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s~  Introduction

s

The world of children’s books is active and growing. Each yeatinthe
U S nearly 3,000 new titles are published, and more than $200 million
is spent on hardback and paperback copies—a process that has in-
volved hundreds of editors, writers, and illustrators, as well as reviewers
and booksellers Since the turn of the century, the growing field of chil-
dren’s literature has encouraged publishers to produce many high
quality books Libraries and schools have supported these efforts by
developing individualized reading progrdms and by promoting arcu-
lation of chlldren s books. .

Writing {@®&hildren requires the harmonious blend of craft and
talent, skill andiintuition, knowledge and wisdom that characterizes all
creative work. In children’s books, information 1s presented 1magina-
tively, plots are tightly organized, with behevable, convinang charac-
ters, themes reflect umversal concern, and language choices and writ-
ing styles are determined by the intended audience. '

“This fastback tells the story of twentieth century children's books 1n

the U S., beginning with a discussion of the values of baoks for chil-
dren It describes the genres of children's books and reviews the major '
historical events of the century that have influenced thematic content
of these books It concludes with ways children’s books can be used 1n
classrooms and lbrares, with speaal attention given to the}r use in
promoting intérnational understanding.e

No discussion of children’s books can.replace'the reading of the

. books themselves. Many titles and authors are included to provide a

startin, pomt for the reader who is ready to un ertake a new adventure
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in the world of children’s literature The ulzlmate a,dvemure_._ofcourse, )
for a reader of any age, is to enjoy a book and then to share it with a
child. o .
Readers will recognize that the development of children’s lterature
*  inthe U.S. Jdosely parallels the 75 years sincé the founding of Phi Delta
‘Kappa 1n 1906. It1s fitting, therefore, that this fastback is one in }ﬁle
‘speual Diamond Jubilee series, published to celebrate Pﬁl/ﬁelta.
Kappa’s 75 years of service to education. These same 75 yéars of ‘chil-

dren's books are a legacv for the young. .
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. The Value of Books for Chlldren

Chlldren are first introduced to books when, as mfants they sitwith
'Mom or Dad, or an older brother & sister, who reads the words and
points to objects on a page. Many infants have “read” Whstle for
: Willie (Keats) by pointing to the doggie and the ball on every page.
' " Never mind that the “ball” is a traffic light, toddlers will still call it a
< ball until much later. Books read during these early years are Jeturned
to for erijoyment and delight many timés before schooling and formal
r ‘learning begin. i .
’ Reading aloud, adult ta child or child to adult, fosters language
L growth, for it permits the child to hear the sound 5f written language,
to hear the syntax of written sentences, and to listen to the resonance of
the words. Language learned from an environment of books exposes
| children to word choices of auth(rs with different linguistic back-
- grounds, of different dialects, and even of earlier times. A writer's=style
‘ ‘ may include uriusual sentence structures or words seldom used in
speech. Whether a child reads or is read to, the exposure to literature
enhances the acquxsmon of more complex language structures. A four-
year-old explained, upon learning that her uncle's favorite cat was
mlssmg “Don’t worry, Uncle Tim, he’s gone out in the world to seek -
[ hlS fortune.” The words she selected and the syntax she used indicaté
| * that she learned them from books, probably from traditiohal folktales.
T L Books introduce children to ideas. For a very young Chlld the idea
may be as'simple as lear‘n»mg to fasten buttons, as three-year- -old Raedid
[ "1 after reading Sara and the Door (Jensen). For an older reader the learn-
| ing may be as complex as understandmg the use of lasers as in Kettel-
} ' kamp § Lasers: The Miracle Light. Repleated readings of a variety of
|
|
)




books that develop sinulat concepts chanfy and reinforce important
ideas ‘
Books and expenences reinforce each other. Fiy e-year-old Jessie
_and her mother had often sung " Go'Tedl Aunt Rhod) from The (}reat
song Buok Johny Jessie particularly hiked the part about the old gray
goost who died 1 a nullpond. When the Inttle girl visited an old-
Tashioned grain null, she observed withanterest the grinding stones
and the flour that came from the grain, then she looked out the mill
window and saw the water She noted with satisfacion, "Now Tknow

®
what a mullpond 15" The word from the song book had become real

Expenence provides concrete meanings for words in books, and books
provide socabulary thathelps ¢hildren to express what they experience )
"1 hrojthuut their growing years, buoks transport children through
timie, spdcc, and mood. They discaser the excitement of new countries
and anes; th’"ru places and happenings, different cultures, and vari-
eties 1n hf(st\ les. These wondrou$ voyages through books can begin at
- any age, but for children each 15 an exating new ady cmurc,m}‘ul they
choose to dlose the book - . L
Books are 1mportant,sources of information for the curious child
awho wishes to pursue existing interests, to open new areas of inquiry,
or to learn ngw shills. Nine-year-old Karen Iearned to gketch dogs using
how -to~draw books as’her teacher, twelvesyear-old James learned the

« fundamentals-of dyg vbedience tmmmq by readmg three books As he
trdined his German shepherd, he tumcd reguldrly to the books to clar-
ify points and w make suge that hxs procedures were cotrect ’

As ydungsters wvisit new places, they s€e geological structures,
plants, and animals_that are ynfamiliar to them They meet people of
different ethnic groups and cultures. Books provide information about
these regional diversities and supply the background for understand-
ing historical or cultural distinctions. Travel and vacations become »
more meamngful when an’appropniate book 1s packed in the suitcase
with the camera. ) . {

During the eariy years of a child’s life, critical events takeplace that
can be emotionally upsetting. A sibling 15 born, the family moses toa
‘new home, a stay in .the hospital is necessary. Books read before the

* N

antiapated expenence an preparc the (hld and mahg the'approach-

- . ¢
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( ily accessible source of beauty 15 refreshing,

.

. )

.
ing event sainething that is accepted and natural rather than rejected
and feared Books provide access to lhe feehngs of others. Through
identification with a character 56mouons andf}‘m\\ that character copes
. with those emotions, a child takes the fxrst steps in dewlupmg empathy
and compassion. . .
Last, there is much beauty in art and language to be found 1n chil-
dren’s books Authors and illustrators offer chldren a_nch treasure of .
}crbal and visual 1mages that helps 1o develop then aesthenc apprea-
auon In an era when children are surtounded by banahms this read-
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"Genre in Children’s Literature

’ ?
As with adult literature, there are several genres of children’s books,
distinguished by charactensucs of style, form, and content

. . P
Fantasy ¢

‘ Inbooks oflfamasy action , ime, and spacg are not limited by the
l(ms of the physical world. Animals talk, people fly, minutes or years
‘are endless or disappear completely. While even very young children
realize that such a story couldn’t "really happen,” they, like adults,
delightin fantastic adventures, which ate not unlike their own internal

fantasizing. -

”

b Y

Realistic -Fiction

Characters in realistic fiction eat, sleep, walk, goto scktool, and have

no suernatural powers. They are “just like me.” Settings are often
townsand uues houses and farms, schools and playgrounds—places
with wluch chxldren can readily identify. Events are governed by uni-
versal physical laws as real people have experienced them Life’s prob-
lems are potrayed with soluuons that are possible within prdinary
human capability. Most children like books with characters like them-

, selveswith whom they®an casily empathize,

Historical Fiction ’ "y
Stories set in the past, against the. backdrop of actual events and
people and that repllcate the conflictsand valuesof a paﬂxcular eraare

EMC
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called hastoriadl frenon. The main chazactets in these books are usually
ficttonal, with significant hustorical events scrving as catalysts for plot
activaty and famous people of the time serving as peniphaal chadacters.

. \ \
Traditional Literature '

This large genre includes folktales and fary tales, legends, myth,
fables, apd tall tales Traditional igerature has 1ts 100ts 1n the andient
art of story telling, which orally passed on the experiences, beliefs, and
values of groups of people from generauon o generanon In trads-
twnal tales, certamn motifs appear again and again. three wishes, three
trials, magic objects, transformations, spells, supernatural powers, e

Certain language conventions are used inttrachiionall literature
with prescribed beginnings and endings. " OncC upvna ime,” “Along
tme .u;p *"and “"Théy tived happily ever after.” Characters are flatand
plotde elopmentis predictable. Good is tepresented by the young, far,
and bgautiful, while crones, witches. and dragons are evil.

N

«

Bfography

Children enjoy stories of the lives of real people. In the past, biog-
raphies for children usially incuded only the childhoud and early
adult years of lamuus people and focused on pusitive pe l”b()n.llll) traits.
Brographics for chuldren published today show people more realisti-
cally, with their weaknesses as well as their sm’:ngths‘

*

Information Books
There 15 a large collection of chaldren's books that deal with factual
information Many cover histurieal or saentific topics. Others deal
with (mf.ls or how-to-do-it projects Subject matter ranges from the
simple to the complex. Such buoks are written ata w ide range of read-
ing levels.
4

.* Poetry . *

The language of poetry has a special abpc;l to children wath it
rhythm, rhyme, and repctiion Chaldren's })oury booksinclude hmer-
icks, nursery rhymes, free verse, haiku, concrete, and narrative forms.

O
ERIC . g



Picture Books
Ay ;,(Su of hitcrature may bea picture book. Insome, pictures sand
e dre conen cdasaw hulc the author and artst work in lose co-
gperanon w commurticate cortam ideas In others, the pictures extend
and expand the wdeas i the et or conversely, the text idtnufies and
explans the protures, nsome books, pretures are sumply used to iilus-
tre afow inadeuts butare notcentral to the understanding of the total
work T herearenow books published thatate only prctutes. They tell a
story visuaily, butan adulf ot child has the creative experiendd of pro-
viding the text. . - .
Illu,su ators of chuldren’s buoks use a variety uf mediainduding oils,
. r\lu s, water color, collage. penand ik, scrat hboard, pho(oqmph) ‘
woudeuts, stone lnhugmp,h\. and u.m)ns Styles range from realistic

to abstiact, o mioddm to classic, with ¢Very possible nuance and
Santation. Today's color e production technology makes available the
creduve work of ldlememsls to readers of a]l ages.

-’ Chaldren need exposure to all genres. While each child wall have
favorutes, the ¢ aperience of reading (or of being read to) the many forms |
and styles of children's Literature will nurture their language des elop-

“Ynent, enhance their Literary tastes, and perhaps most important of all,
provide hours of enjuyment now and 1n the future. Fortunately, as we
shall see 111 the next section, there 1s a wealth of chuldren’s books The

challenge for parents and teachers 15 to make all types of books acces-

»

. .

sible to children. -

ERIC . . '
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Historical ,Perspectives o

¥ I
This brief chronological overview highlights the development of
Amenian childrgn's books in the first eight decades of, the twentieth
century,

. “ .
~’

The tenmry Begins
- Fortunately, Americans continued to lmport books from England
long after they refused ‘to buy its tea. British writers and lllustmto?s
were well known in the U.S. Beatrix Potter's The Fale of Peter Rabbit
(1901), Rudyard Kipling’s Just So Stories (1902), Kenneth Grahame's
Wind n the Willows (1904) were favorites and continue to be so. Also
published during thfose years and still popular were The Secret Garden
(1910) by Frances Hodges Burnett, Peter Pan (1904) by J. M. Barre, and
the fairy tales of Hans Christian Andersen. Thesc authors abandoned
the sticky sentumentahty and the heavy did ucism of earlier children’s
. books. The stories were excmng, thE éfltures were daring. They
entertained and gave enjoyment to chiildren.
_ Armong Amencan writers of a slightly earlier period was Mark
Twain, whose The Adventures of Tom Sawyer (1876) and The Adven-
tures of Huckleberry Finn (1884) are sull being read. By the first decade
of the céntury American writer and illustrator, E. Boyd Smiith, was
gaining recogmuon His The Story of Noah s Ark (1905) was pro-
claimed as the humorous book of the year. Smith's illustrations were
. dellghtfully detaifed, his text lively and, witty. Other Smnh books for
boys and girls were Santa and All About Him (1908), The Farm Book
{1910) and Chlcken World (1910). The latter describes the life cycle of
chickens and uses bold pactures and brilliant colors. Many regarditasa
forerinner of modern inférmatian books for children.
Jnundating the juv@ni‘lc book scene at this time were the fifty-cent

15,
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-
nuvels produced by 4he Stratemeyer Syndicate, ¢ g Tom Swzﬂ.’ The
Rover Boyvs, The Motor Boyy, and The Bobbsey Twins, These were
series buoks, cranhed vut by hurad writars, who were given stock charac-
ters and a plot outhine. Fhey dominated the market and capturéd the
minds and money of young rcaders, much to the dismay of Lhnldrén’s
Iibranians who werc atemptmg (o promote qualety literdture Even
now The Hardy Boys and Nancy Drew thnive, hiving thiough han-
rasing advgntures in which the adolescent heroes and haomes alw ays
win .

Juvenile Departmeits Started
* Iwoevents in 1919 worked o coumnter the influence of this so-called
fifty-cent fiection, The first was the observance of Children’s Book
Week, a campaign devised by Fredend G Melcher, execunve secretary
of the American Buoksellt's AssvQation, to promote chuldren’s hera-
ture and to improve the quality of hooks available for chaldren. Each
. year since then a thane has been selected for Childien's Book Week,
and artists are ivated W iterpret i through posters, bookmarks, and
uther matertals, This ubservance has been hghly successful and has
served as « model for Book Week observances in other countries.

- T'he second event was the estabhishment of the first juvenile d(l’p‘m-
ment by a 1S publisher, the Macmillan Company  Louise Seaman, 4
tachar from New Haven, Connettcut, was appointed deparoment’
head In 1922, Doubleday, 1ecognizing the.success of a competitor,
formed 1ts uwn jurenile department with May Massee as head, These
new department heads worked (losely waith hbranans and formed a
ml{gmud'llm( brought sitahity and creatinaty to dhldren’s book pub-

-hishing. They atracted talented winters and tllustrators. Wnting for
children became respectable and profitable. Soun other pubhshers
formed jusamile departments, and libranans organwed sepajate chal

. dren’s tooms with fanitines designed especially for the needs of boys.

Y :md gnrls

. k\,, .
Awards Established for Children’s Books

I he Twenties and Thirties brought other developments thdtanflu-

eticed the field of chaldren’s hiterature sigmficandy. In 1922 the New-

FRIC - . 14" ~ ~

A ruText provided by Eric .«
s 7

e




. bery Medal award was established. JFhis award. donated by Frederic
G Mclcher, s presented ainmially to the author of the most distin-
guished contribution to hterature for children published in the U S.
during the preceding year The award s named for John Newbery, an
eighteenth-century English publishér and bookseller. ‘

In 192t The Hourn Bouk was established as a pubil(dlion forreview-
ing books and providing recomimended lists of chaldren’s books. This
journal, now The Horn Book Magazine, and sull a primary ‘source of
mformation on children’s books, giew from the work of Bertha
Mahony Miller who operated The Bookshop for Boys and Girls 1n
Boston where she had been 1ssuing suggested book Lists since 1916. At
about the same tune, Anne Carroll Moore of the New York Publi
Library “began reviewing and promoting duldren s buoks 1n The
Bookman and tht New York Herald Tribune, 1 dtu her reviews were
p}lbllbh(d i The Hurn Book and othe, 1 periodicals. These reviews and

v recommended hists of. children’s b,ool\s helped 10 sh(np( the future of
the children book pubhshmq industry

In 1938 the Caldecott Medal award w as established to honor the
tllustrator of. the most disunguished picture buok for children pub-
lished 1n the U.S. each year. This medal, also donated by Frederic G.
Melcher, and the Newbery Medal, are Both administered under the
suptryvision of the Assouation of Library Services to Children of the
\menu\m Library Assvaation, The pre SHgE attac hed to these medals
has been pnstrumental in raising the qualnty of dll books for children.

Standards Established for Children’s Books

In the 1930s Alice Dalghesh, writer and children’s book editor at,

Charke Scribner's Sons, became concerned about the competition for
dulx?(x\'s ume created by the advant of radio and other diversions such

as autumobiles,' Fhey presented girls and boys from * reading as much

< .as théy used to,” Said Dagliesh She urged that teachers recognuze this
wompetition, and provide more time 1n school for the free reading of
dehightful children’s buoks, which could take the place of "'dull, unin-
$pining textbooks " Dalghésh also behieved that modern soaal ath-
tudes should be depicted in children’s books and urged that books pre-
seht hife "2 hittle more as it really 1s.”" The record isn’t specific about

QO m
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w hat sucial attitudes she wanted to see in b_m)ks Whether hers was a
sotce calling funds, and none wo assu(inly,fur modern realisuc fic-
‘on ot {or mnote positave ticatment of minonties is not known. Whats
‘knu“ n 1s that she believed that children could d:ffcrenu.uc l)emeen
| fact and fantasy and deserved both. Chaldren’s hooks, she felt, should be

lequal to thé clear thinking of therr readers. . .
| 4

| Using a phrase populanized by a poligeal 1ssue of the times, Elisa-

beih B. Hanulton 1n 1938 outhined a 'gold standard” of wnitmg, for
" hildren.? Hamilton wasinterested 1in (lmr‘\hmn}t strgng story value,

|
. oniginahity, and sumulation of the imagination, She felt that suence

. writers could be both scholarly and interesuing through use of pnmary |
sources and dramatic wniung. She argued that young people, not yet
reads for adule books, but beyond the agewf chaldren's books, needed

thar own books of quality. This 1dea was later expanded and dcwl

J

‘ oped by Vernon Ives, edptor at Holul.:y House, who m 1947 dclmea(ed
| the transiuonal steps from children's books to booky for the adoles-
wnt.' From these concerns there grew a new category of both fiction

and nonfiction books written expressly for adolescents.

: There ts httle evidence that the flounshing children’s book business
prior w World War I was sensiuye to those socal issues that surfaced
. 1n the Sixties and Sevenues. Dalgliesh and Hamilton, in ther alls for
“modern soaal attitudes” and hiterary standards, did not mention the
mussing or stereoty ped images of black childrenin books. However, (l}l\
situation had not gone unnoticed. A
In 1941 the Nauonal (‘ounul of Teachers of Engllsh pubhshed We
Butld Together, 4 Reader's Cuzde to Negro Life and I.ztefaturefor Ele-
mentary .and High School Use under the editorship of Chatlemae

Rollins. This volume gave parents and teachers a hist of good books
th.ﬂ presented blacks as human beings and not as stereoty pes. The total
" hstindluded vnly 200 titles. A helpful feature of this volume w as its dis-
cussion of the cntena used for selection of the books on the list The
second ediion of We Build Together, published in 1948, comained
more than 500 titles, an indication that some progress was being made
in the hshmg of books that presented positive images of blacks

Another person concerncd about stereotyped portrayals of bld&(S n
vAmmc.m hterature was S(erlmg Brown, who produced The Bronze

EMC 16 "
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Buuvks 1n 1537. published by the Associates 1n Negro Folk Education.

This wotk was 1eissued 1n 1969 by Arno Press, a division of the New ’
York Times €ompany, under the utle, TheAmencan N'egro His His- *

tory and L:tem?ure It stands as'a Tandmark n hd\mg wdensified the

categortes of black stercoty pes in ATemd’n literature.
.
. A ¢

The War Years “ ~,

— World JWar I disrupted 25 yéars af prospernty for duldrcns books
Cnittcal paper testncuons, which requited euts i pm(!u(uon, raised
numerous questions, Should webl-known books beregnnted a(.(he sdc-
nifice of bringing out new_utles? Should bOul\b with ‘immediate' com-
meraal appeal be given pre(edeme over books of’ quality that often
takera longer tme to become estabhshed 1n the bookselling marke?

Margaret Mary Clark, head of the Lewis Carroll Room at the *

C lucl.m‘(} Public Library, urged that the pubhmlwn of new tides be

~conunued. Never had there bedi murt\\ced for new bogls on current

topies. Boys and girls of upper elementary ages needed up-to‘date in-

formatior on countnies that were hittle known prior 1o thé war Clark

felt that cuting backwn new titles was unfair to authors and i1llustra-

_tors and dlsu)umgcd newtalent, which had been. cultivated by the

Newbery and Galdecott Medits ,{nd the €hildren’s Book Week promo—
tions.

’ _ Grace Allen Hogarth, eduior of cnldren’s books for Houghton

Miffin wrote thy pubhshers, booksellers, hibtarians, and teachers

should work together o subve the problems imposed by the w ar.*Buoks |

chosen for publicanion should meet the lighest literary and artistié
*standards. Saenufic and technical books should be accurate but writ-
ten at a level appropriate for youngre dders They should msplr( agwell

as impart know ledge. ’ °
Hogarth recugmeed that speaal effort was néeded o proQuace attrac-
tIve books in the face of wartime restricuons and that post.ll curtail-
ments cdub(:d chfficulty 1o distribution and promotion Overtime work
¢, and careful planmng were necessary to offset wagtime constraints In
‘ addinon, sdid Hogarth, programs in libranies, schools, and withparent
groups should conunue to dlspldy dnd prcscn[ matenals that were

. dvallablc s ®
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In sprte of the war, stanstics indicate that the propornon 6 chl-

dren’s titles actually micreased compared to those for adults. Inthe first

- quarter uf 1941, overall book produg uundrupp(d2_ %, while children’s
titles mcreased by 7%. The U.S. was not alone 1in understanding the
importance of hildren’s books during those cruaal tunes. In England
children’s ndes had increased 30% since the beginming of the war, and

m the Soviet Union 40 new titles, each with a print run of a milhon

opies, were issued dl:gwfm n that naton was fighung for s
sury wal .lgnnst Nazi Germany

While informing young minds was a sertous, consideration’ in
maintaining children's book production during the war years, it was
also true that these books were profitable for publishers. The large,
imtial inmvestment was generally recovered on the first prinung, sub-
stantral profits were realized on subsequent printings. Well chosen

« chifdren's books stay 1 print funger than adult books. For example,
the 1941 Newbery Award winner, Armstrong Sperry's Call it Caurage,

* sold 20,000 1n the first 12 months after publication. In 1980 1t1s sall in
prnt and is sull selling.

()(hcr books of quahty and lasung value were pubhshed dunng the
cntical wartime years, among them were The Little Farm (Lenshy,
1942)," Make Way for Ducklings (McCloskey, 1943); The Little House
(Burton, 1942), Luttle Navajo Bluebird (Clark, 1943), Yonie Wonder-

" nose (de Angeli, 1941), The Hundred Dresses (Estes, 1944),

Even with the wartme restnictions and problems, there were

innovanons 1n the arena of cluldren’s books. In 1945 the Chuldren’s

Book Council, an orgamzationi of ¢Inldren’s book publishers, was

» formed to promolg children’s books on a year-round basis and to
assumeﬁr’cspunsnbx}&y for planning and orgamaing the annual Chil-
dren’s Book Week. The Counal continues to be a useful source of 1n-
formation with 1ts news bulleun The Calendar 1ssued every eight
momhs and tts biennial editions of Children's Books dwards and
Przes. . N

Andther successful pubhshing enterprise was launched under the
stringent wartime conditions. In the fall of 1942 Simon:.nﬁd Schuster
published 12 titl(':s of Little Golden Books. By. August 1943 more than
two milhon copies had begn sold, and the publisher héld back orders
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for another two milhon With their immediate success, the Lattle
Golden Books were fullu\\al)) Gaant Golden Books, Big Golden
Books, and Favonite Golden Books Duning the catly years, some of the
finest 1llustrators of the day supphed the artwork for this new gold
mine. Ahlong the best known were Garth Wilharns, Leonard Wes-
gard, and Feodor Rujanshovsky. The Liwle Golden Books have changed
over the years, notalways maimtaining the quality of earher umes, but
stull commanding a large share of the popular market for chaldren’s
books. -

Post War Expansion \

With the end of the war a period of expansion began far the book
publishing industry on an imtetnauonal scale. In March 1945 1t was
~announced that Pocket Books would be published in Braal.» The com-
pany, financed by Branilian and American minml. proposed to supply
boouks that were edited, n\ai)sldled mnto Portuguese, published, and
printed in Brazil Plans werd also made to form simular Pocket Book
(/,ompanics in Spanish-speaking South American countnes.

Chaldren’s books in_translation began to appear, family stories and
biographics were plenuful. Outstanding picture beooks that reflected
changing times wae pubhshed, among them were The Two Reds
(1950) by Walham Lipkin with pictures by Nicolas Mordinoff, Peturnia
(1930) by Roger Duvorsin, See and Say (l‘)))) a prcture book 1n four
languages by Antomo Frasconi The .nmslu looks were new, the ideas
fresh, the d(’sngns'ﬂ\: ing, Pu‘m ar edULatioN-CLNSAOUS PATE NS, €AgeT
o provide good reading matertal for therr tapdly growing famihies,
welcomed the books. ’ .

New talent armved on the scene. Swiss artists "Hans Fischer and
Felix Hoffmann created illustranons for new editions of the old tales.
Karla Kuskin's first work, Roar an}i'.\[me (1956), a product of a design
project at “le University, was published in 1956, Tonm Ungerer and
Maunice Sendak produced their first books during the Fifues, while the
much loved Charlotte’s Web by E. B. Whnc made 1ts ‘ppcdmnce n
1952.

The launching of-Sputnik in 1957 caused national concern that
\mcmdn (hldren were falling behind Soviet thldr(.’l’l n science and

o
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mathamaties Fedetal funds wore made avarlable in the late Fifues o
supply buoks in ll;us( subjects Publishiery responded with mass pro-
duction of mediodde works 1 his funding had hide lasting impact on
quahty of books. When the funding melted away, so did the weak
material, butat left a legacy of increased interest in science, math, “"9
uther arcas of saenafic inquity that would lead to the publishaing of
sume sigmificant .iud‘c.\uung books 1n those arcas during the Seven-
tes. * .

A

The Sixties: De’c‘a‘de of Change . ' :

The decade of the SixtiTs farked 4 dramatic change i the subject

k)

. matter of Lhildre('}'s books. Sume editors and hibranans had been call-
!

ing fur an expanfled 1ange of opacs in children’s buoks since 1929 with
few results. The soaal dimate of avil nghts marches, anu-war pro-
tests, and young adults expenmentung with alternative hifestyles now
made possible ,the pubhicauon of children’s’ books that dealt with
death, sex, drugs, divorce, and physical and mental handicaps. The
change was lutldcd by the publ.u.mpn of Harriet The Spy (1964) by
Louse Fitzhugh. In the book, Harrieg talks about her first menstrual
penod and in a conversation wyth het mother, says ““damn.” Shock
waves reverherated through children’s ibrary rooms around the coun-
try. When the waves subsided, a new era had emerged.

In the years that followed, subjects that had once been tabooin chil- .

dren’s books were no lunger shunned. Mepstruation and surcide, two
1
topics within the experience of many Lhnlartn, appeared 1n bouks of

modern reglism. Informaton books dealing with death, duldbirth, use

and abuse /bf drugs, divoree, and physical handu:aps became available.

Itw .ns/k!unng this penod that the isspe uf stereoty ping and dascrima-
nation o? minorities and females in children’s books became a matter
of great/concern. Black people n &‘ ii(';ln had long been aware of
biased yreatment 1 books. The late’ Whithey Young, Jr., executive
director 'of the Urban League, publicly charged that U8, trade book
publishers omitted black children from books. Naiicy Larrick, past
president of the Internanonal Reading Assoaatiop and prohific writer
in the ficld of children’s litcrature, began aninvestigation to determne
the extent of the omission and the validity of Young’s complaint.”

+
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Reponses from o surfey of pub]nah(n.is ho were members of the Chil-
dren’s Buok Counal, and an exammation of moie than 5,000 books led -
hier to conclude ‘guilty as charged " Larrick, in the 11 Septem ber 1965
1ssue of Saturday Reu teu, reported that of 3,206 trade books issued by 63
publishers in a three-year.period only 3 19 1ncluded black chiracters,’ an
Wverage of 6.7 percent. Sume buoks showed one or twd dark peopleina
aowd, other publishers’ hists had no booKs with black characters.

Books that did feature blacks tended to be thuse with settings out-
side the U.S.. hlSlO[l(dl’ novels of slave days, narrauves of emerging
Afnican natons, and Afican full\ml(s Living and breathing American
blacks were scarce, Black children would have di ifficulty finding a
character with whom o idenufy, white children would find few images
of then bl.l(l\ classmutes and peers re presmud m the books they were
reading. .

)
Omussion, however, 15 only one aspect of discruminagion. Stereo-

typed treatment 1s another. Recogmizing the need for just trearment of
all minorites in duldren’s books, a group of w riters, librarians, teach-
ers, and parcnts formed the Cpunail for Interracial Books for Chuldren
in 1966 with the goal of ehiminating raasmand sexism from childrert's
lLiterature and u.uhmg materials. The Counal pubhshes the Inter-
racial Buuks /or Children Bulletin, which reviews dnldren’s books for
racism, sexnsm and other dmnmmdwry messages. While often con-
troversial, the Bullet:n lbdlw(lybd(’ldl](‘d and explicatin analyses of dis-
.anm.m)ry treatment, and 1s very acuivist 1n ats edutorial policy.
\no(her actinaty of the Councit has been. the establishmen)i of an
award to encourage publication of children’s books by mmon(y’\s rit-
ers. Aw ards are offered for unpublished manuscripts by writers whd are
Afro-American. Amenican Indian, Asian, Chigano, or Puerto Rican
and who have notyet published 4 book for children. One award w’inner
was Mlldrcd D Taylor whose manuscript Song of the Trees was se-
leued 1n 1973 and vas subsequently published by Dial. Sheregerved the
New bery Medal in 1977 for her second book, Rodl of Thunder, Hear My
Cry.
The women's movement heightened sensitivaty to the treatment of
female characters in children's books. As with non-whites, females also
swere, either missing or unjustly treated in far. too many books, 331"15
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yourg, white males werc cast most often as leading characters and

heroes. This kmbdl‘mu extended o dographies where male person-

ahue prg_dun nated, women’s biographies were (ypudll)‘represenud
by presidents’ waves or fgmous nurses. This mpchanging. Inrecentyears
brographies of modern sports figures and entertainers have been pub-
hished such as tenms champron Billy Jean King, olympic gymnast
Nadid Comaneci, and comedienne Carol Burnett. B!
The response to fermmst efforts Yo influence children’s books has
been varied. There are individuals and org'aml‘;huns who maintain
that hiterature s literature, that ¢hldr & can 1denufy with any well-
devdloped character, that itshould not b\cwssgr) to pay speaial atten-
tion to the needs of any une group. On the other hand..authors and
llustrdtors have agreed to change offending language and pictures 1in

“later editiuns, and publishers have sumenmes nserted new itllustra-

tions for new editions. Such revision, however, imposes today’s yalues

this is happemng
Authors w ho wish to write ehildren’s books that deal w'th minor-
1t1es or that pru}cu positive 1mages of females have (umcd to small, _
mdq’nnﬂem presses (o pubhish tharayork. Several of (he small presses
have produced fine chaldren’s bouksisvtmh as Inez Maun, s My Mother
The Mail Cgrrier. M mar_na, ta cartefa (1976) with (ex( n both Spanish
and Enghslrand lisely upbeatllustrations. It 3s published by the Fema-
nist Press. Another example is Mary Atkinson’s Maria Teresa pub-
lished by Lollipop Power, Inc. :
Not all ades from the al(('m(mn& houses can be consideréd high
quality children’s books Occasanall) zeal for soaal ahangc has’
_superse ded hiterary standards, rcsulung in mediocre books. Medoanty

“has a v ays been with us, bu( “there 1s certainly no need for more of it.

N¢ there a need for blatant propaganda in children’s books for a .
sm.ie() thatdocsn’t exast. Lber¢ 15 4 need for books of quahity, with fine'
Wwniung, carefully Lonslng,(cd plots, and nch character development.
Leess than this 1s a disservice to all children, minonty and majonty.
In order o help authors, editors, and teac hers to become more aware

.
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Jof and sensitive o 1ssues of discriminanon and stereotyping, such’
organizations as National Counal of Teachers of English, Interna-
uonal Reading’ Msoaauon, and Counal for Interracial Books for
Chlldren have published guidelines showing examples of appropriate
use of languagc that enable both w ruers and readers to recogmze and
combat sl(‘rco(ypmg Of course, s(udems can be ms(ru((cd n crtrcal
e -ading shills so that they themsedves can wdenufy anjust treatinent 1n
their own reading <

- \ ' 1
Trends of the Seventies : ) .

“ \s the topics considered appropriate for cmldren's books expanded |
during the later years of lhe Sixties and throughout the Sevenues, the
flood of realistic ficion and mformation books wmmmd Thas trend,
combined with the cffort t portray posinye images of all groups in the
soaety, resulted 1n adarge numlnrof new utles in the Seventies. A few -
of these books have been outstanding, others have been very ordmary

There has been no such abundant production of hilingual or
Spanish l.mguaz.,c books, although thére are many boys and girls in the”
U S whoneed them These are the chnldren who speak Spamish astheir
first Linguage and hive uf several l’l\d]()f urban centers 1n the 1.S. or 1n
the Southwest Bex dllSL of the pauaty of books 1 Spamnish, these chel-

“dren miss the early tXp()Sul”C to’ literattire that s 50 heneficial for carly

language development s :

Despte the lack of fhany <hildren’s books 1n Spanish, scveml excel

lent examples’ arcay allable Edna Miller's Mousekin de d1aje n $pan-
+=igh is also printed in hnghsh as Mousekin Takes a Trzp(1976) Lualle _ b

. Chfton’s El miio que no crefa en la primavera in.Spamish 1s The Boy

Who Didn’t Behieve 1n Spring (1976)1n English This Can I,z(k aloll-

pop Esto goza chupando un caramelo (1979) by Joel Ro(hman and

4—\rgpmmd Palaci 105 has both languages in the sae edition and 15 de-
J 'SIgncd to help wr) youm; children learn the words for body parts 1n
bolh languagcs All three of the books have full- pag( tHustranons.

There has been a renewed 1terest in poetry for children through the
\Ianondl Councxl of Teachers of l'ngllsh Award for Excellence 1n -
Poetry for C hxldnn which was created in 3977 and has been giveh an-
nudlly tFaliving %mcnmn poetinrgcogniuon o[ his or her entire body

RIC . . e 2
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uf work, The first poet to recens ¢ thas award was Pavid McCord in 1977,
the semnd. m 1978, was Atdeenr Fsher In 1979 ;\nrld Ruskin recen ed
the award, i 1980 the reapent was Myra Cohnh angston.

P Arnold Adoff has contribuled sigmficant’w otk tp children’s poetry
Hns,boul: Tornado (19775 15 a single poem describipg the effects of a
storm on the Ines and feelings of people. Adoff’s plan for the shape of

. the Wods on the page and his sensitinaty to people’s actual experiences,
1n a storm combine with Ronald Humler’ sartto make this an extremely
effective volume. Adpff and Huulc also collaborated on_two other
boo,ks of poetry, I Am The Runming Garl (1979) and Under T he Early
Mornming Trees (1978).

Another beautiful book of poetry s a tiny gem, Honey, I Love, writ-
ten by Elone Greenfreld and illustrate db,{)(‘ Diane and Leo Dillon
Greenfield's poems are loving and hildliReTthe Dillons’ tllustrations,

with portraits in black and white and shetches in tones of biow n, result

. in a visual, verbal umty with powerful appeal.
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Learning More About Children’s Books

- T . .
Stlld) ing children’s books is one aspectof the field of children’s liter-
ature Howe\er teachers, librarians, and parents who are genuinely
mtcrestcd In the books frequently want selection tools, references, or

" research mformauon A significant.body of such information is avail-
able. , - ¢ .

- . L]

’

- Reference Texts .
' _Oné of the first major references on children’s literature was May
SHill Agbuthnoi’s Children and Books, the first edition of which was
- published in 1947 by Scott Foresmap. A_useful feature of Arbuthnot’s
text was its dlS(llSlel’l\Of the necds of a child in relationship to books.
This feature, retained in every subscqucm edition, clearly aruculates
the purposes for bringing books and children jogether. Thus text, now

in its fifth edition, which was published in 1977 with Zena Sutherland '

as co~thor, remains a leading solircebook. - . -
. Anotherhighly respected reference is (‘harlqtte S. Huck's Chil-
dren’s Lxlerature in Elementary Sc hools, the third edition of which was
publlshed in 1979 Huck presents a thorough dlscussxon of all genres,
develops a rationale for literature programs in scth}s, describes ways
of using books in classroom activities, and lists numerous titles,
" authors, and illustrators of exemplary’ books. She includes a chart,
“Books for Ages and Stages,” that lists characteristics of mental and
physical growth in children aged 310 12, and discusses the lmpllcauons
of those charaqtensucs for book sélection. This chart is Can excellent
_guide for prospective arid beginning teachers when they are leammg to

match children and books e
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Two new texts are Introduchion ttChaldren’s L. iterature (1979) by
Joan L Glazer and Guiey Williams I and Children and Lateratute
(1980) bv John Stewig. An interesun§ feature of the Glazer and wil-
liams text 1s 1ts presentation of tw v very different points ofnew on con-

troversial 1ssues 1 children’s literature. One example poses the ques-

non 'Should sexist fajry tales be rewntten?” Follo\\mg the question
are excerpts from olh’u sourees mn which each wrnter gives reasons for
the point of view supponvd ) -

The Stewig text dﬂous a full chapter to the 1elavonship of word-
less ptture books and the pretwn @ wnung of the andients, It also de-
scribes entena for o valuation and suggests 1deas for (lassroom use of
books. : ’

{*\c two texts and Hudk's provide extlmsive lnblmqraphus that

" teachers wilt hind hg lpful as buok selecnon gmdt 5. One or more of these
volumes 1s often part of the iefaeng (;n professivhal (ull(’(llon in«hil-

v

dren’s moms of hibrarie$® ; . ',

AN -
Selection Aids : WX
For keeping up 10 date on new children’s books and for criucat re-
views of new utles The Horn Book Magazine and ﬁ‘he Bulletin for the

r -

"+ Genter for Chldren's Bouks are vexy cfpful Both these pcnodxc*tls’

_indtude cnucgl reviews and suggest 4 %r grade levels for which the
bouk mu;hl be .lpprupra.m Horr k alm.i%d(urcs articles, about
children's Iterfiture, award winning books authors, and illustrators,

* ddventuring With Baoks, which is revised iscrlodlcﬂly by a com-

- mttee of the National Counal of Teachers of Eltghsh is an annotated
bibhography of current ¢lementary school “‘le{}! with age level indi-
cated. Designed to guide teachers, hibrarians, and parents in the selec-
t1on of children’s buoks, this paperback is organized into broad subject
assifications with more speafic subjects described The latestedition,
-published 1n 1981 1s ednted by Mary Lou White, associate professor of

children’s literature at "anh( State Univergity. .
. - ) .7
Research " N

Research in the field of thlglrcn's-lncmlu;c is‘producingagrowing
body of know ledge. An introduction to this research, with alisting of
O 3 ¢
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bibliographies and source guides, is provided in the fifth edition of
Chaldren .and Books by Zena Sutherland and May Hill Arbuthriot. It
includes information on trends. m:f‘hodolugy, and procedures that
will be useful to begimning scholars in children’s literature as well as to
teachers and librarians, <

Classxoom teachers and curriculum designers will find information’
on childrdn’s interests and reading environments g Literature and the
Reader by Alan Purves and Richard Beach dnd in Reading Interests of
Children and Young Adults by Jean Spealman Kujoth. Curriculum
designers maybe interested in the research reported by Alan Purves in
Laterature Education in Ten Countries. An Empirical Study. A com-
prehensive reference for any topic or subject in children's literature 1s
Information Sources in Children’s Laterature by Mary Meacham. This
compilation of selection aids and reference sources will benefit those

with little background in the field as. well as those expenen(ed mnw ork-

ing Wwith children's bool\s ) .

.
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Children’s Literature in
School and Community °

«

‘Classroom'Use

Ways to use children’s literature in the classroom are as varied as the
books, teachers, and children in it. Reading aloud is still the bes;
known and probably the best liked method of sharing booksfjenny,
sixth- gr;wdep recently reported, “The best part of school lS when Mrs.
Tussy I{loses the door and reads to us. Sometimes she reads Until ten
o"clock!”” The amount of time spent on reading aloud changés with
grade level, with more time spent in kindergarten and primary grades
than 1 giddle grades. The choxces of reading material change as stu-
dents grow in age and expencnce, but the purposes remain the same:

) $tudems and teachers share an intellectual or emotional happenmg,

they experience together a speudl use of language; they add to their

. common ,background of knowledge

.

-
Readmg Instrucuon

Reading programs in the elememary schools employ books in dif- -
ferent Ways. With a basal reading program, supplemental trade books
are supplied by the textbook praducer. Students make seleetions or are
assigned readmg in these books after instruction has been glven from

- the basal textbooks.

- Another method of utilizing books in reading instruction is an
approach called “Individualized Rcadmg in which students choose
their own _books from a wid¢ variety of trade books in the classroom
llbrary, the medxa ccmer, or from the teacher’s own collection. A con-

.
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ference 1 held periodically at which teacher and student discuss the
book The teacher fust asks questions to determine the chald's compre-
hension, then probes deeper into the character and events in the book in
order to extend the thinking of the student. When there is a need for

e-specific shill instruction, 1t is provided through a shall group furmed
for the purpose: Students and (c.uhus keep records of books read, con-
" ferences held, and'g guals (h.n ate established. Students .ue encouraged to
set goals for themselves and to nrake thar reading selections to reach
those goals. -

Involving literature with teading is valuable However, hiterature
instrucuon and reading nstruction are not the same. Literature may be
enjoyeld in many forms induding reading, theatre, television, -radio;
storytelling, dramatizations, films, audivtapes, records, and filmstrips.
Reading, on the other hand, iy a funcuonal skill that 1s employed for
reading literature, for following printed direcuons, for decoding map
symbals, for locating material 1n a library, for prepanng income tax
returns, or for interpreting stock market reports. While reading 1n-
struction and literature instruction have features i 1 common, they do
not serve the same ends Both should h.n €ca t(’llll’dl placein the curncu-
“lum. »

Laterature can serve a5 a vehidle for teachg all the language arts—
listening, speaking, writing, as well asreading. A story or poem read by
the teacher’or a student can serve as the nitial expertence that provides
vocabulary, ideas, or themnes for further study. Students can then apply
this information 1n the practice of written and oral communication
skills The focus is gener.;lly on language growth, the litgrature selec-
tions are ameans toan end. T he learming of literature 15 inaidental to
the m(tease in language fdnlny Dorothy Grant Henmings in Com-
munication’ in Action Dynamic Teac hing of the Language Arts pre-
sents 2 well-developed rationale and many practical activiues for this
classroom approach., .

. ‘ : , ,/
Response Activities to Literature )

An important practice in today's c(lassrooms 1s the encouragement
of response aclivities The phrase “response to hierature” elicats a vari-
ctv of reactions. Emotional responseslaughter, tears, anger, excite-
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“ ment. awe, or wonder—commonly result from reading literature,
There are also intellectual responses when the 1eader interprets,
searches for additional infotmation verify facts, predicts outcomes,
or compares. Finally. there are evaluative or appreciatve responses
when the reader Judges the material’s value or discerns itsment James
Briiton, wniting 1n Response to Luterature edited by James Squire,
states that proyiding upportugiues to respond to literature increases
the possibility that mature understanding and appreciationy will
develop. In dassreoms these responses take many forms and in\'g_!\ ea
variety of materials. T- ‘-

Oral expression. Most,children like to talk about a book lhey have
read and hhked. This sharing allows the child to enjoy again what was
experienced at the first readmg Chlldren often pick up the colorful
language of the author in re(e]lmg a story, as n the followmg oral
reports from children who have Just read one of the Pipp: Longstock

ing utles: . .
L -

Pipp1 was funny in that book today. She took off her shoes and nez;(ly
laid them on the bread plate, broke off a bull’s horn . .

Plppx went to a coffee party ai Tommy and Ankia’s house She saw a
piece of candy on a cream pie and darted down to pick 1 up with her
—teeth, She darted toa hard, an(l her face went night into the cream ple

Repeaung the fresh adjeuf\es and precise verbs used in the eco-

nomucal style of the author expands a child’s language repertoire, one
*of the major purposes of language instruction,

Another more sophisucated responseé to literature is the book dis-
cusston. This form of response offers opportunity for the teacher to
work witha smlhvsupof students and to deepen their understanding
of content, meamng, and fot.ﬁl. With muluple copies availabl§ each
student brings 4 copy to the book discussion. Inexpensive paperbacks
are a boon to this classroom approach. The teacher will have read the
book, indeed, will probably haveselected it for specificeducational and
literary purposes. She will aHow the discussion to flow, asking.ques- '
t1ions to keep parucipants invols ed in the book. Teac hers usually find it

< helpful to prepare some opeming questions butavoid questioning'in a
pedanuc manner. A good book dlscusslon is organic, growing and

[mc 302 . -
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devélopmg with an energy of uts uwn. Ideas thange and evolve unuiil
everyone, inchuding the léader. has a deeper apprecianon.sl,the book
and the author’s purposes '
Chal lotte Huck has dey cdloped a useful guxde for planning book dis-
cussions in her text, Chuldren’s Literature in the Elementary School.
s Another helpful guide is found 1n Mark Aull's Dev elopn,zental and
Remedial Reading n the Middle S hool This mhmqueban be used
from grades three ur four thivugh secondary school, and grenw ith col-
lege and adutt groups. £ .
Bramatization Dramais anotha form for responding to hiterature.

‘e

Acung vata parucularl vivid scene from a ook servés as an emotional
learning experience. When the actors and their dassroom audience
have se nsed the emotons of the seene, the drama 1s fimshed. Th(’re 15 NO,
need for extensive rehearsal for these impromptu dramauzauuns They
- arenot intended as public performances . ; -
Avanauon of dramatization 1s the use of movement. After reading a
story, students, through planned movement, aueppt 1o express the
fechng of essential atatudes of a character. For example, i a Bridge to
]'embzthm (Paterson, Leshie daes. Her friend, Jess, unbehevmg, runs
fr.;nmdll) with the wind w lus(lmg n his ears‘and his ownvoicenside
crymg “"No. no. anlly he stops, and %led with his demal
and dffort, The teaches led the stud ‘ggp ident )1{@‘ portions of the
sceng that would be appropmnate (ot‘«pf’vss (hrouglfmmemem ind-

vidual students suggcslt‘d moy cm(n(s that, _nnght fit. Others practiced
the suggesuuns untl they w erd all Qdusfl(d They pushed chairs and
tables against the walls, and with a Greek chorus of two murmuring
*No, no,” the rest of the group rushed to the end of the room, wl}ere
they fell, exhausied and emounonally spent. When they discussed the
experience afterward, students reported that they had become Jess.
Thev felt what head felt They, too, had denied Leslie’s death, and
had exhausted themselves with the effort.

This technique of movement 15 effective with small groups or with
entire classes. The physical activity and emdtional response can in-
volve all participants, regardless of reading level.

Written expression. Luterature 1s motivation forfwriting. Often a
(eacher when reading to the dass, will stop just before an exciting part
: Q .
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and ask students to write an endmg or the next chapter. ¥Vriting lgtters
to charadters m the book o, to the duthor or publxsher permits students
to uerusz\mmgmatwn or to seck ore infogmation. Some studenty
enjoy. keeping journals about their readmg and writing.

Students like to create their own fables, folktales, or legends Aftera
study of traditional literature, they write modern versions of the old
tales. Since plot, character, and conflict resolution are stra;ghtforward
in these forms, thcy are easy to replicate, Language conventiond, the
famthar once-upon-a-time and Iived-happily-ever- -after, are frequcmly
used and will serve untit students become acquainted with other con-
ventions or,. better still, until they create their own. -

' Poetry 15 the natural langiage of the child, but it becomes unnatu-

ral with disuse. C}pldren should be encouraged to write poetry that is
responsive to their reading. Ch¥dren can write poetry with thelaﬂrrk'lr_\
rhyming patterns or with fresh forins such as hazku or canquain in
which a set number of syllables or words mneach hine provides thestruc-
ture and form. Another form that children enjoy is concrete poetry in
which the hines of the poem take the shape of the object that 1s being
wrnitten about. Books for teachers who want to help children write
.poetry are Wishes, Lies and Dreams M) and Pass the Poetry, Please .
(Hopkins).

Art and musu actuattes. Children love to draw pictures of thmr
favonte book characters or scenes. Children,work alone or together to
create murals, sculptures, or dispiyys. Such art activities permt stu-
deitts to recall details and action. Fo\ instante, a studerit might be en¥
couraged to create a character as it wés in the beginning and then as it
appeared 1n the end of the story. As tHe young artist works to translate
words 1nto 4 new form, attention isfocused on the character’s behavior
and upon the changes that took place. Such int¢nse observation serves
to sharpen perception and to deepen comprehension of the literature.

Music adds another dimension for responding to litefature Hear-
1ng and singing the folk tunes of the region and historical period of a
particular hterary character hclp the children become part of the story
They may create words of their own and set them to music, or even
credfe music to accompany their poems and stories.

A natural outgrowth of classroom writing anqAart activities is book

i
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press binding The finshing steps 8 wrniting the title page and table of
contents. of vrgamzing the pages, of creating artwork for the oy er—all
maty ate areatavity. Films. cassettes, ru))rds. filmstrips, and videotapes
are alfernative ways to present literature and elicit a variety of response.
Chuldren can tape-record themsehes reading or telling stories, make

making, from the simple holepunﬁ and yarn-tied books to dr‘) mount

transparences or shides of scenes, or create filmstrips with accompany-
ing tapes to tell stones to younggr children.

. ~
'

Literature Can Be Correlated with Other Curriculum Areas
Most of the literature-response practices presented here relate to

deepening students’ appreciation of hiterature or to developing their

language shalls. In addition, literature can be correlated with saience,

mathematics, or sucial studies for enhancement and enrichment of the

content. .
American history 1s 1lluminated by the historical fiction that q'eals
with the issues and conflicts of the era bting studied. Students studying
confhlicts betw een European settlers and Native Americans might read,
for example, Janet Hichkman’s I'alley of the Shadow, a novel of the
Schoenbrunn settlement in Ohio, which 1s based on carefully re-
searched information and accurately portrays a historical setting.
Another Hickman novel, Zoar Blue, deals with disruptions of the Civil
War on the people who live in a communad village.

Every section of the country has its early .storiés, many of which
have been captured 1n fiction, Instorical fiction, legends, music, or
tales. These, along with biographies and information books, recreate
and bring to life the facts presented in textbooks.

Current world happenings also are depicted in trade books for chli
dren. An understanding of the Holocaust could begin with The End-
less Steppe. Growing Up in Sibenia, (Hautzig), followed with news-
papers and primary sources of the time, then culminated with a review
of textbooks and reference sources. The emotional impact of the story
will intensify the facts of history and result in greater understinding.

In science, a study of ecology could be introduced with books such
as On the Forest Edge (Lerner), Natural Fire: Its Ecology in Forests
(Pringle)or The Island Pomes: An Environmental Study of Theiwr Life
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on Assateague (Ford antekTiper) A collection of information books,
expenipents, and ficuon for reqders of all levels develops these con-
cepts of succession, coininumty, and competition needed to understand
ecological 1ssues. Jean Craightad George in Julie of the Wolves and
The Wounded Wolf portrays characters caught in clashes of eeologcal
change and provides readers a sense of personal involvement 1n the
issues.

Math buuks published in recentyears have been (olorful and varied.

Writers are (reative i explaiming the metric 5)slem and in prov iding”

activies for chaldren to learn it. The proh[uauon n of computers and
calculators has gentrated rade byeds including acuvities thatinvolve
statistics and probability simple en gh for mjddle grade children to
anderstand and use. '

While€all ihe response activities with children’ s books described
above are ppropriate, the full potenual of children’s literature will not
be realized § 1thout a planned course of study with gbals and objectives
and a scopgand sequence articulated through the grades. Only then
wan we gite hildren the full measure of appreciation for books that
have so much value for them.

Children’s Books and Community Libraries ’

.

Communuty hibrarians offer many worthwhile programs for chul-
dren. They conduct story hours for preschoolers and parents, plan film
festivals for after school hours and Satardays, and make seasonal dis-
plays featuring books about holiday celebrations. They involve chil-
dren in bouk discussion groups, and they teach adults how to lead these
groups.

Community hbraries try to” serve children's readmg interests
throughout the year Qnd espedially during the sutnmer months Sum-
mer reading programs often provide incentives to encourage ‘girls and
hoys to read more. Attracuive record-keeping forms are given to chil-
dren on which thiey can hst the titles of books read during the summer
Librarians also inform children abput new books lhrough dxsplays and
book talks; they give craft and drama instruction.®

Libranes feature Children’s Book Week, Imemauonal Children's
Book Day, the award winmng books, and events of local interest. For

ERIC B4 :
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speual occasions children's writers speak to children ‘and parents and
tell about their work and the process of writing. | v
- Commumty hbrarians also work with teachers to build special
classroom collections, 1o develop bxblxographxes, and to supply infor-
mation on new titles. They visit schools to give book talks to@l‘am to
studems how to obtain user cards and become regular library patrons;
They work with students after school to help find books needed for,
Sthool assigiments and v encourage individual reading interests. In
unnemty commumnities children’s libranans work closely with teach-
ers of children's literature and their students 1n order to make the re-
sources of the public hibrary available for their csfurses. .
(.hxlfen's book rooms 1n modern hibrarres reflect the present teche
nolugiedl age with 1ts televiewers and recorders and with computer-
as;§1sted accessing methods. A few communyyies haie used their librar-
165 tu create an environment w here books and reading are but one part
of a kaleidoscope of activities. The presence of crafts, games, music,
and equipment for large muscle movement, along w u‘lﬁl‘gbo’oks, remn-
furces the coneept that hiterature is an integral part of \erydaif li{e.

These centers create an atmosphére that ehcourages hifelong involve-

ment with literature, *

R
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Children’§ Books and - =
International Understanding

. ~
- -

: The books our children read cannot be exclusivel\dmerican if we
expect them to develop an appreciation of other world cultures. The
writer of modern fairy tales was a Dane, Hans Christian Andersen. The
folktales most Americans know best were told by the Brothers Grimm
of Germany. Leprechauns came from Ireland, the Three Billy Goats
Gruff from Norway, Anansi from Aftica, and the Baba Yaga from Rus-
sia. Heidi, Pippi Longstocking, and Pinocchio are all immigrants with®
permanent visas. Children’s literature in translation introduces chil-
dren to those universal valdes and concerns that good literature em-
braces in all cultures FortunZ ely, U.S. publjshers have secuyred the
English translationrights of some of the best children's books through-

sout the world.’ ,

©

> - b\

Translations
Producing children’s books in tl‘anslauon isa dlfﬁcult and’e*kpem
sive proce¥s, The first step is identifying those foreign books that ought
to be translated and published in this country. Only th'e exceptional,
the unusual, the special should be considered. After selections have
been made and rights secured, thénextstepis finding good translators.
A translator must have complete competence in both the original
language and the language of translation, as well as skill in writing.
Translﬁtwns are llkely t8 be of higher quabty when the translator is
"changmg the language into his.’her first language and when he/she s
thoroughly familiar with the subject matter of the book. Those simply
stated reQuirements are deceptive. Securingthe right translator for each
boqk is a démanding, task for editors. N
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Writing in The Horn Book Magazine™Marnia Polushkin, a trans--

lator who 15 a native speaker of both Russian and English, describes
some of the problenrs * One 15 keeping the names of characters straight,
because 1n the original Russian éditions, names nﬁx) &ave diminutives

-, . . -
or other forms. Another is translating words for which there is fo-
American concept, therefore no equis alerft word Even Brmsh Cana-,
dign, and Australian books require translation of a sort because there

are vocabul dlff(remes and spelling conventions that can cause wn-
fusion and mi3understandings for young readers. v

,Despne the problems and the expense, despite the lukewarm market .

for many translated books, John Donom‘n, executpve director of the
Children's Book Council, insists that translated books must be pub-
llbh(‘d "unless American children’s books are to be so parochial as to
deny that the rest of tlt world exists.””? *

International Awards
Re¢ognition of high quality children’s books 1sgtven through vari-
+ ous international awards, One such.award is the Honor List of the

International Board on Books for Young People (IBBY). Each national .
section of IBBY selects two books, one for writing and one for 1llustra- «

tion$that have been published in a two-year period. The Honor List1s
composed of titles judged to be the best from each member country. In
keeping with the IBBY objedtive of w orld understanding through chil-
dren’s literature, the titles are judged to be_suitable for publlcauon
_throughout the world. In 1978 &'third category was added to'the IBBY
. Honor List, that B?translator In &ppendxx A are listed the books from
the U.S. that have been on the IBBY Honor List.
¢ A U.S. award that offers internauional recognition 1s the Mildred
L Batchelder Award. Presented arinuglly on International Children’s
Book Day, the citation 1s ginen to a U.S. publisher for an outstanding
childrent’s book originally published 1n a foreign language, in a for-
eign country, and subsequently published 1n the U.S. Books fglected
for this award are listed in Appendix- A.
Internatjonal Cooperan)m and Chxldren s Books C -
An exciting example of international coopcrauon in the area of
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children'’s books is the International Youth Library (IYL). This library'
was founded 1n 1948 in Munich, Federated Republic of Germany,
through the efforts uf Jella Lepman. In A Bridge of Children’s Books,
Lepman-tells how the library was founded to bring a message of peace ’
to the children of Germany, who had no responslbxlny for the war and
who were without books and without Know ledge of children of other

countries. .ot
- In 1953 the‘lYI;ﬁ)gme associated with UNESCO andjin 1969 *

assumed responsiblffies for an international book.collecuon that-had
been housgd 1n Geneva. The basic purpose of IYL has always been to
promote mternatwnal collaboration and understanding by means 1
children’s books. From the beginning there has been direct services for
children, Amcluding a mululingual lending section, workshops, and
other program activities. Other services proud%d by the library are -
information to editors and publishefs on what should and could be
translated, a study center for researchers concerned with children’s
literature 1n languages other than their own, and book lists for public
and schuol libraries and for preschool educators or social workers who
-deal with chuldren of lmmlgrams or guest workers as they are called in
Europe. . . : - o
Conclusion .. -

During the twentieth century the field of children’s books has
grown 1n stature and in size, Writers, illustrators, editors, and pub-
lishers 1n the U.S. and throughout the world have created a body of fine
literature that 1s truly a legacy for the young. Teachers and librarians
have learned ways of using these books to develop Irferary appreciation
1n children that will stay with them throughout their lives. All of us
who work with children and books must build on this legacy to develop
\\'orld attizens through the WOrld:g&:hildren's books.

7
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, Appendlx A

International Board on Books far Young People
Honor List (U'S. titles)

4
1956—Carry On, Mr. Bowditch by Jean Lee Latham (Houghton Mifflin)
Men, Microscopes and Living Things by Katherine Shlppen (Viking)
Play With Me by Marie Hall Ets (Viking) -
1958—The House of Sixty Fathers by Meindert DeJong (Harper 8: Row)
1960—Along Came a Dog by Meihdert DeJong (Harper & Row)  *
The Witch of Blackbird Pond by Ehzabelh Georke Speare (Hought
- Mifflin)
1962—Island of the Blue Dolphins by Scoll O'Dell (Hough(on Mifflin)
1964—The Bronze Bow by Elizabeth George Speare (Houghton Mifflin)
1966—V here The Wild Things Are by Maurice Sendak (Harper & Row)
1968—Valley of the Smallest by Aileen Fisher (Crowell)
1970—Up a Road Slowly by Irene Hunt (Follett)
1972—~Trumpet of the Swan by E. B. White (Harper & Row)
1974~Text. The Headless Cuprd by Zilpha Keatley Snyder (Atheneum)
. HMlustration. The Funny Lattle Woman retold by Arlene Mosel, illustra-
ted by Blair Lent (E. P. Dutton)
1976—Text. M. C. Higains, The Great by Virginia Hamilton (Macmillan)
:Illu_slrauon Dawn Uri Shulevitz (Fam’w)

.
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1978—Text Tuck Everlasung by Natalie Babbt (Farrar) *
Hlustrauon Flush Lattle Baby Mustrated by Margot Zémach (Dutton)
Translator, Sheda La Farge, (‘lgssblowﬂs Chxldym by Mana ane
* (Delacorte/Lawrence)

1980—Text. Ramona and Her Father by Beverly Cleary (Morrow)

:J.A Nlustration: No#s Ark Peter Spier (Doubleday) .
' Translaor. Richard & Clara Winston. The Magic Stone Leonie .
Kooiker (William Morrow) 7
‘ .. Mildred L. Batchelder Award - )

1968—The Little Man by Ench K.lslner translated by ]am& Kirkup (A, A.
Knopf) , :
1969—Don’t Take Teddy b) Babbis Frus-Baastad, translated by Lise Some
N : McKinnon (Scribner)
1970—Wildcat Under Glass by Alka Zey, ranslated by Edward Fenton (Holt,
> Rinehart & Winsgon)
1971—In The Land o[{o The Discovery, Of Ancient Mesopotamia by Hans
Baumann, transjated by Stella Humphries (Pantheon),
1972<Friedrich by Hans Peter Richter, translated by Edue Kroll (Hol, Rine |
hart, & Winson)
1973—Pulgaby S.R VanIterson, tr.msla(cd bu\ltxandcr & Alison Gode (Wll ’ﬁ
+ hamMorrow)
1971—Petros’ Har by Al Ze, rransl.ncd b) Edward Fenton (E. P. Dutton)
1975—.4n Old Tale Carved Out of Stone by A. Linewski, translatcd by Maria
Polushkin (Crown)
1976—The Cat and Mouse Who Shared 4 House by Ruth Hurhmann trans-
lated by Anthea Bell (Walck)
_ 1977—The Leopaid by Ceal Bodker. translated by Guunar Poulsen (Athen-
. eum)
1978—No.award '
1979—Konrad by Chnstine Nosthinger, translated by Amhm Bell (Wauts)
Rabbit Iskand by Jorg Stemner, translated by Anh Conrad Lammers (Har- |
coun, Brace, Jovanovich) '

-
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£ Bibliography of Children’s Books in This Fastback
Adoff, Arnold. I gdm the Runmng Gul. New York. Harper & Row, 1979.

Adoff, Arnotd. Tornado. New York: Delacorte Prass, 1977.
Adoﬁ ‘\mold Under the Early Morming Trees. New York. E P. Dutton, 1978
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Atkipson, Mary Marna Teresa. Chapel Hill, N.C . Lolhpop Power, 1979.

Barrie. J. M. Peter Pan. London Hodder and Stoughton, 1964

Burneu, Franus Hodges Thr Secret Garden. London. Wilham Heinemann,
1910 , .

Burton, Virgina Lee, The Lauttle Houae Boston Houshlon Miffhn, 1942.

“Clark, Ann Nolan Luttle Navajo Bluebzrd New York Viking, 1943

«a»Clifton, Luulle El mfiv que no creia en la prumavera New York . E. P Dutton

2 Co, 1976 . *

de Angeh, Marguenie. Yome Wondemose Wew York Doubled:n,. 1944.

Duvoisin, Roger Petumia. New York: Alfred . Knopf, 1950

Estes, Eleanor, The Hundred Dresses New York. Harcourt, Brace,_]o\ anovich,
1944.

Falls, C. B.<1BC Book. New York. Doubleday, 1923.

Fizhugh, Lowse, Harnet The Spv New York Harper & Row, 1964

Ford, Ba(ﬁam and Ronald R. Keiper The Island Pones An Environmental

o Study- ﬁhelr Life on Assateague. Néw York. Wilhiam \1orrow 1979

. Flack, Marjonie. Ask Mr. Bear. New York: Macmillan, 1932,

Frascom, Antymio. See and Say. New York Harcourt, Brace, _]O\anou(h. 1935.
Gig, Wanda. Millions of Cats. New York. Coward-McCann, 1928,
. George, Jean Craighead. Julie of the Wolves. New York Harper & Row, 1972,
George, Jean Craighead. The Wounded Wolf. New York Harper & Row, 1978 |
Grahame, Kenneth Wind i the Willows London. Methuen, 1904.
Greenfield, Elotse Huney I Love. New York. Thomas Y. Crowell; 1978
Hluu:g. hlher The Endless Sleppe Growing Upin beerm New York.
Thomas¥ Crowell, 1968, b

Hichman, Janet [ alley of the Shadow. New York x\lacmlllant |974

Hichman, Jane, Zoar Blue. New York: Macmillan, 1978. .

Jensen, Vargima Allen Sara and the Doar. Reading, Mass.. Addison- \\'esl(\
Inc 1977 -

John, Timothy, ed I'he Greaf Song Book. New York. Doubleday, 1978,

Keats, Ezra Jack. Whstle for Willie New York, Viking, 1964...

ketelhamp, Larny. Lasers. The Miracle Light, New York, William Morrow,
1979, !

Kipling, Rudsard, Just So Stories. Londgn: Macmillan, 1902.

Ruskin, Karly Roar and More. New Yorh, Harper & Row, 1956

Lensk, Lots. The Luttle Farm. Netv York, Oxford University Press, 1942

Lerner. (.ugl On the Forest Edge. New York. Wilham Morrow, 1978.

Lipkind, Wiiham. The ruw Reds. \cu York. Harcourt, Brace. Jovanovich,
1950

McCloskey, Robert. Make H ay for Durlz['ngs Ne W York Viking, 1941

\I.mn Inez. My Mother the Mad Carrier My mama { la cartera Old Westbury,

NY- lhe Femynist Press,”1976.

\Illlcr Ednd“Mousekin de vage. Lngltuuud(llﬁsA N.J. Prentice-Hall, 1976

Paterson, Kathenne. Bridge to Terabutiia, Nep Y'urk Thomas Y. (romll
1977.

Pouer, Beatnx. The Tale of Peter Rabbut. London Warne. 1901

Pringle, Lawrence. Natural Fire. It's Ecology i Forests. New Yurk Wilham
Motrow, 1979,

T ——




Rothman, Joel and Argennna Palacios. This Can anlz a Lollxpop E.no goza
chupando un caramelo. New York. Doubleday, 1979.
Smth, E. Boyd. Chicken World. New York. G. P: Putnam’s Sons. 1910. :
Smuth, E. Boyd. The Farm-Book. Boston. Houghton. Mifflin, 1910.
Smith, E. Boyd. Santa and All About Him. New York‘ Stokes, 1908.
$mith, E. Boyd. The Story of Nogh's Ark. Boston! Houghton Maifhin, 1905.
Spen'y Armslrong Call It Courage. New York: Macmillan, 1940.
Taylor, Mildred.' Roll of Thunder Hear My Cry. New York. Dial, 1977.
Taylor, Mildred. Song of the Trees. New 'York- Dial, 1973,
Twain, Mark. Tom Sawyer. New York: Harper, 1876, ~
Twamn, Mark. T he Adventures of Huckleberry Finn. New York. Harper. 1884.,
Van Loon, Hendrnk. The Story of Mankind. New York. leenght 1921,
| White, E. B Charlotfe’s Web. New York Harper, 1952,
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Appendix C ~ .
Selected Blbllography on Chlldren S therature

'.»\ulls Mark W Daelopmental and RemedmlReadmg 0 the Middle Grades
Boston: Allyn and Bacon, 1978
Brown, Sterhng Th¢ Amenican Negro. His History and L. iterature New Yorl\‘
Arno Press and New York 'imes, Inc . 1969
Bader, Barbara, American Picture Buoks from ,\'oa'h s Ark to the B(a.sl Wathin.
New York: Macmillan Cao., 1976.
Bulleusn for the Center for Children’s Books (‘hlmgo The U nnsersity of Cha-
© xago Press.
Children's Books Hwards and Prizes New York Fhe Children's Book Counal,
1980. *©
Glazer, Joanl and Gurey Williams lll Inlruduuwn to Cluldren’s Laterature
New Yark; McGraw-Hill, 1979, * -
Hehnings, Dorolhy Giant Communuanon m Action. I)ynamu rea(hmg of
. the Language Arts.$hicago- Rand McNally, 1978.
Hophins, Lee Bennety Pass the Poetry, Please' New York Citation Press, I97Z
The Horn Book Magaune. Boston: The Horn Book, Inc. .
Huck, Charlotte S Childres's [iterature in the Elementary School, Srd cd
updated. New York. Holi, Rinchart & Winston, 1979, -
Interracial Books for Children Bullelgx Nm York. Counail for ﬁ)lermual
. Books for Chuldren .
Koch, l\ennclh Wishes, 1.1és, and Dreams. Nw. Ymk Chielsea, 1970.
KUJolh Jean Spealm.m "Reading Interests pf Children and )olqm; Adull.s
Metuchen. N.J.: The *Scarecrow Press, J970, .

Lepman, Jella. 4 Bndgr of Children .sB(mks Chl(dgu f\m(nmnl ibrary, /\sso
* gation. 1969.. - .
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’ Meachani, Mary, Information Suun es an (haldrrn s l‘flrraluar’r Wcs?pon,

Conn.: Greenwood Press, 1978.

Purves, Alan and Richard Beach Literature and the Reader. Urtbana, 11 Nd-
tional Council of Teachers of English. 1972. D

Purves, Alan. Lzl?rasmr Education in Ten Countries. New York, John Wiley,

. 1973. . . ¢

Rolis, Charlemae. ed. 3¥e Buald Together. A Reader's Guade to Negro Life
and Luterature for Elementary and High $chool Use. U rbana. 1., Vauonnl
Counctl of Teachers of Em,hsh 1967. ’

Stewig. Johh Warren Children and Laiteratuse Chigmo. Rand \A(Vall) 1980

. Squire, James, ed. Response to Laterature Ushana. 1. Nativnal Counail ol

Teachers of English, 1966 . .

Sutherland, Zena. and Arbuthnot, May Hill (’uldr:nandﬂuu’u 5th ed. Dallas.
Scott. Foresntami, 1977 :

White. Man Loy, ed Adi entuning Wuth Buoks. l'rbmm 1ll.. \'auun:!l(ounu)

*of Icnchcrs))f Enghsh. 1981.
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. PDK Fastback Series Titles
Sehools Without Property Taxes. Hope .-
or Htusion?
The Best Kept Secret of the Past 5 000 Yeats'
Women Are Ready for Leagership in Education’
Open Education Promuise and Problems
.~Performance Contracting*Who Profits Most?
. How Schools Can Apply Systems Analysis
" Busing. A Moral Issue
Discipline or Disaster?
Learming Systems for the Future
. Who Shouid Go to Coftege?
. Alternative Schools 1n Action
. What Do Students Really Want?
. ‘What Should the Schools Teach?
. How to Achieve Accountability in the Pubhc
Schools | y T
. Needed, A New Kind of Teacher
. Information Sources and Services in Education:
Systematic Thinking about Education
. Selecting Chitdren’s Reading
. Sex Differences in Learning to Read
. {s Creatiity Teachable?
. Teachers and Pohtics
. The Middle School: Whence? What? Whithet?
. Publish Don’t Pensh
. Education for a New Society .
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