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' PREFACE

This booklet was compiled and written as a present to 1)-2. UniveAsity. The idea'tiot

'it came in September 1979 wh3i a Native Ammican Heatth Con6nence in San Ftancisco,

,people came to the intionmatiqn tab& set up by tecumseh Center, wanting in6onmatiWn about

D--0.1, and therm was nothing to give to them. The 6inat decision was then made in a

*convemation with Jack Fonbei who beet, not untike mysetti, thit it would be a waste oti

time to spend my whole research yeah. in the UC Davi6-tibnami, pursuing my own research

and umiting the tamer study, which, miginatty, I came here to do. So, the iitst chapter

'oti this book was written, until mid-NoveRbet, and David Rizting, Jr., and Jack D. 'Forbes

handed in the attictes'inctuded in this collection. Then, Lot seveAat months, I dropped

the project allogethen and teamed my own neseanch, waiting Lon other V -QU feopte to

contribute that own mateniats.

Itn tate November, 1979, Phittip Deene came to ,A-QM an4 gave a speech in tinont oti

both 1)-04 and DaViA students. The speech was taped with his peAmis,;ion, Aoe Cattatin,

aiso'fAansqAibed two dhen taped mateAiat4 Lon Ilia study, wrote down the speech, Kathy

Tappet typed it, and we sent a copy to Oklahoma, asking PhALUp Deuce whether we could

. include it in this study. Untiontunatety, Phillip and the peopte-wotking with him dectined

out tequest,'saying they wanted to use the speech themselves and that two years ago,

white .in Geneva, a French joutnatist had used many speeches and pubtished them, white

those who had delivered them were tionced to:pay Lon. thgin own hood. Trying to undenstand

this amulet, but atzo being still very much interested including something by Phittip

Deuce, Jack .Forbes came up with the happy sotation .to quote a,non-copynighted speech by

Phittip Deuce, that had been pubtizhed pteviourty. I hope, that this Sotution with,/

also please Phittip Veers, who has shown his support eon. 1)-0 on' many occasions.

In April 1980, this ptoject was picked up again. Nobody else had submitted any

contAibutionsby then, and 40 it became much more o6 a one-min project than I had oniginatty

expected. The inadequacits'oti this booklet, thenetione, are att mine. A di66enence)in

style and method between the tii,W chapten.and the tiottowing, has' to be understood as

a nesuttoti the time elapsed and the learning ptocesS I had gone through. Instead oti digging

through anchives and /Leading atOt ob .theory, I &died atmoest entiAety on in6onmation given

to me by V -QU people, and I am most gtatetiut to att,o6 them.

The pictuAe given oti V -QU Az very much that which I encounteijed when I came here, i.e.,

as an all- Indian college. 1 neitheA had the time not the contacts to obtain intfonmation

on .contAibutions tinam Chicano people, and I hope that Aexteara_LAntektcan6 witt tiftgive me

this omission, and also, that in the tiutune, somebody better quatiiied may present a Chicano'.

histony and opinion oti D-24. L

Therm were obstacles in the way, which I do not want to,teave out altogether in tche

hatotydoti a anivensity dedicated to Truth.. Therm uiete'pebpte, tionmenty invotvgd Am DLO,

who woutd'onty give anonymous inWonmation. 1 bound anonymous conftibia,Lorus. not acciptabte

cn this- kind oti study, and although I understand and tweet theit /masons Lon wanting to

tem& unknown, I decided to .include only intetviews,,speeches and artistes sig by their

authOts. The more. people I asked, the more complex and otitenconiusimg-the twny o b 1)-0
.

became, arig T am sure that I can relate only a segMent oti it, 0.4 id the e in aJi hi.S.toky-
f

writing. In_geneAat, written history id ti'll hiAtO4y 06 the victotious, °se who tasted,

, iii ( . .
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and this- book witt necesswaty be no exception. qopeveA, 1 tAust those who gave me: inlioAmation,

because I know .them .to be people dedicated to the advancement NativeAmeA:icanz,%etiousty

engaged in the battte dolt the auAvivat D-0, and I ,bane the2A. inteusto.

F4A-st ate, I woad like to ank.David Rioting, 14., who spent hour. Liget houA

exptaining and ardpweAing Thy questiO . He, kimselli, 24 the histoAian D-0.1, but has no.t

had the opportunity .to wtite,it down yet. Jack Fabes gave me many ideas OA which I am

gAateliut, and W. coteection mateniato on D-211, pant the Speciat Cottections Department

the UC Davis...UW/1.y, haS been the most Jatuabte non-out ,ounce o6 in6oAmation. Speciat

thanks .to DaAAelt. Standing Etk 6o4 attowing me pojinteAview-kim many times. Rogek Neadeau's

cicini!erto`aAe paAtAculanty appkeciated, because, in some aspects, they expAest a dissenting

view, and NoAbeAi Dupuis' iltingneos to Actate his own expeAiences was excepiionatty

this study, showing what etoe, besides ioAmat education, 1)-0 cs able .to do OA

.otuden'ts. .Ed McGinty's stoity AepAeoento the expeAience o6 a UC Davis student and shows,

what Aeasono noutsidens" and young Native .AmeAicans' aAe attAacted .to p-Q. Spec2at thanks,

in this peace, to Cip Manuee,pwho no.t onty Ave me a tong inteAview, but showed me around

the Papago%teseAvation and pkovided me with an expeA2ence I'tt neveA 6oAget and I'tt always

.be gAatoiut - heke, onty those, passages o6 the inteiwiew Adating .to the NALE-puject

'wine inctuded Lois speeN. exptains some bi the Aeasono, why 1)-211 must continue

.to exist, and Dennis Banks' statement about AIM and his speech announcing .the Watk

SuAvivat tie D-Q.0 and this'booktet in toith the tameA stAuggte OA Native AmeAican set6-

deteAm2nat2on. Both :Lois and Dennis 4rAn against the guwing waA:mentatZty in the USA night

now, voicing lationat, moAc humane-poZmt-oi-view-amidstan-incAeasingty hostite and

chauvinistic climate. I do hope, that .their voices and those o6 othexo warming against

wan. wilt be heaAd and undqEstood, Saving the woxtd (,nom anotheA catastAophe..

MvioUsty, this book has many authors, and many people have helped to put lt togetheA,

'investing a Zo.t .time and worth, paAticutcutty Toni Delgado, but also KathydTappee, Nancy

Sherman, and Joan Leanned, who typed the manusc42pt, and Joet,CattaAin who tAanscAibed some

the tapes. Speciat thanks .to DaAtys EdwaAds who typed .the Whote manuscAipt on Aeduction

sheets beioAe. it was panted. I hope theiA ebipAto mitt prove .to have been wokthwhite, and

that D-Qu wilt continue .to exist and t ihAve in the (,atone:

Davis, May 1980

tialainutUktz

)
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INTRODUCTION

Since the very first beginnings of dative American-European contact, the schooling

of Indian children by white people has been marked by violence, oppressions, and blatant

cultural chauvinism on the white christiaQs' side.

Around the yearn 1,000 ch istianizedVikings from Iceland reached the northeastern

cast of the Americas% At fir t, they traded with the Native Americans, then they fought

them, killing many, and finally they left, kidnapping two Native American boys. "These

two boys they kept with ,them, taught them their language, and had them baptized."1

Obviously, the Vikings acted in tIe belief that European culturg and their christiin religion

were inherently superior to Native, American ways, making legitimate - by "civilized" stan-

dards - the kidnapping and schbolingof indigenous American children. The same, belief

persisted throughout the next millenium. In 1492 Columbus kidnapped Native Americans, took

them back to Spain, and had them "educated" to become slaves. About a hundred years 14ter,

up in Virginia, a similar "educapon". was/given to Pocahontas.- She was held a hostage by

the English invaders, was christened, "refined" into.an English lady to be presented at

Court in London, and eventually died there.2

In 1621, the Pilgrim Fathers, believed to be the peace-loving founders of white

America, Met a friendly Native American, Tisquantum, who spoke English fluently. He, too,

had previously been kidnapped by Englishmen (from "Lames Towne"), had been sold to the Spanish,

apd had finally made his way back home via England, where he had learned the fanguageas a

'slave.
3

,Similarly, Rev. Eliot's "Praying Indians" in Massachussets, were baptized and

.stripped of their cultural identity, consecutively leading miserable lives as christian

paupers on the fringes of white society. They were forced to denounce their previous way

of life, betray their kinfolks, accept European nothing, tools and foods, and to become

good, "ciVili40" christians:
4

, -
4

Throughott, it has been the professed goal of white colonial and post-colonial powers.

to turn Native Americans into brown-skinned "whitei." However, this has never worked, and

it was never meant to, either. Even When Indians totally realized the goals set for them

by their European oppressors, they were never seriously regarded'as being equal or possessing
(

basic human rights. In the late 1820's, the Cherokees' level of general eddcation.was reputed

higher than their white Georgian neigbj)ors!-and thee successful economy enabled them to

give loans to the Gbottl-a go Z;;in short, they had "outcivilized" the Euroamericans,

.without,.howeyer, giving up their Indiaq identity.
5

. This did not keep the Jackson government'

froncherding the Cherokees together and sending them on the Trail of Tears, where they lost

one fourth of their population, nor were they safe in Oklahoma. When Oklahoma was given

statehood in 1907, again, the Cherokees, and-other-people livi

lost their achievements. Even today, the offsprings of Eliot'

Wampanoags of Mashpee, Massachussets, members of the first "ci

ng in "Indian Territory,"

s "rraying Indians," the

viltzed"findian &uppity in

North America, are suffering precisely because they adjusted to the demands of white society.

In order to maintain their title to some Mashpee lands, they are asked to prove that they

are still Indian, not having become white:
6

No matter whether Native Americans kept their cultural traditions or whether they

followed,the "whtte road," they were always treated as non:equals. 'When white economic

4
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interest so required', they 146'6 either regarded as ;Savages" or were denied their tribal

And cultural identity. In fact, those who resisted acculturation most vigorously, were

often, better off than those who accepted European cultural_babits easily. Thriyghout,

European and Euroamerican schooling of Native Americans has bee'n an act of colonial

violence, committed against indigenous people, serving the goal of white profit-interest.

Throughout history, Indians were kidnapped, locked up, beaten, maimed, retarded and
.\\

aliertated from their people and'traditions. They were subjected to the most downgrading

humiliation and ridicule and have been victims of crippling physical and psychological

4 violence.t Tb cheoling of Native Americans by,white agencieS hai justly been called a

t, form of "cultural ocide." It is still, being,carried out in the Americas today.?
r;. 7

However, throug ut the process'of enforeed acculturation and ideological assimilation,
,

Native Americans have resisted, often hiding their c4 from the agents of the'white

.4

."

e

f_A school system and educating them at home, red by the guidance of their parents,elders',,,

and spiritUal leaders. Due to the Native.Americins' 'adamant resistance against white

schooling and the brainwashing of christian churches, much of their rich and varied cultural

and religiout heritage -has been kept alive. Today:their traditions'a;e still there to

be taught, not only to Native American children; but to all peOple who understand the

necessity of learning how.Xp survive on our planet.

This study is.compiled and written in the belief that DQU,is a center where such

insights, into the harmony and unity of all creation can be tauft and are being taught.

Moreover, the relatively short history of'DQU presents a caSe study of the fight against

colonial.ism. It shows how difficult it is for the oppressed to preserve Unity and cultural

identity in spite of massive attacks by an alien and t7sically hostile system controllinl

the world they live in.

3
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. cally connected with the-people and places surrounding it. Historically, it ties in with'

the socio-political and cultural developments in the situation of U.S. ethnic minorities zr.",

1. THE SETTING

DQU, the first Native American controlled Indian-Chicano College in America, finally

opened its doors on "Deed Day," April 2, 1971. Its establjshment-continues along tradition

of Native American higher education, dating far back to the Aztec University of Tlatelolco, .

in the 1500's, as well as the foundation of several white-controlled colleges

'North America and the opening of tribally controlled Navajo Communiti011ege

eore immediately, the ,establishment of DQU near Davis, close to the Bay Area,

for Indians tni

in 1969.

is geographi-

in. the Sixties.
*

N.

1.1., Native AiNrican Schools and Colleges

From the very start DQU was designed as a joint Indian -,Chicano institution', drawing equally

. on Mexican and North American indigenous educational heritage. This intention is reljeqed

clearly in the "Brief Proposals for Deganawidah-Quetzalocoatl Indian Chicano University,"

drafted in 1969 by one of its foundeis, Jack D. Forbes.

1. The Native Tradition
Higher education (that is to say, learning'beyond,the levels normally available
for the majorityof ind4viduals) has been available. to American native peoples
for many centuries: The ancient Meiicans possessed the catmecac, an advaae4d
college or'university for the education of religious and secular leaders) ,fhe
-Mayas and Incas possessed centers for advanced leadership training, and,each and
eyery native tribe operated more or less informal systems of specialized education.

Those individuals who demonstrated special aptitkdes and who,desired special
knowledge were able to attach themselves'to teachers whb pdifsessed eiPertise'in
religion', medicine, philosophy, and othef subjects requiring specialization.

Higher edutation-Of this latter kind-was seif4evelOped among North Americans
before, he arrival of the fir t Europe*. Many Indian People, especially. in 'the

Southwest, deVoted substantial portions Of their ;lives to the acquisition of

advanced knowledge while ever here /the leisure hodrs of men includWfrequent
attendence%t folk "saminars" iihare the ygung.were able to learn from the.

discussions and lectures of the old. 5his type of higher` education wds distinguished

by the fact that it arose from folk-group needs, wasAltimately focused upon
practical consideration (e.g., learning better how,to provide for the well-being
of the people), and was-tarried on within a system free from coercion or from
bureaucratic-rigidity.. .

. -° .

2. The European Inlasion /

The coming bf the European 'served gradually,to destryy American 10,dian "folk;

universities ", although the process was a slow an4 gradual one anTis not complete

today. "Yolk higher education" continues to survive but in relatiyely isolated
areas and'it receives neither recognition,nor encouragement from whitercontrolled

agencies of government. .-

1

The European invaders took
oriented higher education.
Mexico encobra9e0 the devel

'universjty gradually taken
ancestry. -

no more than an early and brief interest in native- .

In the 1520's oertainones,of the Spanish conquerorsof .

opment of'Santa Cruz del Tlatelolco,.an Aztec-oriented'
over and operated by scholars of Aztec language and

'The Indians at Tlatelolco learnt Latin and theology and they made such rapid
progfess thdt within ten years their,teachers were able to turn the college
over to the Indian'alumni. 'There was a period when pure - blooded Indians were
to be found teaching Latin to the sons of Spaniards:..and Indian education bore
fruit in a number of books, recording the traditions of the Indian races, which
'were written by persons of Indian descent.r.(But) the Indians at Tlatelolco).

learnt sb rapidly and with sucfi intelligence, it was stated, that only the-
_

4
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devil could be responsible.'

Tlatelg)co colleN was apparently quite successful, in that the Indian scholars

of' shower arkableability at mastering the curriculum offered, rose rapidly to
the lev 1 of teachers, and contributed greatly to the accumulation of knowledge

about ncient Mexican history and society. -Unfortunately, the college was suppressed
after a'few decades because it stood as a contradiction to the exploitative goals
of'Spanish imperialism (and because doctrinaire European priests were made uneasy,
by the oresence.rof newly-converted Indians learned in theology and able to dispute
the fine points of Christian doctrine),. `(See Henry B. Parkes, A Hipty Mexico,

pg. 93, and C.H. Haring, The Spantah Emp.IA.e in Aft/Lica, pg. 226-7.)

In the.area of the United S es the European invaders took6b interest in native-
.. oriented education, focusing "nstead solely upon the destruction of'native culture.

Early educational programs for radian students, such as those at Harvard, William .

and Mary, and Dartmouth. College were aimed entirely at the Europeanization of the
'natives and had no connection w atsoever with American folk,educational traditions.
In Virginia, for example, the s ientist, Robert Boyle, endowed a "college" (at .

William and Mary College) for !Wan pupils, which was formally chartered in 1792.
. Instruction commenced about a decade earlier, .bileing essentially the continuation of

a very elementary grammar school program initiated at Fort Christianna in 1714
under the leadership of Rev. Charles Griffin.

In general; colonial curricula for the schooling and "Civiliking: of Native Americans

includedno more than the "three R's" and a large amount of religious instruction, designed

to break down cultural identity and rendering the victims defenseless to the combined

onslaught of European aggression, detribalization, and alcohol.
10

This practice has

remained basically unaltered ever since, regardless of whether administered by Churches,

state institutions, or the BIA. However, in the 1820's, the Cherokees (and their neighbors)

of Georgia an4, the Carolinas establishe& their own schools and academies, operating them

successfully until they were forCefullyr"removed" to Oklahoma Indian Territory. There,

once 49ain, they established their own republics with a school system geared to their

specific tribal needs but including all relevant "white" sk as well. In 1907 their

achievements were-thwarted once more by the U.S. OVernment with-the BIA. taking over their

educational facilities. Consequently, the Cherokee standard of education declined, although,'

even-today, numerous scholars and intellectuals of Cherokee descent bear witness to their

achieveMents ih education. After, the American Civil War the herding together of Native

Americans in reservations reached its,peak. Many of treaties signed between indigenous

nation's and the U.S. government,contain special agreements concerning education, usually

setting aside some "trust" money, subtracted from the sum to be paid for land cessions,
.

to provide fOr the'establiShMent of schools, training centers and academies. However,

as alWays with the Indian treaties; the U.S. government did not keep its promises. Instead,

Indian Agents usually transferred their didactic obligations to Christian missionaries,

who were competing for-"claims" on tie reservations, eager only to baptize as nany "savages"...

as possible. Coniequently, the standard of non-religious instrdctton remained negligibly

low..

The firSt extensive federal funding of Indian. education was stimulated by the efforts

of Richat:d Henry Pratt, the U.S. Army captain who founded Carlisle Indian School in

1879. Captain PraWs mgst important contribution was to convince the public that

. ; . the Indian was -

F611;wing the "success" of Pratt's rigidly controlled off-reservation boarding school,

several other Indian "colleges" were establiihed, including'paskell (1884) and Carson (1890).

They all sought to implement Pratt's didactic'objedlEgive: ."Kill the Indian, save the man."

4
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Their success was measured by the degree in which they alienated their students from their I

indigenous cultures and forced them to submit to the cultural and educational demands of 41')

the oppressing agent. The relationship between Native American students and their*Pite

educators was that of the colonized to the colonizer, whose values they often came to

internalize. This resulted in traumatic culture shocki, literally kilning many Native

American children and vividly remembered by all who experienced it. Luther Standing Bear's

account may serve as an example: .

.

. At last at Carlisle the transforming, the "civilizing" 4rocess began, It began with
clothes.- Never, no matter what our philosophy or spiritual quality, could we be
civilized While wearing the moccasin and blanket. Our accustomed dress Was taken
And replaced with clothing that felt cumbersome and awkward. Against trousers and-
handkerchiefs we had a distinct feeling--they were unsanitary and the trousers kept
us frOm breathing well. High collars, stiff-bosomed shirts, and suspenders fully

. three inches in width were uncomfortable, while leather boots caused actual suffering...
Then, rred flannel undergarmenti were given us for winter wear, and for me,,atIleast,
discomfort grew into actual torture. I used to endure it as long as possible, then
run upstairs and quickly take off the flannel garments and hide them...Of courses our
hair was cut; an4pthen there was much disapproval. But that was part of the trans-

. formation prbce and in some mySterious way long hair stood in the path of our develop-
ment...Almosl immediately our names were changed to thAe in common use in the English
language. Instead of translating our names into English and calling Zinkcaziwin,
Yellow Bird, and Wanbli K'leska, Spotted Eagle, which in itself would have been
educational, we were just John, Henry,-or Maggie, as the case might be. I was told to
take a pointer and select a name for myself from the list written on the blackboard.
I did, and since one was just as good as another, and as I could not distinguish any
difference in them, I placed the pointer on the name Luther. I then learned to call
myself by that name and got used to hearing others call me by it, too. By that time
We had been forbidden to speak our mother tongue, which is the rule in all boarding
schools...Of 011 the changes we were forced to make, that of diet was doubtless the
most injurious, for it was immediate and drastic. White bread we had for the first
meal and thereafter, as well as coffee and sugar. Had we been allowed our on simple
diet of meat, either boiled with soup or dried, and fruit, with perhaps a few vege-
tables, we should have thrived. But the change in clothing, housing, fo

i

d, and

confinement combined with lonesomeness was too much, and in three years early one
half of the children from the Plains were dead and through with a ear ly schools.

In the graveyard at Carlisle most of the graves are those of i es.'L

Many Carlisle graduates were toy brainwashed to ever openlycriticize-their school,'

whereas'for some others it meant that they became even the more determined to-resist

acculturation.
13

.None of the Carlisle-type institutions was designed for higher academic

education. Instead, they taught some basic school subjects, gave "social skills training" and

apprenticed the students to Jobe totally irrelevant for life on reservations. Day- and

boarding schools,'on- andoff-reservation schooling, provided by churches, states or

federal agents existed side by side, and the education of Native Americans remained deplorable.

Academic success or a career in the white world were invariably purchased at the expense`of

total alienation from tribal life: In any case, white racism could only tolerate a very

few "token" Indians "to make tt", whereas the majority of Native Americans never had a

change to receive decent schooling, nor were

circumstances. (An attitude aptly summed up

Center, UCD: "Remembe;', even' if you won the

they willing to be "successful" under these

in a present graffiti orva wall at Tecumseh

rat race, you're still a rat. ")' -

In the 1.930's, under the Collier administration and after the publication of the Merriam

Report, certain reforms were envisioned and put into practice, but improvements for Native

Americans remained negligible.- Indian Schdoling and Higher Education progr4ms administered

by white agencies remained (and still remain) useless. Even the most perceiving, well-
.
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wishing, and tolerant PrograM,develoOid and carried out by white government officials

is paternalistic at best. Without real Native American7self-detetnination in educational

(and other) matters, schooling and higher education for Native Americans would continue to

be an abortive endeavour.

.1.2. Federal Indian Policies and Educational Programs in the Sixties and SeventieS'' ---

The SiZties, perhaps basking in the light of aggressive civil rights movements
spearheaded by Blocks and Chicanos, brought another wave of hope and progress to
Indian education.14

The last twenty years have seen more drastic changes in federal Indian general and

educational policies"than any period before. The Termination Policy (HCR 108) of the

mid-fifties failed'utterly.. In March, 1957, a Commission on the Rights, Liberties and

Responsibilities of the American Indian, was set up by the Fund of the Republic, Inc., in AO

order to provide:"a f'resh, up-to-date appraisal of the status of the Indians."15 The

commission was expected.t6 produce evidence for the success of the termination idea, but

instead, its summary report on.education, published in 1961, fisted some devastating results

of all current and previous policies regarding Indian Education. It showed clearly that,

still, Indian education was far below the national average and that BIA schools were

particularly bad. One of the report's strongest arguments was for more Indian selfitdeter-

mination in educational matters:

...the support of the Indian omMunity, its neighbors, and tribal and local government
officials should be enlisted. 1°

In a report expected to supply arguments to. support the termination of tribal structures

and Indian autonomy, such proposals are very surprising indeed. In general, the results .

showed that initiallyIndianpupils often start off school more successfully than white

children, but that they fall further and further behind the longer they stay in schools

of the fifth grade. Other reports indicate the same tendency. Obviously, to many

In children, there seems to be little sense in gaining a higher education once they

come to realize the difference between their tribal traditions and the values of the colo-

nialist society surrounding them. A decision for nigher education may in fact often'be a

decision agairist the mores a d values of their own people. The college drop-out rate of

60 percent for Native American.students indicates a similar dilemma.17

HOwever, despite the miserable condition of Indian affairs irkgeneral and in spite of
-

all plans to "terminate" Indian tribes, the "Declaration of Indian Purpose," drawn-up at

the American Indian Chicago Conference in June, 1961, strongly asserts the goal of national

Indian self- determination, an objective pursued by Indian people eVersince.

In May, 1964, in anticipation of the Economic Opportunity Act, the Council on Indian
. .

Affairs convened in Washington and held the, American Indiah Capital Conference on Poverty,

thus drawing attention to Indian poverty and demanding the inclusion of Native Americans

in President Johnson's "War on Poverty." A year later, the Economic Opportunity Act was

passed,;and for the first time larger non-BIA-controlled funds became available to Indians.

.The Head Start Program4mparticular, was designed to give Native Americans educational

opportunities equal to those of the majority. Without changes in school and college Curricula,-

however, the drop-our rate remained as high as ever for Native American students. Yet,

the Washington conference was also important in another aspect: "Red Power" gained publicity.

15



,Mel Thin, spokeshan of the National Indian Youth.COuhcil (NIYC) spoke out firmljagainst

integrailefi and assimilation, and demanded more political power for Indian tribes and'codmunit-
,,

lies, asking Indians to work more closely together on a pan-tribal national level.

We must rectfgnize and point out to others that.we do Want to live under better conditions,

but we want to remember that we are Indians.' We want to remainIndian people. We want

this country to know that our Indian- lands and homes are precious to us. We never want to

see them taken away from us...
Indian tribes need greater political power to att. This country respects power

and is based on the power system. If.Indian communities and Indian tribes do not have

polfitical power we will never be able to hang on to what we have.now...

We have to cooperate and learn to work together. 18

These ideas anticipated much of what was to.come in the later sixties: \a rise of,Indian°

cultural and historical awareness and pride, and'a greateryeadiness to fight)f,or self-
,

determination. In some cases, even groups of white people and some minority groups supported -

these demands. In 1969, for example, the Citizens' Advocate Center published its re tit

Our Bkothees-Keepa,19 drawing maximum attention to the total failure of all previobs white

policies "for:" the Indians. One chapter,-4114-entitled "Education as War," gave some

shattering statistics on Indian schooling. In many instances, the book drew' on the hearings

of the Special Subcommittee on Indian Education (of the Senate Committee on Labor and Public

Welfare), whose report was published at about the same time'. Entitled "Indian Education:

A National Tragedy and Challenge," it presented a most scathing self-criticism of white

educational programs for Native Americans.2°

. The second part of the report contained a detailed 'catalogue of recommendations, all

arguing for more self-determination. Regarding higher education, the report suggested

drastic improvements in the granting of BIA scholarships. It also called for the establishment

of Native American Studies programs and ,institutions, and for more Indian community colleges;

.proposed special recruiting andorienting programs for Indian students and suggested the

inclusion of Indian higher education programs in (Developing Institutions) of the

Higher Education Act, thus taking some power away from the incompetent BIA. Also, it argued

for the support of BIA programs by funds .from the Higher Education Act (1965) and"the Vocational

Education Act (1963). All in all, the report was a severe blow against the BIA, exposing

its previous mismanagement.

It paved the way for fundamental changes in federal Indian policies, leading towards'

President Nixon's reversal of,the disastrous Termination Policy in-July, 1970,;as well as to

his establishing an all-Ingian Special Subcommittee of The National Council on Indian Opportunity,

to analyze Indian Education in particular. The first report of that committee, Between Two/

MiZeztonea, was Published two yearslater.on November'30, 1972.21
. .

On June 23, 4970, the "Indian Education Act" (Public Law 92-318) better %no as 'Title

IV"'was passed as part of the "Elementary School Assistance Act ".. It was, in reality, an

anidendment to previous acts of Congress, now to include provisions for Native American education

and to transfer some of the obligations of the BIA to the Office of Education (of the Depart-

ment of Health, EducatiOn and Welfare). 'This transfer was not, however, welcomed by all

Native Americans, because in it they saw a move similar to termination practices, ending the

special relationship between tribes and the BIA. The priCtical enactment of the new policy

would have to prove how it would affect Indian people. A Special Office of Indian Education

was established in the Office of Education. Also, distAct provided for a. permanent, all-Indian
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National Advisory Council on Indian Education (NACIE) its fifteen members to be appointed by

the President oftheOnitedStates-from lists of nominees su itted by Indian communities.

Sdteral provisions concerned the implementation of proposals de by'the 1969 report and

regarded its funding.' The fin al section defined who was considered tribe an "Indian" by the

act.% It upheld previous BIA'and non-BIA definitions of this 'term', but it' also allowed for

the inclusion of individuals'not previously regarded as Indians, provided the National,

Advisory Council on IndianEdudation,made proposals to the Commissioner. In March, 1974,
.

NACIE submitted its fit concurring with most recommendations made in Indian
e

Education: A NationatTAagedy and ChatZengiand Between Two Mite4tDnu, and making addi'ional

recommendations of their own, e.g. for the further advancement of Indian community colleges.

Summing up and surveying the development of Federal provisions for Indian education

in the Sixties and Seventies, the general increase_in_ public concern about the deplorable
,,

state of BIA schooling is most apparent.' All suggestions and programs for change point in

the direction of what will eventually be total and absolute Indian self-determination-and

self - management in educational (,and general) matters: Although government proposals and

11.

policies still seem to operate on thitacit assumption that Indian education will eventually

serve 'to provide Native Americans with contents and standards equal to general main-stream

education, the full realization of Ind* n self-determiriation in educational matters must also

allOw for curricula and methods following other ultimate goals. The future of Indian educa-

tional practice will show how liberal and deMocraticfederal agencies are prepared to become
- IP

with regards to Native American education.

Finally, it must be remembered that the years of these far - reaching improvements in

Indian education policies also sllia growing discontentsmeng Indian and other oppressed

groups in the U.S.A., and many changes are ,only the necessary governmental reactions to the

Mounting pressure and unrest coming from the oppressed themselves: fish-ins, thd Pit-River

resistance, Alcatraz, the BIA-occupation, Wounded Knee 1973, And many, many other instances

of Indian, resistance have forced the government to listen to Native American comp]ints and

to make most urgent adjustments in Indian poliCy. However, already now, at the turn of the
."0

.decade, there are many moves and initiatives on the white establishment side to counteract

recent improvements. Again, this development ties ip,446 the history of Federal Indian

policy over the last two-hundred years;ialcolltinual itdvand-go, a crazy backward-and-forward

jerking between total understandinlandoppression, betw een cultural genocide and-self-

, determination. The example of DQU confirmi this practice.

1.3. California Indians and Mexicans

The "Brief Proposal for DQUcontains an introductory survey of the Indian and Chicano

,population of the United States:

In the United States today there are aproximately seven to.eight million persons of
sre...dominantly Native American deScent, of whom about one million are 'Indians' descended
fro tribes native to the United States area and thebalance are 'Mexican-Americans'
or Chicanos descended from tribes natiye to regions south of the present interationa)
boundary or from tribes native to the Southwest (Aztlan).

The Indian and Chicano peoples possess a great deal in common ,aside from their

common racial origin. First, they both possess cultural traditions of'what.might be

called a.'folk' nature. Second, they both possess cultures and values quite different
from the dominant society. Thir4.they b.oth- have lijlele desire to 'assimilate' and

instead seek to retain their unique identities, lap§uages, etc. Fourth, they both

suffer from an extreme degree of neglect and discrimination, being literally at the

9
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bottom of all indexes relative to education, employment, income, life expectancy, etc.
Fifth, they both have been denied higher educational opportunities and, in sharp contrast
to the Black Community, do not possess their own universities and do not receive facieral

support in'any way comparable to,at received by Black colleges and universities." '

This statement, written in the earnest endeavour to create'a

tive to Anglo Higher Education, stresses many important parallelg

experience, but there are also some major differences standing in

:in California. The history of DQU itself seems to indicate that

the'oppressed people of Native American descent to work together.

California Indians, totaling approximately 90,000 today, are subdivided into many relatively

small, autonomous tribal
.1

groups and communities. All of them suffered greatly under theSpanisk

and Mexican rule of California, particularly the so-called "Mission Indians", who worked as

christianized slaves on the mission fields. Most of all, California Indians suffered from

the gold rush of 1849 and the Anglo rule of California, an experience they shared In varying

degrees with their former oppressors of Spanish and Native American descent. Euroamericans

joint Chicano- Indian afterna-'

in'the Indian and Cbacaho

the way of unity, particularly

the time has not yet come for

harmdbiously.

devastated Califottnia, raped Indian women and enslaved and killed their men.24 those who

survived the guhs fell victim to diseases, starvation, and alcoholism; and itia shOrt thirty-
.

year period the Indian population of California went down fjom over 100,000 in 1848 to a mere

16,000 in 1880.
25

At present, the indigenous peoples are herded together on 83 small reservations and
. .

minute rancherias mostly scattered along the coastal mountain range, whereasApe rich farm-

lands of the Sacramento River Valley are void of Indian settlements.
26

,

The area around the present site of DQU is particularly anti - Indian; the closest Rancheria,

Rumsey, a tiny 66 acre reserve with only twenty residents, iS,approximately 40 miles to the

northwest, whereas' all other surrounding counties have no rancherias or reservations at all.

Other Indian communities or.tribes Aver ceded their lands in treaties and do not possess

officially established reservations. The Pit RiVer'Natiok for example, a federation of:

several smaller bands and tribes, have ancestral rights to a large area in the northeast of

California bordering on Nevada:, This area is presently held-bylarge corporations (PG &E,
,

Southern Pacific Railroad; Hearst, Publications) and local` farmersOnterspersed by a few tiny

rancherias, some of them not even inhabited by Indian residents. The Pit River people are still
27

fighting to reclaim their tribal territories never ceded in'any treaty.

At the seMetime,..there are large Indian communities in urban ghettos, particularly

, around LoS Angeles and the Bay Area, most of them having come to the cities from outside

California during the Relocation Program. At present, California`is the state with the largest

Indian population in the U.S., mainlj due to the many urban Indians. The so-called 'militant',

pan-Indian movements like UNA United Native Americans) and AIM recruited their early supporters

,predominantly from urban groups, and the occupatibn of Alcatraz in 1969 i4asL-among other

things-- a manifestation of pan-indianism in California and the desire of Native Americans to

establish a.pan-Indian, independent cultural and educational center. So, despite traditional'

tribal autonomy and diversity, and despite the additional div'iiion betWeen reservation and

urban ways of life.; there are common goals, particularly in the 'educational field.

The history of the Mexican American minori.6, iT UAlike that of any other American minority

group. The only close parallel-is with the American Indians, and even there we can'find

v only a few similarities. Mexican Americans became a minority not by immigrating or being

brought to this country as, a subordinate peopleYbut byibeing conquered."5

)
.
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Both Chicanos and Indians are internally colonized people with regards to the Anglo-

Americans, but for,,a long time, Indians haJ also been colonized by the ancestors of today's

Chicanos, and there was-a period of fierce fighting between Mexicans and Indians, particulaly

the Apache people. In itself, the Mexican American population of California is not a unified,,

homogeneous group either. On the one hand, there are the decendants of Spanish Californians,

then there are Mexicans who have lived in California for only a few generations.; and, finally,

there are the so-called "wetbacks", immigrant farm workers from Mexico, who come each summer to

work legally or illegally on the farms of the San Joacquin and Sacramento Valley - also
..,

immediately around DQU. All of them share a deep distrust of Anglo-Americans, under whose

oppression they have suffered for over a century, no matter whether they were Spanish tanchetats,r,

heavily taxed by the Anglo government, whether Mexican workers exploited by Anglo farmers and
,

capitalists, or whether today be illegal Chicano immigrants, harassed by Anglo police forces.

Those of them who went through the State school system becaihe particularly victiMized,in a

colonial situation in 1855 when a California State law forbade, the use of Spanish in sal.
instruction. This kind of discrimination and cultural genocide turned the Mexican Americans

into the educationally most deprived and disadvantaged group next to the Indians - Stan Steiner

rightfully calls the process "de-edTcation."29

Educational statistics show Clearly that Mexican Americans are far behind the majority,

especially in higher education.
30

The language barrier and Social And cultural inequ lity

separating Mexican children from their Anglo peers often leads to their being class fied as

"mentally retarded."
31

Despite the de P.a.° low standard of Mexican American education, there

is a great demand for higher education among the young. But colleges and universities remain

clOsedto most Mexican Amecican students because of the de7education process they have undergone.

Another common experience to Indians and Mexican.Americans is the4love from the country to

the large cities, 80 percent of Californian Chicanos living in the urban areas. Again, as with

the American Indians, it was mainly in the urban areas where "militant" Chicano groups like

the Black Berets gained their strongest support. On the other hand, there is today the United

Farm Workers' Union, organized by Cedar Chavez among the California campesino4. This is clearly
JO

a political organizatiork gearing socialist theories and trade union traditions to the unique

situation of Chicanos, but drawing more heavily on "European" socialist or Marxist ideas then ,

on traditional. Native American watanschauung. It is difficult to ascertain any proportional

?

numbers, t at present it seems that the influence of Mexicanlmericans actually awal, and

proud of eit: Indian heritage and, rying to go back to their Ind l'an roots is not very strong

when comp red to the powdr of integrationist or Chicano nationaigst groups. Nevertheless, even
.

k.
,

the Black Berets in their 12 Point Program call for a united struggle of all oppressed minorities,
...1

"Puerto Ritan, Bleak, Indian, and Asian,brothers in .the U.S.A.", because No Chicano 14 Roe .

Until AU Oppte.s.sed Peopte Ate Reg!" Regarding education the 12 Point Program states:
. ,

. ,

We want a true education of our Mestizo culture and Spanish language. We want an end to

the cultural genocide perpetuated by the American educational system.Adinst Chicanos. We

must be taught about our ancestors truthfully. PanCho Villa and Zapata were Revolution-.
aries, not bandits. Spanish is our language and must be taught as so. Our culture, a

revolutionary Culture is the only true teaching. Viya NueatArz Cuttuir.A.Mutize.z

,

What is true of Indian educational goals is also'tru4or the Chicanos: without total
-

Chicano self-determination _there Will be no tmprovements.
.

In part this problem of decolonization can be attacked through the creation of alter:.



native Institutions designed fo'and controlled by Chicanos. However, there is no way of

constructing self-contained Chicano educational, economic, or political systems, so that
successf0 decolonization will depend on producing far-reaching changes in the institu-
tions of the ldrger satiety., Since it is doubtful that Chicanos can mobilize the (necessary
political strength,to produce such adjustments on their own, there will eventually have to

. be coalitions and alliances' formed with other groups interested in change. It may well

be 'that a true decolonization of the Third World peoples within the United States will

J. require-a radical' transformation of the structures of this-society,33

- At'an overall glance, from an outsider's point of view, the situation of Indians. and

Chicanos'is both, different and very similar at the same time. Both are internal colonized

minorities, both have similar cUlturA and racOalbackgrounds, th are the most disadvanta

groups of the U.S. population, and both see the need fo ore self-determination in political

and educational matters in order to improve their present situation. Obviously, the 'founders

of DQU saw these similarities very clearly and worked with them. But whereas many Chicano

organizations see their. struggle for liberation and self-determination aspart of a world-wide

anti-imperialist fight against exploitation and oppression necessitating fundamental revglutionary

changes in dominant societies, Indian traditiontlists approach the problem quite differently.

Intent on following their own spiritual ways, they see'their struggle as separate from that

of the Blacks, Asians, Puerto Ricans, and Chicanos. They insist on their own unique political,

cultUral, and racial identity; and they maintain thatt only by going back t-Otheir own roots

and by reviving their "de-educated" tribal traditions can they overcome their present dilemma,,

which to them is more a spiritual than an economic one. Highly suspicious of Eu'ropean philoso-

phies and teachings, they discard both Marxism and chilstianity, and insist on fopowing their -

own path. The founders of DQU concentrated on the'parallels between both groups, and they

welcomed the Chicanos,' willingness to join in t international and transcultural solidarity

of the oppressed. However, even according to s cialist ideas about colonialism, cultural national-

ism precedes the anti:-colonialist struggle for liberation. To start a fight for self-determina-

.tion by tying together two distinct gaups like these with different philosophies is a very

difficult endeavour indeed. '?
. . -

1.4. The California Indian Education AsSociation and Other Initiatives In California

Earliest dreams of"and plans for the establishment of an all-Indian university preceded

to foundation of the California Indian Education Association (CIEA) in 1967/68. However, the

realization of these plans and dreams was made possible only after having the CIEA as a strong,

statewide and federally respected organization to batg them up. Therefore, to understand what

made DQU a reality, one must learn about the CIEA, its history, and its objectives. Also, the

CIEA,has become a model for the establishment of similar organizations in other states, as well

as for the founding of the National Indian Education Associa6On in 1970. Moreover, the first

CIEA chairman, Dave Risling, is also the present chairman'of the DQU Boar) of Directors. Similar

double functions are
*

held by Jack D. Forbes, co-founder of both the CIEA and DQU; and Sarah 1

Hutchison, active CIEA member and first woman of the.DQU-Bbard - and there are others.

Finally, it ought td be mentioned that the American Indian'Higher Education Consortium (AIHEC;

c.f. chapter 4.2., p. 39.f.) was also initiated by'cIEA members and that the CIEA chairman served,

on the 15 member, all-Indian National Advisory Council, on Indian Education (NACIE), mentioned

previously (p.48f.). Nothing has'been printed in English'about the far reaching activities,

of the TA, excepting a few publications about their annual conferences; and little is publicly

known about them, but the important influence the CIEA had on changes in laws and regulations

A %.
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_ concerning Indian education during the last twelve years can - hardly be stressed strongly, ,enough.

The organization does ,,,great amount of silent and unspeC:ticular Work, but its effects make

themselves felt in the establishment of Native Americandies CentersCenters at colleges and univer-

sities and in the foundation of DOU and other educatiOnaf:projects for .Native American people.
.;

. ,

lortunately, in recent-years, Indian Sdrviyil Schools have received a very considerable

amount of international attehtion34 but as long as their numbers remain-necessarily small, all

\_ the other Native American students attending public, mission,-and BIA schools, as well 'as

colleges and univefsities, must be helped. It is to them, first and foremost, that the work
:. .

ofthe CIEA has been andstil.i,'is directed.
.

In 1966, the'California',State Advisory Committee on Indian Affairi submitted,a report

to the governor and legislature, calling for a conferedbe on Indian educition.
35'

Funds were

made available, and in March of the following year an Indian Education Conference was held at

Stanislaus College, Califorhia. As always on Such occ'asions,..the majority of attendant's were

white people, but the share [,of Indians was unusually high - 30 percent! During'''.ihe conference,

the Indian participants met regularly before and after the seminars,and founded an all-Indian

Ad Hoc Committee on California Indian Education, in order tp have a Native Amekican organization

in,California to follow the conference proposals and to get more Indian parentt educators,

and grass-roots people organized in pressure grouO for the implementation of changes in Indian

education.

In October, 1967, they held their first all-Indiank'Statewide onference on California

Indian Education.
36

The importance of this conferencecannot.be veremphasiza4 it was
6.

literally the very first get-together of approximately 150.californiaIndians, prepared,

organized, and conducted exclusively by Native Americans. For the first time in the history

of the State of California, Indlan parents were discussing the basic problems facing their

children in white-dominated schools, without white educators and other-"specialists on Indians"

interfering and without fear of being misinterpreted bY4outsiders. They convened in both

formal general.sessions as well as ip eight smaller seminar groups to discuss a set of questions

drawn up by the Ad Htc Committee.finaly, they presented their answers and propltals to-

the general meeting. Allthe findings of the seminar groups were'amazingly-similar, often

identical. Moreover, they re .representative for all Native American ch-qdren'attendin'g white-
,-

run schools --in fact, they are typizl, in almost every aspect, of the situation of children

of any oppressed people in an internal or external colonial supremacist setting',

-Delegates felt tha t'a large part of school achievement is basedon the "self- image
of a child and that this can be damaged or destroyed by classmates and teachers who
Are ignorant or scornful of Indian cultural values-anecontributions which Indians
have made to the enrichment of western civilization.'" f, .

.

.-- -,

_AmOng agreed upon factors are these: Teachers do not understand the -.adjustment

problems of Indian children to classroom situations. Therei little communication
between the teacher and the parents: Ths.parents rarely visit-the school except when they ,

-,, come to the teacher or adminiStrator when upset about some serious probtem. Inturn,
the teacher rarely familiarizes himself with the'actual home-situation orthe Indian.
pupil, resulting in severe misunderstandings, including'schoolwork assignments which the
pupil finds impossible to carry out in his normal home environment, or Which have little
practical relationship to his home life. The majority of textbooks cont in almost nothing
abou the character of Indian cultures priorto the coming of the white Man. Rural

-, scho11s have little 6ailable in audio-v, and library materials to make Indian history.

. and his culture vivirandflotriguing.to 211 students. 'It is desirabl6 for the entire
educationif 'structure to be aware that, though basic differences exist between Indian

..and non-Indian cultures, these are .not necessarily bad,-but can be used to make human.

-,
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interaction more mganin 1 and successful for all children. ()Indian parents need to
become- more vigorously nvolved with the schools and school problemsas well as with -

the community at lar . They need twidentify and preserve and disseminate infOrmation
'about their cultur heritage. Many parenti need to impr§ve their behavioral patterns $

if they expect o ers to have.a good image of them. This is essential for their children's
/self-respect es cially. Parents should cooper4e with, teaches and other interested
people or organi ations interested in learning about Indians.3'

.

In going through the individual' group deports,the non - Indian outsider\will be most
,

impressedby the severe -self-dhiticism thelnanliparents inflicted upon themselves. Instead

of taking the easier waiand blaming the failure of Most students on'white racism and/cultural

chauvinism - an approach that would have beeOwfully justified in my opinion, - they accuted

themselves .of providing bad examples for their children, making pupils feel ashamed pf their

- heritage. ,Again and again, they admonished Indian parents to show Mpre interest in the school-
..

ing of their children, to go out and talk to white teachers, to invite them to their homes,

and to become involved in PTAs and other activities;. despite all:financial; cultural,

spatial l linguistic, white racist, and other physical and psychological pbstacles.38 Only

after having explored all possible weakesses in the attitudg of Indian themselves did the

participants concentrate on the shortcomings of the system itself and ew up concrete

proposals,-for necessary changes. Also, it became quite obviduscthat the - disadvantages of ,

Indian children in public,or predominantly white schOolS Carinot'be pinned down to one or

two isolated bauses, such as inadequate teacher training, biased textbooks, or language

problems. Rather, they form a syndrome, combining many,symptoms that are caused by the

colohial situation in which seemingly unimportant things may becobe unproportionally over-

whelming. For example, there is the extreme the oppree" sed,where the lack of,

.a decent pair of trousers or even a pair of tennis shoesin-tfibut holes evolves into an

insuperable, finally existential problem for a Minority child, who is exposed to ridicule

bylite classmates--similar obstacles often keep Indian parents from attending PTA meetings.
.

'Combined with the negative self-image, which the colonizers often manage to implant in

the minds of the oppressed - "dirty, drunken Indians" in a self-fulfillingrpropnecy situation

combined with the pain of hunger, with the physical exhaustion'of overlong. ways to school, with
4-

the tiredness of one who steeps in a room with many othersand has to get up early though,.

Others may have kept him or e for a long time, combined with the alienation from parents ;

and their culture and confronted with the blatant racism of some teachers"or with the well-

meaning but condescending paternalism of others, the Indian child finds him-or herself

,battling against overpowering odds which finally defeat all intellectual eagerness, all

buoyant and tough physical skill and all sensitive creativity, leading to apathy,ana

"delinquent behavior. 'Gradually, the vicious circle of poverty - inferior educational chances -

inferiorleducational achievements - unemploy^meht or low-paid menial jobs 7. poverty, intensi-

fied from outside influences of discrimination,-oppression and racism -'beginS to choke the

child,-never to let go of the student until the day she or he may leave. school, or drop.out,

or commit suicide, withdrawing from a place of continued hum.iliatjon arid frustration.

The same problems persist fob the very,'Very few Indian students who actually make it

into college, where all too often they are "not expected to.lA through 91 It

is this kind ofcolonjlist educational situation which was discussed in March, 1966nd the

. }CIEA set out immediately to implemeht chqnges for the better. TheAd Hoc Committee became

a permanent organization, and-the short history of the CIEA has been one of total commitment,

14
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crowned by several great successes and unstopped by several defeats ever since. A very few

examples may serve to illustrate this;

In 1968 the CIEA and individual members began pressuring colleges and universities to

establish Native American,Studies tNAS) programs or departments. Several institutions

followed these proposals and actively sought the suppdrt and the expertise of CIEA to help

them iesettipg up the appropriate centers. By 1978 fifteen different colleges and univer-

sities in' California offered NAS programs - more than any other federal state.39 On the other

hand, the "proliferation" of NAS programs in California went against a State resolution to

establish and fund only two major centers for NAS, one in the Northeast and one :in the Southwest.
4Q

Consequently, funding became more dispersed and less "concentrated" for the individual

institutions.

Other long-term activities of the CIEA inclilde: involvement in the foundation of United_ ..

Native AmericanS (UNA), assistance in fburt ing the California Indian Le'gal Serivte (both in

1968), defeating laws considered unfavorable to Indian education, developing and implementing f '

various teacher education programs, and di'rect.involvement in the octupation-of Alcatraz

(t11 in 1969)., In 1920 the National Indian Education Association (NIEA) was founded, for

which the CIEA served as a'model; and in the same year the association started negotiating

for a 640 acre surplus land site near Davis to establish DQU.

The final establishment of DQU on "Deed Day," April 2, 1971, _was probably the greatesto

event in the,history of CIEA.. In subsequent years: much of the association's energies were

pyt into DQU. All the while, however, the CIEA continued 4, work in the various other fields,

such as the NICE Project (Northern' Indian California Education) at Humboldt State College,
41

the support of the Indian Education Act Bill, fund-raising, counseling and planning activities,,,

sponsoring meetings on local and state levels, and involvement with individual schools and

Indian centers and NAS progra6 (the Indian student college enrollment in California increased

from 92 in 1967 to over 2,400 in 1972). After the establishment of DQU and other Iltdian-

controlled institutions of higher education, DQU and others became ins,rumental in founding

AIHEC,-the American Indian Higher Education Consortium°, designed to coordinate these initia-

tives in a more powerful national organization (c.f. p. 39f. of this study.),

From the beginning, the CIEA was basically a grass-roots organization, taking direction

from the Indian communities and individuals immediately involved in educationtasStudents, J

parents, and educators. Throughout, it was also involved in political and sociaitstruggles

of Indian groups and communities,:such as Alcatraz, UNA, legal 'defense services,'and Indian

education and religion.in state penitentiaries. Another.impoibant Indian organization involvfd

with Indian higher education in California,othe Indian Historian Preis, concentrates more

on reaching Indian leadership and the academic elite, The IndiansHistorian Press-is basically

a two-person-run organization (Jeannette Henry Costo and Rupert Costo).-4 1970 it organizet

.. the First Convocation of Indian Scholars at Princeton, and in the subsequent year the Second

Convocation.at Aspen; Colorado-.
42

Both conferences included several panels and pretentations
. .

regarding Indian education. Roger Buffalohead (below) concentrated on NAS programg, raising

manyquestions and issues still present today, e.g. the problem offactionalismamongst

Indian groups and individuals and the "use" of NAS programs by large universities a a means

to attract sepcial funds: obviously, any NAS program that is $art.of a.lar d artment is

at*a disadvantage when compared td NAS programs with independent, department status.

Some of the problems dis&Aed at Princeton involved thb very fcindamental political'

15 .
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decisions, triggered off by the involvement of many students in political actions outside

universities, e.g. the occupation of Alcatraz. The question discussed was whether NAS

would allow students to really become self=determining, politically autonomous individuals

and activists, or whether political activism should be discouraged in favor of a more

traditional (European) ivory-tOwer doctrine of schOlarly excellence. Some of the statements
ti

.
reflect this concern, e.g. the comments by Roger Buffalohea0,

What also occurred at UCLA was that we got the students very much involved indeed,

as you probably know. The students 41 departed feWlcatraz. Herg then another

question was'raised. If you are going to tech st4dents to be involved and to be
activists, ..., can you then draw a line and .py to them: You've got to.coMe back

from Alcatraz and learn your lessons. 4-
I couldn't really say to them, aft had inOsted that it was good to be involved
in.such activities as Alcatraz, "w 1,'you know this is not really education."

It is education indeed, and it wa education to gO to Alcatraz. 43

And Beatrice Medicine saw thd Indian struggle for self-determination in higher education,

as part of a much larger fight includiw other oppressed groups:
.

.

The whole movement was part of the Third World Movement, in which the colored minor-
ities in the United States would have more relevant eddcation. So indeed,n many,
of the California universities and collegg, there was a deliberate effort to
recruit Indians for directorships7and then have the work with students. But as you

know, it's very hard to get qualified professors to go into such programs. This

was the original objective, to make education more relevant for Cgicanos, Blacks

and Indians. The Indians just came in sort of as a red backlash."'

The comments o he'dilemma of NAS programs in general. On the one hand, they

are part,of a Euro-s ste measuring scholarship and "educatedness" by standards other

than thOse aimed at Indians themselves; on the other hand, the establishmgnt of NAS

Was-regarded as only gn partof Third World Studies. In both. cases, involvement in

grass-roots activities,ofNative Americanscomfflunities outside the universities and unhampered'

by academid .regulations, was extremely difficult, if not impossible. As long as NAS

remained dependent on other departments and on a system run by a basically eurocentric

VOW of.academics, there was little chance of its being able to help any movements or

activities that might be contrary to the values cherished by a eurocentric academic

establishment. One anonymous.speaker.in the Princeton discussions saw this problem very

clearly and suggested a radically different function.of NAS in- and outside white universiites;,

I'm thinking of a NatiV'Studies Program, but taking it out of the university and

placing it within the community. You would work side by side with a central program

in a university.45

This kind of set-up was eventually adopted by the founder of DQU, providing ties

with both the Chicano andIndian community and being linked' with the Native American

Studies Program, Tecumseh Cdnter, at the University,of California at Davis.

Comparing the CIEA conference reports and the reports on the Convocations of Indian

gholars by, the Indian Historian Press, the differg e between the two is striping. CIEA

"i$ much more a grass-roots organizations,.based in ndiancommunities and taking up

issues of California Indians on the spot. The Convocations, on the other hand, were primarily

, academic gatherihgf, bringing together the expertise and scholarship of an Indian "elite."

In my ideas, the CIEA comes much clqser to the ideal of self-determinaticicas

' . 16,
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a development of the people, by the people, and for the people. In the CIEA publications,

there is much less talk about leadership, guidance, and scholarly_expertise. This does

lot, however, make the CIEA anocademicaflY less qualified lay organization. .0n the

contrary, the establishment and successful support of DQU and the involvement in top-rank

.decision making bodies like the National Advisory Council on Indian Education show that

the CIEA is equally successful on both levels. Thejndian Historian Press, on the other

hand, stems more oriented towards academic excellence and "ivory" - it does not mention

DQU in its publications nor invites CIEA speakers - in general - to its conferences. Both

kinds of organizations, however,could exist peacefully side by side, complementing each

other. The antagonism between them seems to me to be another txample of one of the greatest

dangers to the Nattve-AMerican struggle for self-detewTination as described by Roger .

Buffalohead above': factionalism. -However, thAA is no)danger unique to Indian organi-

zations alone. The "failure" of Europeans tofumite, for example, shows similar characteris-

tics. It has to be expected when peoples and people of different nationalities, tribal

customs and traditions, languages and locale, try,to unite in a joint effort, no matter

whether their nations may be small tribes of a hundred individuals or national states of

millions. The danger of lIndian factionalism," then, seems to be a eurocentrlt Concept,

stemming from the notion that all Indians are basically alike and shouf4 therefore be able

to get along together. It is no greater than the danger of "European factionalism," the

difference being one of quantity, not of quality. . ,

VA. Native American Studies Programs at the University of Ca lifornia at Davis and elsewhere

A few reasons for'the establishment of Native American Studies (NAS) Programs have

already been given in preceeding paragraphs, and some of the problems involved have been

discusSed. Native American Studies were set up at a time when Black Studies, Chicano e

Studies, and Asian American Studies were established in various;places,and, obviously,

without the fight Of the respectivetminorities for self-determination in education, no

"ethnic studies" would have come into existance'at all. 'However:the concept and term

"ethnic studies" is very misfeading, expressing ari eurocentric point of view. In fact,

"ethnic studies" have been there all the time, but reserved to European studies. since

the establishment of Harvard and Bostoh public schools, white Americans have had theit

own type of "ethnic studies": Institutions for the teaching of European culture'and hidtory,

arts and science. European ethnic studies are carried out explicitly in the numerous English,

French, or German departments, 'and implicitly, they are taught in all other academic

disciplines, established after European patterns and traditions of university and school

teaching. The supremacy of a European bias is most obvious in the teaching of history,

where many courses are offered on European history and the history of white Americans,

'whereas nothing is taught about the heritage of Natit'e Americans and other 'ethnics" and

their share n American history at large. Although in varying degrees, both non-white and

white students are victims of a colonialist situation: despite the so called American

?evolution, the Euroamericans are culturally still ruled by Eurdpean ideas and ideals,

they have not come to a point where they can teach a truly American history, embracing

o all facets (Wit regardless of race, and rooting it within Ape cultural traditions and

values of the try Americans; at the same time; Native Americans, Mexican'Americans,'

Afro- and Asian Americans are allenied their own history and are fed with-the white
,
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supremacist history instead.
46

This situation cannot change for whit Americans as long as

they refuse to accept genocide and slavery as inherenparts of their history just as much ...;,

as the Boston Tel,Parq or the Gettysburg Address. However, the oppressed themselves

are no longer patiently waiting for the Euroamericans to come to understand their historical

situation better, but instead they are demanding and establishing center to teach the .

history and culture of their own people. the victims of history for centtries. Euro-

americans will have to learn from them.
.

,
.

. ' The history of "ethnic studies" in the U.S. Shows how hard the members of minorities

still have to fight against'white supremacy, against intellectual chauvinism and European
.

,/,-- racism deeply entrenched in all layers of-the hierarchy of the Euroamerican academic

establishment.
47

Some NAS programs are even struggling for survival, right now, andithe
. ,

41Ip staff fact discrimination and misunderstanding. In any case, it. seems quite doulAful'

that NAS can ever hope to be fully successful in serving Indian people as long as they are

part of a white supremacist university structure and are subject to rules and regulations

designed for the.employment and evaluation'of Euro-academics. Self-determination i'n Indian

schools
t)

higher education ig as difficult as self-determination ,in o'for 'Indian pupils..

At the NAS_Tecumseh Center, UGIft,,three categories for the hiring of faculty were put

forth originally: scholars, artists and people involved with Indian communities. It is

most difficult for faculty members of,the latter categories to be promoted or tenured in a

system based on the individual accumulation.of titles and publications. Moreover, the

individual's status and occupation in the rat-race system of a university establishment
r-

may prevent him or her from artistic creation or may alienate them 4loom their Indian

4communities. , . . .

One of the most basic problems of all NAS programs is that of'obSectives and aims. ./

Are NAS students to become succesful scholarss(measdred by Euro-acadethic standards) or
/---. . .

are they to become activists in community development? Should NAS programs provide scholarly
an

-

'academic training in history, sociology, literatav, politics; anthropology, etc. from

an Indian'perspective, or should they tither concentrate on providing remedial courses'io

allow Indian students fillout the gaps in their previous schooling? Should NAS courses aim

at teaching urban Indians about their heritage or should they train reserVation Indians

to become community developers and return to,their people? Should NAS be geared solely to,

meet the demands of Native American studentsor Should they be involved in the reeducation
48

of white students? These questions have tombe answeredby Native Amer icans themselves,

and all that white people can do' will be to provide the necessary funds and equipment or
,

serve-in subsidiary functions according to the directions of Indian people.--o far, in

most cases, the incf idual circumstances of each NAS ettablishmeneihave' served to answer

the questions a e and there seem neither a patent solution nor a finite answer to

of them.

Tecumseh Cdhter covers most of the areas discussed and caters for both Indian and non-

Ind an students. The emphasis will vary with the individual_teachers, Ayha Are artists,

scholars, ancipeople-experienced in Indian affairs. At the same time, all of them are

involved tp varying degrees in Indian community deyelopment, be it in the field of arts,of.,!.]

Canadian Sthoals for Indians, or in the running of nearbylp, wh'e're the inajority.of them

teach on ivoluntary basis. for an outsider &dm Europe, working with them on e temporary,

basis, their readiness to share information and to cooperate with others is a mast impressing
4ro

.
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and pleasing experience. Since its establishment in 1970, Tecumseh Center has been supporting"

and copetating with DQU, serving as a bridgehead for its4OumdatiOn and as a pool of

expertise and academic teaching staff. In'that respect, DQU and Tecumseh Center form'

the kind of symbiosis suggested by one of the participants of the First Convocation of

Indian Scholars mentioned above.
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SUMMARY OF CHAPTER ONE (SETTING)
Irk"

The establishment of Deganawidah-Quetzalcoatl, joint Chicano-Indian University, near Davis,

California in 1971, continues a longtr4Oition of Mexican and North American Indian higher

education, and it is a result of initiatives and movements current in California that time.'

Whereas, traditionally, the schooling of Indian children by white agencies has served to destroy

their Indian identity, during the sixties and.seventies more public attention was focused

on the deplorable situation of Native American education, allowing for a greater amount of

self-determination.: Many changes and government actions must be seen as a necessary response--

to political activities by the oppressed themselves.

In California both Native and Mexican Americans share simildr educational and social experiences,

despite a considerable amount of traditional an onism between the two groups. Both are

internal colonized people fighting against Anglo oppression and exploitation.

The California Indian Education Association (CIEA,) was the first organization entirely controlled

by grass-rootS Indian people, fighting for more self-determination in educational and socio-

political matters. The"Callfornia-based Indian Historian Press also worked for more Indian

control in educational matters, concentrating on an academic elitist level. Due t the CIEA's
A,

and other groups' continued efforts, major changes in federal and State social and educational

Indian policies were achieved. In California alone, fifteen Native American Studies programs

were established at colleges and universities.°

Two of the founders of both CIEA and DQU,are NAS faculty members at Tecumseh Center, Univerr

sity of California at Davis, and other CIEA - members are also involved in both universities.

There is constant communication and mutual influence between both institutions. Without having

Tecumseh Center at the university as a bridgehead, DQU might never have been established nor

does it seem likely it could have survived.
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2. THE ESTABLISHMENT OF.D-Q UNIVERSITY

2.1. Early Plans

It is impossible iwwrite about the origin of D-QU withpUt repeatedly mentioning the

names of those individuals most involved in its foundation. But even if the naves Risling,

Forbes, Hutchison, and others keep recurring throughout this account it must always be

remembered that these individ als could never have achieved their goal without the commitment

and substantial support of e Indian and Chicano people and their organizations, as well as

the help of some non- tive American groups and individuals. Dreams fin- Oestablishment

of a pan-Indian center of learning are probably as old as the history of Native American-

European contact in North America. Elskwatawa, the Shawnee prophet, brdther to Tecumseh,

Started building such a center in 1812, but up until the present all such endeavouri were

finally frUstrated by the combined onslaught of all forces of the Euroamerican power structure:

physically, the military, disease, alcoholism, and pollution destroys dative Americans,

ideologically, churches, schools, and wh to paternalism rob them of their identity.

In July 1961 Jack D. Forbes wrote a per "For the Indian's Future - An American Indian

University'', and on November 14, the same ye , he sent revised copies of this paper entitled

"Proposal to Create an American, Indian Universi " to various organizations and interested

ryGorman, kept on writing, publishingindividuals.
49

Forbes, together with Car

and campaigning flit' this roughout the decade, and the responses ranged from letters of

encouragemen o .ownright rejections. For example, Rupert Costo, influential head of the

Indian Historian Press wrote to Forbes in October 1964, opposing the idea of a separate Indian

4 university .nd arguing for the inclusion of Native American aspects and materials in all other

parts of existing curricula (in the laitsixties and early seventies, the Indian Historian

Press held their own Convocation of Indian Scholars, disCussing, among other things, the

establishment of all - Indian community colleges!). In 1965, there were contacts with Mel

Thom, head of the National Indian Youth Conference, and in 1968, for example, the then Vice-

President Lyndon B. Johnson sent letters of encouragement.

While Forbes and others were seeking-to establish an

peoples, Sarah Hutchiton was trying to locate Indian MD's

College of Medicine." After contacts with two interested

all-American college for indigenous
e 4

to help imthe founding of an India

physicAns ,In Sacramento and plans

to usethe old Mint building there, Sarah Hutchison eventually established Contact with

Risling and Forbet in nearby Davis and sided with them for the establishment of D -Q Urtiver-

sity, of which a planned "Carlos Montezuma Medical School" was to be a part. From 1970 on, her

name has been tied in with everything that happened about and around 6-QU, and she was the

first woman on the four member D -QU Board of. Directors (the others being David Risling, Jr.,
.

Jack D. Forbes, and Kentlartin).
.

A 1968 application by Forbes to use Fort Mason, 'Alcatraz Island and part of the Presidio

for a Native American university was never considered vriously by the Board of Supervisors

of the City and County of,San Francisco. The subsequent occupation of Alcatraz Island by the

United NativeAmericans and other groupS, likewise, did not lead fathe establishment of a

pan-Indian cultural center, as originally planned. But the preSsure of Native Ameriban demands
. .

for the establishment of Native American tudies programs and Indian Colleges was increasing.

In 1968 the'Donner Foundation funde a feasability study for the establishment of a Native

Ametican University, conducted by Jack D. Forbes in collaboration with the CIEA,and from 1969

1 21

29



on, David Risling, Jr., with the consent of that organization, began looking for a govern-

ment surplus land site in California.

All the while, in the Movimiefilto Nativo-Americano, there'were similar interests and

initiatives, and-since the Chicano community was larger in numbers and better organized

'politically than the Indian groups involved, a joint-action policy was devised. The inclusion

of Indians and Chicanos, however, also invited some of the problems within the Chicano community

into the D-QU movement. There was a conflict of different interests, e.g., between those

Chicanos who needed nothing more desperately than food and jobs, and those who wanted D-QU

to provide them with the necessary skills- to make a career in mainstream society. Finally,

there was the group of those who identified as Indians, thus sharing the same ideas as the

--Indian founders of D-QU. While the racial composition of Chicanos and jndians Is often

almost identical, many important aspects of their cultural and political heritage and their

ideologies differ too greatly to.allow for much mutual agreement on all the issues involved.
0

Moreover, and this is the most important aspect, all differences or seeming differences between

Indians and Chicanos - which rarely or never occurred'on the D-QU campus - were exaggerated'

by hostile forces outside the movement, iptent on destroying a unity they regarded as threat- \

ening to the established system.

In Fall )969 the Native American Studies program at the University of California,
.

Davis, was instituted, naming itself Tecumseh Center. The first faculty members were Jack

Forbes, Cail Gorman, Ken Martin, and Dawql Risling, Jr., - Sarah Hutchison joining them in

1970. Thus, Tecumseh Center at Davis became the bridgehead for the establishment of D-QU.

2.2. Legal Battle and Occupation

Early in 1970 the Office of Surplus Property Utilization (OSPU) of the Department of.:

Health, Education, and Welfare (HEW) declared a former Army Commu ication Center, seven miles

west' of Davis, surplus property. . The site was 1 square mile in s ze (643.5 acres) and had

various large buildings suitable'as dormitories, offices, Class r ms, and lecture .halls.

Immediately, the four board members onthe provisiona1A-QU Board o irectors seized the
,

killance and applied for-the site. However, there were other more influential and powerful

competitors, including the University of California at Davis, bread-giver to the D-QU Board

members. The University gat Davis wanted 0 u§e'the site as an experimental station to do
,

animal research,with monkeys. So, for a While,,tt was literally "Monkeys or Indians?",

as the Saucamento Bee put it in one of their h1aAines that Fall.

The history of this application presents a case study in governmental corruption and

the influence of pressure groupi in American democracy, and the events that followed are

best described in the words of those who fought the ensuing legal battle.

The case which emerged then was a classic one: a group of Indians and Chicanos, without

money or political influence, engaged'in combat with a powerful bureaucratic agency allied
with even more powerful, agricultural and political interests:

The:Office of Surplus Property Utilization (OSPU) and Rep. Leggett did everything
poss'i'ble to expedite the UCD proposal, including the bending-or ignoring of legal guide-

lines for property disposal. Normally such behavior, so typical of federal agencies

dealing with powerless groups, would have succeeded. In thissinstance, however, the

. Indo-Chicano group possessed persons:knowledgeable as regards procedures and willing
to risk.their jobs, scriblarships, etcetera, to fight to the bitter end. In other

words, the "powerless" in this case simply would not entertain the possibility of defeat.

Late in October OSPU poved secretly to grant the'site to UCD in spite of a defective



application. On October 28, howei,ott, U.S. Senator George Murphy, desperately seeking
reelection, issued a ptess release "spilling the beans" about the site going to UCD.

This occurred two days before the deadline set by OSPU for finalizing applications.
The immediate reaction of the D-Q movement was one of extreme anger, righteous'indig-

nation, and resolve to press forward on every possible front.

At.this point a complimentary "twin" strategy was developed spontaneously, by the common,
assent of the D-QU'people but without any formal "contract" as such. The Indian and

Chicano students at UCD (and a few from-Sacramento State Salege and other nearby
colleges) resolved to occupy the land with the Chicanos supplyil logistical support.
These decisions were reached spontaneously by the students without "guidance" or suggestion

from non-students. The importance of this decision cannot be ov remphasized since'the
students were risking the loss of their scholarships (almost all were receiving financial

aid), and possible imprisonment.. Indeed, they expected to be arr sted.

In the meantime, he older leaders of D-QU (most of whom were fa
UCD) contacted C lifornia Indian Legal Services. Inc., and initia
halt the projected transfer of the site to UCD.

The total D-Q Movement also movedjapidly to organize popUlir
meetings, press releases, lobbyinA et cetera. Funds were also

for general support and fOr bail money (it was still antici ate
be arrest Non-Indian and non - Chicano persons in the Dav a

help in t e of ort and several ministers, in particular, provide
in terms f helping to keep the police away, raising funds, and
support.

ulty or staff at
ed court action to

.

port by means of public
aised for two purposes,
that the student would

ea were enlisted to
impgrtant assistance
lilting further

Generally, it should be noted that the "liberal" community of Davis did not respond in

terms of active support of D-QU, Some people with "liberal" reputations wire hostile,
many were indifferent, and only-a relative few gave any active support. The experience

showed clearly t at the bulk of "white liberals" do not understand Indian and Chicano
goals and needs o are threatened by movements Led excLuAivety by non-whites. In any

event, the burden o work fell squarely upon a relative4-'small number of Indians

and Chicanos, never umbering more than one hundred, who were actively involved and

-usually numbering less than fifty.

The details of the effort need not concern us here. Suffice to state'that the multiple

strategy of occupation, court action, and public education lobbying succeeded eventually
in forcing the University of California to repudiate its own defective application. By

January'1971, therefore, D-QU was the only legitimate applicant for the site and CHEW

was forced to begin working seriously with the Indian-Chicano leadership. On January

13, the occupation ended and on January 15, 1970 the occupation of thesite by Indian
and Chicano "guards" was officially agreed upon by DHEW. On April 2, 1971 the deed

to the site was transferred to the D-QU Board of Trustees in an impressive cetemony.°v

Thit bare outline of events sums up the outer chronology, but does not speak about the

pain, comMitment, anxiety, internal struggle; the fun and the hard work behind everything.

It does not mention the night shifts puttin by two faculty'members to-file a suit against'

HEW t does not speak about the food and clothing brought to the occupiers, It does not

ev 'reveal the identity of the one faculty member who went out to the Ar'MY Communication

Center the night before the occupation, there pretending to have some car-trouble as an

excuse to stop and check out horimany soldiers there would be on guard. Tht occupiers

climbed the fence before'dawn, and by; the time there was enough light and the fog had lifted

enough for the guards on duty to detect them, the:Indian students had pitched tents and tipis

and "made thtMselves at home". In the following hours, there was much'turmoil and tension,

bgt there were also funny incidents, e.g., an army officer approaching on a bike and turning ,

.back to cable that the Base was "surrounded by hundreds of Indians". The law enforcement

agents were in a rather complicated situation: the site was a federally owned Ariy base

(FBI or Military Police?), situated in Yolo County (Yolo Sheriff?), near the City of Davis

(Municipal Police?), occupied by a group of UCD students (Campus Police?). It took a while

_for them to sort out who was "responsible" for this case. Also, immediately before the

elections, a fltrceful eviction would have caused much unwanted antagonism, and the later
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trials would have laid, bare HEW's fedudulent handling of the application procedures.. Moreover,

thiswas not the only Lch occupation in"California at the time (Alcatraz, Pit River).

Retrospectively, he "twin strategy" was a clever, well-thought-out technique,which,

combined with luck a improvisation, turned out very successfully. The university professors,

risking their own job against their employee, used all their skill and influence to file

*law suits and rally s port for the D-QU movement "within the system", whereas their students

and outside supporters fought the battle from "without", Risling, Forbes, and others managed

to 'gain support, from 1 ading political figures, including the senators Edward M. Kennedy,

Alan Cranston,:George cGoveYn, And, above all, John Tunney.

Meanwhile out at he site, several non-students from Alcatraz and other plaCes arrived,

gradually outnumbering the students from UCD. Whereas the students had to keep up their studies

and resume going to classes, the newcomers had no such obligatiOns. In the weeks folrlowing

the occupation, commun

support, and the non-s

power struggle arose,

Fortunately, the inter

without involvement,of

On December 4, 19 0; the University of California withdrew its application, and D-QU

was left as the only a plicant meeting the HEW requirements. The occupation of the site

ended officially on Ja uary 12, 1971, and three dayslater the keys were handed over to the

D-QU Board of Trusteesi There was another confrontation between the occupiers and 41' DLQU

initators, but finally a compromise was reached, and the board members, with the consent

of the occupiers, sent out letters nationwide to Indians and Chicanos and their organizations,

inviting them to come to 0-Won Sunday, Febr:6ry 21, 1971, to elect the first joint Indian-
.,

Chicano Board of Directors, consisting of 32 members, each group sending 16. Thisoact

confirmed the initial policy of the founders of D-QU and ended the internal power struggle.
51

Finally, on April 2, 1971 celebrated as "Deed Day" each year, the deed for the D-QU

site was handed over officially to the Board of Trustees. It provided for the D-QU Board

of Trustees to gain full title to the land in "fee Simple Absolute" at the end of a 30 year

period (yOr 2,001), under the condition that the site be usedfor educational purposes

during all that time.

cation with the initiators at La, Vsy filingaw-suits and rallying

udent occupiers out at D-QU broke down, and what looks like a serious

ndangering the future of the site,as an educational facility.

al struggle was evenkolly solved 'by the Indian people theMSelves

outside help (c.f. pp. 89-99.).
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SUMMARY OF:CHAPTER TWO (ESTABLISHMENT)

Initiatives for. the establishment.of D-QU started in 1961, and- the projec gained

momentum with theinclusion of the Chicanos. Tecumseh Center, UCD served as aft. operation

base.

fn 1970 the D-QU - initiators applied to HEW for a 640 acre surplus land site near Davis,,

California, but,HEW decided illegally to give the site to the University of California, instead..

This led to the occupation of the site by Tecumseh Center students and supporters from

()aside, while,the initiators filed a law-suit against HEW at the same time. This "twin-
.

strategy" was successful, and on April 2, 1971, the detd for the site was given.to the D -Q14

board.
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3._ THE STRUCTURE'CIF D-QU

3.1. 'The Name"'

The name "DeganaWidaMuetil

the non-Native Americans, and now

full name is a spriitual one, and

coati Uni-vet'sity'chas puzzled many outsiders, particularly

the abbreviation 4.10-QU" is generally in use. However, the

it stands for the aspirations of this institution. There-

fore, itscannot be changed or forgotten, even if its spiritual significance excludes it from

common usage.
52

"D-Q's" name symbolizes the rich heritage and aspirations of the Indian-Chicano people.
Deganawidah was probably tbegreatest reformer and statesman ever produced by North

America. Born of virgin birth, according to tradition, he originated the concept of
the League of Nations (or United Nations) and universal human peace (about 12350 A.D.).
Quetialcoatl was the greatest teacher and reformer of ancient Mexico, guiding the
Toltecs in their development of a superb civilization and seeking to bring an end to

mankind's abuse ofone another. Together, these figures symbolize the beauty and
purity of the high ethics of Native American peoples, an ethic needed today if the' world

is to be saved from destruction.

Originally, another name had been,suggested, calling the4pstitutiOn "University ofthe Truth",

implying that this would be a place, where the truth about the history and culture of the

vanquished indigenous peoples of the Americas would and cdulid be taught.

The names bear witness to the high moral and ethical 'standards asked for in all the

people involved in the learnfn and teaching process at D-QU. Sdch high ideals are'hard to ,

achieve in reality, particul rly en faced by a surroundingsociety that counteracts them.

Also,they set a standard by which those involved in running the university must evaluate

their own actions, seeking personal and individual perfection Ilefoe structural or organi-
k

zational reforms. There is a dichotomy betWeen such high ideals and the adjustments required

to keep going an educational institution in a doMinant society that enforces, corruption

and inhumanity. Some of the internal and external problems D-Q0 has tad in*the past may

have to do with this clash between the purity of Native AmeriCan spiritual ideals and the

brutality of U.S. American "Realpolitik".

3.2. Aims and Objectives

The long term objective of D-QU has been from the start to facilitate Indian and Chicano

self-qtermination, - not only in the field of higher education, but necessarily reaching out

into aig facets of Indian and Chicano life. Even in recent years, with e gradual shift

towards a more Indian and less Chicano oriented institution, the overall objective has

remained unchanged. Alikis continuity is documented in an official statement aboutthe

"Philosophy and Objectives of D-QUniversity", released by the university in 'the late

seventies.
1

D-Q University (D-QU), amt accredited Indian/Chicano college established in 1971,
located in Davis, California, has just recently become an allsIndian controlled college
and is-in the Ordtess of enlarging its board of trustees to include members from 04*
seVeral Western states.

Native'people throughout the Americas have had, as one of their top priorities, "self;
determination" including, among other things, the control and operation of their own

OUcational institutions. As such an institution, D-Q University is both, controlled

and operated by Indian people. The'purpose of D-QU is to develop Native scholars

who can combine "Indianness", or an awareness of their roots and cultural heritage,
with the professional and technical skills necessary to meet the needs of Ithe Native

communities. It is envisioned that these scholars will teach the traditional values to
.those who need increased positive self-rdentity and confidence while at the same time

If 1
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teaching them technical skillsithd occupations Which Wililillow-them to change both
. ,...

the service.and dellvery.systems which'affect the lives of Nati0e.people. -
o -

One of the basic values D-QU emphasizes is the sense of community which includes the
family, extended family, local and world communities of human beings. In many ways

this is very different than the individualistic, competitive and materialistic emphasis
of the European-American educational system. Another value which D-QU emphatizes is°

the relationship of humans to their total environment and their-need to live in harmony
withball parts of the.ecolopy.'

. . ...

.

s.

. .-

Consistent with the above, D-Q,University, from its inception, had had for, major ''.

objectives. The first is,,to provide within a program of academic excellenCe, education
and -training for Native People in a cultural context. We_believe that affirmation df
cultural integrity and perceived cultufal-wbrth is indispensable to theOevelopment
of an epistemology that can produce whole, assertive, useful citizens.

Secondlyi D-Q University shall provide a practicum for its students combining contem-
porary technologieS-and professional skills to meet the pressing present needs of both
communities. ,

. '. -
_

.
.,. '

Thirdly, D-Q University perceives the preservation and development of Cultural ,heritage
as substantive disciplinary areas_ of scholarly inquiry and exploratjbn. The culture
destroying' pressures of urbanized, society render the oral traditibn of value trans-

mission through the,fami y or tribal institutions more aird.more ineffective. Validating
and documenting the genous cultural universe in a scholarly manner makes it possible
to institutions e the conduits of culture and render them amenable to broad sharing
with t sties affected and with the dominant society.

. .

Fourth, D-Q.University was founded to serve as a national development center for'Indian
and-Chicano communities. We seek to-serve our people in the communities in which they

,

live. We will bFing-the resources of the University to bear upon the immediate needs

0
of Native peoples as they strive to improve their lives; anSI thus; to train,students
who will serve as agents of social change when they-leave the .

.
:.'

. t
. A 0

The statements shows that despite paving changed to an all-Indian board of directors,
*

.

D-QU officially still regards itself as an institution for all .the indiTenotiS people of

the Americas,and as an r
'I

instrument of social reform towards self - determination..
-

0 . 6 0

3.3. College Structure and Curriculum,
t.

.
.

.%
, e , .

Originally, D-QU was planned to consist of fair colleges or scho41s, geared to the needs

of Native'kericans: The Tiburcid'Vasques College, a two-year junior college, granting "A.A."
.

. (Associate of Arts) and "A.S." (Associate of Science) degrees; the Hehafe Sapa (Black Elk) 0,

College and the Quqoplcoatl College Or Natjve A6rican and Chicano Studies rkectively,..

and'the Carlos Montezuma Medical School. Of thtse, the medlcal school has never been

established, and whereas,Chicano and Native American StUdies are still being taught at D-QU

(
today', there are no 13.A. or'B.S. programs; at alone programs for Masters or PhiD: degrees.

In July 1972,46QU was accepted as a recognized candidate for accreditation by the

Western AssociationYof Schools and Colleges, and since 1977 D-QU is a fully- accredited
0 .

27year college, gralking both "A.A.'s" and "A.S.'s". It offerS'coUrSil in various fields
,

--of-Native American and-Chicano Studies, such as Lakotalinguage courses, seminars on Native

;American.religion on California Tribes'and Reservations; as well as courses in Latin American

Literature and Hi416. At the same time, D-also teaches specific skills needed by Native)

Aier.icin or Mexican students, such as grantsmarilshiP, community degign, 'thnogeography, Indian
,

. ,

55
.

law, co-op principles and management or remedial courses for those who perhaps dropped out
.. . ,

of the colonizers' public school system or never Tien-had a.chance to attend any kind of. .

. ..... ..., ....,
. .

school, regularly, as in-the case of Mexican farm workers from poor.areas.sbuth of the border.

,Within this context, a course offered as a."Writingllorkshop" or a'1College Survival

?*
.6

e...
. ,

is
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Course" may well be edjusted to the specific needs othe students taking it and be turned into

a remedial course in English language. Here lies a great opportunity for teachers concerned

-about their student's advancement, - instead of following preconceived traditional college

course curricUla,,leared after the model of established, white - dominated universities,

the instructors' can develop. their own alternatives, teaching. those thing% that really help

their students instead of,..a subject matter deemed impbrtant by.repetittlKse.

3.4. Student Body

Until today, D-QU has catered for an approximate total of 2,000 students, teaching a

average of 200 per year. The first graduate of D-QU,Victor Gabriel, finished his studies

there in 1974. The university,ii opentb everybody who has either graduated from High School

or is over 1.8 years of:age and no longer obliged to attend public, schools, - in .other words, 4
, .

anybody who is interested and willing tomeet course requirements and'folrow the goals,of

D-QU can become a student. Unlike other universities, who demand certain requirements'Ohm

the students, such-as point averages etc. - thereby often excluding lower Class and minority,

students from poor school.districts etc.- D-QU,encourages those disadvantaged groups to
0

attend their program. Although the majority of .students at,D7QU are of Mexican or Native

American background, there are students from all other groups as well, excluding, though

not deliberately, students fromalwhite upper middle-class background, whose parents can

afford to send their children to "better" institutions.
9

0, There is a large percentage of part-time student since many of them, particularly

. the migYent farm workers from Mexico, can only attendsD-QU classes' on Saturdays. Therefore,

today more sp than ever, olm/i; "busiest" on Saturdaywhen you can meet students of all age-

groups and backgrounds trying to make up the deficits in their school pducatipn or seeking

-spe ialized instruction in Native American and hicano Studies., Naturally, given the unstable

/fin ncial background of most D-QU students, th fluctuation is high. Often students are

4, for edto'interrupt their Stu ies for longer periods of time to earn money to keep themselves

and their families alive, and hus a curriculum designed for a total of two years may often

. be "outstretched" o r a much longer period of time. /.

As a teacher f om a_European4University who has also taught Euro-American students on

occasion, I was most impressed by the dedication shown by the'D-QU students. Although I

. have had many dedicated, concerned studds at home who spent'extra ti' e working for the

v -"cause", they never had ,to cope with such immense social and eclo o hfc problems. My Mexican
...

students at D-QU strove and battled against seemingly overpowering odds to get the. education
s
necessary to help themselves and their people to become more independent and self-determining

in a basically hostile society. I gve never had students economically so poor as my Mexican

and Indian students, nor have any of my former students worked so painstakingly hard against

- such tremendous financial, linguistic, educationdI and private obstacles as two.of them'

during the time I taught at and for D-QU (Fall 1979 until Summer 1980). To,watch their
) .

progress has been a most gratifying experience, and-to discuss and work with them in class
,I,

.

and privately has been very enjoyable, - students became friends.

3.5. Faculty '

Presently, all faculty members of D-QU teach without receiving payment for their services.
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The teaching staff includes faculty members from Uciiivis and other colleges and universities,

elders from Indian communities and "outsiders" involved in architecture, alternative energy

projects, administration, etc. Some of the teachers haVe gone through the academic system

An main-stream educational institutions, holding m.A.'s* and Ph.D.'s, and others possess

knowledge and experience that cannot be measured.;dr could only'be belittled if expressed

in ibidemib
'
degrees: Academic courses that are included in any main-stream university's

curriculum are complemented by seminars in herbalism, farming, building, Federal Indian.Law

from $n "insideeloerspective.or the history of California-Indians. People like Phillip

Deere or Leonard Crow--D have instructed,D-QU students side by side with ordinary college

teachers. Mairiye Amehcan culture cannot be "taught" in a mainstream bourse but it is lived

on the campus, - on the other hand, necessary writing or me anical skills can very well' be

taught in class-room situations. both are necessary and b th are being conveyed at D-QU.

'Any educational Institution like,6-QU is necessarily caught in a dilemma between two

opposing value systems and two dpposing ways of knowledge. The composition:of courses and

-faculty will reflect this diversity.

Admini5tration

All power-lie din the hands of the D-QU Board of Directors-. The board consists of 32

members. Originally, 'there were 16 Chicanos and 16 Indians'on the board,. including one student

'for each group.' However, on November 4,1978 the ChtCand board members regigned, at a

time when D-QU was facing severe financial problems, and when the "Tribally Controlled

Community College Assistance Act" was in the making, designed to give money to community colleges,

under Indian majority rule. Afterthen- an all-Ipdian board was instituted and the-coristitu-.

tion of D-QU was changed accordingly. Now, under* 4,1,1-Indfan,bOard.of.41rectors, D-QU-

as a whole became a member of the American Indian Higher Education CoilsortibM (AIREC), in'

organization consisting of all Indian Community Colleges under eie sive ativeAmerican-

control, whereas previously, only Hegaka Sapa College had been a member.

Most of the resigning, Chicano board members gave a1 a reason for their resignations

that they hoped _an all-Indian board would make funding the university easier and would help

to.secure the survival of D-QU, 'Which, to this day, continues to serve both Indian and Chicano

students. The resignation of the Chicano board members, however, gave -rise to much specu-

lation and undoubtedly also caused some bad feelings. However, it.must be stressed here

that throughout its existence, the joint board had made it a point of policy to act as 4

united Indian-Chicano body, consequently, about ninety percent of all dec4siops were

reached unanimously. Naturally, in the course Of DAU's existence there have been times when

there was friction between diyerent interest grbups, but the factions never split the boaf'd

icitself nor did they Oxide up according to Indian-Chicano lines. The Longest Walk 197g,

in particular, betame a cornerstone in th,,deVelopment of D-QU. Again, the board of directors

acted in.unity, and they decided to (a) support the Longest Walk and (b) Privide office-space

for the coordination of ft. Consequently, D-QU became a center for the coordination of

. the Longest Walk.1978. At that time; however,-D-Qq had practically no money; -and when phone

and utility bills rose markedly as a result of the activities of the Longest Walk coordinating

offioe,.dissension arose among the.D -QU staff about how far the, support should go. The then-

' rresident f'D-QU, Manuel Apnzo, was particularly adverse to supporting the Longest Walk,

. anCalthough the coordinatoes'of it did pay some money for the bills, it later turned out
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that the sum was not high

September 12, 1978, Charl

and .got a resolution frOm
/

to pay for its exPenses.

0 14%s.

enough. Following the resignatiO of President ManUel AlO4o on

Cambridge was employed as the Aitiv.g-IPresident. He asked for

.the board thatcany organization usihgthe facilities of D-QU would have

This action caused the Longest Walk office to be moved out of D-QU.

All tiis time, the board acted in unity, but some dissenSion among the staff prevailed.

This went on until November 4, 1978, and may have influenced Charlie Cambridge and others

. to fight.againit-the resignation of the Chicano board members, an act to secure the

survival of D-QU. The future is going to show whether this hope will come true.
a 0

Today, the D-QU Board of Directors has not filled all 32 positions, but the slots are gradually

filled by indiarkpeoplefrom all over the west, some positions. to be taken by tribal delegates

from those reservations who havesanctioned D-QU. Since it has become an all-Indian board

of directors, several Indian ,institutions and organizations have supported D-QU to help it

survive. Moreover all board members are required to make sacrifices, proving their dedication -

to the cause. Each member is asked to make a contribution of $1,000 to D-QU. This may seem',

elitist, but so far, only, two people have ever paid.this amount in money, both being teachers

andpang standing staff members who dedicate a larAt amount of their spare time to the university

in any case: All others have made that payment either totally or partially in working a

certain amount of hours for the institutio4, in donating materials or in recruiting students,

so that this requirement is really a measuring stick for°the dedication of the people on the

board-.

Another thing has changed since the fil-st board was elected. Instead of having conventions

of Indians at D-QU, selecting representatives there and then, the Indian board members are now
41k,

proposed by Indian communities, organizations, and reservations throughout the west. The

board gi'ves them, a hearing, asking for proof of their dedication, and then selects them. This

pYocess, it is.hoped will allow for more traditional leaders and el'ders to have a say in the

affairs of D-QU, also tying the university in with communities throughout the west. The

board will havea full 32 person membershi$ again by, 1981.

The board of directo;s,hires the president of D-QU or, as, was the case during the first

year of its exiitinc, the executive director. This is probably the mostpdemanding job within

the administration of D-QU, particularly in times ofAevere financial, politicalor ideo

dents) of D-QU ch

-

logical stress. It i-s no wonder that the egecutiye 'directors (or-presianged

relatively often and that this position was not always filled. The firstexecutive director,

Josede.la Isla, held hiS.offiCe from July' 1971 until July 1972. Those who remember'him

personally agree that he was a concerned,sgoOd-wil/edi.intelligenCamtindu.striousperson,-

working very hard to develop D-QU. However, dile to his inexperience id dealing with this

unique institution and its problems, he had some disagreements with the students, which

ultimately led to a confrontation. This experience influenced him not to k renewal of his

contract in the following year.57 Until September 1972, a board member s ved as acting
,

direCtor, until late in 1972, Leroy Clifford became-executive president of D-QU. This was in

a time when the university was in dontrol of a three million dollar project ,for Chicano

migrant WorkerstOnelow, p. 35f.),,

Dumping a lot of money on a small community or group of people not used to handling such

large amounts is always a sure way of destroying unity and setting the people fighting against,;

each other over their respectiVe__!shares". As would be expected, this is what happened then.

Again a difference in values and pdlicies within the Indian-Chicano community came to the _open,

3Q r
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some wanting.to spend the money for the common'cuse, Others, more desperate people, trying

to secure money and equipment for their own families and extended family groups. Throughout

oppressed communities in the USA and elsewhere, there are faCtions fighting over project

money, communal 4ances etc., and the migrant program was no exdeption. For a relatively

small group of people, many of them totally inexperienced in handWngsuch a situation, a"

three million dollar project was jugt too big, and again, the executive director resigned'

after only six months in office.

Things improved temporarily when Hank Quevedo, a Chicano lawyer and Ph.D: took over,

acting as an executive director until June 30, 1973, and becoming the university's first President

, on July 1973. Quevedo not only started straightening out D-QU's records and affairs but he

also began training Ehe peOple in university. administration, helping themAearn the skill-s4

necessary to handle a growing educational institution run by minority people within a non-c
A ,

sympathetic surrounding. Unfortunately, Hank Quevedo had a serious accident in September
-

and was unable to resume hit office. At that time, some it ortant funds out of Title

(program for developing educational institutions) were lost to the university because of Quevedo's

being prevented to work after his accident. Until the end of thetyear his position was held

open for him, but when it turned out that he would not return, on January 1, 1974,. Dwight

Billedeaux became the new President, holding that office until June 30, 1974.

All the while Steve Baldy, a former student of Tecumseh Center, Davis, was the head of

student services at D-QU "apprenticed" to Hank Quevedo., So, when Dwight Billedeaux left,

Steve Baldy, at BilledeauZ's recommendation, was elected by the board anbecame-the acting

president of D-QU until the end of 1977. During this, time, also, some other official positions

were created or developed out of the demands of D-gU. 'A Dean.' of Students, a Dean of Academic

Affairs, a Dean of Hehaka Sapa College and a Dean of the Library were instituted fl'om July.'

1973onwards, as the situation of the university required.

When Dennis Banks joined D-QU in 1975 .he served, at first as an instructor, then served

for ong_tearas the Assistant to the Acting President (then Steve Baldy), and in June 1979

he became the ChanceilTor of-D-QU, responsible for public relations, fund raising and special

events, remaining in that position until the present day.

After Steve_Baldy left D-QU in December 1977 to take up.a job in Humboldt County, Manuel

Alonzo became President of D-QU from January 1 'until Auguit 31, 1978. This was during the time,
o

when the serious problems arose between the "Longest Walk" supporters,and the presidency,.

So, when Charlie'Cambridge took over the office an September 1, after President Alonzo and

most of the Chicano members of the board had resigned, the internal situation had: again, been

complicated by factionalism, which increased during his term,of office. Also, the situation

was complicated' bythe imminent loosing of all federal funds'to the university. An "interregnum"

by Drusilla Park February 1 until the end of ApH1 1979 did nothing to resolve the,

internal conflicti or alleviate the financial situation. On May 1, 1979, the board, replaced

eturned to D-QU and became the President. He, has remained
j

's struggle for survival, regardless of whether the university

. .

her with Steve Balki, who again

in this position thro\ughout 4:1-Q

had federal funds,avail bTe or whether these were ca off, andhe may rightlyibe called the

backbone of the D-OU admit istratidn and management.

Today, the university has a President, a Chancellor, a Dean of AcadeMid Affairs 'and a

Dean of Student Affairs. A o, as financing permits,, other administrative positions will bg

created -ManY of them work p rt time or on a voluntary basis.- The unstable financial
sfW2,
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situation of D-QU and'its effects on hiring personnel, often cause serious additional problems.

Charlie Cambridge, for example, during his presidency, attempted to rework theD-QU files

into onAentralized filing- system. The job was done unexpertly by people not qualiffed for

this task, and after his resignation, the D-QU administration had to invest a large amount

of time and effort to re-le everything into the previous, more manageable system. Such

organizational work demands extra.time and strength from a small institution andits staff,
7,7

desperately fighting for survival, and it has been a serious obstacle in facing investigations

and audits from the federal government. However, D-QU has been able, against all odds, (to clear

all charges and allegations ever made by hostile governmkt agents or a slanderous press.
111.

Unprtunately - or typically in this set up - the newspapers rarely bothered to publish the

ir t, final outcomes which refute their previous allegations, so that., to this day, D -QU is suspected

by many to hive padded enrollment figures or to have mismanaged federal funds.

tr

Govt. Wastes $1/4 Million in To 'Money
On '/University' With No Real Students

basketball court on 643 was dismissed after half an
acres . . ." -

That was only the begin-
ning. Their report goes on to
say: "There is no heating sys-

While most Americans
have been fighting just to
make ends meet, the gov-
ernmeta dished out more
than $1.23 million so.mi-
norities could ''study" sun
dancing and body reju-
venation at a "univer-
sity" that has no real cam-
pus, faculty or students.

Even more infuriating, In-
dians who run the":unive-
sitymhave actually been mak-
ing a profit leasing farmland
given them free by the gov-
ernment at the same timethey were pocketin'
payers' dollars.

g tak-

, And yet, unbelievably, the
Dept. of Health, Education
and Welfare (HEW) funneled
a fortune into this phony oper-
ation which was setugat
the early 111704 by
squatters in an abandoned
Army barracks near Davis,

without once bother-
' ing to check where the money

was going.
It wasn't until-last year that

someonevnelled a, rat.
The two investigators who

were sent to have a look at D-
Q filed an eye-opening report
that left red-faced HEW offi-
cials feeling like they'd been
fleeced.

Instead oi l university, the
inspectors discovered "four
barracks, three of which have
been condemned, and one

tern. The classrooms are
cubicles with no windows and
sometimes no light and no
furniture."

On tap,of that, the inspec.
tors hada tough time finding
any students or teachers.

In one "classroont," the in-
vestigators managed to lo-
cate a teacher and one stu-
dent. but "it, was not clear
what the student was learn-
ing."

The next day, they turn-
ed up one student 'waiting in
a classroom for a teacher
who had, not yet arrived.
In another room, someone
was teaching "'ethnobotany"
to three students. The class

hour.
"In all, during the two days

we were there, we saw a total
of five students," the inspec-
tors reported even though
D-Q claims to have 151 full-
time Indian and Chicano stu-
dents and a faculty of 10.

After years of mon-
ey down the at D-Q.
HEW finally admitted that
the "university is a Wade
behind which welfare is pro-
vided to . . . students. There is
no attendance . There is no
education ..."

Now that it's come to its
senses, HEW has tempsraiilY

the gravy train to D-Q.
w has angrily called the
HEW report "racist."

NNW 110LTON

BEST= COPY 'AVAILABiE

A typical example of indiscriminate press-slander, this article
was published in the third week of June 1980 by the National
Enquirer, long after the allegations had been refuted. Obvious-
ly based On an equally slanderous press article in the Washington
Star, earlier that year, it does not seem to stem from any
actual contact with D-QU or people Dux:rived with the place.

t
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SUMMARY OF CHAPTER THREE (STRUCTURE)

The name "Deganawidah-Quetzalcoatl University" stands for the ethical and philosophiCal

Native American tradition of which D-QU is a part, and the aims and objectives of the univer-

sity follow this tradition, seeking to assist the indigenous people,s of the Americas to achieve

self-determination in a,basicaily hostile society. The currfcuil is designed to serve these

goals, and students and teachers must show their dedication to them. The 'development of

the D-QU.administration reflects internal conflicts. There has been a shift from an Indian-

Chicano controlled college to an all-Indian controlled institution, catering to both Indian

and Chicano students.

tionwide meet
called by D-QU

Indians and Mexican-Americans throughout democratically controlling this university and
the United States hate been invited to a that you will come if you can.

D-QU's first campus is at Davis but jf the idea .
of a truly panIndian university is a good one
there should probably be other campuses in
other regions. Or maybe D-QU can help in the
development of other separate Native American
universities. That will be up to the radian people
ck this hemisphere Co decide."

D.QU, generally considered to be the first
organization of its kind in the United States, has
been occupying the recently-vacated federal
cotnmunications, site six miles northwest of
Davis since last fall. Legal possession of the 650
acres of land was awarded to than last month.

Among the reasons for a joint Indian-Chicano
(Mexican-Americin) university, according to a
D-QU bulletin, is that both groups have a
common racial origin (Indians descended from
tribes native to the United States area, and
Chicanos from tribes native to Mexico and
Central and South America); both possess
'Yolk" cultural traditions quite different than
the traditions of the "dominant" aodety; both
have little desire to assimilate and instead seek
to-retain their unique identities; both suffer
'from "an extreme degree of neglect, and
eiscrin*ation"; and both have been denied
opprtiuities for higher education and, alike
the wits, live no universities * their own.

DeganawidahQuetzalcoall University D4ZU)
meeting next Sunday to help lay plans for

establishing a permanent board of trustees.

Imitations have been sent to all Indian
reservations and to Indian and Chicano centers
and organizations throughout the county.

Indians and Mexican-Americans will meet in
separate build4s beginning at 8 a.m. Each of
the two cultural groups will ultimately select
bathe governing board.

The gathering merits the first serious D-QU
attempt to bast active participation from

. outside the Davis Ana. The university is at
present governed by a temporary Ibumn board
=weed of eight Wilms and eight Mexican -
Americans.

The invitation sent to Indians promises that
the temporary trustees intend to follow the
friars of the people who attend. This will not

0 , be an advisory or rubber-damp meeting," it
says.

Each Indian will have in equal vote. . .

"We realize it will be bard for many pee* to
coax from far away," the lnyila dons says.

realize that not all areas la be equally

represented. But we hope that you will see the
Importance of ,Indian and Ohioano people

7

from: Davis Daily Democrat, Feb, 15,1971

IS
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4. DAU D COMMUNITY INVOLVEMENT

Throughout its existence, D-QU has taken an active part in the struggle of indigenous.

communities for self-determinition. Necessarily, the community involvement of D-QU has never

been limited to the Davis area, but has extended into communities throughout California and

the Southwest, even reaching across the continent, as in the case of the Longest Walk in 1978,

which was initiated at D-QU. "Community ", in this sense,,-:means a social or cultural community

rather than a geographically defined group of the population. Ideologically, however, this

community has always been heterogeneous ranging from groups involved in the Third World

and class-struggle to Indian traditionalists seeking to return to the spiritual ways of their

forefathers, regardless,of chan es in the economic setup of main-stream society. However,

all groups involved suffered from exploitation, oppression, and cultural alienation, and were

united in their will to overcome'these and determine their lives according to their own ideas,

instead. of those coming from Washington or other centers of U.S. - American bureaucratic power.

Therefore, besides being an institution for awarding 6CAdemic degrees or providing necessary

skills, D-QU has always been a place where theories were also put into action and activities

were reflected, taught? and agairi'Made available to the people. D-QU, in a sense, became

the support-station for the Chicado and Indian struggle for self:determination. Unlike the

established ivory-towers, here and elsewhere, D-QU did not shield itself off.from social,

cultural or political involvement or merely "tolerated" militant action, but became *elf"
the center or an integral part in the non-violent struggle for a world in which human beings

can be free sisters and brothers Hying in harmony, determining their own lives and following

their own cultural life-styles in sharing, respect, peace and honesty. Since the U.S. society,

like all other countries-ountries Ind states, does not allow people to realize these goals, particularly

not if they are Native'or Mexican Americans, or belong to any other ethnic minority, D -QU

often had to go against the U.S. goverhmentandits agencies And policies. Thus, the very

ideologicarfoundations of D-1)U, and AMericin "Democracy" respectively, are the causes for the

'lasting and increasing antagonism between D-QU.and the -power structure of the state. Ideo-

logically, D-QU Poses a basic and real threat to the values and the very foundations of U.S.

society. 'The government agencies, however,"unable*to copewith the spiritual challenge and

even less able to make necessary changes radical enough Walter the situation as a whole,

could only and have only answered in the =manner open to capitalist bureaucracies and centralized

state powers: cutting funds, tying D-QU down in investigations, in audits, or court cases,

and harassing and slandering individuals and the whole institution alike. (c.f. 117 - 122.).

If, however, we look at the-actual size of D-QU, the small numbers of,people involved,

the amount*af money, and materials spent and the political or ideological quality of the

projects and initiatives D-QU was involved in, the government'reactions seem ridiculous and

senselessly out of proportion with what D-QU has done so far. It has not trained revolutionary

militants, it has not called for the overthrow othe U.S. government, it has never asked to

burn and destroy. Instead, at D-QU a group of'peOple-have tried to establish a place to

control their own lives and manage their 'own affairs, in educational and other matters. The

goal of D-QU has been to establish no more than the rights and liberties guaranteed by the

U.S. Constitution. In spite - or because - of ail this, the FBI and HEW have sought since

,1972/7$ toClose D-QU down. Obviously, the ideological.tiTeat posed by the values of D:QU-is

so fundamental that these agencies can oply over-react 4n this hysterical manner, Stripped, of

. ,
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any values and based on,the greed for money and power, i.e., on "free competition".and "the

survival of the fittest", they would-have to question the very. foundations of their, own existence

if they were to listen to the,ideas followed by D-QU. Afraid 6,face their own ethical

bankruptcy, they lash out against those Who acknowledge this bankruptcy and are trying to find

a way at of it. '

Tome, this over-reaction shows, that the ideals and objectives of D-QU are so sand

and pertinent that they touch the very center or the Euro- American dilemma. D-QU's message

is important and must not die, and it needs and.deserves support despite D-QU's internal

problems, despite personal failures and inadequacies of people involved, despite grief and bad

feelings it has undoubtedly caused to some people who were jnVOlyed formerly. D-QU is an

idea, adream, a "miracle" (Sarah Hutchison) and D-QU lea hope for the future, - not only

fo;. Native Americans, but for all those concerned about the.brutality, the cynicism and the

lack Of non-exploitative values.in capitalist societies.

4:1. EXtensions and Projects

In 1972/73 D-QU was given control of a 3.1 milli'n dollar Migrant Farmworker Project,

sponsored by the Department of Labor (DOL) designed to train and teach migrant Mexican workers

and people involved with them. This project, as it turned out, was one of many Mexican- .

American centered programs by the Nixon administration, probably designed as a vote pay-off

to Chicano voters in California. The Watergate hearings, later on, proved that members of

the Committee for the Re-Election of the President (CREP) also manipulated other DOL programs

and were active in several California-based Chicano projects. It cannot be proved at this point, ,
whether the Migrant Worker Project was, indeed, such a program, designed to pay-off the pro-

Nixon Chicano voters while at the same time trying to "neutralize" or set against each other

those members of the Chidano community who opposed Nixon and who were therefore considered

"radical".
58

However, there are other aspects seeming to indicate ,such double-strategy on

the federal side. For instance, the'program was first offered-to the State of California,

but the state backed off and handed it over to D-QU, while, at the same time, assigning a

Chicano person to D-QU to be in charge 6f part of the'prpgram. This person, although having

his office at D-QU, was not paid by funds from the project itself but was paid by the California

State DOL. ,Later suspicions that he may have been "planted" there seem not unlikely in the light.

.* of the'Watergate hearings. And there were other structures within the program and in the set-up

Of the Chicano community in California, geared to causing further difficulties for D-Qp. .

Tie program came from outside and had little or nothing to do with the interests of an

Indian-Chicano university. Consequently, Jose de la Isla hired an executive directorrfor

the whole project, who in turn recrbited his own staff. Thus, an administrative structure

within the D-QU structure was establithed, dealing with a very great amount of money and'

therefore a lot of power. Whereas the top .positions within that program administration were

directly responsible to de la Isla and the,D-QU board, Whine unity remained firm, the lower,

ranks were filled by various goups, individuals and members of different factions within the

Chicano community, who were in reality often fighting each other. The situation was further

complicatedby the fact, that the project headquarters at D-QU .served several different sites -

in California, such as Chicano communities in Fresno, Blythe; Stockton, Gilroy and Modesto,

who, again, had different goals, histories and structures. All of them had been existing

...A. .4.1 35
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autonomously before, and had been affiliated-or not affiliated with' the GCEP, the self-supporting

Greater California Economic Project. The GCEP itself was in1hTted in rpningthe program

and tried, in fact, through some of its member, to gain control over the DAU board (Later

on, GCEP did gain control of the,program, mismanaged it and ceased to exist.). In 1972 eight

Chicano board member positions came'up for re-election,including one of the student represen-

tatil,ges. On voting day, busloads of people arrived from several D-QU extension sites to vote

on getting their own candidatei%lected to the D-QU board. They-eventually were successful

in getting seven members on the 32,member board, butnever managed to gain complete control

over the whole program. While.it ran quite smoothly during the first 12 months of its 18 monthi

duration, there was always some disagreement on the board by-those seven members elected at

the meeting just mentioned. With only sixmonths.4eft.in the program, one extension site
*

wanted to purchase some tractors and other'equipment and sought approval from the board.

However since there was so little time left, the D-QU administration and the board felt that .

the equipment should.be-leased instead. Nevertheless, DOL overruled the board and allowed

the extension to btiy those materials. Whei the project ended, six months later, DOL asked

that all equipment be returned to D-QU., This was contrary to previous practices, when DOI/

had allowed project members,to keep equipment even after the official termination of the.

respective programs until a time when these pieces of equipment were needed by another project.

A couple of the extension sites refused to return the items as they felt that they should be

allowed to keep the materials on their prethises until some other DOL or government project

requested their use. This demand by those extension site members was only in line with

previous government practices. They felt, - and rightly so.- that they were being.discriminated

against by DOL, who fprcedthem to do things not p eviously requested from other'non-Ohicano

institutions. So, they had some very specific reaso for not returning the equipment.

The matter was further complicated by the fact that the sites were asked to return the

equipment to D-QU - not to DOL or another project, although at that time olpu had no use for

all the materials. Thi's antagonized the extension-site members in question and turned them

against D-QU. Again, the antagonism was increas'd byDOL's further request that D-QU should see

to it that all materials were returned. When, at first, D-QU rafusedto take this "over-

seer" function, DOL even came up with'special funding forthis task. However, as D-QU had

anticipated.and told DOL),the mentioned Chicano groups grew rightfully indignant of this

policy and continued to refuse returning the equipment to the university, which had thus been

manipulated into fulfilling a function antagonistic to Chicano self- determination (a good

example of -how the colonizer manages to se4 the colonized to fighting each other.).' When finally

D-QU told DOL that it was impossible for them to collect all the equipment, but that they

had fulfilled their task to ask'all project members to return the items, and had collected

some orthem, DOL gave,their verbal agreement to close the!Whole program. The release of a

final sum, to be paid to D-QU afte/rhaving .Administered the program, was a further evidence

of DOL's agreement that the whole 'project was closed.

Two years later, towever, a new director was appointed to the DOL,Region IX Office,

located in San Francisco, who then all of a sudden accused D-QU to have misspent and mismanaged

federal funds, and who finally turned the matter over to the Department of Justice. This

lead to years of government investigations And harassment.

Many of the inconsistencies of DOL's and the_ State of California's handling ofLthe Migrant

Worker Project can only be understood when viewed as a manipulative effort to causcip-QU
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trouble and to increase factionalism within the community-of the/oppressed. Likewise, the

evidence brought forth by the Watergate hearings seem tp indicate that this particular project

would very likely have been a target for CREP, - just as CREP also managed to manipulate the

Trail of Broken Treaties on its arrival in Washington, in November, 1972, forcing them to

occupy the BIA - building. The "occupation" of D-QU during-the DOL migrant project by some GCEP-

Chicanos may well indicate similar "agent provocateur".- tactics, here. lowever, as is the case

in so many similar occurrences, it is highly unlikely that this matter 1.4111 ever fully be

cleared up. As a whole, and from an outsider's retrospective'point of view, the migrant farm

worker project seems to have.been far too large for a young and straggling institution like

0 -QU, and the only "blame" that can be put on, the leaders ofD-QU is that they should not have

accepted the offer at-all, as was suggested by some board members. On the other hand, such 0

a large sum was by far too tempting to_be refused by p6or people4'althdugh it-eventually

F

helped to weaken the D-QU community at that timeand seryed to give D-QU the bad reputation

which has persisted in large circles until today.. .

p
,

Another large project, funded.by the U.S. OfIlee of Education (Title IV, B, Indian Edu-

cationAct of 1972), was the D-QU Native American*Language Education Project (NALE), carried

gut on the Papago and Zuni Reservations in Arizona in 1973-1975, under the directorship of

Cipriano Manuel (Papago, Santa Rosa Community) and the associate-direCtorSpip of Frank J. Lee

(Mono, 0 -QU). It involved numerous elders and concerned educato'rs on both sites over a period

much loriger than the project proper. The initial achievements of this project were documented

as early as February 1976,
59

but since the report and evaluation published by Howard Adams and
.

.,

Jack Forbes then turns out as too Optimistic - at lea t with regards to the Papago Project -
,

a new evaluation seems appropriate here. The report says, that the tribal government at Sells .

became supportive of the project and that the project moved from Santa Rosa to Sells accordingly.

As it turns out, however, the tribal government and-the IIA-agents in the tribal capital remained

basically hostile and helped to kill-off this grass-roots project, - this is what the former

director, Cip Manuel told me in an interview during a field trip, to Papago in March 1980.60

Plans for the language teaching project at fapago, tn itself, started already in 1971, before

0 -QU became involved, and pit wa's then discussed in a very small community whose elders developed

the ideas without outside involvement. The novelty of the prpject - teaching standard
.../

curricula in the Native language - led to its immature publicizing and propagandizing and

finally killed it, when the contact with its local community loosened. -Today, the materials

developed by the-NALE-project on Papago are no longer in use, excepting 4 very few individual
.

' teachers employed by the tribally controlled.Papago Department of Education which caters

mostly for 'pre-school education and off-reservation students in boarding schools. Neither

the public, nor the BIA, nor the church schools have taken up the idea., most of their teachers

being non-Papago, anyway. Thus, the cultural alienation, parjicularly the linguistic retardation

of Papago students is increasing steadily, as they end up neither mastering English properly,

-nor speaking their own tongue. Just as theonly and last keeper of one remaining Papago reli-

gious sanctuary will probably die within the next ten years, so it is foreseeable that in

One or two decades Papago will have died as a spoken language, unless there are some immediate

and drastic changes.

Fortunately, the situation is very different on the Zuni Reservation.
61

The Zuni Curricu-

lum Development Program, directed by Eric Bobelu, who was also involved in the NALE project,

continues to develop teaching materials in tine Zuni language, also providing teaching services
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to local schools throughdut the reservation. One thing favoring the development bf such a-

project on Zuni is the fact that all the students learn to speak Zuni in their homesf, and

that Zunfis a languageitill very Much in use and alive. This mirrors' the homogeneity and,

strength of the Zuni community in general. Adother thing favoring.the.use of Zuni ii:a

language for instruction is the recent establishment of Zuni as a School District of its

own under exclusive contr151 of the Zuni people. he Zuni School District was officially

created on January 1, 1980, and the facilities will be handed over to the Zuni Board of Educa-

tion on July 1, this same year. People are rightfully optimistic about this development,

and the Zuni Longtime Development and Education Program is busy preparing courses and additional

materials to be used in the schools of the pueblo.

The history of the NALE project indicates that D-QU has been successful only where the

people-on-the-site-stood-united-in support -of -the language project°(Zuni) and has failed

where internal tribal feuding and dissension prevailed (Papago). ObviouSly, D-QU's role as

a funding-raising station, providing expertise, facilities and manpower, excluded involvement

in local affairs. The_people themselves decided on the direction of the whble project, '

reaching their own conclusions and'coping with their own difficulties. 'Unfortunately,

colonialism has destroyed the Papago community to such an extent that the project Was never ..

welcomed by the "representativeS" of the people as a'whole, and consequently, it died.- Todoy,

there is na more official contact between D -QU and the former NALEsupporters on Papago .

or the Language Development Program on3uni. .

However; D-QU is still invel in a.- series of other community projec4,.Off campus. For

example, there'ore and always ha4 en DV-QV extension programs on various sites in California,

such as Hoopa, Redding, reenville, R n Valley, Santa Rosa, San Jose, Lakeport and Blythe.

Such extensions are usually founded by indigenous people'living in those areas and Seeking

to establish their own eduCation programs according to the needs of'their respective communi-

ties. In these cases, the university functions as a roof for several sites, helping them to,

receive funding as D -QU extensions via being involved in the training of teachers or sending

teachers out there. The extension programs allowed the people on thelite to receive an

education on the spot from pre-school to junior college without leaving the community. Also,

D-QU was involved in helping the extension.communities to get into various careers -and BIA- '`

programs for funding their own,educational needs. This kind of community involvement turned

out the most successful off-campus activity D-QU eyer'undertook. However,'it alsb served to

drain energy, manpower and financial resources away from the campus proper, and may tie in
.

part responsible for D-QU's difficulties to reach high on-campus enrollment figures.

Besides larger projects and regular extension programs, D-QU has also been involved in

several other projects and activities to be mentioned here, such as a farm-worker co-operatives

program,.. training administrators and instructors for Chicano community development in 1976-77,

and a teachers' training program (fifth year, after college. graduation) financed by.federal

funds from the E6Ain the early years. The teachers' training program,, educated prospective

teachers in Native American Studies and Community Development. Unfortunately, the program

interfere ith.D-QU's application to-be accredited, as a Junior College, and had to,be
Tv

given.up a cordingly. It turned out later, that comparable institutions such as the Navajo

Community College, circumvented this problem, finding ways to be financed for both purposes

and still being accredited as a junior college, so- that D-QU could also take up the teachers'

training again, if interest and funds allow. .

.
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4.2.
...

CIEA and AIHEC

=

The involvement of the California Indian Education Association (CIEA) in the establish-

ment of D-QU has already.been pointed out, and D-QU, in turn, has sought cooperation with this

organizatiOn. In November .1979, for example, the CIEA held their annual meeting on the D-QU

campus, thus strengthening the ties between local teachers and educators throughout California

N. and the university. Also, 0 -1QU sponsored Third World Conference in 1974, a Festival of

Science in 1978, a conference of the Nat onal I ian Institute for Mental Health in 1973

and many other tomparable events.
-....;

Throughout the history of D-QU, funding as, been the most painful prob16,_ either because

funds were not available at all or because those funds made available were given under certain,

conditions - "categorical money" for projects and programs determined by HEW, the Labor.
4.10,. .,

Department, etc. In order to become truly self-determining, however, D-QU needed to have full

control over finances as well, and a roof organization was needed to attract larger sums of

money, available as genmat funds, for the disposal of D-QU and other institutions like it.

So far,.he only nationally successful organization attracting general funds - in this case

for law cases etc. - was the Native American Rights Fund, established after the model of the

California Indian Legal Service, and D-QU's ideas went in the direction of founding a comparable

organization for Indian junior colleges throughout the U.S.
;

By the early seventies more than ten tribally controlled Indian community colleges had
y

been established, followinp in the footsteps of the Navajo Community .College. In this group

D-QU was the only institution not under the'control of an official, BIA-sanctioned and BIA-

funded tribal government, in other words: D-QU was (and is) the only college not controlled

by the colonizer and his agents, within or w thout Indian communities. Besides these Native

American cont olled colleges there were also arious Native American Studies programs and

departments coughout the United States by that time. The Higher Education Act of f965

specifically et aside 1.4% of Title III funds for Indian Colleges similar to the Navajo

community college, but in the Fall of 1`972 some NAS programs from several, universities

all over the U.S. (e.g., Univ. of Minpesota,,Uniy. of Pennsylvania, Univ. of Arizona, UC

Berkeley and UCLA) attempted to establish a national Organization representing their programs

and coordinating their efforts to secure Title III funding. This initiative clearly went against

the wishes of D-QU and the tribally controlled community colleges, and before the National

Indian Education Association could sanction the foundation of this new organization, D,QU

and supporters moved to found their own fully ydian-controlled organization, the American

Indian Higher EducatiOnConsortium (AIHEC), and the NIEA's supported th m. In January 1973

Pa first meeting convened in Washington, D.C., and AIHEC was establish d officially, the term

"Consortium" corresponding With the term used in Title III of the Higher Education Act.
.

However, at the Washingtommeetingi , a consultant for AIHE had also asked members of the BIA7

controlled institutions of higher education to join them. This move caused considerable

problems, not only because it invited some agents of colo alism into the new organization

but also because the BIA schools could not meet the reqpirements set up -We the Title III ,.,

regulations of being undlr Indian control: It took several meetings and a determined effort

to work the consortium into a less colonialized type of organization. The overall objectives

of AIHEC are: (1) ,to,help Indiankontrolled junior colleges achieve att./Lai-tat-ion, -possibly,

to become the accreditating body inself,- (2) to help those institutions receive gencut
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funds, (3) to help develop curvticata, and (4) to coordinate communication and contacts

between all colleges involved. In 1978, due to heavy pressure from AIHEC, the Tribally

Controlled Community Cbllege Assistance Act was passed, authorizing funds tope made available

is

to all Indian cOMmunity colleges chartered r sanctioned by tribal governments. Initially,

the Act had only been designed for institut ons actually "chartered" by a tribe, i.e., its

government. This would have put all colleg 'under the direct influence of BIA-controlled

agencies, and it took D-QU and supporters within AIHEC and in the Washington lobbies a long

and hard fight to have the term changed from "chartered" to "chartered or sanctioned". Now,

the Act makes funds available to all Indian controlled junior colleges chartered or sanctioned

by at least one. tribal government. The term "sanctioned", does not give the tribal' govern-

ment any control over the college, other than the threat of withdrawing the sanction. By that

time (108) D -QU changed from a joint Indian-Chicano board of directors to an all-Indilp board,
,

as described above, and it is now officially, a fully-adEredited all-Indian controlled community

college. In 1979-80 D -QU was sanctioned by the tribal governments of the*Soboba Indian Reserva-

tion (Southern California) and the Hoopa Indian Reservation (Northern California), as well

as by the Inter-tribal Council of California and the CIEA. Thus, at least officially; - D-QU

would now be eligible for funds made 'available by the Tribally Controlled Community Colleges

Assistance Act.
,

At present, AIHEC has 16 official members on its board, each being a representative of
se

of,one Indian community'college in the U.S. and being the chaAan its ts respeCtive board of

directors. There are several associate members and some institutions who Aa4 applied for

membership, so that this board will rise with the number of new Indian community colleges

gnanglup in the U.S. David Risling, chairman of the 0-0 board of directors, also served

ash chairman on the AIHEc board during 1979. Presently, AIHEC is seeking to be recognized

as an accreditating body for Indian controlled community colleges, thft taking the accredi-

tation procedure out of the hands of totally white-contr011ed accreditation committees, such

as).the viftkrn Association of Schools and Colleges, on whose accreditation board there are

no.NativeAmericans but two christian nuns - evaluating Indian Spiritual curricula:

4.3. Sun Dance, Longest Walk, 500 Mile Run

The arrival of Dennis Banks at D-QU marks certain Changes on the D-QU campus, which may

or may not have been, intended by all the people involved. As a Sun Dancer, who had pledged'

to take part in the ceremony each summer, Banks went resolutely against all uses of drugs

or alcohol on campus, and, to this day, D-QU is a "dry" place so that people who do not want

to or cannot give up drinking altogether have to do so off-campus, if at all. The.same rule

applies to the use of drugs, e.g.: when Darrel Standing. Elk came to D-QU, he found the

implements for smoking marijuana in the existing sweatlodge out, there. He consequently tore

the lodge down, burnt it and started bylfding4thp Seven - Pointed Star sweat-lodge site on
.

what has now become the D-QU ceremonial grounds in the northeast of the D-QU site.
62

Dennis Banks had pledged to dance the Sun Dance each summer but was unable to return i!

to South Dakota to relend:'or even to leave California, and since Darrell Standing Elk had

.already started to build the sweat lodges, the Sun Dance eventually came to D-QU., Since 1976,

in late sunmer each year, there has been a Sun Dance. at D -QU,1 attracting people from various

tribes who_ have either danced in the Sun Dance themselves or haye watched the ceremony, - this

includes people not from the Plains-region *originally.
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The establishment of the D-QU ceremonial 'grounds, including a permanent Sun 'Dance arbor

9 and several sweat lodges, has marked the.increasing importance of D-QU as a cultural and religious,

center, where Plains Indian religion and language are taught and practiced, not as a form of.

"Plains Indian cultural imperialism" but as an encouragement to all Indian,people - and others -

that such a return to traditional ways is possible. Parallel to this; D-QU has become more

involved in the activities of AIM in California and elsewhere, especially around the Bay\

Area, and there are ties with the Oakland Survival School, directed by Bill Wahpepah.

In 1977 and 1478 the white backlash, cutting doWn on all "improvements" in the U.S.

v):

Indian policy, reached an,unprecedented high, and there were several bills in congress intended

to terminate all U.S. government trust responsibilities towards Indians. This was a revival

of Euroamerican chauvinism combined with unwsked-economic greed, - the move for termination

was designed to make all natural resources in Indian land more easily accessible to the big

corporations. ,Seeing this and believing in the strength of Indian people as a who and

their determination to hilt this process, the people at D -QU initiated the Longest Walk,

staking from the ceremonial grounds on the DQU campus and from Alcatraz Island as two
-

historical and spiritual landmarks of the Indian struggle for self -bete urination. The Walk

crossed the American continent from coast to coast, starting,in the west on February 11,

and arriving at Washington, D.C. on July 15, 1978. In moving from vest to east it symboli-

cally reverted the process of destruction begun by the European intruders and it followed

prophecies alive in several tribes, saying that the reversal of the colonizing - process shall

start from-the West and move towards the East.

The Longest Walk was covered in the European press (France, West Germany, East European

countries, Scandinavia, etc.) and there were some, reports on television-.- Also, delegations

of Native Americans arriving in Europe in April and May alerted the public to this event.
63

'

A

In the U.S., however; a total news-blackout was almost completely successful.

The Walk moved from the Bay Area across the Sierras, past Reno and through the Nevada

desert, it crossed the Rocky Mountains going through Utah and Colorado, and moved through

Kansas and Missouri, crossing the Mississippi River at St. Louis. Fronrthere. it went through

Illinois, Indiana, Ohio, the northernmost part of West Virginia, through-New York State and

south again through Maryland to Washington, D.C., culminating in a big demonstration in front

of the Capitol. There were traditional leaders, elders, and medicine men from all over the

U.S., and.an internal power struggle, caused by a few national Indian leaders who wanted the '

publicity to promote their own cause was prevented with the help of the elders, who supported

the Walk and wanted it to be a totally peaceful, spiritual, and peace-seeking event.

The Longest Walk, combined with other resistance to the bills in and outside the United

States was successful in letting them fail in Congress. Moreover, the Longest Walk has shown

tb all people alike,'Indians and Non-Indians, that Native Americans,work together in Unity

and harmony, across the whole continent. 'It was much more than a big political demonstration,,

it.was a,,spiritual event unprecedented in the U.S., planneeby and Startedfrom D-QU, which

remained its logistic headquarters throughout the event. Here; the university was involved

in an Indian community strugg/g of the largest scale, and there are already plans this'year,

`4 to have another such event, another Walk, starting from D-QU in the first days of June and

reaching Washington before election day, November 1, 1980 (announcement by Dennis Banks on

the UC Davis "quad" on April "2A, 1489; lii7136 of this study.)

The 500 Mile-Run, attracting at ti o the situation of political prison6rs like Leonard
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Peltier, was also initiated at D-QU and started off from 'e down to Los Angeles. ,

Events like the Longest Walk or the 500 Mile-Run have a double function: to 'arouse the

public to.theplight of Native Americans today, and, more important , to strengthen the morale

.
of Indians fighting for.self-determination by giving cont rete example of Indian eridurance

and dedication. Thus, like.the Sun Da e, they are another expression of Indian cultural

renewal_end self- awareness.

4.4, Alternative Energy

S.

From the beginning, D-QU has striven to be an example of how to live on Mother Earth

in a non-exploitative way, an ,the set goal for the year 2,000 is to become a self4bfficient

N.,community, autonomously providing food and energy. As long as the land does not beloneto

D-QU, however, these plans cannot be fulfilled, and.the first and foremost,struggle is and

hasp been to gain possession of the site in full-title-Unrestricted.ownership.

In the.nine years.of its existence the D -QU site.has been transformed from a barren

army communication site, staked by hundreds of telegraphy poles, to a well-irrigated agricul-.

turally,productive-set of fields where rice, corn, and bther crops are grown by a sympathetic

farmer who temporarily farms the land, for D-QU. Unfortunately, HEW does not allow D-QU to

use the proceeds from this land for the operation of the college. Also, there are numerous

birds, rodents and other animals for Whom D-QU has become a refuge; marsh -hawks arid owls

hat mice an.rinoles:6;ithelt rating birds will;sto4Ver the flooded'fields in, early
%

sprin ,-and-peasants, ducks,,,-and hires thrive on this "reservation", undisturbed by red - necked

hunt -whe'ilgam-theadjoining,tields and ditches. Mote importantly, several sacred eagles

. visit the site ' -- ' I :;,
, , 6.17,

-
Besides making theland-frditful and abundant in:Plants and animals again, D-QU.has been

. a

involved in several opeelife preseiVfna,projeefs,-including plans for winning geothermal

energy, and, in recent years: in Colletti44:iOlaf energy a$ well as production of gasohol fuel.

The foundationsJor a.solar home fdr studinkwere-laid in'Fallf979, following the design

developed by D-QU students inane of Mike CorpetN cfasSestaLightdat the university; and the
i)

extension

...

old kitchen building has already been fitted with extension facilitating the useof solar
- 4

energy.' Also, thereare definite plans to use the+QU crops fay...producing gasohol fuel on
.,

acquired in-fu]] title,...--,, ..

doubtsfabout this project acfirit because the productio;_ef

"Wry" site like D-QU'Seem'ect a contradiction, and several bodrd

`site,''once theland has been

'There were some serious

alcohol, even-tor fuel, on a

members were reluctant,to.give their consent. Aso, they saw the possible danger, that D-QU

mightbecome .dependent on thegasohol-agribusiness industry, but eventually a structure was
t

agreed upon that would net allow the project to "choke" D-QU.
,

Again, the gasohol and solar. energy projects must.be understood in_the larger context of

D-QU's spiritual goals. Just like the aims of the'institption are to helping indigenous

people in general, they are:also set up in a way to help the survival of all people on earth."

Any alternative that stops the rape of Mother Earth will be in ihtinterest of all. mankind, and

it 'is of direct and *Mediate imp6tance to Native Amelcans in particular, whose,retnaining

1ands are threatened by Strip mining, dehydration, uranium poll tion or floodinl The survival

of Mother Earth is both a spiritual and a material prerequisiteF for Indian survival, just like

the continuance of I ian languages;'religions and life styles. Thus, the involvement in the

t
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tOPYIVAltABLE :
search for nondestructive and nrexploitaave forms of energy product-I-6i,, is just another

aspect of D-QU's Community iiiValvement on the laigest

lane Fonda and Soh/ Developer Mike Corbettlook on conference held Friday. at the Native American
as DQU Cltarkellor Dennis. Ranks weals af a Pres

Fonda, Locals Talk Energy:.
University !coated six miles outside of Davis.

(cont: from front page/ stemmed from a long
- raised r. on the friendship with Dentfls

school's 643 acres for Banks, and from the
-food and`conversion to Campaign for Economic
ethanol fuels. "We want Democracy's local sup-

'the school to be a corn- port of DQU,
pletely self-sufficient "Native .Americans
com munity within itself," have always been trying

he said. to tell us that theirs is
Fonda's presence another way to relate to

The 'California Aggie

December 3; 1979 *

the environment," Fonda
said.

Her comment was
echoed by others at the
press conference,
."These people have lived
her for Thousands of
years without destroying
the resources," Corbett
said. "What is happening
at DQU is important for
the survival of the nation,
and the world."

Councilmember Kop-
Per, who was present
to read a resolution by
the Davis City Council in
support of DQU, said -
"these are the only
people who can live with
nature . I believe that -
the work here is neces-
sary.' They're working to
blend the past with the;
present."

At the groundbreaking
ceremonies, Fonda and
Banks posed for photo-
graphers. "I've never
done this before," Fonda
quipped. The two then
struck an American Go-'
thic pose, portraying the
proud farmer and his
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'wife out in the fields.
The solar dorm, which

will house six people, will
cost $29,000 to build.
Students in Corbett's

,class on community de-
velopment, and design
will provide the labor as
part of the lab section for
the course.

Donations and fund
raising events Such as
Friday evening banquets
have funded the project.
"We kave received no
support Win the federal.
government," Banks
said.

The conference"; co-
sponsored by DQU and
the UCDavis Experimen-
tal College, included
seminars on pesticide use
in agriculture; uranium_
mining in tife Southwat,
coat-fired power plants ,
and the applications and
j3roduciton of ethanol as
a fuelFonda participat-,
ed in a panel discussion
on "Energy and a Safer
Tomorrow" later in the
afternoon.

Fonda restated her

Fonda,
LoqalsTalli
Energy At
DQU

By KEITH PROMO
Actress Jane Fonda, Davis City

Councilmember Bill Kopper and
solar developer Mike Corbett
appeared Friday 'at, a day-long
conferenceheld at DqUhiversItIc
located six miles west of Davis:

The conference was highlighted
by groundbreaking ceremonids for
the. school's flrtt student solar
dormitory and by a benefit ban-
quet dinner with Fonda and DQU
Chancellor Dennis Banks as the
keynote speakers.

Fonda) .at a press conference
with Banks, Corbett and Kopper,
said her recent nationwide
speaking tour left her feeling very
depressed about the federal go-
vern ment.

She also spoke in praise of
DQU'i effort at energy conserva-
tion. "Many peopladon't believe
that alternative energies, can -
work," she said. "That-is why it is
important t o protect DQ U, for they
will show that it can work," she
said.

During the press conference
Banks unveiled the schools' plans
for completely solarizing the uni-
versity by. 1985, with the solar
housing for students the first step
to that end.

Mike Corbett, developer of
Village Homes in Davis and a
licturer at DQU, is the master
designer for the school's solar
conversion.

Banks said it is more economical
to build new, soliPheated struc-
tures with wind-generated elec-
tricity than to retrofit the existing
buildings, which were used by the
navy as a communications center.

There will be no conventional
systems for back-up power, Banks
said. adding that crops will be

(please see back page)

51)



H

?aa.. -

IflTWiKT ur wuirittc ruutt Uni'iUiiiu 1NVULYtNI)

- D-QQ is actively involved in a "comunity struggle" on a worldwide scale, .fighting for

self-determination of the oppressed indigenous peoples of the Aiiiericas,.and for cultural
S

and physical .survival in general. Thesegoa1snecessarily contradict the actual policies ._--

of capitaUst societies, and- have led to indreased antagonism between D-QU and main-streani
2

society.

D-QU has taken an active and leaditig pirt in several educational projects for Chicanos

and Indians, on and off campus. Moreover, the university is deeply involved in organizing

Native Ainerians in their general struggle for a better education. D-QIJ has become a spir{t'ual

center from'where several all-Indian political andspiritual initiatives have started. The

protection of Mother Earth and theproduction of

foremost goals.'
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5. DQU: A CONTINUOUS STRUGGLE
. .

. -

An independent institution like.41-QU, who §e aims and objectives are directly opposed t

the practices of main-stream society and its public-agents, cannot count on'strong Support

from its government. In the late sixties and Orly seventies, however, the powerful struggle .

of the American oppressed had,forced the U.S. government tp make certain concessions to their

demands, whereas in the later seventies, with the general decline ofthe liberation movement,

the government could take back former concessions in'a truly reactionary manner. The history

of D-QU mirrors this development, although, even before its foundation, there were antagonistic

forces at work right in the vicinity of the D-QU land site. OrS the other-hand, there have
6..

always been outsiders sympathetic to the cause of D-QU,''and the strength of outside support

has achieved international dimensions.

False Allegations
-
\

One of the most common forms of political slander in capitalist societies is the allegation
0 --

that somebody or a given institution is monist or receives financial support from socialist

countries, and, of course, D-QU was likewise subjected to thii kind of anti-propaganda.

Already in the first year of its existence, the local' newspaper,.obviously "Wormed" by

some enemies of D-QU, started a campaign o massive slandering. On September 20, 1971,

the Davis bite/to-%6e, one of several small papers in_Ihe vicinity, claimed that D-QU was 'a

) communist institution, supposedly teaching Marxism, other local papers, the Lake BeA4reosa"."-ancl'

News, Santa Ana Regiztet, and the Woodland Daity Democtat, followed suit. Anonymous articles

claimed that D -QJ was in radio communication with Peking, and editorials, as usual, expressed

fears for the safety of citizens.

The enemies of D-QU are not all that hard to make out: first of all, there are members
, .

of the KKK, the John Birch Society,, and other ultra-right Euroamerican organizations, who

hate to see any non-white group of people achieving anything. They have their centers right

'\
0 * ,s in the rural area surrounding Davis, and they can mu ter-support eyen on the Davis campus -
...
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as became clear when, itNoieMber 1979,Cesar Chavez, Jane Fonda, and Tom Hayden spoke at
,

the university, and the John Birchers triad to disrupt that meeting. Resistance against D-QU

will also be welcomed by locaktfarmers who would like to get hold of the fertile D-QU lands,

and who resent to see Indians in control of it. Unlike most reservations and rancheries,

D-QU not located in a dusty or barren area, but right in the heart of the most fertile

parts the Sacramento Valley, an0 this poses an additional threat to its survival. The

connection of'D-QU with the Chicano Community, many of whom are members of the'United

/

Farm Workers Union, wil l add' to the farniers'

A
ntagonism against D-QU,and 11v

_
will See it

in their,15terest tp close the place down. Finally, it must be remembered that the powerful .

agribusiness-has direct influence on the politicians involved in the D-QU land case. Local, '

congressman Vic Fazio's reluctance to introduce the bill giving the land to D-QU in fee

simple title:hhS certaihjy been influenced by the conservative farmers in his constituency.

In a parliamentary democracy., where politicians will seek to secure re-election at any cost,

a new institution like D-QU, not supporteeby its immediai neighbours, will easily be shunted

aside just tdappease its enemies and secure their votes.

The false allegations made in editorials and letters to theeditors of various local

newspapers soon roused the suspicion of th I and finally of HEW, but several yehrs of
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investigation never brought up any evidence proving D -QU to be anything other than a-small

= Indian-Chicano college struggling for' survfVel. However, a continuous campaign of slandering

and hassling was bound to have some lasting effects, even if the allegations were false.

A5 an example: an editorial entitled "Will Violence Close Down D-QU?" (Davis Decay Deinoutat,

,August 2, 1972) may well serve to damage the reputation of a young and vulnerable institution,

even if the article itself provides no proof. However, the Mere insinuation; that there may

be violence, will4 cause.readers to be alerted, become suspicious and prejudiced, so that,

in the end, they will start looking for. any Sort of violence, totally out of proportion with

violence.outside D-QU. The *me article, relating everts concerned with the student resis.

tence against the executive director Jose de la Isla, does not prove its allegations, but it

. lists several rumours, e.g.: the knifing of a D-QU cook last August, reports of gunshots

I on campus, hard drugs, drinking". .These.are occurrences, that would also take place outside

the D-QU campus, but would anybody ever get the idea of asking, whether drug abuse, drinking,

or violence in the Davis community will dote down UC-Davis?

Going through newspaper articlts, letters,-etc., proves a clear pattern behind all

news about D-QU, showing that certainlOcal papers were obviously and intentionally malicious

in their handling of any information concerning D-QU. Certainly, this attitude will have

pleased many.o their readers and will have helped them to keep subscription levels high.

1-Even today, th Davis compnity is only very scantily informed about D -QU., and there is very

little interest in thiSjuniversity. On January 8, 1980, while giving congressman .Vic Fazio
.

petitions by German universities.supporting D-QU, I was ridiculed by the congressman and
.

,

met with general amusement when I
%

said., that I had known about D-QU long before I ever heard

about UC Davis, - which is the literal truth., One young person in the audience summed up.the

general ignorance and misinformation in One simple question: "What is D-QU, anyway?" .

Arrogance; prejudice, racism and ignorance in the general American public' regarding

Native Americans, have a lot to do with D-QU's precari6us situation 1:pday. Of course, this

is also vkind of avoidance syndrome. Euroamericans in California are only two or three

generations removed from those "settlers" who dispossessed the Native Californians, raped 4,,.

their women, enslaved their children,, and- killed them by the thousands,,andtherefore, people

try to forget',about this nasty historical background and do not like to heat about Native

Americans today because_this makes them shamefully aware of the'Eurodmerican role in the

history of-California (a similar 'attitude.is already 'prevalent iriwest Germany wiihxegardso

to German Jews, Romani, Communists, and Socialists who died in German concenfra ion canips, -
,

people do not want to hear about it any more, thus excluding.theMselves from le ruing from .

this terrible experience).'
t

'.
... .

It is neither necessary nor pleasant, here, to lfittall the audits, investigations,
.

hearings, etc. to which D-QU ilas liornsubjected because ofa mounting hOstility raised among

influentihl,circles. Unfortunately; dissent among the MU members and personal grudges

have, on several occasions, helped to publicize internal conflicts, leaking biased information
...

to an eager press and making sure. that repoikers would be on the spot whenever there was the

possibility of conflict.
64

Even thOugh the internal conflicts by themselvesdicfnever

seriously threaten the survival of D-QU as an insiitutipn, combined.with the pregs campaign,
,

they had repercussions that went as far as Washington, D.C. More than once, funds aVekly ..

assigned to D-QU for special projects were suddenly halted, 'and continued FBI investigations,

particularly after the arrival of Dennis Banks', one of the prime targets of FBI-harassment,
, . .
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lead,to general.distrust and prejudice. An articld published'in an educational magazine in

1979 iums'up the development very neatly. .

...D-QU has also been the subject of intense' FBI investigations. 'HEW Regional Director
Michael,Murray wrote, 'The FBI acting on GAO (Government Accounting Office) information
and unsubstantiated information provided by unnamed individuals, began in 1977 looking
into charges of misuse of federal funds, other acts of'fraud and possible criminal

violations.' HEW suspended funding to D-QU largely on the. basis of these allegations.
The FBI spent theee years'and countlessthousapds of dollars vainly trying to prove that
the school had mismanaged a much smaller amount ofl money - specific charges involved
"padded enrollments", "misuse of government funds", and "destruction of government property".
Agents of the FBI have required D-QU to undergo numerous audits, and have tracked former
D-QD students across several states to ask them if they were indeed enrolled at the
school during the time D-QU records show they'were. Only legitimate students have been
found, of course, and the money spent in trying to dis-creditthe scNol could have
gone a long way toward housing and educating more students at D-QU. "

After the three year investigation ayAhe FBI, no charges were raised against D-QU,

but the mere fact that the institution had been under close observation - probably,as part

of the FBI strategy to infiltrate and destroy the American Indian Movement, of which D-QU

is seen to'be a.part, - has served to discourage all government agencies from giving financial

support. In this, the FBI strategy has been successful.

Another great problem facing D-QU, closely linked with the slander-campaign, is the

student enrollment on campus. Originally, D-QU was required to have at least 500 students

by 1975, but since,this figure was totally unrealistic, HEW finally demarided at leAt 200

4students on campus by July 1, 1979, as a prapf that D-QU was still serving as an educational

institution under the requirements of the original land deed (April 2; 1971). When, in

'early 1979, -It looked as.if D-QU would be unable to meet the deadline requirement, HEW ended

all funding,for the university, thus catching D-QU in an impossible double-bind situation.

4 , Without funds,`no students could be recruited,and without students, no funds would be avail-

. able. The cynicism of this HEW decision, published in numerous papers on April 4, 1979, is

the culmination of a long standing policy of killing D-QU. The original land-deed dOes not

allow MU,to reap any profits,from the land, and it does not allow for D-QU to raise loans

on the land base. Instead, it.makes it utterly dependent on a few private donations and

funding through government agencies. The proceeds from the agricultural use of the land,

.hoWevev. are held as "trust money" by HEW, thus making it impossible for D-QU to use it accord-
-

ihg to their own needs. On the other hand, D-QU fs left "free" to improve the property,

.to repair the old buildings or erect new ones, but the university receives no money for this

type of work from HEW. An example: inn late Fall 1979, one of the old main water pipes on

the former army site broke, causing severe difficulties. -It flooded part Qf the campus,

Apo and all efforts to repair it,were thwarted by HEW's refusal to issue any funds towards the

repair of the pipe. Since the pipe system was an old model used by the U.S. Army in the fifties,

there Were no spare parts available; thebeasurements were no longer in use, and the people

at DAlti were left to find their own way out of the situation, which they dfd, eventually. Another

example:. on my firtt visit to D-QU in Septefter 1979, suddenly the lights went out, because_

0-QU, having no funds at all, had been unable'topay the electricity bill op time. The

president had,phoned,the company the same day,,telling:them he would pay the bill in the

late, afternoon but the electricity was cut off; before he had a chance to bring the Check

Thus, the KW-policy not only makes it impossible for D-QU to attract larger numbers of

students to'the'campus but it even endangers the physical survival of the institution.

..
r$
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Without water and electricity, the buildings and the whole property would soon decay irrever-

sibly, and HEW could accuse D-Qa or"destroying government property", etc. It is a vicious

circle, and there seems to bg no way out of it as l'ong as D-QU does not gainifull control

over the land and its use.

Now that FBI has managed to discredit the university iii the public opinion and HEW .-

has cut all funds, the Western Association of Schools and Colleges is threatening to withdraw,

its accreditation of D-QU as a junior college because they lack adequate funds. Again, the

vicious circle is only ifitensified, because 6-withdrawal of the accreditation would end D-QU's

status as an educational facility, - a requirement for holding on to the site under the

present deed.

A bill worked out with congressman Fazio, to transfer the land to D-QU was in the pipeline

in 1979, bUt HEW's withdrawal of funds caused Fazio to delay the introduction. A compromise
4410t

version was worked out in January 1980, but Fazio never moved the bill, so that now, it will

notthe-passed this year, if ever. Wherever one looks, from D-QW, there is a surrounding

wall of hostility, every side bent oMdestroying D-QU's existence. During the last two years,

the situation has grown worse and worse.

However, as a spiritual establishment D-QU cannot be killed by bostile establishment

forces, but they can very well manage to end the physical existence ofD-QU University as an

educational facility on the former Ariy site. The U.S. government, in that case, would loose

its first chance in.history, to actually return land not already claimed by tribes, to Indians.

5.2. Continuing Support
.

Maybe it is D-QU'..s apparently hopeless situation, pitched against all establishment

forces, that has helped it to muster a strong and lasting national Native American and inter-

national colimunity of supporters. D-QU is a.hope for a better future. Seen from outside

the U.S.A. or from outside the Indian world, the university stands out as an early and lasting

proof of successful Native American and'Mexican American self-determination in matters of

higher education. For many outsider's, the fact that the most oppressed groups in California,

the Mexicans and the Native Americans, worked together, is one of the most promising .

aspects of D-QU. They will be dissappla or even turned off when learning that it has

become an all-Indian controlled institution, since. Their dissappointment, however, may also

.be the result of a eurocentric underestimation of.cultural, ethnic, social and religious

diversity. and its, effects on the politics of the oppressed.

From the beginning, D-QU has had to rely-on support from outside, not only from Indian

or Mexfcan American communities, but also from supporters outside of these. In the early

seventies, "Friends of D-QU", an organization to help raise funds for D-QU, was founded.

Besides, there have been individuals and other organizations, e0er since, who have tried to

support the new institution. People concerned about colonialism about the rape of Mother

Earth, about racism and exploitation, will feel inclined to agree with the objectives and

aims of D-QU, regardless of their ethnic or national identity. However, although such support

from outsiders may seem very necessary, it may, not always be welcomed by the people out at

D-QU themselves, who rightfully are apprehensive about non-Indians wanting to "help".:-All

too often, such "help" is not given unconditionally or it is meant as a paternalistieshow

of good will, without really agreeing fully with Native American sovereignty in all matters.
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°Also, for people who come to D-QU as outsiders with certain values, political beliefs, and °

theories about the liberation of the oppressed, it may seem impoSsible to see the D-QU

struggle and the ideology of its leadership as congruous with their own beliefs. However,

self-determination can only mean total self-control in all matters, including moves which

may be interpreted as "mistakes" by outsiders.

There is a growing oncern outside the U.S. about the situation of Native Americans

today. The building of nuclear reactor plants in Europe, destroying our own landscape there,

is, understood as the other end of a destructive process that starts right here on Indian
. -

reservations, where the uranium mining causes erosion, cancer and death. Speaking tours of
y i

Native Americans in Europe, including supporters of D-QU like Phillip Deere,, Floyd Westermann,

Crow Dog and many others, have helped to generate more interest and ideological support. .

Of course, as always, those who are supportive of D-Q°are not those people. in power, who

could not care less. They are, instead, young people and people generally concerned about

the future of this planet. They aie numerous AIM-Support Groups throughout West Germany

and neighboring states, they are workers and intellectuals, apprentices, employees, school

and university students, young people seeking alternatives to the rotten cultural patterns

left over from the christianization of Europe, from numerous "reichs" and empires, from Mussolini,

Napoleon, Bismarck, and Hitler. Seeing the old* generation unable to understand where the
.) .

.

development is leading to, seeing the political theories and slogans from yesteryear still

en vogue today, many young people turn away in disgust. Some of them, unfortunately, flee

into drugs, alcohol and eventual suicide, otheri become active in bringing about changes.It_

is these people, who turn to D-QU and what it stands for, seeing a similarity between -their

own hopes and the ideas of Native Americans. However, this is not only a development of

the last ten years. Throughout, there have been people who saw the coming destruction of our

Mother Earth. *i.

There are schools that teach their students how to plant and grow without using artificial

fertilizers, that teach how teweave, how to make pottery, how to work with wood.and other
/

natural materials. Kids learn
,
a-blessing like the following: "Earth, who gave to,us this

food,/ Sun, ho made it ripe and good,/ Sun and Earth, by you we live,/ To you our loving

-thanks we give". There are thousands of farmers and young people who occupy sites of nuclear

reactor plants, wanting to.halt the further destruction of our environment, there are people
_

who live in communities and raise. their own.food. They are seeking to halt a mad process that

will lead to the final death of this planet. Their numbers are growing, and more and more

of them come to realize, that the Native Aniericans, the keepers of this continent, still

possess the best memory of how to live in harmony with creation, and they turn to them for

advice. I am not saying "we have it all", but rather that there.are some parallels that are

encouraging, that there are non-In ian people elsewhere who are concerned. This may sound

unbelievable to some Native Americ,ns, at least it seemed to appear so to some I have talked

to, but there are other people in other places who do their own thing in their place in the

hope of halting the fbrther destruction of life. They may do so in teaching, ingrowing their
...

-own foods, in saying "no" to the infringementof personal liberties by the state power, they

may help by writing and publishing; by talking to their elders or by being involved in

community development or political aCtivities on various levels.

However, whereas many turn away from society and see the only alternative i establishing

their own communities, there is another theory saying that all such alternatives will only '
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function to uphold the system they are criticizing, not leading to its downfall but strength-

ening it by providing a safety valve for freaks, or by showing, in practical terms, how

"liberal" the system is that tolerates them. There is a dangerous truth in this: all inward-

looking alternatives within the established m.systewill have a hard time oVercoming it or

melting its structures. This 'also applies td'O-QU. Without a change, a radical (= at the

roots) change in the whole set-up of our societies, without infringements on private property,

without breaking the power of those combines'and "multis" whonrofit from and perpetuate the .

poverty of the oppressed, without changes in the system of parliamentary democracy in a winner-

take=all-for-four-years style, without a decentralization of stkite monopoly power, there can

be no hope for a non-exploitative, non-alienated, non-destructive future and there is little

hope for D-QU's survival. As long as social Darwinism is the ruling ideology, the systematic

destruction of life will necessarily continue. -

Such ideas, it seems, are not shared by most people in the U.S. Many Native Americans,

in particular and for their own reasons, are opposed to any talk about theories that may

sound Socialist, Marxist, or whatever. Certainly, these theories are not founded in Indian

Spiritual thought, they are geared to the situation in Euro-American or Euro-American affected

societies, but they are ultimately directed towards the, establishment, of a world 'free of

exploitation, alienation, destructiokand oppression, although they are non-spiritual and

despite the fact that they were developed in Europe, from where the destruction of the world

through colonialism and imperialism took its course. They are one way, but there are parallels

and meeting points.with other approaches.

Listening to some Indian persons who have experienced the cynicism of colonialist power

most intensely, I found them using terms and phr'ases to describe capitalism and imperialism,

that could equally well -be heard from people who have read Marx, Engels, Fanon, Marcuse or

other critics'of western societies. Listening to. Raymond Lego, spokesman of the Legitimate

Pit River Nation, was hearing a penetrating analysis of exploitation;' fraud, deceit, and the

machinations of state monopoly power in industrial capitalist societies. Listening to Cip

Manuel talk about how the colonialist BIA-system on the reservation is structured in such a

way.as to stifle all attempts at self-determination, and that, even if personal changes

occurred in leadership, the struptUre of the system itself would defeat their endeavours, was

equally illuminating. They both saw, that personal changes, that an improved Indian leadership,

that the help of "good willed"BIA - or other officials, would never solve the antagonism

between oppressors and oppressed, and they were not fooled about factionalism between different

ethnic groups among the oppressed as an essential part of the system that upholds the power

of rulers. This, to me, was the most promising experience. I cannot tell how much socialist

theoriet these people have read, but obviously they saw and.understood, from their own exper-

ience, that within a capitalist state like the U.S., Indian self-determiortion cannot be

fully realized.. So, despite the misgivings that many Native Americans have about Euro-theories,

and despite their belief in leadership and individual spiritual efforts, there are those,

even among Native Americans themselves, who acknowledge the connection between the Third

World and class-struggle and the fight for Indian.self-determination. Here, again, there seems

to be an area open where D-QU might be able to muster more support, even without hitching

on to the bandwagon of an alien political doctrine. -

Outside the United States, perhaps more so than within its boundaries, D-QU has aroused

much sympathy and concern, also among educators and people involved-withuni-verere
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have been sequences on television about D-QU, articlet in educational periodicals, and ther4

have been letters of support from ten German universities, signed by many'professors and

lecturers, urging Fazio to move the land-bill. These letters, unfortunately, did not bring,

about the effect they were designed to.achieve, nor did those hundreds or thousands of

signatures collected by enthusiastid AIM Support Group members in Europe. But, depending

on D-QU's interest and effort in utilizing this kind of support, much more could be mustered.

Necessarily, one of D-QU's greatest concerns has always been to raise funds and 'gather

financial support, and there have been speaking tours of people from D-QU, to raise motley. ,

They havertaiked in churches and other communities, and they have, again and again, held

fund raising events on the campus. Famous individuals like Jane Fonda, Will 'Sampson, Floyd

Westermann, celebrities of show business, have tried to help D-QU, and many persons from the

political arena, like Seantor Cranston, Kennedy, Tom Hayden and many others hSve given support

to the university. Even more important then all these, however, are those many people,

most of them Native or Mexican Americans, who have dedicated time,, small sums of money,

personal efforts and-knowledge to help out D-QU. The place has,constantly been in need of

help and support, and, certainly, many people have 'worm themselves out in the process of

helping D-QU. But their efforts, also, have kept it alive. D-Q is what the people are who

actively work in it, for it and with it.

Congressman Fazio received hundreds 04We:sands Of petitions like the dm below. To
this date - June 26, 1980 - he has not moved the bill. .

Honorable Vic-Fazio
House of Representatives .A

Washilgton.D.C. 20510 V.

PETITION TO CONGRESSMAN VIC FA7I0 IN RIGARD TO H.R.2449
04 UNIVERSITY LANO,BILL

11e the undersigned urge that you take an unconditional stand

toward your D.O. University' Land Bill H.R. 2449 and its passage Inn,4Sh

the Co(gress. 50 Congressmen from the West Coast States have been

willing to co-author your land bill in its originorform. Although the

Congressmen and supporters are waiting for your introduction of this

bill-, with such delay upon your part, one would think that your atti-

tudes toward D.A. University are hypocritical. The failure to get this

bill passed in its original form, by June'of 1980 would e an fadtbsant

against you in our opinion. H.E.W.'s, or other govern ntal agencies,

lack of support ofihg. bill can be easily overcome by your strong

positive reinforcement.

NAME ADDRESS .

O
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SUMMARY OP CHAPTER FIVE (CONTINUOUS'STRUGGLE)

From the very start, D-QU haS-been opposed by conservative and racist establishment

forces. Press Stander and false allegations have led to FBI and HEW investigations and finally

to the cutting of all funds for D-Q._ At the same time, there always has been and still is

sUppori-.or D-QU fromthe outside, particularly from people concerned about how advanced

ihduhrial capitalism exploits people and deslroys,the earth as a whole. Although beliefs

and strategy may'd' r greatly, D-Q6 is part of a world-wide struggle for a return to respect

for life, indivi u 1 freedom and peace,and it is from this'movementthat D-QU can and will

gain support in the future. ;

Editorials like this ohe, asking
rhetorical questions on the front
pages, helped to=luin D-QU's repu-
tation in the area immediately
surrounding the site.
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CONCLUSION

----The preceeding pages were writte or thought about during a longer period of time in

,which I had, again and again, to clarify my own position towards D-QU, and although I never hadOA
to think twice about supporting or not supporting D-QU, I was always puzzled by some of the

difficultiesD-QU had and difficulties I had understanding its problems. So, finally, after

havingotried to relate a short history of D-QU I would like to give my own pm...mat ideas

about the place, the*people, And their problems. If they contain,also criticism, it is given

in a spirit of critical solidarity, not to hurt or destroy.

First of all,,it must be remembered that D-QU exists in a society dominated by Europeans

and people of European descent and permeated by their racism. The very reality of organized

racism in.theUSA became obvious to me, when watching John Birchers on the UCD-campus and

KKK-people, in arms, thing through Sacramento. Compared to those heavily armed KKK-members

escorting their hooded b others through a southern part of the State Capitol, even the Neo-

Nazis in myown country look like "harmless" boyscouts. This country is full of armed people,

it is "free" to let its racists march, shout slogans and carry two-barrelled shotguns through

a peaceful,peighborhood, demanding "White Power". Talking to Native Americans, who'had

relatives die of-violence, who had friends killed- by white hit-and-run drivers, who themselves

wear scars from encounters with "rednecks", the brutality of racism against Native,Americans

begame more Obvioui 'to Wie: Of course, there Is racism in mycOuntry, and others too:44 is

just as ugly there as it is'here. I was born into one of the most racist surroundings one

Can imagine. I am hot'and I cannot be free of rail prejudice myself, nor were or, are any

of thepeop,le I know free of prejudice - both here na in my own country. Racial prejudices

become stronger and stronger tHe more they simplify an understanding of the complexities of

imperialism, colonialism, capitalism, and the more they function to uphold these. They are

part of that system and they are-eutilized to defend it. In this case, racial prejudice works

against D-QU.

Within such a surrounding, it is difficult for any minority institution to survive,

particularly, if tfie people running it demand to find and lo their own way, not copying

colonialist patterns, neither in thinking nor in practice. And this, it seems to me, is, he

essential ilemma D-QU has been in and still is suffering from. It is not a situation caused

by D-QU, but it is rather the problem of the dominant society superimposed ton D-QU and all

that has to do with it. D-QU's first and essential struggle,-and its continuing problem, is

Ak the land-base. There are two ways of looking at this. Basically, I would agree that probably

all or at leAt the greatest part of the U.S. belong to Native Americans. Because, even

those parts ceded by treaties hardly belong to those who broke the treaties.afterwards.

This is the basic right of Native American people: they belong to this land, the land belongs

to them. This is a circle of Truth. European or Euroamerican governments, laws, provisions,

acts, etc. cannot affect this basic Truth. However, what. happens, when Native/Americans act

according to this Truth? They are driven off, killed, harassed, etc. The situation of the s:

Legitimate Pit River Nation shows this. Nevertheless, they have Truth on their side.

When Native Americans, today, seek to establish their own institutions outside of what

is officially regarded as "Indian land" (by the colonialist poWer) they get into conflict

with that power, and they get into conflict with the other side of history, with Truth, as

well. If they take what rightfully has belonged to them for ages, they are breaking the
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oppressor's laws, - however, if they ask-the colonialist power for their consent; they ,are,

tacitly, in agreement with its authority over land that does not belong to the colonizers -

except by sheer force. In asking the colonizer for land, in applying for it through-his

courts; and in meeting the requirements s t up by the colonizer,
-
they submit to his power and

his "truth". This happens in contf-adictigtto the rightful title of Native Americans te this

continent, it doesInot follow Truth.

Makirig this distinction between Truth absolute and the "truth" of Euroamerican law and

land-title may sound dogmatic, irrealistic, or idealistic, - and it is when faced-with the

social and political realities of the United States today. Nevertheless, I think one should

always have both sets of standards and values in mind, when thinking about the iitption

of D-QU or about any other institution in a similar situation. Certainly, it would be "un-

realistic", in a pragmatic, political sense, not to utilize the courts or government committees

etc. to acquire the land, and given the material power of the U-S. government and the material

weakness of Indian people, it is the only way Native Americans can go.about acquiring what

should be in their possession anyway. The other way would be to "occupy" the land and, eventually,

be driven out the agents of the colonizer.

When fighting for the acquisition of the former Army communication center, the support-

ers of D-QU followed a "twin strategy", i.e., working both within the colonizer's system and

at the saMetime according to inalienable Indian rights to this land (which, in the ease of

California, cannot even be disputed seriously by.the US,-government since it failed to ratify

the treaties signed with California Indians in the 1850's). EventUally,..the twin strategy

was successful, and the board was handed the,land-deed. However, at this moment, being thus

"sanctioned" and dealt with officially b' the colonizers and accepting the land-deed from

them, the D-QU board automatically also acknowledged their authority, accepted their inter-

pretation of history, became dependent on their system of evaluating educational institutions

etc. The other party 'in the twin strategy, the occupiers'and those who had fought froth'

without the system, were no longer needed, because the twins.in that strategy had become

alienated exponents of two different sets of political methods and values. The language used

to describe some of the occupiers, then, became the language even expected fi:om people within

the colonizer's system. The twin strategy was, indeed, very successful, but since an official

document securing the land for educational purposes. was needed and granted at that time,

the colonizer, by imposing hts own set of standards onto D-QU, shared in the victory, whereas

those, who had fought his syAem, from outside became the loosers in a sense. They, eventually,

it is said, ran into trouble with law-enforcing agencies, - the agencies of the oppressars,

used against all

winning the land

of that agency, -

to the colonizer

Again, this

who do not conform to the values and norms of his system. The victory of

from HEW was paid.for by a very 'high price,' i.e. accepting the authority

and D-QU has suffered from this double -bind situation between being obliged

and wanting to help the colonized, ever since.

has not been the intention of the D-QU board. To the contrary, within the

context of U.S. AMerican society, the setting up of D-QU was more liberal, self-determined

than the set up of any of the tribally controlled colleges etc., and it um.6 the onty way to

achieve anything at att. However, the case history of D-QU shows, how intricate the structural

pattern of inprnal colonialism works, and hdWit is impossible, in this society, to establish

a truly self-determining institution without having absolute control over'the land and becoming

economically fully independent from the government establishment.
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This dilemma, the schizoid uble-bind situation between loyalties to Native American values

and the oppressed,in gen , and tfie need to cooperate with and run according to the system

of the oppressort, has remained with D -QU ever since. It is, as said_before, not the problem

of D-QU but rather the expression of the inherent contradiction within main=stream society.
4_

-Again, and again, splits between groups who were more in line with the doMinant society and

those who had atttArded its lifestyle altogether, occurred. This dichotomy.of opposing

systems islpanifest on many levels, e.g., on the one side, D-QU is required to meet the

standards of Euroamerican administrative systems, - accordingly, D-QU has all the titles,

positions and admftstrative structures which main-stream institutions have: secretaries,

presidents, boards registrars, deans, etc. This is neces sary in order to, be recognized as-boards;,

educational institution acceptable by Euroamerican standards. On the other hand, D-QU

has sweat-lodges, holds the Sun Dance, invites traditional religious people,_helps former

"drop-outs" to find their identity and to become members of the NatIvelwerican struggle for

self-determination. Both systems contradict each, other, and whereas the first Will always

be tied down by the requirements and standards of the main-stream system, the other, at

present, calionly operate freely and successfully, as long as the official university structure

is upheld and servestas a shield to protect traditionalism, or works to keep th, land-base

on which the sweat- lodges stand. Both systems form a syMbiosis, butat times they also contra-

dict and hamper each other.

Even when D-QUas a university strives to give students thetnecessary skills to survive

in main-stream society, ibis forced to accept some of the standards, techniques, methods

and contents of Euroamerican schooling. It provides skills to survive, but these are also

the skills needed to adjust or even be co-opted. There is always the danger either to be

co-opteciorto be so tied down by audits, investigations, etc. that 1ttle time and energy

remain to fulfill the-truly educative tasks for Indian people. On the other hand there are

the traditibnalists who go their own way, who do not adjust, who will not "co-operate" with

the oppressors. If they follow their own way, as they ought to 'be able to, D-QU will surely

loose the land, and the peoplkinvolved,would have to iobk for an alternative site.

D-QU cannot by itself solve this basic contradiction which is forced upon them by the

colonizer's system. What struck me personally, however, was 4rdegree to which those

involved in the administration of D-QU, thosrwh6 went out and fought for it in Washington

or el'sewhere, remained independent. 'They used the system and its loopholes to fight for D-QU,

without the system coopting them. That, in itself is avery great Achievement!of personal

integrity and morale. Also, despite all these impediments, bU has managed to offer a

curriculum geared to the needs of Indian and Mexican people, free of government interferente.

This'islthe greatest and most admirable achievement.

A second great pr'oblem also has to do with the land-base, but in another way. D-QU

is miles away from any larger urban, rural or reservation Indian.community. Despite its

closeness to SacraMento and its Indian community, and despite the relative closeness of the

Bay Area, the Indian community people there cannot be expected to always travel to D-QU.

The land-site is -isolated, and there are far more Mexican Americans living, close by,.than

there are Indians. Therefore, the Involvement of grass-roots lodal people is restricted

ethno-geographically. The running of D-QU is very much tied in with the question of leader-

.

ship, but, traditionally leaders are only as strong as the support of their community.,

A Native American elite, intelligentsia or'leadership is ineffective without the people
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beh nd them. So, now, more so than ever before, D-QU is recruiting support from i-eservations

and commu ities throughout the west, and'the growing involvement of Indian's from Nevada

and ot [states is a promising and encouraging development..

How, then, can the structural problems facing D-0 be resolved?' Even if I knew, a) a;la.

nonTIndian outsider, I would* not dare to suggest anything, - but; admittedly,.I do not know

any answers. As long as D-QU suffers from the basic antagonism underlyin9 capitalism, i.e.,
RA,

between the exploiters-and the'kexploited, between dominance and subordination,the problems

will stay. As soon, as D-QU operates "smoothly", it may well have lost some of its self-

"- determination and become co-opted as a show peace for the liberality of the oppressors.

If it-does'Aug._coTr°mise, if it follows the "radically' spiritual path, it may never even

live to- speak the Truth. .I do see the ,problems of D-QU as the problems of the oppressors,

themselves, and unless those contradictions are solved first, I see no lasting chance to fully

realize the self - determination of any, oppressed group. There is always, the danger of sliding'

into a ghetto situation, of becoming co-opted, or of being-even assimilated. However I

do not see these dangers for D-QU right now, the greater dangei- being that D-QU may loose

the land - battle altogether. This must not be allowed to happe . Therefore, the fight

goes on.

. "

DQU's king battle for survival
By MIKE FITCH

The difficulties which have
plagued DQ University. orimarU7
caused by Insufficient financing and
highlighted by venous charges from
federal agencies. seem to be ay-
penning a climax.

In the next couple of months. four
trey fronton DQU batn for sun
vhral will more closer M decision.
They involve:

Financial aid for the aellve
American college's students. now
being withheld by the Department of
Health. Ednaboa and Welfare
benne an audit of theeenge win
deemed "unacceptable:

The possibility of receiving
general operation funds under the
Tribally Controlled Community Co&
lege Assistance Act:

A bug scheduled to be Introduced
in Conde. soon by Rep. Vic ratio
DSacramodo. which the author
hopes will solve controversy Inter-
Ind bn the ownership of the lid scree
occupied by DQU: and

The accreditation of the anise.'
which wdl be reviewed durild Jaw

DQU's audit wu considered unac-
ceptable for two remains. according
to Robert Crurnmel, assistant
regional director lathe HEW" elfin
deeded financialamistance.

The first: Involves Thomas
" Horsley. who prepared the audit and

was subsequently named the col-
lege' comptroller. The WIWI Was
questions about Horsley's In-
dependence

sold.
prepaying the aunt.

Crummei
in

-They will have to be audited
sa Mdependent certified public ac-
countant." he added.

DQU President Steve Baldy said
recently that DQUhas hired the firm
of Son Vargas & Co. of Los Altos to
prepare the new au&t. He Indicated
It may be completed by the end of
Nor ,.

Second'''. according to Criminals'.
the wertuut papers used to propane
the aldit did not 'copra its condo.
dons adequately He declined to
discuss mono items. saying that
such information 13 not to be made
public at thu point

Reidy inclitatedUsat the items

under question "a-re primarily According to Wady. DQU conk'
technicalities" which need to be receive about N60,000 wider thi act
cleared up in the second audit. the first year ol ftve-year pro-

Mon than 5100.000 is being gram.
withheld. Crummel said. **They're Additional revenue till be for-
est going to get any more money un- Moaning from benefit mats. HddY
tit the audit l done and has been as said. and couple of proposals for
ceded." foundation grans have been made.

The Tribally Controlled Communi A long-term solution to financial.
ty College Montane Act is another ' problems may resewith Fades bW.
paean' sourced Income for DQU: Pat Fulton, ratio 's chief

The Bureau of Indian Atfairs legislaUve assistant. add this week
recently completed a feasibWty that Fazio hopes to introduce the bW
Indy into the possibility of pro- within *a week or so.'
vidipg funds to DQU under the act. The bill is an

No declaim has yet been reached
co actual funding a spokesman for
the BM said Un week, but added
that the agency IMpes to release
same decides "very aeon."

BEST -COPY AVAILABLE

negotiated. v
sought by DQU.
crease its chances
Bras. Fulton said.

Under the bill. he aftrat, DQU of

, and much
of bill earlier
amendments in
success in Coo-

finis "can occupy the property,
' they can lease the property for pro-

fit, they can mortgage the property,
but they can't sell It."

DQU would be required to main-
. Wn atereditaUon or some federally
aPProved Authorized alternaUn as

condition for Maintaining the land.
.31 DQU falls . . the federal

ganrimment l authorised to file suit
to renter the land,' Fulton said.

Past cootrovernover the land has
'cantered on Wiener DQU had inn
requirements attached to its lease
which stipulate that the college
maintain certain enrollment level
and not use the land for non-
oducabonal purposes.

According to Baldy. "DQU is not
baggy Mal W WU. We fool that

climax
then are some area that are Mmes.
ed that dan have any Menne'
to an educational institution."

Hs cited the reddrement that the
college maintain accreditation or an
alternallve as an otemple. Native
American %lieges have trollble
maintaining &meditation. Brady
said, because their educalissalstan-
alards are different froW the
"Western European concepts" by
wbkh they are judged.

The status of DQU's accreditation
will he reviewed by the Wee=
Association el Schools and Colleges
in June.

In January, the amodation issued
"show-caun order" requiring

DQU to show why its accreditatka
should not be withdrawn.

Spring 1980,
(source lost )
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Under the order, DQU was told te
make pr 000000 reports on
"'Undated items" and visit to
DQU was to be made by the sancta-,
non s accrediting commission for
commimity colleges was required.

"I think there'. a *inn good
. chance," Baldysaid. thin DQU will
retain its accreditation. He has in-
dicated Mat the college's long-term
financing and the analUicatioas of
its fiscal staff &re the association's
main concemo

Basally, DQU hired an accoun-
tant and two part-time bookkeepen
to develop a "fairly decay socoun%
Ung doff," Baldnald.

DQU currently has just over NO
students and about IC Instructors.
according to Bakly.
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and colleges of education, students submitted theses and term papers on educational alter-
natives, focusing,on Indian Survival Schobls (this coincides with a general revival of German
enthusiasm for Indians, whose sources and implications I have dealt with in several other- .

papers and publications), This year saw the publication of a second book by Claus Biegert,
the most famops West German supporter of AIM, member and coordinator of the Indian Section of
SurWval International, film-maker, journalist and author, entitled Indianehschueen

indianet uebeAteben -'von inclianeu tetrien - atavivat achoo16 (Indian Schools - to survive

e
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as Indians - to learn from Indians - Survival Schools), including reports on survival schools,
photos and documentations, information about AIM trials and campaigns, and interviews with
people like Phillip Deere, Leonhard Crow Dog, Rill Wahpepah, Clyde BellecOurt, and others.
Hdweyer, the CIEA is never mentioned and DQU is only referred to in a footnote. In general,
most information available (not only in Germany, it seems), focuses on Alzwesazne. Notea,
The Six Nations, The Dakotas, some northern and central survival schools, a few leading AIM
rpembers, the Alaskan pipeline project, the St. James Bay and Canadian Northwestern Territories,
as well as on the Navajos and Hopis. Relatively little is published about'Oklahoma, Central
Canada (Saskatchewan), Florida, or-Califonia. The publication of this anthology could help
to close part of this _information gap.

35Unless otherwise_ indicated, the following information about the CIEA is based on various
official and unofficial statements and reports gleaned from CIEA members, on the files of
the Forbes Special Collection at the Shields Library, UCD, on DQU and,CIEA pamphlets and
handouts, and on personal conversations with Jack D. Forbes, Sarah Hutchison, David Risling,
and many others whom I wish to thank for their support.

36Catilioilia Indian Education.,. Report of the -Fir, eAll-Indian Statewide'Cfe e nce
California Indian Education`- Northfork, ed. Jack D. Forbes. (Modesto, California: IEA
frid., 3rd printing s.a-.).

.

37 . 4.

Catt licouita Indian Education. hoc. cit., pp. 7-8.
.+C.

\.. 38The same year, singer Buffy Sainte -Marie proposed the same in an open letter to In
,parents. C.f.: Buffy Sainte-Marie; "A Letter from Buffy Sainte-Marie,". Indi.ans Ittustit_
vol . 'I, No. 8 (October, 1968);pp. 12-13. , -

,39Ward Churchill and Robert S. Hill, Jr. "An Historical Survey of Tendencies in Indian
Education: Higher Education." The In Ratonian, 12 (1979), 37-46; p. 44. e

4014. Roger Buffalohead. "Native American Studies Programs: Review and Evaluationh"
Indian Vacea: The FiA.6.,t Convocation o6 Ammicart-Indian Scluitam, ed. Indian Historian Press

`, (San Francisco: Indian Historian Press, 1970)- 9p. 161 -190, p. 176
. - ..-.

41The NICE Priigram has developed several sets of materials .to be used in teaching
Indians and whites. about Native Americans in schools, obtainable from Northern Indian
California Education Project Library. 526 A Str9et, Eureka,'CA 95501, i..

42 Indian Voic es: The. FiAst Convocatton..., toe.; c.it.; Indian Voices: The Native AmeALcan
Today, A Report on the Second Convoca tion of-Indian Scholars, ed. Indian Historian Press (San
Franci sco :' Indian, Hi storian Pr:ess,, 1974).
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v 4NA4t Convocation, p. 171f,.
4

,,

).. , .

_4$lb., p., .172. ,. , ,
_1 t .

"-
7 1. -

. *,,., °Ib.,(4 , p..183. ,- --
. I,., . , '

' . '
46Ge.-, neralyr ohe same, is:true 4 all writtenlhistorx: it is -presented from the point.

of vievrof the victors tig1 conquerors, not as the history of the ,,defeated victims, regardless '
whether the issde'js se fr'om-.a racist, sexist, or capitalist---kint of view- In Western
Europe, students re taugtit.next to nothing about the history df women or the working-classes,
let alone the.histrifylof Gauls Fr Basques, Celts or Same, Roma or'Frislans,-Jewish minority. (

1 1:is Turkish.immigrant4 laborers. .,..

t . ,. - .
47 .. . ...

For a more detaiPtcLaccount see: Jack D. rorbes:Fadism; Schotalaki.p and Cuttuitat
..Ptivrirtism irr Iftigheit Adka6.t.ion (Davis, California, Te'cumgeh -Center, 1977).

-, 48 A ;,-.' ---...... . ,
Fora disctigsion of thesprisuesesee: Jack .D. Forbes. "Native American Studies and .

..

;.. Ethnic Stlidies," Handbook, tot, p..i.t:, p. 2-12; ,,,- . , .

,, 49....I gathered all this information 1 letters, reports, newspaper ituttings - from the Jack
. D. Forbes Collection,Special Collections Departmerit,Strields Libra6, UC Davis, as well as

from Forbes' oini files, and from personal talks to the people involved.
50 . -, ,.. . . 4

e'Jack IL Forbes, Kenneth R. Martiri,David*Risling, Jr., The. °Establishment o6 D-Q, linivemity:
4n Examitle of,SuCcessful Iocrian-Chicano .C,ornc)unity Development. ,'(Davis: D-Q University Press,

'so 'V , ...

. ' 4. 59
> 67. ...

c

,0

V



1972), pp. 3f.

51
Although much has been said about the occupiers being homeless militants, drug abusers

or alcoholics, it must also be acknowledged that without the help of these people, who held
out there' quri4 the winter months oftet, without adequate supplies, the battle for the site
may never.haVebeen won. There were tinws, even when only one occupier held out there, and
there were daii without support froM the Davis group. I have talked to persdnvof both sides .

about this issue, and I am unable retrospectively and as an outsider, to resolve the problem.
instead, I refer the readers to: Forbes et. al., The E4tabZi4hment 06 NU, pp. 5-9 and the
interview filth Roger Neadeau, - both included in this study, ppli,89-93 & 95-99,.

.111,

52
An Iroquois spokesman p rotested the use of the name, considering it "virtuallysacri-

legious to use the name of a deceased chief except during religious ceremonies or in a time
of emergency.:' Peter Jinssen, "OQU: Their Own Place.in the.Sun," Change (New York), 5: 1.,

(Feb. 1973), pp. 45-48; p. 47.
4S
--JackD. Forbes, "D-Q: Why an Indian-Chicano University ?", 3 pp., unpublished manuscript,

Forbes Collection, Special Collections Department, UCD Main Library; box XVIII -

540-Q. Uni5ensity, a four age handout published and edited by D-Q Universityrin 1978/79, / .

-..p. 3."
t.

. -_ ,

. \ ,

55
All courses mentioned here'as examples were actually offered by D-QU ip,the Fall/

Winter semester of 1979/80.

56For
most of the informati

who proved an excellent oral hi
Some Chicanos and other people
acceptable to-include any oral
out"the history of he victori
is nothing I can do bout i.t.-,

on given in this section Ihave relied on David.Risling, Jr,
stOrian pf'DQU and Indian politics and education in general. .,
I talked to were not willing to be named, and I found it Lin-
information given anonymously. So, if this account may-turn
ous", as usual, and not "the history of the defeated",, -there
I think, however, this is the truth.

57
Needlgss to say, that every changeoccu'rring within D -QU, every internal struggle or

. .

even "happening" normal, in mainstream universities, was taken up by the press and reported,-
' t blown out of proportion and described-negatiVely. This still continues today.

.
, . f
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HeaAing4 be6olteahe Setect CoMmittei on PuSidentimt.Campxign Activitie4 06 the

United State4 Senate, 93rd Congress, 1st session: lyatengate and Reta4d Activdiez.
.Book°13 (Washington; DC,: .U.SP Government Pr4nting,Office, 1973), pp.' 5289,95321, 5396

44.m. . .
.

,

Jack D. Forbes and ward dams, A Mode, o6 'Gka#.4-Rbote Community Development:,

The. D:Q. Univelaity Na4ve American LarOvage Pnoject (Davis: Tecumseh Center Press, 1976), .

41-pp., ,

60C
f. the interview with Cipriano Manuel:; "That's What I'd Like D.-QU To Become.. ".

included in this study (pp.- 101f j. Cip's concern about the dying language as an indicator .

of ,de-Indianizatiq and cultural genocide is shared by many Native Americans, language
becoming acriterion for being Indian of non:Indian. I heard this opinionfromseveral people
asked, including Willard Rhoades (Pit"Rive) and Darrell Standing Elk in the interview included
in,this study: "Being Indian is' A,Spiritual Thing..." (pp 105f.) .

0D.

61I
went to t Zuni

Manu at Papego. On M
Dan Ukestine,-a t som
3396.Rueblo Zun ,
friendly readin ss to

62
C.f. interview wi

eser:vation on the same Yield trip after having stalked to Cip
ch 14,.1980 I talked%to the. Director of the Zuni Board of Education,

oT the staff memberS of the Zuni Curriculum Development Program (Box
87327) I wish.to thank all of the people I talked to for their

share information with me.

Darrell Standing Elk in this study pp. 105 -1,13. {

11
- 63

I am referring to isits by Ear eBenton Banai (Red School HouSe) and a Pan-Indian

delegation louring Ge y and oth countries in April andMay 19 8 respectiVely.

',4 64This situation is de 'ed and criticized in an open lett by Jatk D.1Forbes, "How'
to destroy DzQU in a few easy lessons", Jack Forbes Spetial Collection, Box XVIIf,.UCD.M' . ..,
plain Library. . ,

. r, _

. 60 6.
. . 8-.
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65Monte Leach and Mary 7appel, "A Native Way of Knowing", Poidica,and Education! 2:1-
(Fall 1979),-pp. 38-40, p. 39.
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DOU.Accreditation "Sate, For Now
Sy GREG WELSH

DQ University is temporarily out _
of danger of losing their accredita-
tion as a valid, two-year college
institution after a federal commis-
sion last week removed an order
requiring the, university. to show'
why its accreditation shbuld not be
terminated.

That same accreditation commis-
sion, however, placed the Native
American University dna one-year

. . probation for financial reasons in a
move which disappointed officials
at the school; located siz miles welt
of Davis.

DQU President Steve Baldy said,
yesterday in a telephone interview
that he expected better news than
he actuality received last Wednes-
day.

"We were anticipating full ac-
creditation with no probation," he
said. "We got the minimum we,
were expecting." '

the decision, was made after a
six-month revieWsof DQU's status''

as a functioning two-year universi-
ty. Reports that the university had
falsified enrollment records and
had misused some of the federal
land on which the university, sits
initiated the investigation last year.'

According to a press release
issued by the executive director of
the accreditation commission, Ro-
bert Swenson, DQU has made
progress -since last reviewed in
January, but some problems still
'need to be ironed out.

Primarily, DQU must now prove
that its financial status is stable and
will remain stable in years to come,
according to'Swenson.

Swenson pointed to other con-
cerns in his prePared statement
Wednesday.

"These include rights, to use the
federal property, employibent of a
core of full-time facultyestablish-
ment of an adequate library service
and implementation of plans for

,, the development of campus facili-
ties." .

N.

o

The California Ag5ie, June 25,
:

1980

.0

Baldy disagreed yesterday with,
the contention that DQU cannot
balance its budget. "We're as
stable as we've been for a long
time."

Baldy pointed to a $224,000 grant
the university received last week
from the Bureau of Indian Affair's
for operating expenses during the
past year, while placing the univer!
sity in good position to be awarded
$800,000 from the bureau for the
1980-81 fiscat_year

He also said full-time ,faculty,
library s ivice, and the develop-
ment campus facilities will all be
a par of DQU's fall program.

.13a dy reiterated yesterday that
he b lieves DQU has been victim-
ized wing the past year by federal
agen ies due to the fact that it is 'a
Nativ American University and
has had a turbulent past.
"9n our case we feel we've been a

little discrintinated against," hF
said. "Other schools in similar
situations baven't'faced the suspi-
cion we have."
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Davis
snoreStewing all of Yolo county Woodland,

VailB Democrat
California Saturday, March 15, 1;10. 15 CENTS

U given 'high marks'
7By-Robin Campbell

A thnmperson team Investigating DQ Valuer-
sity forthe federal Bureau of Indian Affairs gave
it high marks in ail areas, one of the teem
members said Friday.

Roberta Wilson, director of the Tribal Ad-
, ministntka Program in the Graduate School of

Public Affairs at the University of Washington in
Seattle, and an OgWa Siam said Friday she
found DQU "overall, a very inspirational place."

"I feel very strongly this institution has been
the victim of hammment, and I didn't feel that
way before I came,"ahe said

She is one of three people on a team which
works for the federal government on a contract
basis to look into Indian-run community col-

lider-federal-legislation passed-in-liklhe_
mileges could be eligible for grants ranging
trim ANS to $4,001 per full-time student, she
said.

7

. Qualifying fa the funds, which are intended to
provide a stable financW base for the colleges,
"is not an automatic thing," Ms. Wilson laid.

The eviduationis "a very formal and rigid pro-
ems," she said, and the team was working with a
50-page, nine-section investigation form
developed

by
BIA and-the president's-Office

ol Management ind Budget.
Other team members who with Ms. Wilson

spent three days last week at the university are
pi. Jack' Tine% whom she celled "one of the
mod highly respected community college men in
America," and Leland Pond, a dean at Dull
Knife Community College on the Northern
Chown* Reservation in Montana, and an
Assiniboine

"We went over every record the school could
Puit' dredge uP," papers en the
othor federal audits the school has had, Ms.
Wilson said. The team also sat in on classes.

They looked into curriculum, faculty, Basel
management, student records and facilities, Ms.
Wilson said, adding that after the investigation

, she was "really turned a around in my think-
"

"We came in with prejudicies, we'd Surd
things:' she noted. "But this school comer closer
to meetinctlielpirit of what watintended than,

any Fve seen."
She called the criticism levelled at the school .

lievracist type of thing," and politically
, motivated.

"There imt anything that radical going on,"
she said. "I don't believe enough people have,ac-
tually been out there."

She blamed previous criticism of the bath-
. don, including a January report from the federal
Office of Education which said "there is no
-education pillar going on," on the fact the
school is not "mainstream."

Ms. Wilson said she was reminded during her
investigation of the charges levelled at Reed Col-
lege, a =all paste school in Oregon, durinathe
i9505, wheil it was involved in "encouraging free-
thinking" and was accused of being Communtd,
she said.

The team's report from the team win go to the
BIA, Ms. Wilson said. As yet, no one can say how
much money the university could get, or whether
it will be more than a one-time grant.

M Wilson said the fundidg legidation, es/led
the' TriballyCantrolled Community Colleges
'Assistance Act, was passed to prbvide the stable
funding Indian colleges have trouble geStIng

BEST COPY AVAILAIRE

from tuition or state tix funds.
There are 24 such colleges in the country, 11

currently operating, and eight In the planning
stages, she said. DQU is the oldeld not on a reser-
vation, she noted.

Money under the act has been set aside, the
said, but it may not be enough to provide,cm
going support, and the program is up for linen-
dal re-evaluation by Congress in two years.

DQU has encountered its share of criticism
from federal and state investigators.

The school, which has about 100 students, could
lose its accreditation in June due to problems in
lining up long-term funding, DQU-officials have
said.

And a report published in January initially in
the Washington Star from an unnamed Office of
Education official charged the school was "aElude

behind which welfare is provided to In-
diens."

The report is blamed' by DQU officials for
causing a $100,000 federal Department of Health
Education and Welfare grant to be held up, and

(save discussed filing suit against HEW for
the funds.
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Lois Risling*

"INDIAN PEOPLE NEED TO CONTROL THEIR OWN INSTITUTIONS"

0

*Lois Risling is of YuPok and Hoopa ancestry. A former student of Sacramento State and,

atpresent, a Ph. D. candidate from Stanford University, she has taught both at Tecumseh
Center and at D-QU,.where she is still working pirt time as a voluntary staff member.
This speech was deliveredby her on April 26, 1980 at U.C. Davis for the Native American
CultKe Days, sponsored by the Native American Student Union. 8y the time her speech was

given, many visitors had left, and there were next to no non-Indians present. However,on
the adjoining field, there was a noisy sports event going on, iiraming a very large crowd.
This is what she is referring to at one point in per speech.
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It's been a very interesting day for all of us; and I'm glad to see:you all here. When

I was asked to talk, I asked what kind of topic they wanted me to talk about, and they said

that the people invited me to sw something about education. I thought about that for a little

while because I taught here at the University of California at Davis in the Native American

Studies Department for a Wle and they hired me to do some education. At the time, that

was what I thotaht I was doing. Until I got here and I realized it was not education that

they wanted me to do, it was teaching. They were not intereSted'in learning because.as you

can see, here we have a small group of people, and next to us we have a track meet, and then

we have some other things going-on, not many people are coming to listen to Native American

Studies things or things about Indian people.

I went to school in the sixties and some of you remember the sixties. Some of.you were

participants, and some of you were watching television, which we all,do. People were really

,excited and we used to have things like this, and there would be people all over the place,

lined up to look at Indians, to be with Indians, to be around Indians. I think they thOught

that if they were around us long enough,. it would rub off. But it did not rub off. It did

not rub. off to the point Aat we saw President Carter send a group of people, army people,

into Iran. What for, I guess, to have us go into war? Nothing that they tried to have us

learn at that time has come. So, now, we can look around at this and we see people sitting

around - a few people interested but not everybody interested... There is going to come a

time when people are going to'start listening to Indian people,again, and that is in the

not-too-distant future.

Right now, Indian people are trying to AO some education, not schooling, the thing that

we do here. There's.,a popular song out on the radio now that is,about education and school-

ing. Pink Floyd has'it out. He.tirote that song for his children, and in there he says,

"Teacher, we do4t want. no education. Teacher, we don't want to learn anymore, don't teach

me." He took his kids out of school because he didn't want them to be taught. He wanted

his kids to learn. He wanted his kids to be creative.

About ten years ago, J was asked, "If I was a school teacher, what would I do? " And

I said I would not teach. I would allow my kids to learn because Indian children are not

taught, they learn. And one of the things I said then, and that I still say now is that

when a person is trying to get an Indian child to learn, he takes that child and allows it

to develop the knowledge inside of itself. Let that knowledge come out. Every child,

every person has some natural ability. No one paid any attention then. They Said that is

not the way to learn. What you have to do with the child is to take a toy and give it to

the child and you say, "Here, figure itout." .Inquisitiveness, a child has to be inquisitive.

The child has to develop his own needs and his own desires mills own. I just saw a study

that was done and I saw on television, now, where they say, "Parents, don't give that toy to

It the child by himself, show him, show her, how to use the toy." Indian people have been doing

that for hundreds of years, and, now, all of a sudden, that is the new method for learning,

--the new method for teaching. So slowly and surely they are beginning to learn from Indian

people.

Plants, - Indian peop1i used to go out to have ceremonies for their plants. Some of

them still do. They laughed at us, they said you are stupid, plants cannot understand.

Now, they tell you to play Beethoven, --ah,'Beethoven is a little rough, play Bach, he's a

little bit smoother, a,little to soothe the nerves. Plants can tell whether you like them:

66
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We have been doing it. They are learning from us, but they are stealingit from us. 'Thpy

are raking it. Indian people, they have taken our land, they have taken our learning, they

have taken us. They have left us only one thing and that is"our essence, and that is what

they are trying to take from QS now. They are trying to take our very being, how we do things.

But once yoU take something you do not understand, you destroy it, and in that destrgtionr,

you destroy yourself.

We are now as Indian people trying to take control of our own lives and determine our

own lives, and we're doing that by trying to develop our own institutions. One of those

institutions is D-QUniversity. That is a university controlled now by Indian people, and'-

in a constant state of struggle. One thingaboutIndian people is this: Indian people area

born a problem to this society. We are born a problem. When we are born, this country

does not know what to do with us. This government has only destruction in mind. Therefore,

we are in a constant state of struggle. Non-Indian people, white people in this country,'

become a problem, they are not botn a problem. They become a'problem to us because they are

in a constant state of conflict, not only with us, but with their own society. A friend of

mine told me that you can see it in the way that they die. That when they die, their body,

their essence, their state of being has no place to go because this is not their place.

They are constantly looking for a place to settle, - their spirit is, - because they have

no place here. Lt causes disruption and unhappiness, and disorients them to this society

and this place.

We are trying to help that. We are trying to recreate and control our own destinies

and societies by controlling our. own institutions. One of those. institutions is D-Q Uniyer-

sity. It is a step, it is a simple way. Support must be shown.for that type of University,.

And there are others like that in the United States,, - other institutions and other ways of

developing things. If we do not do that, then in the very near future, we will not be sitting

here. There will not be.these large institutions like this because these instlutiohs go

back to being only for the wealthy and the powerful. And it will be an institution designed

to make Americans Americans and only for Americans.

Money is getting tighter, food is getting tighter, jobs are getting scarce. One o the

things my Grandfather taught me when I was young: he said, "There is going to come a time

when there is going to be a sack of potatoes and a sack of gold, and people are going to

kill each other for the potatoes, because the gold will not be worth anything." And that

time is very near. Unless we do something about it, we will not even have the potatoes to

fight over: Because one of the things that he taught-me from the time that I was a child,

and that I still believe today, is tht if we do away with the water, that if we do away with

the air, everybody will die because you cannot live without water and air. But you can live

withdut gold, you can live without money, and ybu can live without houses and cars and furni-

ture. It is those kindsApfthings that I think people forget, because now we are in a struggle,

for living and a struggle for survival. 4
When Indian people say education, that is what they Teen. They mean the education of

learning. We are not talking aboutchooling, that systein that we see here today, that system

that allows for this to happen, for me tiC",--iland hera'and talk to you and tell yOu, I am

teaching you, you are not learning. Because you are not participating. Because there is an

assumption in this kind o situation that I have all the knowledge and you have nothing.

Tharis not_a 'traditional way of learning. We never talked about teachers, we always talked

Is



about learners, 'and we talked about guiders and that 4s our old people.

So one of the things that I think you should take back from a gathering like this is that

Native American Studies Programs, that in itutions like this, are just entities that must

,come.to an end. Because Indian people ne to control their own institutions.

In that control, they will be able to determine their own llves, and maybe, somehow

be able to save this country from destruction andltheowar it is headed for. Thank you.

BACK THEN ' These were the beginnings at peganswidah-
Quetzalcoati university west of Davis4 which opens its doors for its first
school session today. "Back then" wat only last Thanksgiving, when the
people shown in this picture participated in a fast to focus attention on
their occupation of the former strategic army communications center at
road 3L The occupation started in the early morning hours of last
November 3-- Election Day ., and did not terminate until shortly before
the DQU board of trustees was given a temporary use permit January 14
for the 643 acres of land, 10 'sprawling buildings ;and hundreds of
telephone poles on the site.
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David Risling, Jr.:
1

."MY CHALLENGE TO YOU, FOR YOUR CONSIDERATION 4N THE 80'S"
(Speech given'at the

11th ANNUAL NATIONAL INDIAN EDUCATION ASSOCIATION CONVENTION
December 2-5, 1979, Denver, Colorado)

J

C
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1
David Risling, Jr., of Hupa, Karuk, and Yurok ancestry from the Hoopa Valley Indian.

Reservation, Northwestern California, was the founder of the CIEA and is the present chairman
of the Board of Directors of D-Q University. He 'teaches Native American Studies at Tecumseh
Center, University of California at Davis, (The speech was written down from'a tape recording.)
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My topic this morning is 'My Challenge to You for Your Consideration in the.1980's:"

I would like to begin my remarks by reviewing the highlights of the 1968 special sub-

committee on Indian Education Report to Congress The report was called, "Indian Education:

A National Tragedy, A National Challenge." The report begins thus:
g0

The American vision of itself is of a nation Of citizens determining their own
destiny; of cultural difference flourishing in an atmosphere of mutual respect; of .

diverse people shaping their lives and the. lives of their children, This subcommittee-

has undertaken an examination of a major failure in this policy: theducation of Indian
children. We have chosen a course of learning as obvious as it has been ignored.' We
have listened to the Indian people speak for themselves about the problems they .confront,
and about the changes that must be made in seeking effective education for theievchildren...

The extensive record of this subcommittee, seven volumes of hearings, five committee
prints, and this report, constitute a major indictment of our failure...

Drop-out rates are twice the national average in both public and Federal schools. t

Some school districts have drop-out rates appraoching 100 percent;
. Achievement levels of Indian children are 2 to 3 years below'those of white students;

and the Indian child falls progressively further behind the longer he stays in school;
Only 1 percent Of Indian children in elementary school have Indian teachers or prin-

cipals;
One-fourth of elementary and secondary school teachers - by than own admiSaion , 4

would prefer not to teach Indian children; and Indian children, more'than any other
minority group, believe themselves to be 'below average' in intelligence.

What are the consequences of our education failure? What happens to an Indian child

who is forced to abandon his own pride and future and confront a society in which he has
been offered neither a place nor a hope? Our failure to provide an effective education
for the American Indian has condemhed him to a life of poverty and despair.

Fifty thousand Indian families live in unsanitary, dilapidated dwellings, many in
huts, shanties, even abandoned automobiles; The average Indian income is.$1,500: 75

percent below the national average;
The unemployment rate among Indians is nearly 40 percent - more than ten times

the national average;
The average age of 'death of the American Indian is 44 years, fir all other Americans

it is 65, theinfant mortality rate is twice the national average.

t

aw "These cold statiitics illuminate a national tragedy and a national disgrace. In terms

of an opportunity for employment, education, a decent income, and the chance for a full and

rewarding life, 'the first American' has become the 'last American'.

In addition to these statements the committee bn Indian Education summarized their his-,

torical findings into four areas: policy failure (I), national attitudes (II), education

failure (III),and causes of policy failure (IV).

I. The committee said the dominant policy of the Federal Goverpment-tewa4.\the

American Indian ha's been one oliticoercive assimilation." The policy has resulted in:

1. The destruction and disorganization of Indian communities and indiyiduals.

2. A desperately severe and'self-perpetuating cycle of poverty for most Indians.

3. The growth of a large, ineffective, an& self- perpetuating buCeaucracy which

retards the elimination of Indian poverty.

4. A waste of Federal appropriations.

II. The committee felt the coercive assimilation policy has had a strong 'negative

influence on national attituded. It has resulted in:

1. A nation that is massively uninformed and misinformed about the American Indian,

and his pas -and present.

2. Prejudice, racial intolerance, and discrimination towards Indians ivfar more

widespread and serious than generally recognised.

III. The committee further said the coercive assimilation policy has had disastrous
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effects on the education of Indian children. It has resulted in:

1. The c1assrqom and the school becoming a kind of battleground where the

Ifidian child attempts to prOtect his integrity and identity as an individual by defeating

the purpose of the school.

2. Schools which fail to understand or adapt to, and in fact often denigrate,

cultural differences. :

3. .Schools which blame their own failures on the Indian student aqd reinforce
-

his defensiveness.
...

.
, ..,

4. Schools which fail to kcognile-the importance and validity of the .Indian 1

community. The community and child retaliate by treating the school as an alierinstithion.

5. A dismal record of absente4 eism, dropouts, negative self-image, lOW achievement,

.. and ultin4tely, academic failure for many Indian children. .- -
- . .,

-

. .
6. A perpetuatiohof the cycle of poverty which undermines the success of all,

., .

I'

other Federal programs%
,b,

.

IV. Thp causes of the Policy failure were summarized by the committee.when
.

it said

the coercive assimitation potiey has two primary historical roots:

1. A continuous desire to expeoit, and.exptopniate, Indian Land and physicat

nesou4ces.

2. A ktii-nighteous intotemnee oktAibat communities and cuttdat di66etences.

This report was used as a reference fdr many educational progfams for Indians during

the past decade. Much of the eduationarneeds for Indian people summarized in this report

still exist today.' However, we have made several significant improvements to Indian education

in the 1970's.

The enactment of the Indian Education Act, known as Title IV, has done much to get

parents and Indian educators involved in-the education process of our children as wells as

providing empioyment-an-d-an-o-PpoPtuniiyto meet and participate with other Indians at meet ngs

and conferences such as the gIEA Conference; and The Johnson-O'Malley PAognam6, Which are ow

involving Indian parents in the planning and operation, areproviding much more meaningful

programs to both the students and the Indian community.

The Native Ames an Studies lkognams in colleges have sprung up

and have made colleges more meaningful fo5many of our students. It

employment for many of our Indian educators.,

'-The Buxewa o6 Ind,* Algaira'has made several changes in.its educational program during

this past decade which is making its programs more meaningful to the students and it is now

inthe process of evaluation and reorganizing its tdtal education'program, as was just explained

by Mr. Barlow
3 and will be disCbssed further at workshops throughout the conference..

There are more Indian people invotvgd in edueaVon than ever before and a good number

are involved at the state and national levels as well. We even have an Indian running for

the President of the U.S., Jerry'Running Foxe (Coquille from Oregon). More of our people

are getting concerned with the idea of becoming mane setizau66icigAt and are beginning to

exercise some independence. Many tribes are now contracting tbeir own service from the

Federal Government-including the opergitions of their schools. .

Seveicat tAibes have made commitments towards developing their own colleges.. Some

already have thiballif contAptted colleges on their reservations.

throughout the country

also has provided

I

sy,
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Several Indian communities hale.even developed their own Survival Schools.

Several national and regional organizations haye:formed tq protect and to protect and

to develop their natunat and phybi.ta. A2060WW.e.6. While, all f these things I have listed

are things we can be proud of, we still have not made much pro ess in getting our people

to be a Nation of people determining our own destiny or peopl iving in communities where

cultural differences'flourish in an atmosphere oemuttial respect; or people shaping the
(

lives of our Children to live happily as Indians in a non-Indian society.

Wd have a long way to go to lad 011AdaVe.6 06 the inztituti.onlwhich continue to

suppressior control us,in,one way or another, and.it will be some time before .we will be

able to have the independence need to prevent the destrUction of our tribal communities.

No recognized Indian tribe in-this countey has any real sovereignity or independence, all

are dependent on the Federal GpvernMent for theirsurvival.

We still havea long way to go in getting the schools to teach the necessary skills

required by Indian people to functiokat the reservation'level,ive,My reservation4 where

no history of the tribe,-frao language,, to tribal, government classes are taught in the schools.

Neither are there adult classes taught to the peopleto help then to operate'their tribal

government or to manage their everyday affair,s

Thereis.still the coniinaows delaite o5 non - Indians .to exptoit and expnopn,i.ate OWL tan da
ap

and our Physical resqprces. This isistill.the 4e4-taghteows intotenance, by non-Indians,

to cultural differen'cei' and tribal Communities.
1.0

All of thjs leads me to believe that, if we are ever going to bring significant changes--
to the lives of, our Indian pedple we must do what the Blacks and Jewish people did, that is,

develop our 'own institutiong...

History has shown that every nation or race of people needs its own university, its own
\ -

center for inteflectuaj and artistic development, its own center for assisting in the self-

realization of its entire people.

kIn'the past, many of'bur Indian people have gone through the process of receiving a

white planned education.- Yet very few, previous to the past two decades, have returned to

help their people. Most. had become assimilated into the work force.of the "white" institutions

and manYthavebeeh hired to assimilate more of our people into the mainstream of the "white

world:" Very few, if any, of these educated, assimilated Indians reached the top positions

in the non2Indian world. The assimilation of Indians into the white world, as many of you
. ,

know,
0

has'been fouhd,to A a' complete failure.4 As I said before, what is needed by our

people are eduCational:institutions owned and operated,by.Indian people. The goals of such

institutions Would tie to develop'Indian heritage, with the professional and technical skills

o
necessary to meet the needs of the communities. It is envisioned that these scholars will

teach the traditional values to those who need Acreased positive self-identity anconfidence

while at the lame time teaching them technical skills and occupations which will allow them to

change'both the service and delivery systems which affect the lives of people.

One of the basic values such an institution would emphasize is the sense of community

which includes the family, extended family, local and world communities of human beings. In

many ways this is very different than the individualistic, competitive and materialistic

'

.
emphasis of the European-American educational system. Another value which it would emphasize

is,therelationship of humans to their total environment and their need to live in harmony with

all,parts.of the ecology.
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To conclude my remarks this mdrning I would like to leave these challenges for you to

considerfor the 1980's. .

1. Develop educational institutions owned and operate.,y Indian people.

2. Develop programs that will lead towardtndependenc and away froM dependency:

3. Develop programs which strengthen our Indianness,

4. Develop Indian owned and operated institutions in addition to Indiah owned and operated

educational institutions to replace those non-Indain institutions which presently control our

social, economic, and financial development. ,

5. Provide, more suppOrf to ihstitutions which are now owned and operated by Indian people

(i.e. Do not help non-Indian institutions to compete with Indian owned and operated 4stitution4

6. Develop methods to hel3p0Jan owned institutions protect themselves against those

institutiiiii-which suppress or even destroy Indian institutions.

7. 'Collect for Indian institutions, anthropological information on none:Indians and non- -

'Indian institutions and systems.

8. Require all teachers of Indian Children to be trained by Indian people who are experts

in their Indian culture.

9. Provide experts in Indian culture to help plan and teach Indian culture to oti children.

4` 10. Provide forums and convocations where Indian edutators,elders, and parents can discuss

education goals and plans for our children. .v

11. Discover new ways to educate the non - Indians, so that they can betime better informed

about our people.

While these challenges do not meet all of the needs for Indian education, if carried out

they-will do much to allow us to live in 4iarmony in this non-Indian society as Indian people.

While none of my remarks are new, they do represent many ideas put forth by Indians from

throughout the nation, who have deep concern about the .education of our people.

to close my remarks I would like to qdoteYrom a statementrmade by John Collier in referrAg

to the Anierttan Indian.

They had what the world has l9st. They have it now. the world has lost, the world ,,,

must haviagaih-, lest it die.

Thank you very much.

FOOTNOTES

*.

2Indian EducatiNt A Nat iong Tragedy - A Wati.ong Chattenge:'-446TRepokt of the

Committee on Labor and Public Welf'arp, United States Senate, Made by the Spectt.Suhcommqtge

on Indian Education (Washington: U.S. Government Printing Office; 19741, eToreworei.

IP
3
Director of Indian Education in the,BIA

4
HoopaValley, California

o 6, 6

o

5
John Collier, Indan6 oo the Amelaca44(New Yorsk: W.W. Morton, 1947),p: 15. .
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CALIFORNIA INDIAN. EDUCATION ASSOCIATION'

THECTEAEXECUTIVECOMMITTEEITASELECTEDTO HOLM THE 13th ANNUAL'

ISTATEWIJACONFERNECE ON MENBellt23,24,25,1579 AT THE CAMPUS.OF

D-Q UNIVERSITY. MAVIS; CALIFORNIA.
I

THEME: "INDIAN CONTROLLED SCHOOLS AI COLLEGES"

-

CHAPTERS, PROJECTS, TRIBES, AND INDIVIDUALS SHOULD NOW BE-MAKING

PREPARATIONS FOR PROJECT DEMONSTRATIONS, SPECIAL PRESENTATIONS,

-1' RESOLUTIONS,EpCATTONAL WORKSHOPS/, RESOLUTIONS, DIRECTIONS, TRAVEL ARRANGEMENTS,
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Itsrlic*****************
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D-Q UNIVERSITY EDUCATION UNITS 'WILL BE MADE AVAILABLE FOR-TEOSE'

ATTENDING'CONFOrWORMSHOPS.( ACCREDITED: WESTEU ASSOCIATION -

Ot, F SCHOOLS AND touirms) .

Q0.i: .$ 20.00 Pevirlit.
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, ,..
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Jack D. Forbes
1

THE DEVELOPMENT OF A NATIVE AMERICAN
INTELLIGENTSIA AND THE CREATION OF D-Q UNIVERSITY

,

0 1

I

.

/JackD. Fpres,(PowhataniDelaware), teaches NAS at Tecumseh Center, UCD. Co-founder of

DQU.Ud.initiat of many other Indian projects, he ?till teaches at DQU. For a list of his
publications s appendix to this study.

,w
Footnotes by editor.,
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The $igni6icanee'o6 a Native Ame/ucan Integentsa

Anutntelligentsia" is that sector of a population which utilizes the poWers of the mind

and creativity for purposes of problem-solving, advanced creative work, the. advancement of
.. -

wisdom, long -rang t planning, and soon.

Traditional Rative Ameit, rican societies formerly possessed intelligentsias which were

thoroughly integrated into-the general population. Native leaders were usually also "thinkers" _

and creators of beauty. These leaders, whether "secular" or 'ceremonial" or "-healing" (or all

three) were ordinarily at one with the masses (the general population) and consistently

served the interests of the community -

The invasion and conquest of the Americas by Europeans usually resulted in the wholesale

slaughtdr of the Native intelligentsia as in California) or in their destruction by the various

'techniques of,colonialism. In the latter.case,"for example,'ihecolonial powers consciously

_sotiht-to discredit th&intelligentsia,'deprive it of the abilitylto help educate,the young,

and attempted to create a newchristianized, europea0zed group to take its place.

Att tbieetive tesistance movements must have an pitettigent4ia. Without people devoted

to rational planning, the development ofappropriate ideology, or the education of others:,a

mass movement will inevitably suffers reversals and even complete defeat.

Every revolution-e-truggle must have a "plan" and that plan must include both short -.
A 0

range and long-rpnge objectives. It must also be grounded in a very careful analysis df-objective

conditions. This is the kind of work which an'intelligentsia can do.

A ke.s.istanee movement which tack4,an intettigentaia (or which lads information for

careful decision-making and long-ra04 plagning) taUt u4uatty degenerate into a meh.e .tebettion,

on upki6ing. Uprisings are ordinarily put-downty the colonial power, as is evidenced by the

thousands of Native American insurrections (firitings") crus "ed by the Spaniards, Portuguese,

French, British, and Anglo-AMericans. The numerous slave insurrections carried out by African

and Red-Black slaves also are ex amples of-the same type, as are the ghetto "riots"

Let me give a very specific example of what happenS when accurate information

Indian intelligentsia are lacking. In 1670-1715 the powerful confederaciessof the

(The Choctaws, Chickasaws, Muskogees, Cherokees, Catawba , and Tuscaroras) catowed

of the 1960's.

and a pan -

Southeast

the British,

Spanish, and French to- manipulate them so that a Europea victory was ensured. the various '
confederacies and native republics allowed themselves to be used as cannon-fodder for'European

imperialism,wiping!each other out, selling each other sk slaves to pup Carolina, and serving.

as mercenaries in various European armies. Finally, in 1715, a pan-tribal rebellion took

lace -' but it was..too late. The English were already too'Strong and such tribes'as the

Cherokees and Catawbas held bastZlthers, such as the Choctaws, had littltreason to join the

rebel6 since literally thousands of 4Aeir people had been carried off by °then Indiam to be

sold as sieves in South Carolina, the West Undies, and New England.
4i.

'. The 1715,revnit collapsed.. and the fate of the,South Was sealel:

Of course, historic tribal rivalries and narrow localism had a lot to do with the European

victory. BUt theZkey factor, in my opinion, was the absence ofanYmeans of gathering and , oy,

am:eyeing essential dataxelptjve to:English, SpanThh, and French strengths,tntentions, methOds,
741%

A
V

and waaknesses. .
-

.1 0 ." , 9

'Rerhaplipthis could not,:beltielped:;-since ft could be argued that feW Indians were in a

position jh 1715 to listen fa on. English conversations or meetings in Charleston or London.

On the other hand, the whites were badly outhOmbered even along the coast by a large slave'
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, population, at least one-fifth of whom were Indians,

In any case, Indians of-today must seriously ask whether we are in any better position,

insofar as gathering and anatyzing data,is concerned. Are we, prepared to deal, intellectually,

with the massive power of the structure oppressing us? Do we simply react and rebel, or

do we plan.?

Colemiati6m and the Native Intatigentoia

In any case, colonial powers learned many centuries ago that the best way to prevent

successful rebellions is to destroy, buy-off, or emasculate the native intelligentsia. Rebeta

'without gam!, on without acculate in6oAmation witt o6ten defeat themsetva, thus making the

conqueror's work that much easier.

A few years ago I wrote that:

The ovenatt pkocezz o6 cotoniat. exptoitation tequites that .the conquete4 poputation
be tendeted inztantty impbtent and that the pozzibitity o6 tebettion be eliminated on
at eat diminizhed. This means that Native religions, social units (such as men's societies)
having the potential of serving as centers for insurrection, and traditional political
structures be eliminated or completely subverted...

The moat common pkactice in eztabtizhing a .gong -tehm colony iz to fitenatty Liquidate
the Native population az a zet6-conzciouz nationeity and .to conveAt the aunviving
duats into unoitganZzed masze.6...This process is facilitated by the destruction of Native
institutions...and by the suppression of the Native language..WheneVer possible colonil
systems seek also to destroy Native nationalism by promoting loyalty to new institutions
which support colonialism, such as a church or a government run by the ruling classes.2

az ,
,In the United States the traditional Native intelligentsia was often effectively cut off

from the young people who were taken away to BIA'or mission schools. Li1 kewise, christian mission-

aries atItemOted to split'te communities ideologically.

The immediate effect of this process was to (usually) isolate and render powerless the

"elders," while positions of authority were given to compliant christianized persons whose only
4

'tail( was to obey the whiteman. :The nationalist intelligentsia was often wiped out by,force, as

with the murderof Chitto Marjo in the Muskogee Nation, or driven into intellectual isolation

as were Dr. Cipos Montezuma
3

apd Dr. Charles Eastman
4

(both being driven away from BIA reser-
__

vation enploYmentI.

es5

WA;

By the early 1900's a new Indian intelligentsia was arising,, largely from the ranks of

BIA and mission school ,graduates. But with a few ofceptibns, such as Montezuma and Eastman,,

this new intelligentsia was effectively colonialized and christianized. This group organized

the Soci y'of AmericanIndians, an organization hostile towards "grass- roots" Indians in

many s'gnificant respects.

Inta "mature" (long - established) colonial, situation the native intelligentsia, effectiliely

"brainwashed" as they are, becomes cut off from the masses both economically and culturally.

The native community £ deOived o6 theit Main-piget and mative abaitiel: Not only that,

but their skills are often used to harm long-term interests of their own people.

The brainwasped.cdAdnial intell g a have "given up" They have accepted conquest.

They accept tge rules laid-dow he conqueror. Nationalism, resistance, liberation, and

struggle are concepts which are frightening to

table "bargain" they have made with the systeM

Front the early 1900's until virtuaily the

them, because these concepts threaten the cOmfor-
,,

of. oppression. . s

preseA 4ay the vast majority of "educated"-
. .

. ..... ,

Imtians have.gohe'to worksfor the BIA, other federal agencies, or white-controlled museums-
. .- . .

.

.

;

.

. /
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and schools. Their incomes have been dependent upon continued employment in agencies dominated

by the invaders. Their thinking, their outlook on life, their culture, and so on, have all been

affected or even molded by this-dependence.

. The Socidty of American Indians proAd in the long run to be a very disappointing organiza-'

tion. It failed because it was totally cut off from the so-called "ignorant" and "backward"

Indian masses. Its leaders appear to have held the masses in contempt.

This entire process, whereby a native intelligentsia is co-opted by a colonial system,

is very.well explained in the works of Franz Fanon. and Albert Memml
6
end it isn't necessary

to-review it here. Nonetheless, We need to ,stress that just as many African and'West Indian

intellectuals tried to become Frenchmen, sttoo, many Native Americep "educated" persons tried
-

to become whiteMen or at least "Americans of Indian descent".rather than/Indians."

It is true, of coarse, that an intelligentsia survived within the Indian'community,

consisting in, elders and some younger people who had rejected whiteevalues. (Carlos Montezuma,

for example, returned to his Yavapai people-and worked at the grassroots level.) But this4ch

native intelligentsia declined from the 192.04ssonward as older people died and reservation

colonialism gained ever greater control over Indian life. Still further the grassroots

intelligentsia has been; and' is still, often severely handicapped by poverty, isolation, and

a lack of essential (vital) information for decision - making. In pte o6 the change6 6 the

1960'4 and 1970'4 mot IndiaM4 at the gu441toot6 Levet 6titt operate tin an alio/mat:4:0n vacuum.

It is.easy for misinformation, rumor, half-Vuth, and propaganda to flow into this vacuum and

seriously handicap liberation efforti. ,

In any event, the Native American World, by the 1960!s, had tvlo intelligentsiai, largely

at odds with each other. One consisted in the white-oriented, edbnomicelfy prosperous, BIA,

Christian Indians /po dominated virtually every position of authority. Ellen when well-intentioned

this group comprised a "classical" colonialized intelligentsia, thoroughly enmeshed in the

colonial system.

The second consisted in grassroots elders and religious leaders, many of whom could not

skak-Englisilar, at least, could not read or write it effectively, supplemented b' a few '

"educated" persons who had been able to break the intellectdal bonds°of oppression and a larger

number of poorly trained but. patriotic Indian individuals anxious to work with their communities.
.

It must be stressed that the differences-between these two groups were significant indeed.

One cannot "paper over" the difference' between being a servant of colonialism, however "bene-

fidient,"-iond being an avowed nationalist, The two perspectives are always atwar with each

other. .

The amt.* oti,k:Unive/t4ity.

-It was within this context that t6 concept of an Indian-controlled university was conceived

by this Writer and others in 1961-1962.-
7

From the very beginning the university (call'ecat

first "The'Indo-Americ0 University," then The Native American University," and-lihally, in

' 1970-1971, D-Q University) was conceived as an integral part of a national liberation struggle
, .

for the Indian race.

Needless to state this is also a key reason why DQU has been vigorously opposed by white

eagencies and by the cOlonialized Indian intelligentsia. DQU La the only Native cottege openty

dedicated .to pan-Indian tibmaiion.
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What does this mean? From 1970-71 onward the university described itself_as paeIndian,

that-is, as embracing (in theorjr) the entirce Native race from Alaska and Greenland to the very

tip of South America. This concept must have upset those.people who wanted Native people to

think of themselves as "United States Indians" whose very identity'is dependent upon the BIA
. .

colonial system.

For years NativeAmericans have been told to forget thei Canadian, Mexican, Peruvian,

Guatemalan, Bolivian, and Paraguayan Native brothers and sisters. Not only that, but they

have been tollto.forget about eastern Indians ("State" Indians), "terminated" Indians,

and landless (unrecognized) Indians. They have been told to forget about Indians who are

part-Black, andIndians who speak Spanish. They have been taught to accept white-looking persons

of-fractional Indian,blood who. speak only English(so long as they are good BIA recognized /

people) while at the same time to reject full-blood Mexican Indians who can speak an Indian

ton

And, course, white,racism has programmed most Indians to accept white mixture and to

reject Black mi even though tr 4tional African tribal cultures are closer to our own

.heritages than are most European cultures.

All of this, of course, has been a clever colonial strategy designed-to split the Native

race into as many factions as possible ancito persuade us to accept as permanent the armed,

conquest o, the .Native nations. re

DQU, by embracing pan -Indianism and by ignori so-called international boundaries,,

broke the ground-rules laid down by U.S. colonialism.

Of course, DQU had to break those ground-rules. A platAiotie natiye intetti.gentsia cannot

be devetoped at att unte44,4omeone biteaks the Autez zet by the oppireazon4. Colonialis

fear. and despise native patriotism and their rules are designed to destroy the self-identity

of the conqUered people.

In any case, the originators- of the DQU concept were extremely aware
t
of the need to do

two things; (1) to empower and ztAengthen the t)Eadaionatizt intatigentzia atteady existing

at the gicasatoot4 tetra, and (2) to main younger peopte in zuch a way zo that the would be

able to AttuAn to, their communitiza and.tead the inte2tectuat and creative ztAuggte tibmation,

always in conjunction with the, traditional elders.

"Naturally, this philosophy, so necessary for a national reawakening, can be expected to

arouse the wrath of Indians who are elitists 'and "assimilationists" or of those who continue

to be loyal to'the colonial systenT. Still further, it can be expected to antagonize the

white churches, the white government agencies, anil the white foundations controlled by cor-

porate

41'

.

executives.
1

VS

In short, the idea of creating a university dedicated to a national' reawakening within

territory controlled by powerful groups oppfted.to such a r awakening is, to say the very least,

a radical concept and one sure.to arouse continued and ob tinate.opposition.

. Such has,'indeed, been the case.-

Before proceeding it is necessary, however, to n' e that not all Indians have seenthe

wisdom of establishing such a university. In fact, st Indians in leadership positions do -.

not even' see the need for an .independent Native i

Since the late 1960's the vast majo1:rity of

of white government.agencies and foundations,

series. of "tribally-controlled" junior coil
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ndians,. guided perhaps'by the funding policies

ave concentrated upon the development of a

or "Native Amercan Studies" programs in white

EiS
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universities. 'Admirable as these developments may be (when compared with earlier nditions)

they do not in themselves guvantee the creation of an intellectually liberated Nati intell-

igentsia.

Junior (two-year) colleges are ordinarily concerned primarily with "vocation 1" nd remedial

training, especially in many yuralxparts of the country. Most Indian junior colleges have

courses in Native Studies of some sort or in the ACial sciences or humanities but, of necessity,

these classes have to be operated at a very elementary level. In junior colleges teachers

usually have a heavy class load, do not do research, and, in general, do'not have any oppor-

tunity to write or otherwise sharpen their own intellectual insights. Rural colleges, especially,

will tend to attract instructors either desperately seeking any kind of a teaching job (however

temporary) or ones who are interested primarily in such rural amenities as hunting and fishing.

Any "higher" intellectual interests will tend, in any case, to become, blunted over the years

by isolation, poor libraries, and'hostile administrators.

In any case, the first two years of college will not normally be the.plade to develop

an Indian intelligentsia untess traditional elders are.given a free hand at building the

curriculum. Other pressures (for "transfer' credits, vocational skills, etc.) will usually

minimize such developMents.

Native Studies programs in white universities are few.and far between and they are limited';

with few exceptions, to only a few western states.

in size and must meet criteria set by the ruling whl

cases such programs are ,being forced to admit large

order to "stay a1i and are changing the internal.

audience.

Indian faculty teaching in white colleges are also forced to write what their white peers

consider to be acceptable scholarly or creative works, in order to obtain tenure or promotion.

This means that purely Indian works intended for Indian audjences will not be produced, will

have to be perioully altered, or will have to be produced "on the side."

In,most (or all) instances they are limited

to administratorS,and-faculty. In many
.-.

percenItages of ,non- Indian stbdents. in

content of courses to respond to the majority.
, .

.
.

. .
.

Most white universities, still further, will neverdevelop a "critical mass" of Indian

w faculty. There will usually be-one artist, one historian, one political scientist, and so

pn, so that even if a program has four to six faculty they will always be in different fields.

.
Many colleges, of course, 'will hire oily one or two Indians who will, in turn, be isolated

in separate departments.

an many respects, the development of a multitude of separate, isolated two7year Indiag

colleges is a di4sekvtce to the Indian people. Only one or two'such colleges can ever develop

the size necessary to hire outstanding faculty or to develop a complex program. The tribally-
.

controlled junior colleges can, however, be viewed as an asset if we think of them as meeting

strictly voc tional-remedial-preparatory needs and if we do not fall under the illusion that -

(?

-
they are me ting,attof.the higher education needs of Indian people.

. D-Q University was designed,as a four-year school with a graduatel program, that is as

a, university, puci4ety becaute of the above considerations. It was deSigned to bring together

a diverse tb.of Native-studenttiand scholars in order to facilitate the full-scale evolution

ofa modern Indian intelligentsia independent of white control.' A

Unfortunately certain_conCrete conditions have forced DQU to latWy concentrate on

junion college-level offerings and. to neglect formal upper-division .or graduate. training.
.

What are these conditions?
..k.

.
.

4
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First, the federal governmenihas forced DQU'to become "accredited" which means securing

at'least minimal acceptance by a white-controlled accreditation associatiom Because of financial

constraints DQU.had to seek junior cotlege accreditation. This, in turn, led'to the abandon-

ment of any higher -level work (at the insistence ofthe junior college accreditation people).

Secondly, the-large white foundationS, have proven.to be singularly hostile to the creation s'

of an independent Indian-controlled university. They have withheld funding and thereby have

"forced DQUto seek federal funds prigarily.

Thirdjyl,,the largelotlite,ril)gious denominations, have refused to fund DQU for reasons

.which Vipobably need little explanation. 'Clearly the "liberalism" of some of the major denomina-

tions dOssnot extend so far as to support an independent, non-Christian, educational institution.

(Many, of course, support their ownChristian colleges for Indians or Blacks.)

Fourthly, the federal governmentsince Nixon's 1972 electoral victory has turned away from

the supportdf grassroots-Controlled programs of all kinds. DQU has, in addition, suffered

as a specific target of anti-"militant" policies directed at the American Indian Movement.

It seems very-likely that DQU has been "blaCk-balled" by most federal agencies.

Fifthly, most powerful Indians are themselves linked to the colonial system and are very

much afraid of DQU. It is clear that some of them have used their positions to block"grants

to the university.

Nonetheless, DQU has had considerable success at stimulating the growth of an Indian

intelligentsia but primarily by means of conferences, workshOps, meetings, and publications.

Since 1972 numerous events at DQU havebrought together large numbers of Indians and Chicanos

to discuss signifilnt topics and especially noteworthy has been the ()bringing together of

traditional elders, college professors, community people, and publif schopl teachers. 'Truly

"advanced' and deep dialogueS have occurred in such settings and that may yet prove to be DQU's
N 1

greatest contribution.

Ob,stacte4 Faced by a Native Intettigemtsia

For the moment, however, I want to turn away from a 'Specific discussion'of DQU in order

to probe more deeply into the problems faced by the Native intelligentsia-in general.

We must begin bynoting that the white intelligentsia in the U.S.'is extremely large and
4

powerful, relative to the very small Native intelligentsia. Whether liberal,radical, or

conservative the white intellectuals ordinarily insist that pon-white intellectuals (especially

writers) elter intoa continuous dialogue with, them. They do not tolerate or comprehend an

intelligentsia independent of their continuous embrace.'

This pressure placed upon the Native world arises both from the use of English (or Spanish)

by tHe7Isndian intelligentsia 1(which exposes them constantly iowhite."fnspection" without,

howeVer, forcing the whites O master-allative language) and, secondly, by theOfact that the

Whites control virtually all of the,means for self-expression imagazines, reviews, recording

studios, - galleries, publishing houses) as well as controlling Orromotions in a collegesetting,
41
tsearch grants, fellowsfiips, research libraries, and advanced study centers.

tive intellectuals and artists, to be even,moderately suecessful, muse_go through a

"rit of pas )7 age completely controlled by alien% One simply will.not be appointed to.a key

board controlling a pative American researcHrcollection, for example, or secure.a grant for

advanCed study unless one has produced works "acceptable" to the white world. Moreover, the/
very essence of

.

such "acceptable, works is that they are in dialogue with the white intelligentsia

81.
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rather than with other Indians (and especially not with the Native masses)..

This continuous pressure, whether consciously applied or not, serves to prevent,Ithe full

development of an independent, authentic Native intelligentsiA It ef4Ctively "assimilates"

the Native intellectual into the white-world, or, if he resists, it will_r_aften bar him from

all recognition and guarantee a life of poverty and struggle. (The latter is not bad in itself

but it does severely interfere with productivity and the disseminitioh of _knowledge.)

White colonialism, in short, forces the authentic, Indiah intellectual or'artist to identify

with the Native masses because, once his eyes are open, he can see that he is just another "red

dog" insofar as thp ruing classes are concerned. Moreover, he is a "mad red. dog" and h4s

authentic artistic or analytical ,statements may cause him to be seen as a "frothing at the

mouth, rabid red dog" whose works are'ushookip1 or,"biased" and "repulsive." .(Carione write

or paint the truth and please the white power structure? Probably not for long!)

The Native intellectual or artist also discovers that he is outnumbered by white "experts"

on Indian subjects. Many of these experts have lucrative full-time positions where their major

(or only) responsibility is to write about Indianor comment on'Indian art, etc. Others

teach courses,-run galleries or museums, and otherwise,dominatea job market that could (in _

theory) be open to Mians.
+AO

I don't moan to imply that al's whites who write about Indians are doing a disservite. Some

have produced excellent works andthese authors are usually typified by a degree of modesty

which prevents. them from posing as experts on all phases of Native life and pOlitics. Others,

;however, are anti-Indian authors or are simply "mining's the archives for data to be used for

career advancement.- Still others have tried to write popular articles.or reports reltting to

t

1

contemporary Native-Affairs in spite'of4having no expertise.. But they are the kind of peopl

the NewoAk Time4 or other white publications tend to turn' o, for insight into the "strange"

world_ Of the modern aborigine. (Oriegood thing about this state of affairs is that the shoddy

research methods-and concealed biases of, say, a scholar specializing in the nineteenth-centdry,

may be revealed for all to see in such an article.)

The idet,that the Native intelligentsia must exist, as.it were, in the shadow of a dominant

-white.groups.pecializing.in Native affairs is not unique. It.is a typidal by-Aduct of

colonialism, experienced even more completely by Indians in Latin America. It is a situation

similar to that faced-by Blacks fin the U.S., Africans in the former French and British empires,

etc.

Directly parallel also is the manner in which white "social scientists" took over the

administration of Indian affairs from the 1920's-1930's onward and made tbe.area of Native

. .

Admiry tration "an experiment in guided culture ange" (according to advocate Oliver La Farge
8
).

nother problem faced by the Native intelli entsia arises from the non-Indian forces.

From one direction come the Mormons'with their no ions of an ancient Hebrew migration to the

Americas (coupled with the idea...that Tirrownnes of colo; is a curse for wickedness). From another

comes the pseudo-scholarly cultists who seek to assign Native accomplishments to Egyptians,

Phoenicians, visitors from outer space, migrants from Atlantis, dr'travelers from Asia. Then

there are dose noW seeking to prove that'white Europeans-built megaliths in Newpgland.or

that Black Africtn,-, s developedthe Olmec civilization in Mexico.

And all of thiqt0s in-addition tolgle myriads of Nthropologists !still pushing the Bering

Strait,theory or some new anti-Ind hesis(such as that the Aztecs were cannibals in order

to supply a major part of their p in .needs). . %
- i ,'

i.

J
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It would take a full crew of Native writers just to keep 'up with the continuous attacks

being made by white racist writers, let alone meet all of the similar assaults of local news-

paper editors, columnists, schobl boards, teichers, etc.

We must face up to the reality:that the white invaders of the Americas not only want to

wipe out the Native nations as political realities. They also want to, if at all possible,'

explain away-every Indian contributionso as to either establish their own "nativeness" or to

provide a sort of for genocide against the Native race. (Of course, I should

stress that most professional arthaeologistskand anthropologists help us in our struggle with

he pseudo-scho larly white attackers even though afew of them, occasionally do us a disservice.)

The colonialisufaced by the Native intellectual is one and the same with the,tolOnialism

.faced by the poorest, most oporessed.sector of the Native masses.. The only difference is that

,,,the'Native writer, artist,-Or performer Can, if he chooses, accept colonialism add recast his,

work so that he can make a living: by producing what the system will reward. The poorftt of

the oppressed cannot, of course, achieve such"sucdese (even if they manage to join the army

-or become a reservation cop).

What is it that the system Wants? The system wants Studies about Indians 'Which reveal

"secret's" 'of Native'life in a manner which cannot be at all useful to 99 percent of Native readers.

Or the system wairts.tels abaft helpless alcoholdc Indians* who haven't a political notion in

their Need. Or the system wants song's abdut $ex and romance, not protest songs Or the system

wants paintings of splendid Indian chiefs in yar-bonnets rather than portrayals (for7example)

of'a Papago child dying of malnutrition in a cotton-picking camp.

The system also wants us to write histories.ofliOian tribes using methodologies defined

!"tragedy is,that such "histories" re often worth, the paper they are written on since

by white disciplines and using concepts forced upon us by alien methods of classification. The

the end result is a falsifica ion of reality,. (Slowly but surely; of course, white systems

of classificatiA and disciplinary methods are creating a new "reality" among Indians as the

a, younger genEratlons are indoctrinated'with the way white.people define and describe agd demarcate

1/), propaganda of 'col onialism (television for example) as are our political leaders, tribal chair-
00.- .

persons', and the intelltgentsia.
,

.

. ,

. 'Maybe the Indian people are finished as a viable nationality.

Native:Ocieties.) 1 ,t .

-9D It is difficult indeed to see how all of this can change so long as thE members of the
.

i-Native intelligentsia with higher degrees are.isolgted n white - controlled departments in ,

white universities,lorate teaching in vocational juftr colleges.to students in need of remedial

e-conro

education, or are ftfrced to struggle to keep Native Studies programs alive in hostile tnviron-

11-Isn' it clear that we need to Support an Indian-controlled
7---/

/ The sad truth is, of course, that Indians of all kinds have

in the tuperiOilty of white:controlled institutions. I am told,

Ihe "best" Navajo igll''sohool graduatesaduates do not want tohigh go to Nava

nstead, seek to go to white colleges (even though many of their

4
-

.quality). Other Indians would rather go to Haskell Lndian Junior
. /

control) for the lame reason and also Perhaps because Haskell has

rtAls, cheerleaders, marching bands, etc. ,

,.

* .

We must, in all honesty, recognize thal'our Native yodth are at least as affected by thedi

university?

been "trained" to believe

for example, that most of

jo Community College.. They,

choices are of dubioui intellectual'

College (which is under BIA

a full-range of athletic,

83 .
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But perhapi also we have made a tragic mistake in supporting sometimes reMedial'and

eininspirinOunior college programs which, in truth, might, not effectively challenge the better

Indian high school graduate, Maybe we have put the cart before. the horse. It i4.6 important

that our youth learn to read and write English butisn't it also important to give them things

to read which are free from-the taint'of ghol goilig to do that? When? Are we

only preparing our youth for more effectiye indoctrination by,-and assimiliation into, the

dominant society?

At this point it would-be wise tb review what an intelligentsia is like. Such individuals

as Hank Adams, Richard La Course, Phillip Deer, RdxanneDunbar Ortiz, Vine Deloria Jr., Oren

`Lyons, Mad Bear Anderson, pave Risling Sr. and Jr., SimonOrtiz, Peter MacDon'ald, and Carl

Gorman can be easily identified as members of the Native intelligentsia (of course, mani, others

could be mentioned as well). What distinguishes -these people? Some are writers, some are

artists or poets, some are traditional thinkers, some are college-trained, and some are "grass,-

roots." 'What do they have in, common? They all use their minds and creative skills to think,

-to pioneer, to plan, to propose,, to exploi:e, to create new visions - and they do these things

in a manner which is, to some degree or another, independent of the white system.

The Native People have thousAnds of school teachers, artists, administratorso, and other

"trained" persons who are not part of the intelligentsia (although many could become part of,it).

Why? Because most of these "trained" people do not ask.questioqs, do. not innovate, do not, rebel,

do not rock boats, do not provide any new visions -. in short, they have been tuined by BIA

on othek white schootz to allow the white soEiety to do theit_thinking on cteating dot them.

No degree o6 technica tompetence on skitt can make one an'intettectdat on a creative

attizt. No artist who simply reproduces trite formulas developed in "Indian art" schobls can

help us very much. No, teacher who simply parrots what administrators tell him to say can help

children to learn to think ditically.

The mind erinnot 6anction e66ectivetyi6 impitizoned. An intelligentsiatannot

exist if the minds of the people are programmed to accept whatever colonialism decreeS%

No true intelligentSieis allowed to exist in the So:viet Union 4publiclyat least) because

social and political criticism or artistic innovation are subject to anti-intellectual police-

state control.
.

ft
-

Similarly, most modern I/ ndiin intellectuals and creative artists are people who have never

'leen under the control of the BIA or who have managed, somehow, to live apart from the BIA

and Other white agencies controlling Indians.. °Among reservation Indian's, for example, the

intelligentsia exists mostly among grass-roots traditibnasAwho have chosen not to participate

.% in high-paying BIA:government'jobs (or whb have been barred by poverty or language"barriers).

' An Indian akist or"wri4.ter or speaker, to be authentic, mutt be able tor-make-a:living

co etely outside of the normal White-contro ed agehty or tribal- "government" spheres.

is eXtremely difficult indeed,-and for this riison the Native.intelligentsia:is often

both s2.0.11 and uninfluential What-are some of the probfems? ..x /4

First, a Native writer has great difficulty obtaining publitAtion'for,anY.Tiovel, poem,

play, non-fiction work, or article and this is especially true if the WorkidOkrat things

from an .internal *Indian perspective or seriously challenges white society.., Thingswehich Are- -°
6'

"quaint" or which present stereotypical confused, alcoholic, or "silent and, stoical" Redme -
.. ,

are acceptable, as are good novels wn1Cft lackAdr Indian ,flpolitMil" contend, but.even iheie-

kinds of works have to compete with well - financed white- authors and their books (such.as

. 4OF t. .
. ,

. k
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Hanta Yo9) which are promoted by the publisher while Indian Cooks have to make it on their own.

Native writers are limited to a very few outlets' and most of these have almost no impaCi

on the Indian world, let alone.reachtng non-Indians. Even a "successful" book such as Deloria's.

Custer. Died bon. Yours Sims10 has probably been read byOnly a tiny, umber of,Indians (odtside

of Native American Studies classes where the book used to be widely read).

The truth s that 95 percent of Indian people (I would venture to guess) have never actually

readany boo rittenby an Indian. It might be 99 perdent with 1 percent (about-10,00d Indians)

being the 1 rgest number even to have read a seriousIndian-authored book.

Perhaps at many as 5 perient have read a serious article(not a basketball game story),

but that would be 50,000 people which is perhaps on the very high side.

NorMally, I would guess thataur greatest poems, novels, and books reach only_1,000 actual

-readers (among Indians). My-Chicano book, Aztecan det Norte,
11
-sold 21,000 copies between

1973 and 1977 which means that I had perhpas 50,000 readers for the book (out of a potential

Chicano audience in the 5,000,000 range).. And that book was an attractive Fawcett paperback

selling-for only ninety,five cents! ,

As I recall I received an "advance" of $500 for Aztecas det Noitte and that is all I ever

got. MProyelty rate was so lOw that I never received another dime, and that brings up the second

problem: Tnepennot make a living as an Indian writer (unless,one has some other income .

Most Indian people have to work for bureiucratic agencies or for white people, or t ey

ha;/e to produce art works or books to be sold to white audiences. Economically, most of our

potentially talented people are castrated! They are either afraid to be authentic, cannot

"live"9n authenticity (like air it provides virtually no protein!), or they have never
is

discdvered, in any case, what it means to have a free mind. ;'
e'

BasjAlly,'one must have simple tastes and a modest life-style to be-an "independent".

Indian and while this, is not bad in itself, the lack.of money severely handicaps.suchactivities

as travel, dissemination ofmaterials, promotion of products, sharing of ideas with others, and
. ,0

so on. 'The stAuggte to Auoive cutz down ou the ptoductivity. oi many Indians.

-$i4larly,. working for a Ate agency (sup as a university) leaves little time or energy

(often) for Indian - oriented creative worlr, even where-theatmosphere might be such as to tolerate

it (And most universities will not promote a professor who writes for an Indian audience. For,'

example' from 1972 to 1979 I didn't receive a single "merit increase" from the University of ,

talifornia.because keypeople didn't approve of such publications as Aztecan del None: The

Chicanoa o4 NzItan, Amitican WoAda, A woktd Rated By Cannibats, GA44soots Comuntty Dpetopment,-
The Wapanakankiok-Langua9es, Retigiousfkeedom and the Protection of Native-Amekican Sacked

1;0

Race4, and Racism, Schotalt4hip and Cuttatat Pturtaii4m in NigheA education12:. They ftafed the -

latter study and threatened to have me.fired largely because of if.. (I 'didn't bother to report

half of my arttcleS.))

it . So much for "academic frit eedom." One,is.free'olay if you produttaAicles or,bboks about
. o...

9.4

Indiani but .written tiok*white audiences, or soloy experience indicates. 0

1,11 any caqo if.dneis to _be authentic and have a free mind one must be preparedto pay

the price. SOmetimesit's not too great a'price if one is working for a liberal university;
. . .

but if one is working for a more bureaucratic agency, then the iprice s one=s job. It's that

simple. /
5

So it is, then; that Native writers, artists,singers, and thinkers are severely handicapped.

So many 06°0111e great made have to spend most oi that time Isatetaking cake oi the neceasitia

° 85 4 ,.
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o6 ti6e zo that theirt Lull potentiat never heatized. Still further, they have relatively

few opportunities to have their thoughts, poems, stories, and music disseminated.

We have sg.much talent in the Indian world, but it is constantly being wasted, thwarted,

or stifled. Can we change that

Take for xample our great musicians and song-writers like the late Ed Lee Natay, or Buffy

Sainte-Marie, or Willie Dunn, or Floyd Westerman.
13

They are frozen off of the air waves,
dr

barricaded away from television, and isolated behind the "Sagebrush Curtajn," Most of the time

their records are unavailable (except for'Buffy when she sings 'folk" music). Indian music,

if it,is either "political" or traditional, is, in effect illegal.

The truth is that our most authentic music, books, and so on are all "outlaw" productions,

not "illegal" in a technical sense but outlawed in practice.

A word might be said here also about the manner in which.the white elites bestow "honors"

.upon such Black, Red-Black, or Indian singers as Ella Fitzgerald, Sarah.Vaughn, Lena Horne,

. Pearl Bailey, the late Louis Armstrong, Rita Coolidge, and so forth. If you 021 analyze.their_

songs you will discover that they virtually never sign a song with the slightest hint of protest

or social criticism. They "entertain" white audiences and make them feel good.

Paul Robeson tried to do more than just "entertain." He got into serious social criticism

and was literally driven into exile.

The white corporate society in'whichwe live gives out rewards and punishments in such a

way as to force non-white artists, singers,.and -writers-writers to conform. The vast majority of Black,

Red - Black, and Indian artists who are well known today and who are financiallx successful have

given up all "serious"-work. As "entertainersB of white people they have, in effect, given

up their own people and the struggle for justice. :(Itis true that they serve as "role models"

or "examples," but of what? Of ,"upward mobility" and cultural annihilation ?).

We,'as Indians,. face planned culttiral genocide, and the destruction of our intelligentsia
4

is part of that process.

What can 'we do?
.

.

% Reztohing Ai "Gheatnezz,o6 the IndiJan'Mind" . e& t'. - . 2

When I gd out to give speeches now T don't talk about Indian politics much anyMore: Instead q

,A,.
.. I spec of "the greatness of the Indian mind"*.4,1 read lots of :quotes from great native thinkers,

P, e, , t.
ppet.§, and wrJters. .-Also.radi verylnuch.fnta.the notion.of helping t

.
'to conferences on

/ ....

,hat;ive books:. Roetryongs.,fiction 41rtl.etc. Why? ,,Because the vast majority of Native 11

6 V '4. .4 1
. Pe o p le have .tieerillbraidiashed, into al ost total ignorance aboutfiheTrown inteliectual'Icreattive

.

. ;. , .
.

.

. .4 heritageo; Some4ow I./gyve to reyive'the "greatnes Of the Ilidianmind." 'If weitiqt we'will.
. ., , . . ..

is, . all-perist as Indians. 41 .f 606, . r
-I

wee.
.

Historically Indians alibilosoliheatpeOpPe;.a.race of "seekeh:atteryfen.: ii3eFilaps- : "- "?
. . 16 v ., ..t. "kr, 4,

no group, of people anyfteredias so universally yalued "wisdom" (as .to mere technic t: .4
/

,
expertise). But that heritage has byen guged by the.hard.101 of tale fictiti4s.hlion th '44heig.., ,. .." ji, 4 .

. Indians areignarant savages. Incredjrb as it may seem,7there ark truAnds of,indilhs who . .-'" -
4-

haven't the least SWaivnes,cs that their ancesiorsjiatifntetteipat civilization. This is.
, .0

§ '$,

41 0,

especially true amdng,easfern Indians and among christiatWied gObuisfs farther west. ,

I recently .read an article by a Lumbee author, .in rhe,Cana. Indian Vo:i.ee. The article,

an effort to reviv the notion of a "Croitan"oidentity fmVhe Lumbees, was enough to make any

Igdian cry not only because it echoed all of the fundamentalist christian stereotypes about

86 ,
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Native history but because itireflected.our failure as Native wrifert and scholars to reach our
. 4

on people with accurate information. Many Indian people, in placeslike North Carolina (or'
i.

Oklahoma), are hemmed in by a, shroud of racist, anti-Indian propaganda. It oozes from the pulpits,

. the newspapers, the radio, the television, and from school textbooks. .The Native- intelligentsia

has not been able to pierce it., .. .:.
0 It'is true that occasionally in such,areas one sees a,copy of A124,6asne Motu here and,-

e

there. It is true also that one meets individuals thirsty.for accurate information. But by
..,

and large we have failed because most of our publications,lcassette taPes, 'alternative tilms,
. . .

and art works are not reaching the Indian people, especially in the "Bible Belt" 'states.
Bookttores and_ record stores do not carry our materials, libraries do not buy them, and iocal. 40 ,

, Indian.newspapers,olike-the Ca/Edina. bid-ban Voice, do not offer any promotion of Nattveimaterials.
If there isto be aNative intelligentsia, if it is'to grow, and if its products are, to_

be of any value bo this generation of Indians we mat seriously consider changing a few thingt.
s ...

First,,we must all support D-Q University in,its efforts to go beyon dnunior collme.ge pro;
graming. The trustees of DQU have approved the incorporation of a, DQU Center for, Advanced

Audi es, 'a separate school offering graduate degrees. This progr'ani mil 1 ; however, fail .unl es's'

additional funding is located and unless estAlished Indian scholar's ai'q willing to Work with\
4 DQUsgraduate students., i '

,, S .
Additionally, we shotd do-everything we' can to help DQU develop advenoed\prpgrams in such-,. . 0 '' ' t.

areas agfilm-making and television production., creative writing, a,nd Native language literacy.
(DQU formerly had '.an excel lent`PaRago literacy program but' it lostfederal flidinb at a'critical' yo,

4 At '" 1 s
Secondly, whether atpJ or elsewhere., ,we need to stimulate the creation of a new styleof ..

a a .9 Or * . o

Native' film, one which directly serves the pals of. Indian liberafitn and which uses dative s `'o
..

s . , ,. to. 4 .u.

*languages as-much as possible. -* . ----- ° 0.. , ,, ,.
.4 At ...' z', ,0

' iy, Thirdly,°we need to-,encoura.ge writing in tlitive langtiageAunless. vte have to become '. .
.,. , IV ,. e

0 4

# monolingual Englip=slieakers). Alitiof ckur:languagg wiH die if they dtst only.a the oral _

. 0 ,

, level._ 'Ian.), will disappear within the nextlime Ukten years unless mas ve efforts are mace" -.-.

0 . .. :?,,,,,,;.R. a .0
-

°
,

., tosairoVate.,leettping.' * "°*, --* .,
. 1) 'e

O . Langda.ges ith arenot used wifikdie, People itillte learn to read uitilesstigereIi,S,; .v r .u., . 7.0 wlit ,. ,
. .. ,, .

...
, -

something to be read. `% ..
, 4 .

,

point. DQU also helped Zuni gea literacy'project es.tafiisbed.) rs-

. ,e ,,

A 1 Fourthly,,we need to find w s,te bring Native writers, artists, etc., together'. at Indca.0
. v,. i

f .- gatherings (not at white-dominated Conferences) iri order to stimulate at) ihernil° Indian dialogue->yz- ii , -. . ......-2 -0
. e k '. Mdse groups need :to use the DQU !fact 1 ities4or this purpose. . _

Fifthly; we need to support the D,--Q University press and other Indtan-confrolledapuplish-se
,

.

ding programs. Moreover, we need to deveiop a national Indian dissemination program that
; Win

.1
make Indian books, pamphlets, !tapes, records, films, videotapes, etc., aLailabIeon 'a national

/basis, reaching every Indianfommunity. 1%4 ' , 11'.
, I

0; °

°
d

A catalogue of such materials would be .a beginning. But beyond thatwe need to -consider.

ways of developing local- programs, such as -a "mobilektsfore owned and operated by kfamily

which, reacheS all of the pow-wowS, conferences, and communittes agiven are'al.,(frhatts suld a-
mobile -Stores could provide a family with a livelihood and also r ult tn.thorough,

It iS clear that we cannot break into the average white boo store cmostOf which_ are now

chain-owned and operated)., except under verY. rare circumstances.
)

, 87 96
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Finally, we must Maketsurd that all BIA schools, Indian- controlled schools, and Title TV
0

education centers purchase Indian- authored materials. Th4 is clearly not the case at present,
I .

since the buying power such agencies, alone, could have,made "best-sellers" out of many of
i0,

iirour books, :pamphlets,4 assettes, and films. , ., ..

.:We still dreamofi D-Q University where Indian filTs are made, whey bright young Indians

share dialogue with great Indian minds, whef'e books in Native languages are published, where

.Indian novelists get together to discuss Indian literature, and where thd Native'in.telligentsia

has*aNhome-base, secure from white control. ,

k
.

This dream has notteen realized yet. A start has been made, but'only a start. Will the

national Indian community realize before it is to late that the struggle to create 60U is .

central to'the Nativg movement for self-determination?

Tribally-controlled junior cotleges are popular because they can be operated locally:and

can At into the needs of the reservation tribal bureaucracy. Each tribe wants jobs and money

ly if it tries to meet

merging Indian middle-

flowing into its reservation.

A national Indian university is more difficult to create. especia

the needs of grassroots Ind traditional people as well as ihoseOlof the

class.

Is,there an Indian constituency to support a pan-Indian university?

constituency to encourage the development of an independent Indian intellig

with DQU will help to answer both of these questions. .

FOOTNOTES '

2
Jack D. Forbes, "Colonial4smiand Am&ican Education" in Joshua Reichert an

l'eupectives on Contemponalw Native Ametican and Chicano Educationat Thought (Dav
University Press4 1973-74,pp. 17-38):

3

oCarlos
Montezuma (Ywiapai) edite d the first pan-Indian periodical in the seco

f this century.

Is,there an Indian

entsia? What happens

Miguel Trujillo,
is: D-Q

Q 0

Charles Alexander Eastman (Ohiyesa; Sioux) worked as a medical doctor on Pine R
the Wounded Knee massacre 18'90. He publ ed several books, among them Indian Boyhood
andjum the Deep Woods to C4vita on t 6Y, both reprinted tq.,Bison Books (1971 and
'respectively.)

5

d decade

idge during
(1902)

1977

Frantz Fanon, The WItetched ob the Earth (New Yo.rk: .Grove Press: 1968, 1961).
. .

6
Albert Memmi, The'Cotodizet and the CotonZzed (New York: Orion Press, 1965).

7
C.f: pp. 21ff, of this study.

8
.0liver La Farge, "The New Indians" (toted btmemory.).

'Ruth Beebe Hill, Hanta Yo: An Ametican Saga (New York: Warner Books, 1979.).

10 $
Vine.Deloria, Jr Cuatet Died 4o4 your Sa ,(London: Collier-Macmillan, 1969).

11
Jack D. Forbes, Azi'eca4 det Norte (New York: Fawcett, 1973).

;
.

i2
Excepting*Azteme dee Witte, all these were. published by Tecumseh Center, UC Davis.

"Their °records were released by Canyon Records (Ed Lee Natay, Padi Ortega), Vanguard and
Folkways (Buffy Sainte-Marie), Akwesasne Notes/White Roots of Peace (Willie Dunn) and Perception

(Floyd Westermann).
,
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Roger Neadeau*

"WHO'S GONNA HIRE A MACHINE-GUNNER.::"

q

f

4..

*Roger Neadeau is an Ojibway from Red Lake Reservation, Minnesota. He is a student of UC Davis

and has been involved in AIM since Alcatraz. He took part in the Pit River struggle, Wounded
Knee II and, here most importantly, in the occupation of the D-QU land-site.

This interview was taped at Tecumsd'h Center on April 10, 1980. There is a story behind it

that deserves being told. Aft having finislied_the-draft-of-thaptet 2 I discussed some
aspects of, it with David Risli g, Jr..., who then told me about some of the conflicts between

the occupiers and the D-QU i tiators, and I made changes in Vie manuscript accordingly. The

6

next days while talking to, oger Neadeau, Ilfound out that he was one of those occupiers
from outside Davis. Agajn, I made some altEhtions in the manuscript. Also , I am including

the part of our intervi& relating to D-Q,_giving Rogees point of view. 'The next item

after this one, taken from The Wabtiahment-oli p-Qp by Jack Forbes, David Risling, Jr.,
and Kenneth Martin, will give you 'the other view. (c.f. pp.' 95 - 99 in this anthology).)

I

I
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-No! Nobody had access to any kind of vehicles or anythitg.

-So'you had toleely on outside support? .
A

-We had to rely on the people over here, . ,
-How did you get along with tr. students who were out there?

-f myself, I got along with everyone, but that doesnit mean everybody eke got along. I

think that the majority of people who went to schbol here, they eventually just stopped going

*ow.,

out there, and so there was more or less just a handful of people out there.

-Were they the same people all the time?

-Not it changed.

-You-mentioned earlier that, at times,ou were the only person out there?

-Me, - or some` other guys from out there.

And how many from the Army were out there?

-I think, the people from the Army there were only two er three at a time. They were '

changing shifts. We never had any problems because mostof them who were pulling gUard

duty out there, they were stationed there anyway. They were operating out of Sacramento,

and they were only there One month or two, or three months, and then they were getting out_

We used to-sit around and talk, with them in the guard shacks or have coffee with them in

their guard quarters where they were sleeping at.

-In the press cuttings that I found there's another incident'tha Was related. Something

about a fire in-one of the buildings out at DQU. What was that?

-That was - how that fire was started? - You see, there were two people sleeping in that

guard shack right at the front gate. Because there were always curious people coming through

there, and in order to stop all the traffic coming through, becauseyou don't know who's,who,

they shut the gate and there were two guys sleeping in the guard shack. There was no-heating

in there, so they had these space heaters and their sleeping bags. Anyway, what Appened

was that the space heater set one of the sleeping bags on fire and just ignited the whole.

place. By that time we were living in the administration building, and when they found out

that the place was burning down they wen't out there and tried to put,it Out. And this guy

named Manuel Cortez went right into the fire and burnt himself bad. They didn't have any

cars out there to take him to Woodland General Ho4ital, where they would have treated them.

!I guess this one (a private hospital between DQU and Dayis) Was the only one-there. hey

had to hail down a car of.a passing motorist in order to get to,this hospital over.there. I

think there were Leroy; Charley, Manuel Cortez was the one who was burnt, and FrankV?Itz.

-Were they all Indians?

-Yes. Fra'nk and Manuel were Paiutes, and Leroy is a Cali

O

ornia'Indian,,a Monos plus the

friend of mine who had been to Viet ,Nam. Anyway, they cam to the hospital and this hospital

said they weren't going to treat him because he was not cove -d by insurance. And Leroy

and them guys, I guess they had been drinking a little bit, an when they were going to,be
. .

turned away and this man was hurt, they figured that it was the o ly recourse to force the

dLtor to treat this man. And he was Seriously inju'red.

-Was that the only excuse the doctor made, that he wasn't'covered?

-Right!

-Why do you think the doctor said t h t?

-I don't know. They weren't'going to )treat-him because he wasn 't covered by any insurane

Anyway, Leroy pulled a knife on him and Frank got into ft also. You know, they started

' o o



E

.
-No! Nobody had access to any kind of vehicles or anythitg.

-So'you had to ely on outside support?.

-We had to rely on the people over here. .

..

-How did you get along 4th tlfg students who were out there?

-f myself, I got along with everyone, but that doesn't mean everybody else got along. I

think that the majority of people who went to schbol here, they eventually just stopped going

out there, and so there was more or less just a'handful of people out there.

- Were they the same people all the time?

-Not it changed.

-Youllentioned earlier that, at times,ou were the only person out there?

-Me, - or softie' other guys from out there.

-And how many from the Army were out there?

-I think, the people from the Army there were only two er three at a time. They were

changing shifts. We never had any problems because mostof them who were pulling guard

duty out there, they were stationed there anyway. They were operating out of Sacramento,

and they were only there One month or two, or three months, and then they were getting out.,

We used tosit around and talk. with them in the guard shacks or have coffee With them in

their guard quarters where they were sleeping at.

+.04. -In the press cuttings that I found there's another incident'tha Was related. Something

about a fire in-one of the buildings out at DQU. What was that?.

- That was - how that fire Was started? - You see, there were two people sleeping in that

guard stied(' right at the front gate. Because there were always curious people coming through

there, and In order to stop all the traffic coming through, because.you don't know who's who,

they shut the gate and there were two guys sleeping in the guard shack. There was no-heating

in there, so they had these space heaters and their sleeping bags, Anyway, whathIppened

was that the space heater set one of the sleeping bags on fire and just ignited the whole.

place. By that time we were living in the administration building, and.when they found out

that the place was burning down they wen't out there and tried to putsit Out. And this guy

named Manuel Cortez went right into the fire and burnt himself bad. They didn't have any

cars out there to take him to Woodland General HoSpital, where they would have,treated them.

?I guess this one (a private hospital between DQU and Dayis) Was the only onethere. They

had to hail down a car of passing motorist in order to get to,th4s hospital over,tere. I

think there were Leroy; Charley, Manuel Cortez was the one who was burnt, and Frank Val ez.

- Were they all Indians?

-Yes. Frink and Manuel were Paiutes, and Leroy is a Cali ornia'Indian,,a Mono; plus the

friend of mine who had been to Viet Nam. Anyway, they cam- to the hospital and this hospital

said they weren't going to treat him because he was not cove -d by insurance. And Leroy -

and them guys, I guess they had been drinking a little bit, an' when they were going to=be

turned away and tHls man was hurt, they figured that it was the o ly recourse to force the

cictor to treat this man. And he was seriously injured.

- Was that the only excuse the doctor made, that he wasn't'covered?

-Right!

- Why do you think the doctor said th t?

-I don't know. They weren't-going to reat-him because he wasn't covered by any insurand

Anyway, Leroy pulled a knife on him and Frank got into ft also. You know, theystarted
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arguing with the doctor and everything. Aid this thing turned into a confrontation. What

° it broke down to: the doctor-was saying that they were not going to do it and these guys were

insisting that they do do it. Anyway, they were going to kick them-out of the place and then

Leroy grabbed the doctor and told him, "Listen", he says, "you know,you have to do it": And,

I guess, whoever it was out there, the press got hold of it, and they blew it all out of

proportion.
\

-Was the police involved?

- I imagine so.

(Here, we were interrupted by a phone call)

- You mentioned earlier that those people went on trial? -
-I think they did. I don't know exactly what the outcome of the trials were, but I know

my friend Leroy was arrested for tit, anyway', and Frank left the state,, and he went to Nevada,

and from Nevada he went to British Columbia to escape prosecution for that. And the person

who got seriously burnt eventually moved back to his home, too, in Reno."

-Do ely of these people still pave anything to do withIDQU?

-No.

-So, what happened to those occupiers?

- I guess the one who got burned, he works and-livesin_Reno_, and has a wife and three-kids,

I think. And Frank has a wife and two kids, and Leroy is in'San Quentin.

-What did he do?

-Well, he turned into a wirio,and he jest started drinking really heavy. And because he

was so big and everything, he strong-armed a few people; and he was subsequently busted for

strong-armed robbery. I think he's doing two years. He should be out soon. This jus,t :

happened recently, you know.

- Doesn't this happen to a lot of Indian veterans?

-Shit, I guess its probably more or"less frustration and feeling of hopelessness. You know

you can't secure any kind of job. They are discriminating agairrst you anyway for being

an Indian and also for being a Veteran. They don't want to hire you because you might flip

out them, or you have some peculiar or erratic behaviors. That's about all I can think

abo t it. Plus,,I think, they don't have any kind of programs that do cater for veterans, -

or combat veterans, anyway, as far as psychological copflicts `are Concerned.

-Do you think that psychological counseling would help?

-I think it probably would. - And they don't have any kind of trade. Who's gonna hire a

machine gunner? -.Or one that used to carry a rocket launcher, or whatever? Or just a ground-

pounder that used to Carry a rifle? Nobody has any use for them, you know.

-So they're misfits when they come back?

-Right. I.

-Coming back to DQU: ?you said you left on Deed Day?

-Yeah, I.feft on Deed Day?

-How did you feel when you left on Deed Day?

more7R-less felt that -. Well, I was glad about the fact that they secured the title'to

the place. I figured that my stay there was more or less over with because they n't have

any need for people occupying the place any more.

f-Wmildn't there have been anything that you could have donejto stay?

-I guess, I could have stayed and become a student:but j wasn't eligible foI,any kind'of
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money or that ki

taken care of.

stayed at DQ as

because I wasn't

less eventually

-When was that?

-'72.

In this case,
obvi4sly, the
press did not
receive all the
sensor ioaaJgo
sip or eye-witness
information they,
had 'hoped-for.

However, questions
and suspiciong
raised but left
unanswered may
lead to,rore
fear and un-
certainties than
full info &nation.

nd of thing, because I was AWOL*from the service.and I had to haVe that

But, eventually, I did have all that taken care of,.and I went Ack and

a student for a quarter. But I wasn't really successful, then, as a student,

really interes d in school or any stuff at that time. So I just more or

phased myself outLof that.

Zhe 'Democrat
DAVIS EDITION

Serving all of Yolo county ante 1107 Woodland, California Saturday, ebruary 20, 1271

Youth burned as ffre
guts building at D-QU

A youth we herds and face were burned
when fire gutted the guard snack at Dial west
of Davis early today was reported in good
condition at Yob General hospital in Roadie:12
this rooming

Manuel Cortez, 17, whose address is listed as

Deganawidah-Quetzalcostl inuversity, wu tint
taken to Davis Csnmunity hospital on county
road 31 about four miles east of the former army
communicants.; center which is bang set up as
an Indian-Chicano sdicol

A duturbuce reportedly took place at the

Ow

M .

AS 7C718""t
10

'

,

6A01
FIRE AT Dap = The guard shack at the former army communications
center west of Davis, now the site of the Indian-Chicano anawidah-

. Quetzal icoan university was gutted by a flee of undeterm ed origin
_shortly after midnight today. Manuel Cortez. age and address
unavailable, suffered burns on the hands and face and was taken to
Davis Community hospital for treatment.

Youth burned at D-QU
Ceetiesed trim Page 1

press time today No one oh duty at department
headquarters in Woodland .prof eased any
knowledge of the case other than a Proword
radio kg entry.

Eight law enforcement Wkers from four

*AWOL = Absent W1 hOut Leave

y

organisations Davis and UCD police, the
California higlWray patrol and the
department resanded to a radio can ad-
°sing of a "knif e fight" at the hoofing:Mb was
an separeet reference, to to quick nuking of a
ladle daring the aforementioned argume
however, and no injuries were inflicted.

The Cortez youth's oompargors wait reported
to have made remarks shut Ailed radal
prejudice co the part of hospital slattern. ,

Wm was nertond at about 2:10 am. and no
further incidents =wed.

Davis hospital when one of the youth's
pardons apparently became enraged at a
because he (the companion) telt the
man was not giving the sufferer
tention Eyewitnesses said Cortez'
paned a knife on the duke, no injury was ,
however. No arrests were reacted.

Avelstant West Plainfield The Wet AI
D4/11 Is

located, said the %eters Are department was
the first to receive the Mann sheeny after
mkbight. The Winters department notified Yob
county carununicaUtok 'Midi then contactpd
West Plainfield headquarters.

Bascomb add he andtis ma got to the guard
shack with three engines =mats after a
Winters detachnent and engine arrived on the
scene. He 'Indicated the all building was
completely on We at that time, with Game
belching from doors and windows. No ore was
then in the building, be added The fire was
artingutsbed qukkly and &womb ad his
firemen performed an oo-thesacene In-
vaatigation.

"There was no evklence that the Are started
near a major electrical outlet," the aasistant
the told the,"Democrat" afterward -Nor wee
there any evidence of a stove to the babe."

One of Cortez' computers, however, was
quoted by a law '1'1N-cement officer Tatar as
stating the fire started Ina ported. gas heater.

&womb, a farmer Wcodlandlire captabard
kapector. said he would "namely" conduct a
followuplanestigation. tan Old not Inlaid to do
ea in fhb case.

"Our job Is done," be declared. lbe Are la
out. No lives were lost

We decided root to continue investigation
because of Indefinite audition t the Ste. I
have no intentloo conducting further in-
widget's! talus I am so tended by my

luVrft:e occurred at an
ItlanquesliatahlyInopportune time: Indians and, atican

Americans from an ova the country an to/
ether tomorrow far c Serencas m We
organization of the new Institution of *bar
learning.

. The regional ellrector of the federal depart-
ment of health, educatica and welfare Thunder
recommended to department beedenwlal
Washingtca. D.C. that the *roar army die be
permanently awarded to MU. The Nance
department and the geetral services ad-
ministrant° must Iles approve tbe treader.

The story of tine incident at Davis C6ratratter
hoaltal atter the fire is somewhat sketchy. The

thine Vole
wcaunite

y
the

etderrris o dep

parrtmisdeInct. ion of

sad
deputies involved had not filed their Mat by
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Scuffle at hospital

-) Fire bums youth at DQU site
A racial flare-up took place at

Davis community hospital early
Saturday morning when friends
ci a victim in an earlier fire at
the DQU guard shack charged
that he was receiving
discriminatory treatment.

Four area police departments
were called to settle the incident
after one of the youths allegedly
pushed a doctor up to the wall
and put a knife to his throat.

No arrests were made.
Manuel Cortez, 17, whose ad-
dress was given as
Deganawidah-" Quetzalcoatl
university, was reportedly
taken from the former army

hospital officials who say Cortez
will be released in four or five
days.

According to a nurse on duty
at Davis commuzgyitwo young
men repcctectio her at about
12:25 a.m: that "there was a
man badly burned at the army
communications center about a
mile down the Winters road."
The nurse, who wishes to
remain unnamed, says she-
called the Davis ambulance
service, and was assured an

Aristotle
communications centi-f-by--
friends to the Davis ccaununity
hospital after he received burns
in the guard shack fires. is on

page 10

ambulance would be sent.
(The Davis ambulance ser-

vice says it did dispatch an
ambulance,but that no one was
there when they arrived).

Shortly thereafter, four
youths including Cortez entered
through the emergency door,
and the nurse says "there was-
much screamibg and yelling
from the moment they stepped
inside the hospital." ,

The nurse further emerges
that all hospital personnel
'resent including herself were
submitted to extensive obscene
name calling by the youths, one
ci whom pulled a knife Ghia&
off - Cortez' - jacket.

ap-
proximately

'doctor arrived ap-
proximately 10-15 minutes

_later,_according_to_the nurse,
No other injuries were and was immediately barraged

reported in the fire, and Cortez with obscenities. Then without
is now listed in satisfactory provocation he was pushed lip
condition by Yolo general z,===mwata:ismi,m, against the wall and a lmife waa

Davis Enterprise
Feb. 22,1971- - 1

when he arrived by a nurse who
.1wstericaffy told him several
/Indians were threatening the

doctor and nurse with knives.

Peterson said he met
iisistence from one Indian
when be tried to enter the
emergency room. However, he
was able to deal with the con-
frontation without resort to
force.

Risling sad Jack Forbes of
DQU were then advised of the
incident by the Davis police,
and they came out to the scene
by about 2 a.m. according to
Riding, and all was qiket.

According to the Yob county
sheriffs office, which had
indadictica in the case, no
arrests have or will he made.
Other police departments

responding to the call were
Davis police, university police,
and the California highway
petrol.

The earlier fire was - handled
primarily by assistant West
Plabdield fire chief Al Ewalt
who has juridictica over- the
area where DQU is located. He
was balled by the Winter; fire
department who initially
received the call.

According to Plainfield fire
officials, cause of the fire could
not b:==1, but that it
was No
one was around when

cluiridYBiwa*

and other firemen arrived.
Despite the fire, Indians and

Chicanos from around the
country met at DQU yesterday
to discuss plans for the
university.

held against his throat, ac-
cording to the nurse, for "at
least 3040 terrifying seconds."

Dave Risling, a DQU leader,
told the Enterprise this morning
that Cortez' friends felt-that he
was being improperb and
discriminatorally treated.

°They (Cortez' friends) told
me the doctor laughed at them/
their Indian clothes, and asked /
crazy questions,Lsalalisling;
"I think they felt they we
forced into it."

Risling added that he thou&
that the incident was un .
fortunate, that' the doctor
himself later sac) that, and
"that's why they are not Sling
charges."

PetersonPeterson the
Davis police department who
responded to the call said he
was lint at the emergency door

(Continued on page 1.0
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Jack D. Forbes; Kenneth R, Martin,.David Risling, Jr.

INTERNAL PROBLEMS FACED BY THE 0-Q MOVEMENT*

. *The' following.article is an excerpt taken from a small bookletdby. Forbes, Martin, and

Risling, entitled The E4tabti4hment oli V-QUniveuity: An Exampft oli Sueeesqut Indian- '.

Chicano Community pevetopment, publishdd by 0-QU Press in December 1972(10 pp.; pp.5 - 9).
I have included ithere together with Roger Neadeau's account of the occupation and incidents
surrounding it in order to allow readers to put the mosaic together themselves (c.f. pp.89.--93
of this anthology).

Unfortunately, none of the former UC-Davis students involved in the occupation, whom I asked,
were waling to give an interview or write an article, so that their point of view.is lost.

4
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Inteknat Pubtem6 Faced by the D7Q Movement

The occupation of the communications center site by Indian elements on November 3

(EleCtion Day) ultimately created a new setyof problems for the movement which threatened,

from time to time, to cause the entire effort to fail. Initially, the occupation was

completely under the.control of students from UCD and several nearby colleges; within a

?Pew hours, however, Indians who had been associated to one degree or another with the Alcatraz

and other occupations (and who were non-students or ex=students) arrived. Many of these

newcomers were unaware of the history of the D-Q Movement and did not understand or wish to

. adhere to a multiple strategy of occupation in support of formal.acquisition by recognized

procedures. Instead; they ,argued for simple seizure or " liberation" according to a doctrine
y

of "Indian rights" which refused to recognize the legitimacy of negotiating with the white

gov4rnMent. To some degree also a few of the newcomers had embraced a style of Indian life

which included the use of drugs and alcohol, and which, if allowed to develop at the site,'

1 would threaten the success of the occupation.

Initially the 1Tfers of the occupation were able to discourage the presence of drug

users and persons who\did not wish to adhere to the purposes of the occupation. They were

able to do this because, of_a combination of foitunate circumstances. First, the student

leaders were of high calibre; second, they perhaps had learned something of procedure,

strategy, tactics and leadershiR principles in the Tecumseh Center Native American Studies

program, or elsewhere, ancrthird, morale and co/Lit de covo,Was high. Nonetheless, it

took a considerable effort, on the.part of both students and facultyleaders, to prevent

the occupation from adopting a confrontation philosophy."

As tOe.months wore on, most'of the student occupierwere gradually forced to return

iotheir studies and to devbte their energies to other matters. The "occupiers," therefore,

gradually changed in composition,'as non-students and ex-students came to predominate and

total numbers dropped. By early 1971 the majority of the "occupters" were- Inttians who had

inot participated in the original occupation, who had never studied at Tecumseh.Center, and

who were partially unfamiliar with the original goals of the occupation.

Many difficulties developed, the details of which need not concern us here. It is

'
generally recognized that in any effort of this nature there should 66 discipline and loyalty,

for otherwise:a movement can either be.altered in its purpose or destroyed by unplanned

actions., It was difficult to maintain:loyalty and discipline, however, when the "occupiers"

were largely newcomers who had come to the DQU site ontheir.own, with no one's permission

(i.e., as "free agents" in the Indian liberation struggle) the official leadership of DQU

could do little to control the situation because their court case prevented' them frdm entering

thesite and, in any case, the occupation was under student direction.

The Indian students were unable to maintain control over the occupation after the First

month or two ,because few of them were continuously at the site and because, gradually the

"occupiers" began to assert themselves as a legitimate power - center in their own right.

' It is, of course, not at all,surprising that the "occupiers developed as-a distinct

group not answering to any other authority. The very fact of their being in occupation and

having the ability to greatly embareassthe total movement created a.polsibility of power

acquisition. If they had been fully loyal to the collective leadership they might not have

made use of their power, but,as eplained above, about half were "free agents" having no

deep friendship, committments.or associations with the bulk of the people in the DQU movement.
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Optepsibly the differences which deloped betweenthe "-occupiers" and those on the

"outside" related to such mattersas having hot food delivered regularly. In reality,

however, the disagreements were much deeper. The "occupiers" felt that they shot' iid have a

greater say in policy-making (although two wePe DQU board members) and, more significantly,

they distrusted the - motives, or disagreed with the objectives of the leadership. In general

the "occupiers" wanted to be sure that'DQU was to be a truly "grassroots" institution and

not merely an Indian-controlled replica of the University of California. Some or all of

the "occupierwere highlY'alienated frbmwhite society (and even Indian society, in a few

cases) and were suspfcibusof'all "white" procedures. One or two had serious problems-with

alcohol and, perhaps, drugs. It may be that a few had locateda resting place where they
4

'didn't have to work and where food was f'ree (although not always good). The ratter persons"

may have favored, essentially, developing the site as a kind of "inland Alcatraz" (where .

'people could just do what they pleased, with few responsiblities) rather than as a university..

The general character of the "occupiers" was that of persons wanting very much to be\pruly

Indian but few 'of them having really strong grounding in any particular traditional 'Indian I

, culture.

As the weeks passed the "occupiers" began to bedome more and more hostile towards those

on the "outside", referring to themselves as the "outcasts of DQU" op several occasions. Many

of their grievances and concerns were legitimate since, from their perspective, those on the

outside were not doing anything of signifigonce. They failed, however, tO/lee all of the

activity going on, activity which was necessary to actually secure legal title to the site

(including the obtaining of funds adequate to convince,DHEW of the University's future

solidarity). It should be said, on the other hand, that the movement failed to maintain

enough constant contact with the "occupiers" and especially failed to offer any on-site

instruction intraditional Indian life-ways, strategy and tactics et cetera. The shortage

of manpower can be blamed for this failure, but it wasJailure nonetheless.

Evepts,reached a climax after the site was turned over by DHEW to DQU for supervision,

in January. On several occasions the "occupiers"4ssued ultimatums and prevented DQU

persons from entering the site. Finally, a confrontation occurred when the "occupiers."

(and "allies" brought from-Alcatraz) tried to prevent a large group of Indians and Chicanos

from entering the site foria*meeting. After much heated discussion at the locked gates it

was agreed fa_hold an all-Indian meeting to try to settle the differences existing between

the "occupiefs"vand the "outsiders".

The meeting,(February 2) was largely successful, in that the majority of the Indians .

present reached a general consensus. The trustees present agreed to speed up the plan

whereby a mass meeting of Indian people would democratically select the Indian half of the

Board of Trustees, while, in a different room, the Chicanoewould do the same.

On February 21 some 400 Indians and Chios, of all walks of life, converged on the

DQU site to, for perhaps the first timein history, select democratically an* openly the

governing board of a university. They chose to retain all of the existing trustees who

were present and willing to serve but added to them, to make a total of 32 trustees. Many

committees were formed and all internal problems seemed resolved.

Unfortunately, however, the "occupiers" ,(who had now. dwindled in nutier to about six,

and nope of whom were students) proved largely uncooperative. The most/hostile at times

threatened the Wray of committees to operate. Finally, however, they got into, difficulties

, 97 , \
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with law enforcement agencies and were eventually forced to leave.

The April 25d "Deed Day", when the deed was formally handed over to the DQU trustees,

saw an end to the'internal difficulties described above, for-the most part. 4

Anabye ca o6 the Inteume Pubtem
It has been necessary to review, even if superficially, some of the internal problems

of the 6-.Q Movement, in order to,make clear that DQU, like most Indian 40 Chicano efforts,

was not created, without serious difficulties.

First, d few ohlems arose because orthe nature of the D-Q movement as an alliarice of

'Indians and Chicanos. rprisingly perhapsr this factor was of relatively minimal significance
4 ...

for several reasons:

1. Although the occupation was Indian, the Chicai6 undertook to raise funds, obtain
supplies, et cetera, so that everyone was involved;

2. Most persons sensed that-there were few, if any, racial differences between the

two groups. individuals in toth groups ranged from full-Indian in appearance to
Caucasian appearances;

3. It was soon discovered that the cultural, social, and political values of the
two groups were markedly similar;

4. Close personal friendships were forged during many hours of working closely

together, and

5. NO religious differences surfaced in spite of the tact that virtually all of the
Indians were non-Christian While a majority of.the Chicanos. were, presumably at

least, Roman Catholic.

The last element of the "occupiers" included a few persons professing anti-Chicano

'feelings, however, they were equally hostile tgwards othrIndians following a life style

different from that of their own:,
.

In summary, the Indian-Chicano coalition functioned well and has contnued,to show

ao signS of diminishing in effectiveness.

Second, occasional prOhlems arose because of the bringing together, in one movement,

of adults and youth ranging in age, from the upper teens through the early sixties. This

proved to be of no real significance, however, confirming --the Indian and Chicano belief that

the "generation.gap", et least, is not one of our more serious difficulties.

Third, a few problems arose because the movement included both academic (faculty-Staff-

student) types'and community people. Again, however,` o serious difficulties aro , probably

because the staff of Tecumseh Center lid motif the Chicano academics were already accustomed%..

to (and dedicated to) working with the comounities.

Fourth, the most serious problems a\ose because of:the-bringing together of persons .

withedifferent life-itylei and values. Th;is,,however, only reached serious proportions when

the last group of "occupiers" came to largel;prepresent a higfjly marginal, anti-social
.

variant of detribalized urban Indidn culture:\ That is, the last group included one orti

persons who were unable, or willing, tosubordinate hostile' and violent tendencies to

movement, loyalty. -

,
.

,
'

,___/-tpn the_whole, of course,=the D-Q:movement w s extremely successful, especially so, when

we consider .that the movement commenced "without adime" and continupto operate with'no

funds of any consequence through mid -1972. .toMe ofIhe major factors contributing to the
. c

.

internal success df the movement fieed to be examiner, .

1. The movement included a group pf persons with many talents and, often, with comple-
-,- . _
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4
mentary, skills. The most important talents were in the area of inter-personal relations,

i.e., being able to work together and encourage an atmosphere of unity.
.

2. The movement included a wide spectrum of persons but'all were deeply committed

to Indo-Chicano liberation. Almost all could be categorrfed as "separatists" or "nationalists"
(as opposed to "assimilationists") and virtually all were realists pursuing$a moderate-to- .

radical strategy. A few of the more "conservative" soon became relatively inactive while
the "confrontation for the sake of confrontation" people played a minimal' role.

s.3.' The movement was democratieand open, with ' no secret meetings (although stall

groups-met to plan specific aspects of the program). i .

_.

o 4. Persons who could not"be trusted were not involved in leadership positions, nor

were they relied upon for assistance. This included Indian employees of the federal gatrnment,,

Indian employees of 0E0-funded programs, and persons known for vacillation under pressure.

(This is not to say that all persons'in the above categoriesgories declined to help, but simply-that

no reliance was placed upon them). ..

. 5. No major Indian or Chicano "ppliticians," tribal chairmen, et cetera, were involved

in the movement. (This prevented, perhaps, "grand-standing" or in-fighting on the part of . .

the leadership). .

r
, . ,

6. The movement always had the potentiality of success, since ileople in the movement

knew hoW to grapple, at least in.theory, with every kind of legal, 6ctical, proPagandtsec,

and technical difficulty which arose. In this area one. can see the importance.of academically

trained and/or experienced people working in direct alliance wit'1 community people. "Gras'sroots"

people, probably could not have successfully acquiredcthe site in the face 9f bureaucratic -,

opposition. '

V*.

4

THE L D IS OURS
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Cipriano Manuel,

-------
.

"THAT'S WHAT I WOULD LIKE DQU TO BECOME . :

.

a'

*el

4

4

K

.
.

*Cip Manuel worked together with DQU on the NALE (Native American Language Education) project

42ar in 1974/75 as, the coordinator of the project on the Papago Reservailon. Today, he is a

member of the Tribal Ct ncil. The interview was taped in Sells, on March 11, 1980 during

a visit to Papago. ,

**,
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It't very different from what it,used to be. All the ways in which we used to handle our

affairs changed radically. It is the decline of everything, including the language, - par-
.

ticularly language. That's where I think the major problem is: the decline of the language.

-When the RACE-project starZed; did it start here on the Papago Reservation? I mean, was

it initiated right here?

- Well, yes.

-How did that come about?

-It wasn't very easy. We had a real difficult time, trying to Vitiate it. But'it came

about mottly because the elders were very excited about it.

- From the.teginning?

-From the be9inn4g. ,The way that we presented to them, they began to get very enthusiastic

about it in the very beginning. We heavily relied on them and they were heavily involved in

it. That was to me why it continued. We had,our site where we operated, from, away from

here. But the minute we got it here, which I knew was going to happen, the people and

the politicians here, locally, the BIA, the Bureau of Indian Affair, A.you see, this'is- the

center of all the alien formsof how we are NOposed to be, and this is the center...

-You mean, the BIA fought the project? .

-Oh, yes, very strongly.

-What reasons did they give?

- They didn't really give any reason. They were just against it. And they were - as usual

with everythirig else here - very subtle. Well, to give an example: when we were being

audited by the government, they came here and they went to talk to them (the BIA tribal

establishment) and they got the information from theft that we were fighting, -' and they

believed it, that we were against them, that we were just an enemy to them. Then, they
,

believed it. You know, we have four different education systems operating here on Papago,

we have e Bureau of Indian Affairs, we have the Public School, which is State controlled,

twe have e church, which'is the Catholic church school, and then we have the tribal 1 and

the only One that tridd to work with us was this tribal one.

- Does the Tribe have its own school?
.

. . .

- Oh, yeah, it has. 'I mean, just one portion. At that time it was called the Early Child-

hood Center. That was strictly tribally run. And the only reason they worked with us was

because one had a person in there who was very supportive of her native beliefs. And they

fired her% meaning the Tribal Education Department. We'have a tribal Ed cation Department:

(Again it is misleading. What it does is that it'actually works and supports the public

school, catholic school and the BIA. Now, when you hear about it, called the Papago

Tribal Education Department, you get the notion that this is the tribe's,form of education.

. Yet, what it does, it supports the others: itworks with them. -And whatever curriculum

or form of education they hive arranged, then, that's what they prom te. What I feel, and

I'd like to press for, is revitalizing the Papago way of education.

- Anything like, Survival Schools?

-I think it's even more radical%because I

just using the native language, because I

world, mathematics, we have it. The only

there we don't have to move into English, instead of the other way around. Well, and that,

went over like a lead-balloon, - it 154Q:t go nowhere. I've never been'to a Survival School,
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said we would do that from the very beginning,

feel that whether it is economics, 'aw, the'whole

thing is We can work up the curriculum. From
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I don't know hoW they want it, but that's how I was trying to plan.,,I,Aon't think, the

Survival 14hools use the native language. And we started to.work on it. Of course, we

rere
criticied, we were opposed, saying "Can you enter into the area of mathematics?"

So we started to prepare a time table,, in Papago. We were going. But as usual, the system

and the way, the methods and the rules that these people%have! _When we were working on

this time table, multiRlication table, I wanted it to be just this. Just a very small

group, like maybe, one grade, and have.it introduced just to that very small segment, and

also have it so that it woilld be put on strictly a trial basis. asked that we test the

)students to see where they're at, from the beginning. And then, after a period, or even

periodically, test it to see whether they really have gained anything from that. That would°

establish what we were doing. If it is not working, then we would rework ti4.gath and see

if we get it so that they'would be able to comprehend: But, man, these people, as usual,

they got all excited, just saying, "Well, that's great that you can do it. We!re.gonna'use

it." They weren't even going along with the plan. And they wanted to do it right Wiy.

-Where, in all the schools'here?

'-Right! As I said, we moved here. Right herd. We were out at Santa-Rosa,- for a long tip,

that's where we were first.

- And you tried it out there?'

- Yeah. And since it was new, at that tibe, we hadn't reached that far. Because we started
. .

from, some say, scratch, but if there's anything below that, that's where we really started.

And while we were to Santa-Rosa we were just fighting for survival all the time: That was

the first stages of our existence. Then, the last portion, we were here. We moved here

into a trailer. So it was here we triecito work with the elementary school. It came apart.

-So, there's nothing left of it?

Nothing.

They don't even use the materials anymore?

-No more,.exart...I take it back. We taught - when we were at Santa Rosa, one of the

things that we did was we taught some of the people that were employed by the BIA, the

public school, ...

-Was that the boarding school up there? I think we passed it.

-Yeah, that was the,one that was definitely against it. In fact, one teacher who tried to

work with us was threatened. But schoolg like Saint Simon, and others, well we taught

them. And now those people that we taugfit are teaching in these schools.

- And -they are Indian teachers?

- They're Indian teachers, yes.

I don't !chow what, but just like you are saying about how people as far remote as Germany are

sensitiv" it.
**

Well, it's the same way here. I somehow found that. Like, when we

were having classes here. Myfirst interest inteaching the language was back in 1970, ten

years ago, at Pima College, here in Tucson: I noticed that most of the people that did

well and were very interested were non-Indians,...tion-Papagos. The Papago students.,chot-,I

-had, in my language class, they couldn't 6are less.

-Well, why do you think that is A)?

-I don't know. I don't know. But that's, that was the same way here...I don't know, I

really don't know. Even my own children. If I could work it, if I could turn it. But I
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-don't.have it. I don't know what it is. . And it's moving, it's even more so now than ever.

4'

-Do .you think thereA should be a.center where people' of your mind could melt

-I think so. think there' is a real need to'exchange, to discuss .some of these views,
c

ideas, And see. From what'little I have been able to discern from my contacts, I feel that,

. ibasically everything is, almost the same, the way we look at life.

-Do you think that D-QU could become.a place like that?

-It could, I was very supportive'Ofit, except.that what we have already pointed out. It

seems like everybody wants to push it under. What I would like for a center,f it would be

possible, to be located-on ail-Indian settlement rather than..., but on the other hand, if-

it can't be, then that'A* I Would like DQU to become, even though my preference would

be to - see, last Counci eting I talked that we should work for a Community-College tere

on Papago. And that was on of the things behind my thinking. If we could get that kind -

of an establishment here.

-SoJhat the young peoplewom't have to go away, - yeah, that's tough. I know that J. is

the only Papago up there, and thatrscpretty tough.

-=Mat's definitely one of, the effective ways in the erdAion of our ways, getting the young

people away. 'Crhat's why I want to se em hlre.

Throughout the USA there
are large,and'often
costly programs to
attract NatiVe
American students
to the. largb

establishment
universities.
However, these
progrerms will

also help to
accelerate
the process

of cultural erosion, des-
cribed by Cip Manuel in

this article and dis-
cussed by Jack Torbes
in his essay in
this collection
(pp.75-b8). Un-
less Native
Americans con-
troltheii own
institutions,
preferably on
site, there
will be no
changes.

The Educational Path '.

for
American_ Indians

* I'd told Cip Manuel that in one of the shown on German television about Native

Americans in the US and Canada today, therewas.a sequence ab t Papago and also about

the language project, showing elders producing educational aterials, etc.
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Darrell Standing Elk*'
.

BEING INDIAN IS A SPIRITUAL THING

1

4 .

'
r ,k

*Darrell Standing,Elk is a -Sioux om Rosebud, South.Dakota; He came to D-QU in 1974, after
having worked in California or 16 'ears. He is a graduate from UCD, Tecumseh Center, and.he
is currently working with t at univ rsity as an EOP counsellor. Most important, however,.is
his work with D-QU, where h: teach: classes dn Lakota language and religidn, condOcting
sweat ceremonies and helping to ild solar homes, arbors and Whatever is needed.

The following article is based on several interviews taped at Tecumseh Center in Spring
1980.

'
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My name is Darrell Standing Elk. I was born on the Rosebud Reservation in South Dakota
t

in 1940. I first came to California in 1958. I went to Pit-re Indian.School in Pierre, .

South Dakota, but I refused white education, and I went to school, probably, at most, eight

years.

-Were the teachers white?

-Yes, they were all white. In thos'e eight years those people instead of teaching me something

in education, they were sobusy taking things away from me that they didn't have time to

teach me 'anything. I wasn't interested in it anyway. In those days they always said your

dad has to go to jail if-y0 don't go to school. So it's a must. If you don't go to school
. -

police will come and check on you at home.

-Has that changed since then?

-In a way it's still there. There is some new word for it now, "Truant Officer." That's what

they have now. They go around the community and make sure the kids go to school. That's the

same thing.

-Would the truant officers be Indians, working With the BIA?

-Yes. They .get their information from school. Whoeqer n?t in school, theycall hirup

and go over. .

.

.,

-Was the school you went to a boarding school?

No, it was a public school.-

s.Yere they allIndian kid

N

-No, they weren't. There.were just a few Indian kids going .co school there.

-How Oes the relationship between.,..
, ..

.-It's not good where I am from. In South Dakota, there tsn't'any relatio*hip at all. As

far'as I am concerned, there is only..., Akre are only Indians and Whites. If you are

Indidn, I don't care'what you do or how much money yodhaveor anything. .

-I know South Dakota to have the worst reputation for racism agains't Indiafis, and if you

think of,Janklow being governor,-why, that proves it., When you said. earlier that you. still

have Contaqs with the people back heme, how do you...

-Even thbui'I'm in California, I have contact all the time. I am going to relations and

relatives, even if I have to\go back six times a year,-I'll do it I'm into religion. At

oridfrtime I put aside my religion, and I worked ha'd at a job for sixteen years, construction/
. 10

carpentry, and all that stuff, in San,Jose, California. I finally decided that that wasn't'

for me. Physically I ps getting sick. It-was just something that-I did. I wasn't trying

to prove that I could be while person. 1t was something that I had, to do.

-You said that, physically, working lathe construction business, made you sick?

-Well; actually, it's not physically,. Physically, to work in construction, was good for me.

What got to me Is that, day,after day, I had to go, early in the morning, getting into that

rush hour traffic, that really gbt me. Then, coming back, it was the same way., So, once I

left San Jose and came over here I didn't have to worry about that. .

-Wh'at year was that? - . .

-That was 1974. tually, I quit the construction business in 1971. Then I worked at Lockheed,

which is a satelli e center. The reason I was working there was that I could work at nights

and gb to school during the day. I went to San Jose City College. Then I left City College

to come to U.C. Davis. I met a person who came from U.C. Davis who made it sound like it

was really good over here. I'm here ever:since; I lik(it. I like the place. It's smaller
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than San Jose, not much traffic. 'Then I got interested in D-Q, because I'm used to working

day after day .and on weekends too, sometimes I even have two jobs. Not because I want to,-I

just like to ieep myself busy,' So, when I came over here and I was going to school, I was

missing something, then. It seemed like I wasn't doing something that I was used to. So

I started going out to D-QU, and then I started building these sweat-lodges. There was one
. .

the're but it wasn't in usefor years. It was really in a bad position. Even the covers were

all rotten. Nobody ever cleaned it, or nothing. It just sat there. So, I pulled that one

daWn and rburnt it. Then I built one there and'I started going in a cigcle, and F came
. .

out with that four pointed star. When I first started it, idn't...

-So, you started the four-point one first?

-Yeah,"but I wasn't...That wasn't intfntionally done. So, I built one, and when my uncles

came tobless it, a lot of peqple shelled up and they had to wait. So, I thought, I'd

build another one right next to it. So, when they were there I built that other one, so

they could bless it before they left again. When I did that, it wasn't enough, again. More

people came, and they had to wait in line. ,What I did was, I was going to put three in

a row, Not exactly in a straightsline but kind of curved. When I put that one up, i started

building another one.' Before I knew it I got seven of them, and then I ended up with thati,.

It's kind of a national thdng, you know. It wasn't intentionally done. For some reason

it just came out that way. I didn't measure it out, but all the sweat-lodges are almost '

spaced alike.

-You'said earlier, you had i,.hard time later on figuring out...
.4111

-Yeah. Later on I figured out how to lay one out on paper. It's hard to do. So, anyway,o

that's how it happened. rt was not intentionally done but, for some reason it came out that

way.

-You mentioned once that there are-seven forms of prayer in the Lakotah religion...,,

-Yeah, there is. They call it "Seven ways of praying," "seven rites. 410 It's the way they

pray. The sweat lodge itself is a prayer. But that's one lodge, then one lodge is the Sun

Dance religion, and so on.ft I could give you the names of thesein writing, if you want me /

to (cf. Appendix 1), That's the way. Sioux have seven ,ways of praying. All those other ones

are almost like ceremonies. There's the hunkapiye, they call it, the making of relative.'

They take somebody in the family. That's how they never have...then they take somebody.

else. That's how they always have a mother, a father, you know. I think it's really a

good practice. People keep it up. The old. people you take, they're just like your own.

-So there will never be motherless 'children, fatherless children or old people without

somebody?

-I know for a fact that it works out really good. It actually takes place of your mother

or father. Some people should practice, -they should still do those things.

-After you built those sweat lodges or as you built them, the Sun Dance came to DQU?

-Yeah, then Dennis came, and he asked me...

-Was that in 1975?

-Yeah. He came
.

out there. He and some other people sweated out there. They said they want

to...thi would 'be a good place fur the Sun Dance,-you-know. And they were Tooking for a

place, I-guess. They came down 'from Portland, Oregon, he was going An )trial up there. So

we sjrted building that arbor. But I already !Tad all those o paper..1 sketched it out.

So'it was on my mind already: I staked it all out. I knew f e and a half feet radius will

k
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make a sweat lodge. I. got it all figured out, all we dtd is start digging a pit, putting

up the lodges. We centered everything on the arbor. One line there, its centered all the

way.from the tree at the entrencethe fire-pit and one tipi,--it's allcentered

-What do you say if people, for example California Indians, id the Sun Dance does not belong'

there?

- Yeah, sometimes.they say it doesn't belong to them. Every once i.n a while they might say.,
f -

thatsome people dance in the Sun Dance but some other people don't'like it. ,It's not their

religion. I think it is godd that they try those things. Theydon'tlhavelpo Particpate.
.

They can go there, and the main idea is, when they go back to their reservation, they could

look around and think "What happened to our religion? Atone timewe had.a--Whateverit,

was - -sweat lodges and all the ceremonies, they used to be here. Whatever happened to them?"

And they start thinking about-Oat, because theyrve seen the Sun Dance. So what they do

is, they start researching among the old people. And some old person might still remember

a little bit about this and that. So they might start building that again. That is how ,

they come back with some good things,,right now. But that's ,mostly what theSun Dance is

all about. People from different tribes get into it and when they get home, they least

set up °a sweat lodge. At the same time, the way I look At the Sun Dance, is that we want to .

build some good men. That's the wholething. If the whole person wants to take the $pir,itual

Way, and if that person is not really thinking that he wants to do tha , -well, that perton

could go wrong. But if he really meani...It's all individual people, ut a person should

do what he wants. You cannot fool yourself.' Because you have your own mind. If they really

want that, they came tit of it. _Then they go back to their community and then they start

showing things people have neverseen in that person. That person might have used to drink

quite a bit, or have been Into drugs, or whatever. He might completely just drop that and

be a different person, altogether.

-Yeah, r know it's happened with people.

- But the people that aren't completely opposite after the Sun Dance aren't sincere, tIfy

weren't sincere about it. They want to be this and-that, but that's not what they wanted.

--Could you say something about he Longest Walk?

- I think the Longest Walk, what1part I. had in think that was the greatest thing that

ever happened-to me, besides building thOweat lodges. I've donea lot of things 'but they

were nothing compared to these things: builtlifig the sweat lodges out at school, then I

had a little part in that Longest Walk, and then on that Marathon, Run (500 mile min)... These

three are the things I always will remember. I'm still into it. All of them. I'm actually --

like a protector of those things. If they arefgoing to do it again, I want be there to"

correct the things that went wrong. At least mention it.

-What'do you think went wrong? '
.

-Well, Adthing wrong, but the things that could 1\e done in this way and not that way, because

at the Longest Walk we didn't. It wasn't planne . Itis something that\had to happen. So '

it happened. And it just took off from here. W didn't give ourselves much tiMe to plan.

We needed a tuck 'to carry, all the back-packs, w needed this and that, to get aliongwith

it.. Thesecar the things I'm/talking about. A d'..in the-meantime, we were misinformed by
. .

some people ttlat .thought were ehtber medicin mienen or spiritual people. We were misinformed.

And as an Indian person, we'd go against it o we-fell into those. kinds of trips, too.

Those things have to be dealt with.
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-There's going to be anoth Longest Walk this year, I understand.
. _

-This one coming up? Y
.

-How's that going to rk if the Walk starts in June and the!'Sun Dance is in the end of July?

-Well, they could c me back and dance. Some of them might even wanteto come back and be On-
.

that Run, too (c.f, appendix 2).
. -

-So, it's not the s e people going all a rois.

S-No, not necessarily. 52meoof them, maybeliwo cri-. three of them, will do'ihat. I thought
,

about a lot of ihings,like, what I was talkineAdlit. This time,'I thought, we'd lust

go state by state. We could take something, from here !to Nevada. That could 6ea staff,

maybe with an eagle feather on it, -so that's our part. We've covered our state. And we

give i,t to some Indian in Nevada, Paiute, Shoshone, whatever they be, they could carry that,

across their state. I don't care hoWbthey do' it.' If they want` to-make it horse-file,

walk it, or run it, or drive it. -Then those tribes, whatever tribe they are, they could
0

take something sacred and tie it on-to that staff we gave them,,or maybe make their own, and

put it together. Then give ,it to the people in Utah, on de Utah' line. The Utes then take

it from there, or whoever it's going to be. Indian people--well, /I% pretty sure that's

the way we all think. It will get to wherever we want it to, we don't ave to send it to

Washington,'D.C. We want to go coast to coast. The idea was to pray with 'something here

atthe end of the land, at the ocean, and take that all the way and do the same thing over

there. What6er it is. We could keep it some place., Whatever it is, we could bring it

back. Somebody could go over there and bring, t back, and we could put it in an office of

the Longest Walk. 4
There's another Walk coming I guess A know taut that, uh? But I don't know where

it's gonna start, or how it's gonna....In fact,.I think on June'lst, that's when it's going .

, .

ah. That's what Dennis said on:the quad (cf. Appendix 3). And they would arrive in

Washington, D.C. on election day. That would be a parallel to. the Trail of Broken Treaties,

they also arrived on election day, I think.
.

, *--Yeah. So, this might g this way, the southern route. The Trait-of Broken' Treaties was

up from Washington and tha a The Longest Walk was right:through the middle of it. So

this could be all the way along the south side.

- Touching, the Gulf, even?

-Yeah. It'll work. I feel certainly work. But then, what we are going to dothen,

before they start, all the stages will be set. If a person is.qommitted to go,frdm here,

we hive to get all, the 'gear together. We'll get a truck, a pick-up or whatever it's going .

- to take, because it's going to be a lot of people. So, we'll get all of that organized now

for'June 1st. In the meantime we are going to bring some traditional people, po;sibly

medicine Men, and we are going to sit down with them and ask them "O.K.; how are we going to

do it? How do we start? Are we going to take a pipe agony?" We are-going to ask those

things. We have to'really. sit down with them and ask them for.directionst. We are not going

ito Jump into that again. Wel1,1Who knowti maybe some of thal old people might want to go

along. .That would be the best thing that could happen to'usi if some of those co4 go

along to guide us in everything* we do. That would be the greatest thing..., if some of those

* old people went along. We'd.start in the morning; we'd pray 'in the morning;'we'd walk all

day, then prey in the evening. But then, how are we going to put this down? Whatever we
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101 carry, do we throw it up in the air, or something, do we put it underneath or do we put it in

the ground? So, those are the things that we want to sit down about and ask thosq people:

We're not going to jump into it again.

-So, is D-QU very much acenter for this kind of thing?

-Yeah. 0-0,..,,people ask me what is so different about D-QU.-_I went to a meeting one

time in San Francisco, and they asked me about it. Those people wanted to knowwhat was so

different about it, what was the difference between D-QU and U.C. Berkeley. Mime, D-QU-

is altogether different because it's going to succeed whether they like it or not. It's going

to be hard. But D-Qd sits on a foundation that is built on religion. That's the difference

between a lot of these colleges. People don't realize that, but that's what it is. That's
.

how it's going to go, and it's going to get better,'too. If we can d6 it without funds,

we can do whateverwe want to do.

-So there has been a change in policy, D-QU turning from an'educational institution to a

religibus center? So the main thing now would be that D-QU is a religious center,,and that

the University is only part of it and may even disappear withoUt affecting D-QU?

You see, we are not pushing religion on anybody. O.K. that's the first thing. What we do

out theresay, the sweat lodges and the Sun Dance--people would fee that as coming from the

north. They would come and see that. Like I said, we never tell them that they have to

do these things.: We never say that. But they will think. They watch, maybe go into a

sweat lodge or watch the Sun Dance. *hen they wonder about what happened to their own

reli4lon. O.K., that's the whole point of it. We are not saying "Come, and join us." That'S

what lots of people think. And, right away, they think "well, even though that's Indian

religion, it's not my religion, it's Plains Religion." But that's not what we are saying.

We would give them a thought, the thought is what counts.

-So, U,QU is an example to encourage people'?

-Right.

.4 guess, many white agencies see that, even if they don't admit it. That's what they are

afraid of; that's why they are trying to close D-QU down. They know that D-QU is more than

just an Indian -run college.

-See, there are a lot of Indian colleges right now. Indian colleges, but they orrate under

the system of the junior college. They teach nursing, welding, heavy equipment, -tte things.

So they are all right. They are not gofrig to be bothered. D-QU is different. They want'

Iciputa-stop to that, -and they are doing it.

-I knovi that the subjects taught at D-QU are very, very varied. There al-e those people who

come for the religious or cultural side of it; and others come -just for skills...

- Most of them, I think, they come for cultural reasons. And I knew a lot of students there 0

that never got into sweats or the religious part of it: They tried a little bit, but theyN'

never got involved in it-. But once they get home, it stemslike they are doing it oveh

there: And that's what it takes. That's really good. It isn't that a person who is reall

involved here, then noes back and does that. Some of those kids I was really surprised; the

werqn't that much involved with sweats and stuff, but when they got home they started it.

And that's really good. . 4

-now do you feel about white people going into the sweat vith you'd

re

-Well, it depends what they're feering, what their dealings with Ifidians-are. It ,doesn't

bother me. *Once I go in there it doesn't matter who is in there,4whether I don'irlike him:
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or him, or him. When I go in there I' don't care. That's hem I feel...Some places in different

areas people are really strict on that...They have their own Aeasons.

-Maybe the situation at'D-QU is different, too, because there are, people from many different

Indian cultures but also people from different other cultures? I remember the one excursion.

with a class, N.A.S. 1, from Dave Risling. They were invited to take part in the sweat and

,there were peopld; I think, from a 1 aces--Asians, Europeans, Africans--and we sat in a

efrcle. I think that was a Very good experience,probably for all people. At least for

those who had never been,in that situation befoie (appgidix

-There's a lot of ways people are,go4ng to have to go back to. Those ways like, for example,

Marriage ceremonies, (cf. Appendix 5). Indian marriage ceremoRsies are 'performed, maybe,

by one,person, The sweat,lodges should be made by one person. In the old days, that's

what makes.godd relations with other tribes. 'For instance, if I want to have a sweat lodge

built here, I would send for somebody somewhere else. And I would ask him that I 'want a

sweat,lodge built, and I want hiriito come. No date set or nothing. And pretty soon he'll

show up. So_everybody Could watch lig build that sweat lodge, and they knOw how to do'it,

actuallytileie people already know how to do it, but that's not the point. The point is,

.they haveto make that person important, feel...important, and that, like I said, makes- good

relations with different people. When he comes, when he does thgt, then he blesses the

sweat lodge.__So, the people, they all give him gifts and they put him up for two or three

days and then he goes on home. He goes back to where he is from. He goes into hftcamp;

he calls everybody around. He gives out all those things that he brought back; he gives

it away and he-do have nothing for himself. That's what makes good relations with

people. That'stho peo le.-respect each other, and that's how people are tied together.

Pretty soon, t s y who went home from where he went to build the'siveat lodge, he

sends for somebody, too, to come over and do something for him. The guy comes, -maybe he's.

a medicine man to doctor' somebody. He comes to 'do that. So the people around there, again,

in return; give him all kinds of things, and the guy goes home. And whew he gets home, he

gives it all away. They're tied; bound together that way, by respect.

Nbw, the idea is, the people knew how to do these things, most of them. But thiy have

respect for that person. They don't keep developing these people to do all that, because .

you lose a culture that way: So, again, some place else they hekr about it, that somebody

is goIog those things,*knows how to build sWeat lodges. So they call him over again. They'r4

all in a way tied togethekthat way, and that's how things should be now, -even now. Now we

do things, and they say,"well anybody can 14ild a sweat lodge," which is true if you see '

One, .you can build -one easy. That's not the point.- It is respect. Somebqdy from over

there has to come and do this. That means a lot, -and that grows.

-When'you do things like'that at D-QU, you send for somebody else to come?

-Yes, I sent all the way. I built the sweat lodges. I figured I didn't have the right

then to bless the sweat lodge. Even though I knoWjhow to run it, that doesn't mean I have

the right. So I sent -for my two unclessilm5outh-Dakota. They came and all ithey did. was

-

00
,have-a ceremony and bless them. That's all, that's what should be. Iri the old days.people

ed things because they were asked. And nobody else would do it, but him. And the people,

they ask them:to-do it. But not all. It doesn't work that way. -That's where there are a

lot of conflicts, fighting going on. That shouldn't happen.

They go back to some of,these old ways and think ab2ut it more--"it could become Some-
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thing useful, in a way." And now) know a lot of people who are overdoing it with religion.

They're overdoing it because-people want themto think that they now something: They're

on an ego trip. And that again'ruins a lot of it.

And so, that's what I was talkin' about, -I had an argumpt w nth other people about

these things. Before I do something here, I've got to make people know where I'M Yrom,_what

I'm.gOnna do. Is 'it all right? It doesn't hurt to asskthem. It doesn't hurt. It's not '.

going'to luirt me to ask them, to see if it's all right.

.I had lots of problems last summer during the Sun Dance. A lot o' things happened that

I didn't want. The people are doag.Ihose things in the other areas at the Sun Dances, but

Idon't approve of it because I know whl the old people are saying at h e. So I ask them,

"O.K., this year, this is whtt we are going to do." An they would say, " kay, that sounds

good." rusually have my uncles there because my uncles re Medicine Men, iritual Men.
.

They can go in the sweat lodge and tell youwhat could, -what's gonna happen morrow. So

I would ask them, "we're gonna do this, is it all right?" I don't know, we'll r. We go

in the sweat lodge and ask those questions:- They ask the Spirits, and in the process they

woutd tell me. In the old days this is how they do it, that's how it's been done. \,
.

So in a lot. of things we did at D-QU, we followed instructions out:\Oot because,we

asked. The Spirits said that that should be done., So we followed it, and nobody ever de-

graded it, or whatever it is. They never talked back at us because we'did what we alway',

have. A lot of people don't know that we did it that way. But people don't understand

lot of things you can ask in a sweat lodge.

I run sweat lodgeshat are mine. L get what I want: truth, freedom, or positive
\

a thinking. Jwouldn't have no fear for any in there, for we know that there are Spirits all

around us.' Right? But I don't bring Spirits in there. Like my uncle and them Would.

Sing songs, -pretty soon you feel them coming in. But I can't do that. So I never go over

there. If I want'something, if it were really serious, I would call them. No, I'm not

going to bullshit anybody, that I could do those things,

-Are'there any other people you could call in, case you needed help from a spiritual leader

in a ceremony?

-No there isn't anybody. My people are all'in South Dakota. Thee ` isn't anybody around. here

that I would rust. ..

-I guess you probably would have to stay within-our Lakota ways. So you 4ou)dn't -use

spiritual lea rs around here, because that probably couldn't communicate?f
-Yeah, even thdugh somebody be around in this area, some other people, -see, I don't know.

I alWays sent for them. At home I even go over there and see them. WS better yet if Igo

over there and do it over there.

-Are there still some people who hpve such a status that they are approachetrby 'different

Indian communities, like Phillip Deere or Leonard Crow Dog, who-seem to be very well known.

How come that they'seem to be honored by different religions, different cultures?,

.

-Yeah, well they believe in religion. I belieye in it too. 4

-I've got one question that I'd like to ask afferent people, -somphing that Native Americans

discbss a lot, and white people discuss a lot: "who is aril-Indian or a Native American?"

How would yo6 go dikut trying to acide?

-Let's start with the Sioux people, okay? I would say that an Indian is an Indian that I

could talk to in my language. And'I would say they should just ask the Sioux Tribe, okay?
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Say, my Reservation on the Rosebud, they would take some traditional teople, ask them that

question, "this guy is from here, determine what he is" Now, I would go for that, and if they

say "well he doeWt speak the language too good, and he's not-too good in this and that,

.
.

and he speaks real good English, ;R that's what he is." Maybe,'that's the bestway.
i

-Occasionally there have been white people, or part-white people, who havip been brought, up

by Indians or living with Indians, would that also apply to them? 46 ,

-Some of these people theme -have a better mind anyway, okay? Some of those people, I think,

the' have a more...they're more IndiOithen they'are white.
7

p

-So-it's mainly a spiritual' thing?

,..:-_,'-` -Yeah. N

, A
-So, tow would this apply to people at D-QU where they Nave come'from an urban backgyoubd,..,

,

don't have ties joith the peopje, old people, traditionalists on the reservations, irbut they

want to go back to their roots, they goto'D-QU... .
i

-That person;'if they say he's -not an Indiaii7-okay. Maybe so much time from there he has another

chance to go back in there and ask them. In the meantime:this guy will goback,study the.

language. I mean that's what it takes to bring people back into the languages, into, the

religions. You've got to knOw somethiqb, you've got to be back, before you do it: So,

maybe that's how to push, people into languages.' Make sure they learn it, year to year.

Time comes, and he can take something, come back and take something, again. Do you

think that't a good idea? 4 ,

What I like most about it_is that the people are tied to their cultural traditions

and people--They are tied to other Indians like you said. Theytfte a certain thing OM

in this world, which is following a spiritual- message: 4it'i not tied to race. If they feel

responsible toward that then they are Indiat.

-Lots of people could talk to you,,, ust questioning r, and they would ask they'll find,

they would know if you would make a good Indian. A good Indian? First thing, you've got

to have a good heart.. YOu'Ve got to have a good 'heart for things, for people, You've 6t

to be.kind. Thosekinds of,things. They know that, and they're not going to just find out

if you-can speak the laAguge. They're going to go further than that. In fact I know a

lot of people who can speak their language.

-Otherwise if it were just the ianguagerthen it would be like a college entrance exam.

-No, it's,got to go furter than that. I know a lot of.Indians that speak the language,

they're white, you know. They got the ways of the white people, and that doesn't help

anythihg. But old people, they know. Once.they talk to a person they know their4mind:

4

APPENDICES
4.'11!°k4

.

endtx 1 4 .

THE SEVEN WAYS IFAAKOTAH PRAYER: 1. Purification Rite: Inipi Ceremony; Z. Vision Questl

Han leceya CiremOny; Sun Dance:, Wi Wanyang'Wacipi Ceremony;. 4. Tossing of, the Ball: Tapa
e Wak nayeyapi Ceremony; '5'. -Buffalo Ceeegiony: Ishnata Awic Iowan Ceremodyl Making of Relatives:

Hunkapi Ceremony;- 7. Keeping the Soul f . Ceremony. '-
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The 500 -Mile Marathon-1980 is-sponsored and organized by D41.--See the two pages of a
leaflet announcing the procedures on the two following pages.
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THE 3RD ANNUAL

"560" ,MILE

AMERICAN INDIAN MARATHON
JUNE 23-28,1980

************;r*******************t********

WE ARE LOOKING FORWARD AGAIN TO YOUR PARTICIPATION , SUPPORT,
DONATION, AND OR ADVERTISEMENT OF THE THIRD ANNUAL "500" MILE
AMERICAN INDIAN MARATHON.

_
../ ,

. THIS YEARS MARATHON WILL BEGIN JUNE 23RD (MON) ON THE
SOBOBA INDIAN RESERVATION, SAN JACINTO, IN SOUTHERN CALIFORNIA,
AND WILL ARRIVE JUNE.28TH (SAT) AT THE D-Q UNIVERSITY CAMPUS,
IN'DAVIS, CALIFORNIA.

THE PURPOSE OF THIS RUN IS TO UNIFY AMERICAN INDIANS
SPIRITUALLY THROUGH MANY EXERCISES OF THE TRADITIONAL, INDIAN
VALUES OF LIFE, BALANCED WITH,TODAYS CONTEMPORARY WORLD.INDI-

OUS TEAMS WILL BE COMING-FROM ALL OVER THE NORTH AMERICAN
CONTINENT TO PARTICIPATE IN TINS GREAT EVENT.

*****************;**********************

,...,

MANY ARE NOW BEING REGISTERED. APPLICATION TIME ,

LIMIT IS: 14TH (SAT), SO REGISTER YOUR TEAM EARLY. TWELVE
(12) MEMBERS, TWO (2) ALTERNATES PLUS ONE COACH OR TEAM MANAGER.
REGISTRATION FORMS ARE AVAILABLE AT D-Q UNIVERSITY, "500 MILE"

J MARATHON COMMITTEE, P.O. BOX 409, DAVIS,CA 95616 phi. 916-758-0470al=
THE MARATHON ODMITTEE,AGAIN SOLICITS YOUR, GENEROUS SUPPORT

AND PARTICIPATION TO HELP FINANCE-AND COORDINATE THIS GREAT EVENT.
SUPPORT SUGGESTIONS.ENCLUDE CONTRIBUTIONS TOWARDS SECURING "RUN"
PATCHES,, FOOD FOR RUNNERS AND*6AMPS,REFRESHMENTS, CAMP SUPPORT,
NEWS RELEASES, RADIO AND T.V. ANNOUNCEMENTS, SEND LETTERS OF

SUPPORT,OR HELP ARRANGE WELCOME AND FOOD CQMMITTEES. ANY
DONATIONS SHOULD BE SENT TO: . MARATHON COMMITTEE, DQU

P.O. BOX 409
DAVIS,CALIF. 95616

SEE EVENTS SCHEDULE ,
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EVENTS SCHEDULE
******************************

. JUNE 20-22,1980 POW-WOW, THREE DAYS,CAMPING AVAILABLE,
ORANGE COUNTY FAIRGROUNDS,SPONORED BY
AMERICAN INDIAN CENTER.PH 714-828-4240

JUNE 22,1980 ..BAR-B-0 AND INDIAN DOINGS,SOBOBA INDIAN
RESERVATION,RECREATION CENTER AND CAMP.
SAN JACINIQ4CA, CONTACT. 714-654-2765

JUNE 23,1980 500 MfLE.MARATHON BEGINS. SOBOBA-INDIAN
RESERVATION. FIRST STOP NEAR SAN MANUEL
INDIAN RESERVATION,HIGHLANDS,CA.

JUNE 24,1980.,;" SECOND15AY. STOP OVER NEAR KEEN, CALIF.

JUNE 25,11980.. THIRD.DAY. STOP OVER IN PORTERVILLE, CA.
PORTERVILLE COLLEGE.NEAR THE TULE INDIAN
RESERVATION, CAMPING

JUNE 26,1980° FOURTH DAY,STOP OVER IN CHOWCHILLA ;CALIF.
m.

JUNE 27,1980 IN THE DELTA, AREA, STOP OVER? AT BRANNAN
STATE PARK, RIO VISTA, CA

JUNE 28,1980 MARATHON FINISH, POW-WOW AND CAMPING,
FEASTING AND CEREMONIES, D-0 UNIVERSITY,
.pAVIS,CALIF. 916- 758 -0470

*********************0

PREPARE YOUR TEAM NOW TO REPRESENT YOUR kiSERVATION AND OR

ORGANIZATION,SEND YOUR TRIBAL COLORS AND BANNERS
*******************
*******************

!! SEE YOU ON THE RUN

I

FALL SEMESTER APPLICATIONS FOR D-Q UN VERSITY AVAILAB T THE

DQU CAMPUS. ASK FOR REGISTRAR AND OR INArlIAL AIDS OFFICER.OR
CALL1916-758-0470 IN DAVIS, CALIFORNIA.
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Appendix 3

On April 24, 1980, Dennis Banks. gave a speech for a World Hunger Conference
the University of California, Davis, announcing a Walk for Survival 1980 to
West Coast early in June and to arrive at Washington, D.C., before election
1st, 1980 (C.f. pp. 135-138): Little more than a month later the Long Walk
did set off from the California State Capitol in Sacramento, on Sunday June
2 p.m.

on the quad of
leave the
day, November
for Survival
1st., 1980, at

Appendix 4

A report of this field-trip by a predominantly non-Native American class of students from
11C Davis to the DQU-campus was published in Thine( (UOALCI FOAUM, a weekly paper edited

.by minority students of the University of California, Davis. The article was written by
Rene Aguilera, a Mexican student taking the class NAS' 1 (Introduction to Native American
Studies) taught by David Risling", Jr. The article appeared in the NOv.tfi, 1979 issue. It

is given'on the following page (overleaf).

Appendix 5

It has been a problem, again ah-dragain, for Native Americans to have their ceremonies and
acts be recognized by the authorities of the dominant society. Marriages in the traditional

ways of an Indian tribe or nation were often not respected because their was no "proof" of it
on paper (C.f. also Norbert and Theresa Dupuis' marriage mentioned on p. 120 of this collection.).
For this purpose, the people at D-QU designed the following marriage-certificate document,
which they have used successfully on several occasions, when traditional medicine people
conducted marriage ceremonies out at D-QU. There are plans to design equally binding
birth-certificates for Native Americans, .and alsq a much needed document for older people
to set down the way they wish to be buriedafter death, because, to this day, many traditional
Indian funeral customs are prohibited by law. An appropriate, binding document of the
deceased's wish could be thq first step to overcome these obstacles (C,f. document on p. 118).
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my AQUIWPA
Dennis Banks, the Chancellor of

Deganawidah-Quetzalcoatl University
located six miles west of Davis, Califor-
nia, welcomed over 150 UCD students
last Saturday November 3rd in what-,
Multi Ethnic Program Coordinator Bob
Matsuida contended to be "a great
success!"

"I feel that the DQU trip was a great
success' not only because of The great
participation but because of the greater
awareness attained through 4iteracting
with the people of DQU," sAd Matsu-
eda.

Banks, a Chi Indian and the
leader of the America Indian Move-
rnent_talked for several hours on the

- issues of DQU's existence, HEW': incon-
sistantcy, the need for more volunteers
to help with the university, rights of all
Indians,motherearth, motherhood and
the struggle to keep DQU alive.

"1 know we're going to be here in
19651" said Banks to the much enthused,

Jr

Field trip to DQU

0

, a

Dennis Banks

people praying for all their relations. I

loved it!"
Mari Kendall"I felt about 30lbs.

lighter when I got out...I felt like floating
in the air. Its nothing like being the

'lesident director at Bedcett Hughes. I'd
do it, again I"

Eileen Fritz"I feel really dean and
invigorated. I guess that's why its plied
a purification ceremony." -

Hartmut Lutz"Many people In the
sweat prayed that DQU would continue
on; so dot II"

After the sweat the remaining stu-
dents were treated to Indian bread and
other delicious food items. Song and
dance by Indians conduded the day-
long festivities.

"I would likle to thank those wiid
participated as well as Dennis,Banks and
the other members of DQU, A spedal
thenks to David Riding Jr., Native

crowd sitting at tables.
Banks opened up with the history of

DQU and proce&d till Sarah Hutchison,
first woman On the Board of Trusttees at
DQU, talked about DQU life in general.
Norma Knight, a teacher of science,
talked'brieffy-about a deadly plant that
could kill you in six seconds and also .
about the resp.onsibilitites that a man has
toNvoman and and woman to a man.

After all this commenced, Banks led
,the bravest students down the road
about 11/2 miles where the Sweatlodge
purification was to be helddespitethe
rainy, cold afternoon.

"Since its raining or even if there was a
blizzard the =cermony of purification
would still go on. The rain purifies the
earth. In this civilization the swea-
tlodge is the oldest church. This 4s the
oldest way to pray. It is older than
Christianity bY2000 Yrs.Older than Bud-
d Ism by 2500 years. We use simple red
willow and smoke the oldest tobacco,"
Banks said. c5

Of the 150 students, 35 participated in
the purification of the sweatbdee.
Manywere afraid to participate, others
were not quite sure what, to think
especially after Banks described what
might or might not happen!

"If you have hadalcohol or have taken
any drugs during the last week, I advise
you not to enter the sweat. Wierd things
happen. We may have to drag you out!"
he conduded.

With thosevery words of encourage-
ment, everyojle participating stripped
themselves of their worldly goods and
entered the sweatlodge when told.
There were three sweatlodges in all,
with about twelve persons in each swelt._'
The lodge itself is similar in size to an

eskimo but and by the number of
-people inside; and the small amount of
space, it was quite crowded. Everyone
was crouched to their stomachs:
- In the middle was a hole dug deep

enough to hold ten ancient hot rocks.
With this, thelndian leader conducting
the ceremony would pour water over
the rocks to;.cause m. Then the

American Studies its, and the
Native Arnerkan Students Union, and all
those that helped drive to the unlversI7
ty," conduded Matsueda.

Upcoming evevnts for DQU are the
DQU Benefit Food-Music with Chicano
Studies on November 12th and 13th,
1979, and the California Indian Educa-

, tion Association Convention November
23rd and 24th, 1979. Don't forget: show
yOur support!'

Whenever posslble visit DOU. You
will soon find out that it will be a inuch
rewarding experience. Try to attend any
of their social events, dances, or Just
'come -for a couple hours on the wee-
kend to do much needed volunteer
work. You ire weicomecPby all the
people and if interested, participate in
the weekly andent purification cerem-
any of the sweatlodge.

Indian would sing songs while the others
participating chanted. Since the hut's
inside was in total darkness, even if you
opened your eyes, you could not see
anything. This atmosphere also made
the scene very spiritual. You were able
to pray about all those who are sick, in
Jail, or for continued better health to a
loved

The rocks are the earth's oldest living
thing.and with these rocks steaming up
you soon begin to feel the intensity of
the heat throughout your body. You
would sweat like a butterball sometimes
in upwards to 200 degrees, depending
on how often the religious leader would
pour the water over the steaming rocks.
Toward the end of the ceremony, a pipe
was smoked and everyone was given the
opportunity to take five has. Everybody
did.

At the end of the 45 minute ritual this
reporter asked some of the participants
what their reactions were to the idea of
being purified to help others.

Cheryl Smart"It was great! I kept
saying to myself I'm going to back
out...I'm going to back outs But in the
end I gave in. It was fantastic! I'd
definitely do it again."

Uz Vallance"A definite spiritual
experience. I felt so relaxed, after being
so tensed, afterwards. I hope DQU
exists forever!"

Calvin Hara"Being with all those
-.firkin the sweat really wasn't that great

but overall .my comments are general.
Good experience."

Lam/ Lowe"I feel really refreshed.
I'm feeling a lot easier. And it made me
feel more at ease with myself. I feel
damn good!"

Mark Gordon"Well, first of all I was
glad to get in the sweat because it was
pretty co -and rainy outside in my
birthday' suit inside, though it was a
_different story, I liked it even though it
was allipitch duk. I thought I was going
to pass out. I'd do it again!"

Karen Schwabe"It was a totally
synthetic experience. I mean all these

(Pgase see page
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TRADITIONAL

MARRIAGE CERTIFICATE

,THIS LEGAL FORM IS TO INFORM ALL CONCERNED CITIZENS

ON (Date) , A MARRIAGE WAS PERFORMED ON THE

SACRED SUNDANCE GROUNDS AT D-Q UNIVERSITY, LOCATED IN

DAVIS, CALIFORNIA

MEDICINE MAN OF THE

NATION PEikORMED THE CEREMONY OF UNION FOR AS LONG AS

THE GRASS GROWS AND THE RIVER FLOWS.

and

WERE HEREBY UNITED AT THE WEDDING ON THIS DAY.

AND PARTICIPATED IN

THE PURIFICATION' CEREMONY AND WERE WITNESSES TO THE

MARRIAGE CEREMONY FOLLTING.

TO ALL INTERESTED PEO2LE OF THE UNITED STATES, THIS CEREMONY

WAS APPROVED BY THE US. INTERNATIONAL TREATY LAW; TODAY'S

U.S. PUBLIC LAW SIGNED BY THE PRESIDENTOF THE UNITED STATES,

JIMMY CARTER, AUGUST, 1978; AND US. CONSTITUTIONAL RIGHT,

. FREEDOM OF RELIGION ACT.

18
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Norbert Dupuis

"IT'S AN INSTITUTION THAT'S BASED ON FREEDOM"

S

r.

v

*Norbert Dupuis was born in 1937 on the Flathead Reservation in Montana. He is.of Flathead,

Yakima, Creek,,Cree, and Kootenai origin. A former student of D-QU, he now studies at

Tecumsetenter; UC Davis. The interview was regorded on' 4pril 15, 1980, at Tecumseh

Center.
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- I was born in Montana on the Flathead Reservation.' My dad raised me until I was about

fourteen. He was a frustrated person, he was an alcoholic. He spdke the Flathead language

and he_knew.all the customs and everything, however, he didn't really teach me and my brother

anything about oursultpre, nor the language either. Then, later on, as I got older, I more

or less'adopti4 his attitude of just being a drunk, and alienating myself from everything.

I always hated the white people, and the BIA, and usually hated about everybody and everything.

tittle after, the natural place for me to end up with this attitude would be prison. So then,

after a couple of bouts in prisons and jails and things I met my wife, Theresa, at the Indian

Center in San Francisco, and, right away, we got along Pretty well together. So, then we .

decided that we would get married. We decided that we didn't want.to get married with a

piece of paper and all those things that my dad dissapprOved of. Anyhow, we didn't have

any culture. So we decided that we would go to Washington. Up by Spokane they were having

some traditional wedding ceremonies that kind of incorporated four orfive different tribal

cultures:- So we went up there - it was a gathering, an Indian gathering - and then we got

married up there.

Then we were both working at the Indian Center in San Francisco, and we worked there until

June of that year; that was in 1975. Then the program ended because it was summertime and

school was out. We were tutors for the Indian kids, we worked at their homes,, with 6.Indian

Center and the public school system. Theresa was pregnant with our oldest daughter, Earth

Woman,,and so we decided to get on and jumped into our old car and headed back to Montana

and Washington and Idaho and around there. We pow-wowed around all summer-and then we started

thinking about some.kind of long -range plans for the future., So, put in for a job as an

assistent4irector of an alcoholism program up there on the reservation. But then I found

out that, although )I was a Dupuis, which is a big name up there on the reservation, - anyhow,

the people up there were more or less BIA-ized, - that I still didn't fit in because my dad.

had never- he'd alienated me from all my relations - like there, they were BIA people. I

never knew them and I never had respect for them, anyhow. I couldn't get a job out there.

And I tried several things, but I just couldn't get a job there. (I didn't want a job,

anyway). So then I didn't have any way to:support my family. So we came back and finally

went back to California after Earth Woman was born.

There wasn't anything in San Fradcisco, either. I tried, - I applied for a 4ob as

a counselor in an alcoholism program and I just couldn't get a job like that,,either. So'

7>
then I was frustrated, you know, so I thought, "well" - I was on the verge of becoming

violent and doing a lot of drinking again. And so I thought, well I'd better...

-When did you quit drinking?

- In 1976 when I came out to DQU. - OA:, then George Martin, he's a friend round here in

San Francisco, and Sid Welsh - we used to all drink together -;they're telling me about

the Sun Dance out at DQU. Then I thought, "well, I know how tiebuild arbors and stuff

like that, so if I can't get a job so that I can support my faMily here in the city; - Well,

I'll justget the hell nut of here and work, there, you knOW, building the grounds and stuff."

And so I went out there. So then I got dried out 'and had me lodges. And f'just

worked out in e sun and got awarfrom the booze and the'dAdss and stuff. And then'I moved

my family ou re. And so then, after the°Sun Dance was over that summer, then Theresa ..

and I, we just stayed there and went to school. And so, I guess we lived there two years.

- Out at D-QU?
s,
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-Yeah. We went to school there and graduated.. Then,-w711', we'iList transferred right over

!fere. to UC

-Ad, you got the "A.4." there and came'right:over hire?

- Yeah. Then we transferred here.

-So, how many years do you have to do altogether, now?

-Theresa's got three more quarters and I got two more:quarters after this one.

-So it takes about four years altogether? if you take D-QU and then these two years

together?

-Yeah.

-And what are you godna do afterwards?

-Well, I was thinking about going"tO law-school. If I can get into law school I'll go there

for three years. Then,. maybe after that, I can keep somebody out of jail, or something.

-You mean, working with Indian people?

-Yeah. You know, if I can get one person out of jail it will be worth all.that law-school

stuff.

-You said, that until you went to DQU, you used drugs and alcohol. How did D -QU help you

to get out of that?

-Well, I just stayed away from them. Instead of going downtown to the bars, you know. I

stayed out there. Then, thA's been four, five years ago, now. Since it's being away from

it that long I don't even hace-176, desire to drink anymore. Igo to bars and play poker. I

can sitthei-e and people'li be drinking,ind smoking dope. It doesn't even bother me. I

guess, going to D-QU give me some long-range goal. Some long -range goals and I can see where

if would drink then I wouldn't mind if I reached my goals. To, anyhow, Ijust don't have

any desire to drink any more. I've,been taking Sarah's counseling Classest'and I thought

a while about it. You know, there's a lot of Indians who still drink, and they have a

big problem. It really to a problem. I guess the best thing I could tell them is: "to to

D-QU".

- You think it would help Other people the same way?

- Sure. If they want to quit. If they don't want to quit they-re not going to make it, anyhow.

But everything is thee.

-Why do you think it is that so may Indians drink and it is such a problem?

-I feel that it is the same way about my dad. Just frustration. He knew his culture, and

yet, what could he-do with his culture? What could he do ? I mean, how could he live?

-So he was caught between two sets?

- Well I wouldn't sar...not that. But howlcould he survive on his own culture? He didn't

haveany other way of survival. He took up gambling as a way to survive.. But he didn't have,

the strength not to drink. 4 he °just fell into it.

7Tell us some more about DQU.

- You know how they had all that HEW-hassling and the FBI-hassling out there? I don't know

at all, but Theresa, and I and the kids we lived right out there. I don't see how the FBI and

HEW can get away with what they're doing out there. t's obvious that HEW and the FBI is

the enemy of the underpriviledged people. Then, as soon as the underpriviledged people

start making some attempt to be independent, then immediately they want to lock them up. But

then --- whom are you goilig to'telT that to? If Imalked downihe street and I tell them
. I
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HEW is this and _that,, all they do.is - they already got their cog, their place in the

machinery: It.doesn't make any difference. I find that the whole world is populated with

people who are,very ignorant. They are manipulated, enslaved, by 'their systems, and they

don't even know it, .z and if they do know it, they don't care. It's alright because they

belong in there. Yeah, yeah, it's alright if they are manipulated, because, you know,

they are'right in there, that's their way,"and,they're waving their flag and they re right

part of it. Ithead of wanting to be an individual, free pe on, they want.to be a, cog in

a machine. And so I find that it doesn't make.anyAdifference wha untry they're from.

They're all pretty iglloraht.

- Ignorant in what way?

-They want to fitin. They want to be a cog, a working part in a machine, rather than beirig

an independent person. -They're eve. -proud of it, they'd rather be an institutionalized

part Of a machine, than be a free independent 'individual.

-Why do yOu think.t'hat is so?

-I don't know. Ignorance! ti

But anyhow, getting back to the.HEWeand the FBI out there. Whatcan you do about it?

The more you tell people about it how they are the enemy of the underpriviledged people,

the more you tell them about it, the more opposition you get. It's because you're attacking

their system. There'-s very few people that have intelligence enough to understand'fhat,

You know, they.'11 protect their own goddamn ,system first and then look at human rights, last. '°(

And, in fact, they won't even look at human rights.
( -

Anyhow, going to D-Q, the main thing D-Q didfot me is that going there I had an

opportunity. I already hated everything, anyhow, and I used to categorize everything as l

bullshit. Then, D=Q showed me tome princip1425 andogo I looked at the principles and said, '

Q.

well, these principles are not bullshit. This ii the way it should be. And I respect those

principles. So, from viewing everything as bullshit, then, when I, found ,these principles,

of D-Q - I don't know if you ever 'react them or not?*.* - , well, I said, what is this? And
4

I found it is basically what my dad used to tell me. The way ,thih9s shouldtbe but nothing

is that way. Everythingris bullghit, anyhow. So, then I started looking at these principles;,

Well, from there I could still see that how the majority of everything goes on in the world

is bullshit. It's pretty bad., Because everything that I could see going OQ in the world .

is meant to deitroy.the world.' Then I looked et theprinciples of D-Q and Ws meant to

protect that. This ig the basic position of an Indian person, anyhow, he's the protector and

caretaker, someone who lives in harmony with the earth. Everything I see that's opposite of

living in harmony with the earth, I have to say it's bullshit. There's so much bullshit in

the world that goes -on - you know, all these elections and investigations and all'this stuff, -

all this is meant to 'destroy something that's built on some' principles that are good, sound

principles. But natAlly, anything that has good-principles, they.want to destroy that. Be- Q.

cause that's what they're doilig with everything 'else, anyhow. Well, they abt all these nuclear

power plants and stuff. Everything is meant t6 be destroyed even by,them. you know, they say
" .

they, have it for power, but.they're finding-out that.the-radiation levels that cause cancer

are so"goddamn small that they're not even .safe. Nothing is..
;

-Do you think there may be a connection between, say, people at D-QU and thousands, probably,.

millions of peoPe in other countries, in the U.S. too, but also in Europe, who try to prevent,
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0
the establishment of reactor plants?

-Some people...yov know, a lot of people argue against reactor plants, and some of them

understand why they should, and then, probably, some of them really don't, they just go

along.
, .

-I think that - maybe, that's back in Europe - but I think lots of people actually do know

why they are against it._

-Well, there must be some people around the world who have some concept.that they're gonna

live here and their kids are gonna live here, they ought to start thinking about the future

for them. What kind of bullshit are they gonna force the kids to live in? So, yeah; I

.think there'must be somebody around the world, different groups, who have 'some desire for

their children and grandchildren to have a better life. But I don't think there's very many.

A lot of people, they just want more money. They think more money is a better life. That's

true, like I would like to have More money for my family, but if I have to go to work for

some nuclear plant and make more money, then:what am I thinking abOut my grandkidZ And

I would be helping the problem: So, yeah, there must be someone, some places, interested

in what conditions their grandkids are gonna live in. How are they- gonna survive with radiation'
. .

all over, and how they're.gonna survive in any place* when bombs are falling, and stuff.
#

The principles of D-QU...Well, if a person really wants to go to school there, take classes

there, then - it's .ah institution that's based on freedom. That's its principle. Freedom

is against the governmental principle. TheUnited States government is not based on freedom.

They tell you that. Look at their history. George Washington had slaves, so had Jackson

and all, the other assholes. en they say: freedom this, and freedom'of that, in their
&

.""'constitution, their Bill o Rights. Women weren't allowed to vote, women weren't allowed

t go to a university. blacks couldn't vote, they couldn't go to a university. They didn't

ev n consider Indians as people. And they dickt consider their own women as people. They

Us d to enslave their kids in all kinds of "apprenticeships" and stuff like that. It's

been bullshit ever since they, wrote the constitutions They say one thing but they never

meant it, It's , a bullshit anyhow. Of course, I always knew that. D-Q just kind of
-

reinforced it. Any institution that's gonna teach like that, - automatically they're to ching

against the'government.''And the government is gonna try to squash them. So, you know,

they've been trying to kill off 'all the,Indians,anyhow, I don't knoW for how'many years;

, they've been trying to make slaves out of everybody, for I don't know how many years. So,

when D-Q says, "Wait a Minute," and shows us exactly -what they're doing - you know the history

t..'and all the polici'es.of the U.S. government, of the BIA and the FBI, for hundreds'of years, -
0 .

then the gdyernment is going to cut us off. I am an enemy of the U.S. government. That's
.

my enemy, and the BIA andthe FBI, I don't like them and I never did.
0

^ I.

-Do you think that plIces like D-Q shbuld be allover the country?

-Would be a good idea. .Then, I don't know how you'.d get enough money to run them.

-Maybe, it would be easier if places like that were might on the reservations:.
s

-Yeah, that would solve the land problem. At least the land would belong to Indians. Out

at p-Q they-:-couldn't get the land away from the government. That's the biggest thingAriglit

there. But it seems like the land problem, - eventually, that landis gonna belong to D-Q.

It already does, really, the government haOhe piece of paper and the army to back it up.
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But, anyhow, it seems to me that this land thing - that D-Q eventually is gonna have this

land, no matter how long it takes.

4

-What are your ideas about the curriculum?

-I think-the curriculum should include Native American Law, Federal Indian Law, because those

classes point out some truths and the treaty history, the law history. Ghee, the curriculum

always has beer pretty good. All the classes are designed by.experts. People who are

involved in the truth-struggle:for a long time; Indians who've been involved in the truth-

struggle for a long time; they know what the curriculum needs, they're experts, they're

truthful

,

MONDAY, JUNE% 1010

ACCREDITATION HOPES UP

DQU awarded
By MIKE FITCF1

The outlook for DQ University retaining its accredita-
tion, scheduled to be reviewed today, improved con-
siderably late last week *Khan announcement that the
school had been awarded $224,000, according to the col-
lege's president.

Steve Baldy said the grant was made by the Bureau of
Indian Affairs under the Tribally Con lied Commuplty
College Assistance Act. Marked for for 'general
operations, he said, the money p bly will be
available in about 15 days. ,

Baldy Indicated that DQU's chances of retaining ac
creditation when he meets with officials from the
Western Association of Schools and Colleges today in
San Francisco are "much stronger" because of the

t

4 THE DAVIS ENTERPRISE, DAVIS, CALIF. . PAGE 3

006$224 ...,
award.

In January, the association issued a, "show-cape
order" requiring the college to show why its, accredita-
tion should not be withdrawn. Under the orde the prd-
gress of DQU on unspecified "stipulated items to
be monitored and the case reviewed in June.

"I think we'll Dave a fairly good chance With the
(association's accrediting) commission," Baldy said.

In addition to DQU's long-terra funding, he said, the
association was concerned about various alleletions
leveled at the school. The allegations have been cleared
bp, Baldy added.

The grant is for the current federal fiscal year. Baldy
indicated that DQU could receive mon than $1 million
nut year.

**c.f. "Philosophy and objectiles of D-QU", quoted on p.26f of this study.
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Ed McGinty*

"LEONARD CROW DOG AT DQU"
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*Ed McGinty (Paiute is a 'student of Native American Studies at'Tecumseh Center UC Davis,

and has studied pa t-time\at DQU. This paper was originally written for a Native American

writing class hel4 at UC Davis in the winter quarter 1980.. Thanks to Ed for letting me use

,.. this manuscript he .
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On a warm summer day I woke up at about seven o'clock in the morning and had a cep of

coffee. Then I layed faround for about an hour before Roger arrived at my house to pick me

up.

Roger and I then started the long drive that leads to D-Q University. I remember when-

Roger and I reached DQ we drove out toa religious sweat area. We got oit of the car and I

saw,Crow Dog for the first time. He was a big man about 6 feet tall weighing abodt 220 lbs.

Crow Dog soon started talking about the sweat lodge ceremony. He started by explaining

what some of the symbols of the sweat lodge mean. He also made it llear that everything had

to be done properly because if religious powers are not used properly something bad will

happen. After Crow Dog finished diking we all went into the sweat lodge to Arify for a

yuivipi ceremony. After everyone was purified we all went down to the buildings to start

the yuwipi ceremony.

I walked into a small room and saw Crow Dog sitting on the floor. Hevas getting ready

to perform a religious ceremony and as soon as he was"done prtying he Placed tobacco, sage,

sweet grass, small bones and a pipe into their proper. places.

Crow Dog told everyone to sit around in a circle and then he lit up his pipe and then

started to pass it around clockwise. I watched the long pipe go from one person to the next

and I also watched tOlsee how each person smoked the pipe because I didn't want to make

any mistakes when it was my turn to smoke the pipe. The pipe finally reached me and I took

five longpuffs and passed the pipe to the next person. After the pipe made, it all the way.

around the room the Medicine Man was ready to begin the ceremony.

All the light was shut out of the room and we all sat in silence for about ten minutes.

During this time I sat there thinking and waiting for the ceremony to begin.

Crow Dog started to sing a song in his traditional language. He sang'folr a few minutes

and then started praying. I sat listening to him and suddenly there were flashes of light-
.

travelling around the room. I felt pretty good and I suddenly had a very peaceful feeling

overcome me. Crow Dog told everyone that the flashes of light were spirits that came to

hear everyone pray. I couldfeel the presence of the spirits as they-travelled around the

room. The flashes of light stopped as soon as Crow Dog had finished praying. Crow Dog

then told someone to turn on the lights and the brightness of them temporarily blinded me.

It took a few seconds for my eyes to properly adjust to the new, lighting.
-

Crow Dog sat in the middle of the room *and talked to everyone. He said that he was

going to talk with the spirits and then heyould tell everyone what they had to say,. He

then started to pray and when he was finished he said he-had talked'with the spirit of an

Indian but,I cant remember who he Said the spirit was or what:it had to say.

The ceremony ended with Crow Dog blessing some personal belongings that had been,placed

in the center before the ceremony began. After he finished blessing the perSdnal articles

he thanked everyone for coming and the ceremony was ever.

J(1 .

**Darrell Standing Elk, after reading this account, pointed out that there must be a mistake
here. The Sacred Pipe is always smoked ab en. the ceremony because one does, not pray-with
an empty pipe.
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Phillip Deere*

,RED POWER

)

*This speteh was given by Phillip Deere (Muskogie) at the end of the Longest Walk on the

stepi of the Capitol in Washington, D.C., July 15, 1978. The speech was first printed in

STRATA, no. 6 (September 78), a-periodical published by Coyote Flower, and I, have taken it

from that publication. On November 26, 1979, Phillip Deere had given 4 long speech to'UC Davis

students out at D -QU. I taped that speech with his permission, Joe Cattarin'transcribed. it

from the cassette, and Kathy l'ppel typed it. I sent a copy to Phillip,. asking his permission

Ao include the speech in this book, but he and his people.declined my request, - so I include

this bider speekh instead, which-was kindly given to me by Jack D, Forbes.
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We hear about red power. )le talk about red power--there are many definitions to red

power. Sometimes we refer to red as the blood, because all colors of man have the same

color of blood. The fish life, the animals they,too have red blood. Everyone has red

blood.

But everybody was not made out of the red clay of the Americas, only the Indian people.,

here are the original..,people of the Americag. Our roots are planted deep in the soil of the

Americas.' We are the only people that., continued with the oldest religion in this country.

We are the people that still speak the language that was given to us by the creator. Our

religion has survived, our language haLsurvived,. Long before this building was built,

our ancestors walked and talked the language that I speak today, I hope to see my Indian

people continue to live long after this building crumbles. I see, in the future, perhaps,

this Civilization is coming near to the end; for that reason we have continued with the

instructions of our ancestors.'

We are the only people that know how to survive in this country. We have existed

here for thousands and thousands of years and the smartest man here does not know and cannot

date the time that we originated. This is our land. Regardless of how many billions and

b,illions have been spent on the Indian to make him someone else--all these billions have

failed-to make a whiteman out df me.

We are the evidence of the Western Hemisphere.

We still yet walk across the entire United States to code here to present to you the

problems that we have...

In the beginning of time when everything was created, during those times our ancestors

also came in this part of the world. No Indian in these grounds will say that we came across

the Bering Straits. There is not an Indian standing among us will tell you that we descended

from Monkeys and Apes, though I sometimes believe that come people are descended from apes

and monkeys...that's why, in the past 200 years, there are some people that do not understand

what an Indian is; that's how come they don't understand what these eleven bills are all

about. These bills attack human beings. We are the original. people here. No one can tell

°us how to live here. No one is able to direct our lives for us.

We have forgotten in a short time that when the first white people lande d on our shores

they could not survive, even the ,pilgrims could not survive. The Indians. showed them ways

of survival. We taught them how to live. We taught them how to plant corn. That corn was

a tree of life for us. We showed them that this is life here in America and they survived.
;
NotAmp many years afterward, they begin to tell us how to live; they begin to tell us

that our t'eligion is wrong, our way of life is no good. These are not the agreements' that

we made. This is not the treaties that we made with the United States governinent or any

other country - we agreed that we Would remain as independent nations, we would be sovereign

people. 'It was understood that these people, the new people were seeking freedom, they can

have their freedom and !hare the same soil with us.

We had enough room for these people, because we lived by an understood law, the law that

we had for thousands of years. We hart an unchanging government, the law of love, peace, and

respect--no man -made laws will ever take the.place of it, and this is the law that we've always
OP

1ivd

Because of understanding these laws, every Indian door was open to everyone. Through

these doors walked Christopher Columbus, through these doors walked the pilgrims, because of
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that lov4and respect we have for all human beings.

But time came after entering our door, they took advantage over the native people here.

Their greed'? We have seen it. Many of our people were massacred because of wanting more

land. We gate them land through treaties. We gave and we gave and we have no more to give

today. Not only land was taken, even the culture, even the religion under man-made laws was

taken from the native people--but it has managed to survive, we continue with our way of life.

My elders, my clanmothers, spiritual leaders, medicine men sitting up here, we have

no disagreement, we do not disagree on Indian religion, we are not that confused; we come to

you with one mind. I have my brothers and sisters of different tribes here with me, but we

do not disagree on Indian religion. I have never tried to convert the Lakota people into

Muskogie ways. So,'I look out here on every corner there is a church, one of them trying

to convert the other - we do not come here with that kind of confusion. We respect one

another's religion, we respect one another's vision, that's our only way of existing in this

country here, that's our survival and this is our strength. Even though we are greatly

outnumbered, our idea will overcome those numbers. A confused society cannot exist forever.

The first whitoeople who came here were lost and they are still yet lost, they have been

so confused, so much.

We have to go on the green light and stop on the red one. We have been separated from

a natural way of life so far that our government doesn't understand the Indianellanguage. The

people, the society has drifted away so far from reality. They will not sit down under a

tree and talk to us, they will not even sit down in their offices and listen to the Indian.

We have experienced this all tbis time, even in the local offices at home. Those that hold

positions in the government refuse to listen to the grass-roots Indian because they have been

so far away-from the natural way of.thinking. They have to look at a sheet of paper for

directions from the higher ups, even their minds are controlled. To make decisions for

themselves,-they have to follow those"papers'and nothing real...

I am'as I said, from the Muskogie tribe, known as the Creek tribe also. If you study

your history, mylncestral homeland was in Georgia and it so happen;'-that the President is

from there, too. He knows why I'm here! The icing walk begins in Georgia, in Alabama, in

Florida; we thought it end7.6 in Oklahoma, but it did not end there. So I have to take part

in the long walk'again.

Every tribe has a trail of tears, they will wonder when is it going to end. I want to

see the time come when we can act like human beings and sit down to iron our problems out.

We never saw anything about the Geneva Conference here in the United States. The press did

not bring this-Tut. Why? Documents were presented there so damaging and a disgrace.to

this country--that the Native. people had to go to Geneva seekigig human rights! Why does a'

native of America have to go to another country to seek human rights?

We believe in the truth; society follows facts; facts can originate from lies, but if

they believe it to be truth, it's truth'to them. You may want to know how many people I

represent, I represent the truth, and I represent the future generations of my people. We

will talk about the truth. We will find out the truth is hidden from the American people

about the native people. That's why you never heardabout the bills that are affecting the

native people. The people in America don't understand what life is on th'e reservation.

We have brothers who stood up and had the courage to face an unjust government. Indian 'Apple

remain silent in their graves because of belief in freedom, that's why today they are no
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longer with us. How many'of my people will have to give up their lives before they receive

their freedom.

We are,not talking about the freedom that most of you probably know. We talk about the

freedom that was given to us since the beginning of time; freedom to practice the religion

of our ancestors, freedom to walk and go wherever we please, freedom to be who we are;

free to bring children into this world as we are,supposed tor-which means sterilizatioeis

out. Genocide must come to an end. This is what we are walking for; this is the kinA'of

freedom that we are looking for; and this is what our brothers died for; this is why many

of our brothers are in prison today and this is why we have to have people walk all the way

across this country seeking freedom.

- We have to remind ourselves, this is not only an Indian problem, that's why we have been

able to get support from the non-Indians the world over because they begin to understand and

realize what's happening here. It makes me wonder if the Indian can be slapped around all

these years; who is going to be the.next one? Who is.going to be the next Indian? A few

years ago, black people fought here for what they wanted. On the doors they saw--"no coloreds

allowed." We don't see it any more--because we had to fight for it. Today we see another

sign there and it doesn't have to,,do with color. On that door the "no color" sign is not there,

but there is a sign that says-- "no shirt, no shoes, no service."

The jailhouses, the prisons in this country are no more than 400 years old. Before

the coming of Columbus more than 400 tribes; speaking different languages, having different

ways, having different religions, lived here. None of these tribes had jailhouses or prisons,

or insane-asylums and today no country can exist without them. We did not have prisons,

jailhouses, insane asylums because we lived by an understood law, we understood what life

is all about - to this day we are, not confused.

In the future YOU will probably be the next Indian, if you don't be careful. After a

while we- are going to walk up to that door and there's going to be a sign-- "all the people

with mustaches stay out." In the future, there's going to be somebody else suffering, maybe

not s bad as the Indian, but he too will wake up and see that he has no rights, he too, will

som ay find he is not a free person either. We can see that very much like the shadows of

the clouds that come over us today.

Talk about discriminating against the Indians, don't think that it's an Indian problem

alone.: Better wake up. You better find out where you stand,as a free person. There was

aAime when Indians gave.up their lives; upon returning home they found out that they didnot

have their freedom. That's why we had Wounded Knee, that's why we had Alcatraz, Pit,Vver,

and many other movements that you have seen and heaf.d about. You better stop and check

and see the cause of these movements.

The press has been unfair to us. The only thing they reveal is a young Indian boy

holding up a gun implanting the idea of violence in American hearts; To this day when you

hear about Indian movements you immediately hear violence. Everyone immediately thinks

about what they saw in the newspaper; rather than finding out what was happening there;

what were the causes of those actions. When Wounded Knee happened, every military, every

armed forces that you could think of :that the government had, except the United States

Navy--because there is no water there, were surrounding this little bit of occupied land,

occupied by a handful of Indian people. SometiMes I feel like the native people are a big

,threat,Ao this country. Not so, in arms, but'our religion is strong. We live close to
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nature, we understand life and that's why!we.had Wounded Knee. e

The time has come that we study Indian people. The bon of our ancestors are dug up.

Their graves are dug up looking for the history of our ancestor, but the present day situation

has not been looked into yet - -and i4 time- -and that's why we are here today. No matter

how many -brothirs are jailed, no matter how many may go. down into graves, you may Silence

me by a bullet some day, you may put me bellind bars, but that will not kill, that will not

jail the religion, of my ancestors.
.,

The movement of people, will continue; we have been made indestructible. In our veins

flows the blood of the original people of .the Americas.

THE LONG WALK FOR
SURVIVAL

1980
WE ARE WALKING IN A SPIRITUAL WAY ACROSS THIS COUNTRY

;

BEGINNING WITH A CEREMONY ON THE IAN ISLAND, ALCATRAZ, JUNE 1,

1980 at 7:00 A.M. WE WILL ARRIVE AT UR DESTINATION, WASHINGTON,

D.C. ON NOVEMBER 1, 1980. THIS WALK.WILL COVER THE HISTORIC

ROUTE OF "THE LONGEST WALK" OF ALL INDIAN NATIONS.

THIS WILL BE ONE OF THE MOST MASSIVE STATEMENTS IN RECORDED

HISTORY. A GLOBAL VOICE WILL CALL FOR THE END OF:

* URANIUM EXPLOITATION ON INDIAN .LAND

NUCLEAR DEVELOPMENT

REGISTRATION FOR THE DRAFT AND WAR

A SPIRITUAL WALK FOR WORLD PEACE AND THE PRESERVATION OF MOTHER

EARTH AND HER PEOPLE.

LET HISTORY REColip OUR ACTIONS SO OUR CHILDREN WILL KNOW THAT
A

WE TOOK THIS DESPERATE ATTEMPT FOR SURVIVAL, TO INSURE THIS WORLD

A FUTURE, FREE FROM AN ENVIRONMENTAL TRAGEDY, WAR, WORLD HUNGER

AND NUCLEAR WASTE. WE WILL KNOW OUR ACTION HAS GUIDED OUR CHILDREN

MUCH CLOSER TO OUR GOALS. WHEN THIS CHAPTER IS ENDED, LET THEM

RECALL A MOST DARING PEOPLE!
A.I.M. for Freedom Survival Group
2718 Florida Avenue
Richmond, CA 94804

131 (415) 234-5155
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Indian Culture Days talk

Heritage return urged
By MIKE FITCH

The solution to current crises in
American society requires a return
to a more natural way of life, one
based on principles long followed by
native Americans, an Indian
spiritual leader said in Davis
Saturday.

Phillip Deere, speaking to about
200 persons at UC Davis as part of
ceremonies marking American
Indian Culture Days, said native
American youths are beginning to
realize this need and are turning to
their grandparents for knowledge of
their heritage.

A few years ago, Deere said, "We
were told to be Americans and not
tribal people. In some 'way, Indians
became ashamed of who they are."

Now, in response to confused
conditions today, native Americans
are looking to the past.

"The Indian people have become a
proud people once again," -Deere
38dd.

Indian prophecies talk of this
rebirth in awareness, according to
Deere, and talk about "a strange
people moving acmes the colintry.'

"What was said was true and it
came about," the Indian leader said.

The "strange people" turned out
to be the hippies, who Deere said did
not bring the spiritual rebirth, but
were nonetheless signs of it.

For native Americans, this rebirth
has led to increased Interest in the
traditional way of life, long kept
alive by Indian elders.

Deere stressed, however, that all
peoples, and not just Indians, have
their roots in such a way of Ilfe.

The question, be added, is: "What
separated them from that natural
way of thinking?

' We lost that touch with nature.
We forgot what it is to be a natural
person."

Noting the "confused conditions"
of today's society, Deere said he
feels that drastic changes, perhaps
caused by some environmental
tragedy, are on the horizon.

"I would say that this way of life
will come to an end, perhaps within
20 years," he said.

He lamented today's dependence
on the fruits of modern technology
and commented that happiness must
come from within, rather than
outside.

"You can rest assured that you
won't find it in Washington, D.C.,"
he added.

Deere said Americans will have to
live in harmony and cooperate to
survive and will have ,to relearn
simple means of survival.

Saying that Anterken bully*
tangle arty Eurepeo lag=
long to live la

o
ads country,

7,

Indian leader Phillip Deere

forecast, "The time will crime when
the native people once again will
show theft people (today's
Americans) bow to survive and
live."

He pointed to renewed interest in
herbal medicines and natural foods
as Indications of a trend toward
traditional practices.

People are beginning to see past
native American cultures dif-
ferently as a result, Deere said, and
realize thaf a lack of material
comforts was dot necessarily a
handicap.

"People were happy, people were
satisfied and life went on," Deere
said.

"This is the life we've been talking
about. This is the life we've been
living for thousands of years."

This life is based on natural laws,
the foremost of which,is the "law of
love, peace and kespect," Deere
said. He added that iban-made laws
cannot replace the latter.

Deere criticized past attempts to
encourage individaSlista and
competition among Ihdient Wind
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, center, speaks to visitors

that Indians were being stripped of
their heritage.

Today, he concluded, a reverse
process has begun.

Deere, a member of the Muskogee
tribe, has spent the past four years
traveling across the United States
and in various foe a.

speaking of the native American
heritage.During last weekend's
cereniellies, sponsored by the
Native American Student Union at
UCD, the Poino Dancers, Grind-
stone Dancers, Maidu Veneers and
Black W9U Gourd Society per-
formed.
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Dennis Banks*

STATEMENT ABOUT THE AMERICAN INDIAN MOVEMENT

O

ft

O

f
*To gate April 30,.1980, - an interview with Dennis Banks never quite materialized: However,

we began an interview in January but stopped after-the initial paragraph, and I am including
the short statement here, because it shows the conviction that AIM will always survive, no
matter in what form.

4
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The American Indian Movement will always be surviving, will always be functioning. Whether

it functions as an organization involved in politics, in the education of our children,

-or whether it continues as.a.social organization benefiting the social concerns VIndian

people, or whether we survive as a movement that is dedicated to correcting changes in the

courts, rallies and political actions, such as Wounded Knee. It will always survive, one

way. It-will always be there. And I think it is important that we understand it in the

context of history, that there must always be a movement, there must always be an American

Indian Movement, 'there must always be indivjduals who are willing to protect the heritage

and observe the culture.of their people. That should always be, - no matter what race we

are, or where we are from. That is what is so important in understanding the survival of

the American Indian Movement.

AMERICAN' INDIAN MOVEMENT

.Indianer im Widerstand
Am 28.7.1968 wurde von Dennis Banks,,George Mitchell und Clydi Bellecourt

M4nmeapolie die AMERICAN' INDIAN MOVEMENT (AIM) gegrdndet.
Urspriinglioh ale Stadtpatrouille geplant - um ungellechtfertigte Verhaftungen

on Indianern zu verhindern entwickelte sich schnell eine Organisation -die
eica Uber arm Nordamerika ausbreitete und sich konkret fUr indianische Rechte

und Verbesterung des indianischen Lebensstandards einaetzt.
AIM beerteht heute sus fiber 90 Chaptern (Ortsgruppen) in den USA und Canada und.
`wird von vielen auBeramerikanischen Organisationen und Gruppen unterstUtzt.
AIM ist bemUht um Zueammenarboit mit anderen Mindetheitsgruppen, wie den
Ihicanos, Puertoridanern, -Eangeborenen in Mikronesien und Australien"sowis den.

bUdamerikanischen Indianern.
Seit der Grlindung haben AIM-Mitglieder an ca. 300 Aktionen und Demonstrationen.

fUr die Reedte der nOrdamerikabischen'Ureinwohner teilgenommen.
AuBerdem richtete des AMERICAN INDIAN MOVEMENT mehrere "Survival Schools" ein,
in denen indianische Lehrer unterrichten. Hier lernen die Schiller neben Englisch
auch ihre Stammeseprachen ihre Religion, ihre Gesqichte;Unnen ihre IdentitUt

flnden.

Seit den Ereignissen in Wounded Knee 1973, versuoht die Regierung die Arbeit

von aft zu,riminAlisieren und zu behi ern.

Df maBgeblichen FUhrer (Russel' Means, is Banks, Leonard Crow Dog, Clyde

Bellecourt u.a.)'wurden in langwierige und kostspieliege Froze' e verwickelt

und rum Teil mebrfaoh verurteilt. Auch vor Mordanschlagen wu nicht zurUck-

geschreckt.
fff

In zunehmenden MaBe erstreckt sichlrerfolgungskampagne der Regierung auch
auf wetter. Mitglieder und Ortsgruppen. Durch fingierte und falsche Anklagen
werden die Mitarbeiter oft monatelang festgehalten und mdssen duroh hohe

Kautionen ausgelUst werden.

Warum die US-Regierung sich mit allen Mitteln gegen den Kampf der Indianer-um
Freiheit and SolbstAndigkeit zur Wehr setp, ergliirt folgende Aufstellungt

AUF INUANISCHEN AESERVATIONBA UND VIRTRACISLAND BAFINBRA SICK:

90% des in den USA gefundenenURANS
7096 der OIL- Porkommen
70'des KORLE - Verret,
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Dennis Banks* X

-:. . . ' ft .

rd .

WE WILL BEGIN THE "WALK FOR SURVIVAL" ACROSS THIS COUNTRY* ,

/ I f

,6,2

: .

*At noon on April 241980:Dennis Banks, Chancellor of D-Q University and co-founder of

the American Indian Movement, delivered a speech about World Hunger and related'initiatives
.in California on the "quad" flof the University of California, Davis. During that speech, he

announced that in 1980 there would be another Native American Walk across the continent
in the manner of the Trail of Broken Treaties (1972) and-The Longest Walk 11978). The public
speech was tiped'and the part pertaining to the Walk for Survival is given here.

. ,
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R I have an announcement that might lead to hunger during a period of time this summer.

Most of us, in the audience, here, I know are interested in other issues around the

world, and other issues that are affecting us here in this country. OnTof them is the draft,,

the other is build-up and stock-piling of nuclear weapons, and the uranium mining that is

going on in the Southwest.

In 1978,, American Indian people were facing termination, facing a termination of Federal

trust responsibilities. The Federal ;government was attempting to negotiate through. Congress

the termination of treaties that have.been signed between Native Americans and Congress. They

''' introduced eleven billS which would have terminated the treaty obligations of this country

to Native American people, And so, to call attention to that, Native Americanpeople walked
.4. diti

across this country. We began the planning here at D-Q University and, of course, beginning
. -

on February 1.1, 1978, from Alcatraz and then coming toSacramento in a caravan. We started

on foot from Sacramento on the evening of February 11, 1978, and began walking across this

country. Six months later, on July 15, the Longest Walk arrived in Washington, D.C. and

we were able to defeat all eleven bills that congressmen and senators had introduced during

the prior session.
1

't believe it is going to fake that kind of action to generate more enthusiasm across

this Country if we are going to try'and stop the draft, if we are gobig to try and stop the

uranium exploitation in the Southwest. We know by now that most of the uranium found in

this country and the active mines are on Federal2Iipdian.Reservatfons, We have a coalition

NLi,eof

Native Americans who are working very hard try to stop the mining from being developed,

4o
the uranium being extracted. And, of course, tho of you who saw it on television last -

night, if you were awake, you might have seen a first hand of what it means in the Southwest

to have the uranium, the waste, being left there bn the reservation, andthe very7fine

sand being blown and sifting across the Indian land.
.

Well, the Walk: we will announce it this coming Saturday in San Francisco that there
.

will be a Walk across this country again. It's going to take, of-course, more than Indian

people to lead the country to show that we are trying to stop the uranium. -

I want to say something about the draft in this country. I have a number of-children.

I have eight daughtqA and seven sons and I want to have to saysomething about the draft

because it Might mean drafting my children. It might mean them beinvinfluenced by this

government to go across to some other country to fight a war. Well,asically, the very

foundation of Native American people is to be at peace with one another. To be at peace ..'

with ourselves. And, yes, if people come to our land to fight 'Us, to try to take away what.

we have, yes, we will all stand-and-fight. There is no question about that. But the whole

ideaof trying-to raise the war machinery in this country because of thd situation in Iran,
o f

because of the situation in Afghanistan, to raise the whblg consciousness, of trying to send

us hack to a war-thinking community, of trying to get the flag agoi patriotism going again,

as they somehow fooled us during prior skirmishes across the world, - I believe that we have

to say something about that. It,has to be stopped.

I believe another Walk is necessary, even if we walk, and walk, and walk. And,I Oelieve

on June 1st, - I believe that's going to be the date, June 1st, 2nd, or 3rd., we haven't really

decided on that date yet, but it.will be June 1st, 2nd or 3rd. - there will be another walk

across. the country that will be arriving in Washington; D.C. on November 2nd or November 3rd., -

we are trying to coincide the Walk arriving in Washington with the national election in this
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country. And I believe that whoever is running for preiiden , whether it's Reagan, Bush,

or Anderson, or whether it's Senator Kennedy or Carter, I think we have to make our message

clear to them. They won't come out here, so I believe it is necessa yet again that we go

to Washington. . I

And that's why I mentioned earlier that it is a Long Walk.. It is a hard Walk for anybody.
fff" f P

And there is a time when you have to fast on the Walk. -There is ktime when you may not be

eating one or two days. But that's the sacrifice that you and I must take to save this

country, - we all love this co
1
4try, it is still our country, we still stand up and fight

for it, we still stand up for i
Yt

and, hopefully, some of us pray for the .goodness of each

other, so that the goodness will surface, - we understand that, but we can't become a nation

leading towards war all the time.

. It is true that there are American people being he)d in Iran. Both you and I would

agree that they must be brought home. We agree on that.
,

__There is no question about that.

But to raise the' consciousness of this country to want to be thinking about war because of

the events in Afghanistan is not in order. that's not in order. There is no need for us

to be drafted, there_is no need,fOr a draft. ;There is nokmore need for us to be talkihg

about war. Those senators - and, of course, there are a number of congressmen and senators

who are opposed, who are thinking along the same lines, that we don't need a` draft, and that

they are opposed to it but, nevertheless, there, is still that kind of talk: If those.

congiussmen,those senatorsand Carter wish to'go to war, bhn, perhaps, they should lead

the battalitiK, they should lea0be'fn the front line leading the charge! If they are going

to lead)the-7ch4gei I'don'tthi'nk that we'd ever hear talk about war'again. Zf they are
- - s-

. .

going to lead the charge, they'd never be talking about-drafting: Then, they'd be wanting
-.,

to talk about peace right,away7 So, when it's not them that is going, to be leading the
'4 ..

charge, they're going tg)be,talkiiig about graftinte when it's not them that's going to be

feeling the uranium exploitationethat's cauillig cancer, when it's not them in the mines that

are dying from Cancer, then, of course, thei4g going to be always talking about exploiting
,..,

uranium reserves in this country.
, . ,

Indian people believe,of gorse, in the satrednes,s of this Earth. And now, the glderS.

are saying to us that it is a very dangerous time'foe Us because'we,are tampering with an
,

element that we do not knowanything about. I'don:tAnow,,but throughout, my educational
.... ,

process,,I've always been bombarded with phrases that as long as we are.in control of the
...1

situation, well,-if we control' our communitieslif we control this,if we control that, .

. .

then we are on a good path.- But,we cannot controrwhat is happening with the uranium,

we cannot control the eleMents tfat we are tampering with inside of Mother Earth. All of

theprophecies--I don't have to be religious to tell you of piloOheeies, Indian'prophecies,

ibut their prophecies are there - they sayhat when you begin to tamper, when you begin to

hurt the womb of Mother Earth, it is a very dangerous time. .

*
i

So, those of you who want to become part of that walk, perhaps, 4maybe ten people from

Davis, - Its going to take you five months. .It took Native American people six months to walk

across the country. And 'then, last week, I saw in the san Pune-Loco Eximmistex where ,about

thirty, forty hikers are going to hike across this country, and they expect to arrive in New

York City some time in June of 1981. And there was a lot of media around that. Around-the,

you know, there were NBC, CBS, ABC was there, covering a big media story about the.hikers who-

are walking across this country. More media about the people hafting than Native American
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people walking across this country to save our own reservations, to save our own people.

But, again, yob know, we are going to try it again. There'll be alliances across the country.

We will announce the date. The exact date will be Sine 1st, ,end or 3rd, when we will

begin the Walk. for''SurvilVal across this country.

ISSUE #2

41),TVIit*
"A SPIRITUAL WALK FOR WORLD PEACE AND THE PRESERVATION OF MOTHER EARTH"

NO MORE NUCLEAR WEAPONS

June 12, 1980

A At this time the Long Walk for Survival is preparing for

possibly the most hazardous and exhausting part of its journey,

300 miles of Nevada desert in Which.93 atomic bombs were detona-

ted between 1951-63 producing leukemia, miscarriages and birth
S

defects in its wake. We will be walking days and running all

night until our rest stop'at Duckmater Indian Reservation.

(See calendar)

Of the 350 people which walked out of Sacramento 160 cm-

"4, plated tie trek through the Sierras, sleeping in a snowatorm

and are continuing on the Walk.

Grateful appreciation to:

Bob Frank & the people of Washoe Indian Reservation for
facilities and hospitality.

Kay Cole and the Women's Intl. LL.LgueJor Peace and
Freedom.

Linda Howard and the Yerington Paiute people. .

Alyin Willie and the Walker River Paiutest

Merlin Dixon and the Acaidi Cutta Elders of Walker
River Indian,Reservation. - A

Earl Livermore - Blackfeet Artist
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D-QU PUBLICATIONS
%

4
. .

. ,.

Jack D. Forbes, Kenneth. R. Martin, David Risling, Jr. The Eatabtishment o6.0-2. Univeuity:

An ExaMpte o6 Succusliut Indian-Chicano Community Devetopment. Davis: D-Q University

Press, 1972; 1Q pp.

Joshua Reichert & Miguell Trujillo (compilers). Pvispectivez On Contemponany NativelAmmican
and Chicano Educationat Thought. Davis: D-Q University Press, 1973/74; vi + 111 pa.
An Antho4ogy of articles on Chicailo and Native American education, written and comp led
by people affiliated withA-QU.

ti

Heydar Reghaby (co-author and editor). Phitoaophy oi the
University Press, 1974; 180 pp. Anthology of papers
during a D-QU statewide symposium on the Third World

-1

TkiAd Wontd. Davis: D-Q

on the Tfill:d Oorld, delivers'
in December 1973.

/

Heydar Reghaby (co-author and editor). BZOssoma o6 Lilie Science. Davis: University

Press, 1979; 172 pp. Anthology of paperi submitted during-the Festival of Science,
held at D-QU in 1979.

Jack D. Forbes. Trabea and Massa: Exptoution4 iriRed; White;-and Btach. D-QU' Studies

in Colonialism, Racism, and Self-Determination. Davis: D-Q University Press, 1978/79;

120 pp.

Jack D. Forbes. A Woktd Rated By Cannibatz: The Wetiko Diame o6 Aggtusion, VioZence,
and Impetiatiam. DIA Pre-Print Series. Davis: D-Q University Press, 1979; 93pp.

All publiCations available from: s

D-Q University Presses
P.O. Box 409
Davies; California 95616

I
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TECUMSEH CENTER PUBLICATIONS

O

Jack D. Forbes & Carolyn Jbhnson (editors). Handbook 06 NatiVe Ametican Studies and Chunotogy
06 Native-Amaican_Hista&y, prepared bAthe Staff and Students of Native American..
'Studies and Tecumseh Center. Davis: Tecumseh Center, 1971; 111 pp.

Jack D. Forbes. Wapanakamikok Language Retationships: An InAoduciolty Study'06 Mutual
Intettigibitity Among the Powhatan. Lenape, Natick, Nanticoke, and Octchipwe Languages.

.Davis: Tecumseh Center, 1972; 52 pp.

Jack D. Forbes & Howard Adamsl* A Model 06 1G/caul-Roots' Community Devetopment: The D-Q.
Univeuity Native Ammican Language Project. Davis:' Tecumseh Center, 1976; 41 pp.

Jack D. Forbes. Religious Fteidorn and Ai Putection 06 Native Ammican Ptaces oiao&ship
and Cemetehies. Davis: Tecumseh Center, January 1977; 24 pp.

Jack.D. Forbes. Racism, Schotakship and Cuttatat, Ptuitatism in Higher Education. Davis:
Tecumseh Center, March 1977; 38 pp.

Jack D. Forbes. Arne/aeon Dionda: An Intnoduction,to those Native Wo&JS used in the United
States and Canada. Davis: Teculoseh Center; 1979; 115pp.

%Md.: D. Forbes. Nat.ive Ammican Languages: Preservation and Setti-Devetopment. ,,Davis :
Tecumseh Center 1979; 57 pp.

1

Jack Y. Forbes. The Papago-Apache Treaty 06 1853: Pope&ty Rights and Retigious Liberaies
06 the O'odham, Manicopa, and Othe& Native Peopte. Davis: Tecumseh Center, 1979; 52PP.

All publications araila6lefrom

Tecumseh Center
Native American Studies
Department of Applied' Behavioral Sciences
University of California, Da
Davis, ,California 95616

,

V

.#0

't



tt 9

Illa,LONG WALK FOR-SURVIVAL CALENDAR & SCHEWLE

1 SUN 10 ', Mina, NV JULY 10
11
12
13
14,
15

16
17
18
19
20

21
22
23
24
25

26
27
28
29
30
31

11
2
3

4
5

6
7

8
9.

Shiprock, NM
Bloomfield, NM
Nageezi, NM
Cuba, NM
Coyote, NM

'Coyote, NM
San Juan Pueblo, NM

N N n 11

N N 11

N N

Taos, NM
Eagle Nest, NM
Springer, NM
Clayton, NM

N 11

Boise City, OK
Guymon, OK,
Elmwood, OK
Fort Supply, OK
Sailing, OK
Canton, OK

Canton, bit

Hennessey, ,OK
Stillwater, OK

Meeker, OK
Okamah, OK,

II II

4.

Wed 11 Tonopah NV
Thurs 12 Warm Springs, NV
Fri 13 m "

(Duck Water Rea)
Sat 14 Hiko, NV

Sun 15 Caliente, NV
Mon , 16 Modena, UT
'rues, t7 Cedar City, UT
*Advance # (801) 586-6859
Wed 18 Cedar City, UT

N N NThurs

Fri 20 Long Valley Jct., UT
Sat 21 Kanab, UT
Sun 22 Glen Canyon, UT,

N aMon 23
Tues 24 Page, Arizona'

Wed 25 JOnction 89 .

Terra 26 Tuba City, AZ
Fri 27 Big Mountain, AZ

N 11 11Sat 28
-Sun ',29

Mori 30 OrAibi, AZ

JULY 1 Oraibi, AZ

Fri
eat
Sun
Mon
Tues

Wed
Thurt
Fri
Sat
Sun

Mo
Mont
Tues
Wed
Thura1
Fri

Sat
Sun
Mon
Tues
Wed
Thurs

AUGUST
2 'Keams Canyon, AZ

Thurs' 3 Window Rock,AZ
Fri 4 Window Rock, AZ
.Sat 5 Crystal, NM

Sun 6 Burnham, NM .

Mon 7 "

Tues 8 0 m 0

Wed 9 H 0

Sat.
Sun
Mon
Tiles,

Wed
Thurs
Fri
Sat

.

,'***********************************************************If*****

THE LONGEST WALK FOR SURVIVAL NEEDS:
* T- SHIRTS * FOOD
* SOCKS * GAS MONEY
* VEHICLES * CAMPING GEAR

ti

a

JUNE 1, 1980 - NOVEMBER 1,
;

1980

ALCATRAZ ISLAND .,iro WASHINGTON D. C.

t,
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