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mentclunutneces,afflyietwesemoRiulaiNIE

The professional development of teachers through locally_developed

inservice'education activities is becoming an increasingly common. activity
o T

in school districts. Previously, new ideas and innovations were infused

regularly into a school.district when it annually hired twenty to thirty.

percent new teachers, Declining student enrollments and resultant budget

reductions coupled with reduced teacher turnover have greatly limited or

ended this source of new ideas. A second source of stimulation has tradi-

tionally been graduate education with the current ideas and practices

developed there Iling introduced into classrooms. However, the, expanding

pool of teachers who have obtained what they consider to be their terminal

degree has reduced that avenue of change., If change in teacher behdCior is

to be sought in schools today, the,most common form_Of stimulation will be

onsite inservice activities. To encourage this type ofactivity federal
#.

dollars are being appropriated to ekpand,inservice education through Teacher

Corps, Teacher Centers,' Public Law 94-142, and through'the dissemination of

Title ,V -C innovatpeprojects.
S

This in reased activity, however, has 'not-created an immediate improve-,

ment in,t quality of inservice educatibn. Locally developed inservice

education in 1979 Is basically designed the same way as it has been for

many years. A great majority of, school distritts in Illinois and elsewhere

throughout the country still operate with some or all of the following too
I.

familiar characteristics.

'1. Inservice programs are planned in a.clisjointed faohion with little

or no continuity from one prelgram tothe next.
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2. Iqslirvice teacher education is planned by either administrators

or by at a4 istratively selected teacher-ommittee with little input from

all potential participants.

- 3. Activities are planned without the setting of specific objeciLves

4

and with topics which lend themselves to only shallow discussion of current

topics in education.

4. TOO-little time is allotted'for a thorough dkalmination of any topic

with little or-6(fo;low-up provided to support any of the new ideas generated '

by the programs.

5. Participants behave basically at the end of the program in the same

manner they did at the beginning of the effort.

6. Inservice education, while tolerated or, in 'some cases, even enjoyed

V teachers, 4s rarely'.ieen by'the paiticipants as resulting in chang in their

classrOom.

If this picture of the mass of inservice teacher education is accurate,

change.can occur Only if inservice education is changed dramatically to

become a systematic effort tat creating behavior change in teachers and
4

eventual behavioral change in students. Efforts at implementing the types

of programs suggested in this paper have occurtedor are occurring in

Teacher-Corps projects in Madison and East St. ,Louis, Illinois, in'a

'federally funded Teacher Center in Madison County, Illinois, and in isolated

districts throughout the state. These embryonic efforts give some hope that

a new approach to inservice education of teachers can emerge and have a

positive effect on what happens to students:iq the classroom.
4

0.-

, At the heart of any such efforts aimed at improving the quality of

inservice edudation is the need for the development-of an- effective evaluation
. .

This paperproposes a model of inservice edUCation and presents its
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4mplications with'analyses and recommendations for answering the following
-**

questions:

1. What should be the purposd of evaluation'in inservice teacher

aucation?

2. How should the evaluation of inservice education be framed?

3."'What aspects of inservice education are to be evaluated.?

°

4. When should evaluation-of intervice education take place?
tt'

5. Who should carry out the evaluation of inservice_education?

6. How should the evaluation of inservice -education be conducted'

and analyzed?,

Purposes of Evaluation
o

.

Allen (1,976) states thatathe purpose of evaluation in .inservice education

is decision making. Evaluation is.begun in order to enable educators to make

infbrmed decisions about the edudational Process. MacDona14.(1976) limits
a

the scope of worthwhile evaluation to include only those programs which

are systdMatically designed to result in change of teacher behavior and

1
in student learning. Bush (1971) further emphasizes theneed and difficulty

encountered in isdistingand defining the behaviors .to bd evaluated. Without

this effort, he contends, inservice education is difficult to improve.

Bishop (1976) summarizes that evaluation should contribute to bdth formative

and summative decision making-and-to program imOovement: A search of'the

ERIC system found 165 entries describing methods and/pr criteria for

.evaluating inservice education. This.search revealed Ehe following

frustrating--papterrts-for-eife-local developer of'inservice,ed4catian:.

1. Approximately 30 percehl of.the entries'wereevaluaqon reports,

for federally funded, projects'suth asRight-to-Read, Bili ual, and

Vocational Educational programs all of which are typically inapplicabld

to the local school setting.

Y
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Over YO percent of the entries were site specific rather than

.....6-rating to a general theory or model for the evaluation of inservice

educatipn.

)

3. While general,entries focussed on the evaluatidlif teacher
. .

.
. .

behavior and changesip student outcomes over 50 pertent of the entries,

focussed only on the evaluation of the quality of a presentation.

4. Twenty percent of the entries focussed on the design of curriculum

with the evaluation of inservice being only incidental to the major, thrust

of the report.

Given this brief review, several summary statements can be made con-

cerning the evaluation of inservice education ,and its potential. First,

if inservice teacher education is to become anything beyond the one-shot

1

"dog and pony shows" so characteristics of the present scene one must be

able to demonstrate the effectiveness of an alternative apprOach. Without

an appropriate'evaluation design any atteblipt at demonstrating effectiveness

of a new-ap-Toach.will not succeed. Secondly, One must look at the basic
. .

question' of the role of inservice education in the school. Educators need

to Acept the polition that teachers and programs that do not move ahead

stagnate and decline. Therefore, prbgrams must be-developed that focus on

behavior and programmatic change.

is typically used onlyto justify-
.

evalUttion as currently practiced

etternalfunding or to request additional

funding rather than at a tool for decision making and process modification(
1 °

If educational decision makers are to make judgments for implementing change

nd-curriculldi-deVelopment affecting classroom teachers,, they must have better. sz.
,

JIP
A

'on which,to judge these decisions than is currently available.. The

/-775, of edtive evaluation of inservice education can serve both formative and
.1-

'' ___T_______
, lit,

summative functJ;ons_in-helpingto---make-theseLdecisiont:

5
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A Model for the Evaluation of Inservice Education

The evaluation model presented in Figure On involves a direct systematic

approach to evaluation.- The suggested process beComes functional once the

. 1
program elements 'are defined and thg skills needed to complete each phase of

the process arg present.

4 The initial step which is preliminary to the actual evaluation model is

1
the identification of the content to be evaluated. This identification should

be determined by a needs assessment process in which all potential participants

\-
are-involved. This involvement creates at least an initial Sense of ownership

in the participants of what is occurring. An instrument such asothe'one developed

47 the Madieon County Teacher Center is a sample of how such a process can

be initiated (Figure'Two). Once Nis area for involvemdnt has been identified,

the initial step. in the inservice as well as the evaluation process is the

formulation of achieveable, measurable goals fOr the ingervice teacher

ed,cation act ivity. The goal or goals need.to be further defined to incldde

specific behaviors to be addressed by the activity. Thefollowing.inservice

w program resulted from this needs identification piocess. ;

*PROGRAM TITLE:

Contracting with Stulents

PROGRAM OBJECTIVES:
Partic n will:
1. Identif basic characteristicd'of academic and

behavio al contracts.
2. Complete a model contract for use with their students.

4

PROGRAM DESCRIPTION:
---NeedTan- effective motivation strategy for many students? Try

contractingthe dettinup of specifiC requirements resulting
in pre-determined rewards. While primarily academic,. contracts
can be used for behavioral problems. Also included in this

,

essiori are the fundamentalsof,contracting, ideas for imple-,

entation and'suggestions Tor what to do and what to avoid.

-e

_-
This ri contrasted *ith thos- e consisting of only a program .

title being identified witflithe'evaluation of the activity limited to

participant, reaction to the presenter.
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Figure One

INSERVICE EVALUATION MODEL
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Figure Two

AMDISON-COUNTY. TEACHER CENTER

Building Needi Assessment
/Check your grade level

District K-E j7 -9 0
. 3-6 [73 i0-120110

Other

Identify the level-of professional development
activity you feel you7need for each of the follow-
ing areas by marking 194*-in the appropritte box.
At` the far right, check the three areas Of greatest'
interest to you.

OW
01
z
0
z
01

01
at
z
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C1PRICULUM PLANNING

1.

4. *.

5.

Curriculum Development-tAdapting dr developing curriculum to meet /

.

.

_

,

goals and objectives for sequential instruction. 1

_
a. Provi e for students to work at different rate's:
b. Vary teaching according to learning styles of students. '

' C. Wri individualized learning packages. k

....
---,,-

Planning for Diverse.Caltural Background-Planning instruction
.

-,6

reflecting ehe*importance'of various cUltural grips in classrooms.
Career Education - -'Ability to incorporate concepts of career education
IITTErTali7E31 ,

--

Planning fot Learning Problems-Accurately interpreting results of a--
--

.variety of diagnostic procedures; using referral procedures.
Planning for Talented-Using techniques for, identification

- -

__
.and-instruction of'sifted; using referial criteria. .

6. Content Areas - Refining and expanding knowledge of subject matter and
method.

.
a. Reading, .

. ,

"'""\
,

,
b. Mathematics

.c: Language Arts/English. . ,

c d.. Science .--

.

.e. Music
f. Social Studies a .

g. 'Business Education/Industrial Arts . -.
.

h. Home Economics .

i. POreiga Language 1

j. Arts

k. Other
7. Environmental Education-Incorporate environmental education into the '

school curriculum. _ _ ____ _

:. metric Education-Incorporate metric education into the school cur- . -

. .

-

riculum: , . %

9. Energy Education-Incorporate energy education into the school cur-
riculum.

10? Aerospace EducatidEqIncorporata aerospace eduction iuto'the school
curriculum. '

L.--

11. RIEVial Readin.-4ork more effectiv'ely with slow or non - readers,.

. ____,_ ___-___

,

. .
.
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Once the evalAtpon objectives are set and the behavior's to be observed

are established, step two requires the identification of.appropriate

evaluation questions,. For example, if the objective of the inservice

activity is to design a'learning contract, one appropriate question for

evaluation would be whether the particip#tshadsactuallydeveloped the

requAed form. Another queition might attemptto ascertain whether the

participant could identify the basic characteristics needed in writing a

learning ,contract.' .

In order to gather data to answer these evaluation questions, step

'three calls for the design, selection, and administration-of appropriate

instruments or procedures.. Once the data has been collected it needs

be analyzed in terms of prescribed standards and criteria so that judgments

can be made in terths of the progress toward achievement of the initial

objective 07 objectives.

13

The fifth and sixth steps in the evaluation piocess are the dissem-

ination of the results so that the decisions based on the evaluation can be

-made and the activity revised, a+ecessary, to become more effective in

the future.

If the purposes of inservice evaluation as suggested earliely are
*

1) 'to facilitate rational decision making and 2) measure cpange in teacher

and/or student behavioy based on assessed needs, then this eia,luatibn

-

process model is,pot only possible but necessary.
r

Evaluation,'however, if it is to be effective, must.be used. Too

often evaluation .mnsle24 and/or designs--are---of-such complexity-thatit is

rarely possible for local disrticts to consider their usage: Because of

this the evaluation model presented above requires the folloWing charac-
i

teristics for its implementation.- .

1. Form follows' function. The instrumentation_usPd must- be-tied -to

programmatic objktives. j 0
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2 the evaluation must be time effective. The eve n

4

required in inservice education must be readily obtainable lathin a reason-

- able time so that the results can be used in the decision making process.v

3. The evaluation,must b'e cost-effec tive. The use of an evaluation

mbdel must be within present budget limits in school districts in terms oC

staff time echnology required for analyses.

. The evaluation must be useable: The results of the evaluation

process must be transmittable to all participants. C mplex statistical

discussions coupled with akstract designs need VICI be avoided.' This caveat

is hot-meant to, suggest an anti-intelleltual or. anti-etatistical bias but
-4,

rather reflects the concern that data must be understandable to be useable.

Unfortunately most public school. administrators and teacherstand, in

4
fact, most university faculty lack the facility to deal comfortably with

.- complex statistical language. leather than try to remove this barrier, it--.

is advisable to_work within ,these constraints. Designs which *require :'

external consultants for statisical support are of little Ube in locally
.

developed programs. As a'rul'e,of thumb, If the data presented 9 not

easily understandable to'all teachers and administrators ,within a district,
. ,

it shotild not be used.

In order to carry out euch.a,workable evaluation program,-five evaluation

concerns should be addressed. While all five are vital to an effective -

'II, evaluation program, the Individual evaluator cat readily 'adapt the processes

to his/her ownsneetls.
a

Evaluation Concerins1n Inservice Education*

The eva/uatiOn concerns for inservice education can be approached

through five questions.

1. Was the content of the inservice activity informative and useful
.

/

to the participant? _
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4

. .,
. .

. . . .-

. 2. Was the -presenter of the inservice aetpAty.effective?
.

.
r Ilk

.

3. Did the participants in the inservice activity exhibit the behavior

change as defined by the objectives?
I.

4. Did the participant's behavior in their classroom change as a
,

result of the inservice activity after a period of time?

5.- Did the stu ents of the partiopants change as a result of alte1. red

. t

-,teacher's behavior?
.. _

a- 0,_
. .

rii.ch f these evaluation,concerns is addressed in the light of the.
. ,

. .-

issues described earlier as being crucial to' fOstering changein inservice-`
1 .

,

-. / .

education. Included. in this discussion ate sample instruments for assessing

these concerns. -"Figure Three summariltea the concerns addressed by an in-
. -

service Valuation model.

1 e .. 6 SO P.
.

$ ..
Concern One: Inservice_Content ,

..

.

. .. .

While the content of any iriserviceleducation activity, is often limited
4/ . .

.

to thequality.of the presenter,, a separate -evaluation of the content
-;.' -

presented is a pecessaryaak, -a/he first' step'in this evaluation is the
. .

, .
.

. .

identification of the objectives.. Thes objectives, as identified by, Ye,
1

*
, . ,

:Ai, I' -'
, , .

aiiivity planners'andior:Preseneer, rm the bases forthe eval t011. Ihe ,. a°

,

questifts for evaluation off this co cerh include:

:

1.- Did-the contanpresignt make possible th= attainment of the
-

.

objectives,possibleny the pattic ants? 0.

21. Wasthe content presented

The,pavticipan0 in the ac

pp cable to the participants needs?

are the obvious evaluators although '

n external third party- luator can be, d. Thetauthor has found that

an effective wayio
.

valuating content, has been by proi/iding suffiCient

.

forms to one the participants who supervises the administration oft. the
------------___L_ :

evalu on, collects the col91eted instruments, arid-returns the forms to
1

.

person responsible for:data analysis.

12 .

4
^
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Figure Three.
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EVALUATIONCONCERNS, .

. Co

,

L

.

I., . .

E`

. .

.

.

.

Evaluation
Concern

Purpose
.

Administered
,

To Whom
Whe:i

Administered
Results

. Sought
.

,

,
.

.

When I

Administer(ed

/

Type of
Instrument

,

.

Content' of

,inservice
'ictivfty

.

r.

.

'Ascertain if-
content pre-
sented. met

'-desired ob-

jectives
.

A
r .,

Participants
by planners

.
.

'

'

.

'' Conclusion of

jritchrvice .

activity :

,

.

\
-Participant

assessment of
content effec-
tiveness

.

,

,

On site of
activity

.,

,

.

Likert type
. checklist

.

'

.

.

.

Presenter of
inservice
activity .

, .

.

Ascertain the
effect ofthe
presenter on
the attain-''
ment of
objectives

.

Participants
by planners

',_

. .

Conclusion of
inservice
activ4..y.

-Participant
assessment of
presenter

,

.

,

.

,

On site of.

activity

.

"---\\

Checklistc

.

.. ..Th

.

Participant
Learning:

Immediete
.

r

Determine
whether par- '
ticipants
achieved.
objectives

41Iiii.

Particnts
by presenter

1

4
. ..

1.

Conclusion-of
inservice*
activity

.

l'arCicipaht .

behavior change
..

.

'

.

On site of
activity

.

*

.

Varied based
on objectives

'

. t

Participant
Learning:
Long-term

.

V
Determine
whether
behavior change,
remainsafter
period of time

Participants bST

selfp,peers or
students,

-

Miriimum of two

months after
activity, '

,

Patticipant
behavior change

,

.

In participant
classroom

N

A

r

Varied based
on objectives

, .

.

.. .

,

Student .

Learning

/*

. . '

.-

,
Decermine .

whether
students of
participants/

bthaviorchange
1

Isar telselri4 of

:
behavior change

. .

Participants-by'
.,

self, peers or
students

.

r. --.

-

...

.

Before & after 1
teacher behavior
change intro-
duced into class-
room

,

..

Student behavior
change

-
. .

.

. ,..

In participant
classpom

.

.

-
.

1. Classroom
environment

. observation
2. Checklist
3. Objective

referenced 1,4:

instrument T
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The instrument itself should be as-brief as possible. As evaluators,

we tend to gather much more data'than we needor use. One of the assumption

of the process suggested by this,paper is that if an evaluation.system is

to be effeCtive,'it hat to'be used. If an evaluation is to A completed

it needs to he presented'in l'forrythat allows participants to complete

their task quickly. FOr that care must be given to construct precise

items that are coupled, directly with the questions for evaluation.
-

At
Results, of t.Ae avaluatior# are t"-'-ted, placed Cu the form and shared

with the presenter anc thdrperson or group respbnsible for Planning the

activity. Thit bpen system of accountability is extremely effective in

`planning futureorkshops on the given topic or potential_ute of the

presenter. Figure, Four presents a sample instrument with the results of

an inservice wOrkshOP reported.

Data analyses typically need to go little further than frequency counts

4or elementary descriptistaeistics. The frequency distribution of
4

responses-coupled _with the derived mean provides an analysis suffidient to
_ .

. _
judge the content effectiveness of a given presentation. For consumers

the simple, easily understood data is far superior to complex, time con-

suming analyses that tend to be ignored.

Concern Two: The.Presenter of Insetvice Education

As, stated in the previous section the analyses of the content presented

in an inservice teacher activity and the quality of the presenter are

closely related. As shown In Figure Four data relating to each of these

areas is divisible yet readily attainable.

The questions 'for evaluation associated with the concern for the

effectiveness of the presenter include:
. .

. r

1. Was the presenter,well organized?

2. Was the presenter easy to listen to, to work with, to 13.4rtiCipate

s.

with?

15
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Figure Four

WORKSHOP EVALUATION.

Workshop Title: Individual Instruction

Workshop.Presentor:

Workshop Location: Greenville,

Date: Winter, 1979

The activity you have just completed was developed through the Madison.County Teacher Center.
Your appraisal of. the activity will aid in improving future'programi developed ip this manner

-Please rate the workshop by placing an PX" along the following Continuud.

0
The stated objectives.of the workshop were:.2,

1.

2.

1. Identify fOur variables involved in developing curriculum for personalized
.

instruction.
\

2., Develop materials for individualizing instruction 'using the prescribed criteria.
- -

.

Illow applicable to your needs were the workahop objectives?
J ,

Very applicable , 1 18- 11 '3
1

0 t 0
1

Inapplicable

Less than expected
-

Poor' c-

Mean

.3-. 86

/7

3.81

3.71

. a
.

'Do you feel you have .achieved the objectives?
/

More than expected 1 17
t

4 0 1 0 1
J. . --..

.

.

Overall, howido you rate the content of -the workshopl

Eicellent
I

16 1 4 1 ' 1
1

o

How well didthepresentor organize the workhop?

Well organized 1 15' 11 5 1
1'

1
0 1

,

'",

5. How much material was presented?, -
Just right

EbT time available L 14 1 7 1 b
1

.0 I Not effective use of time 3.67
4 / *.. ., r

Lacked organization 3.6)

6. Haw would you rate the presentor of the workshop?
,-.. ,

, --r, 4...r."

Fantas$ic 1 18 1 3s 0 0 Terrible. 3.8§

= . . ,

7. Did the' quality of the presentor help you achieve the objectives? I__

"Dfinitely 1 18 i 3 f 0
t

0 1 Not at all
...,

< ,

8. Please make at least one suggestion, for improving this workshop in the future.
,

-..r ..,
,

16

3.86
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, 3. -What effect did the presenter have on your receptivity rto the

content?,

Participants again are the logical source of information concerning
0

these questions. As before, a useful process involves having a given

participant administer the instrument, gather the completed forms, and

return them to*the dita anlyst.

In selecting items for this form of evaluation, care should be given to

,separate the content from the presenter and the process used By the presenter.

'Zoo often, evaluation)n both of these areas tends to 1e based solely or the

effectiveness of'the presenter, not providing information on whether` the

content presented was ftdequate or not.

The accountability of presenters is essential to the'success of

inservice programs. Aa parfiipants realize that their responsea have°the

effectg_shaping future prCgrait-4hd-Chaaeof presenters, their responses-_

should become precise and, accurate.
6

L,Concern Three: The Learning of Inservice Participants--Immediate

The evaluation of the learning of participants in an inservice program

is rarely undertaken. While professors in a "course" situation are obligated

to evaluate their students, the presenter of an inservice activity is rarely
J

expected- to evaluate the learning of participants in an inservice activity.

This omission is understandable in the short term activity when enter-

. -ssf's
tainment has a higher priority than participant behavior change. As the

inservice model advocaed.by this paper is adopted, evaluation of partic-

ipants immediately and afteran,extended period is required if any measure-

ment of inservice effectiveness.is to be obtained. Decisions based, only on

participant reaction Xo content or Presentek. accomplish little if unaccom-

panied by behavior change in the participants. The various theorists

studying inservice education are unkii:Ous in their advocacy of evaluation

17



\. .tis stated earlier, most research available on teacher behavior change as

of teacher behavior change yet are not as certain of-how ,this =tan be don9.,

4

-15-

I

-

,

the result of inserviceactivity is not easily,rePlicable due to both the

sophisitication of the research design and the'coat required to carry out

the required analysts. In response, this paper advocates two approaches to

gathering this data: (1) immediately upon the-conclusion of'the-ictivity

gathered by the presenter, (2) at a later date gathered by the participant,

pees, or students. The latter approach is discussed in conceen,four of

this paper.

The question for evaluation concerning teacher behavior change is
,__,/

whether the participant.has met the stated objectives for the activity.
..., .

_At
c
his point there is little concern as to whether the results of the Pro-

'
- Igram havelIong-tirmitpact but wheiher_immediate-behavior change -can be

observed.

'The gatherer of data for this concern must e the presenter working

in conjunction with the,,activity planners of the loc istrict. The

instrument development should be thswresponsibility of the presenter with

the administration and analyses left to the local district. Instrumentation

for this evaluation concern should be as varied as the presentations. While

. .

a paper and pencil test may be appropriate for certain activities, obser-

vation checklists are appropriate for others. Figdre Five suggests an

assessment for an activity in ch the participant objective was to

develop personalized instructi dl strategies for use in the classroom.

A paper and pencil item measures the recall of key concepts concerning per-

sonalized instruction while an orarvation checklist is used to check the

product(s) developed by the individual participant.

This evaluation concern requires a major change in presenter behavior.

As a stipulation for development of the activity, the presenter must not

"OK



Figure Five

_ EVALUATION OF PARTICIPANT LEARNING: IMMEDIATE

Participant

Presenter

Date

1. Identify thefour variables involved in developing curriculum for
personalized instruction:

a. c.

2.--Anal-yzethemateriatsdeveloped in conjuncti n with this activity in
,terms of the following criteria.

a. Content is determined by objectives.

b. Objectives are diquenced logically.

c. Objective based pre test developed.

d. Objective based post test developed.

48.0
e. Activities incorporate hhimum of two alternative

learni4 styles.

f. Classroom environment adapted to personalized
' instruction.'

70.

19.

(

4

Yes No

,
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deveipp,a meaningful activity (the usual expectatiogbut must also

state measureable behaviors and prepare an e- valuation for participants.

The results can be presented in Several ways. Participant response

can be made anonymously with only a group score being analyzed. An

alternative approach would require individual feedback to participants -

combined with a description of group performance.

Concern Four: Learning_ofinservice ParticipantsLong-Term

If inservice education is to become more accountable, it must be shown

that the skills, knowledge, and attitudes stated po meet the objective of

)

given programs are retained by the participants after the inservice activity

has been completed. Foi the purposes of this_paper, long-term evaluation
5

will be defined-AA-measurement of teataer behavior a miximum of two mdnths

after the completion of the activity. The question for evaluation is

whether the behavior exhibited at the conclusion of the training activity

is still present in the partici ant in a work setting at a future date. If

behavior change is to be sought t needs to have long term effe

, r

Traditionally, this concern has been the focus of some major evaluation

studies but rarely of local district inservice program The design used

most commonly in large scale studies requires the e of trained observers

working i n the classroom for an extended per d of time. Obviously tfiis

design is unrealistic for the typical s ool setting. The approach*

advocated in this paper suggests e ueld'of participant self - evaluation as

a cost effective alternative While presumably weaker in statistical

power, this approach p ides available data as well as reinforcement fpr

the presenter and participant. The use of teacher self-ratings are a

reasonable approach to determing teacher behavioral change (Wilsgu and

Wistansley, 1976).
01W

20
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cf

0

'Alter a"Set period of t'lme thePeiibnor persons responsible for
, I 5 A', , s.

planning a given inservice adtivity. send an instrument do the original

participants which asks theparticipanta to self assess their own Chang .

While open to potential misuse this method involves the teachiliin.the
.

,..,:

evaluation process at little7mno cost-to.the district. It also con-
\ . ,

tinues the participant ownership in the inservice process' begun with the

-needs assessment. This format alga allows participants° the 'opportunity
(-1

to further reflect on the activity the reality of their own class-
0

-

rooms apart from the intensity of the original setting of the inservice'

activity. Finally,' the'rocess treats professional as professionals--a
:

rare hut-neededTtreatment.

4

The instrumentation for this-concern can be either a-duplication or

adaptation of the.it+ used at the conclUsisp of .the actiirity.ftself

(Figure Six. .
s -.

The results need to be shared.with the presenter and participants but

more importantly should be used by the planners of inservice to' an ticipate

what to include, in future programs.

Concern Five: Student Behavior Change

a
MacDonald (1976) has stated that without evidence of. change in student

behavior as a result of the change,th.teacher behavior that inse#vice
/

education is not 14orthwhile. The measurs._of die nature of this change,

however, is difficult to obtain using traditional methods: :,;;,,

1 0

%..
. .

Inservice education, even when conducted Using olispitematic model

proposed heie can hardly be expected to result in immediate significant
.

gains in student achievement or instudent attitude changing front hostile

to ebullient. Additionally, when significant gains dp o r, one must be
-,,

'1,
.

,
i.

very hes t to attribute this growth to the results Pf a -planned
"9 . ../

inliervice'activ y
21



As a result of /the workshop on person

t,

o

liFigureeSix

EVALUATION OF PARTIcIPANT,LEARNING: LONG TERM

Learning Rate
4

Name

,Date
---

ate of Inservice Activity

Date Today

zing instruction:

ven

1

100% of time

e needed to attain mastery of materials.

. Learn

Tea materials
o jectives.

3. %%Lear

Stude
learn

100%-of

ent
(-

.

developed hgve.been s uenc

(

materials

Style

0%-o time

terms of measureable

,

No materials
, -

is have learning alternatives
ng style -.

aptpalipg t9 at

'

All the .time

4.. :Clastroom Environment-,

AI The room arrangement
instruction.

4

1

Always

" Never

4

least two different

e

is changed tomeet fhe recfuirement of personalized

m_.

22
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fadministratillik at the local level.

-elternatj.ve forms of evaluation seem to be of more value to teachers and

research model -This approach can be used to anecdotally record changes

in identifying long term trends or in making normative comparisons, two

.

While traditional measures of achievement and attitude can be useful

Thefirst approach suggefftg utilizing the "classroom environment"

.--/

-20n
....

-

-

.

-,..4..)

:

t

,

.

.

S.

1 in student behavior that can be attributed tcyhanget in teacher behavior.'

For'example ili the goal of the inservice activity is to build teacher
.

i

iskill iplusing positive reinforcers with slow learners, teachers can 4

record their observations of student reaction to the teacher's use of

positive reiritdft-a§7WhIle not easily quantifiable, this approach' pan"

be 'extremely valuable in documenting program effectiveness.

Normally the tea'eher/participant would be the recorder of this data.

However,,two other sources are possible. Theliist would be.the *Jae of a

external observer such as a teacher colleague who would observe during a

planning period. Admitting that such behavior is rare, these shared Obser-
.

vaildns would'be extremely valuable in building profdssional intuactions

in a staff.- A second-alternative evaluator Nicfd be ale students in the

classroom. Again, admitting the imprecision of this aPproack, student

reaction can be extremely valuable at all grade levels. Taking the use

of reinforcement as an example, children can be asked how theyleel when

the taacherNgomplim#nts their efforts, or when he/she doesn't. The responses

are effective documentation of the effects'of the change in teacher b,ehavioi

on student actions:

A second general approach to measuring the impact of teacher behavior

change on student behavior,would be the use Of dbjective referenced

measures tied closely to the purposes of the inservice activity. If an

inservice activity proposes providing teadherd with skills needed to.improve

23
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0

creative writing skills in high school students a-simple measure could be

developed: which would measure creative writing outp'ut both before and

after the inte ention. This measure would be teacher administered pro-
,.

viding some gro s descriptive data:

Any of these approaches to the evaluation of inservice behavior lack

t

tti precision required of a sophisticated-research program but meet the

crit is of being useable, being-timeand cost effective, and of being

6%nunderst dable to those involved.

Summary \

The ev4uatiott of inservicaudation_must=be-rtied-tb-an approach-to
-

the professional development of educators which involves needs assessment,

,

the setting of measureable objectives, and the delivery of services tied

, t . 1 ii

specifically to.tbe objectives.' Once this model has been adopted, a
\ - . '-' --N

number of.evaluation concerns can be addressed. For the purpose of this

paper, a practical approach which requires the involvement of planners,

presenters and participants has been proposed with a focus on responses

to five basic concerns of the inservice evaluator. While admittedly -

lacking in sophistication, this approach to the evaluation of inservice

education.can b4readily integrated into /11:y-school tting providing ).

vqluable data in improving the quality of education.

lb
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b
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