-

»
,

DOCUNENT RESOME

[

"mp 208 967 .- . S S 012 477

' aoTEOR .. rréégniei.-hary Les Rblatoulki. Jane A. A
TITLE - 'Classroos Use of Selected Children's Boois to
: . , Pacilitate Prosocial Development in foung

7

"+ + *Children.- ;
SPONS AGENCY *  Hichigan Univ., Dearbornm.
PUB DATE. apr 81 L . I
NOTE ¢ - 2¥p.3 Paper presentedsat the Annual Meeting of the
B - .+, - American Bducational Research Association (Los
" Angcles, CA,r April 13-17, 1981). '
EDRS PRICE  #F01/PCO1 Plus Postage. S ~
DESCRIPTORS °  #Childrems Litersture:.Classroom Besearch; cfassroba
v ) Techniques: Conflict Resolution; *Blementary School
. .Studeats; Grade 1: Intervention; Kindexgarten: ’
N *Perspective Taking: Pretests Posttests; P:imary
.- " . Bducaticn: JProsocial Behavior; ‘sQuestionjing
" © ' ° Techmiques:; *Training detiuods o ‘
IDENTIFIERS .~ *Sharing Behavior ° ° .

' lasrnlcé

’

Ll ~ ‘e - B
. - .The purpose of this study was to deterspine-if. .
- prosocia] development could ls positively influenced through a '
classrooa intervention strategy using selected children's books and
critical questioning techyiques. In order to detdrmine ability te *
share and to take different perspectives, 99 subjects from S
kindergarten and first grade classes vere given & pretest in shidh
_they wete asked to answer questions about pictures aand storieh 1.,

ing conflict. Treataents vere then adainistered -by speciaily '
trained teachers to 31 dxperimental and 33 control subjects who did
sot initiwdly give sharing rausponses tc the pretest tasks. Ih the
sxperinental condition, nine reedily accessible chilidrem®s-nooks .
focusing -cn sharing, vere read at @ rate of three per week to the ‘-
‘subjecfs: The feelings of story characters, the causes of characters!
.feelings and behaviors, solutions to the conflict situations in the
stories, and thé role that gga:;ﬁv playcd in resolving the conflict
vere eaphasized. Wiae books not focusing on sharing vere similarly
read %o the comtrol group 3nd the “sacher siaply discussed story
events. Subjects were posttested ..th the same saterials and
* questions used-in the pretest. esults suggest that childréa: s s
p:onoclalrdcvolopl:at, vith re¥pect to shaking and perspective :
taking, can be facllitated through a classrBom-oriented intervention
technigue. Bxperimentcal subjects gave more shariag responses apd more
.appropriate explasations df the type of information they used to
ldentify.a character's feelings (eg., the chara.cer's facial
.expressions and body gesturés). (Authoz/RH)
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. - ' L o "Abstract, . .
) ., ' ,'/' oA . *e I : ., t
[y ° ’ [y - ‘—-":. - s ] . '.l *

. ¢, The purpose pf thls research was to 1nvest1gate

! - )

whether prosoc1a1 development cculd be pb51t1ve1y in-

)

- 1

. : «f;uencpd thrqugh a classroom intervention technlque
technlques. S1xty four subJects (31 experlmental 33
control) from three . schdbls .were pre- tested and post-

1

v v 2

o movewent I)thga

) : ' approprlate expl
- T - , v

"other early ch;;ﬁhood settings. Y

. u51ng selected’ chxldren s books and cr1t1ca1 questlonlng

e . tested oﬁ‘%asks 1nudf$1ng conflict- s1tuat1cn p1ctures.f
The” 1nterven 1"3 teChnlque con515ted oﬁhreading~ntne book5'”“‘”*
) ~focusmg on h ng and asking perspectlve taklng questlons.

e Results suggested that experlmgntal sub)eqts shqyed more

oﬂ&~0f how they knew-a character's,

'} feel;hgs. Th1s 1nterven;10n technlque is adaptable to

o




A ' T ‘ L
A R _ . Classroom Usé of Selected Ch11dren s- Bgoks

Lt . tn,Fac111tate Prosoc1al ‘Development in Young Ch11dren ‘ﬁx{

¢ - - ¢ v e N .
.
. ! .
.

e . Cogn1t1ve develupmentaL thecry has recogn1zed the
’ 51gn1f1cance oﬁ affect1ve perspective-taking, role-taking, ~

and empathy in’ fhe development of prosocial or altru1s¢1c

i
benpv1or in young ch1ldren. Altruistic behaV1or such as ]

. - ' * .

.o shar1ng. requires the ab111ty to perce1ve and 1nterpret a ‘ ,i

N oo

h— . L ) satuat1on accurately, to understand feelmngs and omot:ons,.
| : ’ te evaluate other S .neees and to dec1de an’ ap?roprlate.
actxon (Mussen §& Elsenberg Berg, 1977) " According to
Piaget [l926)'this understanding of the f;elings and

emot1ons of others generally does ot occur in young

-~

13

L .o ch1Ldren befére the period of concrete operat1dns ;'~

"

(approx1mate1y seve‘ years of age) Wlth 1nqreas1ng age,

ch11dren become less egncentric and able o attend to a

-

pexsnect1ve other than the1r own.-_ \ ) \

.

: N . d 4 .
’ . .Recent research has-generally supported -the cognitive-
- ¢ - developmental view (Shantz, 1975). Several studies report .

‘e " u_-' )é
that nérspectiVe-taking, role-taking, reasonlng, hnd | T

empatny, arenp051t1vely related to a1tru14t1c behav1or oy

. ) (Rubin & Schneider, 1973; LeV1ne G Hoffman, 1975; Buckley,

SN TN PN

P © °,Siegel, & Ness, 1979; Marcus, Telkgen Koke; 1879). ' 2
N R N ‘ . - * ‘ N

S




Researchers do differ about the‘age.at‘which affective

perspective-taking can bé"attained; If. the perbenectxve-
’ \
taklng task requ1res merely the ab111ty to d1scr1m1nate

and label emot1gns, then even very young children- (3- 4

-

°

S

-

Successful

<
performance on, sequent1a1 decentrat1on (the ab111ty to
1Y » ‘

consider two or more aspects of a s1tuat1on but one at ’

years) can be ‘successful® (Borke, 19/1)

P

a time) -0CCurs between 5-7 years and s1mu1taneous i

perspective taking (the ability to consider more than one

aspect of a situation a11 at the same time) between 8- 9

years (S elman, 1971; Urberg & Docherty, 1976 Kurdek
t ) .
1927). PR o ) S .
f $ . . e .

Research has«also suggested that exper1ences wlth
role taking, affect1ve perspectlve‘takzng, and empathy
can be fac111tatave in the development of altruism. - In
one role taklng study by Ianndtt1 (1978), the trarn;ng,of
_six and nine year old boys consisted of acting out ‘the

roles in simulatpd social-conflict situations. Durin the -
atfe so , g the

-

training, the‘experiqenter directed the boys' attention
to’ the motives, fee11ngs and thoughts of the characters. 3

As a resxlt of the-training, altruism in six year old

¥

boys was significantly greater.than in the,control group. .

2\ . A ]

In anothér intervention study (Staub, 1971), those

. s
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LY
.significantiy“more than .children who.dld not recexve L0

:trainiﬁg; In a third study (Howard and Barnett, I979),=

k1nde*garten ch11dn§n tra1ned 1n playing the roles of..

‘helper :and of someone’ in dlstress ' responded more

frequently to the d1stress pf another in need and shared'

3

" the. g er051ty of f1ve to seven year 01d chlldgfn was
enhan:Sd by exper1ences wh1ch focused their attent1on on
"the feelings ,and needs of others. Thus, these studies
sugﬁest that it is poss;hze to fac111tate proséc1a1
behav1or through perSpect1ve taqug, role tak1ng and

empathy training.

¥ . / . o
*  One problem &ountzereg‘in the reseatch on pro-social
development and berspective-taking'is the difficulty“ .
practitioner haVe‘in tf?%ng to appli'the'lahpratofx-_' L
developed’techniques in non-research Settings fherefore,
the purpose of this research was to 1nvest1gate whether .
or not a. classroom oriented i’;,;vent1on technique could'\
be utilized to effect a pos1t1ve change .in the prosocial
de.efopment of young children (ages 5- 7)' The criteria: .
used in de51gn1ng the techn1que were:.’ '
a) eaS11y leArned by pract1oners,
b) readily accessible materials,
. ¢) appropriate-for use in group sattings, and

i : -
d) time-efficient., -




. cons1sted of readzng selected children's. books and u51ng

“in the feellngs of the characteas ,as a result/&feshar1ng -

research as S1gn1f1cant £br the development,of altruism,

‘ <
’ v : IV . .
. The specific interVention technique in this study

o

planned cr1t1ca1 th1nk1ng quest1ons by k1ndergarten and
first-grade classroom teachers during regularly scheduled
story-telling times..~ All the books focused directed on an

intexr-personal conflict which'was successfully fesolved

through sharing' The pianned crn ical th1nk1ng quest1ons

throughout the story focused .the children's attent1on -~

uron: 1) the interpersonal conf11ct 2) the'fee11ngs of - 7

!
each’ character, 3) the cause of the fee11ngs, 4) the

N
resolution of theigonf11ct by shar1ng, and 5) the &hange

F0110W1ng the read1ng of the’ story ‘the teachers emphas1zed .
A
the 1mportance of shatlng«*n -resolving the story's 1ng§r-

personal conflicts. . _ - . .

- M -~
-

This training techn1que wa's ghosen because it is
dlrectly app11cab1e to classroom sett1ngs and “its essent1al

components were those wh1ch have been identified by prior

These components are specified below Vo .
‘1. The 1nterest1ng sto?leSAand questions should
i :
direct the chiid's attention-to the feelings ¢

-

dnd emotions of the Characters- and elicit emgathy

- b -
»
. .




i o ' and altru1sm (Iannott1, 1978; Howard and )

® ) _ Barnett /1979) . . ' . R . )
. A "L . 2. The persPect1ve-taking task‘shauld require. .. ?
e ) sequentialvproces;ing and should be within' o |
) ' .. the developmental capab111t1es of 5 to. 7
e .o year. old ch11dren (Urberg and Docherty, 1975).
o ' ~.f.. 3.. The quest1op1ng should- encourage chlldren ‘to - !
;~~-: . - use hypothesis-tésting and reasondng skills '
.to_solue a -social conflict. , (Rubin-and i
. Schneider, 19J73) R a
- 4: The confiict resolut1on through shar;ng and ’
. 4+ Lthe veroalqr31nforcement of this -by: the '
i i teacher should present an approprlate modpl -
of prosoc1a1 behaV1or to.the *thildren. . 'g .
/ L (Bryan; 1975). - |
!- o, . It was anticﬁgated that‘throuéh éueh a classroom ) o
E '.Lralnlng technlque ch1ldren s development of - shar1ng could ;
EC L . be positavely 1nf1uenced Thnse chrldren in the expe}1-
; .t B mental graup receiving training would show a change ' ‘
. .zn berfprmanpe'from pre-tésting to post-testrng.. Tngs ‘
" . change was measureed by analyzing the responses to |
* . three conflict-situa:ion p1ctures and- accompany1né storv ‘
- _ d1len;a< Those,ch11drenﬁ;n the control group, receiving v
. . ¢ . ‘
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. L

‘ para11e1 story experxences whlch did not focus on sharlng,

& o

c'ﬂf$ere not expected-tb show'a pre-to post test change.

./_ Method ( o

8 . . -
. . * +

~Subjects}” ‘ . . . S

Initialiy; ég children in one kindergarten and five.

. L) ]

first- g?:de classrooms were pre- tested for base 1eV°1

»> \

of persp ct1ve taking and shar1ng. These childrea were

’

drawn from three inner- city schools located in a 1arge o

‘¢ ‘e

_ metropolitan area. - Those ch11dren scoring h1gh on.sharfhg

fi.e. g1v;ng/a sharlng response As a f1rst response to
e t
all three tasks) were not 1nc1uded in the study. Of‘
N ! -

the remaining 64 ch11dren,,33 were, chose 2N 3as subjects for *

.
’

the control group and 31 for the experim nta1 group, -
»

”
SubJects were 39 boys. and 26.g1rls ranglng in age “from 5 2 yrs.,

»
.to 7-5 yrs. with a mean of 6-7 yrs.

Procedure .
- Pre-and Post-Testing

L4

»
~ N .

Tﬁe subjects in the ekperimental aag‘cdntrol groups .
were pre-and post-te: ted by the researthers to determine
, the subJects"pre and post 1evels.on sharlng and
perSpect1ve taklng. Test1ng o¥- each, subJect was conducted
in-a room separate from the classroom and the order of the

tasks was counter- balanced.
A




0"

.
» - \]

+

o . 7 co :
‘The three tasks irvplved the use of three different . .

¢conflict-situation pictures (Pictures 1, 2, 3) with.

>
‘\'ﬁ;}'

*

accompanyiné stories. Picture 1 and story concerned a
confl1ct between an bldér brother and hrs baby brother.
The pftture showed an older brother ﬁho has taken a toy
. E out of the.baby s hands. ,'Baby brother was crying
P1cture 2 and story conterned a confl1ct between a blgger
.boy and smaller boy playlng ball in 2he playground THS
~plcgpre dep1cted the b1gger boy holdin the ball out of

reach of the smaller boy. . Picture 3 and story involved ,

a'girl-holding a‘doublp popsickle and notiéing her"frjend‘

. looking at it. '
For eath'task,‘s%Pjects were shown the bicture, told
“a story about the?pltturé,'and then asked the following. .
questibns: . ) o 5 "
l) How do you thihk (Potéhtial Receiver®*) reels?
2) Why does (Potential Receiver) feel that way?
3) How-.can yoo‘tell éPotential Rezeiver) feels ,.‘”
) . "+ "that way? ‘. . ’
) w\5,) How do you think (Potontlal Sharer**) feelo?

v T
[\

. -

‘

*Potential Receiver: The ctaracter in the p1cture/story

srﬂ who could be the reC1p1ent of a sharing act. '7

*'Potent1al Sharer. The character in the picturé/story who

> LR }

could be the sharing a%ent. s

bS] . . ¢

2.




‘ I 8) What else could (Potentlal Sharer) have dong? ‘ -

. 4

_the qontrol group.

‘ - - ‘ . © - .
, 5) Why does YPotential Sharer) feel that way? ( .
'6) How can you tell (Potential Sharer) feels that way?

¥ . T

) What do you think W111 kappen next’ . Lero

9) What else could have (Potent1a1 Receiver) done?
Care "was taken by the exper1menters to descrlbe all
the 51tuat10ns in a neutral tone-w1thout suggest1on of -
feelings or solut1ons. S , b
Training - '; 2 ) ’
Three participating EeacherS'were trained in the use o
of the interéehtion technique: for the _experimental group
and in the parallel story exﬁe;ienée for the control group.
This trai?ing consisted of: »11sten1ng to an:fudlo tape 1

of a sample story; dtscu551n£ story gulde11nes for each

¥story; and 1dent1fy1ng the parallel story exper1ences for®

t

o

The, intervention technique for the experimental groyp
included: ) ‘ <
1) Reading a total'df'dine selected books focusing . .

on sharlng over a three week period (three books

.

kS

' per week). ‘ i. ‘ .
2) Interrupting the stdry at pre-selected critical
- intervals to: "

.Qa} label the feelings of story chéractegg,

, . . .
I - .
. y § .
- - N
. - o -
\ . f
'
- ) * Lt




/”/‘ b RS
2 P 10
R . - p .
. p .
N L d L] '/’ - *
/f
s . - .
a y; » }
- .‘/ £ * . [ '.‘
¢ # b) identify the causes for feelings and
: _ . -
N / behaviors, . o .

c) solve the conflict situation, '

d) explain the successful reéo;ution of

the conflict. ) .
i

3) Emphdoizing--at‘the end of the~§tofy-—the role

i

that sharing played in resolv1ng the conf11ct .?

The paraliel experlences for the contfol group

A ¢

includeq: r

~ . » - » . - - . ) . * - .
o . 1) Reading nine.stories which did not focus on .

sharing over a three week'period (three books

= per week). ' - o -

. ;' P . - ‘. *
2) Interruﬁting the.story tb discuss the story i
@ ' ~ -, ¥ . L & ° o~
- . k‘ 3 . VN .

events. . ' . i

‘Materials‘ . , e IR

¢ s
; B - . . . 1 - v

| a Vxne, readdly- acce551b1e,ech11dren s books were selected

*

~bv the researchers fon the 1ntervent1on. Criteria fqr

*

L : selection were: age-appropr1ate, story charaQterS‘with: Vo

, ' eaeily”ideogifiable feelings; a clear étateménf of the

? ’ .conflict;:and a suc;%ssful resolution of- the conflict

lf—‘- ‘,thro:gh sharf%g. T1t1es of books used in the study appear ']
- in‘the Appendix. 1In add1t1on, nipe books not focusing on . »

sharing were selected for the control group.
) _ -® . . ¢ - ."k,“

rid

B . .
.
- s -
- +
< N k
4 v B .
. .




Results

—

e -Responses to Pictures'l 2, and 3 were scored using

4

the ‘ame taxonomy for each picture. Tw~ scorers - .

) : 1ndependent1y scored the protocols. The inter~3ater - -
. l
agre*ment on the quest'ons was 93%, Disagreements were }

~

N\
resolved by tonsensus.

Chi square analysis of pre-test responses for each _
;questiou.suggested thét the}e was not a significant
. . relat10nsh1p between group membersh1p (exper1menta1 or
' i control) and response. Therefore, the groups were ‘ .
essentlally equivalent on the pre-test.

Post-test responses were alsr 1na1yzed using the =

chi square, technlque. Ana1y51s suggested no relationship

"

between group andwme\pons' for Picturs 1, However when v

. the responses for P1ctures e &\qugie\comb1ned for each

. _ ‘ question, some 1nterest1ng results were\obta;ned.

-

When asked to label the feelings of the characters

@

in Pictues 2 § 3, and to identify causes for the feelings -’
- no relationship between the group and response was found.
Both the exper1menta1 and the control groups were competent?
. " in 1dent1fyang tie chanacters' feelings and the causes for

-

these feelings. ThlS f1nd1qg of no relationship on the




5 |

post-test was not ‘'unexpected inasmuch -as a high level of
compefeﬁcy for both groups was demonstrated on the pre-test.
Post- test performance change was limited by fhis ce111ng

effect. - o . C

Subjects were asked to%identify the‘source of their
information regardfng tie poteﬁtiel receivers' feelings
and the potential sharers' feelinge (How can your tell
PotentiélhBeceiVE? or Potential Sharer felt‘that wey?l.
Re ponses were categorized.as eppropriate orrinappiop;iate
referencess to facial expressions or bodily gestures. '
The analys1s for the\%otent1al receiver question, suggested
.a 51gﬂ1f1cant relat10nsh1p between group membersh1p and
) reSponse ce;egory ()C%l)-5.437 p< .05, In—erderﬁto
determ1ne which of the cells was contr;but1ng significantly

to this relatienship, cell chi sqpares were converted irto

v

a standardized resi” 21 with an associated probability level.

The standardized r<. . .al can be interpreted in a nanper
similar to a 2 vcore with zero as the mean and a standard .
:deviation of one (tver{tt 1977). An exam1nat1on of the
standnrdxzed res1duals suggested that the experimental

qrd?p (residual = 2,32, p <.05) was 51gn1f1cant1y more

accurate ‘than the control grdﬁ;’:e 1dent1fy1ng their

| .
scurce of information. Wh11e 48% .of the control grour

[y

. . .
A
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-~

. / . -
® /

correctly referred to the facial or Sodily charaéteristics

,of the rece1ver, 71% of the exﬁer{EEntal group correctly

s

referred to fac1al.character13t1cs.

Although not statistically signifiqant, a similar

" trend was evident for the question Tegarding the source .

“of information for the pptent1a1 sharers' fee11ngs

Wh11e 6{<)of the experzmental group correctly referred

e tq\tac1a1 dharacter1strcs, only 48% of the control gronp

~

-

+

>

correctly referred to facigl characteristics,

. Responses to the questions "What happened nekx?"

. LY .
* and "What could have happened next?" were categorizeq as,

r ™ .

~a sharing response, an aggressive response or other o

(avo1dance of problem, don t know response). The chi
squares were not stat15t1ca11y s;gn1f1cant for eithes”®
-question. It is interesting to note, however, some
differences between the groups. .When responses for
Picruresmz § 3 were(Eombined, 50% -of the experimental

‘group gave a shdring response to the "What happened next?"

question. Only 39% of thp tontrOL\group ‘responded

'similarly. For the "What could of hanpr4ed next?"

question, an.equ1va1ent percentage f38%) in each group
gave a shar1ng response. This f1ndhng ddes not however,

represent aa equivalent change from,preltést to post-test.

&



While 17% of the exper1mental grbup gave a shar1ng

response on the pr* *est, 25% of the coe§r01 group gave

e

a shar1qg response. Thus, the experimental group showed a

21% 1ncrease froa .pre-test to post~test.the control _group

showed only a 13% pre-test to post test 1ncrease.

\ ' 4

Dlscuss&oh-

» L)

.. Ine results of this study suggested{that children's
prosocial deveiopm ent can be fac111tated through a
classroom .oriented 1gtervent1on technique. Although not

dramat1c, changes were evident’ 1n chlldrem?s sharing as a

L 4

:result of the tearher readlng selected children' 's bo ]
S 1ons.

focus1ng on shar1ng and asking cr1t1ca1 th1nk1ng que

‘This was eV1dent on the post test 51nce more children in

e ——

the exper1menta1 group than in the co control group suggested

'sharlng as a solution to 1nterpersona1 "conflicts.

‘ As ant1c1pated, g1ven preV1ous research, (Urberg §&

Selman 1971 Docherty, 1975; Kurdek, 1977), these results

'#159 suggesteld that Gh11dren between the ages of 5-7 years

werezyery pompeteht'at labeling ‘the feelings of others and

‘citig the cause of these feelings. Subjects experienced

more difficulty in .identifying the source of their

[4
1nformatlon regard1ng the fee11ngS\of others, specifically

-

fac1a1 expre551ons and b: ‘dily gestures. The intervention

16
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. in this area. : ' v

N -
N 5

technique was successful in’ facilitating developmﬁnt ’

~"

.The ekperimental‘group in reSpoﬁaing to tne question -

"How ‘can you tell _ feels that way?" showed,a

significant change on the post-test by respondifhg . o .-,

approprxately i.e. referring to faciel characteristics ) - .

and bodily gestures as the sourﬁe of their information.

This seems quite reasonable given the iraining technique

used The critical questions designed for use with the

books .at pre- selected intervals in the story allowed for .f

'such development. Given the age of the subjects and

-their transrtionel phase of development with reepect to

the 1dentification of facial clues as a source of infor-

H

mation about feelings (Shantz, 1975), it was not surpr:s1ng
3

that responses were qualitatively better following

training. . R

Changes on the post-test were most evident for

Pictures- 2 § 3. Possibly Pictures 2 § ? resulted in the

" mos't change because of greater relevance and identification’

~

with the conflict and characters in the pictﬁ}e/sxori
situations. Pictures 2 and 3 involved characters of

similar ageaand tage to the subjects in age-appropriate

conrlicts. Picture 1 did not possess these‘characteristics. "

to the same degree.




-There were specific"limitations toAthe study. .

) ,Dealing.with chenges in social cognition in young
_ children in a short period of time is, at best difficult
© . » Clearly, the tOpic is worthy of longer study, given the . .:s
- L | amount of ’ sgpcess realized in this three-week period

P '°°;- . Another limitation of the study was the dependence

in the training technique on b?oks and critical questions

I L

.'alone An expansion of "the ideas encountered in the books
"tinto other activities e.g.. role-playing, socio -drama,
. language-experience stories, etc. would have enhanced
? : t.: . ﬂ the processing of relevant information The effectivenégs ‘
N of involving subjedts actively in role tak1ng situations z‘"
has been supported by other reseerch studies (Iannotti 1978'
Howard and Barnett, 979 Staub, 1971) ‘
One of the purposes of this study was to design a :

practical effective,“ciaséroon~oriented'techniQue useful °-
in nromoting prosoc1a1 development in young children
To that end, the oojectives were met. Classroom teachers
P , found that the'technique in using ‘the books and questiéns ’ h _
" was edsily_learned, that materials needed were ver& |

-accessible; and that the technique could be .easily :

incorporated into thé€ir daily routines in a very time-

efficient way. Given these results, it appears that this

o o

3 N - - . v
N




N -’

plan could be easily gppfiéd to bfher classrooms and

H

+ mnon-research settings.. _ -

»
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BOOKS USED IN STUDY ‘ .

Bonsall Crosby. lt s Mine. Néw York; Harper § Row, 1964

Brenner Barbara]” G Ungerer, Tomi,. Mr. Tarl and Mrs. Small
L Reading, Mass.: Addison-ﬂeslgy, 1966. e )

Cole, William. Aunt Bella's Umbrella. New York .
Doubleday, 1370. : ‘
\ 3

Keats, Ezra Jack. Peter's Chair. New York: Harper §
Rog, 1967. . ) - ‘

&

..

/Lionni, Leo. Frederick. New York: Random House, 1967.
—_—— - : ,
¥ Scott, Ann Herbert.- On Mother's Lap. New York: McGraw
‘ Hill 1972 ° . -

Silverstein, Shel. fhe-Giving Tree. \New_York:"Harpgr
& Row,'1964. ‘ .. .

Ste1g, William: 'Amos and Boris. New York: Farrar, . -
§ Giroux, 1971 R - S

Steptoe, John. Stevie. NewAYork _ Harper § Row 1969.

Zolotow, Charlotte. Do You Know Hﬁat 1'11 Do?
New York: ‘Harper 3 Row, 1958.
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