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. ,elementary gradeS. 'The Utica School District in New York has
instituted a pilot project called SEARCH in which film makers'and
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* . Aesthetic Expression and the .
! ' Quality of Life :

Nothing 1s more useful than this art whxch/ms no use.

- wicker basket ora bronze statue, a ‘‘crazy-wofk” quilt or an impression-
istic painting, all cultires have demonstrated this continuing need for
creative expression. Throughout history this search for beauty has con-
tributed to a culture’s Qualny of life. For some, aesthetic expression.
becomes a career; for mtﬁt, it becomes a leisure-time pursuit. But for
all, it determines how mélr particular environment is expener;(}d/

‘ Aesthetic criteria thag determine the quality of life will vary’from
individuakto indivi ldualﬁbut most involvegspects of how one interacts*
with one’s enuronmcnt For example, an individual finds satisfaction .,
in a vocation that has pleasant surroundings. In toddy's seciety, aes-
thcuc oriteria are becoming more and more a factor in vacationd selec-
uon Further, wnh increasing aesthetic sensitivity, people aredevelop- .

. ing a new awareness of the relationship between the environment and .y
_ . the quality of life., ‘*« )

What part does aesthetic education play in nmprovmg‘the quality of
‘life2 If beauty is ‘meant to enhance the environment, then it must be un-
derstood to be appreciated. If beauty i ismeant to be joyful, then mdmd-
uals must learn to exXperience joy. To experience the joy of beauty, then,
is the purpose of aesthetic educauon in the schools.
+ In addition, the opportunities to expenence joy are greater in an
aesthetic environment. Motivation is enhanced because of students’
O - '

1
—Ovuid ‘
) {
- A search for beauty characterizes all culturgs. Whether expressed by a '
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\ desire toexpenence this joy. This striving for beauty, Both in the en-
virontent and within the i’ndmdudl, is the basic premuse for aesthetic
\ education n the curriculum. Not only should the various arts receive
y speaial attention Tn the curnculum, they should also permeate the total
‘\ curriculum in order to help students understand that beau'ty exists in
«all aspects of life. Along with basic skills, liberal education, and voca-
uonal preparation, aesthetic education must have an important role in
the lives of students ..
i In the final analyss, if education 1s to contnbute to improving the
q}ialit) of ife in our culture, then the curriculummust include astrong
Narts component. In this fastback I shall examine the cogponents of
aesthetic educanon, review some of the current school programs in the
arts. and point out some of the needs for improving aesthetic education
n'our schools. . : s . .

o
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The Arts in Socnety and Education:.

® ’

I must.study politics and Wwar so that my sons ma> havé lzberly—-

- liberty to study mathematics and phllosophy, geography,

- natural’ history, naval architecture, navigation, ‘commerce and

. agrxculture in order to give tisezr children aright to study paml-
ing, poetry, music, architecture. . ,

. —John Adams

Defmmons of,qualisty of life have varied throughout histdty and
. these defmmons changed as the culture changed. For example, in the
‘ \rhddle Ages the quality of life te?dedmcnﬂhuound basic life-sus-
lalmng functions, such as growing food. But even in thoae times,
various art forms existed—in religious art, in plays performed by}\
ing actors, and in the songs of the troubadors. The tedium of eking ou
aliving was relieved by Holy Days when the common folk could turn to
matters not absolutely essential to life sustenance. However, ina penod
when times were grim, the q? of life, of necessity, was determined -
" largely by the tasks of basi¢ sfistenance. | T -
At ll}b present time the U.S. is expenencmg a cultural renaissance
the equal of any in history. Only twice in the previdus history of West-
ern culture, during the Golden Age of Greece and the northern Italian
Renaissance, has there been such an outburst of aesthetic activity. The
Industrial Revolution of the eighteenth and nineteenth centuries has
o provided the Jeisure time that has made possible the aesthetic revolu-
tion in the twentieth centyry and hapefully the twenty-first century. »
. Public opinjon in the Us. supports #reased emphasns in the arts
’ both in commumues and in schools. For example, a 1974 Louis Harr{§’

. o . 8




poH rcpolé

d that more adults attended ¢ultural events than attended
spectator s{ﬁdm events In this same poll 69% agreed that arts are very -
umportant to the quality of hife, and 58% agreed that culwral faalites
were very 1mppf(am to business and the economy. Another indication
of societal cpncern for ‘the arts was that 9 out of 10 believed that
museums gtheaters, and musical performances make a community a
better place 1n which to hve, and.almost as many sard that more per-
formances should-be made ayailable. / N

In addinongto the (oncern cxf)ressed for extending the arts 1n the
community,-this Poll also 1nvestigated the arts needs of youth’s 1n
schools. For example, 9 out of 10 thought that (hlldrcn should have an
exposure to the ares, 61% of the parents of latc (eenagcrs (houghl their
<hildren should have more opportumucs to auend arts events, and 4,
outof 5 said that artcourses should be funded from the regular school
budget. When asl\gd about speafic qrts acusipes, an overwhelming /
number stated that most arts acuvities should be required. More than
three-quarters, for example; insisted that playing a musical instru-
ment, writing stonies or poems, drawing, painung, sculpfing, and
singing should be (.uu,h( m the setond.u’s\s(houls fur credit rather than

s

as an extracurricular activity. .

Another aspect of the U.S culwural expmence based mare upon
obsenduun than staustics, 1s that 1ot only are more Americans m;
volved as spectdtors at cultural events, but- more are agtively parucn-

., p.mnq in such events. One.metropohitan arca rcu:mly surveyed indi-
cated " the presence of 13 community dr.nma greups. Almost every
‘‘hurch h ,15 ts amateur choir. while most communities have one or
ore amaleur ch()ruscs The town band is an *American Insutution.
While many mare statustics and examples could, Be given, those pre-
stnted should suffice to indicate that Americans are currently mvolved
1n more arustic actsities, attending more cultural events, and are more
concegned with arts than ever before in our History. ’ A
" If schools are a nurror of the culture, then an increase in emphasis
upon aes(hcucs wil] undoubtedly occur during the next several years.
However, some problems cloud the generally roSy picture of the
+aesthetics activities in this country presented above. Cuts in schools

budgels, a @y for “back-to-basics,” demands for more rigorous aca-
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demmne standards—all are factors that might dater the progress of aesthe-
t1c education n our schools orlixnagely, funds from sources other
* «  than local school boards are becoming available (hrdugh federal and
*state educational’ agenuq and pnivate foundations to suppon pro-
grams in the arts. Y ‘
/ As we enter into. the post- -industrial era, people w:H have more
] leisure ume 1n which o enjoy and parucipate if nesthelic activitics.
Demographic Sludlt‘s,,ihu\\ thiat the number of older citizens is increas-
, ing. Thesé*people, marly of whom are retired, provide a large clientele
f?r imvolvement in the arts. T hus, atremendous increase in demandTor
the arts may be expected within the next feu decades as the numbcrs in
M thls older group increase. '
}Iowewr. although more leisure time ‘is now available to more
people than ever before, (hm. 1s sull a major segmem of the popula*
. uon wimh 1s poor and dues not have the funds to p1ruupue in cultural
acinaties. The poor need to experience beauty in its ‘many agpects
Indeed, some have contended that it is the desjre of the poorfor a “‘good
hife"” llh\ has created much of the societal Lnyest of the last 10 to 15
years. WSnlc 115 not my purpaofe here to argue that such a s:mphsuc
solunon rs the .1\.131‘{111]1() ¢f more a;:whc:(ic opportuniues wi!l}ejspn
souetal discontent, certamly, 1n the name of justice, the arts, which the
affluent $an afford. the disadvantaged shoyld be accorged.

Equally distressing is that while many are affluent and have leisure
time, thefe 15 much dissausfaction 1n the iyesof many people. People
with spare ume do hitde of worth with it. With exposure toand partici-
* paton u{ the arts, these people could achieve, over a period of time,
greater self-awareness and cul(ural well-being. :

® “ I oa soaety where lc(hnolog) -Ras created™a service-ogientéd
cconomy .md more leisure um¥ we could well become a fWation of
arusts. In stch a society there would be increasing emphadis ap de-
veloping peoples’ perception and sensibihnes. Under these (o.ndmons_
the creation and appreaanon of beauty would become a priority in im-
proving the quayly of hfe. e .

-~ ’
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The Prqcess of 'Aesthetic-Devglopment —

ual and society, and there we find our aesthetic prmaple re-

siding. * ‘ '

’ —H erbert Read

e

[

) ’ < -
/ To develop a pwgmn of aesthetic education, we must take into con-
sideration the stages of aesthetic development. As mdmauals progress
through childhood and adolescence, they exhibit stages of aesthetic ex-

pressiori and impression, not only in the traditional artsdisciplines but,

in all areas of school and life. Individuals of the same age ey beatdjf-
. ferent stages of development but thar all experience these facets of acs-

These three syges ptrovide a framework for developing a program of

aesthetic cdumuon, no_matter whn the subject area the learner is

studying. * . ’ . - ,
Performer. Performing/ ne mauer“i“ihat the area, is a basic form of

‘

expre5510n in the arts. The child who sings 2 nursery rhyme or the ’

paisiter who creates a surrealistic work are both expressing themselves
by performmg One of the basic goals in aesthetic education is to have
Opportumues t{ express oneself ata level ofsophlstlcauon lhal 1scom-
mensurate with one's personal needs, desires, apd ability. One might
- sing ina chorus; paint by the numbers, perform'?: partsin a play, take
photographs on trips—all of these are relatively simple modes of ex-
pression which are, nevertheless, quitesatisfying. Most indiyiduals can

be expressive at this fevel in one or more of the arts.

As individuals become more deeply involved in any of the arts, they
“strive, for a more sophisticated level of expression. by singing in the
1lmal oratorio society, by painting for public exhxbmons or by per-

“FRIC '~ SEETRE ¥ SrE
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I Weare down to the fundamentdl formulas of life, in themdwzd-

thetic awareness. They are 1) performer, 2) appreaator. and 8). critic.
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’ «forming a lead role in community dramatc preduc#ions, among «

others. The primary difference between these and the more elementary
- levels of expression 1y the degree of p’ersonal commitment given to the
quality of the performance. .

- At the first level, performing is s primarily for the sake of enjoyment_
by the performer, only the most talented have a deep personal commit-
ment to more mature levels of expression. Most programs 1n the ele-

,~ mentary and secondary schools operatdat this firstlevel on the assump-

tion that a broad exposure to perfunm;lg in the v riousArts will create

interest 1 and. eryoyment of aesthetic experiences by all studerits

Those with spu 1l interests and talents will be encouraged to move to:

mpre sophlsumlcd levels of perform.mce : .

alone 1s 00 narrow a perspe(me. The singer with a beautiful voice,
who 1s umable or unwilling to listen closely (1. receiving impressions),
15 at 4 sefious disachantage m attempting to b('(omc atrueartist Tobe
creative 1n any art form requires that there be impression before there,
«an bé expression. Further, the attention to impression and expression
should be extended to all areas of life and school curriculum, notjust
the, convenuonal areas of aestheuc education. ‘The middle school -
- youngster building a Bookshelf necds to be aware of the \(}luc of ageo-~

dish 1n a home economics class needs to be aware of how spices cz)n

enhance the taste and of how decorations can make the dish more appe-

_ ¢ uung. These, too, are dlmcnglons of quality of lifeThat reflect a deep-
+ felt expression by thc'pcrformer (pmducen) in whatevér field

Appreaator. Appreciauon,-utihizing Harry Broudy’ sphrase. is“‘en-,

hgmened che shing.” It implies that appreciation involves both the

X cmouons and the intellect. Without both there ¢an be no %ppreuauon

For students to become appreuators—the second facet of aéstfftic de-

i velopment—requuies that the school create opportunities for both

o emoudnal and intellectual rcsponses to bcauty in {ts various mant-

. festations and to provide expcnence's ina vald’”ng pro&ess that will give

,their lives. Such valuing, if carried into adult life, ‘could create a dif-
: krent type/ofogtture than ke ohe we.eurrcmly kny / )
oo 5
E lC 2
- .- .36, . -2

However,” to consider artistic expressjon through pcrfomnncc .

.
stidents a basis for accepting beauty and the arts as an integral part of

metrically pleasing design in his (onstruruon A student prepatinga +~

\
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To appreaate 1s penMucll_c(m.llly and emouonally that
which 1s around us, TG appreqate requires that an individual receive
’impressiuns from the surrouriings hohisucally rather than through
the intellect alone. {t1s not gl)ou%h simply to be knowledgefible about

musical form or about a partuculdr composer's work, to appreate, one

" should have an emotional respopse o musical expression as well. Ap-

\)‘ L

preciation can extend to a beaytiful sunset, the graceful logic of an
algebra problem, as well as to the delightful rendermg of a Schubert
sonata To dueimp( to place avalue on any of these expe'ricn(cs;, or to
judge one agmﬁ'ls( the other s fruidess. Each must be weighed against
the méffable “nghiness” inherent in the emotional response 1t evokes,

In order'w apprediate, an mdividual needs 1o hascexperienc es with
avarnety of aesthetic areas Out of such experiences, the indivydual wall
develop criteria, either intellectual or emouonal, for c\.alu.i(l_ng those
areas, . - v ! )

Cnitic Cnuasm, involving both analysis and synthesis, is the most
cogmtvely sophisticated of the threc facets of aesth

cvelopment,
\long with unpression and expression, crincism mvolvéy the addi-
tional task of judging the quality of artistic phenomenon, The act of
cntiasm presumes a hknowledge of the phenomenon heirg perceived
and of the critena used 1o d(’lc[nnng‘i(s excellence. Thus, inthe fielTof
fine art the crine should be aware of the history of the art work, the pur-
pos¢ of the arusi. the personal factors in the artist’s hfe that may have
affected the creation of the art work, and certainly the critic must have
an emotional reaction to the ideas expressed 1y the art work. Without
such knowledge the act of crinasm 1s meaningless. Just as a physicist
who does not know Einstern’s work 1s not quahified to speak of rela-
tnvaty, so an art crrtic who 18 not knowledgeable about the work of
Picasso, 15 not qualified to speak concerning modern art..Through
exposure to many kinds of aesthetuc experiences, students become
aware of the fundamentals of {rinasm. They know that certain sounds
and sights are considered more worthw hule than gﬁuﬁﬁ‘wn though
they cannot always articulate the reasons why. Xt a.more profound
level & critic is able to derive pleasure from the analytical skills in-
volved 1n judging the quality of a work of art and at the same nme can
respond emotionally to it. '

- ’
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rograms in the Arts: { :
chools That Work

Great nations writs their autobiographies in three manuscripts,
fhe book of their deéds, the book of theirwords and the book of
their art. Not one of tRese books can be understood unless we read
the two others, but of tae three the only trustworthy one is the
last. ) .
—John Ruskin

\
<

The prospects far aesthetic education in ourschools are encouraging
since the larger American cul&e is stronger‘ in the arts than ever
before. Through the work Qf various funding agencies, both publicand
private, many programs are now ha\ing an impagt on the arts in Gur
schools. 'I:heseeffqris, some of which are described in this section, have
created a receptivé atmosphere. A
Prnwate fun?fn g agencies. One factor contributing to the increasing
.empbhasis on the arts in American culture is the ever-expanding funds
being disbyfsed by various private agenc%to both community and
school aryZprograms. An example is the t{hn D. Rockefeller, III,
=Fund. This otganization has developed a comprehensive arts
educatign curriculum by utilizing community arts resources, by
strengthening  individual arts education components, and by
developing interdisciplinary arts programs. In carrying out its pro-
grams the Fund has worked primarily with the League of Cities for the
Arts in Education (six large city school districts) and with the Ad Hoc
Coalition of States for the Arts in Edugation.’rhis latter ofganization is

-
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a lousely kmig group represenung the state education departments of
mine states whose efforts are coordinated by the Fund. While not ex-
pcndmg large amounts of money, the John D. Rockefeller, 111, Fund
" has been extremely influenual through the leadership it has provided
and through the intense interest 1n the ants 1t has generated in the
various aties and states mvolved m s projects Thisisonly one group
concerned with aesthenc education, among many. that are available to
educators seehing to improse the arts in"then schools.

Govérnment funding. Even more indicative of wides suppor( for the
arts 15 the 1ncreasing funding from federal and state agencies Three of
the more influential ones are, the Alliance for Arts Education, theedu-
cauon component of the Kennedy Center for the Performing Arts in
Washington, D.C., which 1s supported by the Center and thie United |

States Depastment of Educauon,’ the Central Midwestern Regional
Educauonal Laboratory, (CEMREL), sponsored by the National Insti-
tute of Education of the Department of Education, and the Artists-in-
Schools Program, supported by the National Endowment for the Arts

The Alhance for Arts Educauon was established in 1973 for the
purpose of stiengthening arts educanon on a national level. One of its
fairst projects was the development gf state committees composedof in-
divrduals from the arts and art’ educaton. It was the first congression-

2

ally sanctioned program for arts education in federal legislative
history. In addiion to the establishment of state committees, the or-
ganuzauon gives grants to state and local education agencies to de-
velop arts programns as an integral partof the curriculum, Perhaps the
ma]or contribution of the Alliance has been its efforts to develop a
pannersh:p betw cen performing aruists and arts educators at state and
local levels. ) -
Another miportant federally funded agency working 1n aris edu-
gauon 1s CEMREL, one of the regional educauonal laboratories
located in St. Louts, whichis partally supported by the National Insti-
_tute of Educanon. Department of Education. CEMREL.'s important
contribution s 1ts long-range curriculum developmen(prognm in the
arts for the elémentary grades. A similar program for middle school *
gmdes 15 under consideration. In order to implement such a broad cur-
n( ulum development program, CEMREL has co-sponsored teacher

[MC ' BN 15
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but curniculum development still remains the primary emphasis.

“The federally funded program thatimay have had the greatest i
pact on the arts curnculum in andividual schpols 1s the Artisis-i
Schools Prograin. (See fastback 113 Artists as Teac hers) Beginming i
1970, this pﬁ)gr‘un, funded by the Natonal Endowment for the Art

has been available 1n every state and 1s dcsxgr)ed o give professiond
Artsts an opporwunity to work i elementary and secondary schools t
their discaplines. Almost every type of arust has participated in this
prograin at vne time ot anothgr, Pocts, painters, craftsmen, musicians,
photographers, dancers, and knany others have morked 1 elementary
and secondary schools for varying periods of ume. Their role is o
demnonstrate their parucular disaphine, with the assumption that
pupils will' derrve a valuable experience from watching an arust at
work. At prest nt more than 7,300 sc hools 4 year throughout all 50 states
are using this resource. '

The decade of the Sevenues saw support from private, federal, and
state agendies for the development of various programs in agsthetic
educauon. These begmnings, while meager, are rievertheless good
omens for aestheuc education for the rest of the century. - "

Aesthetic Education in the Schools

In order to understand the general conditon of aesthetc educauon
m the schools, let us consider three areas, The first area is the Qﬁ’mral
arts classes that arc offered to or l'('(lllll'(’d ofall pupils. Using music as
an example, this mightindlude dlasses in singing, rudunentary instru-
mental playing, hstenng to musi, and an m(roduum_n\ 1o MUSsic com-
position and fystory  T'he second area is performance, which might
mclude cxpeni;n( gs'1n visual art anddesign, vocal and instrumental
music per_furmif'm(t'-. ‘uung,_d*ﬁ&mg. and creauye writing. The third
area 15 the aesthetic atmosphere of the total $chool environment—the
classroom, the school building, andl the school grounds.  *

3

General arts (la§n1s Aestheuc education begins in thg general artag

O
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dlasses 1n elementary schoul Although, 1n the last few years budget
estricuobis have cut thd numbers of music and art speaalists working
directly w ith dldren, u,*( ente ffores in curnicalam development in the
. arts and support from fdun Jatons, professional associations, and arts
spunhsts frum higher edutation have encouraged many mnosvative
programs i the genefal arts areas. There 1s a recognition that the arts
should. be an stemml part of the sthool experience for all students.
The backsone- of the elementary school aesthetics education
program h.ns__’alu ays heen based on cobperanion betw cen the arts spe-
aahst and the.classrpoom teacher, The music and or art spec ialist
brings a wealth Gf knowledge and techmiques that benefit both the stu-
dents ad the dgssroom tedcher, but\he spec iajgt cannever be asubsu-
wite for an aesthenally onented ele\gentary classroom teacher who

-~ works with students six hours a day.
In the elementdry grades in a few school districts there are some

mnovatve aesthetic education prograins that can serve as modgls for

the rest of the nation The Birmingham, Alabama, Public Schools,

* with the cooperation of the Jumor League of Birmingham, the federal
government, and some corporate funding, has developed a pilotArsin
Educanan prografn at Iakeview Elementary School. This exemplary
program has been reported m Arts in Education Partners The Lake-

T view program attempts to integrate the arts into all arcas of the cur-
nculum through the use of community artists in the school and
through held tnps. The Alabama School of Fine Arts has cooperated by
offering spedial instruction in nstrutnental playing, dancegand crea-

uve dramatics. . ¢ .

The Utica School Distnict in New Y(frk has instituted a pilot_pro-
ject called SEARCH (Search for Education through the Arts, Related
Content, and the Humanities), which 1s sponsgred by’ the New York
State Educaton Department In workshops teachers dewlopcd many
units, which were pubﬂshed as mrodels for use by other teachers Film
makers and poets worked both as artists-in-residenec.and as learning
resources to the teachers.

Another successfut arts program reported in Comung to Qur Senses
1s the Cultural Arts Program deyeloped by the Goleta Union School
District in Cahforma. This district sponsored a series of inservice work-
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shops for teachers with the cooperation of local artists, which culm-
nated in the formaton of a Teachers’ Counail for the Arts. Student
workshops 1n music and dratna and the Artists-in-Schools Dance Pro-
gram have developed as a result of this teacher involvement in curricu-

I secondary schools general arts classes are less common, since re-*
quired courses usually end in the middle school. More typlcal in sec-
ondary schools aré4a few electne courses plus strong programs in per-
formmg arts. In a few states, such as New York, there is- emphasns o
having arts courses as a possible elective area, but in sghools that have.
no formal arts courses, a few mini-courses are sometimes offered in
modern music, guitar, and other areas of immediate interest to the stu-
derits. .

Oneinnovative secondary school approach is the separate progran*
or sub-school such as that offered by Quincy II High School in Quincy,
Ilhinois. Here seven separate mini-schools, ranging from the tradi-
tional academic hugh school o an extremely flexible fine arts school,
are available tostudents The 1dea of a fine arts bigh school is becoming
mm.asmgly pupular 1n school districts that are large enough to sup-
port such a separate program.

Pouuello‘H:gh Schoo‘l in Idaho has moved ina dlfferem direction,,
by offenng “arts-oriented electives within the framework of the tradi-
tional subject matter. For example, 1t offers mini-courses within the
framework of its Enghsh program (e.g., folk rock poetry and television
imvestigation). An unusual program in Salt Lake City provides dance
instruction in the varnious high schools. This is possible through the
coof)emm.m of the University of Utah; which has a strong teacher train-
ing program 1n dance Such courses as history and theory of dance,
dance production, and individual practice sessions are available in this
praiseworthy program, which 15 reported in Coming to Our Senses.

Performance. With recent retrenchment because of hﬁdget cuts,

any arts positioAs in the elementary schools have been cut or the
spec 1alists have been rea,sspgncd (onsequenlly. student performan(c
opportunities 1n the elementary school ha\etg?n curtailed. In some
schools dedicated classroom teachers, who want their students to have

1the aesthetic experience of performing, have assumed these fesponsn
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bilities with excellent results. But ;hcsc are exceptions. Arts specialists
are important, not only for their individual expertise but for the con-
tinuity they can give to a program in whach all students will receive
some aesthetic experiences through performing.

Performance at the middle school level 1s uneven, with some aspects

. of the arts nonexistent, while othegs are extremely well done. When
this age level has had good preparation 1n the elementary school, their

. musical performances can be quite good. But jin other areas, such as

- dance and theater, there are far fewer opportunities for performance!

Performance levels in the arts in the secondary school vary greatly.
Some high schools have art galleries filled with student artand pfesent
theatrical and music performances at a near-professional level. Other
secondary school arts programs range from poor to nonexistent. In
many cases the quality of the performance seems to depend more on the
talent and dedication of individual teachers than on a strong arts cur-
riculum. o :

Special note should be made of individual schools in the perform-
ing arts. Many such schools could be listed, but the {High School of
Performing A in New York city 1s exemplary. This school, founded
1n 1949, has through the last three decades trained hundreds of young
artists, while at the same tme providing them with a sound general
education. Recently, several larger school districts have deyeloped
plans forse parate schools in the pcrformmgarts for those students with
special talent.

One atea of current nterest, 1n arts education is. the statewide
summef school of the arts for selected young artists in different disci-
: plines. New York Stase is one of the pioneers in this develépment,

having recently established summer schools for dan®e, chorus, orches-
tra, and other atts areas. Talented students come together during the
summer and work under the direction of a professional artist, who
nstills artistac rigor and in‘{pires them to perform at the highest level of
which they are capable.

Aesthetic environment in the schools. Schools are institutions but
they need not Jook institutional. If schools are serious about aesthetic
education, then they should themselves reflect an aesthetic e.nwrc_)E
ment. Current ttends throughput the country seem to be movingin this
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" direcnion, whe:her 1n uhool bulidmgs landscaping, or in the com-
munny a1 large. - -

\ \'Iany schools creaie ap aes:henc‘emxronmem by using corridor

- walls and classroom bulletin boards for exhibiiing boih studem and

nouncemenis of culiural evenis in ihe communily In boih physical
¢ducanon and dramaics classes 1eachers are etnphasizing dance as.an
aestheiic cxpenence as well as a physical condirioning aciivity More
local arusis dre being invied imo schools 10, share iheir creaiions.
These are only a few of 1the ways 1n which schools are surrounding s1u-
- demis with an aesitheiic envirohmeni.”

) S:m:lariy. many communiiies are becomi:f/ﬂ%re constious
of 1heir 10ial aestheiic environmeniz Many citi®s are refurbishing iheir
downiown areas, and ndividuals are renovaiing older homes with
. archireaural mern. The ''re-greening” or uban America in many

Vi

meiropoliian areas 1s another example of communiues siriving 10 en-
hance the aestheric enmvjronment, as is the painiing of wall murals on
urban buwildings, which enlm-ns the. once drab surroundings and
credies a sense of pride 1n 1the people who live ncarby. The profusion of
irees, flow ers, and grassy areas creates a sense of beauty in 1the ntinds of
all members of the communiiy

Communicanng ihe 1dea tha l)cauly exisis not onlyn ihe works of
ariisis bui 1s also preseni i our surroundmgs 1s an imporidm goal of
aesithenc educanon in our schools. '
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Educating Teachers in Aésthetics % .

‘.

We derr)and .amethod of educatlon thatis jormally andfunda-
memally aesthctw vt

. —Herbert Read
» H

. ~ o . -
If our schools are to contribute to improving théquaht of life of stu-
dents, then, much'more attention must be giveh to the prepargtion of
teachers in the area-of aesthetic education. In addition, continuing in-
. service experiences can provide the needed knowledge and skillsfor in-
“tegrating aesthetic experiences into the curriculum.

Preservice education for those who are preparing to becorne teach-
ers in the arts areas should prayide the knowle?e and skills that will
enable them to integrate their particular discipkne into other subjects
in the curriculum. Utilizingart and music in the history class or in the
Janguage arts claSs are examples of this, At the same time, those who |
plan to teach language arts, science, and other subjects should receive
some formal instruction in how the arts can er)mch their specnaisub;ect
matter. Such trammg at the preservice level wquid not onjy ¢ enrich the .
lives of prospective teachers but would also help fHem to .bring an

, aesthetic orieptau‘on to the curriculum once they begin teaching.




"A Balanced Cufriculurn ‘in the Arts
. , <
. Americans have available ;3 lb:r'n the respurces, both of mind
and matteryto build and support Lhe finest culture the world has,
ever known .4~

» , A
.
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-
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The basic premise of tl;is fastback is that if the SChOOl rm éonmbute
t the quality of life, it musl help students to acquire & sénse “of beauty
and to understand the standards that determine beauty his i i§ the pur-

+" pose of aesthetic education.

A balanced curriculum in the'arts should be parﬁ‘of general edu-
cation for all. Such a ci¥riculum assumes that the learner will be jn-

. vofved in threg roles in relation to the arts in later 'lrfe—pcrfor er,
apprecrator and critic. A brief review of these three areas of aestltyic
development ini school arts pmgrams is included here as a point of de-
) parture-for recommendations for aesthetic education in our schools.

* «  Performance i n the various arts is probabTy the, strongest aspect of

most school arts programs especially in musicand art. In some schools

the theater arts are strong. But there is less attenuo“ﬁ given taodance and

creative writing. In the elememary and middle sch ols m05t,chrldren o

have performance opportunities for singing, many for performrng .

wijth musical instruments, and a smaller number fbr appearrng in

dramatic productions.

By the time pupils reach secondary schoo]; and college. ‘the
emphasrs‘ upon performance becomes much more rigorous. and
competitive. Many siates have contests in music angd theater td deter-
mine the best performing groups, ensembles, orsoiorsts,Many colleges . J
and universities have earned nauonal reputations_ for their marching v
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bands, symphony orchestras, semy-professional theater productions,
and art exhibits. )

The performance dunension of the arts 1s unquestionably the most
heavily supported aspeft of arts education in the U.S. Somé might
argug that it 1s oyerstressed, particularly in secondary,and hngher edu-
cation Nevertheless, Amenmns <an be proud of the petformande levels
achieved by many schouls, both large.and small: However, there could
be a bettér, ,bal.m(e between the vxpresslon and impression aspects of
aesthetic éducauon ' -

The appreaiatory aspect of the arts receives some’attention in the
curriculum. Elementary and middle schools offer some basic experi-
en(cs 1in music and art a;yeuauon as do most (ollcges and adull edu-
cation centers. Somc,sécondary schools offer music and art apprecia-
tion and hlslory courses as electives. Whlle enrollment in such courses
15 not l.l[g(‘ lhey do provide an opportunity for young people to per-
ceiye and experience artistic works at their gwn level of sophistication.
ﬁ/h\ool -colnmunity coperation proy ldcs addinonal .nppreuauon
e\p(-nenn*s through VISILS to art g'\llules and by auendmg focat drama
productions and ntusicakConcerts, - .

_ Itisin the arts criticism aspectof aesthetic educatiofi that American
schools are mﬂably the weakest. It could be.‘xrgued that jtis not nec-
essary t0 be able to cnicize a pcrformdncc in ordcr to enjoy it. How-
ever, since (nuusm is the most soplusumlcd level | uf aesthetic develop- «
ment, 1t cannot be ignored in the total aesthetic cducaupn program. -
The indjvidual who perceives art but is upable to evaluate it or the
musical performer who plays well but.doesn’t under?f¥nd what he 1s
wyng to express are both 1ll-equipped toprofat fully from the acsthetic
expefience. The skills of criticism are basic and hecessary components
in aesthetic development © « | e

Itis difficult to pinpoint at what developmental stage the skills of
artistic criticism evolve. Eliusts in the arts would contend that Gntil a
person has a broad and profound knowledge of a field, criticism is not
possible.' Yet, when a kindergartener comments that the drum beatina

* particular pjecedf music 1s too loud, he is making a criucal judgment.
Combining previous experience with hlS lnlellecl this kindergartener
lS making a qualnauve]udgmemof an artistic work. Criticism, then,
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should be an intrinsic aspect of aesthetic education from elementary
\  school through higher education. :

, . » . N

i .

Recommendations for a Balanced Arts Curriculum

A balanc® curriculum in aesthetic education must provideexperi-
ences for students in theirrolesas performers appreciators, and critics.
Such experxcnces can occur wnhm the broad general educational’
framework of the school and within spetific arts education areas. The
following recommendations, whilé not intended to be exhaustive, sug-
gest way$ that can e@e‘lhe quahty of lifeth rough aesthetic educa-

- tion. . Py - :

1. Schools"should reflect an environment conduéive lo ueslhelrc
deurlopmenl Understanding and learning standards of taste can occur _
_best*within an aesthetic seting. The'architecture of thg school and such .
srmple matters as maintaimng clean floors and walls creat? an environ-
ment 1n which a&l can experience joy as they are involved in the learn-
ng process. Every classroom should be a place of beauty so that ¢very
individual, whether child, adolescent, or adult, can see that beauty is

«

, important in everyday life. .. e
B 2. Teacher education programs should give more emphasrs to the
. mtegrahon of arts into general cducatron Special arts teachers should

be trained 1/1 more than one arts frcld in order that they can work with
classroom teachers i clementary, middle, and secondaty schools Reg
ular classrbom teachers shauld receive some experiences in the arts in
their lm(g:: preparation programs iporder to integrate various arts
reas mto the curriculum with the support of specialists~Ja addition,
11 teachers should be sensitized to the importance of the broader aes-
{ioNc aspects of, the learning environment. .

3.\TRe sche)t}ls should increase their efforts to coordinate formal

ested persons could be estabhshed to survey the community for human
,  and physical resources that could contribute to the agsthetic educa-
ional program. The school should permit outside groups to use its
' faciliies for communitywide arts programs. Local artists should be -
/ invited to participate in school and community efforts in the arts.
\) ‘ 24 ] . . !
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t Perfurmance opportioyties should be prot ided for Ihose mdr-
g wduals who are lesswapable The purpose ol‘pcrfunmng 1snotonly to,
express oneself but o pe r(m\c d appreaate various_art forms, Yet
.m()sl performance opponunuu.s axe currently given to those who are
more talented. There should be indgased opportumues for less cap-
able individuals. who wopld hetter understand andapprectate the art
form by ;x'rfunmnl."t Thas, muddle s huol youngsters who are not
pohished instrumentalists should bave same opportunity w performin
a band which will hclp them become better percervers uf (hcpcrform-
ances of othets’ U : A .

5. There should be more emphdsx‘s onthe impression {perception)
aspects of aesthetics in schools. Since a far greater percentage of adults

’ enjoy the arts as perceivers rather th"m as perforiners, mor¢ atention n

aesthelic educanon programs 5huuld be given to developing abilities "
of percepuon. Such emphasis daes hot predade a continued*concern
for performancg, since much percepion comes through performing.

6. If students are to become critics o/ the arts as well as performers
and appreciators, more emphasis must wen o teaching the critena
for evaluating and analyzing the mnou’sﬁls This aspect of aesthetne
education 1s highly cogpitive 1n nature and provides (hc;lmmd.mon
for raising the cyjural levet of our society. .

These basi recommendauons for absthem educallon if followed
could result in a halanced school arts prpggm. Thp are well uhm“

extend (l‘r:m‘(o

improve the quality of life for all the nation. { .
v \-Q
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