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prolected:seaccess in implementing-new ideas (pre- workshop survey),
and impaC:t of. the workshop on, participants .(follow-up', surveys).
Findings indicated that teachers and administrators' possAssed- little'

. familiarity with innovative social studies materials at the beginning
of the iorksbop arid that moat' teichers4lemonstrated an increase in
awareness', familiarity, and, intent to uge new materials and teaching
methOds'is a .,result of partitipation in.thworkshop. (p)
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I; INTRODUCT'IOE ,

Throughout the Spring and Fall of 1979 fifty key sodial
*

studies teachers and administrators participated in an

information dirsemination workshop designed to increase

awareness of the many- alternatives open tosecondary social .

-
, ,

studies teachers in their choice,of social science programs

representing the fields of anthropology, sociology, political

o
. 1

science, economics, and psychology. The program was arranged

in blocks of presentations each devoted to-a"different.

ediscipline with:additional full day conferences scattlered

throughout the year and in late June of-1979, The full day
.

conferece,often involved interdiociplinary presentations

designed to strengthen p'artiCipant's' familiarity with those

1
1 scientific Methods. common to all of the social s.ciences.

1

It

would be fair to say,tha. the philosophy and methodology of

the social sciences was an underlying theme-coupled 'vdth'

problem-solving .leaching techniques- that ran thtough the

entire program an was.refaiforccd by the staff nf.Pdunp,tors
.

-sand social scientists.

Each discipline was represented by a team including a

social scientist, an experiehced teacher consultant, and the .

project director, a social science educator. -The entire staff

, Met several, times during the yeaY for general planning and

feed-back while the subject- matter teams Met'mfich_more freN

queritly to develop lessons-Tor each meettng (meetings -were

Loonthly.for a year). cause of the frequent planning'.
<ID

sessions'and because this was the second year of the project,

.

.,.
; ,

'.
.

.
3 .eventually dropped out or did not complete the project.

.

4 ,.. ,
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the staff had coalesced Ih.purpose and the program showed

superior organization as compared to the first year. ASt

much attention was, paid to pddagogicalconcernsas to those

of formal social science with a view to more closely in-

volving teachers in the materials- -after which involvement

developed into Are general inquiries into the methods and
4

concepts of the social sciences. Teacher consultants, each

of whom was especiallST well-versed in one or more of the

'programs .nd texts utilized, added significantly to dis-

cussions by offering clasbroom anecdotes; reporting on thq*

advantages and/or ditadvantages of a particular curriculum,

and by frequently leading demonst tion lessons (sometimes

with groups of secondary school students) to the group as a

0

whol6.

r /,.
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II. PARTICICkNTS.

A veryistrong group (in terms OT interests and background)

of fifty participants was selected from 190'New York area

applicants. The median age of the group was 43 with an

average of eighteen years teaching experience. 'Eight 'depart-

mint. chairpersons, and three assistant principals were among

the group, while three of the teachers were responsible for

curriculum coordination in their',districts Ini.aditiOn, two

local board of education members were accElpted into the TIM- \

gtam. All but t ree partibipants represented teams of two.

or more from indiv dual schools or school districts. Only

three teachers dropped outduring ..e year and a half of.4;the

project.

Thus, the group represented a mature and experienced

set of educators, many of whom held decision-making roles in

their schools or districts and were in,a position to influence

curriculum choices. Excellent attendance and the relatively

low dropout '.bevel indicates 'considerable enthusiasm for, and

interest, in studying alternatives_to thesocial studies

curriculum. Over-all, the project does alOpear to have fulfilled"

its goal of recruiting key teachdrs and administrators-who

have considerable teaching experience and were ready"for a

re-training and "awareness" experience.

It should be noted that a 'very high proportion of work-

shop participailts.(75%) were motivated'to join the program.be-

cause of an expressed need to "revitalize" their\teaching and

,

courses in the school and that many (46$) learned of the:

program by word of mouth'through their administrators or

3
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1 ,

through colleagues from the area who had been previously en-

rolled in an NSF-sponsordd workhop. Quite a few (34%) were

from departments 'or.districts in which key social studie)s

personnel have previously beeri in attendance, thus lending

strong support to the'strategyfor recruiting participants
. . . , ..

-4,

in teams that include one or more administrators. or parent

leaders. One of the weaknesses in recruiting was the lack
----4K--

of contact with PTA leadership, since only four PTA people

applied and two finally enrolled. :Administrator, especially

chairperson, responses were, however, very strong and support-
1

ive of the project both in:its planning and implementation

,-1.-c.b....^,-rnov.
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III. PROGRAM

Bi-monthly and full-day sessions were devoted largely

demonstrations and analyses of curricula that'typily the

effort to introduce social science content and methodology

into the social studies. Pvticular attention was -paid to

major projects funded' by the hation6.1 Science Foundation

including these:

Anthropology Ctrriculum Study (MacMillan)

Exploring Human Nature'(EDC)
,
Sociological Resources for the Social Studies

(Allyn & Bacon)-
Economics in Society (Addison - Wesley)
American Political Behavior (Ginn)

and,
Comparing Political Experiences (4lyn & Bacon)

In addition, several well-known psychology texts, such as
p.

Weitherimer%s Psybhology: A Brief Introduction.and'
. .

, .

NcKeachieS Psychology: The Short Course.

(

were used to illustrate the kind of Materials available
$.

to teachers _of psychology.in the high school.

Time did.Ot permit a It/II qxemination of 'tny of the

programs,- So selectioris7were made from each for demonstration

1

at the workbhop meetings'With the participants. Involve-
,

. .

merit was part. and parcel of each meeting with the stress

laid upon p ing the role of active learners rather than

_
pedagogues. An xaMprelof this would be the October evening

on which the participants condiYcted their own -survey of

political attitudes toward U.S. government symbols'and

offices such as the flag/the national seal; the.presikfit,

etc. using activity cards and workbook sheets proviided with

the America* Political Behavior program; Another example

A

9
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would be _the ,Stereotyping lepton from,the-SRSS project's

episode, IMAGES OF PEOPLE, in'which our workshop group first

reacted to pictures of high school-age girls, then reacted to

their names, and'then to background inforillation.. In addition

to demonstrating an i mportant piece of the sociology progra,
-- , .

.

. `NN

this lesson was used to illustrate. ,social *ciende techniques,
.

scientific procedure of investigation, and statistical

methods of analysis.

Demonstrations 'were regularly followed or accompanied . A

11y discussion-S of their background, meaning, and related

'research drawn from the relevant social science ditcipline.

Scholarly research'-queations and problems were usually

handled by one of the
N social science colleagues attached to

the -Project.* Dissemination of social science curricula was

'further enhanced by the contributions of teacher consultants

who reviewed'-larger portions of,the program for participants

'and who gaveianecdotal accounts of the project's (and/Or

*

.:: ,* .

specific lesson's) effects on their ciwn cla4ses in secondarysJ'

, ,
:.

..

school settings. In addition, individualsjn the :workshop

.

were given.the,task of writing brief but dOmprehensive re-
-,: ,-

Views of units, chapters, , episodes,. etc. *.thin each

didcussed aid analyzed. These reviews wete shared either in . '"
,

writing, or -were' presented orally and, di during
, cc ,-

,

,

several of-our evening sessions. x.s

p:
,.,..

The combination of specificIdemonstiation of 'typical'
t.4

__-
R

lessons, academic background, social scince methodology,

, , '?

.

.

and broader_ review, was designed to gim both' breadth and

4
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depth to the Workshop's dissemination efforts, 'P,.ateria

were also loaned to.partiCipants for their own, tore thorough,

personal study and classroom application. Where easibi,e
\

few classroom sets of SRSS epidodes, ACSP units, and

PB workbooks were loaned for field testing to teachers who

a reed to experiment and report on their experiences with

th materials in one or More of their-clases.

fI

11.11,
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.IV. ASSESSMENT

A. Overview

.Special attention was paicro the pre- and post -'

workshop awareness andimplementation that teaChes and
. ,

aaministeators exhibited of alterhatire'sDci.tl science

mat erials in anthropo ogy, sociology,. economics,
ff

.political science .and psychology'. A survey instrument

listing a sample of the major texts,.prOjectS., and,NSE

sponsored,programs in the social scieiices.was presented.

n't

for participants ",reactions. 'Each was requeAed to

indicate awareness, degree oS familiarity, and use,
, .

of a wide variety of materials. In addition, 'open

spaces were'alloted so' teaches and administtatoi\s
,

/could include.favdrite.mb.terials. outside :chose al a y
. ,

Tiresentdd on the lift or included in thewworkshop
- .

ItNErbn% ,;Further, a trained dbserver was directed to

-visit and interview (by telephone or j:n'person) a
,

.saltpl6of par*5,cip'ant/-classooMd and to/question in

depth at least-a few. -6-eachrrs .concerning. the materials.
;

,N . and methods:they.wen currently using to teach social
,

4 studies. his vas donelito supplement results of /the

paper and
1

pencil survey with mor.e'objective and/or
. .

,dire'ot Observation ,of field situations. Thus, a cross-
,-

checjc was devised to develop amore realistic picture.

of ;classroom usage, and project.impact upon teachers

..severaI months removed from contact with -the project;

At the first workshop session, all participants

12
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were asked to respond-to two surveys;,. the first, a

brief one, asked what they expected or wanted to achieve

.dUring the program. This waVa'question of goals an
.

. , .; . . , .

expecations-th'at resulted in an' overwhelming expressioif.
.,

, -

4
'

,
of de6,ire for "revitaLkation" or an "opening" to

ideas concerning what could be done to revise or expand

social studies'courses. Promineent, but less fre.uently
. . .

.\ mentkoned were expectations of enhanced professionalism,

,

"the.need for credits to improve salary beele-lits, planning
.

'to set up new electives within he daTart,ment, and a

desire to meet and exchange ide s with colleagues from
a

diffprent school.z. .These ranki rg were based on a

content analysis 'of the freque.cy of responses to the

open question mention4 above concerning expectations
1 4

and needs from the NSF workshop,

While the many of the responses fit the um*
pattern of,answers to in-service programs, the ex-

.

tremely strong demand fd revitalization indicates a

'deep need by career teachers for professional growth'

coupled witha relative lack of available, quality in-

service training, There appeazS to be a very powerful

urge among many social studies teachers in the New York

area .to seek something new and different from their

usual programs and course,offerings preferably in a
"

highly prof.essional, uhiveraty/college baSed context.
4

and my staff feel that this is a sign of health on

4

a

part of the experienced 'eaching staff to whom our program

appealed for support and participatiOnj a willingness to

r
4

r
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to give valuable -time and energy for learning' (in rather

,low-morale education period) that should be recognized

and widely encouraged.

A second survey focused on khowledgerather than

needs. This Surveylasked partiCipants to indicate-,

-Cheir degree of familiarity with and/or use of a lit

of nationally disseminated programs and texts designed

to n."'r one nr 11".1144 the so6lal.'sciences to a,ppe-

college student audience. The list shown below.pre-

sents several programs/texts in each social 'science

category for reaction; and leaves open response areas

for participants to fill in Vith the titles and authors

of materiafs they were currently using or favored using

with their own students.

B. Survey Results

Relatively little-awarehess or familiarity in the

pre-workshop survey was showrilkith the social science

projects on the list. (as shown in the Table one on the

following page) Use was extNimely low for -ale gi-oup of

participants though nearly all are experienced teachers

of considerable motivation and education. Kuch greater

awareness, familiarity,' and use was indicated for the
411w

teacher suppliedentries in each social science category.

Most commonly mentioned in terms of 'new' social

studiesprograms were units and books of the Fenton

program developed at Carnegie - Mellon and published by

Holt, Rinehart, and Winston, (40% awareness, 28%

'familiarity, 20% use in classrooms). Frequent listings

were given for a variety, of textbooks and review books

14



' Pre - orkshop Survey

Subjects & Programs

7

Anthropology

"Anthropology Tun-iciuium

Study"

"Exploring Human' Nature"

Other

.

11
, N .4

N=50 (responset, in numbers of teachers) ,

.f Degree of Degree of Degree of

'Awareness Familiarity ,Usg,.

('heard of, seen') ("Read, examined") ("in class")

NONE SLIGHT NE VERY

o.,50 '

NONE SLIGHI-M VERY

50

NONE SLIGN SET, VER

1

50

49.

50 50 50.

Economics

"Economics,, in Society"

"Topics in Economics

(JCCE)"

. Other e

49 4q
50

47
48

Political Science

"American Political
Behavior"

"Comparing Political
Experience"

Other

47 47"

50 50 50

Psychology °

"Introduction to

Psy ologye).'

"Psychology: A Short *

Course')

Other

48 1 1 48 148

48 48

3 6' 4

48

Sociology

"Sociological Resources
for the Social Studies"

a. "I6qpiries in Sdciol

Sociology"
b."EpiS9des in

Sociology"

. Other

r

45 46'

49 49

45 2 1. 1 146 2

7

50

47 2 1

15



1,

, with social science orientations. In economics, a

review boOk, Economics by Antell was oftpn noted and
. ,

reported' to be. used in many classrooms. Psychology,_

popular in.many high schools, was represented by a very.

-fragmented collection of materials and texts, only_ one

of which was used more than any,others, Psychology

Today's (CPM) introductory text. The teaCher-thitiated

list was,very fragmented in the sense that no one text

!,. .

,

or program was fatiliar to or used by, even a
, .

significant minorifty of the group. Except for ex-.

-

tensive,awareness of Fenton's work and a few intro-

. . .i
.

.

ductory texts, virtually no programs, either those.
v, .,-.

.developed under NSF or through other auspices,'were

reported to be in regular use. Apparently, most of the

teachers in the group "instruct from one or mare texts,

4iovqrom notes and/or curriculum guides, or develop their

own ecIectic,collection lesspns for a social science
,"N

course: This finding'is all the more striking since at

least half of the group reported having taught a social

'science course or elective at some time in their recent

cveerp. In short, the group offered fertile territory

for dissemination of information, materials, and ideas

about social science methods and materials.

Considering that the survey at the beginning of

the Workshop (table 1) silowed teachers possessing little

...-Amilfarity with any 15f the major social science pro-

grams developed with NSF backing,.the same survey

administered at the course's conclusion (see Table 2,

for.. statistics) on the next page, demonstrated

4



TABLE 2

.)
.

Pos't-Warkshpp Survey

A

Subjectg Sc'Programs

Anthropology,-

' "Anthropolpgy Curriculum'
Study"

"Exploring Hyman Nature

Other

;,FAMILIARITY WITH PRE-COLLEGE SOCIAL SCIENCE'MATERIALS

14-47 (response's
o

in numbers of teachers)

Degree of

.Awaren&gs
("heai=d-of, seen")r

NONE SLIGHT -HAT VERY

26 - 13

Degree of

Familiarity
("Read, examinidd")

Degree of

Use

(",in class")

13

'NONE SLIGHT NW VER/.1:NONE SLIGNTSWRT VERY

26 13

EconwRics

"Economics in Society"

"Topics in Econbmics

(JCCE)"

-Other

Political. Science

"American Political

Behavior"

"Comparing Political'
Experience"

Other

Psychology
"Introduction to

Psychology"
o

"Ps*ychology.; A Short

Course"

t.her

Sociolou

"Sociplogdcal Resources
for the Social Studies'

a. "Inquiries in Sociol

Sociology"
b%"Episodes in

Sociology"

Other

5 15 21

8

6

31 7

31 -7

3 12

6 18

'AO 33

12 33

9 25

6.

11

7

18.

4

1

8

11 9
----------

20
. _

24

21

1

5

7

18

10

15 4

12

9

6

1 1 -

33

20

1

2

30 9 . 8,

28 17

9

11 10

23 15

7
3

17

1

1

42 2

35

16

41

6

21

6

11

13. 4

91

31 12

21 s 1.4

8

S

Il

S

4-

9
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significant though-by no means uniVersal, changes in
0

awareness, familiarity, and reported usage, Each

the programs demonstrated and discussed at:workshop\

meetings %vat recalled by a majority of participants oar

their
9
survey form, - Most reported a shift in awareness

from °more" to "slight" or to "somewhat" for all of the

programs examined. Relatively few,indicated.that they

felt very aware of or familiar)rith the curriculum'

materials that formed the basis of the workshop: This

is probably function of the limited time given to

each. program and to the time lag involved in teacher_

attempts to use new material's in their own classrooms.

Expr4ssions of familiarity showed a shift Similar

t6 that of awareness with a movement out of the null

Category and into th9...."sIight" on"somewhat" response

levels. Again, relatively few indicated great familiar-

itylwith any of the individual programs or with a'group

of the materials in any one social science field of

study.

It should be noted, however, that several curricula

had a much stronger impact on- teachers' awareness

familiarity than others including the Episodes from

the SRSS package, American Political ,Behavior, and
116

Exploring Human Nature. Perhaps these were better ex-
)

plored in class orlhave greatOappeal to most 'social

studies teachers'4istory orientations. EHN.was re-

called'partly becapse the films that are part of the
0

r

1
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re-

program made a lasting impression. APB was remembered

because partly because teachers reported enjoying the

workbook actiVities that go with the text- and-fre-

quently indicated an intention to use them in class.

In terms of use, there was a sharp drop in the rate

of shift from none to "slight" or "somewhat". Much

greater awareness and familiarity was reported than'use,

although quite a few indicated moderate usageof APB,

the SRSS Episodes, and Psychology: A Short Course,.

A handful of teachers indicated great involvement with-

one y more of the programs, having adopted them as

their standard or mainstay texts for classroom use.

The relatively 'slow shift toward use of curriculum

materials may be due to several factors: first, the

workshop itself has just.concluded; second, a classroom
AI

opportunity to use a new program may not occur within

so brief a period as a year; third, inertia to change

or worries of insufficient knowledge and or training to

competently implement a new course; and fourth; lack of

administrative support or ?ear of official dis'approval,

real or imagined.
I.

Changing teacher's behavior patterns and curriculum

choices is a difficult business, even given a relatively
.

strong, year-long workshop effort which was moderately

sRccessful in developing considerable aweness of, and

familiarity with major social science prograMs that could

serve as alternatives to existing course outlines or
,

V

could supplement current teacher efforts.

19
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C. FCLLOW Ui) RESULTS,

Of the forty-seven InfOrmation Dissemination Workshop

in 'the Social Sciences ( IDWSS.) nineteen partici-
an or ciatsroom

pated in a telephoneAfollow-up interview on June 12th and 13th,

1980, a total of . forty per cent. With only two exceptions,

these individuals returned calls placed to them at their depart- .

ment offices at the school in which they were teaching. Twenty-
_

seven successful calls were made to randomly chosen participants

in an .attempt to sample fty per cent of the original group.

Thus, seventy per cent of number contacted were eventually

interviewed.*

The number of participants interviewed might well have

'run higher under other circumstances; June 12.and 13 were the

last school days of 1980. Teachers were harrassed and hurried

on these days, yet they often made what seemed to be extraor-
.

dinary efforts to complete the interview. In two cases, this

meant making two.separate phone calls Some teachers called
.

the interviewer in the evening from th it homes. One placed

her call from a*pay phone beside a busy expressway after

working hairs. Six were interviewed and observed in class.

Those vho were interviewed were without exception enthu-

siastic about the IDWSS Program. It is tempting under these

circumstances to conclude that, had there been more time for

interviews, the number completed and favorable would have been

much higher. However, it is possible that only those expressing

.a high degree of .satisfaction, would respondIander the conditions

of a telephone interview such as this one. ihus these results

may represent a biased sample of respondents. That there may

have been such a pattern of response should be borne in mind

when reviewing the following generally laudatory results.

. -

* Thirty-six cant were actually made. . Nine of these were not
successful in at the teachers called had moved to-another
school, gone on sabbatical', or were otherwise not available.

20
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There were twenty-seven male and sixteen femile participants
t

in the ID'.ISS Project; ten male and nine-feTale participants were,

interviewed. Mobt taught in a public hier school; only-two had

Positions in a private or parochial school. It is difficult

to present their grade level(s) in atabular fashion because of

' the many cases in which teachers -taught a numbet of grades;

these were in'ovSaapping, non-uniform combinations. Only six

taught the upper grades (11-t2) exclusively. Of the fifteen
/

who taught in the lowr grades (7,8,0, eight taught only a .

,

lower grade or grades; and seven taught a lower grade_indombi-

nation with a higher grade or, grades. Two deparjment chairper-

son:di were included in this sample, and -two teachers.from a.

discipline other than Social Studies (English). One teacher

taught in an ungraded high school for learning and emotionally-
. .

disal2led children.

The Interview

The first question Of the interview proper asked:

1. Have you taught a social .science elective in the last

two years? If so, what discipline?

`This sample answered:

Regularly Sometimei Sq,dom

3 2
,

but some had taught more than one elective:

Economics, 4
k

Never

11

Law - 3

Psychology,

Ettiic/

3

Black Studies 2

Anthropology ' 1

Sociology I

; Womees Studied, 1 54.

Of those who 'answered "Never," four specifically related this

ansiler(o'their.teachinecinly grade or 9, where they did not
.:,

.

have the oppprtunity teaeh 'electives at all. .,

...

KY' . .
.

..
,

Several VeactreTTQW17;i72OW teaching
.

.-,
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any elective, spoke fondly of times,past when they had been .

able 'to teach. such a course=-in another schopl, perhaps, or at

another grade level. .

Partictpants were sked:

Do olyou incorporate the social sciences into-your social

stiftes courses? 4,4t: -,-,- 4

They ansWeed: .
. . .

Regularly -Sometimes Seldom . Never

12 " 2 0

Respondents who-answered,"Nldom" were not regular. Scoial'
-0

Studies teachers. One was the Special Education "'teat one

an 'English teacher who drew from the socialsciencesSor drama

%background and context. The otherErigli"sh. teacher, however,

answered "regularly," indicating a particula'r relevance ofthe

social scienceSCir literature studieg.

,Participants were asked if tbefwere familiar with various

social science projectS or area texts, and whether they had

-lased them, either in class work or as their own solArce material..

They answered as' fol/bwse

Exploring Human
Nature

Economics in
Society

American /
Political
Pehavior

'\
Comparing Political
Experiences

1

1

0

2

5

A %

Very - Somewhat
Familiar , Familiar

Socio gical 4

2
Resour es for
the' Social Sciences ,

4

o .

p .'

Sl-igh ()-t at all

familiar Familiar
. . .

,

6 10,,--

.

18

Used

2

7 2

. .

13 3

5
4

-.3 ." 12 2

American Political Behavior is the Clear ;fader heie, if both
0,
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teacher familiarity and actual use are considered. Both it

and,Erfilorint Human Nature are-known to participants in that 4*.
More than 501, of'thellinterviewed teachers were to some extent,

'even if only slightly, faiiliat with them.

When they were asked if they were familiar with a secon-

dary text in three areas of the social sciences, from 36% to 680,

of the sample answered that they were:
110

Yes No

Secondary 'Sociology. Text 9 10

Secondary Psychology Text 7 '12

Secondary Economics Text 13 6

The following secondary texts, were named or identified

. 13y author or by series:

Sociology,

Asian ''fildies (Fenton) 1

Inquiries in Sociology4(Am. Soc. ASSOC.) 1

Today's Societi (Sankowsky) 1

The Way of Ma4 (Broom and Selznick) 1

World culturei (Steeg) 1

Psychology

'Living Psychology (116Fshey) 2

Understanding,Psychologs. (Wertheimer) 2

Workbook (for,above) (Kimball and Germezy) '1

Introduction to-BehaVloral Science. (Fenton) 1

Introduction to Psychology 1 '

SRA Series 1
\

Economics

Economics for Everyone (Gordon and 14ithell) 5-

The Worldly Philosophers (Reilbronet) 3

Comparative Economic Systems Fentoh) 2

Economics (Samuelson) 2

23
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..
.(Economics)

Economics for T6Urig People 2 4

\Study Guide (Antell) 2

Basic Economics (,Dolan) 1

Economics for Today.(Wdidenaar)

Economics in Society (NSF) 1

'Th Meking of an Economist 1

.

To y or Not-to_Buy (Madei) 1

Lin er 1

MacDonald 1

New Yox-k Times Pamphlets

ts

4.

A number 6f -teachers were not able to name texts specifi-

c lly by titler aUthor; yet they had familiarity with a text

f m reading it_ar even working with it in their classes. Often

this frustrated-teacher§, as they seemed to search though memory

for an elusive name.

but-no more, as

middle of a busy-office. Clearly accuracy and completeness

would ,have been better served by allowing teachers to comilete

'a questionnaire with pencil and paper in hand in close proximity

tb their'libraries. On the other hand, these areselections

which teachers remembered spontaneously; they were not dredged

up from an unused bibliography,or remote bookshelf.

Som teacherswho could not recall utilizing a econdary

One teacher could remember a "yellow book,"

stood talking on the telephone in the

1

text in these areas nevertheless indicated that they did refer

to the introductdrAtexts they had themselves used in college.

Perhaps familiarity made these materials more useful to,them, .

or perhaps these Materials were available to them when others

were not,.

When asked whether they had` ever personally taught any

of the materials which were presented and examined in the IDWSS

Program, only one out of the xineteen respondents said they
4w

'had not. Eighteen teachers emphatically said that they had,

usually giving more than one example. Some teachers gave juSt

the general area or discipline of the material they found

event to their teaching. 'These are presented first.

Ar

20,
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IDWSS Materials Personally_ Taught

Sobiology

°Anthropology . 5

Economics 4 ,

Psychology 2

Four Stories; Political Systems

The Family 4

Demographic Data 4-

'Sex Roiet 2

Values (Baskin) 2

yaps- 2 . 1

'Law and Crime 2

Immigration 2

e Supply and Demand 2

Iii leadersleaders Elected- 2

'Politic 1 Polls/Survey 2

..Graphs 2

) Adolescents in Society 1

Maps Drawing 1

Petrocycle 1

4

61,

A

t

.4"

F

*.

Some of.these items may well overlap an0 describe the same mate-
.

ria/. 'In describing a unit of study, different teachers

0. described different aspectt of the unit, and in differing ways.

Their focus often reflected what element(s) in the unit had'

been useful or interesting to-them or useful in their classes.

- It seemed important noit to condense this list any -further, since

in do 'so the expressibh of characteristics teachers found

vale le would be lost.

Thiswas the interview question which elicited the most

responss\from teachers. Often they would describe in detail

how a Unit of instruction' was tided and in what cOntext.it

applied' to the subject they were'presenting, particularly if

its use seemed novel or unusual.

*VW
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Participants were next asked whether they had taught a
,....

1

`special social scienceprogranipubpcly or privaiely developed;1
,

*
-..,

in,their classroom Wince tiie IDWSS Workshop. ere again, teache s'H.

were eager to tell of their own creative efforts'and their attem t

to incorporate IDW materials into their curricula. 4If we count

those two teachers who had constructed-their own regular 7-8th I

, . 4

.and 9th grade courses, 13 of the, 1-9 in this sample replied that!
. !

I they had taught such a program,. Only six had not. 1

,
, .

,.- 1
I

, .

.The nature and varietr.of their efforts is impretsive. . 0

i'iograms were developed in the followkr areas:,.
.

i
I

,

y -..../ .

B1 lingual Interdisciplinary, Social Science -(topi,cal)

Criminal Law
.

a

Ecbnomics, ,-

Interdisciplinary Behavioral Science

Interdisciplinary Social Scilknce/EngliSt

Multi-Ethnic Studies

Ninth Grade, Social Studies

Research inSociFal_Science4

Resource Center_

Seventh-Eighth *GradeSocial Studies-

Urban PlLning

Values Clarification

Vomen in America

In answering this question, teachers displayed much

direction and highly creative and individual ideas about the

content of their selected areas of concentration. One course

which began as a course in variedsocial science issues proceeded.

through,studepts'selection and guided research 'ON controversial-.

. topics, to become a course esservtially in the research methods
1,;A

utilized bytHe social sciencesi A 'ninth grade eourse deUt
,

with the famify,,Women.. sex roles,, and ch5.1drearitg.y AT. ,urbakr:
1.1.

'planning course.coiered issues of responiiii5ility fol' Urban

.- problems, ways to alleviate them: economic'conditions,conditions,'

and a-dismission of taicbasepx. A behaviOral science course K-
.

began by covering anthropdogy,,poCiology, and psychdlokitand.
-

has now expanded and developed into a fuIl'year course in eacb. .



of these areas.

Teachers in this sample were asked if they hactchanged

' their teaching style in the last two years. Thirteen replied

that yes, they had. Five had not, but four ofese added that

they had alreadv changed their "style, usually in response to

-Th-e--follOWitie-are-ifkVs in which they felt

they had changed.:

More inquiry 8

More variety/ extra activities 7 .
Less' use of authority .- 4

Mire student involvement, discUtsion 4

Less concern with formal curriculum 3

More small group approach 3

More student oriented 3

Individual projects /instruction 2

More problem solving 1-

Use of contracts 1
6

Feel more competent 1

"Feel more support,acceptance

'The inquiry method of teaching is notable for its

'f equency of mention. Several teachbrs who stated they .

h d'"already changed" -their teaching style (and thus are not

r presented here) named inquiry as the principal way in which

t ey hade changed.

When asked whether the Workshop was an influence on

t em and thIir teaching, fifteen teachers responded in the

firmatlyt. Two teachers 'responded that .it had influenced

them* only . slightlY, and two: not. at all. (One of these said.

that he was "doing it anyway.") Six respondents cited aware-

neds and interactions with colleagues as major influences.'

To kdow that others were teaching in "fti;innovative and -

°somewhat risky vdr, too, and to -feel their support and share

exper1encei with 'them, were central to these teachers' aPpreci-

ation of the workshops. Several teachers said that they had been

igspired by this program to develop their own programs including



other teachers in their schools.

A small number of additional comments were added after the

interview p_tr. se was over. These were diverse,

I expected more curriculum materials. .

Improve the advertising bulletin; 'make it more attractive.

There was not enough time for each discipline.

.and _included a few_hpOntane.ous rave_ reviewa :

This was better than the Philosophy in the Classroom Program.

I didn't miss once.

If there were a program like this every term, I'd stay in

teaphihg.

;

28
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BEST COPY AVAILABLE
V. CONCLUSIONS

Based on both survey and follow-up results, it seems
-

clear that the Queens College Workshop in the Social

Sciences for Secondary school teachers andadministrators

did have a significant'impact in changing the participants'

_____________level_of_ayareness_and:degree 'of familiarity with major

curriculum projects any of which could serve as the mat-

erial for an anthropology, psychology, sociology, economics,

or political science course. Familiar±'ty and awareness are,

howeyer, no guarantee of classroom implementation, at least .

within the first year of the Workshop. Follow-up interviews

and observations conducted by a trained researcher showed

that, at least a majority,of the sub -sample perceived an

eaching Methodology and curriculum. choices,

Some indicated only quantitative changes whileothers'

reported what ttiey felt we qualitative changed in -their

teaching both in terms of content and process. As in the

Workshop survey results, certain projectS and materials,

ti

most notably American political Behavior and" Exploring Human

Natxre. Y.ost striking perhaps was the report that only. one

out of nineteen had not,"Used" one or more pieces'or lessons

demonstrated in the workshop: This represents a propor-1,

tional'increase in use over what was ,reported an the post-

workshop survey. If true, thenit appears that teachers

must proceed slowly and carefully throughawareness and

familiarity after which use of a new curriculum 'or text.is

attempted .and then finally integrated Into, daily lessonSe

'Also interesting is the follow-up report's fihdihgs that a

high proportion of the sub- sample incorporated "some" social

29
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BEST COPY AIWA LA LE.
scienopoin:their courses aid tha a arge segment were

familiar with one or more social sciepce texts in psychology,

c'oci ol ogy. While the level of use is Ftirf
,

low when compared with awareness, it is'encouraging to find4

;

that a-workshop's impact may have increased over time through

a sloW absOrPtion, of new ideas, techniques, and materials by

teachers and administrator'san increase in classroom ex-
:

Derimentation even though no longer in regular contact with

the original source of awareness and familiarity. Change

did occur including the use of social science-programs,
0-

concepts,"and methods in the social studies, though it

proceeded slowly and held on in the New York, example that

served as the subject of this report to the National Sdience

Found4tion,

14,
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Follow -up"InierView

NSF INFORMATION DISSEMINATION WORKSHQ;
'\IN THE SOCIAL SCIENCES

Name Grade(s)'

-4a

1. Have y2u taught a social science elective irk the last two years?

( ) RegUlarly ( ) Sometimes ( ) Seldom ( ) Never

Ifoso,'which discipline?

2. Do you incorporate the social sciences into yOur social studies

courses'?

( ) Regultorly ( ) Sometimes ( ) Seldom ( ).NeVr
ti

How familiar are you with these)Social science projects and/or

area texts: Used?

a. SocYologicai Resources for the Social Studies (USS)

( ) Very ( ) Somewhat ( ) Slightly ( ) Not at all

Exploring Human Nature (EHN)

) Very -( ).Somewhat ( ) Slightly ( ) Not at all

c. tEconomics in Society (EIS)

(\) Very ( ) Somewhat ( ) Slightly ( ) Not at all

d. American Political Behavior (APB)

Very .( ) SOmewhat ( ) Slightly _( ) Not at all

e. C Paring Political Experiences (CPE)

() Very (.) Somewhat ( ) Slightly ( ) Not at all -

4. Are yd familiar, with a secondary sociology text? ( Title, Author)

(V)(8)-(S)CW

,

5. A set daw psychology text?.

41.

6. A secondary economics text?

34

OrY(s)(s)(N)

(V).(S)(S)(N)

31
6.
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NSF/DIl 4

4

Have'ru ever personally taught any of the materials that were

examined in the NSF Workshop? ,

Please describe

ti

8. Have you ever taught a special social science program;"publicly

or privately developed, in your classroom since then?

Describe

9. Have you changed your teaching style in the lastdtwo years?
.

How/Ay not? t*.
10. Was, the NSF Workshop an influence or not?

7

k

'

32

28



Follow-up Interview

NSF INFORMATION DISSEMINATION WORKSHOP
. '

IN THE SOCIAL SCIENCES Date --

Name - Grade(s)

1. Have you taught a social science electi've in the last two years?
3

( ) Regularly ,( ) Sometipp ( ) Seldom ( ) Never

If so, which discipline?

2. Do you incorporate the ,&ocial sciences into your social studies

courses?

( ) Regularly ( ) Sometimes ( ) Seldom ( ) Never

3. How familiar are yot with these-,Social science projects and/or

area texts: Used?

a. Sociological Resources for the Social Studies (SRSS)

b.

) Very ( ) Somewhat ( ) Slightly "(

Exploring Human Nature (E1111,)_.

) Not at all

( ) Very ( ).somewhat ( ) Slightly ( ) Not at all

c. Economics in Society (EIS)

d.

( ) ery ( ) Somewhat ( ) Slightly

sican Political Behavior (APR)

( ) Not at all

e.

( ) Very ( )*Somewhat ( ) Slightly

Comparing Politi4al Experiences ,(CPE)

( ) Not at all

( ) Ve-ly '( ) Somewhat ( ) Slightly ( ) No at-all

'29

4. Are you familiar. with a. seCondary sociology text? ( Title, Author)

(V)(S)1S1(11)

5. A secondavepsyehology -text?

'

fliT4).(S)04)

6, A secondary economics text?

(VMS)($)(N)



I

. 4, NSY/Dr .-

r .

7 Have you ever paTonlly-taught any of the materials ,that were

examined in the 411SF Workshop ?

Please describedescribe

4

Have you ever taught a special social science program, publicly

or privately deve oped, in your classroom since then?

Describe

4

30

9. Have.you changed your teaching, style in the last two years?

'How/Why not?

Yp

10, Was the NSF Workshop an influence or not?


