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_Introduction
h& - -

Alverno College is a Catholic liberal arts
college for women, with major professional
programs in nursing, management, music
and education Just over half of our 1,400
Students come from the immediate metro-
politan Miiwaukee area, and nearly all the
rest from elsewhere in Wisconsin Qur mis-
sion includes a commutmerit to serve
women from the working-class neighbor-
hoods where we are located, and 75% of
our students receive .financial aid

In the !ast ten years, we have found our-
selves involved in what amounts to a ,unda-
mental reshaping of undergraduate hberai
education Locking seriously at the lifelong
abilities that should charactenze a college
graduate. we have redefined hiberal educa-
tion in terms of a set of eight complex,
interacting competence areas and have
identified a sequence of six pedagogical
levels for each Every course in every
disciphne, both academic and professional.
has been rethought in these terms We
have des:gried or moditied learning exper:-
ences in each Course to elicit and develop
the student’s abzhl/es in these compelence
areas.

We have also become committed to a
college-wide system-of assessment, in
which each student is repeatel'v called
upo.} to demonstrate the abilities she is
developing About 75% of the time. these
asse’ssments occur in class (or in off-cam-
pus learping settings) with the course con-
tent integrated intu them The other 25% of
the assessments occur outside any course,
in the Assessment Center. and are specifi-
cally designed to challenge the student to
transfer her abilities from the settings in
which she has learned them.

In addition, we have come t& see  cur-
riculum” /n a much w.der frame — o dea,
with the wiile campus as a learning en-
vironment. On the one hand we are beg;-
ning to identify opportunities for student’
learning and development in the "informal
curriculum,”' from the resicence halis and
student government to participation in pro-
fessional organizations and the countless
work-study opportunities the institution af-
fords On the other hand we have had to
fook to ourselves. from our classroom tech
niques to the way we make faculty deci-
sions and communicate with the student in

. our service offices, to make sure we are

modeling the abilities we ask students 10
develop .

One of the competence areas we have
identified 1s "'valuing in decision-making
This complicated ne!work of abilities,
centering upon what has oeen variously
called moral decision-making. ethical devel
opment, value judgment. etc.. has been the
subject of much attention among educators
recently and for @ somewhat longer time
among theonists and researchers.

To say we have developed a college curric-
ulum which purpor.s t¢ elicit, develog and

assess the student’s valuing, abilities there-
fore demands explanation It is most impor-

! tant to begin with disclaimers we are not

fiished, we are not ' offering'" a curriculum

"package " or product, and we are not
wirking out some parallel or subsl/lule
curriculum.

What we have been doing for ten years 15

to try to bring to the surface the ways in
which hberal education has traditionally
challerged and enhanced the undergradu-,
ate student's growth in ethical perception. |
moral reasoning, and related abilities. We .
have tried torfocus on tHese results more
closely and to become mgre systematic

abuut teaching toward them. We have &lso -
tried to augment our emphasis on the abili-
ty to make and keep commigmenls. the
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habit of acting upon ethical or value
judgments.

By focusing eur attention directly upon
such abilities and by holding ourselves ac- .
countable in the most specific possible
~ terms, we have moved steadily during the
.last decade toward achieving these out-
comes, as reflec’ed in our students’ por-
formance in and after college. Along the
way we have found that our own teaching
and-our involvement in our respective dis-
ciplines have taken on a new vitalty and
depth, as* has our students' engagement in
the disciphnary and professional ‘‘content"
of their studies.

This bcok is a progress report (o our col-
leagues on our first ten years’ work as
“valuing educators’ at the undergraduate-
level. Because we are, in a sense, bringing
our readers into a hvely and complex
discussion that has been underway for a
decade, we have not begun by Stating what
we now understand abox{j valuing and its
development.

‘Instead, Chapter One rev:ews how we first
commutted ourselves to this enterorise and
outlines the general philosophic and peda-
gogic concerns we were guided by,
somewhat iri the order that we encountered
them. 4 should therefore be closer to
where most educators are when-they begin
thinking about how to tducatr more direct-
ly for the student’'s moral or ethical devel-
opment — though it may strike the more
experienged educalqgr or researcher, as
well as the theorist, as uncomforlably
vague at pomnts .

In Chapler Two we endeavor to show by a
wide variety of examples how we have
gone gbout rethinking and reshaging our
curriculum The chapter ““looks over the
~Shoulder’’ of instructors in almost every
discipline as they focus on the valuing
'dimension in their courses and then work to
design and carry out teaching/learning
strategies that will challerige their students
ERIC -
. - .
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Chapler Three deals with the "proof of the
pudding.”" We present'a few fairly detailed
examples of assessment techniques; 1n-
cluding samples of student performances
and how we analyze them to judge each
student's development. The second part of
the chapter reviews our program evaluat/on
efforts, in which we apply more sophisti:
cated internal and external tests to
measure our ach/evemenls and shortcom-
ings. . .

In Chapter Four we Outhne what we cufr-
rently understand about the valuing process
anc\how our students develop in it — our
“thedry in progress,” so to speak. We also
inclufle excerpts from in-depth interviews
with ptudents, reflecting the learner'g per-
spective. Finally, we share some of our
agenda for the next decade.

We ase assuming that anyone who takes
the tfouble to read through this volume has -
already invested some degree of energy in
the subject We expect that the reader has
some experience wresthing with the ques-
tions of how human: make moral and other
value decisions and how other humans can
help them do it more effectively and hu-
manely. We are also trusting that each
reader already has some ideas about how
S/he sees the valuing process, and how
s/he would educate for it

This progress reportys therefore offered as

an encouragement, a stimulus to further

thinking and creative effort It strikes us as

an .mpossible contradiction for an educator .
or a faculty to try to import and teach

toward someone else’s framework of goals,
especially in the matler of valung We cer- = '«
la/nly do nol offer our objectives or our cur-
riculum as models We do, however, have

faith that some of the ways in which we

worked to define them may alsd.help our
colleagues to better understand and~

ach:eve their own goa's

6 . A




1. Valuing as an Outcome

We teach valuing ai Alverno Coilege. How
the student values has been an explicit and
central focus of our curnicutum — and
eliciting and developing it has posed a
challenge to our best efforts as educalors
— for the better part of ten years.now In
every department and disciphne, n on-
&ampus and off-campus settings, we Work’
to help the student develop her ability to
discern and analyze values. to think,
through informed value decisions and 10
carry them into action.

3

We are attempting t6 meet this challenge
because we have come to fecognize
valuing as an intninsic and universal human
actity. Situations demanding moral and
ethical dectsions, aesthetic and practical
responses, confront each of us daily. How
_we value involves every area of our lives.
Our vatuing 2ffects and s affected by that
of our colleagues, fellow citizens,
neighbors, friends and family, as well as
the value patterns of whole institutions and
cultures ’

£ach human tife 1s of course, considarably
shaped by complex social and biological
forces, by cuitural and institutional patterns
Yet at the same ime each person stands
at a unique pont of convergence, with
particular gifts, and makes an inimitably
personal response 1o the influences of our
common life.»

Valuing not only touches on the active
surfaces of daily hfe but also reaches into
the depths of seif the "“holy ground™ of
one s prvate sense of ulimate meaning. it
15 a quintessentially human activity. by .
which each person Strnives toward .
psythological fultiliment and wholeness In

l

valuing. each individual creates a living link’

between the transcegndent mystenes of hfe
and its concrete circumstances -~

) £y

Q
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Valuing 1s thus also intrinsic to liberal
education A natural and inextricable
dimension of every field of human
knowledge or endeavor, it appears
inevitably in the process of teaching and
learning. Even in the act of etting forth
different theonies from a supposedly ‘“‘value:
free” position of cbjective neutrality, for
example, one 1s modeling an impled set of
values about such matters as inquiry and
knowledge, fairness and truth

»

As Iiberal educators have recognized at
jeast since tne time of Socrates, the way 1o
avoid ndoctrinating students 1s not o
pretend to have no values, but 1o challenge
and encourage their own valuing abilities
,The teacher who both models and teaches
toward an open, refiective approach 10
valuing is one who enabies the student 1o
develop freely Such teaching helps the
student 1o deepen her understanding of her
own beliefs and modes of judgment, while
enhancing her ability to relate them
effectively to the world around her.

Qur expenence as college educators has .,
long borne this out Thus. when we began’
over a decade ago to reaefine our goals as
a faculty in terms of outcomes for the

_student, we quite readiy agreed that the
valuing ability should rank hige among
them. '

Identifying the Outcomes*

Like many other educators, we had begun
to raise serious questions in the 1960s
about the meaning and methods of hberal
education Then in 1968 the School Sisters
of St Francis, who had founded Alverno,
brought to an end its histonc missign as a '
college for educating members of the
order. The resulting “identity ¢risis”

-, brought our many questions about liberal

educaton sharply 10 a head

With the help of some courageous
administrative leadership we were avle 10
convert this cnsis into an opportunity.

Y
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Squarely facing the question of whether we In 1973, we were ready to implemeant uur
should continue the college at all, we asked  outcome-centered approach collegewide

ourselves what we hac to offer What This did not mean we had a fully worked
should a student get out of spending four out and lested syStem that we were“axpert
years with us? What xind of person dtd we in applying. It simply meant we had

hope she would become, ang how were we reached the point where we would learn
helping it to happen? more from trying to implement our ideas
During a year of intense faculty institutes, Uea:gatlrlsm trying to refine them any further

r we struggled to respond honestly to these

-8 questions, department by department, and To continue the synthesizing influence of

‘& 1o share our findings in the process a the task force, we created a faculty graup -
clearer vision of our gcals began to 10 oversee each ccmpgtence The Valuing ’

& emerge. We found.ourseives trying to”’ Competence Division, for example.

describe the liberally educated person, a constantly surveys and synthesizes the

whole person whose abiliiiés an J potentiais  many ways in which we unde(stand, teach

have truly been ' iberated™ by undertaking toward angd assess valuing and the varied

ey

RV

PLAN

E% the " disciplines™ of our diversefields As ways students exhibit it The division
g—i‘:; the year progressed, we came to look at members feed what we are discovering
%Z liberai educatmn in terms of the abilities it bagk into the classroom by meanc of
"% challenges the indwvidual to develop . faculty-institutes, workshops and
% A faculty task force then spent nearly two collaboration with individual facunyl and /
~% years synthesizing the dozens of abiities teams,'They also keep in toucjh ""t"'m "Le . I
;i’ we had named mtqgnght general areas. work of colleagues n related helts an /
T called “"competences,” and developing a share our work al Alverno through £
« general pedagogic sequence for tearh.gg conferences, consulting and wntten reports _;f .
% toward each of them. . (including this book) ;
% e communications o . /
= e analysis ' Defining "“Valuing e
~i. e problem solving Today we identify vaiuing in decision ’ N
:{ * valuing making as ong of the enght{genenc ab:lmes ‘
,;;;ji e social interaction . toward which we shape our teaching and : X
;  ©® effectiveness in individual/epvirenment by which we measure our students’ ’
x relatilonships development and our own success But we )
. * nvolvement in the contemporary world  did not begin with a definition of "'valuing,” i
i e aesthetic response though we probably 6oulg have had as |
{ Even s the task force worked. we began, - many definitions as we had faculty I
| ‘0 examne our educational methods — the ~ Members !
' overall curnculum, our majors and other What we began with was a working !
, Programs, our courses ang our own agreement. Our aim was not simply to .
. classroom techniques — to see 'vhetner produce a thedry, after all, but to re-onent ‘
. they were really helping our stidents to our thinking so that we mught sigr ificantly !
- move toward these goais We also used ~. ymprove our practice oo ]
secfions of required courses in earh .
i dl’emplune as laboratores for developing *Liberal Learning at Alverno Coliege (1976) more .
. new ways to teach more directly.toward completely describes how we redefined oyr

s + . goals as liberal educators, and the eight
-, the competences and to assess their outcomes we have dentified

Al emen
ERICT 8-
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We chose the term * ‘valuing™ to cepresent

+ a synthesis of many ierms and concepls

generated in the earlie brainstorming
phase of our wotk We agreed that *
“valuing'* could be séen most clearly i the
ability to make intor/ﬁeo' moral decisions
and to discern and/respond to €thical and
religious concerns. We also saw it as
embracing m/agmy to perceive and deal
ettectwely/n ith other kinds of 'vaiue”
choicesg; such as aesthelic and practical

vl

- 4udgments where morai and ethical issues

might not appear to be involved. Rather\
than dehmiting these related areas, we felt
the term ' valuing'' would enable us to
preserve the continuity among them'and to
pursue their underlying common processes

From there’we agreed to proceed
inductively Having identified the general
concept of "valuing” as a cntical
dimension of human life and a major goal
of liberal education, we planned to flesh out

% OUr understanding of it by working with

E

RIC
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students to make valuing more explicit as
part of our courses and as a dimension of
their behavior .

Frankly, we did not yet know enough about
“valuing”’ to censtruct 1 theory We simply
had hever focused on it directly before, in
spite of the crucial importance we readily”
accorded it By paying close attention to a
process we had been taking for granted,
we expected tG iearn a great deal more
about it and hoped to become
correspordingly better as educators.

Perhaps the nearest thing we had to a
defining concept was our awareness of
valuing as a pervasive dimension of human
activity. This has had at least one important
consequence Because it arose as part of
0ur vision of how the literally educa‘ed
persen thinks and acts, we have seen
valuing trori the beginining as a fiving ..
process rather than a static body of
knowledge or beliefs. *

-

Q

Valuing as a Process <+ . ’

. As we originally struggled to describe our, -

rdeal of the edicated person, we found |
ourselves talkking about the distinctive ways.
.she goes about conducting her ife. We
spoke of “*habits of mind,” “integrity.”
"‘commitment’’ and other characterstic
- qualities of thought and action.

In so doing we' were renewing an age-old
commitment to do more than simply
t.'ansmit knowledge As liberal educators,
after all, we are concerned even more with
the qualities of a student’s thinking and
acting than we are with the quantity of her

- knowledge. -

This 1s why we have chosen to focus.on
valuing, not simpiy on values.

Our goal is for the student to develop
fluency in the process by which she
actively engdges her values in an ongoing

" dialectic with her world — with the many

-]
personal, pfofessional and societal contexts
in which she must choose, decide and acl.

Such a process, we realized, involves a
wide range of abilites. It includes the
student’s ability to explore and arliculate
what she knows and believes, to ask how
-she comeaby her knowledge and values
and how she organizés them. It nvoives
her abuity to discern and analyze implied
value content, 10 understand otheis' value
perspectives empathetically as wei, as
anaiytically: \
Valuing as a process also involves the
. student's ability to apply what she knows,
believes and undersjands in order 1o arrive
al a judgment 1t includes her abiiity to
cianty, to compare, to justify, to project
implications and consequencges and to
dectde, even on incomplete information, it
engages her ability to express her®  ,
judgments and tranglate them info terms
from others’ perspectives, to rematn open
lo teedback and new information.

- The valunng process alsd involves the

student’s ability lo act upon her judgments
and to weigh the consequenges of her

-
Al
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acttons Ang 4t includes the critically

rtant abthty to assess her own acttvoty
mt ese many areas, o fefiect upon ang ‘
modtty her own valuing.

Looktng at vatunng as a dynam;c, process
has thus demanded that we take into
account not only what the student knows,
but_also how she thinks and acts. Besides
expanding hefknowledge, how do we elicit
het, own beliefs, standards and
preferences? How do we enable her to
‘become more adept at discerning and
analyztng imphed values, at weighing
alternatives, empathizing, projecting the
implications of value choices? And,— S|nce
valuing is,not an obtecf of study only-—
how do we challenge”her. to~express her
value decisions openly and explain them
sensitively, to apply them in actuat practice
and live with their consequences? Hoy do
we help her to assess hesown valuing
ability as a seli-directed indvidual?

Teaching for Valuing

T¢ foster s process. We have found, 1t is
not enough for us simply to expose the
studenisio vanous religious and ethical
systems. Nofis_it sufi.~ient to ask that she
clarify an mventory of her professed values
and their sources or discuss he. i€asons
for various morakjudgments These are
important Iearmngaexp'ertegces But they
-are only part of a currtculum that must lead
her repeatédly to. engage her valumng n
actual contexts and conflicts. :

This 1s why we have come to focus on
valuing in deciston making.

through the imphications of a genumne
problem and grapples with 115 ambigutties
under the constraints of ime’and
tircumstance and the pressure to gemde
and act” We try to help hei develop the
valuing process by repeatedly making and
articu’ating vaiue choices, acting them
-0ut and living with their consequences.
reflecting upon their meaning and '
implications.

i »

We help each student learn how she thinks,

r
+ N s ) Y
In"our attempt to teach toward valuing as a ©
dynamnc process we havecreated room
, for the student to take a more partrc:panve
role as learner

We rely far more than before on sugh
familiaggmethods as . esearch teams, panel
presentattons and srnal- -group seminar
discussions " These encourage ‘her to share
aclively in acquiring and analyzing
infermation rather than simply being
exposed to it They also accustom her to
seeing hersélf and her peers as legitimate
sources of information and dialogue about <
values ang valuing.

\We have also incorporated ssvefal '

common ''values education” techniques, M.y
including forced-choiee inventoriés, valué
clanfying exercises and analytic journais
These ad the 'Stude,nt in making her values
explict, in re|atmg them, to the various
value systems she encounters. and in
recognizing and analyzing her use of
valuing processes.

Al the same lime we have greatly \

augmented the experiential dimensions.of
pur curriculum,

We have expanded our “off.campus ° .
experiential learning’* (OCEL) progrtam —
which we had adapted In the earlygfhs - L
from the nursing and teaching internship «
model — to each of our 14 academic and
professional departments. We have also
developed simulations, moral dilemma
discussions, role- taknng and other active d .
classroom techniques for a widg variety of

We also take tar more senously the

student s opportunities to work n
laboratory, studio and rehearsai setings  *
that bring 'reai world constraints to bear
under controlled conditions Indeed, we
have come to see this immersion in an *

|
l
_ subjects and sellings !
|
1
{
|

1
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ongoing, cycle of expenence and reflection .

as centra; to undergraduate iearning.”

Because valuing is such a complex process
we have aiso laken a Sequential-approach’

dtstmguushmg a sertes of srx Ie'vels in our
currniculum

These leve! s,do not represent a stage
theory of development They are a learning
sequence. a series of pedagogical steps
which shift focus trom%;melelement of
valying to andjher.

o Liyel 1..At the-first level we'focus
primanly on awareness (as we dq in
most of the etgh? competences)
Learning expenences provide the
student with conceptual foundaticns and
gurde her in 1nital sel- reflectlon so that
she becomestaware of what rg involved
n mal(mg vatue judgments and
dGCISIOHS :

-

—_—

As she exammes her own cholces, she
begins to‘fdeq,yty thie attitudes and
belefs by which she organizes her
experience and interprets_rts meaning.
She explores the affective gimensions 1n
her valuing and the sources of her
values She aiso learns to compare her
professed values to her habiual
behavior, and to her decision-making in~
cnitical incidents

At the same time, she encounters
diversity*and potential confliat i valuing
Interacting with her classmates and
instructors, and with the value
frameworks of varipus disciplines, she
increases fier sensttivity to others* moral
commitments. She works at prolecting
herself empathetically, through directed
listening and role-iaking, into vatue
positions that differ from hars

In these expenences the student builds
a working vocabulary with which to
analyze valuing decistons, actions and
arguments She gains greater fluency in
articulating heggown juc_ nents. and
learns lo.histen to positions Qther than
her own more closely and sensative|y‘

Q .

-b.
.11

s

»

“

-

-

-

7\ anflugncing the systems of her

f

" trace 1ts sources, She does so

Smce therr aesthotuc torm is msepar’lble

L:@g};ﬁ 4At the second |eve'| the studet
deéiops her ability to infer valuing anc *

[

tocusm‘g on luerary arttstuc mstot,mr
ghrlosophieal aﬁdfré‘\’gtoﬁs works

"She learns to make the valumg
dimensions oflhese works exphcitrand
o relate them to their historical and
cultural setings. Because she is
involved with works from a xanety of
cultures, she begins 1@ examine her own
valuing n relatiory to*her own‘culture’s
norms and institutions, to other tustorca
periods ang to ott{e}r’cuttures This heips
deveiop her abilit deal yuth plurality
and change.

N

She simultanecusly deve!ops het ability
to deal with the aesthetic nature of the
works she studies.

from ther value ‘contént, the student
both expands her abtlity to trace valuing
and augments the range of her aesthetic_.
responses She learns to usté > agsthetic
wcrks as theaters for thmkmg through
and feeling the confict of alterngte
perspectives, for experiencing the
impact and consequences of value
decisions. -

Level 3. At the third level, the student -
further develops her abilify to mter and
analyze valuing implications — th|s time
In sctentific and technological systems
where they are often much less overt
thar in*a rehgious ritual. a novel or a
theory of history - She also learns 10
protect how technoiogical gevelopmenis
will interact with varying cultures and *,
thewr valung frameworks

At this level she integrates her valuing
abities wsth-her developing faciity in
naturll, behavioral, or medical sciences

Dealing with valging issues in science
and technology also. helps develop her .
effectiveness in discerning and

environment, as well as her ability 10
perceive and involve herse|L_|p/g|obaI |
‘problems affecting all of hufnanKind,

- ’

” -
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o Level 4, At the fourth level the student
applies valuing ° hands-on rn complex .
decision-making situations. Learning
experiences involve™ her in individual and
group decision-making, concerning both

- personal-and Gublic issues.

-

’i’hrough mentored field experiences, in
morai dilemma discussions led by trained
facibtators, and in other learnrng
sttuations she encounters value conflicts
that are often irresolvable. She is usually
responsrble for defimng and-
_rmp'ementrng a‘workabie approach t

» action in such contexts. This can
Chalienge net only her valuing abilities
but her social interaction and preblem

- solving abihties as well =

We aiso rernforce our emphasis’on self
fassessment at this level by askrngeach
student to develop a detailed critical
-appralsal.ot how she applies vaLurng (6]
the ! ‘real world problems,she
M encouniers : . K

Threse first four levels are genéral lévels, in

*.which all students must engage.” The hith,

and sixth are advanced levels, which the
faculty in €ach fieid may define as
necessary for a major or mrnor -

* Lavel 5. Al the T‘ft/ level. the Student{\
apphes her valuing in intercultural
settings: She uSually engages in a rather
extended cgmmunity work experienge in
her own field. where she encounters the
subcultural and ethnic dwersity of the
American city )

w have foung this approach effective
¥ cross-cultural * imtation”
way as a semester abroad might be,
while we can providemuch more
immedciale ard thafough learning
supporl. Because the student remains
grounded in her mfore accustomegd
environmert, this experience tends to
intensify the dialeclic between what she
ts discovering in the intercultural setting

nd how she operates on the campus
and at home.

ERIC  ~ -,
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n the same »

.

.’ 'strives to integrate all of her growing

ve

At Level Five she combines her ability to
interpret ang compare different culturat
valuing approaches, an ability she
developed at Level Two, with the
immersion in practical decision-making
she has experienced at Level Four.

She learns fo work effectively with
persons.of varying backgrounds ia order
to identify and pursue common goals
and values She also learns to seek

consensus in a.conﬂrct where cultural,,..-

" \ssues and norms are.at stake — a
conflict which 1s often. in the urban
environment, precipitated by
technological change. <.

* Level 8. At the sixth level; the student

altempts to focus on her valuing
holistically She synthesizes her own
constenauon of valuing decrsnons goals
and actions n regard toa crmcag ISSUE
in her chosen fietd. This 1ssue oftan
" anses’out of one of her field ‘

experiences, . g,

7

As she articulates her valuing approach .

to the rssue the student must aiSo
dentify and elabgrate dlfferlng
approaches based in alternate cultural
or drscrpunary perspechves Within this
plurality, she works tqapply hq/o&n
normative judgments rn a manner which
1S intormed and empathetrc yet reveals
the consequences of her chosen
commitments, v

In creating thrs ""apologia."’ ahd n

prepanng a detailed critique ofsher | -

aetions once she has presented’it, she

“ abitrties in valurn%and other competence
areas. \

J
~

~ ‘A more detalled disCussion of how we have |
come to understand and apply expenential

learming may be found in Doherty, Mentkowski

and Conrad, "Toward a Theory of
