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This proceedings document is, one in a.series of activi-
ties and’> products ‘resulting from a spirit of cooperation
“ among several groups with a common interest: an increas§
of quality services to young handicapped minority childre
and their families. A previous document, Issues of Common
Concern, was the fifst formal step toward building a firm
foundationi in_a three~year effort to recognize and deal with
' some of the unique and difficult problems confronting young

minority children and their families. The foundation for this
effort is the Minority Leadership Consortium, comprised of .
'minority leaders who direct and coordinate local and state  °
; + projects -funded by the Handicapped Children's Early Educa-
E . tiop Program. R
Several significant events have occurred in the year
- since the Consortium was formed. First in_response to the
' Consortiur Steering Committee's proposal’ for fiscal support,
the Office of. Special Education awarded a service contract
to International Business Services, Inc. Second, the two
HCEEP Technical Assistance agencies, HCEEP staff in the -
7 . Office of Special Education, and the Consortium cooperated
in planning and conducting the 1980 workshop that resulted
in this document. 1ts content réflects the comnfitment of
these professionals to confront and develop solutions to ‘the
-° dssues involved in providing -quality services to. minority
% _ children and their families. ~The document also reveals the
"tremendous pdtential of this collaborative effort to substan-
tially . influence the delivery. of services to all children.
. The future of this effort is now secure, with the con-
. tinued interest ' of the, Consortium, OSE staff; TADS,
: %E.STAR, and the, assistance. of International Business Ser-
. ices. Other—products and activities are. forthcoming which
"will prove :to be of great benefit to—children and their fami-
. * + ligs\and the dedicated professionals who serve them.
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JNTRODUCTION . -

Program Strategies for Cultural Diversity .is the pro-
ceedings, of the 1980 HCEEP Minority Leadership Workshop,?’ T
held on June 22-25 in- Arlington, Virginia. The\ workshop
was the second sponsored by the Office of Special Education
(U.S: Department of__Education) for minority project admi-
nistrators in the Handicapped Children's Early Education .
Program’ (HCEEP), a federal program to develop exemplary —_— T

s services for handicapped young children. The workshop
" was planhed and conducted by the HCEEP technical assist~ -
ance agencies (the, Technical Assistance-Development System
and the Western States Technical Assistance Resource),
with the, ¢ooperation of the HCEEP Minority Leadership
Consortium. - ’ . ' T
The Minority Leadership. Consortium, comprised-’ of.
. HCEEP minority *project ‘directors and coordifhators across - :
G the country (Part 3), was First-conceived in the mid-'70s
and formally organizéd as the result of a similar OSE--
sponsored workshop held. m May.of 1979.. The consortium ., .
de?i‘mined as its purposes .to create a nationally visible
means through™ which minority -leaders could address con-
cerns- related to the developmént of model service programs,
B and to encourage and support an increase of minority-
s . - directed programs within the HCEEP network. During the
past year, since the first Yeadership workshop and the or-
ganizati? of ,the Consortium, this group has worked closely _
with OSE, TADS, and WESTAR to accomplish significant ad- -
vances in minority leadership within the HCEEP, network.
The proceedings of the 1979 workshop, Issues of Common -
Concern, were .publishéd by, the technical assistance agen=- ‘
cies and_distributed throughout HCEEP; the Consortium se- : .
‘lected its own steering committee for leadership and repre-
sentation with OSE and the early childhood/special education
fleld; and the Consortium submitted a proposal requesting
financial support of its activities to OSE. In response to- -
the proposal, OSE awargled a contract to International Busi-
b-  ness ?ervices, Inc. (IBS) in Washington, D.C., whith ’is
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now working together with the Consortium,, the TA agen-
cies, and OSE in support of the Consortium's goals. IBS
activities” will include developing materials specific to mi-

nority-directed and minority population progr#s, estab- °

lishing a communications network among .minority-directed

;'projects and the~early childhood/spegial education field, and

providing qther assistance to OSE and the Consortium.

The Minority Leadership Consortium was actively in-
volvéed in the planning of the 1980 Minority Leadershlp
Workshop, which proved to be an opportunity for the mi-
nority leaders to: (1) build and strengthen linkades arhong
themsélves related to the development of model programs for
handicapped children, (2) recommend strategies for dealing
with-problems faced by minority project administrators, (3)
communicate with the Minority Leadership Consortium about
their activities and accomplishménts, and (4) establish an
organizational structure for the Minority Leadership Con-
sqrtium in 1980-81.

The workshop planning committee was comprised of re- _

presentatives from the Minority Consortium Steermg Com-
mittee, OSE, TADS, and WESTAR. The first planning ac-
tlwty was the development of a survey to elicit toplcal areas

and minority-specific issues to be addressed at the work-

shop. Three sources of input for the survey were evalua-
tion data from ,the 1979 workshop, the results of previously
conducted needs assessments by TADS and WESTAR, and
the ideas and suggestions of the minority  leaders them-
selves. Through the survey of all Consortium members,
ten ‘content areas related to model development and the field

. of early childhood/special gducation were identified; in addi-

tion, minority professionals were selected to be resource
persons for the: workshop. (See Part 3 for the work-
shop agenda and names of resource persons.) The resulting
agenda -provided for large group presentations, followed by
small group sessions to discuss strategies related to the
topic, and for panel presentations,{ followed by \question/ans-
wer sessions., The results of the partncnpant&aluatlon of
the workshop are included in Part 3

This document is divided into three parts, The first

includes the large group presentations, egch followed by

the recemmended strategne,s generated by thegparticipants as

they related to minority program administration. The, second:

part is a summary of the panel presentatlons given at the
workshop; the third, a compendium of  supplementary
information regarding the Minority Leadership Consortium,
the Resource Persons present at the conference, the a-
genda, and the workshop evaluation report

In summary, the Minority Leadership Consortlum is

-working to address issues important to maintaining a viable,

cohesive organization. This workshop was’ an opportunity

for the group to select new steering committee members, to
4
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identify improved means of communicating with the member-
ship, to move closer,to the attainment of its goals, and to
—examine areas for future development,
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Part1 - =

r : . ,
Topical Presentations and Strategies
Part 1 includes topical presentatfans reflecting the
expressed interests of participants relgted to model *
programs. Each chapter is followed by strateg/es
generated by the pamapants regard/ng the topical
issues.

-
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/ ‘Trends in Cultural Rluralism and . T
- Assessment of Minority Group Children - -
Jean E. Wofford - ' ' S
¢ N cL T A . - ’_:
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Dive‘rsity,amqng,‘cultures is a_ normal .social phenome-
non. A +key “concern which faces minority groups. .im A v *
America is -how, witheut being jeopardized, this diversity ~ . -
can ' be agrganized so that Jthe individuals among variant e
“subcultural groups can impress upon thbse of the majority.
culture that' multicultural diversity is legitimate and en-
‘ancive., "- ‘. . N
*- By looking at_the public education systems$ preschool . s
'* through postsecondary school, one can ste ‘how the majority
culture conventionally receives the idea of multicultural - di~
- oversity!  In their attempts to simplify thezworld, people; .
+“eontinue to stereotype by grouping people. together, *
disregarding individual uniqueness and .cultural variety,
‘Stereotyping,” as discussed by Allport (1954) in his classic
book on prejudice, js one of the common wa people .
+ mapage their social lives.® One_ mnajor problem” withge . s .
ptereotyping is that it ignores reality arid destroys ,the
possibility of _learning from cultural and individual dif- .
. ferences; thus, stereotyping .has->no place in educatign, in -
educational Elgnning, or in educationzasse'ssﬁent. e
- ¢ - 7

.
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" THE NEED FOR . .
NONDISCRIMINATORY ASSESSMENT -, T

. . ".‘ ) \%

\ . .. . . ., .
L] L4
’

Y ., RS
. Educational p]annipg' relies upon functional” character-:, -
istics, that is, upon how children perf'orm as determined by
" :psychological, social, and physical conditions. Functional -
data- aré collected through assessment.” The problem of
assessment,” however, is particularly vexed when applying .
instruments ' and procedures across dg;verse linguistic artd
cultural groups, ! for ~3ssessment ihstruments are not i

universally applicable across cultutal groups, and those who
. A * e —
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administer assessments do 'not always have the training,
expertise, or cultural sensitivity to deal effectively with

¢ / -minority group populations.” Furthermore, functional char-
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acteristics themselves can be perceived by others as simply
sources, for new, stereotypes. A common frustration of
diagno{tlmans is that functional data made available to edu-
cators are not ‘always incorporated into educational
planning; instead, the data often are used to create more.
stereotypes. .
The problem is ‘how to talk about cultures or sub-
cultures without simply providing yet more sophisticated
ways to distinguish the groups with more stereotypes. In a

sense, what should be remembered is that when we talk

FS

about cultural differences, we talk about how ‘we are like
some people and unlike -Some othdf people. But there are
two _other levels operafing . here which* ply 'ta the
_mdnv:dual in some ways we are like no Othér person, but
in other,ways we are like all other people. Whatever we
know about a group's shared characteristics, these other
levels cannot be ignored. A

" Whatever culture a child is from, he or she is human,

E able to learn, to th|nk «and’ to feel, and cultural dif-

ferences are small oompared to these similarities. However,
in other ways a particular chlld is, like no other, and
knowung somethmg about the partlcular culture from which
the child comes' does not excuse educators from their
obligation and responsibjlity to know the” child as an
individual, unique from other individuals, and to respond to
the child's spegial needs with an individualized plan of
instructiog. Educators are hindered in the development of
Individualtzed Educatiomal Programs because the majority of
‘standardized assessment tools used to miake decisions about

minority group. children do not recognize \the validity of,

multlculturallsm or. polylingualism.

' Assessment measures which, .have /been. standardized
from a ‘white middle-class populatlon are inappropriate and
invalid- heasures for détermining or diagnosing behavioral
conditions of minority group .children, e.g., "Native
American, Black Chicano.” "Given. °the complexities

associated with the "testing movement" in Americd, many _

children are being misdiagnosed mislabled, apd thus
mistreated. Priofity appears to have shifted to meeting
requirements of public_laws and mandates "with little regard
given ‘to the future of the -children: who -are victims of
reporting requiremerits and categories. It is unfortunate
that services to children with special needs are contimgent

upon a label. Moreover the ¢hildren often wear the labels

\ for life.

light of the normative ata-'—culture, prima}y langu,age,)
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sex, and ‘social status. To ignore these factors only per-
petuates failure among .culturally different children. In
addition, the attitudes and expectations of the examiners
and the minority children are often dﬁ/ergent, and
frequently cultural clash interferes so much with the
assessment proeess that the children's cultural norms and
interactional practices are violated, Somewtraits that may
clash are language expectations, communication styles,
. learning styles, and behavioral repertoires. These- points
"of conflict are often overlooked during the assessment
process, and seldom are the children's protests_or attempts—
‘to change ‘the assessment situation taken into consideration,
even though these give clues to ,what the children find
intolerable, unsuitable, boring, or threatening. It must be

~ remembered that the examiner's attitudes and expectations
about specific groups, the environment in which the °©
assessment is made, and the instruments used influence the
responsés of the children favorably or unfavorably, -
[ . .
COGNITIVE STYLE: - -

. RELATIONAL OR ANALYTICAL - .

t
¢

3
. Another area which has received much attention and is
directly related to"assessment procedures is the cognitive
- style of children--how ' children receive and process
information. It has been postulated that cognitive styles
are either predetermined by the nature_ of the organism, or
that they are the result of idiesyncratic early experiences ~
v’ich have developed into learning pathways as. the result
of random trials in problem settings. In a series of studies
- on.cognitive styles, Cohen -(1968) investigated the—generic—
requirements for pupil performance in school,-the cognitive
framework- from which such requirements were derived, and
the comparative language styles of low-income .groups.’
These studies resulted in the identification of stwo mutuaily
incompatible conceptual styles--relational and analytic.
Each style’ is believed to affect a person's ability to select,
) ,Yorgahize, and process informbtion. i .
> The analytic style, ofteh called stimulus-centered, is
ggcharacterized by a formal or analy ¢: mode of abstracting
*<"_salient information from a stimulus’® s parts-specific, that
= is, parts or attributes of a given § lus have meaning in

themselves. The relational style, more: commonly called
self-centered, is characterized by a descriptive mode; it is .
called self-centered because only the global characteristics
of a stimulus have meaning, and these only in reference to
some total context. B

»




Several measures were used to dlstlngwsh analytic and
relational cognitive styles among children: standardized
tests of intelligence ‘and achievement, reading cbmprehens:on
. and language tests, psychologijcal tests, bbservations, and
interviews. In addition, many ,school-related learning
characteristics, suth as length and intensity of attention
and preferences of optional reading material were used.

Since conceptual styles across racial and cultural
groups- have not beensystematically explored, the author
qguestions Cohen's (1969) findings that relational modes of
cogm’e organization ‘are dominant among persons from
low-incomé environments, while analytic modes are common
in the middle class. While the research procedures used to
define the two groups certainly affect theh reliability and
validity of these findings, there *remains the need for
further study into the’ cognitive styles and conceptualization
processes of minority group . childrene The learning
environments of most public and private ~educational -
programs are founded on an analytic ideology; that is, the X
psychological, social, academic, and linguistic requirements .
of the program are designed for "analytic" children, In
general, the cogmtlve ‘characteristics of the relational style
‘and its * socio-behavioral resgonse patterns have been

, considered disruptive to tke analytically, oriented learning
. environment. Analytic and relaflonal cognitive styles_are so
discordant that a minority child, whose preferred mode of —
cognitive orgpnization is relational, is unlikely to be .
rewarded socially or academically in the analytic setting. A
conflict evolves when the child's native abilities, back-
ground experiences and -behavioral and informational
repertoire appear inadequate or ‘problematic. "It is likely
‘ not the child, however,” but the conflicting learning
environment and teaching styles which are in fact
lnadequaté . .

R T — .

L]

IMPROVING SERVICES
FOR MINORITY CHILDREN

The effective delivery of appropr:iate education ser-
vices to minority group cl"ldrqn is thus dependent upon
several factors: t

1. Improved, attitides and understanding of indi-

o vidual and cultural differences,

2.  Increased awareness and sensitivity to these dif-
ferences,

ﬁ .
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Active involvement of parents in decision making,
Viewing par8nts as contributing resources,
Coordinating and linking community services,

" Improved observation and record keeping skills
among educators, ‘ .
Improved staff development and teacher prepara-
tion programs; ) R
Understanding the - comprehensive provisions of
federal’ legislation and-advances mandated by the~
courts which guarantee persons with handicapping
conditions the right to an appropriate, free, pub-
lic education and related services .

This paper has highlighted some trends in cultura
pluralism and, the“assessment of minority group children and
the need for increased sensitivity and awareness. Although
attempts are "being mac‘ie_to improve the quality of .educa-
tional and related services“equijtably, traditional educational
practices and attitudes ‘are basically. unchanged. Further-
more, because of the faulty design and inflexibility of many
assessment instruments and the cultural insensitivity of
many examiners, assessment data concerning minority chil-
dren do not accurately reflect the actual learning abiljfi
of those children. The data can be used to posit biole
or psychological bases for’ learfning problems which act
arise from the often disadvantageous interface between mi-
nority students and the educational assessment process.- I
order to remedy and to identify the real problems, *we must
institute -ah assessment process which is responsive to, and
which encompasses thg diversity .among, the various -cultural
groups comprising aur society. C ;

-
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WORKSHOP PARTICIPANTS!
RECOMMENDED STRATEGIES
FOR NONDISCRIMINATORY ASSESSMENT

GOAL: To lmplement Iess jased mqani
assessfﬁg minority preschoql children.

To

implement* nondisc,rilminato'ry- assessment pro-

cedures, project leaders can:

1.

_minority -handicapped children. | /

Observe the assessment process with new
examiners; including the examiner's skills,
the test, and the test administration.

Contact Child Find, located in predominantly’

minority - locgles, for listing of their assess-
ment instruments.

It ERIC and Current Index to Journals

gucatlon (CIJE) for cross-listing of a-
vacla publications and publishers of
minority assessment tools.

Document local variables affecting the
development of less biased instruments.

Encourage publishers to .revise and stand-

ardize current |nstruments for use with

minority populations. -

Arrange for an informational cqnference on .
- the selection and use of assessment instru-

ments for mmorlty handlcapped children.

Take the. first step to correct inappropriate
assessment procedures. by using criterion-
referenced and functional evaluations for
children which have more diréct bearing on
instructional strategies. .

Select a competent assessor who shares and
understands the child's culture and language
and who is able to establish, good rapport
with . and.. properly administer tests to

=~
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Plahning and Implemienting be‘grein
Evaluation -~ o
Patricia Gandara™ \ : )

. .
& \ T .

L o~

.

N t . .
The issue of devVeloping" evaluation designs icr{eare
both culturally relevant and cuIturaITy sensitive h3ds .never
been given its deserved atfextion. Controversies haye
surrounded many of the major national . evaluations whic

involved minority subjects, yet littl§ effort has been made
,on the part of .the research community as a .whole .o
" improve the, sensitivity of its methods. A ‘good case in
point is much ‘of the evaluation research which has been
lconducted on Head Start programs. - A number of
methodologically. defensible studies have been dgne which
were not necessarily relevant to the populations served or
consistent with - the’ goals considered important by the,
communities. Researchers who were busily measuring 1Q
point gains missed the message that parents were more
interested in whether their children were having ‘a positive
-schooling experience, than in their children’s I1Qs.. Those
evaluations also .often' failed to, take ‘into account other
important roles that Head Start played in the community.

THREE MAJOR QUEST|ONS
IN DEVELOPING AN EFFECTIVE DESIGN

A N

$

In attempting to develop an evaluation design that is
truly sensitive to the unique aspects ‘of the community
which a program#serves, threeSmajor questions’ must be
asked: (1) What is the purpose of the evaluation? (2) Does

.+ the evaluation design allow for an assessment of implementa-

tion? and (3) Do the proposed evaluation objectives match |
the program's goals? The discussion which follaws will ad-
dress’each of these questions. v
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First, evaluation may serve many purposes. T‘hrough
evaluation, a program's existence can ge justified to the
appropriate funding agencies which need to know if a
program is doing what it set out to do. By showing,
swhether or not the procedures which were outlined in the
initial proposal were actually followed, evaluations help
determine if a program was properly implemented,
Evaluation makes it possible to assess what part of a
program was most effective and to determine what kinds of
changes could be made to improve it. Furthermore,
through evaluation the suitability of a program for a par-
ticular population can be determined,*and a s'ynthesis ‘of
data provided from various evaluations will ‘increase the
body of knowlegdge about how certain educational processes
.function. . -

~A single evaluation effort may include any number of .
goals. Once these goals' are defined, however, it is
possible to isolate who the pgymary audience(s) of the
evaluation will be. Defining the audience is critical to any

. evaluation, since it will shape the methods used as well as
the way results will be presented. -

\ Second, the importance of including an implementation

. assessment in the evaluation design cannot be over-
emphasized. It does little good to know if a program was
effective or not, if it is,not known whether the prescribed
procedures were, in fact, followed. |If a new director was
hired midway through the evaluation period and decided to
make major changes in a program, its success or failure
cannot be attributed to the original program plan. By .
knowing the degree to which a program was implgmented,

. an evaluator can attribute the .results of the aluation
either to the procedures which were outlined in the originab—
proposal or to other factors. An evaluation of implementa-
tion need .not. be elaborate; it may consist of only a
detailed checklist, of activities and procedures. As many
‘staff membérs as possible, however, shoutd participate in
this ‘phase “of the evaluation, and under no circumstances
should it be overlooked. '

Third, whether or not the proposed evaluation
objectives,match a program's goals can only be determined
by systematically idéntifying the.goals and comparing them
against the objectives of the evaluation design or plan. It
is important not gnly that the program ’go_als' be listed as
they ~were laid qut in the funding proposal, but also that
any chagges which may have occurred in program goals
sinsg thé proposal was written be noted. -When the program
goals “are laid side by side with? the, design objectives, they
- should match. Thus, if the obféctive of .a program is ‘to
‘increase English language reading skills in a group of
bilingual students, the “design objectives should include a
. measurement of reading level in English. They should not
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. " include a -measurement of Spanish reading ability, unless
there' is reason to believe that this ability would be affected
.. ~ by English instruction. The design objectives also should
*” not include a test of concept development. y
Once a congruence between program goals and
evaluation * design objectives has been established, and
‘ dssuming that the staff has already grappled with the
"~ problem of making the program relevant to the population it
_ is serving, the evaluation team must assess whether- the
design providesufor a culturally sensitive evaluation of the N
program goals. Two major considerations are: methods and -
measures. :

’
- .

EVALUATION METHODS AND MEASURES

» ’

It is important to remember in designing a program
evaluation that such design requires a complete shift of
mental set from the specific to the general. Methods and: . :
measures which “are appropriate for individuals inay not be
appropriate for an evaluation, andvice versa. <,
The methods used will depend largely on the goals of
the evaluation and its primary audience; they will also %
depend on the resources available to carry out the
evaluation. A good evaluation need not be extremely '
complex, but it must be carefully planned. Obviously, the
more comprehensive the evaluation, the more the evaluation
will cost. Conscientious evaluators are always caught ins
the struggle between doing a thorough evaluation and doing
*dne that fits within their .budget constraints. Usually a
comprgmise must be reached. . N
Sbme important concerns with respect to methods used
in minbrity programs are: Who will collect the data?’ and ™
How will the data collection take place? There is .some
evidence which suggests that both the method used in
gathering information from subjects and the racial or ethnic
background of .the testerworf*i‘!interviewer are important
variables which may affect the outcome of the data. In
order to nimize the possible effects of these variables,
" the. feasibility yof using data collectkfs who at |east are
familiar with the cultural backgrounds ‘of the subjects, who
preferably sh the/same cultural background, and who
speak the primary /language of the subjects should be
considered.’ Th individuals should also be trained in the
” data-collecti procedures used, and part of their training,
should focus on culture-specific issues-~for- example, what
kinds of questions are likely to pose a probiem for this
particular group and how data collectors need to presen}/
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certain material so that no m|sunderstand|ngs occur between
themselves and thé.subjects. <
Figure 1 presents an efficient means for Iookm at

" current methods .of evaluation. The figuré represents bo

quantitative and quahtatnve methods which measure outcomes
(the effects of a program at its completion]\ *and process
the effects of a program throughout its implémentation). It
is possible to use ‘a number of methods to lodk at a single
variable, a single method to look at a number of variables,
or a combination of methods and variables. The decision
will probably be based in good part on the financial
resources davailable’ to each, program as well as on the
appropriateness of various methodologies and_ the amount
and kind of information desired and needed.
Pretesting/Posttesting (up}%r left quadrant) “is an
example of the classic methpdotogy for looking at program

. odtcomes. Data on some variable(s) are collected at the

beginning of "the program, then again at the end of the
"treatment, period." In this way the evaluator can assess
change from entry to exit time. If comparison or control
.groups are used, the evaluator may be able' to’judge if a
significant portion of the change is actually due to the
treatment, in this_ case, the program. In evaluation re-
search, this kind of design enjoys a considerable amount of
credibility. However, it also hag a number of’
shortcomings, some of which are especially important to
consider when evaluating minority programs.

po—

- FIGURE 1 ’

*

Four Methods of Evaluation

Type of Data - Type of Evaluation )
¢ Outcome Process
Quantitative Pretest/Posttest | Observation Rating|
: Scale
Qualitati 8 Preobservation/ Ethnography,
\t Postobservation interview
..

4

-A typical problem’ in pretesting and posttesting isa‘S
insufficient time. The end of the treatment period does not
necessarily signal the end of the impact of the program.

\
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The real impact may be felt’ later, or conversely, arn effect
at the end of the program may "wash out" a short time . -
later. In addition, although this method describes whether , " |
or not a program produced+gains in its participants, it does -:
not describe how or which aspects were mdst effective. .
Hence, the data collected do rotjhelp improve the methods + —-
of the people who work jn the pfogram, for the data do not .
show why a program either Aucceeds or fails. Another: .* . .
shortcoming of pretesting?pGsttesting 4s that it does not -, -~
provide any information about changes in thes treatment plan -
which frequently take place during,the course of i
administration, nor does it address the: question of. level of —_—
implementation, which, therefore, must take place sepa- *
rately. . ]
Finally, because the tests .themselves are °often’
intrusive and unnaturdl,. the evaluation itself may cause °
artifacts in the data. Children, especially handicapped and = )
minority children, are often tested in -unnatural settings, ,
etc. The tests are also highly dependent on the quality of
the. measures, a serious problem, -to be discusséd  later’
Because of these shortcomings, pretesting/posttesting is - Ad
best used to provide justification. of program to funding ——
~agency. s ! — B
Observation Rating Scales (upper right quadrant) offer -
an evaluation methodology which allows data to be collected ' —
in_context in such a way that. they méy still be quantified. —

|

Thus, comparisons and summative statements about the .
program, (e.g., positive interactions between children) may. ‘e
still be made. ' Beyond producing quantifiable data,

Observation Rating Scales avoid the problems of tests’ and . Lk

instruments, provide more natural data, and allow for
built-in implementation assessment.

The disadvantages with Observation Rating Scales are
that interrater reliabilities are extremely hard to get, and --.
the observer can be intrusive and artificial, thus creating = ' -
data -artifacts.  Furthermore, rating scales reduce rich v
qualitative information to numbers which sometimes obscure
what is actually happening. A final disadvantage is that {
these scales are costly and should be used randomly at
intervals. Thus, the- best use for Observation Ratin !
scales is to evaluate in-house staff development for'fundfrfg :
agencies where, tests are, inappropriate or inadequate.® -

Preobservation/Postobservation techniques (lower ~ left :
quadrant} allew an evaluator to retain ‘rich observational |
data and still” make 2 summative statement about & program. |
This method also"avoids the problems of instrumentation and
is less costly than the- process-oriented evaluation for it
" requires data collection at only two points. Nevertheless,
as with all qualitatijve” data, there is a good amount ,of .
subjectivity which often .lacks credibijity, and although, a T,
summative statement can be made, it is. difficult to make
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comparisons. ~ Furtherhmore, like pretesting/posttesting, this .

kind of observation method does™ not .explain what happens

N .between entry and exjt: points. This method is best used . ®
in combination with pretesting/posttesting in order to
provide descriptive data whith make the _evaluation richer,
Observation can present” important information lost in tests

\. and bring out succe$ses that™ are’ not recorded in et
pretesting/posttesting.- ‘ , °, ;:fi
* " Ethnography and interview (lower right quadrant) , %
produce very .rich data which can bring a program to life

= and promote an wunderstanding of what really happens and ., -, |,
how. However, on their own, ethnography and interview, . -
techniques too have serious disadvantages. The\primagyf %

disadvantage is subjectivity; hence,,.~data. are “hon- o
© quantitative,  nonsymmative, and do _not ¢ facilitate -
comparisons. Moreover, the interview can be intrOgive; the

idterview “also can be ¢ostly, becaude of diffitulty in c
managing data. . 2 -7
) Ethnography and interview methods, then, are best |
-t used to add’ to the body of knowledge in the field and to- ‘%
provide information about how a program works for in-hou§é P .
purposes;, they also provide strategies for collecting imple- ‘e
mentation. data. S

The most important and frequently the .most contro- , -
versial aspect of evaluation is determining the measures to - .,
be used. A measure can be anything that is used to collect
data; it may be a test,.a questioMmaire, an interview, b a’
number of other.things. In most evaluations of ‘educational
programs serving children, it is a test. When tests are
used with minority children there is, and rightly so, almost ~
always reason for concern. However, it is critically im- - '
portant to keep in mind the important distinction betwgen
tests which are used to evaluate individual children and
tests which are used to evaluate ¥ffects of programs on
groups of children. The same test may be used in both
ways. However, a test which may be totally inadequate to, . .
do the former may be the best choice, to accomplish the -> «
> latter. P,
Since: the validity of an evaluation often rides on thes.
appropriateness and the soundness of the measures or ,*
instruments used, it is imperative .that a thorough”
examination of the instruments bé made before committigyg to
their use and that careful trainifig fbr their administration
be incorperated into data-collectiort précedures. If theré is. . |
.a- third-party evaluator, ttaining and self—examir;ation,ar,e
especially important. Key questions e aysk during the ex- .

“
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~» amination-are: - . v .
T - 1. Are the measurement items culturally appropria'te?_ LT
2.- Is the language of the i‘n?rt]rument such that it will » - ~
- - "* be easily interpreted- by fhe subjects? Are:trans- . v
lations needed? ’ - g
w - ) /
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. Has .the instrument been_ used in evaludtions like
this before? If not, has it been piloted on a
sample - similat to the préesent one? What is its °
récord? . N
What is the instrument's face™vateity? How does
it look? A g v

Finally, if an evaluation is being performed in order to,
justify program funding, a third-party evaluation should be
considered.  The :third-party evaluator not only lends-
credibility to the: evaluation, but “&lso is often able to
provide a perspective on the -evaluatioh that would be
. impossible to achieve by the individuals who_are already
" involved in the program. On the other hand,>third-party
evaluators are not alwgafs sensifive to important aspects of a .
program, and a ‘common criticism of such evaluatjons is that
they miss the real{ point of the program or ‘attempt to
measure ‘the ‘wrong variables. |n order to get around this
problem, two specific strategies- should..be considered."

First, there should be .a coordinated’ or cooperative
effort on the part of the evaluator. and .the program
-directors. In a coeperative third-party evaluation, the
evaluator has the final word with respect to the design,
methods, and medsures, but he or she makes frequent
checks” with the prograrh staff to ensure that, as the design

develops,séoth parties are in agreement in these arédas. A

second " strategy involves developing a‘ smaller scale
complementary or supplementary evaluation that is carried
out by program staff. "This, of course, requires extra time
and monéy, but can.be justified from the perspective that
such an in-house evaluation can help mmaké better sense of
the third-party evaluator's results and better use,of his’ or
her findings. - This in-house evaluation should idc an
evaluation of implementation. i .
e Developing culturally relevant evaluation esighs,
then, involves not only definjng the purpose the
evaluation, assessing its implementation; and aligning the
evaluation objectives with the prograns= goals, but also
. ensuring that measures used are appropriate to the target
population and that evaluators are informed about the goals
and objectives of minority programs. Therefore, evaluation
methods must be selected, or designed carefully to ensure
that they are in accordance with the goals of e evaluation
and its primary._gudience. Only through these means can
* . ~programs administer' evaluations .which are relevant and
- culturally sensitive to the minority pdpuiations which, they
serve, .
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¢ WORKSHOP PARTICIPANTS' - T
RECOMMENDED STRAPEGIES -
FOR PROGRAM EVALUATION -

; PR /'N

GOAL: To identify ways to evaluate HCEEP
programs which are sensitive to the interaction of
handicapping conditions with minority ° group
status. ° )

To evaluate programs, project leaders can:

1. ldentjfy appropriate third-party evaluations
by -examining his or her previous project
_evaluatiéhs, JDRP record, and interest in
.handicapped minority children.

‘2. . Include funds for evaluation as line items in B

budget. - . t

3 Seek from OSE or the TA agencies a listing
of instruments, data collection and recording
struments and formats acceptable«for JDRP.

-4, Include ethnographic study within evaluation

design for minority programs.

5. Make the decision early in program develop-

ment if JDRP is a goal, because of the JDRP
data requurements -

6. Use informal assessments in ‘light of thé, fol-

lowing modyflcatlons

a. adopt - materlals -and items Which, are
familiar 'to children”

b. use parent input for modiﬂcatlon

c. opbserve environmdntal setting of the -
children T(home as well.as school) .

d. +use pre- and inservice training to
. establish test examination procedures N
which are culturally sensitive

e._ 'consider reexamination of the children
periodically, even if examiner ftepre-

. sents thelsame ethnic/cultural group
f. use -parent} in gathering informal as-

sessment data .,

~

7. Exahme the_=reliability, validity, and stand- .
ardization of any instrument used to assess g
the children.

*24
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8l Directors should have direct contact in hiring * .
and continual communication with third-party
evaluators. \
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' Developing, Implementing, and', ‘
Dissemiqating the Educational-Model
Henry E. Hankerson .oN _ ‘ ‘
g ] \ .
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T . ~ INTRODUCTION . -
A - . : , ‘ - B S . J
. The Handicapped: Children'nga/rIZ/\ Education Program Is -

*+ doncerned with the developmerit- of quality educational-
models to serve handicapped children and their families.
Each. HCEEP project progresses through stages of cen--
'ceptualizing, planhing, and ‘implementing a model program. _
“Caréful planning and administration of  the program prevent
costly, “frivolous, and counterproductive mistakes -and. -
ensure a rational, conceptual, and systematic approach to Lo,
program implementation and dissemination. CT .
Planning and, ‘administration of the educational model
must grow out of the philosophical foundation upon whi¢h -
the program is based. Only after a philosophical stance,
has been established can -proper goals and objectives for's
the particular program be identified and communicated, the
process for Implementing these goals*be determined, and the
means for reaching these goals“be operationalized.- A sound
philosophical basis also affects decisions about evaluation® ¢ -
- and the' selection of components, materials, and data for
dissemination (Decker & Decker, 1976). :

- The, purpose- of this presentation is to* help minority
*  leaders understand’ and adapt concepts and strategies for
the development, implementation, anhd dissemination of their = ° <
g HCEEP educatiomal models,”. keeping in mind. the special_

needs and concerns of thvse programs which target minority
populations. The presentation will focus on three specific
stages of the educational model: development,.__implementa~
: tion, and dissemination. -In. each of- these stages’ a major )
) goal %nd “some_.specjfic objectives can be identified, First,
the’.goal of educatio%ld\qg;e[ ‘development is to help parti-
- cipants determine and _establish a program ~philosophy,
progfnam goals, and program policies. The objectives will -

’ " M o v




o
b7
hd ]
'

be to ensure that the philosophy selected is systemétic,
that the program goals are,.adequate, and that the program
policies formulated will diréct the functioning of all aspetts
\ of the spegific programs. ) Y oL
Second, the goal of educational model implementation is
to help ¢ participants develop and maintain curricula aﬁd_
activities. Specific objectives within this goal are to ‘plan,
scheduley; and deliver children's and parent's activities, to
encourage. parental involvement, ‘to organize and manage
teaching/learning settings, and to- use material and human
resources to the best advantage of the children. § -
" Finally, the goal of educational model dissemination is
to share the products of the edutational model in whole ‘or
in part with others. Objectives related to this goal include
helping "participants to identify those parts of the program
which might be in greatest demand and which c#n be put
into a replicable form for others and to iclentify ways to
package and share "their model as .its various components
are conceptualized. '

{

AR
[

.

DEVELOPING THE EDUCATIONAL MODEL d :

v

- This section deals with ‘planning and: administering all
those aspects of the program necessary for developing the
educational model. An identifiable, systematic philosophy is
the key to success for the HCEEP models as well as for any
other educational programs. All aspects of the educatiohal
model must .grow out of the ogram philosophy. Decker
and Decker (1976} define philosophy as "what we believe
about the educative experience of teaching and learning and
the choices we make in controlling the educative experience"
(p.10). They further describg philosophy to encompass
beliefs about (1} children (i.e., child growth and develop-
ment, child rearing), (2) the gurricula, (3) teaching meth-

. odology, (4} program planning and administration (including

housing, equipment, staff, and other servi¢es), and (5) §

evaluation (both program evaluation and child-assessment, ¥
procedures). The beliefs that prdgram pgrsonnel havce?
about these components of the educatiopal model are base

on the knowledge, skills,  and attitudes acquired,'from

studying developmental theories about the psychomotor,

cognitive, and affective domaijns; these beliefs are the root

of their daily activities. - . .

. There are many theoretical models available for early
childhood programs, and the background, experience, and
training of program personnel will dictate the facility for .
establishing a systematic program philosophy. Nevertheless, L

Q - 27 ) '
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v whatever * developmental theories and early childhood N
education program options are preferred by individual
members ‘of the staff, the educational model itself must

. reflect . a° program philosophy that is agreeable to all.

Thus, the first step in planning the educational model is to

reach a consensus amonf staff members to formulate a -

«clear, if comprehensive, program philosophy.

Since many HCEEP programs are already developed <
when leadershjp is assumed, the following steps toward
establishing a’' systematic, identifiable program philosophy
. should be considered. First, the program philosophy as it
exists should be carefully analyzed in the following manner: v

* 1. It should be studied in reference to the five com-
ponents of the educational situation described by
. Decker and Decker; i.e., according to how it in-
fluences beliefs about children, curricula, teach-
. ing methodology, planning and administration,
N . and evaluation. e
v 2. Group consensus should be reached on each of
these five points and the key points for each
component should be recorded. °* \
3. The key points should be organized and
« highlighted according to the common beliefs about -
the program in order to produce a written . e
document outlining thase beliefs. T
4. The finished product should be studied by all
— staff .members "and reviewed for group discussion.
S. In order to ensure complete understanding, the
program philosophy should be discussegd in such a
way that each member is required to comment upon
it. ®

Second, the program philosophy should be used for .
program orientation to staff, parents, " agencies, and _ .
persons sharing in the services of the program. Finally, a -.
monitoring system should be devised to make sure that the -
written program philosophy can be interpreted verbally by
program personnel. Once the philosophy “has been
developed, revised, or selected, the new program goals and
objectives must be written in accordancé with t. '

. The program goals will be determined by the program
philosophy. Some factors.common to the philosophy and to.s
the goals and objectives are: the staff's assumptjons about
children, learning; and the purposes of the program; the
children's ages; the communities in which' the children live;
and- thé¥eultural heritages and expectations of"the program
and of the participants (Schickedanz, York, Stewart, &
White, 1977). When planning and administering minority
programs, these goals and objectives must be founded upon

:
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a philosophy which advocates sensitivity .to cultural dif-
ferences. - The ultimate and general goal remains, however,
that "each child Jive a {-\appy childhood, reach hls/her
potential, and become a happy, fully functioning adult"
(Hildebrand, 1976, p.24). '
Special care and consideration must be given to the
‘development of HCEEP models to meet the needs of young
minority exceptional children. Whether these minorities
include Blacks, Hispanics, Orientals, or other races, the
goals and objectives of the educational models and programs
must reflect appropriate features and basic attributes of
quality child development programs. In 1972, the Black
Child Development Institute began to identify some basic
principles for * implementing "good" programs for Black
children (Dill, 1972). These principles are offered in this
presentation as relevant to all minority programs. Thus,
when extending program ilosophy into goals and ob-
jectives, the program staff must ensure that the goals and -
objectives of the educational model meet the following

requirements. g

‘1. The ,goals ~and objectlves Vmust be, desngned
|mplemented "and controlled by the parents and
other community ‘residents as participants in thlS
educational endeavor.

2. They must extend to the child's family and
»cultural environment. Thus the family and school
* personnel become partners to ensure that the
program does not replace the family and cultural
heritage.

3. They must develop and streéngthen the child's
feeling- of self. ,The child's self-image, personal
identity, dignity, and ethnic membership must be
nurtured to prepare the child .to relate positively

) to the surrounding environment.

4. They must include. a definitive educational
curriculum, including basic skills and a respect
for learning that are germane_to everyday living.

5. They must ensure that staff members are qualified
to teach and understand the -minority child and to
develop curricula to meet the needs assessed,

6. They must call for services that are supportive to
educational curricula, These include social ser-

® vices, psychological services, medical services,

’ and nutritional services. )

7. They must include services to children™ with
special needs.. These services should be well
rounded and stimulating to support. the educa-
tional curricula.

B. They must provide for a safe, positive, caring
atmosphere for children in order to enhancé
growth and development.

- n 29 - - =




»

« <9 They must provide for parenfal involvement
through participatory activities, education, and
training so that there is continuity in  the
teaching/learning process within the program and

’ the home. -

10.  Finally, the goals and objectives must require use

.of the minority communities' resgurces in program
operations through research,{ teaching, and
development. -

The philosophy, goals, and objectives within individual
educational models for minority groups can be further sys-
tematized through “the establishment of policies. Policies are
statements of preferred means for ‘achieving goals (Miller,
Madeen, & Kincheloe, 1972). For minority leaders, bolicies
can serve as great assets toward total management since
they will cover the principal situations commonly occurring
in the program. Usually, a project's board of directors or
governing body is responsiple for formulating policies, and
the program director/administrator is°respo,‘nsible for the
execution of the policies. The board should provide
adequate ‘wriften and wverbal explanations of policies arid
suggestions for methods of executing policies (Decker#g
Decker, 1976). The director/administrator is responsible
for: (1) informing the board of needs. fo additional policies
or changes in the existihg” ones; .~ (2) pinpointing
Jdnconsistencies in, policies; and (3) keeping the board
abreast of the community's attitudes and values.

In the case of HCEEP programs, however, policies are
often established in a more eclectic fashion--that is, as the

result of segments of boards representing the participating
agencies. ' These include the Office of Special Education,
public school systems, CAP organizations, community
agencies, private and’ public corporations, ¢ivic organiza-
tions, governmental agencies, hospitals, iclinics,, and others.
In most cases among HCEEP. programs, mandated ‘policies are
used as administrative guidelines by the pr'oject{ director.
Ne'ver'theless, all programs are iequired to r)hav,e an
"advisory council" which serves a different function. In
many cases, the responsibilities of this co;uncil are not
clearly specified. It is even /m‘qre apparent in minority
programs- that the roles and responsibilities are_unclear and
confusing for the advisory council. Much of this chaos is
precipitated by the fact that the philosophy, goals, ‘and
objectives of the educational model are incongruent with-the
purpose, needs, and expectations of the pedple and com-
munity .to be served.' Therefore, minority project leaders -
must generate strategies for ameliorating the approaches
presently used to formulate policies in islolation of research
data, theory, and expertise about minorities. .

* ~
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When de¥eloping policies,; consideration must “be givén
A to state, federal, and local regulations affecting the pro-
gram's goals and objectives; criteria. to assure fair treat-
ment and protection of the program, staff, children, and
parents; and criteria which provide a basis for evaluating,
planning, and administering the program. Establishing
policies for minority programs ensures that the criteria
facilitate achievement of the program's goals, and helps to
overcome the prevailihg tradition of operating these
programs by expediency. Since policies are formulated from
the philosophy, goals, and objectives of. the program, they
should, be 'followed and interpreted consistently, -thereby
reducing the probability. of constant change in-the program
operations. ’
Since policies are guidelines which establish the
foundation for administrative action, they should not be
highly specific. More specific requirements should be

stated in the ru)lgs, regulations, and procedures developed'

from the policies. For example, the fee policy should
indicdte criteria for assessing fees f(e.g., tuition will be

. . assessed at one rate Jor German Park .residents, and at

Q
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anotheF rate for nonresidents);— the fee -regulation should
state the specific amount- charged (e.g., the fee for a

child living in’the boundary of German Park is $57.50 per’

week). This concept that policies not bespecific helps the
program to operate in a.flexible manner with little or no
change in the policies. Yet, specific aspects necessary to
keep the program operating at a high .level of efficiency
may be as flexible as the day-to-day operations require.
Similarly, program policies should be-subject to reviev;}a/M
change as written policy specifies. . Periodic review of/ all
policies is necessary to keéep the_program abreast of the
changing philosophy, goals, and objectives as the needs of
the program, children, staff, parents, and others dictate
(Decker & Decker, 1976). Minority leaders must push for
periodic review. A key source for updating these periodic
reviews can be the adyisory council. i

All aspects of the educational model and program
should have policies_to cover their operation. Variations in
‘program models require different categories of policies.
Decker and Decker (1976) offer the following five policy
categories as those used by ‘most early childhood programs:
(1) administrative policy which includes forming boards,
appointments, and functions of supervisory -personnel; (2)
_staff-personnel policy which covers recruitment, selection,
appointment, qualifications, job assignments, evaluation,
tenure, ’ separation, salary schedules, fringe benefits,
absences, leaves, personal and professional activities; (3)
- child-personnel policy which comprises admission, attend-
ance, .program services, termination of program services,
assessing and reporting children's progress, provisions for

« ¢
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child welfare (agcidents and insurance), and ‘special
activities (field trips, plays, and class celebrations); (4)
business policy which includes sources of funding, nature
of budget, Categories of expenditures, guidelines and
procedures for purchasing goods and services, and system
of accounts and auditing procedures; and (5) public
relations policy which includes participation by the public,
use of program facilities, relations with various agencies
and associations, and media ussd f(l? communication with the
public, s .

* As attempts are being ‘made to determine new edugation
constructs for developnient and implementation, program ad-
ministrators are charged with the responsibility of assessing
the needs of the minority populatighs to be served. These
needs will then be addressed through- the planning and
administration of the program with input from the advisory
council ,and the efforts of staff in developing, implementing,
and disseminating the educational model. Planning and
administration cemponents, .germane to the development of
the ed‘gcational model, include these actjvities:

3

1. Understanding the adiiinistrative organization.
roject leaders and staff shou e aware of
administrative functions and organizational pat-
terns.  Financing and budgeting are important
administrative aspects,

Knowing regulatiéns for operating. Regulations
are_the rules, diyectives, statutes, and standards
thal prescribe, /direct, limit, and ®*govern the
program (Decker & Decker, 1976), “These, may
include: licensing, ‘incorporation, public school
regulaWons, the federal interagency day care re-
quiremgnts, fire safety and* sanitation require-
menty, zoning regulations, transportation, the
Ci Rights Act of 1964, Title VI, local board
regulations, regulations concerning administration,
and tedcher and paraprofessional qualifications.
Staffing the program. The quality of the staff
deteﬁigrﬁs to a high degree the excellence of the
program. Therefore, care and consideration must
be given to: jthe roles and qualifications~of per-
sonnel, staff-{development, and personnel services
and records, . ]
Providing Elroger facilities for the program.. The
ey issue is providing facilities that are physi-
cally and psychologically adequate and comfort-
rable.  Attention is given to the entry-exit area,
~indoor space, outdoor space, and insurance cover-
age for the  facility, equipment, and materials,

Y
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Deciding on equipment and materials. Decisions
on specific equipment and materials for the
program are determined by the educational
goals/objectives» Since they have a major
influence on both staff and  children,
consideration must be given to purchasing,
arranging, and caring for instructional -materials
and a professional library. Also, community
resources need to be compiled. for instructional
purposes. . .
Building curriculum and designing instruction.
Curriculum must ‘be provided to facilitate know-
ledge, skills, attitudes, and abilities ,(psycho-
métor, cognitive, and affective). Emphasis must
be placed on planning and scheduling activities in
all eas of the curricula (prereading, writing,
matifematics, social studies, science, music, art,
_etc.)\ Teaching and instruction must address the
young jminority—exceptional child and be designed
to ilitate positive appreciation. of the varg'ous
ethnic heritages. . , -
Working with parents and other community ' re-
sources. .The Black Child Development Institute
(DI, 1972) identified this area as being a basic
ingredient for implementing "good" programs for
Black children., The implications were that:
"educational models- for minority programs must be
‘designed, implemented, and controlled by the
parents and other community residents as partici-
pants in the educational endeavors" . ( 36).
Assessing, recording, and reporting the pro-
ress of children and other program components.
hese means of evaluation serve as Key elements
in planning and implementing ‘all services of the
program, in guiding the development of each
child, and in communicating with parents, the
public, and other regulatory agencies. This is
an important phase to be treated in :operating
‘minority programs, since assessing, recording,
and reporting have frequeritly' been areas of
concern for minority groups. :

)

Developing the educational model entails all of the pro-
grammatic aspects just discussed. The initial, overall, and
continuous  planning and= administering of effective
educational model programs must_ begin with some per-
spective of the nature and extent of what is rieeded and
what is expected to happen. The discussion of philosophy;
goals, objectives, and policies was presented to assist

_minority | s in reviewing their edycational“medels and
identifythg areas which need further development. The
-—— 1Y 33 ~ N /
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other relevant areas bf the total educational model program
have been addressed for the sake of continuity in operating
an effective program for young children. A holistic con-
ceplualization of the developing profile magnifies the -~
rationale for implementing the educational model program for
minority populations through a systematic approach by: (1)
formulating program philosophies th3t are relevant to the
needs, expectations, and capabilities of the target audi-
ences; (2) setting goals in conjunction with the systematic
philosophy; and (3) adopting/adapting the emergent policies
of the program with the utilization of appropriate minority
expertise and research data and information.

"

IMPLEMENTING THE EDUCATIONAL MODEL

Adequate  planning and administration of the
educational model during__its development - will yield
efficiency in  implementation. Implementing the ' model
requires effective management in operationalizing its various
components, in keeping with the program philosophy,
goals, and policies, These, programmatic agpects must be
considered simultaneously since .all facets. Thfluence each
other, Proper implementation means that services are
planned and evaluated continuously; that business affairs
are conducted consistently; that personnel services are-
initiated dpd maintained in accord with needs and functions;
that auxiliary services are integrated in the total operation
of the program thr8ugh adequate supervision and coordina~
tion; that channels for communication and exchange of
information are provided and utilized; that curricula and
methodology are designed and utilized to coincide with the
needs and goals of the ‘population to be servéd: and_that
facilities are adequate, appropriate, and used to carry out
the activities. Assessment, recording, and reporting are
key factors in the evaluation of these program operations.

All HCEEP demonstration projects are organized into
five: Tajor  components. Consistent  planning  and
administration of these components will facilitate the
implementation of the educational model. These. program
components are! )

1. Administration and management, which deals
with the overall organization, Tadministration and
management of the project; -

2.  Services for children, -~ which includes locating,
screening, and admitting children into the
project, and curriculum and instructional plans;

27
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3. Services for parents, which deals w:th provnding
'serques to parents and other family members and
for involving . parents in project operations;

4, Staff deveiopment, which. serves to determine
statf devélopment needs, resources, and plans to-—=— .

. meet those needs as the professional development
of the project staff is implemented; and -

5. Demonstration, dissemination, and continuation,
which relates to the project's plans for |mpang
upon local, state, and national services.

Implementf’ng an educational model requires ‘that project ad-
ministrators consider several important factors: -

N
1. The recrOitment of sufficient and qualified staff- -
s to ‘lmplement the program componerits;’
2. The identification, of appropriate, curricuium .
materials, supplies,” equipmerit, and facilities for.

A ’ program implementation; .- -
3. The development of ‘ techniques for keeping
= records, assessing, and.reporting program in- °
’ formation on various aspects of the components;"
° 4, . The establishment of. staff rolés and reSponsibiIi-
ties fof each tomponent;» —
J.. The identifitation of amole human resources to
K implement the program components; and

6. The selection and identification of target audi-/
- . ences and .sources for outreach, .replication,
and continuation of the program compongnts.
3

Because the general program phiiosophy, goals,
policies, and activities often are different for the minority
than for the majority population, the implementation of a
pianned educational model faces unique problems. Staffing
is sometimes difficult because of a shortage of q,ualified
personnel sensitive to minority groups. Project leader’s,
from minority groups may be hard to find since few have -
- been functioning in management pgsitions. Thus, additional’ -
training and technical assistance is required for staff _and.
project leaders, and much time can be spent trying to find
the appropriate personnel. Technical assistance can be.
delayed or obstructed, too, because of the difficulty in
finding resource persons who can*“provide the necessary
services and who' are sensitive and knowledgeable enougtr
about minority groups to deal with them ‘effectively. (

Additionally, implementing a °“demonstration model, a
process which often taxes programs serving majority popula=-
tions, is particularly frustrating to minority projects which
deliver services to a population already underserved. Di~-
rect seryices to children and parents must be cut in order.
. to meg.g,the model program requirements and: the cutbacks .

‘
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- " are not easily justified to minority groups. A *related
. prpblem is the difficulty of finding, using, and developing °
* curriculum materials for min ty projects, Thus, technical
_assistance” from external a?:ncies is crucial to minority
projects. ) ’
Reecord keeping and reporting are two other ar®s
which pose difficulties for minority staff members:  Since
the major goal of many minority programs is to provide
direct services from/3n experiential base ratfier than from
written “curricula and specific . plans for children and/or
parents, record keeping is not & customary responsibility.
Reporting is hindered by the ‘sometimes unsophisticated
audiences, the sensitivity of minority groups to_ certain
terms, and the inaccuracy in .assessment due to.the use of
inappropriate instruments. . Assessment, therefore, is some-
times incongruous with teaching. - 1
Finally, rearrangement of lifestyles for parents of

-

} ‘minority children sometimes presents problems. Children
. fmust often be transported long distances; the 'settings are
)l‘ ‘not always designed to*make parents feel comfortable: and

meeting appointmerit deadlines and attending treatment
follow-up often require extensive reéadjustment in a family's -

» lifestyle. . . - - )

L0 Implementing the “educational model requires _ direct

* - attention to be given. to all of the areas expressed in the

' secCtion on déveloping the educational model. * A key concern,
: in the process of i?glementing the “educational model. is.>
- making. sure that all of the'components are working tdgether

) effectively and harmoniou$ly to achieve the goals of the

project, : -

«

. "
»

* DISSEMINATING THE EDUCATIONAL MODEL

\ +

_ Disseminating_the educational model is a. vital aspect of
‘the HCEEP projects; it is the means for sharing mdterials
and information with other groups serving the handicapped.:
. It was information sharing that the legislators counted upon
to promote service to the total U.S. handicapped population,

> for dissemination is the key to the "transferability" of the.
programs (Davis, 1975). It is important, therefore, that
project leaders identify tasks related to the projects', plans
for impacting upon their communities. These include ‘com~
municating with the general public, 'with specific target
audiences, gpd with community reseurces, in order to pro- -
vide for anfinuation funding beyond the years of OSE sup-
port. Activities that are integral parts of dissemination are

-
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demonstration and continuation. These are considered
transfer activities and are described as "outreach" when the
project shares its findings and results with other groups
working with similar populations of children; they are
described as "replication". when these other programs or
groups buy into the ‘reproductions of the educational medel.
Davis. (1975) describes five stegs necessary to
developing and transferring a program. "The first step is
to develop -a mode! program. The second step is to gear the
model toward demonstration efforts targeting other organiza-
tions and persons interested in gcquiring knowledge, skills,
and expertise in developing programs. The third step is to'
develop products. Product development is ‘a way of
showing the program to others and requires determining the
parts to be packaged and disseminated. Step four includes
selling the products to be used or-adapted by other groups
‘or programs. The ftfth step is for the ‘model program to"
assist the peW program in: properly implementing tHe
products. A’ phase-ou{ method must be employed as the§
ew program becomes p&o}iijcient in its implementation of the
product(s). Davis réminds us that while this strategy

~

might 'seem systematic and uncomplicated, it can turn out to
be confusing and frustrating because of adverse financial
matters, staff loads, lack of expertise in various areas, and

so forth. . , . . .
Aware of the difficulties in disseminating the educa-.
tional‘ model, OSE ,provides technical asfistance in this area
thréugh the services of TADS and WESTAR. A publication
edited by Tunn (1975), which provides relevant and
impeortarit informatioh about disseminating the educational
model, - is ‘@ kew reference that will help project leaders
detérmine ways ,to identify replicable products, to select
farget ‘audiences, ‘and™ to package and _disseminate their -
products. . .
Since disseminating the educational model is the -
ultithate purpose of HCEEP projects, the knowledge, skills,
and attitudes developed through the model, must be
converted into products that will benefit others. These
products mdSt be based on the needs of particular audi-
ences, following critical assessment.of their characteristics
Through dévelopment and implementation, then, relevant-
information about the .model will be collected and tested in
the classroom; the effectiveness of the model will be
evaluated in terms of its contributions to the ¢hildren and
their parents; and, if the model proves to be effective and
ta. reach its goals and objectives, the components should be
developed into,relevant, credible, and persuasive products
that will serve the needs of the target audiences.
Demonstration projects must find many ways to package
information about the model in order to influence large
numbers of people. Many projects use logos and slogans to

- 3037 B
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capture audiences. Public awar@qess information may be
. provided by the projects through the production of flyers, )

newspaper articles, posters, rfewsletters, radio announce- ’

ments, audio slidé;shows, and others. Demonstrations are
provided to on-site visifors and to other organizations, as
well as to the public. In addition, the advisory council
members . publicize the efforts of the demonstration projects
" and provide additional resources for implementation. Much
of the informatior~about the educational model is” kept on a
daily basis through the record-keeping, assessment, and
reporting materials available to the project staff, regulating
=. agency, and others. . : .

Wood (1975) reported a case study in replication as a
model that would be helpful to projects in mobilizing their
own replication efforts. Her case study represents the
Rutland project; -which used 11 general strategies for -
accomplishing statewide replication. Minority projects can - -
benefit from the strategies even if they have to adapt them -
to varying needs, goals, and situations. As reported by
‘Wood (1975, pp. 151=52), these strategies are:

o

~Assess the community's needs, define the problem
. situation, and then develop a solution. Be pre-
pared to sell a well-conceptualized program.
-ldentify .the- power structure. Approach an in--
fluential group that would be greatly concerned
. about . programs for the handicapped and solicit
- their suppyrt. - ’ - ’ .
-Be avaffable for free consultption. .,
5 -Make the community-aware of the problem and the -
fact that something can be done. . -
-Encourage - community mempers—to_contact their °

legislators, . . 4
-Convince a stdte agency th?t this is their prob-
. lem. ‘ ) . - X
) -Proposé the program and request reasonable /° °
- funding. - : to. # ;
~ -Administcative “personnel should have demonx
v strated competency in the field, not just senior-
ity- Y
. ~Staff must fully understand program objectives
: . and procedures to perform effectively. . ~
. . ~An evéluatipn model must be an integrated part of
the program.
. . '« =Keep objectives in mind éonstantly; if the pro~- o
: * _o——gram-‘hegins to stray,~ refocus the activi_tie‘:s ar
g ., '« reevaluate the objectives. . o
.y Attention focused on these strategies\g\vill aid the minority
. programs in disseminating the educatignal model program.
N t N a . e .
i - 4 ’ - ) * - ’ \Z - T
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- ' SUMMARY

Developing ,me/ntlng, and disse;ninatlng the educa-

joys. This presentation was geared toward overcoming ‘the
frustrations and obstacles and facilitating efficient func-
tioning of all components of the HCEEP . projects. All
of the issues raised--establishing a program philosophy,
implementing a planned educational “‘model, serving minority
populations, establishing cultural sensitivity, and dissemi-*
nating the educational model--have been explored in
view of strengthening minority leader$hip in the HCEEP .*
network. Those ‘identified® with the projects are acutely
aware of the challenges in completing thé charge of
~ operating quality Programs for .children with handicaps.
Minoritys leaders must be prepared to challenge prescribed *
' paths and to provide functional, creative alternatives for
\ effective program operations. - . !

\ - tional model presents various challenges, frustrations, and
N .
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‘WORKSHOP PARTICIPANTS!

e . RECOMMENDED STRATEGIES
- FOR MODEL DEVELOPMENT

—t

. .

. GOAL:" To develop a model program in such a
way as to reflect the uniquéness of minority
handicapped chéldren and thﬁ‘:-n:amilies. c
To develop a prog.i'am philosophy, project Ieadeﬁrs
. Can: . . '
1. Establish program philosephy based upon a-
: reflection of the cultural” ~values of the
. " ‘community in which the ‘program is located.
J; 2. Focus. the program philosophy on enhancing <
and enriching the culture of thg_children .
. . invo)rVed in the program. \ \
3.  Indicate the importance of the family . ,
structure within ‘the appropriate, cultural. ’
. context, ) . '
. k. Draw up a systematic program philosophy <
by: e :
a. .forming a tasu.force representative of ’
. community T .
' b. identifying needs * ‘
. c. writing philosophy °
d. sharing it with community leaders and
families
- L LY
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To develop  prodram policy, projectmleaders can:

1.. Establish clear  written program polidy
statements” and include these in the proposal.

2. Maintain fléxibility in developing program
policy. .

3. Represent on the 'advisory board the ethnic/

. cultural background of children in the same
proportion as those children being served by -

* the program. . ;

To implement the program, project leaders can:

1. Gafh confidence and Support of parents.

2. 'Teach parents the developmental stages of
children's progress. )

3'. Begin documenting® program effects early, so -
that changes can be made which are based

on data. /

_To staff the program, project leaders can:

1. nvolve all *staff as a team and carefully
delineate the responsibilities of each team
member.

2. Hire staff who can speak in terms parents

- can undérstanid and who have a personal
eagﬁing philosophy consistent with the
program's phtlosophy. -

. . < N
3. Involve local community people and parents

in every role possible on s {teachers,
paraprofessional, and voluntéers}.

=
.

Upgrade staff skills and professional ,levels
through inservice education which may be
sought through OSE Division of Personnel
Preparation funds linked to colleges and
universities, and state training monies such
_as .those ‘set aside for “P.L. 94-142
implementation.

5. Set paraprofessionsl Staffy wages at higher
than minimum™wages to at)tract better quali-
fied minority/local community applicants.

To disseminate the program, project leaders can:

1. S\ubmi't‘ position papers/documents to organi-
zations. such as the Council for Exceptional
Children.

41 .
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2. Participate in local conferences and meetings
such as those sponsored by state depart-
ments of education. - ~" '

3. Link with other service progyams to generate
a more substantial funding base. ,

4. Use one-to-one persuasion to foster good
. public relations.

5. Clarify- the program purposes, staff, and
components for replication in the third year,

6. Target materials to specific audiences.

Convene people from various agencies to
discuss the demonstration project.

Use Yocal communication networks such as
radio, TV, and bumper stickers publicize
accomplishments. -

- 9. Surfvey comprehensivety all of the service
components which directly impact, on the
project. or example, using a regional map,
designate social agencies which can or do
provide services to the project. -/
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Cuitural Awareness: Working with . ’
Parents of Handicapped Children

Teresa Brito

. This presentation focused on  the cultural awareness of
personnel who work with minority parents ahd on their
sensitivity to the unique needs of these parents. Historicai
factors which have contributed to' the error of assuming
cultural. homogeneity in common® language groups were
discussed, especially as they pertain to cuitural values,
- bilingualism, socloeconomic structure, and personnel pre-
paratlon, . .

VALUES. It is important that the educator or home visitor

recognize that valde systems cannot be stereotyped. Value
.systems vary among individuals and are diversified among

subcultural groups within minotity "populations. Sensitivity

to the variability of values. becomes critical ‘when trying to
,™relate to parents, add most importantly, to the relationship
" that exists between parents and their children. :
. During this portion,of the presentation, issues raised
in some of the literature (Robinson § Robinson, 1963;
Mitsos, 1978) were addressed and analyzed in respect to
working with culturally different parents. Furthermore,
through examples from experiences in working with minority
families, the presenter analyzed each of the\ five stages
identified by. Mitsos (Denial, Anger, Bargainihg, Depres-
sion, Acceptance). : : .

.

L

R
BILINGUALISM. The diverse characteristics that exist
within a common language group were discussed in. rélation
to awareness of what it means to be bilingual. A study by
Laosa (1975) was shared in order to emphasize the necessity
of recognizing that the language changes radically from one .,
geographical ‘area to another; this study shows that "not '’
only are there several distinct Spanish-American .groups in, =
the United States alone with| quite.different cultural, Iin-
guistic, and socioeconomic characteristics, but it is be-
(coming increasingly \apparent within each of the sub-
groups, there is considerable{variability" (p. 236). -

* »
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SOCIOECONOMIC STRUCTURE. In addition to other cuf-
tural factors which influence the progress of both parents
and children, the exigencies of living in an economically
deprived 'situation were discussed. The fhaln points were
that a person who wqrks with families that live in sub-
standard conditions should be constantly aware that this.
factor aggravates an already stressful situation. More im-
portantly, the person providing thé _ service - should
i that because of the situation, he or she must
thege services at the convenience of the family.
here will have to be additional intervention provided
e.g., referrals to other appropriate agencies such as food
stamp -offices and employment services) before actuat work
with the parents can commence. . — .

PERSONNEL PREPARATION. The need for better and more
teacher training programs which offer .courses sthat. address
bilingual /bicultural - issues and the need for inservice
training in multicultural awareness were the final subjects
of inquiry. The presenter dealt with each:of the issues by
sharing gnecdotes of her experiences in conducting parent
groups and counsgling parents ot a one~to-one basis. The
main goal of the presentation was to sensitize the audience
to cultural awareness--that is, regardless of a common
language bond among groups, families are unique and, more
critically, subcultural groups exist within groups with
heterogeneous needs. ’

- . - -
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WORKSHOP PARTICIPANTS!
RECOMMENDED STRATEGJES
FOR CULTURAL AWARENESS

GOAL: To recognize and appreciate individual
cultural differences in. the families served by
HCEEP. ‘

To effectively work with parents of diverse
backgrounds project directors must:

1.

Have an accepting attitude toward all
parents.

. Learn about, the culture of the famllles.

Identify one's own values.

Visit* parents where parents _are most
comfortable, in- their homes. .

Listen rather than provide advice,

Have families _design an individualized self-
and group-evaluation tool.

Establish a pilot program in which two to
four randomly selected parents share common
and individual - areas of aspiration and/or
concern. s }

Have this p;arent group determine ;;ersonal
and family goals (primary and secondasy) to

be accompPlished over :a specnﬂed period of .

time,

Assist public schools sge the value in form-~
mg a working partnership with parents.
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Facilitating Commiinication:
The Acgion Planning Approach

Bertram Coppock, Jr.

~

a

| Before implementing any program,
establish communication with parents in
tion, with professionals working in s
in support programs, and‘among the p

it is necessary to
the target popula-
imilar projects or
rogram's own staff

members. Minority programs often face particular difficulty
initiating communication, for it is sometimes hard for
minority leaders to gain acceptance among certain panent
populations or to establish rapport with other professionals
or with their own- staffs, ~ Furthermore, because staff
members often have different backgrounds, objectives, and
‘w communication strategies, interaction among staff members
| may not always be effective or efficient. This paper will
present one means of coordinating staff interaction to

| facilitate effective problem solving--the action planning
‘ approach, ‘ : .

The problems encountered in implementing. new services
for handicapped children can best be solved if approgghed
in an organized systematic manner. such as /the action
planning approach.” Action planning presents a' series of
steps to assist either  individuals or groups in solving
problems. The steps include brainstorming the conditions
either favorably or unfavorably affecting a problem, tar-
geting objecti r chanye, identifying both supporting
! factors and Marriers\ to the" solution, identifying the re-

sources ilable, and finally,. setting out the tasks
‘necessary to accomplish the ‘splution. -
" The first step in action plannfng is to take a question
and identify as many conditions affecting it as possible.\ .
Since the emphasis .at this- point is on generating quantity, \
@ll of, the conditions that come to mind should be written
- down for 15-20 minutes. Ahother 15<20 minutes should then
be taken to review the list, .consolidating, revisihg, and
eliminating conditions where necessary. Next, the five most
important possible solutions should be selected, and a
change objective be written.for each one. - The change ob-~
jective restates the solufion so that it answers the following
questions: . )




.  WHAT is to be changed?
‘WHO is going to change or be changed?
. HOW will the WHO or WHAT be changed?
. WHERE will the change occur?
:WHEN will the change occur?
Is this a positive or negative idea?
’

The change objectives are then each analyzed using
force field' analysis in order to identify where potential
problems are that may interfere with the solution and where
supports and resources are that will facilitate the solution.
To implement the force field analysis the facilitating forces
for each change objectwe are listed in one column and-the
restraining forces in another. Once .the facilitating -and
restraining forces are listed, the change objectives must be
reevaluated. in light of the analysis, with particular atten-
tion to the objectives in which the opposing forces can be
used to cancel one another out. In order to complete the
next $tep, which is to reexamine, clarify, and finalize those

o objéctives in terms of their appropriateness and format, the
following questioris should be addressed.

AU W N~

1. Is the change objective achievable?

2. Is the, change objective reasonable?  Practical?
3. Is this the hest available alternative?
. 4, ts the group committed to accomplishing the
- change objective or just going through the
. \ . motions?
. 5. Is the change objective clearly and concisely
C . stated? .
6. |s it understandable?
T 7. Is it stated in measurable terms?

.Through this - reevaluation the most appropriate
ohjegtives for change are identified and designed so that
they: are ready for the final steps: assessing- resources
and planning the steps to accomplish the objective. When
assessing resources at this level it is important that the
planner go beyond the force field analysis resources and,
in ‘addltion, account for all of the human, personal, and
physical resources necessary to accomplish the objecti_ve.
These should, be listed indicating wherever possible how
other systems will be utilized to provide resources. The

final step in the overall process is to identify the particular

steps necessary for accomjlshlng the objective, to list: them
in logical order, and to indicate the starting and completlon
date for each step.

This approach provides .a straightfoward method of

exémining problems and finding solutions to them without any
- extraordinary investment of resources. The time and com-
mitment of the change agents are the major investments.

1
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acceptance of minority
other professionals.

To establish communication, rapport and accept—
ance, pro;ect leaders can:

1. "Stuydy to show thyself approved." Non-
minority parents can be impressed by a
quality program and an expertly run opera-
tion.

2. If, on the other hand, a program serves a
“* less sdphlstlcated segment of the population,
it would be wise to {a) hire a nonminority
program staff to secure the support of one

or two leaders, within the nonminority pa-
rents, and (b) hire a sensitive minority

leaders by parents and|

|

/

/

‘/ -
. . ,
v WORKSHOP PARTI®PANTS! .
¢ RECOMMENDED STRATEGIES g
FOR EFFECTIVE COMMUNICATION
. /
GOAL: To establish communication, rapport, and

staff person to work with these persons in -

_soliciting frank, open responsgs and con-
cerns. ‘
To -facilitate ‘communication with staff,

project
leaders* can: — -

1. Document staff performance in an ongoing
manner throughout the year to decrease and

alleviate, problems.

4

Devise

a systematic approach to problem

solving
strategies

. arise for

-which mcorporates alternative
for handling’ situations as  they
both short range and Iong range

" problems. —

3. Use job descriptions ‘to clarlfy and ‘break
down staff responsibilities as ‘a means for
alleviating problems.

A . Y

To facilitate communication with Erent project

leaders can:

1. Take extra tlme to listen to parents' con-
cerns:.

[N . «
.




Set convenient né{tmg times for parent‘s
such as Saturdays or after school, with play
groups- available for children and transport-
ation for the-family.

Give parents positive feedback about thenr - .
children's performance. -

Deal with parents' feelings about -having a —
handicapped ’‘child from the perspective of '
the ‘cultural/ethnic group of the family.

Before interacting with minority families, - . \__
train staff to understand the values of the
cultural>group.

y .




* nation of the process w:th exa

. viding services’ to handlcapped chtldren

\liaison with Other Programs and
Agencieq

Section 1: Bruce Ramirez

@

> e

“The lack of cooperation among agencies servmg pre-
school handicapped children has often resulted in failure to
provide needed services, costly dupllcatton of- services, and
irtéragexCy competition. This problem is particularly signi-
ficant in rural areas where federal, state, and local_
agencies are scattered over wide geographtc areas and
where it is difficult to recruit and maintajn the specialized
staff needed -to- educate handtcapp/d. children. ,In'tenag,evr_\bcy'
agreements are an effective way ta provide services in
these areas. Involvement in' an established network such as
HCEEP puts one in a unique position to coordinate these
scattered services.
g The Governmental Relations Unit of the Councul for Ex-
ceptional Children has been collecting and analyzing data on
interagency cooperation ‘from American Indian and Alaskan

tribes and communities across_ the .country: The, data are -
‘being compiled in a policy manual which outlines a
three-step' process fof settmg up cooperative agreements
_.among state: and local :agenmes serving rural handicapped
“children: The steps are t (1) determiné. the ‘extent of
the need “for sebvice, (2)° survey the agencies, in the area
which serve somgg_segment of the’, populatlon and (3) agree
to 'a means’.by wht&h servnces rOglll be provid Qe An. ~expla-~
ples from the Natlve Amert-

can policy study, .foltows. ‘.____”;M_Ww

The first step' is determmmg tme scope of your needs
and the extent of your resOurces{LThese factors need to.,
be addressed: -

-The characteristics of the children, served by the pro-

gram (age, dtsabthty, cultural background,ogeographtco-

area).

. =The kinds of services needed by these chlldren but

not presently available.

-The number of children in ,need of these serw(‘@s

-The agencies and, private practlttoners preseqt

munity.
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community, the agencigs with regulations to educate handi-
capped children ‘may include the BIA Office of Indian
Education, BIA. Social Services, - Indian Health Services,
State Department of Educatiort, State Department of Health,
State Department| of Mental Health or Mental Retardation
and specific tribal agencies.

An educatiop unit may want to consider purchasing
needed services for these condltlons 7 rural, remote or
|solated service fareas, (2) low" incidence exceptionalities,
(3) "'need for adfitional or different special education and
related services [personnel, and (4) cost .effectiveness of

As an example, the :)/gcy study found that, within a single’

.purchased services., Contracted.services typically include:

counseling, diagrjostic, educational, inservice training, med-

“ical, neurological, occupatlonal therapy, physical therapy,

psychological, sdcial, speech and hearlng, and transporta-
. tion.

. The second|step is to contact existing service agencies
to determme those which can be of the most assistance to
your program.  For each service provider, this information
should be gathetred: the kinds :of services dvailable; the
ages and handicppping -conditions of children served, and
any restrictions;| ,the experience of agency personnel with
culturally diversg children; the cost of services; the usual
time, frame f ervice delivery and follow-up; restrictions
on the transfer lof personally identifjable information; and
the availability [of inservice training for program staff

The final step is to agree upon the means by which
services will be |provided, whether by informal agreements,
-memoranda of agreements, or formal.contracts. The pdTicy
study found these |tems ‘as necessary for inclusion in the

__ contract: — - —
it purchasing services :
ed

. pecification of serwvices to be contract

. Duratidn of contract ¢

. ‘Agenc /orgamzatnon/mdwndual proﬁding ser-

© vice(s)

Qualifidations of individuals providing services

Designdtierrof financial responsibilities ’

Evaluatjon component of services provided .

. Signatufres of officials with authority to enter rnto
contractual' agreements

~ 1. ducatjon

2
3!
A

@@~y w,

When an educational agency follows a systematic pro-
cedure for establishing interagency agreements, more ef-
fective and cost- fficient services for. children_will result.

~




Section 2: Yetta W. Galiber
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The following quotation from a re€ent presentation to
the U.S. Commission on Civil Rights (Galiber, Note 1)
introduces a special concern of minority program admini-
strators for the difficulties of effective community se\%ices
for minority handicapped children. :
A brief glance at the cintours of our nation-
al patterns would at first’ serve to support, the
belief that we have only infinite reverence and
+, tenderest compassion for our handicapped citi-
zens. Yet, upon closer examination, we see
that too many minority handicapped persons are
hungry, unclothed, unemployed, unsheltered, and
completely unaware of the better life which Is
their right. . . . . ‘
In the dast two decades,’ in an effort to ex-
press our growing concern for neglected persons,
our society has thrust ‘itself deeply info the area
of personal rehabilitation. This concern has been
evidenced nowhere more strongly than in legisja-
tion resulting in programs designed to help handis
capped persons. . . . .
Members of racial/ethnic groups are isolatgd
from th¢ mainstream of the service delivery sys-
tems arid experience great problems In locating
and’accessing services, , . ,
Advocacy and [comgunity] outreach are
essential if the necessary p ogram changes are to
- be.made to ensure services for ethnic minority
handicapped persons. -+ . .

’As an example of the positive effects of community liai-
sons, the history of the Information Center for Handicapped
Individuals, Inc. in Washington, D.C. will' be presented.
The methods used by ICHI demonstrate effective ways of
establishing and maintaining liaison with other programs and
agenetes:” -

In 1969 the Bureau of Education _for ‘the Handicapped
[now the Office of Special Educationp funded the Anforma-
tion Center for Handicapped Children as a community
outreach program designed to identify, educate and link the
handicapped population with available. resources and ser-
vices. The Initial, undertaking of this agency was the

»




identification of services for handicapped children in the:
District of Columbia metropolitan area, utilizing the services
of graduate students in the field of special education. A
questionnaire was deVeloped to collect specific program
information, including admission procedures, description of
available services, area served and so on. The students
visited libraries, health and welfare councils, the Depari-
ment of Human Resources, and other agencies ta identify
existing public- service programs. Public  Service
Announcements (PSA) on radio and television and in the
., print media were used to identify and promote programs and
to announce the services of the Center. The compilation of
this information resulted in the publication of the Directory .
of Services for Handicapping Conditions.

< An inténs/i.\?g__gutreach program was implemented to

<

/Lensure, that loW-income minority parents of handicapped
children were/made aware of the services of the Center.
As a result of these efforts, an increasing number of calls
were received from these parerts. The inquiries of parents
indicated a lack of information regarding community services
and discouragement because their “children were not re-’
ceiving diagnosis, treatment, and appropriate educational
services. Many calls were received from parents whose
children were labeled profoundly mentally retarded or
emotionally disturbed which meant exclusion from public
education. As the calls were dbcumented and collated, the
gaps between needs and available services became more
evident. .

The Information Center for Handicapped Children
moved to the -forefront in the effort to identify- the .com-
prehensive needs of handicapped children, stimulate the’
development of .new services, and effect philosophical and
policy changes in the development of community services. In
its adwqcacy role, the Center identified the children who
were plaintiffs in the celgbrated .case of Peter MHIs et al.
vs. the Board of Educatibn et al. Judge Joseph P. Waddy's
ruling that it was ‘unconstitutional to deprivé handicapped
children of an appropriate public education literally revolu-
tionized educational opportunities for handicapped children,
opening -previously inaccessible educational programs and
creating new ones where needs warranted.

Another advocacy activity was the establishment of a

- coalition of public and private agencies servirg .preschool

" handicapped childrens, The Children's Coaljtion provided

the data which was used as justification for federal -funds to
establish "Good Start," a preschool program for handicap-
ped children. ) - .

T~ The Center instituted unique outreach efforts in order

to reach persons with particular language or other barriers

associated with racial/ethnic background. Even though
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their service needs were similar "to other minority handi-,
capped persons, the Center found that they needed special
assistance in becoming cognizant of available resources and
services. The Center cﬁired bilingual staff and published
the Directory of Social Services for the Spanish-Speaking -
Community as a means of identifying resources, developing .
indigenous leadership, and educating them to rights and
effective individual advocacy. ‘ -
. The passing of P.L. 94-142. set forth the fuf,%ar“nental
rights of all handicapped children to a free apﬁ'ropriate
public education. As with the Waddy ‘decree, legislation
without proper implementation results _in the denial of
rights, especially to minority persons.” The Center cur-
rently provides training and assistance to parents regarding
the provisions of P.L. 94-142 and' the importance of parent
participation in the development of the ¢hild's Individual
Education Program. Once parents clearly understand their
rights, effective child advocacy is emsured. A Client
Assistance Project authorized by the Rehabilitation Act of
1973, Section 112, alsa has been developed. The objectives
of the project are to assist clients in solving problems
related to service delivery Within the Vocational
Rehabilitation Services Administration.
. In 1975 the Information Center's Board of Directors,
. recognizing that the Center had broadered its program to
{nclude the entire handicapped population from birth
ough - adulthood, .unanimously adopted an Amendment to
the\Articles of Incorporation changing the name of the ,.
Centex to, the Informationr Center for Handicapped Indi;
Inc. . . .-
79, the mayor designated the Center as the Pro-
tection and\ Advocacy ‘System for Developmentally Disabled
Persons in the District of Columbia. P.L. 94-103 as
amended by P.h. 95-602 established Protection and
Advocacy Systems in each state to ensure” human and civil
rights to developmentally disabled persons. The Center
helps developmentally disabled persons obtain services and
protects their legal rights to health care, proper housing,
training, employment, and adequate financial support.
During its ten-year existence, the Center has
implemented several unfunded projects in an effort_to meet
the needs of minority handicapped individuals. The "Re- .
habilitation through Hakilitation" program provides evalu- °
ations resulting in proper placement for developmentally
disabled children and young adults who appear before the
Superior Court. In most instances, these individuals have,
been denied an adequate educational program to meet their -
needs or were expelled from putc schools. "Saturday_ ¢
Tutorial Program" helps students on a ong-to-one basis to
acquire academic skills, personal adjustment, and achieve-
ment of social and occupational competence. In another

N .
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! phase of the program, local prison residents accompany
handicapped children to community activities. The "Annual

Christmas Store" provides donations of toys, clothes, and

money” to bring Christmas joy to needy handicapped children

and their families. Prison inmates, community volunteers,

and center staff collect donations, repair toys, sort, wash, N

t and press clothing. Toys are priced and each person is

given $10 play money to make purchases. While the

children are purchasing toys, parents select clothing for

the entire famity. Finally, the Center sponsors a pageant

for disabled women to demonstraté the productivity, dig-, © - -
nity, and basic valué of disabled .people and to sénsatlze
the public of the need to-eliminate attitudinal and archl-
tectural barriers to their social functioning.

o . .These community activities have demonstrated-the
effectiveness of mteragency liaison. Establishing contacts
with other) service , agencies appears to be a sensible,
practical,” and cost=effective means to maximizing the rights
td productive -living of handicapped children and adults.

’

" REFERENCE NOTE

.
3 €

, 1. Gali-ber, Y. Consultation on civil rights issues for
Americans: Public policy implications. Washington,
D.C., May 13 & 14, 1980. :

< ' Ty
. d . WORKSHOP PARTICIPANTS' - -
! RECOMMENDED STRATEGIES
.t - FOR INTE‘RAGENCY COOPERATION

GOAL: To link agencies within the community for

imore~ efficient and effective service delivery to
handicapped children..

To establish liaisons with commumty programs and
. agencnes project leaders cdn

1. Conduct a thorough investigation of prospec-
- tive cooperating agencies with relation to: . .

‘ " 55 .
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a. , funding sourcés ’
. b. legislative mandate
c. ¥ervice dehvery systems - L
d. population “of children 7and families
- served v ,
2. ' Formulate a "task team" with two appointees N
from each agency.
y Y7 3. Share information gathered about each a- %
' - ) gency to the "task team" group by way of a
comparison/contrast chart.
' 4. Jointly plan a series of approaches. to” de-
veloping cooperative service agreements.
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. Part2: .
’ -] )

Panel Presentations

<

-

Part 2 summarizes the content of two panel
presentations dealing with minority involvement in
. professional ogganizations and federaf program
resources. Contributors to panel presentations are
identifieq.in footnotes. )
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‘Support for Services: Federal Programs.
. and Resources for Funding { /-

.

.

Several federal agencies within the U.S. Department of
Education support programs related to early childhood and
multicultural education. Researching these programs can
identify potential funding and informAtion sources for the
derelopment and' maintenance of servlces for young handi~
capped children. This section highlights several resource
agencies and concludes with a list of references for further
information on these and other public and private funding
sources., - . .

.
.

HANDICAPPED CHILDREN'S . .
EARLY-EDUCATION PROGRAM . .

-—

JThe Handicapped Children's “Early Education Program
(HCEEP) supports a number of grants and contracts de-
signed to develop innovative programs for young exceptional
children (ages birth to 8 years) and their families. Over
the yearg,“a‘ variety of educational, therapeutic, and social

-

Contributors to this session from federal agencies in~

Lluded: Ed -Wilson from the Office of Special Education, ,

Charles Miller from the Office of Bilingual Education, Hakim
Khan from the Office of Indian Education, and Charles
Cordova from the Bureau of Indian Affairs, James Cox;
TADS, concluded the presentation with suggestions and
references. for researching and approaching potential
funding, sources.
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service models have béken developed through HCEEP funds
and continued with other funds. Because of interagency
cooperation on locdl and state levels, many public and
private service agencies are providing more comprehensive
and complementary services for young exceptional children
and families. . The HCEEP projects themselves are also
workmg together, projects in at least eight states have
formed acfive consortia to promote statewide services in co-
operation with State Educatlon Agencies. In-recent years,
three national interest groups have been organized to ad-
dress rural service delivery, infant intervention, and
leadership by minority professionals.

DEMONSTRATION grants are made to pudblic and
private nonprofit agencnes to develop multifaceted direct
service models for “the education of young handicapped
children. Program components include child identification
and assessment, educational/therapeutic programming, evalu-
ation of child progress, active parent/family participation,,
staff inservice training,, coordination with public, schools
and other community service” agencies, evaluation of the ef-
fectiveness of mode! components, and deémonstration and
dissemination of proven model components.

* STATE IMPLEMENTATION grants are made to State
Education Agencies to assist them in developing long-term,
‘comprehensive, full service plans for the early education of
young handicapped children within the .state. Grant-
supported activities may include the convening of state
planning groups, .disseminating statewide early education
plans, - developing early childhood program standards and
guidelmes and ~ promoting consortia of early childhood
service providers in the state.

EARLY CHILDHOOD RESEARCH INSTITUTES are
supported by contracts to conduct longitudinal studies in
the areas_ of deveélopmental aspects of the child, child
assessment, intervention methods, and other areas. The
four institutes are located at the University of California/
Los Angeles, "University of Kansas, University of North
Carolina, and Educational Testing Service/Princeton with
Roosevelt Hospital/New York.

1y
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HANDICAPPED CHILDREN'S MODEL PROGRAM

«
] N ’
”

- The Handicapped Children's Model Ptogram (HCMP) is
also designed to demonstrate new or improved approaches to
educating handicapped children.” New grants.support the
development of traditional and nontraditional approaches to

¢
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intervention, considering the potential impact of the
methodology and service délivery mode. Educational
programs include the core academic areas as well as
functional social skills. Eligible children are within the
stajg-mandated ages for -public services; HCMP is not-
limited to services for preschool children.

[ A
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\CENTERS FOR DEAF-BLIND CHILDREN

%ﬁBIind Centers provide specific programs to meet
the.needs of deaf-blind children and they coordinaté with
-other agencies to provide these services: diagnosis and
evaluation; education, adjustment, and orientation; .and con-
sultation for parents, teachers, and others directly involved
with deaf-blind children. Additional activities include re-
search, development, and demonstration 6f new or improved
techniques with deaf-blind children, and inservice training
of professional and allied personnel, Sixteen single~-and

? multi-state Centers for Deaf-Blind Children are presently
funded. - :
. 11
= For more information on the Handicapped Chil-

dren's = Early Education Program, Handicapped -
Children's Model Program, -and the Centers for
Deaf-Blind Children, wwrite to the Division of

. Innovation and Development, Office of Special

Education, 400 Maryland Avenue S.W., Washing-
ton, DC .20202. - i .

PRESCHOOL INCENTIVE GRANTS X

.~
v

Preschool Incentive Grants are awarded to states that
apply based upon the number of handicapped children from
3 to 5. who are served in the state. The annual appropri- :
ation per child varies from year to year; this is a formula
grant program. ‘State -Bgucation Agencies may use the
funds on a discretionary /basis or may contract for ser-
vices with Local Education Agencies, intermediate education
agencies, or other agencies. The State ‘Early Childhood
Coordinator or State Director of Special Education within
each state can provide.information on the availability of
these funds. :

v ‘60




For more information on the Preschool Incentlve ) , *
Grant’ programs, write to the Division of Assist-

. ance to States, Office of Special Education, 400
Maryland Avenue S.W., Washingtom DC 20202.

DIVISIONS OF MEDIA SERVICES
AND PERSONNEL PREPARATION

The Division of- Media Services and the Division of
Personnel Preparation - (DMS & DPP) award grants to
improve the quality and increase the supply of special
educators and support personnel. Preservice and inservice
training areas include early childhood education, parent
involvement, the use of volunteers in the education of the
handicapped, and transition of regular educators to special .
education. Local ‘Education Agencies are among those * :
eligible for grant assistance, along W|th universities, public
service agencies, and others. .

For more information; write to t¥e Division of
Media Services -and the Division of Personnel
Preparation,” Office of Special Education, 400
Maryland Avenue S.W., W%shmgton DC 20202.

’

OFFICE OF INBIAN EDUCATION . _

*  AND BUREAU OF INDIAN AFFAIRS - B v )
B : : : )

‘e Within the Office of Elementary and Secondary Edu- .

cation of the U.S. Department of Education, the Office of
Indian Education supports programs for Indian children,
and the  Indian Education Act (Title VI}) of 1978 mdudes
provisions for the education of exceptional children. OIE
allacates three kinds of funhds: formula grants to Local ’
EddJcation Agencues based on the number of Indian children
in scho district; discretionary grants to Indian organiza-
tiorls, trides, and institutions for demonstration programs;
and fellowshlps to Indians in*professional fields. -

The Bureau of Indian Affairs (BIA) in the Department
of Interior fundsjervuces for handicapped children ages 3 .
to 21 in federally recoghized “tribes. In states with per-
missive preschool legislation, 3- and 4-year-old handicapped ‘
Indian children can be enrolled in BIA schools until public ~
schools can provide educational services. Weighting factors

X
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are used to determine the amount of money available for'\
each child. In addition to schools in 37 states, BIA oper-*
ates five institutions for handicapped Indian children./.
h s
¢« Information on -these  two programs can - be .’

obtained from the Office of Indian Education, -
Room 2177, 400 Maryland Avenye S.W:., Washing-
ton, DC 20202 and the Bureau &f Indian Affairs,

Department of Interior, 18th and¥C Streets N.Ww., . 4
Mail Code 507, Washington, DC 20245,
. ~ ’ :

- -~
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OFFICE OF BILINGUAL EDUCATION
g

I

+ . //

'The "Office of Bilingual Education funds a number of
programs which = téach English to nron-English speaking
children. English-dominant children also participate in the
bilingual programs as. models for the children learrting
'English. QBE’ supports over .580 programs covering 72
language groups. Almost all states__Leceive funds for
demonstration programs which - provide assistance in
.bilingual programming to local . schools and community
groups. | Funding  priorities for demonstration grants are
those programs sérving exceptional children and preschool
children. Other programs supported by OBE include the
* \National Clearinghouse for Bilingual Education (with a toll
" free hotline: 1/800/336-4560); the National Network of
‘Centers ; (a resource agency for bilingual programs);
Evaluation, Dissemination and Assessment Centers (which
_diﬂi%ute information regarding bilingual education); and
Materials Development Center$ (which develop instructional
materials in languages other than English). . "

e

For additional informgtion,*write to the Office of
¥Bilingual Education, 400 Maryland ‘Avenue S.W.,
Reporters Building, Rodm 421, Washington, DC
20202.

\
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, " RESEARCHING: AND APPROACHING —_ .
POTENTIAL FUNDING SOURCES

¥

There are no magic formulas .for building solid- and
continuous ffnancial support for your program. Rather, .
maintenance of program services requires considerable time
anggcreative effort by persons_who are knowledgeable about
and invested in the services provided to handicapped chil-
dren and their families. Before seeking financial support,
these basic steps should be planned for: (1) develop a“
"sales case" for presenting your program; (2) involve_the
community and other staff in both program development and
fund-raisihg activities; .(3) designate sufficient staff time, — .
money, and materials to effectively carry out the necessary
fund~raising activitiesy (4) .formulate a timetable Which
n reflects the program'§ needs and the time lag between -
R request and receipt of funds; (5).identify a variety of ‘

potential funding sources which best match program needs;
S and (6) select solicitation methods appropriate for each
funding source. ' : )
. The funding request to any possible source needs
these essential elements: ’

1. What is it that you are seeking support for? (the —
program, special project, research, service,-etg )

2. Why should these efforts be supported? (the com- "-
munity, state or national needs) * *

3. Who are the recipients of the services and who
will be providing the services? (description of
clients, and the \/staff and organizational

- qualifications) ‘. .
4. Where are the prodram and" clients located? (geo-
St graphic, impact area, organizational location, etc.)

5. When is the assistance needed? (considering the
needs of.the program and of the clients)

. 6. . How much? (the~ total resources necessary and \,
how much are you, seeking from each source)

-

. , ) _

' Researching potential funding sources in order to"make ™
a personalized request for funds will be an asset in—the
search for continuation monies. The following references
represent a small sample of those, avatlable for' pursuing
financial support. Many of these publications are available
from college or large public libraries. Also, many of the

- publishers/vendors will provide a free publications list or ~
catalog at no charge.

Each reference is coded to the kind of information

J provided: federal government: funding sources (FED), state
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arld local - government sources (S/L), private foundatiens
(PF), corporate and business contributions (C/B), and
direct cortributions ‘from individuals (INDj. The "other"
(O) category covers other types of funding (e.g., con-
tracts), how-to information, and organizations that provide
funding informatiorr. ' *

I
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REFERENCES ~ P

©

Catalog of Federal Domestic Assistance . .
§uperintende;nt of Documents, U.S. Government
Printing Office, Washington, DC 20402 ($20/year sub-
scriptian) : )

*FED

Commerce Business Daily
Superintendent of ‘Documents, U.S. Government
Printing Office, Washington, DC 20402 ($105/year
subscription) R
*FED . .

P &

o'

Capitol Publications, Inc., Suite)G-12, 2430 Pennsyl-

Federal Education Grants Directory )
n)DC 20037

vania Avenue N.W., Washingtorr,
*FED ’

Federal Grants and Contracts Weekly: Selected Project Op~ "'
portunities for the Education Community .
CaRitol Publications, Inc., Suite G-12, 2430 Pennsyl-~
Ave..N.W., Washingtor, DC 20037 ($114/year-

ription) . a .

Foundation Directory, Foundation Grants Index, Foundation

Center National Data Book, Foundation News, plus others
The Foundation Center, 888 Seventh Avenue, New

* . York, NY 10010 .and The Foundation Center, 1001
Connecticut Avenue N.W., Washington, DC 20036
*C/B, PF, O

Getting the Buck to Stop H’ere: A Guide to Federal Re-
sources for Special Needs ) \
~I'he Council for Exceptional Children, 1920 Association
Drive, Reston, VA 22091
*FED )




Grants for the Child: [1980 Directory of Funds for Children

. and.Youth .
Public Management , Institute, 333 Haynes Street, San .
~Francisco, CA 94102 (szom . 3

-*FED, C/B, PF N -
. . N ‘Y
The Grantsmanship Center Newg and Reprint Series
. The Grantsmanship, Centel‘ 1031 South CGramd Avenue,
. ° Los Angeles, CA 900;15/ L
© *FED, 'S/L, PF, B, IND, O ¥

Handlcapped Fundin : '

How to Get Governme t,férants, * America's Most Successful
Fund-Raising Letters,]” How To Raise Funds from Founda-
tions, The gomplete, d Raising Guide, plus others

Public Service teﬁs Center, 35% Lexington Avenue,

New York,/N 10017

*FED, S/,L" J€/B, IND, O

How to Ralse Money for Kigls (Public and Private)
* Coalition for Children and “Youth, 815 15th Street
- N. W,, Washington, DC ($2) .
*FED PF, O .

PJOSN Writers andboc;k, _Understanding Grawt-Making

Foun%atlons .
ational Assgciation of State Directors of Special

fEducatlon, Syite 610E, 1201 16th Street N.W., Wash-
fmgton, 0036 e

*FED, S/L

Resources for E
Hanﬂlca s
S, te,500, NCNB Plaza, Chapel Hill, NC 27514
(Availat;l free to HCEEP Pro;ects') '
*FED, S/L:0

Special Report, Educating " the Handlcapui Millions t:or
Media, Training, and Personnel
ﬂatnonal_ Audio-Visual Association, 3150 Spring Street, .

.Education Programs for Chlldren with

, Fairfax; VA 22031 -~ .y
*FED ' .
P s
* . ~—
=¥ '
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National Organizations: How to Get
Involved ‘ ’ :

Y

.~ : =
v
National professional organizations offer many oppor-
tunities for personal inv@lvement and offer an effective ve-
-hicle for .disseminating information about your program. °*
Three such organizations, one dealing with the education of
young children and the others with exceptiohal children,
are discussed here. v s
s ’
ATIONAL ASSOCIATION FOR THE
EDUCATION OF YOUNG CHILDREN o

«

r - -

+ <

The National Association for the Education of Young

Children (NAEYC) has as its purpose to act on behalf of

- the needs and rights of children from birth to eight_years.

Founded, in 1926, NAEYC has an international mentbership of
over 33,000 and supports 235 local affiliate groups. Mem-

bers are primarily teacher educators and teachers of chil-

dren in Head Start, nursery school, child care, and other

early childhood programs, but also administrators, elemen-

tary teachers, students, and social workers. NAEYC pro-

* vides its members/with educational services and resources,
publications, and directions for child advocacy . *

* NAEYL's annual conference draws about 10,000 parti-

cipants and offers over 200 57§i9ns, many dealing with

?

Panel presenters for this session included Janet Brown
from the/ National Association® for the Education of Young -
Children, June Jordan from the - Council for Exceptional -
Chitdren/: and Elouise Jackson of the CEC Division for Early
Childhood, .

-

[ 3 v . .
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“accomplished throug

minority concerns and special education, and over 100 ex-
hibits. Special, minority caucuses include Asian-American,
Black, Chicano, Native American, Jewish, and male groups.
Conference presenters are chosen from proposals submitted
to NAEYC each January. Other NAEYC activities include
state, regional, and local conferences and workshops; news-
letters; the national™Week of the Young Child; and distribu-
mﬁof public policy information.

The NAEYC professional journal, Young Children, is
published six times a year. Articles relate to early child-
hood research and theory which trarislate to practice.
Manuscripts submitted for publication are reviewed by
NAEYC staff and then by some of 650 volunteer field re-
viewers. The review process generally takes from eight to
twelve weeks, after which the author is notified of NAEYC's
imtent to publlsh . For those interested in submlttlng arti-
cles to Young Chlldren manuscript guidelines are available
from NAEYC, 1629 21st Street N.W., Wastiington, DC 20009.
NAEYC also purchases photographs of children 'for use on
covers of Young Children.

Six books dealing with early childhood practlces are
also published each year. Persons interested in writing for
NAEYC publication should first submit an outline for re-
view. NAEYC does not publish posmon papers or state-of-
the-art manuscripts.

COUNCIL FOR EXCEPTIONAL CHILDREN
.. -

! The Council for Exceptional Children was founded in
1922

at .Teachers College, Columbia University, by twelve,

faculty and advanced degree students in special education.
From that small group, this professiorial organization has
grown to 63,000 members in the United States and Canada.
The purpose of CEC is to continually work for improved jn-
structional programs A2 related services for exceptjonal
children, both gifte¢

3 hdndlcapped. This challengé ‘is
uch activities as ,advocacy, legislation
(federal and state professional publications, conventions
and conferences, infokmation dissemination (the ERIC Clear-
inghouse on Handicapped and Gifted Children), special pro-
jects on current issues,™\and support of membership pro-
grams at state and local levels.

Many opportunities exist for #Qvolvement in "CEC.
Through local and state chapters and fejerations, your pro-
ject can be brought to the attention’ of ¥gcal school systems
ahd community groups. Another area for involvement is
that of the twelve special interest groups or divisions within

.
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-CEC. Each group collects its own dues, produces publica-
tions, and conducts its own professional program at the
. CEC Annual Convention. Some hold their own regional or
topical ‘confergnces. These groups include the Division of
Early Childhood (see next section), CEC-Mentally Retarded,
the Council for Children with Behavioral Disorders, and the
Divisjon for the Visually Handicapped.
The CEC Annual Convention draws 11,000 to 13,000
participants and offers several hundred sessions and special
wevents. Participation in the Convention program is an ex-
cellent way to disseminate your program. Information on
when and how to prepare a program proposal is published
.in CEC journals and is available from the CEC Conventions
Unit, 1920 Association Drive, Reston, VA 22091. Special
topical conferences are also scheduled around the country
each year. As an example, upcdming conferences will be
focusing on the exceptional Black child and the exceptional
bilingual child. . . - '
) CEC publishes two professional journals, Exceptional
Children reports research, the state of the art, an§ cur-
rent issues and tr¥nds. Teaching Exceptional Children, for
the pragtitioner, contains articles on instructional materials,
methods, and techmiques. Although some manuscripts are
invited, especially for special topical issues, most are un-
solicited and are 'reviewed befofe _acceptance. Guidelines
for submitting articles are available from the CEC Publica-
tions Unit at the-address above. ) ’
* The ERIC Clearinghouse on Handicapped and Gifted
Children is housed at CEC, This sysjem prfo;ides for na-
tional distribution of project-developed mater als--curricula,
assessment measures, and instructional mapuals. Affer re-
view and processing, documents- are made available to na-
tional dissemination systems in microfiche or paper copy.
A final vehicle for national involvement is of special
intérest,,’ the minority caucuses. Organized minority parti-
-cipation in CEC began in the late '60s with the formation of
the Black Caucus. Since then, other groups ‘such as the
Asian Caucus ‘have been formed and minority, participation
in leadership positions ha% increased dramatically. Minori-
ties are guaranteed two Josjtions on the Board of Governors
Executive Committee, assuring representation at the highest
governing level-of CEC, Minbrities have served in the presi-
dency of both the Foundation for Exceptional Children d
" the Council for Exceptional Children. An Office of Minonty
Concerns and Develogment was established in 1977 to provide -
minorities with a fuli-time ombydsperson on the CEC staff,
Through this office, a Talent Bank Directory has been pub-
lished and made available to public and private agencies
seeking the services of minorities with -particular areas of .
experlise. Additional information on minority involvement in
CEC ‘Can be obtained from Philip Chinn at the CEC address.

ec 68 o
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CEC’DIVISION FOR EARLY CHILDHOOD

13

The Division for - Early Childhood (DEC) within CEC
was organized in 1973 in response to the growing interest
in the education of young, exceptional children and infants.
The purposes. of DEC are (1) to promote the education of’

a}l exceptional wyoung children and infants, (2) to promote

. ‘5} rograms which jcooperatively involve parents”in their chil-

dren's education, (3).to stimulate communication and joint

actlvities among early .childhood organizations, a&nd (4) to

dissgminate information through publications, workshops,

and “professuonal meetings. Merle Karnes, Umversity of ll-
linois, is the President during 1980-81. h

- Under the DEC constitution, an Executive Board repre-

+-* " sents the division to: CEC. The Board meets-with the DEC

* membership at its annual business meeting each year at the

"CEC conventlon DEC has played a major role in the an-

nual conventign program, hosting presentations in areas®

" such as parent involvement, training, interagency coopera-

tion, early identification and programming, and working

with minority populations. Proposals for the DEC presenta-

. tions are submitted to CEC according to their guidelines.

DEC's official newsletter, Communicator, is pubiished
twice a year and-contains information on the activities of -.
the division and general activities in the field of eakly child-
hood/special education, minutes of the Executive Board
Meetings and the annual business meeting. DEC also pub-
lishes .an annual journal, Journal of the Division for Early
Childhood, devoted to topics such as research implications
for _future planning in early childhood/special education.
Information regarding the DEC Communicator are available
from CEC; 1920 Association Drive, Reston, VA 22091.

. Manuscripts are accepted from teachers, parents, research-
ers, scholars, and other professionals related to the field of
early childhood/special education. Communicator is also
available to ngnmembers for a charge.

3




Part 3

Supplementary Information

’ -

" Part3includes supplementary information
regarding the Minority Leadership Consortium and
the workshop itself—the agenda, names and
addresses of workshqp resource persons, and the
workshop evaluation report. .




lakopo Taula'i

Samoa'’s Cooperative Early
_ Education Model

State Education Agency of
.American Samoa

. Pago Pago, American Samoa

96799

- **Torcey Wiley

Infant/Family Education .
Project.

Drew Postgraduate Medncal ?
School \

12021 South Wilmington Avenue

Los Angeles; California 90059

*Tom Maes,

Ly

Music- Orlented Interventlon
Program
Adams County
School, District #1 .
602 E. 64th Avenue .
Degver, Colorado 80229
- 3

Elaine Vowels, Conrad Brooksg,

John R
Handi

Inter on Project |
DC Gene l Hospital .
Pediatrics{-Building - ~
4th Floor, West Wing
1900 Massachusetts Avenue S.E.
Washington, DC 20003 :

Infant

Minority Leadership Consortium

Rosa Trapp-Dukes, Teresa ; -

Mueller, Norma Hall
IMPACT,

Child Development Center
College of Medicine, Box 19

Howard University

"Washmgton DC 20008 ,

Ann Palmorg
. DC Public Schools
MNebster Building
10th &€ H Street N.W. .
Washington, DC 20001
. Selerya Moore :
National Child Day Care
Association
1501 Benning Road
Washington, DC 20802

Etrulia Lee o
Therapeutic-Educational Day

Care for Infants ’

Hospltal'for Sick Child y
1731 Bunker Hill Road N E
Washington, DCl 20017

Alma Callaway
Demonstration Project for
Preschool Handicapped
. Children
Fort .Valley State College
P.0. .Box 5483
-Fort Valley, Georgfa 31030 *

* Minbril adership Consqrtium Steering Committee Member .
rity . q
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Daphne Thomas

Setsu Furuno °

Family-Centered Care N
for High Risk Infants .

Kapiolani Children's
Medical Center

Department of Pediatrics

1319 Punahou Street

Honolulu, Hawaii 96826

Marcia Johnson

Division of Special Education
State Dept. of Education

229 Statehouse

Indianapolis, Indiana 46204

Wilma Gaines

Ouachita Parish Program. v
Ouachita Partsh School System .
701 St. John®

Monroe, Louisiana - 71201

Edith Kong-Lam _~__

Orleans Model for Preschool
Handicapped -

New. Orleans Public Schools

,703 Carondelet Street

New Orleans, Louisiana 70130

-

State Dept. of.Education

- Special' Education Services

Capitol Statioh,
P.0O. Box 44064 .
Baton Rouge, Louisiana 70804

Jane C. Birckhead '
Baltimore Early Childhood
Learning Continuum
Div,. of Exceptional Children
2300 N. Calvert Street
Baltimore, Marylan,cL_212.18__ —
Correan Baker h
Early Educational Intervention
and Responsible Parenting
Program
Childrens Guild,
5921 Smith Awenue
Baltimore, Maryland 21209

Inc. o

’
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Fran Colllns
ivision of Special Educatuon
State Dept. of Education
Early Childhood Project
St. James Avenue -
Boston, Massachusetts 02116

Beverly Johnson .

Detroit's Preschzol Pupil/Parent
Professional Readiness Project

Detroit City School District

Room 1010

5057 Woodward Avenue

De;ront Michigan 48202

Phillip Martin
Development of Services
« Model for Handicapped
Choctaw Children -
Mississippi Band of Choctaw
Route 7, Box 21

Phlladelphla MlSSlSSlppx

<

Sandra Gautt .
Early Intervention Program
‘University_of Missouri

at Columbia
515 S. Sixth Street -
Columbia, Missouri 65211

*Leonard l=itts

Project CREEP
Special Services Division

3rd and Walnut Streets
, Camden,

New Jersey 08103

Rhonda Chino ’ ’

Acoma Early Intervention
Project

Pueblo of Acoma
P.O.

Box 307
Acomita, New Mexico 87034

Vidal *Perez
. East Harlem Council for

Human Services .

2253 Third Avenue, 3rd FI
New York, New York

1003

.
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" *Yuki Okuma

Project MATCH ME!
East River Montessori School
577 Grand Street
New York, New York 10002
Q
*Michael~Ortiz
I Can/Will Do It Project
Appalachian State AUniversity
Edwin Duncan Hall
Boone, ‘North, Carolina 28608
‘Octavia Knight
North Carolina Consértium for
Early Aid Demonstration of
Model Comprehensive Services
N.C. Central Universjty.
Special Education Dept..
Durham, North Carolina 27707

Carolyn Perry

Division of Exceptional
Children

Dept. vof Public Instruction

Raleigh, North Carolina 27611

Ann Barrick . ~

Least Restrictive Environment
for Handicapped ‘Children -

Stevens Administrative Center

Room B2 .

13th and Spring Garden®

Philadelphia, Pennsylvania 19123

)

Awilda Torres *

Dept. of Public Instruction
Programma Education Especial
Hato Rey, Puerjo Rico 00919 .

Rosemarie Gregor)’ .

Model/Demonstration Program -
for Preschool and Early Edu-.
cation of Handicapped Children

* Project HELP

Route 1, Box 126
Harleyville, South Carglina
20448 .

Mary Cavazos, ‘Pedro Grimaldo

Handicapped Early Childhood
Assistance Project

Cameron Willacy ‘Counties °*
Community Proiects, Inc.”

940 E. Washington, Suite 204

Brownsville, Texas 78520

.

Yolanda Arellano

A PEPPY KIDS Project
Las Palmas YWCA

503 Castroville Road

-San Antonio, Texas 78200

¥*Genoa McPhatter

CHIES Program )
Ch¥sapeake Public Schools -
2107 East Liberty Street
Chesapeake, Virginia 23324

James Victor
Hampton Institute Main-
streaming Model
Special Education Program
Hampton Institute '
, Hampton, Virginia 23668

Iselyne Hennessey

- Department 'of Education

P.O. Box 630
St. .Thomas, Virgin Islands
00801

Robert Diaz *
Home~Based Preschool
‘clo Ferndale High School °

P.O. Box 428

Ferndgle, Washington. 98248

-
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Miqority Leadership Workshop Agenda

Monday, June 22.
" 8:30- 9:00a

9:;)0—10:15
10:30-11:45

1:00- 2:30p

2:{4;{-1- 4:15

]
o

vt

- 4:15 - 4:45

Tuesday, June 23

L

8:45- 10:45a-

.11:00-12:00
1:00- 2:30p
2:30-.3:00.

Introductions and Workshop Overview

. Elouise Jackson, William - Swan & Ed
" Wilson )

What's Happening with "the Minority
-Leadership Consortium - Leonard Fitts,.
Chairperson

Trends in Cultural Pluralism, followed
by question/answer session -~ Jean
Wofford

Developing, Implementing, & Dissemi-
nating the Educational Model, followed
by strategy-generating sessions -
Henry Hankerson

Liaison with Other Programs and A-
gencie$, followed by strategy-generating
sessions’- Yetta Galiber & Bruce Ramirez
National Organizations, Publications,
Conferences, & Meetings: How to Get
Involved, followed by question/answer
session - Janet Brown, June Jordan,
Elouise Jackson

» Reports on Strategies for Dealing with,
Model Program and Liaison "Concerns

Planning & Implementing Program Evalua-
tion, followed by strategy-generating
.sessions - Patricia Gandara
Nondiscriminatory Assessment: Part 1 -
Jean Wofford :

Nondiscriminatory Assessment: Part 2 - X

Jean Wofford
Strategy-genergtjng sessions relating tor
assessment ’ .

L ]
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3:15- 3:45,

3:45- 5:00

8:00-10:00

Reports on Strategies for Dealing with
Evaluation/Assessment Concerns

HCEEP Minority Leadership Consortium
Business Meeting - Leonard Fitts,

Chairperson

HCEEP Minority Leadershlp Consortium
Business Meetmg - Leonard Fitts, Chair-
person

Wednesday, June 24

3:30-10:00

10:15-~11:45

11:45-12:30

1:00~-

‘ Problem Solving § Commumcatlon fol-
lowed by strategy-generating sessnorfs -
Bertram Coppock, Jr.

Working with Parents and Families - Ari-
cita Theresa Brito

Funding Sources, Federal Léegislation, &
OSE Programs - Ed Wilson,,. Charlie
Miller, Hakim Khan, Charlestordova,
James Cox

Reports on Strategies for Dealing with
Problem Solving/Communication and Par-
ent/Family Involvement

HCEEP Minority Leadership Consortium
Steering Committee Meeting

.

-«




. Minority Leadership Workshop: Resource

Persons )
Patricia Gandara Yetta QGaliber
Associate Social Scientist . Executive Director
The Rand Corporation Information Center for
1700 Main Street Handicapped Individuals

, Santa Monica, California 90406 120 C Street N. W,

S ) — Washington, DC 20001
Jean Wofford .
Executive Officer . Wilhelmina Taylor, Director
The Urban Institute Louis Briganti, Associate

for Human Services, Inc. International Business Services,
1330 Gough Street Inc.

San Francisco, California 94109 1010 Vermont Avenue N.W.
Washington, DC 20005
Bertram Coppock, Jr. : .

Independent Consultant Janet Brown .
- 7614 16th Street N.W. Director, Publications
Washington, DC 20012 National Association for the
’ ’ . Educationi of Young Children
Charles_Cordova . 1834 Connecticut Ave. N.W.
+Chief, Division for Exceptional Washington, DC 20009
Children .
~ Bureau of fndian’ Affairs Charlie Miller -
Department of Interior Grants Chief, OBEMLA
18th C Streets N.W. ‘ 400 Maryland Ave. S.W,
Washington, DC 20245 Reporters Bldg., Room 421
. Washington, DC 20202
Henry Hankerson .
Director, Undergraduate ; Hakim Khan
. Teacher Education Director, Division of Special
Howard University , Projects s
School of Education Office of Indian Education '
Room 206 400 Maryland Ave. S.W.
Washington, DC 20059 Room 2177

Washington, DC 20202
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David Rostettert, Project Officer
for Program Development Branch

Ed Sontag, Acting Director of DMS

Bill Swan, Acting Chief for Pro-
gram Development Branch

Ed Wilson, Project Officer for
Program Development Branch

Office of Special Education

3120 Donohoe Building

400 Maryland Avenue S.W.

6th and D Street

Washington, DC 20202

Aricita Theresa Brito
Director, Aduit Education

P.0. Box 7081 )
Albuquerque, New Mexico 87104

Pat, Trohanis, Director

Elouise Jackson, Technical
Assistance Coordinator for
SIGS - . i

James Cox,\Technical Assistance
Coordinator *

TADS

500 NCNB Plaza

Chapel Hill, North Carolina

27514

5

- Joan Karp, Asspcfiate Director

June Jordan ¢
* Editor-in-Chief.

Counci! for Exceptional Children
1920 Association Drive

Reston, Virginia 22091

Bruce A. Ramirez

Specialist, Policy Implementa-
tion

Council for Exceptional Children

1920 Association *Drive

Reston, Virginia 22091

-

Joyce Jackson, Assist’ayt Co-
ordinator
WESTAR
215 University District Building -
1107 N.E. 45th Street, JD-06
Sea}tle, Washington 98105

»
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Minority Leadership Workshop:
Evaluation Report T
3 ’ . ‘

~ // ° N
e

" Fifteen of the 29 workshop participants completed the °
Avaluation questionnaire at the close of the meeting. . While
it is difficult to make generalizations about the entire
group's reaction to the meeting, the 15 respondents pro-
vided valua feedback to the workshop organizers. Re-
L spondents rated the extent to which each workshop purpose
was met and ewaluated individual sessions for their useful-
ness. Open-ended questions were asked to assess strengths
and weaknesses of the meeting. Additional comments con-
cerning workshop location, organization, time, and accommo-
dations were elicited. Respondents: 'indicated ' the behefit

" they anticipate this meeting will -have on themse

. their projects and offered sugge ns for topics/and issues

to be addressed at future Minority\ Leadership orkshops.

This - report summarizes the responhses concer ing these

workshop components. "

- r
PURPOSES OF THE WORKSHOP ACHIEVED
s

- - [N

Participants rated the extent to which the purposes of
the workshop were achieved on a 5-point scale, with 5 as
the highest rating. Responses suggest that all workshop .
purposes were well'achieved (see Table 1).

' . X

‘ USEFULNESS OF SESSIONS
f

5 .

lSessions addressing 10 topics of interest were rated in
terms of their usefulness or value for the participants. In

L .- NN

Eas
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addition, the small group discussions, a large group re-
porting session, and the minority consortium meetings were
also rated on their usefulness. Participants gave nearly all
sessions a mean rating of 4.00 or above (Table 2). "What's
Happening with the HCEEP Minority Leadership Consortiug"
and "Awareness: Funding Sources, Federal Legislation and

" OSE Programs" received particularly high ratings: These,
data imply that all sessions included appropriate material for
the participants. . *

TABLE 1

Extent to Which Workshop Purposes
Were Achieved

Purpose - N Mean

To continue to build and strengthen link~ *

ages among minority leaders within the

HCEEP Network in order to examine the

N issues and proplems faced in developing

and implementing model programs for

young exceptional children. 15 4.80 ~

To develop a listing of recommended strat-

egies for dealing with issues and problems

minority leaders encounter as they de-

velop and implement model programs. 15. 4,53

To inform the HCEEP project minority

leaders of the current status of the HCEEP

Minority Consortium and other related

activities. . 15 4,80

To establish an organizational str:ucture
for continuing the, HCEEP Minority Leader-
ship Co.nsortium for fiscal year 1980-81, 15 4.80

&3




TABLE 2
Usefulness of.Sessions

Y

.

OSE Programs : -

. . 79- 80

Session Title Responsts
Monddy, June 23 N Mean
~What's Happening with the HCEEP
Minority Leadership Consortium 15 .,  4.73
=Trends in Cultural Pluralism 13 4,08
-Developing, Implementing, and Dis~
seminating the. Educational Model 14 4.43
Small Groups to Generate
Recommended Strategies 12 » 4.25
-Liaison with Other Programs
and- Agencies » ﬁ 4.00
~ Small Groups to Generate
. Recommended Strategies 9 4.22
-National Organizations, Publica-
tions, Conferences, and Meetings:
How to Get Invalved \ - 8 3.63
—-Large Group Session: Reports on ¢
Strategies for Dealing with Model N
Program and Liaison Concerns e 12 - 4,00
Tuesday, June 24
-Planning and Implementing *
Program Evaluation 15 4.47
Small Groups to Generate
Recommended Strategies 12 4,50
—-Non-Discriminatory Assessment
Part | 14 4,14
Part I . 13 4.46
Small Graups to Generate
Strategies to Deal with .
. Assessment Concerns " 4.18
. =HCEEP. Minority dership Con- 4
sortium Business Meeting - 12 4.42
Wednesday, June 25
~-Problem Solving and Communication 10 4,00
Small Groups to Generate
Recommended Strategies - 9 4.00
—Working with Patrerrts and Fargihes 7 4,14
Small Groups to Generate
Recommended Strategies 2 4.50
~ =Awareness: Funding Sources
‘Federal Legislation, and
7 4,57
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SUMMARY OF COMMENTS .

Participants were asked to comment on- the overall
quality, topics, and format of individual -sessions. Four
participants specifically commented on the session, "Plan~
ning and.Implementing Program Evaluation," indicating that
the presentation of difficuit material was stralghtforward and
practical. Participants also commented positively on the ses-
sions, "Trends in Cultural Pluralism"; "Developing Imple-
menting, and Disseminating the Educational Model"; Nondis-
criminatory Assessment"; "HCEEP Minority Leadership Con-
Business Meeting"; and "Awareness: Funding
Federal Legislation and OSE Programs." The com-
t these sessions primarily indicated that the in-
ovided was useful to the participants .and that

ments a
formation
the sessions were relevant to the conference theme!

Many participants indicated that the opportumty to in-
teract with other .minority leaders was the most positive as-
pect of the workshop. A recurrent theme throughout the
responses was the sharing’ of common experiences and the
€stablishment of a network of minority leaders. Several
participants saw the sessions devoted to generatmg stra-
tegies as an important step forward from last year's con-
ference and found that the -discussion of strategies provided
valuable information.

‘The responses to a question about the weakest aspect
of the workshop indicated that the participants felt more
time should have been allocated to the small groui\]strategy-
generating sessions, so that the strategies could have been

. discussed more fully. Several comments indicated the ses-

sion on trends in cultural pluralism, while presenting, useful
tnformation on the topic, skirted the real issues. :

Respondents indicated the topics and issues they want
to have addressed at future Mingrity Leadership Workshops,
including more information on the development of IEPs for
minority children, the review of actual evaluation designs
appropriate for measuring minority “children's progress,
other perspectives on nondiscriminatory assessment, assist-
ance in grant writing, communicating multicultural sensitivi-
ty to majority educators,; and I&olgggrat value systems and
cultural differences and relatmg th to Iear@ styles in
a functional way. v

Participants were asked to rate the benefit they antici-
pated the workshop would have on themselves and their pro-
jects in the future. Based upon 11 responses, the mean
ratingr was 4.4 (5 indicated "of great bengfit"}, mdlcatmg
that the participants predic{ that the mformatlon wnII have a
great effect on their future endeavors.
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Participants at\so ‘provided feedback on workshop or-,
ganization, hotel location and accommodations, and other is-
sues related to the .meeting. A few individuals expressed
an interest in shorter pre§entations with more time for dis-
cussion and reflection. Several respondents indicated that
greater use of visual aids would enliven the lengthier pre-
sentatians. Respondents indicated that the meeting was well
conducted and the accommodations were excellent.

In sum, the conference met the needs of the HCEEP
minority leaders by providing presentations that were mean-
ingful to their concerns and which were viewed as having |
lasting benefit in their pPrggram administration.
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