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In the. sprinq of 1977 +he Glynn Counfy School System :was selecfed :
as a~ptlof site to assisf in fhp tdentincaron .and. developmenf of com= , R
., ponenfs needed for a. comprehnnsave compefency based. -education program :
‘ In Georo!a Affer several months. were spent. coltecting ideas from the .
communify reqarding whaf mcnimum compefencies should -be possessed- by
graduates of Glynn- Counfy ‘high schools, high- school courses were added |
: and’ revised to- provide for ‘the developmenf or reinforcemenf of the
oy iden?lfied life role compefenc:es. In. addition, work was beqgun-on
developing tests for deferminnng 1f students. had acquired: the Fequired- N
.competencies. Since an earlier :publication outl!nes the -proedures used’ ez
for const.ructing paper—and~pencil tests, thls document ‘is Vimited to -
. the rafuonale and description. of the oral communicafwcn assessment pro- w
e, gram. -This report is beirg réproduced and: d:sfrlbufed ‘with the.hope
. +ha+ it will be: helpful 1o other school systems consuderlno Iocal develop-
ment of simIIar programs, .

-~

-~ : : Kermit Keenum,;Superinfondenf o
- . . o iU Glynn County Schoor“Sysfem R
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.WHY JEACH;AND MONlTOR ORAL COMMUNICAT!ON SKILLS’

\ A well known adage has. it fhaf of all the: creafures lnhablfing the
Earfh flsh are the least Tikely to ever dlscover wafer. So it s wlfh
speech: communjcation. Speech:comes. o us a§ part of.QUﬁ'innafe'enqow-

mqnf égihUméh,pelhgs: vie are éhguﬁfed by Epeech communication in all ' s
_oq?‘dally aff;lrs."UsuaiiY:we,are riot dlre¢+t9 awaré of our éralAéommunf- ‘
cation enyironmént, ‘But It is nonetheiess vital to our well being and
survival.. ‘ ‘
Speaklnq and Ylistening are prerequisife fo success in school Mosf

‘ insfrucfions for classroom procedures are delivered orally by feachers.

Cpnsequently, students with deﬁic:ent 1jsfen|ng skili$~offen exhibit

éréots which do not reflect their masferynofﬁsubjegf matter, oF they -may - -

be wholly iéf+'§;+ of -classroom activities. S+uden+$~wthLISTén poorly

, whil I1kewisé fall to absorb much 6? the material.to Qh?ch~th9y.are,eg:
pcsed._'Sbeech:pérfoﬁmance al§b,affectsxacadeéﬁc~achievemghtm Students

" who cannot,adequately express +hair knowlédge are j%tjg!g‘;e& i'gnorahf‘,' Sone.
séaeth;f?les trigger sfergpfypeq.ex§é¢taf16ns'bf pdor.abllfl,ty--axpecfa6

) +ion§.which are |§y;|y to:-be sétfrfulftrriﬁg (W}Filams,’Whliehead and

" Miller, }972). ébief chilldren may be appreciated for their "qgood behavior,"
byt #hey*pfé;subjecf to ;fmflarly anatﬁye e;pecfafibns (McCroskey .and
‘Daly,. 1976). ‘S+uden+s who c;nnot adequately ask for assis*ance:will not

l'rGCélve‘adéqua*e asﬁisfanCe; ‘One- research study, for examp!e, found fhaf
reticent students proqressed slowly fhrough a self-paced readinq program,
dgsplfe nbrmal'leyets of reading apfifgﬁév’ The -explanation for_fhts”de~

pressed readiné~per?pfﬁan¢e is that these students rarely ‘approacted

teschers for Individualized help (Scott, Yatés and‘Wheeless, 1975).
.~__\t - ' l/ . t. o




Beyond the. conflnes ot schools, oral communicaTnon proficiency
.confribufes to social adJusfmenf and. aafisfylng ln#erpersonal relation-
:ship§t Youngsters with ;poor comiunication skills are viewed as unattrac-
tive by-thelr peers anq,enjoy few frfen§5h1é bonds- (Hurt ‘and Priess,

1978)., Anti-social -and vié?%nf béhavisﬁ Ig fhedﬁehij attributable to
"underdeve loped social 'sensitivity and lack of conflict resolution tech-
niques; remediation programS’have‘reqﬁced‘thé inéidenice of anti-=social
acts by ‘means bfqummgnicailon training (Chandler, Ié?}); Counsel I'ors
‘ackhowlgdge %hat many fsmily'prqblems are chSed sy poor commﬁnicafibn,
and may, -be gmglibrafe. by jmbréving~iﬁ+erac+{on‘befween family memb;E§
(Georaia Department o?l—iﬁmah Resourceés, 1977),
'~5§ Speaking and 4;s$en|ng.arp\no less crucial in the marketplace.
7Coﬁmun§ca*ion ski-lls rank high amoéé lLists of*mgnagerial~compe+gnc'és.
_Anlofficer -of one computer firm, for example; sfafés that his company

s? ers to.conduct its own- training {in programfiing, but seeks.émﬁfbyée§

1th sfrpng‘qommﬁnfcé#ioﬁ‘ab?}{tiesé(Gruner; Logue; Freshley and Husémén,.

497N, Pcofessiona!s=;doé+ors; féwyers, engiﬁeers +eachers-—requiré‘moﬁe"
fhanAjusfesubjeC?fhafTer exper+is; They must lis*en effec? véiy‘?o their .
Apaflenfs clienfs or students in order fo identify and ana!yzeAprogiems.
AThgy mU%f;speak~effec%§veJy‘in—order to implement #heir solutions. Indivi-
-dials who speak in a nonsféndard'faéhlon (Labov, |9;§) o? who withdraw
from speaking (ﬁichmpnd, 1976), will be reqarded by personne}\officers
as prosepcts-for only low. status, low~pzying jobs. °Even unskilled workers,.
‘however, have. occasion fo.enéaée in.ﬁob related speech, including a sur-
‘prising amount of public speaking: (Kendall, 1974). .

Speech curricula. have #radifionally sfressed the imporfance of

Cbmmqn1ca#lon for the preservation of a dechraf!c sociqty. Throughouf its.

L




8 -

' history Amerlca has vlqorously fouqh+ to safequard freedom of expresslon

under ?he assumpflon +ha+ full clflzen parflclpaf?on isthe sures+ 4

—

guarantee against +yrrany. $urely not every citizen wiil deliberate as

- * -

.a -member of a legislative body, but numerous- opportunities for citizen -

input .are available. These include .participation in civic associations,

Qo

public hearlngé, and -.citizen lobbying, especially at local levels. At
. - N

) Very\!easf,'clfiiens are responsible for staying informed, édq much of
the pertinent informption Is fo be culled by listening:
Finally, oral cpmmunication .is essential to full psychological

. deveiopment. We learn about ourselves, acquire a self concept, through

interaction with others (Mead, 1934). Seélf-actualization; a ense of

-

fuff%ilmenf (Maslow, 1954); usual|§,en+ails interpersonal activities, _
mak?bgwceﬁ#rlbufions,aexerfihg infYGence, or being~recognized in a
social: manner.‘ In addlflon, speech- can be used for purposes of artis- .,
.tic exoression or elf—dlscoveryc ) . ) -

'The fact that epeech communication TS'a‘nafuraLly developing con=
.sfellafion of skills. does not Imply*fhaf al! individuals are. effecfive -

communlcafors. The reader ‘has only to reco||ec+ hls or her Iafesf famn!y
arqumenf or professlonal sef—back to recoénlze the common need- for im-
proved communication skills, Educafors occasionally comment, "My students
don;f need to .learn how to talk. That's one fhing they can do--too much’
of." But effective cpmAUnIcaflon must be cul+lva+ed" SfudenTS*may lack
clarl+y°ln_+he}r Speech. Their listening comprehension may no+ affaan
Its fullest potential. ‘Sfudenfs who (Ommunicate well .in familiar se+ +Ings
may lack *heneonfldeegefand fle*lb!|l%y needed to express themselves

effectively in-a wider range~of situations. In contrast to the teacher s

lament ?haf‘sfudenfs know how to falk all too well effecfiveeconnxn!’




Cafion requlrg; judéémeh+--judqehen+ about selecting apprbpriafely
auapfed Ianquage Judgemenf égaﬁ;wdevi51ng organizafional paf?erns o
Judgemenf -about  when and how; to |isten. ‘
*Speak!ng and tféfen!ng, then,, are «1+ai . Moreover;. educators

cannot rely on- haphazard, unguided |earning outside of the classroom
fo Jmpart, communlcaflon effecfiveness. Sfill _of all the basic skills,
‘ o speakung and listening -are most offen neglected :in schools. This ne-
glect ?ranspires'despife-currlculum dopuments which urgesaf+enfion fo
.oral abili#ies~(G§orgla Department of Education, 1968): Undoubtedly

. . . _— ;

a host of factors, discourage teachers from implementing oral communi-

-

f

- cation instruction. The myriad of forms and tests constitute the evi- .

D
= « 1 + .
i

dence against which public scheul teachers, administrators, and sysfems .

are Judged. Téachers‘areuhsid accounfable for students' reading achieve-

-

ment, for pprformance on mandated grammai- fesfs, for ‘monitoring affendance,

- . for giving enough homework for nof oivinq too much homQWOrk _ But ) ~

-

q£:§§feachers are genérally not held accounfable for feachlng~s+uden+s to
¢ 7speak and.lis?eh;effectively.‘ Consequently, fif%]e'concerfed instruc-
2 tion in speech cdmhuhicaffgn +akes place:

| Jf,sfudehfs' speaking and listening proficiency were sysfehé%lcally

evaluated, however,. it is Fikely that schools would systematically

imﬁiemenf oral communication Insfructlon. That is, onessubstantial ..
‘benefit of ‘iarge scale assessmenf of oral: communication skIIls ‘1s that t
such fesfing can guide Innovaflon in this curriculum domain. Indeed,

experience in Great Britain.and elsewhere demonstrates that speech assess-

‘ment has a "washback! effect on the amount and kinds of speggh‘feachlng

:
¥

‘~  undertaken in classrooms (Barnes, 1980)..

- Andther ‘banefit of oral communication assessment is that test results




‘:can be ‘used to make "decisions. abouf the best manner fo place individual

s+uden+s in instructional sequences. _Assessment procedures which yueld
fjnergralned analyses, rather than global judgemenfs ‘can be used for
fﬁhgnosf!c purpcses (Rubin, 39$I5., Thus, for example, sfudenfs who have
"ﬁtfficulfy in vocavaroduc%Ten factors might concentrate-on oral reading,
;while‘fhose whose difficulties jie in the .area of organization might

cycle through a set*of story telliné exercisas before progressing to
exnlanafory discourse. Sfudenfs.who deMOnsfre+é sffengfhs in, say, literal
comprehension of spoken materials might advance to instructional units
emphasizing critical lisfenlngwskflis. )

Speeking and |istening. tests can also provide valuable information
for program-evaluation. :Since large scale.programs of oral communica¥ion
improvement are in their 1nfancy,~i+‘is especial-ly important fo_evaluéé
ate +heir effectiveness,'andffe sécure-dafa which will enable fhese prc—
~arams to be “fune funed." Program "(and feacher) effecfiveness is besf )
Judged with: reference fo student achievement on program objectives. If
students are not acnieving’criferion perf;}nance levels in language use,
for example, teachers and adminisfrafors wiil recognize that addlfional
instructional effort needs to beedirecfed to this area. |t is. worfh while

_noting, however, that sfudenf‘achievemenf can be inferprefedras an indi-
:cafor of«pregram success only when student aptitude and Institutional
‘rasources--the raw materials with which the prograﬂ has to work--are aiso
}agen into account. Also, student achievement is ;cf the only defe which
might confribufe to ‘program eveluefion;_ Attitudinal outcomes, self= and
peer-evaluations are also useful'informafion for this purpose.

A final use for speaking and listening assessments is to certify

students as having attained (or not attained) mastery in oral: communi-

S * S
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cation. Compefency rerfiflcafion in baslc skills is increaslngly demanded‘

7

by compefgqcyAbased~educatlon»mpygmgpts, ~Prgmo ion or graduaflon -deci-

» PR
'sions may be based upon.Such-certification. AS described. in. the foliow-

v -
-

ing section, the Sfa}é;éf'699rgi%'j§%ambng.$ever§ixSys+em§ nationwise
which require that proficiency in-oral communication be certifiéd for
all high school graduates (Backiund, 1981),

<

WHAT 1S .CBE?

Although a majority. ot thé states in;+5i5‘ya+]on'repor+ 4o :be: in

e,va'r!lcu‘s s+ages~of-iﬁplémenfing,éohé?hing in their schools they call

‘4

" competency-based : educafuon, +here ‘appears 16 be -several def:nifions of

'CBE and as many -ideas-as to how l* should be impilemented (Qchenck 1978).

A quick check in-a dictioiiary. of +qrms suc¢h as "competence," ‘'competency,"

and: "competent” provided: some clue to the maih thrust offCBE,ghéwever.

Definitions included: 'sufficient for the necessities of life"; "Having

requisite abilities of qualities"; "legally qualified or capable"; and

"He qirality6r state of .being -functionaily adequate-or having sufficient

knowledges, judgement, skill or s+reng*h?’(Wébs+ér,4!97|). If the pur-

pose of .CBE is. o producé high schooli‘graduites who are at leéstgsfuﬁcr

LA

‘+ionally‘3dequa+é,” how will the decision be made regardfhg what is ade-

vquafe and how. it will be verified? Some states' -ansiwer +£7+hese questions.

o

is to leave +hls dec!slon to commercial test pubiishers who already have

achievement tests prepzared. *By using these tests the knowlédge #esfede

automatically becomes.''what is sﬁfflctqnf" and the instrument Jtsel f.be-

comes the means of veflfigatfon. These states generally have a_minlmum
competency testing -program rather than a comprehensive CB3E program as
it is defined in Georgia and other states.

lﬁ order to make an impact CBE should be implemented K-12 with the focus

12
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. ‘,welfzel,,’lqs.l). S R

going beyond the minimum graduation. compe+encles. Expected learner ouf-

-~
o .

L4

.comes should be clearly defined -and made known to’ fhe.sfudenﬁs in all .

- “e

‘subjects and qrade levels Some wrlfers see fheHCBE lnsfruc+lonal pro- " :

')w'
cess as developing and communlcafan objec+lves, dlagnoSthg sfu66h+s'

needs in rela+lon to these objecflves measgrlng sfuden+s performance
agalnsf fhe objectives, and el+her cerftfylng a+*alnmen+ if obJecflves

are\jaflsfled or beglnang fhe cycle over agaln with +he dlagnosnng of,

o . v.?’

needs;iﬁoldhammer ang'Welfzel l98|) SO ' -
Alfhouqh +ne key +o CBE appears to be +he ablll+y +o._gg_y deannafed T a%
skllls;:fgeﬁtype of skllls recelvlnq emphasis may. vary: +o include basnc "!'g
: ~’-~“—£~ 3&, PR f(ﬁr__g«n oo :
school skllls,wskllls‘lor speclflc=subJec+ areas, skills related fo i
agul+ roles ~and qenerlc.learnlnqlfhlnklnqﬂskllls. ther‘varlables in-
cludeﬁﬂ y/ , 11 Q. %ndéplaces for l;s;rucflon, weys to check learner . : | ;
performai’ ?gd as paber-and—pencll tesfs, school produc+s:~5|mula-ﬁ ,44;J;m;:;5f
flons andﬁpe ﬁ ce' and ways to cer+|fy competency a++a|nmen+ Thaf N T

lnclude school personnel{and perhaps communufy exper+s (Goldhammer and

."

s
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ember, l97§ ‘Much of fhe +ermlnology used in this® pollcy was taken

15) f‘. -

CBF was set ln motion 'by a Georgla Board of EdGcaflon pollcy in. Nov-

,,‘i -
- . - - - . 3

from the Oreqon approach +o compefency-based educaflon, parllcularly -

Ry ' vt
-

. jhe emphasls on, and descrlpflon’of "life: role skllls." Rafher fhan
Iimiting CBE to“the bamslc~.skil-l-sf of reading, wrl.flng and. ar thmet fc, .

fhe pollcy $ reference to llfe role, ‘or adulf role skllls lncluded

hea|+h and safefy, W+lzenshlp, producer, and’consumer skills. Thls . ‘
‘.' N "~ s

—

pollcy was at Ie?sf in part, in pesponse to fhe cry +ha+ +he value of

—

- the hlgh school diploma had deprecla+ed - o .
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. T . . 4n-the spring of 1977 school sys #ems from nine of +he ten Congre%-— ﬂ:
*slonal Districts agreed to serve as pilof sysfems for developing and test-
‘ing sfrafegies needed to implemenf this poltcy sfafe-wide. +The districts

i \ of Delfon City, Fulton County, Glynn~Counfy, Gwinneff Counfy, Henry County,
o Lauréens Connfy, Muscogee County, Ne§+on County, and Thomes County receised
state ‘grants to aid with expenses of conducfing pilot efforfs for ‘three
years.. Alfhough each -schico sysfem had special in*eresf in particular >
feéejs of fhe~s+udy,Aall systems evenfually addressed the problems of
curricuiumAand insfrucfion evaluation of compefency aiiainnenf _rame- '

‘diaftodgiguidance and advisemen# record keeping and reporfing, and

p—— ¥

L#;~;«--&specialweducafionssa!!,in fheﬁconfexi of CBE.

» o,
-

T Affer fhe three year pilof effort fhe Georgia Board of Education

D
[

27. ) eiecfed to phrase in CBE implemenfa#ion over a period of Several Yo S,

El . » ' oo -

The new course requnremenfs, for example, were to become effective sfafe-

i

nidefni#h the qraohating class of 1984,_whiie the basic skills require~
* ment would be needed by ‘the class of l985,_and the claes of l986:wooid
neeo;all competency requiremenfsh(basic skills and life role).
3ﬁ‘”f, A Some'oi the pilot sfsfems opfed.fo_con}inoe with their pFogress,
"fovkeep *he momentum goino," and to not wait for the sfafe-yide-imple;

mentation schedule. Such a system Qas fhe‘Giynn County School System.

HISTORY OF GLYNN: COUNTY'S. CBE\PROJECT

.
[

Locafed in the «oasfal region of Georgie, Glynn County's populafion
fn. N
of‘59 000 is disfribufed over an area of 439 square miles and includes

Brunswick, St. Simons lsland Sea Island, and Jeky!l lIsland. While '
fourism isa major source of income for fhe county, approximafely seventy
manufac#uring and processing, esfablishmenfs produce naval sfores and

chemicals, paint and varnish, industrial bollers, creosoted timbers,

~d .
4 . P Y

L4
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o quently received a three year sfafe,g?%n? to identify and develop

T e T T e i S e N e Ik

Zpulp saws aﬁakhachlﬁery, Iumber_producfs, f;esh and frozen seafoods,
ship T%pa{?s, garments, tools and diés, and other producfs.b

The Glynn County Schoo! System serves over 10,000 students K-12
with eight elementary scho;Is, three miqdle schools, and two compre-
kenskve Kigh schools.

In the spring of 1977 the Glynn County School -Syctem was ‘selected

2 as the CBE pilot system for the First Congressional District and subse- |

components needed in a CBE program. The first major task undertaken was
to identify minimum life role ;kills or competencies needed by high
schoo! graduates in fﬁe-broad areés described in the State Board Policy.
The original policy sfafea, for example, that "each citizen should have
proficiency in reading, writing, iistening, analyzing and speaking."”
Severa! months were spénf géfherinQ«inpuf from teachers; students and

) other local cifizens regarding wﬁ$+ minimum compefenc1es should be
ponessed‘by gradua+es of Qlynn.Cqunfy hlgh schools.

The décision was made during'fhe first year of +he pilot effort fo
USe.paper-and-penéil fe;js.for several .of the life role are;s'and fhaf'
deyelopmenf should bggin {mmediafqu. Therejwas never any questions,
ho&ever,.fhaf the assessméﬁf tor\wr!fing and speaking compefgnbies shouid
be performance b§sed, é!fhough;developménf ofifﬁe;e*fests wa§ delayed
péhding prog}ess.répor+s from the State Department of Education. A re- .
porf cf the procedures. used in developtnq the paper—and-penctl compefency’
fesfs is avallable in a separate documenf (Yeany, Okey and Bazzle, I980)

Another task completed was to reyﬁew course guides fo Insure‘fhaf
opportunities wefe‘provided forllearning ng=llfe role compefenéiés.

’ )

This task Qas made easier by the existence of current course guides that

-

Included parfprmance'based'objeéf!ves. . - ‘




< o .New courses in career planning, health énd safety, personal finance,
.cltizenship, governmen?; principles of eéonomics/buslness/free en?erpr;sé,

"remedlal reading, and remedlal math were added to *he curriculum.

;f - An indlvlduallzed s*udenf advisement sys?em was initiated using

' cross~-graded groups of students ?Qa?,were to remain with the same

feacher;advlsor while in High schdol. Advisement would be prlmarlly( :

éib of the academic type for the first few years. ’

- . After two years in the projecf If became evident that i+ would be
some fime before the State Depar?menf of Educaflon could provlde state-
wide guidelines for wrl?ing, speaking ‘and listening skill assessmen?,

N so deveiopmeﬁf of ways to verify .competence in these areas was begun.

As coﬁsiderafion Qas élven to the identification of oral communi-
cation competencies and indicators ?Hé; wgg}d be useqtaé evidence that
Ueachic{}lzén nas proficiency in spegklgg,".?he emphasis on life role .
application was continued. 1t was geclded that’ opportunities that

—

" citizens have for oral communication would first be Identified and that
a skills analysis wéuld'ré;ea} the skills néeded to successfully.complef;
«  the tasks. A district CBE planning cdmmlf+ae geneés?ed a prel imipary
'Isf of sifua?!onc and skllls which included. giv!ng and undersfandlng
; o - dlrecflons, participating tn employmenf ln?ervlews, converslng on fhe

telephone, and parficlpaflng in various citizenship roles.

[y

THE ASSESSMENT TASK . ' L

% . After the plannlng commiffee complefed its initiatl lden?lflcaf!on
-of. speaklng and ljistening compefeneles,‘ several alternative evaluaflon
proceaures were draffed. This prellmlnary proposal appears, in Appendlx -

#oo0 " AL The® communlcaflon ?asks which were proposed attempt to creafe con-




¢

-~

L -
“~:
[

text for talk which have "life role" significance (i.e., employmenf

peer relations, consumer affairs). They proyide students- wlfh moti-

b
R TR ek

vation for conmunlcaflon heyond the avowedly evaluative purpose of the . ;E
activities, and they attempt to minimize Fhreat. Moreover, the pro- |
posed tasks consfrbcf or slmulalo slfuaflons—-audlences, goals, settings,
topics--so that students might practice adapflng to slfpaflonal con- ' ’ig

straints., The District decided to concentrate on speaklnq assassment ' 'é

- . Pl
. A

- In this present phase of program development, and to select tasks which - 3
_Would not place the entire burden of testing on English faculties, ,“%
tasks which would conform to carriculum strands 1n other departments. . k;

4 Each sfudenf chose to speak ln supporf or In opposlflon of one of the

_for further dsvelopment and pilot fesflng.

,cafjons, ‘experiences, and lnferesfs. I+ also included one quesflon ' .

Consequenfly, the job interview and the publlc hearing tasks were chosen o i'

(TR

The'jnfervsew,procedure adapted from a nrevlous research study - ) :‘é

(Rubin and Neison, l980) was der|ved from observaflons of numerous

-

lnfervlews at fast- food restaurants. Students first" complefed appll—

cation _forms in which fhey could specnfy that fhey were seeklng work as

v

a cashler, hosf/hosfess or cook at a flcflonal pancake house. (See L. e

Appendix B. ) The lnfervlew schedule, reproduced in Appendix C, cont ’ :' .

. -
i

sisted of about 25 open and closed quesflons about sfudenfs quallf’- -

- ’

~
[

calling for a relaflVely extended narraflve response.

o~ -

. ‘Atter several revisions the publlc hearlng task presenfed a simu-
lafed situation In whlch sfudenfs were called fo +es+lfy pefore a fic-
tional board of educaflon. The board was consnderlng three proposlflons ¢ - ‘ff

»,

of‘local student interest. ‘(The meeflnq agenda appears ln Appendlx D.)

Bl - - -

proposals. Students addressed a panel of "board members," actually

N
-

three students portraying that role.

. . SN
, B & '

-




N‘

?Qi ' . Several days prlor fohadﬁlnlsfrafion of both the lnfervlew and "“’éi.

e ‘the ; publ!c heérlng tasks, sfudenfs rece1ved and dlscussed ‘student guldes

to each -of the communication slfuaflons. (See Appendices E and F. ) These'

— \ ~

¢ guIdes acqualn+ed students with the lmporfance of these forms of communl-'

cation. The guldes also. expllclfly enumerafed the criteria along whlch

“students would be evaluated. ; w0 : i

¥r+y ninth-graders of various abylify levels were subjec+ed to

g; : fhe*employme lnferview procedure. The lnfervEews were recorded on

i : e
; aud!o~fape and ev: luafed by pairs of raters. Appendix G contains the - . ;ﬁ
ﬁ.‘ - raflng Insfrumenf for fhls fask Thls procedure was found to be feasible, E

o

‘buf‘more flme;consumlng than the public hearing task. Also, raters

Tn s ek R G Sy On b

experienced.d!fficulfy In rendering Judgements because of the interrupted, ] ;;
".conversational nature of fheﬂresulfing"sfudenf djscourse. Consequently,

- & - »

7 \f fhe infervlew task was designafed as an alfernafe form of fhe speaklng

‘ e

',assessmenf to be lsed for fthose sfudenfs who require refests after flrsf

1 an

- -

ii . faklng the pubiic hear;ng assessmenf Data gathered from the Interview ' . ‘,f
2 ;o “ .*3" ' - “ )
: "~ task’ appear elsewhere in fhls reporf S Lo i

The public hearlng fask was selecfed as fhe prlmary assessmenf . . i

procedure for several reasons. . |t demands conflnuous discourse, Whlch

: © s
5 . -2 il

was found to ease fhe Job of using rating scales. The task creafes - I
: sl*uafion ln which sfudenfs can express their Interest and also draw upon ‘ S
;;‘ :' - conubn‘y held knowledge. Sflll, fhe égenda ls presenfed In a manner ‘ ) f
gg; C 'wh!ch suggesfs some subjecf maffer (reasons to suppor* or. nof suppor+ . L

' fhe proposlfion) for +hose students who need prods fo lnvenf thelir own -

gf , 1 confenf. The communication confexf slmulafes a."llfe -role" se?finq in

N R

-whicp speech Is used for civic purposes. Thqulnsfrucflon In fhls

“

: ' l?ngﬂage art. can ,be shared with the social sfudles faculfy The sefflng

AT

JENow . et . : b s SN
-mr L. - - z s - - - A



- i3
also encourages formal lanquage nof as an arblfrary requirement, but .

asfa nafural funcflon of reqls1er shlfflng (0eS+efano, l975 Rubln, l979)

ln fhe face of social distance. Flnally, the public hearlng fask proved

to;:be loglsflcally slmpler than the one—fo-one lnferacflon of the employ-

v dia

:ment; lnfervlew., ' . _’

.

Complefe lnsfruc+lons for admlnlsferlng the publi¢ hearing assess-
'*menf‘task gre presenfed'qn Appendlx G. In brief, the test administra-
?or~beglns by rehlndlng lhe students of the importance of airing citizens'
rgylews; and attempts to alleviate s+udehls' speech anxiety. The adminis=~
frator~réads,the adﬁnde;aloud_ln order’lo-mlnlmlzefconfamlnaflhg effects
. ’, of réading ability. Students prepare their remarks for about five min-
-utes; ghd‘are-permlffed fo use Brlef notes. Students are called to ‘
speak°lnhe rendom order. Thé@isfand at a podium inset into. tte audlence' ‘ vk
S ahd'addFESS.a "Board" composed of fhree@golunfeer sfuden+s. "1t a video . -
' camera ls used i+ ls set. at an, angle fo the speaker produclng a half
s profll-'shof Sfudenfs speak for 8 maximum of fhree mlnufe each. ~

Exnerlence with sfudenfs who had recelved no prlor lnstrucflon revealed

] 1 .

* that ?he majorlfy spoke for 90 saconds or less. . . ¢

SCOﬁlNG:THE PUBLIC HEARING" TASK . \,’

".«The raflng lnsfrumenf devlsed and several flmes revised, for this » .
proJecf ls 3 rheforlcal fralf measure (Rubln, 1981). The crlferla and

quallfy lndlcators for rhe*orlcal trait Instruments’ correspond “to, fhe

ORI ~—

. parflcular rheforlcal demandS*of assoclafed communlcaflon tasks, s"'l'here-
n P
fore dlsflncf raflng scales musf be developed for each assessmenf tYask.

Gj:'

’ Thls approach is based. on fhe premise that there are no absolufe sfand-

ards of communlcaflon quahlfy,_bul the charac#erlsflcs of effecllve .com=

e e - . R -

N
I,
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-munication are situation-speci fic (Wiemann- and Backlund, 1980; Lloyd-Jones,;
1977).. The original draff‘of the public speaking rating form is pre- -
, - senfed ln Appendix H. The f?nal version, presented in Appendix l,'was

’slfghfly abbrevlafed fo faclllfafe ra*t'lnq.Aw (See Appendix J for the

T AR g e g A NSO I AN

e ;*employmgnf inferview rating Instruinant,)

‘ — 6ne'fype of.rafiné scale consldered.for use in this project, but
rejec*ed isi fhe general 'meression or global scale. Raters using qeﬁeral
'impresslon scales render a slnqle overal | judgement of sfudenf performance.

. Such scales cad’be used reltably and rapidly (Cooper, 1977), but yield

: 7only gross lnformefion. Rheforlcal trait scales, ln:confrasf,.ceﬁsuﬁe

[ more time -and require-extensive fralﬁing. The apvan+ege of rheforlcai

trait instruments is that the evaitative criteria and their descriptors

o
4

are exbressed'explfcifly{ While each student receives a single score

4

-Awhlch is the sum of the rafings on each crlferlon the meaning of that

e o

[w ~ ~-single score is evidenf Rheforlcal fralf scales are especlally advanfa- '

< géous in guiding 1ndlvlduellzed diagnos{s and remgdlaflon, and in guld!ng

e o gt . . . < .
t  .curricular innovation'in qeneral ’ . °, w -
\ .

i ’ . tQ qrder fo ald readsrs who may wish to adopf fhis, or slmllar,

raflng Insfrumenfs, fhe fol lowing secflon explicates” the evaLuaflqn and

L
A N e

SRR thelF guallr:ty tndlcafors. Co - I

33?? o Criterion #l" Introduction : L o K

; j B ‘_ o +(1) none - Sfuden* makes no effort to preface remarks

ff P _ with anenflon-gefflng or orlenflng sfafemen*. .
%”, ' . . ~(2)  Just names proposalti e.d.; "l'm gonna'. falk on letting -
o : % .. students drive to school " o % ‘ ’

i£~ - oL £3) names éroposal'and Introduzes self -.e.g., .

" "My name Is Brett Lucas and I'm a sophomore at Brunswick




'

Crifer:on #2:

(0

-

(2) -

-3 \

(3)*iyague point of view - weak !n sfaflng poslflon, e.g., o ;g

-'i

(4)

trquble with their cars.

| want to talk about why you should ‘&t stu-

ngh

denTs drive fo school.

. oam

names proposa! and affempfs to capfure Inferesf - e.g.,

13

"A high school that neg|ecfs to feach ma?hemaflcs would

In the same.way, a schoo| which

doesn't feach responslbi!lfy Is a bad school .

be'ca||ed a bad school.

Thaf's why

| want to talk against the plan to keep students from ' ‘”E

driving to school." _

Position ~ T T
no point of view - descr!pfive rafher 1han persuaslve, iR

e.g., "|f students drive t» schoo| ‘It wastes a lot of

-]

and a lot of students fool around and get into

I+ students can't drive to .

W gwher o hega

a_lot of them zan't get to their jobs or sdme

have to frave! a long time on fhe~bus.": ’ . i . s

o LI

sch

dlsforfed péint of vlew as it relaves fo the proposa| - < .l U

shows confusion or sfrays from, “the polnf, e.g.,. "| think

[

you ‘should let sfudenfs drive. o’ schooi.' There's a .o

1ot of ofher stuff students shoul i be a|tog?d to do I'n

-,

schoor* Like'especially it's not fair we cap/t smokeu ' o *é

<y

Al e e

"Somefhlng shou|d be done abouf sfudenfs drlvlng to . w

-

school |f's 3 prob|em fhaf needs to be dea!f with"

sfafes oplnlon forceful!y or wlfh situational qué!lfler -

v

e.g., "Sfudenfs ‘should nof "be permlffed to drive to schoo!, -

-

and thls ruleLshouid be sfqlcfly “enforced." Or, "Only Coa

those students™who can. show* they need cars to get to work

-

R e e 2

231.
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Criterion #3: Reasons

16

should be allowed to drive to school. Oniy those few

exceptions sﬁéﬂldubé,péimfffed."

¢
.

RN

unsupported assertion - provides no haanlngful Justifi-

ca*ion for point of view, e.g., "! Just +hrnk'sfuden§s

¥

should bé allowad to drive. to- school, 'cause that wouldn't -

7

be too good 1f they couldn't." - A
'unelaborated_féasbns given - sta*es one oF more reasons
In,Suppgrf;of‘pogif!on, but raasohsua}e an developed,
e.g., "If sfudéwté'caﬁ'+ drive to school they'd probably

Just park a few blocks away, and lf would probably cosf

..more to fun +he buses anyway."

af Ieasf one reason cuwpor'ted - 8.9., "A lof of sfudenfs

are used fo,qriqug to schdol and 1t's lmporfanf fo them. o

They ‘would find a way to drive even if they céuidn'f

park on fhe sfreefs _around the school. Then the sfre’efs‘

would' gef rezl busy and the people who llve there couldn't .

find anyplace to park and»fhey'd get all angry. de it

'wouldn'f solve any- problem anyway."

s A

. more than one reas.. supporfed or especially apf suppor+ -
;lnctydes arguments espeglally adapted fo¢fhg¢gggggggflve
-of +he'Boafd of Educaflop, e.g., "As'hembéfg of the Board -

- of-Education you are all concerned that- sfudenfs get the

best educafipn. I'm sure you would agree fhaf par* of a

feen-aéb}'s‘educafion‘ls learning how to be" responslble.

You are all{fosponslble members-of this pommpnlf§ and

_1'm sure that you learned this sense:of résponsb!!!fy;iyk

,
“ v
E E: w e
- 2
pudie.. A
..




7

by -baing given responsibilities to take care of, not
by having them taken away. | ‘think that teenagers today

learn responsibitity by having cars. They have -to make

- e .

sure they're flxed,.work to earn money for ‘gas, and obey

good rules of driving. If you take away the right to
drive to scho.l you'll actuaily be taking away from stu-

: “dents' education. . v

Criterion #4: Organization

(1) ideas wholly unrelated - e.q., "Some students are very

good drivers., Mot-every student has a‘car. For a lot of
people, the buses, just take tco much time,"-:
(2) ideas onty implicitly related (or only one idea exprassnd -

no oraanizational pattern possibln) - e.q., "Mo=T sfudenfs

v

have jobs. They need their cars. lt.would mnan a lot

-.4

" of trouble for students it they couldn't driive to school

-

and some of them mtghf gven lose their jobs."

-

(3) logical seqdence or simple transitions - e.g.,, “Most
" students have jobs after school. Tﬁey néed to_drive to
"school. because there's ro othér way for +hem'+o'gef to .

their work." Or, "Another reason why students should

drive to school Is . . ."

”~

(4) proper emphégls and expliclt-connections between ideas -
e.g., "There are several reasons why sfqdedfs should,be

2

) pernl?fed to drive to school . Firsf many sfudenis need
thelr cars as the only way to reach after schoo' jobs.'

Anofher reason Is thgf/?he bus Flide Is. too long for a

~

.-

e

. . E
» * \ -
~ ' o~ 23 < -
. - Bt .~ .
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lot of sfudqnfs, But t+he most important reason why stu- -
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dents shoufd be al}owaﬁ to drive to school is that

this teaches .a -sanse of responsibility. Owning a car

is a8 big responsibllity. You have to obey traffic rules,
pay: for: gas, keep track of of changes * and so on. If
students can't drive to-school, 1t's like the school say-
'l;g‘;e-can'f'be responsible. | don't think the schoor.’
shoy!d‘take away this chance for'sfbdénfé to learn to

' taka care of important responsibilities.

3

Criterion #5: Eoncl usion

L4

(I) no concluslon or merely states. that remarks are. flnlshed -
e. g., "Wefr, | guess fhaf's it."

(2) just fhanks Board members or just resqués position - ..
eeg., "So that's w! - | think Zou~sﬁodld allow students -~
to drive fo school f '

(}5 resfafes poslflon and ‘+hanKs Board members - e.g., "So
that's why | fh!nk you..should "allow sfudenf to drlve

" to school. Thank you for- glvlng mo this chance to ex~ ~

-

- press. my views. i A -
(4). summar!zos pos!flon and offers thanks - e. 9., "In con-
J
cluslon "fhese’ are the fhree maln reasons why | hope

you will continue to Ief sfddénfs drive to-school:

-y

Students need their cars begpuse most everybody works.
N 4 7

1t Wil save money -on the  buses. And students work’
hard for the right to have their cars, “Thank you very

much f;r giving me this time to speak to you."
. « 2

Criterlion #6: Language Style ) : ; ‘ ff
(1) Incomprehensible or reads prepared statements - speaks , '

~ 24 .
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with proﬁunc!afion, vocabulary, or grammar which cannot

be -understood -without great effort, or attempts to avoid

) the cﬁallenge’of extemporaneous speech by preparing 3

written text.

: slang,or lnappropflafeilanguage used - speaks with
enunciation, vocabulary, or qrammar which creates an over-
all impression il rlfflng this consulfa*ive/formal slfua-
+Ion.

minimally fluent, appropriate formality - speaks with nor-

mal dysfluencies and "filiers" and with language sditable

for use in creaffng @ positive impression_on high status

individuals. B ’
(4) vivid-phrasing, highly comprehpnstble - e.g., "Ladies and '£
genflemen of the Board of Educafion, !n servtng our counfy’ ) ;;E
on this Impor+anf panel, your dexlberafheq\‘have a‘wglghfy ‘. 7 ;

impact on the future of all citizens. In rendering your
d§clsiods y6u must carefully balance the potential costs
of ?hoée decisions aga!nsf their probably benefits. Aﬁd'
- .you are aware,ﬁl'd‘s;re; that those benefits and costs
extend beyond the scﬁoots themselves to every facet of \§
our\commun!}y's economy;" also Inéludes usé of figurative

Ianguaée and ana!ogy, e.g., "Depriving students of the

right to drive to school because of traffic problems *é
Ny would. be like forb!ddlng homeowners from instzlling air
conditionérs because fhey sometimes put 2 sfraln on the - ;
efectrical sugply."Cars and.air cogd!floners are both

i luxuries In 2 Qay. But they have become parf'of our life

« , .
~ ~
.




- another way of sclving the traffic problem."

20

styles. " In bofh cases, people would find a way to qef

around the rules in order to -keep the llfe sfylgfiﬁgy,w/””””’J
"are used fo. Instead of banqlgg’gln,coﬂdf?loners you :

would probably find a way to increase the supply of a7

electricity. Instead of bannlng cars, there must be
. . Y

.

Criterion #7: Vocal Dellvery

(1} monotone or !naud!ble - speaks w#ith "mechanlcal" +one

-of volce..or cannot be heard.

b

(2) distracting tone or rate - speaks too slowly or tco

-~
at end of declarative sentence).

\\ tast, or with-odd Inflection (such as rising infiection —=

(3) conversationa!l tone and rate - speaks in a manner which

- does not Eali,éffenflon to itself and does not sf}aln .
the listener.

. (4) emphatic tone, varied rate - conveys authenticity and”

conviction by éppréprlafe pausing, voice modulation,

and stress. C » L

Criterion #8; Gestures | ) -
. n q{kfracflng manﬁarlsms or posture - includes drumming
_on podium, excesslvé preeninqg, overly casual as well
as $v9rly dramatic gesturing stance.

(2) 'no eye contact with Beard members - consistently fixes

" gaze on notes -or to side.

- {3) eye contact esféblﬂqug& comfortable posture - estab-
A GAh b £l .

lishes eye cqnfacf'd?x1éasf-spdradlcally, stance relaxed,

v

normal movement.

. -
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(4) ex*ended-eye confacf and some approprtafe gesfurlng -

- A -

:uses hand or faclal qesfures to lrlusfrafe or reinforce
. . language, relles on1y mlnlmall? on notes. 2
- A score of "OF is assiqned for nonperformance. A total score is ob--

- . . ~

fafnquby summlng’foe raflnos)of aH eight critetria.” The potential range ) ;f

1
5
b
i
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3
B
5
¥
5
by
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3
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3

:
3
3
3
)
¢
:

cof scOres in thus 0-32.

: TRAlNING RATERS T0 EVALUATE SPFFPH PERFORMANPES
] A sfudenf's score on fhe oral communication assessmenf Is of course, R

supposed +o reflecf fhaf sfudenf' "+rue" comnunlcaflon ablflfy In order

for the score. to be Inferprefed meaninofully in this manner, the score -

ought not be greafly affecfed by extraneous factors such as the time of ;§

- Q 2.3
. day at whlch the speech assessmenf was administered, the other sfudenfs pite~ ‘

sent in fhe audience, or the agenda item about which the student chooses

1234

* ':
Cedav R AL ot se o

to speak. We gresume that unless some events (e.g., instruction) inter-

vene to alter the student's communication ability, that student would ob- - .

3
i e 4T

+aln a similar score on another administration of the assessmeqf. That

~

:ls, we desire that the examination yield a reliabie index of the student's. .

. ) o
LS e v IS iten e 6 oy

speaking ability.

-

> Judgehenfs of qyallfy, such as t+hose calied for hy the rating instru-
ment used here, are prone to subjectivity, Ilkely to be affected by indivi-

dua! raters' idiosyncratic tastes, moods, and prevlous experlences. There-*

fore dlsaqreemenf among raters is a major source of unrel tability in per—

formance scores. The scores are confamlnafed by error to the deqgree fha+

Ty “ PP
iditeid

S S s s

fhey fluctrrate because of Idlosyncraflc dlfferences among raters, rather

than because of abl'lfy dlfferences among speakers. It Is essenf!al fﬂhf e

‘;#‘/

raters recelve adequate training in order to ensure Inter-rater reliability.

)

Sp e e R,
Keoan 3ien dtdan ek % T & T b

o Prev§ous experience with rating programs of this type suggests a ' g
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number of design features which enhance inter-rater rsliablllfy (Braddock .
: Lloyd-Jones and Shuer, l966 Rubin, l98l). Agreameh?_amOng judges is

L “> facilifated by selecfing rafers wifh slmilar backgroundé By Including
H
ra?ers In the process of c0ns?ruc?ing “the ra?tnq lns?rumen? by assign~-

-
.

Inéérafers fo sfudenfs of whom they have no prior expecfa?lons, by pro- ;%)

I B (0

., .

L, B . Vﬁdlng raters with opporfunifles,fo esfablish "anchor points" in common,
; - and by allowing raters per%odlc onorfunf?ies to “"recalibrate" themselves ":

byfcomparing their scores with those of their colleagues. These features Lt

. .o

": .were implemented in the present .project.

”

IS N
.
: 3

S ,-Rater training began with an intensive workshop on spéacn evaluation.

Bt O WA S ey e o,

The é;rsf hal f-day enphasized the topics of communica}ion apprehension and ] “g
.{'sfagefrtth, lanquage variation and nonstandard usage, and the role of ) é
E Sspeech sifua?ion'or context in determining effective style. The renainderA
- ,of the day introduced raters to the job interview and public hearing

assessment tasks, including exposure to samples of student performances :f

AR R PR R
e,

obfa{nad in-pitot trials. ha?ars also viewed and discussed prototype ¢
PR . .
rating instruments.

At a'second training session raters evaluated sample sfudenfsspeeches,

o

discussed evaluation criteria in depth, ahd deliberated over alternative - -

-

» forms of the rating instrument. Detailed procedures for administering

the employment interview and public hearing tasks were also presented. %

RS a4y oW |k RE¥S aE

& ' Foltowing this session the two tasks were administered ta.thirty ninth-

5 " graders., Raters scored these performances, and inter-rater reliabilities C

5 . were computed.,

Eavigdatil i
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| ﬁé%uifs of this f{éld'fesf were preéenfed=a#‘a T?ird meeting. The
Adec}sion yaé made to use the publ%c‘heaFing task as fhe ;rimary assess-
‘ment. Administration proce;ures snd the rafiqg'insfrumegf were further ‘
refined. Following this session,_buplic hearing speech sampies were-
_col tected froﬁ approximately 150 ninth-graders. Ten raters_were then -
_gafnered in a réfiqg session simutating, for the first time, actual
"testing conditions. The session began with a review of the criteria and
+hé qualify‘level descriptors. Twenty videotaped speech samples wére
rated in comméh by $|| ‘judges. The ratings on each_crifer[pn were shared
publicly and discussed. Rafers'rendering scores diverging from consensus
were encouraged to bring their standards into comformffy.‘ For the re-
mainder of the rating session, judges worked in.pairs, comparing total
scores aiter viéwing each student's speech. When scores within a pair
diverged éignificanfly, a third "floating" rafe; was called in to recon-
cile the disagreement. (See following section on logisftgs of rafing.)'~
At a final meeting additional raters were fr?ined, slight adjusfmen%é to

the procedures were made, and plans were drawn for assessing the entire

ninth-grade population of the disfrié%,

LOGISTICS OF RATING SPEECH PFRFORMANCES

Two procedures for rating student speeches have been tested. In the
tirst method, students are videotaped as they speak, and these videotapes
are later viewed by pairs of raters. Using videotapes in this manner re-

sulted In strong inter-rater reliability, but was quite fihe consuming.

b

In the second method, raters evaluated student speeches "live." The
speeches are audio-taped so that a third rater can review them if the ori-
ginal pair of raters falls to attain satisfactory agreement.. The "Iive"

rating procedure resulted in somewhat lower, but stiil adequate, inter-rater
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rellabll!fy, and was more eff!clenf
When rafers work in coniuncflon with vldeofapes, fhe test adminis-

+rafor must keep careful records of the contents.of each tape. (See

_Appénd]x K..) Aflfhe"subsecuenferafing session Faters are paired with

“teachers from fhelr‘cwn schools. The feams are asslgred to evaluate

vldeofapes of sfuden#s from echools wlfh which fheY are not familiar.

'The rating team vlews each—s?udenf performance fogefher, and may re-

vlew a speech lf necessary. Each rafer enters a total score on a tabu- -

{ation shéet (Appendlx J) after, comp!eflng the rating lnsfrumenf form.

-

’Rafers may not discuss a speech_unti| fhey have scored it, nor may they

-~

change their scores after dlscusslon. If the ratings of team members

'differ such fhaf one rater has given a score above the predetermined cut-

off poln+ and fhe other rater has scored the student below fhe cut-off
point, a. third “f1oaflng" rater reviews the videofape and marks a third
rating form. That third total score is also entered on the tabulation

sheet. (A later secfion descrlbes how cuf-off scores are defermlned )

14 the "floater" Is not immediately on hand, the_team will proceed to rafe

‘other students. - When fhe "floater" becomes available, he or she may skip

: around on the videotape to rate several speeches for whlch the feam has

falled to reach agreement. !nlflal experience with rating vldeofaped
speech’ sanples indicates ;haf fhe fask raqulres .2 personne! hours per
s*qdenf. It is tikely that speed cbuld be increased somewhat wlfh
additional practice. . . -
Whenlfhe "Iive" rating method is used, raters are again paired and
do not judqe sfudenfs with whom they are familiar. The rafers sit among
fhe audlence of the- publlc hearlng. They do not, themselves, administer

the communication tzsk. Rather,-a fhlrd staff member acts as test,

-
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eQmjﬁlstrafbr, +akieg*eUes frem the re+er5';s to the rate with which

to call .students to the podium. In order to minimize "down. time" due

.

4b'fhe‘rafest clerical tasks, fﬁe speaking order is determined ahead -

-

of time. Each rater is previded'an‘ordered stack of rating forms onto

o

thch students' names, class, seeaking order, and the date have alread;

> . > v

meen en+ered Raters do not total their scores lmmediafely Total

scores are figured and enfered onto fabulaf!on sheefs affer atl sfudenfs

have- finished speaking and are dism!ssed A cassette tape recorder,

exfernal mncrophone fastened to_ the podium, records all sfuden+ per- ‘

formances. A third rafer uses this tape recording in case fhe fabulafion

—

~ sheet subsequen+ly indicafes that the. "luve" team has failed to reach

aoreemenf as to whefher a student has attained the cut-off score. Ini+ial

-

frials of the "live™" rating method indicate that about 15 personnel

-

hours are required per student.

ESTABLISHIMG 4 CUT-OFF SCORE

The oral communication assessment is intended to be a criterion

referenced test. As opposed to.a norm referanced test, it does nbt

seek maximum discrim,nation aﬁong students, buf is Instead designed to

. 3
B [
eren s w PG

discriminafe only between those who have mastered minimum levels of com-

mun fcation compefence and those who have not. |tems (i.e., tasks and
criteria) were selected on the basis of their context, not because of
their difficulty. Ideally, all students, at least after !nsfrucfion;
would be characterized as masters by the test. Students who do nof'demon-
strate mastery on thelr first attempt have the opportunity to retake a

di fferent form of the examinaftoe (J.e.i the employment interview task)

without, penalization.

A cut-off point discriminating between mastery and nonmastery was




= (Original, 10-1tém Rating Instrument)!

;esfopkféned‘byra"co@binailonxof logica! and empir!cai aneljses.:eThe

yfﬁ%iﬁg;fq&m wés conefruéfed'Eo.fhefranoue!1+y'levei of "3" on each
criterion. generally re;resenfed edequafe performance. The orojecf sfaff
?however, felf that sfpdenfs ought to be glven Iafifude fo pass the exami-

7nat!on even if fhey ‘fail to demonsfrafe adequafe performance on soma of
fhe criferia. For fhe original fen-lfem‘insfrumenf fherefore, Iogical
.analysis suggesfed a cut-off score of 26, Sfudenfs scoring 26 or beffer

’ would be cerfiffed as compefenf in oral, communicaf!on. o

. .Table 1 presenfs resulfs derived from a trtal fnvolving 106 sty-

denfs af 3 ability levels from 2 schools. None of thesa-students had

received prior- insfrucflon in speech communicafion. On the basis of

TABLE |

Publlc Hearing Assessmenf Scores By Abilify Level -
Videofape Raftng Method

Low - ' C -

Total - .Ability Average Advanced

(N=106) (N=20) (N=36) (N=50)
mean. 2274 19.80 21,25 - 24,98
" §tandard deviation ; 4.53 2.48 3.33 3.40
mode ’ 20.00 20.00. 23.00 25.00
median ~ .Y - 22,000  20.00 21.00 25.00 _
achieving mastery (%) 30.20 5.00 16.67 50.00 -
.1beenfial range: 0-40 ' ’ ' : : o

videotaped speech samples, about 30% of the students obtalined scores equal

to or greatér than 26. A second trial involved 97 students from groups

.

4
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“These students had re-

“simifar to thosa rated'.in the firs+'aﬁ3iyst§.”

Jcetved some insfrucflonal prgparafton for the assessmenf

A}

;rafed by +he "ive" mefhod About 76% of fhese sfudenfs affalned the

:They were T

ré

zcufzgftfscorq,»as Ino[cafed in Tabls 2. These results were geemed

rqchpraﬁley Extrapolating +§.+hé'feviSed efgr¥~i+em rating form, a

e R S TBEZ T

Public Hearing Assessmenf Scores by Ablllfy Level - T
) "Live" Rating Method ‘ 4 ) R

(Revised 10-I1fen Rating lastrument)’

-

‘. . . Total Ability Average Advanced - A
(N-97) (N=25) . (N=33) (N=39) ) Lo

mean : 28,29 25.12 ° - 27.9] 29.97

standard deviation - 4.88 4.55 4.85¢ 3,76 A

PR

mode: . . 27.00 27.00 127.00 28,00

—

median . = 28.00  25.00 . 28.00° 30.00 -

achleving mastery (%)  76.30 56.00 75.76 89.70 * L

... ' , ' .
Potentia! range: 0-40 = N
. , i
3

cut—off score of 19 was established. g : ' ’ s

PSYCHDMETR!C ADEQUACY oF THE PUBLIC HEARING ASSESSMENT g

" content validity. The content validify of a fesf is a funcflon of T

the degres {S which its items reflect the appropriate domaln of skills
aﬁq(ortknowledge. In a performance’?esf such as the public hearjng assegg-j
mént, ‘context valldiiy refers to the selaction of the task and the criteria |
fqr evaluation, Any claim that ?bls:ex?mlna?lén comprehensively sahplgs

v . ! .
the .domain of speaking skills would overstate the case. A communication




assessmenf with sfrong confenf validity would need +o include several

A T J I

fasks represenflnq a wide . ‘range of communlcaf!on sIfuaflons -and func- )

-
..

flons.‘ This assessment - procedure even considered in -conjunction with

+he employmenf lnfervlew fask samples only from the more formal end

of fhe $pestrum of communlcaflon confexfs.,

S+Ill the public hearlng +a5k‘p0ssesses a degree of con?ekf
velldify because I+ conforms to the obJecflves speclfled by +he school
dlsfrlcf sfaff If represenfs a "life role" slfuaflon calls for ex-
*ended dlscourse and demands a sfandard-llke !anguage style. The.

eva!uaflon crlferla confrlbufe to confenf valld!fy because, Ilke all

rhq+orlcal trait Ins+rumen+s ?hey were derived by means of a rhetorical
o‘ +ask- analysis of +he asslonmen+ Indeed the cr!?erla do reflect fhe
classical canons(of rhe+or1c: lnven+!on of subject ma??er;,prganlzaf!on,

: Janguage's*yfe del!very, and control over extended discourses Flnally,

the selection of publlc hearing aqenda items, the ?opfcs, enhance con-
“tent validity insofar as field tests Indicafe that studen{s find these ‘ %l
‘particular topics fo be mean!ngful and manageable. Moreover, *he ?oplcs,

~~evaluation criteria, as well as the commun!ca?ion situation were al| i
S 4

passed by the project staff. That staff constitutes a panef of experts, !

-being comprised of experienced grade level teachers from English, social ‘ é}

. studies, and career education. ‘ ' ) ' “;ﬂél
criterion referenced";atldlfy.-\!f the resuifs obtained with.a new _gi

Ins+rumen? conform to those demons*ra?ed elther concurren?ly or at a SI

fufure time by some other accepfed measurement fechnique then +he new . . 'f%i
§~.-~—;~-~Jnsfrumen? is said to possess criterion referenced’valldl?y. Two _ i
crl?erla were used in an attempt ?o validate the publlc assessment lns?ruj ‘él

ment: (1) teacher ratings of typica! classroom communication and (2)

. 3
r
. . o
R
! ‘ S
.
.
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3;1- abl!lfy Ievel as !ndicafed by placemonf in athify level fracks.

“For each ‘of the 106 students who had participated In-the public -

*n

i' . _hgaring aqsessmenf +wo feachers familiar with-that student rated

<

. . : fhe~s+uden+~s typical classroom.communication-ski-l4s.—The 4eachers

. usad 3, form, presenfed in Appendtx L, whtch was developed for use in

s

fhe Massachusetts Assessmgnf of Basic Skills (thsachusgffs Department o

:bf’Eduéafion, 979). The inter-rater reliability for these classroom

i cpﬁmyhicafion assessments were r=.6306. In order to ascertain the
va[t&{?y of the bub1!c speakigg aséessmenf as referenced against this ‘ "ég
- crffer!pﬁ, +he‘corré|afion berweer average  classroom raf!ﬁ;“;nd the -
average total pubiié hearing rating was calculated. “The resurfing. )
correlation coefficiant was .8760’.:1 . | :
Although the public hearing assessment is a criterion refcreared

test, some Indication of the valldity of total < ares can be determinad

bi exéh!ntng’if these scores discriminate amony) sfudenfs;tn a manner
consisfenf_wifh'brevious ciasstficajjons of students' overall acaqqmic“f
Lo apiilfy. The schoo! district divides students into low, averace, and A . : s

advianced aSIltfy tracks on the basis gf student selfiselec+fons} +eacﬁer
- recommendations, and standardized test scores, Mastery decisions (at K
. . %woigvels: mastery vs. nonmastery) were cross-tabulated with student ;
abliity (at three levels) in order o determine the dependence of =
student performance on this examinafion with overal! student abiiity.

These cross-fabulaf!ons were performed for two fesf administrations ' A

involving -107 and 97 students, respectively: (See Tables | and 2 for

percentagns of students achieving mastery broken down by abitity level,) A%

The resulting 2 x 3 contingency fab!es were sthecfed to Ch!2 anaiyses.

4
o4
-3
%

F

Obtalned values of Ch!2 were |8. 47 (2 df, p<.00!) for the videotaped




criterion. One potential sourcs of error. or unrellablllfy is lack of

hqmogenql?y, Cronbach's alpha, was,calcula?ed. Cronbach's alpha ranges-

. sets of raters. The original 10-item instrument was used to evaluate

’ was also examined. Thirty students participated In this alternate form

-instrument were .917, .683, and..887. :

14

adninistration and 9.53 (2 df, p<.005) for the sample rated "live." .
In-both- cases the fnequency of criterion leve! performaﬁce was posl;
flvely related to ablllfy Ievel.

In*ernal consls*en_y. The scorlnq procedure for the publ!c hear-

lng assessmen+ creates a +o?a| score by summing *he rakings on eafj .

hom§genel+y—among’#he criteria. Thaf s, 1¥ the ljems do not all
con?rlbu?e to a "pure" index of communication skill, then measure-
men+ error is introduced in summing the criteria. In order to Sscer-

{
taln fhe ln?ernal consistency of the rating instrument, an index of

from 0-1.0, and dan be interpreted Iike a correlation coefficient.

[

Two -administrations of the speech examination wetre each rated by two

iOG s?uden?s by means of the vldeo?aée method. Internal consistency
velues obialned for this administration were 872 and .879. A revised -
10~item’ lnsirumen? was used to evaluate 96 s?udon?s by means of the
?Ilve" me?hod. The.resul*lngtvalues for lnfernal consistency were
859 and 8|7 While ;hese values indicate strong homogeneity foé'
+hese {0-item scales, it should be noted that internai consistency
general ly lncreases with the number of items, |t ls possible, +herefore,
t+hat the revised 8-item rating scale may display sllgh?ly lower homogenel?y.

‘

The internal cpnsls*ency of the employmen+ in?qrviewvra+lng scale

-

of the speech assessment, and were rated by three sets of Judges., Obtained

values of Cronbach's alpha for the nine-item employment interview rating




.

_~equivalent forms reliability, Because the, public hearing assass-

‘ment fs a criterion referénped test, If is necessary to devise aliernate

forms of the examination which can bé administered to those who do not

’bass It initially. The alternate form must be equivalent to the primary

assessment procedure, at least in fhe sense that performance on one °

" must be positively related to performance or the other. In order to

" determine if the employment lnfervlew cou!d seNe as an equivalent .

form of the speech proficiency assessmenf, 30 ninth-grade students of
varying ebtllfles,were adhlnlsfered both tasks. Each of their performences
were evaluated by fhree raters using the approprlafe raflnq lnsfrumenfs.
The correlaflon between- fhe average rafing on the employmenf interview

and fhe average rating on the public hearlng assessment was .697.
. A :

! This may be regarded as a suitably strong relationship for performance

tests of this Kind.

‘equivalence between topics. In the public hearing assessment

students are able to seglect their topic from among three agenda Items.

‘It 1s possible, however, that some bias may inhere in the choice of

topic. For example, some topics may befjnherenfly easier than others.
Or raters.may be more lmpressed by some subject matter compared to some

other. Such problems have insinuated measurement error in large scale

testing of writing skills (Rosen, 1969). Tables 3 and 4 present T .

-

«

summary statistics broken down by topic for two admio}sfraflons of the
rubli¢ hearing assessment. Two types of analyses were performed to test
the slgnlricance ot choice of fepic. Total scores were subjected to
ona-way analyses of variance (ANOVAS) with unequal numbers of subjects

- -

tested in the .three levels of topic,

’

2 A ey by
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SumheryStatistics: Public Hearing Assessment Scores by Topic

. (Origina! 10-item instrument; Videotape Rating Method)'

-

Topic 1 Topic 2 Topic 3 v . ey
° (n=66) (n=22)° =~ (n=18) : C
 mean _ . 22,92 2350 ' 2273
. { . . L
standard deviation T 494 3.56 3.82
mode . 15,00 24,00  20:00 .
‘median . . 23,00 - 23.00 20.00
achieving criterion (£) 30. 30 31.80 - 27.80
'Potential range: 0-40 ‘ . [ .
TABLE 4 ﬂ

Summary Statistics: Public Hearing Assessmant Scores by Topic
. 1
(Revised 10-item Instrument, "Live" Rating Method)

-~

o -

Topic | Topic 2 Topic 3

(n=43) (n=38) °  (n=16) | él
mean o 28.47 27.63 27.80 ';1
standard deviation 5.30 5.23 3.14 ' jl

“mode . 32.00 21.00 27.00 S
‘medlan ' 20.00  28.00 28.00 ' !
achieving criterion (%) 76.74 71,05 86.67 Mi

*
« 4
R oL

;'Pb*enf!al range: 0-40

The results of these ANOVAs appear in Taﬁles 5 and 6. While topic l'

T T

OI
%
#

(open oampus for lunch) was ;he most popular, differences among topic




o _ TABLE S

ANOVA of PubllcsHearing Assessmenf Scores by Topic

(Original 10-item Scale, Videofape Raflnq Mefhod)

-

" Souree of Varlation df  Sum of Squares Mean Square F
Toplc- 2 14.113 - 7.057 .346 -
S(Tople) . 105 2100142 20.390 '
TABLE 6

ANOVA -of Public Hearing Assessment Scoras by prlc
(Revised 10=item Scale, "Live" Rating Mafhod)

Z

Source of Varlation af Sum of Squares Mean Sauare E
Toplc 2 16.991 8.496 .349
S(Topic) ‘93 2266.247 24.368

means -were not sfaflsflcal y slqn!flcanf at the ;05 level.

As 2 second affempf to ver!fy that cho}pe of topic Is not a po- -
fenf facfor in this examlnaf!on, sfudenfs were cross tabulated accord-
lnq to topic (at 3 lavels) and mastery (at 2 leve{s, i -e, achteved
the criterion score vs. failed to ighieve the crifqgjon score). This
'score. tabulation was conducted for the twe test ;dminlsfraflons men=-
+ioned iin the preceging\paraéraph. {See tables 3 and 4 fqr frequencies
of ‘mastery broken down by topic.) Values of the Chi2 sfé@ls+lc were

‘ calculafed ln order to test for sfaflsf!cally significant relation-
", sh!ps befwaen masfery and fop!c choice. For the videotape method rat-
Thy- ohi?s. 078 (2 df, p>.10). For the "iive" rating ChiZ=1, A5 (2 df,

py.10), In nolfher trial was a statistically significant relaflonshlp

revealed.

13 ' .
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‘“itve" rating of 97 ninth-graders was 7239 (p <.001).

fz
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effacts of sncakina order, Iﬁrfhe pubilc hearina assessment,
speakers are élso audience membars. | Is possible that later speage}s
might be aided because they have an opportunity to include material
devalop;a‘bywqprller speakers. Indeed, obsarvation confirms consider;
able repetition of earlier arquments. Also, speaging order dictates

the order in which judges rate the speaches. It is possible that

- some fatique factor mighf systematically affect the raters' performance.

speaking order and total score was calculated

In order to revea! these poténtial effects. For the videotape method

‘administration to IQ6 ninth-graders, the correlation coefficient was

.1325 (p .05). For the "live" rating of 97 nlnfﬁ-graders, the corre-
tation coefficient was 3119 (p .0l). A statistically sIgnIfIc?nf
6r&er effect emerced for the "live" rating, thounh in nelther case
did speaking order account for more than 109 of the variance in total
scores. It is likely that the statistically siagnificant order effect
found for "live" rafing Is affribuf;ble to rater fatique. Were the
order effect due to students learning from preceding speakers, it
wouid have been more marked in the videotape method rafing as well as

the “live'" rating.

inter-rater reliability. As discussed in the previous section

on training raters, it Is necessary to Jemonstrate fpaf independent

. Judges can reach similar decisions in their use of the rating instru-

ment. Two procedures tested agreement among raters. oFirst, total
score corralations between pairs of raters assigned to the same stu-
d#gf were calculated. The averane_ln+er—rafer correlation derived
from the vI&eofape method rating of 10€ dlnfh-graders was ,3246

{p <.001). "The average correlation between raters derived from the

- L
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In the spirit- of criterion referenced testing, a second anai§ is

~

examined the degree to which raters aareed in their classification of
- sfuéenfs as masters vs. nonmasters. Student scores were éros;-

tabulated for mastery (at fwo»lévéls, i.e., Fﬁose who had attained the . 5;%

criterion score vs. those who failed to attain the criterion score) o

B

and rater (at two levels). The resulting 2°x"2-contingency-“abte was

2 procedure to ascertain if the relationship between K

subjected to the Chi
rater and mastery decision was statistically significanf. The contin-

gency table for the vndeofape method rating of 106 ninth-graders appears

in Table 7, while that for the "live" rating of 97 ninth-graders gﬁf'

- appears in Table 8. The obtained Ch_z2 for the former analysis was 46.463

~ . T
.

TABLE 7
Cross-Tébulafjon of Rater by Mastery Decision

(Original 10-item Scale, Videotape Rating Method)

~\N

[

, Rater | -

mastery nonmastery
oot mastery 27 10
' (25.5%) (9.4%) .
Rater 2 '
nonmastery 6 63
(5.7%) (59.4%) . .°

(p <.001) demonstrating strong agreement between raters. For this adminis-
tration, 15.1% of the students were cross-classified by raters, passed

by one rater but not by the other. This percentage of cross-classifi-

.. . s f . . [
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cations represents also the frequency with which a third "flqafkng"'

!

A )

-rater was needed to resolve discrepancies. ‘For the "live" rating, Chi’=

r

7 4 .
43,893 (p <.001) aaain indicating a strong relaticnship amonqg mastery
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. TABLE'S _ :
"Cross-Tabulation: of Rater by-Mastery Decision

(Revised i0-item Scale, "Live" Rating Method)

- .
S .o~ -~

P I Rater |
7 AR l\ mastery __nonmastery
mastery - 67 4
K ' <] 69.19) TNT3)
Rater 2 C
w nonmastery N 8 o 18
. (8.2%) (18.68) "

-

.

»decjéfons. Raters cross-cléssified 12.3% of the students using the

g3t

"~ "ive" :method. : .

o=

Dafa were a{so collec%ed rega;ding inter-rater reliability of the
job interview ratings. Thrée rafgrs evaluated each of thirty ninth-
graders participating in this assessment fask.‘ Simple correlations be-
tyeen fhe sceres assigned by fhesé fhree raters were :506, .605, and
.956. The reliability (Cronbach's alpha) ;f the average of three raf-
ings was .869. While the lowest of the inter-ruter correlations was
unsatisfactory, the highest of the correlations provides reason to B
bel teve that adequate agreement can be reached in the use of ;he emp loy-~
Ennf interview rating instrument if'more intensive training ig pro-
vided. |

: cultural group bias. No data were collected concerning the cul-

" tyral or ethnic identities of students in this project. Therefore it

was not possible fo\ascerfaln 1f the assessment procedure was biased

against any particular cultural group. Any future extension of this

xamine this issue. In doing so, however, it

project will need to e
o . ’ >

.should be noted that bias is not émpirically determined simply by not-

Laatid
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ing if one particular group scored more poorly than another. Rather,

*alfesf is biased if test scores over- or under-predict scores on some

crlterioe referencing measuring (e.g;, classrqom ratings of typical
cemmunicaflon behaviors), and if %hese erroneous predictions are ob-
tained for ene.cu]{ural group, but not another. Furthermore, ;ulfu}al
group identity must not be confounded with ability level grouping in

" any such examination of bias. Finally, ff may be eofed that the

communication +ask and evaluafjon criteria were constructed wi+h an

eye toward avoiding culfure-bound sfandards other fhan those which .E

may be inherent.in any lnsfifufionalized test of communication skllls

(cf, Rubin, 1980). ‘

WHAT RESOURCES ARE NEEDED TO CONDUCT THE ORAL COMMUN {CATONS ASSESéMENTé

As in Tthe case wnfh any type of assessment activity, one of the
ma jor considerafions in oral communications assessmenf is the +|me
element. Since the oral communications presentations are réfed by ,f
feachers, even more questions must be addressed concerning time. When; . é

for e&ample, are the teachers to be trained as rafere? When will the - B
feachers rate the oral presentations?

Rater fra!nlng can be provided during the school day and in the
evenings after school. . If a consultant has to travel a great dis-
tance, however. '+'r§ often difficult for the consultant to spend
his/het time fraveling for a +wo or three hour workshop after school. T
One approach 'is to work with one group of raters during the first half
of the schoo! day and work with a differenf aroup after Iunchi Using e

~N
this approach, one substitute can cover for two +eachens/ . <

I the rating instrument has,been "de-bugged"/’rior fo call!nq - .

the fqachers,in for rater training, approximafe!y'ﬁqpr hours may be -

-

i
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As stated in an earl?er secfion fhe‘selecflon of teachers
¢

as ‘raters ‘should not be Iimited to the English department. ' Also, as'

sufﬂctén%.

" Indicated earlier, some time must be lni+lally devoted to a "we believe"

discussion about the purpose and na#ure of oral communications and oral

A . -

-

.commUnicafions assessment. Video tapes of students of various ability
levels giving oral ﬁresen%afioﬁs are ﬁeeded for learning how to use the
‘rating instrument. iInter-rater reliabilities should also.be compu*eq
during the training.

lf the "live" method of rafxng (a$ opposed fo video faplnq the

sfuden+ presenfafions) is to be ufllized,ofhe raters should have some
pracfice using the lrsfrumenf in a classroom before havang the pressures
of rating large numbers ‘of sfudenf presenfafioéé:

- Obviousl; the time 6eeded to rate a population of students -will
depen& on the size of that population. Génerally, a class ‘of 25 stu-
dents can be rated during a 55 mfaufe class period, howeve;. Due to
the fatigue factor, teachers probably should not devote more than three
pericds a day -rating students' oral presentations.

For the sake of convenience, a class such as English in which most
".-- students are enrolled can be used for“fhe rating sessions. The teacher.
of that class doés not rate his/her class even If he/she is a trained
rater, Unless fhe.presenfafions are video-taped the only equipment-
needed is a speake?'s sfanﬁ and a audio-tape reco}der fo-recora the
presenféflons in case a third rater is. needed.

Raters in fge Glynn County School Sysfeh decided sfudgn?s were not
a§'rblaxed while being video-féped: In addition, the number of video
cameras and recorders avaiiable |imited fhe.number of pnesgnfafions that

-

could bp”glven simultaneously. Therefore, the decision was made to

P

”
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"Féfé‘fhé‘presgnfat]oné while they were being given.

_Another “resource needed; whén p

A Y

Feparing for the oral communications

éssg$smép+ process iS’COnSd!fafion services. An exberf'lh bbfgworal
gbmhqﬁjcé*lohs.énd_oral cohmunica{iohs assessménf, plus-a knovwledge
Sf\ihe bBE moveﬁenf,.wlll‘be»needed’fo help identify +he‘ra+1ng instru-
ﬁ?ni, train +ﬁe raters, organizé the rating sessions, and assis} in

_“analyzing the results. This consultant §hould also assist in identify-

~ A [}

ing qaps in the oral communizations strand in the curriculum and wi+h

—Liaéhfffying strategies for +eacﬁing oréllcommuniéaflons.

The monetary cost for preparing and condqgfing ofél'communicaijns

- BN

3 R

assessment is relatively small. Subsfifu{e teacher pay to provide for
release time for raters, s+lbends for after scﬁoo! workshops, .and

honorariums and trave! expenses for technical assistance are the major

expenses. Some of these expenses would be incurred only during the

-

-first developmental year. One approach to estimating the cost of such

a project would be to: ——

1. Declide how many raters are to be trained. Keep in mind
you will need a team of two teachers to rate about 75
students a day. How many days do you want to extend
~the rating process? ' : ' -

2. How wil) the classes of the raters be covered while
these teachers are rating the presentations? 1f
substitutes wiTl be used, allow one substitute for
every two téachers (one in the morning and one in
the afternoon) and muitiply the daily pay by the
number of days needed to complete the ratings.

"3, Add in $1,000.00 for 5 consultant days. This will
vary according to how much time is spent in -identi-
fying, developing, or modifying a rating instrument.

4. Decide when the raters will be trained. |f It is
.during the school day, add substitute pay, if any.
If this will be done after school; add in hourly sti-
_pends of approximately five-dollar an hour. -

5. List the cost of other miscellaneous ttems such as

At
o
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duc?ion cosfs for +he raf!nguinsfrumenfs.“

Em——
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HHAT*HAS RFEN THE lMPACT OF THF PILOT ORAL COMMUNICAT!ON ASSFSSMENT
PROGRAM ‘ B T G

¢ l ' Several of the . reservaflons fel+ by +eachers and s+uden+s at the
oufsef of +he projec+ were. relleved after. s+uden+s parflcipafed In the

assessmen+ acfivlfies. in +he«eerly +ralnlng sesslons, for example,

SOme feachers expressed +he belief Jhaf "many of +helr sfudenfs would
. .

no+ be able +o~do +ha+ i Slnce many sfudenfs “had. very llffle, if any,.

prevtous experience speeklng before a group +eachers were somewhaf

-
-

~skep+lca|;' o I .

. B B Alfhough a small number of students refused, mos+ s+uden+s dld
."'hfparflcipafe. Some +eachers were surprlsed that +helr students did very. -
‘web!; Some s+uden+s lndicafed a¢ the end of the school year that this
e;perlence had,been more helpful to thenufhanﬂany?hing eise +hey had
oééneva+ school that year. Some senior English +eaqhersiglve thelr
,gfudenjs an opportunity to try the publlcoheerlng simuiation wi+h0u+
+he benefit of fralned raters, and +he~s+uden+s thought 1t was fun.

Having less pressure to perform no doub+ made some dlfference. As jn

“the case when many changes are made, seeino can make believers of

-~ . L
B . .

-doubiens. _
The oral communlcaflon assessment program had a generally posiflve
effec+ on overall staff developmen+ The experience of having +eachers
1frpm the Eng!lsh, social sfudtes, and'career educa*lon deparfmenfs no
dbubf:had‘a posttfve effect. l+ promo+ed a more harmonious working re-

‘onship befween deparfhenfs. Rating +eams were. offen composed of

feachers from differen+ deparfmen+s both during +he +ralning and durlng

£
"

\‘r
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,acfual rafing Moreover, Insfrumenf development and-rater +ra|ning

sess!ons had +hemqual‘?y of ln-servlce education for +eachers who

~

fpngv[pusly had no exposur@ to principles and methods of speech communi-

h ‘cafi”on:— R R o

e

NS ™
A T s s P e

-y

. During the deveélopment of the rating scale and +rainln§ sessions -

F b o et

fhefthught was offen)expressed that by developing assessmenf procedures

‘before curriculum development and Instructional activities we were getting

’

"iné:cprf.before the horse.! Stnce It takes mon{hs to deve!ep such an

<

assessment procedure however, end because assessment procedures for the

e~

SR ‘other life role areas yeré In.rne final stage of Hevelopménf, seff-imﬁosed

\

> _pressure was felt, o

Devetoping an assessment Insfrumenf'does obvlegsly force the identi-

fication of what It is that the student must be able to do. And this

s B It ne e m g Fe i AT

idenfificarion of objecrlres is a first step in the instructional pro-

ik v o

cess. Teachers .who have been {nvolved, !n.fhe development of the rat-

Ing Insfrumenf and +he actual rating of oral communica+10n performance

will also be made responsive'+o making the necessary changes in their

P R SO T £
B T T R o

classroom practices. Having this +ype of !nvolvemen+ will &ertainly

+Iva+e “the +eachers to provide +he necessary instruction. .

3

Racent curriculum revisions have been made to include Insfrucfion

5
T v i g -
Bl 2 et v b

NE TR

in speech in the English.courses and revisions will be made In govern-

i

ment courses during the 1981-82 school year. Staff development aéfivifies‘

} A k

<: }
4

-

' wilﬁ also include instructional sfrafegles in oral communications.

The greatest impact of +h15*projec+ was +o adop*’fne‘procedures des-

.

: crlbed in this= paper as fhe means to assess oral communicationr compe-

R SIIPEN
R NI

PSR

tence. During +he 1980-81 schodl year all ninfh and tenth grade students

1 TN
I B
2551 n s bt A

"t

were given the opportunity to bevra*ed. Since these are the first classes

-~
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"assassmenf was "for real.' A Vastamajorify in both of these classes

:635566 ‘the assesémenf.

who:passed will be able to proflf from .additional instruction. Those

. who fall to pass a second time will be given more intensive remsdia-

42

fhaf must: showycompefonce ln all the areas ldenflfled as-minimum, fhls

.

r

Remediation wiil be handled as a regular part of the English

class since oral communlcaflon is ‘included in all courses. Even those .

A

e —

tl@n which will occur by pulling students from class and after the

negular school| day. - : N

A repor+ of the results were sent.home to parenfs. See Appendix

M Tasks (Skills) in which the student scored Iower than 3 were marked

as needi gimprovement. This report will also faclllflafe remediation.

3




Sll'MARY OF F iNDlN(‘S . o

~

n brlef this pilot projec+ .demonstrates that large scale cr!~
A~fenlon cefernnch fesfing of hinghsschool students' speech proficiency®

is fqéslbie: The comnur Ication task, & simulated public hearing, co

Prozereer R ey e
rRA I R

.'tgrni’ed to the speclﬂg:aﬂojs of the ‘qi-sfrlcf for] samp!ing extended
' . ° £

_ discourse in a formal, "fife role" situation. !t provides students

) - - . -

“with a‘sense of purpgse and context, and permits: exercise of a ful .

range - of communication skiils from invenflon of subject matter to vocal

-and qesfural dellvery. At the same f!me, !f provides fhe sfrucfure |

-

necessary fo contgol extraneous sources of variation.~ Moreover, fhe

~j‘a’sk-proVed meanlngfyl and manageable to the majority of students.

-

The‘rafing instrument devised for use In conjbnc?!gn with this

assessment task was a type of rhetorical trait measure. It provides
detailed information about students' performance which can knform place-
ment decisions for subsequent remediation, as well as compatency

" certification and proaram evaluation decistons. It exhibits con-

R Ty

tent, validity wlfhln a Ilmifed content domaln, and emplr!calkinves?i— ’ v
"gation. revealed strong lnfernal constsfengy. Criterion referenced . ' g
valldity was also demonsfrafed Given sufficient tralaina in ifs use, fé

' };ters were able to attain substantial agreement in’ assigning scores.
it sﬁould be noted; however, that the vtdeo?abe }aflng ﬁefhod was »
somewhat .supsrior to "live" ra?ing wlfﬁ.réspecf,fo reilab!jlfy. o

Par+tcularl9 +roublésome Is- the apparent rater fatigue factor in "{ive""

raf}ﬁgs. - - ©

This pllot project also developed an alférnbfe form of the speech R
proflclency assessmenf the-emp loyment Interview task. Thls proce- ’ oL

dure d!splayed adequafe equivalence with the prlmary assossmenf task,
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’ ,communlca*lon skill. are oufwelqhﬂa by the positive outcomes.

44

*he*publlc hearlnq situation. The rhflng {nstrument asséb!a?ed'wlfh
*his altérnate form possessed s*rong “Internal consls*ency Rasults
suqoesf *haf wl*h more subsfanf'al training .than *ha+ provlged in ‘ {i

this pnojec*. Judges can attain acceptable levels of inter-rater reli- -

. . .
r

The development and field testing of this assésspén*'proce&uré

-,
JRYe v

appears to have exerted salubrious effects on oral communication

lnsfruc*lbn In local high schools. A* very leasf' .teacher and student

. ¥

parflclpanfs have become senslflzed *o some fundamental oral communl- 7

cation skillis, Based on lnformaily ellclfed remarks, the teaching staff

seems to have shifted its attitudes toward oral communlcaflgn education o

in & positive direction., Most s!gﬁlf?&antly, the speech assegsﬁen* T | ?

program has ini+lated a process of curricula~ innovation whereby tea-

chers are providing mcre de!iberate ins*rqéflon in oral communication

than was p?évfoqs!y +he case. C o _ :
The costs of measuring and certifying students' snéech,proflciency . E

in t+his ﬁanner are substantial. The prceadure d~mands considerable 5

allccation of student and staff time, the latter entailing allocation

of funds for substitute teachers. Certalnly an indirect, multiple ' | “%

cholice test of communlca*lbﬁ skills would b2 less costly. This option, Q\{
however, was never pursued by the dis*rlc* Prevlous experlence de- 3
_ monstrates that such tests are dlfflcul* to cons*ruc* and wouid, if ?E

Implemented, |ikely have deleteriouc effects on*lnsfrucflon/TRubln,

1981.). In balance, *he .costs of a&mlnlsferlnq an examination of oral

~—
d r

H

FURTHER oonsmemnons . o : S

Jgifornaflve evalua*lon mo*hods *o control cos*s.

L) ) b
. 50 s - -l
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The assessm0n+ procedure dercrlbed in this report is the product of

- >

many compromlses. nldeally, for examp!e, student performances would be
h 7sampied ln a varle+y of communication situations ra+her than in one
«prlmq;yxand one‘alierna+}veg¢ask Slmilarly adop+ion of "tive" rating

o

"Ins{ead of the videotape methed sacrifices a deqgree of reliability,

Al
’ . ’ »

bqf‘main+alns'neverfhe!ess an acceptable level of psychomefr!c ade-~

: qdacy. Some additional saving- of +Ime and expense could be realized
by uflllzlno a general impression ra+ino scale. General Impression
scales, frequen+|y employed in eva!ua+lnq wrl++en composition (e. g.,
____ Hudson & Veal, |98|), require that judges render only a single over-
all raflng of a performance, frequen+|y along a flve-po!n+ scale.

This rafing method speeds up the scorlng process, and may even enchance
inter=rater neltabtllfv. What is lost, hovever, is the detalled in-
forma+son fha+ can guide, subsequeo; student ﬁxacemen+ and curricular
adjustments. In_any even+, use-of qeneral impression marking cahnot.
reduce rating +|m9 bevond the Iennfh of student speeches. . .

v

Two other al+erna+lve evalua+lon procedures. shlf+ the burden of

evaluation from a cadre of ra+ers +o students' classroom teachers.
4

~ . . ’ P

One such mefhod, employed in Masséchusef*s public schools; requires
+eachers to rate sfudenfs' typical communication skills as observed over

tJne in the course of classroom inferac+!on (Massachuseffs Depar+men+

N

" of Education, 1979). Those students who fall to pass this initial

_screening by classroom teachers are then subjected to a series of

l specific assessmen} +asks administered and rated by a trained evaluator,
A second me+hod ‘which sh!ffs the burden of speech assessment to -
i

classroom teachers demands’ ln—class performance tests on. specifled

qommunlcaflon tasks. C!assroom +eachemb act as test admlnts+ra+ors

IText Providad by ERIC.




and'ré+er5¢ lllusfrafTve of this admlntsfrafive arrangement are a

-

'procedure developed by fhe Pennsylvanla ‘Department of Education (|079)

whlch includes a sinqle narraflve task, and an evaluation proaram man-
dafed{by the: Vermony Deparfmenf of Education ('977) in whlch class-
room teachers. adminlsfer and evaluate a series of communicafion tasks.

These methods, which call upon classroom teachers instaad of

" -selected raters, incur .a great risk of gdreiiabll[fy.« Even assuming

P

_massive in-sefvice training programs, classroom teachers cannot shed

theif .expectations and preferences, factors which must inévitably

'

color their judgements. ~Without the check of a second rater, reli--
abiiity ts endangered beyond acceptable limits. Moreover, it is not

clear that such arrangements cons?i?d?e true savings, for teachers

al ready. ﬁressed for time must qive up some ins?ruc?ioﬁel efforts to

" accommodate to these assessment relafed roles.

assessing listening skills. The goal of this project was 1imited

to develop.ing égg field testing a procedure for measuring proficlency
in speech The project has nof considered the complementary and equally ‘
important goal of assessing lisfeninq competencies. In all but the
myst formal discourse, of course,'lndividuals shift 3§%amibally befyeen
the roles of |istener and speaker during fhe course of Interaction.
Such is the case in"the employment interview task, in fact. We spend
more flme lis?en1ng'fhan in any other waking hour activity. A complete
program of oral communication instruction cannot neglect I istening
skills.

2 Assessing listening skilks is a less eomplicafed and costly

enterprise than testing speech ﬁroflclency: Tests of listening per-

formanc¢e can be group administered and mechanically scored.’ !t is




" initial test 4evélopmen+ which consf!fufes an impediment to mzasuring

. listening abiiity. For the most dﬁtf, commercially available listen-.

_ten provide impetus for curricular innovation. "14-would be unethical ' ]

47

.

ing tests measure only limited types of listening (Rubin, Daly, Dickson,

McCroskey & Mead, 1981). Many commerical instruments are merely

-
)

read]ﬁg or vocabulary tests presented orally, Greafer valldify inhere fé
in tests which include listenina for noint of view, lisfenlnq for de- o
cisionlmaking,.liéfening for instructions, I}sfening for 1nference
makingt,aqd so on. 'Such listening examinations have been noncommer-

cially developed, must notably by Alberta's Ministry's Advisory
Committee on Student Achievement (1979), Massachusetts Department of Edu-

cation (197°), and Michigan Department of Education (1979). Exploit-

-
ina these models, it would be quite feasible for a local jurisdiction

to create and field test a suitable listening assessment instrument.

. K=12 curricular sunport. Enmeshed in the details of test adminis-

tration and technical analysis, it is-all tooc ecasy for a project of
this kind to losa siaht of its ultimate purpose: to enhance students' -

communication skills. This report has noted that testing progrems of- , °

to pursue this, or any other, achievemen+ +es+lnq program "1f such curri- -

cular suppor+ .were not for+hcoming . '%
Two g;neral points ought +o be raised with Fegard to appropr[afe. :
< ‘ L }

implementation of an oral communication curricutum, First, del iberate (

oral communfcafion ‘Instruction shouid appear at all levels of a student's

publlc school career, The focus of the preéehf project was on a high_ .
school graduation compefency test.” However, a sound féundation for .
fhese exif—level skllls needs to be set,earily In the primary grades,

and developed +hroughou+ the infermediafe grades. It is an error, for

-




2 ‘ example, .to presume that persuasive discourse is a fit ’subject only

" for secondary legel instruction. Younger children also possess per-
syasive skills which might be retined and enhanced (Piché, Rubin &

Michlin, 1978)., It may not be wide to assign formal publfc speaking

assignments to second-graders, but second-graders can nevertheless role-
play pérsuasi@e situations with which they are familiar. Similarfy, .-

younger children can learn fhp‘value’of orienting listeners to the pur-

‘pose of a talk, though they need not be exposed to the notion of a

L

; . formal introduction. ' ' .
A second worthy poin+ about curricular suppocf,coﬁhgrns the range

of skil!s to be taught. The public hearing and employmenf inferbiew

.

assessmenf tasks are sampled from a broad domain of communicafion s!fua—
flons, and fhey represent oniy a Iimited selection of communvcafion

% coapetencies. A well motivated oral communyégtion curriculum would not

merely prepare students to pass this competency evamination. Ra+her,
. comprehensive communication instruction would encompass the spectrum

- of interaction types from highly reciprocal conversation to highly.

3 Sformal apd ritual ized speeches of appreciation. |t would span a range °
of listeners from familiar peers to remote audiences composed of "the

general ized other." A supefior commupicafibn curriculum would pro-

t

s vide éfudenfs with, experience in a variety of communication acts inciud-

ing pinfomime, creative dramatics, small group problem solving, and

.
- - . .

4

A parl!émeqfary:dj§cuésioa. ‘lf would include units on nonverbal communi-
cafio&, dialecfs:aqq la~guage ya;};?Tnn7~gropagqnda fgchniques, and

¢ P story ¥él'tnq. ]n shor{ 'Insfrucfidn in oral communication must recog-

nizt‘fhai\assessmenf procedures are-indices of sfudenf achievement; they

¢
cannof be‘allowed to, circumscribe oufcomes of le rning.
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- APPENDICES
" APPENDIX A

&

Some;gfidinq principles . -

ITJ A cofmitment to assess oral communicafion skitls is an -acknow-
Iedgemen+ of the primary impor+ance of speaking.and |istening
in<our livés:, Oral communication is a tool for influencing and
.cooperating with others, for ciscevering our worid, and for self-

expression. It is also the foundation upon which liferacy is
“built.

~

1:2 A commitment to assess oral communication skills entails a
‘commitment to lncorporafe deliberate instruction in speaking and
listening fhroughout the grades. I+ is true that ye learn to
communicate through everyday experience. .But effactive and flex- -
ible speech comnunicafion skills are cultivated in teacher-learner
interaction. .

1.3 Oral communicatlion takes place within a social context., Artifi- -
ciality and an exclusively evaluative climate inhibit speech.
Assessment procedures ought to involve tasks which ask students to
communicate for real purposes in as naturalistic a setting as.

25 Fline$rothens

R o
) v &AW

possible %
t.a 'Criferia for evaluating speech communication are functional. They ;
are defined in terms of effectiveness and appropriateness within 4

given interactive situations. Absolute standards or standards
which do not refer to the unique quality of each communication
. setting, performance, are rargly applicable. Nor should stand- :
ards of written lanquage be directly +ransposed to oral assessment. . :

1.5 Evaluators of students' oral skiils must be familiar with the. :
fundamentals of speech communication. They must be trained to . =
recognize the demands of the assessment tasks and to rate students ;
in a consistent manner.

1 ettad o o S L Da

1.6 Assessment tasks must be designed to provide students with feed-
back concerning their strengths and deficiencies. Feedback should
be phrased in a supportive manner and serve as the basis for
additional developmental instruction.

]

Overview of asééssmenf tasks

Tasks involve a number of |ife roles identified as of primary Imporfance.
They are -set In a variety of interactive contexts (one-to-one, one-to-
group, one-to-many). The tasks include demands for both speaking and lis-
tening. They Incorporate several communication functions (informing,
questioning, persuading, establishing relationships). The District may
select all or only some of the tasks. The tasks may be modified depending
on the resources available, ' .

»,
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Tblephon!ﬁg;tor lnformaflon'

PRTIE

Task~A ’ :

3.0

3.2

-“Procedure. Sfudenf makes sImu!afed ¢e|ephone call fo fhe Sfafe

:perly concludes the- conversation

‘Evaluation criteria. Performance indicafors are rated on 4 point’

, Sfuden+ speclfles purpo-e ‘of cali llsfens for and" .
responds fo requesfs for:. clarifica ‘fon, requesf addifional nnfor—
1 lisfens for Insfrucﬂons, pro-

Q

scale. {See section.'9). Criferia include proper lnfroducfion,
speclflcafion of inferesfs and qualificafions response to regiest
for clarification, conveys own need for .additional informafion, '

. voice rate, volume, lnflecfion, approprlafe lLinguistic sfyle, and

’

courfesy. ; . -

4.1

4,2

.‘SOS;TﬁTéﬁview:: Task B - T . B

Procedure. Student inferviews for choice of positions-at a fasf
food restaurant, Procedure includes filling out application form.
Questioning . provides opportunity for self-disclosure and self-
analysi§ and for taking the role of another individual.. See
attached sample infervnew. 4 )

Evaluation criteria. Performance- indicators are:rated on 4-point
scale. (See section 9). Criteria, include appropriate response
to narrow questions, elaboration in response to open questions,
creating opportunities to show interest and initiative by ques-
tioning the interviewer, tactful inquiry concerning salary, start-
ing date, voice rate, inflection, volume, appropriate eye-contact
and nonverbal gestures, appropriafe linguistic style, and proper
conc!usion.

Giving instructions: Task C

5.1

5.2

Procedure. Student learns a vocational technique by viewing a
fiim or participating in an auto-instructional module. ' Examples
of -such technique -fnclude (a) ‘preparing mail for bulk mailing,
(b) rudimentary operafion of keypunch, (c) assembly of simple

* mechanism {e.g. wind-up clock). Student has opportinity to prac-

‘this technique to a peer.

tice and demonstrate mastery of technique. Student then teaches "

Evaluation criteria, Performance indicators are rated on 4-point
scale. (See section 9), Criteria include, student glves orienta-
+ion or overview of task, student gives instructions in proper *
sequence and in appropriafe units of information, uses clear langu-
age, asks for and responds to feedback, student explains purpose
for each component subtask, student does not rely on nopverbal-indi-

 cators, speaks with propes rate, volume, inflection. ’

59 .




43.

*T"Taskfib-

‘PubFlc hearina: Task E . s

. cussion In order +o~solv'

- Qroup parflcipan+ on.a 4-poln+ scale: (See sec+lon 9) Criteria

-

Procedure. S+uden+s parficlpa?e Fn leaderless peer qroup dls-

wlfhln*?heir ranqe sof- exper’ence and In?eres? Examples of such
fopics Include "Uhaf shou!d you do T you discover a friend ex=
perimep?ing With: hard drugs " ihat can high school students. do
. for-themsalves; to- prepare. for ‘the. job marke+ of +he coming decade? W,
"How should we. change -our Ilfes?yles to. adapf to the need: to con-
serve eneray’" ‘Students must-adopt roles for effective group
funcflonlnq, clarify +he topic, develop po+en+la| so!u+lons evaIu—
afe solutions.

Evalua?lon crl+erla. Performance indicators are ra+ed for each

lnclude doés - not domlna?e discusslon, seeks o+hers' opinions,
expresSes .OWn oplnlon at approprlafe ponn+ paraphrases o+hers' 4
con?ribuflons, expresses: disagreement and' agreemen? clarlfles
topic, identifies points.of contention and.commonality, gives log-. -
fcal support.for owh point of view by means .of ‘example. and other -
forms of evidence, expresses evaluation of others' ideas construc-
tively, voice ra+e volume, inflection, nonverbal gestures. :

>

ca A Lar o N
g vk S A gt s s

7.1

7.2

Qri?lcal Ilsren{gg: Task F . .

point of view, gives reasons, supports point of view with infor-

~ 3
Procedure. Students par+|ctpa+e in a simulated public hearing
such as ‘might. be .conducted by county eommnssnoners. Proposals
under consideration include ‘construction-of an <ndustrial air-
port, abolition of all zoning restrictions, 1ncreased property
taxes for improvements in fire department and county hospital.
Studen® selects one issue on which to testify before the hearing
officers. . Student decides his/her own point of view. Time limit
on statement is 3 minutes. -

13wt wnts U bty mr o A

It T, S
D e R R T X Tl

Evaluafloq criteria. Performance indicators are rated on a 4-point .
scale.” (See section 9). Criteria include, expresses indentifiable

mation, arguments are adap+ed to the point of view of local govern-
ment admlnls?ra+ors, Iinquistic s+y|e is appropriate, states poinf
of view clearly in introductory comments, concludes aoproprlafely,
uses appropriate eye contact, nonverbal qesfures voice rate, in-
flection, and volume.

8.1

way construction project), advertisements, sports report blending
into editorial comment, weather report. In group or individually
. students are interviewed to determine *heir discrimination between

I Ny N At e
e e i o8 et e X

Procedure. May be conducted individually or in group. Students
view a videotaped condensation of a typlcal newscast. " Tape includes
sagment of political speech, biased report of news item (e.g. high-

K
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“*fAPPendix A (confinued) S ‘ -

v facf and opfnlon, reﬁénfion of informafion, inferences from Infor-

mafion g!ven analysLs of . pensuasive appeals. .
8.2 Evaluafion cri*er!a. Performance :indicators are rated on a 4—poln+ -
scale. {See secfion 9) Cr!fénia Include, discr!m!nafes fact

- from opinion, Idenfif!es po?nf of view and infers moflyafion when.
appropriafe, correcfly cafeqorizes -persuasive appeals (e.g., band-
wagon approach gli?TerInq .deneralities, incomplete statistics),
‘infers ‘proper personal -action (e.g., on basis of weather reporf)
“ihdependent of.-moral judgments. .

g

9. 'évaluéf!oﬁ procedures , . - -

Traingd .raters record their Judgmenfs on instruments designed .specifically
tfor each task. Fach performance lnd!cafor is rafed on a four-point scale
- as fO'lOWS’ -

| - Remember to do this next time. See your teacher for further
suggestions for improverents.
2 - You have this skiil, but you can do this more effecf!vely or
. consisfenfly next *ime. =
: . 3 - You did well, but ‘in order ‘o improve your communicaf!on skills,
polish up your use of this ability to be extremely effective.
: 4 - You've mastered this Sklll. If you can remember to use this
- ability in other sifua+ions you will be an effective communi-
cator.

5
*

A rating of 3 or 4 indicates that the student has exceeded the performance stand-
ard. Whenever possible, students will be audio-or videotaped so that they may
review their performances in conjunction with the feedback/evaluation forms.
Preferably two raters will evaluate each performance. When ravers disagree, -

the taped performance can be used by a third evaluator or ‘Yeam of evaluators

for a f!nal determiration. Evaluation procedures allow students who fail to be.
retested at frequent intervals, recognizing that oral communication performance
is affected by many.variables and may be inconsistent from session to session.
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sno*f obngat:lou :o answer quutim you find personilly 6££§n§i%\;: If_ 0

RN

Mother's Education:

s ¢ - b N ’ v . Fa
_ S@éili Security Number RS
N - 3 Age Sex
First . Middle -
- Street — cj.ty State Zip *
N . : e
Street — ' City State . z}.p .
".z?itiief!'serccupaE1on: . Father's Education:

. Mothet!s Occupation:

* Phone .!fumber - “_citizen of U.S.A. Yes No
P ' . .. *  Color of Color of .
- Date of Birth Height . Weight Hair ' « __Eyes
;‘N" K _,\ ‘, ) * -
5‘5 ﬁﬁwm.bz'smm ’ o _ )
, ) : Dste You - Salary
l’osition- host/hostcss __cashier cook Can Start Desired
Days and Hours Available. ) ] Cs - -
K ' If So May We Inquire
g mAre You t-:wloyed Now? of Your Present Employer
T EDUGATION Name and Location.of School Yeara’ Date
. : Attended- Craduated
g Grammar School : — - . -
, ~ Wgh School - :
o ivities._ - . - . .
[MCvic.(Athletic. Yraternal, etc.), ——




SN - _ " . Yeiirs Date:
AIDUCATIQC - Neme and Location of -School Attended | Graduated
lhgc ' L - :

- Ttadn. lua:l.neu
- /or “Correspondence

Schcol

-

* ’ . R -~ -

e

No Freviocus Enployer, Vrite "NONE.

mmx meERS (ust ‘below Last Two &lpluyers, Starting wm: Last One First.

I

Date - . : _Name and Address ] Salary : Po-!.t:lon ) Reason .tor
} Honth .and Yaor o - of Enployer s " " Leaving
( * From
To__ :
B R

REFERBNCBS. Give Below the Names of Two Persons Not Relatcd To You, Whom You !!ave
_Known At Least One Yenr. .

Town - Business

'1-

2. .

PllYSICAL RECORD: )
Lint Any Physical Defects

: Here You Ever Injured? G:I.ve Details ) .
‘ . . . . 4

-

-

‘Have You Any Defects in Bearing? In Speechk? - .

In V:I.s:l.on?

SIGNATURE:

-
-t
.~ DATE

Fa

TE BELOW THIS LINE

DO NOT
Date

Interviewed Bg

REMARKS: ’ : — —

e e e N



j ‘Appendix B (continued) ' :

1. NAME. ' . DATE, _

. Explain pelow vhy you feel you are qualified
¢ " qualifications or’ experiences you have had.
~ -Answer this question completely. .

-~

]

for this job. Describe ‘any special
You may write as much as you wish.

 Zumm
/
y ]
-~ Vi
~
.
e Continue on Other Side

3
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N
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A ' . APPENDIX C *

, - Scrip‘l‘ for :iob Imt{rview Task - - : s

’ . ~ - T o . ‘ ;

- ,'Thank you for filllng out all fhase forms. Nowslet's talk a little bit '3’-3

_ abouf you. Have you ever in'terviewed for a job before? Wel! you know fhaf ]

the ‘most important think for- you to do is to relax and-act as natural as you

- v -,
PR ags v e b
G esd

. -can. : : ) - -
i h .
H ~ l!— | see you prefer to wéark as a \
a. Cashier. Any ;;arﬂcular. reason?; ) -
How well do you do in math? 'w »0
Have you ever worked with mr;ney before? . ) f\
T —w How do you feel about beinas resoonsiblp for Iarge amounfs of money? -
_ Our policy is that cashiers are held responsible for any shorfaqes , ;
f - E Th§f means we ask for 2 reimP;ursemenf if y0u come up E;hor'*l'. . - :
; . - i How do you feel about fha.f?’. i - : "
~ . How are you at talking to people? - . . - ‘.
- | b. Cook. Any oarticular ‘reason?' o 5 - .
" ~ Have you ever been a cook before?, L : ‘ .
* o whaf were your duﬂes/Whaf do you know abouf fhe duties of a cook? .
g . How'd you like H’/How do you +hink you'd' fike fhéf job? . Q:
Cooks have to be abie to keap a lot of orders,;offen speclal orders’;, ‘ ' :
* 7‘. in their heads on once. How do you feel about that? ‘S
L . G Host/Hostess. Any particular reason" . y o, ) ‘
Have-you ever done this job.before? ~ ‘ o . )1
' —C;an you describe your duties/What do you know about what a ‘host/hostess ‘
“; v What did you |ike about fh.e Job/Why do".yc_;u think you'd |lke this job? '
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- “Appendix C

L aboif you?

" Tell me

(continued) -

‘In this restaurant the hoste$s/host hires and supervises all waiters
, R L] .

and waitresses and makes up the work schedules. Can you tell me what

qualffies you for-this sort of responsibility?

“

| see you're working somewhere else. How long have you worked there?

How do you *feel about ynur job? y

Tell, me about your duties.

Do you think you can handle both/Why do you want to leave?

-

2
How do you get along witn the other pecpie on the job?

How do you get along with your boss?

v

What would He tell me about you if | asked him?

| see you used to work at ' .

How long did you work there? s

Whaf'were your responsibilities on that job.?

Diq you aet along pretty well with your co-workers?
What about your boss? |
Hog.would you feel about working there aga?n?

1£ | were to call your boss for a, recommendation, what would he tell
S .

bout yourserf'as a student (for those who are not working

I

somewhere else). ~ : ) o
How do you like.school?
You make pretty good grades?

What are your favorite subjects?

_How do you get alona with your teachers?

What about your principal? .
. , .

Do you have any favoritc adults at your school? ) -
s B )

s,
~

-

e et L PS ke
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. ‘Appandix C (continued)

. .
'y -

if 1 .called your principal (or one of your teachers), what would they,
. L& ‘

2

tell me .about you?

[N

like ‘any activities here. What do you do in' your 'spare time?

Tell me some of the thinas you would like to do with the moné,l you earn

#rom this Jjob. oL

td

/ Tell-“:rge a I}ﬁle about these activifies you listed hece/! see ydu didn't

I'd like you to tell me about an incident that.will show me what kind of

a worker you are. Tell me about a time when yod‘ r2ally héd to put out an

>

incident as if it were a story, with a Beginning, a middle, and an end.

(PROBES - Use thé following probes if student produces three -

L3

sentences or less) .

- N
-

a. "jl'ell me more about why you needéd or wanted to do that. -
b.. Tell me- mo;'e abour why it *ook such an effort. -
,c. Gjve me a better idea o.f exactly what you needed to dc.
d. .Ho’w were io‘?her people acting while ali this was going or;?
Or. I-'now did they react afterwards?
Now -ara fhere'any queé‘i’i‘ons' you would l.ike to ask me?

Our intervies s finished now. Thank you for your time.

’

-

o

effoi;”t to do something that was/lmporfanf to you. You can tell about this
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- APPENDIX D, © ° . -
" ‘Pubiic Hearing ’ ’
. ) "AGENDA - LT

The Cusfer Counfy Bbar pf Educaflon wlll hear commenfs from students, tea-

-

chers parents, and ofher concerned c:flzen! Those who wish o speax ‘be-

.

S (

- fore the: Board may choose only one proposal Limit your comments ‘o three’

minutes. Take some fime now to thlnk abouf what you wish fo say to the Board
-Members. Prepare some notes or a skefchy oufllne to take wlfh\yégzrhen you
spéak: _ ‘ . :

¢ R . i
o
P -

.

The Board will consider the followlng'prqposajsﬁg -

PPN
f

-

t. Open Campus for Lunch :

)

The proposed.regulafion would permit students to leave the high school

If the campuses were opened for .

. .

lunch students wou:d have qreafer freedom of cholce abouf +helr food.

campuses during their Tunch penlods.—

0
Howevet tardiness and}fruancy mlghf‘become greater problems.

. A}

There are

prosenfly few suitab’e restaurants within walking distance of the schools.

2. Eliminate Fund Ralslnq In School’ - _ -

- Many sfudenfs ralse money for various clubs and orqanlzaflons by selling

-

candy, oookles,vand rarfle flckefs to fhelr fellow sfudenfs. This type
of fundnralslng helps suppor+ such acflvlfles as band 4-H Club, and the

These sales are,so nu erous, that fhey someflmes lnferfere

3

.Debafe Team.

th ciasses, :and students‘who are. asked to purchase the candy, cookles or

-

~  raffle tickets may feel harassad. The proposed regulation would prohibit

’
rd - , »

.. such ‘sales’-on school grounds. -
f . .

-~
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Appendix D (continued) A
( 3. .Ban Sfu&eri‘l’é From Driving tq..School
Under the proposed regulation, only students who can prove they need cars
to get to their jobs-after school would receive schoo! parking permits.
{ This would reduce traffic congestion in the parking lot and also'help con-
" serve gasoline. At the same time, the cost of school bus service would
i .. rise s!ightly. ' : .
” "i
¢
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APPENDIX E

A STUDENT GUIDE TO EMPLOYMENT INTERVIEWS . ‘

Nofhlng can substitute for proper +ra|njng and skill in landing that
job-of your dreams. But the way in which -you present yourself to a pros-
pective employer is another important factor. Many a qualified person has
missed out on an interesting job because he or she made an unfavorable im-

pression. When an employer must choose béfween‘+w0~equally<qua+$£4ed_apnl?-
cants, the one who can communicafe most effectively will have the winning
edge.

The application rorm—Ts~+he—+rrs+—eeeas+en—vnu have to show what klnd of

person you are. No-one wants to hire a person who writes-today's date |n/fhe

space for "date of birth."” An applicant who does that shows carelessness,

and could be a danqgerous worker. Personal grooming may also be a cliz as to
the kind of worker you will be.. We all make judgments about pgople based

on their manner of dress and physical appearance. s

By the time you reach the employment interview, the emﬁloyer already knows
a qood deal about you. For the employer, the 1n+erv1ew is a chance to learn
more about your personality and interests, about how weli you think "on your
feet", and especially hov you handle yourself with’ other neople. No matter .
how skilled you may be, you can not work effectively unless you can communi -

, cate effectively - to cusfomers, co-workers. and suppliers. At the same time
as the employer is sizing you up, don't forget to use the interview as an :
opportunity for you to size up the employér. Is this a company in which you
_Gan fit in comfortably? Will you find the job challenging? Of course you
‘ought not appear arrogant, but an/pmployer will be favorably Impressed by
your intgrest and maturity if you ask such questions.

Here is a list of some of//Le communication skills an employer may be
looking for during the course of a job lnferV!ew.

/

SOCIAL RITUALS- Before +he inferview beglns do you greet the |n+ervuewer,
state your name and Ahe purpose of the interview? After the interview, you
thank and take your leave and state that you hope to hear from the interviewer
M'h3fﬂum?//

‘

4

RESPONS | ENESS Do’ you answer all questions and even vol'nteer relevent -
informatign” on occasion?{’

INFORMAT I VENESS= Are your answers relevent to the ques%ions? Do _your

f ///// INITIAT IVE- Do you occasionally ask a quesfion of the interviewer or

volunteer a comment?

INTERPFRSONAL MANNER- Are you sel f~confident, interested, and appropri-
ately respectful? : -

& Ladent
ninde 5
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"Appendis E (continued) : ‘ o

o

LANGUAGE STYLE- Can you speak fluently, meaningfully, and without too
much slang?. ) . 7
"ORAL EXPRESSION- DO'YOU speak in a conversa#ional tone of voice and use '
your voice to show your sincerity? -

AR N Ty w3Sam iy s Yor 2p e, s
RS N 0 S e it et

’
»

SPEECH RATE- AND VOLUME- Can you be heard easily? Do .you speak at a speed
that can be fol lowed without effort? - .

3
L

GESTURES- Do you use your face, body; and hands in a natural fashion to
supplement what you are saying? Do you look the interviewer in The eye? .

Improving your skills in these areas will help you to become a better
communicator in all your encounters, including Job interviews, Probab!y the 7
sungle most important piece of advice to carry with you into an employment:
interview is to be truthful and to be yourself. With that attitude; plus a *
healthy dose of motivation, an interview can be a positive experience. .

’ -

o e o et e e — -




APPENDIX F

A STUDENT GUIDE TO PARTICIPATING IN PUBLIC HEARINGS

. Our~§pVernhen+ has grown complex and touches almost all areas of our
lives, -Gone are the days when a person could just set up a sigr and go
into-business. - Most businesses must now conform to a number of governmental
licensing and safety regulations. ~Govérnments now also provide services such
as Social- Security benefits and consumer awareness information that were 'un-
-heard-of when your grandparents were young aduiis. Education—iscorpulsory
for all. You must take a specified course of study and fulfill other require-
ments in order fo receive a certificate of graduation. o . v

Sometimes citizens feet powertess-in—the face—of-big-government, Some- "~
times they complain. But ours is a government of the people. for the people,
and. by the"pépplé;/'Offen i1 is our.own fault if our government is not serv-

. .inguus—thé way_we.feel- it should. By exercising our right to vote we can

have-an. infivence on governmental decisions. Often times, various governmént
agencies will conduct public hearings so that citizens can express their views =

et on various issues. You may be surprised to learn how much influence you can i

S exert by. speaking up at such public meetings. . S

The affairs of local county government may not attract the attention we
usually give to national politics, but in many ways local qovernment has a
more direct effect on our daily lives. County governments, usually headed by | :

- a Board of Commissioners, decide the amount of property tax you will pay on

your home. They provide fire and police protection. Local government requ- o
lates how buildings must be constructed and where they must locate. They take -3
care of roads, water, and sewerage supplies. County governments usually pro- B
vide recreation and health services for citizens. By speaking at public hear- g
ings conducted by the County Commission, you can have an impact on many ’ é
decisions that really affect you where you live. ’ j

As a student, you may be more aware df the role that your County Board of
Education plays in your life. The School Board, composed of elected members,
sets policies concerning hiring of faculty and funding various programs. The
Board of Education must make sure that school buildings are in good physical
condition. The members of the board make sure that day-to-day operations like
‘bus service and schoo! lunches are in order. If they have particular concerns
about classes or curriculum, the Board members will discuss them with the proper
schoo! officials. The Board ¢ Education controis the schoo! system's budget :
and must set a property tax (o make certain that sufficient funds are collected. i
Like the County Commission, the Board of Education holds pub)ic hearings so
that interested citizens can express their views.

o
Ge K nkma ETa e S b Ber KN ¥

-

When you speak before the County Commission or the School Board, remember
that the officials are truly interested in listening to your views. But they
cannot read your mind. You must speak clearly and in an understandable manner.
Remember also that a public hearing is an occasion to 'air conflicting points of
view. You cannot expect the Commisioners or Board Members or your fellow citi-
zens to always aqree with your opinion. So you must speak persuasively and
give reasons to help them see tnings your way.

<
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Appendix F (continued)

TR %"
éu S JNTRODUCT!ON— Do you clearly s+a+e which. item on- the aqenda you wish to
discpss’ ‘Do you attempt to capture +ne Pommissioners or Roard members'..

-affeniion’

L PURPOSE- Do you clearly 'sfate your posi%ibn on the issue?

REASONS- Do you give reasons for your posi+i01’ Do you support those rea-
sons with fac+s .examples, or common sense? : -

; —ﬁﬁﬁﬁqi?ﬁ?+eﬂ-Qo—yeu—pa*«yeap—message—¢oqe+her so that the Commnssioners

¢ or .Board members can see how one idea follows from another. 1s it clear which
4 of your points are the most important?

- R ~__OBJECTIONS= Do you anticipate why some people might be opposed to your ~

) poin+ of view? Do you show why those objections are mistaken?

_ CONCLUSIO“- Do you end your message. with a s+a+emeni that will help the
) Commissioners remember your point of view? Do you thank the Commissioners or
-7 - .Board-members. for-their_attention? "

{

P ‘t,'\ aeeregeny

LANGUAGE STYLE- No you speak fluently, meaningfully, and without too much
“slang?

: ORAL EXPRESSION- Do you use your tone of voice to keep your listeners’
; attention and to show your sincerity?

SPEECH RATE AHD VOLUME- Can you bé heard easily? Do you speak at a speed
that can be followed without effort? . : :

GESTURES- Do you use your face, posture, and hands to reinforce what you are
saying in a natural fashion? Do you look the Commissioners or Board members in .
the eye?

Improving your skills in these areas will help you to become a more
effective communicator in all your encounters, including public hearings.
Somet-imes people are fearful or timid of speaking in a public se++ing. But
if you believe in what you are saying, and have given a little thought about
: how to make others believe it as wel!, then you owe it to yourself to speak
z up. In this way you can have influence sn your community and on your |ife.

~—~

-
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APPENDl-X,'G |

R
e

INSTRUCTIONS TO TEACHERS FOR ADM!N!STFRINC THE PUBLIC HEARING
ORAL COMMUNICATION ASSESSMEN) .

. -
- N ——

Ax ‘General Concerns.
Our primary concern is +ha+ we maintain consnsfency in admlnlsfering
this +es+ ‘Everyone mus+ be treated alike.

R 'Use uniform ‘instructions.

~

2. ‘Maintain consistent demeanor--friendliness, encouraqemen+ verbal anrd
" nonverbal feedback

3.. Keep testing condifions constant nnclualng seffing and amount of dis-
Afracfion.

Sef#ing’UD +he Room

.. Set three chairs-and a table at the front of the room for the
"Board Members " : .

2. Set rematnder of chairs facing the fron+ of +he reom with an a:sle
in the middle. .

3. Place the speaker's “podium or table in the middle aisle even with the
front row of the audience. (Speakers will be sfandlnq with the aud-
ience, speaking to the "Board Members.)

.~

4. |f possible, tape the microphone to the speaker's podium.

5. Place the video camera at a sliaht anqle (3/4 profile of speaker)
so that speakers do not have to' ook dlrecfly at +he camera when
addressing the "Board Members."

6. Check tape recorder. Return counter to 000" at start of each page.

Infroducing and Running the Task o

1. Base your introduction on the followinag script: "A County Board of,
of Education makes important decisions that affect studéfits, +eachers,
and all .the cltizens of the County. How many of you have concerns “w
about the physical condition of schools you have attended? Maybe the
schools were crowded or.needed air conditioning. Some of you may have
wished that better textbooks were availabla or that differen+ types
‘ot classes were offered. Maybe you have heard your parenfs discuss-
ing the taxes on your home. A County Board of Education.has responsi-
bility for these matters that have an impact on the day-to-day funcfions
~» of the school’s odd on the future of the school systam.
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Appendlx G’ (conflnuedl

‘Now-the Bo. 1 Members know +hn+ +helr doclslons ape lmporfanf to .

&l résidents of the Counfy, so the ‘Board welcomes people to 1ts - — - ——

meetings. At public hearings any interested. ¢itizen~-students,
parents, teachsrs--qets a chance to express. their views to the-
Bosrd Members. 1f people come: to these meetings:and. tell the School
Foard. Members what is on their mind$, then members of the community
may have a great deal of influence on thelir schools. r

L
,

Today We are golnn to pracflce ‘what i+ would be like tao speak at

a public hearing before a Céunty Board of Education. The Board has
an -agenda of Issues it will be considering at this meeting. Each

of you will choose one issue about which you would like to make a
statement. You will have a few minutes to think about what you want
.to-'say to convince the Board Members of your point of view. Jot
down a few notes to help you remember, but don't try to compose an
.entire spéech. Then each of you will have a chance to speak to the’
Board Members.

| know that some people get a tittle nervous .about speaking out, and
| know that some people get a little sllly, too. But | hope that
you'll take this seriously and really think about what you wouid want
. to say about these decisions that could réally.affect your llves.

" Just iqnore the camera. There's really no need to be nervous. None
of us is an expert speaker. We're all in the same boat, Ne'll all
just be interested in hearing what you've got to say." ’

2. Hand out the agenda., Read it aloud. Summarize the three proposals.
Ask if they are clear. (In answering questions try to redirect +hem
" to the studedt: “You'l! have to think about what that means to you. "

3, Choose three students at random to take the "Bqard Member" seats.

.

4. Give students three minutes to organize +helr +houghts.~

5. Students should be called up ln a random order~ They should speak
— 1o the "Board Members," not the teacher, the camera, or the .class.
Encourage (by example) students to 3pplaud after each speaker.

6. Record perflnenf information (students names, proposal-number, etc.)
on the "Videotape Recording Record.!
7. Don't forget to give the "Board Members their turn at speaking. ' They
_should be the last to speak, addressing the remaanng +wo seated
"Board Members,"




APPENDIX H ‘

S—
‘ Public Hearing. Feed.Back Form ‘
OrlginaT Draf+
STUDENT+ ' - cLAss: DATE:
<SCORE: PERFORMANCE STANDARD: ‘PROPOSAL #:
"INTRODUCTION: ' ) v .
(l)l'none . ’
(?) Just names proposal . . _
(3)‘fnames proposal and attempts to.capture Interest -
. (4) names proposal and provides novel or elaborated apfproach
. 2., PURPOSE: ' ’
(1 nd\ooinf of. view I ~
"(2) vacgue point of view .
3 unambiquously states position on pronosal
(4) -states position with emphasis or situational, qualifier
3. REASOMS: S - i -
(1) unsupported assertion |
(2) ynelaborated reasons aiven
(3) at least one reason supnorfnd
(1) »several reasons supporfnd or espec:ally apt support

40

(2)
- (3)
© (4)

5.
|

€1y
)
{3
(4)

6’0.

n
(2)
(3)
*(4)

ORGNJIZATION

T

ORJECTHONS + '*

'CONCLUSION: .

N w
I'.

~\

-

Ideaé’whol!y unrolafed
ideas only implicitly
logical sequence or simpée transitions :

\proper_emphasfs and explicit connections’ between ideas

related

R

Ly,
does not acknowledge reservations
acknowledqes -but does not refute reservations

refutes.at least one reservation

refutes several reservations or espec1ally apt refutation

o,

- .

no conclusion or merely states that~remarks are finished
Just: thanks Commissfon or- just restates position
restates position and of fers thanks

symmarizes or concludes memorably and offers-thanks

SPEAKING-ORDER:%
RATER: -




slang or Incomprehensible on séveral ocecasians

very vaque or distracting "fitlers" or written: languaqe
minimally fluent, appropriate formality
vividphrasing, highly compiehensible

»

. .
-y .

¥ - 8. ORAL-EXPRESSION: S " L

+y—monotone——— - - ' et i
; (2) inappropriate or distracting inflecfion on several occasions or memorized 7
i ‘ {3) conversational variation in inflection ¢ ‘
- (4) -tone of voicé expresses conviction or emphasis

°

9. SPEECH RATE AND VOLUME: -

; . (1) inaudible - : »
R (2) rate too fast or too slow - distracting :

oo —  —{(3)—speech- rate and volume.-do-not_strain_listeners___ =

D (4) variation in rate or volume used ior added expreSSTVeness\\\

=10, “GﬁSTURES‘:’ o ‘

§ . (N dis?r“ffiﬁg ménnerisms or postiire . . ) .
3 (2) no eye contact with Commissioners

- (3) eye contact established, comfortable posture - .

: / (4) facial,. ody, or hand gestures for emphasis or illustration -

1 .

i




Y e e
s TR R P WP

s

y . ‘ o
APPENDIX | -

Pubtic Hearing‘Feedbaék Form, Final Version

0 STUDENT: .. - CUASS: ___ . DATE: __ SPEAKING ORDER:
;. SOORE: _ ___ PERFORMANCE' STANDARD: . PROPOSAL #: RATER:
... INTRODUCTION ™ ¥
v _ (1) _mone ) ' : . :3
L (2) just names proposal =
! ~ "¢3) names proposal and. introduces sel f NRF
) (4) names proposal and attempts to capture interest 4
? Z. POSITION: ' l%
g (1) no point of view s ;
3 (2) distorted point of view as it rzjates to the oroposal - shows confusion ﬁ
i (3) wvaque point of view - weak in stating position %
T T T A4Y T unambiguousty sra+os position on proposal ) ‘Q
{ - - -
2~ 3. REASONSY . ' i
: N 3
(1) - unsupported assertion i
(2) unelaboraied reasons qiven _ . ;
{3) at least one reason supported ¢
(4) - more than one reason supported or osppcially apt support ;
4. ORGANIZATION: . - T ‘

¢i) 1deas wholly unrelated

(2) “only one idea expressed - no relationship possible
(3) more than one idea but no |oaica| sequence ’ & .
(4) logical sequence of ideas

5. CONCLUSION:™ .o . ;
¢ [ 9 o

. (1) no conclusion or merely states that remarks are finished “ o

. (2) Just thanks Commission or just restates position : :
(3) restates positiun and ofiers thanks :

(4) summarizes position and offers thanks . i

6. LANGUAGE STYLE:

(1) reads from notes or is incomprehensible . i

(2} slang or inappropriate lanquaqe used ) ;

. . (3) minimally flueni, approriate formality /o !
2 * (4)-, fluent, ap?roprla+e formal ity . - “J 1
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_ -Appendix 1 (continued), S
" 7. VOCAL DELIVERY: - : ' o -1
t‘ﬂ .o . . . i - ’ - ' ¢
N (1) monotone or inaudible
s (2§ -distracting tone ar rate ] P .
(3) conversational tone and rate ‘ ) -,
. ) (4) emphati-tone,  varied rate -
i - . !
in 8. GESTURES: . ) ) . T -
Lo , R . -
. (1)__distracting-mannerisms—or—posture :
Lo (2) " no aye contact with Commissioners . . .
(3) eye contact established, comfortable posture .
— (4) extended eye contact and some appropriate gesturing

© _____,_’____- rd ¥

5 .

N - . \ . .

n.l -

N .
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APPENDIX J§

" EMPLOYMENT INTERVIEW FEEDBACK FORM

-

STUDEN\\( . CLASS: . _DATE:

SCORE: PERFORMANCE STAMDARD: __ . RATER- -
R oo
- ‘SOCIAL RITUALS =

(1). fails to greet, thank, or take leave of interviewer

ok (2) qreets, thanks, takes leave in perfunctory or excessively ornate manner
[ - (3). greets, thanks, takes leave In sincere and appropriately polite manner
. (4), greeting states purpose of interview, leave taking states hope for future
oo Interaction :

1

¥ ¥ L
; - . ‘RESPONSIVENESS:”
o (1) fails to verbalize several respohses .
(2) single phrase response to many open questions : ) ~ .
¢3) single phrase response to closed questions, multiple phrase response to open
: ~ - questions : '
i (4) volunteers élaborate reply to closed questions anticipating interviewer's
interest . . -

¢ INFORMAT!IVENESS: . ’ -

3 (1) replies with irrelevant information or states lack of knowledge/opinion
i, . (2) replies are very vaaue™

(3) replies wirih minimally adequate informaticon ) :
(4) replies copfain sels assessments and specific examples adapted to interviewer's

‘perspective i
INITIATIVE:. ‘ N
. (1) assumes a wholly passive role / :
: (2) questions or comments only when asked to do so ’ {
1 (3) -vpTuntecrs a question or comment 0 .o . -
‘ {(4) wvolunteers a queéfjpn or comment which demonstrates knowledge/competence ~
b INTERPERSONAL MANNER ) -
¥ (1) hostile, overly familiar, or obsequious., .
(2) apathetic or unusually nervous -
(3) relaxed, conversational ' ) -4
(4) confident, dynamic’ ' .o :
* LANGUAGE STYLE: : - :
5 (1) siang or incomprehensible on several occasions 3
(2) very vague or distracting "fillers" oo
(3) minimatly fluent, appropriate formality .
(4) vivid phrasing, highly comprehensible ’ "
‘ORAL EXPRESSION: SRS ¢
. (1) monotone ' .
(2)° inappropriate or distracting inflection on several occasions
(3)" natural variation in Inflection . . )
€4) -tone of voice expresses conviction or emphasis ’ 4




. e 95
« }Ap@gﬁgjx,;r Ceontinged) - S B :
spesm ‘PATE AND. VOLUME: i T ’

(1): inaudibie

- (2) “rate-toon-fast or too slow - -distracting .
(3) .natiural speach rate and volume- . y
(4) variation in rate or volume used for added expresslveness

- GESTURES: v .
. " (1) distracting mannerisms or nosfura ) )
_ ' (2) no eye contact with interviewer
Loy (3) eye contact established,. comfortable posture B
(4) facial, body, or hand gesfures used for emphas!s or iltustration.
\ . -
§ ¢ /




. 76 -
.A 1 ’ .: -
[ o e v ? y
o - : g " APPENDIX K : : L
“ . R I3 . ) o
.5 . e :
< VIDEOTAPE RFCOQDlNG RECORD - ‘Publ ic Hearinq . - 4
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\ “GLYNN COUNTY SCHOOLS

" 7. SPEAKING COMPETENCY REPORT
B © > 1980-8k . _ :

i ) Tenth Grade . _ T
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T it Lt

L ~ ) pa‘mgipared in an activity designed. T
- ~Name - of Sfudenf - - ) .
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‘W, The student achieved at least the ninimum fevel rpqui"ed for graduation. 3
. Efforfs should me made, howovar “o continue development of these skills. Mff

&

;’ "7 The student failed to achleve the minimum level requurod for qraduaflon. =
The student needs to work very hard to lmprove these skills. i
oo T N ’ —=
«iArg§§iinywhich improvement is needed the most: . :
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- conclusion
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