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, ‘Foreword g ,

' Georgla 15 commltted to the behef that every exceptional child has a right to receive an education based onhis

or her,individual needs. — -

-

The need for developing standards and guidelines for comprehensiygeprograms for exceptional children in
our schools has emerged from state and federal legislation. The three major laws affecting the education of

exceptionatl children in Georgia follow. -

<

Adequate Program for Educatlon in Georgia Act (APEG)
Secticn 32-605a, Special Education

“All children and youth who are eligible for the general educatipn program, preschool education, or who have

special educational needs and three and four year old children who are either physically, mentally or emotionally )

handicapped or perceptually or hnguistically deficient rshall also be eligible for special education serwces/
Children, ages 0 5 years, whose handrcap 1s SO severe as to necessitate early education mtervennon may
® eligible for special educatton services.’

% »

Effective date: July1, 1977 /

P.L. 94-142, Education for All Handicapped Children Act of 1975 -
The full services goal in Georgia for implementation of P.L. 94-142 states:

“All handicapped children ages 5 18 will have available to them on or before September 1, 1978, a free appro-
priate education Ages 34 and 19 21 will be prouided services by September 1, 1980, %andy0-2 by September 1,
1982, if funds are available. ’

Effective date September 1, 1978

Section 504 of P L.93-112, The Vocatlonal Rehabilitation Act of 1973

“No otherwise quahﬁed handicapped individual shall solely by the reason of his, her handicap be excluded
from the participation n, be -denied the beneﬁts of, or be subject to dxscnmmanon under any program or
acthuity recenung federal financial assistance.” .

Effective date. June 1, 1977 T
[
The purpose of the Resource Manuals for Programs for Exceptional Children s to help lecal educanon ageno(es
implement these laws and prowde quality programs for exceptional children.
& » ~
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Hearing Impaired 1s a broad term which includes deaf and hard of hednng. earing problems which interfere )

with learming in any way are classified as hearing nmpaxrmems A heanng xmpqxred child s one who has a heanng ‘

loss which interferes with his or her acquisition or maiaténanceof auditory skills necessary to develop speech and

language. This includes children who are heanng 1mpaxred atbirth and those who develop hearing problems later.
{ Deaf means the absence of enough measurable heanng without amphflcanoé‘ln both ears to slgmflcamly exclude*®

one’s awareness of sound artd to greatly impair the normal development of language, speech and audnory skills.

: Hard of Hearing means the absence of enough measurable hearing withbut amplification to limit the normal
development of speech, language and auditory skills. -, " 3
For the purpose of this resource gu:de and the Georgia Departmem g Education’s Special Education Momhly " .
Reporting Form, the terms heanng impaired and hard of hearing are synonomous. A hearning impaired childis one
that exhibits @ pure tone average range.of 3060dB (Amencan National Standards Institute). A deafchild is one
\tthat exhibits a pure tone average of 65dB90+dB ANSI. _ .

Types of Hearing Loss

k4 [y

r
v

Conductive hearing loss is the result of reduced conduction of sound through the outer and,'or middle ear to

" the inner ear. Function of the ngural system is not involved. This type of heanng loss is primanly a medical
. . problem which, in the majority of cases, can be cleared by treatment.

Sensory-neural hearing loss refers to heanng problems which involve the inner ear or the central nervou
* system. This type of Heanng loss is often referred to as nerve deafness. These hearing impairments canndt be
cleared by medical treatment but may be partially compensated for through specnal education and use of
amphfxcatlon

" Mixed hearing loss is combined of conductive and sénsory neural components and can be partially compen
. ¢ sated for through special education and use of a hearing aid.
;o
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Emrance critena prowvides the basis for pldung students in a.program for the hearing 1mb5‘?’éd and is the '
foundation for program evaluatiun. The critena se. ve three purpouses-- they assure continuity inthe assessmem
and placement of hearing impaired students, alluw for the design uf in service for special education spec:ahsts
regular classroom teachers and administrators, and ensure adeguate programming for each hearing impaired
student, Py . ’

Georgia’s Program for Exceptionul Children Regulutions und Procedures define entrance cnteria for the heanng
impaired as follows. L .

Otological and audiological evaluativrs, shall be pru&(ded with initial re/erral In addition to the information
reqqured in the generul prousions (puge 15), hearing imparred students shall have audiometnic evaluations under
the superuision of a <ertified, icensed uudiclogist and medical evaluations by licensed medical doctors, These

evaluations should be updated every two years or as otherwise indicated. , N

In compliance with the Prggram for Exceptivgal Children Regulations und Procedures for the identfication
of the hearing impaired, an audivlogical evaluation must be obtained. It 1s necessary to assess the overall capa-
bilities of the heanng impaired through a wide range of test instruments. Major areas of importance \nclude -
inteligence, general development, laniguage (receptive and expressive), academic, cognitive ac hxevemei%visual
function, auditory function, commuriication, psychomgptor and soaal,’emotiorzal deyelopment.

- The following sections contain descnptive lists of instruments which can be used in evaluating students' skills in

specific areas Most of these méasures do not contain normative data specific to heanng impaired populations,
Howeuer, they canbe adapted tu provuide a degree of meaningful information as relatdd to student perfg’mance

_ when combined with teacher observation, critenon testing and basic background information. These materials

were adapted from WRepurt on the Tusk Force on Heanng Impaired, Pennsylvama State Department of
Education, 1977. . N

-

These assessment tethniques are not mtended to be wewed as being exhaustive but may serve as a basic
resource list.

Audiologi al and Otologlcal A-ssessment : ‘ o B t N

Information requnred for ndentlfncanun of the hearing impaired 15 based upon an evaluation by an audiologist and
otolaryngologist andother pertinent information

The audiological assessment shuuld provide heanng thieshold infurmation, measures of speech audiometry and
acoustic impedance A battery of special audivlogical tests and the bmaural summation test, when posssible to

obtain, are helpful measures in 1dentifying hearing impairments. . - . . \

Tests of central auditory impairment are in a develupmental stage and nukey test instrument has been developed
and standardized for the hearing lmpa*red population

Instrument - Behavioral Obsenation Audiometyy (BOA) sounidfield testing using warble tones or o
narrow band noise and speech . .

& \
Descnptlon — Pure tone audiometry ty determine threshold sensitivity. Audiometer must meet ANSI
standards. . . .

Reliability and validity — Sound field test results aré considered réliable if +5dB upon retest. Rehabllny and
validity are dependent updn the observer’s judgement of a behavioral response

Strengths — Can be used with very young clhuldren and difficult-to test indiduals - .

Other Assessment Techniques Necessary — Acuustic impedanle, otological examination, continued |
follow-up to determine thresholds. - g

-

L] L]
.

* ‘

Instrument — Audiometry — puretone ai, bone conduction wnh maskmg as required.

Description - Tests are used to detérmine threshold sensitity of the ear and to identify thresholds for air and
bond conduction. The audiometer must meet ANSI specification.

Reliability and Vahdlty - Purctone results are considered reflable if $5dB upon retest. Rehiability and validity
depend upon responses of subject

' R




N ¥
Instrument — Tympanometry — static comphance, tympanogram, middle ear pressure, acoustic reflexes,
reflex decay, binaural summation. . -

v

Uescnptron — an objective measure of rruddle ear functlon and acoustic reflex levels. Changesi in comphance of
of middle ear system are momtored as airpressure on the tympanic membrane is varied. -

Reliability and Vahdlty — Tympanometry is an objective test requiring only the passive participation of the
subject.

' ~

_Strengths — An objective test.

Instrument — Speech Reception Threshold (SRT) . //

Descnptlon — SRT is the loudness level at which 50 percent of speech presented is intelligible to the listener.
Stlmuh(that can be used, digits (0:10) or spondees, (familiar two syllable words)

Reliability and Valrdnty SRT for each ear should be +6dB from the pure tone average of .5K, 1K and 2K, HZ.
-Strengths — SRT helps corroborate pure tone findings. : . .

Instrument — Speech Discrimination — W22, NU-6, PB-K, WIPI and other appropriate. materials. ’

Description — A measure of a person’s ability to discriminate speech.
Reliability and Validity —. Reliable if +8 percent upon retest.

Instrument — Tarréible Reinforcement Operant Conditiening Audiometry (TROCA)

Description — A technique of systematic reinforcement audiometry for use with the mentally impaired and
difficult to tegt. ‘Child receives positive remforcement.after he or she pushes a response button on a feeder box
whenever he or she perceives a sound. !

Reliability and Validity — Results are” considered rehable if are +5dB uPon retest.
Publisher’s Comments — Heanng test for mentally impaired and difficult to test.

Strengths — Very valuable with mentally impaired.
' %
Instrument — Audlometry using special tests, i.e., BekeSy,-SISI Tone Decay, ABLB, Stenger

Descnphon — Tests are used to differentiate cochlear from retrocochlear pathology and other dlagnostnc
1nformat10n Audiometer used must meet ANSI specifications.

Instrument — Otologist, otolaryngologist, oto-rhinolaryngologist

Description — Otological evaluation for the diagnosis of hiearing impairment.

! AN
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.+ " Parents’ and children’s ngh:s under P, L 94 ;442 are protected through a procedurai d}xe process structure The
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.. - ¢ . .
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~® The ambient noise level‘ in any space used for audro)memc screening should not exceed SIdB

\

Screening

Screening identifigs, as early as possible, the child whoneeds to b%hced inapr for the hearin§impaired
Screening 15 the first step in the placement process and is used only to identify thase children who need further .
evaluanon No student should be placed based exclusrvely on screening data alone./Some considerations for

hearing screening follows." . ~ i "

® An audlologrst should be responsible for desrgmng heanng screening programs, and the gcreéning should be
conducted or superwised by a qualified audiologist or speech pathologist with appropriate training. Support
perSorfii] (after*rece\‘(nng appropnate training) may admunister screenm§ tests undersypervision of a qualified
profesernal , - - . : .

® S reenrng of all students at regular intervals should be provided using at least limited frequency audometric
testing with indinduals or groups. Individual tests are recommended for use with prekindegarten through third
grade students unless rehable group procedures dre available. lndwrdual or group tests may be used’with
stugents above the third grade 18vel. . v

.
- M

e Screening audiometers should be calibrated to American National Standards lnsmute (ANSI) specifications
irutially and recalibrated at least annually. Daily listening checks should be performed to determine that audio-
meters are grossly in cahbranOn and .that no defects exist in major compo?ents

° Scl’éenmg procedures should be administered uniformly by all testers, with specified test frequencies, screen-
ing level and cntenon for failure. Mlmmal procedures include screening at 25dB HTL at 500 Hz, 1000 Hz and
4000 Hz/ If this imited procedure 1s used, failure to hear at the screening level for any one frequency is criterion

or\éa)lure - . . .

L Resueenrng of failures may be provided immediately or within one or two weeks of the rrgnal testing.
"Rescreening should be done under the direct supervision of a qualified”professional. +

o The above procedures represent a mrnlmally acceptable hearing screening program. An excellent screening
program includes4mpedance audiometry. The inclusion of impedance audiometry increases the likelihood that
student;,wnh otitis media will be 1dentified.

¢ Comprehensive audiological and otologrc examinations should be arranged for those students who exhibit
potental hearing loss. ! § _ ; '

«

¥ h *
5 ' B -\_ “ )

Referral

Ed

Referral is the process wherebyparents orguardians, studentsthemselves,, hool personnel appropniate public
agencm.s or other professionals may request assessment of a student’s 3| rlmes

Cog_nprehensive Evaluation .
o [nitial Evaluation Y g

All children who are considered for special education services must be screened for possible hearingand vision
difficulties prior to educational og psychological evaluations.

Before any action 1s taken with respect to the mital placement of a hearing impaired Chlld ina special education
program a full and indwidual evaluation must be conducted in accordance with the following. THe local
education agency (LEA) must use appropriate evaluation procedures including trained evaluatian petsonnel,
multidisciplinary teams, vahdated and nondiscniminatory assessment of lafiguage or other mode of commyni
cation commonly used or understood by the child and more than one procedure or rnstrument as mandated in
the ehgibility cnteria located in Chapter II. P,

3

-

e Signed Parental Consent ‘ ’ ‘

The Jucal school system must have signed, informed parental consent on flle before any child 1s singled out for
any evaluation other than routine screenings happening to all children at some point in their school year (e.g.,
mass vision, dental, heaning and speech screening unless parent has previously filed a form of protest).
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' @ Parent Participation

t ’ *
. .

® Reevaluation* o .

All heanng impaired children enrolled in special educatiun programs must be comprehensively reevaluated
educationally or psychologically no later than thrée years dfter the last previous evaluation. The regvaluation
may take place within the three years qun the request of any person having the original authority tomake an
initial refertal, yvith the approval of the placement committee.

«

Individualized Education Program (IEP)

. 1 . . Lo B
. AnEP 15 developed for each handicappedi child who 1s receringor will receve special educafion. This require

ment applies to all public aggncies. The total IEP, ihcluding long and short term objectives, is developed prior toa

placement in a special education program. - . :

The IEP must be developed man mdmd_u’alized planning conference initiated and conducted by the responsible
agency.

A4tudent should have one IEP, even if enrolled in two or more special education programs.

The IEP is an educational and related serviges plan and not a binding contract for which the agency s responsible
if the child does not achieve the growth projected in tpe goals anq oBjectives. Howgyer, the local education
agency must provide those sérvices that are listed in a child’s IEP. . )

¢ Participants in"Incflv!duahzed Planhing Conferences ~ "

had . ”

, . .
The meeting participants will include the following.

Axrepresemative of the agency, other than the child’s teacher Who is'qualified to p}ovide or supervise the

. - prowision of special education. This does not exclude other qualified special education instructors.

The child’s teacher or, teachers, special or regular or both, who have a direct responsibility forimplementirig the
{EP. ' ' )

The responsible agency must make every effort to insure that each 1[1dx\'ndualized planning conference includes
one or both of the parents, the child, when appropnate, and other individuals at the discretion of the parent or

agency.

«

‘For_a handicapped.child who has been ev#iuated for the first time, the responsible agency must insuré that a
member of the evaluation team or someone who is knowledgeable about the evaluation prdcedure and familiar
with the eyaluation results participates in the meeting. »

Y

Each responsible agency must make every effort to insure that the parents of the handicapped child are present’
at the indivdualized planning conference or are given thesopportunity to participate, including scheduling the
meeting at a mutually agreed upon time and place afid notifying the parents of the meeting early enough to-
insure that they will have an opportunity to attend. Notification Yo parents must indicate the purposé, time and
location of the meeting and who will be in attendance. All communications to parents must be in both English
and the primary language of the Wdme if the primary language is other than English.

A meeting may be conducted without a parent in attendance if the responsible agency is unable to convince the
parents that they should attend. In this case, the responsible agency must record its attempts to involve the
parent(s). The attempts may irlclude a written wawver of his or her nights & participate, in accordance with
due process procedures, telephone calls, correspondence and home visits. Upon request, parents must be
given a copy of the IEP. Upon request of the parents, a formal due process hearing must occur inconformance
with procedures outlined in Georgig’s State Program Plan for P. L ?41-2 :

o Content of IEP . . . ¢
A statement of the child®s present leve}éé—f_educanonal performance.
A dtatement of annual goals including short-term instructional objectives.

A statpment of the specific special education and related S’é‘imc’esftp be provided to the child and the extent to
‘whichthe child will be able to participate 1n regular educationakprograms.

15
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K o4 . . . .

7 The projected 'da'tesjor initiation of services and Yhe anticipated duration of the services,

Appropriate objettive criteria, evaluation procedures and schedules for detexmiping on at least an arfual
basis, whether the shBit-term instructional objectives are being achieved.:

Placement

- ] -«

® Initial Placement : . ~ |

o student shall be placed in a special educatlgn prograln until that student is the subject of a meeting of the
Special Education Placement Committee which mgst review all pertment information and determine the
N appropriate program for that child.

‘l
The decision to place any child into a speéfal edugation program must not be made exclusively or principally
, . upon résults of tests administered dunng evaluatlon All pertment dataon each child should be reviewed by the
entu'e committee. -

/ ) Blacement committee méetmg minutes must be kepta

.
1,‘ N ~ .
ae .

¢ Signed Parental Consent + ) -

.

Al children who are evaluated for possible speczal eduycation services will be subject to rewev%by the placement
commuttee. All ¢hildren who are recommended by the placement commuttee to be placedina special education
program r(nust have sngned informed parental consevnt on file thhm the school®ystem before placement can
occur. "

. Specnal Education Placemeht ﬁ’i’tmxttee —_ Reeyaluatlon

Y

Upon the request of any person havmg the ongmal authority to‘make an initial referral, but no later than three .
years after the last placemenit dec1snon all children who are enrolled in special ed ucatlon programs will hgre 3

~

«

-~

evaluated by the Special Education Placemenf Committee.

. Any time a change in educational placement is contemplated, the pertinent information must be reviewed ahd

change approved by the placement committee and the child’s parents.

d

L]

3

Conﬁdenhahty ‘ -

LEAs rRaintain records and reports on handlcapped children. These records and reports contain confidential

data Each LEA must provide instructions to persons collecting or using personally identifiable data. This
instruction informs LEA personnel of pohc1e9 and procedures for the use of confidential data.

*

- LN z

‘ "Exit Criteria A . oL

;‘?

Students to be dismissed from a program for heanng impaired Students must be assured that dismiissal is done
according to due process. Dismissal from a program for the heafingimpaired is a change in placement. Whenever-
a change in placement is prgposed all pertinent mformatxon must, be reviewed and the change approved by the
Specxal Education Placement Committee. ey ® :
. P ., & . X
For further mforma@n on due process or other procedural safeguards in effect in Georga, refer to the Georgig
. Department of Education Program for Exceptfonal Chilliren Regulanons and Procedures and Georgia’s State
. Program Plan for P. L. 94-142. Copies of these documents are available in the office of your local school super-
intendent, director of special education or y'bur local Georgia Learning Resource System. . -

Addltlonally,_mformatlon on, local system procedures is contained in the local system’s Special Education
Comprehenswe Plan whi¢fi is also a’va:lable from youir local school supenntendent or special education director.

- ’
- . S
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. Phxlosophy, Goals and Objectives

each step of the due process procedurés. .

&

. . .
Though most hearing persons take their sense of heanng for granted, the effects of the xnablhty to Kear are

profound. Jt is through this pnmary avenue for learnmg that people acquire listening and speakmg skills upon
which they build their subsequent reading, wnting and communication skills.

»

A child with a heanng impairment has severe problems in language acquisition, comprehension and usage If
undetec ted, heanng impairment may be the cause of a child’s learning probletqis and could result in mislabeling

. and nappropnate placement. The earlier a child’s hearng loss is detected, the earlier an effective educational

program can begin.- e °

Ly

The cost of educating hearing impaired chxldren in a special education program far surpasses the cost ofa regular
school program. In addition to the basic tools used in a regular classroom (software and hardware), vatious kinds
of auditory equipment and audiovisual aids must be used. These are an integral part of this special education
program. Amplfication systems, thougﬁ expensive, are basic educational equipment essential to the education of
the hea‘:ng impaired. - }

-

The responsibility 9f providing heanng aids, proper diagnosis and treatment remains a constant factor in the lives

of families of heanng impaired children. Ear molds are outgrown, battenes and cords need to be replaced and

aids need penodic evaluation of their compatibility to the wearer as well as the evaluation of the hearing aid’s most
efficient usage.

- -

Other consequences of heanng :mpanrment are the adjustment problems related to the heanngloss and resultant
commurucation problems for the parents, the other famxly members and the heanng impaired child. The family
needs professional help and guidance from the time the heanng loss is suspected to understand its effects upon
the family member. The family also needs community resources to identify the heanng loss. Family hembers
need to be able to use special techniques and skills to cdmmdnicate with the heanng impaired child. The heanng
impaired child may be left out of famlly interaction if he or she cannot effectively communicate. This depnves the
child of an important aspect of socp otional growth and development. .

/
A heanng impairment affects and limits the choice of v hons available to the student. Vocational rehabilitation
counselors must work together with the student, the family and educatqrs to help the student prepare for
meaningful employment in a rapndly changing, technological environment. *(See Related Ser\nces Chapter V)

The effects of a heanng loss are complex and pervasive and will affect the heanng impaired person ’s home,

educational, social, psychological and vocational endeavors throughout life.

To mitigate the effect of hearing loss on the B(e process of a child, a comprehensive delivery system must serve
that child. It must identify early the hearing impairment, provide for properly prescribed amplification and
effective early nfant intervention to stimulate language and speech development. There must be a complete

continuum of educational services from preschool through secondary education. Theteducational program must _

include the essential components of a comprehensive program — skilled, trained teachers of the hearing im
palred, sufficient allocation of special materials and equipment and complete support services.

Although the strategies for developing educational programs for the heanng impaired will differ from system tq
system, the m'an%ated procedural safeguards remain the same. Appropriate screening and referral procedures
must(be followed. Nondiscriminatory psychological and educational evaluations must be made pnor to place
ment-‘ﬁfﬁﬁf&mem process must be structured to include the discussion of all evaluation instrument$ that aid

appropriate placement and the development of a complete individuahzed educational program (IEP). A process

for the annual review of the [EP must be provide® as \vell as'adequate input and deliberation when a change in
placement is recommended Above all, the procedures\must xncorpO@te involvement and input from parems at
%

.
ae . , - (

Delivery Models ’ Tl .

] SeU-codtained class

-

Students arevenrolled full time ina class taught by a certified teacher of the hearing mpaired, The chrapological
_agerange of these students must not exceed five years and the range of instruction levels must not exceed four
" years. S




- - ~
“ \ .
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N .- -

The purpose of the preschool program i to lay the foundation for language and commumcanon skills A child™
s must be enrolled at three yearrs of age.

N t

The purpose of the primary program is to provide mgtrucnon using a quahty hearing impaired curriculum or’
the LEA’s curnculum modified and adapted for hearing impaired students.

The purpose of the intermediate program isto provide instruc tion usinga quality hearing lmpalred curriculum
or the LEA’s curriculum modified and adapted for hearing impaired students. The degree of integration will
* depend on the needs of the individual.

The secondary program should be geared to providing the students with the competencies necessary for self- +
sufficiency in the community. Communication skills and appropriate academic training should be continued
with added opportunmes fqu vocational education and training. . . .

LY
-

Case Load Limits ' ,

® Parent-infant — ages zero to three, maximum eight students
e Preschool — ages three to five, maximum six students. Instructional level range not to exceed three years
® Primary/elementary — age range varies according to difference in instructional programs or levels,
" maximum eight students. Instructional level rahge not to exceed three years
e Middle — maximum eight students

# Secondary/senior high — maximum eight students .

® Resourge Room , ’ ‘

Students are enrolled in a regular classroom and also receive instruction from a certified instructor of the
hearing impaired located in the school building. The amount of time o£ instruc tion will depend on the needs of
the individual students. . . ,,.,. )

A maximum of eight to 12 studems depending on the seven;y of the students’ impainrrents, levels of
instruction and any multrhandxcappmg condmons will be allowed in & resource room.

— —— —

e [tinerant Services ’ ’ . - .

Students are enrolled in a regular class at the Scl}pol in their own attencfance area and receive mstructlon and
support services from a teacher of the hearing impaired. The teacher méves from school to s¢hool, the time
spent with students will degénd on the individual needsof each student. (The teacher works directly with the
student and the clagsroom teacher in offering necessary adaptrons and support services to allow the student
to achieve successfully to the extent of his or her abilities. Services on all levels — kindergarten, elementary,
middle and secondary — will follow the same dehvery pattern with adapnons particular to.the student’s grade .
level. ) . .

/V
Fie to 12 students, dependingon the severity of the students’ impairmients, any multihandicapping condmons
levels of mstructron traveling distance and number of schools served. = -

§

:'_ A student gwho usually recelves no regular academic support from a teacher of the hearing impaired but whose
hearing loss.makes him or her eligible for service is termed a check student. According to the individual needs
_ of the student, the hearing rmpT,red teacher checks on_the student’s academic functioning and progress by
. visits to the school and parent!contacts on.a scheduled basis (once a wegk, month or quarter) ¥f these
heduled checks'show that the student 1s experiencing diffic ulty, due process procedures are implemented

ta allow for alternative placement or-service. . . .

'
s =

Personnel . )
: Q_gcal education agenciés (LEAs) must .

A
o~

employ certified teachers of the hearing 1mparred who meef standards in compliance with. approved state .
department documents;

prownde adequate and appropnate housing in regular schoel buildings where heanng impaired students maybe
with their-hearing peers;

supply adequate and appropriate equipment and materials; " .
4 1Y



. B "\ .
'rermburse mnerant teachers fof transportahon expenses, e

provrde regular school day for heanngrmparred chrldren unless a shortened day is deemed necessary for certain
students ) _—

e -

. supply adequate transportahon services for heanng rmpalred students who must attend a school out of their
home district to.receive an‘a’ppropnate education; .

p{owde permanent central l'ocaﬁon ina regular publy: school for those students who must attend a school outside
of-their home distrigts in order to recewe an appropriate education.

- ¢ 0 /’ '
Supemsor/dlrector of special education must ! )

3

establish and coordinate the program for the hearing impaired within approved;egulatlons and procedures 6f the
Georgia Departmenr of Educatrpn Program for Exceptional Children;

help obtain evaJuanve servrces (audiolagical, psychological, medical and academu:) for heanngrmpajred chlldren

upon referral;
N

recruit qualified professianal personnel for the heanng impaired program,; )
help coordinate provisions for special transportation for the hearing impaired;

help provxde mstrucnc}nal ‘materials and equipment; .

coordinate services wrth community agencies;

be knowledgeable of all funding sources and help provide appropri\a'te :rdget requests;

act as an agent of the local board of education in carrying out the mandates of the board and actin ap advisory
capacity to the board when necessary;

work as a publc relations consultant in the community to maintain a high mterest in programs Tor the hearing
impaired; “ ¥

e . o . T 4
serve as a liaison with colleges and universities for teacher education; . s N

-

take an active part in supervision to maintain rapport with the staff, even thougﬁclassroom supervision and
mnstructional leadership may be responsibilities which can be delegated to consultants or lead teachers;

coordinate in-service and workshop actwities for teachers of the hearing impaired and others serving hearing
impaired students. ’ .

Lead teacher of the hearing impaired program .must é’ -
serve as a professional resource perSOn to the entire school system in the area of the hearing impaired;
serve.4s a professronal resource person to individual classroom teachers *

coordinate the accéptance of referrals -'staffing arrangements for heanng impaired students; |

help coordinate in-servicg and workshep activities for téachers of the hearing igpaired; \ -

3
;

“evaluate teacher performance through observatlons ‘and classroom visits; ’ ;

anend professional meetings and workshops relanng to the education of the hearing impaired;
, COordrnate the educgnonal program in terms of cumculum mstructlon staffing and placement of, students;
serve as a ghannel of communication between tear:hers and’ ac’nmstrators,

act as a supportive person for teachers of the hearing impaired by way of classroom supdrvisipn and 1nstructrona|
leadership; . T .

" observe in the classroom to i . s ' - . .

3

keep abreast of class and individual progress, curnculum areas covered and instructional techniques used -.
4

evaluate the quality and appropriateness of instructional procedures and provide feed back to teachers

=

1

!
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offer ideas for improving the guality of instruction ‘ . “
help teaghers function successfully in \eas such as home school contact, classreom admlmstrat)on and
professional matters 4 .

make certain students are helped to realize their full potemlal ) - i& B

carry o a continuous evaluatwn of the hearing impaired program (Ifitis necessary‘ for theLEA to designate a
lead teacher, he or she must be released of full-time teaching responsnbxlmes)

s

4 ~ . .
s I

The teacher of hearing 1mpan'ed students must be certified by the State of Georgla Teacher Certification
Department in the aréa of heanng impaired. ‘He or she also must

f ¢

plan for parent observations and conduct parent-teacher conferences pertaining to teacher student relation-
ships, parent-child relationships and the academic progress of the student involved; \
; 2 ; ‘

<

participate in/formulating and implementing the IEP; ) .
\ .
complete appyopriate reports and recqrds as required by supervisor, lead teacher or principal,

y

evaluate teaching techniques and plan teaching stratagies; . T ’ .
attend staff meetmgs parent meetings, in-service meetings and professnonal ennTment meetmgg

prowda instruction using an appropnate curnculum. This instruction should be accompamed by continuous
attention to improving communication and language skills. These students must be given every opportunity to
integrate with their heaning peers dunng academic and nonacademic periods of the school day. The dégree of
integration will depend on, the individual student. Specific instructional responsibilities include the teaching of
academic subjects in conjunction with language, speech, reading, math, social studies, science, enrichment
actwities such as art, music, physical education, practical experiences field trips. -

work closely with other teachers in the schgol to give adequate nformation about the hearingimpaired classand
its function; s \ \ ' -

-~

schedule and arrange feld trips; . .

keep abreast df activities in the regular hearing classroom; .

be responsxble for the educational development of the students assigned to him or her, their social as well as
physical welfare wnhm the school’s environment.

The resource/itinerant teacher of the hearing impaired must perform the folfo(uing duties.
. v

Test, evaluage, support and coordinate a total educational program for each hearing impaired child on his or her

case load. . . .

Méet the needs of eath student on a daily basis, find solutions to any academic and nonacademic problems that

may arise. . ’
. , Y

Communicate effectively wnh parents; studen{s and educators regularly

-

Be knowledgeable in all aréas of academics. He gr she must provide nstruction usmg the curmiculum provnded by’

the hearing impaired program-and the LEA curricdum guide. He or she must support the student in math,
English, social studies and science, continue to build skills of audition, speech reading, speech improvement and
language proficiency, develop study habuits, increase learning skills and promote interaction of hearing and deaf
students. ) « C - .

: - o~

Work closely with the classroom teacher of each student to schedule the student at the most appropnate time of
the day. The progress and needs of the student must be communicated to the classroom teacher so that good
practices may b;e incorporated in the child’s daily program, -

Provide a schedule for the lead teacher of the heanngimpaired program and the principal and classroom teachers
involved. Notify the Iead teacher and the pnncipal and classroom teachers nwolved of any deviation in schedule.

Provide information to regular classroom teathers concerning what to expect from heanng :mpalred studentsin

»

general and as indivi S uals in their classes. . .

Ay, ;

Yo




Maintain a case load of students to be seen. The frequency of wisits and degree of support will be deterrmned by
the need of the individual student. . '

Observe the students in the regular classroom to better coordmate work with that of the regular classroom

teacher. ¢ o

Assist the classroom teacher in achieving a balanced educatioral program for the hearing impaired child.

Help the heanng mpaired student grow towards greater independence while providing the assistance he or she

requires to help him or her achieve in an integrated setting. . ’
\

In-service ' R

Goals ’ . . , :

To provide relevant information, training, experience and resources necessary for comphance with and
understanding of P. L. 94142, . |

To provide opportunities for expenences which promote personal- professronal growth.

To meet the needs of teachers of the hea,nre_mpatred the tnstructtonal program, the‘students and the parents as
they relate to individualized instructiorr. )
1

To offer training in the various components of the development of an IEP. . C
To offer training and resource support in the implementation of [EPs. © . -

To develop strategies and techniques for evaluating and' monitoring IEPs. .

f L4 . v . —

Objectives, _ . . -

"The hearing impaired teacher will demonstrate an understanding of, and be profcient in,the various aspects of
" developing, implefenting and evaluating the IEP process to include the following.

[ .

.« selecting appropriate assessment procedures
‘ ' ' collecting and recording educationally.relevant data
knowledge of the importance of group dynamics and interpersonal skills P - ‘,'3"‘
. iunderstanding' of the various role responsibilities A _ S b
knowledge of due process procedural safequards | . . .
ability to establish appropriate individua{ goals and objectives . :
knowledge, of available resources and Yelated services’ ' ' ' ‘.

ability to translate goals and objectives into an appropnate instructional program using effective methods and
materials

knowledge of techniques and strajegies for evaluating and maintaintjng student:progress e

(. L T . . ' ¥ N “:
Training . 5 . .

Targeted areas for trai ining and workshop presentatlons may mclude the following. 1 o .
Legal parameters of P L. 94-142 . ‘ Lo .
EP . - ' - ;o .

- ”
i * ! o ‘
2 Assessment =

1
Translating assessment/observation data into current levels of functioning 7, ,

. / Establishing appropriate annual goals

Writing short term instructional objectives 2 2 "o ’ ]




Cuirriculum elements, methods and materials relevant to individualized planning

-
»

Strategies for monitoring student progress ' , -~ /
Parent role in planning meetings, conferences and consultation
Due Process Procedural Safeguards and procéss implementation

Strategies for program tvaluation

H

State monitoring _procéss

R/eferring to and wo.rking with vocational rehabilitation
_— . Y ’ ’ -
New and different materials .
-In s€Tvices are effective ways of disseminating information to appropriate groups. Teachers in all areas (special
education and regular classroom teachers), administrators, aides, bus drijvers can benefit from effective in-
. service programs. The following outline is suggested as a guide in implementing an effective in-service.

.
-.v

A. Needs assessment D. gammary
B. Preparation E. .Evaluation
C. Activities ,

Suggestions for effective in-service. ‘

Get to the poirit. Don’t bere the group with unnecessary information.

_1Select interestmg activities

2 Small groups may prove best,

Technical information should vary according to target group.
Evaluation should be oral or written.  * / ' AN

Allow time for questions. "Q E A
Involve group,in preparation of activities to be presented to the in-service.

Facilities oo
/

-General

The school system shall provide a rborq in a regular school building, with suitable and appropriate furniture,
materials and equipment for all rooms where hearing impaired students are housed. Carpet and air conditioning
are highly recommended because they serve as sound absorbers for interferring noises both inside and outside
the room Amplification equipment shall be provided as necessag. The location of the room should be away from
any uque noise and interruptions. S - o
Self-contained > . ’ }

. . . ' E-4
The room shall be standard classroom size which is 750 square feet. Furniture, suitable to thexpeeds of the
students enrolled, shall be provided, . : : ’ :

Resource Room ° "

.

. The room need not be as large as a standard classroom. It shall be furnished with approprkte furniture to meet
the needs of the students served. It shall+have electrical outlets, be well lighted and ventilated and contain
adequate shelving and storage space. The room shauld be at least 350 feet or larger. .

Itinerant

>

A quiet room free from interruptions, with electrical outlets and adequate heat, lighting and ventilation should
be provided in each school served. The room shall be large enough to house furniture an equipment for at least
five students and one teacher without creating crowded conditions that may constitute a safety or fire hazard.

A -~

*Note: See lmpaired%learing Facilities Checklist, page 20.

' - ~ Y
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Specifications
no

*
Impaired Hearing Facilities Checklist
¥ classroom.

-

)

*

It

a teash can

Optional

clock

shelves

\3 lletin board

tape recorder

COMMENTS

Y

Furnishings

_Appropriate furmshmgs should be available in the room during the time she/he is servmg
the school. The room should contain the following.

an appropriate size table and chairs for the students and teacher

a locked’ﬁle cabinet for materials and records.

a mirror which is at least two feet wide.

a chalk board.

should be designated. This room should

» - ‘l
A specific room in each school, served by an itinerant teacher of the heanng impaired
be ‘centrally located so that students may go quickly and easnly to and from thelr regular
bé free from interruption and excessive noise outside the room. .
have at least two electrical outlets

. 4
have adequate heat, lighting and vertilation
COMMENTS

-

?

be large enough to houde a table and chairs for at |
without creating a crowded condition that may constitute a

\

Nl
-

-
e studen;s and one teacher
iQtsL'_g_fj{fJ;e ‘hazard.

5

oL

F 2
-

Special Provisions

Janitorial services

Box for receiving mail

i

i

W

Instructional space for exceptional children shall comply with the State Special Education
Regulations and Procedures Manual by the Georgia Department of Education

.
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Direct Serv-ice Objectives )

- "

‘Direct services are those total educational services that are provided by the teacher of the hearing lmpalred
as opposed to related services provnded by any other professional or agency. To provide for the educational '
serwcesManng 1mpaufed studeqt, there are certain standards in facilities and administration that infringe
upon direct services. This section takes into-account those areas that make possible the proper implementation
of this educational service. Although direct services can be seeg in the development of the individualized
education program, the success of these services 1s directly propomonate to the implementation of the
standards that follow.

$
»

Suggested Curriculum Gundes e ’ . . '

P

Within the populatlon designated hearing impaired, the personality,, mtellectual and audnory abilities of each
student is’' so unique making¥t impossible to form a_single, static guide for curriculum. The educational
program for a particular student should-be adopted from the regular or specialized curriculum appropriate
. for the diagnostic profile obtained. The curniculum should be expa\nded according to the needs of the student
to mcorporate functional skills which i mg;e&s.e physncal social and vocational independence.

A cumnculum consists of the plans, actwvities and expenences by which a student will learn. "The professional
- staff of a school sets forth the {ueed of the students based on certain assumptions about learning and educa
fional goals for the students. Thew therLidentify the scope and sequénce of instructional activities by means »
of which they hope students wxll)succe ully achieve these goals. A good curriculum doés not stop here but -
. ' also identifies methods, procedures, materials and references which will be used.

«

A’ﬁhough a curriculum for a heanng impaired or deaf child cannot b/}escnbed thhm this hmned space, a i
good curnculum should provide -for auditory training, speech and lipreading ahd should offer learning | .
experiences in a wide vanety of contexts. The following pages will offer suggested curriculum guides for the -
appropriate age-levels, . .- )

- . \ - - A
List of Guides to be Used with the Hearing Impairéd - . P ' )
Model . Guide - ;o .
Parent-infant . ’ Winifred Northcotts, Currieulum Guidejqr Zero Through Three
(Zero through three years) :

' Compiled by: Leah Tolzin, M. A., Methods and Matenals in Educa-
- , tion of Hearing Impaired

Cumculum Gwde for Hearing Impaired Students Metropohtan
Atlanta, Georgla Pages 1-95. . '

T Speech, The Clarke School for the Deaf. ) ’
Art, Bibb County Guide for Hearing Impaired Students.
Music, Bibb County Guide for Hearing Impaired Students.

Speech and The Hearing Impafved Child: Theory and Practice,
Daniel Ling. . ’

Teaching Arithmetic to Deaf Children, Beatrice Ostern Hart,
Lexmgton School for Deaf.

e ) : !
. g Signing-Exact E[ghsh Gustason, Pfetzing and Zawolkow. . .
g, The Clarks School for the Deaf. |

or Hearing Impaired Students, Metropohtan
ages 97-303. . -

/ N ‘ Speech, The Clyrke Schéol for the De
/ x ‘ . . Art, Bibb County Gwde for Heanng lmpatred Students. .

< ‘ Audxtory Tram;

Preschool ’
* (Three through snx years)

il

Music, Bibb County Guide for Hearing Impaired Students. <
. Speech and The Hearing Impaired Child: Theory and Practice,
Daniel Ling. .
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. Teaching Arithmetic to Deaf Chlldren, Véromca o Neill, Lexm
‘s St g ton Schgol for Deaf. .
' . : Teaching Reading fo Deaf C hlldren, Beatrice Ostern Hart, Léxing-
¥ ton School for Deaf. . p

Auditory Trammg, The Clarke School for the Deaf.

iénce, “Learning Center for Preschoel”,, Bibb County Guide
for Hearing Impaired Students.

Reading, Project Life. Perceptual ’Thinking Serie.;, and Perceptual/
Thinking Series (Prereading), Storyland Series.
5

2 -

age, Apple Tree Language. ' -
] . ~Language, Peabody Language.
, Language, Bowman Manipufative Sen’i

Wrﬁmg, Palmer- Method. “We Learn and Wnte Series”, K or 1
'Writing Readiness.

Social Studies, Curriculum for Hearing Impaired Students, Metro- «
’ politan, Atlanta. Pages 207-218.

_‘: Signing Exact English, Gustason, Pfetzing-and Zawolkow.

. a . 0w Sugglementary guide’ Methods and Materials in Education of
) 'earing Impaired. Correspondence Course. Instructor: Jean
- . v Burglund, M.A; University of Alaska, Anchorage.

" Science for Deaf Children, Alan Leitman, Page’§2‘1 through 37.

v . (F"reschool program will adopt .and Auditory Training; Supplement - What's Its Name? Jean Utley
adaptecurriculum used in local county
public ‘school in area or areas”where Audxtory Trammg. Supplement Auditory Trammg for Chlldren,
Hearing Impaired.student is integrated. Mary Wood Whitehurst.
The teacher should also use materials
from this curriculdm which specifically _ Health. Curriculum Guide for Hearing lmpaxredStudents Metro
__meet the needs’of each individual stu- pohtan Atlanta,
dent on his or her level in subject matter, ¥* -, .
where student is not fntelrated in a Health: Supplement - “Litfle Ideas”, Dairy Council of Georgia,

regular kindergarten program.) ‘ ®  Macon, Georgia.
o ‘\ Health: Supplement - copied' from Curriculum, Cognition and
t - ) . Content, Harriet G. Kopp, pp. 139-146. Bibb County Guide for -
o ‘. © Heanng Impaired Studentfs, MetrOpohtaa Atlanta. p. 267.
L7 . . T - Math, Project Life - Grades one through three. '

. Primary ) . Curriculum Gujde for Hearing Impaired" dents, Metropolitan,

{six through_ 10 years) A Atlanta, Geon:gia. Pages 97-303.

(anary resource program will adoptr Speech, The Cl_arké S.chc;ol for-the Deaf. . | ) v

. and adapt qgijeulum used i local ,
county public school system in areas Speech and the Hearing Impaired Chlld Theory a;l?Prpctice,
,where hearing impaired student is Daniel ng . ! -

, integrated. The teacher should also use %
materials from this curriculum whi&g Signing Exact English, Gustason Pfetzmg and awolkow
specifically meet’ the needs of each ) .
individual student on his or her level in Art, Bxbb County Gulde for eanng Impaired Students,
subject matter where student is not °
ifitegrated in a reguldr classroom.) Mustc Bibb County Gulde for Hearmg lmpalred Students.

: - oL \ .
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Teaching Anthmetic to Deaf Cthdren Veromca O’Neill, Lexlng
ton-School, for Déaf.

Math, Bibb County Guide for Hearing Irhpaired Students. Under- '
standings to be developed are listed according to model :
co_pied from Mathematic f ja Schools, Volume 1.

Teaching Reading to Deaf C‘nldren Beatrice
ton School for Deaf.

Reading, Scott’s Forgsmanl Program.
Open Highway Series - Reading.

Project Life - Reading. Perceptual - Thmklng Series (Primary)
. Reading: Supplement - Dictionary of Idioms for the Dedf,
Boatner and Gates. ' 4 ‘

Reading: Project Life-Lagu?xge/Reading Level [, II, III.
Apple Tree Language - .
" Visual Language Series, Pennsylvania School for Deaf.
Language, Bowma;' Manipulative Series.
. Language of Directiogs, Mary Lou Rush.
Writing, Balmer Method. Books 1, 2 and 3.
- Spelling, Silver Burdett, Level 1, 2 and 3. .

Science, Science for Deaf Children, Allan Leitman, The Lexington
" School for Dea. Pages 39-51.

.#  SCIS Science Program

Science, Bibb County Guide for Hearing Impaired Students. “The
Primary Program” copied from Curnriculum: Cognition and
Content, Harriet Green Kopp.

Sociatl Studies, Curriculum Guide for Hearing Impaired Students,
Metropolitan, Atlanta, Georgia, Pagﬁ19-225.

Science and Social StudieS'. Supplement - World Traveler.

Auditory Training, The Clarke School for the Deaf

Holt, Rln;hart and Winston, Math Books Readmess through
book 3.". g

Individualized Mathematics System (IMS)

Health: Curriculum Guide for Hearing Impaired Students,
Metropolitan, Atlanta. Page 273. Bisreaser e

Physical Education : Curriculum Guide for Hearing Impaired
Students, Metropohtan Atlanta. Page 273, ‘

Math: Project Life - Grades 1-3.

Social Studies: Bibb County Guide for HeanngImpaxred.Students
Primary Level.

Elementary ' Curriculum Guide for Hearxng Impaired Studerq{s, Metropohtan
(11 through 13 years) Atlanta, Georgia: ,

L
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- (Elementary itinerant

(Elementary resource program will
adopt and adapt curriculum used in
local county public school system in
areas where hearing impaired student
is integrated. The teacher should also
use materials from this curriculum
which specifically meet the needs of
each individual student on his or her
level in subject matter where student is
not integrated in a regular classroom.)

adopt arid adapt cyrriculum used by the
local county public school system
where applicable. The teacher shall also

program will

A ® / ,
0 LA

. Speech The Clarke School for the Deaf.

Speech and the Hearing Impaired Child: Theory and Practice,
Daniel Ling. -

Signing Exact English, Gustason, Pfetzing and Zawolkow.
Music, Bibb County Guide for Hearing Impaired Students.

Art, Bibb County Guide for Hearing Im;;aired Students.

Teachmg Arithmetic to Deaf Children, Veromca O'Neill, Lexing-
“ton School fos Dea. ,

Math, Bxbb County Guide for Hearing Impaired Students. Under-
standings to be developed are listed according to model .
copied from Mathematics for Georgi##Schools, Volume 1.

Teacln'ng Reading to Deof Children. Beatrice Ostern Hart, Lexing-
ton School for Deaf.
$cott’s Foresman Program.

Open Highway Series - Reading.

Project Life - Reading. Great People Series. Houghton Mufﬂln

Series.

Reading Supplement Dxctlonary of%Idxoms for the Deaf Boatner

and Gates. '
Project Life - Language/Reading Level V-v.'~
Language, Apple Tree Language.
Visual Language Senes Pennsylvania School for Deaf
Language of Classifications: Animals, Mary Lou Rush.
Writing, Palmer Method. Books 4,5 and 6.
:'Scienée Curriculum Series, 1975. Levels 2, 3, 4 ‘and 5.
Spelling, Silver Burdett, Levels; 4,5,6 and 7.
éClS Science Program.w

Science, Bibb County Guide for Heariffy Impaired Students.
Reptinted from Curriculum: Cognition and Content, Harriet
Green Kopp.

/' N
Sociat Studies, Social Studies, Govern History, Curriculum

Series, 1975, Clarke School for the Deaf.
Science and Social Studies: Supplement - World Traueler
Auditory Training, The Clarke Scihool for the Peaf.
Holt, Rinehart and Winston, Math books, book 4-7.
Individualized Mathemdtics System ( IEES)

Health, Bibb County Guide for Hearing Impaxred Students. ,
Reprinted from Curriculum: Cognition and Content, Harriet
Green Kopp.
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¢ d. C. Kelly, Second
- edition, 1973, The Alexander Gr. Bell Association for the
Deaf Washington, D.C, 20007. .

Junior High and Senior High S beb County Guide for Hearing Impaired Students, Junior and
\,(13 through 15 years) and (15 through , Senior'High.
21 years) ' v

Suggested Materials/Equipment
. ® Self-contaipecif
Preschool ‘
a. Classroom audi&_ory trairing gystem '_
:b. Film&trip projector
*c. Polaroid instant camera
*d. 16 mm film hrojector
e. Record playép -
f.  Hal-Hen ear model
g, Project Life System and fllmstnps w:th heanng 1mpa|red earphones
h. Audio Flashcard Reader/Language ﬁaster
L i Speech mirror
o iject Life - PAL viewer

3 ~

Sk Hearing aid stethoscope
l. Battery tester
*m, Moho or Poly Fonator
n. Galdman Lynch Sounds and Symbols 79+
*o. Cassette tape recorder ", .f
*p, Vndeo tape cassette klt and momtor g
Kt Overhead projector
*y Filr_n‘lo‘op projector | i
s Gaalskt =~ - /)
t. - Preschool records _
u. Captioned nur‘sgry rhyme ﬁlmst;'iias :
.v. Perdeptual training mate;ials E
w. Art supplies '

X. Rhythm equipment

y. Educational toys_ -
2. Literary books

* Primary

see preschool a-b-c-d-e-f-g-h-i-j-k-l-m-n-o-p-g-r-s-t-u-vw-x-y-z 3 (_)




M:ddle = ) ’
‘ . Telephone Typewriter (TI'Y) n
‘ seepreschoolabdghlklmopqrz ; '
Secondary - vt ‘ ,:
_° Individual hearing aids ‘ R . i
Telephone Typewriter (TTY) - _ ‘ - ) . .
" see preschool b-d-e-f-h-i-k-I-m-o-p-qr-z’ > ‘ . .
¢ Resource Room : .
Primary

Individual hearing aids ar auditory {raining system

i

see preschool bd:g-h_:i-k-l-rﬁ-oq .
Middle ' ‘ _
Indjvid‘ual hearing aids - ‘ | .
Telephone Typewriter (TTY) .
1 see preschool !)-d-e-g-h-i-k-l-mo-q
' Secondary ) o
Indii/idual hearing aids’
. . ‘Telephone TWter (TTY) - Q ’ , -
. see- preschool b-c-e-f-h-i'k-lm-0-q . : °
¢ [tinerant . LT o ‘ i J
Primary ' ' i
Individual hearing aids ' . k ’
Speech mirror ‘ N ' . -
Hearing aid stethoscope ’ . ' .
Battey tester
Ca:sette tape recorder - ¢ v

Middle =~ - - .
. =

see primary above » /—-\, .
Seconddry . N

EED o . A .

«©

see primary above !

- Professional Resources :
Alexander Graham Bell Assocnatlon for the Deaf

1537 35th St., NW , , .
Washington, DC 20207 ,

. Promotes the teachm of speech and lipreading and works for the full parhcxpahon of hearing-impaired
persens in society. ponsors 2 parent orgamzatlon (International Parents Organizatian) and publishes the )
Volta Review. N S j

Q . ’ _i./z'].
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American, Athletic Association of the Deaf
2015 Wooded Way N
Adelphi, Md. 20783 ° , "

Fosters and regulates athletic competition among member club : Rrovides special activities of interest to
deaf fmembers and their friends. Promotes state, regional, natio and world games for the déaf and gwes an

* n

o
- '

— . 2 .
E i “

The Lutheran Church . . ¢

S . Louis, Mo, 63102 . . e

eks to meet spiritual, moral, social and cultural needs of the hearing han\\ilcapped Supports a traiming program
* fot deaf lay assistants. The Lutheran Deaf Migsions” Society promotes ministry to the deaf in foreign lands."

- Gallaudet College -
Washington, D.C. 20002

" Offers one of the most complete, modern collections of professional and popular literature on deafness,
education of the deaf and deaf people. Write for a free book lisf.

Cana Aégocn tiofn of the Deaf
We esley St,
Torogto, Ontario,’

Acts as\a consultive and coordinatingtbody for associations of the deaf in Canada.

Conference of Executives of American Schools for the Deaf
6034 Wlsconsm Ave., NW
Washington, D.C. 20016 . -+ 2

Promotes the management and operation of schools for the deaf along the broadest and most efficient lines,
Also promotes professional growth of all those who work closely with the deaf. \

Conventlon of American Instructors of the Deaf
= 5034 Wisconsin Ave., NW
¢ Washingtop, D.C. (2001!9 : -

An association of teachers, administrators and other professwnals in North America banded together to
promote educational services to the deaf, directly concerned with school-age, hearing.imparred children and
the educational facilities provided for them. In conjunction with the Conference of Execut1ve§ of Amencan
Schools for the Deaf, publishes the American Annals of the Deaf (subscription rate $12.50"a year). ,
o
Council for Exceptional Children . -
Jefferson Plaza Suite 900. . -
1411 S. Jefferson Davis nghwaK

- Arhngton Va. 22202 ’

A hational organization representing public, professional and parent jnterests in children who, need special
services An advocate for the rights of exceptional children. Has extensive materials and publications for. .
distribution,

- L3 .

.
Y

Council of Organizations Serving the Deaf
101 Clarke Rlace
Frederick, Md. 21701

Promotes the best interests of deaf persons through the cooperative efforts of its autonomous organzations. .
« Conducts a yearly forum, in various pérts of the country, on themes of current interest in the field of deafness.

¢ ~
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Deafness Research and Training Center .

School of Education

New York University . . .
New York, N.Y. 10003 . s _

Conducts in-depth research on wide range of living, learning and earning problems faced by deaf people.
Sponsors training and degree-granting programs for hearing and deaf people, especially to bring services not
heretpfore offered. % )

. & -, .

Deafness Research Foundation ‘ .
366 Madison Ave.
New-York, N.Y. 10017

. Engages in research into the causes and improved means of treating and preventing deafness and other ear

disorders. Encourages young scientists to enter the field. Urges regular ear examinations and maintains the
Temporal Bone Banks Program for Ear Research.

Ephphatha Missions for the Deaf and Blind
P. O. Box 713
Sioux Falls, S.D. 57101

Commissioned to develop a climate of concern in every congregation of the American Lutheran Cﬁurch for
those who face life with a sensory impairment. Develops ?@ducatlona! materials.

“

Episcopal Conferehce of the anf
51 Woodale Rd. . 7 .
Philadelphia, Penn. 19118 Y

/
Organized for strengthemng a nationwide rrumstry to the deaf. Achvely involved. in working among the deaf
in missions and congregatxons Maintains an audiovisual library on ministry to the deaf.

Gallaudet College Alumm Association . 7
7th and Florida Ave., NE ‘ P
Washington, D.C. 20002

Seeks to preserve and increase the influence and prestige of Gallaudet College and to extend the sphere of its
influence and benefits jo those for whom it was established. Most chapters undertake projects of service to the
deaf community. . -

. -
International Association of Parents of the Deaf
(The Parent Section of the Convention of American Instructors of the Deaf)
814 Thayer Ave. N
Stlver Spring, Md 20910 ] ' .

3

A network of parents professionals and friends servmg as a resource center for information to parents here
and abroad. Run by parents themselves, IAPD is parents in liaison with adult deaf persons, educators,
organizations and §overnment agencies. IAPD is a shopper of books, films, toys and any and all items that might
benefit deaf childrén, a united body seeking improved education and services for both parents and their deaf
children, Official newsletter, The Endeavor.

International. Catholic Deaf’ Association . ' . (
2512 Wedgemere St. R
Pittsburgh,’ Penn. 15226 . PN

Promotes a friendly and cultural bond aghong.the Catholic deaf throughout the world Maintains a special fund
for support of missionary priests in thefr work with the Catholic deaf. Encourages monthly communion masses

in sign language.
John, Tracy Clinic
806/ Nest Adams Blud,

Los Angeles, Calif. 90007 ' '
Administrator: Dr. Edgar L. Lowell

i

/
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Prownides a correspondence course for parents of young deaf children throughout the world. Maintains a
combrehensive diagnostic and research cen% on deafness, a day preschool program, guidance and education
programs for parents and a training center for teachers of the deaf that is afﬁhated with the University of
Southern California.* .
|

Jr. National Association of the Deaf

Gallaudet College & .

Kendall Green . ) e
~Washington, D.C. 20002

4An organization of, for and by deaf youths with chapters in schools for the deaf throughout the United States,
sponsored by the National Association of‘the Deaf. Objectives are to provide training in citizenship, oppor-
tunity to contribute to community growth and a medium for self directed use of potential. Sponsors a youth
leadership summer camp at Pengilly, Minnesota. .

Kendall Demonstration Elementary School
Kendall Greers
Washington, D.C. 20002 . .

Operated by Gallaudet College (Public Law 91 587) as an expenmental school of national significance. Currently

initiating research and development projects amed at improving the teaching-learning environment of young

deaf children. \ . . !

.The'Lir;guistics Laboratory
"Gallaudet College -~
7th and Florida Ave., NE
Washington, D.C. 20002

Apphies linguistic theones to communication problems of the deaf. Collaborates with the American Linguistics
Society and is supported in part by funds ftom the National Institutq of Health.

Model Secondary School for the Deaf N
Kendall Green . i
Washington, D.C. 20002 ’ )

Operated by Gallaudet College with HEW support. Develops innovative curricula, instruttional materials
and teaching strategies. Tests and disseminates nstructional system and materials probed to be effective
in teaching young deaf students. S,

National Association of Hearing and Speech Agencxes
814 Thayer Ave.
Silver Spring, Md. 20910

Lay and professional indviduals working toward solving the problems of hearng, speech and language handi
capped indmiduals, including the deaf. Organization publishes a journal, Hearing and Speech News.

National Association of the Deaf .
814 Thayer Ave.
Silvet Spring, Md. 20910 -

¢

Primarily deaf pedple interested in promoting the welfare of the deaf. With approximately 45 state associations
and 15,000 members, the oldest national organization of the deaf in America. Halex House serves as head
quarters for several agencies serving the deaf and 1s owned by the NAD. Official publication The Deaf American.

National Congress of Jewish Deaf , .
9102 Edmonston Rd. . ,
Greenbelt, Md. 20770 : N

Seéks to aid in the growth and preservation of the rehgious spint of the Jewish deaf, also to induce capable
deaf men to become candidates for the rabbinate and Jewish laymen to work with the Jewish deaf.

.
3
F ]

“Rational Fraternal Society of the Deaf
6701 W. North Ave.
QOak Park. Itl. 60302

34




—Kendall Green

A fratemal life insurance organization, with more than 120 chapters in the United States and Canada,
incorporated in 1907 for the pnimary purpose of insuring deaf persons. Also promtoes ga%ful employment
and the welfare of adult deaf persons. -

National Technica] Institute for the Deaf

Rochester Institute. of Technology

One Lomb Memorial Dr. .
Rochester, N.Y. 14623 ’ h

Provides a wide range of information services to parents, professionals, and deaf people. Write to the NTID
Office of Educational Extension for information about vocational and technical education programs of
national significance.

The Office of Demographic Studies
Gallaydet College
Washington, D.C. 20002 -

Conducts the Annual Survenof Heanng Impaired Chjldren and Youth, sponsored by funds from the National
Institute of Education and Gallaudet College. Produices substantive reports on numbers of hearing-impaired -
children in the United States, degree of deafness, age, achievement tevel and other characteristics. Write
Director, Annual Survey of Heanng Impaired Childrén andWouth, Gallaudet College, Washington, D.C. 20002

[l
*

Professional Rehabilitation Workers with the Adult Deaf
814 Thayer Ave.
Silver Spring, Md. 20910

Prowvdes services of many kinds to deaf people, particularly after theffeave school. Can refer clients to
vocational counselors, audiologists, physicians or psychiatrists, and there is no charge for their services.
Informs professionals about the deaf community and aids the provision of more and better services to deaf
persons. Publishes the Journal of Rehabilitation of the Deaf ($8.00 per year) and Deafness Annual, both
providing guidance to those interested in the welfare of ‘deaf people

Project LIFE

a4

Washington, D C. 20002

Administered by the National Education Assocnatlon develops matenals to help the séverely hearing lmpau'ed
child in acqumng a functional, receptive language system

Public Sepnte Programs
Gallaudet College

ashington, D.C. 20002 ¢

Spgnsors conferences and workshops, new services for the deaf, information service for professionals in the

field of deafmess, speech and heanng, telewsed news programs, community service centers, and matenals
development and disseminatior. /
Registry of Interpreters for the Deaf . .

Kendall Green

> Washington, D.C. 200(22

By establishing standards and certification, has professionalized the role of the interpreter who can assist
the deaf person in many settings such as classroom, medical office, courtroom, church, temple and counseling
Publishes “Interprenews” as a part of The Deaf Amencan ofﬁcual magazine of the Natlonal Associatibn of
the Deaf.’

Sensory Communication Laboratory
Gallaudet College .
Washington, D.C. 20002° '

Engages in intensive analysis and descriptign of speech and heanng problems in an effort to 1mprove the use
of residual heanng, to clanfy speech, and to develop gevices which provide better auditory assistance.

31




Sign 'Languagé Programs
Gallaudet Cdllege
Washingtaop, D.C. 20002

Sponsors a wide rax%e of courses 'in the sign language from beginning courses to specializéd interpreting
_ courses. Also comributes to the systematic development and improvement of total communication. ~

Teletypewriters for the Deaf, Inc. ' ,
P. O.Box 622 - ) -
Indianapolis, Ind. 46206 . . - 3

A nonprofit corporation which coordinates teletypewriter activity through a group of atthorized agents.
Distributes a directory of teletype users with their addresses and tal@phone numbers.

The Visitors Center ,
Gallaudet College . . v

Wa.shmgton D.C. 20002 : '
Operates an open door to Kendall Green and its various programs and is a source of information about the

history of education of the deaf, contributions of deaf people to socxety and current programs serving deaf
people of all ages. '

H - EE

v Bureau of Education for the Handicapped
/ Office of Education v
Department of Health, Education and Welfare
‘Washington, D.C. 20203 .-

The official age% the United States govemmem responsible for administering federal laws wthh apply
to the education of handicapped children. ]

Closer Look
Box 19428
Washington, DC 20036 . ——

A project of the Bureau of Education for the Handicapped information service established to help parents
and others find services fpr children with mental, physical, emotmnal and learning handicaps.

e

.

Media Services and Captioned Films Branch
Bureau of Education for the'Handicapped
ROB Building, 7th and D Sts., SW
Washington,’D,C. 20202 ~

Originally established for providing free captioned filmg to deaf persons of all ages, Media Services and
Captioned Filjs now serves all handicapping areas through a national network of regional and associate )
Instructional Materials Centers (IMCs), Regional Meffia Centers for the Dea{ (%MCS) Regional Media Center
on Educational Media and Matenals for the Handnca\)@dh/afegz State University. Also offers the free loan
of captioned films (educational and recreational) and other media to any school or organization concerned
with hearing handicapped persons. For information and reglstratnép write to Educational Media Distnbution
Center, Wxsconsm Ave., NW, Washington, D.C. 20016. \ ) i -

LI 4

& 4 -

National Center for Law and the Hand:capped
1235 North Eddy St.
South Bend, Ind. 46617

Funded by a grant from the Division of Developmental Disabilities and the: Bureau of Education for the
“Handicapped Seeks equal nghts for all handicapped persons, raising sucht legal issues as night of treatment

and equal educational opportunity recently tested within the judicial system and communicates the information

to interested groups and individuals. Gives legal assistance to organizations or individuals who through ‘

litigation seek to remedy dlscnmmatory or dehumanizing conditions af{ectmg handicapped persons

B
e

National Institute of Neurologlcal Diseases and Stroke <.
Department of Health, Education and Welfare T
Washington, D.C. 20203 . .




- Office of Deafness and Communication Disorders

* The President’s Committee on Employment ofjthe Handicabped

Ve

.
rdl ;!

.

q .o . ‘
Conducts research on the causes, prevention, diagnosis and treatment of the neurological and sensory
disorders program amed. at hearing and speech problems, including efforts to remedy hearing loss.

1}

Department of Health, Education’and Welfare :

South Building, Room 3413 . :
Washington, D.C. 20201 - .
Director: Boyce R. Williams : . . .

Functions within the Social and Rehabilitation Services of the Department of Health, Education and Welfare
Maintains direct contact with state vocat\onal rehabilitation programs and with a wide range of state and local
programs serving deaf people. ) . /

WashingtonD.C. 20210
Chairman; Mr. Harold Russell

Functions through state committees (often*appointed by governors) which encourage the private “Sector to
hire handicapped people and share mformanon about how handicapped people can be employed, successfully
by business and mdustry .Holds an annu nferénce in Washington, D.C. at which time state committees
share mformatxon concemmg the _progress o mng the handicapped, including deaf people

Related Servnces \‘ N

Related semces allov# for the development of the total student, suﬁ lementing the work of claserOm teachers,
and promote close cooperation between school and home. Whether a student’s need is physical, intellectual,
emotional or social, there should~be professional personnel available for diagnostic, preventive remedial
assistance. A good program for heanng-impaired stugents is char, clerized by a school team whose services
are available whenever needed, and who penodically review the need and provide follow-up services for each
student. The ideal team, with the school principal or director of specnal education as the chaxrperson is
composed of a pediatncian to evaluate physical needs, an audiologist to assess hearing loss and fo prescribe
amplification, a psychologist to evaluate intellectual, emotional and socjal behaviors, a social worker to make
visits to the home, a speech and language pathologist to provide individual reinforcement in speech develop-
ment, a school nurse to care for physical needs resulting from iliness or accidents, a counselor to provide
guidance services to students and teachers, and other professionals or agencies within the community required
to meet particular needs. The services of an occupational or physical therapist may be required to serve the
rehabilitative needsdf some ‘hearing impaired students.

o
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Program evaluation is wital for determining areas of program strength and weakness. A comprehenswe
program evaluation will provide helpful information for administrators, teachers, supportive personnel and
parents. p

A

Feedback from a vanety of personnel, including administrators, teachers, therapists, parents and other staff
members, should be an integral part of the evaluation process. The team approach should provide relevant
information concerning the effectiveness of general program goals, efficiency in providing comprehensnve
services and suggestions for improving the program.

The following program evaluation checklist suggests areas that should be considered.
PROGRAM EVALUATION CHECKLIST: HEARING IMPAIRED

All ' None | Unknown :
Yes No NA Comments

* Eligibility

Children are of legal school age

All children placed gn basis of compre:
hensive evaluation by licensed otologtet,
audiologist. .

Students with chronic otology problems
have received an evaluation by an -
otolarynogologist (or other physician)
See Program for Exceptional Children
Regulations and Procedures

Amount of direct services is commen:
surate with severity of problem.
Classification is determined by age of
onset, severity of loss, type of loss,
educational abilities and presence of
other handicaps. See Program for
Exceptional Children Regulations and
Procedures. '

%Wﬁtten entrance and exit criteria
which are clearly delineated.

€

Due Process Procedures Followed

Hearing/vision screeniqg prior to
evaluation. Process.iaplace for
maintenance of hearing aids.

Comprehensive evaluation (see
“Suggested QOutline for Comprehensive
Hearing Impaired Evaluation” in
appendix).

Parental involvement in IEP and
placement or attempts to-involve are
documented.

IEP is complete; only one IEP, reflecting
all services, per student.

-
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Placement committee meeting minutes

are kept. .

Yes

None
No

NA

Unknown |.

Due process forms (all necessary

) forms are filed and forms have all

necessary statements).

Annual reviewtbf IEP. L

Confidentiality proced‘%;
adequate. ’

Comprehensive Program and
Services

A comprehensive.program for the
hearing impaired is available at the
elementary, rhiddle and high school
levels (grades K-12).

Referral system clearly explained to
classroom teachers and other special
education teachers. =

Early intervention programs for pre-
schoolers are planned-and implemented.

Assure that adequate related services
are available (Audiology, Speech and
Language services).* .

Program Management

Caseload within state recommended
“ maximums (self contained-—eight;
resource—12; itinerant—12; pre-
school—six) sea Program for Excep-
tional Children Regulations and

Procedures. -

&

Adequate time allowed for teacher
consultation and diagnostic eval-
uations (suggested equivalent of one-
half day per week)., .

- Y

Indirect services (e.g., in-service,
demonstratian teaching) provided:. .
maximum of 10 hours of school

month recommended. See Program for
Exceptional Children Regulations

and Procedures. -

Adequate staff development of
jn-service program.




) ‘ ' : \& .1 Al None
( Yes | Some lﬂp_h

. Program

All teachers % hearing impaired ) L} . :
employed hold valid Georgia teacmg - . ’ ‘ 9 . ) .

A .certificates. : ‘ ’

2 . x
v n ‘ ~

Arec):oycj'-T(eeping system is established |
and maintained. - -

Facilities, Equipment and Materials *

-Facilities adequate for nature of. ' :
program.*** - I - '

- - y & 7
There are adequate materials and » ’ e )
equipment appropriate for the age and | ) J . , ’
handicags of the students in the classes. | : 1 ’ ‘
a. Instructional ‘ ) )
b. Diagnostic \

'Instrucﬁonal Programs, (1—-‘ T . . {

, Programs fof children who are . T
hearing impaired are planned through . N

stated educational objectives which . . ) ’ '

J. are detailed En the student's - ,obt . .

individualedicytiond plan; ) « ’

. teachers ;‘the hearing impaired ﬁ\’ ’_

- incorporate assessmient information, i ) s .
. instructional data in their ) & . .
. sinstruttional planning; ( )

there is evidence that the teacher -
maintains daily records of student *’ ' ; ' i
progress through lesson plans or logs. ) E - ’

*Sixty percent of the hard of heanng populatlon may need speech therapy. One hundred percent of the deaf :
. population will need speech therapy. (BEH incidence figure)

**An annual comprehensnve audiologic evaluation for-all hearing nmpalred or deaf students. A comprehensive

- audiologi¢ evaluatlon is suggested for all preschool or parent/infant children. ,

Sl contalned or diagnostic classroom (750 square feet) ar resource room (350 square feet), easily accessible,
located away from undue noise, amplification equnpment room sound treated with carpet an drapes, air
conditioned, secure storage, table and chairs, adequate lighting and ventilation. These should be appropriate
. warning systems for-the hearing xmpalred for emgrgencxes ’J;ke fire, bomb threat and tornados.

. .
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#  Directories .

“Directory of Services for The f)eaf People & Georgia” published by the Georgia Interagency Council on
Deafness. Availa¥e from Director of Services for\the Deaf, Box 395, Cave Spring, Ga 30124.° ’

“Membership Directory” published by the Georgia Speech and Hearing Assocnanon available from GSHA, «
P.O. Box 42318, Atlanta, Ga. 30311. .

“Directory of Resources for Speech, Hearing and Vision Services in Georgaa published by Maternal and Child S
Health Unit, Department of Human Resources, Room 365-S, 47 Trinity Ave., Atlanta, Ga. 30334, (404) 656-4830.

Professional Organizations - e

v

‘\-*)*
It is important that all professional personnel continue their education through in-service educahon pubhcatlons -;’?

and program development. The following professxonal organizations provide many of these services. ;

Alexander Graham Bell Association for the Deaf - A N
5 1537 35th St., N.W. . ) -

Washington, D.C. 20207 ’ T . :

Promotes the teaching of speech and lipreading and works for the full participation of hearing impaired persons in
society. Spensors a parent organization (International Parents Organization) and publishes the Volta Review.

Conference of Executives of American Schools for the Deaf N
« ~ 5034 Wisconsin Ave., NW. s
Washington, D.C.-20016

Promotes the management and operation of schools for the deaf along the broadest and most efficient hines. Mg\
promotes professional growth of all those who work closely with the deaf.

[}

Convention of American Instructors of the Deaf

5034 Wisconsin Ave., NW. : ) _
Washington, D.C. 20016 ’ p -
An association of teachers, administrators and other professionals in North America banded together to promote .

,educational services to the deaf, directly concerned with school age, hearing impaired children and the edu-
" cational facilities provided for the’n In conjunction with the Conference of Executives of American Schools for
the Deaf, pubhshes the American Annals of the Deaf (subscription rate $12.50 a year)

Council for Exceptional Children . ‘
Jefffson-Plaza Suitd-900 i ,
1411S. Jefferson Davis Highway Fo - . .

Arlington, Va. 22202

A national organization representing public, professional and parent interest in children who need specxal
services. An advocate for the rights of exceptional children. Has extensive materials and publications for
" @ distribution.

>

Council of Organizations Servmg the Deaf _ : , . .
101 Clarke PI. : -
Fredenck Md. 21701 ' . i .

b - .
Promotes the best interests of deaf persons through the cooperative efforts #ns autonomous organizations.
Conducts a yearly forum, in various parts of the country, on themes of current interest in the field of deafness.

International Association of Parents of the Deaf . - \
(The Parent Section of. the Convention of American Instructors of the Deaf)\ ,
= 814 Thayer Ave. \ \ . )
Silver Spring, Md. 20910 T : g ‘

Zf’network of parents, professior;als a‘nd friends s#rving as a resource center for information to parents here and
abroad. Run by parents themselves, IAPD is parents in liaison with adult deaf persons, educators, orgamzatlohi

and government agencies. IAPD is a shopper of books, films, toys and any and all items that might benefit dea ’
children, a united body seeking improved education and services for both parents and ther deaf children.

Official newsletter: The Endeavor.

-

' 1 - 43




. L Ng .
> Jr. National Association of the Deaf .
N * Gallaudet College LT . St . )
‘ Kendall Green ’ to ’ : , .
Washirigton, D.C. 20002 ., .. . . t

An g_gg_aa'nizqtion, of, forand by dégf youths with chapters in schools for the deaf throughout the United S'tates,
sponsored by the Natipnal Assogiation of the Deaf. Objectivegare to provide training in citizenship, opportunity
to contribute to community growth and a medium for self-directed use of potential. Sponsors a youth leadership
summer camp at Pengilly, Minnesota. ‘ )

National Association of Hearing and Spéei:l:x Agenci.es s . T »

814 Thayer Ave® . - —

v Silver Spring, Md. 20910 . : . \

Lay and professional individuals working teward solving the problerﬁs of hearing, speech and language hand:-
capped individuals, including the deaf. Organization publishes a journal, Hearing and Speech News. )

National Associatsic;n of the Deaf ’ ] s
814 Thayer Ave. ' : . :

4

- Silver Spring, Md. 20910_ . . '

»

Primarily deaf people interested in promoting fhe welfare of the deaf. With approximately 45 state associations
and 15,000 membets, the oldest national organization of deaf in America. Halex House serves as head-
quarters for'several agencies serving the deaf and is owned b#fe NAD. Official publication. The Deaf Amencan.

Registry of Interpreters for the Deaf
- Kendall Green P
Washington, D.C.‘20002' . = . s .

. 2 . .

By éstablishing standards and certification, has professionalizéd the role of the interpreter who can assist the deaf

person fn many setting$ such as classroqpm, megdical office oom, church, temple and counseling.

. - Publishes “Interprenews” as a part of The_Deaf American, official magazine of the National Association of

the Deaf. .- ' i

L ® . T
Bureau of Education for the H ndicapped %. : e ) . -
Office of Education 7 St 38
Department of Health, Education and Welfadg:. £
Washington, D‘.C.' 20203

The official agency of the United States gov
Y education of handicappgd children. . -7

B
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i 7 .
’6?1{ resppnsible for administeringfederal laws which apply to the
-~ S, . . -
Georgia Educators of theiHearing Im}iaired. Information ¢ i

T gefning membership ﬁay be obtained by contacting
GEHI, 155 Lakeview Ave ,*Atlanta Ga. 310%%?: A newsletter is published and a conference is held annually.
- D ‘._-l! & _: . *

State and Community Resourcgs

Georgia Department ‘of Education
Program for Exceptional Children
State Office Building™ . = §
- Atlanta, Ga. 30334 , :
(404) 6566317 AN
. Contact: . . { ~
Consultant, Spéech and Language Impajred, S . . J
Consultant, Audiology &nd Hearing Impaired it ‘

Georgia Learning Resources System
Georgia Department of Education . -
Program for Exceptional Children- -

. State Office Building " . » Y . , k\
. . Atlanta, Ga. 30334, .7, - . ¥ ) . ‘g ’ ) .
: (404) 656,225 - . iy 4

l .
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' Georgid lerary Informatxon o ’ ; ’ : \ . ) .

Division of Public lerary Services— - B .
Georgia Department of Education ' o
156 Trinity Ave., S.W. , ) . _

Atlanta, Ga.-30303 - o ' : I

Teacher Certificatioh!

Teacher Certification Services ) . .o
Georgia Department of Education .
State Office Building ( : : .
, Ga. 30334 ) ” - . : ‘ T
(404) 656-2406 ‘ . .
Licensure .

Board of Exanfiners for Speech Pathology and Audxology . . ’

‘166 Pryor St., S.W. .
. Atlanta, Ga. 30303 ) , ! '

(404) 656-6719 '

Georgia Center for the Multlhandlcapped
1815 Ponce de Leon Ave., N. E .
) Atlanta, Ga. 30307 - . . ' -
. (404) 3785433 . - T ‘ :
~ Contact: Stephanie Dlrst Director

e

-—

Provides medical, educatto%l and psychological assessments And specific recommendations for the handi-
capped. Serves chfidren ages two through 18 vears suspected of havmg more thatf one handicap.

* Contact ydur local GLRS for referral information.

TIE LINE Information and Referral System
Office of Consumet Affairs

618 Ponce de Leen Ave., N.E.

Atlanta, Ga. 30308 ]

1-800-282-4960 .

Adult Health Services ) . ,
Department 'of Human Resources

618 Ponce de Leon Ave., N.E.

Atldnta, Ga. 30308

(404) 894.5804

Child and Maternal Health Unit *

Department of Human Resources ’ .
Room 364-S P , o
47 Trinity Ave. ’
Atlanta, Ga. 3 : .

(404) 6564830 ¥ . ‘

r s /

-College and Universities

Georgia State Universit )

Ds. Oliver Hurley, Chairperson .

Department of Special Education '

Atlanta, Ga. 30303 , ’ . A s
(404) 6582543 . : .

Offers B.S., M.Ed., in Deaf Education/Hearing Impaired. ' ’

! “

e
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. University of Georgia ‘ : .
’ Dr. Kathryn blake, Chairperson . ‘ - A
Division for Exceptional Children . .
570 Aderheld Hall , -
* Athens, Ga, 30602 )
* {404) 5421685 Ext. 31,33, 0r 34 - : i

Offers M.Ed. in Education of the Hearing Impaired.

k]

Vildosta State College . .

Dr. Leo Kelly, Chairpetson .

Special Education Department . L :
Valdosta, Ga. 31601 ' o -
(912) 247-3270 ‘

Offers basic coursework for T4 Certification in Deaf Education.

West Georgia College oy ,
Dr. William Moeny, Chairpersan ,
Department of Education j
Carroliton, Ga. 30117 . .

(404) 834-1332 e ® ~

Offers gragiuate level coursework for T-5 Certification in Education of the Hearing Imr;ai?ed.

!
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or Severely Emotionally 6isturbed .
(Psychoeducational Center Network)’ - .

E ]

The SED centers are multidistnct programs designed to serve a low incidence population. The projected popula ~
tion for SED 1s one half of one percent (.005%) of the population, ages zero through 16. There,arecurrently24 *  «
centers, each with satellite services, providing non-resideptfal, community-based services including diagnostic
educational, psychological and psychiatric assessment; remedial services such as special education classes,
individual and/or group therapy and parent services. - . -

Each center is responsible for serving children, ages zero through 16, who are severely disturbed or behaviorally
disordered. The major admission requirement will be the presence of an emotional orbehavioral disorder severe -
enough to require a special child treatment program or a special education program not«available in the public

school or community. Children who are mild to moderate behavior problems or discipline problems are not*
eligible. These children are characterized by *

(1) severe %mononal disturbance such as, but not limited to, childhood schizophrenia/a(v;tism, severe emotional
deprivafion and adjustment reactions, * LY . .

(2) severe behavioral disorders such as, but not limited to, neurological impairment, cultural deprivation and
de.velopmenztal, - )

ﬁ .

(3) severe schoq)-related maladjustrhent such as, but not limited to, behavior, socialization communication and
academic skills. '

N At all centers, referrals will be accepted from, but not limited to, early childhood programs, private day care
programs, community service centers, well baby clinics, kindergartens, pul?lic schools, parents and other child-{
§erving agencies and physicians. '

For additional mformation,‘ - ontact the State Coordinator, Centers for Severely Emotionally Disturbed, Georgia

Departfent of Education, State Office Building, Atlanta, Ga. 30334 or call (404) 656-6317.

]

v
What Services Does GLRS Provide.

GLRS maintamns an instructional materials center where special educators can preview and borrow materials. o
The collection includes diagnostic materials, teacher training and professional materials and child use instruc~
tional matenals. Materials are loaned on a short-term basis to provide educational intervention for particular

i

children, to be used by teachers for trial or preview or to help facilitate selection and purchase ‘decisions.

GLRS prowvides in-service training through workshops &nd conferences on effective use of media and educationdt— £’
equipment, new teaching techniques and methods and innovative instructional materials.-Every effortismade to

pl:Ov'ide workshops which, diréctly relate to the identified needs or interests of each school system.

GLRS marntains a video-tape collection of outstanding special education workshopswhich have been conducted
throughout* Georgia. In addition, exemplary special classrooms can be videotaped. These tapes may be
borrowed for workshops, in-service meetings or individual previewing.

GLRS sponsors various special projects to introduce innovative ideas and materials being used successfully with
except¥6nal children aeross the nation. The Select-Ed Prescriptive Materials Retrieval System, Computer-Based
Resource Umts (CBRU), Educational Research Information Center (ERIC), Materials Analysis and Retrieval
System (MARS) and the Master-Teacher Model are some of the educational innovations which GLRS has
introduced to Georgia educators. . a: . s

GLRS acts as an information interchange network. Inforfhation is disseminated to special educators about the
various areas of exceptionality, about programs and services offered to exceptional children in Georgia and
about meetings and conferences of interest to special educators.

& GLRS prowides information and referral for diagnostic services and educational planning for the severely .
handicapped child. -
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Chapter VIII
State Schools
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Supmmary Sheet . ) .

There are three state operated schools for exceptional children. They are the Georgia School for the Deaf,
located in Cave Spring, Geordia, theGeorgia Academy 'for the Blind located in Macon, Georgia and the Atlanta
Area School for the Deaf located in Clarkston, Georgia. -

The Georgia School for the Deaf is a residential program serving deaf children kmde’rgarten thr0ugh twelfth
grade. For further information and application procedures call (404) 777-3310 or write

Superintendent ™ o N 1

Georgia School for the'Deaf :

_P.O.Box 98 . ;
Cave Spring, Ga. 301% . _.

The Georgia Academy for the Blind consists of tvbo campuses. The Vigeville €ampus isa tesidential se{tmg
serving visually impaired children grades kindergarten thréugh twelfth.

The Shurling Campus is & residential setting for multiply handicapped ages five thrOugh 21. For further
1nformatxon regarding either campus call (912) 744-6083 or write , ~

pa—

Supenntendent
Georgia Academy for the Blind
. » 2895 Vineville Ave.
i Macon, Ga. 31204

The Atlanta Area School for the Deaf is a day pprogram serving the Metro Atlanta area. Currently, pre-school
through tenth grade children are being served. For 1nformat)on on the Atlanta Area School for the Deaf call
(404) 656-7077 or write '

— I

Supenntendent
Atlanta Aréa School for the Deaf
890 N. Irdian Creek Dr.
Clarkston, Ga 30021

7

The State Schools are admlmstrated be\e Ofﬁce of State Schools§ Special Services, Mr Peyton Williams, Jr
Associate Superintendent, N
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.« . State Schools for the Handicapped
’ ~ Introduction
The Georgia Board of Education was given the power of operation’andmar;agemnt of the state schools for the

handicapped on July 1, 1943 by legislative enactmént. Due to the low incidence in the population and the severity
of the handicapping conditions, there has been and continues to bea heed for residential and day facilities for

- . these hearing impaired and visually impaired children in the state. These facilitiés are the Georgia Academy for

the Blind, the Georgia School for the Deaf and the Atlanta Area School for the Deaf. The primary purpese for the
establishment of these state schools was to prov:de special educanon se.mces that could not be provr&d byor

. preceeded local editation agencies” programs. -

2 .

Instruction, room and board and routine nursing care are furnished ¥ree for all children enrolled at the Georgia
Academy for the.Blind and the Georgia School for the Deaf. Parents are respansible for major medical needs,
personal expenses and clothing. The Atlanta Area School for the Deaf is a nonresidential school. The state
schools for the handicapped receive federal funds through Title I, Title IV and Title VI-C of the Elementary and
Secondary Education Act,’and Title Il of the Comprehensive Employment.and Training Act.

Alth0ugh the ultimate responsibility for each students’ Individual Education Plan lies with the local education
agency, the three state schools for the handicapped have assumed the initiation of these plans. The initial IEPs
were written in the spring and summer of 1977 for all enrolled students. Newstudents’ [EPs are written at the time
of the special education placement committee meeting or shortly thereafter. The LEAs and parents are invited to
attend these [EP meetings and special education placement committee meetings to provide information, ask
questions and otherwise help in planning for free appropna'rte public education for these handicapped children.
These meetings are held on the campuses of the schools or held in or close to the LEA and the child’s home. If the
LEA's representative or the child’s parents cannot attend, the [EPs are mailed out inyiting comments. The [EPs
are updated quarterly at all schools with a special emphasis on the annual reviewin ring of each school year.
All due process procedures “and, conﬁdentlahty assurances are adhered fo At the state schools for the
handicapped. %

Many of the handJcapped children enrolled in the state schools are bemg served by other agencies as well as the
department of education due td multihandicaps, environmental condition, or previous and future placement.
In providing a free appropriate public educatjon and recognizing the.child’s needs on a 24 hour basis, the state
schopls aré congtantly tommunicating and planning with a variety of community or state agencies such as the
Department of n Resources (DHR), the Department of Offender Rehabilitation and the Department of
Vocational Rehabilitation, Crippled Childrens Services, local public health nurses, Goodwill Industries, private
physicians and resndents of local communities by the state schools for the handicapped. These include
preservice training for teachers . . - A

in-service training for teachers ¥ ’

in-service training for paraprofessionals

courses in manual communication N
consulting visits v '
educational, psychological and audiological dxagnosbc and eva]uatron services o

parent counseling services . :

meeting facilities for professional groups and parent groups

referral sources for hearing impaired and visually impaired adults .

communication with the adult deaf population . * ‘ - :
communication with colleges and technical schools serving heanng impaired and visually impaired population
resource centers for professional materials and media, on the hearing impaired and visually impaired population
As the population of the state schools changes and LEA programs grow, the state schools for the handicapped
will be providing a variety of addxtional services to the LEAs. Speculation on these services suggests that these

schools could provide leammg resburce centers, demonstration schools and commumty conunumg education
centers for the handicapped.

'
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. . .
As the LEAs develop more specialized programs to meet the needs of the hearingimpaired and visually impaired °
school aged children, the population of the state schools 1s changing. The state schools plan to provide programs
for the more severely involved multihandicapped students whose needs cannot be met in the LEAs The
placement will be made based on the handicap of hearing impairment or visual impairment at the school with the
appropnate services. Therefore, a lower teacher pupil and aide pupil ratio wall be neéded as well as additional

ancillary services. .

Due to the changing role of residential schools and the impact of P. L. 94-142 on LEAs, money has bee
appropnated for an in-depth study of all of the state schools. The projected outcomes of the study would include
Ehe role and responsibilities of the schools for the handicapped in regard to

accepting profoundly handicapped students - which handicdpped children should be placed at these schools and
* which students should be placed in public schoole or DHR-facilifies. .

teacher training facilities. s .

diagnosis and evaluation for in-house students and cooperative agreements with public schools for these
services. - ) ’

-

placement of severely multihandicapped students.

curriculum and educational programni.

, resources to public school programs throughout the Sta}e.
’ /

Even though many LEAs are providing excellent programs for heanng impaired and wisuafly impaired children,
there are still those handicapped children for whombg\sﬁfgennal or day school program is the least restrictive
<rronment. The state schools working together with LEA representatives, parents and advocacy grons can
,determine and provide the most appropriate placement {6r these handicapped children '

THE GEORGIA ACADEMY FOR THE BLIN a r

Macon, Ga. 31204
(404) 744-6083
Richard Hyer, Superintendent

2895 Vineville Ave \ .

»
3

The Academy for the Blind consists of two campuses. The Vineville campus is a residential setting serving visually

impaired students grades kindergarten through twéxh. The Shurling campus is a residential setting for multiply
handicapped students ages five through 21 .

For further information on history and programs available, please refer ta the Georgia Department of Education
Resource Manual for the Visually Impaired (Volume V) or the Resource Manual for the Deaf,Blind (Volume Xl

GEORGIA SCHOOL FOR THE DEAF

Post Office Box 98

Cave Spring, Ga. 30124

{404) 777-3310 . .

J H Whitworth, Supenntendent . .

The Georgia School for the Deaf, located in Cave Spring, Georgia was es;ab’lished in 1846 This school provides a
residential program for about 500 deaf and hearing impaired children yearly The school maintains a preschool
through high school program.

The Georgia School for the Deaf provides cgrplete audiological, educational and psychological diagnostic and
evaluative services for all enrolled students. A full Yange of educational instruction is offered with academic
emphasis on.developing communication and language skills through use of the total communication concept
Audiological instructional ampl'{ﬁcation equipment 1s provided in most classrooms. .

.
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One of the most important aspects of the educational services for heanng impaired and deaf children is the career
development component. At the Georgia School for the Deaf, the career education program offers career

“ exploration, prevocational training and vocational preparatory training in the fields of transportation, which

includes auto mechanics, body and fender work, metal lab, which includes sheet metal, machine shop work and
welding, graphics, which includes photo affect lithography and diregt printing, qonstruction, which includes
carpentry, masonry and electricity, industrial power sewing, industnal upholstery, warehouse management,
health occupations, and business and office education. This program has available a vocational thedia library,

» . - . =
consumer education courses and dnver education courses.

A new diagnostic and evaluation center opened this year to provide services to both prospechive and currently
enrolled students. Educational placement and prescriptive Individual Educational Progra recommendations
are special services of the center

Complete audiological services are provided including imtial and annual audiological evaluations, on-going
hearing-aid evaluations and training, in service programs for teachers and houseparents regarding heanng aid
care and maintenance, maintenance of the eudrtory training equipment and special programs for auditory

training and speech reading activities. — .

Cultural enrichment activities such as field trips, movies and athletic contests serve as a basis for reading and
language development Counseling services for indiidual heanng impaired or deaf students and their parents,
nursing care and emergency medical and dental care’services are provided.

¢ Cnteria for admussion for heanng handicapped children to the Georgia School for the Deaf are

hearingloss in the better ear of not less than 60 decibels, a diagnosed discrimination type loss, a borderline lo
which is diagnosed progressive in nature or a condition in which a combination of factors occur that results 1
the prospective student demonstrating inability to make progress in kus or her local education agency due t
heanng loss.

parents gr guardians must be residents of Georgia. -
the prospective student can profit (learn) from the academic or career education program offered.

theprospective dorm student has attaintd the age of five by September 1 of applicable school year and is not
older than 21 years of age by scheduled graduation time.

the prospective day student has -attained the age of two by Sepjember 1 of applicable school year.

Cnteria for adrmussions to the proposed program for multihandicapped students at the Georgia School for the
Deaf

Hearing loss in the better ear of not less than 60 decibls, or a diagnosed discnmination type loss, or a border-

. line loss which is diagnosed progressive in nature, or a condition in which a combination of factors occur that
results in the prospective student demonstrating inability to make progress in his or her Jocal education agepty
due to hearing loss. - <.

-

Parents or Guardians must be residents of Georgia.

The prospective student can benefit from the' program offered.

The prospective dorm student has attained the age of five by September | of applicable school year and 1s not
older than 21 years of age. ‘

The prospective day student has attained the age of two by September 1 of applicable school year.
»
Other factors to be considered

Whether the student’s educational, social, vocational and.emotional needs can be met by the prospective
student’s local educational agency.

Availlable space and staff to provide services

After an initial penod of diagnostic teaching 1s complete, (typically six months to one yeér), the admissions
committee will recommehd continuance or termination of services for the student

49
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e Admissions procedures for the Georgia School for the Deaf
_ Contact superintendent’s office, Georgia Schoﬁgl for the Deaf.
. Application for admission forms will be forwarded.
Applicant’s parents complete form.s and return to school.
Admissions committee mgets and screens applica‘tions.

If admission committee’s decision is “eligible,” then applicant will be contacted'to arrange a mutually
convenient time for an interview in Cave Spring. If the decision is “ineligible,” an appeal may be made directly
to the superintendent. Further appeals may be made to the director of state schools. Thisis also true if there is
an “ineligible” ruling after the personal interview. .

LEA will be notified and invited to attend placement committee meetings and [EP conferences.

Nﬂowmg the personal interview, the application will be “staffed” and the applicant will be notified in writing,
and a date for reporting to school will be given. Specific information concerning rules, placement, homegoing,
student bank and discipline will be delivered and confirmed.

: }
A final “entry conference” will be held on the enroliment date and any questions resolved.

All applicants are considered on trial for at least six u’ieek;. During this time, the staff will evaluate the school’s
ability to prowide a program for the student. Also during this time, the [EP will be revised as needed and parents
adwised. Parents will be informed in writing of acceptance on a permanent status. Parents will also be called, if
necessary, to come and assist with the adjustrr'ment process.

L}

The Georgia School for the Deaf participates in the Georgia High School Association programs which includes
hiterary-events, drama, football, basketball, track, tennis and softball. The lower school students participate in the
Floyd County Recreational League which includes track and basketﬁaoy. e

The program of the Home Life Department assumes day-to-day responsibility for the care of the students
including food-service, houseparent staff, laundry service, recreational programs and ¢ontinued communication
frmning, with emphasis on developing skills in the activities of daily living, self-care and personal hygiene.

The schoal offers continuing staff developing programs in total communication and current trends andimprove-
ments 1n the education of the hearing impaired and deaf. Preservice and in-service traisiing in conjunction with
college and universities forteachers of the hearing impaired is available. ) -

: l

ATLANTA AREA SCHOOL FOR THE DEAF
890 N. Indian Creek Dr.
Clarkston, Ga. 30021
(404) 656-7077
. Mona McCubbin, Superintendent

»

e

-

Thd newest state school for the handicapped is the Atlanta Area School for the Deaf located in Clarkston,
Georgia. Consideration was given to the number of hearing impaired students in the metropolitan Atlanta area
(33% of all the hearing impaired school aged population in the state) and a study was done considering the
feasibility of establishing a day school to serve these children. The Atlanta Area hool for the Deaf bégan
operation in 1972 on a day-school basis for moderate and severe hearing impaired and Yeaf children. This school
serves approximately 250 metropolitan Atlanta area students yearly. )

The Atlanta Area School for the Deaf works inkperation with the public school districts in the metropolitan
Atlanta area to provide comprehensive educational programming. All public school districts presently employ
teachers and have programs for the hearing impaired that serve students who have some residual hearing or are
deaf and able to function in a regular public school classroom. Students needing other special education facilities
are referred to Atlanta Area School for the Deaf. This procedure allows for alternative programs to meet the
individual differences of hearing impaired students from this area. Referrals to the Atlanta Area School for the
Deaf must Be made through the child’s LEA. Some students may be referred to the Georgia thoo( for the Deaf
" depending upon age and environmental situations which require their placement out of the home.

¢
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At present the school includes programs for parent infant training for children from birth through age two, a pre
school program for children ages three through five, an elementary program for children ages Six through 15.
The master plan for thg Atlanta Area School for the Deaf envisions the addition of a high sghool program to
prepare heanng impaired and deaf students for entrance into higher education facilities o

The ess¢htial function of the Atlanta Area School for the Deaf 1s to help the heaning im

a self-sufficient, accepted and actiely contributing member of society. The school recognizes that each heanng
impaired child 1s a unique person hawving innate individual charactenstics with the potential for growth and
development the same as any hearng child. In order to meet the needs of each child, the school uses the latest
techniques and methods mcluding a comprehensive [EP, indindualized instruction, programmed leaming
systems, team teaching, open classrooms and other up to date educational media.and materials. Education and
traiing erfcompass subject areas such as mathematics, reading, science, social studies, rhythm, physical
educatydn, health, safety and art. Communication skills (speech,. speech reading, auditory processing, sign
language, ﬁnger spelling, hpreadmg, natural gestures and amplified residual hearing) receive great emphasis
throughout thp entire program. Language development is the core of the educational program as hearing
impaired and deaf children do not develop adequate language without special training.

The parent ifflant_program at jthe Atlanta Area School for the Deaf specializes in servicés for the child with a
hganng impairment n the st three vears of life. The actwities of the program are planned to develop the
followmg skills. gro e and perceptual motor improvement, auditory training, pre speech, language, .
cognition and socialization. Total communication 1s used wath all children which allows for flexibilty in the
indimduahzation of each child’s communication training. The program of Atlanta Area School for the Deaf
centers on both the child and his parents. The parents are counselled in coping with emotional problems and.-
feelings they may have about their child, his handicap and the resulting changes in their lives. They are also
totally involved in the.educational program that must be conducted at home during the early years of develop

ment. The parent-infant-actmties include
é
reme visits

s}
mfa}ﬂ stimylation class which involves parents together in a parent training session with their child,
prenursery class for toddlers which includes orientation to school and socialization with peers,

mother$’ group, fathers’ droup, combined parents’ group and grandparents’ group,
sibling sign language class, -

- o

audiologigal evaluations and early hearing aid onentation which provides a firm foundation for the hearing

impaired child’s opgjmal use of residual hearing and related speech and language growth.

The diagnostic and evaluation chnic of the/Altanta Area School for the Deaf provides appragriate and compre-
henswve diagnostic, evaluation, educauona{and referral services for heaningimpaired children birthto 21 years of
age in the metropolitan Atlan&afea This clinic also provides

. family counseling services and training to parents of hearing impaired children,
T T diagnostic and evﬂ.lanon services for multihandicapped children,

}iswmtnatton of services and activities of the clinic to professxonals paraprofessxonals pediatncians, physicians,
health departments, lay groups, parents and the general public, .

in service to p.rofessinals and paraprofessional personnel working with heanng nmpanred or exceptional children
in college and university settings, local education agencies, secial services or health and miedical settings.
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. . .~ Preschool— Early Childkood '

$ %ﬁa’tio'nal e : \/"r
. . A

. For hearing impaired, visually impaired and sensorily multihandicapped children and their gamilie'é,' it is egsential
that educational and counseling services are offered from birth t'fnrough entrance into any educational program. &

- These presqhbol programs may vary in each state school, but will consist of but not b,e'limite.d to parent-infarit

g programs, Pa:ent training programs, preschool classes, home visits, group parent meetings and continuous
| diagnosis and evaluation. o €§ . s

L]

jectives

g artnership with LEAs, to provide amechanism for identification and referral atbirth of high risk and sensorily
handi¢apped infants. ) ) .-

. Y « . . . . ®
, To develop and provide parent-infant programs and Rreschool programs for services fothe child and his parents.
(Speciat emphasis is placed on amﬂyﬁoh gn guage development in preschool {)rogrgms for the hearing -
,impaired popylation.) L . e - .o ’
) . ; s N
P ' - . S\, , “ . . B & -
’ “Curriculum R
Rationale . ‘ ) . . . " Y
- The cugnculat needs of the children at the state schools would not differ greatly from the curricula ibedfor ° ’

- the hearing impaired, visually impaired or multihandicapped population in the LEAs or from that offer
handicapped children avith adaptations. However, additional and related teaching services'may be pfevided
*  through the state schools that are not available in the LEA. For example, tge state schools for the handicapped
. emphasize career development for all students, work experiences and'a variety of vocational educational

". y programs specifically Aesigned for hearing impaired or visually impaired students. As with other exceptional .

.. children, the curricula for the hearing impaired or.visually impaired should be dependent upon each child’s :
indvidual needs, specttied and agreed upon in the Iridividual Education Plan. Curriculum emphasis willcha
" depending upon the types of program, class placem nt in preschodl, elementary, middle or secondary prodrants

* oslevel of functioning of the child. A varie&o(_ niodalities of instruction will continue to be used jwratl progrems.

® ¥ - . m
Cumc«#m development is an integral part of the activities in the state schools, Funds need to be set aside for the
. continuation of curriculum development in specialty areas such as auditory processing, mobility training and
o social and personal development. These special curriculum guides will serve as a resource to LEAs and other
facilities serving the hearing impaired and visually impaired throughout the United Stades. o N N
N .2 s c . A
v - gObjeétives , . Lo . o .

o 4 . ) . RS
4o provide appropriate curricula as indicated by the IEPs for all handizapped children enrolled in the state
schools. . -7 : :

* e

+ To develsp.,t;i;jrjopnate curnicfila for hea@g impaire'sl and visually impairg?l children in specialty areas.
. - 4
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AEoust;’c feedback — Commonly recogriized as an unpleasant whistle or shrill noise which comes from a
hearing aid when the volume is on. This unpleasant.noise may occur if the sound which a hearing aid is delivering
into the ear thraugh an earmold or earphones escapes and js picked up by the microphone Suggested ways of
avoiding feetlback are chetking earmold or earphones as to fit (children may require new earmolds every six to
nine months depending on their rate of growth), moving the body of the hearing aid which contains the micro

. phone away from the earmold or earphone; and lowesing hearing aid volume control.

Air conduction — Use of the outer and middle areas of the ear for, transmssion of sound to the inner ear

Air-conduction receiver — A device for transforming &lectric ene'rgy from the hearing aid into sound which is .
directed through an.earmold to the ear canal. An air-conduction receiver is prefegable to a bone-conduction

recewver which 1s placed on the mastoid unless there is a medical problem which would interfere with the safe and
comfortable use of an earmold inserted into the ear ‘canal.

Audiogram — A graph that provides & pjcture of the amount of hearing fompure tones. The hearing level is
recorded in decibels (loudness) for each frequency(pitch) tested.

-

Audiology — A pg’/o(f:;snon as well as an area of knowledge that jnvolves the science of hearing : '

. Audiometer — Anffistrument for determinghow much the ear under test differs from standards established on
+_.a group of normal hearing listeners. The difference 1s expressed as a ratio in decibels (loudness) for each
frequency (pitch) tested. Frequencies commonly tested are 250 cps, 500 cps, 2000 cps; 4000 cps; 8000 cps

Audiometry — The measurement of hearing through yse of a varfety of tests aesignea for this purpose

Clinical audiqlogist — Anindiwidual qualified to administer hearing tests and, if indicated, make recommenda
tions concerning tRe use of hearing aids. ‘

Decibel (db) — In the field of hearing, the decibel has no absolute value but indicates the ratio by which one level
' + of sound® is great%?r less tharr another. The referen,ge&els for hearing are most commonly established upon
normal hearing listéhers. >

Ry - N - N -
‘Frequency — Sound may be analyzed as to the number of vibrations per second caused b?/ the sound producing ‘ ‘
mass. The rate of vibration 1s measured in cycles per second (cps) and expressed as frequency As the frequency
band assumed as ﬁecessa_:ry for undesstanding speech is a range from 400 cps’ through 3000 cps

Functional hearing loss — A hearing impairment which is the result of psychological problems rather than of
N those involving the anatomy of the auditory pathway. There-is no physiological basis for this hearing impairment

Hearing aid — An instrument which, through some means of amplification,fbrings sound more effectively tothe
listener's ear. Pre-electronic heaning aids used to consist of listening tubes or horn-type devices which focused
sound mto the ear, Current hearing aids are electric and receive the power needed for amplification from
battenes or electric wall plugs. There are three major types of electnc hearing aids: wearable or individual hearing
aids, desk types and group training units designed for use in the classrodm by several children.

Py . . - L !
. Electnc hearing aids hate four major components, microphone designed to receive sound and change it into
electric signals, source of power, amplified signal back to sound for-reception by the listener. - N

,I.:Iean'ng aids (wearable types) — Monaural. a single hearing aid containing.a microphone, amplifying system,
cord, reqé’ver and@mtteries These ads are different sizes and, depending on the power required, may be wgrn
on aither the head or the body. Binaural. jwo.hearing aids worn at the same time These aids may be separate
tnits or contaned in a single case. Binaural aids contain two micrpphones, two amplifying systems, two cords;
#. % two recewers and batteries. Semibinaural or pseudobinaural. a sin% hearing aid whichhasa'Y cord wornwitha
recewver in each ear. This hearingaid hgs a single microphone, amplifying system, a Y cord which directs sound to
each ear, two receivers and battegje§. ) . b '

-

W dontrol — Most individual or wearable hearing aids have some provision for giving emphasis to the '
“high or full range of tones according to the individual needs of the listener This adjustment 1s made through
the recewer and/or through an internal adjustment within the hearing aid ‘ . .

Hearing aid volume control (gain control) -+ Makes possible an increase or decrease in @mdum of amplifi
catiofls of sounds reaching the listeper’s ear. This control on most heaning aids 1s designed for easy adjustment
by the listener T . . '

.

-
i

. , 54 : o

El{lC o - o ‘ L

A FuiText provided by Eric ! -+




= ‘g

T - ?{ re ; ¢ ‘ - ‘ / o P .
Hearing loss (hearmg tmpair:ment) UL . ’
Classified as.to-Structure of the Eartinvolved o . ': %

" Conductive Hearing Losg, + Result of reduced conduction of'sound through the outer and/or middle ear to the
inner ear. Functign of the ural system lS not involved. This type of hearing loss is pnmanly a medlcal problem,
which, in the majority of cases, can e ¢leared by treatment.

system. This type of hearing loss is often referred to as nerve deafness. Thesé hearing impairments cannot be
cleared by medical treatment but may be partially compensated through special education and use of
-amplificatiom . . : :

. Mixed Heaning Lo
sated for through special education and use of a heanng aid.

— A combined conductive and sensory neural component'which‘cz'm be partially compen-

e o ' )

Heanng lofises are classgied into four categories — mild is deﬁned as one th&shows a pure tone average,of 25-
35dB (ANSI), moderate, a pure tone average of 35-45dB (ANSI), sei/ere a pure tone average of 50-65dB (ANSl)
and profound, a pure tone average, of 65-95+dB ANSI).. : L . \

Time of Onset -~ e . . . P

-

Aduentmously Deaf— The child or adult bern with normal heanng, who acquires a severe or profound hearing
impairment through illhess or an accident, The later the time of onset of dealjess, the more likely he will be able
to retain patterps of communication learned thrOugh the audltory avenue.

.

Congemml Heanng Ld8s — A hearing impairment which exists at nme of "irt
cause of the hearing problems, but is related only to time of onset. .

Hean’ng tests for chiﬁ;en

lnformal Tests of Hearing — Sotnds in the form of voice, pure fone, music or nofsemakers are presented at
controlled intensity levels in the room where the child is being observed. The childls responses to this vanety of
sounds are observed and recorded by the examiner. These tests are administered to the child tho is either too

* young or unable to learn any of the usual methods of making a consistént observable response to sounds that are
necessary for formal tests of hearing, 4

-

Formal Tests of Heanng + The child i1s taught to make consistent responses to pure tone or speech by means of
a game response with a toy or hand signal. Based on the child’s responses, thresholds of hearing levels may be
established for a full audiometnc test. Tests that reqdire the child’s response to speech may also be conducted.

Electrophysiological Tests of Heanng The child’s responses to sound are observed as changes in the electrical
resistance of the skin or as changes in the electrical patterns gf the brain as detected by electrodes blaced on the
body. The tests that reflect the changes in the skin resistdnce are often referred to as Psychogalvanic Skin
Response (PGSR), Galvamc Skin Response (GSR), Electrodermal Response (EDR). Objective tests of heanng
that use the éectric signals from the bran are often referred to as Electroencephalic Response (EER),”
Electroencephalic Audiometry (EEA). With the advem of computers may other approaches are being xnvesA’E
gated in research centers throughout the world. : .

Inner ear — A series of chambers ar@ snail ke coiled channets which are filled with flud. Located in the inner
ear 1s the sense organ for hearing (cochlea) and the sense organ for balance (semicircular canals). The inner ear

Intensity — A measure of the quantity of sound energy. I# the field of aud:ology, intensity is generally expréssed
in decrbels and reported by the listener as a certain level of loudness.

.
Loudness - A qualty of sound that enables the hstener to Judgeﬁounds intdrms of an mteﬁ%ny scale which may
. range from that which is barely heard to a level of discomfort (contrast intensity).

Middle,ear. - An air filled cavity which is enclosed on the outer side by the eardrum ahd on the inner side by the
eardrum and on the inner side by the oval window. The eustachian tube provides a connection between the
. muddle ear cawity and the back of the nasal cawity through which,changes in air pressure on the eardrum may be
eguahzed. Within the middle ear are the three small bones (ossicles) that function as a chamn, conducting sound

%
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term does ..ot refer to’the

is the area in whrch sound 1s.changed into an electrical code which 1s carnied by the neural system to the brain.

Sensory Neural I‘leanng Loss — Hearing problems whrch inyolve the inner ear and/or the centr& nervous _
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from the eardrum to the innerear. These bones, as they extend inwards from the eardrum are hammer (malleus),
_anv:l (incug) and the stu'rup (stapes). . .
7\ Organich o
\  Organic hearing loss — a hearing |mpa1rment caused by damage to, or abnormal developmentof the auditory
. pathway. .
Outer ear — Refers to the external ear and the ear canal. The ear canal is a tube-like opening which extends
towards the center of the head for less than an inch to the eardrum (tympanic membrane).

. Pitci; — A quality of sound by which the listener judges sounds onaa scale from low to high (contrast frequency)

§ ’ -

.

Reference: Er .
Rushford, Georgna, A Glossary of Terms Relating to Children With Hearing Problems.
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Though mtellectual functioning falls within the same ranges for the hearing impaired child as it does for the child
with normal hearing, the number and types of assessment instruments which can be used to measure the
intellectual skills and potennal of a hearing impaired child are restricted and often require differentadministrative
techniques and different interpretation of the obtained results. The pse of verbal scales to measure intellectual
functioning of hearing u'npan'ed chlldren is not recommended

Suggested modifications in the use of the Wechsler Scales pertain to the administration of the Performance
Subtests (The Psychology of Deafness, by Edna Levine). Two suggested changes are as follows.

Picture Completion Subtest — Disposable booklets be made containing each stimulus picture, enabling the child
to fill n the missing part or graphxcally indicate (circle, check) the ared of the mxssmg part on each picture

Picture Arrangement Subtest — The use of three common or novelty pictures depicting a simple occurrence or
action which the child must place in sequence. The sequence of action should be easily identifiable by the child

Although some intelligence tests need modification when evaluating the hearing impaired child, two intelligence
tests which do not require changes are the Leiter International Performance Scale and the Hiskey-Nebraska Test
of Learning Aptitude, revised 1966. However, past expenence has shown that the Leiter IQ, after correction, still
tends to be somewhat lower than IQ’s obtained on the Wechsler Scales.

Of the two group intelligence tests listed below (Revnsed Beta Examination and the Chicago Non-Verbal
Examunation), only the Chicago Non-Verbal Examination needs modification in presentation. Demonstration
ner\f-‘i Test Six can be cut from the Protocal (4 pieces) and used as a demonstranon iten by the examiner

The thportant point to stress is that, for the hearing impaired, all test directions must be pr%emedﬁn a graphic,
visual manner. Accepted forms of presentation include the use of such visual axds as

graphic. presentation by exa niggeon a chatkboard.. . R

o - et a2 L Xk -
use of overhead piajg jtor for demonstration. S ) r
use of relevant manipulative items by the child to prepare him or her for the task.
task demanstration in such a rpar{ner so as not to comprom;se the validity of the test.
Ty 2t ..

Name of Instrument — Wechsler Preschool and Primary Scale of Intelligence (Perfornjance items)
Available Through — The Psychological Corporation. )

Reliability and Validity — Excellent

Publisher’s Comments — Ages (four through six and one-half) Intelligence Test

Strengthy — Well standardized. Well known. Accepted by all programs for the hearing impaired

Adaptions — Stmple picture sequence for picture arrangement for demonstration of directions Printed

pictures for pjcture completion subtest. B .

Name of Instrument — Wechsler Intelligence Scale for Children - Revised Performance Scale

) -y
Available Through — Psychological Corporation
Description — Intelligence test - Performance subtests. picture completion, picture arrangement, block

. design, object assembly, coding mazes. Manipulation of materials. Score reported as 1Q.

Reliability and Validity — Reliability .90 (Performance Scale). Coefficients of correlation of scaled scores
and 1Qs on the WISC-R with Stanford-Binet at four age levels, range from .26 to .69.

Pubﬁsher's Comments — Six through 16 years of age. ' ,

. Strengths Apphcable to heanng impaired children. Scaled scoresi test ages from raw scores Good interest '

appeal, easy to administer.

'Weaknesses — Some need fof*verbal instructions.

Adaptions — “Sample tasks” before going into subtest.

, : 61 .
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“Rime of Instrument — \&'lechsler Adult Intelligence Scale (Performance Scale)
‘ Available Through — Psychological Corporation

Depcnptmn — A group of five nonverbal subtests on which the subject is required to manipulate materials
ranging from the’ reproduchon of block des:gns to the rapid matching symbols to numbers.

\» Reliability and Vahdxty — Reliability ranges from .93 for ages 18-19, to .94 for ages 45-54 Vahdxty Knox, -
Grotelweschen & Stogren (1968) reported a correlation of .78 between composite learning topic scores and
WAIS Full Scale Scores; They concluded that the WAIS is a very useful tool for reseatch and evaluation rglated
to adult learning.

Publisher's Comments — Intelligence Test (ages 16 and up)
Strengths — Well standardized. Well known. Accepted by all programs for the deaf.

_Adaptions - Simple picture sequence for picture arrangement subtest. Printed pictur& for picture completion
"subtest.

-

[ 4

Name of Instrument — Leiter Intemahonal Performance Scale (1959) Ages two through 16.
Avaﬂable Through Stolting Company

C Descnptxon — Nonverbal scale for measuring general mental ability, consists of response frame to whxch
examiner attaches card that contains pictures, Subject is presented with set of blocks, which also make
pictures and which subject must placein correct stalls to receive credit. Test yields an MA score and a ratio IQ

Reliability and Validity — Reliabilities generally in .90s. Validities mostly in .60s and .70s.
P . Pubhﬁher’s Comme{\ts — Speech and audxtonly handicapped. illiterates, foreign born, educationally deprived

Strengths — Reaches lower CA levels. Subject given trials before administration of the test items. Test of
‘ .+ .ability to learn ‘rather than what is already learned. Instructions can be pantomimed. Nq time limit on, tasks
. ' Canﬁ administered without use of language,

Weaknesses — IQ is five to six points lower than Wechsler Scale 1Qs. Lack of adequate norms.
tedious to reach. Déphon of groups comprising standardization samples inadequate.

. Orher Assessment Jechniques Necessary — Care must be taken in interpreting IQ scores.

[ Name of lnstru?ngnt — Hiskey-Nebraska Test of Learning Aptitude, revised 1966.

-7 * Available Through — Union College‘Press, Lincoln, Nebraska. 4 Z
) Description — Subtests are of familiar type, 1.e., paper folding, spatial reasoning, memory tests and picture
g anologies. Scores reported in IQs and learning ages. L 3
“  Reliability and Validity — Concurrent Validity — S-B (ages 3 10) r = .86, S-B (ages 11-17) r = .78; WISC
Concurrent Validity

S-B (ages 3-10) r = .86
-S-B (ages 11:17) r = .78
WISC r=.82

Reliability
earman-Brown Formula

haes 3-107r = 933
g Jages 11-17) r = 904 .

Ewvidence of concurrent vahdity was possble with the hearing population. Correlations are listed between the
. Hiskey-Nebraska Test of Learning Aptitude ra??rﬁs and ratings on the Stanford Binet (Form L. M) or the WISC
‘The magnitude of these correlations indicate the scale can be used with confidence as a measure of intelligence

-
L
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Reliability and Validity (specific) — Standardized on hearing impaired and hearing children (separate norms)
Normative sample: 1099 hearing impaired children and 1074 hearing children.

Publisher’s Comrfients _ Ages three through 18 years.
Strengths — Pantomimed and verbal directions. L -

Other Assessment Techniques Necessary — Keep materials not in use completely out of sight.

»

Name of Instrument — Raven’s Colored Progressive Matrices (H.L. Lewis and Cor, Ltd.), 1948.
Available Through — Fsychologibal Corpofation .

\_‘ .
Description — Sixty abstract designs with part {rorp\each removed: missing part.is chosen from 6-8 alter-
natives, items arranged in order of increasing difficulty. , : o

_ Reliability and Validity (general) -:-*Manua]ugi\;es the information ort reliability and validity.

Reliability (Burke, 1958): LR
Test-retest coefficients for normal late adolescents and adults range from .79 tp 93.
Split half and Kuder Richardson Formula 20 coefficients vary within same limits as above.
Reliability coefficients for non-English-speaking students are of about same magn&tudé those reported
for English-speaking students. . . r N
Validity: ) '
Matrices and Stanford-Binet - .41 to .86
Matrices and Wechsler Scales - .60 to .70
Matrices and Verbal Group Tests - 27 and .67, most in .40s -
Matrices and, Performance Group Tests - .22 and .80, most in .30 and .58 ) .

Strengths — Nonverbal test. Eliminate verbal instructions by pantomime. Simple oral instructions. Gdbd as
second fest, to substitiite another more comprehensive IQ test, Easy to administer and score. Useful for
. identifying subjects who have good abﬂity but who have poorly developed verbal skills. !

+ . &
Weaknesses — Vields invalid test scores of impulsive hearing impaired children who tend to respond
randomly rather than with accuracy and care. No adequate American norms.
Name of Instrument — The Chicago Nonverbal Examination
Available Through — The Psychological Corporation

v

Description — A nonverbal group intelligence test consisting of nine subtests preceeded by simple directions
and practice exercises, (Pantomime directions for the hearing impaired). - .
\}

’ Reliability and Validity (general) — Reliability for pantormime directions by correlating odd and even'items,
92 for ages seven and.eight, 91 for ages nine to 12, .93 for ages 12, 13 and 14, Validity for pantomime directions
the validity between CA and total score of group ages eight to 14 = .57.

‘

Reliability and Validity (specific) — Hearing Impaired. Norms for the pantomif'ne directions include those
for the hearing impaired separate’ from the verbal directions. . -

Publisher's Comments — For ages eight through 14 - for children handicapped in the use of the English
language. '

Strengths — Both verbal and pantomime directions are presented in great detail.

. -

Adaptions — For test #6 a cut up picture of the practice exercise (i.e., boy throwing ball) to use with the

hearing impaired.

[
"

o -

Name of Instrument — Revised Beta Examination
Available Through — The Psychological Corporation

Description — A nonverbal group test consisting of $ix subtests each of which is preceded by simple directions
and practice exerciges. .
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Rehabxhty'and Validity (general) — Coefficient of cerrelation of .92 between Beta IQs and Wechsler IQs.
Reliability coefficient .90 intercorrelations, among the subtests . .

Publishe?’s Comments — A measure of general mtellectual ability of gersons who are relanvely xlhterate or
who are' nonEnglish speaking, ages 16 and above.

!Strengths — Simple, precise directions. )

~

. ~ & i
Adaptions — Directions could be put on the board W overhead projector when working with the'he'arin;;
impaired. :

v

o

L . Developmental Assessm)r’nt .
-~ ' [A )
While the need for detailed developmental information appears to be universally agreed upon, the following
tests/checklists are suggested as being readily adaptable for hearing lmpau'ed population. -

~

1. Denver Developmental Screening Test ages: zero through snx »

2 McCarthy Scales of Children’s Abilities ages. two one one- half throug,h elght and one half available through
Psychological Corporation

# 3. Vineland Social Mamca]e - ages ;'ero through 18 available through American Guidance Service .
4. The following tests are also suggested as reéources‘

a. Assessment o}' Early Child Development Dorothy Flatan and Peter Neubauner

b. Assessmenf-m Infancy, Uzgiris an J Magarar Hunt
c. Developmental Diagnosis, Ge;éll and Amatruda h

Name of Instrument — Denver Developmental Scn;eening Test
Available Through — LADOCA, Project and Publishing Foundation, Inc.

Desgription — Thus test consists of 105 easily admirustered and s¢oreable xtems used in assessing development
. m the areas of Gross Motor, Language, Fine Motor and Personal-Social development.

Reliability and Validity (general) — There is a high degree of agreement between the DDST rating and
quotient of the Stanford-Binet and Bayley Scale of Infant Tests (revised) resulting in 7.2 percent over-
referrals and 2.95 percent underreferrals.

Reliability and Va.hdlty (specific) — Test ratio reliability on 20 children ranging in age from two months to
five and one-half years was 95.8 percent for dll items grouped. Examiner rehablllty was 80 to 95 percent with an
average of 90 percent.

Publisher’s Comments — To screen children for possible developmema] problems and to monitor hngh risk
children. To be used with children from birth to six years of age.

Strengths — Quick screening tool. =

Receptive Language Vocabulary

Name of Instrument — Peabody Picture Vocabulary Test (Dunn, 1965)
Available Through — American Gidance Service . - -

Description — Individual wide range picture VOCabulary test. Subject is presemed with page containing four
pictures and is given stimulus word. Subject responds with picture best describing the given word. Scores
reported in MA, percentiles, 1Q. .

Reliability and Validity (general) — Reliability. .67 at six years to .84 at 17 and 18 years. Validity: item
validity and accumulated stansucal validity are reported. - y '

L 3N
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“Reliability and Validity (specific) — Not standardized on hearing impaired. Standardized on regular class-
room, institutionalized retarded, educable retardation, physically handicapped. .

Publisher's Comments — Designed to provide an estim;té%f a subject’sverbal intelligence through measuring
‘ his or her hearing vocabulary, ages two through 18. . : - ’ .

Strengths — Words cah be presented visually, use nonverbal responses. ‘ -
Adaptions — Not used as IQ test, have words printed on cards, present one at ' time; use for vocabulary age
Other Assessment Techniques Necessary — /Combine auditory and visual presentation or adapt using
written-word. - .

‘Name of Instrument — lllinois Test of Psycholinguistic Abilities .

» . ,

Available Through — University of lllinois Press : . -

Description — Receptive process (decoding). visual reception, organizing process (association)’ visual motor;
expressive (encoding): verbal and manual expression. ) ) -

Publisher’s,Cbmments — Systematic, diagnostic device which taps and differentiates various facets of
cognitive ability, ages two through 10 years. )

Strengths — Nonverbal responses, nonverbal presentation, demonstration provided for test items

/Name of Instrument — Assessment of Children’s Language Comp.rehension 1973 Revision ' /
Available Through — Consulting Psychologists Press, Inc. ) _ .
Depcription — Assgsypent of comprehémion with the use of pictures. ’

'Re!i‘ability and Validity (gewneral) — Reliability .80 - .86, normativk %not yet completed.

‘Publisher’s Comments — Designed to enable a clinician to determine how many wprd classes in different
combinations of length and complexity a child would be able to understand, ages three through six

Stren&ths — Regquires no oral response.
Weakhesses — Depends on oral presentation. R 3

.Adaptions — Wnitten presentation of instructions® Can be used wnm older children but norms must. be
interpreted inview of the range of the test.

Name of Instrument — Detrt;it Testa bf Learning Aptitudes
Available Through — Bobbs-Merrill Company, Inc. t

Description — Consists of 19 subtests. A minimum of nine are usually administered. Subtests appropriate

for the hearing impaired are Pictorial Absurdities, Pictorial Opposites, Motor Speed arid Precision, Visual

Att/enQon Span for Objects, Free Association, Memory for Designs, Visual Attention in Span for Letters,

D rra)@d pictures. The verbal absurdities subtest is recommended for assessing receptive language,
ntic:yerbal.

Reliability and Validity (general) — Detroit, ML Test-reteét reliability was .959 after an interval of five months
. (N=48); .675 after two to three years for. 792 pupls ranging in age from seven to 12 years. For 16 subtests
correlations were from .2 to .4. Highest correlation was .679 between verbal absurdities and verbal opposites -

" Publisher's Comments — Assesses eight areas of intellectual functioning. The test yields a general mental
age as well as a senes of subtest mental ages. A flexible test adapted to examining preschool to high school
students,

Strengths — Pantomime directions for hearing impaired.

. . .
Name of Instrument — Test for Auditory Comprehension of Language

LY
Available Through — Learning Concepts

(24
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~escription — Assesses auditory comprehension of language structure. Can assign a child to a devé p-

mental level of comprehension. Look at areas of inguiétic difficulty. Consists of 101 plates of line drawings:

Reliability and Validity (general) — High test retest reliability. .94 for English, .93 #& Spanish. Validi
scores increased with increasing language development, test distinguishes individuals with disorders ani_ "
those not.

Reliability and Validity (specific) — English and Spanish (normal hearing) a

retarded.

Publisher’'s Comments — Evaluating auditory comprehe language disorders, ages

ion of lan
three through seven. :

~“

Strengths — Does not require a verbal response.

Weaknesses — Oral presentation.

. Adaptions — Can be used with older heaning imparred children. Caution in interpreting norms with older

heanng impaired since test supphes norms up to age of six through 11. Adapt directions to wnt?n auditory,
auditory and speechreadmg or manual.

p .
. Name of Instrument — Northwestern Syntax Screening Test (NSST) by Laura L. Lee (197} &

Available Through — Northwestern University Press, Evanston, lil.

Description — Screening device to give quick estimate of syntatic development. Measuring both the recep{ive
and expressive use of syntatic forms, it isolates those children between three and eight years and who are
sufficiently delayed in syntactic development to warrant further study. Test time is approximately 15 minutes.

Wealnesses — Some of the pictures are poor. )

Adaptions — Wiritten direttions. : !
Name of Instrument — Goldman-Fristoe Test of Articulation .

Available Through — American Guidance Service, Inc.

Description — Screening test designed to prowide a systematic means of assessing an individual’s articulation
of consonant sounds in words.

>

Strengths — Can be administered rapidly, clear items.
Weaknesses — Vocabulary may not be known by young hearing impaired children.

Adaptions — It is recomme )dethhqt the written form of each item be presented to the child during testing.
Measures should include both xrﬁl}e and spontaneous verbal productions.

- -~ f Expressive’ Language

+ .

Due to a paucity of app‘r’?,pyéte standardized measures to assess speech intelligibility, it 15 recommended' that
evaluation p;ocedure): lize tape recorded samples of studenit’s speech, as )éiged by selected trainedlisteners
Stimuli could include the vetbal production of single words, phrases, sentences, conversational speech, using
vocabulary which is familiar to the child being tested. Measurements of related aspects such as voice quality,
duration, rate of speaking, intonation and stress patterns could be ascertained from this same Eaped sampl%

It 1s recommended that such measurements be made in the fall and spring of each school year in an attempt to )
document any improvement or regression in the chid’s performance. Scores in each area could be represented °
by percentage figures, and each child’s performance could be charted to dlsplay longltudnal developmental
information .o ~

1

Name of Instrument — Carrow Elicited Language Inventory

-

Available Through — Learmng Concepts

Description. — Consists of 52 snmuh including 51 sentences and one phrase, range‘m length from two to 10
words. Children are tested individually Stimulus sentences are presented n a hve voice and child’s responses
are recorded . .
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Reliability and Validity (general) — Concurrent validity. —0;.62, congme;mt validity: 0.77 with clinic&fjudgement
, and -.79 with DSS. Test-retest reliability: 0%8; interexaminer reliability 0.98. < B,

Reliability and Validity (specific) — Standardized on 475 white children (three through zero to seve}:'ﬁraﬁéh
11) from middle socioeconomic homes where standard American English was spoken, from Houston, Texas

>

Publisher's Comments — To provide a means of measuringa child’s productive control of grammar; provides
a means of identifying children with language problems. , .
. > Assessment-of Achievement
<As in the case with most test instruments, there is little normative information that has been gathered for the
‘hearing impaired population in achievement tests. -

. -4

The Metropolitan Achievement Test offers normative data for the hearing handicapped, but only in the sub-
tests of reading and vocabulary. The Stanford Achievement Test is most universally used in program for the
hearing impaited, and also in areas of higher education for the hearing handicapped. There is a second version
of the Stanford test that is available urth modified administration and altered scaling procédures that may be
used to compare the heanng impaired with other heanng impaired.

It 1s recommended that all achievement test batteries be administered annually to the hearingimpaired student
at hns or her reading level. Expenence has shown that when analyzing test scores, those obtained in the sub-
tests of reading comprehension; and math applications are most indicative of overall academic performance

’

Name of Instrument — Peabody Individual Acfievement Test
—

Available Through — American Guidance Service, Inc.

Description — Consists of five subtests, designed to survey the subject’s level in basic skills. Individual
recewes the test stimuh through auditory and visual modes.

B

. \ .

. Reliability and Validity (general) — Relability coefficients vary from a .42 for kindergarten subjects in spelling
"to .94 for third graders in reading, with an overall median of .78. Concurrent validity with PPVT 1Q scores vary
by level, from a median of .42 at kindergarten to a median of .69 at grade three. '

Publisher's Comments — To provﬁe a wide-range screening measure of achievement in the areas of
mathematics, reading, speling and general information. r

Strengths — Four of the five subtests do not require verbal responses, auditory and visual presentation.

Name of Instrument — Key Math Diagnostic Anthmetic Test (1971)

Available Through — Amenican Guidance Service ,

Description — Indidually administered test designed to provide a diagnostic assessment gf skill in mathe-
matics. Test items are dinded nto 14 subtests organized into three major areas, content, operations and
associations. ’ . .

Reliability and Validity (generaly — Total Median Reliability (split half) = .96, Validity = .59 Test-retest; .69 with
lowa Test of Basic Skills. ¢ - )

AN 3

Publisher's Comments — Norming = 1,222 Ss, Grades K7~ -

Strengths — Visual Presentation of problems.

-

Adaptions — Wnten directions,

- =
t

Visual Functioning ) ‘ .

Name of Instrument — Draw A-Man (Goodenough Harns) Extension and Revision of Goodenough Drawing
Test (1926) prepared by Harris (1963). .

Available Through — Harcourt, Brace, Jovanovich, Inc.

1

-~
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" Reliability and Validity (specnflc)
" sample) . -

-

Description — May be used as screening test, a rapid and nonthreatening means of gaim%hg impressions of
child’s general ability Jevel and as a means of estimating mental ability of children for whom verbal tests of

" ability are inappropnate.

Reliability and Validity (general) — Interscorer .90, Retest - .94 for one- day interval, 65for three year interval;
most retests*- .60s and 70s.

Validity: with Stanford-Binet .43 to .74, with WISC .43.

Reliability and Validity (specnﬁc)
impaired. -

a .
Used with children five through 15 year$ of age. Not normed on hearing

L 2

- L]

Strengths — Not time consuming; use where nonverbal tests of ability are inappropriate.

Weaknesses — Directions are difficult to give young children. Standardized manner. Sconng is less objective
than desired, so this is relatively unreliable. 4
- .

Adpations — Not to be used as projective.

Name of Instrument — Motor-Free Visual Perception Test (Colarusso and Hammill, 1972)

Available Through — Academic Therapy Publications

Description — Test of visual perception which avoids motor involvement and which is practical for screening,
diagnostic and research purposes. Five categories. spatial relationships, visual discrimination, figure-ground,

. visual closure, visual memory. -

Reliability and Validity (general) — Rehability = .81 (test retest) .88 (split half), .86 (Kuder Rlchardson)
Validity = .49 (vis. percep.), :31 (I1Q), .58 (school perf)

Adaptions — Can key type of response expected through pantomime.
. 5 .

Name of Instrument — Developmental Test of V.Bual Motor Integration (Beery, 1967)
Available Through — Follett Publishing Co.

Description — Senes of 24 geometnc forms to be copied with paper and pencil, test of visual motor mtegranOn
As measured by geome}rlc form reproductlon Scores reported as visual motor integration. Age equivalent. .

Reliability and Validity (general) — Rehabnhty = .98; Validity = .89 (boys) .88 (girls) '
Publisher’s Comments — A'ges three to 14.

Strengths — Minimal verbal instructions.

..

Adapt:ons — Can key type of response through pantomrme

Name of Instryment — Bender Gestalt Test for Young Chyldren (Developmental Beénder Scoring System
for Young Children - Ehzabeth Kippitz, 1963) .

>

Available Through — Grune and Stratton, Inc.  ° .

Description — Consists of nine figures which are presented one.at a time and subject is to reproduce on
blank piece of paper. Used as visual motor tests to measure process of maturation of visual motor pgrception
in young children. Test yields Bender age to compare to CA.

-Reliability and Validity (general) — Scorer Reliability .88 to .96 (Milter, Lowenfeld, Linder and Turner, 1962)

Test Score. reliability - no validity reported in text.

Sconng system age range five to zero to 10 11 (no hearing impaired in

Publisher’s Comments — Five years to 10 Gears, 11 months.
Strengths — Nonverbal presemationg Can key type of response through pantomime.

Other Assessment Techniques Helpful — Koppitz Sconng System five to zero to 10-11. Hatt Scoring .
System - 11+ - *

-
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{ Assessment of Auditory Fmﬂftioningo /

s
.

/. . ¢ . ‘ : '
T In the assessment of audltory_functxoniﬂq, suggested are several methods that range from informal inventories
“to parts of.existing instruments. Caution is advjsed in administration of such measures to insure that the
% discnimmnation problems presented by the periphgrél heqripg loss do not invalidate obtained results.
3 VN - A

i. Informal Assessmept . rep@g‘ion of wordg, sentences,ketc, . , .-

2. 'Webman Auditory Qiscrirfu ation Test . . J
( 3 G&dman Fristoe Wpodcock Auditory Skills Test Battery . i ¢

. R Diagnostic Adé'ifory Discrit pination Testﬁ(part I, II, 11y (three to 80 years)
. % b. Auditory Memory Subtest; Recognition Memory’(three to 80 years)

, ¢. Sound-Symbol Tests Subtest; Sound Mimicry (three to 80 yeats) - ) ~,

« °d. Soupd-Symbol Tests Subtest; Sound Blending (three to 80 years) ’

4. ITPA — )
a. Auditory Closure (two to 10 years) - : . “

+

) b. Soundelgr}dfng (two 1o four, three to seven years)
b c. AuditarikSequeritial Memory (two t8MQyears) .’ ‘

- Speechreading-
¥ - x
Althougi'\ no widely acceptedsassessment tool which ‘evaluates_speechreading skills has beef:\\developedf
speechreading 1s nonetheless an integral part of the evaluation of receptive language functioning. Som ]
speechreading tests have been developggd and are availabfe, but these tests generally contain vocabulary which
_ may be unfamiliar to the student and, therefore, their {isé as an assessment tool is not suggested. d

It 1s_suggested that programs for the heanng impaired develop criterion reference tests for speechreading
skills and that these records be updated annually to measure ‘growth in this area. o
[ t ) - ' k1
o Psychomotor ,
L] .

- . . -

, Name of Instrument — The Purdue Perceptual-Motor Survey (Roach and Kephart, 1966) - ’ L
Available Through — Charles Merrill, Inc. ' ) / -~ -

-

Description — Instrument developed to assess qualitatively the perceétual motor abilities of chi?dren in
. early grades. Designed primarily to detect errors in perceptual-motor development. ) <

Reliability and Validity (geriéra%) — Reliability (test-retest) =946, Vali&nfy (Pearson-Concurrent) = .654.

« Reliability and Validity (specific) + Not porm’ed on hearing impa{red, no rgeegnized_hgearing impaired
population. . © I .

/

Strengths — Desired résponses can be pantomimed by examinér. E % " 7
. . N
A
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15 losely followed. A counselor or psychologlst can help overcome minor hurdles and assist in test inter pretation

Some tests require hughly technical skills in “measurement and appra;sal These aredabeled restricted and
should be uged by prgfessionals who have adequate professional trainingin the admnmstratnon and interpretation

of psychological tests. . R .
’ ) Cly.mer-Ban'ett Prereading Battery »
Authors: _ Clymer and Barrett ‘ ’ N
?ublisher: Personnel Press (196'8') - . . v '
) Range: Klndergarten and Grade One B ; ! .
) . Use. * This test contains two auditory discnmination subtestsptscnmlnatlon of Beginning Sounds i in

_ Words and Discrimination of Ending Sounds in Words. In the Beginning Sounds subtest the
children see a series of four pictures, twp of which begin with the same sound (ball"horn, comb,
boy). After the examiner labels each picture, the children are toindicaté which one of the second,
third or fourth pictures haé thé same beginning sound'as the. first picture.

/ " Doren Diagnostic Reading Test o{ HWord Reéos;nitiqn'SkiHs
- Author .- Doren R . ‘ ' :
Publisher-  American Guidance Ser\ilzy,>1956 ' oo 4
Range. Grades one through four £ . . i
Use. The Rhymmg subtest (Test A) measures the child’s abnhty to recogmze two words that rhyme.

*For example, the examiner reads the words ground and drowned. If the child recognizes these
i .  two words as rthymmag, he or she writes an R in thg booKlet, if the child thinks the two words do
< - not rthyme, he or she indicates this with an N in the booklet.

* Durrell Lnstemgg -Reading Senes
_Authors, Durrell Hayes and Brassard ' wr N ] l
Publisher: }'iarcourt, Brace f‘;d\W%flfj (1969) .

Range Primary (grades ol to three, five), Intermediate {grades 3.5 to six) and Advanced (grades seven
to nine) >, ‘> :

“Use. The Durrell Lfﬁen@g Reag%)Senes 1s designed to provide a comparison of dhildren’s reading

/ and bistening abilities. It proposes to identify children ¥nth reading disabilities and to measure

the degree of retardation jrfreading as compared to hstening. Vocabulary and comprehension of
sentences are assessed twice, first on the listening test and agam on the reading test. On fhe

. listening tests the 5htldrenqhst’en and respond, while on the reading test the children read and
. rQSpond ! . ¢ .
Durrell Analysns of Reading Difficulty . i .
. g .
Authot Durrell n .
. . . / i
Publisher- World Book Company (1955) - .
% Range: Grades one through six (individually admlmst'e[ed)
Use The Lrstenmg Compréhension subtest measures the ability to listen carefully while the examiner

.-

reads a short'story and to recall the significant detals of the story -For example, the examiner
reads the following sto.“A boy had a bidWeay’ cat. He was goingto give her some milk. She did
not come when he called. He saw herupina tree looking down at a big dog The boy sent the dog

- dway Then the cat )Jump@8 down from the tree and came for her milk ’ The examinerthen asks
the child to answer seven or m(‘)re questions about the story. \
, &

¢ — - 68 A a0
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Classroom teachers can administer, score and interpret most of the tests provided that the manual of directions
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Durrell-Sullivan Reading Capacxty and Achievement Tests

(Primary and lntermedlate) , . 3 .
Authors: Durrell and Sullivan| . 4

lsubliéher: Harcourt, Brace and World (193'/' i £ ' N )
Range: Primary Test Grades 2.5-4.5; Intermediate Test: Grades three t{SIX

Use:

-

Both the Primary and Intermediate Tests contain a Paragraph Meariing subtest. This is prin-

_cipally a test of auditory comprehension. A child listens while the examiner reads a story. Then

the child is asked to answer fi¥e questions about the passage. He or she responds by, selecting
the one picture which best answers the question. The questions are phrased in words other than
those used in the paragraph.

» Gates-MacGinitie Reading Tests: Readiness Skills Test _

Authors:
Publisher:
Range:
Use.

f

Gates and MacGinitie
Teachers College Press (1968)
End of Kindergarten or Beginning of Grade One ~

This test contains three relevant subtgsts. The Aufiitory Piscrimination subtest measures the
ability to distinguish between two words with sithilar sounds. The children are shown a picture
of a peach and a beach. After the examiner names both pictures, he again pronouncés the name
of one of the pictures and the children mark the corresponding picture.

L . . 7
The Listening Comprehension subtest measures the ability to understand the thoyght of a
story. For example, after the examiner reads a story aloud to the children, he asks a question
about the story. Thexchildren then mark the one picture that best answers the question. ‘

The Auditory Blending subtest measures the ability to join the parts of a word (which are pre:
sented orally) into a whole word. For example the test booklet contains three plctures adress,
a horse and a girl drinking. The children are to select the correct picture after hearing the
examiner say dr-e-ss. .

o .
. . -

Gates-McKillop Reading Diagnostic Tests

Authors:
Publishers:
‘Range:
Use.

:Harri,son-Stro_ud Reading Readiness Profiles

Authors:
Publisher:
Range:
Use.

" Houghton- M)fﬂm Company (1956)

Gates and McKillop
Teachers College Press (1962)
Grades one through siX (mdmdually admlmstered)

The Auditory Blending subtest measures the ablhty to join parts of a word into the whole word
For example, the child hears b-ox and is to say the whole word correctly.

The Audrtory Discnmination subtest measures the ability to recognize’if two words are the same

(e.g., cheer cheer) or different (e. g mountain-fountain). .

Harrison and Stroud ~ . /’H i f
/

Kmdergarten through grade one : T

The Making Auditory Discriminations subtedt measures the ability to discriminate between
spoken words which do or do not'begin with identical initial consonant sounds For example, the
test booklet ¢ontains pictures of a finger, button and-feather. After the examiner labels each
picture, he or she insfructs the children to draw a line under the finger. Then the children are
instructed to draw a line from the ﬁngerrto fhe other thing in tHe box whose name begins llke

ﬁnger .
N \
SR |
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Metropolitan Readiness Tests

Authors!
Publisher:
Range:
Use:

Hildreth, Griffiths and McGauvran
Harcourt, Brace and World (1964)
Grades kin&lergarten through. grade one ‘

The Listening subtest measures the child’s ability to select from three pictures the one which
portrays a situation or event that the teacher describes. For example, the test booklet contains
pictures of a cat, a cow and a horse™The children are instructed to mark the animal which
supplies milk. Therefore, this test involves both listening and visual comprehension.

- a ‘
Murphy-Durrell Diagnostic Reading Readinegs Test : \

Authors: ® .

Publisher: N

Range:
i

Murphy and Durrell
Harcourt, Brace and World (1964)

Grade one '

[ 4

The Phonemes subtest measures the ability to identify separate sounds in spoken words. The
subtest measures the most frequent consonant sounds in their initial position and a few sounds
in the final position. In administering this subtest, the phonemes are first taught, and then tested.
For exampfe, the examiner propounces the words tell, time and take and asks the children to
identify the first sound comfnon to them\t). The children_then repeat the three words. The
examiner directs their attention to the ;wet which contains pictures of a book, table,
tent, and cake. Affer labeling the pictures; examiner instructs the children to select the ones
which begin with the t sound. (This test is very similar to the Murphy-Durrell Readipg Readiness
Analysis.) ° ¢ -

Reading Aptitude Tes}s

Author:
Publisher:
Range:
Use. .

Stanford piagnostfc Reading Test : ?

Authors:
Publisher:
Range:
Use.

A

Monroe
Houghton-Mifflin Company (1963)
Beginﬁing of grade one

This test contains three auditory subtests. Auditory Test 1 measures the ability to discriminate
between correct and incorrect pronunciations of words. For example, the children are’shown
& picture of a hammer. They are to indicate which of tht following three sentences applies to
this picture” 1) This is'a hammer; 2) This is a hanner; 3) This is a habber.

Auditorydlest H measures the ability to discriminate sounds accurately and to blend the sounds
in woyd®uilding activities. example, the children see a picture of athouse, a horse and a
mouse, and they are instru¢ted to draw a line around the picture of the “h-ouész”

p

Auditory Test Ill measures auditory memory. The examiner reads a sixty-seven word passage
to an, individual child, after which the child fetells as much of the story as he can remember.
Scoring standards are based upon the ability to retain significant ideas contained in the passage.

. .
Karlsen, Maddén and Gardner -
Harcourt, Brace and World (1966)

Level 1: grade two Jo the middle of grade four,

The Auditory Discrimination subtgst measures the ability to detect similarities and differences
among the sounds within the words. The examiner reads two words which contain the same
sound in the beginning (ice-ron), middle (meat-leaf) or end (sit hat) of both words. The students
indicate if the same sound occurred at the beginning, middle or end of the words.
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« The following references also have auditory discrimination t hich may be of value. However most have
. 'jﬁadequately standardized and enjoy limited acceptance, thergfdre, caution should accompany their use.

Aver, G. W. An auditory discrimination test baséd on spamsh.hoxm Language Journal, 1960, 44, 227-230.

Farquhar, M. S Prognostic values of imitative and auditory discrimination tests. Journal a{' Speech and Heanng
Disorders, 1961, 26, 342:347. -

“Gates, A. I. The Improvement of Reading. Ntw York: Macrmllan 1935 and 1947

Hansen B. F The application of sound discrimination tests to functional articulatory defect‘ves with normal
hearing. Journal of Speech Disorders, 1944, 9, 347-355. ,

Lichtenberg, F. S. A comparison of children’s ability to make speech sound discﬁminétions, The Volta Review,
1966, 68, 426-434.

5.
Murphy, H. A. Group tést for auditory discrimination (unpublished). Boston University, 1941.

% Pronovost, W and Dumbleton, C.A. A picture- type speech sound discriminatipn test (more current. txtle The
Boston University speech sound discrimination picture test). JOumal of Speech and Heanng Disorders, 1953,
18 258-266.,
o —

o .
Schxefelbush, R L. and Lindsey, M. J. New test of sound discrimination. Journal of Speech and I;Ieanng
Disorders, 1958, 23,/153-159.

Templin, M A study of sound discrimination ability of elementary school pupils. Journal of Speech Dtsorders
1943, 8, 127-138 .

Wheeler, L. R and Wheeler, V A study of the relationship of audnory dxscnmmanon to flent reading abrhheé
Journal of Educational Research, 1954, 48, 103- 113. s

[

Test Publishers . ' )
. American Guidance Service . Essay Pré .
Publishers Building . . Box 5, Planetarium Station !
Circle Pines, Minn. 55014 New Ork N.Y. 10024
»  Bobbs Merrill Co., Inc. . Hé’rcoun Brace & World; Inc. - ’
4300 West 62nd St. i . L 7757 Third Ave. °
Indianapolis, Ind. 46206 ~ = ’ New York, N. Y. 10017 i
California Test Bureau l.x"/n“ - HOCﬁM'fﬂ% Company . '
Del Monte Research Park .~ 53 rd St .
Monterey, Calif. 93940 .~ New York,N. Y. 1003 ) . -
v . Cooperative Test Div'isiéh Lariguage Research Associates
' Educational Testing Service 300 North State-—- ) :

Princeton, N. J. 08540 . Chicago, Ill. 60610 v,

4 . Educational Testi/né Setvice. — ' Personnel Press, Inc T

. 990 Grove St. . 20 Nassau St - . -t
Evanstygs Ill. 60201 - : Princeton, N. J. 08540 i :
The' Psychological Corporation Teachers College Press
304 East 45th St. 525 West 120th St. .
New York, N. Y. 10017 : New Yor/{, N. Y. 10027 :
L Science Research Associates, Inc. ~‘Univ;rsity of lllinois Press
. 259 East Erie Sh . Urbana, Ill. 61801 .

Chicago, Ill. 60611 . i .
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.Frosng, Marianne. The Deuelopmentgrogram in Visual Perception. Chicago: Follett, 1966.
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Annual Audiologist Assessment of Hearing Aid Functioning

<1, HF - Reference Test Gain

; &
16kH  2.5kH) :
2. Pea=< Gain — Frequency Y dB(SPL)

3. Frequency response at discreet frequenaes (60dB 1nput) (1/3 octave band analysis). ,

Compare to manufacturers specifications. Spec;ﬁcahons input for frequency response curve and SSPL90

4. Equivalent Noise — Output minus reference test gain equals equivalent noise. (useOdBw'[\put.)
. 5. Establish use eurve if one doesn’t exist (70dB input). :
- =~

¥, .
If use curve is already on file run new use curve and compare.

“Use Curi” — Frequency response curve obtamed at “use” VC setting and -Fone, PC, and AGC
adjustments in use ’ setting. > 4

Check for cut 0uts and internal feedback. Check integrity of earmold, tubing and sound hook, é,ord and
receiver.
1 .

Note: Be sure to use correct tubing on test box.and manufacturer’s specxﬁed battery voltage when comparing
to manufacturer’s specifications.

L

-

.
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Daily Teac&r Check of Hearing Aid Fun‘»‘g:tioning

{(When problemslax’e observed complete this form and direct to Audiologist as request for assessment.)*
b N

Name of LEA 1 Name of School .~
+ Name of Reie‘rring Teacher
Hearing Aid(s), Brand and Model
. = ..
Checklist (check all appropriate items)
Hearing Aid oo

’

. Missi'ng (reported lost, or otherwise unavailable)

»

t

Remarks

Remarks —
Cracks or breaks / Parts missing : .
’ : case cord - cord
teceiver earmold
> tubing connector battery
earmold tubing , nob(s)
switch(es) - |

LY

*lnform psychologist and other evaluators that psychological, educational evaluation should be postponed

until HA is functlomng .

Teacher date referred

. r
Interim handling: (Specify title and date referred to next level)

})

S——

<

Audiologist d;\té received
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« - PROGRAM FOR EXCEPTIONAL CHILDREN : ‘
IMPAIRED HEARING PROGRAM

- AUDIOMETRIC EVALUATION - '
DATE , SCHOOL
NAME AGE ____ TESTEDBY:
ADDRESS TESTNO:.___~_ AUDIOMETER __
RELIABILITY: GOOD FAIR POOR.
PURE TONE AUDIOGRAM
. « FREQUENCY IN HERTZ .
. 125 250~ 500 1000- 2000 3000° 4000° 6000 8000 R Unmasked Masked
! L ] , [Rt. | Lt | Rt | Lt
0 % ; Bcomd. O | X | & 33
10, g I BoneCond.| > | < a1 C
» o I Red—Right Blue—Left
*§\~20 ~ : .‘i—NoResponse
T .30 ’ L, ; ’ "
£ 7 { Average Loss (A/C)
L@, % | \ 500-2000
>
- 50 } ! 3 freq. 2 freq.
t I —t—
2:“; 60 : ! Rt.
.,g—% I :
5 s Lt. ‘ -
I 10 , T - :
(2% w 1 |
. % = l - l
88 %0 : : Additional Tests
€ .
ol . | |
RE 100 i : -
) |
110 L !
" Lée | Recorded -SPEECH AUDIOMETRY ‘TESTS " "
Test
.| Voxe | Disc |sTape Test ) R BIN | SF.| Sensation Level for
SRT R Thresh R d PBs
Sp Reception Threshold (SRT) db b db db Noise level 10 db less than
PB 1. - : Quiet % 9 % %| speech level unless other-
Sp Discrim Seores ~ wise indicated.
(PB) Noise % % % *%
'.:.’
Remarks: - N
4 ‘e

Sign?tlge . ; -




. "
» Appendix E - - -
Instructional Materials for the .
| Hearing Impaired and - -
° | Bibliography -




Visualanguage Series (Media Services and Captioned Films)
_ Picture Flash Words (Milton Brédley) - '
Language Experiences in Early Childhood (Encyclopedia Britannica - $19.00)

Krug Language (moves toward Fitzgerald Key) unpublished paper .
Introducing English (Lancaster, Houghton, Mifflin - $7.50)
Language Through Plag; (Arno Press - $5.45)

‘Language Background for Central Institute for the Deaf
Thinking, Reading and Qomg {(Whitman)

Beginning Pictures and Patterns (FolJett)
My Everything Book (Educational Performance)
Easy Bee Book (Artqaft)
Preschool, See and Say (Whitman)
Take a Giant Step to Learning {Jenn Publicatiéns)
’ Experimental Development Program, Enrith
Language Arts Transparencies (Captione
A Dictionary of Idioms for the Deaf
In-other Words (Scott Foresman)
The Harcourt Brace School Dictionary
The Rainbow Dictionary (World Book)
Picture World Puzzle (Whitman) P :
Language Experiences in Early Childhood (Roach Van Allen and Claryce Allen)
Tell Again Story Cards (McGraw Hill)
Language Development for the Deaf Child. Design for Growth (Board of Education, City of New York)
Outline of Language for Deaf Children (Books 1 and 1I) Buell (Volta Bureau)
See It, Say It, Use It (St. Joseph s) *
Speech Developmem for the Deaf Child: Design for Growth (N. Y ),
Phonenc Quizzo (Milton Bradley) -
Yale's Formation and Development of Elementary English Sounds (A. G. Bell)%
Cued Speech Teacher’s Manual (Gallaudet College Book Store, by Cornett)
~Phonovisual Charts (McQueen Publishers) . -
The Teaching of Speech by Sibldy Haycock (A. G. Bell)
Better Speech and Better Readmg by Schoolﬂeld (A: G. Bell)
1Speech and Language Series, Alcom and )'s a]e symbols by Sisters of St. Francis of Assisi (A. G. Bell)

Signing and Fingerspelling
ABC of Signs
Talk to the Deaf




»

) Tall: with_your Ha'Pds' by Watson (George Banta Co.J
' Say it with Hands by Fant (Gallaudet College Book Store)
' - Signing Exact English (Modern Signs Press) ‘
A Basic Course in Manual Communication (NAD) : ;
Rochester Method (articles in American Annals and Volta Review) - .

Textbooks and Resource Materials for Teaching Language ﬁ
- Straight Language for the Deaf (Fitzgerald) ~ ] -
Natural Language for the Deaf (Groht) "

Language Stories and Drills (Croker, Jones and Pratt)

“The Family Circus”, Language Thinking Skllls (Educat:ona] Medla Corp )

Popper Words (Garrard Pubhshers) -

Dolch Words .

Basic Spelling (McGraw-Hill) - .

EFI Cards . ‘ )

Stories and Games for Easy Lipreading Practice (A. G. Bell, $4.35)

A Lipreader Must Practice (A. G. Bell, $2.60) -

A Lipreading Practice Manual for Teenagers and Adults (A. G. Bell, $2.60)

‘ Improve Your Lipreading (A..G. Bell, $2.95) ' , ’
‘ Speeck readigg through Sports (A. G, Bell '

Hearing with Our Eyes (manuals and workbooks, A. G. Bell)

Speechreading (A Guide for Laymen) (A. G Bell $1.50)" *
: Integrated Lessons in Lipreading and Audxtory Training (A. G. Bell) , &
L 7 F RN
. Auditory Training

Peabody Primary Kit
Rhythm Band Instruments and Records
**  Teacher Made Language Experience Cards”™ - ' * -
Play It By Ear (John Tracy F?l?m}
Guberina Method (Some afticles appeared in Volta)
Phonics Workbook (Modg¢rn Curriculum Press)
Auditory biscrimination in Depth (Tea.ching Resources Corporation, $50.00)
Look and Listen Games (The Gelles Widmer Co.) -
oo Sights and'Soun«ds . :
Auditory Training for the Deaf Child: Design fo;' Growth (Board of Education, City of N;w York)

&,

Speech : . ' .
. Audio flashcard reader prodgram (EFI) . ’ ‘
. Phonic Morror .
!. ‘ .o . .
& f - .
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Nonhan\ﬁhn Charst (A G. Bell) e T s .
- ¢ Scott Foresman Readrng System Senes : ST % ’ .
. Open Courf Readlng Program : ' ) ST s
SRA Program (Scrence Research Assocrates) ) N
. Sullrvan Reading Senes (workbooks and teacher gutde) N .
i Sounds We Hed Series (Scott Foresman) o * ‘ . "
. Specrﬁc Skrlls Senes (Barnell Loft) . ) '\' Ce 4 o .
’ Enchanted Gates Words of Wonder, Mchlllan . ' , ) L . -
' Cavalcades 6th grade (ScBit Foresman) . < ) ‘ R e ad
' Dtscovery Through Reading (Ginn and Co)  t B N _ _ - .
Opemng Books, A Magic Box, Things You\See (McMillian) . S . ' .
' - The Talklng Alphabet (Scott Foresman) ’ e
ARead and Say Verb Game (E. V. Dolch) )
- \LmQ.nstlc Block Senes (Scdtt Foresman) ‘
Teaching Readmg to Deaf Children (B. Hart A\G.[Bel) o i
Just Beginning to Read Books, (Three Lrttle Pigs %r’t -Bellett) ~. v
; A Leanping to Read and Wirite Wlth Comprehensroh (—Qualrty Phint; Inc \ Orlando, Florida) E \
, Te:ttbooks and Besodrces?or(rea mmumcatrons Skills %mreadmg Q‘ S~
+ Treasure Chest of Games for Lipr achers (A. G.'Bell, $1. SO) : .
. ’, W,hat s Its Name? (John Tracy or “ anual and record) o S ]
N Teaching Commumcatron Skills to. the Preschool Hearing Impaired Chlld (A. [ Bell) —_— g
/ ‘_’ Pictures from Golden Books, lnstructlon sets,. MagazuZe . ,1"’ ‘ Ce . -
: | Language Through Play (Aro Presé, $5.45), v d g\ C .
~ Language Master Cards } } . e RN . -
.. . Book and Pamphlet Lists from Alexanderﬁ.’iraham Bell Apsocxatron for the Deafy Inc., 3417 Volta Place N. W
Washington, D. Gy 20007 ., o . . ‘Q
. 8. Lippincott Corfipany, 'Educathual Publishing Dtvtsron East Washindtors Square, Philadelphia,
Pennsylvama 19105. (Readmg for Meanmg) < D o
. Taylor Publishing. Company, Educatrorral varslon Box 597, Dallas"Texas 75221 (Your World books and .
study"prmts for soc1al studies) - ~ ‘
) R. B. Walter, lnc 2718 P1edmont Road, N.E;, Atlanta Georgia 30305 (lncludes«Hayesdrttomatenals inall areas) . '
' Educatnon vrslon Western Publlshmg Compahy, lnc 850 Third Avenue New York N. Y 10022 (Supple ' ‘
menta ks) v l s : .
Cuisenaire Company of America, lnc 12 Church St New Rochelle, N. Y 10805 (rods and otller related .
" smaterials) - . Ya .
. Scholastrc Book Servrces 904 Sylvan Ave \Englewood Cliffs\ N.J. 07632 (Supplementary books on all levels)
F Textbooks and ResourCe Matenals for Teachmg Wntx g .7" \ﬂ T X ;
v; - Better Handwn‘frhg (Noble and @e) ) ’ - 8 3_ ) - -
Dy " . -~ e o"' 4 -
q@%i* e WL T S D
l . . _ ) .
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P <
Imaginary Line Handwriting (Steck-’Vaughn) A ’ )\ o :
I Learn to Wrife (Revised) (Bobbs Merrill) , . - g
Fros;tig Developmentél lsrogram in Visual Perception + p )
We Learn and Write (Palmer Method) . *' =~ - 3 '
Léarning to Pri;tt and Write@Mead) p : o . - ,\ ot

Look and Write - BIE (McGraw Hill) .

Textbooks and Resource Matenals for Teaching Readm)/

Scholastic Book Series : . ' : ‘

‘Golden Shape Book - $.39 * )

Golden Books - $.39 * .

‘wf 4y -

Open Highways ’ - . v - o ;

Readers’ Digest s . r ‘

Peabody Rebus Readmg Senes Afhencan Guldance Ser\nce }

Peabody I.anguage Kits® =~

. . . L [d - .

Textbooks and Teaching Resources for English Grammar : ¥ {
PRobert’s English Series B ) » ‘ /_\//’

Readers Digest . g o ) o N .t

Textbooks and Resources ‘for Teaching Science ' ! ’
’ Sc:ence Through Discovery (formerly handled by Singer - Randon Hese) \ .

Things Around You (Steck, worktext), , ; . . r‘. :

Today’s Basic Science (Mavana and Zafforoni)

’
» ¥ :1
» - * )
. -
v . 4/ . -t

Weekly Reader . - ’ - P

’

Discovering Science (Merrell)

. Biological Science. Patterns and Processes Biological Sciences Cumeulum Study(Holt Rhinehart and Wmston)
" Work a Text in Earth Science (Cambndge Book' Company, Inc.)

Work a Text i in LifeScience (Same as above)

Book Sectlons for Scholastlc Book Services C ‘ T ,
Catalogues you may wish to write- for - wo B '\_ ) * -~ . L g
Gallaudet College Booklist of Deafness, Gallaudet Bookstore, Kendall Green Washington, D.C. 20002 ’

anty Instructional Materials, 3300 Pinson Valley Parkway, ermma'\am, Alabama 35217
Modern Curriculum PreSS, Division of Reardon, Baer %nd Company, Cleveland, Ohio 44136
Devélopmental Learning Materials, 7440 North Natchez Avenue, Niles, lllinois 60648 .

Instrugto Learning. Matenals The Instructd Corporation, Paoliy Pennsylvania 19301 ‘ ! \
Amencan Guidance. Servxce, Inc., Publisher’s Bulldlng, Circle Pl‘hes anesota 55014 (Peabody) .

. The Continental Press, Inc 127 Cain Sfreet, Atlanta, Georgla 50303 -

. ; :
’./, \ "'- s . .

oy,

%
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¥

‘Barnell Loft, LTD, 958 Church Street, Baldwin, N Y. i‘ISIO'(S‘peciﬁc Skill Series)
E xperimental Developmental program Benefic Pre&s, 10300 W. Roosevel{ Rd., Westchester, Ill. 60153 (Social

Studies Program) PR
Jextbopks and Resource Materials for Teaching Ma-gh_ 4 - :
@ - Developmental Learning Materials Gro@ﬁth and Change Car@sj T ) v .
4 ) Modern School Mathematics (Houghton Mifflin) / . / '
Elementary Math (Nichols) - . ‘ ]
Anthmetzc Helps (CID)Q ) ' ) :"
' Modemn Math Through Discovery (Silver Burdett) ‘ J"\
eing Through Arithmetie (Scott Foresman) 7 -
. /?eppy Way to Numbers' (Holt Rhinehart and Wlnston) -
f(\ ) Open Court Kindergarten program . " R )
. Sets and Num‘liers I (Singer) .
New Math Readiness.(lnstructa) {(_‘—_— " - _
Peabody kit shapes ) ' . :
Number Concept Cards (Milton Bradley) ) P
Cuisenaire Rods R . ‘ ) -~
Textbooks and Resouree Mgpterials for Teachmg Social Studles
 Communities and their needs (Sllver Burdette) Ty e T o mm e
; The Family (Milton Bradley)
. Weekly Readers '
' . Community Helpers Teaehnng Pictures (Instructo)

Your School and Home and Your School and Your Neighborhood (Ginn)
®@ur World (Taylor), . . : RS

Benefic Press Social Studleé Program including levels A, B and C of Teacher’s Blg Book ennichment readers
and pupil workbobks

. \ - v .
For frée materials on’ Gedraia, wn'te/u;—M{ David Prothress at the Capitol. -

» [ I '
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Adolescence - . : ’ ~ ’ [
. Burke, Douglas. “Parental. Roles in Job Rlacement of Deaf Adole,scents ” The Volta Review, Vol. 69, No. 4
o f (Apnl 1967), pp. 253-256, 281. .

Goldin, George J. and others “Some Attitudes of Deaf High School Students Toward Attendance.at College
with Normal‘y Hearing Stuaents ” The Volta Review, Vol. 71 No. 7 (Qctober 1969), pp. 408-414.

Kopp, Harnet Green. ‘Adolescence Adjustment or Rebelhon The Volta Review, Vol. 68, No. 4 (April 1966),

pp. 266- 267 P
- Mathas, Crysoula and Morehouse, William. “A Work Study Program for Hearing lmpalred Students The
Volta Review, Vol 71 No. 9 (December 1969), pp. 553; 556. a »

Miller, AnnaS\nall ‘The Growmg Up Program at Clarke School.” The VoltaReunew Vol. 71, No. 8(November
1969, pp. 472-483. : ) , )

O
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= . Remneke, Mary E. “Jumor High—=A. Cooperative Vemure The Volgl Reurew Vol. 68, No 4 (April 1966).
’ pp. 284-288. - -
) Rodda, M. “Social Adjustment of Hearng Impaired Adolescents ” Tf Volta Revrew Vol. 68, No. ‘( (Aprit N
. 1966), pp. 279283, 3]8. - :
“The Model High School for the Deaf.” The Volt&Review, Vol. 69, No. 4 (April 1967}, Pp. 279-281
. Spector, Samuel 1. The Problem Adolescent.” The Volta Review, Vol. 70, No 5 (May 1968), pp. 320-329. )
Audxology : : : L . ’ - ,
. ,Dale, D. M. C. Applied Audrology for Children, 2nd ed. Spnngf:eld Ill., Charles C. Thomas, 1967.. v .
. Declan, Sister Mary. “Audiological Findings in Tesnng Aphaslc Chxldren ” The Volta Revzew Vol.[71 7
e (October 1969), 33-434, k
o Griffiths, Giwa. Conquen Childhood Deafness A. G. Bell Assoc., 1967. T

*Hodgson, } erham R. “Auditory Charactenstics of Post Rubella lmparrmem “The }/olta’Reuiew, Vol. 71,No.2
(February 1969); pp. 97-103. o

well, Marilyn O. and Lowell, Edgar L. “Evoked Respénse Audlometry " The Volta Review, Vol 75, No. 2*
uary 1973), pp. 109-113.

McCon ell, Freeman, PhD. and Ward, Paul H., PhD*Deafness in Chrldhood Nashville, Vanderbilt Umversny
Press 1967. ’

Nober E. Harnis, PhD., Ed. Trends n the Audrologrc Assessment and Rehabilitation of Chrldren Syracuse,
Syracuse University Press 1966. .

[

* .,/ Northem, Jerry L. "Deafness tn the.Future.” The Volta Reurew Vol*71, No. 4 (April 1969), pp. 238240

Vd
‘ « \Ventry, Ira M., Chatklin, Joseph B. and Dixon, Richard &. Hgatring Measurement, A Book of Readmgs Néw'
ork, Appleton -Century-Crofjg, 1971. Address. Appleton-Century-Crofts, Educational Drvrsron Merednh

Corporanon 440 Park Avenue Soutlb New York,”N.Y. 10016 s
Auditory Training . " | e )
Berg, Frederick S. “Commynication Trammg for Heanrr@ Impalred Adults " The Vofta Reurew \pl.68,No.5  °
v . (May 1966), ppn345-347, 384. . .
- \Fellendorf George \A//é ‘The Verbotonal Method. Questrons and Answers (lmervrew with Peter Gubenna)
at The Volta Reuview;Vol. 71, No. 4 (April 1969), pp, 213-224. - !
. Jeffers, Janet “Formats and the Audnory Training of Deaf Chlldren ” The Volta Reurew Vol. 68, No 6 .
. “(June 1966), pp: 418-423, 449.° . A . . e
Herzog, V\rgfmé‘ ‘Auditory Strmuh in the Kitchen.” The Volta Review, Vol. 74, No. 6 (September 1972),
pp. 3526-352C ) .
‘' Lowell, Edgar L. and Stoner, Marguernite. Play It By Ear. Yohn Tracy Chnlc 1960 (Wolfer Publishing Co) S
L
. McDermott Ehsabeth F. ‘Auditory '{rammg\.earmngt oy of Llstenlng ” The Volta Rlevlew, Vol. 73, No 3
* . (March 1971), pp. 182-185. . . !
. ‘Prescott Robin. “Acoustic Puzzles. Auditory Training Games.” The Volta Review, Vol. 73, No. 1 (January
. . 1971), pp. 51-53, . . 6
Rollins, Joan C. * ‘I Heard Thatb Auditory Training atHome"’The &%a Review, Vol. 721, No. 7 (October 1972), .
~ + pp. 426- -~ N ) . \
denburg, Enk f{ penence from 30 years Audnory Tralmrfq The,Volta Review, Vol. 69, No. 9 (November .
67), pp. 588-594. ) 4

Whnehurst Mary Wood. * Two Proneers n Audnory Tranmng The Volta Review, Vol 72 No. 3 (March 1970)
Y
: PP, 185- 188 . . -
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+  Behrens, Thomas R. and Meisegeier, Richard W. “Socxal Studies mn.the Educatlon of Deaf Children.” 'The
* Volta Reutngol 70, No. 6 (September 1968), pp. 410414
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Federal law prohibits discnmination on the basts of race, color or nationdl ongin (Title VI of the Cnil Rights Act of 1964), sex (Title IX of the
Education Amendments of 1972 and Title Il of the Vocational Education Amendments of 1976), or handjcap (Section 504 of the Rehabilita-

tion Act of 1973) in educational pregrams or activities receiving federal financial assistance.

Employees, students and the general public are ‘hereb} notfied that the Georgia Department of Education does not discnminate n any
educational programs or activities or in employment policles. . ‘

The following individuals have been designated as the employees responsible for coordinating the department's effort to implement this
nondiscriminatory policy. :
Title Il — Loydia Webber, Vocational Equity Coordinator -
Title VI =Peyton Williams:Jr., Associate Superintendent of State Schools and Special Seruices
IX — Evelyn Rowe and Myra Tolbert, Codvdinators .
Section 504 — Jane Lee, Special Education Coordinator . ¢

Inquiries’ concerning the application of Title Il, Title VI, Title IX or Section 504 to the pohcies and practices of the départment may be
addressed to the persons listed above at the Georgia Department of Education, State Office Building, Atlanta 30334, to the Regional Office
for Civil Rights, Atlanta 30323, or to the Director, Office for Cnnl Rights, Education Department, Washington, D.C. 20201.
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