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.k0EWORD°

0

Since 1973, the.pome-School-CommunitY Relations Project at the ksconsin

eSdarch and beVelopment Center -for' Individualiied-:Scheoling haOlbeen ihVolVed

n research related to the-establiShment of a supportive, meaningful` relationshik

thong the .home, sehO61, and' community;_ Support =and cooperation_, which lead to

ptiMal cIild growthand_ dekre16pment, oan_exitt when two ConditiOns are met:

isX. the.staff of asdhOol SaWare of and responsive to the educa-
tional eXPeetationS.and-available. resources of the community;,

2. the -coMmunityis aware of and responsive- to the instruCtierial

expectatiOns and'the-program being implemented' at the School.

:Schools beCOMeinvoiVed in meshy activities directed at creating, good -rela=

tionships among-,the home School, aind community. -UnfortUnatelY, these activities r,
' are - often- unrelated and unfocuSed-. By'establishing a hoMescheol-comMunity reld-

4OnS prograni, rather thamsimpiypartiaipating_ih.aset of-relatively isolated,

actiyities.,a-sChOolcan-begin to develep.a mutually supportive relationship

among "the home, school, and cOMMuni*.

Thereare PtUk.'S,teps to creating a good home=school=community relatiOns

program., -First, an analysis of the present stateof school=coMmunity relatiOnS

'Must'be conducted. :this analysis involvesdetermining:the issues or problems'

which exist and' identifying those groups in_ the ComMUnity-Whidh are associated

with the issues-.' SecOnd, the school 4aff-Mustplan ..program which is .based'

lPon the issues and= groups that haVe'been identified. This.step includeS

planning a:coordinated set of activities appropriate tothe_SCheOl community,

identifying the personnel, who will be .responsible for carrying out various

aspects, of these activities, and setting timelines, and :procedures.c edur s for- the

iMpleMentatiOn of the program. The-third,stegconSists'of implementing, the-

program, and the final step, IS its evaluation, The program is evaluated by

determining-whether the appropriate activities, responsible personnel, and

correct time4nes,,andprecedures were .identified. This `evaluation occurs

Ibth,dU;ing.andfolioWirig-im lementationof_the-plan.

1.
(continued on back cover) i
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The mission of the Wisconsin:Research and Development Center
-1-S-Tb-IMPrOvethequalitlf. of education, by addressing the full

range of issues and problems related to indiyidualiied schooling.
Teadhing, learning, and the problems Of individualization -are
given aoncurrent'attention,in.the Center's efforts to discover
Processes and deVeloP strategies and Materials,for use in,the
schdols: The Center' pursues its mission by

/

conducting and synthesiiing researh-to clarify the
processes of.school-age-cjvhdM4-sAlearning,and
development

...-conducting ,and synthesizing research to clarify effective
approaches to teaching students basic skills and-conOepts

.-developing apd..,demonVrating improved instructional strategies,
processes, and material's for studentS, teachers, and school

administrators

providing assistance to educators which helps transfer the
outcomes of research and development to improved practice
in lOcal schools and teacher education institutions

The WiscOnsin'Research and Development Center is supported
with funds from the ;National Institute of Education and the
-Univer4ty:.of Wiscbrisin.

WISCONSIN RESEARCH' AND DEVELOPMENT
CENTER FOR INDIVIDUALIZED SCHOOLING
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INTRODUCTION

This handbook: is a systeMatic guide for planning and implementing

a program of depth interviews either as part of a school-community re-

lations program or as an effort in policy analykis. It includes all

necessary information for understanding the advantages.and disadvan-

tages of-depth interviews, planning and:preparing-to conduct the inter-

Views, implementing. the program, actually conducting the interviews,

and writing a report. The handbook also contains examp es:of materials
I

which are useful in developing-a program of depth int4rviews.

What is a_Depth-Interview?

The depth interview is an applied research tool which interrelates

people and issues, people and sentiments, and sentiments and issues.

1

1t is simultaneously a research tool and an effective school community

relations activity:

It differS from traditional survey research and public opinion

polls in 'several significant ways. 'First, depth interviews are used

primarily to discover people, issues, and sentiments rather than to

verify sentiments about specific issues with a random sample of a larger

population. Second, depth interviews are unstructured--they do not use

prtedeterminedfocused questions, but rather employ broad, open-ended
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,

questions. Third,, the sense of discovery and open-ended features of

,depth interviews encourage working from the respondent's rather than

the interviewer's agenda of issues, pebblems, dr concerns., _Fourth,

-depth interyiews are based on a purposeful rattier_ than a randon sample.

Morejspecifically, depth interviews are planned to identify:and inter-

view a selected' sample of persons, in- official positions; individuals

ti

-

who areare knowledgeable, informed, opinion leaders or influentials; and
.

,2 ..-

...,:,

individuals referred by those in' ormal positions. Fifth, depth.inter--
, .

i -

- .

views are normally designed to last IromL.14.to.2'hours in aninformal, _ .

. __-

unhurried setting as oRpoSed to tle typical, relatively brief and formal

setting .for the custom

depth interviews are s

ry survey research or opinion polls.. Final y,

ited to reports,wtlidh are qualitative, descrip-

tive, and pose questio s and define problems, whereas the usual surveyI

research yields reports which are highly quantitative, infused with

inferential statistics, and answer questions which are identified

a priori.

In short, depth interviews are frequently 2-hour interviews which

Utilize general, open-ended questions, and stress working from the

4respondent's agenda with an aim to discover new people, issues, and

sentiments and their interrelationships. Experience has shown that

30 well-sele4ted interviews can yield a rather complete study of an

elementary school and. its attendance area, and 80 to 100 are frequently

Sufficient for a comprehensive study of a school system of shout 2,500

students.

Aft
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What,are the Advantages and Disadvantages?

Depth interviews have proven to be quite supcessfula. a technique

for providing the'scbool with genuine community input, and-they are

.--useful for analyzing the social and political context of a school com=

-Inanity. They provide an opportunity for school personnel to make posi-
.

tire, contact with-individuals and groups in the community in
ti

the abSence of crises. On the, other hand, depth interviews can be uses,

`'effeetively as a ve isle for reselvi0 contactor soIVing problems in

times of crisis suc as when a local school hoard referencbp.has-failed.

- .

Advantages of depth anterviewis'are that they:

1. identity heretofore unrecognized people, groups, and or-
ganizations In the school 'community.

:

2. .identify heret
.-

otoreldrfrecOgnized issues, problems, and' 41
.concerns in the community.

../-
4 1

\ i --.
3. relate the issues, problems and concerns with the people,

groups, and rganizatio , and determine the sentiments,
\beliefs,

1

or 'allies ecific,peoplemay have on specific
issues,

,
. ..-

4. describ he dynaMi-cs-and interrelatibnshiRs along the,
people, issues, -and-Sentiments in thelschool community.

.

5. possess the capability to answer the question
,-6.. redefine old problems and Concerns.

7. adjust to the infusion of new data:, unanticipated cir-
cumstances, and discoVprea neeCs.

8. deal largely with the. respondent's rather' than the
interviewer's-agenda.

,9- generate alternatives for solving problems and resolving
conflicts.

10. discover the critical issues about which a practitioner
may wish to intervene.

4-:

,



...i6.4i1-y.. the key, opinion retiders and channelS_qt, com-
munication fen' SUbfiegUent:Aiction.."

. ,
, -.3 0 -,"'

becoina, a..`positiv.-4, effeatie school.-ComMunity relations
-vehicle cn ,its ovin 'Merit._ 0 7 t *

,
.." .. -.". 1 '01

` ''Diladvanages rti depth. intervieWS are that they:-
.

I. cannot, be generalized to the larger,
.:

population 4:* a_

sample. by Using SaMplinq theory and inferential statistics..

2. deal with perceptions; not';,`xeality: ,.
--..-

3. are limited by the: in'terviewer's skill anjt Ilias... . . ..- ,,. - .
-.- *- \ 4:

,s, .
4,. ,..are timer- and reSpurce=conSuming.,. ic.\ e
5.__,P,Vduce findings, which ere normally limited t'.6 the ,p ?t

ulat case. or "Problem- under `gtudy. ' , -. ,f
/ ;
may not Yield data needed ,or ,required' by the piactitiorier,6./

for. niaking decisions.'' / t . '

, . 7 - .
-..

.
. ;it

,

'7. can only deal with_as limited -number of objecL
.

V'es .a.t di
.time.-

8. -produce findingsWhich are more subject to public criti-
cism. .....;,- ..... .,

.t
-r-

9. frequently result in sensitive and ,Confidential.-dat4,.-
'and lack reipondent aniinyMity-:which leads to ethical .

problems when, repOrcifili, the findings..._
.., ---- i l' ' , , i

1-0 i are more, difficult for a
\
praCtitiOner thconduce, it, his

or her own school community.',
`

,

' 1... \
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1* depth interview teChni4UeOanbe,.;employed either _during "time*

is used during.o crisis" or "times ofpeade." When the teclf
\\

times of cribiS, the objeC'tiy,es are. Customarily to determ

Ole issues-precipitating the crisis-

2, the people, groupS, or organizations, who tiPye an
in t4e Ouicome ,,of.. the-

\1, the interrationships the people, groups, or ani
. --.-zationand the- issues; and. . . 1.

:.Possible alternative proposals etz. Mechanisms-for resolving
-the-confliOt.-

Hemet when depth interxiews are used

.

Mate objective is to-gain information

.

the -particular problem vOr example,

for crisis

A,ZiAt,:$s

management, the ulti-
11,

k

whic h will contribute tto resolving

Aif a ocal bond referendum has

failed, depth interviews could-discover the Poeple, issues, and senti-.

--'-" meats invOlved, and why theyfailed. Similarly,-depth interviews would
e.,.

be useful in learning the.reaSons why the introduction of particular in-,.

'StruCtional programs were met witiCpublic hostility in local elementary

1-..

the otherother h`aziti, when the depth interview technique is used during

\' .

M9S of peace, the emph'sis on resolution is a minor objective. In

Ily those of:hep4, cases, the objectives al-egenera
,,.

11,Zm

44.

N.
3,
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,
u

. -,

l., identifying any and Afl significant people, groups, or

'0 i
#ganizItions_rather than those associated with specific
past:etsientskor 'Ontrovereies;_ '

. ,

I 1
--- 1..., $ ,

2. identifying a wide range of issues,-problems, and concerns:
'both past and present--and not'focusing on,a single coftro-!,
versyP" and % N.

-
' / ,-.

6
/-

3.. associating the people and their sentiments with the i

_

ssues.

///
i
4

'7t wouldbe,4dvisabie to the uninitiated to avoid using depth inter-
,,. . -.

.. p ,..:., f 4 47... /
views for the first time if.they are be employed during a perlod of

1 t

, ..:

,.
.

.7' ciisis wnen depth interview_ are used in times of relative peace, not
. ,

-. :-
.,

Onf will the. interviewers benefit from the prastice,_Ahut,the ,Thole

programsahocil,community relations -Wilf profit froth the concerted
,

.,- r -.

r

'effort at initial contacts.
.

._ .
---7,--::: -

Therfore, nthis simformatio will. be based on depth interviews
CI

,conducted during times of peace rather than crisis. Let us assume that
. ;

t

the topic of these depth i nterviews is the' "school-community relations_ 4
:' '

: i , -b i 44:.1f4"
1 . f

jxrogram." The ,objectives Could"he as broad as the "school" or as narrow'4, r
. ,

as the "reading program.', Sisgeq:le1we has demonstrated, however, that

relatively narrow, precise objectives prove to be less fruitful than
- ;-

t.J
, .- e .

%

more broadly defined, objectives. topt6s inevitably emerge,-
A. v

issues when tlib' broad f43Yge objectives are explored, and the real 1

6

as

,..''

problem's or other issues remain submerged. Hence, a broad' topic such

f

as the school-community re,ationsprogr4 will usually stimulate re-
.

-..

sponses assOciatedwith hool-teommunity relations as Well as specific

.----- ._._

,,,,,%"--topics such, as grading, eading, and discipline.

The topic of schOol-cdMmunity,relations is-Alsoa good -one fdr

the first

tr-

- %
venture into depth ,interviewing because itusuallky provides

F

r
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*easy, Justifiable access to peOple in-the,school community. It is often

easier for a principal to
\

frothyarlos i)eople about

an_it_iSabodtAading,

,The inOridei*S can. be Sptead outovera period of months or cone
r

tr

explain an interest-in gathering opinions

the question of sdhoolcoMMunity relatiOns

reed into a 3- day :period.

sirn

The former approach allows for greater

itaneCus analysis of the data, midcourse-adjuAments, and findings.

* The atter encourages close integration, of the data and less chance

for c ises to contaminate .the.. data tovei -41me.

I

K

C.

I-

C

4

".



ESTABLISHING THE OBJECTIVES

/ The objectives of a depth interview study can be stated in broad'

terms. If the objective is to discover as much about the school and
., .

----

soicocilcommunity as possible, -then the following open -ended questions

.sufficei /

ftet1StalkjapOut school.

*Whatcan you te4,me about-

14"- What are the strengths 1Gleaknesses) of school?

school?

.
.:.

If the Objedtive-are more specific, then they call be couched as
--71,77-2.----.4__L

_ _ -

...

IC
,

I 17.8 . .
-----

.c.

_Tel) me about7--school7commlinity relationS at

*identify some of, the. effeative and .ineffective aspeCts-,- he
... .

i

41

-SchtolCOmMunity,kelatiOns:program `at -school. - a ' '

qetie talk about school_facilities or school buildingt in the
district. coMpare the-elementary schoOl, .middle school,, and
high-Schcibi..-

Discuss the lait referendum. Why _oil.a,iail -(silcc ea) tri
your-48-tiiti4IWT",

I ,

j A

_ \

bjeCtives which are any-more specific than these _priobabliy, should not

V.

used in &depth. interview because many of theadva et of this

type olxiterVieiq Would be. last.

Frequently specific information is needed or woul ,be of interest

those who give depth interviews,, but such sucific questiOns begin__

-9
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to take the form of a focused, closed, interview format. They can, how-

eVer, be incorporated by, putting such questions atthe end of the

interview schedule under the heading "checklist"' Or "benchmarks.-" In

thig.waye the virtues and benefits of the depth interview approach

w111 not be contaminated. Examples of some relatively',- questions a

!What are- your .SOurCes,ofinformation?

-How effective is the newsletter?'

-

What problems are there with the school transportation?

On a scaleof'l to 5 how would you rate the effectiveness of
communication at - .school?

Samples of checklists and foaused,questiont can. be found in Appendix E.

gho 'Should:JD° The Interviewing?

0

Before.the question of who should interview can be,answered,.it
,

is'iRportant to determiqe how many interviews will be conducted and

over what period of time they will be completed: It can be roughly dal-
.

culated th4t each 2-hour

6 hours. The -6

1 hour

2 hours

1 hour

2 hoUrs

6 hours_

interviewwili-require a total time commitment

hours can be broken.down as,JoiloWs:

Mail contactor letter'
Telephone arrangements
T,Favel to and return from interview

Interview time

Mail thank ,you note
4ClariZy notes-and Interview'recordS
*Telephone'folloW.,Up for clarification

't
.*Write

/

4:verbatim interview summary

/

Total



N

This is,' of course, only an estimate bo7 -ause circumstances will vary

the amount of time required for planning purposes., For example, prior

ll

,

access to the_respondents.makeSmail and telephone contacts go quickly,
.

1-
. s l Le , ,

and if all the interviews are to,be conducted in a rather compact gee,.
4. . \

;

graphica4area as opposed to. a less dense rural school district, the
l'' t

4. .
time commitMentsfor travel will be less..' The need'for clarification

\
\

and follow-up of interviews willvary,according to their length, depth,

and complexity -. The tirMe-devoted-toWri ating a verbatith sukmry,can
. ...:.

o I,

usually be calculated rattier accurately-Using the following formula:
es.

.

:Each hour-of interview time normally requiresOne -hour of writing time.

%Writing up the interviews ,can be avoided if three conditions prevail:
Vs

.

, ,t 1

/ .

1. Each interviewer is doing five interviews or less.

2. All interviews in the. study or project will be completed
in 10 days or less.

3'. The interviewer's notes and records are complete and
clarified.

Note that all three conditions. ust be met. If not, the interview

___--should be written up-in A-fashion suggested by Appendix D.
_ ,

4
Time commitment has been discussed in this'section becauseit is

A. N..

the critical determinant of personnel requirements. In shoA, deter-

mine

,
.

, ,. o /
both when the depth interview program must be finished and how

many hours of work will be necessary to completeit. Then, the work

_

force needd willbeaome,apparent-

Ideally, the bime requireMentS for eproperly designed and im-
.

pleMented program should also allow for:



1, a %Ingle, initial interview followed bya debriefing of
the ekperience and criti6e of thequality of the inter-
vies/

21 time for analyzing the first one-third to one-half of the
nterviewsin order to-Make the'necessary decisions for
ltering the interview schedule; and-_

---\...

(

3. t me -,flaranalyzingi determining some preliminary findings,
stating -propobitions babed on about threefourths of

,the interviews.

Typically, however, most prograMs can be, at.isfactoricompleted with-
.

. ., .---_,, t

putooMMitting any time to analyses and preliminary fa-din

-.4, --:- --...

Other important factors to consider in determining the time commit`
_ .

,
-

ment are the Objectives Of the depth interview, program, If the objec-

stives are primarily concerned with community relations rather than

..'1
policy research needSi then the time coMmitment.could be spread out

k
over SeveraliweekS or, Months. However, if,policy- research' data. is

/'
-need e for _an impending decision, then the demand -for completion may

terms of days Or weeks.
V/

/
The objectives of the prograth also affect "Who shoulb interview?"

/

ih another fashion. If the program is directed at gathering general

information about relatiVely nonsensitive issues, then less attention

needs to'be given to training, bias, parents_vs.,profess;ionals or

insiderb vs. outsiders, etc. than mild be the case if-the prograth is

based on critical or sensitive issu s or conducted during a time of

crisis- In addition, if the progi- aims only at issues (see Figure 1)

and respondents'' sentiments about those issues, less attention needs

t. -

to be given to these factors than would be the case if,the program was

also aimed at discovering knowledgeables, influentials, and the social,

and poli cal structure.

19
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Should insiders or outsiders do the interviewing? What are the
1

advantages 'or disadvantaget of each? ,An insider is one who has a

social or politiOal relationship with the people in A community or

institution and a possiblestake in the issues or. outcoffie of thE. pro-

_

gram. An ,outsider it one who does. not. Therefore, an insider may be

a teacher, a principal, or a parent in aparticular school or community.

Yet,/that same person could be an outsider in another school community/
*/
1,/ ,

or even another -attndance area in the same school system if differentattendance

relationships and prevail in, the other system.. Consultants_ are

/-*
\ typically.outsiders, but.may not be in their own school community.,

. /
Insiders generally have the distinct advantages of "knowing the

territory" and "knowing the right questions." Outsiders generally must

0' spend considerable time learning the territory and these questions.

One disadVantage that insider's haVe, however, is the, possibility of

considerable intx.viewer bias. Similarly, knowing the territory and

the questions might prevent insiders prom discovering new, unantici-
,';.

pated people, issues, and values. Frequently, too, insiders do not

have access to some social or political systems of the school community

'because of their role in that community. For example, the principal

who interviews parents may have trouble developing rapport when it

comes to asking them about programs in which the principal has con-

ticie-kable stake. Or, the parent who has had a role on One sicle of a

volatile issue 'ley have difficulty interviewing another parent who

has been active on the other-tide of the same issue. 'Depth interviews

frequently generate confidential infoiihation. This, too, creates some
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ethical probleMs for insiders who must simultaneously use the informa-
-

tion for the program, yet still live in the school community as the

possessor of information they might not have in their normal social

role.

Hence, except forthe., time required to know the territory and the

tight questions, the outsider has considerable advantage over the in-
N

sider during depth interviews. However, thecost and lOgistics of

outsiders may require that insiders be used. When this is the case,

then 'the above discussion should be of paramount concern.

Can amateurs do depth interviewing as well as _professionals? If

an amateur is defined as one whoYhas very little ur no experience with

depth interviews, and the professional,aspne who has had considerable,,

experience Under:/arying ,conditions, then the professional. will probably

do abetter job. ilbwever, givep the propex circumstances and training,
;;,

theamateur will have little or no trouble with depth interviewing.

But, don't expect the amateur to tackle the subtleties of a depth inter-

view with a knowledgeable and influential person without some experience.

in conducting interviews anewithout knowing the particular issues in

question. Similarly, the amateur should not attempt to look forthe

social and political structure while interviewing until they are ex-
!

perienced; yet, amateurs should have little probl,N discovering the

issues and sentiments. Of course, the ability ofthe amateurto become

an experienced - ,professional depends on the opportunity to train and

conduct depth interviews.



How Do YOu.Train,Depth Interviewers?

This section will outline a sample program for training people

to do depth interviewing. However this proposed training program must

be adapted to meet the unique neecU f individual school communities.

Orientation to Dep hjntervieWing

Time required: One hour.

.,Purpose To provide the int rVieWer with,,the,back-

. \ .- i

and the adva tages and-disadyantages
\of-depth-interviewin

.'Method: Lecture-discussion, option and answer.

----:,

Interview Objectives and Schedule

Time required: One and one-half hours.

Purpose:

Method:

To translate the program objectives into
open-erided question6 and to 'review the

customary Parts of, the interview schedule.

DiscuSsion, question and answe.

Jbemonstration or Videotape Interview \

Time required:

PurpOse: .

Method:

Three hours:
!

f proper deptniniefiiieW-in thepresence of
47Np-demonstrate Or show: a videotape of a

'' the potential 'interviewer using the inter-
view Schedule establ4hed in the Trevious
sessioni, and to critique the demonstration
or videotaped I intervi w. ,

Demonstration (adtUal or videotape) and
qUeStionandiansWer. i /

-."

,

23



Field interview

Time required: One hour in,alass, three hours in the field
(appro4imately).

PurPose: To demonstrate the steps in obtaining access
to the respondent and_to actually corytaCt',
travel to, interview, follow-upe arid-thank the
respondent for allowing-the-interview.

4

Method: Lecture (one-half hour), performance by student.

17

Interview Write-ups

One-half hour in class, two hours independently.

To demonstrate performance in reconstructinT
the depth interview as verbatim as possible
and, in a form for data analysis.

,Lecture (one-half hour), performance by student.

Interview Critique---.

Tine required: One-half hour per interviewer.
%v.

To critique the quantity and quality of the -
depth interview performance based: on the
quality,of,the Verbatim interview write-up
and on :the established criteria_ 'for, an effec-

tive interview.

Indep ndent review and critique of each inter-
, view r's,writerup. .

Dataf Analysis and_Findings

Time requiied: o*houra.

7
To demonstrate the methods of analysis of
depth -interview -data using actual field inter-
views which were written-Up.

Demonsttation and small group work if inter-
viewers number more than eight.
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Time required;,

Purpose:

Method,:

Tir1/4requiredk

(-
Purpose:

Method:

-Report Writing

One hour.
\ 1

To demonstrate how the erview.data and

findings -will be_in orporated into a final
..._,

e

e

report.

LeCture.

Final PrepAration for Interviews

. !

One andone-half hours.

e

\ t

To answer and prepare for actual interviewing
prior to goihg into the field.

_....

Question and answer.,

:*
,

°

The total time-needed. for training new interviewers will therefore

be approximately 11 hOurs of group instructiatAnd,ahodt 5. -hours of !Alt

interviewing,

AeSuming that

ment-would be

1
and independent work, plus the tour critique per interview.

2-:-..,

fivejinterviewers require_ training, the total tiMe-commit-
h

abot 16--
1
hours on the part of each interviewer trainee.

2
,' . /

!

The time arrangeMent,or workshop format might appear as follows:

10:30-p:00
.12:00-.11:00

1:0073:00
3:3QL4:30

9100-10:00
10:00-
)

Dal;'1

Orientation to depth interviews
Interview schedules and objectives
Lunch
Demonstration or videotape interviews
Critique.of demonstration or videotape

Day: 2

Preparation for field interview
Interview infield

a

Q

25.
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1

. ..,5..,
...ftiiay 3 ..k

.: - ;
5:?0C-9:30 In Write-ups (in

.
cOss) ;; . .

10:00L12:00 Int:ervlex wr,ite-uPs (indiVidual.IA _ e,.

12:001;00: Lunch. . - - _

'l:0074: 3b. 4,i1 c_i;.itidkue, interviews lind,iViduany)' t

9:00-11:00
=i1:30-12:30
12:30-1:30
1:30,-4:00

:- % Day 4 .., .

.... i . ,
Andlyze dee-a-gridfindings -

/ -Report Writing.
1.ulach-"

, :Final preparation for interviews
.. / ..

/ / . ,

Of course,, this Schedule can be compreOed into a threet-day
. 'shim or 'training -session by:

.
1. peparing for the interview (ay 2, 9:00-4.6:00) on tay.1.

. .
4 -

-

2. Tightly scheduling interviews on the evenini-ok pay 1 or
thelmorning of Day 2.

;/ iWri&ing. up nterviews/late on Pay, 2.
.

,
,

4. Finishing, the activities of,Aev 3 and on .pay 3.
4'5. Generally beginning - earlier and, finishing- later in 'the

day. -

/ The faCtors which- require, considerable 'time are the actualeileld,.. "
. .

interviews which should be genuine ,,and not prearranged,- arid the in4ividual
- k :. , ':

"interview critiqties Which_ shaild_nct be short-changed. If there are., . . . . _.. , .-..,
i ,,, .- , . 4.,,, ...--

more than eight interviewers, 'the .time required- :for -analyzing ,,,data

and writing reportS should -be dobbled' for each eight interviewers,,fddec' '11'*- /to the training session: Of ,cotirse, this Would, be .iii:additicin. to; the:.
. ,-... 1,..:,,.. ,.

time required- for indavidual Critiques Of interviews.. '..
....**-1,74,. .,.

_ . . ,

.-- .. A d
_. ''')/

. -..

Additional training -time would be required Ji.f certain /co
. t,,or interview 'objectives were 'paramount:. For exa- le .

h 1#99an
. .

. . .
required that the interviewer identify knowledgeable,, ilnffueptial

.
O ,..

'

. .

itiOnS



- -it,

persons and the social and :pcslitital- structure of the -School-community,

then another `toliiiiii,s i?-f instruction arid. *tramming idould.
.

be necessary.
, ki.-.$4.thilly, it -the :program: is studying, sensitive sobiai or .political_
,.- . 4

1
iSsties:ther;' another 3 hOurs would:- be required for training.. In short,

tt7Pr7>"---Mplexity and sensitivity of issues and- the .need- tp ident the' -..;.` 1 ,- .-
. ..

social andltaitica4l aspects of a c =pun ity reguire more training time-.



IV

THE 'INTERVIEW' SCHEDULE

..

0
,,

The interview schedule' =can besiliiiiy typed on 3"' x 5,"' Cards (see
...>---

.. ,,....."

Figure 4 which include chgobjeqive 4-juestons and stimulus words, or
e___

I
it can be t mOre:plabol.ately on Sy x ?..1" ,sheet(s) of Paper._

.y.., . .

. a these ins- 4noes, the responses would be made .on a separate tablet

of paper. A -sample interview Soheddle is provided -below for .,the
_

-cuss ion Which .follows:

Name of 'ResPOndent(s)-

Address

Telephone 'Number

Z. Introduction

Who- are You (Interviewer)?

Name

O

t
'Refer to letter of introduction and local schools

r

-Refer to itudy. affiliation

Indioate that 10 -12 others .1re also interviewing

/
PurpoSe of ,:the Study

'.Geri al purpose of the study

,-

.DiScuss the positive aspects and (high' points of public.
education the Green Valley School _District

21



I

,!Discuss, the corice nO, problems,. and issuesof public
:education in. dredh,Va y BehoO1 pistriCt 4-

Specific pOrpOse Of .the study

A,

"Identify the effective and ineffective, aapeots of the
schOol,-Comi4unityrelationprogi:A5,.

"Discuss the 'kind of school facilities they have 1de-
fiCiencies and stren 0s)-

4

-Discuss why-the referendum dealing with,the Marshall
SChoOl tailed

Authorizatl

E.

Refer to study authorization ano letter of introduCtion again,

'Refer to study affiliation and to whom you are responsible
fOr-these-interVieWs--- =

Use of the" information

'Report by-the study group to the Green-Valley Bchool District
Board ofBdOcation-and copies to the report will be available
for .public inspection at in-the area-s\

-0 -

:Use of your nal-nets) and /or quotations

Interview_is.part of a larger study involving a great
number of interviews (in excess of 100)

,'No one will be identified by name or directly associated.
With quotations

StUdy-may employ quotations to illustrate-its observa-
tions, findings,,or conclusions but names or direct
association -will not be utilized

Whyte' We'lriterviewing You- -How We Got Your Name

:kistot all public officialr in the Green Valley School
ViStriat iflpludifig school boards and municipal, county,
and-:town officials

'List of all.administrators'arid teacherS of elementary and,
setopdary'scliools



_.

X-

,.

..1"

'

_

t of persons who are knOtifledgeable and informed about
p lic edudatiOn-in the area '

siLiSt of some parents seleated at, random from school atten-
dande posters to get lodader representation-

noMinaied aSknowledgeab e and informed,by.others whom we
°List develOped fkqm -int rViews of persons who have been

have interviewed;- ..

1 -------v

Ir.,Biography

,EdUcAtional Hi4tbry of Responde
,....--

, ,---,,-
---'-- School hiiy of:respondent

.Specific history-
.,

of respondent in. the Green School
District . ,.

1

Differences noted

Children',

';$*es, grades, 'aces of children,

.1School history-oreach child

?Specific history of each child iR the Gretn
District , ,/

Valley school

Differences--7among children and places of school attendance

Experiende of children in tht, Green Valley School District

III. CentralOpen-Ended Questions of .tle Green- Valley Study

What are some of th'e strengths of the public schools in the
Green Valley area? Weaknesses? Points of excellence? Places I

for impitOVement? \Prdblems, concern, issues?. (From respondents
point og view.)

-Allow 'respondent to establish agendamit interviewer

Note language of the system

6

Have respondent operationalize the responses

Definitions ("What do You mean by...?") A

.Examples ("Could you give me an example of, what you
mean by...?")

30
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Differences ("How does differ from an what. you

eXgerishced in another school or.place?").

Changes(specifio dates) ("Is it different before or
after a certain: "

*IS...ShoUldrNoWi.What do you' think it Should tte like?",)'

Places
L

'qlames -("Who arS,Sothe others who would -be.

or4nfOrmed'abOut ?" or "What do yowMean "'by,
_ -

'they " ") .(This isttinfer social and political
structure- of' the community,.-)'

Ideftiki Some OftWeftectieiand ineffect'#easPedtsof the
SOHOO-1=OOMMunity relations' of the Green Vaile'Y-SchOols.

comparev,and strengths and-weaknesses of the high school,- middle
school, andeleMentaryschOol facilities in general.

Compare the strengths and weakness/of the facilities among
the elementary schools (dreenleaf,'Muir Woods,. Rose, Marshall,
Dunnell)

What!neW school construction would you (others) support?
Dp.poSe?- 'At the High -School? Middle School? Greenleaf?
Muir Woods ?` Rose? lotarshall Dunnell?

biScu'sS-theMarshall Referendum: Why it failed, why you Opposed
or. supported?

1
Checklist--FocuSed Question

Sources of information

Reliability of-inform tion

School contacts

Reportinglsystem

*Newsletter

Facilities

// Transportation

Growth



'Neighb8rhood.schoolS

'Attendance bbundaries

.Curriculum

tJaeof takA011ara
L

/ e ,
/ .Discipline

N. /ReferralS,
-----

( ,..;''..
Who ardapthe Other knoQledgeable and

and
arsons who would

, .

be willing to assist in t4i.s.stud abd perhaps interviewed?
..-----

\,.--:..-

WOUld'ycu be walling- tozerVe as a referenee for-me to that person'
by either writing, calling,, or allowing: mete use you -name on
intreddation? _.(Note- other naMes'used-in the body of the nter-

, view) \ a'

. ,

VI, Come -back or telephone contact for additional data needs or for
information"and clarification

- t

VI-1%, FolloW-up letter of thanks

The reason_for having thetrespondent fill in his or her correct

name, Spellingi, address; and'telephone number is obvious. This in-
.

-frina.tion is necessary for sendinga letter of thanks and for obtain-
-,

ing any-follow-up data or verifiaation:

Jr

Part I, the Introduction section, is perhaps leist important in

terms of the interviewer's substantive objectives, but it is perhaps

thalnost important in terms of the respondent. This parE of the

schedule is critical for building rapport and confidence, putting the
.

respondent at ease, and anticipating problems or questions prior to

1 I ,

asking the substantive, objective questions. Charles,Backstrem and

t
Gerald_Hursch, in a book entitled Survey Research, give some helapful,
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Card 1
..14*

BEFORE-AFTER .DIFFERENCES

Name

Address

Tel.

Introduction-
Who?
PUrpoSe?

- AuthO4'zat4.on?
- Us of Information

-Coky 'Cif Results
'Hol;-.1 We Got Name?

II. Biographical.
Children,
Tenure in Comm._
Education-History

III. Open Ended
co Dual Principalship
411

What would an- ideals
:principal be doing
compared' to What he
does db? ,

-Qt3cdES EXAMPLES

-Card 2'.

BEFORE AFTER 'DIFFERENCES

"Checklist
C.14 - Instruction .(Sp. Tchr.)

- ,SupervisiOn Zr:Cdrric.
DeVelOpment

- -Pupil Personnel
- 'Relations
- Staff' ,Personnel
- Organi.4aticin &

Manageffient
Finance & Business
04nagemOt

Faailitj and Manage=
merit _

School Lunch
- Crisis Management,
- Discipline

Prof. Chligation'
Rel. Woo

= Rel. _W/A0
- Other

Et"

QUOTES EXAMPLES

2.
z0

Figure 2. Vest pocket version (3" x 5" cards) iof 'interview schedule.

Card 3

BEFORE -AFTER DIFFERENCES-

v. Referral
WhO 4e--Other knowl-
edgeable and,
_-forined persons?

,ReferenCe.

(2) Write
(3) -Use' Name

Vi. Come Back, for 'Future
Information

(Thank.71oU'Letter)e

t1

cn

m,
0

0 :

QUOTES EXAMPLES
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,

. .

ttggeSt-i-et maintaining relations (Appen-

td!00'. They elaborate" on the "how to of intery ewing, 14, the '

interViewer'S,code, technicalities ofinterviewi g tactics, 4utiops,
-_,

27

and ,stock answers to- respondents.,

While respobdenta probably,phoned or wro
1

letters, of introductions.,
1 ,

do not assume, that they know who you are-,-eV byhame. Consequently,

tell theM, and even spe4 your name if nece sary; Refer to any letters

of intrOduction of authorization which may have beep sent again. (See
6'

i %

Appendix B for a'SamPie letter-ofintrodu tion.) AlsoindiCate what

your reiationShip isb -to others (if any) nvolved in similar,interviewing,.

and the general andgiiecific purposes rttle stud

, t )
An absolutely critical part of this section is stating how r-TY----

. inforffiation- will be used` and explaining the respondent ;s access to any
t.

,...., /

publishedrepoft. People are not likely to give 2 hdurs of their time

if either nothing will come of the interview or the respondent may not

-obtain a copy of the results. An understanding of the format and

-
distribution of any report should be agreed upon in advance with the ,

authorizing persbn or board. ,lore specifically, respondents will be

condernedebouthow "my name will be used",Or how "I might be identi-
,

fied" either by name, indifect reference, or quotation. These ques-

tions must be answered isfactorily or the.nccessariconfidence and
..------ '

rapport will be lacking /from the beginning.

,Of ainost equal 'mpiortarice is the questidn: "How did we get

your name?" Both t is question and the pre4iouS one on use of infoirMa-

.

tion may go unaske by the but, rest assured, if it goes



tindsked or unanswered, it will affect the quality_o f -the later intet-
, :f --, t

. , . J
-,view.r.data, This .question, like the- others in, Part I, needs. to be

'- r
i'''' .

nswered hoie"tly, lnitillet o elabOrately, thati,the answers raise adai,-,

.,,
tional,,,,afeas of =ncerTo ,the-reSPondent

.

I/

;

Part IT,- the Biograp y.csection, is' an,i7aluabie component for

interview sch ulOter four reaSonL First,-_ it provides .anthe depth

easy Opportunity to bui d rapport with the respondents by asking ques-
k,

tionSabout theMaelves and:their .children's experience, with School,
: 1/1'

Second, the biogrdphi al information astabiishes a.time and place

/

'ftame'o'f referenee for both the interviewer -and,tespondentS by pro-
1.

I/
viding the dates of experience with th,,school4sY and the specific

scheols with which hey have had experience. Thircli by learning the
-(,

.

nmapeoftheresponents'childrena,difficultor arduous interview,

; ,

,
,

Can be saivagedjaer on .by asking the respondentS to reply in termsasking,

/i
.

f their personal their children's experience: Fourth,, the time
.

and aac thee kekeen s cart assist interpretation of the data by\
\

providing evidenc that either the respondents Acutally.experienied

the events teported, or that the ,respondent is reporting a, communicated
r

T---

sentiment or norm of an event, whch the respondent did no experience
,

i, t
. .' A .

1W h i' ah is -shar ed by their fer encd gro up;. --
.

,--------- ,,

,Thoqu, stionth whiCh constitute he objectives of the depth inter-
.

,,,N,

"vieW effort
.are

ound in Part, ITT, Ce tral Objectives These, ques-
--- --------:

'

ticiRs normally proceed ftdm the broade and' most general -in scope to.- r-

those which ate }Iore specifiC. Since m st depth interviews are
N\

directed toward discovery and, policy research, the questions should

I \

A'
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I r I

:be as open-ended. as possible-while still not encouraging the respondent
1 .

.;,

to miss the, obI
lectives entirely. usually'the questions are phrased in

such a manner that the interviewer provides multiple stimuli for

response., For example, rathei than just Lying, "What arethe stren2,ths

X .

of the school?", the.intervijewer might also ,add Such synonymous, stimuli{ .4 4

I

.,as "What are the points of eXcellence?","What,is done well?"., or

1

"What eke the,highpoints?. However, the interviewer must neither
1

4t
focus-'the question nor suggest the right

i

or preferred response. If
. , . i

- r ,, .

that happens, tie ,prinCip41 value of depth interviewing, is lost.

The interview .schedule shown above is ,an exceiient example: the-
4 /i -1

interviewer's questions move from the more general to the more specific

/ and they ,provide multiple stimuli for response,, This interview schedule

)
1

"-
,, clOses with a rather specific question

'I

"Discuss the Marshall referendum?,
E"

---

, . 1
,

about a critical incident. This helps ,make a transition from the broad,
v,--

a
Open-ended queStioils aSked in Part III:to the more specific, focused ques-,-- .

.--

---
tionTin,Part IV. , L

-

..--/---
4

Part IV, the Checklist or Benchda/rks section of the interview
---- "i ,_--- ,

Schedule, provides a Sudden and marked contrast to the open-ended.ques-
---

-- ,

whiCh preceded. This section Also compromises many of the

principles which govern the depth interview to this point. At this

point in the interview, the interviewer switches from the respondent's

.

agenda to his or her own, from open-ended questions to much mare
, I,

'foctised questions, fioM multiple stimuli to specific stimuli, znd from

.44

strict discovery based on the respondent's replies to quasi-verificatiOn

,-based on-the interviewer is a priori deas.

/
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Part v, the Refeirais section,- is a critical aspect of the depth

interview. Mady of the respondents have been selected from purposeful

samples of peb in formal positions; and lists of persons with .a
--

reputatitn for being knowledgeable and informed. Obtaining additi nal

navies of other, potential respondents, by reference broadens and
--' t. ----

. ----
pands:the potential pool for interviews. Moreover, these refe red;.---,
xeppondents are typically-Informed about the issues and even s ex-

,

,--'
,.

r
.

plca'ed in the open-ended portion of the depth interview sc edule.
__-- , .

fArrals also can assist in obtarning access to potenti respondents

who otherwise might be difficult to contact or might n t agree to an
(--,
i

interview, Indeed,- even those interviews which were easy to obtain

often run more smoothly and productively if the in erviewer comes to

the session referenced- by a previous repsondent j o is a friend.

Referral links also provide some added eqdenc of the,social and
.

'''
pol4ical connections between*people and gro s in the school community. _

The4Mportance of both Parts VI' and dI. is,self-evident. The

need to "cover" oneself in case additiona data is required dr in order
-

to clar4fy infdrmation.obtained during e interview is obvious. And-, '

of course, anyone-146 grantS the inte iewer 2 hours of-their time

deserveS a short letter of thanks (s e Appendix:a.

There is no hard and fixed ru e about the time to be. allotted,.

for each of the,above sections. owever, the following guidelines are

suggested for a 2 hour interVie :

, .



Part Miniffium "Maximum Suggested

Introduction
Biography
Central. Objectives
Checklist
Referrals
.

Total

(minutes)

5
10
30
14:1

5

.

(minutes)

,--"

_,

20

30 1.

90
30
,30,

(minuter-

.;---

10
20

60
..,

20

10

s

6,-

60 200 120
. ----

..-

The effective interviewer Will.`":4nd that, the time devoted to each

Section will vary from interview to interview (see Appendix D). For
..--

-.,
.

4

example, with goOd access and prior referencei&.a respondent may not
,,,

,,---"

,'
, 4,

.

.t.

_rpotgre all of tIle background' of the study, i.e., itS purPoses, how

their name'lwas obtained, and ho* the data will be used. They gill be
..e . .

able to &ocdedto the ,central objectives..section of the sChedilile with
1:'

0,

4,

Little delay. Similarly; 'once the biography section_has been covered,

the interviewer mi4ht not have"to ask another direct question.until

=4,

they get to the checklist section. In these instances all the answers
9

and information bearing on the objectives flow directly,from the

respondents' Personal'lives,ard experiences and those of their children.

)Indeed, many of the best interviews and certainly= those which are most

productive frequently flow from the biographicalsection. Sometimes the

checklist section can be obviated if the respondent covers all of tbe

issues in the central objectives section`, while other, less verbally

.

profusel respondents will require this crutch to generate a productive
...-1

interviewl Tile former is typically the case with knOwledgeable and
-

informed
,, . .

respondents; the latter with those randomly lected.
' .

In summary, Appendix E provides an overview of "Th Art of Inter-
;

yieigins," which was taken from a discussion by Paul Sheatsley (1951).

r4
4,..
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pptndix t tlso includes a gula
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i461%/4114iNiONY TO iNTERVI"LId? ..

,.., It is'Amportant to obtain a good dross-section of the communvEy.

4.,

V
,

:i.zhensglecting respondents. se that a valid Sample of community opinion

. can 'be' obtained with a miniziiiim number of interviews. table 1 provides
. .

- --,.
some general 0.41ideiings on who and how many to The table..,,

- ,

,. - ...:

,. -
1.S..Orgarazed 4,5r, thec.approximate_size of the area to be studied and by

- -

.1;...

the category of respondents. The matrixes shown in Appendix F are
*4 .

-, ,.
*helpful in identifying who the community influentials are

,
., - .

.' ....,

The first gotoup from which respondents are obtained is community
-.. - ..,

offic3tals and others in focMal positions. Officials include the mayor,._.

president of the Chamber of Comffierce, members of the city council,

- school board Members, officers of formal organizations, and union

--aificials. s can be obtained from lists of current and past

rosters and lists of membership. These people should be chosen simply

.

becaltte they are officials and not for other reasons such as whether
r 1 .
, they are reputed to be knowledgeable ant informed.

.

Eadatbaeable-and Informed

This group grows' from hominatj.ons by officials and other people

ir the'commaity. These nominations,are obtained by simply asking

33 .
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peopkaluestions such as .."who,doyoubelieyejs,knowledgeable or int-

. . . .

formed abOut community (school} affairs? Would you glycolic the names

(and., addresses .alid telephone numbers) of 10 Such persons?"' Other-
.- .

... - .,

stimuli could be added such as,"Influential," "powerful," or "opinion
, .

.1ftader"; however, the e terms can provoke concern becaii e they might

i

.--
_

conjure up "Rolftical' and "controversial" images when e,interviewer

is,trying to build .rapport.

Names can also be obtained:from local news accounts of people who

have been active in public affairs or from the social. pages which cite

.
-

people who are prominent in the community. Similarly, service clubs,

social groups, and OrganiFations which have the greatest impact,on

community (school) affairs could help identify knowledgeable and in-

formed officials to interview. None of these sources is, foolproof,

but they constitute a beginning point when other sources might not be

available.

Since names and rosters of officials are readily available, it

_is normally the practict-to ask 10 to 20 officials to nominate 10

persons and 5-groups whom they think are knowledgeable and informed

about school issues. These nominations are then tabulated. Usually

about 100 people will be identified; some will be nominated several

ti

times, others only once.

The researcher can stop here if he or she believes that a good

cross-section has been obtained. If trot, a brief letter can be'-,sent

to the 50 to 100 most frequently nominated people, asking them. to

nominate 5 to 10 people they think are knowledgeable and informed.

42
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Table

tWho and How Many to .Interview?

ti

k

category`
(size of -area)

Classroom ,

(10 students)

- . Knowledgeable
Officials, and Random Referrals

,Informed. ti

0

;-

4

Total
Interviews

3 10

0

Unit
(120 studerizES)

AttfrldanOe area
(soo students)

Attendance area
or -diStric t

(1,000 students)'

Attendance area
or district

(2,500 Students)

District
(5,000 students)

0

4

-6

12

7

9

12

25

38

f.

6

8

10

22

32 .

9

--3,2

25

38

20

30

40-

80

120
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Again, the results are

are either cross-check

abulated by frequency coun and the fr que ncies

or cumulated yith the jfiitial effort. Those

names listed most frequ ntly should be consi

howeVer, care should be taken to avoid per

and those-nominated repeatedly on the s cond list, but not onithe first

list. Of' course, th process of Obta fling additional nominatlOns from
-/

list can go-on,ad infinitUm. Experience as shown

I

\

L

ed for the rdsp ndgnts,

ons on, the officials list

those on the.seco
,

that the initial nomination and one follow-up are sufficient lip most

.

schdol communities. Heweyer the larger, less homogeneous,.a
I

nd greater

political complexity the ainmunity has, the greater the effo t will be

required in obtaining an appropriate list of the knowledgeab e apd in-
.

7-
-formed to assure a proper cross - section of t4 community.

/'

F / -,

Random interviews are generallli.less productive,and lets personally

rewarding to the interviewer than interviews with officials

i

knowledge-
-

1

Random

able and informed people, and referralt simply becauserthey are "random"

and not necessarily informed. However, it is necessary to include

:random names for two reasons. First, it provides anot er c eck on

avoiding getting "caught" in a single social or politicaa clique. This

is possible if the community is split and one obtains all the knowledge7__

able and informed respondents from a single, initial nomination process.

Second, it provides the interviewer with some sense of the breadth"of

public opinion abodt certain issues and some idea of thedepth of knowledge
1

. r

about those same issues. For example, the issues surrounding,a school

4 4
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coMMunity have a different ,sort of coin if they,are,only discussed

and resofved'y a relatively small group of Officials and knowledgeabled.

than if the same opinions, intensity of feeling, depth of knowledge, and

involvement are found in randomly chosen people.

?' in-choosinT-randoMinames

gOvern sampling theory are not

strict adherence to the rules which
-------

neld7:secauseone is not concerned

with either the composition of the general population or wIth-general-
N

izing to it. Randomness is required only because of the necessity to

"get out" of any social: or' political traps which may result from tie LL '

selectiOn of the officials or khowledgeables. Hence, random names can

be taken from schoolattendande files_if parent names are desired, or
r 4

\ ,
. ---

irom-lacal phone books, voter registration lists, community, directories,, /
7

.

_or-either sourd 'es if a broader group is nedded. For example, one might
7.

. 7
'draw the name,of a parent(s) from each grade level-.and three or four

naMe6 of Pa\ents with children in special education (if that7 is impor-

tant in the interviews). Similarly, one-half could b9/drawn randomly
- 4

from sbhool attendance files and one-half from another, general source.

After the random ames are selected, care sfi uld be taken to cross-
r

check them with the officials list and the knowledgeable and informed -

list. Those who are on those lists should be discarded,and other

random names should be uSed-in-Stead.
1-1

° Frequently, it is more difficult to obtain interviews from randomly

chosen people than it iS from the others. 'These interviews are normally

less productive, the data sometimes, deviates from the central tendency

S.

.0.

{e

I

3



of the other interviews, and the responses tend to be more strained and
, .

.

based ore on hearsay than on experience. Still, the random interview

in the context f the overall purposeful sample selected provides A
/ L

valuable and useful check on the validity and reliability of the data
/ ,-

/
,

1

and shOuld not be eliminated. In short, the same reasons which make

random interviews less useful are those which make them indispensable.

Referrals

The fourth group of respondents is obtained by referral from re-

spondents in other interviews. .Part VI, the Referrals section, includes

this question, blitthecarefur interviewer notes persons who are

potential referrals during the coutse.of the entire interview and

might suggest someone for referral whom the respondent_has not thought

of when asked the question directly., When asked to nominate persons who

are knpwledgeable and informed, and who they think would be worthwhile

.

to interview, care should be taken to "fit" the potential referral

into the interview plan and to fulfill needsf_orkiformation_zsr-aodeSS----

tb.cerfain groups or organizations. In short, th referrals give the._

interviewers freedom and flexibility in meeting the objectives of the

interviews.

Number. of Interviews

The number of interviews needed vary and only general guidelines

are given here. The social, political, and governmental complexity

,

of a community will increase the requirements. Communities which

are socially and politically homogeneous and in one governmental

4 6



jurisdiction, or whose issues are resolved in only one jurisdiction,rmay

require less interview. For example, a high school attendance area

serving about 2,500 pupils which is relatively homogeneous. socially

and politically; and the ,anticipated issues are resolved administra-
L

tively or by the school board, may requite 50 to 60 interviews. How7
1

ever, &community with 2,500 pupils which is socially complex (includes

various income levels, social status, oid-timers and. newcomers, and

rural and urban ,members) and covers several governmental jurisdictions

(town boards, cities, counties, and school boards), may require 110 to

130 interviews to achiOle the same reliability and validity.

O

0

L

Ob.

.
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WRITING A REPORT

In order to get an indioationof how well the objectives of the t_

-deflth interview program were ,met, it is necessary to write a report.

The report hould include a brief statement of the principal. questions

asked Uting' ie depth interviews, how and, where respondents were

selected, and wha the findings were. The findings.can be organized

roughly into section- which correspond to the objectives of the study.

As mention =d pievio sly, depth interviews are unstructured and

t: 1

lase broad, open-en d quest'ons; therefore, the findings will probably

represent opinions and erceptions of the respondents. It is, unnecessary ,

\
to count the frequency of esponses, Rather, an attempt shouldbe made

,-.

N.

to state the
.
dominant and prevailing Opinions, the degree of consensus

,-.

about particular issues, whether substantial differences exist in the

community, and why those differences seem to occur. A samplerepokt

is included in Appendix G.
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'INTERN WER'S CODE'

X

',You Must'Oe;.
,./

e

k,

'-honest in your work.

2. Reliable/and-conscientious.

/ 3. ,Objective in ydvr manner of as tg questions.
',--

4 Faithful and:ne*al in recordin answers.

,---,--- ,' 5. Willing 'to write nswers fully ah legibly,

6.. Interested iii peo e; uhderstanding

7. Able 'to ine

8./ Inconspicu

ire .people's confidence ,and put them at ease.,
X , (

us1y but neatlY dressed. 'A

\

B e Sure To
\4

,

/
, ,

'
,

I,. Study a 1 questions ulltil_y:iu know what ,they, mean and are ffiiiliar

enough With them so y u can really ask the questions initead /

.

cf ju
/

t/readihg them. / .

.
.

/ --

2. Inte7vidw yourself by n'sweiing each quettien-thoughtfully.
----".

3. ?lap( to interview ai v rious times 9f day between 9 a.m. and

Ull

9 1.,m., since differen kinds of people are'home at different
ho rs:

4. R7-read your instru9ttolne between interviewsyou may pick up
ppin you missed tefo or correct errors you have begun to
Make: ; .----

,--

Your A titude SAquld Be:
1

1. NEUTRAL .,

Your job is to record ir,formation, regardless, of whether you
think it good, .bad, inchifferent, boring; or exciting.

Do not-76Y word, actipn, or geeturp--indicate surprise, pleasure,
or disappoval\it arkY answer.

.

Do not attempt .to.inflUence responses in any way. The truth is

all thatcOuntewhat a person really thinks er'feels about the
subject. Thus:

a. Never suggest an answer,pnd dc not giVe your own
opinions on a qdestion.



ti

%-

;

f b. Ask thequeetiOns exactly as they are worded and in
the same order every' time, so that-the resporse will
not be influenced by you-in any way:*

.

c. If the respondent does not understand a question,
_repeat it exactly as written rather than'explain it

-0 Occasiohailyi'h neutral explanation may be employdd
to help the respondent understand the intent of the

.question

----
,,--_ ..

_;,4::
.-- * y .

,--''.
2. IMpARTXAL 4,

,
,,

I '
,47, --

,, Whatever you mayNthinkof,anindividual or his or her opinions,
keep it to your6elf. I; Each interview you are asked to get, and
eecht4rsb you 4ipakto is equally important.

You should be adaptable to anyone and gracious to everyone.
The important,thing'is to inspire the confidence of every
respondent regardless of age, sex, race, etc.

You are not a spy., If you become too grim in the pursuit of
your assignment, the-respondent may become defensive.

Don't --make this a matter of life and. death. Take it easy.
Approach. the interview pleasurably and let the respondent enjoy
it; too.

:0
Assume that they want to express their opinions and want to be
interviewed. You are merely giving them the chance to express
themselvds on matters that may be important to them.

4. CONVERSATIONAL;

Use an informal manner a speaking, natural to you, and aimed
at putting the individ-ual at ease.

.

: .

e .

Although y

1u

are conversational, never lose control of the,-
interview. From the moment the correct respondent appears at
the door, t lk him or her through the introduction and right
into, the body of the questionnaire before he or 'she reacts
negatively.

Be ready with stock answers to handle interruptions or objections.
Give these ansl,fefF:in- an offhand tone of voice as though. you've

heard'the objection a hundred times, and proceed with the duestions.
.

FRIENDLY

If the respondent is not relaxed, yoti cannot Make him or her
talk. Therespondent must not be made to feel aShrAed of his

orherlackofinformationorpara rparticipation.

\'
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must he sympathetic .and underseadd.w. Emphasize that there
are no correct answers. The respondent must:be madelp realize
that what he or she thinks really is what k.ountal.

If.the individual remains confused by a question, even after
repetition and perhaps some neutral explanation of intent,
record an uundedided" or "don't know" response.

-,

If an individual feels that he or she does not know enough about
a matter to make a decision, record an "undecided" or "don't
know" response.

Or if the respondent objects to equestion, say, "I don't know
why, but' that's, the way myoffice has the queition worded."

Remember: The object is to secure the honett, uninflUenced
()Pinion of each individual interviewed.

Some Technicalities of Interviewing Include:

1. Ask for the designated individual.

2. If the respondent is not at home, mak/an appointment to in&erview
him or her or,arrange to contact the individual to make an
appointment. Always keep this appointment yourself. If no one
is home, you must make every reasonable attempt to call back.
as many as three or four times to try-to complete the interview.

3. Be mire that you fill in the informatiO required of the inter-
viewer at the, top of page 1. Fill in your NAME, the SAMPLE
NUMBER of the respondent, the DATE, and the TIME STARTED. When
you have completed the interview, place in TIME COMPLETED.

4. DO NOT PLACE ANY NUMBERdCOR ANSWERS IN THE BOXES. You tltist circle

the number of the appropriate response when such choices are
provided. Several of We "Background Data" questions-gre
"open- ended;" this means that you should simply write the respon-
dent's words in the spacqs) provided. If remarks are lengthy,
don't hesitate to use the back of the page, if necessary.

S. For open-ended,questions such as 0,11, 16, and 17, you may wash to
,proberfor further information--especially if,, the response has been
vagde or,brief. You might ask, "Is there anything else?" Are
there any other (groups, questions, ways fdr providing. information)
which you can think of?

6. Any time a respondent seems to have difficulty understanding
a-question-, please circle the number of phat questidn. This
will help us later when we try to assess the reliability and
validity of the,que!tionnaire.,'

54?
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,.. i . -..

Never feel embarrassed. ab4pt asking any of the questions: Such

questions are being` asked of thousands of people every year. For

some of the respondent's ime, you are trading them a chance to

be more influential in pubic affairs. 4ust have a business-like
attitude that shows ybu ar . there to aorriplete tht interview.

a .....

0

.4

1

7 5 '0

C
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INTERVIBWIG TACTICS

Usually the first meaningful reactiori to a, question is the iniporttant
or true one. pon't .record any Changes in an answer, to a past que.s4art
if 'yob have alkeadit gbnet,611 t8 other hens. Nos-teat the ,poi At the
respondent indicates he or'she would say -sonething',else.

2. Do .not record a-"don't =ow' response too quickly. Intis reoponse.

is,often used to stall for title while the respondent arranges his

thoughts.
1

3. If you get a "Yes, but..." or a "so, but..." -try to cord the cc=,ent,

evep.if spate has not ben provided.. These coc4nts may reveal
nortant factss about the question wtlich- were not annicioated.

4. Try to record co=.ents or remarks as th.er are given.

5. Try to get specific corizents.
I)

6.." Keep talking as you write. Ask recta.k -the second question as }tan recl-a

the .response to the first. Start the responat than.' kit about a
question- If you let a silence grow, he or §he has beivkae
distracted, bored, resentful. Keep etecontaCt grit the 1espoodent.

Foeus the respondent's attention on the queition.s. Bur must

be done gently; sot&s. the *price exacted for a. respore-ent's
efforts is ghat the interviewer must listen to the respondent's
feelingson- some unrelated ratters. Be patient. but 4...r/ tifs lead
the respondent back to the subject at hind.

S. Record all the answers yottrself. 'never alItz.r the respondent to do

SO.
X

9. Get oll the info=ation you are asked to get. Serious

cause the questionnairc. to be ais6rdea. Therefore, F.heck fiver the

questionnaire at the end of each interview before you lead_ the re-

Spondent's presence- You 'can't supply answers after you leaire.

Say, "NoCf, let's see if we've sot everything,' to log-k"

over each question. If time .;s running short, you ray wish
"If we need any frtr.ther clarification of your responses, may We

contact yoti again?

Before you leave, remehber to say *Tfiak. you very much for- your

tire and efforts I enjoyed taIking with yots, z d the idformatibn_

which you provided will be =cost helpful.. Thanks again. Good bye."
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._INTEO,VIEWING,CAUTIONS

It

I. Never interview by telephone. . Itis impossible to convey the
subtleties of questions .intended for a personal interview. Too,

respondents find &t easier to hang up than to refuse the inter-

c

.

viewer at the door.

2, never take a friend or anyone else along when you dO interviewing.

Go alone. Respondents:will be'inhibited in the presence of "extra"

interviewers. .

. r

3. -Never allow anyone other than the designated respondent to answer
your questiOns. Seek privacy. If others must be present and they

start talking, or if the respondent'asks for their opinion,-tell -

the respondent only his or her .opinions are important. Gently but

firmly instruct fart/fly members not to interrupt. -

,

4. .Never let someone'else do the work for you. Substitutes are worth-

less, since you areithe trained interviewer. If you cannot complete

the work yourself,'notify the research director at once.

5. .Never reveal .the details of your job or of specific interviews to

others. The information you obtain is confidential and you must

respect this. ..

6, Never correct &TOrs on someone else's advice. Instead, tell the

research direCtor about your difficulties.

7. Never falsify interviews. All vork is carefully egamined ana- methods

of detecting false information have been dev36ed: It isn't worth

the trouble Eo do the job poorly or wrong.

8., Always follow ins ctions carefully.

9. Always\study the questionnaire until you are fully familiar with it.

10. Always be completely neutrql, informal, and conscientious.

11, Always rea:C\questions just as they are written.

12. Always ask aPi\of the question.

13. AlwaYs ask queons in the order they appear.

14. Always record co nts accurately. .

15. Always check questio naire to be sure All-items are completed.

16. Generally, try to xnte view people you'den't know, and int4view
them alone.

17. Always interview only the esignated'individual.
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STOCK ANSWERS TO RESPONDENTS

Whation Should Say...

If -61e respondent asks "Who is doing :this survey?"
"Ttlis survey iS being conducted by the University of Wisconsin's
Research and Development Center in cooperation with the school
system of Jefferson County. We are trying to get some idea about
hr../ people may have an influence uporirwhat the school system does,

and about how this- activity may relae to people's feelings on
various matters."

2. If the respondent presses for a better answer on auspices: "Well...

have been employed to secure some of the interviews. The

people in charge of this survey are at the .Unii)ersity of Wisconsin's
R&D Center; however, their representative is here at Shepherd
College. Would you like their phone number, so that you could
call them?'" (If "Yes," give them trouble numbers.)

3. If the respondent wonders why he or she is being interviewed, or
suggests interviewing someone else:
"You were selected completely by chance from the Shepherdstown
District voter registration lists. So your opinions are impor-
tant and interviewing, someone 'elfie wouldn't be as good."

4. If the res dent says he or she doesn't have time to be inter-
viewed:- "The questions won't take too long. You can go right

a

Pn-wrth your work and I'll just run through these items."

5. If the respondent insists he or she is too busy:

------- "What would be a better time soon for me to come back? I'll note

,down an appointment that would be more convenient for you."

a

6. If the respondent says he or she doesn't know enough to give good
angwers: "In this survey, it is not what you know that counts.
Rather it is what you happen to think about various topics or
what kind of contact you have had with schools that is important."

.7. If the respondent is afraid to answer some questions or asks:
"What are you going to do with these answers?" or "Why do you
want to know that?"
"Well...many people are being asked these same questions, of course,
and what you say is confidential, We are interested in these
questions only to see what a lot of people in Shepherdstown
generally are doing or are thinking about."

8. If the respondent is annoyed and just plain refuses to answer
a question: "Of course, you don't have to answer any question
you'd prefer not to. I'm only trying to get your opinion because
our study is more accurate that way." Then, if the respondent

still refuses, don't cOmment, just go on quickly to the next
question. Mark the item "Refused."

56
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Remember, don't ignore.quesq.ons, but parry them with provided answers.
Be brtef,ill your answe'rs. Do'tpause too long, waiting for the respon-
dent'S next reaction. Rather, go onwith the questions as soon as
possible--.in a conversational way. -

INITIAL_COMTACTING

"Hello, my name is . May I taik with ,

(Respondent present)

"gel r, my name is . I am representing the University
of WisconsTh's Research and Development Center. In cooperation with the
Jefferson County School System4 we are conducting a survey in Shepherdstown
District. I believe that you have already received a letter from us
regarding this research project."- (Respondent should affirm this. If

you receive a negative answer, report this to us; then read purpose
statement from introductory letter.)

"Well, what I would like to do is to set up some time when, at your
convenience, we might complete the interview. The interview should take

*less than 45 minutes. We can meet in your home, at your work, or some
place in town (like the studentrcenter)--or wherever you'd like. If you'd
prefer we can meet some evening or over the weekend." (Continue to make

apofopriate arrangements. Refer to "Stock Answers" if necessary.)

(If appointment is set up):

"Thank you very much. I am looking forward to our meeting at...
(Review time, date, site information). Good bye."

(If interview is completely refused):

"Well, thank you anyway. Good\bye."
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GREE,/11 VALLEY AREA SCHOOLS.

Dear

The Green Valley Board of Education is conducting an'interview
program to learn-of your opinions about our schools, facilities,
school-community relations, the school Program and its operation,
and generally, anything else you would like to discuss.

'tou are one of the people who has been selected to be, interviewed.!
Weurge your_cooperationiand hope you will be able to'take the
time to talk to one of the interviewers.
will be contacting you soon by telephone to make an appointment.

The Board will make*a report of the interview study which will
be available to you-and other community members.;

The Board of Education, in general, plans to use the findings
of the interview'program to improve the school system, and more
specifically, to improve school-community relations and revise
its school building program priorities.

Marshall Thank you for your anticipated cooperation.

Nuir Woodc

Hove

Sincerely,

B. ichols, President
oard of Edtication

B.-Dean Bowles
Professor of Educational Administration

<--

arren E. Pfister
Distiict Administrator

1.1111..aut. 6.---)
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SAMPLE LETTER OF THANKS
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UNIVERSITY OF 'WISCONSIN MADISON
DEPARMENT OF EOISCAtIONAL. ADIaiNISTRATION

Dear Mrs.'
/

S ith:

,
I want to thank you Or' taking the time *to chat with me

Wednesday evening ab out Waihingt on School. The informationi
i 1

. /
and opinions that

,

you lave were very helpful. When the report

/ j"

is vei!lable, you will be notified.

59

.

Educational Sciences Building
1025_West.Johnson Street-

Madison. WI 53706.
Telephone (808)

/

1

/

1
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..-The Setting

Jiubert CarsonGreen Valley Position,

The Carsons live on a secluded 30-acre, estate. The hoMesits atop
I I

a high hill and is' architecturally constructed so that you cen look out

on the Village of Blooming Hills. Mr. 'Carson gave the most s ccinct

description of his home when he said, "This is my Taj Mahal." ';The home

is a massive three-story structure measuring approximately 120 ,feet by

40 feet with three huge masonry fireplaces, cathedral ceilings, ,sunken

living room, game room, and a well-stocked wine cellar.

Mr. Carson admitted me to his home and stated that he was willing

to take all the time necessary to answer my questions. The ensuing in-
,

terview began ae,, 4:00 p.m. ghd conclIded at 9:00 p.m. We sat down in

the two Lazy Boy recliners overlookin the deer shelter and began, the

interview while watching two does and la 12-point buck eat the corn that

1

Rob and Ginny had just set out for them. Mr. Carson began by asking me

the first question, "Tell me, when you 1a..* around this place, does it

look to you as though I need anything or that I have to have the jOb as

Town Chairman to survive?" My reply was', "No, not unless you are livim.)

beyond your means and, need the money from the Chairman's position to pay

for deer food." Carson continued, "Just so we know where we stand, let

me tell you that every cent I get in salary from the town goes to the

churches in the area. My only interest is to preerve this community so

that it; grows in a respectable, not hodge-podge way." Mr. Carson speci-

fically asked whether or not I had any personal interest in the Green

Nolte: Anonymity required that napes and places be changed when necessary.
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£ Val -ley schools or if, as, ad educator, I was attempting-to push the pro-

fessional educator's viewpoint off on the community. I told him that
,*4

my only interest was that of a graduate student earning one credit of
.

field work in survey techr,iques_.: To this M . Carson replied, "Good.

It's-time 'the School Board got disinterested people into make recommen-

dations. I only hope they use what you give them; but, I doubt they will."'

Iiltroduction and Biography

Mr. and Mrs. (Sarah) Carson have four children, only one of whom

attends school within the district. _Roger Carson, .i/5, is an Assistant

/
District Attorneys Pat, 21, married, is a houiewife who lives 100 miles

away; Ginny, 19, is a sophomore at Northwestern University; and Rob, 13,

attends the Green Valley-Middle'School, ,The Carsons moved lrom

Wauwatosa, Wisconsin to Blooming Hil/S 12 years ago. Gihny attended

school in Wauwatosa, but when the family moved to Blooming Hills, Mr.

Carson enrolled her in Lakeland Preparatory School, "At the time there

was no Green Valley K-I2 school district and the educational
1,Dpportunity

that did exist was not, we felt, adequate. Lakeland Prep, at that time,

was highly rated," stated Mr. Carson. Rob may go to the high fIch-)ol here,

but we aren't sure yet. The Iowa Achievement Tests showed Green Valley

was a disgrace, and I can't see paying for an education that produces

lost.r," he said. At this point Mr. Carson digressed, comparing his

business operations with how he believed schools ought to be run. "I

own six businesses," he said, "and I reward those who work and fire those

who don't produce. If the schools are to succeed they will have to

reinstitute the merit system in order to get my support. I run a commercial

contracting outfit (Carson Contracting, Inc.), a realty firm, an automobile

rental company, and a panel fabrication company. I've seen what happens
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when the schools don't,perform, and I'm not going to let my son e of

of those that can't read or write like it showed on the tes (Iowa

Achievement exaM). You don't run a business that way an you don't run

a school that way. We pay $6.00 more per thousand i taxes than people

in for our school, and the Iowa .ests show Ve_are way

down in comparison to student. I am a loner on the

Town Board. I support no group aid am part of -ho group. I am an indivt-
.

dual. I oppose any new school construction until I see some performance

results, and I don't care what groups or people think or say. I've heard

lots of arguments f91' this program and that building but none of the

school administration seem to be concerned about the taxpayer and what

he's getting for his money."

In regard to the elementary schools, Mr. Carson stated, "There's

nothing wrong with the little schools. They (the administration) should

never have closed them in the first place. They sold the Boone School

building for $6,000 and it was a sound building." At this point Mrs.

Carson interjected, "I don't even know what any of the schools besides

Rose and Marshall look like." In terms of any additional facilities,

Mr. Carson grouped the middle school in with what he considered the

elementary stated, "Probably the addle school would need an addition."

He noted that, The middle school was built on a swamp--a typical admitt-

istrative decision and a typical blunder. Pine Tree, the school that

the district is renting, is another strictly political move by the

administration. Decisions of this nature illustrate the stupidi.ty of

the administration's actions as well as their contempt for the people

in the District. Pfister (Superintendent)-must think those of us who

live here are buffoons if he can't see that we really know what's going on."
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Marshall Referendum

When questioned about the Marshall Referendum, Mr. Carson stated

point-blank, "I'm proud to say that I was responsible for, its and

I'll tell you why. First of all, the whole program was touted to be a

small aassroom complex but it wasn't. When the Auntial Meeting was held,

the people were flabbergasted by the extent of the architect's report

which showed 27 rooms, of which one-third were to be used for administrative:
J

, offices and special education administrative personnel. Thy weren't

building classrooms; they wdre building offices, and they hadn't told the

neopie.that before' the annual meeting. SdCondly, the way they .(th,?.

.idministration) selected the architect was nottpropar. The adMinistration

didn't eyea,put out bids .for offers. St- Vihcent's, the Catholic efemen-

tary school, built_an-iaditlon which' Meets all state.standards, and it

didn't have terrazzo
1
floors and carpets;Audt a good solid .chool. Our

architect won't design a building like that; uh, no. We'll have all the

90

fancy stuff. What I'M saying is that the administration has no respect

for the taxpayer in the distitvt, I could personally pay the taxis on

any one%of these schools, but what about the little guy, the old i-,ople

who live here on fixed incomes?"

In In effort to probe deeper into the Marshall construct, n quetltion

and Apecifically to solicrt an attitude response toward the administration,

I asked Mr. Carson why he believed the administration would deliberately

use such tactics on the izeople. Mr. Carson's response was, "Mr. Pfister

1,; building up his briefcase to move on, and 'he are- little about this

iistrIct. Pfister gets $35,000 a year' and is grossly overpaid. He in,.

particularl? interested in getting as many additions and programs insti-

; '
1 .

tuted as he can without regard to the taxpayer. As to qualifications of



67

teachers, Pfister couldn't gare less. There are some teachers who are

super,and.sometthat are absolutely worthless. Half "belong in the pro-

fession; the others should be thrown out. (Hr. Carson would not indicate

names, stating, -"The teachers I know th.at could give you inside inforne-

tion would be afraid to talk to you'because they would be afraid the

administration would force them out. The morale of the teachers is

extremely low. Pfiste can't get the support .of his own teachers becauseCr

a majority of them don't like him: The morale problem is directly

associated with the administration and Mr, Pfister.'")
4

When querrAed about the campaign to defeat the Marshall referendum,

Mr. Carson vented the following.remarks: "What happened at the Annual

Meeting was typical of all the school board meetings. Pfister always

has .a small group of teachers at each board meeting that present proposals

for ndw pro4rams tnat aren't needed. In addition, Pfister has administra-

tors or other so-called experts up front threatening the people by saying

that state or federal aid will be lost if you don't do this or that.

One highf, Pfister had two principals and Philits Chesterton (Director

of Stadent Services) up front telling us that we had to. institute a new

st,ecial education program and how we could get the program with state

Aid money'and that it wouldn't cost us anything. How stupid' do they think

we are? Where d4ef; the state get the money or the federal government

for that matter? From us! This is just a method Pfister is using to

build his dynasty and add papers to his portfolio. My argument Is simp./

thm,;: If we have to huald, let's wait until the people get here first

so they can share the cost. Why build now and let those who come in get

the whipped cream? The administration has been telling us all along about
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the tzemendoua growth we are going to hate. The Ragienal Planning

Commission says that 50% or the Town of-Blcomang Hills is ahbriildable

for hoes. We have had it with that growth line. Iesiat phony." in

direct response to the Annual Scirol Beard Meeting, Mr. Carson stated.

that, The adnanist.ation had the Whole night's activities rigge First,

tee: held their usual secret board meeting prior LL the public meeting:

second. eh'ey hit us with this plan for :" supposed classrccts and then,

wanted as to vote en it that night. Half' the people at the meeting got

eh and walked out which left the Sehool Board with a legal problem

to whether or not a vote could be taken that would be upheld eft .:01.117T.

Ie addition.. the Beard raised the guestien of salary increases after half

tqe eeeple had left. Tne teachers* group was well recresented and. erganized

fer the aeneel meeting, but it didn't work out the way they :sad e.eeeted.

Alte:eee they did get their raise, taey legit the confidence of the

A reselt ef the walk -out at tne Annual Meeting. the ade4nistera-

tee. waA f-r:ea to do the route of A referendum. . arson then organ-
's

el a :ewe Meeting for the express purpose ef dis:ussing the Marshall

eferend.:n. :areen had distributed liteleature prier to the meeting te

in ee ti.; e0eitien. At the Town Meeting Pfister ano Carson locked horns

eeer lueerous issues surrounding the administratior's tactics and waste-

ful eeending as it related to Marshall. Carson argued that the ad finis -

tratten nad no' told the truth sib u' the size or the complex, the use

rc,oms were to be put, the manner,ie which the architect was

the cost of the facility, and,the location. According to

:arson, "Pfister is a very talented an and..ean be:very persuasive;

`Mkt that night his arguments just didn't wash with the people. They had
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,

had enough of,being railroaded,' In cone sion, Mr.-Ca rn stated,

even 6ffered free rides 6 the polls for tho-e who wouldl to the

,
$4arshali addition down. We defeatcd,the thing nd,proved to he adminis-

tration they couldn't sneak behind the peopleW b s anymore.
...____

. ..
__......., , ..

'Facility Construction Attitude

Mr. Carson's first reaction to the idea of any new building or'
9

addition_WaS, "Bus the kids to Bedbank and let the distri pay fof the
0

use.of the schools there until there is a proveil need or peoile or both

- here in Green ,Valley to justify and-suppprt Li new construction rogram."

The only immediate kind of Mr. Carsoilwould suppOrt

remodeling to eliminate the open concept at the middle school.

=

When asked to: indicate w4at he might support, assuming the actual

need could be proven to him44r. Carson remarked that he lied the idea

of the neighbOrhood schools but thought one larger elementary complex,

cApabie of msintaining 1,000 students, would he-4 more efficient use

tax money. He believed it should be located between Greenleaf an
. . r

nit Woods.

in regard to the high school, Mr. Carsone4hasixed his opposition

by stating, "I would.support no buildihgprogram, period. 'I encourage

...the use Of tho. split shift program. ',It has wbrked well elsewhere and

,

its merit depends strictly On hether or not an administrator or taxpayer

vfl 'sgggestihg the plan. The spill shift obviously offers tax advantages

to the district by delaytng construction: I don't see why we couldn't

,.:-. . even/have School in the summer if that becomes necessaey. It's a was,te
,

,. ,.

of iaTilitles not VI 450 them for 3 months out of th4 year. Parents don't-
. ,

.

1111,
;...

carc,- if their kids get home at four o six O'clock: and the kids shouldn't
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even be asked_about what they want. Pfister gets the kids to corn home

i-

with his plans as threas.s and uses them against their parents for his

own benefit."

\ When asked specifically about certaintYpeS of space utilization,
,

Mr. arson stated that he could, if need was proven, support additional

classioohs at ..he high school. He said, however, that they should be

designed to hold about 30 students each with a maximum capacity of 50.

Mr. Carson would not support the expansion of the gymnasium for any

.

reason, statinc, "You don'tAive a new gym to a gtit whoperpetually

develops losing teams." When asked if he. thoughtbetter facilities might

lead to improvement in athletics, Mr. Carson replied, "That's ridiculous.

It's not the place that makes a difference; it'S the person." In regard

t,.,

to a pool, Mr. Carson indicated, "That's a4lux4iry;-the people can't

afford it. Besides, we live in a community t at has eight:lakes; it

would be a foolish waste of tax dollars." n conclusion, Mr. Carson

0

stated, "Until the district introduces the' merit system, I really don't

feel prone toward any construction. You/must provide performance before,

.
you get buildings; the proof is-in the pudding."

Communications
- ,1

'When asked about school-community relations, Mr. Carson. replied,

"They are zero." The Carson's do receive-the school newsletter, but Mr.

Carson believes that "It is cram, jam full of stuff that Only supports

the administration's viewpoint" which he considers half truth, half fact.

He also Criticized, the small print. In concluding his remarks, hr. Carson

t64mply stated that "There is no trust between the taxpaying constituents

and, the administration, so what information they suppll us with is
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suspect from the start. We're going t be paying for Pfister's trip to

some convention. 4e won't come back with a damn thing for the taxpayer.

There will be no reward for the community, but he'll make it sound like

a big thing in the newsletter."

When probed, in an effort to determine what should be &ie to improve

Community- school relations, Mr. Carson itemized the folloWing:

1. "Don't hold secret SChool Board meetings'befpre conducting

public meetings.

2. Don't put people with questions on the last place ,bn the agenda

at School _Board meetings.

3. Don't hold School Board meetings on the same night as the

Toyni of Blooming Hills meetings.

4. Put a transcript of the entire School Board proceedings in the

Greenleaf Register which is the only major district-wide newspaper.

5. Holdlocal area people-administration meetings to let people

know what is being proposed and allow them to help in making

decisions.

6. Don't let the administration hide tax-spent dollars by putting

'items in miscellaneous budget categories. Itemize every expense,

every position, so the people can see where the money goes.

7. Have the administration explain why thereis such a large

surplus of money each year."

Mr. Carson stated that the major need is to "Re-establish faith

between the people and the school administration and School Board."

Personally, as. far as Mr. Carson is concerned, this goal can only be

achieved through a change of administration. Asked point-blank if he
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felt Mr. Pfister should be replaced, Mr. Carson stated, "There won"t-be

any changes until that man is out. There is no way he can regain the

confidence of'the people. He's got to go." Mr. Carson-then noted that

. the kind of man he would like to see as superintendent Was one like

Mr. Schumacher, a former school system principal. Mr. Schumacher,

according to Mr. Carson, had good rapport with the people, held public 0

meetings, got the word out and the facts straight. He said, "I can tell

you personally that when deciding on teachers for employment, our*super-
ti

intendent has not recommended those most guali This is a known fact

from another administrator within the Green Valley School District. This
0

is the kind of thing a man like Schumacher, would not do and-the:kind of

man we need." (Mr. Carson absolutely refused to name personalities.),...----

Curriculum
----------

9 .
is----- ..

Mr. Carson believes egualyemphasis should be placed` on vocational
..

41c1 college preparatorty coursework. "I\m for split shifts and think it

Mouldwould work out great for the kids because they could get skilled4training

in school and tAen,go out and gettjobs for that portion of the day they

aren't in school. In the past; the high school kids have just hgd too

much tiMe on their hands anyway," stated Mr. Carson.

'4

Discipline

Mr. Carson believed that because of his priVileged position in regard

to access to certain Malice inTormation,lhe would prefer not to comment

Ins

on disciplinary problems at the schools. did statethat there was

an obvious and commonly known drug and alcohol abuse problem at both the

high school and middle school locations.
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Other Issues: Old Bloomin Hills Cit Hall

Whether or not the following information is directly related to

Mr. Carson's attitude towards the school district will have to be weighed

and evaluated by the reader. Obvious overtones of contempt were noted

when Mr. Carson spoke about _the Alternative High School located in

Blooming Hills and this writer's opinion, while based totally on conjecture,

is that the inability of Mr. Carson to secure the old city hall property

located in the town has been like an acidic sore on his plans for the

community_ Mr. Carson begaitrenovating the Town of Blooming Hills

.approximately 5 years ago. First, he purchased the Traveler's Inn and

later,acguired the Old-Country Store. Last September Mr. Carson purchased

the grocery store and the old railroad depot. The reason for the

renovation of the town is, according to hr. Carson, twofold: (1) to

improve the community, and (2) td make a "shitload of money" when he sells

it. (I did not ask for an operational definition of how much money was

involved, assuming only that it meant a good profit.) Eventually, Carson

believes it will be a bustling little community.

The significance to the school district of the Blooming Hills

renovation stems from the fact that while Mr. Carson owns most of the

businesses and a total of 10 acres in and around the little community;

he does not own the old city hall building which is located adjacent to

the Traveler's Inn. When Ray Cosgrove offered to sell the old city hall,

/Mr. Carson submitted an off .r of $40,000. Because of a personality con-

flict between Carson. and Cosgrove, Cosgrove refused Carson's offer and

sold the old city hall to Mr. Jeff Smart for $25,000. (All dollar facts

are those supplied by Mr. Carson.) Mr. Smart then rented the old city
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hall to the School;,District for use as the Alternative High School.1

*. Carson then ptirchased the lot at the rear of the old city hall for

$3,000 from_Mrs..drace Hopkins,iresident of the local bank. Thus, the

situation amounts-to the folaowing: Mr. Carson owns all the land on

three sides of the old city hall. Those who work at the Alternative

.High School can either park onithe street or behind the building. The

only problem is that to get to the parking spaces in back of the building,

the school people must dse the drive which belongsrto the Traveler's Inn

and Mr. Carson. Mr. Carson's objection to the Alterhatil)e High School is,

as he stated, "That those people are not performing a function that is

a credit to the community." When asked to define what he meant by credit

to the community, Mr. Carson said, "Look. The kind of services they

perform could be performed anyWhere, preferably in existing schools, or

in,a more central location. Those people do nothing for the town and,

in my estimation, they discriminate against other kids because what it's

4
costing the, taxpayers to rent that building could be used for other

school costs and helping other kids- No one comes to town looking for

a bunch of schoo p ychoanalysts. It's not like a community service

provided by a barb r, doctor, or businessman, and they don't contribute

anything to the growth of the town or its businesses." Mr. Carson also

noted that at the time the old city hall was rented out by the school

district the Rivervale schoolhouse was vacant and could have been used

as the Alternative High School. \This was seen by Mr. Carson as contempt

by the administration towards the tas2Rayer and nothing more than a game

of political arm twisting. Mr. Carson sated, "If I wanted to I could be

a real bastard about the parking around the Dioace and just chain off the
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access to the rear parking lot. I won't.do that because those people

would just park on the street and take u0 space for customers who want

to go to the other business places." I did not relate to Mr. Carson that

I had talked to Mr. Chesterton, but the following piece of information

sheds a different light on Mr. Carson's non - bastardly explanation for

not chaining off the rear ,perking lot. according to Mr. Chesterton,

Mr. Carson has increased the amount o ent charged to the man who

operates the Traveler's Inn a total of $40.00 per m th. Mr. Chesterton ,

stated, that the operator of the Inn had been in and c mplained that his

rent was being raised by $40.00 an that Carson had told him he could

recoup that loss if he would charge the people at the Alternative High

School $40.00 a month rent fortthe use of the access road to the rear

parking lot. Mr. Chesterton stated that the Traveler's Inn drive was

a public access and that no one could charge for its use. According to

Mr. Carson, the land and drive belong to him and can be roped off. What

will happen at this jundture is not known but the technique used by Mr.

Carson to apply pressure on the administration through the Alternative

High School is obviously indicative of a strong desire to get the Alter-

native High School out of town. Interestingly, Mr. Carson's attempt to

have the operator of the Traveler's Inn do his dirty work implies that

he does not want to confront the school system in an open or direct

manner. In effect, he suggested as much when he said, "I won't personally

interfere with anything that has to do with the Alternative High School,

but I can guarantee you that no one else will park behind that building

when they are out of it-- unless they have a car that's only 1 foot wide."
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Clint andaonnie Adams--Prairie Town: Referral

--- I

Biographical Information
1 .

Bpnnie grew up and attended schools in Marquette County, Wisconsin.

For the elementary grades she attended a small rural school near Poynette.

Then she completed a 2-year teacher education program at Brown County

Normal Schoo1.8 She is a housewife and has been for many years.

Clint grew up on a farm and worked with his parent:, on many farms

in southeast Wisconsin. He finished his formal education at the eighth

grade level at various schools in Columbia, Dane, and Walworth Counties

with 1 full year at Mt. Horeb. Clint works simultaneously as an inde-

pendent contractor and for.another contractor.
0
Although Clint does not consider himself a farmer, heowns a 280-

/ acre farm. They have lived on the farm and within the schcliol district

/'
for 12 years. They have lived in their present house on their farm

property for 6 years. Before this period they briefly liv4d on a 10-acre

farin in a rural Area near Madison.

Their marriage of 16 years is the second one for both tilonnie and

,Clint. They have 10 children, two of whom were born from their marriage,

and three of whom presently live at home. Information about their children

living at home follows:

1. Jeff--18 years old. He went through New Holstein public school

system but 11( did not complete high school.

2. Joyce--15 years old. She has gone through New Holstein school

Note: Anonymity required that names and places be changed when necessary.

I 7"0
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system and is currently at New Holstein Union High School.

3. Mary -110 years old. She is in fifth grade at Frederick Elementary

School.

Personal Impressions

Clint and'Bonnie were very pleasant, friendly, and hospitable

people; I believe that they would "give you the shirts off their backs."

Several evidences of their generosity are apparent. 2or example, after

several minutes of getting acquainted, Bonnie gave me an impressive little

booklet about an historic landmark in the area. Also, they seem to take

delight in having a set of their parents live with them. A third example

is that when a child marries, the newlyweds are given 2 acres of the farm.

In summary, both of them impress me as being honest, fair, warm, and

generous people with whom one can talk.

Bonnie is of short stature, slightly overweight, and has grey

hair. Her eyes and smile convey a feeling of warmth. Clint is about

6 feet tall and slightly overweight. He has a rudy complexion with a

twinkle in his eyes. Both of them appear in their mid-50's and were

casually dressed.

Bonnie and Clint describe themselves as "average folks," Also,

even though they are included on my teferral list, they do not consider

themselves well versed on educational matters within the community.

Both of them have worked hard for what they have. They live in a

very nice ranch style house set back from the road among trees. The

interior of their home is tasteful, clean, and well m4intainee.. As ono

surmises, they value the work ethic very 'flitch. In addition, C1i4t strongly

2
believes the importance of having things OW for. A standard by which
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to measure one's success in life is if he is free froM debt. 'When glint

was discussing two of his son, ifie emphasized how their houses, cars,

and trucks are paid for.

Instructional Programs

Kindergarten is of concernito them. It is a "touchy stibPut" between

I

them, for they disagree on its ethod of operation. Clint believes that

generally kindergarten is not ap licable to every child; some 5-year-old

children are as developed as first graders and have no need for kinder-

garten. For example, one neighbor child was able to do simple math and

recite the alphabet before kinderqdrten. Although Clint agrees with his

'qife that the child may l-eed social development\in kindergarten, he

as%;erts that his.clas 4tes would not be at hit Level. Bonnie maintains

that every child n*eds kindergarten In order to facilitate social

adluAtment.

they sent their daughter Mary to a private kindergarten in the

Frederick area, and both greatly enjoyed this arrangement. Clint thinks

thar %itch family should voluntarily pay for its own children to go to

\kinder,arten. He does not want to pay taxes for mandatory entollment

in pre- school, especially when not every hild needs it. HO was willing

ck, tNay L .00 der year to send hi* own child; it watishts decision alone

to pay kor his chi ld.

Clint prefers not to have k'ilidergarten this coming fall. The

will cost ::11,000 and he does not want to pay any more taxe,,..

Nko, 1¶ kindergarten was tiffered at Frederick Elementary School, the

no ticv rom would be ww.a, and eventually additional space would he

needed.

A

:1
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Bonnie and Clint agree that the subjects of reading, writing, and

arithmetic constitute.the core of teacheng. Although Bonnie likes the

wide selection of mini-courses which:are offered at the high school, she

believes that the "basics" need to be mores emphasized. Also, re emphasis

is needed In vocational education, though Bonnie thinks that the high

___________
school teiiiITZTITUbmaireree-peeitively toward this- direction.

Both of them appear quite coneeTned about a student's Motivation

to learn. This concern seems understandable' in the light of having

several children who have been uninterested in school and not finished

high school. Clint recollected that durinti his youth the subjects of

history and geography were very boring; yet now as an adult he values

these sublects very much. So, on the one hand, he believes that history

and geography are invaluable for studeni:Se yet on :.he other hand. Clint

dielikee seeing students "turned off." He is aware of this conflict

butehe asks, "Why learn what doesn't mean anything?" Bonnie believes

that eoureee such as ha story and geography definitely need to be taught,
-

tad it as basically the teacher's responsibility to motivate the students.

Ne Bonnie maintains, "A teacher's duty is to the children, not her pocket-

.

Both of them want to see children attend school because they arr

really motivated to learn rather than because they are "forced" to attend:

U*4 goal i a challenge for 'arents as well as teachers.

Altheugh Clint values education. he does not consider it a fore-

most priority. Formal education re not the only criterion for a success-

ful an happy life. For example. one college- educated man lives in theft

area and apevers to lead a depressing exietence. He has no wife, family,

heueo, et ambition: he makes; a living as a shaieeropper. Another example
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to -.now that much formal education Ls not needed to succeed in life

rw7ighhor who has goon through the fourth grade an who has an excellent

rputatieNs a farmer. In contrast, another neighbor who graduated

from :-allege is a poor farmer, riot knowing hat to finish cattle properly

for markeft. Clint thinks that his children are dust as well prepared,

it hot moro, for life than-many others inclo,iing the valedictorians.

dab

Discieltne

Discipline at the high school is of utmost concerti to them since

teir daughter Joyce, who is a sophomore at New Holstein Union High

cho.,1, has had confrontations with,school personnel. Her parents

e::ritse her as 9n- who likes excitement; who IA mischievous; who does

not authority figures, such as Dr. Richmond; who is "turned 6ff"

1

,=:7rto.t.,1; though h r grades are better than last year.

0 Nt the high school, discipline is not rfd and sometimes unfair,

:lint protests that with JOy e's reputation she is declared.quilty

i;rfore proven innocent. So sometimes he is punished for what she did

rim, *_ Lit.. AA more harshly than if another person had behaved t.he saw way.

F,Ir exampl' , 3oyce skipped school and was suspended for several days.

sikveral days after returning to school. she sat on a register *ire the hall

And wadisciplined. Joyce and her parents consider the latter reprimand

unfair, for other students sat on the register without receiving any

rands whatsoever. Joyce was also disciplined for protesting. Clint

*.e.A that strict- discipline Ic good but only when it is Applied to

tnaysor witch evokes discipline. it is kinfair to punish an individlil

e:au, tre's past.

So

0

t.
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Pot!? them agree that the methods of discipline are ineffectivi?tt

1

A discieline involmes sitting in a classroom for a couple of hours after

school With other students; it is a "big. yoke" since everyone ta/ka, is

rambunctious, and has, fun. When accumulates 3-5 disciplines, one

is suspended fox 3 days. Suspension reinforces- Joyce's preference to

got away from school for several days: it is no solution for her.

Bonnie reiterated as before that mot ation to stay in school
-

rwr43 tpbpencouraged. For examele, a praised one "marvelous"

.3

,t< -crier who-had helped her son Jeff. fie carps about students, liLtens

to mien, and always has an open-door policy. they also praised Mr.

' /
Xerehouae, a former-prigcipal, who for "many, ,many years,", tried to

persuade another spn f4Dick, to graduate. Both Mr. and Mri. Morehosidr

. were involved in reinforcing him; tterema n in .school. urine

'an apointment wAtnClint, Dick. and Mr, Morehouse, the rineipal skipped

his }`ranch and let the Orme ring Uninterrupted sev cal times. This

b1/4?-haviordemodstrated to Clint and he son.rb he cared. .

regard to Joyee.-the-Tarents ref ted briefly on their own

behavior. They don't have the time wend wIrh-their.children like

they want either because they involved in their own activities-or

beCauRe their children .are `Involved with their own ftiends. Alsp, they

%elm to regret their reased lack of patience due to advancing age.

Clint prefer. to eolve pro lems with others through listening and

talking. Howe er, ha th;ks that a special type of education is needed

for cnild n who liantlalize p;coperty. For example. these students ,shout

b wl 4 r as from school for a year and:"put on a tone pile" in order

Let them ane their muscles since that physical exercise 'is what

.4
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...students want -limn they vandalize. Bonnie does not believe that

"Policemen" should monito6 the ha)ls. I 4

Discipline is not considered 4 problem at Frderick*Elentary

S;.hopl orimarily because their opliychil,4 at that schbol, Mary, is a

well-behaved, good student.

SSIt.22.1RE01149.22111122121192.4
...
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I .11LnL and Bonnie believe that the.j.ItT of Frederick and flaw

......--
olLteiTi,...--"

', /it c hid qlod ,A..11,i,ols in spite ofl theii growing size. Thy are cor rned i

i

/ about increased enrollment. E'er 'example, at Fred e r4 'it 'is not, good
..--

.
.

1

that a mlny as 30 students are 4n some classes. lictdalay, Clint would

'

.

prefer to see a return of 'the ontrreom sohoolhotise. Thi.4 setup
.

would '1

(
1

t ..

encouracie students eo do more Lot thlmelVek.... For example, t wbuld
,

1
teac:t students .basics about livitg by usinq an. outside tot le Snd by

I

drinking. water from adipper. Ope cannot learn everything it books and
.

.0"

realistically not everyone can alittund college. .f. ,

They both question the neeti for a School
s'

psychologist. Bonnie has

,i
. .

,

4vArd from others- th if enotitral problems are dealt. with in a child's

1

larl ,,,at4s. future potential pi;oblems and money can be sped. She .

,

.

e i

$ ,

slil.:, wt t': thiRsppinion to a ccirtain. eXtOnt but needs proof that morWY
i

;:illit
.

cad -be 5:wed In the long run. She further asserts that it is the: 1

_

tti ----'

.

. teach r'': responsibility 'to Identify problpms and make referrals, thuFr-".-

prer!ludir 'he need for a school psychologist.

Taxet and costs

.
Both of them firmly ogrk.e that Jhey presently have mote taxes than

. .

th,..yy can afford. *.lint apologlZbs for his selfishndss but a schdol

privoee$1044'st cannot be af. orded, In addition, state policy wills: is

jit

',a',
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,

emphas4zed that they want the best possible'educa-
V
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tvin,lor..their childre.n. Yi'ct the,.are concerned with :taxes a much as

wW, adwzation. As C11:11, jokingly asse!.-.ts. "IT ,--can't drink champagne,-
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, .71in-t-- and Bonnio intioed that they .don't haw many opiniuns about

4:4
the S:;,-c.1-trict reorgawatxon alernatives. Clint is undecided about the

* ,
.

Ntw WAsteln X-12; he isalmost zonvineed.thatit xa necessary in 'order

to a?:Au'ire ,...tate and federal financia axd,

,:hoth lf he favor a separat Laki.-land Di5triCt (break the LaRelana
t

.

. ,

4f 1 -,f-f.' ftco New NOlstein) xi the umpayers cf New. Holstein Union Hightt de) not hove to pay for '14..

Ietv...:-.-4 i -1.7,-,tahinity_iie i a r.:1 0115',..,....

An 4;.4ease in tne,community,population has adversely affted
. vrt

6,

rmvolvement in sthoOL tunCtions. or erample, Krt meet) rigs 41* not ils

well.attendcdran in the past.. SenOol events and concern:. do, got:

t9 be Ow focal point of thrr community as tnet.f. once were.

A Titiq topic premOted divmpion about the-people who ,live in

,.

- 4

.41

fredeck,MeadOws. Clint and Bonnie view these Individual as a posItive

t f,
asset n the 4rea. They sc loe a atakysts in Promoting necessazy services,
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street lights, blice protection, newspaper dslivery, and

kindergarten. These teople contribute new iaeas and challenges, both

..:

of which arebealthy for the-area. tP-,,,
,

- ,Clint describes these people as ngbei different in that they are,i
,.-

not theA!.ind of-people who

.

ice reaM. However, Clint assbciates with'them thnughoommittees and

-emplymentsand tbinks 'that they are fine people.

lust drop in to visit or with whom to make

.14

/Is he conveyed,

"wttalthdoesn'tturn me,off generally, its the person- himself."
4

Neferralti ,
4

rn

fluke and Jean.Smith*
4 5

'odds 'or phone could be' found. Mike is Town tlprk a,K1

at any committees. Jean is very knowledgeable on

school matters, especially Chapter 89.

2. -Mir. arfd MrS% Dean BradieY

,.

, Address: Route 2, New Hol.ktein

Location: Junction of Highway Q' and MM'
4

3,

Both are substitute teachgrs. Active in thet,community.

3. Kr. and Mrs. Frank Schwab

AdOregs'2 Route 2, New HoLlotein

They have children, in school. "They are a .different type of

People,than we are:well, Off and well educated."

4. Mr: and Mrs. DelKalinke

Address: Foote 3, New_Holstein

loo tion: Iwo doors north of the Adams

. Very, opinsonated.

Clint and 8onnie's naMes may fp, used In contacting these individuals.

It ig fine to contact. Bonnie and Clint again, if necessary as a follow-up.

,

1%; '

4

-1"
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THE ART OF INTERVIEWING

87

This section, like' the preceding one, is concerned with standardized'
interviews, containing either CloSed or open quegtions. 'A few of the
points apply also to unstructured and partially structured interviews,
but for the most part such interviews require,-greater skill and a quite

Jidifferent interviewing procedure (see Chapter 7, pages 263 68).
The quality of interviewing depends first upon proper Ludy design.

e- 1
ve the most skilled interviewers will not be able to collect valid

and useful _data if the schedule of questions is inadequate to the sur-
vey's objeCtives or has been put together clumsily. On the other hand,
if they are properly selected and *trained, a staff of ordinary men and
women using a well-designed standardizei'questionnaire can /elicit the
required information. :

.

Within" the limits of survey design, however, there is, ample moth
for "the art of interviewing" to come into play. The interviewees
art consists in creating a situation wherein the respondent's answers
will be reliable and valid. .The ideal usually sought is a permissive
situation in'which the respondent is encouraged to voice his.or her
frank opinions*without(fearing that his oz her attitudes will be re-
vealed to others and without the expression of any surprise or value
judgment by the interviewer. .

The first req4site for successful interviewing/, therefore, is to
create a friendly- Atmosphere and to put the respondent at ease. With
a pleasant, confident approach and a questionnaire that starts off
easily, this is usually not difficult to achieve.; From then on, the
_interviewer's art consists in asking the questioN$ properly and intelli-
gibly, in obtaining a valid and meaningful response, and in recording
the response accurately and complet y.

CREATING A FRIENDLY ATMOSPHERE

The interviewer's introduction should be brief, casual, and posi-
tive. 'The study's interest lies in the actual questions, and the inter-
viewer should get into them as quickly as possible. Lengthy introduc-
tions, or explanations only arouse the respondent's curiosity or
suspicion. The best approach igt "Good morning. I'm working on a
local public - opinion survey and would like to gat a few of your ideas.
Forjostance . ."--and read the firSt question. Frequently the re-
spondent wil/answer that question and go right ahead with the entire
interview etith only the most cursory inquiries about the objectives of
the survey.

1This Appendix is taken, with slight modifications, ifrom a dis-
cussion by Paul,,B. Sheatsley which appeared in Volume IT of Research
Methods in Social Relations, edited by Marie 3ahoda, Morton Deutsch,
and Stuart W. Cook (T110 Dryden Press, ).951), pages 463-492.

86
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_ The interviewer's aim should be to interview everyone eligible
for the sample. A small proportion of respondents will be suspicious
or hosWe, and a larger number may require a little encouragement or
,persuasion; but the good interviewer 'will find that hardly 1 person
in 20 actually turns him or her down. Many people are flattered to
be singled out for an interview. The interviewer shou'i answer any
legitimate questions the respondent has and should, if re. ossary, pro-
1e.e his or her credentials and explain that names are not recorded,

st

*hat the interview is not a teat (there are no "right" 6r "wrong"
eAswers), and that in a democracy it IS important to find out what
perople think about =portent issues -'-and the only.way to find out is
to ask them.

The interviewer's manner should be friendly, courteous, converse-
tienal,/aed unbiased. The interviewer should be neither too grim not
toe effusive; neither too talkative nor too timid. The idea should be
to jut the reaoondeai> at ease, so that he or she will talk freely and
fully. A brief remark about the weather'sethe family pets, flowers,
or children will often serve to break the ice. Above all, an informal,
eouverearf ional interview is dependent upon a thorough mastery by the
interviewer of the actual questions in the schedule. Thb interviewer
.53xOuld be laminar mough,with them to ask them conversationally, rather
Chas read them stelfl/i and he or she should know what questions are
ceming emele -sa-xlizrc will tee no Eieleati-rdp4LISCSeilie he or she studies
the questIonnacrd: - .

The Interviewer's Job is fundamentally thataf a reporter, not an
evangelist, a curiosity-seeker, or a debater. He or she should take
all opinions in stride and never show surprise or disapproval of a
respondent's answer- The Interviewer should assume an interested
manner toward his or her respondent's opinions and never divulge his
or her own. if the interviewer should be asked' for his or her views,
he or she should laugh off the request with the remark that his or her
Job at the moment is to get opinions, not to have them.

The interviewer must keep the direction of the interview in his
,i- her own hands, discouraging irrelevant conversation and endeavoring ,

11,, keep the reopendent on the point. Foetunately, he or she will
usually fend that the rambling, talkative respondents are the very ones
who least resent a firm insistence on attention to the actual business
of the zntervaew.

A5KING THE QUESTIONS

Unless the interview is unstructured or only partially structured,
Intervierwersmust be impressed with the importance of asking each ques-
tion eXactly as it is worded. Each question has been carefully pre-
tested tf: express the precise meaning desired in as simple a manner as
possible. Interviewers must understand that even a slight rewording
of the question can so change thir stimules as to provoke answers in a
gefferent fraMe of reference or bias the response.
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Any impromptu explanation of questions is similarly taboo. Such
an explanation again may change the frame of reference or bias the
reeeonse, and it il,eany to see that if each interviewer were per-
mitted to vary the questions as seemed best. to him or her, the survey
director would have no assurance at all that. responses were in corn -

parable terms. If any respondent gives evidence of failing to under-
stand a particular question, the interviewer can only repeat it slowly
and with proper emphadis, offering only such explanation as may be
specifically authorized in his or her instructions and, if understand-
ing is sttllslacking, note this fact on the schedule.

For stmilar reasons, the questions must be asked in the same order
i they appear on the questionnaire. Each question sets up a frame of
reYerenee for succeeding questions, and it is assumed that each respon-
dent will be exposed to the same stimulus. Frequently the answer to
a later question will be. influenced by 'facts Called to mind in an
earlier one; to ask the later question first, even though be the
interviewer there seems sound reason for doing,so, will destroy the
comparability of the interviews.

The interviewer, finally, must ask. every question, unless the
directions on the questionnaire specifically direct him or her to
skip certain ones. It may sometimes seem that the respondent has
already, in answering a prior question, given hip or her opinion on
3 subsequent one, but the inierviewer must nevertheless ask the later
question in order to be sure, perhaps prefacing his or her inquiry with
seMe such phrase as "Now you may already have touched on this, but. . . ."

Similarly, even if the question seems foolish or inapplicable, the
interviewer must never omit asking it or, take the answer for granted.
Again, he or she may preface the inquiry with some such remark as.
"Now I have to ask . ."

eoEITAIiliG THE RESPONSE

It might be thought a simple matter to ask a respondent the re-
quired "questions and to record his or her replies, but interviewers
will soon find that obtaining a specific, complete response is per-
haps the most difficult part of their job. People often qualify et
hedge tneir opinions; they answer "Don't know" in order to avoid
thinking about the question; they.misinterpret the meaning of the
question; they launch off on an irrelevant discussion; they contra-
dict themselves--and in all these cases, the interviewer usually has
to probe.

Alertness to incomplete or nonspecific answers is perhaps the
critical test of good interviewer, and since no one can foresee
all the possible replies which may call for probes,*each interviewer
must unlerstand fully the overall objective of each question, the
precise thing it is trying to measure. Both the written instructions
and the oral training should emphasize the purpose of the question and
should give exam!' c lei inadequate replies which were commonly encoun-
tered during the pretest. By the time he or she is actually out
interviewing, the interviewer should have formed the automatic habit of
asking him or herself, after each reply the respondent give: "Does
thatcompletely answer the question I just asked?" 4

,

8 r'



When the first reel' is inadequate, a simple repetition of the
questLos, with proper emphagis, will. usually safice,to get a response

Ain satfactory terms. This is pa.Licularly effective when the respon-
dent has seemingly misunderstood the question, or has answered it
irrelevantly, or has responded to only a portion brit. If the respon-
dent's answer is/Vague or too general or incomplete, an effective
probe is: "That's interesting. Could you exp/ain that a little more?"
Or "Let's sve, you said. . . . Just how do you mean that?"

Throughout, the interviewer must be extremely careful not to
suggest a possible reply. People sometimes find the questions diffi-
cult, and sometimes they are not deeply interested in them. In either
case, they will welcome any least hint from the interviewer which will
enable them to give a creditable response. Interviewers miiet be
thoroughly impressed with the harm which results from a "leading probe,"
from any remark which "puts words in their mouth." To be safe, the
interviewer should always content him or herself with mere repetition
of all or part sf the actual question, or with such innocuous non-
directive probes as are suggested in the preceding paragraph.

The "Don't know" reply is another problem for the Jilterviewer.
Sometimes that response represents a genuine lack of opinion; but at
other times it may hid61 a host of tither attitudes: fear to speak
one's mind, reluctance to focus on the issue, vague opinions never
yet expressed, a stalling for time while thoughts are marshaled, a lack
of comprehension of the question, etc. It is the interviewer's lob
to distinguish among all these types of "Don't know" responses and,
when appropriate, to repeat the question with suitable assurances.
In one tase, for example, he might say, "Perhaps It didn't make tnat
too clear. Let me read it again"; in another, he or she might say,
"Well, lots of people have never thought about that before, but I'd
like to have your ideas on it, just the way it seems to you." Or,

again, he or she Might point out, "Well, I lust want your own opinion
on it. Actually, nobody really knows the answers to many of these
gsestions."

Qualified answers to questions that, have been preceded in terms
of "Yon-No," "Approve-Disapprove" or similar dichotomies are an Inter-
viewing problem which is actually in the domain of the study director.
At far as possible, the most frequent qualifications of opinion 'should
be anticipated in the actual wording of the question.,1If very many
people find It impossible to answer because of unspecified contin-
gencies, the question is a poor one. Most qualifications can be fore-
seen as a result of the pretest, and those that ere.nOt taken care of
oy revisions of the wording should be mentioned in the instructiess to
interviewers, with disections on how to handle such answers. In some
cpses, special codes may be provided for the most frequent qualifica-
tions; is other cases the interviewer may be instructed to record them
ai "Don't know" or "Undecided." In avoiding many qualifications in-
herent in the response to almost any opinion question, the interviewer
may find it helpful to use phrases such as, "Well, in general, what
would you say?" or "Taking everything into consideration," or "On the
basis of the way things look to you now:"



REPORTING TILE RESPONSE

There are two chief means of recording opinions during the inter-
view. If the question is pre4oded, the interviewer need only check a
box or circle a cede, or otherwiie indicate which code comes closest
to, the respendent's opinien. If the question has pot been precoded,
the interviewer is expected to record the response VerbatiM.

On precoded questionneiree, Orrorn and omissions in recording ale
a frequent source of intervieweri2rror. In the midst of trying to pin
the respondent 'down to a specific' enewer, keep his-or her attention
from flagging, remember which gueStion comes next, and the many other
prOblem5-that engage the interviewer's attention in the field, it is

surprising that he or she will sometimes neglect to indicate the
respondent's reply to one of the items, overlook someeKrticular
questpn, check the wrong code on another, or ask some other question
when lt should be skipped.,

the better the interviewer, the fewer the mistakes he or she
will make, but even the best interviewers will occasionally be guilty.
The unforciveble in is to turn in the interview as complete when it
contains such errors and omissions. The only certain way for the inter-
viewer to avoid this is to make an automati', habit of inspecting each

interview, immediately after ien completiph, before ho or she goes, on

to another respondent, to make sure that. dt has been fi,ded in accurately
and completely. Lf the interviewer is lacking any information, he or
she can go back and ask the respondent for ityif his or her questionnaire
contains any errors nr omissions, he or she can correct them on the'epot;
if his or her handwriting is illegible in plzces, or if he or she has
recorded verbatim replies only sketchily, he or she can correct the
weakness tight there. If he or she waits until later in the day, or
until he or she returns home at night, he or sho will have forgotten
many of the circumstances of the interview, or perhaps the prospect
of editing the whole day's work will seem so forbidding that he Or
she will skip the matter completely.

The importance of clerical errors and omissions can be impressed
upon the interviewer during training by pointing out that the question-
naire t' designed as an integral whole, and that the omission or in-
accurate reporting of a single answer can make the entire Interview
worthless. Thus, if for each question the responses of persons with
different amounts of education are to be shown separately, and the
interviewer neglects to record the amount of schooling the respondent
has had, that whole interview must be discarded in that pert of the
analysis.

In reporting responses to free-answer questions, interviewers
should be aware of the importance of complete, verbatim reporting.
It will often be difficult to get down everything the respondent
says in reply, but aside from obvious irrelevancies and repetitions,
this should be the goal. Interviewers should be given scmr idea of
the coding process, so that they can see the dangers of summarizing,
abbreviating, or paraphrasing responses. Unless the coder can view
the whole answer, just as the respondent said it, he or she is likely
to classify it improperly or lose some important distinctions that
should be made.



Inter-Yr...worn Ahosld be instructed to quote the respondent: direLtly.
lust an if they wore news reporters taking down the statement of an
Important offIcial. Paraphrasing the reply, summarizing it in the

, int:et-Viewer's own wordu, or "polishing up" any slang, cursing, or bad
\grammar not only risks distorting the respondent'n meaning and emphasis,
but alwo loses the color of hin or her reply. Frequently the verbatim
responses of individuals are useful in the final report as illustra-
tions of the nuances of attitudes, and they should not be abbreviated
or distorted.

Although it Is frequently difficult to record responses verbatim
without using shotthand,2 a few simple techniques can greatly increase
the interviewer's spee4-and.stha....extent, to which he or she succeeds in

the verbatim recording of responses. It is perfectly permissible to
ask the respondent to wait until the interviewer gets down "that last
thought tthat'u pretty interesting)," but in order not to slow up the
interview, the following devices will be found helpful for speedy re-
Lordrng. First:, an interviewer should be prepared to write as soon as
he or she has asked a question and to write while the respondent talks,
not wsiurng until the entire responne is completed. lExueriencea
interviewers often finish their recording of the prior, response while
they auk the next question and the renpbndent is considering hin or
horsreply.) Second, the interviewer should use common abbreviations.
Third, he Or she 'should not bother to erase, but should crises out in-

stesd. Fourth, he or Au may depart from the ideal verbatim recording
o the extent of using a telegraphic styles omission of "a," "the,"

and such parenthetical expressions as "well," "you know," "let's
see," will ordinarily not lead to loss or dAstorZ.ron of meaning. but

the interviewer should not speed up his or her recording by merely
jotting down key words hero and there. The connecting words and
phri.es see easily forgotten, and the recorded answer, even if it
means ;something to the interviewer , may ,priove incomprehensible' to the

coders..

It Is generally helpful if, on :die precoded questions, the Inter-
,

ewor reisn.t,s verbatim anything the respondent says to explai0 or
-Ilay his or her coded responses but he or she should not solicit

sulk comments. The volunteered remarks of respondents often help the
study director later in evaluating the meaning of the results and
warn him or her of any commonly held qualific.ations or dkfferences
in intensity of opinion.

Samplrng is an essential part of the interviewer's )ob. No

mstter,how precise and detailed the original sampling design, its
ecutron will depend upon the training and competerice of the inter-

.1,A I. a. .111.+,0,40

`Shorthand recording, although it has the advantage of more
easily achieving a verbatim report, has the disadvantagessf requiring
latex transcription, which May be vary ti.Mg-snsiim.sng and thus ex-

pensive.
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avoid error
if the

,v sewer nhoul

annigned in
ancountor,
the origtnal

stanon in w ich substitutions are al should be deseribed care-
fully 40 tha the sample will not be bta A' too free an exercise of
this provist 1

If the ample is of an area type-,-tha: is, it Involves selectmen
of ,iling snits within a given area accor.:ing to .'ome prearranged
planistorvalwers must be thoroughly trained In ,ts xecution. it has
been fouicl, example, that biasing urors may east v creep into the
listing of d elling units, and into th,71aupposedly ran 1 selection of
!tousoholdx' et d of individual respondents within those hOseholds.

Siase, to partienlarlv likely under quota samplitui, in which the
faterviwor elects the subjects.' It is espcially likely to occur
whutl quota,. are asaigne in terms of economic levels, th0 definition
of which larqely Unles ome restraint ID exorcised
lion ,the i itIrviewere. they wIll generally tend to pass tip pt+rsons who
"look unpli,aslnt, uninterested, or inarticulate. and to tWek out indt-
viduaIs they think will Ow them "good" answers. There is also the
langlir that .nloss area controls are introduced, too many interviews

c,nrcatxated in one neighborhood, with consequent 6verrepiesen-
tation c,( Bart iculat relt,gious, occupational, or nation.-4 groups.

It is (Icier/111.y holpful,,when a quota -typo sample i. used, to
live intervieoers informal quotas in terms of education aid to keep a
.'heck on this factor as the interviews are returned. Such n addi-
tionaf informul control will ensure some effort on the part

quo e ncta samples to-avoid the usual to of Inc 11,1Li2-

dents in --the lowest educational and socioeconomic
t the study director to caution any meMbor% of the staff
guilty of sampling bias of this type.

arty it out. Although the intetviewor's iespoto).ibillty 1;,

under quota-sampling coudit'onn, in which kie or le selects
nts to be interviewed, even under probability\sampling,
sho hats no freedom of choice, he or she must t careful to
and bias.

ample is predesignated.by name, for example, the inter-
' be given advice on how best to make contact with the
ividuals and hew to overcome any hostility he or she may
If a system of substitution .s provided fot oases in which
ly designated respondent calinot be interviewed, the cxrcum-

1eWotn Utilt1,1

too few res1,60

and .411 perm'
who sworn to ti

filAtAW. YACIta

Interview

viewer to into
of many or eve

the uunple

and recording (
1.rojudiLed or

dents and ,deist

The dangers of
ter. .vwers. Th

INTIrolMVED RY 'rue I NTi: RV I

r "bias"--that is, systematio differences from int,t-
-viewer or, occasionally, systematic errors on the part
all interviewers- -may 'enter not only in the selection

but also in the asking of questions and the eliciting
f responses. Interviewer bray is not simply a matter of
ntrained intervieg.exerting influence on their retijsi-
erately-or carelessly distorting the answers teRey receive.
ias cannot be overcome simply by hiring "impartial" in-
fact that an interviewer has strong opinions on the
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eunieet under eurvey Po ., not neceesartly mean that his or her work
will be biaeed. nor alp "_o the feet that he or -e has no strong shind
et itk,t her own ne'eeearily make hie xere-fier work fret from bias.

Mueh of what we ealijetervieweeras can more correctly be de-
, e-rtned as intetx.le-.'r diffmner<which are inherent in the fact thet
ieterviewerm are human beeegFi' and not machine' and that they do not all

work identically or eaftllibly. The feet that respondente, too,'are
telmin es .' -e:. :, weetrdikforing percept ions, )udgments, vend personalitees,

eimely eonteernae the differences that would occur even if the enter-
veee tex-ei%u, engeged in evalmating physical instead of human mater talc...

not expected, therefore, tha4 interviewers will unfailingly
e- eilel bas complete, comparable, and valid reports. Although a laree

neneer the more obvious t ypes of error art bias can be overcome by
.eyroerrate methods Of interveewer selexetion and training, some are

reeind to remain. Fortunately, however, it is easier fob the study
ditx-:t6r to LANcome aware of the biases of entetviewere, and.thus to
it,,o9lit their effects in hes or hex interpretation of the data than

it le for the clinician, the experipenter, or the participant observer
to eetvet his ;In' her own bias whon0e or she collects the data.

Aeeirmin an unbiased eel tionbf respondents, biap in 'e inter-

view eituation appears to come about through (1) the reseond Ats per-
eeett ei of the interviewer, and (2) the interviewer's perception of the
reepondent. We use the term.pere2rtion here in the broad sense, which
,meta.lize.i the manner in which the relation between interviewer and
lerontieis,t is influeneed and modified by their wishes, expectation e
xrle.ereoxiality structure.

There is an abundance of experimental evidence to prove that
blas may result, under certain conditions, regardless of anything the
rterviewer may do to eliminate it. Ise one study, 50% of a sample
.e eenelewteh reepondente told non-,Tewih interviewers that they
Ihouqht Jewt3 had too much influence in the business world, whereas
Tay :2% of an equivalent sample voiced that opinion to Jeueeh inter-
ieweee. Similar experiments have shown thac blanks will frequently
ex,wer differently when interviewed by white Ileople, and that working-
,laee re =p are less likely to talk freely to middle-class inter-

viewere. Stich effects can occur no matter haw conscientepusly the
xnterviewer attempts to be "unbiesed."

The magnitude of these effects naturally vatic,' with the.way in
welch the respondent perceives the situation. Thus, in one study, it
wee demonetraeed that blacks spoke more frankly with white interviewere
In New Vork than they did in Memphis, Tennessee. The interviewing

;44*.vived it differently. fly altering the resporsaeitts4 perception of
-ituatiosi wan "Oblectively" the same in both cetli,-15751--re4Pondoare :the ertuation (for example. by aeeuring him or her that -tits or her
name will not be recorded), these biasing effeets can often be re-
duced, but they can seldom be eliminated.

The study director should keep these matters in mind when he A
she selects his or her interviewers, and the staff should be w nod

of the dangers.. It is for reasons of this type that intervyl:ers are
usually instructed, for example, to dress inconspicuouslye4o tikit their
eiothes and appearance will not Influence lower socioeceeomic respendente,
to leterview the respondent privately so that his ok her opinions will not et,

kz.t,/
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iiieeted by the presence of soMe third person; and to adopt an informe
envereattonal rennet in an effort to Iachieve the best possible rapport.

Nat all interviewer effects operate threugh the,xepondent's per-
ceptson of the interviewer, however. Indeedt,seme espondents appear
t,be.totally =rune to even the most flagraht biasing characteristics
of the Interviewer. 'silly empottant.a source: of biaS are the _inter-
VAiNet'S percept:ons of his or her-respondent. Ns matter how standards ed
the questionnaire may be and neetatter how rigidly the interviewer may
Le inetrueted, he or ehe has much opportunity to exercise fr
of ehetce during the actuhl interview, and it is often his or her
perception of the rest ondentsishat determines the Inanrik.r in:which )'
or she elks the guestior, the; way in which he or ehe probes, his
nee lassification of equivocal respoinses to preceded questions an-
hss or her recording of verbatim answers.

Interviewers do not approach each new respondent in an st.

ered.fashtont Indeed. they Often have'strong expectations and stereo-
tepe - which are more and more'likely to come into play as they continue
interviewing. Oe the basis of their past judgments, or of prior anwerri,
rvceived froM other respoSdents,.they may, for example, quite uncon-.
sciousls cater to associate lace. of education with ethnic or relsgious
preludsce; or they may come to:anticipate a large number of 'No opsnions
reeeonsee frogs -the blacks they intervsew. Such expectations will almost
inevitably affect their performance. f

Thus. given the same "'No opinion" response from a wealthy business-

else end from a black housewife, they may probe the formers reply, to
tes'belief that an pprision,muet be kurktng there aomefiert?, whereas they
will routinely accept the latter's reply without proying and go on to
the next question. An experimental study has showro that when the
eame equivocal answer regaoding aid to Eurcpe wa,embedded.first in an
"ieelatioqint" context of'previous respenSos andothen In an "intere
easionalis" context, only 20% of the'enterviewers,classtfied it in .

interelationalist terms in,thef first .context, bizt 75% of the same inter-
viewers olasPifled it as internationalist in/the second context. Ex--

erirente on verbatim recording have also sheWn that interviewers tendt.' :m.:1e,ct from long answers &hose parts that most nearly conform to
their own expectations or opinione and to discard the rest.

A final. source of bias Arlene from the interviewer's perception of
rse sitshitren.- If he or she sees the results or the .survey as lesoible
threat to hes or her interests or beliefs, for example, the or she is
tike ;y to introduce bias. % if" he or she regards the assignment.as
umpeeSsble, he or she is almost bound to inttoduceibias. Such,diffx-
seines can best be overcome by profer motivation and supervision.

Since interviewers are human beings, Skich biasing factors can
reeves be overcome completely, but their effects can .be reducel'by
ssandardieing the interview, so that the interviewer has,, as little
fiee choice as possible. Thus, the use of a dtandard wording in survey
queeteoneesems to prevent the bias that would result if each Interviewer
worded thiv:guestion in his or her own fashion. Similarly, if inter"
viewers are given standard instructions on probing procedure, on the
classification^of doUbtful answers, ane.sc on, their' blaids will have
less char N to operate.



It should be not:ed, hoWever,that as-di4 interviewer's fkeedom is
rcbstricted, the opportunitieS for effective-use of his or her: insight
aro correspoOingly rStricted. Conversely, the'more responqtbillies
th4 iterviewer, 1.3 given for probing aid evaluating his or her fespun-
dentts opinion.' the_ more biai is lilsely to*pult. A compromise must.'
generally.be made. In-a study whose -results are to be. analyzed
Itatistically and quantitatively, andAn, which large nuMters of in-
experienced or hastily trained, inierviewmrs arevrelied' upon, it is wide
o iedute-.the interviewer's freedom of choice to &minimum by standard-
izing, so far impossible. every enRect of the interviex situatAm.' .

1;IXIS, in the sense that different interviewers will. not al7
$LTps bring back the care answers from equivalent respbndenti, ran never
tc4- fintircly the study director's main responsibilities
antra tai select, train. and suPArvii:-.. his or heir staff so that any net-
effect biai,will beat A' mi.ftimumo-and to be aware Of the possibil-
ixei. oi.bies as various points, so that. he or sate can discount their -

effe in his or her analysis.
.

y critics tend to exaggerate the significance of "interview
b "overlooking the fact -that social scientists are univeiSa4ly
44endent upon data that hav'e.been'coIlected-by meahs cst oial or
:ritten reports, and that thes;a reports, no: matter hoire collected, are
invariably subject to esseiltiaily the same sources of error and biai
a:.* are Oose/cp1ieL,tei by. survey intervielers., The clinician sine,
fr6quenfty./the experimenter depend upon oral reports of feelings,

behavior, etc.; and they, as well as the sophisticate
hparti%.1,ant observi,r" in another type, of investigation, are,,ust as
likely bias their subjects' responses 45 arn'the interviewers parti-
c.1;_at g in an attitude survey., The valor difference Is- that when the

spien.6-st has depend upon the reports of inthrviowers whom
r sh0/.-Ilects and trains, 'he or she 'becomes-more aware of the

dingern d difficulties. involved.
,t
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11.

,
Vats:

:SOU Dr,);B AHD ii,:etffTS r0R-.Dtpfh

t.:, Bo brief and simple in identifying. onesoff and one'is pairpoSe.
A . 4 ,

-2. e truthful. :.
. . . .

3.-. 'Be waling.to:go into det41-4f asko4. ,)

4. Be oareful to -cover future work needs in 00,intervieV.
5.. Be concerned%ingetting people interested insyTir project. '

6. tiote ki observers in,, the co unity and oplanization for,:assisr
v

Eapcd'in'the,stody.; . -- .-.,

.7' t

3. Got dotAtions down 4 soon as possible'dfter thp. interview,
71? P. "On.roffx- technique should be used in the inthrvik4ing process.

1, ,Note order oc.,apparently.disconneotrod information.

1P. Notes, ShpuTebe akfb4 aAd i#Mplete as pasp.iible,atithe be43nning. .
iI.:fteei--interpretations out of,deseriptioS'and'observation.
4.1. ice an analy,iSevezy eoht./ .., ft 4 .

%

1.4.'. blagram data frgn the Mat. day. .
. ,

.- 1/4.- :
t.

1.4i, Ova :n indeponlent4 outsIde criticism. -- ..
-.

. .1$. Ottase team research :Whe7saver7Postalble to provide a mutu4.as4st
,-

- an to cOuntorac%:. hie's. w.
. ( '`'

1,4:v. -Ncte that olten,those vfill appear hostile to the intervieWSItuat4oh _
are a prime source of thfcir,patlor. which s not otherwipg. orailabie:.- '.-..
.

... .

t
17. Itim0 4p contaCis'forluture refer-en-Ca 4nd (Ise., -

. ..- ,

. IT

t1

,

Rec..am Inkrolved and 1.!:&erseil Into. the system wifIch you are studying.

ilecoml identified wits; any. of tne.4r7ap.-; with whom you aro ister-,'( %-'
.. . . ,

. .

viewing. ., '
, .

$ aInterrupt acuon in, the system.-
i - ..0

4 Pass judgm-Nnt on events or people in the system. . .

. Try,to inflaence or intervqn6 in the system.

SA Lt afiCK451-ITEMS FpnIUTERVIEW iCHEWLE

-Islotei the IleckIist items will have to be chosen in relation to issues
that are promine'nt in your particular situatAn but,the'follo4ing list
maciht'to of ,help eise stimuloting ideas:

1.4 Disciplirte

2. '84$1c skills
a. - The reporting system' ,

4: Buildings and:facilitleiv;
5. Homa-Zaohool4community relations

:74-4:
4., Homework -

,.
,

I

7. IG.E, to4ta,Leliehlzig... It Anyftew,Instraetiofial organizatipnb or

approaches .

. ,

\
4

.4,44

r.

/'
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8. Costs and taxes
9. Bond issues

10. Lunch program
11_ Athletic program
12. PTA/0
13. Attendance area boundary.line .dhanges
14. Special Education program
15. Summer School program

9"



EVALUATION CRITERIA FOR DEPTH' INTERVIEWS

anterview'r Respondent

1. Conversational, relaxed ,

2. Explained the purpose of
the interview clearly

3. Gathered adequate
biographical data

4. Focused pn interview
objectives

5. Obtained referrals

6. Got specifics such as
names, dates, and places

,7. Got operational definitions
and examples to make issues
more specific

8. Used compa'risons to
sharpen issues

9. Overall depth of interview

10. Used probes effectively

99

Poor
-,-

Good Excellent

1 2 3 4 5

1 \, 2 3 4 5

1 2 3 4 5

1 2 3 4 5.,

1 2 3 4 5

1 2 3 4 . 5

1 2 3 4 5

'1 2 -) 3 4 5

1 2 3 4 5

1 2 3 4 5

COMMENTS:
1,



APPENDIX F

IDENTIFICATION OF COMMUNITY INFLUENTIALS



Identification of munity Influentials
(Individuals)

Name of
Individual

Bases of Influence Means of Identification -

Issue

.

Group
AffiliationsFormal-Position Economic Social Positional Reputation Decision

..

Involvement
(Sample)

-Smith, H. Councilman
Teachers
Union

X
Teacher
Welfare

Teachers Union
Dem. Party.

Repub. Party
Chamber of Comm.
Recreation Assn.
School Board

.......___

(Sample)

Jones, A.

I

S & L
Chairman

Expertise
Speaker

X - 14.

Sch. Budget
Soc. St.

Curr.
Bussing

4..

I

1 al44 1 A 1

0
o



Identification of Community Influentials

(Groups)

-Name of

Group

Bases of influence Means of Identification
Issue

Involvement

Influential
Individuals
AffiliatedFormal-Position _ Economic Social Positional Re utation Decision

(Sample)

School Bd.
X ,

t
X X

Budget
Organ.

Jones, A.

'Johnson, etc.

(Sample)

Recreation
Association

X
ii.

X X

Athletic
Prog., Sch.
Bd. Elections

Jones, A.
etc.

.:.

.
,

.

,
.

4
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Objectives of the Study'

This report on the Green Valley Public Schools focused on three

prinicparqpestions: (1) reasons for the failure of the. Marshall

referendum, (2) facility needs including information on alternatives

and priorities which would be supported or not supported in a referen-

dum, and (3) school - community relations. Some interviewing was done

on the overall strengths and problems of the Green Valley Public Schools

but normally in the context of the principal objectives enumerated

above. The Board also asked that several other items be assured

exploration in the course of the interviews as secondary Objectives

inclUding sources of information about the schools, the effectiveness

of the Newsletter, the concept of the "neighborhood school," and

transportation (as a school-community relations probleM), among

others.

Selection of Respondents

Respondents were selected from an overall list of over 500 names
0

(sometimes as Mr. and Mrs.) available to the research team. The 500

names were derived in the following manner: (1) lists of school,

town, village, and county officials,', (2) persons who were nominated

as knowledgeable and informed of school affairs, and (3) a random

selection of parents of children currently enrolled at the public

schools. Approximately 110 names were selected, and a form letter

(Appendix A) indicating the general nature of the study and its author-

ization was sent to each potential respondent. In the course of the

interviews respondents were asked if they would recommend any other

"knowledgeable or informed" people to whom the interviewer might talk.

Twenty additional respondents were contacted in this manner. A total

of 154 contacts. were made and 132 interviews were obtained. The 22

contacts who were not interviewed either (1) indicated that they had
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no knowledge of the schools, (2) did not keep two. or more appointments,

or q3) refused to be interviewed.

All interviews were obtained at a time and place convenient for

the respondent. The average length of interview was about two hours.

All interviewers had several days of careful preparation and training.

Interviewers reported an open, cooperative attitude on the part of the

respondents. Respondents generally viewed the interview experience and

goalS of the study favorably,

Findings

The following findiitgs will be organized into three principal sec-

tions corresponding to tlile objectives of the study. Because these

findings largely represerkt opinion and perception of the respondents,

they may differ from the factual circumstances in some instances. No

attempt will be made to.enumerate or count the frequency of responses.

Rather, an attempt will be made to interpret whether or not (1) an

issue exists, (2) the degree of consensus about a particular issue,

(3) substantial difference exist in the community(s), and (4) thoie

differences occur because of the existence'of social differentiation

or political factionalism.

The Failure of the Marshall Referendum

4 The failure of the Marshall Referendum can be explained in several

ways. The primary reason for the failure of the Marshall Referendum

can be attribut,ted to the general feeling among supporters that the

Board failed to integrate the Marshall addition into a. long-rahge

plan, explain the implications of the building at Marshall for the

schools at Greenleaf, Muir Woods, and Dunnela, and organize effec-

tively to get the "yes" vote out. Second, the long-term residents in

the Muir Woods, Greenleaf, and Marshall areas voted against the referen-

dum for reasons of "costs" and "taxes" in the "middle ore recession."

Third, potential supporters of the Referendum in the G;eenleaf area

103
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either voted "no" or stayed at home because the immediate school facil-

ity neediat Greenleaf-were not being met by the Marshall addition.

The dominant and prevailing opinion in the Marshall area Was in

opposition to building at Marshall for a number of reasons. First,

the addition to Marshall was inconsistent with the controlled growth

policy of the town board and planning commission. Second, there was

no desire to have children bussed into, Marshall when "all the inf9rma-

tioh indicates growth in other areas of the school district." In

short, Marshall was not seen as the center of population growth nor

did the prevailing opinion in the Marshall area want it to be so.

Third, a mistrust of the administratiOn and board of education pre-

dominated in the Maighall area. Finally, a general anti-tax and anti-

expenditure feeling in a.tima of recession also contributed signifi-

cantly to the defeat of the referendum.

Building Program Priorities and Alternatives

The most important finding is that the community as a whole is

uninformed and unaware of the school facility'needs of the Green

Valley Public Schools 1-1c1 does not possess a clear understanding of

the alternatives and priorities available. Exceptions would be hose *

who actively participated in the Marshall Referendum or the few who

have been actively and intimately involved in the public schools in

recent years. This finding can be generalized to adults who do not

have children in school as well as those who do.

Nevertheless, those who have children in elementary school did

have some opinion of the' circumstances related to "their elementary

school" and some perceptions about the middle school and high school.

. Similarly, parents with children in the middle school or high school

had some knowledge and opinion about their needs but little knowledge

or opinion about needs elsewhere in the District.

Dunnell Area. Respondents in the Dunnell area recognized that

the growth in the District will be primarily in the Muir Woods and

,Greenleaf areas relative to school facility needs. It is also under-
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stood that building-at-Muir.Woods,and,Greenlea would-alleviate some

present and future "over- crowding" at DU-linen. Yet, parents in the

aihnell area want the 5th grade out Of themiddie school and re-located

in their respective "neighborhood" 'elementary schools?, Dunnell parents

would like to see Dunnell expanded Only to satisfy the need fbr special:

purpose rooms (e.g. library) and/or general Classroom needs whigh would

not be satisfied by the new facilities aitiluir Woods and Greenleaf:

Dunnell area parents expect that Pine Tree would no longer be rented

as part of any building program. There is considerable pride in the

1Dunnell area which translates into support for the neighborhood

'schools. On the other hand, there,is confusion about the school

racility needs''of the District and how any alternative plan would
it

affect Dunnell. There appears to be no support for building at the

middle school'since it is assumed that the 5th and/or 6th grades should

be and would be removed from.the middle school. There is some support

for additional general classroom and vocational educational space at

the high school. The concept of a pool at the high school is not

seriously considered at this time.' There is some opposition to major

expansion at the Rose School site due to its "undesitabl.e" location.

Greenleaf Area. Parent respondents in the Greenleaf area were

consistent in voicing a need for a new elementary school on the middle

school site.: Such a school, it is felt, would meet the current and

anticipated growth in the Greenleaf area., Greenleaf parents generally

M1

shared the observation that_the 5th grade should to removed from the*.
. .

middle school. Adults without children in school were generally opposed

to a sestantial building program; yet, there was spore support for the

school at the middle school site. The only building at either the

middle or high sehdpol site which had some support in the Greenle4

area was the addition of vocational educafion space at the hj#00 school.

A final observation: the further away from the village of Greenleaf

the less understanding and support for a new elementary school in

Greenleaf, .and indeed, opposition ihcreased.

1 3

3



Rose Area. In general there,is some support for a new elemeptbry

school at or near the Muir Woods high school site. There is general

satisfaction with the size of the Rose SchOol i,f some unspecified
i

remodeling and/or specialized Space could be provided, In short,

Rose School area residents generally wanted to have the 5th grade

out of the:Tiddle school. The Rose area supported-the general class-

_reoM vocational educational additions proposed for the high school.

Again; it Mast be re-emphasized that Rose arearespondents had little

qpreciationwor
,

knowledg9. of the impact of building plans for Rose

Schbei and a. new school at Muir Woods on the rest 0,4 the District.

Like)flost of the other areas, people in the Rose area responded to ,their

perZegions of local needs.

Marshal/ Area. The .domiriant and prevalling, opinion among respon-

dentsin theMarshall.atea 4s to add "zero capacity" to their school.

While it was not frequently articulated, pit was quggested that,building

4. elementar y- school at the Muir Woods high school sate would alleviate

all _the problems 'in the Marshall area including -re-locating the services

and offices housed in the leased bank building. It was not clekr what

the respondents in the Marshall area would support at the high school.

Opposition was expressed to building at the Middle school. A small,

emergent group in the Marshallarea would be in siipportof "almost any

reasonable building program," but certainly this is not the current,

prevailing sentiment in the area.

Muir Woods. Muir Woods provided the clearest, relatively equal

split in sentiment concerning alternative building program plans.

The older, long-term residents generally responded that "we can make

do with what we have." Newer residents, mostly. with children in

.school,see a clear need, for a new -elementary school in Muir Woods.

This group would generally support any reasonable building program

which promised relief of what they vie.14.as inadequate current and

future school facilities, The former group generally rests their case

on the ques(tidn of "cost" and "taxes:" -Respondents in the Muir Woods

area are particularly uninformed of the needs 'ire the Greenleaf area or

1Q3
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the Dynnell area. , The divided support in the Muir Woods area could
\ ,..:

'possibly be changed _if an integrated, long-range plan for school con-
,

strubtion Would be developed. There appears to be virtually no support'.

fol. building at-the middle school but some support for-vocational educa-

tion, general classroom, and a swimming pool. (Those who supported. the

latter indicated that it would be "nice" but "wouldn't go.")

Summary. The important finding,it that the community as a

whale is not informed of the school facility needs of the Green Valley
x _

rublic Schools particularly as those needs affect areas other than
I,

th6ir loCal elementary attendance
/
center. Parents would generally

suppo t a building program which would benefit their "neighborhood

d/Xsen,o1" particularly'if'it could alleviate over- crowding and provide

a better educational program. Most parents also supported some building

at the High Schoor:--Kalia-ts without children In school and older, long-

tcrm residents were at best supportive of local benefits (except Marshall),

sometimes indifferent, but mostly opposed to a building. program on the

grounds of "costs" and "taxes," particularly without the benefit of a

long-range plan: Among those who were informed and who could articulate

theialternatives; the following table of support and opposition is pro-

vided.

Additional Findings Related to School FacilityNeeds

Another issue related to school facilities is the "open space"

concept at the midale school. The open space Concept is a lightning

rod of opposition across the Green Valley School District even among

t' ,e who would generally support both a school building program and

other innovative ideas and pkactices. Overall there is opposition to

the concept from the mainsteam of the community who express educe-
.

tionally conservative sentilments even while frequently advocating

liberal educational expenditure policies. That is not to say that the

middle school open space is not without support; there is. strong

-"enthusiastic support, but that support appears to be rather narrowly

based in the community. Other opponents generally focus attention.

on the need for more "structure" and the allegation that 5th and 6th

grade children should not be in an open space environment. The Board\



113

and administation of the District should take these sentiments and

valuei into consideration when entering into a building program in the'

future. '

1'

The\"neighborhood school" concept had considerable suppor_ through-

out the District. This was the case even when the interviewer would

3 frequently force the respondent to choose between the efficiency of

two educational centers (with high schools, middle schools, and elemen-

-
tary Schools.at the same site) and the less efficient five elementary

site plan (with two coMmon high school and middle school sites). The

criticiSM directed towakd "too much,blissing and "too many hours on the

/

bus"-also argued for support of the five elementary, neighborhood school

site plan. Indeed, parents frequently expressed the sentimenethat "WP

would rather pay tor better schools and more education than bus rides."

Size.was also a part of the support for small, neighborhood schoors.

Many criticized the idea that there was real efficiency.and economy

in the increasing size of elementary schools. Then, too, many new

arrivals expressed the sentiment that 'We left to get away

froe bigness in everything includIng schools. We don't want big

schools now." Finally, there is clear evidence of sharp distinctions

in community identity among both new and old residents everywhere

except in the Rose area, and in the Rose area there is a pride in their

local school which substitutes for a sense of community identity.

Fortunately, the five elementary school sites under consideration are

geographically located in their reipective "communities."

The issue of "overLcrowding" in the schools was also explored.

Themajority of respondehts have little first-hand or factual knowledge

opt-the "over-crowdine issue. Those who have are convinced of "over-

crowding" only in the school where their child attends. There is

little,district-wide perspective of the problem. Many iespondents

were aware but unconvinced of over-crowding at the high,school due

to the staggered shift and forthcoming,,double shift. Others think that

it is a ruse to panicjDeople into support of the referendum or an

efficient use of the school plant. Finally, the plethora of available

/
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rental space and small schoolhouses has caused some respondents to-
.

question-the need for a building program at all.

In summary, "open space," lengthy transportation routes, and

"neighborhood" schools are critical concepts when associated with the

school building pro.g/ram.

Recommended School Faciliky Plan

The following recommended school facility plan is based upon the

school facility needs and plate set forth in the "Johnston Report" and

the findings of suppoit and opposition among the residents of the Green

Valley School District.

Elementary Schools

a.-Build new, complete elementary schools at Muir Woods
and Greenleaf.

b. Provide'' for limited additions at Dunnell.,

c. Maintain -Rose at its present capacity.

d.. Maintain Marshall at its present capacity.

e. Remove the 5th grade from the Middle School.

f. Terminate the lease on Pine Tree School.

2. Middle School: Remove 5th grade from the'Middle School
and maintain at its"present capacity.

3. High School: Provide for additional capacity for both
general classrooms and vocational education.

4. Other

a. Retain an alternative high school at either the
Spider Trail or Naubenway site.

b. Move out of all rented space including the special
services center at Blooming Hills.

c. Close and sell the Jennings, Eagle Bend, Dundas,
.Grelton, and Naubenway or Spider Trail prop'kties.

d. Utilize/the existing Muir Woods and Greenleft
facilities for storage and offices.

112
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A Table of Support and 0) osition

Building
Alternatives
and Priorities

Support by Areas of District

Dunnell Muir Woods Rose Marshall Greenleaf

Addition to
Marshall Elem. No Yes/No No No No

New School Not an Not an
at Greenleaf Ye s

1
Yes/No Issue Issue Yes

Limited Addition Not an Not an
to Dunnell Yes /es/No Issue Issue No

New School at
Muir Woods Yes

1
Yes/No Yes Yes/No No

Remodeling at Not an Not an
Rose . No Yes/No Yes Issue Issue

0
High School
Vocational Not an
Space Yes Yes Yes Issue Yes

High School Not an
Classrooms Yes Yes Yes Issue No

High School Not an
Pool No Yes/No Yes/No Issue No

Middle School
Addition No No No No No

Close Not an Not an
Pine Tree Yes es Issue Issue ' Yes

5th Grade Out Not an
of Middle School Yes Yes/No Yes Issue Yes

Retain

Alternative
High School Yes/No Yes/No Yes/No Yes/No Yes/No

1Only after needs met at Dunnell School.
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In considering the activities which will help solve existing probleMs,

it is essential that the school staff consider the following guidelines:

1 The entire school needs to be involved in, creating good
home-school-community relations. Teachers; aides, students,.
and parents, as well as the principal, must be involved in
the home-school-community relations program;

2. The entire community must also be involved in creating good
home-school-community'relations. Tilt, school community

includes more than the parents of students at the school.
Senior citizens, business people,' parochial school parents,
and parents of preschoolers are important members of the
school community;

3. Good home-school-community relations iliclude more than mere
communication with the school community. Good two-way com-
munication netween the community and the school is essential,
but it is not sufficient. The creation of a supportive re-
lationship requires community participation in decision-
making, community involvement ,of time and resources in the
school program, and resolution of school-community problems
which exist.

A series of simformations designed to provide practical, hands-on materials

to improve home-school-community relations are being developed by the R & D

116 Center's Home-School-Community Relations Project. There are six simforqations

in the current series:

Simformation 1: Introducing Parents to the Wisconsin Reading Design

Simformation 2: Organizing Volunteer Programs in IGE Schools

Simformation 3: Home-School Visits

Simformation 4: Depth Interviec4 Handbook

Simformation 5: Reporting Student Progress

Simformation 6: Planning, Conducting, and Evaluating Parent-Teacher Conferences

'These may be obtained from the CCL Document Service, 1025 W. Johnson Street,

Madison, Wisconsin 53706.

1'F

B. Dean Bowles
Professor and Faculty Associate
Research & Development Center
University of Wisconsin-Madison


