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. CHAPBER I . ,
TESTING AND CHILDREN: THE PRDBL’Ey
Statement of the Problem

This studvy is an observational or qualitative in-
vestigation. of tests and test-taking among Navajo students
in a Bureau of Indian Affairs (BIA) “day school Focusing
on the processes involved in testing and thg development of
the “idga‘of tests among-“Navajo students, this research
places the test in the cpntext of the world of ¢he ;tuden{
and . the classroem. In short, what do Navajo students think

of tests, how does the ‘idea of a test develop,'and does this

arfect-student performance? What importance do Navajo
students attach to tests?  Hoy .has:the cpncept of testing
‘been taught to the Navajo student? “How do Ndvajo students
view themselves when they learn*of their test results? In
this study, testing is belns viewed (as an "event' in a
student's educational” career In aﬂtnxooolovl al terms,
ing ‘can be seen as a "rite of passage" ¢h1;h a student
successfully complete in order to move on to the next
grade, cr-posision within’ the institution of school:
How is the "event" of testing viewed bv the \avaﬂo
does it affect thelr agu-tudes eelings, and

In the analysis of test scores, minority students,
incl udlno \a\ajo, $onsiste antly fall behind their Anglo.
peers in terms of stand4drdi:zed academic-.achievement.
academic level of the students at Red Canyon, the re
site, at all grades is comsilerably depre ::ed wheﬁ CoT
pared with national norms. An analysis of the 137

i st of Basic Skills (C*BS) pre-test re 341L> T<

Taken as '‘a scnool, grades twO through eight, d

total of 95.8% of the student> scored below the natlonal“
average on- the total test battery. When the data are bro-
ken donn by grade level, the students in the lower grades
are more llkely to score closer to grade lével than the
older students. Students in., éecond third, and.fourth
grades are.generally not more than a grade level behind
the norm as measyred by the CTBS. When the students
reach the higher Orades however, they drop further be-
hind. By the time the :tudent reaches the eighth grade.
ne or she might be as many as three or four grade levels
behind, "according to nationally established norms on the
CTBS. .
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. This problem, of the depressed achievement of minority

students on tests, has prev1ouslv been examined by two
basic methods Thé most frequently ‘used method hag been
to examine the results of the tests themselves with a
psychometric or stgtistical ana1y51s of tests and test
scores (Coleman, 1966: Mercer, 1972). The oth method

has been to examine the LUL(UIAL Jdifferehces of the student

-




E

Q

RIC

Aruitoxt provided by Eic:

. ¢

N\

N

>
[

-

.

r

4

£ 4

»*of Basic

.
v

relying on anthropological data to support differences of

lgarning stVIes¢§att1Ludes and Values (Cohen, 1969: Gay 3
Abrahams, 1973). .
- e
. Both of these approaches have been valuahle,-but,

T .
POEEY

they do not aldress the basic processes

volved in the gctual event of testing. To clearly under-

stand tests and testing, it is necessary to acquire a pic-
f tests and

ture of the processes. 1nv01\ed in the event g

ultimately,

testing. How dpoes the idea of a test ae‘eLOP\aQSQG stu-
dents? What proce*‘es are involved in a student™s.under-
standing of a test? Research which starts with the test

scores tnemaelwes obscures or neglects the processes they
student is inyolved 1n up until he or she actuallv put
pencil to paper to take a test. How has-a test been pre-

. sented to the student by the classroom teacher? What .
knowledge of the event of test- taking does a student havey
bsforc he or she 51Ls’do~ to take a test? Research which
looks at™a student's cultural or socio-economic haglground
for explanations or success or failurg on tests add¥efses
tHﬂ-pOSal“le differences with which a-3tudent might enter
‘the testing situation. ‘Such research analy:zés the content
of the test itself as being altner appropriate or inappro-.
priate according,to the studént's bac kzround.. Again, how-

ver, the DTOLGSSSS involved in learning about and develop-
1ng an upderstanding of tests -and their importange 11 tioe

- context of the classroom experience are negleqLeu.
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event of testing needs to:rbe examined from the pe
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P Academlc testing, 1is uldelv used throuonout our eduta-.
.tional system as a tool fgr measuring succe&s and failure
in school. This testing includes such profdssionglly
published achievemgnt tests as the CTBS, StanfordfAchreve-
.ment Test, California Achievement Test, and the lobwa Jest
Skills. Also importang 1n the testing process
are 1n:class, teacbgr-developed tests. These tests are
~used by classroom teachers to evaluate achievemént by ,
. assessing.a student's content knowledge. In- claSS\t£°’<'
are also used to prepa?e students for formali:ed aghieve-
ment tests.. In the analysis of test scores, minority and
lower socio-economic~class students con51stenuly fall
Behind - s*Uuenta fronm the.m*ddle socio- eCOnOW;C claS> and
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‘research by Mercer (1972) goes one step further 'in.,a -

4 'y r\ o :
the majority culture in teris of academic achievement
(Coleman, 1966; Harris, 1976; Jensen, 1974). Current :
tests are standardjzed on and directed to the whité 3
middle-class population, making them essentially ynfair
and unrepresentative of children of culturally different ¢
backgrounds (Levine, 1976). Cultural differenges in -
motivation (Maehr; 1974; Piersel, “7; Ruhland § Field, '

19
1977), anxiety level (Phillips, 19%&; Wittmaier, 1976),

langfiage {Harrgds, 1976; Hernandec:, 973), cognitive style
(Cchen, 1969; Rohwer, 1971), speed anggfiming {Knapp, 1960;
Shannon, 1975), and examiner differencts (Lefley, 1975) as
well as other factors, are seen as problems hindering the
test performagce of children from different cultural ’
backgrcunds. 'This research \oOes not, however, explain®

why minority children start out more gqual with the dif-
ferences'increasjing fNe longer they are involved in the
schooling process. This seems to suggest the operation . T,

f testing. Although research has shown innerent cultural
and economic biases in tests, fhe use of tests as 1indi-
cators and certifiers of academic success gnd failure con-
tinues. :

" 5f something other than simple cultural biases in the event ‘\\

.
~

\lost of the research exarining the issue of test bias
has centered on the content of the test itself, predomilnantly -
from a psychometrictor statistical point of ,view, Towdate
nc research among any student population hag-examined the
“process’ of testing from the persgectivé of the students
involved 1n the event of testing.. Are there certain lesson
skills, sor attitudes, beyond the factual content 0f the tes
which.need to be learned 1n order*to perform well on tests? ’
For exampley is frustration a rfecessgry compongnt 1in tae '
developmental-process of learnihg about, testing? Wittmalie
(1976) research shows that low anxiety 1s a possible 1indic
of underachievement, 1€ the necessary motivation for succ
in testing lacking among certain groups of. students? Rist
(1978) speaks of the importance of becoming "test-wise!
for successful performance on tests., How does a child
become ''test-wige or ""test-sophisticated"? These types O
questions need to bd asked in order-to gain a—ejearer ” -
picture of the process of testing’as it relates to the child

from a differént culture. : R 6 , .
3. Significance of 'the Study o .. .

-

£
i

The isdues raised in the area of testing and minority
students nave led to different approaches to studying and,
alleviating #he inherent biases of tests. -Attempts have
been made to develop 'culture-free' tests, to adapt pre-
sent tests for cross-cultural applications, apd:to, develop

distinct tests for particular socio-cultural:-gréups. The - _//
psychometric study which attempts to rectify the disparity .

of test scores by developing a socio-cultural index creat- i
A3

/
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.and describe$ the school setting at Red Cafyon. Chapt»r .
Three covers the environment and context of the' testinz event
which includes teacher,lnvolvement With these students:- their

. ¢ .
tic morms which are then interpreted a’Oﬂg

with standardized ' norms of the test as puHL;shed in t

test manuals. Although this research is impoftant, jt !

still focuses on the tests themselves rather than om -//

processes and on the '"actor,' the >tudent4 in the event

of testing. In urging Yeseapchers to vigw human behavior,

with relativism, Kagan (1967) states:

fpruhOIOgV should begin to focus its theoriz-
ing and burgeoning measurement tg¢chnology on
variables hav1no to do with the statg of the
organism, not just the qualltvzof the external. ¢
stimulus. The later events &an bDe currently,
objectified with greater elegance, but the_ °*

former events seem to bg of more >1on1f1canca :
(p. 141) ° ;

In other words,. he is arguing need for 'actor''-orientedv
search. «The sigrifieance o the event, in this studv--
tes*1“0--can onlv be fully realig ed by examining the in-
ternal state of the organ1>., or the students thgmzal\es
asS, \.bb'tak\"ra. . ) \ - . .

.

It is the aim of this study ™o establish information

that .will nelp to chafge the one-demensional way testing

s viewed and, Lherefore, aid in developing procedures and
nsights to help educators in the analysis and eval\ation

£ tneir students. rence, failure to perforn adequately

n a test might be connected to a failure to integpret the
importancé of tests in schooling, rathexr than sir lv a lack
of knowledze of the content of the test itself.

3

" An awareness of the’'range of perceptions and values
of students from diyerse cultural "groups ccncerning test-
ing ahd assessment 15 neld®sary, o1 educators . if they are
to moreé.effectively meet the meeds of these students.

with the® 1nFormatwcn from this study, the teacher of such
studnnt~ ﬂath be better equipped to-lngérpret and use tests
1n a5>°s>1ng *ndividual performance. Although this study
centers on the “ava;o student, it 1s oped that it will
generate_a new pgrspective on tgstiing that will focus at-
tnntlon’on thekprocesseb involved-in testing among otHer

minority and socio-ecpnomig orodps

Chapter Oné of this study Nas outlined the state-ent
of.a particular research problem gnd the.datd supporting the
need for this kind of research. Qhapter Two presents
theoretical-and methodological design for the present

bl
i
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concerns, feelings, and attitudes. hapter Four 135 devoted

exc1u51\eLv to the students at Red Canvon: their definitions,

1deas, and‘feellnga surrounding tests and testing. The last

™~
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N . , A - METHODQLQGY S ’ o T
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\ A, Theoretigal DeSign . SN .

v - . e

evaluation-of
d\ discipline;. it
ace formal evalu-

.Although children are acquainted
their benawlor ‘through parent approval ;
3 i¥ not untll,entehlno school thgt ehe».
/ J - ation in the form of classroom’testing ' This researcH -
l project examines, bv cv..uuugr Du.a.‘\. ogq : ive research A
merhods, the Drocesses involved in the testini situation of+ .
» Navajo Chlldren It is based on data collected during a ,
vear and a“half. Af field work in an all- \avaJo ureau of ° -
Indian Affairs, (BIA) day schdol. oo v

A : Tests are imposed on a student from ”abo»e .and this
g {Lebt nc\setuatlon has traditionally been 1nterpre*ec in an ,
"etic™' manpner. . This etit approach 'is concerned with the
asséssment of an outside observer} who mav or may-not have g
the same’categories as the stidends being observed., That
is, tests are given and analy:zed b{ teachers, administra-
tors, and researchers with ljttle 1nput or regard for the .
) student's perceptions of the event. Therefore, etic state-
L\“%P ments may bear little relation to the student's notion of ’
what 1is 510n1f1cant real, meéaningful, or appropriate.
~Kagan \196 ) empha51 es thlS problem in' research on hunan
‘ ' béhavior which igner&s the information the subjects they-
selves ha»e to offer . - .

‘ An "emic' apDroacH on the other hand, 1s an attempe
to view the situation’or event from the perspective of that .
' “zroup’or culture.. An enic aDHroach to purposes, goal:,
+  @motivations,-and attitudes is prgmised on the assumptio
ST *hai, with gespect’ to the actor and th 1e observery it 1s
v the acCtor who 'is better able to xnow his or her own .
- N inner s#ate.- Under this approach it i% also assumed that’ *
information concerning the actor's inner state is essential )
\./ <
forjén understanding of his Br her behavior and for a ; o

-

. ’ proper- description of the culture or situdtion in which he o '
or ghe participates (Harris, 1968). Enmic study, according e
R to EdWard Sapir: v : . ,
" helps one ‘to appreciage noghonly the culture - .
& ) of lafiguage as an ordered whole, but it helps: ¢ ;o

onge-to understand the individual actors in 4
' dch life-drama--their attitudes, notives, - e

' interests, responsgs,. conflicts, and person-

. - 7— ality development (1n Harris, 1968, p. 5%1)

v The' Use of an emic appreach in this red arch is, therefore.
important in trying to understand tests a d\testlng from

the perspectiYe of tne student~’ SR ) 3
. - An example of mbv1ng from the ”etle“ to tﬁé\\\gi%:xaﬁ? >
’ . Tproach_lq examining dropduts was uagffbv Wax (196 ) e - .
T . R . - R o A
: . . ) o . '
. L . ' v 1 ..
: e /.
Q . ’ ' , Lo -
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approached the prbblem'of the dropout among the .Oglala

+Sfoux by asking the',students themselves why the

were drops .

ping out rather than merely accepting previously acgepted A

adult assumptions,and research reportsy‘whlch held that

-dropout disliked and voluntarily rejected school.

/tne a\(‘

Wax's

research reported that manv of the dropolts stated ex-

‘s

.plicity that they did not "wish' to leave school and that ‘they ,
saw themselves aq\”pushouts” or "kickouts" rather than
”dropouts " This'emic approach focusing on* the actor,”

: o L
o wds utilized in this research to -examine the process of *

LeDLLng and the Navajo atudent .

B. Research Site

-

The research site was an all- Navajo BIA da\ school

of approxlmately 210 students,
£1ghth,

frades klnderoarten through
Throuohout th1>

1located on the Navajo reservation.
report "the research Site willebe referred vo as Red Canyon.

. . The community of ReJ.Canvon is comprised of approxi-

mately

2,000 people.

A-large metropolitan city is located

within 50 miles of Red Canyon.

in the community

is very low,

The average tamllv income
‘with wages der1V1n0 primarily

. from work in the local mining industry, communtty school,
s and arts and crafts work at home. Some individuals’commute .
to the metropolitan city for jobs. The

~chool 1s the 3

¢ " largest employer inm the communlt»

The Red Canyon- schéol was f1rst establlsned in the
1930's as a boarding schocl. In the 1960's it .was <on-
o verted to a community day school. Uati} several years

ago, the school only serviced- students in grades xinder- )
garten ‘through fifth. If has now expanded to accommodate (
the sixth, 'seventh and eighth grades, and recently was .
T . - expanded’fu:ther to incldde the ninth grade. TFhe community
is attempting to add-a high schqolito *hp educational com- ,
, nlex in the near future ‘ e ) v oy
o~ -+ C. Data Collection ) : s .

Qualitative data were gathered in a‘ranfe®of class-
rooms from first through erohth grades, with primary data ¢
gathering occurring in the second-, th1rd- and fou
These data included teachers

grade 1€V€1>.

of ‘the need and purpgye of testing, students'

~and

explanatlons
perceptions,
and extensive claSsroom .

feelings concerning testing,
observatigns. In add1tlon to classroom: observations and
informal discussions;,—imdividual interviews were conducted
wlth a sampde of student's and teachers

To understand the event’ of testring from the perspec-
-tive of the student, a conscientious effo#t was Made by the )
. rTesearchers to word the quéstlons to elicit emic statements -
/ rath‘m than working them:with pre-established assumptions -
about'tests and how childreén respond to them. Questions
were often very broad, alldwing the students to describe
.




the event accordlng go thexr own percepticns. For, example,
rather’ than‘ "Do you feel gobd % bad when you é;ﬁ!/a -
test?" children were probed with' more operf-ended queries
such as, '""Tell me how you feel when you are going: to take,

- a test. " or '"Pretend 'you dre just getting ready »t'o ‘take a.

stest in Mrn. X's class. Can you describe to mg how your
bedy feels befare you aref going to take-the tést?"

t
L
W
jus

‘It cguld not be assumed that the meanings of

by .both the researchers and the students.were
lev spoke oF this prnhlbm in erhnnoranhv ..

pode

Lanéuage. . .functions to create and ‘express
a cultu;al,reality. When ethnéegmabhers dd not
learn. the language, but instead depend on inter-

pfeters' they have great difficulty -learning how .

natives think, how ¢Hey perceive the world, ancd *
wnat,aasumptlona they make about human experience
.t .Asl a’ translatidn, ethnographic descriptions
should [flow from the cConcepts and meanings -
nqtlve to that scene rather than corcepts devel-
the etnnoorapher (Spradley, 1979, pp.

4 )
.

searchers also sought to elixit the student's
own definition™ of words, rather tRan assuming a child
shared their definitiocns. When the child used the word
"test" or ''grade,'" the fésearchers probed to obvain the ",
child' s”deflnlflon of. the word with "What is. a test?'" or
“""Can vou tell me what a Oraue 1s?'™ In creating a déscri y-.

- tion of the testing event according to the perceptions-of °
the children at Qed ‘Canvon, -the resear;her\ made a cqnscien-

. tious effort to describe the 51tuaLlon as verbali: ed by

v the children. - _ .

I - . . ,- e : \
| Fotmal 1n€%rylews were also conducted witnh the teach-

‘ers and'teacher aides from the second-, third-, and foarth-

“

“grade classreoms. _The questiong were al:o'uorded with eﬂ;; ’

W@tnods in an attehp?‘to avoid assumptions by the researdh-
_ efs. Sample questions were: 'Tell me about tes;s and your -
students.' and ”Descrlbe_fo me what happenskyhen Yyou give

a test in your classroom. .
A N _..‘. * -
In discussing metbodolog\ in psvcholo ical anthro; .
. pology, Edgerton speaks of using picturé prgjection exér-

Cises: "TAT-1ike picture ,stimuli-have deen-found useful
ig' the*inyestigation of attitudes, values, beliefs, and
Tole- ehav;}r of many sorts--all »1ehed-as social and cul-
tural henomena rather thansexpressions of ‘individual or
group paychodynamlcs.W'(Ed0°rpon in Narroll § Cohen,

1973, p. 341) Durzhg the- second formal interview, there
fore "thé researchers utilized a picture pro;ectlon exer-
. cisk. our plctures were used during the interview, a}ll

depicting young Navajo students. ~{See Appendix A for pic~
tures,) \The atudcntd were asked “to talk about the pictures.

1

. . »
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" As the pyrpose of this research was to ¢ the’
processe’s 1nVo ved ‘in students' learning about/ tesys and
testing, the data_ gagbégéﬁg centered on the ldue ¢lemg
tany vrade levels. | Canyon administers a sta ardl‘i!
achlevement‘tdst - the California Test ‘of Basig¢ Skills =
(CIBS\ twice a vear=in OHades two through elbht The CTBS .
used hy the school to gdetermine grade Drombtlon Due to
d testing-and lack bf formal

classroon testing at the flrst-graae'lewef the researchers

centered prlmdr» data oatherlnc efforts 1in tde second-
r11rd-

‘1S

Tne toflow1no Charts list the pooulatlon!at each of -~ |

the grdade levels.as well as the student sample used for in-

depth, formal intérviews.. The teachers were not 1n»olved 1n ‘

selecting the students to be interviewed? Students at each i

of the grade levels wolunteereﬁ to leave the classroom with ' .

tHe researcher for the formal ‘interviews. As this researchex '

- had been bresent .in the classroom$ for six months prlor to’

the first interview, the students were familiar.with(g
» and seemed eager to-participate in the interviews. Ihter;
vigws ranged from ten to fifteen minutes and were tape- |
recorded with the students’ permission. Verbatim tran- = !
scriptions were obtained from the tapes. ,Along with the »
observational data these seryed as the data base for the S
research results that follow this report.

; \in
_In additiop the forgkﬁ
teachers throughodtethe project,
talked to.all of the students in the second,
grades asswell as with some of the other studen s,
teachers, staff, and schgol administrators.
- ,

interviews with studen and
the researcher 1nformat1»

'third and fourth .

other’

-

' 4




-RED CANYON STUNENT POPHLATION:

\
, CLASS 'SIZE AND SAMPLE SIZE
‘ -
J j SCHOQL’YEARS 1979-80 AND 1980-81
f [ First Second
Jl '+ Class ‘ Thterview Interview
Grade:[Enrollment Nymber of Students|Number of Students ; ¢
Second | 26 18 ‘ Y
----‘.--..,. .......... el em e e e e —— .- B R I
Third 26. *14 10 N é\
Fourth? 23 ° 17 g 16 A |
) - Third Interview :
Class Number of Students: .
Grade ‘Enrollment . Interviewed
Second. 23 5
' Third 29 Cos ~
’ ' Fourth | 26 " 5 .
Fifth 27 , 5 -
mic Levels and Promotion Policy
mentioned in Chapter One, the acadkmic
national

E.,/Stuhent Acade
, 7 N -
o prevﬁ

"level of -the
is considerabl® )
total of 95.8% of these-

average as measured by t

is a BIA schgol,”is require
student promotion.

< regulations for
grade-level guideline
dents have to attain-
are rising each year in an at
they are retained in their
outlines

he*

mOT.eovVer,

the acédemic credibility of the
students, regardless ‘of their ¢

meet ,the requited grade level,

present grade. The chart on the following page
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s, -as measured by the CTBS,
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When compared with other student®s, a

tudents scored below the
Red Can

However,
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lassroom performange, do not
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’ . BIA AGENCY PROMCTION STANDA&DS L
Studentg [- Required (FBS Grade Leve] for Promotion,.
.Grade Level [ I§7§-{980 1980-1981 - .
Second . 1.9 ) 2.1
""""" ’("'f"'-"-'---""‘-'-'.-"'—-T"""’-"-l"-"-"'
Third 2.5 2.8 o
P A r ----------------------------------------------- ’
0 Fourth 5, 3.1, 34 4
........ AT NSRRI, TN AU Uy U ‘.
Fifth 3.5 . 4.0 -
) - . R B Rttt Il Sttt (et e
- Sixth 3.0 ) 4.5 .
|- ---- ] i Sy R R S R
_“_%c_e\_'c_enth \ < 4.5 3¢ 5.0
“ FEighth ! 3.9 - 5.4
F. The Classroom Septing ' X . . ;///// v
Most students at Red Lanyon in eaéh grade, kindengﬁr- ~
. . = ten through tourth, are in the'same classroom with one '
teacher ghroughout the school day. Students requiring re- ' \
medial work leave their classrooms. for short periods of . )
. time to work in eithér the Language, Reading,- or Math Labs e
or with the special education teacher. udents in grades -

< five through eight rotate from class to Class to receive
instruction from teachers specializing in various subjects
suoh as science, social studies, physical education and
‘health, home economics, math, industrial arts, and lan-
guage arts. )

vear, .the lger-grade level students usually start school
at 9:00 a spend their mornings working in the subject
"area of Aanguage arts. Most teachers have their classes
divided into groups according to academic ability. The
teacher works separately on the daily language lesson with
one group at a time, usually in a semi-circle located away
from the center pf the classrodm. While the teacher is
working with one group, the rest of the class is engaged in ) .
. various seat work assignments. These students are assisted ..
' by the teacher aide while the classroom teacher is working
_ with the different individual groups. ~

3

. All of the lower-grade Ie\ﬁl students have a shorg re-
cess, lasting fifteen to thirty minutes, during the middle
of the morning, and then they return to their classroom toO
continue with their language arts or math.instruction. The
students' lunch break is apprqximately one hdur, and then .
"they return to their regular classroom for further instruc-
tion in language arts or in science, social studies, or 7
art. The students' school day ends at either 2:30 or 3:08- -

AIt:;;ﬁhthe schedule varies slightiy throughout the

‘11' ! b . v
MC ‘ 115 | )




Clas$.sizes vary from 20 to[[30 students. Most of the
teachers at,RedaCanvon are Anglosy however, each classroom
in all of the grades at.Red Cany01 has'a blllnouaI Navajo
teacher aide. Almost all of the feacher aides ‘are Navajo
ﬂen and women from t‘shlocal community. Ig most cases the

'aides have worked 4t e school flor at least five years.
During the, £ir3t year®of this study, all employees at the
scheol were BIA- contracted employees. ‘Some of these eg-
ployees had been with the BIA for a considerable time and
many had taught, or worked at other reservation schools.

In the summer of 1980,,the local sckool board gained the
authority to contract its own emplo»ees for' the school.

411 new feache;s and 'staff hired afteT this'time are non-
BIA employees. ' During the first year of this research,

the turnovewr_in® the starf as a whole was Jyery high: eleven
resignations .throughout” the,year out of a staff of approxi-

mateTy 30 people. . - - v

~In each o# the classrooms, the teachers have attempted
to-create a pleasant environment for theiwx students” Black-
boards are decgrated by the teachers @gnd teacher aides and
changed at 1ea%$t once a month. The classtooms are small,
vuf teachers try to provide an area in which the students
can @ové awav from their desks ,and sit and read or play
Wluh eouaatlonal ames Some classroom materlals are
ahosen by the her and purchased through the BIA agen:

~
A d
..« 1 A + oA } oA fk 1 1A

but the School ads LAALJLA&LAUIA nas cngsen o A.G.J.ﬂ ianguag

arts curriculum. This-consists of two different reading
programs: -both are .designed especially- for the non-native
Efglish- speakipg: studert Although the jsgudents are all
Navajo, there are very few Bilingual or ®Aicultural class-
room materials. The students are repeatedly encouraged to
speak English ahd are frequently scolded or lose "classrcom
tokens (which can be exchange¥—+h the class store for
school supplies~and prizes) for speaking in Navajo.

75

G. Obgerva 1on

One of the “researchers spent most of 'her time dquﬁ
the vear and a, Half of field work observing the daily activ-
ities in the second-, third-, and fourth-grade classrooms.
In each of the classrooms a location was “cHbsen from which .
she could clearly seé the students at their desks while at
the same time majintaining the least Adisruptive position
_possible. *In-the secord-grade classroom the researcher sat
next to the pencil sharpener. This area of the classroom
removed her from the cénter of the class while at the same
time allbwi her constant contact with the students. The
pend&l slrarpener is a popular and busy location in the
classroom and have the researcher the opportunity tg, talk.
informally #o all of the students ,on a regular basi&d’ In’
the third- and fourth-grade classrooms, she sat t¢’ the
side of the: classes, next. 'to the spellvﬁg'grade chart.

.




Because students frequently visited the spelling chart to
count their stars-for-perfect performance, the researcher
was also able to talk informally to the students in bth

of these classrooms. [In all of these classes, when ‘the
teacher was workingewith the individual morning reading
groups, the researcher méved around the room ®alking to and
assisting the other studemts with their seat work> This
enabled her to establi¥sh rapport with the students as wells
as to assist the classroom teachers and aides. *

'

Because this was an émic study--seeking students
ceptions of events they encountered.in’school-- the re-
searcher- spent recess and lunch on the playground with the .

- .students. Students became very familiar with her and re-
sponded to her_ as a friend rather than. another teacher, -
often questioning her as to where she was when she was not
at’ the school and sharing their problems with family,
friends, and rivals. -

per-

*
- It was onlv after observing the classrooms and school
for six months “that the questions and ideas to be exXplorgd
during the formal ihterviews were formulated. The most<i$\\\ )
sortant questions of the entire research, in fact, zgrew out
of a gradual®realization that there was a ggme-like atmos- -
phere among the vounger students during the testi?g‘\vent(
and an open excitement and .lack of anxiety surroufidi®g -
tests. Among the older students, the testing situation
seenmed ¥o be different. Rather than asking the students
about this -di1fference she was observing, the researcher
_posed the questions during interviews 1in a very open way,
asking the students to define and descrihe tests and test-
ing in their own words, with their own ideas as to what -
napgening-and why it was hap ning. The results from t:
formal interviews served to generate more questions and
ideas which wer® then used to 'continuedrinformal dialogues
.~Wwith the students on the plavground and in the classroons.
, ) ﬁ

-4

1
-

ti. Research Limitations (

This study examined the process of testing and the de-
velopment of the idea of testing at one school attended by
only one group, the Navajo. 6 Generalication to other ethnic
groups or to Native Americans in geTeral cannot necessarily
hbe assumed. This res®arch has‘produced a description of
how these particular Navajo children responded to testing and

tass€ssmenty in the classroom. The researchers felt a de-
tailed, concise description of only one group, in this case
the Navajo, would s®rve to produce a provocative, explora-

. tory study which could then\be utilized as a basis for futr-
ther research in thisiuarea. However, since this study did
not involve/another g?oup and, since the variations w thin
most ethnif~’groups are considerable, ‘the researchet:gannot
necessaril\state that these responses are particuldarly

R

Aruitoxt provided by Eic:
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”\ava)o/ or that f£né responses are "different” from' these
*of children from other socio-economic or ethnlc groups.
This situation does .not 1nva11dat9 the rpﬁorfed findings

but rather llmits them to and pilaces them within the Lunchf

of the research site: a small, rural,” Navajo community .
school.. Rather than limiting the >10n1f1 ance of this study,
vhererore the findings support the need for further re-
search among other groups on the area of student perceptions
surrounding th® event of-testing. : .4
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' ’ L 'CHAPTER ITI ) ' .
TEACHEKRS: ST-GIVERS AND ‘THE E: \¥IRON! . '
A OE THE TESTING'® 1:\E\x‘ ' ) y
Test-taking for the students in this studyv .occurs in
eAvironment of the classroow under the ‘direction of the cla
room teacher. This chapter describes 'this environment as
verbaliz ed by the teachers and from researcher observations.
“What occur’s in tRe classroom env1ronment with the teachers. I -
'places the .students in the context in whick they experience
tHe event of testing. The students'. percep&aon:,'ldeas‘ att:- -
tudes and values can therf*be examined 1n the environment in
which they wccur. ' -

The feacherb and teacher aides were interviewed with
focused on how they presented tests to their stu-
; hoW their students responded to in-class testing: and
thew themselves interpret erJ their students’ feelings con- - °
1*0 tests, assessment, and graqes.7 Like those for the )
the quesiions were worded intan attempt to avoid as- '
by the researchers and were often verwv: broad, dllow-
teacuera and-teacher aides to describe the tesPing
aceordling to thelr own perceptions. Intervieas
and later transcribed verbatim. A total of seven
nd three teacher aides were interviewed. These
included the second-, third-, and fourth-grade
thelr alue>” as well as the upper-grade level math
, science, and langlage-arts teachers.
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the teachers are broken into-
Jr“UD:. the lower elementary, which incluues second, thir
anc¢ fqurth grades, and the upuer elementary, which 1ncludes
all o* the Eepartwentall ed teachers norklno with the studen
in grades five through eight. ¢ Most in- dep*h observations oc-
curred 1n *he_$§cond third-, and fourth-grade classroons, »
ard these teachers are often referred ua.separatelv in tn*_
-3tudy. The teachers,in qrade: five through eight are LOll
ively -referred to as the "upper- grade, levél teachers.” .A
researcher spent time observing in all of the teachers' class-
roons,_and teachers at’ all levels were observed giving in-class

-

tests to their students. )
A. An Ideal-Tvpical Model of Tésting ) .

‘Teachers; scHool adm‘nlstrator;, and te:t—dexelope;: all X
seem to)carry areund in their heads dn "image" of the testing

i

Throughout -this study, t

1

.situation, which is apparently different from that of the stu-

his study., This
mode of sCholastic evaluation,
"ideal-tvpical! model of tesdting.
_as outlined by Max Weber (1947),
purposes of examining the_specific¢ event of teaglng

"image," which comprises tests as a
can be seen, in terms of an

The '*ideal-typigal” model, .
is introduced here- for the
«c;oruln;

dents in

N .
. .

l .
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.. to Weoer, an "agtor' dofs not merely respond to stimuli but.
“ makes an effort to conforn to certain "ideal” ratder than ac- .,
' tudl _palt P ris u: coilduet.  As Veber says, | v .

. - T constructlon of A2 purely rat;onal course of
actlon . . . serves the socioicgist as a type
.o By comparison with this it is possible (
) to understand the ways in which actual actgon

! . * . is influenced by irrgtional factors of all .
L sorts . . . in that they account for thé devi-
. ation from the line df conduct which would be

expected on the hypothesis that the action were
purely rational. (Weber, 1947, p. 89) -
{ .

.

N This model will be used to convey a picture of what the teach-
ers believ® should occur in an "'idgal" testing situation. , Zhe
data fgom this study can“then be. examined and analv:ed ac-
cording to-how well this information fits.or differs frqm this

. "“1deal- tvpical' model. W .

~
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Schooling as an instijtution in our society 1s an ac-
g . )
, even integral, part 0f child development. Even though
d’is rece1v1no an education at his or her hone prior to
u )
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In the "ideal-tvpical” model, tests serve three
H

£. -~
3 to give the teacher an objective measurement of the °
ents’ progress in the classroom, to give the students an
: rument to determine wkat they have and have not ‘learned )
v : ¥n the classroom, and to give the school an overall measure-
- ment of the >tudents progress 1R the school.% The school can __.
tilize ,test results to determine areas of instructional
strenjths and weak“essea The teagher can utilice test re-.
to Yetermine knowledge students possess and areas in
which students meed further assistance. Students can utilize
the results of their tests for seeing what they have learned
and what they still need to learn. In this ideal model, 3
test becomes an instrument for judglﬁo progrg&§ and proxlding
. assistance to rectify a lack of knowledge:

Tests are pre§enﬁgd to studeﬁts by thelr teaoher: In
the case of major standardized tests, a person other than the
regular Classroom teacher may admlnlster the test. Ho“ever,
the test is an activity that erMnates from and under the di-
rection of.ghe classroom teacher. In tHls ideal model the
classroom téacher would explain the importahce of ¢he up-coming
test to the students. This information.might incrude a state-
Went that the test'is an important activity to sassess what the
student does anddoes not know. The teacher might also advise -
) the students to try asrhard as they can on the test. Along
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' . ~with this instyuction as to the, significance of the ‘event of
) testing, the tdacher would also Nnstruct the students 33 o

. correct test-taking behavior.® This,}nformation woul'd include. >
the rules of test-taking, 'such as n¢' talking, cheating, or

excessive body movement. The teacher would explain why this
behavior is important, given what a test is supposed tp be.
The rules surrounding the phvsical-requirements of test-taking
may vary in minimal ways from teacher to teacher. Some teach- .
) ers require student desks to be separated whe® taking a test '
. while others may require studepts to phvsically cover their

papers to aébid cheating or copvings Within these variations,
* the message to the students is the same: during a test. one } 4
. does not lgok!at another student's paper, talk, or move pne's

body in a exgessive way for a, test 1s an 1nstrument {or '
meajuring individual progress. ] :

A) . . - .
) . In this ideal pmodel, students would alteady be familiar
with tésting as a part of ichoqling.’ These students would
readily understand and acckpt tests as a necessary part of
the schigling proces3., This knowledge might have come fgon .
older brdthers and sisters who themselves have learned of the
inportance of tests from their own experiences. Parents, hav:
\ ing accepted the importance of schooling and success as de-
. - termined Dy tests, might also transfer this knowledge to th
children prior to the child's entry into school. The ¢hild
. : who comes 'intd the schooling experience with a prior, under-
' standing of the. importance of tests for success in school
. . might approach the testing eyent with more seriousness and
’ less confusion than a child without this information. Thre .
chil'd who enters school wish a lack of this understanding —— -
might more reddily approach’a tast as simply another activity
» or event tirat ha$ a distinct set of rules. )

. . -
As the child, following the ideal-typical.model, accepts
_/”"’ the importance of a test in his or her school experience,
there is a desire to perform well on tests. As the child y
strives to achieve, he or she develops a heasure of concern
. when confronted with taking a test. The child is aware of the
significance of testingesand may exhibit, in varying degre'ss,
- concern and anxiety when performing on a test. The reason for-
this unease might be connected to an understanding that this
. event is a jgdgment of personal self-worth and achievenment, l.'
o and that teachérs and parents will judge the child according
- to his or her pérformance. For the child that does not under-
* stand the importance of tests Pn schoo], anxiety or concern -
when taking a test might be considerably lower-than that for a
child with a formal understanding 'of testing. This child =
Vs might approach taking a test with less pressure or anxiety due
- to a lack 'of undgrstanding of the consequences of gest failure.

|

These elewents of the "ideal-typical” testing'situatig%/ ‘F
represent an ‘"image' of the significance of testing for teach-. .
. ers. The teachers and administration at Red Canyon seenm to

i

eir

: function on this "image'" of testing and; assume their students,
' share this understandThg of testing. ; -
4
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B. -Teacher .Prese on of Tests ) f
ALl of the. tcachers werc:asked, "Can vou descfibe vha - '
happens when vou give a test?" and "Can you tell me how you o
present a test’ to your student$?” They responded with a de- ”

seription of their directions ty the students before a test. J
In all cases the teachers redalLQd having given technical,
procedural, or "how to'" instructions to the students. This
pre-test infbrmation covered the '"do's and don'ts" surrounding’ -
proper ‘test-taking behavior, 'such as _no talking, no cheating,’
and the removal oF all materlﬁly fzom' the >tudent~' desks. The
third- braue teacher described! her instructions to the students:

*It is now time for us to~¢ak° the test. So we'rte * °
going to take the test “within a matter of minutes
and you have maybe fivé or ten minutes to review /
‘your notes. Everything must be put awav.' You . .
should have out pencil only and eraser if vou need
. 1t. From .there we mav review how to take the test.
For instance, if it is a multiple choice test, then
: . I'll explain to them that there aré¢ three possible - “
~.answers, and they should select onlv ome. Once I - '
beginm the test, no talking allowed and we proceed
from tnere, - . -

1 * LN
Lagxing 1n all of th° teachers' responses was: an» explanation
£ -hv the students were taking the particular test, thes 13-
icance of the test, or .any. \e*bal encouragement to the ZAtu-

P R n wmAavnEAr ceml v ~
- cS Ty TC kACLa.uLm wC1l1 cn otng test. \”“OJ’ . *‘33’:.“.‘313

bl >
did 4ind:icate that they sere coqcerned atout the student peT -
formance on tests and in turm tried to help the s dent: to Y\
achieve well on tests, this area of information 3 no+< ~en-
tioned ﬁhen de:crlorwc their~presentations of tests to the

student ) ] ,

ﬁlassroém observations of"testing situatiohs confirmed
the.absence of any information other than that surrounding
proper. physical or' technical hehavior dnr1w4 test-taking. A1
though' teachers varied as to how the class was organized Jur- . C.

.

“img the.testing event, teachers were obserwed to Ee con>lstent

X

-
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in the 1nforﬂat10n thev provided to the students bg e test-
taking. TH1> 1nformat10n included the proper label'
test paper and rules surrounding cheating or ying and\talk-
ing. Absent from‘most of the tesStdng 3

the transmission jof knowledg® taq the students
which might lead to the undefstdnding of /fhe "why' or signif:-
cance of the test they were @bout to take. It seemed to be
assumed at all }Yevels that the students undersitood why they

were taking tests and therefore needed only in¥Qrmation #s to

how to take tests from the teachers. The followImg description |
of "an observation during a weelly spelling test ailipstrates

this pha=1s ‘on the technical aspects of test-takipg:

*»
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\?he teacher’ wrote each of thé ten sp lllnc \gfda <
*/ T®n the board, fpr student review. tea
Y T e and class would recite a word whlch
\\ erased. The students would then pepe t the .o
3 .~ erased word and s?iii ‘it from memoryv. ' This pro-
. \ cedure was repeated with each of the ten words" ..
= — - -,~The teacher.then passed-out pre-cut half sheets. J

of paper for the test, ‘asking the students to "
take out their penc1ls Teacher: ''Put your
names on your papers,’ as he halkeﬁqﬁround the
room checking to see if each student had properly
labeled his test. Aide: :'No=«sp 111no words are
- to be on your desks.' Teacher,: i')ﬂmber vour </
.papers one to ten. This is a test. This means ’
“you are not to look on someoné else!s paper. If
(aldeﬁ sees anyone looking at another paper we /
will take your paper and tear it up and throw it
away in the wastepaper basket, and vou will not
Ee allowegg to go to recess but instead will have
o stay in the room and take the tést.y Does any-
. One€ggnt to (tay ip during recess and take the
test?" “Studénts: Mot The teacher and aide .
contlﬂyallv walked ardund the classroom during
the test réminding the students to keep their
words covgred. The students appeared very._ pro-
tective gf their pdpers at times, althou0h they
fr:gaen 1¢v strained to sexamine each other's pa-

per apd ‘at the same time expose their own pa- - .
pefs At the conclusion of the testy one~*stu-
dent /at each of the tables pi¢ked up the—szell- — -
r 1nv/test papers and gave them to the teacher =
alye (Researcher Fleld \otes 1980)

Absent from most observed te>t1ng sttuations, such as the one
described above, was the transmission of anv formal informa:®
tion @s to the importance or significance of a test.

C.  'Labeling the Testing Event y .
! |
The use of the label "test" td define the -classroom

evagt Varied from teacher to teacher. Generallyj; the second-,.
third-, and fourth-grade teachers used the word ''test" to des-

* ignate the event as different frgm other classroom activities.
These teachers sometimes used thegword "quiz." However, thev
all felt the tyo words were intef€hangeable to the student
and carried the same meaning Jor them. . When asked about t
students' responses to the use of> the, word ”quiz” rather than
"test," the third-grade teacher Said, ”They don't get upset or
anythlng, it doesn't faze them at all. It's just another clas
of work." When asked how the cpildren differentiaded regular
Classroom activities from a test, the secondigrade teacher Te-
sponded, ''Well, té me, I think a test to thew is what the '
tedcher says it is. If the seeacher says thati we are going to
take a test, then I ‘think they think that we are g01no to

)
) /
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.review somgfhing that we have already done beforé." Th® third-.
grade teather aide indicated that the stud®nts, identified &
test as occurying, "at the énd of the week, whéreas ‘quic:es .
and tegular classroom lessons occur during the rest of tHe
week." In.general, the teachers in the lower:elementary level !
used the -word "test' . with their students«td identify¥ an activ-
ity that frequentlv pccurred at the end of the week, during -
which time students were not to talk, look on.each others' pa- ¢
pers, or, have other materials on their desks.- L

While the teachers at the lower-elementary level'did not
hesitate to use the word ''test” to define the classroom activ:
ity, the teachers in the upper-grade levels utilized’other .
terms, to define the event.  The reasons for the avoidance or
limited use of the word "test" centeréd arqund either the -at--
tempt to-alleviatg students' supposed test anxiety or to as:
““sure adequate atﬁ%ndance on test ‘day. An upper-level teacher )
~admitted avoidifig use of the word/"test" in an effort to elim- “
inate-the anxifty she felt the students pould have if they
1dentified thé event as a test, "Sometimes I call it an 'ac- Y
tivitv.' I&fdepends on what the test js about. When we do '
that, I might.sav 'We are going to do this activity no;LL/an
['1T7show them cards an? 1 that. 3o ,it.really depends; -if
it's a paper and pencil thing, they can figure it out."

Another upper-grade lev feacher also expressed concern and
attenpted to play down _fact that. the evemt was an assess-
ment 0{ the students. - . '
I\ﬁ§2ft Try TO Dput pressure on t%&m and sa-v,
"This. is a test, you had ®wetter shype up!" 3But
I try to let them know that this is-inpdrtant, \
) that "No matter what vou do in here,Nit 1s very .
7 important to me what sou are doing,"” aqd that v
// —YIf vou don't try, nothing is really go\ng to ‘ o
- happen." ) ' : :

One teacher, at the fourth-grade level, expresse

“his_Tack of emphasis on the word '"test' in ordery
the students might in fact be resulting in poorer
formance. : ’

‘ -Ifhgte»to\say this, but I am probably as guilty
a nyone else. They're from a minority group g
ckground, and I don't place a lot of emphasis
on tests, and I think the kids pick this up from
me, angd® thev probably-don’'t do as well on tests
as ®hey should because they know that I really
don't place that -much emphasis as far as a grade
» is concerned. I just tell them ahead of time d
.~ that they are going to have a test, and then;
4 when the dav comes, I present some examples dor .
them and then I give them the tést,and I'grade U
it and we go over the answer¥. When they don't
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AY do too well, I try mot tojget'down on them. I
tell them' that they made the mistakes. -I go over
N . the mistakes, but.{'m not going to jump all over _’*

. their cases. '
oD The teachers in the Secerd, third, and fourth grades .
/ generally presented the assessment event clearly to their |
students as a ''test. The évent] which was identified to the ™

. students as a test, was’further clarlfled 4s a time in which -~
. talking was not permitted, -all other work had to be taken.off
their desks and-studen€s had to do theerZiE/work Generally

v * cahaAane Lvnam 4-.:8#1\5»-(" ‘myac 4-"1?‘1!‘\71: Anf tect wag Tlﬁﬂ-fp("‘\q'l(‘Q“
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information, or explanations of the significance or importance
\ ~of the event. The teachers at the upper- gradéd levels differed
' from the lower-grade level .teachers in the;r presentatlon of
g © tests. The upper-grade level teachers, in response to per-
ceived student anxiety surrounding testln tried to minimi:z
the 1@portance of the test!ha event 'to allev1ate the studen*'
apprefension towards test- taklno Some doncern was expresse
that this lack of emphasis on-tests and testing ,resulted in a
lack of serigusness on the part of the students towards tests. .
- AlthouOh the upier gradé level:teachers occasionally expressed

..... Fag e +-
the .upu'c.au&,c of 'tests to their students, their Instruction

and presentation of tests focused on the physical beuaV1ors
tha; were and were not appropriate during test-taking.

AN
.

D. Hewe quluence - .

Teachers 4t all grade levels continually expréessea <on
\ cern over their students' lack of academic achievement. There
was a general consensus among the teachers interviewed that, S
) whereas the younger students did express concern over $rades
. ) and tests, the older students exhibited little cohcernlover
gradeg, *esfs and school in general. In attempting t¢ ex-
olaln what thev felt was the ;reason for this lack of c¢ncern,’
the tcachers all focused on the.Homes and families of their

students. . - ‘ iﬁ

-

SN . elhe teachers felt the parents, themselves hav1n"11tt1e

- formal education, did not necessarily see a neéd for gJchooling

‘ and, therefore, passed this attlgpde on to their children. As

.one teacher explalned "I .blame an awful 'lot of it onf parents
and maybe too mmuch, I thlnk but there is-no support/for an
edufatlon in most of the kids." Homes with educated/ parents

- were seen as giving encouragement and,support -for sf£hooling
: but this type df home situation was not in the maj rlty\at Red
// Canyon > ‘

/o . .Parents who have very 11tt1e forma; educatifon werg~seen
as caring very little about their children's in o{¥ement with
the community's school.:. The fourth-grade tea elt the stu-
dents at the top of his class did get encourggement from their
parents, were more attuned to Anglo culture and often though=
about going on to collége to get a bétter job. As for the .

_ West of the students in his class "Ninet percent of the kiis,
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they heaﬂ the%r parent: >ay, 'well, I only went to the third
cradqb anﬁ it ihasn't hurgt me. I eat every.day and-I have a-
couplerof sheep and I have some cattle, I have a home, so

what! é/;hé bigrdeal about school e o : 3
E. he&s ayldence for Students Disinterest in School

In formul ting the. opinion that the students ‘lack of
motlvatloh-ln S hoollnc was tied to the.parents' lack of sup -
mort. for schoolxng in general the teachers continually c1te\‘
. the students thSlcal treatment of their test papers, home

worx~p&per>\ and| report cards. Test papers wege qUICkl\
thrown awav,| homework papers lost, and report cirds returned

to the teathers without parent ‘comments. This physical abuse -

of the ”ObJéCtS"\Ot schoollno was se&n by the teafher: as
evidence of 4 Iddk of-va1U1n0 or appreciation of education.
Students ‘at all grales were de>cr1bed as not caring -about
their school W rkrbecau:e they quickly discarded their papers.
This® behavior was described by an upper-grade level teacheg,
"Some of them taqe their paper and 1mmed1ate1‘, as soon as
they get it, they crumple it uprand they are yeady to throw,
it away. It can be any grade, it doesn't make any difference
to them.” Another teacher talked about the behavior of throw-
i -away papers as an indication that the students did not
care about orade~ or jchool: )

The" reason\I said that is because, like I'll re- .
. turn papegs with grades on it, and if I pass it
#ut duringithe [rrst of the. LLds:, I spend the.
next ten mlnuteo getting them~all «to sit back
down 'cause, thev've all walked the trash can
_to throw papers away, whether it 1Isan "A" or
‘an "F." Thew do not take papers home.

o
. The teacher; .assuned that, because thelr tudents so
easily discarded, and destroyed the1r school papers, they did

- not value or appreciate schpollno in general and d1§re0ardeu
the 1mpor;ance of tests in pgarticular. However, thlS wa s
based on the assumptijon that the students actually understood
the papers, tests, and report card$ as "products' or "evi- *
dence' of an Lmnnrtan event that had occurred im school. It
might be that the students did not share this understanding
of the.importance of these 'events'" as representatives of
personal progress in school. Students might also not under-

- stand theWwgrades attacn d.to these '"products™ as important or
B significant. Thid would more clearlv explain théir appagent ,
dlsregard for their variqus papers.’ The students' lack of-

" understanding was clearly\ illustrated when the researcher
talked to the second grade teacher He complained that the.
sstudents did not respond ip any way when thev received their
repert cards. When asked abeut the method of recording grades
,on the students' individual\report cdrds, he explained that

. “thev did not correspond with the types of grades he normally
gaxe 1n Qlapb, which’ were usyally in the form of a percenta*e
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. \sheet report card, or test paper. -

[

» « . *
score or '"minus X numbers. The recorded gyade on the re epOEL
card was. standardized thrOUOhQut the school/and appeared in ™ -
the*form of a letter grade. When asked if fthe students under-

tood. the grades on the report cards, the teacher paused and
admitted that he had always assumed the chjldren all under-
stood letter grades. He had admitted thht this possible lack. .
of understandlng gould be a factor in thg jstudents’ apparent
lack of interest-or enthusiasm when receiying ‘their report
cards. Students were used to receiving grades in the- form of
percentages with stars, tokens, or funny face stickers as re-.
wards for ‘their academic ach}evement The plain, formal-
-looking report card, void Qf any stars or embelllshmenti
might seenm unlmportant to the student

. Not all of the students have difficulty understandlﬂc
the ,marks they receive on their papers, Fefrer older students
have -this problem as they~progress in school. However, it
does indicate thdt some 'students do not share the same under-
standing of a grade and classroom activitv.or event as does
the classroom teachér. The students® careless _handling of
their papers might, therefore, be connected-to‘a lack of un-*
+derstanding of the»event or orade a misunderstanding which
would carry over to the prodwct of that event: the mork.

-~

n In ceneral the teachers all felt the students failed

VO vaiue sch ng gn general and grades and tests in par-

tic uIar However, he\ say that thls situation seemed ‘to de-
\elgp .as, the students progreSsed through the schooling process.
xcdbrdlng to teacher lntéTV16n>, the lower-level students did
seém to express more concérn over orades and generallx seemed
more eager and open to participate in the schodl's activities.
The younger students' expressed excitement over the ‘prospect of
taking a'test and were often eager to examine their -gvraded '
papers. ' Yhe older students approached tests with seeming
apath» and were qulck to discard the products of the1r class-

“room, 'work. ) . ~ .

B Rewards Teacher-Developed Motivation 'A - -

Teachers at all grade levels were aware:that testlnc
situations could often prgduce anxiety and discomfort aupnO' <
their students. Therefore, they trled to alleviate stress as
a testing situation approached For ekample, t%achers in the
upper-grade levels often ayvoided the -use of the word 4'test"
in the hopes of reducing st related strain. Teac s in .
the lower gradges., however, were faced with students who did
not necessar.ily express concerf or discomfort when presented
zth a test. These teachers, -in an apparent effort to en-
usage and prolong their students comfort/in relation to
test-taking, and to make the classroom situation more pleasant
utilized a token or reward svstem in classfoom testing. The:
attempted to, de-emphasize .the test as a serious event in order
to protect” the students and, therefore, make it easier for
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them. Students in the second, third. and fourth grades got
diffqpent colored stars attacfed to classroom charts for good
performance on spelling, language, and math tests. Studentsz
were aware .that, if they'scored a certain level on the test,
they woulld be rewarded with Stars or stickers pext to their
name. The use of stars for motivation to perform well on the
weekly spelling test did seem to .create excitément-and inter-
est on the part of’ thenitudents eT%G testing event therefore
hecgme ''game-like" withvan anticipat®d reward for successfuds
completion. . g :

. As the students move from the self-contained.classrooms .
of the elementary to the upper grades they experience a.dif-
ferent presentation of tests. The-token, sticker, or star
system is no longer utilized. The fifth and \ixth graders ex-
hibit' an increased amount of frustration when aking tests.
Phe’ seventh and eighth graders exhibit what the teachers dg-
scrib¥\as ""apathy' when presented with a test. Teachers are
frustraled by their stydents' poor academic performnance and
respond v'trylnc to mask or eliminate assessment as a major
component in their classrooms. In trying ,to describe the
change in the students, the second-grade teacher says,

They [the older students] startfgoing from the
11tt1e~pre-school klds into adolescents and
there's mo%e pressure ‘on them there. They know
they are ndt doing as well in school and I think
that they get discouraged because they can see
.that thev're not doing that well and that the J
interest does drop off. They understand a 11t-
tle bit more of what 1: going on and vou can't
fool them. .

This implies that the teachers think the younger children can
be ""fooled" into believing that they .have succeeded -and are
doing well with thé use of stars and tokens. These students
are still behind in £rade level, but they move through the
lower grades experiencing the event of a test much:as a game
with an anticipated reward. It is only when the student moves
further up in the schooling process that he or she 1s con- ‘
fronted with the seriousness of tests and assessment for pro-
motion within the institution of school.

The teachers at all grdde levels operate with the unfer-
lying-assumption that the children do not‘value their school
experience and look to the home environment as a reason for
this attitude. In an attempt to create motivation that will
result in a student's positive attitude towards academic _
achievement, .the lower-elementary teachers utilize a class-
room token or reward system. The young children respénd well

6 this and approach cldassroom testlnvleagerly in the. hopes
of acquiring additional stars or tokens. Very few of the stu-
dents, however, seem,td -transfer their desire ‘to obtain thé
rewards to the desire to obtain good grades. As the -students
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ptogress‘in school, they learn the seriousness of tests as

A\

devices for’ promotlon The reward becomes moving to the next .
.»rade, and test failure results in reggntlo in the san :

grade. It is then that thg students reallze that tésts are
more than games or events to participate in and complete to
gain rewards. The game-like atmosphere surrounding ‘test-
taking disappears and the student nust then-try to “understand
the testing event as a serious activity that can result in
failyre to progress thsough school with one's classmates.

G. Teacher Account litv and Tests
abjlity an

[

Red Canyon, which is a BIA school, is required to fol-
low the Eastern Agency regulations ‘for student promotion.
This policy establishes grade-level guidelines, as measured
by the CTBS, which students have to attaj‘before they are

s

prowoted A chart outlining these level ppeared in Chapter
Two of this studyv. ~. .

If students, regardless of their classroom performance,
do not meet the required grade level, they are retained in
their present grade. By the time the students have reached
the fourth orade they are clearly aware that the CTBS is a
test they must take in order to move to the next grade. Stu--
dents are anxious as they Pprepare.to take the CTBS and are >
continually reminded by the teachers that they must pass the
test.in order to pass their present grade. . Y

In addition to the obvious anxiety this placed Jh the
students, the teachers.are also acutely aware that their per-
formance as teachers is being measured, by how well their.stu-
dents perform on the CTBS. Teachers are reminded by the ad-
ministration that, they are held accountable for their stu-
dents' performances and that pay inCehtives also might depend
on their students' scores. The implications of student failure
on the test also extend to. perCelved teacher failure. As one
teacher admits, "I think it is @ very biased st against these
children, but the name of the game seems to;gQSaccountaolllt;
so wa are stuck with the test.”™ Teachers a & that, in an
_attempt to help the students prepare for the:CTBS, they often
end up teaching for the test, rather than teaching locally-
relevant materlals for tne thlldren s benefit. At the encour-
agement of the administrdtion, the teachers alter their clas
room tests to more clearly match the format of the CTBS and
utilize a publication, [*Scoring High," published by the de-
velopé®s ef the CTBS, t0\aSs1~t the, students by familiarizing
them with the format of the CTBS. In etplalnlng how he tries
to organize his tests to help prepare the students for the.
CTBS, an upper-level teacher-says .

I think they neefl the experience of taklng‘ﬁﬂl-
tiple choice tesfts, especially the kind where

. there is an.ansyer that will say none of the
answers are right or all of the other answers
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- are right because thev are going to be running
into. these-kKinds of teats so I guess you could -
really say that as wels test the knowledge,
I otry to test how to thke .the test.

In geheral the, Qeachers are very frustrated with the
use of the CTBS-as the-sole hnstfggent for determining ad-
vancement., Thgy s that fo%,mmch empha51s is placed on a
test they feel is g%ﬁtent b1a ed against these students. They
also -feel, the pressure that j3 placed on them as classroom
teachers - to produce students ab
CTBS. In discussing the frustration of the need of his stu-
dents and the realitv of the CTBS, one teacher stated, "So we

are faced~with that dual dilemma there. We can seryé them

T~ with the materlal can serve them with the tesgt at the |
end, ourse we are concerned with the test”at the end."

/////FT’ Teacher ' Models of thé Event of Testing )

Th'is chapter described teachers” presentations of the
testlng event at Red«Canyon.. This information constitutes
models of tesging from whleh the students lea the proper be-

- havior to exhibit during testing and from which thev evelop
an undeszstanding of what a test is. . In general the teachers’
implicitly function with an 1dea1~+vp1ca1 model of testing--
testé as evaluation measures--in which tests are important *

~j~e»ents for students™’ per<ona1 assessment and future success,
However, the,teachers at Red Canyon seem to be also function-
ing with two distinct models of te:tlnc, other tHan the 1deal-.
tvplcal model; when presenting the event to their students.

The in-class, teacher- prepared tests a presented as gane-

like events. %The school's standardi:ze test, the CTBS, is
presentedas a sericdus event for promotidn. Although the.
teachers wtiliZe the same labels -for the |two testing situa- -
tions, the students receive explicitly different information
frog the. teachers when encountering the cllassroonm test, and the

CTB . .

\

Throughout all grade levels teachers are conszsﬁeyt in
theﬁln*ormatlon they prov1de to the students before in-class
_test-taking. This information includes the proper labeling
of the test paper and classroom rules surrounding cheating or
copying and talking. Absent from most of the in-class testing’
situationy is the transmission of Knowledge which might .lead
to the 'st#dents® understanding qf the ”1hy” or 51gn1¢1cance of
the- test thev are about to‘'take.. ~

1eacher> in the lower- elemen;arv grade levels present’
their jn-class $esting situations t% the students as gamé-like

4

events.  This appears to be in an effort to encourage and‘pro-
‘long their students' comfort with respect to test-&aklnq and
to make the - eittre classroom situation more pleasant. . The
teachers construct a reward system around in-class testipfg: -
students~know that. theyy will be reward¢d with tokeng\or stick-
~ ers if they play the ”game” correctly and accuratelv

/
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the proper classroom rules of the event. The in-class test-
ing"event as presented to the students by the teachets becomes
cne which is 3urrounded by student excitement, anticipatidn,
and interest rather than apprehension -and nervousness as the
stydents perceive the event as a game, rather than a Serious
assessment. .- .

The teachers in, the upper-grade level present their “stu-
dents with a different model of testing. This model is one’
which is utilized for both in-class testing and the standard-
ized CTBS: tests as a serious evaluation for promotion within
the schoot system. TRe teachers still ‘utilize tHe atandar
ruies which have been used earlier in the students chool ex-
perience: 'no talking, cheating, or excessive bodil?\movement
while taking a test. However, the testing event is presented
to the students as a serious acti ity, not surrounded by a
token or reward syvstem, in which allure kv the students means’
retention-in thg sane grade This new mcdel--testing as an
evaluation event for pronot;on--:eeﬂs to be utilized by the
teachersebecause of the school's promnotion policy and due to
teachers' professional ethics and théir accountablllt\ for
student performance. . ‘ -

The two oroupa--ueach=r~ and students--approach\éhe
event of testing with different perceptions or model fits
purposes and importance. these differences are at
least partially resolved ue to the students' adherence to

the required<physical test-taking behavior. Both this partlal
CO“Da ibility and the unde*l ing disparity between the teach-

However,

ers' and students' models will be more closely examined in
Chapter Five - ,
+ ! . -
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STUDENTS: THE TEST-TAKERS

The primary focus- b* tHls search 1s to describe the
development of the concept of '""test” in students' minds. It
‘has therefore been imperative to cofifer with the students
themselves to gather this information. Utilizing ethno-
gradhic or qualitative methodology and an emic approach to &
the research problem, the researcHers have.attempted tQ

"get inside the'students' heads" td find out hhat—*hnv
MO\\ - , .

This chapter defines’and describes the event of test-
ifjg d4s verbalized by the students to the researchers. A -
pycture is presen{ed here of how.the 'students thenmsélves view,
dgfine, and feel ‘about tests. In short, what is presentsd
in this chapter is the '"image' of testzng in the minds of
these Navajo soudents. A5 this report is an amalysis of
the entire pro;ncts research f1n;1ng:, a conC1>a summary ©:I
the atfident's responces are reported nere. Further detailed

student stat m°nt: can be provided upon requgst.
-

»

What is a '"Test"?

The students in this s+tudy spoke English with varying
dégreesgof prqficiency. It therefore appeared that the
childre¥® were using/3 Iancua~ idertical to that cof the reg-

"<ea;;hersJ However| semantic differencés cdo ekist between
+he actor-and the observer, dnd they have a profound Influ-
ence on ethnoor@phlc research (Spradlev, 1879):. A’chiid
mey be utilizing a ward correct;\ In the corntext 'of the

qelassroon or peers - but - Lhe child's definitions may not Goe
dentical with that 0f the :ea;hey or researcher. In order
to JTAGTS and the events of the classrgonm as perceived by
the -Child, it is necessary to obtdin from the child the
meaning of the words de gr she is using.

When the word, "test' is used by a teacher, -the tgacher

ggs a predefined, profes:1ona1 knonledge of hhat that-word

eans. The child thdt jg entering. the classroom for the
first time is presented/ pith concepts and words foreign to
Nim or her and must deve&op an understanding of them in or-
der toQ functlon in this new enviromment. The child a8 :congy
frond’d h the use of the word '"test'" very early in kis

or her sch oling afd ova§ the years develops a definition

or concept of the idea of a test that includes the impor-
tance of taking a test jn school. This concept may or may
.not conform to the teacher's or school's definition of the
purpose and significance of testing andrassessment. To
clearly understand how,children leard about testsand test-
ing and develop an understandlng of the 51gn1f1cance of thisz
event,, the sedrchers asked éach of the second third-, arnd
fourth-grade children 1nterv1ewed "Can you t°11 me what a
test 12" . .
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~ In general, second-grade responses to 'Cap you tell ‘
me what a test is?' ceptered on vague descriptionswof place-
"ment of desks during tests, location of test materials on
. the various classroom blaeckbeards, and onr the tedcher as
‘ the individual one had g liséen to during a test. A clear
summary~of these factorg surrounding‘the actual test.as a
definition of a test was expressed by one student, "It ;s
whensthe paper is in half (spelling tests are taken oOn one-
s . half of a shcef of paper) and you put the words fxgg the
bodrd and listen to the teacher.'" Absent from the\second-
graders' responses was the mention of any formali:zed; stand-
ardized test or of the significance or importance of tests ‘
for assistance in learning. Lt

¢

‘ "The responses of the fourteen third graders ta the
same question, '"Can you tell me what a test is?" more
clearly indicated thev saw a test as a distinct'event. They °
also articulated the "'rules" surrounding the test-taking -
even:.. The students in fact often used the rules ekpressed

. 2y the teacher, during a test as a definition for a test.-
Frequent responses were, '"You dom't talk when it's a test.
JAnd vou don't scribble on the test'; "You don't do it with
sorfecne else. Don't talk“j and '"Not 'to copy, work."

L The responses of the eighteen fourth graders to tne
+ guestion, ""Can you tell me what a test is?'" ’'cgntered.around
_the consequences or promotiqn aspect of a test versus a de-
<~ scription of procedural rules occurring duripg test-taking.
‘ Jyery few students described the testing evedt in terms of
""rules' or proper behavior as did the-rsecond and thir
« ) graders, but rather expressed an awareness of the importance
of tests for promotion to the next“grade. Over half of the -
spudents responded by definigg tesSts ad something one had to
take in order to pass to the t grade. - At the -fourth:grade
level, then, the outcome of a test was used to*define testing
‘rather than the teacher-directed processes one went, through
' in taking a test. ' o7

4 - ™ sunmary, the secand and third ‘graders' definitions
.  0f a test described the testing event as an activity thatis
- delineated from other*classroom activities by its distinct
' behavioral Tules. These students' model of 4 test excluded »
the mentioning of standardiz-d exams as test5 br of the sign-
* ificance or importance ®f tebts-for learning and grade promo- -,
“tion. The fourth graders' definitions of tests, however,
represented 'a different understanding or model of a test. >
Unlike the second and third graders, thgse stufents' cunulg-
tive school experiences with respect to testing situations
and their consequences had apparently led them to®develop a
model of tests in terms of a standardized test and grade .
v promotion.: - : ) -,

<
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B. How is the definition or concept of a "Test” formed? - " .

The child's concept of the instructions leading up to ‘

" and during test-taking was acquired by-asking the questions,

" "Can vou .describe what happens when you take'a test?'’ and —"j

XL

"What does your teacher tell v6u before you take a tést
At all grade levels, the children see tests as originating -

" with actions flrom the classrgom teacher. The teacher ver-

Al

balizes commands indicating a test is about to occur. The : v
students respond to these inst®uc{ions with the awareness
that an.evént calldd a '"test' is about to take place. The
commands#®leading up to actually taking a test, as well as Vo)
those during, the test, constitute the information which the .
child uses to define tite parameters of the event ofh$gifing.

In general, a ¢onsistent set of reSponses emerged o
from all three grades when students were asked, "Can you
describe’ what happens when you take a test?’” or "What does
your teacher tgll you before you take a test?” At all
levels students responded with the technical or explicit
rules they had learned surrcunding test-taking, These/rules
were the%roper test-taking rules demanded by the teachers.
Responses at all three grade levels included rules for+pro- -
cer set up of the test paper with rame, date, and number;
and rule$ against:cheating, copying other students' papers.
talking, and excessive body movements. -Examples of thcse
rules were explaine¢ with such respqnses as: "He tells us -,
to be quiet and look at our own papers and don't copy'":

"Si+ down quietly. Be quiet. Sit up straight'; and "Don't
copy each other. Don't pldy.: Don't write in your book.”
The consequences of not oheying the teacher-imposed rules.

had been learned by the time thegstudents were at the third-

and fourth-grade level with such responses as: '"Den't look

at somebody's paper. She might get mad. . .she might tear

up vour paper'; "If you're caught (cheating), he'll tprbu' Do
your paper away and give you an 'F'"! and "If you get talking

you have your paper put in thertrash.” Not ong student's . :
response indicated that a teacher at any of the levels ex- '
plained why the students were taking the test, encourage-

ment that they should try to do a good job or that the test

was important to the students to help them master- the neces-

sary classroom matdrials. Rathér, according to the stucdent
responses, tests were presentéd, by the teachers according J
to behaviors that were not perplissible. The testing en-
vironment was perceived by the students as one in which
there were certain appropriaté physical béhaviors and
others that were not permissible. ‘

C. What Makes a '"'Test" a "Test"?

The student is confronted with a variety of tactivities _
during the school day and must learn appropriate behaviors -
and the reasons behind them for each of these activities in
order to function well within the classroom. As stated in )
the previous two sections,’'students progressively learn the

rules surrounding taking a test from the’ second to fourth

- . 7
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Yo grades and~define a test according to t§e rules they have
learned. The event of testing is, therefore, set apart or

- - - —--defined according to tie behavior that is learned as ap-
7/ propriate to the test-taking situation. Students learn
. - that appropridate behavior in one situation 1s not neces- i,
sarily appropriate in another. They thus:learn to segment ,
ot divide the classroom activities according to the rules
learned surrounding that particular event Or activity.

) In'orde; to see how students used these tiles to de-
- fine what was and was not a test, thelresearchers used pic-
‘ tures in the-second set of in%erviéews .with the second-,
third-, and fourth-grade studénts. TRe interview consisted
of fourapictures depicting Navaie students in a classroom
setting., (see Appendix A). wo of the pictures were close-
ups of .students working at their desks, using paper and
nenci}, and two were general classroom ‘scense. Students ,
Ve were asked to talk about the pictures generally. and then,
asked if the students or student in the two pictures could -
be taking a est. ) '

When stating that the stidents depicted in the pitc-
tures were not taking tests, students 'at ‘all grade levels
used explanations indicating that proper test-taking be-
havior was being violated, and therefore the students in |
the pictures were not taking tests. Second-grade students
indicated that the students in the pictures wer€ not taxing

‘ tests because of the size 6f their papers. At this grade
) ) level, with Jrttle expgsure to standardized tests, the
vstudents' main knewledge of a test centered around the
= ~  weekly in-class spelling test. This test was the only
- regular test at the second-grade level, and it always required
¥ the student to use a half sheet of paper. Thereforej{in the
minds of many second-grade students, if the student was
working on a full-sized sheet of -paper, he or she was not
. taking a test. During a classroom observation the research-
er also encountered this rule-for identification of a test.
. A group of students were returning to their seats after °
their reading session with the teacher. Each student was
holding a sheet with questions from his or her reading
' session. One female was stopped with the paper in her hand
and was ,asked, "Is this a test?" The student responded
' in a very definite manner, No, no, it's a work sheet.’ A°
test is when the.pfper is half." - )

[3

Y,

‘'The rules of not talking and being quiet were also
used in explaining why or why not the students in the pic-
tures were taking tests. One second-grade student said

: the student was- not taking a test because he was writing
' sométhing and on a test you 'listen to your teacher.” The
role of the teacher during test-taking also produced rules
that defined the event of testing. A fourth-grade student
indicated that the children were taking tests because, "The
teacher is checking the paper.” .

El{llC .' | ' \ . -51- o |
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The teacher's'prohibition against lodking at another
student's paper- cheating or copying--was also a rule that
was .strongly associated anong students with defining a test.
One fourth-grade student indic¥ted thaf the boys in the N
picture could not be taking 4 test ‘because. thev were helps
ing each other. Another 1-ourth gtader pyt it clearly by
stating, '"No, he's looklno Durlng other activities the
students were engaged 1in durlng the school dav, assisting
each other was not forbiddem. It was only while doing
something called a '"test' that the students had learned
that the behavior of helping another or looking on an-
other' s paper was strictly against the stited rules of the’
event. . r

Using the learned, proper test- taklng rules to “Jecide
whether or not students depicted in the pictures lvere
taking tests was an easler fask«for the studerit Jh res-

-nonding to the researcher» direct question as to ]'at was
different etween other classroom activities and a test.
In general, there was confusion as to what did and did
not constitute a test. Amor®g the second- and third-grade
students the conteént of the activity was not generallx seen
a3 a derermining factor in assigning the label  "test" to an
activity. However, the fourth graders ‘seemed to designate
the difficulty Qf the activity as an 1ndication that the
event was a test}y by responding that taking a test was
harder and one .got tired frem the activity. At all throe.

- ———p——

»levels, ghe rules of being quiet andhaving to work by one-
self WighOUL LOleWO were nmentioned as rules tha; semarated
a test from other classroon a;;1v1tle:

= D. Are Tests Important? ,

4

seen as %mgortant assessment instrunehts by
and s-ndbi adnlnlatratora. Teachers utila

Tests are
both teachers

. tests-as an objegtive measuremen f the students’ pro%r &5
. in the classroom d the school ptilizes tests for an bver-
all .measuremgnt of the students '/ progress in the schcol., -

However, in the definitions and{descriptions of tests given
by the students at all three grade levels, students did not
indicates that a test was an impdrtant event i) thdir school-
ing. Their discussions centered| around tke technical in-
structions given to them by *their teachers. These instruc-
tions were ther focal point ©n the students' attempts to
define'a test. In attemptirng to obtain the ‘students' per-
ceptiond of the reasons behind the test-taking event, the
researcher posed the questions, "Why do you take te\ts°'

and '"Are tests important?”’ to students at all three grade

1

evels. -

~ v o .

‘In summary, students ateeach grade level reSpdhdéH with
a different under:tandlng of the "why'" surrounding the event
of testing. The second graders were LOq%U>ed when trying-

LN
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' to explain why dne acﬁlvltv thevtdld in class, a test, was
. " important. Thev sensed the event ¥as different from anE&Td
activities but were too ybung in their schogl experience t
explain how testing would affect them in their schooling.
However, by the-end of/the”second grade, a few of the stu-
dents were_ aware of the CTBS hav1ng to be taken before they
\ could go to the next/grade. The third-grade students were
‘beginning to devel a clearer understandlno of the use of
tests in their schbol experience. Responses explaining the
importance of tests were divided between learnlno thlngs--
‘ words, going to /the next grade, and the distinct rules that
, . sepérate the event from other events in!the classroom. By
|
|

the time the students had reached the fourth grade, they
| nad focySed on another reason behind testing 1in thelr \
schooling. Testing was segn as-an event that one had to P
| . oo through in order to pass to the next grade. The teach- /
. ers had 1nstructed them that gﬁis ‘was the case and they, ;///
! therefore, attached e major \impor.tance Lor taking a tes
to promotion within school‘ However; ' the schosl im-
plicitly 'sees a test as a tool ;to determine what the
student has-learned in order tol decide whether or not the
student will be promoted. The 'students do not respond with -
shis implicit understanding of why a test 1is taken--ds.a
tool to assist in learnlng--but rggher thev respond to it _
* N as an event bevond their control which must be takéa and -~
passed “for promotion. By the fourth grade the students had "~ ’
léarned this lesson well. .

E. Feelings Towards Tests /-

‘ In asklno how students develop an und;?standlno of the //

- - event of tésting, it-is 1mportant to examine the“E?fitudes ;

v the studeqt has towards taking a test. The student's feel-

. ings towards taking a test can give insight in%o how the .
studeqt is .perceiving or xalulqo that exenf. The researcnerv\k
asked the students interviewed at secwnd-, third-, and

n

fourth?grade eveTs*fe~pxeiﬁgg\that they were Laklng a test. =
/ T The studepds were asked .to close\eheLLBEZii and ‘think about N
. howi they f¢lt just before they got rea _take a test. '
.n'*“"If “the stuydents had difficulty with this, the researcher
.’ ~probed fufther with, "Tell me how your body feels just .
. .. before--ygu are going to take a test. The xesearcher then
)/ asked the students how- chey”'a;;”ggter they. had finished™ T

taking altest aﬁg, finally, if they liked tests. The stu-
dents~hai no problen in respdnding to the questjons and
often keven showed the researcher how their hand would shake

or get'tired or how their heads would feel "soft.” : ,
. Second Grade _ ) : ~
\ e attitudes or feelings towards taklng a test \arled R
oy considerably from the second to the fourth graders. The '
. N/ second graders, when asked-how they felt about tests, con-
i ! -~
. o ~ ~ ’
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3174 + responded that they felt .good and/or h
' +ests. A common response was, ""Happv,
ast. 1 l1ke all =y work.” only twe . stude!
they were unhappy when thev toak tests. S
e, because I doh't lixke testz'; and "'Ugly
at the secand-grade l&vel, students expT
sver taxing 'tests and seemec to exhibit fadlings 0
nefore and after tgking a test. Classrqom Ob3 gy
+hese.students on both standardized and <l
support these interview findings.) The |stu
‘seemed eager to taxe zests "and)did n?t ar
time approached. when asked|1if
=4 about tests before taklng'ﬁ“eti/s
1stently that thev did not.
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«Fourth Grade ; ’ e

* In general,,the responses Jf the fourth graders to th
question, .'How do you feel about tests?” indicated nervaud s.
,unbapp, ;ee11n0< Student respondtes included: "My boay
faels like I'm scared. I want to run away fron school.

ne T, . when I take a test, and I feel Iike I'm gonna
tear the book'; It feels like kinda tlckely and nervous';
and “Yeur hands are shaklnb, and my body is always shakirg. =
degecimes I feel soft.” . Students at the fourth-grade

. 1€vel have developed an apprehension and concern about ,
test-taking thap they attribute to a fear of d01ng poorly
and of pot passing to the next grade. "

-t r
' . The  observations of test-taking,in the fourth grade rs

véaled -a much more serious approach than to test-taking 1n
.either the second or third grades. Students were observe

- -
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to be activelvy working with each other in studying for the’
test before actually taking it" Some'students sat-.alone, at’
- their ‘thairs quietly reviewing. Othefg worked in pairs at.
che'blqckboi?d.r Al%hbugh t(here.was exditement among some -
- students-as they §trdied together, the Vreward" they.seemed = -

-

to be striving for Was "passing the grade! rather than get-
“tipg stars or tokens, altheugh tokens-wene alsq gained and
+ ’ enjoyed by some students. uring the testing situdtions, -

observed,.the studg¢nts were ry quiet’, with little body -
movement and very lgttle §milfgg or eve contact with each .
other. . ‘ ’ N . X .

: . :

It appears thrat students at this grade\\evel have re-
defingd tests, from 'James" tb be n%oyed‘and ocoked for-
‘. ‘ward to, te events that must not onlV- be tolexjted or at:

. tempted but passed successfully...Failure on.tegts means

failure to-move to-the nexg grade. ' Students might still

"not have a g?fsonal.atfaChment to identifxing a’"100%" as
a measure of their-own worth or importancex byt -they seek
to move upward with their friends in their &chopl experignce!
Progressing through school with one's classmates seems to
be an important.new incentivd for perfcrming successfully

-7 on tests. - :

.At the fourth-grade levelsan in-class test is, stit}
an event in which a student can .acquire awards in the form
Jof tokens. However. in the minds of the students, -the word
test’ is more clearly tiéd to an event, particularly the
+ CTBS, which the student has to successfully complete in
order for promotion to the next grade. This concept or un-
derstanding of the coqnection between a test and ppomotion
, sedms to have .increased the level of anxiety and appre- )
) nension in the minds of the students as ‘they approached the
event aof a test. : - = ’ A

v

3
4

F. Projections: .JFeelings From Pictures | , .

In addition to asking th& students how they felt abcut
tests in a rather structured interview, .the researchers used
a projection technique with pittures to verify the inter-

“fiew statements (see Appendix A). Four pictures with Navaio
children working'in classrooms’ were shown to the students.
The students were asked to talk about the pictures in gen-
etal and then asked particular questions centering around
4ests. Students at all three grade levels were asked how . <7
the children depicted in thé pictures would be, feeling if ’
thev were taking a test and then how they themselves would .
fedl if they were the student in the picture. R R

-

-

Qverall, the respoﬁses'of the second, third ané'fourth-.
graders to the projection(exercise were similar to’ the re-

' . sponses the students had previously. expressed in Mnter-

views. with the researcher. This simflarity.reinforces the
validity of -the students! responses _and gives more credi- -
bilitywto the assumption that the @®lgents responded with
their actual feelings, rather® than rasgond;ﬂg with what.
they assumed the researcher wamted T ear<s This .also re-
UL SN AR S
- e Y s SRR T

’




| mn

v J

R . v
= .
L
A
- '.,O
1
1]
o -
RIC- -
\

\ '

-

/

. inforces thegeneral pattern'that had ‘emerged in ‘the pre-
vious interview: the second-grade students expressing
feelings of happiness ‘and comfort with tests, the third
graders startding. to develop mixed feelings.towards tests,

*and the fourth graders expressing dlscomfort and unhapplnes<
when confronted with tésts. R »

G. Teacher Perceptions of Student Responseg to Tests

Thedprevious. two sections described the students ' fegel-
ings surrouﬁdlng the testing eyent. In this section the [~
students’ feelings during test king are described by the
teachers who give these students tests. All of the teach- -

" egs and te her a1des were asked to describe their ;tudents’
behavior du 1nv\test taking. The second-, third-, and
fourth-grade teachers generally reported that their stu-
.dents efﬁ}essed excitement, anxiety, and nervousness when .
taking.tests, whereas the teachers in the upper-grade levels
, felt- t531r students were cenerally unetpres<1we and apa-

L)

tnetlc when taking tasts. . o
- The second grad eacgher 1ndicated a total lack & stu-
, dent test anxjety .amon hls‘étudent&»durlnc test-taking.
Excitement was the ma1n feellno expressed his students:
"I think it's like horses at’ the gate, T for the gate .

to ‘open for the race to start.'" He felt class was

very competltlxe,andiénjowed even looked forward to,
~._taking a classroom test. The use of rewards, giving the

‘\tudents colored stars, seemed to be a key factor in the s
StUGemss ' - enthusiasm. According to the teacher: "On the
arrthmetlt\(math test) they are Just a littlé'bit more ex-
v cited than the spelling test but it's cotten to be quite a
‘thlnc tg@get a T star ugon that chart. Student inter.-
views v&ified this™ eh\a\ ation, frequently mentloninc thed
humber of. stars they h agg;;;ed on the spelllng chart.
Some s%tudents 4dentified ag an event-in which, {"¥oy
get stars, lots of stars'a~\§tﬁaents were frequently ob-
served*in front of the class spelllnc cha¥t, counting and
compaflnc names +and stars acquired. - C

-

_The third- grade teacher felt her studentgjetpreéaed
little test anxiety ‘but also fittle open enthusiasm®as did
.the second-grade students. -She recalled, "They don't get
Upset or anything, it doesn’t faze'them at all. For the
weekly spelling test there is no anxiety. No point where
they have €éven tried to cheat. N

. - Tha foufth-grade teacher felt ‘his students generallx»
tried to do a good job on tests: Therefore he found the
"feeling of frustration and anx1et%fpreva1ent during test
taking: "Some of the:kids will be twisting their thair, .
maybe concentrate, get frustrated. They start tugging*on -
their hairs and tw1st1ng their hair,or I hayg a couple,

-when they get frustrated, they start making mouth noises.
When faced with the standard1 ed CTBS, he felt the majority
of his Students were not reallv th1nk1ng about’ what thf
items were Sj)ang but rather were probably thinking,

1",

. .o . '
. So-3T- . .
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~hope I can £i11 in all of the ovals correctly so-I can fin-
ish“this &nd put my pencil down."

The upper-grade level teachers all expressed the state-
ment that the students did not seem anxious about tests but
rather that there was a general feeling of apathy among,them
towards tests .and schooling. In describing-®the emotional
feelings-in his classroom during testing, oné of theve ,
teachers said, "Thergygis no heights of joy or depths of
depressions when it comes to quizzes. They take the test.
they give it to me. There isn't any frustrati'on or any-
‘thing like this." This description was repeated by.all of
the ‘ipper-grade level teachers when describing their
students taking tests. ot

In general, the--teachers descriptions of the students'
feelings when taking tesfs matched the students’ expresseds
feellngs at the second-, third- and fourth grade levels.

The secde-grade teacher described excitement among his
"students; the third-grade teacher felt her students ex-
pressed mixed emotions when confronted with tests; and the
fourth-grade teacher felt frustration and anxiety was preg- -
valent among his students during testing. Although the
teachers described .the students feelings correctly according
to the students expressed statéments, the "why'' behind '
these emotions were cleafly different between these two
groups. The teachers seg the students lack of serious-
ness when taking a test ks bging.tied to a general apathy
and ‘lack of concern towards school. The students, however,
expressed . appropriate emotiopal responses according "to
their understanding of the testing event. The younger stu-
dents, responding to their model of tests as games, express-
‘ed excitement during test-faking. As the clder students
beécame aware of the seriousness of tests as evaluatien in-
struments they developed anxious feelings when confronted
with taking a.t®3t. The upper-grade level studentsg wno.
were described by the teachers as apgthetic, seemed to
realize their test failure and rgsponded by an outward lack
of expression as a‘defense ‘aggirs®f a highly frustriting and
uncomfortable Situation. ! .

H. Students' Models of the Testing, Event

= — .. ) .

Presented in thi’s chapter was the "image" of testing
in theminds of the Navajo students at Red Canyon. 'This
”iﬁage" creates a model that justifies and explains the -
attitudes and behavibrs these students exhibit when iggﬂ“”
broaching the event off ‘testing. ; Te

.Wheh the secondlgraie students are presented with 2
test )by their teacher, they are-facing an event that 1s new
to them in their schooling experience. ‘Theirrunderstanding=
of the event comes from the information presented#® then




c

by their '‘classroom teacher. The teacher—pTesents class-
room testing to these students in a game-like atmos-

" phere which is surrounded by procedural and physical be-
" havior rules. The students, therefore, learn that a test
.is an event that requires appropriate physical ‘behavior:

no talking, no cheating, and no bodily movement. They
also learn-that a test is a game in which the students
can obtain rewards, in the form of stars or tokens, i’
thgy play the game correctly. To -the students, playing
the game correctly means following the proper teacher-
directed rules. The students learn to Carefully cover
their papers while taking a test. They also learn that
.looking on another student's paper or talking while tax%
ing a test will result in losing their papers and there-
fore ""failing'' the game. ' The students enjoy playing the.
game and attempt to carefully follow the rules surround-
ing taking a test. They approach test-taking with open
enthusiasm, manifested in rapid hand-rising, smiling,
quickly removing materials from their desks, and sharpen-
ing their pencils. Observatioms—atready cited Show thdt
the students become very eager wheh test -tihe-approaches,
looking forward tofacquiring additional stars and ‘tokens.

As students enter the third grade, they cpntinue with
the model of the” testing event as a game. Although the’
students. are faced with a new teacher, the basic ruiefs
they have learned in the second grade serve them as guide
to exhibiting' the proper physical behaviors to satisfy
their new teacher. The testing event is still presented
‘to the students as a game, sgrrounded by behavioral jules,
which results in stars and tokens if sSuccessfully Flayed.

By the time the students have reached the fourth
grade, however, they learn that their,magel, a test as a
game, is not adequate. They can still perform thé proper
physical behaviors while taking a test, but the students
realize the content of the test, rather than simply per-.
forming the test, is the crucial factor in succeeding on °
it. The students yealize the seriousness  of thimfgé;ing‘
event for ggg%;,prgmotivn—with—faiTUTEWto performade -»

‘quately -on. a §est resulting in not simply fewer stars or
tokens but ret®ntion in the same grade. The model that
had served them well-previously--tests as games--1is no
longer adequate.  Therefore, they must develop gnother
model--tests as an eveht for promotion--when they wilki
utilize throughout the rest of .their schooling.

It seems clear that the students-at Red Canyon do not
enter the classroom and-fanction with the same 'image." or
ideal-typical model of testing, that is operational with
the teachers and school -administration. The students do
exhibit the correct physical behaviors jp*satisfy the -

oteacher; however, the medel of what a tést is and why one
must take tests does not match the ideal-typical model with
which the teachers,and school. function.

o
[3&S
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e S » CHAPTER %' * ~
STUDENTS AND TEACHERS: . AN ANALYSIS = .. .
OF THE TESTING EVENT - ;

" The previous chapters have.presented?ﬁ description o*%
tests and testing situatiorns among Navajo students in one \
BIp.school. The processes involved®in 'student testing are
destribed by informat#don concerning student feelings, def--
initiow&Y and concepts of tes&s and by the teachers' own
perceptions of tests and testing. The information which
students receive in the classroom is used by them to for- T
mulate a model of the ‘testing event,which they then use to
understand and act .appropriately rduring tests. The teachers
- .+ alsg act within a mode]l of. the testing event which they, in

turn, utilize when presenting tests to thei(‘sﬂudents, It
appears from the data gathered in,this study that the teach-
ers and many of thesstudents functien within the classroom
with distinct _and different "images' or models of testing. .
‘ This chapter analy:zes the "how" and "why" of these different: ' —

modelg of the’testing event at Red Canyon. . ~
- Ar—The—Stuwdefit and the ['Postural Diagram” '

i icates that the students+at Red

v Canyon do_not share ‘theyT teachers "ideal-typical" model - e

.of testipg” and--enter-"their school experience with littie T
understanding of the_general ramifications of ,schooling and
the particular signzﬁé ance of testing,. The student start-

- ing school at Red Cap¥on 1is confronted with a totally new .
institutidn which sgems to lack a place in the student's
"postuyal diagrdm” (Fortes, 1938). . Perhags more appropri-
‘ately stiated, the student's 'postural diagram! is directed

"differently,¥with different “informatiéh than that for the
imaginaryv} studeat in ‘the-ideal-typical model.. The concept
‘0of a "poskuraldiagram'' was formulated by Fortes in examin-,

¢ Ring the edycation of children from Taleland. He indicated

that the edudational development of a child was not in the: .
“form of iselgted bit-by-bit.parts that added up to a total _
pattern during a chifld's life. He suggested that the learn-
) -xling was instead presenated to<a.child as a series of "schema&"

. . Yrom.the beginning which served gs skeletons neral out-
Times that the child “*fillled inr during his /or h&T develop-
,ment. THese,”schemds" formulatled a child's(postu®l diagram
thdt he or she functioned with throughout thg.developmental
process. In' Fortes' words:- . ' , ) ,
3 : . - /K'\

\ﬁy obserVatidns suggest that the course o

-y, The re¢search data

. development is somewhat as follows: at first . .
LT - 7 the chilld acquires a well-defined interest as-’ e
' sociated with a-postural diagrém of the total -
* pattern. ‘The postural diagram is, as.it were,
. a cortour map, extremely simplified’ 4nd crude d
.+ . but cogprehending the essential elements and
AV " relations of the full pattern. Further expe-
, o rience strengthens and ampiifies the interest
[ 4 ol ' N . s N .,
: [ N 2 g .
: e 0. L e
Q . . .
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' at the same time as it causes the details of

the 'postural diagrdm to ‘be filled out, making .,
it more and more adaptable and controllable,
producing more discriminatory responses-to B e
real situations, and linking it up with other .
patterns of behav1 ur -and with norms of ob-

servance. The totgl pattern is not built up

brick %y/brick 1ike a house, but evolves from -

the embryonic form. (For*e:, 1938, p."’) N

"A child representang the i1deal-typicdl teachers' model
would have a postural diagram.that’is clearly different from
that of most of -the children at Red Canvqn This child: v,

might enter schcol with a general a#areness that this expe-
rience would be necessary and important and would sdmehow.- ——
f£it. into his or her future. The child might nat” know.or-be |
able to-verbalize why schooT is important ,but nevertheles:
the entire.schema of schooling is not questloned As the
-child learns more about the institution of schogoling, he.dr
she is confronted with the classroom teSt) This event is-
added to the student's postural- diagram as the full pattern, - -
develops. It is useful here to parallel- the informatlon in
a student's postural diagram with Edward T. Hall' (1959)
“formai level" of understandlng, which is etplalned in de-
tail further on in this chapter. Ideally,.the child stgrts
with the formal level information--hi: or her pos.tural/dia-
g*an--uhlch is then "filled in" or developed’ with additional
information at the informal or techn1ca1 level - .

The student enters acnoolfat ‘Red Canyon with a(po;taral
diagram that may latk an understanding of the >1~n1t1cance of
scnoollnv and testing. As the student progresses in school;
he or she develops an undetrstanding of schoojl .and events In
the classroom according to the information he, ot she receives
from the teacher. The school and teachers assume ‘the stu-
"dents share their postural diagram or formal understanding
and therefore, present only technical infotmatior to the

udenta to a351st them ‘in "filling in" their postural dia-
gran 6f schooling However, this 1nformat10n rather than.
functlonlng as ”f111 in" to the students' existing-postural
diagram,. is used by the students to develop- thelr own pos-
tural diagram with which to ultimately understand the, events
tney confront in' the classroomn.

. Students at Red Canyon’ are first confronted with
standardized tests in the second grade. As they have not
experienced-formaliied testing and classroom testing before
this time, they are presented with the necessary information
with hhiCh to defin'e 'this new experience, the testing event,
by their teacher. As indicated in the student and,teacher

~interviews, the students in the lower elementary dre presented

with techﬁ’cal level information to delineate a tést from
other 'classroom activities. The child learns sthat a test,
"is when the paper is in half and you putythe words frof the.

cr
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board ‘and listen to the teacher, and do the Qbrk he savs.
+You listen to him and ‘write them."* Second and thlrd grader

8efinitions of a.test als® center on descriptions'of place- ’ .
ment of desks durlng tests, location of gfst materials on )
the various .clasiroom blackboards,; and en the teacher as the
;ndiv1dua1 one must.lister, toudurlng a_test. °‘These rules
dre §sed.bv the _students. t0 define a test 'ag a separate
event octurrlng “intheit’ classroom

_ ) " The. lack of any responsts defiining a test as an instrut
-ment for learnlng or. pronotlonsinéLcates .the absence of-any
*formal understggglgg,of’%he*sLgnlflcance of testing in <the .
chers'—model at both the%e gpade levels. Zhis information o
.. 1s not part of the students’® ‘posturdl diagram, although the
teachers function-on the assumption that the students possess’
’tnls knowledge. The second-grade teacher's presentation of
a'test is net unlike that of the other lower elewentarv

teachers A . i . LI
- Number your papers one to ten. This is a test.
7 This means you arernot to look on someone else'

paper. Keep vour hands on vour paper If [tHe . ’
aide] sees,anvone lopking at another paper wew - .
gill_xake your paper and tear it up and throw -

it away in the sas‘epaper basket. . Lo !

i
|
.Absent from the teacler's classroan - presentatlon of tests is .
any information which might emable.the child to defire "and ,
understand tests other than with technicdl test-taking rules. T

B. The Ideal-Typical Model and Hall's Modgl of Culture .

Human behavior is often‘examlned actording to a bi- ,
polar analysis of events. An actiongmay therefore be seen ' ad
as implicit or explicit, overt or covert, conscious or uncon- '
scious. The work of Edward T. Hall (1959) proposes a theory 1
of culture that has three levels: formal, informal, and |
technical. According 'to Hall, man has not two, but three i
modes of behavior. 'Taken at any gfven point, culture seens .-
to be made up of formal behavior .patterns that cons:titute a |
core aroupd which there are tertain informal adaptations. 4
The core 1s also supported by a ser1es of technical props . |
(p. 91). . .

e . |

By utilizing Hall s model of culture, the proces of_ |
learning the "ideal- tvpical''model of testing can be 1’1;5 |
trated. - -

’

*The formal is a two-way process The learner .
tries, makes a m1stake is corrected ("No, not
the right side of the horse, the left side! .
Remember, vertapproach a horse from the . '

- right!"} %‘rmal learning tends to be suffused
with emotion. Informal’ learnlng is largely a’
matter ©f the .learner picking others as models.
Sometlnes~th1s is done dellberately, -but most
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commong) it occurs out-of- awareness. In most
“cases the model ‘does not take part in this

process except as an object of imitatibn ’
Technical learning m?yes in the other direc-.

/

. tion. The knowledge /rests with thg teacher.
His skill is a function of his kneWledge and
his analytic ability.’ In real life one finds
a little of all three in almost any learning
situation. One type, however, will alwavs
dominate. (Hall, 1959,-p. 72 -

¥n Hall's model, the formal level svstem is taught to

a child by an adult nentor - The adult, and géneral cultural
aad institutional pressures, mold the child acqardinﬂ to
established patterng'that he or she does not.question. A
Chlld might be corrected, "Boys, don't do that," or "You
can't do that," in a tone of voice 1nd1cat1ng that what the
child is d01ng is upthinkable.  The adult is teaching the’
cnlld the formal rules of the situation. These are not ques-
t ed by the adult mentor and are passed on to the child-a’s

""the way it is. The- development of the "ideal-typical’
model of a, test starts on this formal level. For the.adult,
tests have been an integral and 1wportant part of his or her

o#n schooling and must be equall’ impertant in the child's
life. Tests are-a regular and consistent activity assocCt-.
ated with schooling. Everyone must become schooled and
evervone-must also take tests. One does rnot question a
formal system and therefore an adult might 51np1v say to a
child, "Tests-are important. You must take them. In sore
families thj5 lesson might be incorporated in pre-school
rearlng along with the importance and inevitability of; sthool-
ing in general In other families this information ﬂioht not
be a part of the child's "formal level" learning and thus be
left out of, the child's pre- school. rear1n5

On Hall's informal level of learnlng, the principal
agent is a model used for imitation. Groups of related ac-
tivities. .are. learne by the child at a time, often without
the knowledge that %hzymacg,belng learned or that there are
patterns or rules governing them~' X child might be pu::led
and ask a question seeking rules ¢f an activity or event and
receive a response such as, '""Look around you and see what
peaple are doing. Use vour.*eyes!" The child learns that the
information he or she is =eek1ng can be obtained by observifg
and imitating the actions of models. In the case of testing.
the child learns proper test-taking behavior by imitating the
models surrounding him or her while taking the test. Teach-
ers vary in their classroom rules of proper test-taking be-
hayior. A child entering a new .classroom for the first tinme
and taking a test in this new environment can obsetwe the
other childrem and informally learn the proper test- taking
behavior for this particular teacher by using the other stu-
dents as mqdels. Children learn th4t thev must be qulet wallies

{
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taking a test,' sit still in their seats, and sit up straight.
Children, informally, learn hoW to protect their pdpers from
"cheaters” by covering up their papers with-their free hand
or arm. Children can look around.their classroom and ob-
serve other children, 6 covering their papers and imitate this
physical action. ' .

According to Hall, technical level-learning is trans-
mitted explicitly from the, teacher to the child, either oral-
ly or in written form. Unlike informal level learning, which
depends on selection of adequate models, technical level
learning is e§plicit1y presented to the learner in the form
of an outline “of-behavior “or concrete rules which are to' be

'followed. In testing situatioms, the teacher will instruct

the students in a'series of steps as to what- is to be done
during a test. Expluanations for preparing the test paper -
properly will ba given to the students as-they organize them-
selves for the test. These instructions might include putting
their names on their papers and numbering the paper for the
words to be given on the test. A teacher instructs the chil-
dren to prepare for a test by removing everything from thej
dgsks, Sharpening their pencils, not talking, and not chea§-
ing. The teacher might also tell the children to'try to d
their best.

The ideal-typical model of testing, utilizipg Hall's
levels of learning, can be seen to develop in a student's
nind as he or she progresses in school. ©On the formal level,
the student enters school with an ungerstanding and acceptance
of the genera] importance of schooling and the particular in-
portance of testing. °‘The student, through nodeling on the
informal level and teacher instructions on the technical
level, then learns much of the proper physical behavior one
must exnibit during test-taking.

Hall's model of .culture, containing the three levels of.
human activity--formal, informal and technical--when applied
within the ideal-typical model to schooling in general ang
teSting in particular; reveals a paradoxical twist regarding
the learning of tests. If the children of this study were to
act within the teachers' ideal-typical model, they would
enter the school with a formal underst2®ding of a test and
testing and would then learn additional information regarding
tests informally and technigcally. However, the children in
Red Canyon do not enter the classroom with the same formal
level undersygnding of tests as _in the ideal-typical model or
as is operational with the teacliers and the administration of
the school. The teachers and the scHool unquestioningly ac-
cept the importance of the evaluation definition of tests and
assume that the children share this same _understanding. The
results of interviews and observations indicate that this

understanding does not develop until the child's fourth or _ ;

«{ffth year in school. ! ~ 7 \i B
A\ ] v

-
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When children at the second-, third-, and fourth-grade
levels were asKed to-define tests and if tests were impor-
.tant, the younger children responded with technical and - in-
£ ) . - "
formal level knowledge as to the actual behavier one.must

1

exhibit during a test, rathér than expressing any understand-

ing of the purpose of testing in school. In general, sec-
ond-grade responses to defining a "'test’ centered on vague
descriptions of placement of “desks during tests, location ot

-

test.naterials on the various classroom blagkboards, andmon .

the teacher as the individual one must listen to during a
test. )

The third-geade students were moré able to articulate
what,actually occurred while taking a test than the second
graders; indicating that they were learning more clearly. the
rules surrounding proper test-taking behayior. Thgse rules
were used by the-students to define a test as a separate
event which took place in their classroom. Responses from
the third graders, however, still revealed a technical level
understanding of tests and testing, but the model this' tech-
nical understanding pertained to was onetof tests as a zame.
These students did not-seem to exhibit ap understanding of
tests as evaluation néasures as one would assume 1if the °
ideal-teypical nodel of testing were 1n operation at Red
Canyon.

The responses of the fourth gr i
"Can.vou tell e what a test is?" ¢
quences or promotion aspect of a te rsus a descriptl
of what took place during test-taxi Very few student
described the testing event in terms of "rules" or proper
behavior, as did the 'second and third "graders, but rather

der,s to the questi
tered around the ¢
ve T

a
en
ss
ng

“‘expressed an awareness of the importance of tests for prono-

————

p
<
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tion. Testing was now defined as something one myst undergo
in order to pass to the next grade. This is evidgnce of a,
clearer understanding of the tedchers'-model of tgsting.

The teachers instruct the students as to this new/model of
testing, tests as avenues for grade promotion, and by the
fourth gradé, most students have learned this informgtion.

These fourth-grade students' exposure tc testing situ-
ations and their consequences have begun to lead them to de-

fine tests narrowly in terms of a standardized test and grade

promotion. Although these students do xnowledge. some
events in the daily classroom. as tests, thedr major identi-
fication with the word "test" is clearly linked to the CTBS.
Although m@st-of the fourth graders still ®exhibit technical
or procedural level understanding -0f tests and testing, a

few of the students respond with a formal level undebstanding

that would match the teachers' ideédl-typical modell ' These
students stite that a.test is something which is taken in™
order to help you learn what you do or do not know: "It
helps vou learn'™; "To learp-what’'is a work, and to learn’;
"You have ‘to learn and ;hép take a test”; and "'Your teacher

3 - -’
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gives you a test-to learn."- In general, most of the fourfh-
grade students Have‘ﬂeveloped a formal level understandi

that
ices for

understanding of tests withih the ideal-typrcal mode
their teachers implicitly function with--tests as d
learning andiavenues for future suc®ess.

Phroughout this report Hall's concepts.of formati, .in-
formal, and technlcaq learning; Fortes's posturd) diagranm;
an'd Weber's "ideal-typical" “model have been ref¢rred to re-
peatedly. The value of these ideas in explainyng the phenome-
non of. testing among the Navajo students at Rgd Canyon cannot,
be overstated. The concepts of Hall, Fortesy and Weber il-
lustrate the plight of these chlldren and tfeir teachers. Both
groups funstlon within the classroom and praoach the testing
event with different and distinct levels A4f understTandin 1S,
postural diagrams, and/or tést images. 1is re:urts in a Hls
representation and misunderstanding o
the teachers continue to function wi he assumptions that~
their students share their ®» derstanding of test- .
ing; the students assume they have recgkived the appropriate
unde*standing of a test from their teAchers, which they have

()

,-used to formulate their models of tegting. -
C. Feelings and Tests ‘ ) /( ) ,
In thé ideal-tvpical nodel,/éhe studerft ®xhibits some |
emotional anxvet» when confronted’/with the testing event. The

student perceives the test as amrnmportant event and.tries to
perform adequately on the test./ As not all students -conforn
to- ;ni> model, the degree of tést anxiety varies froa student
to student and among dlf‘eren cultural and economic groups.

The attitudes or, feelings towards taking a test vary
considerably at Rd Canyon, from the second to the fourth grad/
ers. The second- grade studgnts express little anxiety oter,/
taking tests and seem to exhibit feellncs of happiness bef ore
and after taking a test. (The $tudents afe observed to conf
sistently approach test- taF1n0 eagerly and do. not appear ap-
prehen51ve as test time approaches. The atmosphere surround
1ng a testing event at the Second-grade level is one of ex-
citement, much-as if the students are playing game.

These second- grade students see tests as |exciting games
“in “ntch rewards in the form of stars. are given to them 1f ,
they play ‘the game correctly and accurately. Their expre:sed‘
feelings lack any measure of anxiety. This might\he connected
e}S; models of

liwdit purpos

to the lack of formal understanding of the Jeac

tests and testing among these Students. The im
of testing from the perspective of the teachers| and the, ’
school*-to learn what one kmows and .does ngot knpw--does not j

st at\ this
oorly on a

seem to be-part .of the students' concept of a t
grade and age level. The eﬁpsequence of do;ng
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test seems tb carry no personal reRercussions for the student
other than not gaining more stars oy tokens. If the child . .
shared the teacher s or schqpl s formal understanding of

tests he or she mloht therefore, be expected to exhy\bit a
measure of test antlet\ The children at this’level *have not
developed a formal’ understandlng of tests_and therefore ap-
proach the-testing event with an absence-of emotional anxiety

Or nervousness. . v

As the students at Red Canyon move up in grade level « =
and out of the self-contained £lassrooms of the lower elemen-
tary, the presentation of the/testing event reverses. Tests
are,presented to the studenty as a serious activity whose
only reward is in the form of good grades. By this ‘time the
students clearly understand/ ‘that grade promotion is linked to
adequate”test performance and this 2ea115at10n constitutes | .
their formal unders®anding’/of the testing event. Verbal and . )
physigal anxiety when approachi Hg,a test jnecreases anong ) /{
these students. As.anxiety 1nzreases, the students exhibit ;

an increased frustratlon,*lth/any serious attempt to perfornm -
adequatéely on tests. , . S//////

. Students_at all grade/lévels are told thdt the CTSS i
as very important test which will be-used to ,determipe promo-
tipn. The vounger. studentsq however, seem/ to hazﬂ/ﬁl tlcul‘*

s

v

ackepnting this testlno event as dlfferent/‘rom clagssrool test-

ing events h’ch have beébn presented to them 1in me-1like

enyironment.  [The younggr studentsy are observea to/ finish the

CT S very qulckl& w1th/no vigible anxiety but, er with an ,
titude of boredom o¥ disintepeSt. \wThese »oﬁ er students:

seen to mere/l/rendurn the event vlfh 11tt1e/% iousness and

the knowledge tHat they will not tokens or rewards .

: tlnlshlno the test. ) .

\| The 0ldér students ‘approZch the CTBS- with a clear under-
stapdipg that this event will/determine whether they are pro- .
ﬂotgd to the next grade. T frustration of continual test
faiijure is evident among thfse students with verbal and: physi-
calianxiety and nervousney5s. 'BlaAk" looks of accepted te‘-
fai%ure and shaklng handg are 6bserved among these student

AltBough these studentsgmore clearly understand the, 1ﬂportaﬂce

of tests than the second-, third:, and ,fourth- grade atudents, .
andjtherefore try to approach the test seriously, their ef-

forfs seem futile. As indicated, on' the chart on page 19, at.
thejeighth-grade level the median grade level on the ‘total .,

tesf battery of the CTB3 is 3.8, or four years and two "ontns
behind the expected orade level. :

gragde levels, Orif®ntals and whites had more test anxiety and.
scared academical}y higher. than Blacks, Hispani€s,/or American
Indians. As the students progressed in school, tie situation ., /
refersed, with the white students maintaining the ‘highest aca-)‘
demic 1evel with a lower test anxiety, *while the-ﬁatlve kwerl- ,/

Fryan's (11g9) research showed that ambn; the younger - .//

©..ca students exhibited the highest test anxiety and the lowes

v [
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acadenic, achievement. 7Tt therefore seems that higher test
anxrdicha measure of 1a ing a test seriously--contributes to ’

breeds further academnic . y

early’ academic success wthh

succéss with lowered test anX1ety.~

in tyrn,

In the situation of the .

Navaj

students at Red Canyon, a-lack of understanding of the . -

seriopsmnegs .of tests causes little test anxiety

students which,

demic acHievement.

turn, could be resulting in

in the'vounger
epressed aca-.

By the time the student realizes the seri-

cusness of testing, he or/she-is already academitally

beHLuQ .

.and feels frustrated and /hglpless when trying-to "catch up''

and~perfornm adequatel» on tests. The chart on the followln»
” page.illustrates the testlnc situation of the >fud%nt> at Re
.Can}pn : - . , |
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’ ) The Event of Testing and the Nava)o‘Studeut
From Red Canyon
. . T
O N T S - I B (*‘*—_"‘ N
Grade Haill's Level Testing Environment Testing Environment
Level of Learning Feelings . In-class % CTBS
["— —— - T ——r-— = Bt R -"'7":'_"— - ===
Second Technical/ No verbal or Game-1ike, rewards, Quiet, students finish
informad, visible anxiety much ex¢itement quickly, seem bored, no
. . visible anxiety
- ————— I it oo B R e — - - e ————— - e ———— e =~ B et Rt Sttty
m__'—Pe/cl‘l‘:ical/ Some verbal and | Came=li1ke, rewards, Quiet.,, studdnts finish
informal visible anxicty mrxed cxcitement quickly, seem bored, no
by visible anxicty
e e bt Sttt ,me———— - ——— —_—r—— e ———— - B e TR
Fourth Technical/ Test anxiety Game-like, rewards,. [ Quiet, students,finish
s Informal, k evident, serious | yuict, sertous at- quickly, serious concen-
some Formal N\ test attempts ‘ tempts by some tration, anxiety evident
* in ancreased body move-
ment )
[y » -
_________ ST U PO U UPIPNRIP S ROL JUp . S,
Fifth Formal Increased verbal | Test presented seri- | Quiet, students finish
/nanxwty, -lack of | ously, no rewards, quiekly, mixed anxicoty
—————————————— ———---=_| serfous attempts,| quiet, finish test amd uervousness among
Sixth POrmq! no visible anxi- | quickly « students
cty i1n body
------- -<—--—-—‘———--—~-1-----—---—————-——-—-‘-—--———--——-——-—-s——«—-—-——————————-———--——-----
Seventh | Formal .| verbal expressed | Tests presented stri- Quiet, students finish
: anxicty, feelinyg ously, np rewards, qulckly, verbal and
--------t -~ —~—] of helplessness, [ queet, finish test visible anxiety among
} Eighth Formal lack of serious _()ch]y a1l students
attempt on tests, o ¢ ) .
; ﬂseums point less - :
. v . - ) ' ¢ :
. 4
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Students \Vodels of the Testlng Event

It has been shown that the 'students at Red Canyon- “do -

not share their.teachers ideal-typical model of tests.
ever, the students function in their classrooms, not

void, but with their own models of the.testing event,

though their models are different from the teachers'

How- ?
in a
Even
modeéls

they constitute real and valid models resulting from thedr
understanding of tests and testing. The following section
de:cr1be§_;pe students’' models of the testing event. .

, ‘When children enter the classroom in the. second grade,
they encounter many different agtivities, which they respond
to with differing degrees of interest. Some students take a-
greater interest in reading than math, while others like art
more than spelling. Slowly, throughout a student's continued.
* school experience, he or she will develop '"favorite™ subjects

k.

as well as subfegts he-or she will try to avoid.

Regardléss

of the >ubjecﬁ? however, there is one event in the student’

school- experience to which each and every child ewentualll//

serious- N

learns to respond in the same gmanner.--with respect,
ness,
ultimately,

the school's standardized test.

and individual self-interest--the classroom test and,
The importance
of a "test" in oneé's school experience does not necessarily

/’;‘1’7'

N

4

develop naturally, as does the importance of reading, for
example, but m st be ‘taught implicitly or e<p11c1t1v to the
child by his or her teacher. Following the ideal-typical
model, some children enter their school experience with a
previous.knowledge of the importance of tests and testing
school taught to them by their parbnt: or 30;3191\ ol8er
. brothers or sisters. These students ‘come tg school with the
advantage of having already learned.a valuable lesson, either -
through verbal instruction on the importance of school and
tests or by having experienced '"test-like" situations ir
their’ environment in pre-school vears. For ‘the child/ thaf
does not have this ‘'understanding of tests, learning the in
portance of tests' as a measure of success in schoollnc is a
cruc1a1fand often ‘difficult task. S~

The research data indicate the chrldren at Red Qan)on ]

do nof enter school with a formal understanding of the im-
.C>por*anke of schocl in general and testing in particular.
Student progresses in his or her underst@nding of tests,
thereby creating a functional’ model of the' ,testing event,
with the information, they recelve from their classroom* teachex
The yvounger students learn from their teachers that a te is
an event not unlike a game. There are cgrtain rules the stu-
dents muSt obey when playing the game: no talking, no ‘cheat-
ing, and no general bodily movement. These technical rules
are explicit%v taught-to the students by their clagsroom teach-
ers, who also frequently warn them that they will lese the
game, by haV1no their papers torn.up, if the» violate the
stated es. The incentive for plaving the game--taking, the

: ‘» .test--As in the form-af stars oy tokens. .
! / N ' = . .
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."ever, within these studpnts model, the grade as the desired

_their. school Teport cards.  The teachers complain “that t

[ ) .

‘; ’ . ) L. . - e f R
N . "\ ®
These rewards appear on the test papers, along with the . |
student’s, grade, in an. apparent sattempt by the teachers to .
give equal importance to th®.grade as a reward. The ‘teachers’ », .
use of, extrinsic rewards--stars or tokens--appears to be an '
attempt to help "the students develop intrinsic or internalized /

mdtivatiom¥towards test- -taking, The students, however, seem
to have a mixed understandlng of the grades on their papers

'%ﬁé ‘orly understand the star or tokeg as the reward they re-

ceive for successfui\a taklno the test. - A '

Teachers #ften compla1n that the‘ptudents'ﬁo not K
"treasure' their graded papers. Within these younger students'’
model of testing, the prqduct dﬁ\i&iaeVent that 1s 'important .
is the reward--the star or tokens- ther than trhe graded pape

-it9elf® If the students deg- formal understanding of testlng
.tha more clearl) matched/tha% of the teadhers, thev might see

the grade, in itself, ,as an 1mportant proauct of testing., Hon-

end, product is at hest secondary to the rewvard of stars or.

.tokéns as desired en sproducts frof, testing. This also wight

explain-' the students appapent disinterest when ‘TecCeivingy.

their report &ards. wighout interest or.enthusiasm.. The,

students '"don't care;}zbout their grades.and 51mfﬁv re&e'
{fe report cardgo void of (any stars i

tutional format
bellishments;

| seen very unimportant to the {students.
Within these/Students® model of testing it is theé stars, .
tokens,'or ther embelllsnment ‘that are 1mporta t, not the

grade one must obtgin in order ,to receiye that award. There-
fore, t Studéﬂ&ég careless handling .of their papers and

their lack of concern over grades a1oht be, seen as not fi tt1nc /

'.into what is” important accord1nc to the1r mode]l of testing.

® o 'l
.~ The gbserved atmpspheres surrounding the testing event
apeng the younge tudents is' ope of excLtement. These stu-
dents approach teSts eagerly with littlegvisible concern or

anxiety. Within,the younger students' m8del, failure on a ‘

test is.limited to failurp-to gbtain additional stars or ‘ﬁ
tokens. They do not see test/Zfailure gs personal failure, K .
other than that they might have fewer.stars than their peers. Ty ..

The students do not have a.formal" understandlng of the testing P
event that includes the . lono range 1mportance of succes;ful Lo
test performance. .® - : T .. .

is mog unt11 the students reach the fourth, and some- .
t1mes' ii'h grades, that they ealize the1r game model © he .. -2
*westing@hvent is <inadequit Nthough the teachefs still _
present tokens or stars as reu rd for testing, they also're- [
peatedlv empha517e to the ’s dents that a test is an event that
sucLes??ul

-, ds directly colfnetted to” promotion. The Teward fol

est performance for the student, thér fore, becomes promctlon
,within the sehool.~ This does not match with the students’ ‘
_préviods conceptipns of why they have taken tests.  The stu; ,
"dents are now faced hlth the serlousness of tewting as a . .

'
- .
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mechanis or grade .advancement. The model thj}t has served®
_them well- prev1ouslv--tests as games--ls no longer functional,
within their new 51tua§}on "The stuflents are faced with de-
veloping a new model--fests as an event for promotion--which
they must now utilize thrioughout the rest of their schooling.
At this point observations indicate a change in attitude among
the students as they try t6~ad3ust to,their new model: Stu-
dent test anxiety or concern increases. The students now re-
alize the importance of the testing event as a personal as-
sessment instrument. Student frustration is evident as the
students recognize that the content of the test, rather than;
the actions they must perform (proper, physical behaV1or;,, is
the most important aspect of taking aitest.

E. . The Teaching of Tests: Teacher's Models of the
' Testing ;vent

‘

-

Teachers implicitly function with the 1dea1 typical model
of testing as presented earlier in this study. The teachers
see stests as an objective measurement-of the students' progress
in- the classroom and as an fnstrument to give the studentys in-
formation as to what ‘they ve and have not learned. jn the
classroom. Following the idMal ‘model, the teachers feel the
students should vhlue school in cveneral and tests in particular
as processes they must go throuOH in order to achieve success
in later life. AlthouOh the téachers implicitly function with

wiHis "image'" of the role of testing in school, the situation -
in which they find theniselves seems to cause the teachers to
explicitly develop and present other gmodels of testing to their
studynts ul*ziy their clas¥%ooms. . ’

.

The chers seem to functior® on the assumption that the
children 'share their formal level under§3ﬁnd1no of the im
portanc tests. Forethe teachers' own e catlonal and pro-

fessional training, tests have been impqQrtant instruments and,-
thefefore, will be .the same .for their students. All the teae¢h-
ers admit that they themselves have fel; anxious and nervous
~when faced with tests in their own livgs. They feel that the
students will also have this concern uhen .taking a test.

When the tegachers pneggnt a test to the students at Red

Ginvon they seem to be functioniffg,within a dichotomy of test-

g models. On tie one hanﬁ the teachers accept the- signifi-
cancg‘and importance of tests and therefore function w1t?1n
the ideal-typical model of testing. On the other hand, ;
teachers jare faced hlth a class 'of Navajo students Lhat t
sense are '"different. eIV1ng on information they thens 1ve>
have learned in their tPaining' as teachers, they try to adapt
the testing situation to more appropriately meet the needs of
their students. \\Popular psychology has taught them the use
of dperant cond1t16n1no which t}y utilize-in the “form of a
.reward systtm. With the knowle ge that they have experienced
test anxtety, the.teachers try to alleviate any student gnxiety
by presentlno the testing situation not as a serious actlivity,

‘ '. N
. . . . ~ yd
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of student and teacher models of testing. It is

but rather as a e.event with which the studernts can
be more relaxed. ards, in the form of stars or tokens,
can be used tJd encourage the studem#="to perform on the test
and to make the event.less stressfnl. .

~

The teachers also seem_to be using popular concepts -
about Native American students they have learned from the so*.

‘cial science's. The teachers see the children as non-competi-

tive, ﬁxpre551on1ess or unemotional (blank-faced), present-

oy

orlented unwilling to out-perform their peers, and coming b

from deprlvéd homes . They therefore seem to expect less of

the students because of their "Navajo culture." These views. ,
=4

create a "vacuum ideologv'",in which the teachers can utilize
sogial science data to rat10na11 e tReir students' failure,
rathér than communicating with thedr students and pagsibly’ -
modlf)lno classroam techniques. , It must be emphasized that.

tnis is not an indictment against - these teachers. The teachers:
are ynder tremendous profe551onal and institutional pressures. :
They feel the standardized ‘te'stin® situation 1is unfair to

their students and they are frus trated with their students’
failure. They,therefore utilize the only information avail-

able to them--their past knowledge acquired in teacher-train-

ing procraﬂs and popular educatlonalvaqu ;ac1a1 <c1enC° 11t°r-
ature.

Iﬁg dilemma the teachers ‘are faced with causes them to -

create different models of test presentation. The-need for

survival in the classroom results in presentation of tests as
game-like events. This does work well xith the students; they
are eager and enthusiastic when approaching tests. The stu- .
dents seem happy and even look for~aru to taklnv tests.. :
It is in regardg to the school's standardi:zed test, the
CTBS, that the teachers are forced to change their model when,
presenting tests to the students. Teachers are under pressures,
for accountability by both the schgol in which thev function

and from their professional training.asAeachers. They gust,

therefore, preseat the CTBS as a serious assessment event to-

their students. The use of rewards the teacher, can present to

the students moves from stars and tokens to grade promotion.

The teachers see a rise in student anxiety’whep facing tests

and feel frustrated and helpless to.alleviate the situation. _
The teachers in the upper grades see their students' test

anxikety turn to frustration and ultimately apathy as their - A
students realize the seriousness of tests and their lack of «
achievement on them. . .

F. Cofclusions: Students'égd Teachers--Dichotomous =~ ¢ -
Testing Models - N '

The following chart 111ustrates the inter- rel

ionship”™ . .
ortant to
note that‘the teachers ‘and students in the lower-gfade levels
function in a complementary way althgugh. théy havg different

models for the testing-event. By presentlno tﬁé’propar
| I ' ,‘
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‘MODELS BF

.

AT RED gANYON

THE LEVENT OF TESTING

Teaclters' Model .

(Implicit)

Ideal-Typical
Tmportant event for
;persopal assessmenit

and future success

Teachcrs; Model

T

Q(Explicit)
*Tests "as Games-
Operant Conditioning

'Cultura} LLimitations
of Students

- [y

il

Teachers!' Model

(Explicit)

Test as lvent for
Promotion ’

School policy
Teacher professional

R .ethigs
R e Anh .
" RN
. Proper Bchavioral Rules) for Test-Taking .
Ty ) ;' - ¢ . )
No talKking /
. No cheating .
® DProper preparation of paper - n
No excessive body movement
i ~ -
X ) .
[ ° ) - i &
) . Students' Modcel - Students' Model J .
B Tests as Games | .Tests As Fvent for Promotion }
3 N S - h
s o
[} . \ . . . ¢ ¢
Rewards = Tokens and Stars Rewards = Grades and Advancement - -
General.student excitement General student anxiety
a .
v 7 . T T
. “ Pl ¢ . ) ~ !“
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LS h - ' \ [
. . physical'beﬁavior, during testing, the students seem to sat-
) isfy manvy of the requirements of the ‘teachers® model, although

- the understanding of the reasons behind testing are clearly
-different in both groups. It is not‘until the teachers have
to change their model in the later grades, shifting.the empha -
sis from form to content, along with the realitv of failing
presenting itself more stréongly in the students'®*school life,,
that the students’ model becomes dysfunctional. It appears ~
that, if the teache#s were-not forced to change their model
dues to institutional and professional pressures, the students
would proceed in their schooling experience with a model of
testing that, although different in formal understanding, —
would hevertheless remainsappropriate within the context df

3

the clasg;oom'in which they were participants.

Some of the questions and-implications -that arise from
this study are: Do Angibo children ‘enter the classroom with
more of a formal understanding of tests and their importance

’ « and do6&s this in turn put them '"ahead” of Mavajo students in
terns, of success in'schoolihg?‘-Will other ethric or socio-
ecoromic group children respond in a similar manner to the

. Navajo children, and, in, turn, are these responses different
from Anglo children's responses? This study has sought to '

- generate a descriptiof of the attitudes and perceptions sur-

rounding tests and the process of learning about testing among

Navajo children. It is hoped titat this research can then be

expanded to examine other ninogity and socio-economic groups.

This expanded research can then be.used to produce a more

global picture of perceptions and,attitudinal development

"surrounding the process of testing in schooling.
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