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Preface

v 1
'l AR 1] 1 . 'y L] L] .

This monograph is one in a series designed 1o report; in narrative for, *
discussions that took plnce during a series of “miniconferences” for local
K-12 Career Education Coordinntors. A total of 15 such “minicobferences”
were lield betwern the period beginning-in January and ending in July of
1979, This monogtaph, like all others in this series; is baswd on the notes |
took while vonducting cach of these £5: “miiconferences.” The QCE con.
tractor, responsiblemfor logistical arrangementy and. for preparation of final
notes’ {ns corrected by the participants) was Inter Atierica Research Assos
ciates of Rosslyn, Virginia. That Contractor has ¢ompiled arl published a -

% limited quantity of the final notes. Copies of that repott. while they last,
may be obtained by writing 1o the Office of Career Education, U.S. Depart.”
ment of Education, Washington, ).C. 20202. "

. e Partlmp"lms {pr this series of ininiconferences weie selected by OCE based
¥, on notuinations received from State Coordipators of Carcer Education. Each

" such Coordinator was asked to nominate, us poaslblc patticipants, those K-12
- Career Education Coordinators who. in the opinion of the State (.oordm‘uor,
were doing thc best job in implemienting career edncation i their State.
Tt is not,. then, in any way a random samplc of local K-12 carcer education
coordinators whose cwpcncnccs and opinions are reported here. Rather, these
participants should be viewed as aniong the best in the opinion of their State
Coordioators. Becanse it “was impossible to select all persons nominated, theve
were many outstandmg local Coordmators aronnd the Nation who were not
- selected as partictpants. ‘ “

An atterupt was mnade to sednre nominations from all 50 States plus the

* District of Columbia and Puerto Rico and to pick a minimum of two lotal
—~————career education- coordinators. from _éach.State_as¢ participants._The _original __ o

plan was to select 10 participants—one each from 10 different States—as

participants in each of the 15 iiniconfereoces. Logistifal problems prevented

us fron1 reaching this gbjective of having 150 participants. The final count

of partictpants was 131 persons who, in combination, came from ™15 different

" States and the District of Columbia. The actnal number of participants in
each miniconference ranged fromt a low of 7 to a high of 10 with a Statis-
.tical average of 8.7 persons in attendance at cach of the 15 mioiconferences.

Each miniconference was conducted in the same basic way. We staried by |
asking cach participant to list the most practical and pressing issues, prob-
lems, and concerns she/he is facing in atteropting to implement career edu-
cation: A total of 407 such topics--an-average of 27+ per miniconfcrence—

- were raised by participants. Following this, participants were asked to vot®
on the 5-§'issues that they considered most crucial of all those raised ‘at their __
miniconfercnce, As tine permitted, then, participants in each miniconference
“brainstormed™ the priohrity topics they had selected by tﬁheir vates. Extensive

ili_
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0 discumions were hwld on 49 such priovity tapicy, severdl of which wre dis.
), chssed i this wonngraph, O adkdition, each participant was nsked to present.

. & short oral l|(."i(ll]lllllll ol fiis/her atteppts to implement career education in
a given comynunity and 10 share materinls with other participants, Those

_ reports and inaterials ‘also form part of the content of cach monograph in
this serics. b

While.no vxact statistical data were :nllwrcd, it appears thje pnrli(‘ip;mts

. in this series of mmunnl’cwm vy had, ot the wverage, sonmwhere between .
' five and six years of expretiotve in ntlt-lnpung o llllpll'tnt‘nl caréer education.
The basic purpose of tach monograph in this series is to share this rich
reservoir of pxperienct with others interested in problenis associated with the
- implanentation of varcer eduration at the K12 levels of Education, . :

The most striking observation oue could make about pn;lit:ipanl_rmn-

ments sway, as éxperted, the witle diversity of means they have. found for
overcoming the practical problems facing those charged with implementing

carecr cthucation. It should be obvious, to any theughtful reader, that there
. it 10 o1 best solutich for any given prob}ctm Rather, the best way to sojve
a particulaiy problim will vary from comnunity to coninwiity, from State 1o
« State, fromschpol distrivts of various sizes, and (rom rueal, suburban, and
urbah settings, 1 iy, thus, a dis ersity of answers (fiat the reader will ho]rel’ull} *
. find in the menpgraphy in this series, '

It will be equally obvious, to the expericncetigreader, that the practices of
these experienced local carecr education coordinators varies greatly from much -
aof the theoretical /philosophical lterature -of career education, It is very
seldom that practitioners, faced with the multitude of practical constraints
that exist at the lochl comtnunity level, can piit into practice what those who,
like myself, have the time to think, write, and-speak-about. I am impressed  *
by how close many of thew have come. I am even wore joipressed by some
e ofl-the-innavativy, ercative sofutions-some-have- found-that go. cnn-;idcrably

s bevond what the [uil-time Jrccr cducation ronrep(uahmrs have ‘yet been-
. . able to think about. L - ©

P - -

I amn most impressed by the (ledlmlmn, comitment, and proI'Lss1onaI
cxpertise that participants demenstrated, over and over again, during this
series of miniconferences. They are the real experts in carcer education, 1
. hape that, just as I have learned from them, so, too, will their theughts and

their experiences be helpful to you, s
- ‘ —Kenneth B, Hoyt, Dizector
. . *Office of Carver Education’
United States Office of Education-

. . .

.
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Imp!ementation Issues in K~12 career Education

F]

T "¢ Kenneth B, Hoyt !
I)umwr Office of Career Education
U8 Department of Rducation
~ ) L

Introduction

.

3

‘The expertise acombulatgd to datedin career edukation has lurgely grown
ont of experiences of K-12 persons as they have attempted to teanslate ‘the
carcer education coteept into effcetive practices. In the absence of a well
developed theoretical/vesearch  {rainework, these practitioners have been
forced to rely primarily on their own experimental backgrounds as profes.
sional echicators, Whén this hackground has been inadequiate, they have
sought ad.ice, consultation, and assistance fromn a ‘variety of kinds of com.
nunity resoitree persons.” It is uncuura;,lng, not dls{‘aumgmg, to find that the
result hias been wide diversity in perceptions and practices, .

I is espegintly enconraging to discover the wide variety of impleinentation
issues in carecr edutation that have surfaced. Previous monographs in this
series have cach been devoted to discussion®of a single snajor issue, These
monographs have: covered a variety of topics mcludlng {a) parents ahd
career education; (b) use of ‘conmunity resources in career education; (c)

‘ fundlng, K~12 carecr cducation efforts; (d) the ‘comimunity career ¢ducation

., coordinator; and . (e) staff developinent practices in career education. The

basic purpose of this monograph is to identify and bricfly discuss a number
. of *addllmnal implementation. issues facing K-12 career cducatwn

pl‘acuuaners ' ® :

. The, presentation of each issu¢ discussed in thise monograph has been
" puirposefully divided into three major sections. First, a brief description of the
+issue, as identified by K~12 practitionets, Will be pigsented, Fallbw'ln'g"tﬁiié,' i

a description of a variety of practices followed in resolving the issue will be -

given. Finally, the discussion of each i issue will conelude with a few personal

observations that will hopel'ull} .put the Jssue in a2 general perspective con.

sistent mlh the nature of the career cducalwn concepl in 1980.

’ . 4
e

/




Anfusion vs. Separate Course Approaches
", - Nature o! the lssue . S '

]
- v

Mont carcer echication conccptunlucrs have strongly urged K—l2 prol‘es-
. sional cducators to use an “infusion” mther than o “separate course” ape
. ng,lch to glelivering the general employability skills of carcer education to
. youth, Othery llm'c urged the developiment of a variety of special careen
. education “vourses” and/or “units.” ‘I'here Is, at present, no hargd cxpcrn.
' mental evidenee justilying osle nppmnch over the othier. The basic issuc is
one of deciding which approach is most effective and tnost eflicient In de-
livering the gencral vmiployability skills of carecreducation to all pupils.. ;

A serious fuiestion exists with rcspcct to whether or not, if an “infusion”
approach is nsed, a real “add“on” to téacher-load has taken place. On the..
"surface, an “add-on” can be arbitrarily defined as anything new that the
teacher s bemg asked to teach which he/she did not teach in the past. It
thiy view is taken, the arguinent comes down to deciding whether, in fact, .
, _the qcncrnl employability skills of carcer education are ones good teachers =~ 7
_ have always tried to teach or, whtther they represent a cothpletely new set of '
skills, Some practitioncrs can be fouml on both sides of thi argument,

At aslightly dvcpcr level, the isstie of what is an “add-on” is being debated
by practitioners in terms of whetber career education is best ysed as Tpew
-set of skills or, instead, as a new approach to teaching some of the same
skills that have always been considered to be impprtant. That is, if, in the
past, the icacher had never sought to consciougly provide students with good
avork -habits and. now, under the “banner’” of career cducation, makes
conscious attempts to do so, it could be argued that an “addeon” has taken
place. It rould also be argued that an underlying emnphasis on good work. -
habits has always heen part of good teaching And tHat carcer.education is. ...
siaply a vehicle for use in making the imnportance of good work habits more
. cobvious to both teacher ‘and student. Ih this sense, it could, in no way, be

i considered.to be-an “add-on." That is, if the activity represents a new goal = = ° -
for 1he teacher, it can be thought of as an-“add-on.” If, on the other hand,
+ - the acti\'it)'i% considered to be an alternative method for reaching an already
existing goal, it would notbe considéred to be afi “add-on.” L -

There is no asgiumnent here with respect toowhethcr or not teachers canbe |
expected to resist any attempts to “add-on. to their already existing teach- *
ing responsibilities. They always have expressed such resistance and, in these

‘times of tcacher accountability for imparting subject matter, they can be

1

expected to do so even more. Above all.clse, i teachgrs are to ecept and | -

implement an “infusion” approach to delivering the general efmployability

skills of carecr education to their students, they must be convinced that one” .-,
-~ of-the results of doing so will be that their students will learn more of the .22

L

regular subject matter itself, The prime arguggents career education advocates’

ERI
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have tised in“trying o eonvinee teaehers of the desjgability of an “infusion”
appraach hive been that: (o) the yabjeet matter ifself can, fn n very real
sense, b considered as part ut‘ the set of generl moployability skitly peedetl
by yoath: amh {h) a “carcery' nppm.uh in the clsroom cun be used ay a
motivational vehicle Jeading to itfercises in aeademie sdchievement, Fhat iy
'uh\l in turrv'ut aticipts to ev aluate the ellectiveness of eaveer edueation, o
ctiterion of inereasey in academic acbievernent has been often used.

Piarticipanits in this series of miniconferenees aised serious questions .regaril-
‘ing whether ar not many of wday's teachers —especially those teacking at the
-v.(':'out[.ln sehool level---readly see the tisk-of “motivating”, stuclents to feartt
'mhjv(t matter as one of their regular resporsibilities, Thied reported thae
many of these tesichers: dike their coupterparts it the, mllvgl-,fnnm-l"-ll)
Clevels-- regitrd “thotisation™ as a responsibilityof the studet rather than of
the waclier. T'o the extent this is true, thet a ditferent set of arguments i
required il teachers are to aceept and unplomcnt an “infusion” approach. to

career edfuration. Unless sueh atgumerts cait be nade, the ¢ ‘separate course”
.q;pto.uh is obvivtishy the nost logical alwrunmc to consider. . ~

" Anwong the several different kinds of arguments that participants reported

W be effective in convincing eachers of the desirability of an infusion .
appro.nh. the following were the most comtnon reported: (a) a “career

‘educhtion™ approachto teaching, for teachers of elective courses, will encoar-

. age tnoie students to elect the course—and so help mlaranlcc the enrollinents

necessary {or the teaclier to retain his/her job: {b) a “career cducation”

approach to tene hms5 can lessen the attendance problum faced by classrooin

teachers; and (¢} a “earcpr education™ approach to teaching can redvuée. the

incidence of discipline problems for the classroom teacher, Such arguments--

in addition 1o the hasic ond of the potential of a “career education™ approach.
for increasing acadetnic achicvement—were ‘considered by participitnts to be

more appraling to many of today's secondary school teachers than those

- oriented around the “motivational” potential of a “carecr edvcation” ap-

ptoach, While some fragmentary evidence now exists justifying such chims

for eareer education, the collection.and dissemination of a wide body of hard"
cvidence on these pomts has not vet occurred.

Finally, those’ arguing the “infusion? verfus the ‘‘separale course/unit
add-on™ approach to delivering caresr education “did so debating the issue
of whether a “carcér education' approach in the classroom made more feork
for the teacher or whether, insteady it wade t6ér more INT ERESTING work.
Obviously, those who saw. career cducation only from a “more wotk"” pcrspec-
tive favored the “séparate course” approach. Theke who saw career education
from a “more .IN FERE‘ET!\G work™ penpemve favored s the “infusion™
approach,

“With this hackground, let"us now turn to some specific cxamplcs ol prat:o o
nces illustrating both approaches. :




&

Examples of The “Infusion” Approach To Delivering Career Education Y7

The specific isue of “infusion™ versus “addvon” npprmchca to dcllt-crmg
carevt eclucation wiis thised, thuring the series of wilniconferetices, by a'total
nf 16 nf the 131 pactivipants, Of these, 35 reporfed using an “infuslon”

i '1|Jplu.uh whergas only 11 reported using ‘sn "atld'tm approach. .k these
/ hgutﬂ represent a s;nod satnpling of “hest practices” (and, with the way
; pacnupanu wire sttlected, this -cc(-lm to be a reasonable mmunpnon), then
it i obvigus that the “infusion ’ .qumalll is preferred by a targin of more
than 3 to 1 over the “nddson approach by leading K~12 career etlucation
coordinators. Some ilfustrative txamples of how “infusion” s bejng carried

out will be given here. - .

One clear appréach- to assuting the “infusion” of career cducnllon into
classroonts is 1o have the school board gdopt a policy supporting sfich an
approach. Such a policy. to be opcntmnally effective, must inchude provigions
under whirh school administrators—and pasticulatly building prmmpals—-—

*ean evaluate the extent o which teachers are ituplementing such school *
hoard pollru‘s The clearest examples of wie of this approach gvere found
in school systetus on the West Coast. For exanple, in Oregon City, Oregon,
Dale Pavis reported theré are now 21 specific’ career education objectives,
under five broad carecr ediieation goals, to be infused lllrmlgllollt the entire
K-12 system, By+using separate objectives for cach grade level, he ‘is able -
to present each building faculty.avith a matrix composed of the career educa-
tion goals/objeetives across the top and the spegific curriculum areas down

¢ the side. Faculty in cach building then are able to construct a “customn-made”
carecr education plan for each building that has strict accountability builtsin.

A second West Coast example ean be scen in Tacoma, Washingtori, where
Jiin Capelli reports that, as part of school board - ~policy, each teacher must

. operate using “Student Learning Objectives” {SLO}—including some that
relate specifically to carcer education. Thete, too, strict teacher accountability
is built-in in easily assdssable ways. Bernic Griffith, in Caslinere, Washington,
has now inserted a “career edncation” approach in the entire curriculum—-
including specific career education “tests” to be administered at each grade
level and within cach suhject. In Cashmere, teachers are hired based, in part,
on their expressed interest in infusing career education into their classes,
They are retained/promoted/fired on the basis of how they convert that

. interest into effective ‘action. Suchr actions ¢an be contrasted -with, for
exatnple, ‘Riverside, California, where Maria Robinson, reports that, while
career education has been formally adopted as a Board of Education policy,
.06 clearcut system of accountability for that policy has been established—
and building principals have been asked only to provide a verbal commit- .
ftuent to career education mfu%lon

A second basic approach to as-'mnng that “infusion” takes place is seeﬁ
in several school systems that have adopt\ed a comprehensive K~12 scope
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A o and sequanee pln for carcer whication, T Uil t'mmmuutlcs—»}cli‘crwu N
' L.uunl}, Kentucky, whewe Binlara Preli works, is*a goud exaniple-cureer
edue ation goals/objectives ire systematicatly weitten ipm curriculum guides
s these guides are bring developed for the entire system, Lols Parker, in
' \[unlqytw:) C‘oum}, Maryland, has a seope and sequetice plan for infusing ¥
carcer “wdiication whitten at edeh grade level and for cach subject, Brad '
.SIID(IQr.I«. in Palmer, Alaska, has ulvn-lupvd his seope and sequetiee ~plan '
throwgh a procedure where wachers are given eeleased titue o serve on the
Currienhay, Coiil foe that sehon! distier, Pat Dufly! in Hyannis, Massa
chusetts, has a very well worked out scope and sequence plan-gin spite '
of the fact that, to date, dhe liax been involved only in a4 K-6 career educie
tion cffort, T ‘ :

Third, as an alternative to a formal seope atul -acqucncc career education
] infusion plan, several K-12 schuol districts hive attempted to covee every
v grade and every subject with ml'u'unn activitics through simply relating
such avtivities to current textbooks hcmq used in that district. Linda Poole,
Curriculum Director in Sylvanidy-€icorgia, asked teachers o begin “infusion™
*efforts through Roking carefully at the contepts of each textbook and then
trying to dinise career education actividies, where appropriate, for, vach et
ook, LaVeine Kuebw, in Little Rock, Arkansas, did this for teachers—as-
did Carol Gomer in Missoula, Monana, Linda, LaVerne, and Carol all
cinphasized “that: (a) if it's related to the, testhook, they «can be very sure
teachérs twill use- the activity: and (b) if carcer education activities are buift
for use with cach texthook, the “scope and sequence” problem his been
automatically solved, . -

il

By fac the inost common “infusion” strategy currently in use in K12~
school Systeans appears to be a procedure where teachers pool their thoughts
regarding caveer education activitiesiinto a single publication or serics of

. publications .to be given to all teachets in the school district. For exawmpld,”
Clint Rouse (Daytona Beach, Florida), has had teaghers in his school dis-
“trict “invent” 2,000 such strategies which are ngw grouped by grade level
in teacher “infusion ndtchooks.™ Don Stanistreeq {row the Syracuse New
York School District, began his infusion effort thapugh asking social studies

s teachers to write 28 career education units. Using these unite, he then

" employed 16 of his best teacliers the following Summer to “revise these
materials and man then availableto all clementary teachers in the district.

Pat Dufly, ]l\dﬁﬂlh Irrt. Aassachusetts, has now developed, with the active .',
aid of teachers iy  that schiool dlstrlct four large notebgoks, cach containing . *
. examples of carder cducation activities which can be easily infused into
. various parts of the elementary school curriculin. Phyllis Robinson, from
the Wayne County, Michigan Independent School District, has worked with
her teachers in complhng a_collection of infusion lesson plans which any
teacher could use in a single class period. Her project—called ENTICE
" (Enhstmg Teachers To Inl'usc Carecr Eduoanon)—-»wcruld be a good mode!

» I . . 5
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for m.m} mhen . ﬂ.unhu',,.\lnry Ilmnln;,(ml, in Pitwhtrg, l§muns, hins
- now |mhluiu-cln.t sperial mandal far achein In thit selioof :I'hlrlct called
o SCCHOQW PO INFUSE CAREER 1 I)U(;r\l 1ON." She u']mm that teachers | 0
have found it casy to follow suggestions i that wiasnal, Collie Stanley
o (I{ichmund Vieginia) has nlvw[npvd carcer eddeation “learning nctfvilics
in’ separate ]mrqum fur wiriony grade levels, K=12, “Iurh, when used by
Depariment Heads in exel building, ullo;.\- a custoretride, rver e(lnmlum
. “infusion” package for cach wvlmo] lmilding in the entire district. '
. . . . ‘ . *
' . ' & o
' Examples of the Course/Upit ‘_‘Add-on“ Approach'

Where scparate rarcer edueation “courses” are being used, the single most
popular level at which they are tanght appearsito be in iiddle/ junior high
schools, While'a fow exituples were found at the senior high %chool level,
nane wete veported at the elementacy school level. Apparently, “infusion” is .

" working well enough at the élenmentary school level so as to anake a need
«Mor sepasuie career education courses unnecessary, In ‘wost cases, where o
separate: career education course liag heen mtmduccd, it appears that decis
sions 0 1lo 50 were hade 'primarily becise aof' the fact that “infusion”
approaches weren't working well.wThere were, of cougse, ‘several ollwr c\:-
amples presented where carcer education had started with, a “course”
approach but had since been switched 10 an “infusion™ approach,  *
: A good eximnple of a junior liigh career edueation course was reported |
. By Max Brunton from the Parkrose School Distriet in Portiynd, Oregon. v
There, at the 9th grade level, “cdveer exploration”. is a required course, With
the school vear divided into “tri-esters,” the first term is devoted S0
econfhnic cducation, the second 1o acquisition of “carcer education compe-
stencies’, :md lhe third devdeed to t\pil‘al 91]1 grade social Studics cantent,

Lo~ required career eduu‘ntmn “course” can a!so bc scen in the Succe&s Class"
. being taught in the Weber School District, Ogden, Utah, Thece, this is a
9 week prograin pld®ed within the regular social studjes eourse,
Not all carecr education courses, where taught, are required of all students. ,
For example, in Montgomnery County, Maryland, a course entitled “Explor- -~
_ing Vocations™ is available as an 8th grade elective, In New Albany, Indiana,
. 12th grade students can take, as% socfal studies elective, a yearlong course -
.o entitled “Ready-SetsGo!™ designed to equip each with job seeking, Gndling,
. getting, and holding skills. On the other hand, both Donna Martin (Grand
Rapids, Michigan) and Carolyn Corcoran=TSouth Portland, Maine)
reported required carcer edueation eourses being taught. Carolyn’s rcourse,’
entitied “Self and Career E*{plorahon , is taught at the 9th grade level;
: Donna Martin reports a special career -education course being taught at the .
senior high -school level which, she hopes, will soon be required fnr h*gh
school graduauon - .
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An hieresting variation, on nihe “earcer education conrse” congept was
cepornd by Patrieln Metalions (Novh Clivendon, Vermont), here, Batricia,
as u high school counselot, aperates amler i plan swhere die takes 20 sudents
at a time out of the English plasses for”n six weeks period for Pirposes
of diclping them in career exploration and earcer decisiomnaking, When other
participams questioned her abont reactiony o this practlee, Pat infonued |
ygmup that thee I} m.:(luh teachier likes it u-r) nel beeanse of Use appors

mities it afleds the quhsh- teachtr go otigage in more voneentrited
indiviclabsed’ |ml|'uru"rh1 with those students Pat doesit’t take ont of that
class. Apparently, |lu.~ Fuglish teacher felt students weve arilug  more
English under those arramgentehts thin. they would have learned had the

“whole clasy remained intact during the entire school year,

In Kansas Cityy Missouri, Sarge Walkenshaw, in an attempt not to take
time aveay” Frot subjeets being t’nught in the regular n;lrliutlmn, initiated
a scries of Saturday morning seiminars on career planning for high school
students to take ag an elective course, She reports this course is very popular
with high scliool studhnts, _ :

Wihete tanght ‘s separate classes, it secws that the content of most

Jeareer cducation courses” i3 largely oriented around  self, and career

exploration  ofted lm'llllllm{ a large block of experiential learning that takes
place throughe field lrl[)'ﬁ,lllt(l the (mmnunit\' The second most popnlnr topic’
arountl whith siech coutses appear to be or:oulcd is eronouic ecication,

- - FO r ‘ -

_PérsonaI'Obsérvaetloﬁs: The “Infuslon” vs. *Separate Course’ |ssue

-
"

‘ . .
In'thelong rin, those who debate the virlies, of the "infusion” versus-

the Mseparate cours: adieon” approach to impleincnting career education
must do so based on the' extent to which cach approach is effective in
artaining the basic goals of career educarion, It is here where the conlrd\‘crsy
at its"hase, really, conters, “ITiose who advocalc the "separate course™ approach

over the “infuston” approach are, by and large, thase wher view the goals of;

career -cducation primarily- in ternis of equipping rstudents with a set of -
gencral cmplo)’lbllm,.ulaptablhl\,;pmmm;ahlllly- skilld 1hat will equip thewm

.to change with ehange. . .

e

If this is the sole b.ms of argumicnt, it seews likely tha the arguihent
might best he resolved by recognizing 1hai *saine of career education’s 10
basic* general cmplmablln} skils could pethaps be ‘conveyed to” sindents
through the separaie céourse appro.wh as well or bettey than through an
“infusion’” approach. If one were to Teason in such a fashion, it tnight lead
to conclusions 1hat, if one’s goals are equip youth with gencral cmployabiliy
skills in the areassof: -

(1) Self -nnderﬁlandlng and understanding of cducnuonal nnd occum-

“T~—tignal oportunities * .
(2) Understanding snd appreciation of the private enterpnse sw.tem

7 : .
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(%) Caveer deciviontnaking
: (H Job w.king/gu'ltinu/Iimllnq/llolding .
(%) Making procductive ise of leisure dime
{6) Huwmanizing the workplive for oneself
it might be reasonable to angie that such skills conld be fmparted at least
as Well teeongh speeiitl conrses as thirough an “infusion™ approach, At the

b satne Gine, it st be recognized that “eareer edueation skllly”® Inclide other

additioni] skills siich as; y
{7) Skills in velating sibjeet matter to earcers
(8) Skills in using good wark habits .
(9) Skills in overcoming bias and 1(:~n~otypmg : N
¢10) Skills in developing a personally ineaninglul set of work values

*Very effective anguments rould he made that these four kinds of skills can

best be provided students through a longitudingl, developtiental approach’

rather than through a single course provided at only one point in time during
the student’s. K 12 edueational experience,

If the kiml of arqument presented here fs valid, then it would seem that
an appropriate sohition might be one of combining infusion approaches with
the separate “addwon” course approach-—assuming the "add-on™ conrse
could be justified a5 either: (a} producing better results for the six “eareer
education skills” assigned to it than docs the “infusion” apprmrh. and/or
(l)) the “infusion” approach has bccn rejected by a majority of the teach-
ing faculty.

Career education’s basic gcmls. ||oumcr. are not, in anyway, hmnlml.

strictly to providing youth with the 10 general employability <kills outlined
above. In addition, rareer education efforts tust be viewed in terms of
the two basie process goals of career education—namely, (1) to serve as a
vehicle for linking the broader community more effectively with the formal
Education system: and (2) to-Taike. the entire Education system in ways
that provide a more proper and appropriiate emphasis to the goal of prepar-
ing youth for work. 1f these two basic process goals of carcer education are

considered, thén it seems reasonable to conclude that the “infusion’ approach

holds much greater promise than does the separate course “add-on” approach.
. That is, il the goal of comnwunity invohement with the Education system
.is ronsidered, it seems obvious tRat reasons for such linkages extend’cone
siderably beyond the confines of carcer education—that body members of
the broader community and of the Education system will see reasons .for
linkages that -are broader than their mutval interest in beter readying stu-
“dents for wourk. To link the broader community with the Education system
certainly must -be viewed as a task that extends conStdcrably beyond -the
confines of a single course.
Similarly, if the goal of educational’ change is considered, ll seems obvious
that this goal cannot really be met by simply “adding on” cither another
course—or even another specialist to that which existed before. The “add-on™

u . ' . T 8
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approad does NOTT ke For edacationa) change beease it leaves the rest
of the syvient to foetion ax it i funetioned in e past,* Edueational”
change will vone only when edoeatons within the entire formal system of
BEdugation clange in their basic attitades amd actions, "The oXnfuvion™
1|1|m1.u'l| is, by any lumml thode of reasaning, & far better Seliele for use
in .mumplnlulu, hewic edueational change tha iy the separate conne “iweld-

on” approchy More than sy other <dngle Tactor, i s vecoghition of this
fact that hav led earrver eduestion advorates, by and large, to advorate the
“infusion” sppronch over the spsieate vourse “addson™ approach,

These vareer cdueation practitioners now moving toward the separate
etrse rddson™ approwch are, by and kuge, not unaware of the argunents
presented here . nor are disy™in basie disagreensent with the contention that,
theorctically, an “iufudon” approach is to be preferreds Their reasonsefor
moving toward the “addson” approach lave, by and buge, been pragniatic
in mature—-not philisophical, Theie hasic contention Tos been that, io their
school svsterns, too iy edneators are still resisting the “infusion” appegach
and thate. therefore, §f they really want 1o deliver general employabitity
<kills to youth, the “udd-on” spproach must be tried,

There are, wt present, some carver edducation conceptualizers in Amerlea
who abo appear to be in faver of the “course add-on™, as opposed to the
“infusion”, approach o iplementing caveer education, Sueli persons, by
and large, are ones who, while strongly i finor of providing youth_ with
the generad eniployability skills of @treer education, ligve much less relative
interest in the two browd process goak of carcer edueation identified here,
In particular, somw sueh pessons are expressing vither »disinterest in—or
apen antagonisty to - the goal of eneational change, “I'o sowe such persons,
the goal of educational change has been an “albatross around the neek” of
cucer (‘i]ll’r:llim! that they would like to see removed, T'hey really see “carcer
ctlucation” as simply an exteasion ol "eareer guidance', ¥

The position of the U.S, Departent of Fducation's Office of Career

. Education is that all thewe of eareer cducation’s basic goals -ie,, (1) deliv.

ering veneral employability skills, (2} pronioting more and better mmmumty{

Education syaten ]IIII\.‘I“(“ and {3) changing ihe Education systent in wajs -
thiat bring about & wore proper ind appropriate dnphasis on the zoal of

cducation as preparation for. work—are equally important and valid, With

this basic position, it is ohvious that, in general, an “infusion™ apfproach is

prefcrred 10 as a “eourse add-on™ apptroach, A “course add-on™ approach to

iimplementing career education can be consided legitimate provided: (a) it

is Intended o supplement 3 basic “infusion”™ approach rather than replacing

or substiniting for.such sin approach; (h) it_is offered to students as an,
elective. rather than as a requited conrse: and () such “add-on™ courses

do nat replace existing courses now in the curriculum, '

*
Obviously, all of the hard m'ldcncc‘h not yet, avatlable with respect 1o
the cﬂ'ecuwncss ‘of the “infusion” verais the “add-on™ approach to imples «




]

menting eareer edueation,, At present,” philosophical belicfs are still the
prilllau'y hasix for pmitium such ay stated here, Ax more and better rcscnrch/

evaluation evidlence s aecwmnulated, the “posibility of ch-mmng positions
must e kept open,
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Should The Term '‘Career Education’ Be Abandohed?

Nature-of the lssue

]

Carcer éication hay, from the begitming, sought to be viewed as a
“concept” rather than s o S progrann” The tasie reason behind this is an
wpiration that, eventually, the goal of “Education as prepartion for work”
will assuie o proper and appropriate pliwe among the several basie goals
of Anierican Edueation, When that point In time is reached, there will be
no need o use of the wrm “carcer education.” "That iy, “eareer education™
will Liave -mnjd_l)y hecome & part of “good Fducation.” This long o aspiea-
tion repuains strong anang career edueation advocates. "The hasic issue t be
faced i% whether or not the career education movenient has advatced far
enough so that the teem “career education” is no longer needed.

Of the 15 two-day "miniconfetences” an which this series of inanographs
has been based, this issue was discussed as a priority iten among participants
in five of thene Next to the issue nf “how 1n sustain the career education
effort,” it was the mast popular single issue selected by participionts for
discussion. The thoughts and concerns of these participants deserves n.be
recorded here.

Arguments In Favor Of Dropping The Term *‘Career Education”
' E
drgament 1: “Carver education”™ HAS become part of Ygood education.”
This argutment was made most (orcefully by Bernie Griflith froin the Cashi-
" mere, Washington, public school system. It was alsn made by Dick ‘Johnson,
Superintendent of Schools in Cashinere. Cashniere's carcer education effort
has heen a strong and viable one since 1972. Starting only with a 4th grade
level, it yickly spread to include all of this K-12 school system. Sliortly after
heginning this cffort, Cashniere made a decision to make “career education”
a primary focus of the entire K~12 curficnlum. Since that time, one-third
of Cishmerl's teachers have been relvased {roin five to eight days per year
to work on the kinds of curriculunt revisions necessary to infuse cateer educas
-tmn Jinto the entire’ ‘K12 curriculun. In Cashmere, teachers are hired, in
part, basect on their knowledge of and interest in career education. Each
teacher in that systern is-held accountable for attaining specific career edus
cation objectives (arranged in a Scope and sequence format) as well as
subject matter objectives cach year. Stidents are tested in “career educa-
tion” at the same tine they are tested on their regular subject inatter. That
i1, tests and ewammauom given in eaeh subject include items related to
career education skills and concepts. Bernic’s official job-title has been
changed from * carecr education coordinatnr” to “Director of Curriculutn.”
Career education goals ar¢ always included anmiong the basic educational goals
“voted on by dbmmtml'ty pcrsons cach year as the community helps set educa-
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tional prinrilif-q for the Caslinere sehiool system-<and career educition goals
always revvive high ||||mlu-n of votrs. Hoth Bernie and Dick report that the
tenn “varcer education” is now very seldom ised in "Cashtuere~-and that
there no lomger exists any real re smyfar tsing that termy, Career edticntion
hets become art of “good Edueytion” in Castunere. {1t should be noted here
that both Bernie and -Dick 'were quick to point out that “career education”
has not }vl reached this stage in many school districts atd did rot advoeate
that the e “earcer education” be abandoned for sueh districts.)

rlrgimn nt 2 H “intfusion” is suceessful-—and it must be-sthen the term
“earcrr eduration is stpe rftuous. “This argtunent wis wiade most foreefully
by Gil Woolapd, Dircetor of the Kershaw Vocational Center in Canulen,
South Carolina. Gil reminded the other participants that, years ago, cduca.
tors tried to attack basie probless in aress suel as “health,” “safety” and
“nutrition™ by making up new and separate courses o he placed in the
curticuhim at specific points. Sucl approaches did not work, Everitually,
‘eddacators found tha thy best way to ensure that ALL students liave basic
knowledge and widerstanding in these important areas was to, make sure

“that they swere emphasized hoth in texthooks (rom a side variety of* discis

plines and in tlm teaching/leamning process. When this was done, the need
for “pragrains™ in the separate areas disappeared. Gil s convincedl that this
is the direction in which the career education movémient shonld be headed.

Aratiment 32 The téem . "carcer m’nm!mn is too fuzzy. Our efforts will
be better understood and accepted if put in terms of the specific employabils

ity skills wr scek to impart to youth. Gary Gramm of the Hurown, South

Dakota, school systein was one of several who raised this argmnent. Gary's
point was that, if he télls people yowir necd to ‘leam how to do “job
interviews,” he finds wide support and backing. However, when he says
he wants 10 do “carcer education,” many ask hitn “what's that?” Others
pointed out that they are tirel of trying to define, for others, the differences
hetween “career eclucation” and “vocational cducition"—that most of those
persons secin to anderstand 1hat both “prepare youth for work™ and express
little interest in further ‘distinctions we want to mnake bcl\\ccn the caning
of these two terms. )

Argument #: The basic changes carcer education seeks to make in the
Education-system apply fo many things in addition to “carcer cducdtion”
so the termy“career cduration” isn't really needed. Those raising this argus
ment tended to talk about the generic cmluy of siich things as: {a) field
trips for students: (b) dsc of community resource persons in classrooms;”
{¢) ah activity-oriented approach to the teaching/learning process; (d)

nwtwalmq students to learny and (e} reduction of steredtyping as examples ’

ofcllamgcs generally needed in the total s;stcm of American Education. They .
felt that, ir persons ¢ould be rallicd around the need to makc these basic
kinds of spetific changes in the Edacation system, there would be no nced
to do all of this in the name of “carcer education.” As a matier of [act,

-
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somne voleing this argnenent felt tiat use of thie ter “eareer cdug:a'tion" wils
poeventing sone persong froon paying attention to these ‘needed ki of
generie chiangoes, : [

Argnement 5:7Uhe ters carver- education” has ontlived its usefulneis-
a new “hanner” for educatianal change is now needed, Several participants
supported this point elaiming that no identiied eall for educational change
hias 2 very long Life under asjugle termn, Fdueational “fatly” eemie and go,
but eacli seettin to haye somie commnan theeads regarding needed eduettional
change that contine long aftey. .'!'npcl‘ili(‘,lcrlll foses ity popularity, Others
pointed out that any new teem-~Ineluding “varder edacation” —tends to get
detined il 3o inany ways in both philosophy and practice that it carries opera-
tional meaning for onl§ a limited number of years, Still others pointed to
automobile imanufactarers as ap example of the need for change from the |
term “eareer education” to satnething gie—ic., there hay, for many years,
always been a “small, cheap Ford”, hugduany “brand names” have been used
tr identify it. They felt the smne principle conld apply to “earcer cducation,”

Argument 6: Many terms canld be used [or what we are doing that would
be both broader and more ynderstandable to the gencral public than is the
term “carecy erducation.’” I'hose raising this arguiment were quick to suggest
alternative 1erums they felt were Better 1o use thatn the term “carcer educa.
tibn,” Anone the sugpestions received were ones that we ecall what we are
doinp., by one of the following terms: (i) “Life centered currienlom”; {b)

“Harman dewlupmcnt education™; (¢} “Meaningful edacation™; (d) “Life
ctlucatmn (e} “(Jnmnuml} involvelent edueation™; ([) “Freé enterprise
edueation™; und (g} “Carcer developtuent c(hlf‘.ltlﬂll Fach person sng-
- gesting ‘'such a new wrm had a set of reasons \\ll} he/she felt that terin was
‘preferable to the term *'career edueition.” . : -

\rs;umcnlq such. as those grewcntcd in this scclmn are not ones o be

laLcn lightly. Those advancing such nn,umcnts were all carcer education
pract:lmners in pllhll(. school settings, nany of whotti-had been on the job’
for several vears, Had they not been serious about such -1q.,umcnls. tlicy
uould ot have raised this issve,

T
A

Argl.iments In Favor Of Retainihé The Term "Career Education”

-

1In general, more of the participants in’this serics of miniconferences sups
ported retaining the term “carcer cdueation” thah supported proposals made
.= to drop the term, The major arguments asedl by these persons ire presented
below, It is important to remember that these persons are fully as, experi-
enced as career éducation practitioners—and so ju'it as “expert’ -—qs those
"who presented argutnents’ against the term.
Argument ]: We are, in most school ssytems, still far from.the pom! where
“vareef education” and “g00d education” are synonymous terms, While, to |
be sure, there are now a fewK-12 5chool systewns where’the career educa-

F
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* tion concept has been completely infused thronghout, inost school systems '
are yill far frony waching that point in developinent, A good many school
csstewns are still not even Ganiliae with the tert. Even in school. systems
. B " where the tertn has been used for o number of years, there arc many teachers

. Wt wtill don't understand what it means. . .

drgument-2: The term “earcer education” is needed as-a rallying point
to encdurage fegislative support at the State and Frderal tevels. Those using:
-thiv argmnent voiced fear that, as of today, there ia still for too much of
educational legislation that is’ categarieal in nature, If the tine ‘ever comes
when Federal and State support for Bducation is provided in block grants
—with local school districts free to spend the money in any way they choose—
such persons”cxpiressed great confidence that they woukl be able to secure
sufficient finincial resources, at the local level, to contimie their career educa. )
tion Morts. Tlowever, with so much ategorical Federal and State aid on -
the books--and so many cargent difficulties in financing local school ‘districts
—these persons [elt a great necd for continuation of some mtc;,oru:al funding
for “career education.™ If 1he term tllﬂp]rcare 50, too, woukl 1he categorical
furuling. ’ )

LY

Argumen! 3: We hare to eall what we are domg something——and "career
rducation” is at least as good a term as anything else. Those expressing
support for this ar:;umcnt peinted out that, if an efTort exists, people are
going to insist that it be named something. 1l some name has to be used,
they felt the.tenm “career cducation’’ considerably better than some of the
alternative nawmcs proposed by other conference participants, They were,
particularly cencerned that, unless the terin “career cducation™ continnes
to be used, people will continue to have difficulty understanding that, while .
we are talking about the generic goal of preparing persons to work, we are
talklng about considerably more than what h1s bccn donc in tllc past under -
the term “vocational educaien.”” ¢

Argument 4: "Carver education” is'a term that is wry appmlmg o -com-
v hpnity persons—more so than any other educational term to conte afong in
rr&n) years. Several participants emphasized that, when they explain “carcer
.- education” to comitunity persons in tertns of its three broad goals (e.g.,
employability skills, community linkages, and "edlucational change) they find
wide community support from very diverse segments of the educational céine o
: munity. The div mfr) of community segments expressing support for “career
‘education” _appears to be greater than the diversity expressing support for.
any other smgle attempt at educational ehange. - D

. w

3

. - Argument 5: If some more generic term is substituted for the tcrm ‘career ’ )

’ educahon,” the central importance of WORK may be undermmcd Those .
voicing this argument wcre,mrncularl; concerned about attempts o the part
of some others to substifute. the four’ letter word “Llfe for the four letter ey
“word “work™ as the base terni in the concept. While qmck to admit that

-». Education 'is properly viewed as “preparation for Lile" and that “prepara-
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tion for making & living” iy only part of “preparation for living," theye
pacticipanty dicd pot view these things s sufficient o justily sse of the word
“Lifc" rather than the ward “work" -ay the bedrock tenn in the carcer
ellucation concept, “Pheir insisance on use of the word “work™ stenmmed
fargely from a fecling that, if “Life Education"—rather than “Carcer
Education™ -is adupted the cinphasis career rducation serks i give ta the
central importiee of “work™ in mne's totad Bifistyle mll. uner again, he
relegatetd to @ position of minor mnpull.m: ¢. They feit wmmh]) that this
would be a tragic mistake. . :

Personal Qbservations .

As | listenedd to and tried to learn from participants on both sides of this
issue, it secrncd to mic that their arguments disgiised, to a great extent, the

ccongidesahle aponnt of agrecinent wnong them that the career education

mueement--hy whatever minne—-is onge that should be continued for-an
indefinite period. This movemnent, unlike inost other calls for educational
change that have vome along in'the past, has been fairly snccessful-—
althongh mot universally so—in retaining an etnphasis on con rather
than on program. By so doing, it has managed to.serve as a vehicle Jor use

“in helpmq to.mect a good many *manglates of the moment™ that have comie

to American Education over the past tlecade. Whether the cry is for “back
to basics,” for “better dlscq)hnc in the school,” for “greater conmmmity
involveinent in Education”, or for * |||crcm|ng cost cffectiveness of Educa-
tion”, career educatior has pm\cn itsell to be a. useful \ehu:lc for meeting

that mandate. . -l

A.word of caution is nerusary fiere. It was Le%l expressed.in one mwini-

\-confercnce by Fhera Johnson, Weber School Dlsmct in Ogdcn, Utah. .

Thera's point was that, while career education can be used as a vehicle in,
any “mandate” that calls for (a) infusion into classrooms and (b) L,reater

. Comnuunity involvenent with’ the Education systemn, it cannot he c*qaccted

tosserve as a vehicle, for use in meeting ALL mandates that come 10-the
Education system, “For example, if the * ‘nandate of the morment” is for
“bilinguai education,” the tareer cducation ‘concept, no matter Low well
applied, can be, c*cpq,clcd ‘to makerrclatneI) little contributions to-Mxeeting

~that mandate. In spite of such obvious linitations, the potential®of r

education as a vchicle for use in mcetmg a ‘varicty of kmds of educatuo
"mandates of the moment” n, in my opinion, a pnnlc veason for conti uing

-this movemnent, . T . o

The ultimate goal of reaching that poifit where "carcer education” becomes” -

-slmp!) a recognized and appropriate part of [“good education” is still an

excellent one toward which to head. So far as 1 can tell, we arc a very

long way from meeting that goal in most K-12 public school systems today. -
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There aren’t many " Cashiiere, Washingtons” in the United States so far as
can tell, 1look forward to the day when the term “career education” willino
tonger be niceded. 1oy opinion, that day is still many years In the future,
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The "Cél:eep; Educatlon'_'f “Vocational Education” Controversy

Nature of the 1ssue.

"Tlie busic probletn, as voiced by participants In this series of winiconfers
ences, is oue of how to maintain and/or build effeetive working relntionships
hetween earedr vedieation nid voeational education without losing either (2)
the support of persons from other parts of the Bducation system; or (b) the
busic dilfererices in meaning butween the two terns—-"cateer education™ and
“vacational cthication.” Related problems expressed by partleipatts inelutled
those aswociated with avoiding “trf® fights between vocational education
and career education—particilarly at the State and Federal kevels and. how.
to comvince vocational edieators that, while “carcer education” and “vocas
tional education” mean dilferent things, vocutionial edutators-—like all other

_educators—have responsibilities for. participating in the implementation of
career education, '

Participants stere not worried about tlcﬁmnq differences in lncamng
beiween thie tering “vocational education” and “career education.” Appars
ently, they were cotfortable on this question even thougl they recognized
much remains to be done befgre many other educatocs—and tenbers of the
genural public—-fully wndestand such differences, Neither were participants
worriet! about whether or not they shounld be supporters of vocitional educa-

' tion. No participants were encountered who expressed disinterest in, antag-
onism to, or lack of support for vocational education. Their wortica were
more often expressed in terins of a perceived reduction in support, on the
part of somie vocational educators, for career education——not vice versa,

Many of these participants were persons who have been engaged in carcer
“education since 1970—or even ‘earlier—when this movement was formally”
iatroduecd into Amierican Education. These participants recalled the over-
whelming suppor( vocationa! educators voiced for cateer edication in the
“early days” and (-chprcsscd strong desires for a return to thit previous level
of support. They were particularly con¢erned about this problem as they
perecived it to operate at the State/Federal levels, as opposed to the local |
-cormununity levels. As will be scen in several of the examjes to be presented
in tire next section, there are many communitics where relationships between

vocational education and carcer education are excellent at the local com.
s e ——tnunity-level. Participants worriéd-and- wondcrcd about why this-same sitiaz—
tion apparently does not gxist at. other levels of Education, -

~A"host of niore ﬁPB(‘lﬁC problems were illustrated by participants as they
described their local career educat:on practices. These will hopcfull; bccomc
clear as focal pracnces are discussed;

3

Local Practlces- Career Educat:ou/Vocatmnal Education Relatmnships

In viewing local communlty practices, the ﬁrst mgmﬁcant ohservation ta
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nutke is that, in wany commatities, vocational educators are today serving
as the sehool syster’y “eareer mlucativn coordinator, In smaller school
districts, exanuples ean b foued in (a) Jinmy Dolan (Boone County, West
Virginia), () Jor Towaselli {1'or's River, New Jersey), (¢) CHIT Clisson .

- (Detroit Likes, Minnesota), and () Gil Woolard {(Canden, South Caros '
linad, 1o each of these ammmuanithes, the eareer educational effort operates -
under the professional Ivndt-nhlp of a reenghized voemtional education pros -
I'cmqlml . “

ln many vthes commuunitics, the person assigned primary responsibility for
L career edueation, while sunietinies nnt regarded as o voeational «lucator per, -+
' s, i eployed by iind eperates out of a vocational educationul facility.
Examples of this situation can be swen when one looks at: (n) Heman
Grizzle {'Tulsa Connty Arca Vo-'Tecl School; (b)Y Gene Willleh (Sonthwest
Karsas Arca Vo'l'vch School), (c) Gertrude Alioth {Vocatinnal Departs
ment, Inglewood, California), {d), Charles Farnsworth (Four County Area
Vocationul Cooperative—Garret, Indiana), and (¢} Mary Kosier (Central
Kansis Area Vo<Tech Sehool), Were it not for. the financial ond professional
support of vocational edhiration, none of these persons—alnng with su\crql
others of these participants~—would be etployed.
The practice uf usking one key professional person to head up ' both carecr
wilucatiot and vocational education extends to larger school systetvs as well,
Both Jim Capelli (Clover Park Scliool) District-—"1"acoma, Washington} and
Al Glasstan (Phitadelphia Public Schools) are good examples, Al Glassman
is a particularly yood exaniple in that he serves as that large school district’s
® coordinator of career education, of vocational education, and of all CETA 'y
' manpower pmqrmns—m short, of all programns in the P]nlndulphm School
District refated to the géneric goal of “education as preparation [or ‘work."
As a result of Al Glasstnan's professional leadership, the Philadelphia Public
" Schools serve as an .outstanding esample. of a large. schonl district where
" earecr cducation and vocational cducatton operate. in ‘harmony wath few
. daily operational problems.

Mithin a particular State, perhaps the most outstanding c\carllplcs of close:
and harmonious relnuomlups hetween carcer education and vocational edu-
cation can be found in the State of Olio. Miniconference partncl.panls from
.Ohlo—including - Lou ~Cicck™~ (\\'dloughb)-]"astlakc City Schools), John -
Meighan {I'ri-(.ount} J:V.8,2-Nelsonyille), Jama Roman (Toledo), Nancy : .
Losekamp. (Upper Arlingten), and "Mike Zockle (Warren) all expressed
great appreciation for the nutstanding support and ‘leadership given to career
education by Dr, Byrl Shoemaker. Stute Director of Vocational Education,.
in the Ohio State Department:bf Educadoy. While several additional States -

) could be named where strong supiport from State Directors of Vocatlonal e
~ Educatmn can be found, there seems little doubt but that Ohm is an dut-.
standing example for those who wish to study positive relatlonshnps between
vocational education and career cdiication. '
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In practier, there seews o be a general feeling that the presece of o
stronyg anek viable career wlueation elfort is g very eilvetive way of Inereasing
both the quality and the gquantity of students sho vnroll in sieondary sehool
vocatlonal education progeans, This, quite obviomly, has been nmch of the

“ratjonale behind the sirong suppovt given to career ecducation by voeational

eduestors in Ohio, Spevitie veports from schiool distriets with data demon.
strating the validity af this fivling were reported bath by Jim Williams, New
Albany, Tndiana und by Joe Fomaselti from ‘Tam's River, New Jersey, Bol
vizphasized that, while the purpaee and goal of viveer echieition scenter
around vxpanding fredon 1o choose wisely Do mnong alf available oppor.
tunitivs, one ohsesvatiomal result has heen thut hoth qwre ard better students
vhoose to etroll in vorational education. Buth stressel o strong belief that
ll ir varver rducation Llfnm. At the elementary school level, had made
g?mhl ant rontributions 1o these rcnulu.‘

On the other hand, several other participants reported that, 1o the extent
“vocational education fimds were being made avaikibll to thian in support of
their elfonsgpueh funds swere being restricted for wse only in scondary schinol
settings and could nit be used for clementary sehool career edueaion activi
ties, Jierny Dofan (Boone Coanty, West Virginia), for exanigle, indicated
that he is not permitied ta nse vacational cdueation fumds belosy the see.
ondary \uhunl fevel, Sy Bode (Dolfage County, llinois) lcpnrlctl that,
while f:-:frr.nl]} appropriated veeational educution fivads cannat be uscd to
support vlementary school carver education activities, State funds appro-
priated for vocatiofial educntion can be used in this way., Pearl Solomon
( Pearl River, New York) reported that she has requesied vovational educa-
tion funds he used for ber elementary school carvcer edueation mln]mncnt

" on the grotinds that, if stadents are 10 he frcc to chioose veeational education,. .

that cffart inust hegt® at theclementary school fevel, .

Some school tltslrlt‘u_rrpnrtcd even more stringent reguirements being
placed on asc of vorational education funds for carecr education, For'exarn-
ple, Kathy Backus {New Ilaven, Connecticut) indicated that, while voca-
_tiona) education funds were made available for establishing and operating a_
(.nrt'chl{cmurcc Lcnterronl\ students-enrolled-in-vocational cdll(‘.’l‘tlol'l wore
. to he allowed to usc that Center. "This appears to be an extreme ‘example not
qen*-rnlh faund where Carcer Rcsomcc Centers are operating. For example,
hath Shirley Aberg {Elk River, dlhnms} and Homer Sweency (Fremont, , ©
California) reporter) great support from vocational educators for establishing
such- Centers and for jnaking them available to e/l students-—acadertic as
well as vocational—in the school d:.ﬂnct N *

-

In Riverten, Wiyoming, Keith Curry reported an -interesting “twist” on

. whatis nsually seen. There, 2 major carcer education effort was begun in the

_early 19705 with a large Federal grant. Onic of the \'c-mlts of that effort was
a successful school bong issiie in Riverton, for purposes of building and
operating a comprehensive vocational educauan center.'Keith indicatcd that,
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had it oot been for the carcer elhieation offart, it s doubtful i the comnme
nity would have denonstriated such strotg support for voentional education. .
, Several of these participunts were vocational edunentinn teachers in 1heir
' sehool districis now, In most instasiees, they had been anployed in éarlier
years (when Federal voratiogal education funds were more readily available
for wse in carcer education) as career eduentioh coordinators, Now, ns
“trachers, they are still actively involved in implementing eareer education * o oo
within their awn school districts, Prime eximples here inelnde Jine Sullivaie
(who wow serves as o Distrilutive Eduention weacher from Providence,
Rhode Islamly, lieay Flabierty (whg vow serves as o business edncation '
teacher in Brookline, Massachusetts) and Carol Chanin (who now aperates
vareer education primarily through the HERQO yontle program in cho,
“UNevada) . Al thiree of these persons indicated tlnl, while they are sill finding
succesy it ewouraging teachers 10 hecome acthvely involved jo eareer educa.
tion, their successes are much greater in the specific seecandury schools where
they aré employed than in cletentary schools found wjthin their school
dlistricts, '

Sote vitreer education wpccmlntq ctnployed mwc:ltmnal cducation facnli.

. ties within their school distriet feel they have gained by being housed there.

A good exanple is Carol Weigner fromn Elkhart, Indiana. Her cazeer eduea. * .

tion efforts are housed ia the Elkhart Gareer Center—a vocationalsteehiical ;

high school, Shic reports this to be an advantge in that {(a) she ean sliow
eletmontary teachers whi comne to her Center soine of the specific ways people
+ are preparing themselves for work, and (b} she has beet able to <o “cross-
age leaming experiences” where high schoghstudents in vou: ational education . o
explain to clementaty school students what they are learning, the carcets they
are pﬂ'p‘lrmg for,.and the importance of learning the basic academic skills -
uhllc still in clementary schools. Accordmg to Garol, relationships between
vorational” education teachers and academic teachers have become tnose .
positive since she began the career education effort. While she acitted that .
some acadentic icachers are suspicious thatshéma, il fact,'be “recrbiting”™ .«
youth for vocational .education, she feels strongly that the advantages of .
being - housed in a \ocatmnal educational school far outw\mgh the disad-, -~
" \amagcs : . ) ‘ -

In most of the school districts represented in thls serics of miniconferences, N
“carcer education” and “vocational cducation” operated as fairly stparate
entities,- When . participants in one miniconference addressed the specifie

“gquestion of what would happen in their school districts il “career education”
were to becotne only a part-of “vocational education,” five out of six who.
responded predicted ‘dire results would occur. Pearl Solomon, for example,-.
indicated the essential importance of retaining an-cinphasis on the “ddapta.
bility skills" of carcer etlucation as apposed to the “specific vocational skills” .
of vocational, education—and the importance of- maintaining the “work
values™ emphasis of career educatlon as opposed to the _‘fwork eth' " empha-
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sis of vortional educition. Sandy Bode felt drongly that both ecucntors und
e generval public Tuse cusngh trouble understanding .the differences be.
tween "1'51:7/1' cddueation™ sl “voeationad education” syen wheft they opér.
e wepanely-anl shat it fvould be impossible o dilferentiate’ the two if
ey were joined together, Bnbiera Glinrelidll (Attlebsro, Masachisntts) felt
tliatt, iF thie twe were put together, vocational educittion would *“swallow up"
varver eduration, Seseral felt thit, if tie two were placed together, they would |

ose the support of acatleivie teachers that they naw enjoy, ‘Fhese fears and

n]:])l‘vlu-@t‘y\s were ilsa exprewed by ney other miniconferenee participints

wdee spit¥ol the G thaet, ws has bren showne by vartier exaples presented

B thiese Kinds of fears are uat always Justified i practice, ) .
When the general topic of “tareer education/vtwational education relas

" tiowsliipis? wits raised Dy prutivipinty, iCwas ot atall wssial to lind several

participants respond by saying that their prine “tarl"*problems, at the press
ettt titnee e with cotselors, ot witle vocrtional educators, While that tapie
s not-one appropriate o consider licre, it shoukd be wentioned in order for
this topic 10 be it it proper perspective. ' :

There were two peevasive probleins outlined by p’nrticipnlfts with respect
to the relatiotships hriween career education aml vocutional glucation. One
sich problem i that, sinee earcer education was began lau‘gdy throngh the

“initiative of vocational educators, there are still many vocationa]l educators

who conbider eareer tdneation to be “theirs™- -and, thus, whe risent persons
other tlum vorational educators becondng invelved in the elfort. The second
wajor problemg riised was that vocationul educitois are indreasingly being
held accountable for waking sure their funds are spent only for voeational

“eddudation and that. as_a result, they have been unable 1o’ continue thoir

previously high levels of support for career educalion, -
" 1 -

v

-

Personal Observations

»

As Lhave tricd to reflect and think about the meaoy things these particis
pants tatght e aboum carver vducation/vocational education relationshipy,
several thanglits becatue wiore elear in my own thinking, :

First, T am’ very favorably impressed by what appears to be an alndst
unitersal expression for support of vocational cducation on the part of: these
carect education practitioners, Their zeal (or protioting the career echication .
concept has, in no way, diminished the high regard they hold for vocational
cducation. If ;mytfﬁng; it scems to have made themn even more convinced
that vocational ‘education is-a needed and important - part of the American
system of public editcation, It scenis.safe to say that vocational educators
have nothing to fege in the form of criticism from leading K-12 carcer
education pmctitionﬁb L o _

Second, I am unworried about those reported obeervations indicating that,
in several school systems, a career education effort has resulted in more and
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better studdenty enmolling in voentional cdficadion, If this kind of findling were.
to be eniversally true, | wookl boe very worrwd indeed, Tt obwiously Is not,
That is, the pritee goal of eareer edueation, with respeet o edncntional
decisiomnaking, is tﬂ" supply youth with safficient information and cxperi.
cices so that they can thake more reasoned choices—NOT to lead thein
toward o particular type of cholees I8 a bonafide carcer education clfort
cxists anel, as a restlt, more students enroll in voeational cdlu‘:\(lon, it will be
becase vorationl cduvation dewerzed more students. The opposite sitwation
. could just as well necur, “Fhat d, if, through a carevr cducation ellort, stu.® ‘
dents discovered new sl what, to thewn, appearetl to hie better educational
oppnrtunitics in other parts of the school system, then vacatinnal education
would receive fereer students. Career education secks to ereate ennditions for
stuchent choice that ivill result in each part of the miucauon xysteni getting
the studenty it deserres—no miore and no less. It is only to the cxtent that
prior bias and prejudice hias prevented students from considering vocational
cjucation as a legitimate clioice that a careet education cffort should hold N
potential fnr ine reasing vocational education enrollinents. So long as this is
kept cletrly in inind, there is no valid basis fpr any other part of the total
- education systent to object,

"Third, 1 seitsed, in the rc]norts given by several of Illcse partmpants,
reluctance on the part of some vocational educators to become active particis
. pants in the total carcer education ciTort. 1t is almost as though, once having
i . recognized carcer education atd vocational education as two different aspeets
' of the total sthool system effort to better prepare youth for work, some
vocational educators seeth o feel they do not belong in carver education.
Obviously, nothing could be further from the truth. When we say the carcer
education implementation effort will require participation on the part of
.~ ALL cducators, we certainly mmean that itjincludes vocational educators. as
well as other professional persons in the total education systemn. Vocational
cducation-students, as well as all other students, need the general employa-
~ bility skills of carcer cducation as well as whatevee ather skills are regarded
as the primary mission of the tcacher. The vecational education teachers
who were participants in this series of miniconferences stand as exemplary
nnlels for ather vocational education teachers to follow. It is hoped this will '
happen. L e .
« Fourth, it is increasingly clear to me that, at-the local community level,
: much betier operational models cxist for positive relationships between vocas
- tional education and carecr educatinn than are typically seen at the State/
Federal levels. The model illustrated by Al Glassman in the Philadelphia
School District is far superior to that existing in most $tate Deparuments of ~
Education—and certainly far superior to models scen at the National /Feds.
eral levels at the present time. It seems inevitable that, as any effort moves
beyond the*local comtnunity level {wherc the reaf consumers—i.e., the

sstudents—are; “turf{” problems become more common and more complex. -
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It is much beter, if o chioice were to be foreed, to sec that conditions nre
more {ddeal at the foeal i at either the State or Natlonal levels. 1t swonld -
be I'arv better, of conrse, il §tate/National leadery couldt Ilstun o und learn
mote front professional leaclers at the seliool distriet level,

Finally, discassions held guuring this series of miiniconferences hiave cons
vinced e that we are correet in trying to inake clepr the.basie differences
between Yeareer u:dm':.u‘inu"J and “vocational edueatidn. Tt has not macle--
and will not miake~—mitich difference to the generat public, but it is extremely
important for decisions 0 be made by professionsl edacators themselves, :
Morveover, with the great current strength and long history of vocational
edugation—when contrasted with the obvious weakness and short listory of
career education—-it it also obvious that attemipts be made to continue to
make distinetions between these two.major cfforts to- better pn-parc youth
for work,




-~ Career Education Resource Centers’
Nature of the issue 7

Career eduration advocates, in urglng school districts to initlate carcer
educatinn cfforts, have often pictured carcer education as a concept that
reqquires jio new curriculums, courses, eachers, or buildings in order to funce
tion effectively, Instead, we have nrged schiool districts tn use thd resources
already available 1o lllcm--l.loth wltlun the school system and in the broader
© community. :

As K-12 scliool systerns h'uc set about to implement carcer education, a
conecept not yet, g‘mnmonly discussed in the career education literature has
becomie a zenlity in many school districts—the concept of the CAREER
EDUCATION RESOURCE CENTER. At several.of the miniconfercnces,
participantse described! dw nature and operation of such centers in some
tletail. If we are to look at implementation problems facing K-12 career
education practitioners, it is now obvious that a discussion of the Career
Education Resource Center must be included.’ '

Examples of Success!ul Practlces ;

Essie Page--n’a:hmqton, DC Public Schoofs The majority’ of career
education services flow through 20 different career education resourgc centers
located within the total structure of the Washlngton, D.C. publi¢ school
system. There is onc such Center in each senjor high school as well as one in
each of the six regional offices in this school system. The, six regmnal centers
serve primarily c]cmemary and junior high school students in the !r.y.".lem_.$
while, at the senior high school ]cvel. the Center in each school serves pri-
marily only the: students in each school. Each Career- Education Resoutée
Center i5 staffed wllh a profcssnonal person-—usually.a professional school

_counselor. Op

of kinds of ca

Asahi Oshima Boufder, Colorado. Two kinds of “career resource cen.
ters” exist for upe by students in the Boulder school system. One kind,
"established by professional counselors using funds available under prOVisioris
of Title IV-B of the Elementary and Secondary Education Act, has been
installed in indiyidual schools as part of the guidance suite. Asahi reported
that some problems do exist in terms of coordinating activities within. these
‘Centers with the regular career education instructional effort, but that those
problems are now in the process of becoming resdlved. “The second kind of
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wnter iy formally vallvd the *Clarcer Education Ih-murrc Center" and s
physivally hotsad i Iocal Charber of Gommerce ofives in Bonlder. Jointly
funded by the C |l.|n|hu-r ul Connneree ad the Boulder Board of Bducation,
the attual operations of (hiy Center are carried on by Chiunber employees.

This Center is userl to provide resources for fickl ripy, resource speukers for
chwsroons, to secure dotated {(or loanedd) equipiient from business and
ndustey settings, for ongatizing and .||1.lllgul!.: for “shadowing,” and other

related t‘x[)l‘l‘lt'lltt"i ivolving vominity “purtnesships” with the school
systent, In operatiun, it is seen prinsarily as 4 Cliamber of (‘ommchc—-llot ay
a sehwol systerm- activity,

Kathy Backus—New Haven, Connecticut, ()pcr"ltlng out of the Are.l
Cooperative Education Services in New Iavew, Kathy works in a regional
varcer education center that serves, during a typical schoal year, as many: as

300 K-12 whool systeans. 1fer Carcer: Edueation Resource Center houses

more than 8,000 carcer eihavation iteins—half of whicl are mwdia. They
have at actiyve elfort 10 supply teachers with inaterials and deas for use in
tleveloping their ewn earcer educition activity packages for use in classrooin
infusion of carecr ciducation. The carcer education materials in this Center
have now begh computerized and classified by grade level and by careen
cdueation onffvcpt.so that it is very casy for any given teacher to (ind mate. »
rials that are likely to be helpful. One of the popular puhlications they have
developed is_entitled “Guidelines’ For Use OF Career Ediation Resnurce

- Centers” and Kathy reports that publication, ‘as well as the Center itself,

lias now become extretucly popular with teachers in her aréa of Connecticut.

]tm Crook—Yakima, Washington. Seven school districts in the Greater
Yakima Valley have joined together to forin the “Yakima Valley Vocational
Educational Cooperative.”. As part of that Cooperative, Jini has been eme’
ploved t6 establish and operate what is now known as the “"Career Awareness
Center.” {He's trving to change its namne to the “Career Center.”} This
Center is now funded by the Yakima School District and serves students in
that school district free and others in the region on a contractual basis.
Jin's “Career Awareness Center” has, as part of its opérations, a fife of
300-400 comnmnity| resources. In, addition, they operate an “Occupational
Awareness Mobile Learning Center™ (which is actually a mobile van) that
visits elernentary schpols on an anmital schedule that calls for spending up
to 6 wecks at each elementary school. Within the Carecr Awarcness Center,

‘both students and chersi‘u':an receive information and consultitive services,

This includes classrdom oricntations to show students future educational
opportunitics they mijght C(lmstder (including, but not limited to, those in
vocational educaticn)|. Three full-time profesional stafl, one aid (who drives
the van} and one secretary are .r'eﬁuircd in this operation.

Joe Tamase”i—-—T:!'n’s River, New Jersey. In Tom’s River, the Career
Education Resource Center is located within the facilities of the area vo-tech
school where Joe serves as Principal. There, the Cemer functions in several
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Ways ||u'I||(Iing (a) an urg'\numg point for vmts elmncutnr}' school students
make ta the vosteel uhlml (h) ww a.sonrce of career eclucation materials,
for teathery’ from feeder st'hunlui and {c) as A computerized bccup:monal
information system for use by junior high.school students in career explora.
tion, ‘The Center is located in attractive swrronndings near the entrance to
the vostech school, T have visited it personally nidl was favorably fmpressed,
Don Stanistrect~-Syracuse, New York. In Syracusc, each Gth gra(lcr spends
two days at the Career Skills Center where ||c/ahc can cngage in individual-
ized career awareness/caiece exploration using 17 lrooths, eunéh rcpreucn(mg
a’ wajor -local industey. Within cach booth are sets of tapes and headsets
students ean use in this experience. In addition, there are a set of *learning.
stations” for use by teachers who want o have what are, in effect, “inini-
courses” on sach diverse topics as “How to Use The Dictionary of Occu-
spational Titles,” or *“How T'o Use The Ocenpational Qutlook Handbook.”
In addition to helping tcaclu.-rs become more expert in career cducation,
 thiese Vlearning stations” are used by inany tc1chcrs as p1rt of their own
carcer developinent, ‘
Shirley laquinto— Phoeniy, Arizona, In the Phoenix school system, there is
«a “Carcer Education Mexdia Center” in cach school building along with a
central Center at the school district level. All career edacation media
materials in these, centers are classified by subject matter area, by the 8
career education cletents in the Arizona 1natrix, and by the 15 occupational
clusters made popular by the Vocational Educatlon Division of the former
United States Office of Education, These Centers are used priwnnrily as
resource rooms for teachers who are searching for innovative ways to infuse
career education into their classrooms.

" Betty Barr-~Omaha, Nebraska. Omaha’s public schools have established .
the “Learning Resource Center For Career Education." This Center pro-
vides career awarcness—including several kinds of “hands on” experiences—
to 1800-5th graders annually. In addition, teacliers make extensive use of
“the Center for purposcs of galhcrmg naterials and ideas for their classroom
infusion activities in career education. Desegregation funds available. to the
Omaha public schools have been used to help defray the expenses of this
Center.

Jim Sullivan—Providence, Rhode Island. '1"]16 Career Resource Center in
Providence, located in the building where Jiin teaches, serves students,
Grades 9-12 as well as teachers in that building. It is open to any student
during study periods, before school, and after school. All 9th Grade English
classes come to this Center at least once a year lo undertake “career”
projects. N .

Carol Chapin—Reno, N evada. Of the five high schools in the Reno public
school systenl, 2 have established “Career Centers.” These Centers are
operated by non-career paraprofessional persons whose only required qualifi-
cation is.that they have an interest in career cducation. Within each
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- relating careers to the subjects they are now studying,

Ccnlcr, otie ran fi ml i wide variety of conmercially purchased eareer eduicis
tion witerials  including fil, fillllqtrtpﬂ, and college calnlogues, A concens
trated cffore. iy |||.qu w0 porchase miateriah from o variety of companies ,
so that no standar fonat can be developed. -

Steve Jones-LGoncord, ‘New Hampshire, Steve considers his “Career Edus
cation Resouree Center” to be the “heart” of Concord’s total eareew edacation
*cilort, Stafled by a well rabned paraprofessional person, materinls flow from

this Center to’ teachers upon request. All materialy in this Cetiter. are being
codled according to the Library of Congress systeny the infonation being
put on mrcl«r and duplicate cards being sent to each local schoot so that
* teachers can jorder thaterials*frors the Center without pliysically having to
travel to it. The costs of this Center are being paid for ot of local school
district funds.

Janie Hl'u‘[—-—OHahoma City, Oklahoma. The single most extensive “'Carcer

‘Education Resouree Center” describéd hy participants was the one Janié®

operates. This center-—originally funtded in 1974 with a Title 1V-C°ESEA
grant—is physically located in the school hbrary"(uluch has been expanded -
w as toybe able to acconunodate it), Several services are made routinely
matlablc‘.thrnugh this Center including: (a)~routing of carecr cdiication

 matgrials to teachers when that material is obviously related to the subjcct

matter being taught: (b) serving as sites for routine visits of all 10th and
11th" graders who systematically visit the Center each year; {c) supplying
teachers, upon request, with “carecr” materials graranteed -to be directly
_related to their subject natter; and {d) serving as.a resource site for any
“teacher who wishes: to brlng hn/her class to the Center for purposes of |

Personal Observations

"The examples’ prescrited above represent only 12 out of marc than 20
given by purticipants during this series of miniconferences. They have been
purposely selected so as to provide a picture of both the nature and the
diversity of carcer edueatioR resource centers. Several general observations
appear to be m order with reference to thls part of the total carecr educa-
tion effort. : N -

First, it is obvious that, b}: and large, these cemters have been designed

-—and actually. operate—in ways that allow them to serve both students and

teachers. Stydents can find, in. thesc centers, a vatiety of kinds of career
materials and oppordunities for career- awareness/exploration /decisionmak-
ing. Teachers typically use these Centers to acquire materials and ideas for
infusing carcer educadon into classroom setcings, It is obvious lhat, In a
very real sense, many of these Cemers serve as 2 hub of teacher inservice
in ca.reer educanon .
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‘The variety of ways in whirh costy of establishing and operating these
Centers” s noteworthy, Apparenty, a vaciety of Federal finls have beén
used - ineluding some from vocational education, fram e Emergency School
Aid Act, from the Elementary aml Seconciuy Edvcation ‘Act, and still others,
On’ occasion, local school districts Lnte - prid the costs directly “Inlc, oh
other veciasions, vosts e heen borne by v'trioui segrients of the broader
community. It is' vbviows, from the deseription of the kinds of materials
found in these conters——and the. ways e which they are staffedthat licre
is  sizeahle cost wolved in thelr operation.

It shoull be equally obvious that these Centers have brought ‘a sense
of organfization and cfficiency to these sehigol districts operating them that
is missing from nauy other carver edueacion cfforts, Even those operated
with paraprofcs-uun.ll personnel see 1 to be mppl)mg a great deal of nccdcd
information in au organized, systanatic wAnner, R

As the career cducution tmovetent matyures still -further, it seetns reason-
able to cxpeet tiat the presence of Career Educadion Resource Centers wilt
increase still further. Where the funds required (o organize and iniplement

such (.cmcrs will come (roru is not so obvious, .
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(}oncluding Thoughts

The four speeilic carecr education’ mnplcmrnmtion issuch summarized in

" this monograph dre, of tourse, only some of those faclng career cducational

practitionery, Soiie others are presented as separate subjects in other mono-
grapths in this series. Still others—inclading, for "uxampile, suclt issucs as

. {n} career eucation for speeial cchication strlents; (b) carcer education

and economic echication; antd {c) career ecucation’s coutributions to reducs
ing bias and stercotyping could well have heen included as additional
scétions of this inonograph, They are not licre simply beeause not enough
career education practitioners wlio participated in these miniconferences
information was suppilied. by partlcnpmm on ‘these toples to Jusn!'y a special
section—~not because they. aredinimportant.

If there is a single, general set of messages. to he cotntnunlcalcd by the

contents of this munobraph, such 1nessages would include: (a} K-12 career
education practitioners are-fuily capable of defining and diseussing crucial
conceptual issucs-——they should be listened to more by those who’ make

_conceptual/policy decisions regarding carecr education; and (b), if an issue

can be identificd, there are several K-12 career education practitioners some-
where in our Nation whe have already devised some unique and innovative
approaches to solving it. It is hoped that, by sharing some of their thoughts
in this inonograph, some readers may bc able to gain some of the benefits
of having attended one or more of the miniconferences on which this

monograph was based It is a tremendous’ learnmg experience. The K-12 |

carcer education pral:ntmners who participated in these miniconfercnces

, deserve deep thanks and appreciation from all of us. R
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Particlpants

Shirley Aberg

Assistant Director of Career
Guidance Ceuter

Region 7-~"T'ritén College

2000 5th Avenue

River Grove, Illlnuls 60171

Gertrude Alioth
Supervisor, Career Education
Vocational and Bilingual Department

. Inglewood Unified School Dist rict

" New Haven, Connecticut

401 S, Inglewood Avenue =~
" nglewoad, California 90301

“Kathy Backus, Director

Career Educatia Resource Center
Area Cooperative Education Services
800 Dixwell Avenue ’
06511

““Betty Barr -

-

Caro! Chapin

HERO Youth Program -
429 East Ninth Street
Reno, Nevada 89512 -

©_Burbara Churchill

. Louis Cleek _ _

Career Education Director - .

11629 ]ackson Road

' Omaha, Nebraska  68154°

'Sandra Bode, Dnreo:to;

» DuPage Elementary Career

Education Center

e - 421 N: County Farm Road -

. Wheaton, lllinois

~Max Brunton
AdministrativeAssistant
Secondary Instruction
Parkrose School District #3
- 10636 N.E. Prescott
Portland, Oregon 97220

60187

James G. Capelli, Supemsor

- Vocat:onal and Career Education, '

K-12

- CIO\er Park School District
~-10020 Gravely Lake Drive, S.E.
- Tacoma, Washington 98499 .

Willougliby Hills, Ohio* 44092

Director, Project Potential

‘Attteboro High Sclwol

Rathburn Willard-Drive
Attleboro, Massachusetts - 02703

Coordinator

Career Development Program
Willonghby-Eastiake City Schools.
Cricket Lane School ’
2822 Cricket Lane

- CIff Clausson -
Voceational Education Adniinistratio
425 Broadway a

.Detroit Lakes Cooperative .Center

#22

"‘)"
7
n

Detroit Lakes, Minnesota . 56501

Carolyn Corcoran

‘South Portland City Schools

130 Wescoti Road

" South | Portland Mame 04106

James Crook Dlreo:tor N

" Career Center—A.C. Dav;s High

School .
212 South Sixth Avenue
Yakima, Washington' 98902

‘Ketth Curry _

Guidance Counselor ®
Freemont School District
122 E!izabelh Drive
Riverton, Wyoming - 85201
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D.nle Dnvis
Director of Carcer Educnnotl
P.O. Box 591 | '

1 2th Street

IOrcgon City, Oregon 97043

Jinutty Dolan

Vocational Director

Boane Cotinty Board of Edueation -
69 Avenue I3

Madison, West Virginia 25I 30

Patricia DufTy

" Barnstable High School

Hyatlnis, Massachusem L

- Charles Famsworth '
Four County Area Vocational
Cooperative

Garrett High School

_ Garrett, Indiana 46738 |

Elizabeth Flaherty
Business Education Departiient
Brookline High School

- 115 Greenough Street ,

Brookhnc, Massachusetls 02146

Albert I. Glassman '
_Executive Director for Career
- Education

__"" J.F. Kennedy Center

* 734 Schirylkill Avenue
Phlladelphla, Pénnsiyvania

Carol Gomer - B

- Career Education Coordinator
School District #1

215 South 6th, W.

Missoula, Montana 58901

19146

Gary Gramm
" Assistant Director of Career
~ "Education
" South Dakota Division of
'- "‘. Vocahoual—Technacal Education -
~ PO Box 1237
B Huron, South Dakota 57350 .

(.

. Bernadette Griffith .
. Caslunere School District

Career Education Division— *~ T
210 South Divislon
Cashinere, Washington 98815 '

Herman Grizzle

Career Education Coordinator

Tnlas County Area Voc-Tech SLllool
3420 8. Memorial Drive

"T'ulsn, Oklahoma 74145,

Janice Hire . ° |
Career Education Specml:st .
Putnam City High School _

" 5300 N,W. 50th

Oklaltoma City, Oklahoma 73122

: Shlrley Iaquinte, Coordinator

Roosevelt CO:rlprchenswe Cnreer
Education

- 600 South Seventh Street

Phoenix, Arizana 85040
Richard Johnson

-Superintendent of Schools

Cashmere School District
Cashmere, Washington 98815

Thera Johnson

Career Education Coordinator
Weber School District *

1122 Washington Blvd.
Ogden, Utah 84404

Steve Jones
Q@ffice of Superintendent of Schools _
16 Rumford Street

. Concord, New Hampshnre 03301

Mary Kosier | |
Central Kansas Area
Vocational-Technical School

- Ncwlon, Kansas 67114

LaVerne Kuehn
Career Education Specxallst
Pulaski Co. Specna\xSchool Dustnct

- P.O. Box 6409 AN

Little Rock, Arka.nsas 722 16

»

36




" Nancy Losekamp .
“Career Education Coordinator

Upper Arlington Board of Education

‘Upper Arlington City Schools
1930 North Mallway
Upper Arlmgmn. Ohio 43221

Donnk Martin

Career Education Specialist
. Minois Office of Education
- 100 North First Street

o Springfisld, Illmons 62??7

John Meighan, Coordinator
Career Development Program-
Tri-County J.V.S.

Rqute | State Rt. 691
Nelsonville, Ohio 45764

Patricia Metalious )
~ Mill River Union High _
- N. Clarendon, Vermont 05759

Asahi Oshima
Bouider Public Schools.
Boulder, Colorado 806301
Essie Page
State Coordinator of Career
- Education

Ellington School of the Arts

. Room 102

.35th and R Streets, N.W.
Washington, D.C. 20007
Lois Parker N
 Coordinator of Career Education
Montgomery County Board of’
Education ‘
830 Hungerford Drive
~ Rockville, Maryland 20850

. Linda Poole *

. Sylvania, Georgia 30467

Barbare Prell

‘Dircctor/Career Education

Jefferson County Schools

Brown Echiciition Centgrae
" Room 508

4th nnd Brondway

" Loutaville, Kemucky 40059

Mary Remnington

- USD #250.

510 Deill Street
Pittsburgh, Kansas 66762

" Maria Robinson

Career Education and Work
Experience -

San Jose Unified School District

1605 Park Avenue '

San Jose, California - 95126

Phyllls Robinson

-Career Education Consultant . |

Wayne County ISD
33500 Van Born Road
Wayne, Michigan 48148

Jama Roman, Cool‘dmalor
Career Development Program
Toledo City Schools -
Manhattan and Elms Street ¥
Toledo, Ohio 43608 '

-Clinton Rouse

Coordinator of Career E.ducauon
P.O. Box 1910
Volusia Eounty Schools

-Daytona Beach, Florida 32015

Brad Snodgrass

" Coordinator of Career Education

Mat.Su Borough School District
P.O. Box AB
Palmer, Alaska 99645

Pearl Solomon -

_District Curriculum Coordmator _

Pearl River School District
Pear] River, New York 10065
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_Don Stnistreet . *
" Syracuse School Systemn *
‘Syracuse, Now York

" Callie Stanley |
. Richmond Publie Schools
Richmond, Virginia 23216

James Sullivan

'Coordmator of Career nnd
" Distributive Educntion

' (.umberland Hagh School

2600 Mendon Road

" Homer Sweeney
Career Fducation
Fremont Unified School District
40775 Fremont Blyd,
Fremont, California 94338
_ Joseph Tomaselli
Director of Placement and Career
Education

School ..
O!d Freehold & BeyLea Roads

- 1825 West Beehler Street .
New Albany, Indiana’ 47150

Cuniberland, Rliofe Island 02864 )
' ‘ © . *Southwest Kansas Acea. Lt

. Dodge City, Kansas 67801
. Gil Woolard

Ocean County Vocanonal-chhmcal

‘Toms River, New Jersey 08753
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Snrnh Wnlkenlhnw . .
Coordinator of Carcer Educntion
1904 Independence Avenua

Kansas City, Missoyri -61424:

Carol Wiegner -

Career Education Coordinator

2424 Califorhia Road ~

Elkhart, Indiana 455[4 , , _

jlm Willlams— - - S e
Career Education Coordmntor .

Gene Willich

Vocational-Technieal Schoo)

Director .

” Kershaw Vocational Center
Route 4, Box 143 -

" Camden, South Carolina 29020

* Michael Zockle N
“oordinator

Career Development Program
Warren City Schools .

Warren, Ohio. 44482 .




