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C T the. purpose of the teacher workshop described in this -

report was %o di's'seminate information ‘to junior and senior kigh
schcol social studies classroom-teachers and administrators regarding ’
jnnova¥ive educational materials and teaching methods available in . -
sncdal ﬁciencef&fﬁéiplines._Fortyéseven social studies teachetfs and
- administrators from New York Ci@y area schogls,.participated,in the
program. The program corsisted of one-day ‘Tong presentations in»1979
-on anthropology, socioloyy, ,politicgl, science, economics, and
. psychplogy and additional fud F-day conferences. devoted to each of
these disciplinesyscattated throtghout the following year. ]
Presentat;an'werb offered by teams consisting ¢f a social scientist,
an experienced teacher comsuyltany, ,and the project director {2 social
science educator). Workshop participants were involved in a wide . Coe
vatie¥y of lactivities, including viewing and analyzing social science
topics, evaluating various teaching téchpiques and, materials N
(¥nctuding major texts, projects, gﬁd National Science Foundation
4 sponsored programs in the social scienceg) . Pre- and posttest
g%&?vorkshop sdrveys were undertaken to determine teachers' and’ o .
administrators' familiarity with social gcience materials, : ’
willingneéss to try new natefials and methods in the ‘classrocm,
. projected smccess in igpplementing-.new ideas (pre-vworkshop survey),
and impact of the workshop on par icipants (follow-up. surveys). ~
Findings iﬁdica;ed that teachers and administrators possdssed little
. familiari¢y with innovative social studies materials at €he beginning .
of the vorkshop and that most’ teachers.emonstrated an incredse in . *
avareness}-fpmiliarity, and_intent to use new materials and teaching
meth&ds”é§ a.result of participation in-the.workshop. (LB) ' .
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. - - V
I, INTRODUCTION " S

¢

Throughout the Spring and Fall of 1979 fifty key sogial
'* a . _»\ .
studies teachers and administrators partixcipated in an

information d,ssemination workshop des1gned to increase

awareness of the many alternatives open to'secondary social .

studies teachers in their choice of social science programs
representing tne fields of anthrOPOlogy, sociology, political
" — «
science, economics, and psjchology. The program was arranged
in blocks of presentations eacn devoted to-atdifferent‘l .

, .

éﬂlSClpllne with: additional full day conferences scattered
> throughout the year and in l&te Jdune of-l979, The full day’

conference, o ten irvolved interdisciplin arj presentations
-~ >
9 designed to'strengthen participants' familiarity with those
. 3 N ‘ |
sc1enti¢ic methods. common to all of the social sciences. It

P .

would be fair to vay\that the philosophy and methodology of

the social SCiences was an underlying theme- couoled vit}

s

problem-solving tbaching techniques- that ran throagh th

entire prograu and was. reinforced by the staff of.-ducntors
- * y

2 4d S -" e

’
.

.~ +and soc*al sc1entists.

3 . . \ ]
T . ) ~ .
Each discipline was represented by a team including a ,

‘social scientist, an experiehced teacher consultant and the

‘w

. et sev reral, times uarirg the year for gen eral planning and

feed-back while the shbgect matter teams net’ m&ch more frex\\k
x

. qdeﬂtly to develop lessons- for each.meet&ng (meetings -were

- ’ Lo~ .
Qi:ponthlyﬂfor 8 year).\\Because of the frequent planning’
sessions ‘and because tpis was the second jyear of the projgct,

) .
< ¢
PR

3 -eventually dropped out or did not completé the project.

.
. v 1

S - . -

, .
g .
.
.
- . . 5 : :
“2 H

1 L] - -

project director, & social science educator. - The entire staff

A




the staff had coalesced ih.purpose'add the pregram showed

. superior organization as compared to the first year. Asn
much attention was paid -to p€dagogical concerns as to those

of formal social science with a view to more closely in-

). o v01v1ng tehchers in the materlalsv-after ‘which 1nvolvement
b ‘ . s
developed into mbre general 1nqu1r1es "into the methods and
4
’J - concepts of the 8001al sciences. Teacher consultants, each
of whom was especially well-versed in one or more of the
b Wyprograms and texts utilized, gaded significantly to dis-
- . wrl 4 .
s cussions by offering clasSroom anecdotesy reporting on thg*
. . ' &
advantages and/or disadvanitages of a particular curriculum,
and by frequently leadlng demoneﬁiﬁplon lessons (sometimes
with groups of secondary school, students) to the group as a
. "
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II. VPARTICEPANTS .

r

: versttrong group (in terms 6T interests and backgfound)
’ .

of fifty part;cipants was seleeted from 190 New York areat®
‘ |

g v
P

appiicants. The median age of the group was 43 with an

N \

average of elghteen years teaching experience. ‘Eig%t ﬁepartf
ment chalrperson? and three a551stant principals were among

the group, while three of the teachérs were responsible for
curriculum cqordination in their'districtsy Iﬁ—éaditién, two
local board of education members were acc pted into the Ppro- \

gtam. All but three participants represented teams of two .

or more from individual schools or school districts. Only

% N
three teachers dropped ocut during—the year and a half of, the
. . ——
pro ject. .
- 0
»

Thus, the group represented a mature and experienced
set of educators, many of whom held decision-making roles in
» . -
their schools or di?fricbs and were in_a position to influence

curriculum chpices. Excellent attehdaqce and the relatively

low dropout I%vel indicates‘considerable enthusiasm for, and

*

interest, in snudylng alternatlves 10 uheX5001al studies

curriculum, Over-all, the project does abpear to have fulfllléd

\ ¥

its goal of recruiting key teachers and admlnlstrators who

. . -

have conziderable teaching experience and were ready for a

. 1.
re-training and "awareness" experlence.

o P a

N

It should be noted that a Very high proportion of work-
shop participants. (75%) were motivated® to join the program be-
cause of én éxpréssed need tq."revitg%ize" theirxteacﬁing and
gourses in the school and that many (hé%) learﬁed'of*thé.

program by word of mouth ‘through their administrators or




~ ~
- R
stage. o » .
. -
.
- -~
. ' ’
~
. - -
]
f
N 5
4 &
. 3
- o
- k3
~
x £
»
S ) 7
.
- ¥
.
\
- . s
L] ‘ _—
. -
a
£}
.
' ’
. ~
‘ L)
i 4 .
o
o
- L} "

?
~

)

through colleagues from the area who had been previously én-
rolled in an NSF:sponsoréd workshop. Quite a few (34%) were
from départments‘or,districts in which key social studiesg
personnel have previously been in attendance, thus lending
strong support to tﬁe’stratég{*for recruiting pa;ticipanms >
. . . e

3 - 0‘ - 3 13
in teams "“that include one or more admlnlstﬁgpors'or parent

the lack

leaders. ' One of the weaknesses in recrulting was
. /" -~ . ——(———

of contact with PTA lead?iship, since only four PTA people
. -
applied and two finally enrolled. ‘Administrator, especially
chairperson, responses were, however, very strong and support-
: S

ive of the project bofh in its planning and impléﬁentation
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: 1nclud1ng these:

2
’ were used to 1Llustrate the kind of materials avallable \

into the social studies. Pgrticular attention was

III. PROGRAM' . . .

. . : 5 .
Bi-monthly and full-day sessions were devoted largely
effort to intrnduce social sciénhc¢e cdontent and methodology

aid to

s’

major‘projects funded°by the National Science Foundation
’ »

Anthropology Currlculum Study (Laohlllan)

. Exploring Human Nature “(EDC)
. ‘ _Sociological Resources for the Social Studies
(Allyn & Bacon) » '

. Economics in Society (Addison-Wesley)
American Political Behav1or (Glnn) ¢
. and, .
ACor**parinfr Political nxperlences (Allyn & Bacor)

In additlonr several well-known psycnhology texts, such as
[3d . \ .
Weitherime; S Psychol_gi. A Brief Introduction and’
.‘ :

ucKeachle's Psvchologyx The Short Course.

’ >

+o teachers of osychology in the hlvh school ,

2.
lee did. not permit a IULL examlnatron 01 any of th
programs, S0 selectlons—were made from eath for demonstratlon

at the workShop meetlngs W1th the partlclpants. Involve-'

ment was part. and parcel of each’ meetlng w1th the stress

laid upon P 1ng the role of active learners rather than

peddgogues. An )xampIeYof this would be the October evéning

on which the partlclpants condﬁcted tnelr own‘survey of

> .

political a*tltudes toward u. S government symbols and

offices such as the flag/ the national seal, the preslaeht,

etc. using activity cards and workbook sheets pro??ded with .
. ) ‘ < I .

the Americap Political Behavior program, Another example

‘ o . T T T .

o—
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Aruitoxt provided by Eic:
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would be.Ihe Stereotyplng lesson from the- SRSS progect s

episode, IMAGEo OF PnOPLE in Wthh our workshop group first

reacted to pxctures of hlgh school ~age glrls, then reacted to

v

their names, and then to background 1nformatlon.. In addition

to oemonSuraurns an important pilece of the sociology progg\g,

. . -

this lesson was used to illustrate social €¥cience techniques,

4 . .
scientific procédures of investigation, and statisticdl

. -

~

methods of analysis.

. .
- —_ ~

Demonstraplon ‘were regularly followed or accompanled .

by d1scuss1ons of thelr background meanlno, and related

‘research drawn from the relevant-social science disciplire.

\

Scholarlv research ~questions and problems were usually

~

nandled by one of the sqcial scierice colleacues attached to
—

.

the project., Dissemination of social sciénce curricula was
' H

further enhanced by the contributions of teacher consultants

°

who reviewedLlar er portions of ,the program for articipants
) ! °

and who Zave: anecdotal accounts of the progigt's (and/or

*

kK
¥
2

. . ' 2y .
specific lesSon's) effects on their qwn clagses in secondary

>
S .

2
v

school settings. Iu addlt’o“, in 'v1dua]s%in the workshop
- ‘ 5»’ . N

were given-the: task of writing brief but comprehensive re-

b

v

views of uni%s, chapters, episodes, etc. ylthln each prog am

I‘H«

jscussed and analyzed. 'These reviews were shared either in

\ L
=

writing, or wer€ presented orally and, dlscussed during

o s

[¢H

‘t

"a

Ny

several of-our evening sessions. ;i )
| : %
The combination of specific'demonsqr tion of 'typical'

_ . ] \z
lessons, academic background, soc1al scxénce methodology,

y‘

and broader rev1ew, was des1gned ta- glvg both’ breadth and

,

L

.-

I

:?,’{k;-\;?lkr&ﬁ:“\%w?-*rtdi';;f};j et 4]
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depth to the workshop's disseminatioh efforts, \Rateriaf§\i\\

¥

’ N\
- were also loaned to. partlclpants for thelr own, Wore thorough,
«
\\nersonal studv and tlassroom appllcat;on. where fea°1b1§ ’
e "
j a few classroom sets of SRSS epléodes, ACSP units, ard - "
T ) PB workbooks were loaned for field testing to teachers who
o ' agreed to experimént and report on tpeir experiences with ~
' thé materials in one or more of their -claSses. . e
v -~ o,
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; : 'IV. ASSESSMENT L o
B i .. - : N -
K ' A. QOverview A - TS

| - . .

_Spesial attentlon was paid’ 1o the pre- and Dost-'

1

- ~

<o M - L ¢

a;pinisfrators exhibited of alterhative 'spcisl

[

ence

-

sci

P

ES
.Y

: naterlals in anthropo ogv, socrolqgv, economlcs,E

‘,political science .and psychology.

. ‘ - L3 3 2 . \ * ~
: listing a sample of the major texts,_prOJectSy and,kSB
) for partlclpants':reactlons.

'nac} was requesﬁed to
. [, '-

indicate awareness, degree of familiarity, and use,
)ou — \

wide variety of materials. In addition,'open-

’ -~

a

T : « - of

. ‘ paceo were alloted so teacners and adminloufatOlw

%*ould 1ncldde favorlte raterlals outs1de uhose al adv

- / S

v 'presented on the 1ist or iricluded in Ythewworkshop U

. . .

L :progrem. {Further, a trained dbserver was directed to.

. N . -3 « .
“visit and interview (oy xelephone ox in'person) a

.saﬂple of part;01pant/classrooms and to/questlon xn

' ' depth Zt least-a few *d‘eachfrc ;oncernlng the maternals

N

’ & . and methods.they weye currentlJ uslng to teach social

~ f
. o
L ¥ )

e s studies.’ Thls was done %o supplement results oI, «the
‘ paper and pencil survey with mone *objective and/or
« i N . R - X

: . \direot observation .,of field situations. Thus,

. .
) T T - ¥ .

¥ . -
-\ T LN

of,qlassroom usage and project impact upon teachers

-

_several months removed from contact with "the progect.

[

At the first workshop session, all participants

-~ » -

?]ER\, ’

Rl A 1701 Provided by ERiC:

'

Al e
o

A survey 1ns»rument.

.

Yy = . -

<

workshop awaren®ss and- 1mplementatlon that teachers and .

a

-

sponsored programs in the cocial s01ences was presented

o

a cross-

check was devised to‘develop a more realistic picture__
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.

were asked to respond‘mo.two surve&s;,the first, a .

brief ene,‘askea rhat phey\ekpecped)or wanted to achieve ..
durlng the program. ”his was{asquestion of goals'anj
‘eypaetatlons that resulted 1n an overwhelmlng expresslon

[ 0 G .

‘of desire lpl “"ev1talrzatlo“" or an “open 1ng" to new Y

xS
» N “

ideas concerning what could be done to revise or expand

. 9

social studies courses. Promirient, but less freguently

.
- - -

mentioned were expectations of Tnhanced professionalism,
P : :

‘ the.need for credits to improve|salary besiefits, planning

¢
-

"to set up new électiyes within the department, and a:

¢ Lad
desire to meet and exchange ideds with colleagues from

di fferent scnool These ra“Al 55 vere hased on a .

content analys1s ‘of the freque 1cy of responseu to the )

open question mentloned abOVC concernlng expectatlons

. .~
-

)
r
o -
3
5-1

»
.
3

the NSF workshop,

. < .
While the many of “the responses fit the gsuQ

~

’

-

°pattern of answers to in-service programs, the ex-

8 . . Y S
tremely strong demgnd fe) revitalization 1lndicates a

-~

" deep need by career teachers for profes51onal gréwth

couoled with a relative lack of avallahle, qualluy in-
service tralnlng, There appears to be a very powerful

urge among many 3001algstud1es teacners in the New York

area to seek somefthing new and different from their R
) \
usual programs and course. offerlngs preferably in a
"“w# .«./

hlghlJ profess1onal, uﬁlverglty/college based context.

"I and my staff feel that this is a S1gp of health on the

LT -

part of the experlenced teachlng sta £ to whom our program

appealed for support ‘and partlclpatlon; a WilIingness ta




- A ' ' ”l'h

: . % L

. - . s
. i

to give valuable time’ .and energy for learning (in rather

,low-morale education period) that should be recognizeV

and widely encouraged

A second survey focused on knowledge rather thar

s -

This SurVeyjasked participants to indicate

_ needs.

«

their degree of- familzarlty With and/or use of a liét

. of natiopally dissemin nated programs and teth decigped

to offer one or tore of the soéial'sciences to a.pre-

.D

’

college student audience. The list shown below. pre-

sents several programs/‘te\(tc in each social science
~

category for reactiorn; and leayves open responcse areas

for participants to £ill in with the titles and authors

of materials they were currently using or favored using

2 - , . q .
j " N

with their own students.

. Sdrvey Results L

Relatively little -awareriess or familiarity.in the
pre-workshop survey Was shown‘with the social science
projects on theilist;‘(as shown in the Table one on the
following page) Use was extimely low for the group of
participants tnougn nearly all are.experienced teachers

* of considerable motivation and education. luch greater

’

awareness, familiarity, and use was indicated for the
' il e o
teacher supplied-entries in each social science categorys

¢ Most commonly mentioned in terms of 'new' social

-

studies programs were units and books of the Fenton
program developed at Carnegie Bellon and published by

Holt, Rinehart and hinoton, (40% awareness, 28%

familiarity, 20% use in classrooms) Frequent listings

were given for a varlety of textbooks and reyiew books

* ’
‘ . s

a N - * e

Tl 1e
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! Péejﬂgrkshop Survey

-, ° .
- »

Subjeo‘ts & Programs’ '

o

N=50

Degree of”
" .Awareness
(“heard of, seen™)

3

(responses in numbers of teachers) -

0
. 0
-

Deéree of
Familiarity

("Read, examined")

N
i
W W -
. /
Degree of
< - Use, *
(Min classt) = .

NONE SLIGNT WHMKT = VER

" NOME SLIGHT ST viry

NONE SLIGHI*&QX% VERY

o 7 . !

Anthrogofogz . I 1 *
"Anthropology Cuf%lcuium SN ‘ T . .
Study . 50 - by = 50 - - — 50 i _ K

1‘ - 7 }‘ ' H
"Exﬁlnring‘ﬂumén'Nature" 49 1 - _ b _ _ 50 - - -
V4 . . ¢ " ' ! N :
Other : : : * ‘

50 - - - 50 - . - - 50. - - -
Economics‘ ~ -
"Economics in Society" - '
¥ 49 1 - - 49 '] - - 50 - - | -
"Topics in Economlcs ]
(JCCE)" . 47 "3 - LX) n _ - 48 2 - -
.Other« n \ -
% : 3 5\ = 3 3 LY - - 2 ‘ 4 -
Political Science ’ ( - . y |
"American Political : ¢ )
Behavior" 47 _ 1 1 1 47 1 1. 1 47 1 1 1
"Comparing Political . .
Exgsrience" 50 «f .- = = 50 - - h - 50 _ _ _
Other '
- M . i < ’
Psychology- ° '
"Introduction to 48 1 1
Psyghology B 48 1 1 - 48 1 1 -
"Psychology: A Short * : |
Course” .. 48 1 1 -] . - 48 1 1 - L8 1 1 P
other R O R | R S T O 1
Sociology . ; ! . ¢
"Sociological Resources I . %
for the Social Studies'] 45 | 3 2 _ 46 5 g . o ) N <
a. "Inquiries in Sociol ' . .
Sociology" 49 1 - - 49 1 - _ £Q - - -
"Eplsgdes in . , . ‘ i
Sociology" R 2 2, 1 46 2 - 47 2 1 -
Other . * ‘
) T - .
o - 15
N LN ) ‘ ' ;




=y ' . “\ " (/’. . N ’ 12'\’

i ?7;; ’ C, with'social s¢ience orientations. In economics, a N
rev1ew book Econgmlcs by Antell was often noted and .

< N 4

- reported to be used in many olassrooms.‘ Psychology, - - -

N

popular in, many high schools, was represented by a very

P

"fragmented céllection of ma’cerlalc and’ texts, only ohe”

~

. oo . of whlch was used more than anysothers, chﬁology - )

® v A [}

Today's (CP&) 1ntroductory°text. The teaCher- 1h1t1ated ‘ o

¢ - .

. list was,very fragmented in the sense that no one text g -
L A . or program was familiar to or used by, even a A
- b - : * ‘ -

[¢]

sigri?ioant mihority of the group. Exoept for ex-"
) . - tensive. qwareneso of Fenton'“ WOrk and a few intro- ! , .
) ductor¥ texts, ;1rtually no programs, elther tnose ‘
.developed under K3F or through other auspices, were

;o9 . reported to be in regular use. Apparently, most of the

téachelrs in the group *instpuct from one.or more texts,

2
°

**”from notes and/or currlculum guides, or develop ‘their

B < 4 .
= f own eclectic collectiaqn of lessons for a social 501ence

céurse: This finding'‘is all the moré.strlklng srnce at
least half of the group reported hav1ng taught a social -
science course or elective at some time in thelr recent .
careerg. In ahort, tbe group offered fertile tqrrltory
for dissemination of information, materials, and ideas

about‘ social science methods and materials. . .
N DI T

P 2 Con31oer1ng that the survey at the beginning of

-y
. the Workshop (table l) showed teachers possessing little
.« familfarity with- any ©f the major social scdence pro-

grams developed with NSF backing, the safie Survey

L)

\' administered at the course's conclusion (see Table 2. :

- .

for. statistics) on the next page, demonstrated

' 16




. TABLE2 .- . . PAMILIARITY WITH PRE-COLLEGE SOCIAL SCIENCE MATERIALS 13
3 . . = — . -
Lo o, ‘ - . | _,
- Post-Workshpp Survey .= - i N .
R _ . Ns47 (respoonse’s in numbers of teachers) { )
K e Y ~ WU ¢
Subjects & Programs “ . Degree of Degree c.)f:~ i " Degree of
B - Awarenes ' Famillarity ‘g Use
. - ' ( heard -of, seen")‘ (""Read, examingd") _}.‘ ("in class")

. t\ow, SLIGHT éﬂ?ﬁl VERY [|"NONE SLIGHT, | GE  verlf ‘NONE_SLIGNT' SET  very
‘\ . . N By 1o - . . , -
Antbropologz.~~ AR st 4
“ v ~ . i 4 -

""Anthropolpgy Curriculup’ S8 | 264 13| - 8 26 134 -4f 30| 9 | 8 -
St‘.udy _ oAb O DO D — R
: , : 5 15 | 71 . : , -
X "Exploring Human Rature!' . : : 6 -‘5___” ) _1_3_«___%2_M____2 28 17 {2 | -_
. 5 * Y .
) < N . N e
’ Other - C - . , - - - _\\ - _ ._. - - -
. . . ‘
Econgmics , i / .

’ "E.COHOI.HiCS in Society" 8 31‘ 7 ) '1 . 8 3‘3 5 1 42 2 2 ] 1

MTopics in Ecopomics —_6 31 g 5 6 ‘31 < .
. . . - 1 35 6 -
(JCCE)" . . [T IOt AR Pt | RN Sl S, EESUS [N TS I T, B
Y » . . . -
-Other - 3 1 s ) ] " 5 _ ; o | e |
. , oot ’ T . e
Political Science U S
.‘L‘ t, ¥ * ‘ . . .
"a, s st ~ . .
Anerican Political 6 18 | 18 | 5 6 21 | 20 | - 16 | 21 ] 8 2
Behavior" . R I A S | : cd . °_ | L
"Comparlng Pohtlcal 20 -1 33 s - W0 | 3 2 .- 41 6 - -
F\m.rlence . . L SN R R do T 1T
[ ] y .
019170 U NP S— SO S | R B R
- . ! ‘
Psvchology ' L . ‘
"‘Introductlon to 12 33 1 N 33 1 R P L ) ,
Psvchology" o b | IR L s
v ; W - : '
.v?s-}vcho‘]_'og'y; A Short 9 25‘ 8 5 ; 9 36‘“ 9 3 i 3 . : ) 1
Course" 4 A ] ~ ; B . _ TA_ SR BT R
; - 11 { 9 74l - 11+ 1w |6 || - 10 | 2 1
Gther _ N . e e I I S S . k
- | o
Sociology | ;
coie !
"gocialogical Resources . z ]
for :_\w Social Studies'| 6 20 18 316 23 15 13 jj.2 15 S 3
* a. "Inquiries 'i'n Sociol 11 ! % - ) S . A /9 . g‘ " . .
. Sociclogy | . e b . . !
b."Episodes ‘ln" 7 . 21‘ 15 4 7 3 13 4 iL IR ; N .
Sociology N N AU R I . . ? L ; .
mher . .Mf.‘ 9 B SR (R G ’ e i |
. ) : ! i i
51 (O 17 o
. . i 1
i . ( i % K
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significant though by no means universal, changes in ' ' )
. A . ] - s
awareness, familiarity, and reported usage.  Each §f

the programs demonstrated and discussed at:workshop\

meetings was recalled by a majority of participants o

theirQSurvey form: - Most reported a shift in awareness

" from "more" to "slight" or to “somewhat" for all of the

\ .

> programs examined. Relatively few, indicated.that they

e ‘'
felt very aware of or familiar\with,the curriculum Cy

[}

materials that formed the basis of the workshop: This \

4

is probably‘%_function of the limited time given to e
each. program and to jne time lag involved in Tteacher.

L]
attgmpts to use new materials in their own classrooms,
. L . \ | \
Expressions of familiarity showed a shift similar /
t6 that of awareness with a movement out of the null

category ard into theg."stight" or: "somewhat" response - -

levels. Agéin, pelatively few indicated great familiar-
ity‘with any of the individual Sfograms or with a-group

of the materials. in any-one social science field of -
study. - .

-
It should be nofed, howevér, that several curricula
had a much stronger impact on-teathers’ awareness and’ |
familiarity than others including the Episodes from -

the SRSS package, American Politicél Behavior, and

o
-

Exploring Human Nature. Perhaps these were better ex-
3

plored in class or $ave greatgg‘appeal to most social
- \

* studies teachers' history orientations. EHN was re-
w . . Al . -

called” partly because the films.thatare part of phe\ S
. ¢

+ R Y . ~

o > ;

. ' -
L I 18 - . -
'™ 4
. . . ) .



program made a lgétipg impression. APB was remembered
because partly because teachers reported enjoying the
wgrkbook activities that go with the text- and fre-

guently indicated aﬁ intentiog to use them in class. -.-

.. t - In terms of use, there was a sharp drop in the rate

of shift from none to "slight" or "somewhat". MNuch -
greater awareness and familiarity was reported than use,

although quite a few indicated moderate usage of APB,

the SRSS Episodes, and Psychology: A’Short Courséf/
A handful of teachers indicated great involvement with-
one qf more of the programs, haQEng-adopfed"them as

. . their standard or mainstay texts for classroom use.

. The relatively slow shift toward use  currigulum

- materials may be due to several factors: first, the

. I
. . |
~. workshop itself. has jusi'concluded; ,second, a classroom ‘
- - |

opportunity to use a new program may not occur within |

p ' .' - so brief a period as a year; third, imertia to change
) or wobries of insufficient knowledge and or training to

[y

competently implement a new course; and fourth; lack of ° ¥

administrative support or fear of official disapproval}
. ) . .

- . real or imagined. .
. " J. .

Changing teacher's behavior patterns and curriculum
choices is a difficult busipess, éven given a relatively
| g ‘ strong, year-long workshop effort which was moderately
’sqccessful in developing cqnsiderablé awgreness of, and
familiarify_with major social science progréms:that could
| T serve as alternatives to existing éourse outlines or

‘ D |
could supplement current teacher efforts.

CRIC T | - 18
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C. FCLLOW UP RESULTS °

¢

-

+

. of théeforty ée&er Information Disseminatien Workshop
1n bhe Social Sciences éIDWSSiagggt%c1pants, nineteen partici--
paued in a telephonenfollow—up interview on June 12th and 13th,

1980, a total of .forty per cent. With only two exceptions,

1‘6. '

these individuals returned calls placed to them at tHeir depart- .,

men? offices at. the school in which they were teaching. Twenty-

seven successful calls were made to randoply-chosen participants
in an attempt to sample fifty per cent of the original group.
Thus, seventy per cent of "the number contacted were eventually
interviewed.¥

. The number of part1C1pants interviewed might well have
‘run hlgher under other circumstances; dJune 12 ,»and 13 were the
“last school days of 1980. Teachers were harraséed and hurried
on these days, yet tney often made what seemed to be extraor-
dlﬂary efforts to complete the interview. In two cases, this

. meant making two.separate phone caLlls\\E Some teachers called

>

the interviewer in the evening from their homes. One placed

‘her call'from a-pay phone beside a busy expressway after .

working hours. Six were interviewed ‘and observed in class.
Those who were interviewed were without exception enthu-
siastic aboué the IDWSS Program. It is tempting under these

. Sircumstances to conclude that, had there been more time for

1nterV1ews, the number completed and favorable would have been

‘much higher. However, it is possible that only those expressing
.a high degree of -satisfaction would respon der the conditions

of a telephone interview such as this one. Tfhus these results

‘ may represent a biased sample of respondents. That there may

have been such a pattern of response should te borne in mind

. when reviewing the following generally laudatory results.

T s

" . ~
Y . - '

P

*  Thirty- 81x calls were actually made. Nine of these were not
successful in that the teachers called had moved to another
school, gone on sabbatical, or were otherwise nat available.

-

S

s
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There were twenty seven male and o.lxbeen female partic1pants
in the IDWSS Project; ten male ‘and'nine- female part1c1pant were
interviewed. Most taught in a public hlgh school, only two hagd’
pos1t10ns in a prlvate or parochlal school. It is dlfflcult
to present their grade level(s) in a-.tabular fashion becduse of
the many cases in which teachers -taught a numbel of grades,

> -

these were in overlapplng, non-uniform comblnatlons. Only six ' .
taught the upper grades (11- -12) exclusively, Of the fifteen '

who taught in the lowar grades (7,8, 9), eight taught only .
lower grade or grades’, and seven taught a lower grade in com01—

nation with a hlgher grade or, grades. Two depar;ment chalrper—

sond) were included 1n this' sample, and-two teachers. from a

discipline other than Social Studies (Dngllsh).~ One teacher

taught in an ungraded high school for learning and emotionally-

L

disabled children. . o

Y
The Interv1ew . -
The first question of 'the interview prooer asked

~

1. Have you tauzht a sociel science elective in the Tast
two years? If so, what discipline?

*This sample answered: A L
Regularly Sometimes  Seldom , Never .
- : ! L2 3 ,
but some had taught more than one elective: t‘ﬁ o . . h‘
| Ecéaomics, - Lo - - )
. . Law - N
. . Psychology, .. 3
oo ' Ethnic/ ‘
: R Black Studiés 2
" o _ Anthropology 1 -
, ) . Sociology ] 1 . | - \\
. o Women's Studiesv 1 Il ' j’

Cf those who answered "Never," four Spec1f1cally related'thls
answer (to “their. teachlng only grade 3 or 9, where theyadld not
have the oppprtunrty teaéh electives at all. - . ‘

. .. '.,' o — " ;
<« Several ¥eac ,_though not now tiaching L “f
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- anv elective, spoke fondly of txmes past when they had been .
] able to teach. such a course+-in annther schqpl, perhaps, or at :
.y another grade level. . L . i x
. i l ¢ ;,' . 9\ ’ .
, Participants were asked: . s - ‘
Do‘you 1ncorporate the social sc1ences into your s001al . .
studrgs courses? ' 2005 2 .
* . - % . ‘ T
' - They answered: . - L e, .o
' Regularly ~Sometimes Seldom « Never .
12 y 7 22 , e o ,
. Respondents who answered "Seldom" were not regular.Scclal e '
1
Studies teachers. One was the Special Educat&on“teacher, one
an ‘English teacher who drew from the soclal sciences for drama
vbackground and context. The other Engllsh.teacher, however,
answered "regularly,"lndlcatlng a partlcular relevance of. the =
scc1al sc1ences{Edr literature studles. T e . 4
Partlclpants were asked if the§~Were famlllar with vaglous
. social sgience projects or area texts, and whetnef they had
’ "‘used thém, either in class work or as thelr own source materlal
They answered as' follbws: - ' B
} ' * ' 't - , ”
~ © Very .. Somewhat  Sligh®y. Not at all | -1
) Familiar . Familiar  gamiliar  Familiar Used
T Socio gical - ! > o ST
Resources for 2 - — 6. " - Q 2
, “~ the’ Social Sciences ’ A R T
- - - 8 : |
Exploring Human . . NV -
Nature ‘ 1 2 & D 9+ 7 2
Ecoriomics in 2 - ~f;., * .
Society 1 2 . v 3 13 3
e American - s o : . . h~‘i _ -
-~ Folitical : Ly - 5. . ' 5 7 5
Pehavior _ g RN ' . s
N wr " ‘ .
Comparing Political ) )
* Experiences ) 0 L . 3 " =12 2 .

-
. -

_ American Political Eehavior is thie clear }gader here, if both
Q o \ . .-. . - o s

. . ’ o -
- .
l: lC . N ~ s
. - [N < v - -
[Avurext providea by enc [N L A N
v .
s ‘ . .

© < 3

f—"x
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, and .Exploring Human Nature_are”known to participants in that
" more than 50p of‘ﬁhe‘interviewed teachers wére to some extent, .
*even if only slightly. familiar with them. ~

World fultures (Steeg) 1

_SRA Series 1 : - \ e

.
* . a » L4 -

' ’ .;__' Lt
teacher familiarity and actual use are considered. Both it

4 .

When they were asked if they were familiar W1th a secen- j}' DY
dary text in three areas of the 3001al sciences, from 36% to 68¢/

"~ of the sample answered that they were: . .
Yes No T )
3 {
Secondary’8001ology Pext 9 10
Secondary Psychology Text 7 12 ’_\q;//
Seccndapy Economics Text 13 6

“

The following secondary texts, were named or identified

Qy author or by serles

“ A Y
Sociology. i
. . f‘ } ’ * . .~
Asian Sfudies (Fenton) 1 ,
Inquiries in Sociology ,{Am. Soc. Assoc.) 1 :
Today's Society (Sankowsky) 1 ; N

The Way of Mank (Broom and Selznick) 1

. & ‘
Psychology .. ' " K
Living Psychology (Meérshey) 2 / . .

Understahding.Psyéholpgg/ (Wertheimer) 2 _

" Workbook (for above) ‘(Kiﬁball and Germezy) "1

Introduction to-@ehaVQoralaScience (Fenton) - 1 . o
Introduction to Psychology 1 ‘ .

7 ' \ ’

Eéonomics
Economics for Everyone G ordon and ﬁithell) 5"

gThg‘Worldly Philosophers (Heilbrone¥) 3
‘Comparative Economic Systems (Pentoh) 2 . . 7

Ecdnomics , (Samuelson) 2 ' ' ’.// o .

I




&

Sap,

~

(Bconomics)
Economics for Yourig People 2 o .
\Study Guide (Antell) 2 . L - Y - .

Basic Economics (Dolan) 1-
Economics for Today (Wgidenaar) + = L

Ecdnomics in Society (NSF) 1 s - %%

" Th aking of an Economist 1 " ~ ) ‘\vfﬁg E
To Buy or Not to.Buy (Nader) "1 . ] Vﬁz
Linder 1 _ - ' %

MacDonald 1
New York Times Pamphlets &

1 -

. A number Of teachers were not ahle to name texts specifi-
lly by tltle_gr.author' yet they had familiarity with a text
fgom reading it or even workxng with it in their classes. Often
this frustrated«teachers, as they seemed to search though memory
for an elus1ve»name. One teacher could remember a "yellow book, "
_butr no more, aseshe stood talking on the telephone in the
middle of a.tusy~office.

, would have been better served by allowing teachers to complete

Clearly accuracy and COmpleteness

*a quest10nna1re.w1th pencil and paper in hand in close prox1m1ty
tb their libraries. On the other hand, these are'selections’
whlch teachers remembered spontaneously; they were not dredged

up from\an unused bibliography-.or remote bookshelf.
Sok&vteachers who could not recall ut111z1ng a secondary
tent 1n these areas nevertheless 1ndlcated that they did refer
to the 1ntroductoryﬁmexts they had themselves used in college.
Perhaps familiarity made these materials more useful to_ them,

or perhaps the§€fmateriels were available to them when others

were not-. . . -

_ When asked whether they had’ ever personally taught any
of the materials which were presented and examlned in the IDVSS
P“ogram, only one olt of the nlneteen respondents said they -
’had not.
usually glving mgre than one example._ Some teacheérs gave Just

\YS;ZE general area or discipline of the material they found t

‘These are presented first.:

Elghteen teachers emphatlcally said that they had,' N

evant to their teaching.

24
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IDWSS Materials Personally Taught

Sotiology 5

“ Anthropology .5
Economics y o, o - b )
Psychology 2

Four Stories; geiiticéi Systems. L '
The Family 4 : : ) o Cot R
Demographic Data oy , o

‘Sex Roles 2 | '. ‘
Values (Baskin) 2 - ° IR a
Maps- 2 . ., "h -,

‘*Law and €rime 2 s, . o h .

_ Immigration 2 ' . R ;wumssw;'l
Supply and Demand 2 .
WBy Leaders Elected- 2 " CL e

'Pelitie 1 Polls/Survey 2
-Graphs

. Adolescents: in 8001ety 1
* Ma Drawing 1 ‘

Petrocyc;e 1 . _ .‘ . . .

- . . Yo ’ ‘

Some of these items.may well overIap and describe the same mate-
rial, 'In descrﬁbing a unit of study, different teachers —~
described different aspects of the unit, and in dif ring ways.
Their focus often reflected What element(s)‘in the/?eit had
been useful or 1nterest1ng to them. or useful in their classes.

- It seemed 1mportant not to condense this list any further, s1nce
in do so the express1 n of eharacterlstlcs teachers found
valu;ZTZ would be lost. ) -

' Dhis-was the iriterview question which elicited the most N
response\from teachers. Oftfen they wowld describe in detall

how a ﬁnlt of 1nstructlon was used and 1n what context it

apnlled'to the subject they were presentlng, partlcularly ig

'its use seemed novel or unusual. , :

At s

21"
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Partlclpants were next asked whether they had taught a *

Specaal gocjal s01ence program, puhllcly or privately developed I

in_their classroom slnce the IDUSS Workshop. dere agaln, teachers

were eager to tell of their own creative efforts and their attempts-

to 1ncorporate IDW materlals into their currlcula. *If we count

.. those two teachers who had construcved thelr awn regular 7~ 8th

. ~and 9th grade courses, 13 of the, 19 ln thls sample replled that

1
,4' they had taught such a program, @nlj s1x had nogt. ' ' ! ‘ ..
! : 3
|
N
!
i
!

- The nature and varletx,of ‘their efforts is 1mpreSS1ve.‘

, G‘Proﬂrams were deVeloped in the followr?g areas -
B;llngual Interdisciplinary. Soctal 801ence (toprcal) .
/. Criminal Law . . L
/ Bgonomics. ' - .. . a . C

Interdisciplinary EehaV1oral Science .
. Interd1s01p11nary Social Scr&nce/Engllsh Cot ' .
- Multi-Ethnic Studies - » ’
v " Ninth Grade Social Studies ' . .

* ~ Research in Soc;aIAScﬁence< ¢ ’

v R 'Resourte Center Lt - ; < R ’ R
Seventh~E1ghth Grade Social Studles ‘ o -,

° Urban Plannlnp
Values Clarlflcatlon

-

\

Women in ‘America
In answering this questson, teachers dLSplayed much self~ >
dlrectlon and highly creativerand 1nd1v1dual 1deas about “the
! content of their selected areas of concentration, - One course

through. students selection and guided research onm controver31al
topics, %o become a course essenﬁlally in the research methods
utilized by -the soclal sclences.' A ninth grade eourse dealt
with the faszy,.woment_sex roles,_ and chlldreanhg. An_urban-
" planning course~covered issues, of responélblllty fot urban ‘
"-» problenms, ways to alleV1ate them. economic conditions, flnances,'
and a discussion of tax basesu A behav1oral sclence course o
began by covering anthrgpdiogy,,soczology, and psychology. and.
has now expanded and’ developed into_a full’ year course in each\

e
G
LN

which began ds a course in varled social acience ;ssues proceéded._
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of these areas.

Teachers in this sample were asked if they haq- changed .
the1r teaching style in the last two years. Thlrteen replied R
that yes, they had. Five had not, but four or;/hese added that
: they had already changed their style, usually in response to
S - previoUS“workshop “The-following aré ways in which they felt
they had changed, v

- : More 1nqu1ry* 8 . '
. . More variety/ extra activities 7 ..
Less’ use of authority - 4
- More student involvement, discussion 4
Less concern w1th formal curriculum - 3 -
_ Mqgre small group approach 3
\ . More student oriented 3
T ~  Individual projects/instruction 2
. ! ( More problem solving 1 -
. '~ Use of contracts 1 .
. Feel more competent 1 -

' Feel more support,acceptance 1 | o

' The inquiry method of teaching is notable for its
'fi/ohency of mention. Several teachers who stated they
had "already changed" thelr teaching style (and thus are not
~ represented here) named 1nqu1ry as the prlnClpal way in wh1ch
they had changed.

' When asked whether the workshop was an influence on

" them and their teachinge f;fteen teachers responded in the ¢

aff1rmat£7e. Two teachers'résponded that .it had influenced -

%% them only.slightly, and two not at all. (One of these sazd
that he was "dolng 1t anyway.") Six respondents cited aware-
ness and 1nteractlons with colleanues as major influences.®
onw that others were teachmng 1n'fﬁ1s innovative and .
) somewhat risky wgé, too, and to feel their support”and share

. 'experienceh with them, were central to these teachers’ appreci-

b . ation of the workshops. Several teachers said that- they had been
insplred by this- program to develop their own programs including




-

other teachers in their schools. N
A small number of additional comments were added after the
interview per se was over. These were diverse?®
I expectéd more curriculum materlals. '
_ Improve the advertising bulletln; 'make it more attractlve.
There was not enough time for each discipline.

andmlncluded,a_few_quntaneous rave reviews: =~
. This was better than the Phllosophy in the Classroom Program.

I dldn't,mlss once. ®
‘If there were a program like this every term, I'd stay in
teaching.

'
\
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V. CONCLUSIONS L

Based on both survey and follow-up results, it seems

clear that the Queens Colle"e workshop in the Social

e

Sclences for Secondary school teachers and -administraters

! d1d have a s1gn1flcant 1mpact in changing the partlclpants'

level of awareness and degree ‘of famlllarlty w1th maJor .

T ety b

currlculum projects any of which could serve as the mat-

erial for an anthropology, psychology, sociology, economicCs,
or political s01ence course. Familiarity and aWareness are,.
nowever, no guarantee of classroom implementation, at least
within the first year of the workshop. Follow-up'interviews ~
and observations conducted by a trained researcher showed

f !

that, at least a majority. of the sub-sample perceived an

A
jmpact upon their feaching methodology and currlculum choices.,

Some 1ndlcated only quantitative changes vhile-others*

# reported what they felt 'we yalitative changes‘in their .
q .

$eaching both in terms of content and process. As in the

Y- workshop survey results, certain prOJects and materlals,

3 ]

most notably Amerlcanijolltlcal Behavior and- nxplorlng Hunan

¢ )

Nature. lost striking perhaps was the repont that only one o

out of nlneteen had not . "used" one or more pieces’ or lessons

demonstrated in the workshop. This represents a propor- : -l

tional ‘increasé in use over what was reported on the post-

g

shop surVey. «lf true. then . 1t appears that teachers

N must proceed slowly and carefully through awareness and

-
i

famlllarlty after which use of a new currlculum or text~1s oL

-

_attempted .and then flnally 1ntegrated 1nto dally lessons. * .
‘also ln*ere ting is the follow-up report s flhdlngs that a

hlgh proportlon of the sub-sample 1ncorporated "some" social -°

N 3
.
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501ence in: thelr courses’ and

familiar with one or more 8001al

L3 - -

e

“an vhile

CAd b

.
NSV ATYRY A
TuwVIiViLnL LWy

£

.
scociclogy

low when compared with awareness
- r

s Fe -
- . s

that a-workshop's impact may have increased .over time through

a slow absorptlon.of nev 1deas,

sciepce texts in psychology,

the level of use is <ivh

, it is. encouraging to find

.

technlques, and materlals by

26

teachérs and administrators--an

-~
- - -

increase in classroom ex-

perimentation even though no longer in regular contact with

the onriginal source of awareness and familiarity.
t

¢ -
Change

did occur including the use of socigl 501ence programs,
o - o

L3

concepts, ‘and methods in the social studies, though it

proceeded slowly and held ‘on in

served as %he subject of this report to the National

L.
Foundation,
. 8
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. . .
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L " Follow-up Interview

i“ ) NSF INFORMATION DISSEMINAT ION WORKSHQ;
#: "\JN THE SOCIAL SCIENCES : Dat‘
Name : . Grade(s)
- . ) ) .
< CoN '

1. Have yqQu taught’a social science elective im the last two years?

( ) Regularly ( ) Sometimes ( ) Seldom ( ) Never

‘If;so.‘whichﬁdiscipline° 2

Y - — S

2, Do you 1ncorporate the 3001a1 301ences 1nto your 3001al studles

courses? ' .

( ) Regularly ( ) Sometimes ( ) Seldom ( )ﬂNe¢§r . —

, .,_

3. How familiar are you with these.3ocial science projects and/or

\ ‘avea texts: ©o® o : , Used?
a. Soc¥ological Resources for the.Social Studies (SRSS)
() very () Somewhat () Sllghtly ( ) Notat all

L b. . Explorlng Human Nature (EHN) ‘
ﬂ ) Very {( ).Somewhat ( ) Slightly (') Not at all
J c. |Economics in Society (EIS)

(\) Very ( ) Somewhat ( ) Slightly ( ) Not at all

" d. Xmerican Political Behavior (APB) ‘ \vfw

.( &PVery "( ) Somewhat ( ) -Slightly ( ) Not at all -
C

e, 'pafing Political Experiences (CPE)

-(') Very (.) Somewhat () Slightl& ( ) Not at all

L, NA?e yo famlllarfwoth a segondary 3001ology text° ( Tltle, Author)

oo ‘ : (V) (EMSUN)
"5, , A secgndary psychology text?. ‘

- - __(V){s)(spm)

2

(V)(8) (shn)

) —]
6. A secondary economics text? .
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' N ' / . .
?Q Have ! you ever personally taught any of the materials that were .
//° examined in the NSF WOrkshop9 o
Please describe - e . TN
. . . \ . / , . ‘
Y “. '
- | ) * . ) /\
- 8. Have you ever taught a special social science program, publlcly
® ' or pr1Vately developed. in your classroom since then°
Describe

/ ’ N - ‘ M

- &

9: Have you changed your teaching style in the last two years?

How/Why not?_. _

te ; ..

10. Was, the NSF Workshoep an influence or not?
e -

//.

£
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,'; Follow-up Interview : A . St
NSF INFORMATION DISSEMINATION WORKSHOP ‘

. IN THE SOCIAL SCIENCES
—_ . . N . J -
Name . . : . Grade(s)
Have you taught a social science elective in the last two years? ._,
’ ’ - -

~( ) Regularly -

2.

Date - . -

%@

{) Sometimes ( ) Seldom

() Ne‘ver

If so, which discipline?

Do you 1ncorporate the soalal sciences 1nto your soc1al studles
courses?
() Regularly ( ) Sometimes ( ) Seldom ( ) Never
How familiar are yoi wigh these Social science proaects and/or
area texts: Used°
a. Sociologicai Resources for the Social Studies (SRSS)

¢ ) Very ( ) Somewhat ( ) Slightly ( ) Notat all .
b: Exploring Human Nature (EHN)-. i

'( ) Vem; (). Somewhat ( ) Slightly ( ) Not at all ____

c. Economlcs in Soc1ety (EIS) '

( ) Very ) Somewhat ( ) Slightly ( ) Not at all ___
d. “ican Poiitical Behavior (APB)

() very ( )‘Somewhat () Slightly () Not at all ___
e. Comparing Polltléal Experlences {CPE)

() Very ‘() Somewhat ( ) Slightly () Nog at- all

Are you\familiar-wdmh a setondary socioldgy text? ( Title, Author)

_(V)(S)(SUm)
B

A segondazy'psychology text?

v (MES) (S

o9 7

A secondary economics text?’ _ .. ST .

.

e - ’

_(V)L5) (5)(n)
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7. Have you ever personally -taught any of the materials that were )
. s examined in the-NSF workshoF? ) .
Please describe N A
_ 4 .
o d o el e - ‘e
v 4 -l/
1 '
: \ r
. R} ] ! o
. .'\ . .
8. Have you ever taught a special social science program, publicly
or privately developed, in your classroom since then?
Describe - C s ‘
: 7 ; * {
- 4-131 ' ¢
. ‘ . . ,
' " °
- A \j ° L)
9. Have you changed your teaching, style in the last two years?
' How/Why not? . : .
.w |‘ < ’ >
o . .0 - '
‘ 7 : — % ’
F 10... Was the NSF Workshop an influence or not? . & o= -
A B} y T . -
‘ L [} \J . ”. -




