 60% 0 - 0% 0 6z - E) 0%
. M-
3. Exchar;ge Programs with Going Well ~ N ) ‘ Unsatisfactory
. Henry and Clairemont are 5 & ? 2 1 )
Students 33wz 28 291 25 21 8 8L 2 2%
Parents o 2 a5t 3 23 6 4ex 2 1% 0 o
Classified . .0 0% 5 33, 10 67% O 0% 0 o%
Counselors 0 0% 2 ZBZL/ L s7% 0 o%. 1 ‘aex
Teachers v ‘60 15t 20 @9% 11 2wz 2 sk 2 K
, ‘ Administrators Y 0 0% 3 60% 2 1;07._ 0 0% + 0 0%
. | _ .
" 288
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Project Student.Concern
(Attendance Project) is

]
A

Students -
-Pare?ts
Classified
’ Counselor§
Teachers
“Adﬁinist?ators

\ ‘ ( \

Alternative Program is

Counselors
Teachers ',

Administrators °

Higﬁ School Diplgma
_Program is

Students R

: P;;epCS
Classified )
Counselors .

Teachers |

Administrators

Lincoln High School Mid-Year Assegsment
Page 5 A ;
February 23, 1981

4. ’

l‘t‘;

/ -
Going Well - Unsatisfactory
’5 4 3 -1
12 137 26 26% 36 3% 12 1% 1r 127
1 11% 1 ‘1wz 7 78z Q. 0% 0~ 0% I
1 7%, 3 2% 6 k0TS 3% ¢ 0 0% .
0 0% 37 43y 4 5772 0 0z~ 0 0%
5 uz 13 28% 12 2?%" 11 264% 5 117
o o0z 5 100z O 04 O 0% 0 0%
: »
Go:mg ‘jéll — 3 Unsaltjsiacti.
15 187 25 © 30% 31 3% 7 8% 6 7%
o 1% 2 1% sk 3 % 0 0%
3 157 6. 0% 10 504 1 _Sp-- O O
2 a8 4 7% 0 0% 0 o7 1Y 14%
11 287 14 x_t;sz 10 25% 5 13% 0o oz
2 40% 2 4oz WL 0% o 0z 0 0%
Going Weli i Unsatisfacto’-
5 & 3 §§ 1
23 2637 37 41z 18 20%Z _ J 8% 5 6%
2 15% 6 46% 4 3% 0 8% 1 8%
5 29% 7 41% ’»a Syt 1 6%1 0o oz
4 17%, 3 50% 1. 17% 1 17% 0 0%
8" 287 8 28% 11 387 2 % o o
3 gz 1 202 1 207 .0 07 0 o%
/
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7. Reading is Fundiwental . Going Well ' Unsatisfactory
(RIK) 1is 5 T
Students ‘ 39 "362 25  23% 28 26% 8 7% 8 7%
Parem‘.s ' " L ‘3 33% 2 227 4 b4y o 0%z 0, 0%
Classifled ‘ 1 6% 7 41/, 7 41% 1 67 1 6%
Counsélors 1 -17% 1 17% 3 s0% 1 172 0 0%
Teachers : , 6 137 18 387 11  23% 9 19% 3 5
Adninistrators .0, *o‘z s b 1 20z 0 o o 2

R

8., Sustamed Silent Readmg Going Vell Unsatisfactory

Q (SSR) is 5 _ 7 | 1
Students = . 22 214. 18 187 24 @3% 19 187 20 . 19%

.
Parents o o 1 1 .5 6% 2 21 0 ot
.Classified ' 2 12 3019 7 4r 2 Iz 2 12
Counselors 1w o 0% - 3 43% 11 2 287.‘
Teachers 0 o oz 9 16z 18 3% 17 31% 11 20% I
Administrators .1 o oz 1L 20t 3 60k 1 20z 0 o
-hm‘__‘.%‘ . : "
%5 '\

6. ESE.A Title 1 support is VerySHelpful - Unsatisiacto_y
Students : 9 13z 15 227 28 4l% 12 18% 4 6%
Parents ' "3 23 3 23z 7 saz 0 o0 o0 o
Classified 1 77? 6 40% 7 47% 1 7% 0 0%

, ¢
Counselors ‘ 2 28% s 722 4 ox 0" 0t 0 0%
Teachers - 13 31% 15  36% 8 19% 6 1z 0 oz
Admlm‘strators . 2 407 3 602 0 0% 0 0% 0 07%

H f ' .

. . 60 )
M-7 )
. . .
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10. Race/Human Relations ~
* Progra@ is ' :
. Students - *
Par&pts ,
Classified{
-Counselors

Teachers .

Adminisfragﬂrs

11. éounseling & Guidég;e
: Program is
I Students '
I ‘ ‘Parepts ’ )
Classified
Counselors .
’Teaqﬁérs '

"Adminiétratots'

B

; AN

Bilingual Ptograg ig .
. -

“Students ’
.
Parents_
Classified
Couhse%oré S
Teachers

. Admhinistratbrs 5
F

!
Very Helpfhl - ’ Unsétisfactorv
57 . 2 1
32 35t 29+ 29% 19 1% 10 1% 4 4
2 wg ‘s o’ s 3 3 ax 1 7
1 ex 3 1m 8 4 4 " tah ol
. 1w 2 2% 2 8% 2 280 0 0%
- 1% 17 sz 18 3 17 2 4 7%
.1 20% 3 60% 0. 0% 1 202 0 0z
VerySHelpful ¢ 2- bnsat:siactog
32 327 25 25% 26  26% 8 8% 10 107
6 407 5 3L 4 2% 0 04 O 0%
4202 7 35% 5 25% 3 15% 1 5%
. . ; _
4 s;A 3 4% 0 0% 0 0%z 0 - oz
. 7 15% 18  39%2 13 287 7 152 1 2%
0o oz 3 ez 1 207 1 207y 0 0%
Going. Well Unsa'tisfa-gggl,
5. 7 o1
. 6 9% 23 32 25 3% 12 1727 5 7%
3 2%z 2 1% 5 361 4’291 0 0%
2 12 3 1% 6 381 3 19% 2 12
1 wx 2 8% 4 St 0 ox 0 6
s oz 12 Mz o1 omx s r % e
:0 0%, 2 40% 3 601 0o 0% 0 07
<97 -
M-8 -
;

L}
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. 3 3 v '
13, College Writing Classes Going Well . Unsatisfactory
working with $.D.S.U. are 5 4 3 2 10
_Students 3% 43% 26 . 33% 14 18% J‘ % 2 2%
SN .
Parents ' 5 427 2 17% 4 33% 1 8% 0 07
Classified ( 4 27 4. 27w 4 27% 3 202 O 0O%
Counselors . 4 + 67% 2 33% 0 0% 0 0% 0 0%
Teachers £ 21 s4% 15 39% 2 S% .1 - 3% O 0%
Administrators ) S 100% 0 07 .0 0% 0 0% 0 0%
Iy .
»”
14. Basic Skills (including Going Well ’ Unsatisfactory
reading, math, labs, etc.) 5 4 3 .2, 1
Lare . X v
.Students 35 357 34 34% 25  25% 2 2 3 :3
'] - ~
_ Parents /S 2 12% 4 2% 71 41% 4 2% O 0%
. Classified 1Y ez 4 22% 11 6l% 2 1172 - 0 0%
; Counselors ) T2 28% 4. 517 1 14% o oz o0 0%
Teachers ' 6 13% v24  s3% 12 27%° -3 1% O 0%
L4
. Administrators , 0 0% 5 100z O 0% o o Q . O
15. General Imstruction (not Going Well , Unsat isfdctory
included in #14 above) 1is 5 A 3 X 2> . .1
Students . 12 15% 25 31% 30 .37% 9. 112 5 6%
— - ‘ . v
Parents ; - 1 8% 4 3% 6 4L6%, 2 15% . O 0%
¥ Classified A o . oz .3 197 10 63% .3 9% O 0%
Counselors: * A B Y 4 7% o or- 2 284 0 0%
Teachers , v 4 o» 9% 21 ~ 467 19 ,‘412 2 L% 0 {fDZ
. . . ) ' ’ s .
Administrators 0 (1) 2 .40% 3 .60% - O 0% 0 07
\ . ,
1900
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-

.
» Py -
»
T

Unsatisfactorv

‘3

~

P d

5% . 20 ., 20%

-

53% 5 33%
417 7 32%
57% 14%

47Z 1 37%

1or 107

Unsatisfactory

14%

197

15% ¢

- L
[ 16: /Student Actiﬁties are © Coing Well
. . 5
) Studengs A3 32%
‘ Paterits - 2 13%
. Class‘ified ’ ' T4 18%
Counselors . 2 287
Teacheré ' , 4 ‘8%
R 2
. Administrators 3 60%
General Discipline-is Going Well
5
- Stuuents ‘ \ ’ 8 _ 8%
- Parents > 1 6%
Classified -0 0%
Counselors 7 o -1 14%
Teachers _ - 3 §%
! Ay
Administrators o “3 60%
School Climate is. Very Positive
5 -
Students ) 18 18%
4 - . -
Parents - T2 14% -
Class%fied - 6 292
‘ -
Counselors b 28%
. Teachers 3 62‘
Administrators 1 20%
&
V4

537 15 27% .

-

607 1. 20%




A

» A

L

‘Lincoln High School Mid~Year Asszggment . ' ( ,J/

Page 10 .
February 23, 1981 . o . -

* A 19.

21.

.
-
.
.
-
¥ . -
. -
- . -
v .
?

= . N

Facilities are Very Good . Unsatisfactory
. ' 5 4 . 3 2 ‘ -1
Students 19 ., 197% 19 197 36" 36% » 13 137 14 147
Parents 2 13% 6 37% . 6 3% 2 13% 0 ° o
Clgssified "4 19 7 3% 6 ,29% 3 141 Y 5%
f ——— ‘ ( N .
Counsclors . 2 28% 0, 07 4 57% 1 14% 0 0%
‘Teachers © : 6 112  27e 507 16 307 3 6% 2. 4%
Administrators ! 2 407 3 607 'O <ﬁ§% 0. 0% 0 07
Administration is Doing Well Unsatisfactory
- N 5, & 3 2 T
Students . 19 - 20% 23 - 247 41 427 4 4% 10 1ox
. . - * s
© Parents - 3 19% ) 5 31% 4  25% 4  25% o] 0%
Classified ‘ 8  40% 4 201 5 25% 3 152 0. 0%
Counselors ‘ 1 - 14% 3 43% 0 “ 0% -2 285, 1 14%
Teachers ' 5 9% . 16 297 25 46% 5 Wu 4 7%
Administrators 2 4o0% 3 602 O 0% o 0% o0 o%
. ;:1:“; . *
I should like to add.the following observations:
+ .Students ' - ' ! R
- i
"I think that most of these programs should be more activesaround school."
: "Race human telations is trying to force something. upon us and'Z& isn't constructive”
- School spirlt is very low, administration is scared somethlng egative will happen
so.they don't let us have any activities." N ] ’
!’ ’c ¥ .
"Some students know about these different programs, but why don't you guys try a
method of letting everycne know what the p“oﬁrams are and what they do. Try pam-
* phlets or paper packets’" » .
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21. Students (cont'd)

. N * »
"Students won't read during USSR if teachers don't and bells don't“ring. I never
see race/human relations’ team. doing anything. Princ1pal has t§o many meetings
‘not in school emough., Need a college counselor. Batter trained hall security.’ .

4
o

"The student actig;ties'ié not that good." ' i .
J g
"We should have more prep band performances.”

. -
-

"We need more books to read and mor'e help ifi English. More discipline to the
students. Not enough labs on English, math, etc. ‘
"Not enough free reading books - reference question 7. :

“Going Well did not apply to reading - reference question 14." ‘ *
"Clean toilets."” - A - T o S v
i ¢ X
%#"Je need more activities like trips, like skating and dances in the gym." ’
“The race human relations are trying to do well, but there isn't a base of Whire/
Black--We should get a better magpet program. shouldn't be so hard on the
{ield trips for good students. -

"School climete needs to get harder - reference question 18.
" "Facilities are Unsatisfactory because of the students — reference question 19."
g \\ -
"There should be more instructions in the classroom, '™

’

- -

"Lincoln is improving 100%." _ -
- . s .
L 4
"“T'ne¢ administration is giving us bad reputation without trying to with too much
wrong disaipline. Think abcut it please!!!”

- N
**Some teachers are very helpful. Some 3ust don't give a about the students..
The counselors.are very, very helpful." '
_ - »

We need to have a moto:croﬁs team or 3 wheeler team, and héad out to. the races at
South Bay. And get the racers edge."

. . -

“"Lincoln is not a very good school to go to."

-
s

. "Erojeét Lincoln is liye." \
. . - - ~» ’ * N .
"§chool climate is poor compared to Patrick Henry." .

*

"The school grounds are képt very neat."

=~

“Number 3. I feel that wd should be able to mix with all the exchange students."”

"I think that we the saudehcs should have more activities like dances, trips; ecte.”
.. q
. -1
‘:X '~ -2
Q ‘ , : ) . M 12 29‘3 ‘,_?
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improvement can always. take place in most of them." .

1. Project Lincoln would beé more beneficial if thay would-stick to purpose.
2. The parking lot gg the East s1de of the 100 bldg. is A okay. J -
3. Bleachers--Tenn?s' Court. .

4, Restroom okay--could ‘stand a cleaner toilet and water fountain. :

"The attendance office needs co-ordinating badl§. Too many people not enough’
" yesults." . {

¥

Clasgified

Il
Parents . ‘ . —
"I didn't give high marks to some’progrdms because I feel they are doiég good but

! T
“The following observations that I hav# at this tim& are: .
, 1., More community involvement.
% 2. Contacts with mofe outreach prﬂgrams wgthlﬁ. ihe area.
3. More admlnlstratlon and staff contact; time 'to talk about the student s
problem."
"I feel the classified should be informed more on the different programs and how
they are going or rather progressing."
."Basicall¥ we know of all these programs, but we are not informed as to actually
what is happening. and how<each is progressing. Accordlng to newspapers, programs
are going goog in some and not so good in others."

° ¥
”Iftﬁink too much emphasis is placed on sports--not enough on basic skills."”

"Not enough information given to new personnel."
"1 would like to point out a few improvements: “
1. Parking lot east of Bldg. 100.
2. Tennis court.
3. Bleachers on the football fxelh -
4. Restrooms on lower field."
"On number 3, I feel the exchange is for too short a time. On number 8, I, too, -
enjoy it. On number 16, I feel there is too much emphasis on éports——money and
- time. I'm not very familiar with the 'Alternative School Program' and the, 'High
School Diploma Program.'" )

“A lot of the programs are familiar to me but theiTqunttiob is very unfamiliar to
me. Would like to see'their operatiom.” R 1 .

{'Cultural exchange. National 4s well as international.”

*
.

V. =
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. "This is my 3rd year. Things look better in all areas. Each semester is an
improveqent over the last~--I have a good feeling about the sckool."

‘ ¢ !

"An out$tanding presentation was given by Dr. Evané to the Health Center students.

Lincoln ds fiqally getting positive publicity for 'efforts beimg attempted here.

"The addition of Progect Lincoln and its staff to Lincoln High School has made a
wor]d of difference in the environment here! . ¥

"Only seniors permitted to attend - reference question 6 ’ o
"Lincoln could not survive without Title I! - reference question 9.

"In the future mére counseling is going to téke place - reference question 11."
r .

.

- Teachers . . ) . _ _ .

# A -
E . N

"Tardy students are still too numerous and the tardy sweep seems fo be ineffectlve.
The school climate and student attitude seem - better thlS year than in the past." _

*

"Good progress is beéing made in magy areas." .

"ihings seem to be going fairly well this year. The reading period is a waste °§,§

time and should be eliminated.” .

- |} . :

"Poor communication amongst teachers and counselors. Inefficient!™
. . |

-

"Project Lincoln has been very responsive to overall schdol needs and to the science
department in particular. I feel that Lincoln should be clevated to a fuvll magnet
with efforts to convince the appropriate Judic1a] and district officiald. The
-overvhelming success of Gompers program ¢an be used as evidence for the need.of”
full magnet status."  ~ J s -
\ d ' .
"] feel the’attendance area and Project Concern could be improved dramatically."
"Suggestion: Students coming or going to more than one campul should understand
that the discipline program on any campus .applies to any and all students on that
campuswyhen they are there." A - -
"Much improved class/school/community climate “thanks. in part to Project Lincoln.
I feel the need for an, awareness on the staff's part of the many éxcellent activi-
ties taking place at Lincoln. Suggestion: Project Lincoln newslet:ar."’ -
"Too many students out of classt" - . ¢
PR t/
T B -

"Alternatiwe program is creating problem: upon 're-entry.' Unless every class has
a 'bilingud@ equivalent in every language of the comminity, any attempted bilin-
gual progrgfi will be unfair to the students-~especially vhien research shows
individuaf{ization to be 1?£erlor to direct group instruct%on.

L N ,

L “M~14
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21. Teachers (cdhtﬂd)
i - : :
"We need more communication between staff members ; reference question 18
"Thpv nﬂpd to 1951"“ hﬁw f‘n r;ﬂk‘ \J'{fh q!':sFF bl ars "\af"asﬁ — reFav ~& ﬂnn(‘f‘fﬂm N,

F=
L= 0 2 -0 doh i UL LAV

™It has been frustrating so faz, People (admThistration) tend not, to appréciate
the work and accomplishment., They are too concerned about petty ghlngs. Many
staff members are requesting transfers."” . '

*

= ® - * “ !
"The number of teachers new to Lincoln has been minimal for this current school
year, and staff morale seems to be at a high level. There is a need for more
community in¢olvement." . !

-
[

"Regarding the teacher profession with considerable years of teachiﬁg and dﬁc rés-
pect, we are (students, faculty, staff and the administrators who deserve more)
hungry and desire a bg&ter and more capable administrative staff,"

"{ am a cluster sub and I have only been assigned for three weeks. .Maqﬁggi my
students feel this (Sustained,Silent Reading) is a twenty—minufe talk pd®iod."

"Belng on the committee, I don't know, so we should be informed of the aséessment -

reference questions 2, 3, 5, 6, 10 and 14." * 2
"Students who should be in the medicél course are not - reference QUesfion 2." >
"Sustained Silent Reading is ngt going well. It is impossible to enforce the read-

ing unless we are aliowed tgq %Lve or withhold credit. T would just as soon see

the 15 minutes distributed among a) the currently short periods.and‘b) a six- "

minute passing period."” r - . ;

) ‘"LinCOln looks different from the air."
"When the rooms are painted, have the walls sanded so the paint will ‘not come off."
"Project Lincoln 1is mostly a waste of money. Many of the items mentf%%ed above

such as the administration, discipline, etc., are unrelated to Projett Liftoln; or

at least if Preject Lincoln is involved, I don't know anything about it and can

see.no improvement-' . ; o k
Administrators ’ L _— ’ - .

"It has been a good year so far." . ] T‘
"1 There is a need for more community involvement. ’ . " L

2. The Ievel of“teacher morale is good.

3. The teacher turnover rate for the current school year was considerably reduced\

4, The appearance of facilities and grounds has been tremendously improved--
however, outside of ﬂuildings need painting.”

"Lincoln High School is on the move in the righ 'directioni—apward mobility. Staff
morale if high. Majority of the students haye a positive attitude and are making
effortd to vork up to their potentialities. Project Lincoln has been most helpful

in ping our achool reach some of its objectives and goals. 'The Center’

Medicine and Jedlth is an added feature. We are looking forward to bigger and Y
better programg in 1981/82." ‘

r  M-15
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SUMMARY AND CONCLUSIONS . y;

¢

" The results of the survev indicate a gégeral acceptance and positive 2ssessment

of the various instructional activities and programs at Lincaln Senior High School.
It also is apparent that for most items, all respondent groups were in close agree-
ment. Yet there are a few items réflecting an obvious divergence*of opinion both

wlthin designated groups and between groups.

Items indicating strong approval, i.e., Going Well or Very Helpful within’ the 4 or 5
range, include Project Lincoln (#1) at 70% (although students were somewhat lower
at 60%); Center for Medicine and Health (#2) at 60% and above; Alternative )
Program (#5); High School Diploma Program (#6), though fewer .responded to this item;
Counseling and Guidance (#11); College Writing Classes (#13) at 76% by students;
and, Student Activities (#16).

v . 1Y
Those programs assessed within the middle range of 3 were the Exchange Programs
with Henry and Clairemont high schools (3)--with the students being significantly
higher in their assessment; Project Student Concern (#4) with the teachers widely
spread in their views; Reading is Fundamental (#7); Race Relations (#10) recéiving
high response but divergent opinien; and, Bilingual Fducation (#12) receiving better
response than during thespast two years, yet showing a wide spread of opinion.
Within the same general area of acceptance were ESEA Title 1 (f/9); Basic Skills (£14):
< General Instruction (#15); General Discipline (#16) with some divergence of opinicn
at both ends of the scale, as are School Climate (#18); Facilities (#19); and,
Administration (#20). '

The one item receiving high response but a strong negative reaction was Sustained,
.Silent Reading (#8). However, there were a number of respondents who gave it a
éE%’ddle range mark of accej nce.

As might be expected, red#g s to open-ended #21 are varied, ranging from approval
, Lo concern and negative reaction. The majority .of the comments address those topics
included in the preceding twenty items, but significant areas that predominate are:
communication, school climate and attendance.

wd

RECOMMENDATIONS ’ - r

I

*

Although the present survey is a shorter version of the preyious two--February 1979
and February 1980--nonetheless, the results clearly reflect ,areas considered to be
satlsfaczory or better and those needing attention. A prime example is that of
Sus;alned Silent Reading (#8). Originally entitled Uninterrupted Sustained Silent
&Reaaing, “this program received heavy but ambivalent response, i.e., 19% thought it
was Go/ng Well, 26% viewed it as OK, 27%, it Could Be Better and 14%, Unsatisfactory.
Anothe 14% did not answer. It was recommended at that time that the overall .-value
of th¢ program and several related instructional programs, be reassessed to gearch
out géw or different strategies and approaches to better meet the n?eds, interests

and, abilities of the students. It appeared that the USSR as it wasbthen opcrating
ess than productive, and it was suggested that a new design might serve well

eriginal purposc aud provide new incentive. It seems that there are still

problems with the propram. It is recommended that a review be undertaken of the SSR

299, ‘

M-17
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in the lxght of the present. assessnznt as well as the introduction of the Achieve-
ment {uals Program with one of iis major componernis being reading. It is further
recommended that the staff Jeview other major areas to determine what steps are
needed to strengthen, redi;zct or madify to meet present needs of staff and
students,

In addition to question 8, further consideration should be given to the following:

1. *Increasing communlty 1hVolvement. A
S
2. Continuing to improve ¥ines of communication between groups at
Lincoln High School.

3. Continuing to pay attegjfon to providing students with information
regarding all programs,” especidlly those eliciting fewer respons\f
in the survey, é.g., Title 1, - High School Dlploma Program and
Bilingual Education.

4, é%ecognizlng that the publicity given to such programs as,Project
Lincoln, Cegter for Medicine and Health and the College Writing
classes, needs to be further expanded to other programs, Since
on the survey, it appears that the more people know about a

program, the higher the assessment. N
S ’ .

.-~

=
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San Diego City Schools APPENDIX. I

¢

= , ABRAHAM LINCOLH HIGH SCHOOL .
. Project Lincoln
’ . Mid-Year Asgessment ’
€ - s .
As 2 follow up teo the needs assessments of the past two,years, the Project

Lincoln Comnittee and staff is again asking for your coofferation f#n assessing
this year's programs. -Students, parents, and the staff Lin®oln High School .
will be included in this survey, . . \

Please circle one: student parent counselor classified teacher administrator
The Prd}ect Lincoln Committee would like to know how you feel about the following:
(If you are not familiar with a certain program, please leave that item blank.)

-
A . ' .
1. Project Lincoln is . ™ Going Well Unsatisfactory
’ " 5 4 3 2 1
/ ‘
2. Center for Hediciné Going Well 77 Unsatisfactory
and Health is 5 4 3 2 !
3. Eéchange Programs with Going Well : i ) Unsatisfactory
Henty and Clairemont are 5 4 3 - 2 1
4, Pro}ect Student Coﬁgern GozngVWell ) Unsatisfactory
(Attendance Prqject) is 5 4 3. 2 1
" - N
=:~- L ‘h__-xe
5. Alternative Program, is Going Well _ 7 Unsatisfactory
e 5 4 EE 2 1
<2 ~ : -
6. High School Diploma Going Well Unsatisfactdry
Progranm is . 5 4 3 2 ) 1
) | . ‘
7. Reading Is Fundamental Going Well - Unsatisfactory
(RIF) is 5 . 4 3 2 1.
8. Sustained Silent'Reading  Going Well . Unsatisfactory
: (SSR) is 5. 4 3 EY 1
g, ggEA Title I support is Vefyrﬂelpful f Ungatisfactory
r s - 4 3 2 1 -
* A
, , ra
10. Race/Human Relations Very Helpful Unsatisfactory
Program is . 5 4, 3 2 1
. L]
M=19




Project Lincoln
Mid-Year Assessment Continued

i1,
12.

13l‘.

.

14.

25.

16,

7.

18.

<

1

L 20,

21.

/ +
Counseling & Guidance

19, gaeilitias are \

-

Program' is

Bilingual Program is

College Writing Classes
vorking with §.D.S.U., are

3

" Basic Skills (including
-reading, ‘math, labs, etc.)

are '
L

General Instruction {not
inciuded in #14 sbove) is

Student- Adtivities are

”~

General Discipline is .
School Climate is

%

Administration is

b

» -~

I should like to add the £

* -

[N

L-._ -

g

N
Very Helpful Unsatisfactory
h] 4 3 T W2 fl’ .-
r / -~
Going Well Unsatisfactory .
5 4 3 2 1
Going Well Unsatisfactory
5 4 3 2. ?‘
o . 2 1
Going ‘Well N Unsatisfactory. \
5 4 - 3 Z 1
. \
Going Well Unsatisfactory ‘
5 4 '3 r z 1 '
Going Well ., . Unsatisfactoxy
5 4 3 2 1 -
Very Good . . Unsatisfactory
5 4 3 2 1
Very Positive. Poor .
5 4 i - 2 1
Very Good 7 Unsatisfactory %
5 4 ¥ 3 2 : 1
Doipng Well s ,{ Unsatisfactory
5 4 3 Y2 1
alléwing abserva:dons;
{
- ’d/
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LINCOLN HIGH SCHOOL MID-YEAR ASSESSMENT o APPENDIX' I1 ;o
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N ) \
. \\ / LSS
AN ‘ e
Respondents‘\included: -
\ * .
i Cettificited Staff: 5 ..
/ i -/ . P
~ Administration 5 s
X Counselors 7 .o
* " Teachers 59 71
N :
= - .
+ Classified Staff: 22
(Including clerical and gustodial)
, >
. Students:
- (Representing all grades, ASB, senators, ét&.} 108 L
~— . N ' ' ) N
. 5 o . o
Parents: - L 16
. ) , ‘ TOTAL 217
‘ 1 ’ 4 )
J ‘ s - * -
\ ;o )
Alla
w
2 (
- ¥ N , 4
4 -~
7 —
YA .
K
£
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.APPENDIX N

v

A . ) N l\'

TABLE 1
1980-81 TMBALANCED SGHOOLS 1/

IR 0D "% White . o

?

3 ‘ ]

ELEMENTARY 78-79 79-80 ,  'DIFFERENCE ¢ 80-81 DIFFERENCE

Audubon - 37.0% 31.3% -5.6% 29.9%7 ~1.4%

-+  Boome 30.6 25.7 -4.9 26.7 * +1.0
. Brooklyn 47.8 44.9. -2.9 35.5 -9.4
Carson : 47.6 42.1 " -5.5 34.0 -8.1

) Central 36.0 : 29.5 -6.5 28.4 -1.1
Euctid . 48.8 43.9 -4.9 34.1 -9.8
Keiller . 31.0 25.9 -5.1 26.3 +0.4

Lee : 39.3 36.6 -2.7 34.9 -1.7

Linda Vista™ ) 33.1 27.8 -5.3 21.6 -6.2

‘ Paradise Hills . 27.5 . 21.9 -5.6 25.2 -3.3
Penn g - 47.0 39.8 -7.2 38.2 -1.6

Perry 49.3 . 45,2 -4.1 38.7 ~-6.5
Washington 43.4 34.3 -9.1 ° 30.3 -4.0

JUNIOR HIGH S

Bell , 31%6 28.3 -3.3 26 .4 . -1.9
Montgomery 31.6 ° 28.3 -3.3 26 .4 -1.9
SENIOR HIGH e < .
_San Diego ‘ 19.8 21.8 . +2.0° 23.57 417

’ - . ’ ’

]
”
. &
SRS:is ot N T ;
. ¢ ! ¢ - (

s

1/ All schools which have a proportion of minority students more than 15% higher
e tham the District total percent of minority students, and which is not one of the

. 23 court-identified minority-isolated schools. For 1980-81 this means any school

which has 3 white proportion of 40.3 or less (55.3% District average m}nus 15%).

3

405

!
|
1
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. ;
- ’ . - - ) \-
) ] e TABLE 2> 2*' g
. 1980481 "TIPPING" SCHOOLS 1/ ’
. . % White- ) .
: 3 g - - ‘ o
4 ‘ - ; ) '
@ﬁéﬁ_ﬂi 78-79 79-80, . DIFFERENCE 80-81 DIFFERENCE
Audubon | ¢ 37.0% 31.3% . =5.6% 29.9% . -1.4%
Beale 715 §49.5 -22.0 50.0 , +0.5
Bdone ¢ 30.6 25.7 -4.9 26.7 1.0
- Brooklyn - 47.8 * 44,9 , -2.9 ¢ 35,5 © =9.4
# Carson 47.6 42.1 ~-5.5 34.0 . -8.1 .
Central I 3?.0 29.5 -6.5 28.4 -1.1 i
Dewey 47.5 49.9 +2.4 47.9 -2.0
Edison 58.8 56.4 -2.4 49.9 -5.5 |
Ehcanto 36.0 39,2 +3.2 44,1 +4.9 .
Euclid 48.8 43.9 -4.9 34.1 -9.8
f  Hamilton 54.0 52.2 -1.8 43.6 ' -8.6 .
Keiller 31.0 25.9 -5.1 26.3 © 4 ,H0.4
Lee ‘ 39:3 £ 36.6 -2.7 34.9 -1.%
‘. ( Linda Vista 33.1 27.8 -5.3 21.6 ~ =6.2
Marshall 52.7 44.5 -8.2 40.5 -4.0
0ak Park " 48.6 46.7 -1.9 . 43.9 -2.8
Paradise Hills 27.5 21.9 -5.6 v 25.2 +3.3"
Penn & 47.0 39.8 -7.2 38.2 -1.6 .
Perry s 49.3 45,2 =4.1 38.7% -6.5
Rowan g 50.2 T v 45.7 -4.5 49.2 +3.5
Washington 43.4 .3 -9.1 30.3 -4.0
B . x
A ) 7
JUNIOR HIGH . oo
Bell 31.6 28.3 -3.7 26.4 -1.9
Anstein 64. 4 57.8 ~6.6" 48.0 -9.8
3 26.4

N-2

Montgomery 31.6 28, =3.3 . -{9
’ $ ’ N o
3 SENIOR HIGH ) .2
f %an Diego T 19.8 21.8 +2.0 23.5, +1.7 d
. ] . ) ‘ . .
- . N . * ’ 3
SRS:js L, —_
. S, N Y
£ , ’ . ’ . > ’- )
3 ’ . . .
. 1/ All schools under 50% white-—excluding Court-Identified minority-igsolated schodls.
i ‘- ; 1
\ ’ 366 ~ = :




