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. A COMPREHENSIVE SECONDARY B&{QDING PROGRAM MODEL .

— - . 3 _ .
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L. PHILOSORYY co ; ; ‘. ’
| The model at Yps11ant1 High School is being suggested as a method = -

of so]v1ng read1ng problems' secondary #udents encounter during the1r’J
_high school years The strateg1es are pred1cated dpon elements of
existing programs that res€arch 1nd1cates have been successful. By
§1ncorporat1ng the four— maaen—components_offthe model, the content
teachers, remed1a] reading teacher, deve]opmenta] read1no ‘teacher ;
and the internal resource person, co?tent related reading-skills can

be systematically reinforced’ throughout all phases of the curnicu]um.

It is the continuous re1nfbrcement of these elements’ rqther than a o
series of'isolated programs that differentiate “his model from pre- . .
vioysly existing programs. Since vertical and horizonta] communica-
tions between the remedial reading staff, deye]opmenta] read1ng staff,
content teachers and internal resource person is abso]ute]y essent1al
to the success of the program, time is provided to establish a means ¢
of enhancing, continuing and improving communicétions in the cruciaf
areas of the model. One of the underlying assumpt1ons of th1s model
is‘that to mere]y become 'conversant with content re]ated teaching

strategies is not enough As a result, our, staff development model

is based on a 3 Year plan. N

)

He 1nc1ude the direct involvement of adm1n1strators in the deve]opment
sessions and prov1de for an jnternal: resource person who will eventua]]y
assume a maJor role Jn the staff development prOJect s, ST

Ma

" After a systematic search of ex1st1ng programs and one year of 1n1t1a11y
testing.out staff deve]opment sessions as well as conduct1ng several
meetings with high school staff, the program-appears’ to offer feasible,
solutions to prob]ems'high schools experience. ) ' o

s - ‘ : . EE.'

Inco"porated in the program-are all the componenps jdentified as success . 3
elements in high school reading programs. Specifically,, these are remadial }E.
1nstruct1on, developmental jnstruction, content “ihstruction, staff. develop-

ment (p]anned with the teachers), follow up workshops,.'in’ schoo] supooft )




teachers, adm1n1stﬁat1ve support, community input, and time to coor-
. dinate and dia]ogue about the program and resources ava11ab1e to assist

teachers with program 1mplementatuon “" )

»

THE MODEL THE PROJECT IS BUILDING , ) o

I

' )
-The model deve]ops a comprehen51ve high | schoo] read1ng program consisting of - 5

remedial readlng. developmental read1ng, and content area reading.: Fach
i component is involved in staff deveﬂébment'sessxons that will train staff in

techn1qyes for-implementing a compré%en5lve reading prooram

1. REMEDIAL READING PROGRAM

The remed1al reading program is deslgned'for those,students who are read-
ing two "or more years below grade level. The students are selected for
the pnogram by a combination of methods, and letters are seni to the par-.
\\\\\\S . _ents of the students requesting that they elect the class in 9th grade.
Instruction is based on 2 d1agno§}ﬁc preseriptive method and includes
large group 'and small group interaction as Welﬂ as individual student
N skill work Special emphasxs is placed on reinforcing the six identified-
" content processing skills which are being stressed in the staff development '
., .sessions. The remedial read1ng teachers are preparing nan1pulat1Ve ac- )
't1V1t1es wh1ch cp1nfbrce these skllls in the. lab sxtuat1on A process
to discuss’ mutual student achievement concerns is being deve]oped to 1n-
" gure articulation between remedxa] and content programs.

- \

»

2. DEVELOPMENTAL READING PROGRAM . ‘ - l'\ '

. ~ ‘
Students,involved in the devélopmenial reading courses dispiay adequate
mastery ot wokg recognitian and literal comprehension skll]s but need
add1t1onal pract1ce in read1ng at the interpretive ]evels of comprehensxon « e

The deve]opmenta] reading course offers instruction in 1n+erpret1Ve com-,
prehension skills, critical and creative read1ng skllls, vocabu]axy deveIOp-

o nent,study skills, flexibie reading rates and. content process1ng skill re-
o & infercement. The deve]opmental read1ng teacher is rece1v1ng training” in ‘
the six 1dent1.1ed content process1na skiidls and develops man1pu1at1ve
o act1v1t1es which re1nforce the skllls in the deve]opnenta] reading c]ass .
The teacher is a member oF the high schoo] readnng dopartment and 15 as- |
! i s1st1ug with the development cf the reading wpport,sesv1ces for the high °

scheol staff, . .o T

.
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[ " 3. -CONTENT AREA REAdING : o .

*

-

A core of teachers from the content areas of 1anguage arts, social stud1es, -
scienge+and business are part1c1pat1ng in.staff development sessions dé-’
s1gned“to teach the six identified content processing skills. An ‘outside "
consultant conducts six training sess1ons during the school year. Teachers

in their first -year of training are ca]]ed Core Group A teachers. The fo
first year ofltra1n1ng cons1sts of six sess1ons on haqw to teach and re1n-

—_— i~

~—————~—-__Jbrce the s1x_sLJJJs_inbthe_spec%é;c_content areas. Th€ six 1dent1f1ed
. ©

sk11ls‘are, (1) 'perceiving relationships between jdeas, (2) recogn121ng

! main ideas, (3) discovering cause and effect relationships, (4) perce1v1ng -
' éomparative/and contrastive relationships, (5) arranging information & i .,E

in its proper sequence, ‘and (6) developing problem so]v1ng techniques.

After each .session w1th the outside tonsulcant the 1nterna£)read1nq. Lo

support teacher cohducts a workshop to develop man1pu1at1ve act1V1L1es

to teach the skill in the’ content area. After the man1Du1at1ye activ- )

\Lty has- been deve]oped the reading. support teacher v1s1ts \ ///~T -

the content teachers classrooms and the lesson #s conducted with both

. U~.

&i& ) N

] teachers ass1st1ng Co ‘ . < v%ﬂ
. . s ol i . »
L °Dur1ng the summer at the end of the first year of tra1n1ng~the Core - SR
. ’ Group A teachers learn how to develop objective reference ‘tests based ,

_on the six 'skills for the1r content classes. ~ Théy af&o further “develop
a unit of study ik the1r content area which re1nforces the sk1115

)
. PO -

During the second year of training, Core Group B (o1d Group A) will re-

ceive training in small group management, diagnostic teaching“strategies,

utilization, of test score data, ref1nement of content process1ng teachjng "
- strategres and inter anh intra departmenta1 articulation strateg1es i

S
s

=" The third year of tra1n1ng Jnvolves Core Group C teachers (old Group B, "
1earn1ng how to ut111ze MEAP results and deve]op and utilize group in- o
formal read1ng 1nventor1es The' last year of training w111 focus 1n on .

1

AR assisting.others in the project and finishing all project products.




HAJOR _ProDuCT ACTI ITIES
The maJor act1v1t1es mclude, {,l) the training séssions and foHow up work-
sths for 31 staff members, (2): the implementation of developed, aet1v1t1es

within content classes, (3) the 3evelJuent of a céntral resnurce file of

content re]ated act1v1t1es, (4) t§§ cdbst %%gn‘of obJectwve referenced
tests,” (5) the deve]omen'lg of mur%t fnpt’mns ‘for remedial veading, -

developmental readmg and readmg £ '”ﬁ%%rvics, (6) the development of = | |

products for program mp]emen%zt\.on spc ‘%as'a progra'n\ma.nuu], student

-attltude«qnventory, informal reading mvenﬁones and graduate fellow up

SoA

EVALUATION PROCFDURES AND PRWBLEMS . . . %

survey. PrOJect staff has made! pres.ehtat*lons to the. tofal school staff,
parents and students They have conduc.ted demonstratmn lessons and open _
house sessicns. A v1deo tap'z presentation ‘was prepared for :the Board u. '

™

Education and several awareness mater\als are being drafted

”s

3

PROCEDURES UQED TO IDENTIFY AND SLLFbT ALL MAJOQ ﬁPO’FCT LEARNER GROUPS  *-

»
1.

STUDENTS ¢ : R

‘

Students in the remed1a1 reading classes are selected dur1ng the spr1ng
of their” 8th grade year. The following procedure’ is ut111zed T%e STU- _
dents are selected—fgr the proaram by-a comb1natf€h\of the f0110w1ng
methods, e%g%content teeche? recormendation, (2) students who demon-
é%rate the willingness to improxve their reading sk11]s, (3) middle
.schgot recormendations,’ (4) student's self assessment, (5) mastery level.
of K-8 reading chectwves, (6) 11forma1 veading 1nventor1es, and/or
(7) stardardized test scores. Students enro]]ed in the deve]opmenta]
. reauing classes select the course -as ‘an English elective and are -
recommended by the counseling stdff based on the1r 1eve1 of performance ,
.. in their regular English classes. Students 1n the cdntent classes'are
eXposed to'the project as a conseqguence of the1r teacher chpos1ng to
be ‘part of the training. o ' '

1




designed specifically- for them and attendance at’ these, was required.

STAFF . ‘ . e

- v

All content staff #ece1v1ng tra1n1ng thus far hasﬁbeen on a voluntary

* basis with read1ng teachers being required. Lo participate. Staff is:
_se]ected according to content area%in order to ma1nta1n a balance and

exposure’ across several content areas. Efforts have been made to
include department chairpersons in the tra1n1ng but nothing has been
mandatory The high school pr1nc1pals attended two Afraining sessions
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CONTENT, AREA READING .
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. . whiie most secondary content area teachers recogn1ze»the -impor-

tan@i of the reading processing skills in successfu1 student learning,
~many feel 111 prepared to-teach these ski]ls Many content area

ers have received little or no profe551ona1 training in the
«r

teachlng of -reading. -

». -

é% Large numbers of students lack the critical read1ng sk111s to
adeQuatelx comprehend ‘their textual materials. Th1s becomes a.maJor

problem because high school students are expected to be prof1c1ent in .
'g Jcontent process1ng sk1115 ﬂﬁin enrolling.+n a content- course. There

has .been. 11tt1e systematwc 1nstructxon in the usage of content pro-
cess1ng skills such as perce1v1ng relationships, recogn1z1nq main
ideas, dlscover1ng cause/effect and c0mpare/contrast'rélatwonsh1ps,
problem solving and sequencing; therefore, many students exhibit

inadequate levels of performance. ° . ‘
- . . \ .

I*aditicnaT'reading programs have focused their efforts only

in the remedial and deVe]opmentallareas " Where a content approach
exists, only a m1nor1ty of the teachers within a department use any
systematic method for 1nfus1ng read1ng sP111s into their content\area:
Also, few ‘staff members re1nforce the teach1ng of specific skills '
across coptentareas. It is one thing to say that content teachers
incPrporate reading skills into their materials,’ but yet another to
have a major port1on of the teachers actively 1nv01ved in the teaching
of such strategies. For examp]e, if science or- mathemat1cs teachers
use a problem solving process, do sqcial studies or English teachers
reinforce that process when app11ca§)e, by creat1ng specific examp]es/
of how the problem soTV1ng process might app]y to the1r own content
area7 This suggests more than Just a perfunctory- “you might have
learned about ihis in*science" Tqachers must’ not only make an
.-active attempt 'to ascertain what common content related read1ng

sk1llsqﬁz1st and how they can be Juxcaposed w:tn cpntent mater1a1

-

\ : ) ———
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, ent—?rggediai reading, developmental reading, centent reading and

Al

. - ) ! S S
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1%,

B

but teachers should also seek to mutua]]y re1nforce them. It seems.n‘

logical to assume‘fbat if a systematic approach 1s not developed

to instruct studehts in reading/content processing skills, then

students are not going to improve their functional,or critical
reading skills. - N

.

——-—~—éead-1n-Content Program_- Yosilanti High School

The strateg1es described herein are be1ng proposed as a solution
to- the stated prob]ems They have tneir basis in a comprebens1ve
“'high schoo] reading program where the following components are pres-
staff deve]opment By incorporating the four major components of
the- mode], content related reading skills can be systemat1ca11y re-

inforced throughout a]] phases of the curr1cu1um — e

Today's presentat1on focuses on one component of the comprg?en-

sive reading model--content area reading.

B a
»

PR E ) . .
Six (6) content processing skills have been identified as being

essential for 'the comprehens1on of most secondary textual mater1a1
These are: (1) perceiving'nelationships between~1deas, (2) recog—
nizing main ideas, (3) d1scover1ng cause and effect re]at1onsh1ps,
(4) perceiving comparat1ve and contrastive relationships, (5) ar-
ranging information in its- proper seguence, and. (6 y developing .

problem solving techn1ques A core of teachers from the content

areas of language arts, social studies, science, and bus1ness are
partictpating in staff development se§s1ons designed to teach the

- gix identified content proces§1ng skills. Teachers in their first:
 year of training concentrate on learning the skills and deve]op1ng
'act1v1t1es to teach them in their-€lassrooms. _Teachers in the

second year of tra1n1ng not only continue to re1nforce instruction

by produc1ng and 1mp1ement1ng-more act1v1t1es 1r their c]aseroms,
A ]

P

’
.
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' ‘but also receive train1ng in small group management diagnostic;'
" teaching strategies, utilization~of test score data and begin the

i task of developing inter .and intra depaxtmental “articulation

," \ strategtes Teachers in the third year of training continue to

reflne their cohtent p"ocess1ng teaching strategIes, learn how to

ut111ze Michigan Educational Assnjﬁment Test resu]ts and develop

&

'anduut111;e group informal read1ng inventories. B < 4

<% The content area read1ng program at Ypsilanti H1gh Schoo1
is predlcated on the be11ef that, fdr the most part, ‘students. .
have the abxlltv to géuode the words in their contént textbooxs
‘but are unab]e to process the 1nfbrmatnon A manxpulat1ve compo-

nent is being emp10yed to supplement the traditional lecture,
question/ansver worksheet techniques ‘so comyon to secondatry tnacn-

(/ ‘ ‘ school 1eve1, our focus, to date, has been on teacher produced'
/ cards. The cards, which teach content—thnough process, are manip-
.- ulated by students in groups of three or four As students sort
the cards, they are encourayed to 1nteract mean1ngru11y and tQ en-
o gage in debate as to whether or not their piacement of cards can
~ be Just1f1ed with 1nvornat1on From the source material. These T,
"learn by doing". actJv1t1es stimulate thinking as students move
from. be1ng pass1ve to being active partwowpants in the 1earn1na ‘

H

]
process . I .

By educat1ng centent area teachers to. teach content through

-

prbcess and prov1d1ng students with a§$1e opportunity fo" 1nstruc-
R "3 tion in the reading skills in many co
c that students will exh1b1t 1mproVed Gbmprenens1on of secondary

r . content materials. ° . "

DR Y < 14 L}

Ed -
’ v

ing. A]though many types of manipulatives 'can be used. at the h1ghQ '

tent areas, it is our be11ef7'
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DESCRIPTION GF SAMPLE COMPARE/CONTRAST ACTIVITIES . '

GROUPING SIZE AMD RATIONALE: The content read1ng program is .

) group1ng The act1v1ty d1ctates the group1ng Act1v1t1es

>

The activitiaes, herein were used both in ninth and tenth -
grade support classes ‘and re\ﬁiar classes. wfth m1nor

suggested rev1s1ons they would be appropr1ate for upper .-

! e]ementary and m1dd]e school students

-

) The.act1v??1es are des1gned to teach content through ' .

fread1ng process1ng sk111s By prov1d1ng students with
«ge1nforcement 1n the compare/contrast strategy,it is N -
felt that students will be better able to comprehend -
mater1a1 brgan1zed around named strateqy,presented
to them in secondary texts and supplementary mater1als
The act\v1t1es provide a structune ‘which fac111tates

the learn1ng’of content and process s1mu1taneous1y

pred1cated on small group work, ‘as peer d1alogue has

_been shown to be an effective ]earn1nq tool. Groups -

"general]y cons1st -of, 3 or 4 students. Less than two ) . L
students do-not “provide sufficient interaction. and — ‘
groups of 5 or-more may enab]e severa] group members to
'"]ay back" and "let others do the work". - Within c]asSes,
groups may bé formed en the -basis.of ab1]1ty or, depend1ng \g '

. on the att1v1ty, thn teacher'may favor~soc1a1 oFr random '

may also be varied to su1t ability levels; e. g/~ cards . %
- may be reduced for one group while: ‘they may be added for ,
others, more d1ff1cu]t concepts can be added to cards to-
R cha]]enge more capable students, or color cod;ng the -«

.*cards may be cmp]o§¥d to prov1de more structure to those R NS

need1ng,1t : . o N

f P s .
v e
’ i . - . 1»
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GROUP]NG PROCEDURE A student may be.assigned as the group 1eader and
told to check the group's work and make sure that group
’ mcmbers can support their pﬂacemunt of cards with evidence
= from the reading matgrial, if it exists, or w1th 50und
logic¢ for activitics which are based on known ‘conéepts. or

are introductory in nature.. Students are engouraged to ’

~ -

&

interact.

GENERAL ACT}VITY INSTRUCTIONS: Students are provided with background
.information regairding the aectivity they are about to "’
engage in. If reading n@ter1a1 accompah1es the activity,
"the students are asked to read the materia] si]ent]y or
they may engage in round robin oral read1ng or the teacher
may choose to read the selectian to the. students Directions
for the act1v1ty are then given,_ 1nc|ud1ng a 'discussion
of the reading- sk111 which is being worked on. As most
activities have heading rardq, students are usually asked
to pull.those out and place them on the.table, afterwhich
- . . they, appropriately place the rest of the cards undet the
' headings. =, o ? o L

~

FOLLOW UP ACTIVITIES: After the placement.of the'cards has Been checked,
students are most genera]]y'proVided with a sheet upon which
to transfer the 1nformablon This sheet can serve as a P
sprirgboard for future. c]ass discussion ‘or may be used as
‘a review sheet,for a test. “Also iigher level thinking
"~ activities fo]]qﬂ‘in”ﬁﬁe form of paragraph writing.or

questions and answers.’

AN
.

s
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SYNONYMS / ANTONYMS

3
P

.

Compare/Contrast -  Perceiving Relationships

o~

'This activit& was used succesé}uliy with EMI special education
students at the-ﬁigh~schoo1 level. The use of primary type on_
the cards provides assistance ‘to students whose vision is
impaired. The activity servés as a tool to ieach the usage.
of synonyms and antonyms as well as to introduce the reading
strategies of perceiﬁing‘re]ationsﬁips and cgmbare/contrast.

»
-, s’ v

The activity followed a 2 wedk: review of antonyms and synonyms .
Students were asked to locate the heading cards and then to
arrafge -the synonym/antonym cards_under the correct heading.
Students were then given 10 senterfces on construction paper

) s11ps,w1th a word in parentheses and next to it, a blank space.

For 5'of the sentences students had to prOV1de a synonym for
the word in parentheses. For the other 5 sentences, they 'had -
to provide an antonym for the word in parentheses.- The
insertion\\Word§ were placed on small slips oficolored papef.
A - ‘ ‘
For follow up, students may be asked to write 10 sentences using
either an antonym or synonym for the words given. '

Syngnym Antonym

3
beautiful ' »squiet
baby , alike
.Speak . - wrong
answer - wild
finish " quickly”

Other words may .be gubst%futed. s
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'{ . CONTRASTING SYNONYMS AND ANTONYMS . . S
.t s N ., . : . ‘
 SYNONYHS : ANTORYMS Py
. start - begin Lo . quiet - noisy \\\\
pretty - beautiful ~ . ' lose - find _ e
h@“&\- infant . dirty - clean
. big - large . L . early - late _— ‘
{ speak - talk . . v different - alike S "
finish - complete ’ b © wrong - right ) .
. answer ~ reply < .. wild - tame '
C Sick-- 117 - ) sour - sweet . .
happy - glad" - © quickly - slowly -
"strike - hit . " . aboyé - betow
o
/ : /
. y /
Please {start) begin your hgﬁéwork. °

. He will (complete) finish ° “his wgfkotomO(now.

My’grandmother is (i11) sick /

" . Do not (strike) hit - _the_/dog. - :
The playgroind is (laége) bigs_/ Jf B i
Thé classroom - is (ncisy) quiet T ‘:iéﬁﬁm t L g :
Did he (lose) find’ the books - . .
H!l?bcdroom is (dirty). c]eaﬁ . *
1 get up (early). late - ° every morning: . i .)‘ ‘ .
Cherries are very {sour) - s@eet | . %a L -
) ¢
) p
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COMPARISON OF HORLDWWAﬁI and I1
Compare/Contrast
]

Th1s activity was des1gnéa‘as a ‘review or culminating attivity

-

‘ after comp]et1ng a study of World Wars I and II.

It was used with, ninth grade U.S. History students As the °
source is lengthy (Chapters 7-10 of Challenge of America,
Holt, Rinehart -and w1nston, Inc. Mitchell Okun and Stephen H.
Bronz, 1973 )a copy of it.is not included bere. Teachers

may adapt any mater1a1 tq the -format presented here

<

This* compare/contrast act1v1t¥, 1ike many others moves
‘students in a structured step byastep manner from a literal
level” of th1nk1ng to abstract1on '

-

PROCEDURE : (Exampies of follow up a/e/includﬂT)

1. Students, "working in grou g source materials’
5},“.

&
L by

engage in a perceiving re]at10nsh1ps skill as they
categorize cards under e1ther World War I or world
War 11. S e :
For the next level; students are given a blank chart
, divided into World War. 1 and II. with several.variables, -
the teacher has 1dentif1ed .as “important, Tiste a1ong
the side. To comp]ete the chart, students mﬂgw%”“
discriminate not only between the warsbut a]so among
the variables. ’
For the th1rd level; students must pdﬁ] -out similarities
. and d1fferences from the charts theyghave completed. To
accomplish ‘this successfu]]y, students must understand A
tHe compare/contrast process, and have the ability to )
discern’ ‘differences and ‘1ikenesses. There .is room for
creative thinking as similarities and differences which
~are justifiable,, but .not necessarﬁ]y presented as part
';of .the act1v1ty, may also be included. Additional
"structure ma; be prbvided by asking’ studonts to 11st a

-—

rpec1f1c number of s1m11ar1t1es and’ d1fferences




[ ° ,‘g .
‘. s [S-2ANN S
' N :‘ ' . . '\‘ ‘. . LI ) ) 1 t
: o o T . !
4. The final step, drawing conclusions, involves Befng able
N - to 1ntegrate information, to genera114e and to engage in
. ’ abstract th1nk1ng

If is felt that if students are provided with structured

. 4 content/process activities and these are-reinforced across
content areas, the result w1]1 be better comprehens1on of «
. ’ r -
N textual mater1a1. , -
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Overtbpex\ f Gzar Nicholas RE
Z immerman

Gerfan suﬁhar1he attack on neutral countries -
P..S. was not main cayse of war

\

|

- C T Ky _\' '
) COMPARISON OF WORLD WARS 1 AND I Name )
) -
& Chart 1 . - .
Jirections: Fi11" in blanks with 1nformatvon from the cards . * Date__ ‘ x
WORLD WAR L . MORLD MWAR_ L]
' ' Internal conflict among European nations = Internal conflict among European nations .
‘Cagses | —BTSpute over territory of Alsace-torraine’ . Germany was not satisfied with peace settlement of

Worild War }
Economic¢ depression in Germany /
Japanese attack on'Pearl Harbor
U.S. was not main cause of war
Invasion of-Poland 1939

-
-

Equipment N J

and Weapons

(

l

First time airplanes used
13

Use of poison gas ¥
Trench warfare

Tanks*
Nuclear weapons
Use of paratroopers

Peace
Agreement

'

League of Nations
Versailles I
19J8A

United Nations
U.S.S. Missourt
1945

. 115

i
Draft initiated .
Converted 1ndustry from making. consumer items to war

Caused food rationing
Converted industry from making consumer items to

-materials . war mgferials #~
Effects . - isolation ' - ¥ \ - Trumati Doctrine .
_ﬁﬁ'lb United people in-a’ common _Cause United people in a cgmmon cause
v % é& Depression . Marshall Plan «Jewish people persecuted |
G . Caused”inflated economy : Communist agression ’ g
hggﬁé‘es ‘ d-ﬁ Q bor-8 A “‘:E,/’} War Production Board ty "
[5tablished e ar Labor-Board - ) ; -

Prepare For

WarIndustries Board ..
Federal Food Adm1n1siratjon

-

Office of Price Administration

Har . ) I a
' 2 g |
,\ Ve Y .
A . - i '
Kind of Government |D&mocratic ‘ Dictatorship
£ 11 < . . . ? . . ,
~F 4 <. gnemy

’l
.
o




- . LT . .. . Follow Up Chart )
S COMPARISON OF WORLD WARS I AND II : Name .
rections:  Fill 1n blanks wyth information from the cards — “ Date
B o MORLD WAR_I: WORLD WAR ] :
aUSes, :,. . ro, ’ * ‘. ¥
, ‘ -
- , " -
\ ) —
- —— - 7
quipiment I .
) dw v ’ < v ' .—f
nd ‘Wezpans / : , -y . -
. X ) _ 3 °
_ :. - ‘ =
leace ' . . , -
reement / : 3 ‘
& L] - )
. - - ’ - . ‘A
. . g‘ '?f R B , ' ..
Fffects » ) - ; ' ’
o . -
) : : s .
A' :‘ ::c . o . 1] .
gencies | Y : )
stabl ished to, - - e
; t 7. % . »
repare for ; .
“ < 5 ! . [ ° _. » .
i “overament * '
¢ FR[C nemy . / . 21
20 SRS 85 L
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m[ -_ . . o a‘ ‘P' IO]IOW Up Chal"f . K] Name _ . _ o ) .4 "
‘ co\?mlsorworwomote/\n1~>§\nn I ° - ~
. N ' ‘ Chart 2 : Date_ ' . '
R « .. Cher L : . o —
. Dn;ctmns &rom Chart l hst. five s ggincmt sin.ﬂamties and d1ff‘erences between Worid Mar T and’II_ .
! . . - . .
. .‘E * % . . ‘.. , a - A ‘ -
. ' . . . ~ A} . ‘g < o] D ) 'Q ‘ . , .
. . . . B ').l . - @ 7 .
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(ONPARISON OF JOB INJERVIEWING
BEHAVIOR S - .~ .o

Compare/Contrast

AN . Y.
> a ) . - * -

‘This activity was:-used in a post day ninth and tenth-gv%de

alternative education c]ass as part of a career unit, but would-

be equally as applicable in any class ‘where career business, - .

consumer education, etc. is- the focus. ‘.

,The activity is based on the f0110w1ng reading, a copy of IR

/
-which Ts attached. (Source: How to Get a Job.and Keep It, "Making .
the Job Interview", Pub. Steck- Vauqhn Co B Aust1n Texas, by D.Goble
1975, pp 37-43.%** : , ‘

-

. :
PROCEDURE (eXamp]es of follow up are included)
" 1. Students, working i .groups, using source mater1a], engaqe
) ~in a perceiving rela 1onsh1ps “skill as. they categor1ze
cards under. e1thé? RPOSITIVE INTERVIEWING, BEHAVIORS or
, .NEGATIVE INTERVIENING EHAVIORS“ /
2. After card p]acement hag_been checked, students are given
" a sheet upon ' which to tra fer the pos1t1v° interviewing
- behaviors. Note: As negat1 e behav1ors are to be downp]ayed,
they are not dealt with beypnd step 1. . . : "
_3:~ Next, the students .are ased-to divide the positive '
behaviors into “Preparation Prior to Interview"_gnd
"Things To Do During Interview". Students are encouraged
to 1nter§§t at every level of the act1v1ty, but eSpec1a11y
“at this step, as. they ‘must draw on own resources, c]ggs
)/‘\’\ discussion and prior knowledge as well as the source

_material. > i p
4. The information that has*now been generated takes on T '§§4
"person&l" gean1ng as students conclude the activity .
by chQ051ng “Preparat1on for" and "Behav1ors during} interyiew .
wh1ch they deem most 1mportant Once ghosep, reasons are
given. ° o, ,§;~;er ﬁé
***mater1a1 removed due to copyright restr1ct1pns

o - ,'s"
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...

Divectians: Transfer the information

e o

e

. .
ARV VILY] W I T Y] . .
0’ .
. . .
.
.

from the tards undar the cerrect heading. 7 .
)e Name : ’ ;
. - _ Date — _
COMPARISON OF INTERVIEWING BEHAVIOR = - ~ ]
' B3 A "‘j 3 ’ “

POSITIVE BEHAVIORS

NEGATIVE \BEHAVIORS

arrive 15 minutes early for interview
. S
bring resume’

know *something abou¢ the firm for wh1ch
you want to work .

be specific about the pos1t1on you“are f
seeking

keep,;;;;Ei§\to qué?;ions short

g;;:g;i?srsona? que?iioﬁs briefly and
109k'intergiewér in the eye
Jnd pen/pencil with

. -

be complete and brief in deséribing
your past work experience

bring a writing pad
you | '

thank the interviewer at the end of the
interview - .

make a Jist of quest1ons you want to
ask the 1nterv1ewer about the job

3

“if you have ever been f1red, admit- it-

do ask about salary and frinae benefits

~
- -~
e . -~ ,
h’: /
> . r
i ]
? - »
s .
N 2
. » =
.i . & Y e z

bring a frignd to the infervie@’

‘he/she has .

s‘.. . ) . ‘.!
smoke, if you are asked to . -

’

chew gum'if you are invited to

° ¢

tell interviewer you'll take any job . j

brag about your qua]ificétions Rt

if applying for a mechanic's. job,
dress 1ike a mechanic

answer the 1nterv1ewer S questions wi fh

a yes or "no" only ~

s1t down before the interviewer does -

tell, theginterviewer if your past- -~
emp]oyers were unfair to you . ) "

argue with the interviej52t

if the interviewer asks you persowal
questions, it is all right to ask*
him/her personal questions

tell what you can't do

wegr'flashy clothes

- . - . e
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.- Follow Up Chart

.
. . . .
-

.

"Ditectious: Trahster thedinformation  Rane

LN

from the cards under the heading ] o
Positive Behaviors. . Date © . . .

A

’ -
» . . R . v
) -
.

/ = 3
COMPARISOR OF INTERVI ENI,{NG -BEHAY IDE

¢ ?
- ¢ : . » . "
’ -~ ’ POSITIVE BEHAVIORS -~
- ‘ ¢ 4 ~ -
- * -
o . r L4 .~ d
. . - A -~
'12‘:( ¢ ‘ - '(4 q -
. s v A < P . »
. A -y -
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. 2
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. = . >
~ - 'Y
t
6 N ,
- . -, s P
~ H

s . .
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; BT - . o - FOLLOHQP CHART . /
o i 401rect10ns Working w1th the 13 posmt1ve cards, divide ' NA”E ‘/
| them into ﬁPreparatlons ‘Prior to Interview" and “Th}ngs DATE s
To Do Durwng the Interview" and record on chart. hd
POSITIVE INTERVIEWING BEHAVIOR 4

S ,".Preparatzons Prior to
o Interv1ew ‘

K

- ‘ N
- 3 I:‘
‘ ¢
Things To Do Dur1ng - .
- Intervie J R
. the Interview N y L -
— e " = ‘ ’ ‘ t .
Conclusions: From the "Préparation” column, pick 2 (two) which you consider the most important, and provide
b © reasons. .. s . .
. s ! - - ° i
: z From the “Things To Do" column, p1ck 3 (three) which you consider the most 1mportant and prdyide
reasons. . . .
Q ' e I you have nad an’ interview or job give personal exanp]es as to wiy you chose the reasons you did., . -
§ R o D " Please put your answers on the back 28

Cafethic




R
T.)"‘ : . a - . ¢ . - -1
1 « ’ : T KEY o Y
L‘ - ) [l » )
N ' ' .
‘ Directions: Working with the 13 positive cards, divide NAME .
them into “Preparations Prior to Interview"-and "Things DATE N
. ' To Do During the Interview" and record on chart. -
POSIVIVE INTERVIEWING BEHAVIOR
' <
" bring resume
- arrive 15 minutes early for interview T
. know ‘something about the firm for which- you.want to work
. . bring a writing pad and pen/pencil with you . e
?;igi;?;;ons Prior to make a list of questions you want to ask the interviewer about the job
- . . ' O
N ]
< -~ - o
f - (3¢

.
o7

. ) - S~
R ) be specific %bout the position you are seeking
. keep answers to questians short <

ansver personal questions briefly and generally
Thinés To Do During Took interviewer in the eye ) )

the Interview . . ‘be- complete and brief in describing your past work experience
- T . thank the interviewer at the end of the ‘interview 3 o
if you have ever been fired, admit it , . ) : .

do ask about saiary and fringe benefits” - - -

Ed

4

%

9

L

»

Conclusions: Ffrom the "Preparation” colum, pick 2 (two) which you,consi&er the most impOrtgﬁt, and probide reasons
0 From the “Things To Do" column, pick 3 (three) which-you consider the most important and pf3v3dé '
reasons. : ' ) S ‘ . ' ' B
%, ' 'If ; "h a ety - e : - - ’
o 29 you have i:.a.d an 1nt.er:v‘1ew or job give: persona] examples as td-why you, chose ‘the reasons you. did:

[

-

4

)5




COMPARISON OF 4 PRE SIDENTIAL CANDIDATES
- - Compare/Contrast )

.
T

L
e o -

3

e

£ Objective: To provide literal and infe?entié] level application of

Compare/Contrast.té social studies material. .
To introduce a higher level method for organizing

Compare/Contrast material (charts)

»

Reading Material: Scholastic Search Magazine, October 17, 1980,
pp. 6, 7 & 27*%* T

Prior to launching into this activity, students had been.engageQﬁz

in several Compare/Contrast.activities.

The teacher may read the source ma rial to students;—prcvidinq
the focus as- he/she reads. Due to the low ability level of the
students and the length of mater1a1, one, class period would not

be enough t1me for the activity if students read the material

themse]veg (The activity was used in a remedial reading class.)

Students are then jnstructed to pull out the head1ng cards and
organ1ze the detalls under the proper candidate, us1ng the material

as a reference. , ™~ T

After successfu] comp]et1on of the task, they arée askéﬁ to fill
' out a checklist; comparlng the 4 cand1dates and then to answer

s

quest1ons regard1ng the comparlson . ‘.

_This activity may be adjusted for varying ab111ty 1evels by .

' reduc1ng -the number of cards or -by concentratlng on one or 2 areas
-of compar1son I the cards of onc or moreé canmdatec were ro]or
"coded, - students would need only to draw put” 1nformat1on .for the
remaining candidates. In addition, as part of the follow up activity,

, ‘abler students may bD assigned the chart 1nstead of checklist.

(e
. >
***mateh1a] removed due to copyright restrictions
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CANDIDATE

KEY TO CARD pLAtsﬁéNT

o

. CANDILATE © CANDIOATE". . CANDIDATE
) - ‘i' ‘& : © ¢
#1 42 . ' P#3 . #
: = ST e -
Democrat ‘Republican Republican |Democrat

from Tennessece
61 years-of-age
lawyer

-

served as «U.S.
Congressman and
Senator

U.S. Army general

vwhose troops won great

victories in the
War of 1812

rarely free from
scandal »

married a woman often _

accused of being
"imnjoral”
¢

often fought over his_,

wife's honor

coughed’b]odd and

suffered from chills,

headache;, and s;omach

prob]ems ~ >

was accused of being.a"

gambler.and a heavy
drinker

a rich man who kept
slaves on his .
plantation, yet was'’
thought fo be a man
of the people ~

S

from 1119nois
46 years-of-age’

tried farming but
failed at it

§ "G
a general in the U.S.
Army whose victories
during thg .@8vil War
made him a hero

a brave Army officer,
yet was forced from the
Army after the Mexican-

‘American Har for

drinking .

excellent ab111ty to
lead men and win
battles

/“t

31

?

~

. from New York: -

54 years-of-age

teacher

lawyer

not-a "political,
party man"

"did not like to
compromise’

.a clear, logical
thinker LR

| £alled a "bearded
_iceberg"

a reputation for
béing a warm, \
family man

a U.S. Supreme
Court judge

who helped protect
the rights of
workers, blacks,
and the poor

governor- of Newﬁi:
York

as-a Jawyer, he
had a reputation-
as an honest
reformer of "big
business”

l

from Missouri
64 years-Gf-aee

farmer ¢ - °

~

ookkeeper
u.s. Vice*ﬁ?esidant
p or>eyesight

ngver went te
c6liege

served in U.S.
Army during
World War [
married his
childhood
sweetheart—

ran a c¢iothine
store:.that™f n11ed
after a few Vears
! . E 3
U.S. Senator-

supporited by a
corrup% poiitical
machine =

a'stfaight-forward,
honest style
QA ~

RIS -
o~




CHECKLTST

L

Follpw up activity for students
maximur Structure.

" WOULD YOU ELECT THESE MEN PRESIDENT? "
L / Compare/Contrast '

A

: fbésc;iptive Statements s

-

who need

‘

Candidates

- =-40's

--50's

--60's

Po]itigal Frriy

--Rebublican

-=Damocrat.

--other

Regipn

-~Northeastarn

--Midwestern

--Scuthern

--Hestern

Education

--did not attend colleae

--d1d attend colieqe

Careers

-~law , v

--ggucation

==ariay

--business

--governnent

--Tarming

Mari&g] Status

--singie

--married

--w1dowed

.-=-divorced

Physical
Condition

==poor hoalth

--gpod health

Reputation

@

~-=accused of drinkina

--accused of cambling

--generally "qood"

--generally "bad"

Sex

»

=-female

-,jma‘lé

k3

DISCUSSION TOPIC -- Khich of the four candidates would your group elect? Why?

;
1 - -

3

.
" ——— ——— T ® o —  § wui a4

t el P e. o ..




3 o Follow up activity for students who nced limited Structure.

; ' ""MONLD YOU ELECT THESE MEN FRESIDENT2" — .

S C _ Compare/Contrast , N .

qyyzf\“y : v © gandidat®s Lo
__Description . {1 . 2 . -3 _ 4 o .

.‘>

Age

1
]
l - .

N o 7 -
| g - |
| ' ‘

| Pelitical
. . Party

b ——— — -

! ~ . - . T o
. B

o Geographicéﬁ . ' .
Region-

(2%

de -

-
4

. ' Educational . .
‘ | Background . o
P . L )

Career T .
Experiences

° N Maf'"t&l ) . 3 . Lt ' y«,&‘ °
* Status . :

Physical | s ; .
Condition i A TR R

General 3 ' i N , i _
Reputation . AN ' N ) ~ v ;

Sex o . o c s : . .
Of Candiqate - M R h. -l~:: . L ) N
L R : = ‘ S :
DISCUSSION TOPIC: Which of the four~cand1dateseydu1d your. group elect? Why? L) =
» , v R . ) =
. P . o .

- - t
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Pres i 5nts cont1nued
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.

Q.
'

COuCLUSIOdS

DRAW?_-

o P
* mw *‘”: ‘
A) In what fays are two, three, orall four candwdate& a11ke7 T
* . .
& e RN s -
H @. ; ~ .
- Y ',_f and e B . "3
Y N .. X X '
B © " ¢ ° @ -
% ” ?{j""." .. . . £ . } _
B S ‘ ‘
YRl .
B.) Im*what ways do the candidates differ? .
LI LEA 9 fé - 4 .
) o i e N ‘ °
) V4 . R ’ s

C A “:,a*.‘

-

%
» " N

it

o L
&
.
\
AN )
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%
Aa
N
-
L4
e 2
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-
-

ra

c.) Now.réég/the final page(of the ;article to d1seQ~er*the }dent1t1es oﬁﬁthe candwdates.

E e %

:

..Canéidate 1: , Nas he elected7 : ‘
_*Candidate 2: ~ . B 59 ‘ was he eTected7 ) o
Candidate 3: j \ Was he eTbcted’ s ¥ .
© 0 ) ® -~
Candidate 4. i ‘Was he elected? C
o ° . * a R 't -3 ) - ' ‘Q

.) What concldsions can you
*become presidentv .

E

3.k “ 1 -
e, B 4 .
‘:'.‘»erﬂ‘ G “
e “
- *
- e
.
a
o
\ Lol
’ -

" -

° 9. - o
>
. § .
* L
4
.
» ’o
. .
3-— .
. A ~
- 3692

dr;w about whaggfua11t?é5'or character1st1cs&he1p 2 person
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