L. + ~ \ " N, - .
. S ' \
s . . \' -

r\ - '\ )
« -bocnpi';r BESONE . - |
Bp 209 212 RRT . e sp 019 03¢ " .
e S - N =
AOTHOR walley, .Willlam V.: Stokes, .Joseph P. P
TITLE . Self-Help Support Groupy for Teachers Under
. Stress. " . . . ;
SPONS AGENCY Natiantl Inst. of Mental Health (UYus), Bethesda, -
ﬂd-- . . _
PUB DATE 1 \ )
GRAIT RO1-MH33761 .
NOTE - 11p. N - " -
EDAS PRICE  ° HPO1/PCO1 Plus Postage.- v
DESCRIPTORS Coping; Bleamentary Secondary Educaticn; *Group
C, Therapy: *Bq%?ing Relationship: Peer Counseling;
- sproblem So}Viag: %program Developmeit; Program
Evaluation; *S&lf Help as; Sensativaty
Training:- Stress variafles: Tvacrer Aljenation;- |
“Teacher Burnout \ .
ABSTRACT . N . ;
‘ > The development of a program of seif-help sugfport
" groups for teachers experiemcing stress in Chicago public Schools 4is ‘
described. These support groups atteapted to alleviate strees-related .
illnegss by reducing teacher isoclation and by enabling teacaers to

help each other cope with problems and fears. The support grdups were
led By teschers vho volunteergd to attend 36 hours of trainany
sessions. Training emphasized generic listening, comeunication, and
feedback skills. Experts in hypnosis ahd relaxation, nutrition,-apd
exdrcise made preBentations to the trainees und discussed how these
topics are related to stress. -The support groups.focused on stressful
conditioge vhich ,meabers faced vhed teachiag. Bveryone in the group
briefly described 2 Current probles, and the group decided whick
problea to discuss. Methods of coping were discussed by the group
under the leadershlip of the trained volunteer, and possible solutions
vere considered. The meaber with “he problem chose @ solution to try
in the yrroming week end selected & partner with whaa to share
progress and discuss difficulties. During the school year, 159
teachers contacted the progras staff, and 128 were assigned to a
support group. Evaluation of the program proved to be difficult. This
is attributed, in part, to the fact that volunteer facilitators- were
not sufficiently coamitted to the research design of pre- aund
post-test evaluation methodology. Several changes are being made in

. the progras for next year in an attempt to incrcase tde nusmber of
participants and to obtain a systematic evaiuaticas of the progras.
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The development and evaluation of a program of self-help support
’ )
groups for teachers under stress is described. These support groups attempt

to alleviate stress-related illness by reducing teacher isolation and by

- '
¥

facilitating teachers' helping each other cope with problems and fears. The
LY

gfoups are led by volunteer teachers, whose training is described briefly..

< C- .
The evaluation plan and reasons it wds rot carried out are presented, as

aye chanfes which will be made in the program next year. These support
. L4

groups represent a low—cost,'efficieut method for helpiﬁg teachers cope with
(N4 - ~

occupational stress. ’ -
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Self-Help Support Groups for Teachers Under Stress

-

Recent psychological literaturs suggests’that stressful 1ife and occupa-
tional events can lead to anxiety, depreseion, and other psychological and phy-
1 ' 7
sical disorders (see Dohrenwend & Qohrenwend, 1978, for a review). A few studies

(e.g., Bloch, 1978; Brodsky, 1977) have focused on occupationéi stress faced by

teachers. Stressful events that teachers face are widespread and include job

insecurities, problem students, difficvlties with administrators, lack of sup-

plies, etc.

.

-

Special circumstances in the Chicago Public Schools exacerbate problems uf

>
;A

occupational stress. Transfer to achieve desegregation, the spread of the

cloced campus movement, and increﬁsed public pressure to improve reading scores

are SOurces~of stress for some teachers in Chicago.;~A recenglsurvey of 22,500

teachers in the Chicago Public Scﬁdols (Cichon, Koff, Kotsaki§, & Walley, Note 1)

revealed that a majority of th; 5,000 teachers who responéed %56.6%) indicated ‘

‘that they had experienced some physical illness they thought was related to

stress at work. A substantial minority (26.47%) reported having some form of
. ¢ ngchologicaludisorder related to occupational stress. \\\

Self{~help groups are becoming an incr;asingly important rart of the health

care delivery system and seem to be effective in belping indfviduals cope with
str?ss (Lieberman & Borman, 1979). Self-help g-oups are groups where 1) members
provide support, for each other when solving problems, (2) the sanctions and ori-
gins of the group exist among the members, (3) the members rely on each other for
skills and expertise rather than relying on professionals, anc (4) members s?are//%?

a common set of experiences ar problems (Levy, 1976).

This paper describes the development and evaluation of a program of self-

help groups for teachers in the Chiécago Public Schocls who are under stress. The

* major premise of this program is that stqess~re1ated illness in teachers can be )\




alleviated by reducing teacher isolation, and by facilitating teachers'

helping .each other cope with their problems and fears.

Self-Help Support Groups

" The suppurt groups, which are led by trained volunteer Eeachers, are

.

convened as teachers request assignment to a group in response to publicity
‘. iq the schools and in the Chicago Teachers Union newspaper. The groups meet
once a week for 90 minutes at urion offices or available community spaces
(e.g., churches). Not meeting in schools helps to ensure confidentiality
and to reduce fears that édministrators will know which teachers are in sup-
bort groups and will, view ghese teachers as defective in some way. Three
support groups met in schools during the past year with the approval of the
school administration.
The support greups focus on stregsful conditions'which members face
when teaching. Sharing of common problems, giving reassurance and support,

. sharing successful coping strategies, and listening empathically are emphasized
in the groups. The groups are not judgmental or diagnostic, nor do they déal
with teacher problems whicﬁ are contractual. The volunteer groups leaders
are trained to focus the groups in these ways. To help the groups m;intain
a problem-solving orientation, the following structured format‘is used at
group meetings: 'A

1) Mvembers share soluti us to current problems. These
‘ are often solutions that were generated in previous
support groups.
2) Everyone in the group briefly describes a current

) problem. The group decides on a problem to di¥cuss
and to try to sblve.

s’

- ' 3) The prohlem situation is described in detail.

4) The member with the problem describes His/her current
method of coping.

.
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SQ Other members offer and explore alternate solutions.

6) The members with the problem choses a solution(s) to
try in the upcoming week. The member also selects
a partner whom he or she can call during the week
to share progress and discuss any difficulties en-
countered in implementing the solution(s).

7) Another problem is chosen if time permits, and ‘steps
three through six are repeated.

Training Group F%cilitators

The support groups are lgd by teachers who volunteer to attend six
weekly, six-hour training sessions. Volunteers are obtained through adver-
tisements in the Chicago Teachers Unicn news;aper and are screenid by a com-
mittee of teachers. The committee looks for volunteers who have a positive
attitude towgrd their colleagues, who have goocd communication skills, and
who appear to be committed to the self-help program. About 45 teachers have
been trained as facilitators._

j The training itself emphasizes generic listening and group facilitation
skills and is modeled after a group farilit=tors training progran, developed
by Stokes and Tait (1980). The first session of training uses getting ac-
quainted and team buflding exercises, as well as skills—building actiﬁities
whiéh focus onh generic c;mmunication skills such as active listeniig and
gi%ing feedback. Sessions two through four focus on group facilitation, em-
phasizing both conceptual kno&ledge of group dynamics and specific skills in

.

making interventions in the ongoing group. During this phase of training,
1 / ‘

simulated support groups q}e formed, and trainees have opportunities to faci-
litate groups and get feedback on their performance.
The final two training sessions emphasize specific methods of ropirg

with scress. Experts in hypnosis and relaxation, nutrition, and exercise

make presentations to the trainees and discuss how these topics are related

~ -




wi

to stress managerent, ;

Evaluation

The evaluation plan for this project centered on an experimental desiga

»

with a treatme.t zroup and a delayed treatment; ‘waiting list control group.

Teachers in the experimental groups were pretésted before joining the group

-

and posttested after about 8 weeks of participation in a support group. Con-

trol teachers were to be pretested, assigned to a 8 week waiting list, and

posttested just before beginning to participate in a group.

The following instruments were administered to all participating teachers
. 4 Y
as both pretests and posttests: 1) The State-Trait Anxiety Inventory (STAI;

Spielberger, Gorsuch, & Luschene, 1970) measures both trait anxiety (relatively
stable predispositions in responding to :hreatening situations) and state
anxiety (subjective, consciously perceived feelings of tension and apprehension).

2) The Hopkins Symptom Checklist (HSCL; Derogatis, Lipman, Rickels, Uhlenhuth,

& Covi, 1974) includes scales to measure anxiety and depression. 2) The PerSonal -

.

Dilemmas Questionnaire (PDQ; Lieberman, Yafbm, & Miles, 1973) measures two
types of coping styles, adequate and defensive. Adequate coping involves con-
fronting a problem, expressing feelings about it, and/or taking rational direct
acttnn, Defensive'coping, which is assumed to be less desirable, includes
denial, flighf, and minimizing as responses to a threatening situation. This

~

instrument was modified to measure coping with occupational dilemmas.
During the school year 159 teachers contacted the program staff and T

128 were aassigned to a support group. Of thes , 65 completed the pretest.

Several reasons account for the relatively low proportion of completed:pretests:

1) Volunteer group facilitators were not sufficiently commritted to fhe research

design, They felt awkwzrd asking participants to spénd up to 45 minutes com-

pleting the instruments before joining the support groups. 2) Froject staff




were predccupied with getting the groups started and with recruiting parti-

-

cipants. They did not devote enough time to training the volunteer facili-

-

design. Also, the staff was not effective in following up on participants
frcm whom a pretest was not received. 3) The pretest was mailed to teachers

who were in the control group; the return -1te for t-ese pretests was very

|

|

|

t

l tators in data coliection or to emphasizing the importance of the research
|

i

low.

For many of these same reasons, especially the low level of involvement
<
of the volunteer facilitators in the evaluation research and the lack of
< " N

attention to pursuing nonrespondents, the return rate for posttests was very
lecw. In all, there were 19 complete& pretests and posttests from the ex-
perimental group and none frgp the contro%vgroup. Thus, the planned evaluation
could not be completed.

We examined the data from the 19 teachers in the experimeata. grouphto
see if any changes occu;red from the pretest to the positest and found none
on any of the reasures. The scores for these 19 teachers at both pretest

and pésttest for both the STAT aﬁd the HSCL were very close to published norms

¢

for normal populations.

Future Directions

Several changes are being made in the program for next year in an
attempt to increase the number of participants and to obtain a systematic
- evaluation of éhe program. With regard tc the latter objective, we will
train the group fgbilitators in the mecthod and importance of data collection.
We will also be more systematic and conscientious in followiug up when
data are not collected from participants.

Several changes are designed to increase participation in the groups.

We plan to hola orientation or drop-in one-session groups and to publicize

ERIC 5
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these introdurtory groups widely. Algo,.tﬁf support groups themselves w*'.liJ
be limited to about eight wgeks, thus putting clear limits on the committment
a p;rticibant is making. I[f participants find the}groups helpful and‘wish
to remain  longer than eight weeks, a new group can b€ formed with a new eight-
week committment.

Through surveying people who made inquiry about the program but who
never attended a group or who attended a few groups and left, we found tne
main reasons fér nonattendance were logistical; that is, the times and/or
locations of the groups were not convenient. In response to this, we plan
to use school-based groups next year in addition to the open groups. School-

-
based groups will he groups of interested teachers at the same school. The

groups will meet weekly at their school for about 45 minutes either beforé\\“\‘

school starts or at lunchtime.

Significance
We know of no other teacher organiration in the countiy which is
attemptiag to solve the problems of teacher stress-related illness in this
T wéy ﬁ£@§@r solutions which have been propose;\?\“g”( Reed, 1979) emphasize
ggjztittatlon of. .administrative practic s, rest and renewal for teachers in
the form cfegubba;icals d? leaves, provision of additional c:¢raining for teachers,
or raises in pay for teachers. None of these approaches is viable in a
iarge, underfinanced school system. Unlike most of these solutions, the

model described herein reiies on volunteers, is not costly, and does not

require widespread cystem changes. Tt is an attempt by a professional

groups to solve its own problems with its own resources.
4
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